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ABSTRACT

ACHIEVEMENT MOTIVES FOR PARTICIPATING IN AND

DROPPING OUT OF YOUTH SPORT PROGRAMS IN

THE COUNTRY OF JORDAN

BY

Ahmed Hayajneh

There were two purposes to the present study. The

first purpose was tn) examine the reasons children have

for participating in and dropping out of sports programs

in Jordan. The second purpose was to examine factors in

achievement motivation that would discriminate between

sport participants and sport dropouts in measures of

perceived competence, perceived control, extrinsic/

intrinsic motivational orientation, and achievement

goals.

Questionnaires were administered to 73 male and 108

female sport participants, and 36 male and 44 female

dropouts of sport programs. The subjects were between

the age of 11 and 17, and were selected from both rural

and urban public schools in Jordan.

The most important reasons for participating in

sport programs were ”liking the team spirit,” "liking to

improve skills,” and “liking the action," while the most



Ahmed Hayajneh

important reasons for dropping out of sport programs

were “didn't learn new skills,“ “didn't like to com-

pete,” and “not enough team spirit.“ The only aspect of

Harter's perceived control theory confirmed was 'unknown

success“ as a source of motivation. Perceived physical

competence was the only aspect of Harter's perceived

competence theory confirmed, and the study did not

support Harter's theory in terms of intrinsic/extrinsic

motivation. The results did not support Maehr and

Nicholls' theory except in ability achievement motiva-

tion.

It was concluded that Jordanian children have

different reasons for participation in and dropping out

of sports than American children. Harter's and Maehr

and Nicholls' theories were found to be not applicable

to the Jordanian culture.
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CHAPTER I

INTRODUCTION

Understanding motivation in young athletes has

been an important tapic of concern for youth sport

leaders, parents, and coaches in North America.

Recently, sport scientists have tried to understand this

motivation by examining childrens' reasons for participa-

tion and discontinued involvement in sport (Ewing, 1984:

Feltz & Petlichkoff, 1983: Gill, Gross & Huddleston,

1983: Gould, Feltz, Weiss & Petlichkoff, 1981: Orlick,

1972, 1974: Petlichkoff, 1982: Sapp & Haubenstricker,

1978). These investigators have found that children

participate in organized sports for a variety of

reasons. A study conducted by the Michigan Youth Sports

Institute, for example, found that males and females

ranging in age from 5 to 17 years participated in sports

most often to have fun, to improve their skills, to meet

new friends, and to become physically fit (State of

Michigan, 1978). Gill et a1. (1983) also found that

fun, learning skills, affiliation, achievement, and

challenge were the primary objectives young athletes had



for their sport involvement. Finally, Gould, Feltz,

Horn and Weiss (1982) found that young swimmers aged 8

to 19 years rated having fun, staying in shape, being

physically fit, improving their skills, and liking the

team spirit as the most important reasons for parti—

cipating in competitive swimming.

Researchers have also begun to examine why

children in North America discontinue their involvement

in organized sports (Ewing, 1981: Gould, Feltz, Horn &

Weiss, 1982: Martens, 1978: McPherson, Marteniuk,

Tihanyi & Clark, 1980: Orlick, 1974: Petlichkoff, 1982:

Pooley, 1981: Sapp & Haubenstricker, 1978). Statistics

have shown that the attrition rate in youth sport

programs in North America is extremely high. For

example, cross-sectional data collected on 103,000 young

athletes in the Michigan Youth Sports study indicated

that although there is an increase in participation in

most youth sport programs up to the ages of 11, 12, and

13 years, there is a steady decline after these ages

(State of Michigan, 1978).

Orlick (1974) found that of 60 cross-country

skiing, ice—hockey, soccer, baseball, and swimming drop-

outs, ages 7 to 19 years, 67% quit for reasons related

to the competitive emphasis of the program (i.e., seri-

ousness of the program, lack of enjoyment, emphasis on



being best, pushed too hard). Twenty-one percent of the

dropouts discontinued their involvement because it

conflicted with other non—sport interests. Other

investigators have found that children discontinue their

involvement in competitive sports because of work, not

receiving enough playing time, fear of athletic failure,

and a lack of fun associated with the sport experience

(McPherson et al., 1980: Orlick, 1972: Sapp &

Haubenstricker, 1978).

While these preliminary studies have provided valu-

able information for coaches and adult leaders involved

in youth sport programs, they suffer from the lack of a

theoretical model (Ewing, 1981). Much of the research

has been descriptive in nature, with researchers being

most critical of the contextual factors (e.g., the philo-

sophy of the program). As Ewing has noted, these fac-

tors alone cannot explain why some individuals achieve

under the same conditions that cause others to drop out.

One theoretical model that has recently been used

to examine participation motivation of youth sport

participants is Harter's (1978) model of competence

motivation. Harter's model predicts that individuals

(e.g., young athletes) who perceive themselves to be

highly competent at a particular skill will persist

longer at the skill and will be intrinsically motivated



in mastering the skill. In contrast, individuals who

perceive themselves to have low competence at a skill

will not maintain task persistence and interest will be

extrinsically oriented in their motivation.

Harter (1978) does not view perceived competence

as being a global trait or a unitary construct, but

rather as having specific domains in the areas of

physical, social and cognitive concerns, as well as

general self-esteem. Harter (1982) found that children

can differentiate among these domains by the time they

reach third grade. Thus, according to Harter (1978), it

is quite possible that a child at this age or older

could show variations in motivation across these

competence domains depending on his or her history of

experiences and socialization.

Harter (1978) also feels it is necessary to

consider the role of socializing agents in one's environ-

ment and the concept of internalization. Children learn

mastery behaviors, in part, through the reinforcement of

socializing agents such as parents, teachers, and

coaches. Harter has hypothesized that a sufficient

degree of positive reinforcement for mastery attempts is

required for a child to develop and maintain the motiva-

tion to continue participation in achievement activity.

As children develop, they begin to internalize aspects



of the evaluative feedback. Thus, through socialization

processes, children begin to adept the performance

standards of socializing agents in their environment.

Along with internalization of performance stand-

ards, children also develop a perception concerning the

degree to which they can control their performance out-

come. Children's perceived control is also domain speci-

fic, as is their perceived competence. Harter (1981)

theorized that a strong internal perception of control

is dependent upon the type of internalization structure

gained through socialization processes. For example, if

a young athlete has been given a clear, consistent, and

realistic evaluation about his or her performance, he or

she will develop a consistent and realistic internaliza-

tion structure and will perceive an internal source of

performance control. Subsequently, a child's high

degree of perceived control results in high perceptions

of competence, whereas the belief that powerful others

(e.g., coaches and teachers) are responsible for his or

her performance leads to low perceived competence.

Motivational orientation is defined by Harter

(1978) as the motivational stance which a child adopts

toward a specific achievement domain (e.g., intrinsic

orientation regarding sport participation) and provides

a measure of the underlying reason for engaging in



particular achievement-related behaviors. As mentioned

previously, perceived competence provides a domain-

specific measure of self-esteem and perceived control

provides a domain-specific measure of a child's

perception of who or what is responsible for their

success or failure in a particular achievement area.

From these three constructs, Harter would predict that

children who are oriented toward intrinsic mastery in

sport, who perceive themselves as competent, and who

identify themselves as primarily responsible for their

success and failure are also more likely to remain in

sport than children FHKD are oriented towards extrinsic

mastery, have low perceived competence, and believe

others are responsible for their performance.

Despite the intuitive appeal of Harter's (1978)

model for studying participation motivation in young

athletes, few studies have actually been conducted to

test its contentions in the sport domain (Feltz & Brown,

1984: Feltz & Petlichkoff, 1983: Horn, 1982: Horn &

Hasbrook, 1984: Roberts, Kleiber & Duda, 1981: Weiss,

Bredemeier & Shewchuk, 1984). Roberts et a1. (1981)

conducted one of the first studies in sport based on

Harter's (1978) model. They reported that children who

participate in organized sport programs were higher in

perceived physical competence than nonparticipants.



Feltz &: Petlichkoff (1983) found that interscholastic

sport participants were higher in perceived physical

competence than dropouts.

Weiss et a1. (1984), however, conducted the only

study to date that has examined the relationships among

all the constructs relevant to Harter's (1978) model:

intrinsic/extrinsic motivational orientation: perception

of competence: and perception of control. They

investigated the causal relationships among variables

reflecting perceived competence, perceived control,

motivational orientation, and physical achievement for

children aged 8 to 12 years who were participants in a

7-week summer sports camp. They found support for

Harter's contention that children's perceived competence

influences motivational orientation and actual compe-

tence. Thus, these initial findings emphasize the

powerful role that early successes in sport and approval

for mastery attempts have in helping form a child's

positive self-views, for it is these self-views which

were found to be productive of achievement and motiva-

tion in sport. However, Weiss and her colleagues (1984)

have not examined these variables with children who have

dropped out of sport, nor have they compared Harter's

model with other models of participation motivation.



A second theoretical model which holds promise for

understanding and explaining such achievement behaviors

as persistence in and withdrawal from sport has recently

been proposed by Maehr and Nicholls (1980). Drawing

upon attribution theory, Maehr and Nicholls argue that

in order to understand motivation it is necessary to

study achievement within a specific achievement context.

Thus, to understand why some children persist in sports

whereas others drop out, researchers must look at the

achievement goals of the athlete within the sport

context.

Maehr and Nicholls (1980) hypothesized that at

least three forms of achievement goals may exist. Speci-

fically, they defined an ability orientation or goal, a

task orientation, and a social approval orientation.

Each goal interacts with an achievement situation to

affect motivation.

Ability Goal. A person operating from an ability
 

orientation has a goal of maximizing the probability of

attributing high ability to oneself while minimizing the

subjective probability of attributing low ability to

oneself (Maehr & Nicholls, 1980). The primary concern

of the athlete is with one's own ability and how it

relates to the ability of others. As long as athletes

feel that they are demonstrating ability in sport, they



continue participating. However, when athletes perceive

themselves to be low in ability, exposure of this low

ability in sport is not very satisfying. Thus, athletes

may drop out to avoid this unpleasant experience.

Task Goal. Individuals Operating from a task
 

orientation are cognizant of the importance of ability,

but demonstrating ability to others is not critical.

These individuals tend to focus on performance of the

task and doing as well as possible, or improving or

perfecting a skill or task. This orientation may be

described as being intrinsically motivated (Roberts,

1984). Maehr and Nicholls (1980) argue that children

operate from a task orientation when initially approach~

ing an achievement situation. Athletes operating from a

task orientation would persist in sport because of the

joy derived from the challenge provided by sport and the

improvement of one's skills to meet the challenge.

Social Approval Goal. The goal of this person is
 

to have significant others, coaches, spectators,

parents, and teammates approve of their efforts to

perform the task. This form of achievement goal focuses

upon effort. Athletes recognize that the approval of

the coach or one's parents is dependent upon effort.

Thus, to the athlete, success and failure in sport is

based on obtaining the coach's approval. Persistence in
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sport occurs when approval is obtained: withdrawal

occurs when approval is not obtained.

In an attempt to determine if these multiple goals

existed and whether they interacted with the sport

experience to affect persistence and participation,

Ewing (1981) surveyed freshman and sophomore high school

students who were currently participating in sport, had

voluntarily dropped out of sport, or had never partici-

pated in organized sport. She found that multiple goals

existed and that the ability and social approval goals

as proposed by Maehr and Nicholls (1980) were particu-

larly strong orientations. In addition, Ewing found

that children who operated from a social approval orien-

tation persisted longer in competitive-oriented sports

and that ability oriented children dropped out at a much

higher rate. This finding was true for both males and

females.

In a follow-up study, Ewing, Roberts and Pemberton

(1984) found that, cognitively, children did not differ-

entiate among Maehr and Nicholls' (1980) achievement

goals until the age of 12. Prior to age 12 children do

not differentiate the concepts of ability and effort.

Thus, Maehr and Nicholls' theoretical model does not

appear to be appropriate to use with children until they

reach age 12.
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Although there is an accumulating body of research

-—both descriptive and theoretica1--on the subject of

athletes' participation motivation and their reasons for

continuation and dropping out, there is a need for

further investigation on this topic. Most of the

current, available research has been conducted in North

America (the United States and Canada). These findings

may be different for children from other cultures. Due

to the developing nature of the country of Jordan

(having only been a modern state for less than one-half

century), many programs, particularly those in sports,

are in their infancy. Not only would a study of this

type aid administrators, faculty, and coaches in Jordan

to continue to deve10p the most positive and appropriate

programs and means of education to help facilitate

sports participation of all ages and sexes, but it would

be useful to educational researchers in identifying the

cultural boundaries of Harter's (1978) and Maehr and

Nicholls' (1980) motivational theories as they apply to

sport.

Purpose of the Study
 

There were two purposes to the present study. The

first purpose was to determine the reasons that young

athletes have for participating in and withdrawing from

sports programs in the country of Jordan. The second
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purpose of the study was to examine factors in achieve-

ment motivation that would discriminate between youth

sport participants and dropouts on measures of perceived

competence, perceived control, extrinsic/ intrinsic

motivational orientation, and achievement goals.

Questions which Guide the Study

1. What are the most important reasons that

children in Jordan have for participating in competitive

sport?

2. What are the most important reasons that

children in Jordan have for dropping out of competitive

sport?

3. Do young males and females have the same

reasons for participating in or dropping out of sport?

4. Do religion, tradition, coaches and teachers

have an impact on participation in sports?

5. What motivational variables from Harter's

(1978) and Maehr and Nicholls' (1980) theories can

discriminate between sport participants and dropouts?

Research Hypotheses

HARTER'S THEORY:

(1) PERCEIVED CONTROL:

Children who perceive the control over the

outcomes of performance situations as

internal are more likely to maintain their

participation in sport than children who
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perceive the control over the outcomes of

performance as belonging to powerful others,

or as external and unknown.

(2) PERCEIVED COMPETENCE:

Children who scored high on physical

competence and general self-esteem are more

likely to maintain sport participation than

children who scored low on physical

competence and general self-esteem.

Scores on cognitive and social competence

will not have a significant effect on sport

participation or dropping out.

(3) EXTRINSIC/INTRINSIC MOTIVATION:

Children who are intrinsically motivated are

more likely to stay in sport than children

who are extrinsically motivated.

MAEHR AND NICHOLLS:

(1) Children who score high on task orientation

are more likely to persist in sport.

(2) Children who score high on social approval

goals are more likely to drOp out of sport.

(3) Children who score high on ability orienta-

tion are more likely to maintain their sport

participation.

ADDITIONAL HYPOTHESES:

CULTURE, TRADITION AND RELIGION:

(1) Misinterpretation of religion has a stronger

negative effect on girls' participation in

sports than on boys' participation.

(2) Misinterpretation of religion has a stronger

negative effect on sport dropouts than on

sport participants.

(3) Teachers and coaches have a stronger effect

on girls' participation than on boys'

participation.
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(4) Tradition has a stronger negative effect on

girls' participation than on boys' participa-

tion.

(5) Tradition has a stronger negative effect upon

dropouts in sport.

OTHER:

(1) Girls' reasons for participating in sport are

different. from boys' reasons for

participating in sport.

(2) Rural children are more likely to drop out of

sport than urban children.

(3) Younger children are less likely to drop out

of sport than older children.

Delimitation
 

This study was limited to youth sport participants

and dropouts (ages 11 to 17 years) from public school

sport programs in Jordan.

Definitions in this Study
 

The following Operational definitions apply to the

present study:

Athlete - An athlete is a person who has completed

the 1984- 1985 season in organized sport.

Dro ut - A drOpout is defined as an athlete who

was involved in organized sport during the 1984-1985

season and who decided not to complete the season, or

who previously competed in a sport in the 1983-1984

season, was still eligible to compete, but chose not to

return to competition in the 1984-1985 season. A
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dropout is also one who did not continue in another

sport after dropping out of a current sport.

Government or Public School - A government/public

school is one that is administered and financed by the

Ministry of Education in Jordan.

Organized Sports - Organized sports are
 

competitive team and individual activities that are

organized by the Ministry of Education in Jordan.

Elementary School - An elementary school is one
 

that corresponds to the American system of elementary

schools, consisting of lst through 6th grades, with

average student ages ranging from 5 to 11 years.

Preparatory School - A preparatory school is one
 

that corresponds to the American system of junior high

school, consisting of 7th, 8th, and 9th grades, with

students' average ages between 12 and 14 years.

Secondary School - A secondary school is one that
 

consists of grades that correspond to the American

system of high school, consisting of 10th, 11th, and

12th grades, with the students' average ages between 15

and 18 years. I

Young/Youth - These words are defined as boys and
 

girls between the ages of 11 and 17 years.

Limitations
 

This study is limited by the questionnaires

employed which have been developed within the North
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American culture only. One cannot assume that the

questionnaires will be valid and reliable for samples

outside the culture.

This study also includes all the limitations which

are characteristic of survey studies (e.g., nonrandom

assignment to groups and inability to control extraneous

variables). Additionally, the Arabic questionnaire was

written originally in English and translated into

Arabic, which may affect the meaning of the words.

Assumptions
 

1. Self-reports represent a true indication of

respondents' motivational orientations and reasons for

participation in or withdrawal from sport.

2. Subjects understood the questionnaires.

3. The intent of questions was not changed in

translation.



CHAPTER II

REVIEW OF LITERATURE

The first step in understanding the motivation in

young athletes is the identification of their reasons

for participation (Gill et al., 1983). Most coaches and

physical educators have relied on their own intuitions

and insight to determine such information in the past.

Recently, sport scientists have tried to understand this

motivation by examining children's reasons for partici-

pation and discontinued involvement in sport (Ewing,

1981: Feltz & Petlichkoff, 1983: Gill et al., 1983:

Gould et al., 1981, 1982: Orlick, 1972, 1974:

Petlichkoff, 1982: Sapp & Haubenstricker, 1978).

While these preliminary studies have provided

valuable information for coaches and adult leaders

involved in youth sport programs, they suffer from the

lack of a theoretical model (Ewing, 1981). Much of the

research has been descriptive. in nature, and cannot

explain why some individuals achieve in sport under the

same conditions in which others drop out. Two models in

the achievement motivation literature that appear to

have direct application to understanding participation

17
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motivation in youth sport are Harter's (1978) model of

competence motivation and Maehr and Nicholls' (1980)

model of achievement orientation. Thus, the following

review of literature is divided into two sections. The

first section provides an in-depth examination of the

descriptive research in participation motivation. This

section focuses on studies that examine why children

participate in sport and why they discontinue participa-

tion. The second section describes the theoretical

models for children's motivations in sport and reviews

the sport literature based on these models.

Descriptive Research in Participation

Motivation in Youth Sports

Why Children Participate in Sport
 

One of the most extensive studies to date, by Sapp

and Haubenstricker (1978), examined why males and

females participate in sports programs. This study

revealed that over 94% of the respondents competed to

have fun, 80% participated to improve their skills, and

just over 50% of the respondents stated that physical

fitness and camaraderie were their motives for

involvement. Approximately 30% of the respondents rated

parental influence as important, whereas "nothing else

to do” and ”feeling important" were rated by less than

29% of the respondents as being important.
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In another study (Gill et al., 1983), participa-

tion motivation was examined in 220 boys and 418 girls

at a summer sports school. Responses from the question-

naire revealed that improving skills was the reason

considered most important for sports participation by

the subjects. This reason was followed by having fun,

learning new skills, being challenged, and being physi-

cally fit. In the same study, Gill and her colleagues

also investigated any possible differences in reasons

for participation between genders. Both boys and girls

rated improving their skill as the most important reason

for participation. Girls rated having fun as the second

most important reason for participation, followed by

learning new skills, being physically fit and liking the

challenge. Boys on the other hand, rated liking the

challenge as second, followed by liking competition,

having fun, and learning new skills.

Gill et a1. (1983) also used factor analysis in an

attempt to identify dimensions or general categories of

participation motivation. The results of factor analy-

sis in this study suggested that reasons for participa-

tion can be grouped into eight categories as dimensions

of participation motivation: achievement/status, team,

fitness, energy release, situational factors, skill

deve10pment, friendship, and fun. There were minor
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gender differences in that boys placed more importance

on the category of achievement status than did girls,

but overall the responses of boys and girls were

similar.

Further examination of participation motivation

was conducted by Gould and his colleagues (1982) to

examine whether swimmers who differed in gender, age,

and level of experience differed in their participation

motives. Of 365 swimmers, ranging in age from 8 to 19,

the general results indicated that having fun, staying

in shape, wanting to be fit, and wanting to improve

skills were the most important motives for participa-

tion. These results were similar to those reported by

Gill et a1. (1983) and Sapp and Haubenstricker (1978).

Significant gender differences were found in only four

of the 14 items: females rated liking fitness, liking

friendship, having something to do, and having fun as

being more important than males. In terms of age differ-

ences, the investigators found that younger swimmers

(ages 8-11 years) rated achievement reasons as more

important than older swimmers (ages 12-19 years).

Another study that supports the previous research

finding was conducted by Griffin (1978). In a comprehen-

sive study of two youth football leagues, more than 95%

of the boys reported that having fun was more important



21

than winning. The boys also stated that having fun,

learning to work with others, and learning sportsmanship

were important values that they derived from participa-

tion.

Finally, a recent study in participation motiva-

tion was conducted with elite ice hockey players who

were invited to participate at special camps sponsored

by the Amateur Hockey Association of the United States

(Feltz, Ewing, Albrecht & Schultz, 1984). The players,

who ranged in age from 15 to 18 years, indicated the

most important reason for their participation was to go

on to a higher level of competition. This reason was

quite different from the previously mentioned studies.

However, the remaining top four reasons were to improve

skills, to compete, to have fun, and to be challenged.

These reasons are very similar to other athletes at

non-elite levels and at younger ages.

Why Children Discontinue Sports Participation

In addition to examining young athletes' motiva-

tions for participation, researchers have also begun to

examine why children discontinue their participation in

organized sports (Ewing, 1981: Gould et a1. 1982:

Orlick, 1974: Petlichkoff, 1982: Pooley, 1981: Sapp &

Haubenstricker, 1978). Data from the cross-section of

103,000 young athletes in the State of Michigan (1978)
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study showed that over 30% of the athletes surveyed did

not plan to compete in the next year. Because of these

findings in high attrition rates, researchers have begun

to examine the reasons for young athletes dropping out

of sports.

In: a study by Orlick (1974), 60 athletes between

the ages of 7 and 19 years were interviewed. Results

indicated that 67% of the respondents dropped out for

reasons related to overemphasis on winning in the

program (i.e., seriousness of the program, lack of enjoy-

ment, emphasis on being best, and pushed too hard).

More than 50% of the respondents stated that over-

emphasis on winning was their main reason for dropping

out. Interview results also showed that 31% of the

dropouts indicated conflict with other non-sport inter-

ests as a major reason for dropping out. In addition,

Orlick found that the age of the dropouts affected their

reasons for discontinuing sport involvement. All

elementary school-aged children cited an overemphasis on

winning as a major cause for dropping out, while 60% of

high school children cited their reason for dropping out

as a conflict of interest. For the children who cited

overemphasis on winning as their major reason for

dropping out, 60% said they were not successful, while

40% said that they discontinued their involvement

because they did not play.
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Orlick (1972) also conducted an earlier study in

which he interviewed younger (8-9 years) sport parti-

cipants and non-participants to determine their percep-

tion of sports involvement. He found that 75% of the

respondents who dropped out felt they were not good

enough to make the team, but they would try again if

they thought they would make the team for sure. In

addition, he found that all of the respondents were very

aware that they had to be good to be able to make the

team and actually play. Orlick concluded that the fear

of disapproval or. failure has an influence on certain

children in terms of the extent to which they hesitate

to participate.

Pooley (1981) conducted a study of 50 soccer

dropouts ranging from 10 to 15 years of age and found

that 30% of the respondents dropped out because of an

overemphasis on winning, and almost 50% because of a

conflict of interest. Additional interview questions,

however, showed that conflict of interest reasons

occurred most often when the boys became interested in

another sport or activity. It is also possible that the

conflicts occurred because a particular sport was not as

enjoyable as the boys had expected.

In the State of Michigan study, Sapp and Hauben-

stricker (1978) found that 32% of the males and 37% of
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the females cited that they would be discontinuing their

involvement in sport. Sixty-three percent of the males

and 65% of the females who were dropping out stated that

their reason for doing so was being involved in other

activities. Forty-three percent of the males and 44% of

the females stated that they would be dropping out due

to working. This study also found that the most signifi-

cant gender difference in their reasons for leaving was

that 34% of the males felt that they were too old to

continue participation, while only 18% of the females

cited this as a reason. McPherson, Marteniuk, Clark and

Tihanyi (1980) also examined the attrition in youth

sports by surveying over 1,000 active youth swimmers.

Approximately 70% of the respondents indicated that they

had one or more friends who quit the team during the

year. The reasons the swimmers gave for their friends

dropping out included too much pressure, too time-

consuming, too much emphasis on training, overemphasis

on winning, lack of fun, and too expensive.

In a study by Gould, Feltz, Horn and Weiss (1982),

50 swimming dropouts ranging in age from 10 to 18 years

were surveyed to discover the various importance that

different reasons played in the former swimmer's

decision to discontinue swimming. The results revealed

that having other things to do was the major reason for
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discontinuing swimming involvement. Other reasons rated

important by the swimmers included ”I was not as good as

I wanted to be,“ ”I did not have enough fun,” 'I wanted

to play another sport," and ”I did not like the pres-

sure.” Gould and his colleagues concluded that the

majority of youth swimmers who discontinue participation

do so because of interest in other activities, and not

because of excessive pressure, lack of fun, and/or

overemphasis on winning.

The descriptive research examining why children

participate in sport has indicated several common rea-

sons for participation. Young athletes--even at elite

levels-—participate primarily to have fun, to improve

their skills, to be challenged, to be physically fit,

and to be with friends. Similarly, the descriptive

research on youth sport dropouts has revealed several

common reasons for discontinuing participation. Young

athletes drop out primarily because of interests in

other sports or activities, the competitive emphasis of

the program, or the increased desire to work. However,

the literature also shows some differences among age

groups, gender, and ability levels. Such studies cannot

explain what underlying variables might cause these

differences to occur. Therefore, a need exists to

examine participation motivation within a theoretical

framework.
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Theoretical Models for Children's

Motivation in Sport

 

 

Harter's Model of Perceived Competence
 

One theoretical model that has been used to

examine participation motivation in youth sports is

Harter's (1978) model of perceived competence. Several

investigators have theorized that attribution of ability

and the self-concept of ability play a central role in

mediating motivation (Bandura, 1977: Harter, 1981:

White, 1959). The concept of competence was first

introduced by White (1959) as a psychological construct

mediating intrinsically motivated behavior. He

suggested that individuals act because they feel a need

to have an effect on their environment. If performance

attempts are satisfying, one feels competent, providing

feelings of efficacy and inherent pleasure: in such a

case, one is also likely to want to repeat the

performance. Yet White's theory did not lend itself to

empirical observation due to the fact that he viewed

competence motivation as a global motive, directing all

achievement-oriented tasks.

Harter (1978) proposed a more specific model of

motivation which could be empirically tested. Harter

identified specific domains in which competence could be



27

measured, in addition to viewing one's perceptions of

competence as the central mediator of one's motivation

to achieve in a particular area. The three competence

domains that Harter specified were physical, cognitive,

and social perceived competence, in addition to a

general area termed self-worth. She also demonstrated

the importance of each domain being assessed indepen-

dently rather than assessing a collection of specific

and overlapping items, from which a total score is used

to assess self-concept. Children may feel positive

about their physical and social skills, negative about

cognitive ability, but still have a generally positive

feeling about themselves. This valuable information can

be lost in using a composite score through neutralizing

the subjects' strengths and weaknesses. (See Appendix A

for a sample of Harter's Perceived Competence Scale).

Harter's (1978) model provides an approach for

understanding factors that cause children to choose, to

achieve, and 1x: persist 1J1 achievement situations.

Primarily it is available as a larger theoretical model

providing some evidence for relationships among vari-

ables related to achievement motivation in physical

activity. Harter (1981) has conceptualized her model as

a three-phased one that explains the development of

motivation from infancy through the elementary years but
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concentrates on early childhood and elementary years,

with the key component in the development of motivation

being perceptions of competence. Only the third phase

(illustrated in Figure l) is reviewed in this chapter,

since the first two stages pertain to the development of

motivation for infants and very young children.

During the period of Phase III, children develop

the capacity for logical thought and an appreciation of

cause and effect links which can be symbolized,

internalized, and verbally coded. Through modeling,

instruction, and direct reinforcement children adapt the

standards of the significant others in their world.

They internalize a system of mastery goals which defines

the importance of success in a given domain. Children

also internalize a set of criteria by which they can

judge how successfully they have performed or mastered

these tasks. The approval of the significant other

becomes transformed into self-approval or self-disap-

proval. 'To the extent that they are self-approving, it

serves the function of self-reward. If performance does

not meet the standards internalized, the self-evaluation

may lead to disapproval and self-depreciation.

The degree to which children internalize these

mastery goals and criteria for judging their successes

and failures is hypothesized to influence their sense of
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FIGURE 1. Harter's Model of

Perceive Competence, Phase III
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control over these events. Children may indicate that

they themselves are responsible for the success and/or

failure in their lives, they may see the significant

others in the environment, or they may indicate that

they simply do not know what or whom is responsible for

what happens to them. To the extent that children have

been given clear messages about what constitutes success-

ful or unsuccessful behavior and have internalized these

standards, one would expect a relatively internalized

sense of control over behavior. IIf these messages are

unclear or inconsistent, children may not internalize an

understanding of why a particular success or failure

occurs and either cite ignorance, or see the locus of

control residing in other people.

The final link in the chain involves children's

internalized evaluation of perceived competence. As

children internalize a system of mastery goals, criteria

for success and failure, and a set of perceptions con-

cerning the source of control over these events, a sense

of competence begins to develop. If these perceptions

of control are relatively internal so that the child

feels responsible, it is likely that they will have a

positive sense of competence. If children do not know

who or what is in control, or view significant others as

responsible, it is likely that their sense of competence



31

will be relatively negative. In addition, children

lacking faith in their own competence may develop a more

extrinsic orientation in which they attempt to meet the

demands of significant others in their environment, not

having internalized their own system of mastery goals.

Yet, children who have received clear and consistent

feedback, and who have an internal perception of

control, are more likely to develop an intrinsic

orientation in defining their successes and failures.

There has been a growing body of evidence in

support of the theoretical relationships between

perceived competence and motivation to achieve (Barter,

1979, 1981, 1982: Lewko & Ewing, 1980: Roberts et al.,

1981: Spink & Roberts, 1980). Perceived competence has

most frequently been assessed by means of scales, such

as Harter's (1979) Perceived Competence Scale for

Children, or by having children rank themselves accord—

ing to peers. In two studies, Harter (1981) examined

the relationships among several components of her model

as applied to the cognitive domain. She measured the

relationship between intrinsic motivation, perceptions

of competence, perceptions of control, and actual

competence. Her study revealed that children who were

intrinsically motivated perceived themselves as more
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competent than others, were more competent, and had a

greater understanding of what controlled their success

or failure. Conversely, children who perceived them-

selves as less competent had lower achievement, were

extrinsically motivated, chose to perform easier tasks,

and did not know what controlled their success or

failure.

In terms of the physical domain, studies have

provided support for a relationship between perceived

competence and motivation to participate in sports.

Roberts et al. (1981) utilized Harter's perceived

competence scale to test Harter's theory relative to

sport. They found that participants who demonstrated

higher levels of perceived competence were more persis-

tent and had higher expectations of future success in

addition to attributing outcomes to ability. However,

in another study by Lewko and Ewing (1980), results

suggested that boys perceive their ability to be high

regardless of their level of involvement, while partici-

pating girls perceived themselves to be significantly

higher in competence than non—participating girls.

Although the results are contrary to Harter's theory,

the method of assessment may have affected the results;

being good in sports is usually socially desirable for

boys. In Roberts et al. (1981) and Harter's (1982)
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studies, more sophisticated and psychometrically sound

scales were used in support of Harter's theory.

Feltz and Petlichkoff (1983) conducted a study

examining the relationship between perceived competence

and length of involvement in sport using Harter's (1979)

Perceived Competence Scale for Children. The results

suggested that there is a small but positive relation-

ship between perceived competence and length of involve-

ment in sport. They also found that participants had

higher levels of perceived competence than dropouts. In

another study by Horn (1985), 72 athletes were examined

in terms of the relation between coaches' feedback and

athletes' changes in perceived competence. Horn found

that coaches' behavior had an effect on players'

perceptions of competence.

In a study by Feltz and Brown (1984), Harter's

(1979) perceived competence subscale was modified to

specifically apply to soccer. Two hundred seventeen

soccer players between the ages of 8 and 13 years were

tested in order to discover whether or not a sport-

specific scale would provide additional information to

Harter's questionnaire. The results showed that

perceived soccer competence had higher internal consis-

tency than perceived physical competence. Finally, in a

study by Weiss, Bredemeier and Shewchuk (1984), results
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showed that perceptions of one's competence in physical

activity has an impact on actual competence. In all of

the above studies testing aspects of Harter's model,

support has been shown between perceived competence and

achievement behavior.

Maehr and Nicholls' Model

of Achievement Orientations

A second theoretical model available to research-

ers interested in participation motivation is Maehr and

Nicholls' (1980) model of achievement orientations. In

this model (see Figure 2), perceived ability is related

to achievement behavior. The two basic assumptions of

this theory are that people's actions are motivated by a

desire to demonstrate and/or develop high ability (a

desirable characteristic) and to avoid demonstrating low

ability (an undesirable characteristic), and that

peOples' actions are purposeful. In addition, individ—

uals can perceive their own level of ability in three

ways: (a) individuals may view their competence

relative to their past performance: (b) individuals may

view their competence relative to their peers:'and (c)

individuals may view their competence relative to a

standard of excellence.

Within this model Maehr and Nicholls (1980) pro-

pose the existence of three achievement goals, namely,
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FIGURE 2. Maehr and Nicholls' Model of Sport
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ability, task, and social approval. In an ability

orientation, children who perceive their ability to be

greater than others around them will continue in that

activity. For those who perceive their relative ability

to be low, withdrawal from the activity is likely. For

children who are task oriented, their motivation will be

intrinsically derived because their joy is derived

simply from the challenge of a task, leading to the

continuance of an activity. Thirdly, children who hold

a social approval goal will continue sport participation

if they are obtaining approval for their performance,

while dropping out will occur if they are not obtaining

that. approval. Thus, through understanding an

individual's achievement goal, we may understand better

why some children persist while others do not.

Ewing (1981) confirmed the existence of more than

one dimension of achievement motivation. Using factor

analytic techniques, three factors emerged which closely

resembled the concepts of social approval, task, and

ability achievement orientation. A fourth factor,

intrinsic achievement orientation, appeared to be a

variation of Maehr and Nicholls' (1980) task orienta-

tion. However, it appeared that both the abililty and

social approval orientations were stable and reflected

the concepts as described by Maehr and Nicholls.
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A corollary issue to the existence of achievement

orientations was the age at which children were cogni-

tively mature to employ the orientations. In a study by

Ewing, Roberts and Pemberton (1984), 102 males and 69

females ranging from 9 to 14 years of age were tested

through a questionnaire designed to assess achievement

orientations. Results of the factor analysis revealed

that facets of hypothesized achievement goals of sport

competence, sport mastery, and social approval existed

for all age groups. In terms of deve10pment, the com-

bination of ability and effort statements suggests that

young children are unable to distinguish between rela-

tive contributions of effort and ability in determining

success in sport until age 13.

In another study by Duda (1981), the perceptions

of high school boys and girls relative to their pre—

ferred domains of achievement were assessed. She looked

at contexts of both the classroom and the playing field,

investigating four general categories: team versus indi—

vidual contexts and competitive versus noncompetitive

contexts. Students were then asked to choose one of the

achievement contexts in which he or she would prefer to

succeed. Across all four achievement categories, boys

preferred to succeed in sport rather than the classroom

context and girls preferred to do the same with the
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exception of the individual competitive achievement

context. Both boys and girls considered the achievement

domain of sport an important context in which to engage.

Summary

The first section of this chapter examined litera-

ture that approached participation motivation for both

sport participants and dropouts on a descriptive level.

Although there is a scarcity of research in this area,

it was concluded that the major reasons young athletes

participate in sport are to have fun, to be with

friends, to improve their skills, and to become physi-

cally fit. In addition, it was concluded that there is

yet a great deal of work needed in the area of examining

reasons for withdrawal from sport due to conflicting

findings of what research is available to us today.

The second section of this chapter examined litera-

ture that attempted to apply models and theoretical

constructs to participation motivation in the hopes of

obtaining the ability to predict participation and with-

drawal. Two major theories which hold potential for

future research are Harter's Model of Perceived Compe-

tence and Maehr and Nicholls' Model of Achievement

Goals. Both models have found support in the sport

environment. Harter's has been most successful with

children under 12 and Maehr and Nicholls' appears to be
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more applicable with children over 12 years of age.

Yet, there is a great need for further research to test

these theories.

Finally, in the literature available to date in

North America, there are no examples of how either of

these models, and how reasons for participation, apply

to different cultures. There is a tremendous need for

research that may delineate any cultural boundaries in

terms of the above cited research.



CHAPTER III

METHOD

Subjects

Subjects consisted of 261 students enrolled in the

public schools from the district of Irbid, Jordan. The

subjects were selected from 6 urban and 5 rural schools.

These students ranged in age from 11 to 17 years. From

this sample of students, 152 were female and 109 were

male. Of these subjects, 108 females and 73 males were

participants, and 44 females and 36 males were dropouts.

The students were identified by teachers and coaches.

The number of females was large, perhaps, because of the

enthusiasm of females in Jordan to facilitate such

studies since sport is a new movement in Jordan.

Questionnaires
 

The questionnaires used :hm this study were

designed and written in English. The researcher and a

team from the physical education faculty in Jordan

together translated the English copies into Arabic. In

those instances where translation was difficult, group

consensus (2/3 of the group) was used for the final

translation.

40
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Personal Data Qruestionnaire. A personal data

questionnaire was constructed to obtain basic demo-

graphic and sport history information for each subject.

The information obtained from the questionnaire was used

to substantiate the classification of subjects as parti—

cipants or dropouts. (See Appendix B for a copy of the

questionnaire.)

Reasons for Participation in Sports Questionnaire.

The questionnaire was designed by Gill et a1. (1983) to

measure reasons for participation in youth sport. The

questionnaire consisted of 30 possible reasons for parti-

cipating in sport. The relative importance of various

reasons for participation were assessed on a 5-point

scale ranging from ”very important“ (5) to "not at all

important“ (1). The validity and reliability of the

questionnaire have not yet been established. The

questionnaire is presented in Appendix C.

Reasons for Dropping Out of Sports gestionnaire.
 

This questionnaire was a modification of the Gould et

al. (1982) instrument which had been designed to assess

reasons for dropping out of youth swimming. The

questionnaire was modified to apply to sports in general

rather than swimming specifically. The questionnaire

consisted of 31 possible reasons (e.g., "I did not like

to compete") for discontinuing youth sport involvement.

The relative importance of various reasons for dropping
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out were assessed on a 5-point scale similar to the

questionnaire designed for participants. The validity

and reliability of this questionnaire have also not yet

been determined. (A copy of this questionnaire is found

in Appendix D.)

Cultural Questionnaire. The purpose of this

questionnaire was to understand the environmental,

traditional, religious, and social factors that affect

participating in and dropping out of sport in Jordan.

The questionnaire included 24 statements, of which each

has four items to assess the attitudes that subjects

have toward sport participation. These items range from

”very true” (4) to ”not at all true" (1) (See Appendix

E). The researcher constructed the questionnaire based

upon his knowledge of the culture in Jordan. Reliabil-

ity and validity have not been determined for this

questionnaire.

Overall Ability Questionnaire. This questionnaire
 

was designed to find out how children in Jordan perceive

themselves in terms of their ability in sport skills.

The question of perceived sport ability was rated on a

nine-point scale, with 1 being "very poor" and 9 being

”excellent.“ (See Appendix F for a copy of this

questionnaire.)

Perceived Control Questionnaire. The purpose of
 

the Perceived Control Questionnaire was to assess the
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degree of responsibility children feel for both suc-

cesses and failures in sport, one of Harter's four

competence domains. Harter's Perceived Control Question-

naire was developed to assess the degree to which a

child perceived their source of control within the four

competence domains. The three sources of control are

self or internal, powerful others or external, and

unknown. Childrens' perceptions of the extent to which

each source is responsible are measured independently.

The format of this instrument is very similar to that

used in the perceived competence scale in that the

social desirability effects are minimized. Twelve items

assessing perceived control in the physical competence

domain were chosen from the original questionnaire for

the purposes of this (study. Items were rated on a

4-point scale ranging from "very true" to "not true at

all.“ (See Appendix G)

Perceived Competence Questionnaire. H a r t e r ' s

(l979) Perceived Scale for Children was administered to

assess general self-esteem and perceived physical,

cognitive, and social competence. (A copy 'of this

questionnaire is given in Appendix H.)

Each of the subscales consisted of seven items and

was scored on a 4-point ordinal scale. A score of 1

indicated low perceived competence and a score of 4
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indicated high perceived competence. The questionnaire

used a “structural alternative format“ in which subjects

were asked to decide which of two types of person they

were most like. They were then asked to decide whether

the description of that kind of person was "sort of

true' or ”really true' for them.

The reliability estimates for Harter's four sub-

scales, based on a measure of internal consistency with-

in the subscale, were .73 for general self—esteem, .83

for physical competence, .70 for cognitive competence,

.80 for social competence, and .72 for challenge.

Intrinsic/Extrinsic Motivational Orientation
 

Questionnaire. The purpose of this questionnaire was to
 

determine how intrinsic motivation was maintained,

enhanced, or attenuated with a necessary sensitivity to

extrinsic motivation. The question format used was the

one initially devised in the construction of the

Perceived Competence Scale for Children, with the main

purpose being to compensate for the tendency of many

self-report measures to pull socially desirable

responses. Each item was scored on a ordinal scale from

1 to 4, where a score of l is the maximum extrinsic

orientation and a score of 4 is the maximum intrinsic

orientation. (See Appendix I for a c0py of the question-

naire.) Each of the five subscales contains 6 items.
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Within each subscale, three of the items are worded to

begin with the intrinsic orientation and three to begin

with the extrinsic orientation. The average loadings

for items on their designated factors is between .46 and

.53, and no items systematically cross- load on other

factors. In the samples taken from New York,

California, and Colorado, reliabilities range from .78

to .84, .68 to .82, .70 to .78, .72 to .81, and .75 to

.83 for the challenge, independent mastery, curiosity,

judgment, and criteria subscales, respectively.

Achievement Orientation Qtuestionnaire. The
 

purpose of the Achievement Orientation Questionnaire was

to measure each individual's achievement orientation in

sport activities. This questionnaire was identical to

the one used by Ewing (1981), with the exception that

only one success experience was requested of the subject

rather than three. (See Appendix J for a copy of the

questionnaire.)

Subjects were asked to briefly describe a per-

ceived success they had experienced in an organized

sport setting. Achievement orientations were assessed

via factor analysis from subjects‘ responses concerning

why they felt successful in that particular experience.

Responses to statements were measured on a S-point

Likert scale, ranging from "strongly agree" to ”strongly
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disagree." With American children, the reliability

coefficients, based on Cronbach's alpha, were .91, .80,

and .91 for the social approval, task, and ability

orientations, respectively (Ewing, 1981).

In addition, subjects were asked to indicate what

caused them to be successful on the identified experi-

ence. These attributions were measured on a 5-point

Likert scale, ranging from "strongly disagree“ to

“strongly agree."

Data Collection Procedures

To facilitate the collection of data for this

study, a letter requesting permission to gather the data

was sent to the Ministry of Education in Jordan. After

receiving this request, the Ministry of Education sent

letters of facilitation to the Department of Education

in Irbid, who forwarded the necessary letters to the

school districts who, in turn, informed the physical

education teachers. (See Appendix K for copies of the

correspondence.)

The researcher spoke directly with the coaches and

teachers about the study and gave them further details

about its nature and purpose. The teachers and coaches

were asked to find volunteer subjects to participate in

the study. The teachers and coaches were informed that

the subjects' participation must be voluntary, and

subjects who were both participating in sport and who
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had dropped out of sport were to be selected based on

their knowledge of the athletes. The schools were

randomly selected.

The researcher then informed the subjects that he

was doing the study and that their help would aid both

science and the deve10pment of Jordan. He also assured

them of the survey's confidentiality: their coaches,

teachers, and parents would not read their answers. The

researcher then gave them the questionnaires, which had

been translated from English into Arabic (see Appendix L

for the Arabic versions). This was done during class

time without pressure from their teachers and coaches.

Administering the questionnaires required a single

time frame of approximately 2 hours. All of the stu-

dents from one school were tested in this time period.

The students were collected in a room for administering

the questionnaires, without the presence of the teacher

or the coach. The directions for each questionnaire

were read aloud. Students were allowed to ask questions

if they had problems completing the questionnaire. When

they finished, the researcher had one of the Students

tell the coach or teacher so that he or she could return

to their regular day. Finally, the researcher thanked

the students, teachers, coaches, and administrative

personnel for their help and offered a copy of the

results to anyone involved.



CHAPTER IV

RESULTS

Questionnaires were administered to 109 male and

152 female athletes ranging in age from 11 to 17 years,

with the female mean age being 14.65 and the male mean

age being 14.58. All subjects were students from the

district of Irbid junior and senior high schools in the

country of Jordan. Of these subjects, 181 with a mean

age of 14.61 were athletic participants, and 80 with a

mean age of 14.64 were athletic dropouts. In addition,

193 were from urban backgrounds while 68 were from rural

backgrounds (see Table l).

The distribution of subjects by major game is

given in Table 2. As Table 2 illustrates, participation

in soccer in Jordan is restricted to males. This is

because of the physical interaction between players and

the rough nature of the game: by custom, females are not

allowed to participate in outdoor sports in an informal

setting during puberty years, and no indoor soccer is

available. Badminton, however, came to Jordan as a game

that only females played. Table 3 shows the number of

years that subjects have participated in sports.

48
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TABLE 1

DISTRIBUTION OF SUBJECTS BY STATUS

(N = 261)

Status Total

Participant 181

Dropout 80

Rural 68

Urban 193

11-13 years old 102

14-17 years old 159

Male 109

Female 152

 

 

TABLE 2

DISTRIBUTION OF SUBJECTS BY MAJOR GAME

(N = 261)

Major Game N

Soccer 38 (males only)

Team Handball 34

Volleyball 62

Basketball 39

Track & Field 69

Table Tennis 16

Badminton 3 (females only)

 

TABLE 3

DISTRIBUTION OF SUBJECTS BY

DURATION OF PARTICIPATION IN SPORT

 

 

(N=261)

Number of Years Played N

l 31

2 93

3 68

4 35

5 22

6 12
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Reasons for Participation Questionnaire

This instrument was designed to measure reasons

for participation in youth sport. The results of the

ratings of the 30 items ranked from most important to

least important are contained in Tables 4 and 5.

An examination of Table 4 revealed that for parti-

cipants, liking the team spirit, wanting to be popular,

liking the action, wanting to go to a higher level,

liking the travel, and wanting to learn new skills were

the motives rated the most important. Motives rated the

least important were liking the rewards, wanting to get

rid of energy, wanting to have fun, wanting to have

something to do, wanting to use the equipment and

facilities, and liking the teamwork.

As shown in Table 5, dropouts identified liking to

travel, liking to stay in shape, wanting to improve

skills, liking the action, liking to do something they

are good at, and liking the excitement as the important

reasons. Reasons rated the least important were getting

rid of energy, liking the rewards, liking the action,

liking the challenge, wanting to be physically fit, want-

ing to gain status, and liking to have something to do.

Differences Among Participants and Dropouts

Multiple t-tests were performed to determine

whether or not there were any significant differences in
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TABLE 4

REASONS FOR PARTICIPATION

BY PARTICIPANTS

 

 

Reasons Pct Most

Important

I like the team spirit 12.7

I want to be popular 8.3

I like the action 7.7

I want to go to a higher level 7.2

I like to travel 5.5

I like to learn new skills 5.5

I like the challenge 5.0

I want to stay in shape 5.0

I want to improve my skills 5.0

I want to be physically fit 3.9

I like to compete 3.9

I like to win 3.9

My parents and friends want me to play 3.9

I like being on a team 2.8

I like to get exercise 2.2

I like to feel important 2.2

I like to get out of the house 2.2

I like the coaches or instructors 1.7

I like to do something I am good at 1.7

I like the excitement 1.7

I like to be with my friends 1.7

I want to gain status or recognition 1.7

I want to release tension 1.1

I like to meet new friends 1.1

I like to use the equipment 0.6

I like to have something to do 0.6

I like the teamwork 0.6

I want to get rid of energy 0.0

I like the rewards 0.0

I like to have fun 0.0
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TABLE 5

REASONS FOR PARTICIPATION

BY DROPOUTS

 

Reasons Pct Most

Important
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reasons for participation between participants and drop-

outs. An examination of Table 6 reveals that partici-

pants and dropouts differed significantly on a number of

reasons for participation. Specifically, dropouts

scored higher than participants on: "I like to get out

of the house," "I want to be with my friends,” "I want

to release tension,“ "I like to do something I am good

at,‘I "I want to travel,“ "I like to meet new friends,”

and "I like the rewards.” In addition, while the drop-

outs ranked wanting to learn new skills, liking the team

spirit, and liking the action as the most important

reasons for participation (in that order), the parti—

cipants ranked liking the team spirit, wanting to be

popular, and being on the team as the most important

reasons for participation (in that order).

To further differentiate between dropouts and

participants in their reasons for participation, t-tests

were conducted to discover if there were any differences

between male dropouts and participants and female

dropouts and participants. As Table 7 reveals, male

dropouts and participants differed in their reasons for

participation on four items. Male dropouts rated "I

want to be with my friends,” "I like to get out of the

house,“ "I like the challenge," and "I like to use the

equipment” higher than male participants. In addition,
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TABLE 6

REASONS FOR PARTICIPATING BY

PARTICIPANTS AND DROPOUTS

 

Participants_ Dropouts

 

 

Item x SD x SD t-value

I want to improve my

skill 4.68 0.68 4.63 0.79 0.57

I want to be with my

friends 3.55 1.22 4.03 1.11 -2.99*

I like to win 4.19 1.20 4.46 0.87 -1.84

I want to get rid of

energy 3.21 1.44 3.01 1.43 1.02

I like to travel 3.17 1.50 3.60 1.41 -2.l9*

I want to stay in shape 4.46 0.88 4.55 0.73 -0.82

I like team work 4.23 1.04 4.09 l.ll 0.98

I like the excitement 3.71 1.31 3.60 1.33 0.64

My parents/friends

want me to play 3.19 1.53 3.40 1.43 -1.05

I want to learn new

skills 4.54 0.81 4.36 1.03 1.46

I like to meet new

friends 3.76 1.24 4.11 1.14 -2.l9*

I like to do something

I am good at 4.13 1.16 4.45 0.81 -2.22*

I want to release tension 3.48 1.45 4.01 1.33 -2.71*

I like the rewards 2.78 1.48 3.20 1.39 —2.13*

I like to get exercise 4.22 1.15 4.25 0.99 -0.20

I like to have something

to do 3.40 1.32 3.60 1.30 —l.l4

I like the action 4.67 0.78 4.59 0.85 0.75

I like the team spirit 4.73 0.83 4.58 0.97 1.32

I like to get out of

the house 3.13 1.38 3.71 1.40 -3.15*

I like to compete 4.22 1.16 4.16 1.07 0.35

I like to feel important 3.86 1.33 4.05 1.30 -l.09

I like being on a team 4.35 1.07 4.39 0.99 -0.28

I want to go to a higher -

level 4.49 1.00 4.46 0.89 0.22

I want to be physically

fit 4.54 0.83 4.58 0.78 -0.31

I want to be popular 3.90 1.32 3.94 1.29 -0.21

I like the challenge 3.72 1.47 4.06 1.18 -1.85

I like the coach/teacher 3.93 1.24 3.99 1.24 -0.36

I like to gain status 3.62 1.28 3.68 1.30 -0.29

I like to have fun 3.85 1.21 4.15 1.09 -l.89

I like to use the

equipment 3.43 1.47 3.54 1.32 -0.59

*significant at O<< .05
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TABLE 7

REASONS FOR PARTICIPATING BY

MALE PARTICIPANTS/MALE DROPOUTS

 

 

 

Participants Dropouts

Item 2 SD x SD t-value

I want to improve my

skill 4.66 0.65 4.50 0.85 —l.07

I want to be with my

friends 3.53 1.12 4.31 0.95 -3.55*

I like to win 4.05 1.27 4.28 1.03 -0.92

I want to get rid of

energy 2.77 1.40 3.28 1.41 —l.79

I like to travel 3.12 1.41 3.53 1.34 -l.43

I want to stay in shape 4.25 0.88 4.50 0.66 -l.53

I like team work 4.16 1.07 3.86 1.27 -1.31

I like the excitement 3.58 1.24 3.50 1.23 0.30

My parents/friends

want me to play 2.96 1.41 3.31 1.35 —l.23

I want to learn new

skills 4.62 0.76 4.28 1.06 1.92

I like to meet new

friends 3.79 1.09 4.03 1.03 -1.07

I like to do something

I am good at 4.03 1.18 4.39 0.87 -1.63

I want to release tension 3.51 1.48 4.03 1.40 -l.76

I like the rewards 2.63 1.41 3.00 1.31 -1.32

I like to get exercise 4.37 0.92 4.25 0.91 0.64

I like to have something

to do 3.30 1.18 3.72 1.32 -l.69

I like the action 4.63 0.66 4.50 0.78 0.92

I like the team spirit 4.62 0.88 4.61 0.90 0.03

I like to get out of

the house 3.12 1.24 3.89 1.39 -2.92*

I like to compete 4.15 1.16 4.28 0.94 -0.57

I like to feel important 3.81 1.35 4.11 1.26 -l.13

I like being on a team 4.36 1.02 4.28 1.06 0.37

I want to go to a higher

level 4.53 0.90 4.53 0.88 0.04

I want to be physically

fit 4.41 0.91 4.50 0.78 -0.50

I want to be popular 3.89 1.28 4.11 1.24 -0.86

I like the challenge 3.60 1.41 4.25 0.94 -2.49*

I like the coach/teacher 3.97 1.14 3.92 1.16 0.24

I like to gain status 3.52 1.30 3.64 1.40 -0.44

I like to have fun 3.66 1.19 4.06 1.09 -1.68

I like to use the

equipment 3.26 1.54 3.89 1.14 -2.17*

*significant at ok< .05
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male dropouts ranked wanting to stay in shape as the

most important reason for their participation, while

male participants ranked liking the team spirit as the

most important reason for participation.

As shown in Table 8, female dropouts and female

participants differed significantly only on two items.

Female dropouts rated ”I want to get rid of energy“ and

"I want to release tension" higher than female parti-

cipants. In addition, female dropouts ranked liking to

travel as the most important reason for participation

while female participants ranked liking the team spirit

as the most important reason for participation.

Differences Among Gender
 

Multiple t-tests were used to determine whether or

not there were any differences in reasons for participa-

tion between males and females. A small (x value (.05)

was used to determine significant differences because

the use of multiple t-tests increase the probability of

Type I error. The results of the t-tests and the

associated means and standard deviations are revealed in

Tables 9 and 10 for male and female dropouts and

participants, respectively.

As shown in Table 9, among the dropouts there were

only two gender differences in reasons for participa-

tion. Males scored higher on "I like to use the
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TABLE 8

FEMALE PARTICIPANTS/FEMALE DROPOUTS

 

 

 

Participants Dropouts

Item f SD f SD t-value

I want to improve my

skill 4.70 0.70 4.73 0.73 -0.26

I want to be with my

friends 3.56 1.29 3.80 1.19 -1.06

I like to win 4.28 1.15 4.61 0.69 -l.81

I want to get rid of

energy 3.51 1.40 2.80 1.44 2.83*

I like to travel 3.29 1.57 3.66 1.48 -1.68

I want to stay in shape 4.60 0.85 4.59 0.79 0.07

I like team work 4.27 1.02 4.27 0.95 -0.01

I like the excitement 3.81 1.35 3.68 1.41 0.51

My parents/friends

want me to play 3.34 1.60 3.48 1.50 -0.48

I want to learn new

skills 4.48 0.85 4.43 1.02 0.31

I like to meet new

friends 3.73 1.34 4.18 1.23 -l.93

I like to do something

I am good at 4.20 1.14 4.50 0.76 1.58

I want to release tension 3.49 1.44 4.00 1.28 -2.04*

I like the rewards 2.89 1.52 3.36 1.45 -1.77

I like to get exercise 4.12 1.28 4.25 1.06 —0.59

I like to have something

to do 3.46 1.42 3.50 1.29 ~0.15

I like the action 4.69 0.85 4.66 0.91 0.23

I like the team spirit 4.81 0.79 4.55 1.02 1.68

I like to get out of

the house 3.13 1.47 3.57 1.40 -1.69

I like to compete 4.26 1.16 4.07 1.17 0.92

I like to feel important 3.89 1.33 4.00 1.35 —0.47

I like being on a team 4.34 1.11 4.48 0.93 -0.71

I want to go to a higher ‘

level 4.46 1.07 4.41 0.90 0.29

I want to be physically

fit 4.63 0.77 4.64 0.78 —0.05

I want to be popular 3.91 1.36 3.80 1.32 0.46

I like the challenge 3.80 1.50 3.91 1.34 -0.43

I like the coach/teacher 3.90 1.31 4.05 1.31 -0.63

I like to gain status 3.70 1.26 3.70 1.23 -0.05

I like to have fun 3.98 1.21 4.23 1.10 -l.16

I like to use the

equipment 3.54 1.41 3.25 1.40 1.14

*significant at OK < .05
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TABLE 9

REASON FOR PARTICIPATING BY MALE/FEMALE DROPOUTS

 

 

Females Males

Item 2 SD f SD t-value

I want to improve my

skills 4.73 0.73 4.50 0.85 1.29

I want to be with my

friends 3.80 1.19 4.31 1.95 -2.08*

I like to win 4.61 0.69 4.28 1.03 1.74

I want to get rid of

energy 2.80 1.44 3.28 1.41 -1.51

I like to travel 3.66 1.48 3.53 1.34 0.41

I want to stay in shape 4.60 0.79 4.50 0.66 0.55

I like team work 4.27 0.95 3.86 1.27 1.66

I like the excitement 3.68 1.41 3.50 1.23 0.61

My parents/friends want me

to play 3.48 1.50 3.31 1.35 0.53

I want to learn new

skills 4.43 1.02 4.28 1.06 0.66

I like to meet new

friends 4.18 1.22 4.03 1.03 0.60

I like to do something

I am good at 4.50 0.76 4.39 0.87 0.61

I want to release

tension 4.00 1.28 4.03 1.40 -0.09

I like the rewards 3.36 1.45 3.00 1.31 1.17

I like to get exercise 4.25 1.06 4.25 0.91 1.37

I like to have something

to do 3.50 1.29 3.72 1.32 -0.76

I like the action 4.66 0.91 4.50 0.77 0.83

I like the team spirit 4.55 1.02 4.61 0.90 -0.30

I like to get out of

the house 3.57 1.40 3.89 1.39 ~1.02

I like to compete 4.06 1.17 4.28 0.94 -0.87

I like to feel important 4.00 1.35 4.11 1.26 -0.38

I like being on a team 4.48 0.93 4.28 1.06 0.90

I want to go to a higher

level 4.41 0.90 4.53 0.88 ~0.59

I want to be physically

fit 4.64 0.78 4.50 0.78 0.78

I want to be popular 3.80 1.32 4.11 1.24 -1.09

I like the challenge 3.91 1.34 4.25 0.94 -1.29

I like the coach/teacher 4.05 1.31 3.92 1.15 0.46

I like to gain status 3.70 1.23 3.64 1.39 0.22

I like to have fun 4.23 1.10 4.06 1.09 0.70

I like to use the

equipment 3.25 1.40 3.89 1.14 -2.20*

 

*significant at 0k < .05
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TABLE 10

REASON FOR PARTICIPATING BY

MALE/FEMALE PARTICIPANTS

 

 

Females Males

Item f SD I SD t-value

I want to improve my

skill 4.69 0.70 4.66 0.65 0.36

I want to be with my

friends 3.56 1.29 3.53 1.12 0.11

I like to win 4.28 1.15 4.05 1.26 1.23

I want to get rid of

energy 3.51 1.40 2.77 1.40 3.50*

I like to travel 3.19 1.59 3.12 1.41 0.31

I want to stay in shape 4.60 0.85 4.25 0.88 2.72*

I like team work 4.27 1.02 4.16 1.07 0.67

I like the excitement 3.81 1.35 3.58 1.24 1.16

My parents/friends

want me to play 3.34 1.60 2.96 1.41 1.66

I want to learn new

skills 4.48 0.85 4.62 0.76 -l.10

I like to meet new

friends 3.73 1.34 3.79 1.09 -0.33

I like to do something

I am good at 4.20 1.14 4.03 1.18 1.01

I want to release tension 3.49 1.44 3.51 1.48 -0.07

I like the rewards 2.89 1.52 2.63 1.41 1.17

I like to get exercise 4.12 1.28 4.37 0.92 -l.43

I like to have something

to do 3.46 1.42 3.30 1.17 0.80

I like the action 4.69 0.85 3.63 0.66 0.55

I like the team spirit 4.81 0.79 4.62 0.88 1.51

I like to get out of

the house 3.13 1.48 3.12 1.23 0.03

I like to compete 4.26 1.16 4.15 1.16 0.62

I like to feel important 3.89 1.33 3.81 1.35 0.40

I like being on a team 4.34 1.11 4.36 1.02 .-0.08

I want to go to a higher

level 4.46 0.07 4.53 0.90 -0.47

I want to be physically

fit 4.63 0.77 4.41 0.91 1.74

I want to be popular 3.91 1.36 3.89 1.28 0.08

I like the challenge 3.80 1.50 3.60 1.42 0.87

I like the coach/teacher 3.90 1.31 3.97 1.14 -0.39

I like to gain status 3.69 1.26 3.52 1.30 0.90

I like to have fun 3.98 1.21 3.66 1.19 1.77

I like to use the

equipment 3.54 1.41 3.26 1.54 1.25

 

*significant at o( < .05
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equipment” than females, while females scored lower than

males on 'I want to be with my friends." In addition,

while female dropouts ranked "liking to travel" as the

most important reason for participation, male dropouts

ranked “wanting to stay in shape“ as the most important

reason for participation.

Male and female participants differed on two

reasons for participation, as shown in Table 10. Speci—

fically, females rated the reasons 'I want to get rid of

energy“ and 'I want to stay in shape“ higher than males.

Yet, both male and female participants agreed that

liking the team spirit was the most important reason for

participation.

Differences in Age Groups
 

Multiple t-tests were used to determine if there

were any significant differences in reasons for partici-

pation for children from the 11-14 year age group and

the 15-17 year age group. The results are shown in

Table 11. There were no significant differences in

their reasons for participation.

Differences in Rural and Urban

To determine whether or not there were any signi-

ficant differences in reasons for participation among

rural and urban children, multiple t-tests were
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TABLE 11

REASONS FOR PARTICIPATING BY

OLDER/YOUNGER CHILDREN

 

Young (ll-l3) Old(l4-l7)

 

Item x SD x SD t-value

I want to improve my

skill 4.61 0.80 4.70 0.64 -0.92

I want to be with my

friends 3.78 1.21 3.63 1.21 0.98

I like to win 4.35 1.06 4.22 1.15 0.94

I want to get rid of

energy 3.28 1.40 3.06 1.47 1.20

I like to travel 3.38 1.50 3.24 1.48 0.71

I want to stay in shape 4.46 0.86 4.51 0.82 -0.46

I like team work 4.29 0.98 4.11 1.12 1.41

I like the excitement 3.58 1.31 3.75 1.31 —1.05

My parents/friends

want me to play 3.46 1.45 3.11 1.51 1.88

I want to learn new

skills 4.60 0.81 4.40 0.94 1.76

I like to meet new

friends 3.95 1.19 3.81 1.24 0.89

I like to do something

I am good at 4.24 1.08 4.22 1.06 0.11

I want to release tension 3.64 1.43 3.66 1.44 —0.12

I like the rewards 3.03 1.45 2.83 1.47 1.08

I like to get exercise 4.25 1.06 4.22 1.14 0.22

I like to have something

to do 3.55 1.28 3.39 1.34 0.34

I like the action 4.67 0.75 4.63 0.84 0.45

I like the team spirit 4.76 0.65 4.63 1.00 1.25

I like to get out of

the house 3.23 1.45 3.36 1.38 -0.75

I like to compete 4.13 1.16 4.25 1.11 -0.85

I like to feel important 3.83 1.89 3.97 1.35 -0.83

I like being on a team 4.30 1.05 4.40 1.04 -0.75

I want to go to a higher '

level 4.49 1.02 4.48 0.93 0.05

I want to be physically

fit 4.56 0.79 4.55 0.84 0.13

I want to be popular 3.75 1.38 4.03 1.25 -1.67

I like the challenge 3.76 1.44 3.87 1.36 -0.61

I like the coach/teacher 4.03 1.21 3.89 1.26 0.90

I like to gain status 3.47 1.34 3.75 1.23 -l.64

I like to have fun 3.83 1.16 4.03 1.19 -l.35

I like to use the

equipment 3.52 1.39 3.41 1.44 0.61

 

*Significant at o(<.05
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performed. The results, as shown in Table 12, indicate

that there are significant differences between rural and

urban children. Rural children rated 'I like the excite-

ment,‘ '1 like to have fun," and ”I like to do something

I'm good at' more important than the urban children.

Reasons for Dropping Out Questionnaire

This instrument was designed to measure reasons

that children have for dropping out of sport. The

results of the 31 items and their overall importance are

presented in Table 13.

Listed in order from highest to lowest, according

to the percentage of most important reason, the highest

was 'I didn't learn new skills,“ followed by 'I didn't

like to compete,“ “there was not enough team spirit,”

"it was not exciting enough,“ and lastly, three items

that ranked equally, 'I had other things to do,” I was

injured,“ and 'I didn't meet new friends."

Multiple t-tests were used to determine whether or

not there were significant differences in reasons for

dropping out among males and females. The results in

Table 14 show that there were differences in the reasons

that males and females gave for dropping out of sport

programs. Females scored higher than males on the fol-

lowing reasons: "I didn't win enough," "I didn't feel

important enough,‘ "I didn't receive enough rewards,‘I "I
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TABLE 12

REASONS FOR PARTICIPATING BY RURAL/URBAN

 

 

Rural Urban

Item Y SD f SD t-value

I want to improve my

skill 4.69 0.65 4.56 0.87 1.40

I want to be with my

friends 3.74 1.24 3.58 1.11 0.95

I like to win 4.34 1.09 4.09 1.21 1.58

I want to get rid of

energy 3.25 1.44 2.87 1.41 1.89

I like to travel 3.35 1.52 3.16 1.39 0.88

I want to stay in shape 4.52 0.85 4.38 0.77 1.20

I like team work 4.18 1.06 4.22 1.08 -0.32

I like the excitement 3.83 1.26 3.23 1.36 3.30*

My parents/friends

want me to play 3.22 1.51 3.34 1.49 —0.54

I want to learn new

skills 4.42 0.92 4.65 0.79 ~1.78

I like to meet new

friends 3.93 1.24 3.68 1.14 1.49

I like to do something

I am good at 4.31 0.99 3.99 1.25 2.21*

I want to release tension 3.67 1.41 3.62 1.50 0.25

I like the rewards 2.98 1.44 2.71 1.51 1.35

I like to get exercise 4.19 1.15 4.34 0.96 -0.94

I like to have something

to do 3.55 1.32 3.20 1.28 1.97

I like the action 4.67 0.82 4.59 0.74 0.66

I like the team spirit 4.69 0.91 4.67 0.77 0.22

I like to get out of

the house 3.38 1.43 3.09 1.34 1.49

I like to compete 4.19 1.15 4.22 1.10 -0.18

I like to feel important 3.91 1.32 3.93 1.34 -0.08

I like being on a team 4.35 1.09 4.38 0.93 -0.20

I want to go to a higher

level 4.48 0.96 4.49 0.98 -0.03

I want to be physically

fit 4.57 0.81 4.50 0.84 0.61

I want to be popular 3.89 1.32 3.97 1.27 -0.43

I like the challenge 3.91 1.36 3.57 1.47 1.73

I like the coach/teacher 3.91 1.29 4.04 1.08 -0.76

I like to gain status 3.70 1.23 3.46 1.41 1.38

I like to have fun 4.05 1.17 3.65 1.17 2.42*

I like to use the

equipment 3.51 1.42 3.32 1.44 0.92

 

*significant at OQ < .05
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TABLE 13

REASONS FOR DROPPING OUT

 

Percent Most

Reasons Important

 

I didn't learn new skills 18.8

I didn't like to compete 11.2

There was not enough team spirit

It was not exciting enough

I was injured

I had other things to do

I didn't meet new friends

I didn't travel enough

I didn't feel important enough

There was not enough challenge

I didn't like the pressure

I didn't have enough fun

I didn't receive enough rewards

I didn't like the rewards

My parents/friends don't want

me to play

My skills did not improve

I was not pepular

I didn't like being on the team

I was not able to be with friends

It was boring

I wasn't as good as I wanted to be

I wasn't in good enough shape

I was not able to use the

equipment/facility

My friends no longer play

I didn't win enough

The training was too hard

There was no teamwork

I didn't get enough recognition

I didn't participate enough

I was too old

I wanted to play another sport
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TABLE 14

REASONS FOR DROPPING OUT BY MALE/FEMALE

 

 

Female Male

Item x SD f SD t-value

I didn't learn new skills 3.75 1.18 3.22 1.55 1.73

I didn't like to compete 3.57 1.27 3.33 1.43 0.78

There was not enough

team spirit 3.39 1.30 3.03 1.32 1.22

It was not exciting enough 3.57 1.30 3.08 1.30 1.66

I was injured 3.43 1.21 2.83 1.49 1.99*

I had other things to do 3.77 1.26 2.86 1.42 3.05*

I didn't meet new friends 3.59 1.25 2.75 1.48 2.76

I didn't travel enough 3.82 1.06 3.69 1.37 0.46

I didn't feel important

enough 3.61 1.47 2.89 1.55 2.15*

There wasn't enough challenge 3.78 1.20 3.47 1.34 1.06

I didn't like the pressure 3.57 1.35 3.17 1.34 1.33

I didn't have enough fun 3.39 1.45 3.58 1.32 -0.63

I didn't receive enough

rewards 3.33 1.34 2.56 1.28 2.60*

I didn't like the rewards 3.50 1.46 2.61 1.52 2.67*

My parents/friends don't

want me to play 3.64 1.16 3.17 1.32 1.69

My skills did not improve 3.80 1.34 3.31 1.37 1.61

I was not popular 3.80 1.32 3.72 1.21 0.26

I didn't like being

on the team 3.80 1.47 3.78 1.29 0.06

I couldn't be with friends 3.57 1.33 3.14 1.42 1.39

It was boring 3.05 1.60 2.81 1.67 0.65

I wasn't as good as I

wanted to be 3.11 1.37 3.11 1.45 0.01

I wasn't in good enough

shape 3.07 1.37 2.53 1.21 1.85

I was not able to use the

equipment facility 2.95 1.43 2.89 1.17 0.22

My friends no longer play 3.86 1.32 3.44 1.36 1.39

I didn't win enough 3.84 1.20 3.11 1.43 2.48*

The training was too hard 3.48 1.37 3.50 1.28 -0.08

There was no teamwork 3.16 1.26 3.11 1.30 0.17

I didn't get enough

recognition 3.64 1.43 3.28 1.28 1.17

I didn't participate enough 2.86 1.37 2.25 1.46 1.93

I was too old 2.50 1.50 2.89 1.49 -l.16

I wanted to play another

sport 2.64 1.54 2.94 1.43 -0.92

 

*significant at «X < .05
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didn't meet new friends," "I didn't like the rewards,“

"I had other things to do.“ Both females and males

agreed that the most important reason for dropping out

of sports was 'not learning new skills.“ They disagreed

on the second most important reason, with females rating

'not liking to compete“ as second and males ranking 'not

enough team spirit“ as second. They agreed again that

the third most important reason for dropping out of

sport was that it was 'not exciting enough.“

CulturalQuestionnaire

This instrument was designed to understand the

environmental, traditional, religious, and social

factors that affect participation in and dropout from

sports in Jordan. The results of this questionnaire are

shown in Table 15.

Listed in order from highest to lowest, the rea-

sons highest in importance were items numbered 1, 2, 3,

4, and 5. The lowest item was No. 24, followed by

numbers 22 and 23.

Differences in Sport Participation

Due to Religious Values
 

As hypothesized, the results, as shown in Table 16,

indicate that religion has a more negative effect on

girls (mean of 2.78) than on boys (mean of 2.47) with

respect to sport participation. Contrary to the
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TABLE 15

CULTURAL QUESTIONNAIRE

(Entire Sample)

 

Percent Most

Item Statement Important

 

1 When one participates in sport he/she feels

proud of his/her participation 10.3

2 I like my participation in sport but some-

times I have a conflict between sport parti-

cipation and the traditional way of life 8.8

3 Sometimes I feel as if I can't express my

opinion to the coaches and teachers because

they will get angry with me 8.0

4 I like my participation in sport but sometimes

I have a conflict between sport participation

and religion 7.3

5 Sometimes when I come home late from a game

or practice my parents get angry and

sometimes punish me 6.5

6 I like sport very much but the people who

organize it don't give enough support 5.7

7 I would love to continue participating in

sport if my family will offer their support

and encouragement 5.4

8 My parents support my participation in sports 5.4

9 I like participating in sport because it can

make one famous and recognized 5.4

10 Society in general respects participation

in sport 3.8

11 The coaches and teachers don't give enough

support for athletes 3.8

12 I participate in sport for a better chance of

getting a scholarship 3.4
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TABLE 15

(Continued)

Percent Most

Item Statement Important

 

13 Sometimes it makes me feel bad because some

people say that athletic people are not smart

academically 3.4

14 I would like to participate in sport programs

but the leaders and coaches don't give

enough positive treatment 3.4

15 It is hard for me to ask my parents to buy any

equipment for sport because they would rather

spend the money on something else 3.1

16 It was very difficult for me to buy the

equipment that I needed to participate

because my family doesn't have enough

money 3.1

17 Even though I like participating in sport,

the programs have too much emphasis on

winning and losing 2.7

18 Sometimes I want to quit sports because

people make fun of me 2.3

19 I don't have enough time to participate in

sport because I have lots of other work to do 1.9

20 My friends and neighbors encourage my

participation in sport 1.9

21 Even though I participate a lot in sport, in

general I feel as if I am not improving very

much and will never get much better 71.5

22 Participation in sport has a negative effect

on my personal reputation 1.1

23 There are not enough facilities and equipment

in my school for sport use 1.1

24 I love participating in sport but sometimes I

think people think that it makes girls or

boys too aggressive 0.4
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hypothesized relationship, religion also has a more nega-

tive effect on dropouts (mean of 2.88) than participants

(mean of 2.55) with respect to sport participation.

TABLE 16

DIFFERENCES BETWEEN MALES AND FEMALES

AND PARTICIPANTS AND DROPOUTS

WITH REGARD TO RELIGION

 

 

Group N Mean S.D. t value p value

Girls 152 2.78 1.12 2.44 .01**

Boys 109 2.47 1.02

Participants 181 2.55 1.11 2.34 .01**

Dropouts 80 2.88 1.01

 

**significant at 6‘ < .01 (one-tailed)

Differences Among Males and Females in Regard to

the Effect of Tradition on Sport Participation

The results, as shown in Table 17, indicate that

tradition has no effect on both boys and girls, and

participants and dropouts, equally with respect to sport

participation. This finding did not support the

proposed hypothesis.

Differences Among Males and Females in Regard to

the Effect of Coaches'/Teachers' Influence

on Sport Participation

As hypothesized, the results, as shown in Table 18,

indicated that coaches/teachers had a more negative

effect on girls (mean of 2.58) as compared to boys (mean
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of 2.12) with respect to sport participation. There was

no significant difference found between participants and

dropouts, which did not support the hypothesis.

TABLE 17

DIFFERENCES BETWEEN MALES AND FEMALES

AND PARTICIPANTS AND DROPOUTS

WITH REGARD TO TRADITION

 

 

Group N Mean S.D. t value p value

Girls 152 2.67 1.11 1.26 .10 n.s.

Boys 109 2.51 1.01

Participants 181 2.56 1.08 1.09 .14 n.s.

Dropouts 80 2.71 1.06

 

n.s. = not significant at o< = .05 (one—tailed)

TABLE 18

DIFFERENCES BETWEEN MALES AND FEMALES

AND PARTICIPANTS AND DROPOUTS WITH REGARD

TO COACHES'/TEACHERS' INFLUENCE

 

 

Group N Mean S.D. t value p value

Male 152 2.58 1.17 3.43 .00*

Female 109 2.12 0.98

Participants 181 2.31 1.10 1.75 .08

Dropouts 80 2.55 1.14

 

**significant at o< < .001
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Overall Abilitvagestionnaire

This questionnaire was designed to find out how

children in Jordan perceive themselves in terms of their

ability in sport skills. The results of the multiple

t-tests, shown in Table 19, indicated that there was a

significant difference between male participants and male

dropouts in overall perceived ability. The male partici-

pants scored higher (mean = 7.45) than the male dropouts

(mean = 6.33). The results also indicated that there was

a significant difference between female participants and

female dropouts in their overall perceived ability. The

female participants scored higher (mean = 7.74) than the

female dropouts (mean = 6.50).

TABLE 19

OVERALL ABILITY

 

 

 

Participants Dropouts

f SD ‘Y SD t-value

Males 7.45 1.01 6.33 1.15 5.20*

Females 7.74 1.13 6.50 0.90 6.53*

Overall: x = 7.26 SD = 1.20

 

*significant at (X < .001

T-tests were also carried out to determine whether

there were significant differences between male and

female participants and male and female dropouts with

respect to overall perceived ability. The results, as
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presented in Table 20, indicated that the differences

were not significant.

TABLE 20

RESULTS OF T-TESTS FOR DIFFERENCES BETWEEN

MALES AND FEMALES WITHIN THE PARTICIPANTS

AND DROPOUTS

 

 

Participants f SD t-value

Males 7.45 1.01 1.76 n.s.

Females 7.74 1.03

Dropouts

Males 6.33 1.15 0.73 n.s.

Females 6.50 0.90

 

Theoretical Models

Harter's Theory

Perceived Control Questionnaire. Multivariate

tests were used to assess the differences in the

perceived control of failure/success between participants

and dropouts with respect to sport participation. Table

21 shows the sample sizes, means, and standard deviations

of perceived control for participants and dropouts.

The results of the multivariate analysis of

variance test indicated that the differences were not

significant, F (6,252) = 1.89, p = .083. Due to the fact

that these results approached significance, and the

interest in exploring further the relationship between
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participants and dropouts in their perceived control of

outcome, a discriminant analysis follow-up was performed.

Results of the discriminant analysis revealed one signifi-

2
cant function x = 10.96, p < .05. The one discriminat—

ing variable was unknown success. The means indicated

that more dropouts tended to perceive success as due to

unknown factors compared to the participants. As shown

in Table 21, the results of the multivariate test did not

show any differences between participants and dropouts

with respect to internal success/failure and others

success/failure. It can thus be concluded that the

findings of this study did not support Harter's theory.

TABLE 21

MEANS AND STANDARD DEVIATIONS OF PERCEIVED

CONTROL FOR PARTICIPANTS AND DROPOUTS

 

 

 

 

Participantsa Dropoutsb

Perceived Control Mean S.D. Mean S.D.

Internal success 3.22 .84 3.04 .81

Internal failure 2.35 .79 2.33 .70

Others success 2.54 .75 2.63 .82

Others failure 2.50 .80 2.49 .67

Unknown success 2.38 .83 2.71 .80

Unknown failure 2.43 .70 2.28 .74

a
n = 181

bn = 80

Perceived Competence . A multivariate

was used to examine the differences in the

ANOVA test

sources of
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motivation between participants and dropouts with

respect to sport participation. Table 22 shows the

sample sizes, means, and standard deviations of per-

ceived sources of competence for participants and

 

 

 

 

dropouts.

TABLE 22

MEANS AND STANDARD DEVIATIONS 0F

PERCEIVED SOURCES OF COMPETENCE

FOR PARTICIPANTS AND DROPOUTS

. a b

Participants Dropouts

Source Mean S.D. Mean S.D.

Cognitive 2.68 .55 2.57 .42

Social 2.70 .45 2.59 .45

Physical 2.62 .44 2.50 .39

General self-esteem 2.62 .49 2.52 .43

a
n = 181

bn = 80

There were no significant differences found

between participants and dropouts, F (4,256) = 1.52,

p > .05. These results tend to refute Harter's theory.

Intrinsic/Extrinsic Motivation. A multivariate

ANOVA test was used to find the differences in the

perceived motivation for participation in sport between

participants and dropouts. Table 23 shows the sample

sizes, means, and standard deviations of perceived

motivation for participants and dropouts.
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TABLE 23

MEANS AND STANDARD DEVIATIONS OF PERCEIVED

MOTIVATION FOR PARTICIPANTS AND DROPOUTS

 

 

 

 

Participantsa Dropoutsb

Motivation mean S.D. mean S.D.

Challenge 2.75 .42 2.65 .43

Curiosity/Interest 2.80 .49 2.71 .43

Independent mastery 2.72 .45 2.66 .43

Independent judgment 2.84 .43 2.73 .46

Internal criteria 2.78 .44 2.71 .46

a
n = 181

bn = 80

The result of the multivariate ANOVA test was not

significant, F (5,255) = .75, p > .05. This finding did

not support the prOposed hypothesis.

Maehr and Nicholls' Model
 

An achievement orientation questionnaire was used

to gather information on why the subjects felt successful

1J1 sport participation. Factor analysis employing

oblique rotation was carried out on the responses to

determine the congruence of orientations between the

Jordanian culture and the American sample upon which the

orientations had been derived. Loadings equal to or

greater than .4 were considered to contribute to a

construct. Five items were found clustered to the

“Ability“ factor, 2 items to the “Venture“ factor, and 2
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items to the “Independence“ factor, although the second

item is weak. The “independence“ factor was found only

in Jordanian athletes, which is not predicted by Maehr

and Nicholls' theory. The items and factor loadings are

shown in Table 24. The results indicated that the items

did not cluster to 'task orientation” and “social

approval orientation" factors as predicted by Maehr and

Nicholls' model. Instead, the items clustered to

“ability,” “venture,“ and "independence“ orientation

factors.

A multivariate ANOVA test was used to examine the

differences in the means of scores on ability, venture,

and independence factors between participants and

dropouts. The results of the MANOVA indicated that the

differences in the mean score were significant,

F(3,257) = 9.3, p < .05. Additional tests of the

hypothesized relationships could not be made given the

differences in orientation patterns.

Discriminant analysis was carried out to examine if

ability, venture, and independence achievement orienta-

tions in sport participation can discriminate the parti-

cipants and the dropouts. The results revealed one

significant function, x2 = 24.59, p < .05. The only

discriminating variable was ability orientation. The

means indicated that more participants tended to perceive

ability as an achievement orientation compared to
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FACTOR LOADINGS OF ACHIEVEMENT ORIENTATION

IN SPORT PARTICIPATION
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Item

I showed how smart

I was

My performance made

me feel good

I met the challenge

I demonstrated my

skills athletically

My hard work (practice)

paid off

I was able to think of

the needed strategy

I did something few

other people did

I did something new and

different

I was recognized as a good

player

I showed I was a leader

I demonstrated my

importance to others

Other people told me I

did well

I did it on my own

I understood something

important

I reached a goal

.30

.42

.59

.40

.64

.62

.52

.55

.31

.37

.34

.32

.32

.32
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dropouts. The result supports the proposed hypothesis

with respect to ability orientation.

its-m

The descriptive part of the results presented the

most important reasons that children have for partici-

pating in and dropping out of sports in Jordan, and the

influence of culture, coaches and teaches, religion, and

tradition upon sport participation in Jordan. The second

part of the results tested Harter's and Maehr and

Nicholls' theories for sport motivation in Jordan. The

discussion of these results will be presented in the next

chapter.

The most important reason for participating in

sport programs was "liking the team spirit,“ “liking to

improve skills,“ and ”liking the action,“ while the most

important reasons for dropping out of sport programs were

"didn't learn new skills,“ "didn't like to compete,“ and

"not enough team spirit.“ The only aspect of Harter's

perceived control theory confirmed was ”unknown success"

as a source of motivation for sport participation.

Perceived physical competence was the only aspect of

Harter's perceived competence theory confirmed, and the

study did not support Harter's theory in terms of

intrinsic/extrinsic motivation. The results did not

support Maehr and Nicholls' theory except in ability

achievement motivation.
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The results of this study confirmed the following

hypotheses:

1. Children tun) score highly on ability

orientation are more likely to maintain their sport

participation.

2. Misinterpretation of religion has a stronger

negative effect on girls' participation in sports than on

boys.

3. Misinterpretation of religion has a stronger

negative effect (H1 sport dropouts than <n1 sport

participants.

4. Teachers and coaches have a strong effect on

girls' participation than on boys' participation.

5. Girls' reasons for participating in sport are

different from boys' reasons for participating in sport.

6. Rural children are more likely to drop out of

sport than urban children.



CHAPTER V

DISCUSSION

The purpose of this study was to determine the

reasons that children have for participating in and

withdrawing from sport programs, and to examine factors

in achievement motivation that would discriminate

between sport participants and sport drOpouts on

measures of perceived competence, perceived control,

extrinsic/intrinsic motivational orientation, achieve—

ment goals, and reasons for participating.

The following are the major research questions:

1. What are the most important reasons that

children have for participating in sports in Jordan?

2. What are the most important reasons that

children have for dropping out of sport programs?

3. Do young males and females have the same

reasons for participating in or drapping out of sport?

4. Do religion, tradition, coaches, and teachers

have an influence on sport participation in Jordan?

5. What motivational variables from Harter's

(1978) and Maehr and Nicholls' (1980) theories can

discriminate between sport participants and dropouts?

80
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Research_Question 1: What are the most important
 

reasons that children have for participating in sports

in Jordan?

The most important reasons for participating in

sports were ”liking the team spirit,“ ”liking to improve

skills,” “liking the action,” "wanting to be physically

fit,“ and “liking to travel.”

Similar findings were obtained by Sapp and

Haubenstricker (1978). This study revealed that 80% of

the respondents participated in sports to improve

skills: over 50% of the respondents stated that physical

fitness was their main purpose for participating.

Feltz, Ewing, Albrecht & Schultz (1984), however, found

that the most important reason for participating in

sport was to go to a higher level competition.

While Jordanian athletes chose ”liking the team

spirit“ as the most important reason for participating,

the American athletes chose ”having fun" as the most

important reason (Sapp & Haubenstricker, 1978) for

participating in sport programs. The choice of ”liking

the team spirit” by Jordanian children as'the most

important reason for participating in sports might be

due to cultural influences on Jordanian children, in

which loyalty to the community or the institution, as

well as to the family, is considered very important.

The Jordanian philosOphy of sport programs is to provide
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children with the appropriate attitudes for providing

societal needs: team spirit develops loyalty and the

feeling of being part of a group.

This study also revealed that female athletes

differed from male athletes with respect to the reasons

for participating in sports. Female athletes rated "I

want to stay in shape” and 'I want to get rid of energy"

higher than male athletes rated these factors. The

choice of ”to stay in shape” as a reason for females'

participating in sports could be because of the emphasis

placed by society and the mass media on female

appearance.

Both male and female athletes chose "I like team

spirit” as the most important reason for their partici-

pation. While the male athletes felt that the second

most important reason for participating was wanting to

improve their ability, female athletes' second most

important reason for participation was “liking to

travel." Additionally, both female and male athletes

agreed that the least important reason for participation

was ”liking the rewards.” The way males and females in

Jordan approach sports differs. Female athletes in

Jordan generally approach sports as a hobby or social

activity that will both give them exercise and improve

their appearance. Male athletes, on the other hand,

view sports from a perspective of future rewards such as
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scholarships, careers, and other monetary opportunities,

which can be substantial in Jordan.

Different findings were obtained with American

children by Gill et a1. (1983) and Sapp & Haubenstricker

(1978). They found that females rated liking fitness,

friendship, having something to do, and having fun as

being more important reasons for participation than

males rated these factors. This could be due to the

orientation that society approves sport participation

for males more than it does for females.

The comparison between participants and dropouts

with respect to the most important reasons for partici-

pating in sport programs indicated that dropouts and

participants differ in their choice of reasons. Drop-

outs ranked "wanting to learn new skills," "liking the

team spirit,“ and "liking the action” as the most impor-

tant reasons for participation, whereas the participants

ranked "liking team spirit,” ”wanting to be popular,”

and "liking being on the team" as the most important

reasons for participation. This leads to the fact that

dropouts want to learn new skills but dropped out

because they didn't do so.

The comparison between urban- and rural-background

students showed that rural-background students chose

"wanting to improve skills,” "liking team spirit,” and
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"liking the action” as the most important reasons for

participating in sport programs, while urban-background

students chose ”likimg the team spirit," “learning new

skills," and ”wanting to improve skills" as the most

important. reasons. Rural children chose ”wanting to

improve skills" because the ability level of most rural

children is low: this is in part due to the low educa-

tional background of the physical education teachers and

coaches. The Ministry of Education in Jordan has been

employing high quality physical education teachers in

the large cities but send lesser qualified personnel to

the small towns.

The comparison between athletes in the 11-13 year-

old age group and athletes in the 14-17 year-old age

group revealed that both younger and older athletes

chose “liking the team spirit,” “liking the action,” and

“wanting to improve skills" as the three most important

reasons for participating in sport programs. This

similarity might be due to the education system, which

has the same programs and same philosophy for young and

older athletes. Sport is also considered a suitable

activity' for develOpmental reasons but not for a

professional career.

Research Question 2: What are the most important
 

reasons that children have for dropping out of sport

programs?
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The most important reasons for dropping out of

sport were 'I didn't learn new skills,‘ followed by 'I

didn't like to compete” and ”there was not enough team

spiritd' abrdanian children like to learn new skills,

but since they were not learning new skills they

discontinued their participation in sports. Perhaps

they felt incompetent to compete and wanted to avoid

failure: they preferred to withdraw from participation.

These findings conflict with those of other

investigators (Orlick, 1972, 1974: and Pooley, 1981),

who found that 'an overemphasis on winning” and "having

other things to do" were the primary reasons for dis—

continued involvement. The differences tmtween the

cultures may relate to instrument bias. The instruments

should be adapted to suit specific cultures or modified

in a way that the instruments will actually measure the

reasons for dropping out of sport programs in Jordan.

The comparison between female and male dropouts

revealed that the two groups chose the same three most

important reasons for dropping out of sport programs:

'not learning new skills”: ”not liking to compete": and

”participating was not exciting enough.“ The findings

were in conflict with those of Gould et a1. (1982), who

found that swimmers rated the reasons “I was not as good

as I wanted to be," 'I did not have enough fun,“ and 'I
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wanted to play another sport” as most important, and

Pooley's (1981) study, which found that male students

dropped out from sport programs due to an overemphasis

on winning. Sabb & Haubenstricker (1978) found that

female athletes dropped out of sport programs due to

other activities, involvement in work, and getting old.

Research Question 3: Do religion, tradition,

coaches, and teachers have an influence on sport partici-

pation?

The results of this study revealed that religion,

tradition, coaches, and teachers have negative effects

upon sport participation. This may be due to the

misinterpretation of sport involvement according to

social and cultural values. Specifically, female

athletes and drapouts were generally more strongly

affected compared to male athletes and participants.

Even though there were negative influences of

social values in sport participation, the results showed

that Jordanian athletes have a positive perception about

their overall ability in sport performance.

Research Lastion 4: What motivational variables

from Harter's (1978) and Maehr and Nicholls' (1980)

theories can discriminate between sport participants and

dropouts?

The results of this study did not support Harter's

theory with respect to “internal success," "internal
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failure," ”others failure," and ”others success.”

However, the results supported Harter's theory with

respect to ”unknown success." The results indicated

that more dropouts tended to perceive success as due to

unknown factors as compared to participants. There was

no difference in the perception of the internal control

over outcomes of performance situations between parti-

cipants and dropouts. The results refuted Harter's

theory since no significant differences were found in

the behavior of participants and dropouts.

This study revealed that there were no differences

in the perception of internal/external motivation

between participants and dropouts, hence it did not sup-

port Harter's theory with respect to intrinsic/extrinsic

motivation for participating in sport. The results of

this study supported Maehr and Nicholls' theory only

with respect to the ability achievement orientation.

Participants scored higher in ability orientation as

compared to the dropouts. Additional statements may

need to be added to the instrument to more accurately

assess the orientations of the Jordanian culture.

Summary

This investigation was conducted to identify the

reasons that young athletes have for participating in

and dropping out of sport programs, and to examine
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factors in achievement motivation that discriminate

between participants and dropouts in measures of

perceived control, perceived competence, intrinsic/

extrinsic motivational orientations, and achievement

goals.

The results of this study support the predicted

hypotheses ix: that. religion, tradition, coaches, and

teachers have a significant influence on athletic perfor-

mance. This may be due to the type of culture and the

social value system in Jordan. The results of this

study confirmed Harter's theory with respect to per-

ceived physical competence as a source of motivation and

confirmed Maehr and Nicholls' model with respect to

ability orientation as achievement motivation of sport

participants. However, the results did not confirm

Harter's theory with respect to perceived control and

intrinsic/extrinsic motivation and their relationship to

sport participation.

It is recommended that the Ministry of Education

and the Ministry of Youth, who sponsor athletic programs

in Jordan, provide the parents and the children with

appropriate knowledge and education which would increase

the level of motivation and alter the attitude that

peOple have about sport participation and to view sport

as a development aspect of society.
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Further study is also needed to find out the

problems and obstacles that would increase the number of

sport participants in Jordan. FWuthermore, instruments

should be designed to fit the culture to better serve

the purpose of research. One cannot assume that a

specific theory would apply to different cultures. In

addition, it is very necessary to reassess sport

programs and curricula in Jordan to provide children

with the opportunity and appropriate motivation for

sport participation.

There is a need for further investigation to

determine the psychological and physical elements that

affect achievement motivation and sport participation

among young children, based on a better understanding of

the environment and philosophy of the culture.

Finally, it would be very helpful if a prior

consultation could be done with the sponsoring agencies,

families, and educators. This would help in designing

appropriate instruments to assess motivation and to

better understand the problems encountered by young

children in sport programs.
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SAMPLE ITEMS FROM HARTER'S PERCEIVED

CDMPETENCE SCALE FOR CHILDREN

SCORING KEY: 4 - highest competence

l - lowest competence

 

 

 

E Some kids feel that BUT Other kids worry about L21

they are very good whether they can do the

at their schoolwork schoolwork assigned to

them

Cognitive

[1] El Some kids find it BUT For other kids it's

hard to make friends pretty easy

Social

Some kids do well BUT Other don't feel that [2|

at all kinds of they are very good

sports when it comes to sports

Physical

 

EIEI Some kids feel that BUT Other kids would like [21

there are a lot of to stay pretty much

things about them- the same

selves that would

change if they could

General Self-Esteem
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PERSONAL INFORMATION QUESTIONNAIRE

Sex: Male Female Age
 

Name of School
 

Name of the Game Name of Team
 

 

Below are some questions about your competitive sport. As you

answer the questions, remember that ”competitive sports” are those

that have organized practices, scheduled competitions, coaches and

teachers.

1. How old were you when you first started to participate in

competitive sport?
 

2. How many years have you been involved in competitive

sport?
 

3. At what levels have you participated as a competitive athlete?

Elementary

Junior High School

High School team

4. What other competitive sports have you participated in?

 

NO. OF AGE WHICH CHECK IF YOU NOW

SEASONS STARTED TO PARTICIPATE OR PLAN TO

SPORT PLAYED PLAY PARTICIPATE THIS SEASON

 

 

Example:

Softball 4 8 V
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REASONS FOR PARTICIPATION IN SPORT QUESTONNAIRE

Below are some reasons that people give for participating in sport. Reach each item

carefully and decide if that item describes a reason why XQQ participate in sport.

Mark an "X” to indicate if that reason is very important, pretty important, somewhat

important, slightly important, or not at all important for you.

very pretty somewhat slightly not at all

important important important important important

1. I want to improve my skills. [ J [ l [ l [ l [ ]

2. I want to be with my friends. [ ] [ l [ ] [ l I l

3. I like to win. I l I l I l I I I I

a. 1 want to get rid of energy. [ l I l I l I l I l

5. I like to travel. I l I I l l I l I l

- 6. I want to stay in shape. I ] I l [ ] I l I l

7. I iike teamwork. I l I l I l I l I l

s. I like the excitement. I l I l I l I l I l

9. My parents or close friends want

me to participate. I I l I l I l I I I

10. I want to learn new skills. [ l I l I l I l I I

11. 1 like to meet new friends. I l I l I l I l I l

12. I like to do something

I'm good at. I I I I I I ' I l I l

13. I want to release tension. [ l I l [ l I I I I

14. I like the rewards. I l I l I I I l I l

15. I iike to get exercise. I l I I I l I l I l

16. I like to have something to do. I 1 I l I l I l I l

17. I like the action. I l I l I l I l I I

18. I like the team spirit. I I I l I l I l I I

19. I like to get out of the house. [ ] [ ] [ ] [ l I I

20. I like to compete. I l I l I.) I I I l

21. I like to feel important. I I I l I I I l I l

22. 1 like being on a team. I l I l I l I l I l

23. I want to go to a higher level. [ l [ l [ l [ l [ I

24. I want to be physically fit. [ ] [ ] I I I I I I
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REASONS FOR PARTICIPATION IN SPORT QUESTIONNAIRE

Continued

Page 2

very pretty somewhat slightly not at all

important important important important important

25. I want to be popular. [ I I I I I I I I I

26. I like the challenge. I I I I I I I I I I

27. I like the coaches or

instructors. I I I I I I I I I I

28. I want to gain status or

recognition. I I I I I I I I I I

29. I like to have fun. [ I I I I I I I I I

30. I like to use the equipment

or facilities. I I I I I I I I I I

From the reasons listed above, go back and circle the number of the one that is the

most important to you.
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REASONS FOR DROPPING OUT QUESTIONNAIRE

Below are some reasons that people give when they stop

participating in sport. Read each item carefully and decide if

that item describes a reason why ZQg_stopped participating in

sport. Mark an ”X” to indicate if the reason is very important,

somewhat important, or not at all important.

Very Somewhat Not At All

Important Important Important

1. My skills did not improve. I I I I I I

2. I was not able to be with my I I I I I I

friends.

3. My friends no longer play. I I I I I I

4. I did not win (enough). I I I I I I

5. I did not travel enough. I I I I I I

6. The training was too hard. I I I I I I

7. It was boring. I I I I I I

8. There was no teamwork. I I I I I I

9. My parents or close friends I I I I I I

no longer wanted me to play.

10. I did not learn new skills. I I I I I I

11. I did not meet new friends. I I I I I I

12. I was not as good as I I I [I I I I

wanted to be.

13. I did not like the rewards. I I I I I I

14. I did not receive enough I I I I I I

rewards.

15. I had other things to do. I I I I I I

16. It was not exciting enough. I I I I I I

.17. There was not enough team I I I I I I

spirit.
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REASONS FOR DROPPING OUT QUESTIONNAIRE

Continued

Page 2

Very Somewhat Not At All

Important Important Important

18. I did not like to compete. I I I I I I

19. I did not feel important enough. I I I I I I

20. I did not like being on the I I I I I I

team.

21. I was not in good enough shape. I I I I I I

22. I was not popular. I I I I I I

23. There was not enough challenge. I I I I I I

24. I did not like the pressure. I I I I I I

25. I did not get enough recognition. I I I I I I

26. I did not have enough fun. I I I I I I

27. I was not able to use the I I I I I I

equipment or facilities enough.

28. I did not participate (compete) I I I I I I

enough.

29. I was too old. I l I l I I

30. I was injured. I I I I I I

31. I wanted to do something else. I I I I I I

From the reasons listed above, go back and circle the number of the

one that was the most important for you.
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CULTURAL QUESTIONNAIRE

Please

read them carefully and mark the box that is most appropriate for

your situation.

10.

My family supports my participation

in sports.

My friends and neighbors encourage

my participation in sport.

Society in general doesn't respect

participation in sports.

Participation in sports has a nega-

tive effect on my personal reputation.

I would love to continue partici-

pating in sports if my family will

offer their support.

I love participating in sports but I

am afraid it will affect my

(femininity), (masculinity).

I like my participation in sports but

sometimes I have a conflict between

sport participation and the tradi-

tional way of life.

I like my participation in sports but

sometimes I have a conflict between

sport participation and the religious

way of life.

I like sport very much but the people

who organize and supervise don't give

me enough support.

I like sport very much but the people

who organize and supervise don't give

me enough positive treatment.

very

true

I I

sort

of

true

I I

not

very

true

I I

not

at all

true

I I



11.

12.

13.

14.

15.

16.

17.

18.

19.

105

CULTURAL QUESTIONNAIRE

Continued

Page 2

Even though I like participating in

sport, the programs and games that

are provided have too much stress on

winning and losing.

Sometimes when I come home late from

a game or practice my family gets

angry and sometimes punishes me.

Even though I participate a lot in

sports in general, I feel as if I'm

not improving very much and will

never get much better.

It was very difficult for me to buy

the equipment that I needed to

participate because my family does

not have enough money.

It is very difficult for me to buy

the equipment that I needed to

participate because my family would

rather not spend their money on

sports.

Sometimes it makes me feel bad because

some people say that people who play

sports are not smart academically.

My school has all the equipment

necessary to play sports, and they

provide everything for the athletes.

My coaches and teachers are very

supportive and treat us very well.

When one participates in sports,

he/she feels proud of his/her

participation.

very

true

I I

sort

of

true

[ I

not not

very at all

true true

[ I [ I
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CULTURAL QUESTIONNAIRE

Continued

Page 3

sort not not

very of very at all

true true true true

20. I participate in sports for a better [ ] [ ] [ ] [ ]

chance at getting a scholarship.

21. It's hard to continue participating [ ] [ ] [ ] [ ]

in sports because I'm exposed to a

lot of embarassment because of

insulting comments.

22. I like participating in sport because [ ] [ ] [ ] [ ]

it can make one famous.

23. I don't have enough time to parti- [ ] [ ] [ ] [ ]

cipate in sports because I have a lot

of other work to do.

24. When I participate in sports, the [ I [ ] [ ] [ I

coaches and teachers are very threat-

ening and I'm afraid that if I say

anything I will get kicked off the

team.
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OVERALL ABILITY QUESTIONNAIRE

How would you rate your overall sports ability?

1 2 3 4 5 6 7 8 9

Terrible Excellent
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PERCEIVED CONTROL QUESTIONNAIRE

HULTIDIMENSIONAL MEASURE OF CHILDREN'S PERCEPTIONS OF CONTROL

WHY THINGS HAPPEN
 

Directions: Read each sentence and decide which answer best

describes your feelingg_concerning why things happen in

sport situations.

SAMPLE QUESTIONS
 

(A) I like chocolate ice cream better than vanilla ice cream.

Very true Sort of True Not Very True Not at all True

(B) Most kids like spinach.

Very true Sort of True Not Very True Not at all True

1. When I win at a sport, a lot of times I can't figure out why I

won.

Very True Sort of True Not Very True Not At All True

2. I can be good at any sport if I try hard enough.

Very True Sort of True Not Very True Not At All True

3. When I play an outdoor game against another kid and I win, it's

probably because the other kid didn't play well.

Very True Sort of True Not Very True Not At All True

4. If I try to catch a ball and I miss it, it's usually because I

didn't try hard enough.

Very True Sort of True Not Very True Not At All True

5. When I lose an outdoor game, it is usually because the kid I

played against was much better at that game to begin with.

Very True Sort of True Not Very True Not At A11.True



I ’a
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11.

12.
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PERCEIVED CONTROL QUESTIONNAIRE

Continued

Page 2

When I don't win at an outdoor game, the person I was playing

against was probably a lot better than I was.

Very True Sort of True Not Very True Not At All True

When I don't win at an outdoor game, most of the time I can't

figure out why.

Very True Sort of True Not Very True Not At All True

If I try a new sport and don't do very well, I wouldn't know

why I couldn't do the skill well.

Very True Sort of True Not Very True Not At All True

If I am not too good at any athletic skill, it's usually

because I haven't practiced enough.

Very True Sort of True Not Very True Not At All True

When I win at a sport, it's usually because the person I was

playing against played badly.

Very True Sort of True Not Very True Not At All True

I can be good at any sport if I work hard enough.

Very True Sort of True Not Very True Not At All True

When I win at an outdoor game, a lot of times I don't know why

I won.

Very True Sort of True Not Very True Not At All True
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REALLY

TRUE

for me
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PERCEIVED COMPETENCE QUESTIONNAIRE

Age..—

 

I I

SORT OF

TRUE

for me

Some kids would rather

rather play outdoors

in their spare time

Some kids like hambur-

gers better than

hotdogs

Birthday (Mo.)

BUT

BUT

 
Day

Boy or Girl (circle which)

SORT OF

TRUE

for me

Other kids would

rather watch T.V.

Other kids like

hotdogs better than

hamburgers

 

I I

REALLY

TRUE

for me

I I

I I

6.

7.

Some kids like hard

sport skills because

they're a challenge

When some kids can't

learn a skill right

away they want the

coach to help them

Some kids work on

skills to learn how

to do them

Some kids almost

always think that what

the coach says is OK

Some kids know when

they've made mistakes

without checking with

the physical education

teacher

Some kids like diffi-

cult skills because

they anjoy trying to

become good at them

Some kids practice

because the physical

education teacher

tells them to

BUT

BUT

BUT

BUT

BUT

BUT

Other kids prefer

easy sport skills

that they are sure

they can do

Other kids would

try and figure it

out by themselves

Other kids work on

skills because

you're supposed to

Other kids sometimes

think their own

ideas are better

Other kids need to

check with the

physical education

teacher to know if

they've made a mistake

Other kids don't like

to try difficult

sport skills

Other kids practice

to find out how good

they can become

I I

I l
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PERCEIVED COHPETENCE QUESTIONNAIRE

Continued

Page 2

REALLY SORT OF SORT 0F REALLY

TRUE TRUE TRUE TRUE

for me for me for me for me

8. I I I I When some kids make a BUT Other kids would [ ] I I

mistake they would rather ask the

rather figure out the teacher how to do

right way by themselves it right

9. I I I I Some kids know whether BUT Other kids need to I I [ I

or not they're doing have grades to know

well in physical educa- how well they're doing

tion without grades in physical education

10. I I I I Some kids agree with BUT Other kids don't agree I I I I

the physical education with the physical

teacher because they education teacher

think the teacher is sometimes and stick to

right about most things their own opinion

11. I I I I Some kids would rather BUT Other kids would [ I I I

just learn only what rather learn about

they have to in physical as much as they can

education

12. I ] I I Some kids like to BUT Other kids think it's I I I I

learn skills on their better to do skills that

own that interest them the physical education

teachers thinks they

should be learning

13. I I I I Some kids practice BUT Other kids practice I I I I

sport skills because skills because the

they are interested physical education

in the sport teacher wants them to

14. I I [ I Some kids need to get BUT Other kids know for [ I I I

their teacher's opinion themselves how they

to tell how they are are doing even before

doing in physical they get their

education teacher's opinion

15. I I I I If some kids get stuck BUT Other kids keep trying I I I I

on a skill, they ask to figure out the

the physical education skill on their own

teacher for help

16. [ I I I Some kids like to try BUT Other kids would I I I I

new skills that are rather stick to skills

more difficult to do ‘ which are pretty easy



18.

19.

20.

21.

22.

23.

24.

25.

26.

112

PERCEIVED COMPETENCE QUESTIONNAIRE

SORT OF

TRUE

Continued

Page 3

SORT OF

TRUE

for me

I I Some kids think that BUT

what the teacher thinks

of their skill is the

most important thing

Some kids ask ques-

tions in physical

education because

they want to learn

new things

Some kids aren't

BUT

BUT

really sure if they've

done well on a physical

skills test until they

get their score back

from the teacher

Some kids like the PE

teacher to help them

plan what to do next

Some kids think they

should have a say in

what skills they do

in physical education

class

Some kids like sports

that are pretty easy

to do

Some kids aren't sure

BUT

BUT

BUT

BUT

if their performance is

really good or not until

the teacher tells them

Some kids like to try

to figure out how to

do sport skills on

their own

Some kids work extra

hard so they can get

better grades

Some kids think it's

best if they decide

when to work on

different skills

BUT

BUT

BUT

For other kids what

they think of their

skill is the most

important thing

Other kids ask

questions because

they want the physics

education teacher

to notice them

Other kids pretty muc

for me

I I

1

III]

know how well they did

even before they get

their score back

Other kids like to

make their own plans

for what to do next

Other kids think the

teacher should decide

what skills they

should do

Other kids like those

sports that make them

I I

I l

I I

work pretty hard to be

good

Other kids know if

it's good or not

before the teacher

tells them

Other kids would I I

rather ask the teacher

how it should be done

Other kids work extra I I

hard because they learn

more about sports

Other kids think that I I

the teacher is the best

one to decide when to

work on skills

REALLY

TRUE

for me

I I



REALLY

TRUE

for me

27. I I

28. I I

29. I I

I I
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PERCEIVED COMPETENCE QUESTIONNAIRE

Continued

Page 4 .

SORT OF

TRUE

for me

I I

I I

I I

I I

Some kids know they

didn't do their best

on a skill when they

finish it

Some kids don't like

difficult sport skills

because they have to

work too hard

Some kids like to

practice their skills

without help

Some kids work really

hard to get good grades

in physical education

BUT

BUT

BUT

SORT OF

TRUE

for me

Other kids have to I I

wait until the teachers

tells them to know

that they didn't do as

well as they could have

Other kids like

difficult sport skills

because they find them

more challenging

I I

Other kids like to

have the teacher

help them practice

their skills

I I

Other kids work hard

because they really

like to improve their

sport skills

I I

REALLY

TRUE

for me

I I
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INTRINSIC/EXTRINSIC HOTIVATIONAL ORIENTATION QUESTIONNAIRE

WHAT I AM LIKE

 

 

Age Sex

REALLY SORT OF Sample Sentences SORT OF REALLY

TRUE TRUE TRUE TRUE

for me for me for me for me

A. I I I I Some kids would rather BUT Other kids would I I I I

rather play outdoors rather watch T.V.

in their spare time

B. I I I I Some kids never worry BUT Other kids sometimes I I I I

about anything worry about certain

anything things

1. I I I I Some kids feel that BUT Other kids worry I I [ I

they are very good at about whether they

their school work can do the school

assigned to them

2. I I I I Some kids find it hard BUT For other kids it's I I I I

to make friends pretty easy

3. I I I I Some kids do very well BUT Others don't feel I I I I

at all kinds of sports that they are very

good when it comes

to sports

4. I I I I Some kids feel that BUT Other kids would I I I I

there are a lot of like to stay pretty

things about them— much the same

selves they would

change if they could

S. I I I I Some kids feel like BUT Other kids aren't so I I I I

they are just as smart sure and wonder if

as other kids their age they are as smart

6. I I I I Some kids have alot BUT Other kids don't have I I I I

of friends very many friends

7. I I I I Some kids wish they BUT Other kids feel they [ I I I

could be alot better are good enough

at sports

8. I I I I Some kids are pretty BUT Other kids are not I I I I

sure of themselves very sure of

themselves
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INTRINSIC/EXTRINSIC MOTIVATIONAL ORIENTATION QUESTIONNAIRE

Continued

Page i

REALLY SORT OF SORT OF REALLY

TRUE TRUE TRUE TRUE

for me for me for me for me

9. I I I I Some kids are pretty BUT Other kids can do I I I I

slow in finishing their school work

their school work quickly

10. I I I I Some kids don't think BUT Other kids think they I I I I

they are a very impor- are pretty important

tant member of their to their classmates

class

II. I I I I Some kids think they BUT Other kids are afraid I I I I

could do well at just they might not do well

about any new outdoor at outdoor things they

activity they haven't haven't ever tried

tried before

12. I I I I Some kids feel good BUT Other kids wish they I I I I

about the way they act acted differently

I3. I I I I Some kids often forget BUT Other kids can remem- I I I I

what they learn her things easily

16. I I I I Some kids are always BUT Other kids usually do I I I I

doing things with alot things by themselves

of kids

15. I I [ I Some kids feel that BUT Other kids don't feel I I I I

they are better than they can play as well

others their age at

school

16. I I I I Some kids think that BUT Other kids are pretty I I I I

maybe they are not a sure that they are a

very good person good person

17. I I I I Some kids like school BUT Other kids don't like I I I I

because they do well school because they

in class aren't doing very well

18. I I [ I Some kids wish that BUT Others feel that most I I I I

more kids liked them kids do like them

19. I I I I In games and sports BUT Other kids usually I I I I

some kids usually play rather than

watch instead of play just watch

20. I I I I Some kids are very BUT Other kids wish they I I I I

happy being the way were different

they are
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INTRINSIC/EXTRINSIC MOTIVATIONAL ORIENTATION QUESTIONNAIRE

Continued

Page-3

REALLY SORT OP SORT OP REALLY

TRUE TRUE TRUE TRUE

for me for me for me for me

21. I I I I Some kids wish it was BUT Other kids don't have I I [ I

easier to understand any trouble under-

what they read standing what they

read

22. I I I I Some kids are popular BUT Other kids are not I I [ I

with others their age very popular

23. I I I I Some kids don't do BUT Other kids are good I I I I

well at new outdoor at new games right

games away

24. [ I I I Some kids aren't very BUT Other kids think the [ I I I

happy with the way way they do things

they do alot of things is fine

25. I I I I Some kids have trouble BUT Other kids almost I I I I

figuring out the always can figure

answers in school out the answers

26. I I I I Some kids are really BUT Other kids are kind I I I I

easy to like of hard to like

27. I I I I Some kids are among BUT Other kids are I I I I

the last to be chosen usually picked first

for games

28. I I I I Some kids are usually BUT Other kids aren't so I I I I

sure that what they sure whether or not

are doing is the right they are doing the

way right thing
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SPORTS ACHIEVEMENT QUESTIONNAIRE

DIRECTIONS
 

We are interested in learning more about what people think is

important in playing sports. In order to understand what you think

is important, we will be asking you to think about those experiences

in sport that you felt good about. We would like to know what it

was that made you feel good about the experience.

We are most interested in what you, not your teachers, coaches,

friends or parents think. In order to identify these experiences

and what it was that made you feel good, we ask that you take a

little time to think about your responses.

Remember, there are no RIGHT or WRONG answers.

For the following situation, think about an experience you've had in

which you felt successful, i.e., you felt good about what you did.

Briefly describe the experience on the lines provided and then

answer the questions that follow the experience. You may need to

take a few minutes to think about those experiences you have had

before describing one. If you have questions, we will be glad to

help you.

Identify a sport experience in which you felt successful.
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What were the things that made you feel successful? For each

statement below, circle the number representing the amount you

agree or disagree with each statement.

1 2 3 4 5

Strongly Neither agree Strongly

disagree disagree nor disagree Agree agree

I FELT SUCCESSFUL BECAUSE:

10.

ll.

12.

13.

14.

15.

16.

17.

18.

19.

20.

I please people important to me. 1 2 3 4 5

I did something few other people did. 1 2 3 4 S

I demonstrated my importance to others. 1 2 3 4 5

I showed how smart I was. 1 2 3 4 5

I did it on my own. 1 2 3 4 5

I experienced adventure. 1 2 3 4 5

I did something new and different. 1 2 3 4 5

I was recognized as a good player. 1 2 3 4 5

I showed I was a leader. 1 2 3 4 5

I made other people happy. 1 2 3 4 5

I understood something important to me. 1 2 3 4 5

I completed something. 1 2 3 4 5

Other people made me feel good. 1 2 3 4 5

I reached a goal. 1 2 3 4 5

My performance made me feel good. 1 2 3 4 5

I met the challenge. 1 2 3 4 5

Other people told me I did well. 1 2 3 4 5

I demonstrated my athletic skills. 1 2 3 4 5

My hard work (practice) paid off. 1 2 3 4 5

I was able to think through the

needed strategy. 1 2 3 4 5



119

Now think about the success again. I would like you to think

about WHY you were successful. Circle the number representing

the degree to which you agree or disagree with the following

10.

ll.

12.

statements.

SUCCESSFUL BECAUSE:

I

I

H

used the right strategy.

knew the right people.

have a lot of friends.

tried hard.

have special skills for this task.

was lucky.

perform well in these situations.

was able to meet the challenge.

enjoy sport experiences.

spent a lot of time working on it.

am good at sport skills.

am capable.
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MICHIGAN STATE UNIVERSITY

 

COLLEGE 0' EDUCAW 0 DEPARTMENT Of HEAL“. EAST [ARISING 0 MICHIGAN 0 “ON-IN,

AND HIM“. EDUCATION

IWUIAE SPORTS-CIRCLE BINDING

Dr. Henry E. Bredrick

Chair, UCRIHS

238 Administration Building

CAMPUS

Dear Dr. Bredick:

Enclosed are two capies or a research proposal entitled, " Achieve-

ment Motives for Participation and Dropout in Youth Sports"osubmitted

by my advises Ahmed HayaJneh for examination for exemption to the

regulations governing human subjects. Exemption is claimed as a w

Type 3 research project. I have given my approval of this proposal.

If you have any questions concerning this proposal, please feel free

to contact me.

Sincerely,

mam

Deborah L. Feltz, Ph.D.

Assocciate Professor of Physical Education

Phone: 353-649?

M!!! in as [VIII-nun Action/Equal Opportunity Inuit-Chm
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MICHIGAN STATE UNIVERSITY

 

COLLEGE OF EDUCAW . “PM 0' HEALTH

AND "WW EDUCATIH

mum SPORTS-CIRCLE mom

EAST LANSING 0 MW ' {Ills

Ministry of Youth

Amman, Jordan

, To Whom it Nay Concern:

Ahmed Heyaineh, who is my advises at Michigan State University

has hal his heaters Thesis Proposal approved by the committee

of his department.

The title of the Thesis is, "Achievement Motives for Participating

In and Dropping Out of Youth Sport." The study requires that he

collect his data by issueib surveys and questionnaires to youth in

schools and social clubs in Jordan, in the District if Irbid.~

Your help in this matter in allowing Ahmed HeyaJneh the necessary

approval would be greatly appreciated. .r. Rayajneh will make

his findings available to the Ministry of“zoueh and others upon

request.

Participants will be anonymous, and "ill be referred to by number

only.

Thankyou for your concerns in this matter.

Sincerely,

Mai.1111;;

Deborah L. Feltz

Associate Professor of Physical

Plucation '

Richigan State University

HI' 0.3.1.

I”U is so Mlle-Iain Adios/Equal Opportunity Inuit-tio-
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MICHIGAN sure UNIVERSITY

 

COLLEGE OF EDUCATIM . DIPAITllE-VT 0! HEALTH

AND PHYSICAL EDUCATIW

LVTIAMUIAL “TS-CIRCLE .0le

EAST LANSING ' MICHIGAN ' “I20

Ministry of Education

Amman, Jordan

To When it May Concern:

Ahmed Hayajneh, who is my advises at Michigan State University

has be: his Masters Thesis Proposal approved by the committee

of his department.

The title of the Thesis is, "Achievement Motives for Participating

In and Dropping Out of Youth Sport.” The study requires that he

collect his data by issueib surveys and questionnaires to youth in

schools and social clubs in Jordan, in the District if Irbid.

Your help in this matter in allowing Ahmed RayaJneh the necessary

approval would be greatly appreciated. Mr. Hayajneh will make

his findings available to the Ministry of Education and others upon

request.

Participants ”ill be anonymous, and "ill be referred to by number

only.

Thankyou for your concern. in this matter.

Sincerely,

Diane :f.we,

Deborah L. Feltz

Associate Professor of Physical

Elucation

Hichigan State University

31’ U.S.A.

NIU 51 am Allin-satire Adina/Equal Opportunity Institution
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