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ABSTRACT

THEMATIC ANALYSIS AND DEMOCRATIC VALUE
IDENTIFICATION IN REALISTIC FICTION
FOR CHILDREN CONCERNING AMERICAN
WARTIME INVOLVEMENT, 1939-1971

By

Mary Ann McLaughlin

The purpose of this study was to determine the
extent to which democratic themes and values were
identified in literature for children (ages ten through
fourteen) concerning American wartime involvement, 1939-
1971. The problem was deemed significant because of the
widespread concern in the world today over communication
problems that people are experiencing. Perhaps these
difficulties are due to the fact that people hold dif-
ferent values, and are unwilling to consider those
important to others. When communication has become
totally impossible, men have often declared physical
confrontation in the form of war to "sclve" the problem.
Since war is assumed by the researcher to be the ultimate
act seen necessary for the preservation of the democratic

values in America and therefore indicative of a strong

threat to the basic foundations of the culture, she
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attempted to ascertain the extent to which the values were
inherent in stories containing wartime content.

Given a definition of theme, the study was
attempted in order to determine the extent to which the
researcher and other adults and children would agree on
their decisions. This aspect of the study was attempted
as a means to determine the reliability of the researcher
in recognizing themes and values in the literature used in
the study.

In Part I of the study, the researcher read and
evaluated 83 books identified through five professional
bibliographic sources. Content-analysis was used as the
data collection technigue to determine the extent to which
thematic and value determinations were those inherent in
the democratic philosophy present in the literature about
the designated wars. The three major concepts of
individualism, the social order and intelligence were
those the researcher designated as values inherent in the
democratic philosophy.

In Part II, the reliability study, 12 adult pro-
fessionals and 224 fifth and sixth grade children were
queried regarding their evaluations of the same themes
and values contained in three selected books.

Two instruments were devised for the study, and

administered by the researcher. The Thematic-Analysis

query was an open-ended response form. The Value-

Questions form was a checklist which required a decision
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for each of 25 values, regarding absence, presence or
stress in each story evaluated.

Data analysis included several forms amenable to
comparison, namely frequencies, percentages, Chi-squares
and an analysis of variance.

The results of Part I of the study indicated that
fiction for children concerning American wartime involve-
ment does in fact contain the themes and values defined as
democratic by the researcher. The thematic inclusion of
every book considered and the presence or stress of 21 of
25 values over the ninetieth percentile across the 83
stories considered gives credence to this conclusion.

The reliability study resulted in the fact that
both children and adult majorities affirmed themes and
values classified by the researcher as representative of
democracy inherent as present or stressed in the three
field-tested books evaluated.

Results of individual and combined-group analyses
proved that boys and girls agree with the professional
adults in their school world to a large extent, on the
themes and values found in wartime-fiction experienced
and considered critically.

Comparative evaluations between the researcher and
combined subjects indicated that on thematic assessment
there was not specific-determination agreement, though as
defined and categorized regarding democracy, all evalua-

tions were inclusive.
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The researcher and rater-groups agreed closely on
determinations of values present or stressed in the field-

tested materials.
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CHAPTER 1

THE IMPORTANCE OF THE STUDY

The American public school is the institution tra-
ditionally given the major responsibility for social
acculturation of each individual, beginning usually at age
five. Some educators have accepted their obligation to
function as value-transmitters. Education in general, at
this point in time, is under attack from all aspects of
American life, individual, social, political and economic,
for not fulfilling its widely perceived function of pro-
ducing both self-actualizing and positively-socialized
contributors to our democracy. Concern is widespread over
the seemingly ineffective transfer of long cherished
societal values to school children by educators, specifi-
cally, and the public in general.

Several recently published articles in nationally
circulated magazines attest to the pertinence of this
research which is concerned with values dramatized in
literature for children. 1In "The Climate of Repression,"
an editorial, "Erich Fromm and the Reform of Education" by

David Riesman, and "Education for Thought," and ". . .



Albert Shanker on the Public Schools,"l

the posit is
strongly implied that the necessity now exists, for per-
haps the first time in American history, to ask whether
there will be much left of our public school system in
the near future.

A large percentage of young people today appear to
be questioning individual, familial, religious, and
democratic/social values long held sacred and commonly
verbalized by the adult-culture:

One of the four significant values of American
life . . . that is considered "sacred" is demo-
cracy. The others are individualism, equality,
and human perfectability. They are referred to as
"sacred" because they remain relatively stable,
and are the ideals toward which we strive . . .

but though possessed by all Americans, are prac-
ticed by few.?2

Purpose of the Study

Literature for children, like that of the adult
world, consistently reflects the prevailing societal
values. The purpose of this study was to determine, through

thematic assessment and value-identification, the themes

lThe Progressive, The Progressive Inc., Madison,
Wisconsin, 1971, pp. 3-11; Kurtz, Paul, "Humanism and Free
Thought" and "An Interview with Albert Shanker on the
Public Schools," The Humanist, Buffalo, New York, Volume
XXXI, No. 4, July/August, 1971; Riesman, David, "Erich
Fromm and the Reform of Education," Change Magazine,
Educational Change, Inc., Vol. 3, No. 4, Summer, 1971, and
Cattle, Thomas, "Education for Survival."

2J. W. Getzels, "The Child in the Changing Society:
Implications for the Librarian," Library Quarterly, XXVI
(October, 1957), 270-271.




and democratic/social values inherent in realistic fiction
for children, ages ten through fourteen, concerning Ameri-

can wartime involvement, 1939-1971.

Significance of the Study

The results of the study should provide worthy data
for teachers, librarians, and interested others, working
with children, books, and value education.

Additionally, thematic assessment, value-identifi-
cation, nor comparative opinions of professionals and
children have been widely researched with regard to chil-
dren's literature. These aspects of the study indicate its
relevance and urgency.

The widely-acknowledged generation-gap concept has
served to facilitate this agreement on the part of youth
and adults alike that there is, in fact, a divergence of
opinion regarding basic value-conceptions of the world in
which we co-exist. Despite the obvious differences of
opinion, however, the school is significantly and widely
regarded as a value-transmission institution. As such, it
is expected to successfully accomplish the task for each
American it serves:

« « « « No democratic society can hope to survive,
increase in stature and leadership unless its
citizens are well-educated and well-informed.
Citizens of a democracy must be able to make
intelligent decisions when they meet with
controversy.

The importance of providing material on all

aspects of a controversy and the importance
of providing opportunities for students to



identify the implications inherent in each
position . . . becomes obvious when one recalls
the ease with which the American prisoners in
the Korean War fell prey to the brainwashing
techniques of the Communists.

The values inherent in the school's culture-milieu
are learned in many ways, the primarily effective one
first-hand experience. Another way in which the same task
is accomplished, however, is attributable to the quantity
and quality of the literary experience a child has had,
and his reactions to it. That literature for children, as
well as that for adults, contains inherent values has been
widely attested to by numerous notable educators and scholars
of literature. Miller4 states that:

In every work of literature there is a perspec-
tive on the world and on life. In this perspec-
tive there is implicit or explicit what is
called variously a moral dimension, a system of
values, a vision of the nature of things, a
truth . . .

The experiencing of a work of literature means
in some sense an absorption into the drama of
the work; this imaginative experience parallels
in its elements the nature of a real experience.
Thus, as real experience frequently calls into
play moral judgment, so the imaginative experi-
encing of work of literature frequently calls
into being the moral imagination.

3Patricia J. Cianciolo, "Criteria for the Use of
Trade Books in the Elementary School Program," (unpub-
lished Ph.D. dissertation, The Ohio State University,
1963, p. 51).

4James E. Miller, Jr., "Literature and the Moral
Imagination," in Response to Literature, ed. by James R.
Squire (Champaign, Ill.: National Council of Teachers
of English, 1968), p. 29.




"Good literature," according to May Hill Arbuthnot,
"gives children insight, satisfies curiosities, provides
them with a zest for living, and imbues them with a

reverence for life. These are unassailable reasons for

teaching literature in the elementary school."5

Ferne Shipley6 feels that new and socially mean-
ingful understandings can be transmitted to children
through literature. She says that:

Literature and social learning reinforce each
other . . . children learn orderly living
when they understand themselves in relation
to their tasks . . . Living in a democratic
society means living in a changing society
. « . Deliberate planning and encouragement
of positive learning at timely moments lets
children take their own next steps . . .
Literature may be an important part of the
teacher's planning, and should be available
for the children's choosing and accepting.

In an article discussing the definitive aspects of
the American style of living as reflected through litera-
ture for children, Patricia J. Cianciolo7 indicates the

presence of consistently recurrent themes: respect for

5William A. Jenkins, "Reading Skills in Teaching
Literature in the Elementary School," Elementary English
(Champaign, Ill.: National Council of Teachers of
English, Nov. 1964), p. 780.

6Ferne Shipley, "Relating Literature to Other
School Learnings," in Using Literature with Young Chil-
dren, ed. by Leland B. Jacobs (Columbia University, New
York: Teachers College Press, 1965), p. 52.

7Patricia J. Cianciolo, "Children's Books Can
Reflect the American Style of Living," Elementary English
(Champaign, Ill.: National Council of Teachers of
English, November, 1964), pp. 773-777.




humanity, individuality and freedom, group welfare and the
life-realitices of openness and change.

To further validatc the contention that values are
indeed present in literature is the statement from Reading

Ladders for Human Relations,8 a book that reviews human-

relations literature for children according to certain

problem areas:

The child and the youth put themselves to
many tests of value. They must, as they meet
the tasks of learning to become increasingly
effective persons in their own right, check
their own best sense of direction against the
many admonitions proposed to them by older and
more experienced persons . . . Many books,
perhaps all good books, provide opportunities
for testing one's own sense of what really
counts.

We value, too, the growth in sensitivity to
problems of judgment that can come from
acquaintance with many less highly personalized
experiences presented imaginatively by gifted
writers. Here is the place for the symbolic
in literature that cannot always be recounted by
the reader at the verbal level, but the impact
of which, upon both mind and heart, may be as
lasting as the influence of the more easily
understood.

Doubts and distinctions arise in the minds of
most of use along the way; What is really impor-
tant? What helps and what hinders the develop-
ment of others? What do I really want from life?
How do I decide between values when they seem to
conflict? How do older persons come to the
point of being better able to make wise choices
or decisions? What is really involved in courage?
Or heroism? Or service to others?

In addition to the value-statement above, the publication

included 136 annotated titles of literature for children

8Muriel Crosby, ed., Reading Ladders for Human
Relations, 4th ed. (American Council on Education, 1968),
pp. 89-91.




and young adults in the chapter entitled, "The Search for
Values," and approximately 165 entries under "Living As A
Free People." While discussing the qualities in human

relations that are inherent in living freely, it is stated

that:

Probably we have never been more conscious
than we now are of the need to think through
all the implications . . . Part of the pressure
to find clearer answers may come . . . from our
new sensitivity to how we are regarded around
the world, but much of it comes from a gquiet
revolution deep within ourselves and our culture.
We seem to be newly self-critical about the
extent to which we have succeeded in creating an
economic, political and social environment that
is more open to and better for all of us, that
demands more of, but also offers more to, every-
one.

Children and youth in our society have many
resources for learning what it means to live as
a free people. If they are to be helped to make
sharper distinctions about the problems we face
in improving all the relationships between and
among persons in a dynamic democracy, they will
need more than ever to look thoughtfully at our

beliefs and behavior. 1In this process of self-
scrutiny, the use of books has a major role to
play.9

Emma Peller,10 in her discourse on the literature
for children involving international understanding says:

This paper is based on two fundamental
premises. First, that the relationship
between children's literature and world
understanding is essentially the same . . .
that exists between any literature and (the
same) . . . Second, a relationship between
literature and world understanding is

%1pid., p. 179.

10Emma C. Peller, "Children's Literature and World
Understanding," in Children and Literature, ed. by Jane
Catterson (Newark, Delaware: International Reading
Association, 1970), p. 22.




intrinsic in the definition of literature, inherent
in the very nature and function of literature.

Literature elicits thought, perception and
feeling . . . but does more . . . It implores
the reader to examine and appreciate the com-
plexity of human relations. While leading the
reader to broaden his understanding of himself,
literature solicits the reader's compassion for

mankind . . . it challenges, begs, encourages,
incites, provokes, and charges human beings to
be human.

This is the kind of knowledge literature conveys.
This is its truth . . . Here . . . lies the cross-
roads where literature, educational goals and world
understanding meet, become inseparably involved, and
coalesce.

Relating to the democratic values of individualism
and intelligence, Peller11 states:

In education . . . the American ideal asserts
the supreme importance of the individual . . . .
Hand in hand with the supreme importance of the
individual in National life goes the overall
educational goal of American education . . . to
develop the rational powers of students.

Ruth K. Carlson12 in her specification of values
inherent in good children's reading says:

Literature . . . enhances an appreciation of
beauty and a kinship with the terror of loneli-
ness in an alien world; many novels help readers
to become compassionate and sensitive . . . human
beings; some literature helps to improve the self
concept of children who feel alienated from a
middle class . . . culture; literature is world
wide in scope and its values are universal.

ipid., p. 22.

12Ruth K. Carlson, "Ten Values of Children's
Literature," in Children and Literature, ed. by Jane
Catterson (Newark, Delaware: International Reading
Association, 1970), p. 34.




Dora V. Smith13 in a summary statement concerning
the fact that books help children keep pace with their
world, posits that:

Books have kept pace with the children's world
and with the immediacy of the need to know and to
understand which confronts every human being
today . . . In distinguished books by distinguished
authors, movements and forces are examined in ways
which children can understand, illuminating social,
economic and cultural influences in our national
life. The place of our nation in the history of
the world by periods and in terms of geological
and anthropological forces through the centuries
has been described in books outstanding in text
and illustration.

In a discussion of the practical aspects of teacher-

attitudes toward children's literature, Whitehead14 states

that the objectives listed below are some that should be
understood as goals:

1) to help the child understand himself and his
present problems: The current period of
accelerated scientific and social change,
which brings confusion and anxiety to indi-
viduals . . . increasingly forces a child to
call upon his resources to solve his problems.
The child needs to know that he has many a
ready ally in solving his problems in the
form of literature characters who have been
successful in their encounters with similar
problems.

2) to develop an appreciation of Country and
American Ideals: An important objective of
education in the American society is to
implant in children a deep and lasting love
for their country.

13Dora V. Smith, Fifty Years of Children's Books
(Champaign, Ill.: National Council of Teachers of
English, 1963), p. 91.

14

Robert Whitehead, Children's Literature:
Strategies of Teaching (Prentice-Hall, Inc., 1963),

pp. 6, 7.




10

3) to increase the child's knowledge and under-
standing of the problems of others: . . .
Literature helps the child appreciate and
understand other people at home and abroad

. . Literature provides the means whereby
the child can learn about many other cultures
and countries. The child comes to see the
similarities between his own experiences and
those of children elsewhere, and this helps
friendships and understandings develop and
ripen.

In view of the above-mentioned professional
opinions and rationale, one might conclude that literature
for children does indeed contain values that are not only
important, but crucial for the school to consider as part
of its curricular offering.

In order to examine the inclusion of values in
literature for young people, the researcher analyzed the
literary genre of realistic fiction for children concern-
ing American wartime involvement, 1939-1971. The choice
of realistic fiction was made because of the consideréble
evidence that children prefer this type of literature in
preference to any other. Gray15 says:

1) Students in both elementary and secondary
schools read more fiction than any other
type of material, and like it better;

2) Children and young people tend to avoid
factual or informational books for

recreational reading;

3) Students at all age levels, with but rare
exceptions, prefer prose to poetry.

lsWilliam S. Gray, Encyclopedia of Educational
Research, ed. by Chester Harris, III (New York: Mac-
millan Co., 1970), p. 1106.
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Marie Rankin,l6 who conducted a year-long study of
circulation statistics of eight libraries, also found that
childrcen prefer to read realistic fiction.

Betty Peltola,l7

in 1965, reported that "realistic
stories were chosen more often than make-believe stories."

No delineation as to modern or historical fiction
was made. The researcher decided that modern realistic
fiction, since it portrays only contemporary life, would
not be sufficiently inclusive; and a study of the historical,
alone, would by definition delimit consideration to only
past settings. Both modern and historical fiction are
realistic as opposed to fanciful forms.

The specification of books relevant to American
involvement in wartime was based on the researcher's
assumption that, since wartime involvement by definition
suggests a threat to democratic values, literature about
the subject would include the values. All wartime fiction
between the years 1939-1971 were chosen for inclusion because
the investigator felt it necessary to provide an overview
for the study which encompassed all years pertinent to

American involvement in World War II, Korea and Vietnam.

l6Marie Rankin, "Children's Interests in Library
Books of Fiction," Contributions to Education, No. 906
(New York: Teachers College, Columbia University, 1944).

17Bette J. Peltola, "A Study of the Indicated
Literary Choices and Measured Literary Knowledge of Fourth
and Sixth Grade Boys and Girls" (unpublished doctoral dis-
sertation, University of Minnesota, Minneapolis, 1965).
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Cianciolo and LePere18 state that:

. . . Stories of fiction will help the student
realize that he is a witness to the making of
history . . . Junior novels about problems and
practices in . . . life are numerous. They tell
what people . . . are doing, how and why they
are doing it. If the writer is competent, he
will also lead his reader to take a particular
stand on what he thinks about these problems

. . the cold war between Communist govern-
ments and democratic governments . . .

Whether they are read now or years hence,
they will serve the indisputable worthy purpose
of helping the reader to appreciate what mankind
has in common as well as mankind's diverse
motives and needs . . . will help the reader
realize that actions of individuals, groups or
governmental bodies have short . . . and long-
term effects on each other.

The realistic-fiction selections for this study

were determined from a comprehensive compilation of titles

from the following lists, which are commonly used by
teachers, librarians and others concerned with providing
good literature for children:

Best Books for Children, Editions one through

thirteen (1959 through 1971), Xerox Corpor-
ation, R. R. Bowker, Co., N.Y., N.Y.

Books for Children 1960-1965--A compilation
of the American Library Association's
Children's Books section of The Booklist
and Subscription Review. American Library
Association, Chicago, Illinois, 1966.

Good Books for Children, A selection of Out-
standing Children's Books published 1948-57,
compiled by Mary K. Eakin, The University
of Chicago Press, lst edition, 1959, 2nd
edition, 1962, 3rd edition, 1966.

18Patricia J. Cianciolo and Jean M. LePere, The
Literary Timeline in American History, R, for Social
Studies (Garden City: Doubleday and Co., 1969), pp.
40-41.
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The Booklist and Subscription Review, American
Library Association, Chicago, Illinois,
(Jan. 1939-Aug. 1959), (Sept. 1965-Aug. 1970),
(Sept. 1970-Aug. 1971).

The Bulletin of the Center for Children's Books,
University of Chicago Press, September,
1966 through August, 1971.

Thematic consideration of the selections was deter-
mined relevant by the researcher because of its generally
accepted and rather "wide" definition, "the message of the
author; his reason for writing" and expanded by her to

include, "and the reader's understanding of the writer's

message." According to Lillian H. Smith:19

The idea, or the theme of a writer tells us
not only what the writer is trying to say . .
but also . . . whether it has significance for
the reader. When it is intended for children,
they . . . will give the final verdict, because
children cannot long be deceived by the books to
which their instinctive response is that of
their kinship with joy, wonder and delight.

A theme should be woven into the structure
of the book naturally and consistently, and
should develop with the story . . . through the
action or events of the book and through the
characters and conversation.

Considering the attitudes of children while reading,

Catterson20 believes that:

19Lillian H. Smith, The Unreluctant Years (New

York: The Viking Press, 1953), p. 40.

20Jane H. Catterson, "Interpretation and Apprecia-
tion: The Mind Set for Reading Literature," in Children
and Literature (Newark, Delaware, International Reading
Association, 1970), p. 100.
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The reader of a novel should understand from
the beginning that the serious author writes for
the purpose of conveying to us his statement
about living. The reader's mind-set, then, must
always be in the direction of discerning this
purpose or theme.

Therefore, since it has been demonstrated that many
hold the schools responsible for value-transmission, that
some literature contains values, that realistic fiction as
a genre of literature is largely preferred by children,
that literature written about American wartime involvement
is likely to contain values significant to democracy, and

that thematic consideration is important, the study has

been deemed worthy of research.

Assumptions

1. The school is one of American society's major
value-transmission agencies.

2. The very fact of American involvement in war-
time indicates the presence of a threat to the basic
democratic values on which our country was founded and
continues to revere.

3. Children's values may be influenced through the
literature to which they are exposed.

4., Every literary work possesses a theme.

Questions

Part I
l. To what extend are the themes identified in

realistic fiction for children, ages ten through fourteen,
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concerning American wartime involvement 1939-1971 those
which represent individualism, the social order or
intelligence?

2. To what extent are the democratic/social values
of individualism, the social order and intelligence evaluated

as present or stressed in the literature concerned?

Part I1

l. To what extent do professional adult evaluators

of three selected books agree in determining themes as
those which represent individualism, the social order or
intelligence?

2. To what extent do professional adult evaluators

of three selected books agree in determining whether

democratic/social values are either present or stressed?

3. To what extent do child evaluators of three

selected books agree in determining themes as those which
represent individualism, the social order or intelligence?

4. To what extent do child evaluators of three

selected books agree in determining whether democratic/

social values are either present or stressed?

5. To what extent do child and adult evaluators

of themes agree?

6. To what extent do child and adult evaluators

of values agree?
7. What is the overall inter-rater reliability

coefficient of all subjects regarding values?
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8. To what extent do combined thematic evaluations
of children and adults approximatc thosc of the researcher?
9. To what cxtent do combined value determinations

of children and adults approximate those of the researcher?

Limitations

l. The specification of the democratic values of
individualism, intelligence and the social order precluded
consideration of any other, perhaps related values inherent
in fiction concerning American wartime involvement.

2. Thematic analysis was the sole literary con-
sideration in the study; no attempt was made to determine
the quality of fiction selected. The oﬁly classification
of quality possible was resultant from the selection of
bibliographic sources used to determine the sample.

3. Realistic fiction was the sole genre of liter-
ature considered.

4., Novels of realistic fiction were examined,
exclusively, thereby excluding short stories or story
collections.

5. Literature concerning American wartime involve-
ment was the sole content-concern.

6. The inclusion of literature published between
January, 1939 and August, 1971 precluded any fiction on the

subject previous to or following those dates.
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7. Of the 182 books determined cogent by the
researcher, 83 were found to be out of print in 1971.
Since the possibility of teachers or children finding
these books at this point in time and in the future would
be quite unlikely, they were not included in the study.
The actual sample of children's books read by the researcher
numbered 98. Fifteen of the 98 books were judged inappro-
priate to the study, due to one of the following reasons:
no wartime concern; no American involvement; factual
(autobiography or biography) instead of fictional litera-
ture. Therefore only 83 books were determined pertinent

to Part I of the study.

Definition of Terms

Achievement--success; good job, well done; accomplishment.

Aggression--admitted anger toward others; acting out of

mad feelings; initiative.

Boy-Girl Relationships--friendships between male and female

children.

Children's Realistic Fiction--that genre of literature ful-

filling the qualifications for realistic fiction
and written specifically for children within the
age range of ten through fifteen.

Cognitive Intelligence--that aspect of mental functioning

involved in perceiving, knowing and understanding,
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sometimes measured through the use of problems

involving relationships.21

Comfortable Living--physical needs met; warm enough, not

hungry.

Content Assessment--a research technique used in non-

guantitative studies of communication. It consists
of "judgment about content which does not refer to
the precise magnitude with which the symbols

22

appear."

Context Unit--is the amount of material read.

Cooperation--willingness to work and play with others;

tolerance for others' ideas.

Creative Expression--imagination; originality, inventive

activity; "do your thing."
Democracy--government by the people; the belief and prac-
tice of social equality; a way of living which:

a. stresses individual worth and the integrity
of the human personality;

b. has faith in the intelligence and wisdom of
men acting together;

c. 1s characterized by social relationships that
reflect such qualities as mutual respegt,
cooperation, tolerance and fair play.2

21Carter V. Good, ed., Dictionary of Education

(New York: McGraw Hill Book Co., 1945).

2Bernard Berelson, Content Analysis in Communica-
tion Research (Glencoe, Illinois: The Free Press, 1952),
p. 8.

23Good, op. cit.
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Dominance--influence over people; leadership; power.
Economic--food, shelter, clothing available without too
many problems.

Friendship--knowing and liking other people; sociable.

General Intelligence--the ability to make successful and

rapid adaptation to new situations, and to learn

from and integrate experience.24

Good Health--well; enough food and rest.

HaEEiness—-hope, cheerfulness, contentment.
Humor--liking what is funny; kidding, nonsense, laughter.

Independence--not reliant on or dominated by others; free;

spontaneous.

Individualism--the characteristic found in certain indi-

viduals or groups which encompasses a sense of
freedom, naturalness, presence of a desire not
to be dominated and a lack of conformity.25

Knowledge--intelligent, smart, clever, logical, thinker

and learner.

Love of Family--concern and caring about people at home.

New Experiences--excitement, surprise, change, "interesting-

ness," variety--not bored.
Ownership--respect for possessions, own and others.

Play Activity--active fun, recreation, sports.

2411i4.

251pid.
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Practical--sensible, realistic, useful, effective, possible.

Realistic Fiction--the genre of literature that imagina-

tively depicts plausible events that are logical
extrapolations of known facts.

Recognition--attention, notice, honor, respect from others.

Safety--freedom from danger, or fear of it.
Security--peace of mind; feelings of well-being; accepted
by others; not fearful or worried.

Self-Regard--self-respect, self-confidence, pride, assur-

ance.

Social Values--aspects of human interaction that are

regarded as being worthy, important or significant
for the proper functioning of group life; aspects
that the members of society seek to conserve or
promote.26

Theme--the message of the author; his purpose for writing

as interpreted by the reader.

Value--a normative standard, distinctive of an individual

or characteristic of a group, which influences
the selection of a desirable from available means
of action.27

Value Judgment--a decision concerning those factors which

should regulate the formation of desires, affec-

tions and enjoyments; usually distinguished from

a judgment of fact or . . . practice.28
261pig. 281pid.
27

Ibid.
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Value System--an inclusive set of deep-lying attitudes and

beliefs that tend to direct the person's habitual

. . . . 29
responses 1n various situations.

Work--meaningful, worthwhile, necessary activity.

Overview

In Chapter I, the importance of the study has been
indicated, including the need for the research, purpose of
the study, assumptions, questions and a definition list of
terminology used. Chapter II contains the review of the
literature and research pertinent to the study. In Chap-
ter III, the design of the study is presented, including
a description of the sample and the specific methodological
procedures utilized. An analysis of the data-compilation
is included in Chapter IV. 1In Chapter V, the summary,
conclusions and recommendations for further research

are compiled.

291pid.




CHAPTER II

REVIEW OF THE LITERATURE

This study was conceived as a result of the
researcher's interest in the value-transmission aspect of
children's literature, particularly related to the social
and democratic values inherent in American education.

The techniques of thematic-analysis and intensity-identi-
fication of values were utilized, as found in fictional
novels about wartime, 1939-1971.

The review included consideration of the following
related areas. The Literary Experience was studied first,
for the effects it has on the internalization and thought-
ful consideration of meaningful 1living by child-readers.
The importance of thematic understanding of realistic
fiction was presented, in addition.

Values in Literature were researched regarding
their significance to a democratic way of life. Values
alone were discussed initially, followed by a considera-
tion of value-transmission through literature.

The necessity for rational and critical thinking

in the formulation of values in a democratic society was

22
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reported in the third section, along with tihie inherent
problems involved in Value Education in a Democracy.

War in Literature for Children, the final area,
specified the necessity for awareness of the personal and
social effects, and their disastrous consequences, that

war brings to human beings involved.

The Literary Experience

The present educational system suffers on the one
hand from the abundance of learning matter handed down
through the ages as being of cultural value, and on the
other the strident demands of the present day. Many
contemporary educators consider that a general education
in the sense of an overall survey of all fields of know-
ledge a thing of the past, and its inclusion in school
curricula in a number of school systems of less than
primary importance now. The public schools throughout
the United States claim to pass on hundred-year-old
cultural traditions and at the same time do justice to
present life-needs. One of the most important tasks of
today's education in America, therefore, is to intensify
and supplement these introductions to cultural traditions,
and to a large extent it can be accomplished through
stressing these themes in good juvenile literature. As
the story becomes part of the young reader's own experi-

ence, he identifies himself with its characters and
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develops his propensities on the lines of his reading.l
Thus throuyh the use of literature, educators can provide
for children the traditions inherent in their democratic
culture.

Historically, the early 1940's were times of
depression-emergence for the United States, and entry into
World War II. Americans were very much concerned with the
effect the impact of these two social problems would have
on such rights and values as regard for the human spirit,
respect for the dignity of individuality, personal freedom
and other aspects inherent in the democratic process.

The realm of children's books . . . took on the

responsibility of maintaining old values and
establishing new ones . . . books were to focus on

the new areas of conflict--to inform children about
our egemies and to introduce our friendly neighbors

Books were to keep our established values
before us--the good old books as well as the
new ones that spoke of the dignity of the
individual, regard for the human spirit, and
the necessity for individual freedom.

At the same time (the early '40's), an award was
inaugurated by the Child Study Association of America, "for

a book for children which deals realistically with problems

lRichard Bamburger, "The Importance of Juvenile
Literature," Reading and Children's Books (International
Institute for Children's Juvenile and Popular Literature),
p. 42.

2Ellen Lewis Buell, "Big Spring Lists Offer
Variety in Children's Books," Publishers Weekly, Vol. 142
(April 18, 1942), p. 148l.

Agnes DeLime, "Children's Reading in Wartime,"
Publishers Weekly, Vol. 142 (April 18, 1942), p. 1486.




25

in their contemporary world."4 The award was established
at that point in time because children were living through
many difficult situations. Books, to be eligible for the
honor, even today, must present an honest theme, be con-
vincing and realistic in approach, and not too obviously
purposeful--books which children would enjoy reading as a
story, but in which they would realize also the deeper
implications intrinsic.5 The values stressed in such
stories were those of the democratic philosophy; individual
freedom, social conscience and intelligent decision-making,
with its subsequent consequences.

During later years, that is the late 1940's and
early '50's, there was ushered into the world of English
a "lofty" time, wherein preoccupation with moral guides
to life became prevalent, yet the effects of literature
on children were bland. Moralizing, through firsthand
experience or literary, has rarely been appreciated by
those subject to its didactic and less-than-subtle
"persuasion." In reaction to the blandness, a "New
Criticism" response appeared, turning literature into a

discipline.6 At present, a time of synthesis seems to be

4Dora V. Smith, Fifty Years of Children's Books
(National Council of Teachers of English, 1963), p. 49.

5

Ibid.

6Herbert J. Mueller, The Uses of English (New
York: Holt, Rinehart, Winston, 1967), pp. 61, 62, 70.
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evident, in which "engagement" with literature 1s the term
preferred. Following the Anglo-American Seminar on the
Teaching of English which met at Dartmouth College in
September of 1966, Mueller said that "the immediate object
of the teacher should be to get the child "engaged," or
actively involved.7
To further substantiate that the content and theme
of literature should stimulate thoughtfulness on the part
of the reader, Bamburger points out the fact that the
reading experience has intrinsic value to the individual
when he says:
Reading means collecting oneself, retreat,
guiet dialogue, confrontation, evaluation. This
breadth of the content of the concept of reading
becomes clear if we consider the highly divergent
levels of understanding in reading; factual con-
tent is assimilated, explanation of content
becomes necessary, criticism and evaluation of
content follow.8
Peller states that literature can elicit thought,
perception and feeling.
It directs the reader's attention to the
particular, while relating the particular to
the universal . . . It implores the reader to
examine and appreciate the quality of the
world around him; the complexities of human
beings and thus human relations. It challenges,

encourages, incitesé provokes and charges human
beings to be human.

TIpbid.

8Bamburger, op. cit., p. 21.

9Emma Peller, "Children's Literature and World
Understanding," in Children and Literature, edited by
Jane H. Catterson {Newark, Delaware: International
Reading Association, 1970), p. 22.
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According to Lillian H. Smith,

Books of imagination . . . furnish the mind
. . . They give it scope and awareness, beauty,
growth. Growth comes only through contact with
what is larger and greater than oneself--some-
thing to "stretch" the mind and give direction
to the imagination . . . Within his growing
faculties and expanding awareness, it is also
true that the acquisition of wisdom is neces-
sarily the loss of innocence. The humanist,
above all, takes into account the realities of
the human condition . . . and those realities
are compounded of hope and fear, of doubt,
reassurance, need and need-fulfillment. It is
in the encounter with these human facts that we
develop uniquely human values and they are the
ones we seek to develop in and share with
children.10

Louise M. Rosenblatt, in the Preface to her updated

revision of Literature As Exploration contends that a

child's involvement in a literary experience will lead
him to ask personally meaningful questions . . . and thus
lead him to seek valid answers, and have impetus to fur-
ther inquiry.ll She goes on to say that though the
enjoyment of literature remains always the source from
which values spring, its study can have a "central rela-
tion to the points of growth in the social and cultural

life of a democracy."12

10Lillian H. Smith, The Unreluctant Years (The
American Library Association, 1953), pp. 38, 25.

lLouise M. Rosenblatt, Literature as Exploration,
revised ed. (New York: Noble and Noble Publishers, Inc.,
1968), p. viii.

12

Ibid., p. ix.
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Writing of literature as a medium of exploration,

Rosenblatt additionally postulates that:

. « « the habits of mind, the general approach
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