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ABSTRACT

VOLUNTEER PARTICIPATION RATE OF URBAN EARLY ADOLESCENTS IN

RELATION TO SELECTED ORGANISMIC AND BEHAVIORAL VARIABLES

By

Terry Langston

This investigation had a dual focus: 1) to examine the reported volunteer

participation rate of urban early adolescents 12 to 14 years old, and 2) to determine if

their participation differed by age, gender, race or ethnicity, school performance,

achievement motivation, youth employment, and youth activities.

The Search Institute‘sMW;

Questionnaire (ABQ) was administered to 16,375 students in 7th, 9th, and 11th grade in

36 Michigan communities during 1993 and early 1994. The ABQ is a 152-item inventory

developed by the Search Institute. This study’s sample included a total of 4,393 urban

early adolescents aged 12. 13. and 14 years. Data analysis included frequency and cross

tabulations. Chi-square analyses were used to determine the level of significance.

Overall, the majority (75.2%) of the urban early adolescents, aged 12 to 14 years,

reported participating in volunteer activities one to three times during the previous twelve

months. Significant, differences were found at the p <.Ol Chi-square level for all

variables except for age.



The findings of this research contribute significantly to understanding the

participation of urban early adolescents in volunteer activities and provide a direction for

future research. In summary, the research findings are as follows:

. Age was not significantly related to volunteer participation.

. Urban early adolescent females were significantly more likely than were urban early

adolescent males to participate in volunteer activities.

. All racial and ethnic groups participated in volunteer activities. Although there were

some variations among ethnic and racial groups; these were not statistically

significant.

. Urban early adolescents who had higher levels of achievement motivation and higher

levels of school performance were found to be more likely to volunteer than were

urban early adolescents who had lower school performance and achievement

motivation.

. Urban early adolescents who reported higher levels of employment were found to be

more likely to volunteer than urban early adolescents not employed.

. Urban early adolescents who participated in youth activities were found to be more

likely to volunteer than urban early adolescents who did not participate in youth

activities.
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Chapter 1

INTRODUCTION

There is an increasing concern today about the “rolelessness” and “alienation” of

early adolescents aged 12 to 14 years (Bernard, 1991; Carnegie Council of Adolescent

Development, 1992; Nightingale & Wolverton, 1988; Rolinski, 1990). In the past, early

adolescents contributed to the maintenance of their families by engaging in meaningful

and valued work. With the emergence of the industrial revolution, many families moved

to urban areas and adult males of the household began working outside the home. In the

process, the role of early adolescents as contributors to the family economy was

diminished, and as a result, early adolescents now lack a legitimate role or stake in the

larger framework in which they live (Carnegie Council on Adolescent Development,

1989; Miller, 1991; Perkins & Miller. 1994; Schine, 1989). The lack of a meaningful role

in society and the current societal view of early adolescents as a source of problems have

contributed to the sense of “rolelessness” and “alienation” prevalent among today's

adolescents and have resulted in a fluny of activity aimed at involving adolescents in

service and volunteer activities in their communities (Bernard, 1991; Carnegie Council of

Adolescent Development, 1989; Nightingale & Wolverton, 1988).

“Adolescents need work experience, a higher sense of self-confidence, a chance to

develop a service ethic, and Opportunities to work with different kinds of people in
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common endeavors” (Eberly, 1991, p. 224). Volunteerism (service performed by one’s

own free will and without pay) can provide opportunities for early adolescents to

contribute to society in meaningful and valued ways. Providing adolescents with

opportunities to serve enables them to become contributors, problem-solvers, and partners

with adults in improving their commmtities and the larger society (Gardner, 1992;

Hamilton & Fenzel, 1987; Perkins & Miller, 1994; Rolinski, 1990; Schine, 1989; Shay &

Mfume, 1993).

In the 19808, several plans were developed for involving adolescents in volunteer

activities, including mandatory service participation, optional service programs, and

elective credit for service participation in school. Whatever the plan, the goals were

essentially the same: to give adolescents a sense of self-worth and accomplishment; to

bring adolescents in contact with adults who might serve as mentors and role models; to

allow adolescents to learn about responsibility and behaviors appropriate to holding a job

and performing well; and to provide service to those in need. By providing them with

values that promote prosocial behavior (action done with the desire or intent to promote

the welfare of others) (Benson, 1990), participation in volunteer activities can help

combat risky behaviors that result from restlessness and rolelessness (Benson, 1990;

Blythe & Roehlkepartain, 1993; Nightingale & Wolverton, 1988; Schine, 1989).

Moreover, programs that encourage early adolescents to participate in volunteer activities

in the community enable them to become stakeholders in the community’s values,

traditions, and accomplishments (Carnegie Council of Adolescent Development, 1995).
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Despite its potential significance, little empirical research has been conducted on

early adolescents’ participation in volunteer activities. Indeed, much of the published

research on early adolescent participation in volunteer activities is based on case studies

describing a volunteer program, non-random or convenience samples, or relatively small

samples (Sundeen & Raskoff, 1994). These studies have found, in general, that the

majority of early adolescents volunteer (Knault, 1992; Schine & Harrington, 1982;

Schine, 1989). Current research does not distinguish between the various types of service

[(e.g., volunteerism (service performed by one’s own free will and without pay),

community service similar to volunteerism (service performed in the community); and

service-learning (a method by which students learn and develop through active

participation in thoughtfully organized experiences that meet actual community needs and

are coordinated with the school and community)]. Terms, such as experiential education,

apprenticeship, paid or stipend volunteerism, and internships, also remain unclear to

many scholars, yet are often used interchangeably with the terms described above (Furco,

1994; Perkins & Miller, 1994; Rolzinski, 1990).

Only a few studies based on a national sample and using multiple regression

techniques have been published on early adolescents’ behavior and participation in

volunteer activities. These studies also point to the fact that a majority of adolescents

volunteer (Conrad & Hedin, 1989; Furco, 1994; Sundeen, 1988; Sundeen & Raskoff,

1994). Fewer studies have attempted to determine whether early adolescents’

participation in volunteer activities is related to age, gender, race or ethnicity, school

performance, employment or youth activities (e.g., extra-curricular activities). Even
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fewer studies have been conducted on urban early adolescents and their participation in

volunteer activities.

The present study draws from a statewide survey of early adolescents (Keith &

Perkins, 1995) to examine the relationship between urban early adolescents’ participation

in volunteer activities and several organismic and behavioral variables. The variables

selected for the present study were identified in the literature as being important in

explaining the extent of adolescents’ participation in volunteerism and the significance of

volunteer activities.

The purpose of the present study is to examine the reported volunteer participation

rate of urban early adolescents aged 12 to 14 years. The volunteer participation rate will

be examined in relation to selected organismic (e.g., age, gender, race or ethnicity) and

behavioral (e.g., school performance, achievement motivation, youth employment, and

youth activities) variables. Two broad categories of theoretical and empirical literature

will be presented: 1) a brief overview of the literature related to the relevant theories of

early adolescent development. and 2) early adolescent participation in volunteer

activities.

THEORETICAL FRAMEWORK

The present study relies on a theoretical framework developed from the theory of

ecological human development. This model views human development as the result of a

series of ongoing interactions between an individual and a set of overlapping systems that

relate to an individual and to each other (Bronfenbrenner, 1979; Garbarino, 1985).

Individuals are affected by the environments in which they live, and they in turn, affect
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those environments (Lerner, 1986). In other words, individuals do not live in a vacuum;

they interact with their immediate environments (including other individuals) which

influence them, and whom they, in turn, influence. In addition, they are affected by and

they indirectly affect environments with which they do not have direct contact.

Bronfenbrenner (1979) states that as individuals develop, the way in which they perceive

and interact with their environment changes. Thus, individuals are developing entities

that not only interact with, but restructure their surroundings through interactions with

their environments (Lerner, 1986).

In studying human development, it is essential to examine the context in which

development occurs. Moreover, any attempt to enhance the development of early

adolescents must take into account the ongoing interactions that early adolescents have

with their environment and the unique qualities or characteristics that early adolescents

possess (Garbarino, 1982; Lerner & Foch, 1987; Lerner, Lerner, & Tubman, 1989).

Bronfenbrenner’s (1979) theory of the ecology of human development can be

defined as the scientific study of the progressive, mutual accommodation between an

active, growing human being and the changing properties of the immediate settings in

which a person lives and develops. This developmental process is affected by

relationships between settings and the larger contexts in which the settings are embedded.

The interaction is viewed as bi-directional (Lerner, 1986). The environment defined as

relevant to developmental processes is not limited to a single, immediate setting, but

rather encompasses interconnections between other settings and external influences

emanating from larger surroundings (Bronfenbrenner, 1979; Garbarino, 1982). In
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that it can be conceived as a nested arrangement of concentric structures, each contained

within the next. These structures are referred to as the micro-, meso-, exo-, macro-, and

chronosystems. Although the present study focuses on only the organismic and its

rnicrosystem, a brief explanation of each level follows.

The innermost level--microsystem--can be described as a pattern of activities,

roles, and interpersonal relationships experienced in a given setting by the developing

person with particular physical and mental characteristics. In this setting, the individual

experiences day-to-day life (Garbarino, 1982). The rnicrosystem includes people and

settings in which the individual comes into direct contact. For early adolescents, this

includes home and family, school and teachers, and neighborhood and peers.

Moving outward, the mesosystem comprises the linkages and processes taking

place between two or more settings containing the developing person (e.g., the

relationships between home and school, school and workplace, etc.) (Bronfenbrenner,

1979). Beyond the mesosystem level is the exosystem. The exosystem refers to one or

more settings that do not involve the developing person as an active participant, but in

which events occur that affect, or are affected by, what happens in the setting containing

the developing person (Bronfenbrenner, 1979).

The next level of Bronfenbrenner’s (1979) model of ecological human

development is the macrosystem which consists of the overarching patterns of micro-,

meso-, and exosystem characteristics of a given culture, subculture, or other broad social

contexts, and which is described as the tenants and organization of a society. This might

include belief systems, ideologies, and government.
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A final level is the chronosystem or movement through time (Keith & Griffore,

1990), making it possible to examine influences on the person’s development of changes

over time in the environments in which the person is living.

The participation of early adolescents in volunteer activities may be related to

factors in the microsystem--such as school, youth employment, and youth activities. No

less important, however, are factors in the macro-environment, such as community

attitudes toward helping others, the overall health of a community, and the influence of

urban early adolescent subculture. It is not possible to include all factors in the design of

any single study, nonetheless, it is important to recognize them as vital elements in a

complete discussion of the topic. Moreover, this model or similar representations of

person-context relationships (e.g., Baltes, 1987 cited in Lerner et al., 1989) can guide the

selection of individual and ecological variables in research, and can provide parameters

about the generalizability of findings.

For the present study, the analysis is limited to the rnicrosystem level of early

adolescents and their volunteer experiences. Since an individual is also an active

participant in his or her own development (Lerner, 1986), the volunteer participation rate

as it relates to organismic (e.g., age. gender, race or ethnicity) and behavioral (e. g., school

performance, achievement motivation. youth employment, and youth activities) variables

is examined.

RESEARCH QUESTIONS

The present study incorporates an ecological perspective in examining the

reported volunteer participation rate of urban early adolescents aged 12 to 14 years. The



volunteer participation rate will be examined in relation to selected organismic (e.g., age,

gender, race or ethnicity) and behavioral (e.g., school performance, achievement

motivation, youth employment, youth activities) variables. The following two research

questions will be examined:

1. To what extent do early adolescents, aged 12 to 14 years who live in urban

areas, report participation in volunteer activities?

2. Are there significant differences in the level of participation of urban early

adolescents, aged 12 to 14 years who participate in volunteer activities, by organismic

(e.g., age, gender, race or ethnicity) and behavioral (e.g., school performance,

achievement motivation, youth employment, youth activities) variables?

LIMITATIONS

Whenever secondary data analysis is undertaken, the researcher must accept the

boundaries of the chosen data base (Babbie, 1986). In this case, urban early adolescents’

reported volunteer participation was only one part of a wide range of topics included in

the survey, Search Institute’sWWW

Questionnaire (ABQ). The information obtained from this database was less specific and

less detailed than might have been if urban early adolescent participation in volunteer

activities was the primary topic of inquiry.

Although survey research is a useful and reliable tool for obtaining data

describing the characteristics of large populations, Babbie (1986) outlined several

weaknesses inherent in this method of inquiry. Standardized questionnaires tend to be

superficial in nature, capturing elements common to many people, but unable to describe
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weaknesses inherent in this method of inquiry. Standardized questionnaires tend to be

superficial in nature, capturing elements common to many pe0ple, but unable to describe

complex details on individual experiences. Survey research is rarely able to deal with the

context of social life or to measure social action.

The manner in which volunteer participation was measured by the Search Institute

illustrates the problem of superficial survey data. For example, it was not possible to

determine the type of volunteer experiences that were reported by the urban early

adolescents. An examination of additional variables relating to volunteer participation for

urban early adolescents might have proven more meaningful. Furthermore, it was not

possible to determine from the study, whether urban early adolescents had positive

experiences when participating in volunteer activities. It would have been beneficial to

know which types of volunteer experiences the urban early adolescents participated in.

and whether the experiences were positive or negative.

Additional questions may have determined whether factors such as cost of

participating in volunteer activities and access would have made a difference in an

adolescent’s participation. Parental and peer support are important in the participation of

early adolescents in volunteering (Knault, 1992; Sundeen & Raskoff, 1994). More direct

questions regarding parental and peer encouragement or role modeling could have been

useful, as well. Ideally, the involvement of parents and peers in such a study could have

helped to paint a more comprehensive picture of urban early adolescents’ participation in

volunteer activities. However, even though the present data set has some limitations, it

still provides an excellent opportunity to begin to examine the relationship between
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volunteer participation, organismic, and behavioral variables among urban early

adolescents.



Chapter 2

LITERATURE REVIEW

Went

Early adolescence, ranging in age from 10 to 14 years, is a time of growth and

change unique in human experience. Until recently, early adolescence was neglected in

scientific inquiry, policy formation, and in public understanding (Hamburg, 1992).

However, within the scientific and professional communities, a notable consensus has

begun to emerge on new ways of viewing risk and opportunities inherent in the early

adolescent experience. This consensus is based on a growing body of research and

practical experience regarding early adolescent health, education, and development

(Carnegie Council on Adolescent Development, 1992, 1995; Hamburg, 1992; Hendry,

Shucksmith, Love & Glendining, 1993; Lerner and Galarnbos, 1984; Lipsitz, 1980;

Takanishi, 1993).

The current view asserts that early adolescence is part of a developmental

continuum shaped by practices and policies that affect adolescents before and after this

period (Carnegie Council of Adolescent Development, 1992, 1995). Early adolescence is

a transitional period in life when individuals undergo multiple changes--physically,

cognitively, and socially (Carnegie Council on Adolescent Development, 1992, 1995;

Hamburg, 1974; Nightingale & Wolverton, 1988). Indeed, no time of life except perhaps

11
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infancy comprises more physical, intellectual, social, emotional, and moral development

into so brief a time span (Carnegie Council on Adolescent Development, 1992, 1995;

Lerner, 1993, 1995).

Rapid change in the social environment is another reason for examining

adolescence as a period of development (Dryfoos, 1990; Hamburg, 1992; Schine &

Harrington, 1982). Today, early adolescents are faced with different stressors than in

previous generations. These stressors put them at a greater risk for severe negative

outcomes, such as increasing rates of drug use, pregnancy, and sexually transmitted

diseases (Carnegie Council of Adolescent Development, 1989; Dryfoos, 1990; Lerner,

1995; Takanishi, 1992). Furthermore, the sense of community that once existed in urban

neighborhoods and in some rural towns has also eroded (Keith et al., 1993). Stable,

close-knit communities where people know and watch out for each other are far less

common today than they were a generation or two ago (Carnegie Council on Adolescent

Development, 1989; National Commission on Children, 1991).

For all young people, early adolescence involves many interrelated developmental

challenges: the biological changes of puberty coupled with reproductive capacity and

new social roles; the move toward psychological and physical independence; the

exploration ofnew ideas and risky behavior; and the engagement in intellectual tasks and

formation of a distinct identity (Carnegie Council on Adolescent Development, 1995;

Lerner, 1993). Although early adolescents are often stereotyped as moody, rebellious,

and self-indulgent, research indicates that this portrait is greatly exaggerated (Carnegie

Council on Adolescent Development, 1995; Lerner & Galarnbos, 1984; Nightingale and
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Wolverton, 1988). Entry into early adolescence challenges adolescents’ self-image as

they attempt new tasks and alter their values. In addition to the biological and social

changes impinging upon early adolescent development, research indicates that there

appear to be fundamental human needs that are enduring and crucial to healthy

development and survival. These fundamental needs include the need to find a place in a

valued group that provides a sense of belonging and the need to feel a sense of worth as a

person (Carnegie Council on Adolescent Development, 1992, 1995; Hamburg, 1987;

Nightingale & Wolverton, 1988; Offer & Schonert-Reichl, 1992).

A community fosters and encourages healthy development of its children by

involving all the people, creating a sense of belonging and need through meaningful

roles, and establishing a sense of interdependency and shared purpose among its members

(Gardner, 1992). Researchers suggest that the view of adolescents lacking a role in

society is due in part to the definition of early adolescents (Hendry et al., 1993;

Nightingale and Wolverton, 1988). According to the generally-used definition, early

adolescents today have no prepared place in society that is appreciated or approved as

compared to nineteenth century early adolescents in which their role was clearly defined

(Hendry et al., 1993; Nightingale and Wolverton, 1988). Nonetheless, at this critical time

period, early adolescents must take on two major tasks, usually on their own: identity

formation, and development of self-worth and self-efficacy (Erikson, 1968; Nightingale

& Wolverton, 1988; Schine & Harrington, 1982).

As pointed out by Bronfenbrenner (1979) and Lerner (1986), adolescents must be

studied in the context of the total environment. These environments include home,
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school, neighborhood, community and beyond (Bronfenbrenner, 1979; Garbarino, 1982;

Lerner & Galambos, 1984). Early adolescents are influenced by parents, peers, teachers,

and the larger society. They, in turn, influence others. Moreover, while society may

dictate new expectations and behaviors for early adolescents, they may continue to adjust

and react to existing societal expectations, internal and external changes (Lerner &

Galambos, 1984; Silbereisen, Eyferth & Rudinger, 1986).

In recent years, the topic of early adolescent participation in volunteer activities

has received increased attention from representatives of schools, churches, governmental

agencies, parent groups, and youth service organizations (Hodgkinson & Weitzman,

1990; Raskoff& Sundeen, 1994). In 1991, nearly two-thirds of American adolescents

aged 12 to 17 years volunteered an average of 3.2 hours a week (George H. Gallup

International Institute, 1993; Hodgkinson & Weitzman, 1990). Through their volunteer

activities, adolescents serve as a valuable source of labor and financial support for

organizations such as schools, churches, hospitals, and recreational programs.

Furthermore, these service activities have received considerable attention in the past ten

years by educators, politicians, and journalists (Conrad & Hedin, 1991; Goss, 1993;

Hodgkinson & Weitzman, 1992; Sundeen & Raskoff, 1994). Although an increasing

amount of research on adult volunteers has developed predictive models of volunteer

participation that indicate the significance of social roles and status, the amount of

empirical research conducted on volunteer participation among early adolescents,
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especially urban early adolescents, is more limited (Conrad & Hedin, 1991; Sundeen.

1988, 1991; Sundeen & Raskoff, 1994).

Considerable numbers of adolescents currently participate in some kind of

volunteer activity. Those who do so, volunteer for an average of four hours per week in

their schools (57%), at their churches (42%), and in local community groups (12%)

(Knault, 1992; Leitrnan, Binns & Duffett, 1995). Many scholars hypothesize that

volunteer experiences provide meaningful roles while meeting the special needs of early

adolescents (Allen & Kuperrninc, 1994; Carnegie Council on Adolescent Development,

1989; Lewis, 1987; Liptisz, 1984; Littky, 1986; Perkins & Miller, 1994; Schine &

Harrington, 1982; Shumer, 1988). These needs include the following:

. To develop a sense of competence, testing and discovering new skills;

. To discover a place for themselves in the world, to create a vision of a personal

future;

. To participate in projects with tangible or visible outcomes;

. To know a variety of adults, representative of different backgrounds and occupations,

including potential role models;

. To have the freedom to take part in the world of adults, but also to be free to retreat to

a world of their peers;

. To test a developing value system in authentic situations;

. To speak and be heard, to know that they can make a difference;

. To achieve recognition for their accomplishments;

0 To have opportunities to make real decisions, within appropriate limits; and
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. To receive support and guidance from adults who appreciate their problems and their

promise (Dorman & Lipsitz, 1984 cited in Schine, 1989; Lounsbury & Toepfer, 1988

cited in Schine, 1989; Perkins & Miller, 1994; Rolzinski, 1990).

In addition, Schine (1989), through her work with the Early Adolescent Helpers

Program, identified three additional development tasks unique to early adolescent

development. They include the following:

. Emergence of strong peer group affiliation, with an emphasis either on corporation or

competition;

. A need to attain competence at problem-solving in a variety of situations; and

. A need to experience emotional commitment and control of impulses during a stage

of rapid body growth and mercurial emotions.

Although there have been few large scale research studies conducted on early

adolescent development and participation in volunteer activities, several studies provide

evidence of a positive association between participation in volunteer activities and self-

esteem among early adolescents. Schine (1989), for example, reported that volunteer

participation by early adolescents helped develop and strengthen the identity of

participants to withstand negative peer pressure. The study also found that positive

values from participation in youth service programs do not exist in isolation, but rather

had “trickle-down” effects that translated to more successful behaviors in social, family,

and educational settings. Nightingale and Wolverton (1988) had similar findings in their

research on early adolescents and their participation in volunteer activities.
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In a separate study involving adolescents aged 12 to 17 years, Serow, Ciechalski,

and Daye (1990) indicated that volunteer participation provides adolescents with the

means for achieving personal goals, including the acquisition of skills concerning

“interpersonal relationships...” They hypothesized that adolescents are more likely to

volunteer when they hold a strong commitment to values of community and social

responsibility (such as political participation and efficacy, and charitableness) and to

values of expressive and utilitarian individualism (i.e., interpersonal relationships, self-

esteem, self actualization, and career success).

In another study focusing on volunteer participation and the role of autonomy and

relatedness on adolescents’ participation, Allen and Kuperminc (1994) found significant

support for involving adolescents in volunteer activities. They found that effective

intervention to prevent adolescent problem behaviors is linked to the promotion of

students’ sense of autonomy and relatedness to autonomy-enhancing qualities provided

by volunteer activities (Allen & Kuperrninc, 1994). Moreover, the volunteer work

selected by the students themselves was reported to be more enjoyable and challenging,

and was associated with greater site success in reducing the number of problem behaviors

(Allen & Kuperrninc, 1994). Thus. they concluded that programs targeting adolescents

should include a volunteer component which focuses on adolescents’ developmental

needs to establish themselves as capable, independent individuals within the context of

positive relationships with peers and adults. Early adolescent participation in volunteer

activities has also been found to enhance the development of self-worth and

accomplishment among early adolescents, thereby combating risky behaviors
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(Nightingale & Wolverton, 1988). Researchers hypothesize that early adolescents

participating in volunteer activities are less likely to engage in risky behavior (Benson,

1990; Blythe & Roehlkepartain, 1993; Keith & Perkins, 1995; Perkins, 1995).

Participation in volunteer activities is inherently suited for early adolescents

because “early adolescents are searching to establish a sense ofwho they are as

individuals” (Schonhaut, 1988, p. 18). Although early adolescents find it hard to

establish a sense of purpose in a society that seems to have no liking for them, they are

generous to others less fortunate and will often work hard to help others (Schonhaut,

1988). Moreover, as Knault (1992) states, “the most important outcome of adolescent

volunteering is not the number of hours given, but the impact of this activity on the

adolescent. The focus on helping others, of achieving success as a member of a group

that serves the community and being able to broaden one’s horizons are the rewards of

the adolescent volunteer experience.”

Gallop polls, longitudinal studies and case studies of adolescent participation in

volunteer activities provide mixed results regarding the impact of age on volunteer

participation-none of increasing interest. but decreasing participation. Some studies

suggest that participation by adolescents in volunteer activities encourages them to

participate in volunteer activities as adults (Sundeen, 1988, 1991; Sundeen & Raskoff,

1994). However, other studies indicate that as adolescents get older, the less likely they

will participate in volunteer activities (Benson, 1990; Conrad & Hedin, 1989; Lewis,

1988; Perkins & Miller, 1994; Sundeen & Raskoff, 1995).
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In a study involving more than 8,000 students in 5th through 9th grades, Benson,

Williams, and Johnson (1987) indicated that nearly three-quarters of the participants

reported spending two hours or less helping others. The remaining 26 percent reported

spending three hours or more during the prior month helping others. In 1992, the George

H. International Gallup Poll cited that nearly 6 teens in 10 (aged 14 through 17 years)

reported participating in voluntary service. The most cited reason for initial participation

in volunteer activities and then continuing to participate in volunteer activities were that

adolescents wanted to do something useful in their lives or because they felt they would

enjoy their volunteer experience. In return, participants were more likely to cite that as a

result of their service they acquired useful skills such as: getting along and relating to

other people; being kind, helpful and respectful; learning how to take care of children:

and feeling better about themselves (George H. Gallup International Institute, 1993).

Thus, time spent participating in volunteer activities can uniquely benefit early

adolescents while also meeting their basic needs (Hodgkinson & Weitzman, 1990;

Nightingale & Wolverton, 1988; Schine, 1989; Schine & Harrington, 1982).

A 1982 follow-up survey involving sophomores surveyed in a 1980 longitudinal

study of American adolescents participating in volunteer activities found that volunteer

participation dropped from 24.7 % to 20.8 % between the sophomore and senior years

(Lewis, 1988). In another study conducted in 1980 in which high school seniors were

surveyed four to six years after graduation, it was revealed that of those who volunteered

in high school, 8.5% of the total were involved in organized volunteer work as adults and

5.4% in formal service groups (Lewis, 1988).
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In a national study of adolescents’ attitudes and behaviors, Benson (1990) found

that l in 10 students participated in three or more hours of volunteer activities per week.

However, 53% of the students surveyed had not participated in volunteer activities during

the prior twelve months. He concluded that prosocial behavior decreases as young people

move through middle and high school years. However, in a 1995 national survey of high

school students in 9th through 12th grade and volunteer participation, 67% of the

participants cited they were currently participating in some kind of volunteer activity and

20% of the students averaged more than 20 hours a year in volunteer activities (Wirthlin

Group, 1995). The study concluded that volunteer participation rises with an increase in

grade level. Overall, however, researchers hypothesize that volunteer participation

declines as one moves through middle, high school, and college years (61% of young

people aged 12 to 17 years; 51% of adults over age 18; and 48% of adults aged 18 to 24

years) (Astin, 1991; Benson, 1990: Hodgkinson & Weitzman, 1990; Wirthlin Group.

1995)

V l E . . . . E l . 3 1

Few studies have examine the similarities and differences among males and

females participating in volunteer activities. A 1990 study commissioned by the

Independent Sector found that nearly two-thirds (65% ) of surveyed female adolescents

had reported volunteering in the month prior to the survey, while approximately one-half

(51%) of the surveyed males reported volunteering in the same time span (Hodgkinson &

Weitzman, 1990). In addition, the study found that, overall, female adolescents were

more likely to volunteer and slightly more likely to contribute money. In his study,
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Benson (1990) found similar results and suggested that although there is much work to be

done in promoting prosocial behavior among both males and females, clearly more work

is needed with males.

Nicholson, Lazar, and Maschino (1992) noted that the context of volunteer

participation, if it involves projects planned and organized by young people, may be an

excellent setting in which to overcome gender barriers. In her study of gender differences

in adolescents’ attitudes towards mandatory volunteer participation involving ninety-one

1 1th and 12th graders, Miller (1994) found that females held a more positive attitude

toward a proposal favoring mandatory volunteer participation in the school and generally

rated supporters and opposers of mandatory service proposals more favorably than did

males. She also found that females were more likely to participate in volunteer activities

than males, and emphasized tangible rewards and role models as potential ways to

involve males.

In a separate study on adolescent volunteers and their values, involving 1,404

adolescents between 12 and 17 years of age, Sundeen and Raskoff (1995) found that

although differences between males and females who participate in volunteer activities

are not significant, tremendous differences exist between volunteers and non-volunteers

in each gender category. Moreover. with respect to males and females who do volunteer,

the complexity of values is more variable for females. Males who volunteered

demonstrated a more consistent civic activists orientation and tended to use more

utilitarian and expressive values. They also reported that 64.4% of the males and 60.1%

of females volunteered in at least one activity. The largest proportion of males (45.1%)
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and females (48.9%) volunteered for religious activities, and the second largest for youth

development activities (males, 44.5%; females, 43.3%). Both groups were least likely to

volunteer in recreational and public affairs activities. Moreover, 10% more females than

males volunteered informally.

In an anthropological study involving 7th graders in a service learning project.

Schur (1995) examined the participation level of males and females in the classroom and

found that females were more likely to volunteer their help to the teacher than males.

Hicks (1995) conducted several studies on social goals and achievement on early

adolescence as it relates to social responsibility and of forming relationships with peers.

In his study on social goals and achievement involving 313 seventh graders, he found that

gender was a significant predictor of extrinsic and relative ability goals, with males being

more likely to pursue extrinsic goals. Similarly, in a national study involving 2,023

students in 7th through 9th grades, Leitman, Binns and Duffet (1995) found that females

are more likely than males to volunteer at school (61% and 54%, respectively) and church

(45% and 40%, respectively).

Researchers have concluded that much work is still needed on this subject before

any conclusive pattern can be drawn between male and female participation in volunteer

activities and its impact on adolescent development (Benson, 1990; Hicks, 1995;

Hodgkinson & Weitzman, 1990; Leitman et al., 1995; Nicholson et al., 1992; Sundeen &

Raskoff, 1994).
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III EH"BI' E El”

Many researchers make reference to ethnic and racial group participation in

volunteer activities in the context of place or residence and socioeconomic status (e.g.,

low income, minority youth, and/or urban minorities), but few studies focus specifically

on the reported participation rates of ethnic and racial groups of early adolescents. In

terms of who participates, Newmann and Rutter (1986) estimated that of the students

participating in volunteer programs offered in schools in the United States, 82% were

Caucasian, 16% African American, and 13% Hispanic. However, 53% and 36% of the

schools surveyed had no Hispanics or African American students, respectively. The

study included 5,400 schools in the United States.

In a 1990 study on volunteering and giving among American adolescents 14 to 17

years of age, Hodgkinson and Weitzman found that Caucasian adolescents (63%) were

more likely to volunteer than nonwhites (37%), or African Americans (33%).

Furthermore, the rate of volunteer participation was highest among those who were 17

years of age (67%), followed by those 14 years of age (61%); 15 years of age (54%); and

16 years of age (48%) (Hodgkinson & Weitzman, 1990). The study involved 301

adolescents between 14- and l7-years—old.

In a national study by Leitman, Binns, and Duffett (1995) on teens, crime, and the

community, Asian (32%) and Hispanic (30%) students were found to be more likely than

white and African American (22%) students to report not participating in volunteer

activities. This study involved 2,023 students in 7th through 12th grade.
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Although limited research has been conducted on the impact of volunteer

participation and rural environments, almost no research has been conducted on

adolescent participation in volunteer activities in urban areas. Nevertheless, the few

studies conducted on this topic indicate that size and diversity, community values and

traditions, and the availability of nonprofit organizations contribute to an individual’s

willingness to volunteer (Sundeen, 1988, 1989; Sundeen & Raskoff, 1994).

In separate studies conducted by Sundeen (1988, 1989) looking at adults and

adolescent volunteer behaviors, he found that although residential location and

community attachment do not distinguish between volunteers and non-volunteers, the

population size of the city where adolescents reside does make a difference. Volunteers

were less likely to reside in cities with more than 250,000 residents and more likely to

live in suburbs as opposed to central cities (Sundeen, 1988, 1989). Similar results were

found in a 1994 study which emphasized that adolescents who volunteered were more

likely to reside in cities of less than 100,000 residents (Sundeen & Raskoff, 1994).

According to Leitman and colleagues (1995), African American adolescents

(60%) living in urban areas are more likely to volunteer at school than Caucasian (52%)

or Hispanic (43%) adolescents living in urban settings. Moreover, they found that rural

African American adolescents are considerably less likely than urban or suburban African

American adolescents to report not participating in volunteer activities (8% vs. 24%. and

22%, respectively), as are rural Hispanic adolescents compared to other Hispanic

adolescents (11% vs. 26%, and 36%, respectively). In contrast, the same report found
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that the proportions of each group that volunteered at church were relatively similar

(47%, 45%, and 42%, respectively).

All studies reviewed in this section noted that more research focusing on

volunteer participation and ethnic and racial groups should be conducted in the future

before any conclusive picture can be drawn.

The majority of studies reviewed in this section focused on high school and

college students because of a dearth of research on early adolescent participation in

volunteer activities and school performance. Two studies involving adolescents in 9th

through 12th grades conducted during the 19705 concluded that engaging students in

active learning outside the traditional classroom does not retard their academic

achievement (University of Pittsburgh. 1975; Urie, 1971). Moreover, Hamilton (1980)

reported that volunteer participation by early adolescents should be viewed as

complimentary to the classroom rather than as a replacement, and that unpaid experiences

can offer opportunities not usually found in jobs open to adolescents (Carnegie Council

of Adolescent Development, 1989; Hamilton, 1980).

Proponents have long argued that volunteer participation is an effective way to

improve academic learning for young people. While findings on the impact of volunteer

participation and school performance have been limited and inconsistent, there are,

nonetheless, some promising findings as to the benefits of adolescents participating in

volunteer activities with regard to academic performance.
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Conrad and Hedin, in a 1982 study involving high school adolescents, found that

problem-solving ability, as measured by reactions to a series of real-life situations,

increased more for students who participated in volunteer activities than those who

participated in other experienced-based programs. In addition, they found that students

who participated in volunteer activities gained skills in social and personal responsibility.

Calabrese and Schumer (1986) examined 105 students in 9th grade regarding

volunteer participation and behavioral problems and found lower levels of alienation and

isolation, and fewer disciplinary problems when students participated in volunteer

activities as part of a program for students with behavioral difficulties. They concluded

that there was no relationship between alienation and school grades when students

participated in volunteer activities. However, a study by Newmann and Rutter (1986)

found less consistent differences, but noted that volunteer participation and classroom

programs appear to affect students’ sense of social responsibility and personal

competency more positively than did regular classroom instruction. Using the technique

of meta-analysis, one researcher has combined the findings from many tutoring studies

and found consistent increases in students’ reading and math achievement scores (Hedin,

1987).

In another study, Schine (1989), for example, reported that some research has

been conducted on early adolescents and volunteer participation, particularly those

volunteer activities relating to tutoring programs and academics. In a promising variation

of tutoring, early adolescents aged 10 to 12 years with learning disabilities, behavioral

problems, and low grades, were paired with 6- to 8-year-old students with similar
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problems. The school teacher who developed the program noted that “this peer tutoring

program tells this child, ‘You are worthwhile and productive’” (New York State Council

on Children and Families, 1982, p.7). Hamilton and Fenzel (1988) found that adolescents

who participated in volunteer and service learning activities developed more favorable

attitudes toward adults, consequently enhancing their social skills and work competency

skills.

. Serow, Ciechalski, and Dreyden (1990), in their study focusing on college

freshman females and grade point averages, reported that grade point average and hours

spent in academic pursuits were positively associated with participation in volunteer

activities. They hypothesize that helping others is similar to “earning good grades,” and a

way of acquiring and asserting competence (p.166). Students who participated in field

work (volunteer internships) were found to have higher grade point averages at the

completion of their program (Williams, 1991). Furthermore, Sundeen and Raskoff

(1994) found a positive association between an adolescent’s attendance at school and the

degree to which the school encouraged volunteer participation by the students. Schools

that encourage student volunteer participation tended to have higher attendance rates than

schools that did not encourage volunteer participation. The researchers concluded that

student performance in school is positively related to volunteer participation.

For inner-city and minority adolescents who may be at greatest risk for unhealthy

development and low school performance, participation in volunteer activities may be

even more important (Nightingale & Wolverton, 1988). Researchers hypothesized that

participation in volunteer activities provides an opportunity for those who are at greatest
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risk of low school performance to succeed outside of school tasks (Furco, 1994;

Nightingale & Wolverton, 1988; Schine, 1989).

III E"'°El' ll. 11"

Achievement motivation is the least researched variable among early adolescent

participation in volunteer activities. Very few studies have been conducted on the

relationship between early adolescent participation in volunteer activities and

achievement motivation. Still fewer studies have involved urban early adolescents.

Benson and his colleagues (1987) found that achievement motivation for males

declined slightly with increasing grade level, and females were found to have higher

achievement motivation than males. They concluded that achievement motivation and

prosocial development are positively associated for adolescents who score high on

prosocial behavior, and that prosocial action is definitely related to positive feelings about

school.

In a national survey involving more than 23,000 students, Benson (1990) found

that 82% of 6th graders hold achievement motivation as an internal asset and 68% for

12th graders. Thus, Benson hypothesized that achievement motivation decreases as one

moves from 6th grade through 12th grade. In contrast to Benson (1990), a Michigan

study involving 2,210 students enrolled in alternative education programs found that, in

general, achievement motivation among students increased from 7th grade through 11th

grade (Perkins & Keith, 1995). No figures were reported for 6th or 12th grades. More

research in this area is clearly necessary before any further conclusions can be drawn
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between adolescents’ participation in volunteer activities and its impact on achievement

motivation.

Ill EH"EI' ICIEI

For adolescents in the process of developing and formulating employment work

aspirations, volunteering one’s time can positively contribute to the development of

skills. Volunteer participation may, for example, introduce young people to more formal

work settings and tasks (Mortimer, Ryu, Dennehy & Lee, 1992). Hands-on experience

may help students identify types ofjobs or careers they would like to pursue in the future

(Mortimer et al, 1992; Nightingale & Wolverton, 1988; Rolinski, 1990; Schine, 1989).

Several researchers have noted that participation in volunteer activities has the

potential to assist adolescents in looking at educational and career opportunities, most

notably among high school and college students (Conrad & Hedin, 1991; Halperin, 1992;

Hamilton, 1980; Rolinski, 1990). Two studies, for example, examined the effects of field

education programs on students’ career interests. Newton (1975) found that the strength

of interest in career declined among students in field education programs. However,

Usher (1977) found no significant difference in career interests among students enrolled

in a field education course compared to those who were not.

Still, other researchers point to the experience gained by adolescents participating

in volunteer activities as noteworthy and skill-building, while instilling a sense of self-

worth within the individual (Carnegie Council of Adolescent Development, 1989;

William T. Grant Foundation Commission on Work, Family and Citizenship, 1988;

Eberly, 1991). In a longitudinal study, Mortimer and his colleagues (1992) found that, in
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general, there was little difference between participation in volunteer activities and paid

work experiences among early adolescents. However, they did report gender differences

between those who participated in volunteer activities and those who were employed.

They noted that even though males were more likely to be employed in the 9th grade than

non—volunteers, the volunteers reported a greater degree of involvement in paid work

during childhood up to 9th grade. Males also reported doing more home jobs for pay

compared to non-volunteers and males volunteers also reported engaging in more hours

of work throughout high school. There was no significant relationship between

employment and participation in volunteer activities for females. Mortimer and his

colleagues concluded that participation in volunteer activities affects intrinsic and person-

oriented work values among males and enhances feelings of self-esteem among females.

Steinberg (1985) in similar study on adolescent employment and volunteer

participation reported that although it might be argued that part-time employment reduces

an adolescents discretionary time to participate in volunteer activities, working part-time

also can be viewed as an additional dimension of personal competency, or the capacity to

organize one’s discretionary time in an efficient and self-reliant manner. Nevertheless, he

noted that although these highly-organized adolescents may find time to volunteer,

current evidence does not support the hypothesis that employment increases one’s sense

of social responsibility (Steinberg, 1985). More research in this area is clearly necessary

before any further conclusions can be drawn between early adolescent participation in

volunteer activities and adolescent employment.
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Ill E""El' 1:“...

There have been numerous studies written on adolescent participation in youth

activities. In a national survey in 1989, for example, about three teens in four (73%) said

they were actively engaged in extra-curricular activities. Young males (33%) were

almost twice as likely as young females to report intramural athletic team membership.

Approximately 17% of students reported participation in math and science clubs, 14%

reported participation in school plays and drama, and 10% reported working on the

school newspaper or yearbook staff (The George H. Gallup International Institute, 1993).

However, very few studies have been conducted on early adolescent participation in

relationship to volunteer activities and youth activities.

Brown and Steinberg (1991) studied adolescent achievement and found that

extracurricular activities were associated with positive school outcomes. They reported

that the more intense a student’s participation in terms of number of hours, number of

activities, or number of types of activities, the more time the student devoted to

homework, and thus, the higher the student’s grade point average. However, participation

in volunteer activities was reported as an interest group in this survey (Brown &

Steinberg, 1991).

In a national survey in 1990. Hodgkinson and Weitzrnan reported that 58% of 14

to 17 year olds volunteered an average of 3.9 hours per week, and approximately 29% of

all voluntary assignments were performed as extra-curricular activities at school.

Mortimer et al., (1992) found that males in 10th and 11th grades who participated in

volunteer activities spent significantly more time in extra-curricular activities compared
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to males who did not engage in volunteer work. There was no differences found for

males in the 9th grade. However, females in the 9th and 10th grade who participated in

volunteer activities spent more time in extra-curricular activities, but not in grade eleven.

School clubs and other extra-curricular activities are used to encourage students to

participate in volunteer activities (Hodgkinson & Weitzman, 1990; Knault, 1992).

Sundeen and Raskoff (1994) found a positive association between participation in

volunteer activities and participation in religious activities among early adolescents.

They reported that organized religion appears to play a major role in an adolescent’s

decision to participate in volunteer activities. They also noted that church or synagogue

membership and frequent church attendance are positively associated with participation

in volunteer activities. Wuthnow (1990) yielded similar findings and suggested that

religious participation and beliefs have long been associated with charitable acts through

congregational activities, as well as in other more secular services.

In two separate studies, however, religion has been found to be less associated

with participation in volunteer activities among college students. For example, Serow

(1989) found that the relationship between campus climate and participation in volunteer

activities was stronger among students who did not hold a clear commitment to religion

than among students with moderate or devout beliefs. However, Serow and Dreyden

(1990) using college students found that students at private colleges having a strong

religious orientation participated in volunteer activities more frequently than students at

public universities or private colleges having less emphasis on religion.
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More research in this area is clearly necessary before any further conclusions can

be drawn between early adolescents’ participation in volunteer activities and its

relationship to adolescent participation in youth activities.

IhePresenLSmdx

There has been a great deal oftheory and scientific proposition about the impact

of participation in volunteer activities on early adolescent development. However, very

little empirical testing of the theories and propositions has been conducted. The purpose

of the present study is to examine the reported volunteer participation rate of urban early

adolescents 12 to 14 years of age. The volunteer participation rate will be examined

relative to selected organismic (e.g., age, gender, race or ethnicity) and behavioral (e. g.,

school performance, achievement motivation, youth employment, youth activities)

variables. The next chapter will present the methods used in this study. Based upon the

review of literature, the following hypotheses are proposed:

H1.1: Urban early adolescents at younger ages report a significantly higher

level of participation in volunteer activities than older urban early

adolescents.

H1.2: Urban early adolescent females report a significantly higher level of

participation in volunteer activities than urban early adolescent males.

H1.3: Caucasian urban early adolescents report a significantly higher level of

participation in volunteer activities than urban early adolescents of

other racial or ethnic backgrounds.

H1.4: Urban early adolescents who achieve at higher levels of school
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H1.6:

Hl.7:
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performance are more likely to participate in volunteer activities.

Urban early adolescents who have higher achievement motivation are

more likely to participate in volunteer activities.

Urban early adolescents who have lower levels of employment are

more likely to participate in volunteer activities.

Urban early adolescents who participate in youth activities are more

likely to participate in volunteer activities.



Chapter 3

METHODOLOGY AND SAMPLE DESCRIPTION

As stated in the previous chapters, this study will examine volunteer participation

rate as it relates to selected organismic (e.g., age, gender, race or ethnicity) and behavioral

(e.g., school performance, achievement motivation, youth employment, youth activities)

variables. The following two research questions will be examined:

1. To what extent do early adolescents, ages 12 to 14 years who live in urban

areas, report participation in volunteer activities?

2. Are there significant differences in the level of participation of urban early

adolescents, aged 12 to 14 years who participate in volunteer activities, by organismic

(e.g., age, gender, race or ethnicity) and behavioral (e.g., school performance,

achievement motivation, youth employment, youth activities) variables?

Banisipants

A subset of the respondents from theWWW

Youthfimdy (Keith & Perkins, 1995) was examined in this study. The Search Institute’s

Er911I:5.9£8111dent.I.1f:._AnrI].Ids2:and.B_ehaxrnrfiflucstmnnarre(ABQ)Was administered

to 16,375 students in 7th, 9th, and 11th grades in 36 school districts during the spring and

fall of 1993 and winter of 1994 (Perkins, 1995). The ABQ is a 152-item inventory

developed by Search Institute (Benson, 1990; Blyth & Roehlkepartain, 1993; see

35
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Appendix A). A total of 4,393 urban 12-, 13-, and l4-year-olds were used as the sample

for this study.

Measures

Student responses to the ABQ were used as an initial data base. Sixteen of the

152 items from the ABQ were used to create scales for the assessment of organismic and

behavioral variables. Frequency and cross tabulations were used to address the research

questions. Chi-square analyses was used to determine the level of significance.

I l' C . . I! . l l

Microsystem organismic variables are those attributes that are associated with an

early adolescent’s biological status. Age, gender, race or ethnicity are the three

rnicrosystem characteristics that were examined in this study.

Age. In this study, age was scored as a continuous variable (see Appendix B).

Out of 4,393 respondents, 23.3% were lZ-year-olds, 37% were l3-year-olds, and 39.7%

were l4-year-olds (see Table 1).

Gender. In this study, gender is treated as a dichotomous variable (see Appendix

B). In this sample, there were more females (55.4%) than males (44.3%). Some urban

early adolescents did not respond to gender (.4 percent), and this was treated as missing

data (see Table 1).

Will- Race/ethnicity was measured as a five-level categorical variable

(see Appendix B). The majority of the sample was comprised of urban African American

early adolescents (53.9%). The next largest population consisted of Caucasian urban

adolescents (36%). Native American (4.4%), Hispanic (2.6%), and Asian or Pacific
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Table l

u... .r:.y.'..-. U"..._. ,. ;..- -. ... ....-

Sample Size Percent of State of

Total Sample Michigan

Total 4,393 100 388,805'

Gender

Male 1,944 44.3 51 .0

Female 2,433 55.4 48.8

Missing 16 .4 2.2

Race/Ethnicity

Native American 194 4.4 1.0

Asian/Pacific Islander 36 .8 1.0

African American 2.367 53.9 17.0

Hispanic 1 14 2.6 3.0

White 1,581 36.0 79.0

Missing 101 2.3 .5

Age

12 1.024 23.3 33.02

13 1.625 37.0 33.02

14 1,744 39.7 34.0

 

IState of Michigan data includes youth aged 12 to 17 years. Percentages are based on

state urban youth population for 12- to 14-year—olds (Perkins, 1995).

2Ages 12 and 13 are combined in the 1990 United States Census. The percentage of 12-

- and 13-year-olds was divided in half.



38

Islander urban adolescents (.8%) comprised the smaller percentage of the sample. Some

urban adolescents did not respond to race/ethnicity (2.3%), and this was treated as

missing data (see Table l).

Microsystem behavioral variables are those attributes pertinent to an early

adolescent’s personality, cognitive, or motoric (action) functioning (Perkins, 1995). Five

rnicrosystem behavioral characteristics were examined in this study: volunteer

participation, school performance, achievement motivation, youth employment, and

participation in youth activities.

annnteenfianieinatinn. Volunteer participation was defined as an individual who

performs some type of service of his or her own free will and without pay (see Appendix

B). Volunteer participation was assessed through the use of three items from the ABQ

that comprised a scale. The three items were: “Being involved in a project to help make

life better for other people?,” “Given money or time to a charity or organization that helps

people?,” and “Spent time helping people who are poor, hungry, sick, or unable to care

99 ‘6

for themselves?” The range of value was on a five-point scale: “Never, once,”

“twice,” “3-4 times,” and “5 or more times.” For this study, the scale was collapsed into

9, 661”

four categories: “0” = “ participation in no volunteer activities, = “low volunteer

participation,” “2” = “medium volunteer participation,” and “3” = “high volunteer

participation.” The sum of the responses for the three items were categorized such that an

overall score of “O” meant the respondent did not participate in any of the above-

, mentioned volunteer activities. An overall score of “1” (low volunteer participation)
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meant the individual had participated once in one to three volunteer activities; an overall

score of “2” (medium volunteer participation) meant the individual had participated twice

in two or more volunteer activities; and an overall score of “3” (high volunteer

participation) meant the individual had participated three or more times in all three

volunteer activities. The Cronbach Alpha for the volunteer participation scale was .68

(see Table 2; for detailed coding, see Appendix B).

Sebanlfierfennanee. School performance was defined as how well one

performed in school compared to his or her peers (see Appendix B). School performance

was measured using one item of the ABQ: “What kinds of grades do you earn in

school?” The range of value was on an eight-point scale: “mostly A,” “about halfA and

half B,” “mostly B,” “half B and half C,” “mostly C,” “about half C and half D,” “mostly

D,” and “mostly below D.” For this study, the scale was collapsed into three categories:

“0” = “low school performance,” “’1 = “medium school performance,” and “2” = “high

school performance.” (see Table 3; for detailed coding, see Appendix B).

AehieyemenLMQtiyannn. Achievement motivation was defined as the degree to

which one cares to do well in school (see Appendix B). Achievement motivation was

assessed through the use of three items from the ABQ that comprised a scale. The three

items were: “I don’t care how I do in school,” “At school I try hard as I can to do my

best work,” and “It bothers me when I don’t do something well.” The range of value was

based on a five-point Likert scale from 1(W)to 5(W). Items

one and three were reverse scored to reflect positive achievement motivation. For this

study, the responses were collapsed into three possible scores: “0” = “low achievement
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Table2

Hm I\ :e‘O'OI‘O U.I°-I .- .‘.H‘ ‘0 Int eIII‘ A‘I..-.(

. III E ...

Sample Size Valid Percent of

TotalSample

Total 4,393 100%

Participation in Volunteer Activities

No 1,062 22.2

Low 1,01 1 23.0

Medium 1,787 40.7

High 434 9.9

Missing Data 99 2.2
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Table 3

Hon ..‘ L50 or '0 U 10.. ,. .3”-

 

 

Sarnple Size Percent of

Total Sample

School Performance

Low 1,054 24.0

Medium 1,626 37.0

High 1,682 38.3

Missing Data 31 .7

Achievement Motivation

Low 229 5.2

Medium 906 20.6

High 3.174 72.3

Missing Data 84 1.9
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,9 6‘1”

motivation, = “medium achievement motivation,” and “2” = “high achievement

motivation.” The Cronbach Alpha for the achievement motivation scale was .51 (see

Table 3; for detailed coding, see Appendix B).

W.Youth employment was defined as providing service to

others for pay (see Appendix B). Youth employment was measured using one item from

the ABQ: “On the average during the school year, how many hours did you work in a

paid job?” The range of value was on a eight-point scale: “0 hours,” “5 hours or less,”

“6-10 hours,” “1 1-15 hours,” “16-20 hours,” “21-25 hours,” “26-30 hours,” “more than

30 hours.” For this study, the scale was collapsed into three categories: “0” = “no

99 6519’

hours, = “1-10 hours,” and “2” = “11 or more hours” (see Table 4).

W. Youth activities were defined as extra-curricular activities in

which youth participate during or after school hours (see Appendix B). Youth activities

were assessed through the use of five items from the ABQ that comprised a scale. The

five items were: “During an average week, how many hours do you spend in band, choir,

orchestra, music lessons, or practicing voice or an instrument?”, “Spend playing sports on

a school team?”, “Spend in clubs or organizations at school (other than sports)?, “Spend

in clubs or organizations outside of school?,” and “Attend services, groups, or programs

at a church or synagogue?” The range of value was on a five-point scale, “0 hours,” 1 -2

hours,” “3-5 hours,” “6-10 hours,” and “11 or more hours.” For this study, the scale was

collapsed into three categories: “0” = “0 hours,” “1” = “1-5 hours,” and “2” = “6 or more

hours.” The Cronbach Alpha for the youth activities scale was .47 ( see Table 4; for

detailed coding, see Appendix B).
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Table 4

on" .15 :.-o’o ‘0 U..,, ‘. ;..‘ -. .._. ,...- . . -.

Sample Size Percent of

Total Sample

Youth Employment

0 hours worked 2,925 66.6

1-10 hours worked 1,066 24.3

11 or more hours worked 376 8.6

Missing Data 26 .5

Youth Activities

0 hours spent in 627 14.3

at least one activity

1-5 hours spent in at least 1,870 42.6

one activity

6 or more hours spent 1.825 41.5

in at least one activity

Missing Data 71 1.6

 



Procedures

Data collection involved group testing in each of the participating schools.

Teachers administered the questionnaire by following a specific script and a 26-page

instruction manual from the Search Institute (Perkins, 1995). In order to avoid

contamination, all participants, within their respective schools, were administered the

questionnaire at the same time during the school day. All participants completed the

questionnaires within their respective classrooms G’erkins, 1995).

The ABQ was administered to participants with the assurance of anonymity. The

study met the requirement of Michigan State University’s human subjects internal review

board (Perkins, 1995; see Appendix C). Written consent from parents was obtained at the

discretion of the school. In those schools (N,=5) where parental consent was sought, a

letter of consent was utilized. Verbal consent was received from each of the participants,

and they were informed about the precise nature of the study. Participants were told their

responses were completely anonymous, that their participation was completely voluntary.

and that they could withdraw from the study at any time without penalty. In addition, the

participants were told that after all questionnaires were completed, their teachers would

seal the envelopes which contained the questionnaires in front of the students. This

procedure was intended to provide some concrete assurance of anonymity (Perkins.

1995)



Chapter IV

RESULTS

The majority (75.2%) of the urban early adolescents, aged 12 to 14 years, reported

participating in volunteer activities in the previous twelve months. Additionally, 23.5%

of urban early adolescents reported participating once in one to three volunteer activities,

and 41.6% reported participating twice in two or more volunteer activities in the previous

twelve months. Furthermore, 10.1% of the urban early adolescents reported participating

in three or more times in all three volunteer activities in the previous twelve months.

Q'le'fil'flfi l 'IllEH'

. ,, ... ...- -., .-. . . .. ... .._ - '. . ,_. -- . 'v' s?

It was hypothesized that urban early adolescents at younger ages would report a

significantly higher level of participation in volunteer activities than older urban early

adolescents. This hypothesis was not supported. No significant differences were found

(p=>.05) between the three age groups (see Table 5).

Each age group reported about the same level of non-participation in volunteer

, activities: 21.7% of the 12-year—olds, 21.1% of the 13-year-olds, and 26.2% of the
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14-year-olds. The medium level of volunteer participation was reported most frequently:

41.8% for 12-year-olds, 42.2% for 13-year-olds, and 41% for l4-year-olds. The highest

level of volunteer participation (i.e., three or more times in all three volunteer activities

in the previous twelve months) was reported by 10.1% of the overall sample with l 1.3%,

10.2%, and 9.4% for 12-, 13-, and 14-year-olds, respectively. Compared to the overall

level of non-participation, the two younger ages were quite similar. Thus, the older age

was highest.

,..- 1 .w. . ‘ .0“ ”him“. .17.“ , . “.._

It was hypothesized that urban early adolescent females would report a

significantly higher level of participation in volunteer activities than urban early

adolescent males. Significant differences were found at (p=<.01) (see Table 6). When

examining the tables, it was clear that there was a direction: females were more likely to

participate in volunteer activities as compared to males.

In this study, 30.4% of the males and 20.3% of the females reported not

participating in volunteer activities. However, 23.3% of the males reported participating

once in one to three volunteer activities in the previous twelve months compared to

23.8% of the females at the same level.

Significant differences were found between males and females participating twice

in two or more volunteer activities. In examining the males, 38.8% reported

participating twice in two or more volunteer activities in the previous twelve months as
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Table 6

" ‘1...“ 0 hi ‘H‘ 'u. du'qo ' o 0

Gender

Volunteer Participation % of Male % of Female % of Total

No 22.4 20.3 24.7

Low 23.3 23.8 23.6

Medium 38.8 43.9 41.6

High 7.6 12.0 10.1

Total (percent) 1 00% 100% 1 00%

Total (number) (1,878) (2,401) (4,279)

 

Xr=69.62; p<.01
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compared to 43.9% of females at the same level. Additionally, 7.6% of the males

reported participating three or more times in all three volunteer activities compared to

12% for females at the same level.

D'IEI'III'EE 'lllE"'El

,a.‘ ‘.| ,0'1 . ‘ ‘rgg‘.|o._‘u.‘. c r“ . c ._‘|

l . . ,7

It was hypothesized that Caucasian urban early adolescents would report a

significantly higher level of participation in volunteer activities than urban early

adolescents of other racial or ethnic backgrounds. Significant differences were found at

the significance level ofp=<.01 (see Table 7). However, in examining the highest level

of volunteer participation, Caucasian urban early adolescents exhibited a very similar

pattern of volunteering to urban early adolescents of other racial and ethnic groups.

especially African Americans. Therefore although there were significant differences

among ethnic and racial groups, it was not in the direction hypothesized and no clear

pattern emerged. Specifically for the two largest ethnic and racial groups--African

American and Caucasians, the overall pattern of participation was approximately 75%

participation in volunteer activities. Approximately 25% for both African American and

Caucasians reported not participating in volunteer activities.

Native American, Asian Pacific Islander, African American, Hispanic, and

Caucasian urban early adolescents reported similar percentages for non-participation in

volunteer activities (23.2%, 20.6%, 25.4%, 21.4%, and 24.6%, respectively). However.
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Asian Pacific urban early adolescents reported the lowest level of non-participation in

volunteer activities (20.6%) and African Americans reported the highest (25.4%). Of the

total sample, 24.8% reported not participating in volunteer activities in the previous

twelve months.

Native American, Afiican American, and Caucasian urban early adolescents

reported similar levels of participation at the low level of volunteer participation (i.e.,

once in one to three volunteer activities) (24.7%, 23.2%, and 23.1%, respectively).

Asian Pacific and Hispanic urban early adolescents reported the highest level of

participation (32.4% and 32.1%, respectively) at the low level of volunteer participation

(i.e., once in one to three volunteer activities) in the previous twelve months.

However, African American and Caucasian urban early adolescents reported

higher levels among those participating in the medium levels of volunteer participation

(i.e., twice in two or more volunteer activities) in the previous twelve months than any

other group (42.9% and 40.8%, respectively). Native American, Asian Pacific, and

Hispanic urban early adolescents reported similar volunteer participation levels (35.3%,

35.3%, and 37.5% respectively).

Native American, Asian Pacific, and Caucasian urban early adolescents reported

the highest levels among those participating three or more times in all three volunteer

activities than any other group in the previous twelve months (16.8%, 11.8%, and 11.5%,

respectively). African American and Hispanic urban early adolescents reported similar

levels (8.6% and 8.9%, respectively).
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nerfennancefi.’

It was hypothesized that urban early adolescents who achieve at higher levels of

school performance are more likely to participate in volunteer activities. Significant

differences were found at the significance level ofp=<.01 (see Table 8). As

hypothesized, urban early adolescents who achieve at higher levels of school performance

are more likely to participate in volunteer activities.

When comparing cumulatively the levels of participation of urban early

adolescents in volunteer activities by school performance, 79.1% who ranked high in

school performance participated in volunteer activities in comparison to 76.1% who were

medium in school performance and 66.3% who were low in school performance. For

those urban early adolescents who did not participate in volunteer activities, 33.7% of

those in the low school performance fell into this category, compared to 23.9% in the

medium level of school performance, and 20.1% in the high level of school performance.

More detailed comparisons are consistent with this overall finding and can be determined

by examination of Table 8.

-H‘ ‘1. -°‘I 0 ‘ ‘-. lunar-9'1 0..." . 0

l. I I. I. c)

It was hypothesized that urban early adolescents who have higher achievement

motivation are more likely to participate in volunteer activities. Significant differences
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were found between urban early adolescents who reported participation in volunteer

activities and achievement motivation at the significance level ofp=<.01 (see Table 9).

As hypothesized, urban early adolescents who report high achievement motivation are

more likely to participate in volunteer activities.

When comparing cumulatively the levels of participation of urban early

adolescents in volunteer activities in the previous twelve months by achievement

motivation, 78.1% who ranked high in achievement motivation participated in volunteer

activities in comparison to 67% who were medium in achievement motivation, and

54.7% who were low in achievement motivation. For those urban early adolescents who

did not participate in volunteer activities, 45.3% fell into this category, compared to 33%

in the medium level of achievement motivation, and 21.1% in the high level of

achievement motivation. More detailed comparisons are consistent with this overall

finding and can be determined by examination of Table 9.

.u- ‘1 on o 1 ‘9 mourn/1 0_.1“._ o 011

emnlexment‘l

It was hypothesized that urban early adolescents who have lower levels of

employment are more likely to participate in volunteer activities. Significant differences

were found between participation in volunteer activities and youth employment among

urban early adolescents at the significance level ofp=<.01 (see Table 10). However,

closer examination of the percentage revealed that the significant differences were not in

the hypothesized direction. Rather those urban early adolescents who worked had higher
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Table 10

" '1.-°‘ o . aux-u. 111151: I o 1

WW

Volunteer

Participation 0 hoursl-l 0 hours 11 or more hours % of

Total

No 28.3 17.8 17.6 24.8

Low 23.9 24.0 19.5 23.5

Medium 39.4 46.1 45.6 41.6

High 8.5 12.1 17.3 10.1

Total (percent) 1 00% 1 00% 1 00% l 00%

Total (number) (2,869) (1,036) (364) (4,269)

 

XT=85.17; p<.01
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levels of participation in volunteer activities than those urban early adolescents who did

not work.

When comparing cumulatively the levels of participation of urban early

adolescents in volunteer activities by youth employment, 82.4% who ranked high in

youth employment (11 or more hours per week) participated in volunteer activities in

comparison to 82.2% who were medium in youth employment (1-10 hours per week),

and 71.7% who were low in youth employment (0 hours per week). For those urban early

adolescents who did no participate in volunteer activities, 28.3% of those in the low

youth employment fell into this category, compared to 17.8% in the medium level of

youth employment, and 17.6% in the high level of youth employment. More detailed

comparisons are consistent with this overall finding and can be determined by

examination of Table 10.

o..." ’I 9'... 0 ‘ '2- I.'e.I0'_‘I . ..I” 1 ' .-.

. . . 9

It was hypothesized that urban early adolescents who participate in youth

activities are more likely to report participation in volunteer activities. Significant

differences were found between participation in volunteer activities and participation in

youth activities among urban early adolescents at the significance level ofp=<.01 (see

Table 11). As hypothesized, those urban early adolescents who participate in youth

activities are more likely to report participation in volunteer activities than urban early

adolescents who do not participate in volunteer activities.
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When comparing cumulatively all the levels of participation of urban early

adolescents in volunteer activities by horns spent in youth activities, 85.3% who ranked

high in youth activities (6 or more hours per week) participated in volunteer activities in

comparison to 71.6% who were medium in youth activities (1-5 hours per week), and

57.2% who were low in youth activities. (0 hours per week). For those urban early

adolescents who did not participate in volunteer activities, 42.8% of those in no youth

activities fell into this category, compared to 28.4% in the medium level of youth

activities, and 14.7% in the high level of youth activities. More detailed comparisons can

be determined by examination of Table 11.



Chapter V

CONCLUSIONS AND IMPLICATIONS

This research underscores the complexity of volunteer participation among urban

early adolescents. The picture that emerges from this research and corroborated by other

studies (Benson, 1990; Carnegie Council on Adolescent Development, 1989, 1992, 1995;

Hodgkinson & Weitzman, 1990; Keith & Perkins, 1995; Leitman, Binns & Duffet, 1995;

Miller, 1991; Schine, 1989) suggests that a majority of urban early adolescents do

participate in volunteer activities. Urban early adolescents who participate in volunteer

activities tend to report higher achievement motivation, higher school performance, and a

greater participation in extra curricular activities. Moreover, those who participate tend

to work at least part-time and are more likely to be female. No clear differences were

elicited related to race or ethnicity. Indeed, the overall hypothesis that urban early

adolescents do volunteer was supported by the findings of this study.

This investigation had a dual focus: (1) to examine the reported volunteer

participation rate of urban early adolescents 12 to 14 years old and (2) to determine if

their participation differed by age, gender, race or ethnicity, school performance,

achievement motivation, youth employment, and youth activities. The findings of this

research contribute significantly to understanding the participation of urban early
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adolescents in volunteer activities and provides a direction for future research. In

summary, the research findings are as follows:

. The majority of urban early adolescents volunteered (75%) at least 1-3 times during

the previous year.

. Age was not significantly related to volunteer participation.

. Urban early adolescent females were significantly more likely than were urban early

adolescent males to participate in volunteer activities.

. All racial and ethnic groups participated in volunteer activities. There were some

variations among ethnic and racial groups; however there needs to be further study

before any conclusive patterns can be determined.

. Urban early adolescents who had higher levels of achievement motivation and higher

levels of school performance were found to be more likely to volunteer than were

urban early adolescents who had lower school performance and achievement

motivation.

. Urban early adolescents who reported higher levels of employment were found to be

more likely to volunteer than those urban early adolescents who were not employed.

. Urban early adolescents who participated in youth activities were found to be more

likely to volunteer than urban early adolescents who did not participate in youth

activities.

Age, gender, and race or ethnicity are rnicrosystem organismic characteristics

which interacted with other variables in this study. Age, gender, and race or ethnicity

alone do not explain fully an urban early adolescent’s participation (or lack of
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participation) in volunteer activities. In this research, age was not significantly related to

participation; in other studies menson, Williams & Johnson, 1987; Benson, 1990; Keith

& Perkins, 1995) age was found to be significant; however most ofthose studies included

a wider age range than early adolescents. This may account for the differences in the

findings in this present study.

Congruent with others studies, females were more likely to participate in

volunteer activities. Perhaps one of the most significant findings in this study was that all

ethnic groups participated as volunteers and there were no significant differences among

the ethnic and racial groups. This study was unique in addressing a sample of students

with racial and ethnic diversity. It is especially noteworthy that African Americans and

Caucasians had equally high levels of participation in volunteer activities.

Additional demographic variables were not examined in this study, such as family

and community characteristics. However, other scholars have included these variables in

several recent studies. For example, Sundeen and Raskoff in their 1994 study involving

early adolescents found that those who volunteer tend to be from families with higher

socioeconomic status, have greater competencies in and out of school in managing their

time and achieving higher grades, and live in smaller communities. In addition, they

found that family, religious institutions. and school play key roles in providing role

models, religious ethical values, and institutional support encouraging early adolescents

to participate in volunteer activities.

Community-based, youth-serving organizations, and other youth professionals

working with early adolescents will not be successful in their attempts to reach
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adolescents between the ages of 12 and 14 unless they are able to create meaningful

opportunities that address their unique developmental needs. Designing effective

volunteer opportunities for early adolescents will involve collaboration among schools,

youth service organizations, and parents. Future research should seek to integrate and

evaluate “best practices” ofhow schools, youth service organizations, and communities

mobilize resources to develop and encourage early adolescent volunteer participation.

Although this study examines urban early adolescents, far too few such studies

have been undertaken. Future studies should seek to investigate the relationships and

differences among racial and ethnic group participation in volunteering. Such research

should base its sample on cultures other than the Caucasian culture. By studying

different racial and ethnic groups, researchers may be able to develop a more

comprehensive view of the volunteer patterns of early, middle, and late adolescents. The

hypothesis that Caucasian urban adolescents would report a significantly higher level of

volunteer participation was found not to be supported. Upon closer examination,

Caucasian urban early adolescents demonstrated a very similar pattern to urban early

adolescents of other ethnic and racial groups, especially African Americans. Researchers

(Hodgkinson & Weitzman, 1990) have argued that Caucasians tend to participate in

volunteer activities more than other ethnic and racial groups, especially Afi'ican

Americans. However, Leitman, Bennis, and Duffet in a 1995 study suggested something

different. They counter that African American urban adolescents are more likely to

volunteer at school. In contrast, the proportions of each group that volunteer at church

are relatively similar. They further assert that rural African American adolescents are
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considerably less likely than urban or suburban African American adolescents to say they

do not do any volunteer work. Thus, the myth of urban adolescents, in particular African

American adolescents, not willing to participate in volunteer activities can not be seen as

valid. Further studies could confirm or refute this assertion.

This research corroborated other studies that have indicated that females are more

likely to participate in volunteer activities. In this study, urban early adolescent females

were found to be more likely than urban early adolescent males to report volunteer

participation. Future research should focus on the types of volunteer experiences that

adolescent males and females participate in, the number of hours, and the value

orientation via the areas of participation.

Although survey research is a useful tool, future research should integrate case

studies and interviews to provide a more complete picture of urban early adolescent

participation in volunteer activities and its potential developmental impact. Future

questions may examine whether factors such as cost and access, among other variables.

inhibit or further participation in volunteer activities among adolescents. As mentioned

earlier, distinctions between volunteer, service learning, and volunteerism should be

delineated in future research endeavors. The present study did not examine stipend

volunteering (paid volunteering) due to the unavailability of data. However, given recent

debates over this issue, future research should also include this in any study investigating

the relationship of traditional and non-traditional volunteer participation.
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Given the findings in this research and other related studies, several implications

for programming can be derived. There is no indication that volunteering by early

adolescents is related to negative outcomes; to the contrary, students participating in

volunteer activities were more likely to have higher school performance and achievement

motivation. These relationships were not causal but the accumulation of evidence would

suggest that volunteering by early adolescents should be considered an important part of

an early adolescent’s educational experience.

First, participation in volunteer activities will require new ways of thinking about

the roles and developmental needs of early adolescents. In many instances, it will require

moving beyond the physical classroom environment. As was demonstrated in this

research study and corroborated by other studies, adolescents who volunteer tend to have

higher school motivation and achievement motivation. Thus, given this finding,

educators and youth-serving organizations should seek to collaborate, and when possible,

integrate volunteer activities into the school curriculum. When developing volunteer

activities for early adolescents, schools and community-based youth service organizations

should consider age, developmental needs. and the environment of the adolescent.

Additionally, early adolescents should be involved in the planning and design of the

project to enhance their engagement in the project. Parental and peer involvement is

often necessary in order for early adolescents to participate on a consistent basis.

A good example of this type of community service activity can be found in the

Early Adolescent Helper Program at the City University ofNew York’s Center for
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Advanced Study in Education (CASE). This program has been promoting the idea of

adolescent participation in volunteer activities since 1982, when it introduced the Child

Care Helper Program in three New York City Schools. The Helper Program staff and

consultants develop curriculum materials, train teachers and others to work with

programs that involve adolescents in volunteer activities, and conduct research and

evaluation (Schine, 1989).

Over the last several years, a growing number of schools have also implemented a

service requirement or optional community service course. In Maryland, for example,

students are required to do community service in order to graduate. In Detroit, Michigan,

students are required to perform 200 hours of community service in order to graduate,

and in Atlanta, Georgia, students are required to do 75 hours of community service.

While some schools require students to engage in community service, others have

implemented community service clubs. These clubs are less structured, but nonetheless

provide opportunities for students to participate in community service activities on a

regular basis.

Experience with programs of community service for adolescents points to the

need for establishing such programs and activities under school sponsorship. School

sponsorship brings a certain status to activities based in the school, even among

adolescents who may generally be alienated from all aspects of school life. The school

system through teachers and counselors is best suited to provide the reflective component

that is necessary in making a community service experience meaningful while providing
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a connection to academics. Program implementation can be easier when a district can

allocate staff and supply support services (Schine, 1989).

As for programming implications of gender in volunteer participation, it is clear

that females are more likely to report participation in volunteer activities than males. As

was noted in the literature review, this finding is consistent with other studies (Benson,

1990; Miller, 1991). Thus, volunteer activities should be designed to appeal to both male

and female value orientations. People who work with volunteers need to be aware of the

diverse goals held by males and females. For example, in a 1994 study of adolescent

volunteers, Sundeen and Raskoff found that females tend to be more attracted to

volunteering for human services and education, but not to religion or youth development

organizations. In this example, one might conclude that females typically like

interaction with people. This type of awareness may help in identifying and developing

appropriate volunteer activities for females. In working with diverse populations, the

need for sensitivity to individual values and goals are even more important. Miller

(1991) in her study involving high school students and their opinions on national service

suggests tangible rewards and role models as ways to involve males in volunteer

activities.

Males who volunteer tend to demonstrate a civic activist approach and use

expressive values. Programs that include females would acknowledge the diverse set of

orientations that they bring to their volunteer experience by using a diverse assortment of

techniques; programs that use males as volunteers would be better served by addressing

the needs of individuals oriented towards civic participation (Sundeen & Raskoff, 1994).
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The findings from Miller’s (1991) research also stress that it may be necessary to offer

some form ofreinforcements (i.e., stipends, school credit, etc.) in order to promote

service participation among adolescents, especially males.

Educators and youth-service organizations will need to develop innovative

recruitment techniques that appeal to a wide range of adolescents. Such techniques might

involve traditional methods (i.e., brochures, support materials, etc.) as well as targeted

program activities, social activities, and peer mentoring programs. Findings from other

studies have also indicated similarities and differences in the value structures of

adolescent volunteers.

Another key finding that has emerged from this research relates to ethnic and

racial diversity. As mentioned before, the results of this study did not support the

hypothesis that Caucasian urban adolescents were more likely to report volunteer

participation. On the contrary, the findings indicate that Caucasian urban early

adolescents demonstrate a very similar pattern to urban early adolescents of other ethnic

and racial groups, especially African Americans. Given this finding, organizations

wishing to increase their adolescent volunteer pool would be advised to develop and

strengthen efforts to recruit adolescents from different ethnic and racial backgrounds.

Serving one another has historically been a core value of many cultures. In recent

years, a growing number of schools in the United States have embraced service learning

as a method to connect students to their communities and cultural identities, and to

enhance learning opportunities. These service learning experiences have emphasized

critical thinking skills, cooperative learning, and high levels of self-esteem. Moreover,
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service learning and volunteer experiences involving diverse populations of adolescents

have begun to foster responsibility for creating a new kind of community that includes

everyone. In creating service opportunities that seek to bridge the gap of racial

understanding and commonality, schools and community-based youth-serving

organizations should take the following guidelines into consideration.

Service learning programs should be implemented early on in an individual’s life

(i.e., preschool or middle school) and continue through his or her educational experience.

An increased emphasis should be placed on critical thinking skills in service learning as

this has been found to be a critical outcome of service learning activities. Encourage

service projects that call for students to work in diverse teams towards a shared goal.

Carefully prepare students before calling on them to work with people from different

backgrounds (Roberts-Weah, 1995).

As we seek new approaches to make learning more effective, relevant, and

accessible to students who learn in a variety of ways, service learning and community

service is an effective tool that can help maintain academic standards, involve students

from all cultures, and bring greater emphasis on what it means to be a part of a

community (Roberts-Weah, 1995). Further research on volunteer patterns of ethnic and

racial groups is needed in order to help educators and practitioners more effectively

understand ways for developing volunteer opportunities that respond to the needs of

individual cultures as well as serve as a bridge for linking society.

Most, if not all early adolescents will derive benefits from participating in

volunteer activities. However, providing volunteer opportunities alone will not guarantee
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a successful experience for early adolescents. Volunteer activities should be meaningful,

offer a wide variety of roles and activities for the participants, be structured with

flexibility, and offer collegial relationships with peers and adults from different ethnic

and racial backgrounds. Of equal importance are the setting, the preparation given to the

early adolescent, ways in which the young volunteer is received at the site, provisions for

ongoing reflection and learning, the quality of adult leadership, and the recognition and

appreciation accorded to the early adolescent.

While this study was not able to determine the type and quality of the experiences

by the urban early adolescents, other researchers have suggested that sound program

planning, must respond not to general notions of what early adolescents are like, but to

their specific needs (Schine, 1989). Thus, they argue that schools and youth-serving

organizations must be careful and deliberate in planning programs for early adolescents.

Collaboration among schools and community-based youth-serving organizations

is crucial if volunteer activities are to be designed with the unique needs of early

adolescents in mind. Schools and community-based youth-serving organizations may

also collaborate with parents, religious institutions, and others who may be able to

provide support in the overall mission of developing healthy adolescents. Previous

research indicates that each of these entities are important in the lives of early adolescents

(Benson, Williams & Johnson, 1987; Benson, 1990; Blythe & Roehlkepartain, 1993;

Keith & Perkins, 1995). With collaboration between these competing bodies, their ability

to design effective programs and services for early adolescents is enhanced and

strengthened (Keith & Perkins, 1995). A comprehensive strategy is necessary when
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developing programs to meet the unique needs of early adolescents and to provide a

multitude of service opportunities (Perkins, 1995). Those early adolescents who are

successful, are so because of a combination of factors. They benefit from such assets as

supportive families, positive school experiences, safe and enriching communities, and

involvement in religious institutions.

Although a significant percentage of early adolescents in this study participated in

volunteer activities, there was a substantial percentage (24.7%) who did not. Several

recent national studies have concluded that there is much work to be done in involving all

adolescents in volunteer activities (Benson, 1990; Leitman et al., 1995). Moreover, many

scholars have begun to argue for a new approach to learning--service learninguwhich

takes into account the unique developmental needs of adolescents and connects “real-life

experiences with academics” (Carnegie Council on Adolescent Development, 1989,

1992, 1995; Carin & Kielsmeier, 1991; Conrad & Hedin; 1989; Furco, 1994; Nightingale

& Wolverton, 1992, 1993; Schine, 1989; Schine & Harrington, 1982).

In addition, many scholars have begun to argue that a new educational model

which emphasizes “values education” and encompasses a service component should be

adopted (Lipsitz, 1995; Nightingale & Wolverton; 1988; Shine, 1989). Schine (1989) for

example, argues that volunteering offers many developmental benefits to early

adolescents and should be fully integrated into the middle school experience. She notes

that against the backdrop of current societal issues, volunteer and community service

participation has the potential to create environments and opportunities that allow
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positive qualities to develop, and to nurture adolescents in their initial quest toward an

effective and satisfying adulthood. Schine (1989) suggests that school policies should be

developed and guided that emphasize participation in volunteer activities.

Similarly, Furco (1994) through his research, concludes that participation in

volunteer activities has long been a part of our educational system. However, prevailing

misconception coupled with the lack of a conceptual framework and supportive policies

have held up the impact that volunteering can have in an academic setting. Furco argues

that there must be a clear and systematic approach to understanding the philosophical,

structural, and programmatic foundations that underlie K-12 service programs which

integrate curriculum, coordinating agents, and programmatic issues. He further states that

“it is through such an approach that the confounding paradigms surrounding youth

service programs can be overcome, and a clear vision for institutionalizing powerful and

effective service programs can be developed” (p. 407).

In support of school reform and the involvement of adolescents in volunteer and

volunteerism, several national foundations have commissioned studies on this topic. The

William T. Grant Foundation Commission on Work, Family and Citizenship (1988)

affirmed the growing support for adolescents’ participation in volunteer activities. They

called for creation of quality student service opportunities as central to the fundamental

educational program of every public school. Other recommendations included state-level

encouragement of school efforts to develop service opportunities for adolescents,

financial support from businesses, local foundations and others to support these efforts,

policy advocacy at the state and national levels to support service opportunities for
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adolescents, and collaboration with others on unifying youth-serving organizations in the

field.

While the primary focus of current research has been to assess the involvement of

adolescents in volunteer activities, the rationale for involving early adolescents is multi-

faceted. The work of Schine (1989), Rolinski (1990), Lerner (1993) and Lipsitz (1995)

has pointed to the need for providing programs and experiences designed for early

adolescents. Volunteer activities can uniquely assist early adolescents in their

development. Communities that care about early adolescents and believe that they too

can have meaningful roles, will take steps to ensure the development and safety of those

adolescents and will nurture the opportunities for them to be involved in serving their

community. Volunteering in community-based organizations and implementing policies

that support and encourage adolescent involvement in service are ways in which adults

can help. Working to strengthen community and school policies that affect adolescent

development may be another way in which adults can be involved. Additionally,

community-based, youth-serving organizations need to pay careful attention to early

adolescents when developing new programs.

National, state, and local policies regarding community service continue to

emerge and develop, and government at all levels has allocated greater amounts of public

funds to youth-serving organizations that encourage adolescents to participate in

volunteer activities. Those who make and implement policy in this arena must have a

greater awareness of the need for continued public funding, as well as an understanding

of the diverse value orientation of those who serve. The results of this research suggest
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that policymakers should examine policies that promote an integration of service

experiences within the school curriculum, as well as employment opportunities for

adolescents.

Policymakers would be advised to examine the following concerns regarding

volunteer participation of adolescents:

o the regulatory and organizational opportunities and constraints that foster or inhibit

adolescent participation in volunteer activities;

0 the funding possibilities/constraints;

o the scheduling, transportation, and liability concerns surrounding adolescent

participation in community service activities;

0 the staffing, orientation, and training of teachers and other school personnel;

0 the quality of school-based and administered service programs; and

o the connections between school-based service programs and community efforts for

civic engagement.

In the wake of the AmeriCorps Program and other national service efforts.

policymakers should also consider the ramifications of such items as stipend

volunteering, mandatory community service, and community service as a form of

punishment which is used in the criminal justice system. Policymakers need to provide

funding for sound research that can provide useful information with regard to the

importance of community service and to the degree and role government should play in

supporting and encouraging citizens to volunteer.
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Youth employment was found to be positively related to participation in volunteer

activities among urban early adolescents. In general, early adolescents who volunteer are

also more likely be employed. This was found to be true in this study as well as previous

studies (Hamilton, 1980; Knault, 1992; Mortimer et al., 1992; Steinberg, 1985; Sundeen

& Raskoff, 1994). Several possible explanations have been presented by these scholars

for this pattern; e.g. the ability of early adolescents to better organize and manage their

time, the potential for vocational development through volunteer activities, and the

development of positive values relating to career development. Additionally, several

studies have found that participating in volunteer activities related to one’s desired career

may provide adolescents with a more realistic appraisal of certain skills and abilities

needed (Conrad & Hedin, 1982, 1989; Furco, 1994; Hamilton, 1987; Newmann & Rutter,

1986; Nightingale & Wolverton, 1988, 1993; Schine, 1989; University of Pittsburgh,

1975; Urie, 1971).

As hypothesized, youth activities were positively related to urban early adolescent

participation in volunteer activities. Similar to previous studies, this study found that

early adolescents who participate in youth activities, such as school clubs, sports

programs, or services and programs held at a church or synagogue, were more likely to

volunteer than were those not involved in youth activities (Benson et al., 1987; Brown &

Steinberg, 1991; Knault, 1992; Mortimer et al., 1992; Sundeen & Raskoff, 1994).

Knault (1992) and Mortimer et al. (1992) suggest that one possible explanation might be

what is termed the “activity syndrome” or the presence of a high level of personal activity

in an early adolescent in contrast to being a “loner” or sitting at home watching
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television. In his research corroborated by others (Mortimer et al., 1992; Steinberg,

1985), Knault (1992) showed that volunteers placed a higher value on being active in the

community than non-volunteers. And finally, the fact that having free time was not often

mentioned by early adolescents as a reason for volunteering suggests that they may be too

busy to have free time. Evidence suggests that this “activity syndrome” characterizes

volunteers throughout the life-span from early adolescent to senior citizens in their

seventies and beyond (Knault, 1992, Wirthlin Group, 1995).

EmareDireetiensferReseareh

The findings from this study suggest several directions and implications for future

research. First, a theory of volunteer participation must be distinguish between early,

middle, late adolescence, and adult volunteering. Although similarities exist between

adolescent and adult volunteering, adolescents, particularly early adolescents, have

separate concerns and conditions which leads them to volunteer.

Complex analysis strategies of ecological settings: Although this study did not

measure the reasons why adolescents volunteer, several studies conducted (Furco, 1994;

Knault, 1992; Mortimer and colleagues, 1992; Sundeen & Raskoff, 1994, 1995) have

concluded that adolescents volunteer for a number of reasons including being asked, as

well as being taught by parents and peers. In this study, the independent variables that

most frequently were statistically significant were gender, ethnic and racial background,

school performance, achievement motivation, youth employment, and youth activities.

Similar to Wuthnow’s (1990) observation that religion is an important but bounded

source of caring and helping behavior, we might conclude that family and school have
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similar significant effects on adolescent participation in volunteer activities. However,

this requires further investigation using techniques such as multiple regression to better

understand more completely the settings in which these urban early adolescents live and

the characteristics of these settings which may or may not foster their participation in

volunteer activities.

Future research should focus simultaneously on these and other variables at the

various levels of the ecology to capture those characteristics that may be associated with

volunteer participation.

In this study, grades were used as a proxy of school performance. School

performance was found to be related to participation in volunteer activities among urban

early adolescents. Moreover, achievement motivation was also found to be related to

urban early adolescent participation in volunteer activities. In general, it may be stated

that urban early adolescents who achieve a higher level of school performance will most

likely participate in volunteer activities or vice versa. This finding supports previous

research (Conrad & Hedin, 1982; Hedin, 1987; Serow, Ciechalski & Daye, 1990; Serow

& Dryden, 1990; Sundeen & Raskoff, 1994; University of Pittsburgh, 1975; Urie, 1971).

Future research should attempt to identify factors at multiple levels of the ecology

that might encourage (or discourage) early adolescents to volunteer. Such factors might

include parental and peer role modeling, values that emphasize helping others, and access

and transportation issues. In addition, future research should focus on delineating

between the many forms of volunteering, the types and quality of activities, and the

impact on developmental skills of early, middle, and late adolescents.
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In summary this research has examined the levels of participation in volunteer

activities reported by urban early adolescents. Significant differences ere found related to

some organismic and behavioral variables. This study has contributed significantly to the

growing body of research related to early adolescents and in particular urban adolescents

and their participation in volunteer activities. The importance of this stage of human

development and the participation of urban adolescent in volunteer activities clearly

warrant further attention in research, programming, and policy.
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GLOSSARY



Volunteerism

Prosocial Behavior

Community Service

Service-Learning

Ecology of Human

Development Theory

Microsystem

Mesosystem

Exosystem

Macrosystem

GLOSSARY OF TERMS

Service performed by one’s own free will and without

pay.

Action done with the desire or intent to promote the

welfare of others.

Service performed in the community.

A method by which students learn and develop through

active participation in thoughtfully organized

experiences that meet actual community needs and are

coordinated with the school and community.

Scientific study of the progressive, mutual

accommodation between an active, growing human

being, and the changing properties of the settings in

which a person lives and develops.

Patterns of activities, roles, and interpersonal relations

experienced in a given setting by the developing person

with particular physical and mental characteristics.

Comprises the linkages and processes taking place

between two or more microsystems containing the

developing person.

One or more settings that do not involve the developing

person as an active participant, but in which events

occur that affect, or are affected by, what happens in the

setting containing the developing person (see chapter 1.

Theoretical Framework for more detail).

Overarching patterns of micro-, meso-, and exosystem

characteristics of a given culture, subculture, or other

broad social contexts, and describes as the tenants and

organization of a society.
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Chronosystem

Volunteer Participation

School Performance

Achievement Motivation

Youth Employment

Youth Activities

80

Movement through time.

An individual who performs some type of service of his

or her own free will and without pay.

How well one performed in school compared to his or

her peers.

The degree to which one cares to do well in school.

Providing service to others for pay.

Extra-curricular activities in which youth participate

during or after school hours.
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SEARCH INSTITUTE PROFILES OF STUDENT LIFE

Attitudes and Behaviors

  

   

   

Your an ~ an die Ion ° 0 n“ ' . .

...... .emzi'é‘emgaifimf. :. x“mm
anawe toad"? Wm .  

 

IMPORTANT MARKING DIRECTIONS

0 Uae black lead pencil only (No. 21.

0 DoNOTuaeInkorhaIIpoInrpena.

o Makeheavyblackmanathatfltlaheeirde.

0 Eraae cleanly any answer you wish an change.

0 Do not make any array maria on the queationnaire.

EXAMPLES

Proper Mark Improper Marina

0000 @900

' 1989. Search haeirme. I22 Wear Franklin Avenue. Minneapolia. MN 55404

81
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t Howoldareyout

OIIorwmflo-t 016

012 017

013 01a

014 0|9orolder

015

2. Whatlayour gradeinaohool?

05m 0 an.

08th 010m

07m One:

Can. 012m

3. Matbyouraax?

0MaIa

0Fernale

«Howdoyoudaaanoeyouraatt?

0Americanlnd'nn

ChianorPacfichIandar

OMorAtrieanAmerican

OHIO-tic

0White

SJlowmanyyaaradoyouthhkywwIflgotoechoono

Chooaatheatatarnentthatfitayoubeat. '

OlwouIdIilrehmitad'aooIaeaoonaal‘eau

OIMDMWWMM'IMI'IwM.

Ordinatogotoaomekindottradeadtoolorvocaw

achoolatterhighachool.

Ordmngoueougauumm

Ordiketoootocolegeandmmgomamreolleeeto

 

90¢»!!de

6.0oyouIiveaIIorrnoatoIthetImeIna m E!

tamitywithtwoparenta? 0.0

7.0oyouIiveaIIorrnoatotthetimeInaaingIe-

parent family? 0...0
 

8. Are your parents divorced or aaoaratad?

0 Yet

0 No

0I‘rnnotaure

9. Are you adopted?

Yes

0 No

Ofmnotm

10. It yea. at whatagewere youadooted?

Chew-1 Ole-640

Omz-s OAanIoroIder  

Atewattnetoiowlnooueationeaakaoornyourparenu.

In thia aurvay. ’oarenta’ land ‘tather' or 'rnother'l refer:

tothaaduttawhoarenowmoatraeponflbletorralflno

mWyoouldbetoampamatep—onentmor

guardhnauyoulluahaainoleparenttamfly.anewartor

thatadult.

tr. Mathmwuvaamnmrmm

OComoIetadgradeacnooIorIeaa

OSornehigheenool

Owl-animated

05omeoole9e

CIT-Whom

06raduateororotaaaionalaehoolalteroolege

ODm'tknowmrdoeanotapon

12.WBNWWdMWW

.OWgradeadnooIorleea

OSomaI-ighachoot

OWWW

_.0§omecoleoe

OWN”

OMme-Mm

OWerdoeanotM

Ilb‘dyourmotherhavaaoatdjobIhaIt-timeorml

gflewmmmrwoew?

Pb

'Ofit‘meptthet’lnewhenlwaaMm

0Yai.rnoatol'thetirne

QYea.aaoIthea'rne

14. During a typical week. on how many evenings do you

go out Ior tun and recreation?

0None 0M

00m 0Fouorf~e

OTWO 05330!”

15. Where doea your taminnowIive?

OOnaIann

Ohmeeuntrymotonatarm

OG‘IMMthi-flmtbfl

0Inaamaltownlunder 2.500hoopuationl

0hatownoI2.$OOro9.999

Om“autonomous”:

0 Inarnedium the city (50.000 h 250.0001

0 InaIargecitonver 250.0001
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How Important is each of the following to you In your life?

Mark one answer for each.

“mud-[M

Mmmmgr

16. Havinglotsolmoney......O ...... O ......O ...... O

1?. Helping other people ......0 ...... 0 ...... 0 ...... 0

18. Having lots at Iun and

goodtimes .................0 ...... 0 ...... 0 ...... 0

19. Helping toreduce

hungerand povertyin

the world.... ...............O ...... O ...... O ...... O

20. Beingpopularor

well-liked ...................O ...... O ...... O ...... O

21. Helping to make the

worldabetter place "

relive .......................O ...... O ...... O ...... 0

ABOUT SCHOOL

22. In an average week. about how many hours do you

spend doing homework?

00hours 06-10hours

01-2hours 011hoursormore

03-5hours

23. Compared with others your age. how well do you do

In school?

0 Much above average

0 Above average

0 Average

0 Below average

0 Much below average

24. What kinds of grades do you earn in school?

0MostlyA 0MostIyC

0AbouthaIIAandhalI8 0AbouthaIlCandhalID

0Mostly8 0Mostly0

0 About halls and hail c 0Mostly below 0

For each of the following, choose one answer.

How oIten does one of your parents . . . ?

. Vary Sorro-

25.Helpyouwrthyourschool mmmmm

work ...............................O...O...O...O...O

26. Talk to you about what

youaredoinginschool .......... 0............0000

27. Askyouabom homework .......OHOWOOO

28. Go to meetings or events

atyomschool ....................OWOOOO  

How much do you agree or disagree with the following?

Choose one answer lor each.

«new In see-ore

29.Atschoolltryashardasl m

can todomybestwork ........fiffimsoa

30. 1111:. school........................O...O...O...O...O

31. My teachers really care

about me ..........................00.00 0

32. It bothers me when I don't

do something well................0............0000

33.1don‘tcarehowldo

inschool...........................O...O...O...O.. O

4:1.

34. My teachers don't pay much

attention tome ................... 0...0...0 0

35. Iget a lot of encouragement

atmyschool ...................... 0....0..0 0

36. During the last four weeks. how many days of school

have you missed because you skipped or 'cut‘?

0 None

0 1 day

0 2 days

0 3 days

0 4 - 5 days

0 6 - 10 days

0 I I days or more

37. During the last four weeks. how often have you gone

to school and skipped a class when you were not

supposed to?

0 Not at all

0 I or 2 times

0 3 - 5 times

0 6 - 10 times

0 I I - 20 times

0 More than 20 times

38. On the average during the school year. how many hours

per week do you work in a paid job?

0 None

0 5 hours or less

0 6 - IO hows

O 11 - 15 hours

0 16 - 20 hours

0 21 - 25 hours

0 26 . 30 hours

0 More than 30 how:

 



ABOUT ME

Hownwchdoyouegreeordisegreewltheacholthese?

Chooseoneanswerloreach.

3S. Mylaniyileihappy .........

41. Iamgoodatmaking

Iriends ...........................

42. O‘NMIW

CCU-eh

case

.....0

....O

 

44. 1hsrekalototloveln

my lamly .......................

45.Att5mas.lthinlrlamno

goodatal.......................

46. Igatalongwelwithmy

47.Allnal.lam¢adl

«.Ihevebtsolgood

51. Iledlfinothovomuch

bbeproudol ..................

szllbrealroneolmyparents'

53. Myparentsgivemehelpand

arpportwhenlneedit .........

Mkhageinstmyvaluesto

haveseawhilelarna

teenager .........................

55. My parents are easy to

talkwith .........................

..O...

.....O

...0..

.....O

9 9 9 9 ‘0

..O...O...

..O...O...

..O...O...

0

9
9
9
9
9
9
9
9
9
1

9
9
9
9
9
9
9
9
9
!
!
!

9
9
9
9
9
-
9
9
9
9
1

6
6
6
6
6
-
6
6
6
6
“

9

9
9
9
9

9
9
9
9

9
9
9
9

6
6
6
6

o

 

Stuyperentsottentalme

tl'teyloveme ......................0...

Durlngthelast12months.howmany

GO.GottenhtotrouoIa m

atadlool--- 0...

O..-

 

81. Sulensornethhg horn

estrus--- 

62. leeniwolvedha

proiectbhebrnaka

Heberterlorother

neocl- O... 

e3. Gottanhtotroubla

wkhthepolice....................O...

“.Hitorbeatmsomeone ..........0...

05. Cheatedonatestat

school .............................O...

66. Damagedpropartyiust

kirhmlauchasbreaking

acar.puttingpainton

welt. etc.).........................0...

e7. Givenmoneyortimeto

adrarltyororganization

mathelosm .................0...

68. Spenttimehebingpeople

whoarepoonmngry.

sickorrsnabletocare

torthemaeres ....................0...

O...

9
O
I

9
9
9
9

9
9
9
9

9
9
9
9

’
o
b
‘
o
b

.
0
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“MW-Mmm“m

spend...?

1“ A.“ 20‘ Ohio

as. mmw3‘8‘???

10. Lhtanhgbthafl‘o.

Martens..................O...O...O ..0...0

71. Athomewllhaatenedlt

therewihyou ....................0...0...0 ..0...0

72. Howmanyreallycloaetrlandayouragedoyouheve?

0None 0'I'hree

OOne

01wo

0Fourorl'rve

OSIsormore

Mtganavengeweekhowmanyhoundoyou...?

73.Spendlnbend.chok.

orchestramusiclessons . ,,

11m

...-..0

O...

11in

...0...

......Oo
9
3

e
o
n

...O...O...O...O

...O...O...O...O

...O...O...O...O

Inthissectionwewanttoaskyouaboutalcoholand

otherdmgs'leaseanaweraahonasttyasyoucan.

Remember. youarenotaakedtoputyournameonthls

tonn.aonoonewllleverbeabletotellwhatyou

amwered.

Now many times. It any. have youhad alcohol to

drink...?

Mmrglfmg

9 1:1 1:1 1;! murmurs:

7&hyourlim...... O...O...0...O...0...0...O

79. Ouingthe

W...... O.- ---O-O~~Oo-”O...OO

admins

9.13.321!!! ......... 0.. ...O ...O 0...0OO  

81. MbackomtheLASTTWOWEEKSHowmeny

timeshaveyouhadtiveormoredrlnksinerowHA

'drktk'laaglaaaolwhe.abottleorcanolbeer.a

ahotglaaaolliquor.oramiaeddrlnk.l

03to5times

06b9times

010ormoretimes

“flyoucamehometromepartyandyourperemslound

outthatyouhadbeendrlnklng.howupeetdoyouthink

theywouldbe?

0Notataltpset 0Verytpset

OAlrtleupset OEWW

OSornewhstupset

llowmanytlmea.ltany.haveyouMerettes...?

W

a 1:: a u mums:

83.me...... O...0...0...O...O...O...O

84.0111!th

mm...... O...O...O...O...0...O...0

normal.

m......... O...O...0...O...O...O...O

86. Dudngthehdtwomekdabouthowmanycigarettas

haveyousmoked?

0None 0About1packperday

0|..assthan1cigaretteperday0About1lhoacksoerday

01to5cigarettesperday 02pacltsormoreperday

0About'hpackperday

How many times. It any. have you used mariuana (grass.

pot) or hashish (hash. hash oil). . . ?

mm

a 1:: u u manner

uranium...... O...O...0...O...O...O..O

accustom.

mm...... O...O...0...O..O...O O

89.0mm.

W......... 0 O O 0...0...0 0

How many times. it any. have you used cocaine (crack.

coke. snow. rock). . . ?

13mm

9 1;: u u memes;

90.1nyourlilgtimg ...... O...O...0...O...O...0...O

31.0uringthe

mm...... O...O...0..O...O...O...O

92.01.:ringthe

Mm......... O...O...0.. O...O...O ..O
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Ouringtholast 12months.howmany timeshavoyou...?

93.

’40

07.

100.

101.

Ior

Mnemmm use has Mariam

kidsyouragoweredrinking .....0.0000

Orivonacaraftoryouhad

mm.....................O...O...0...O...O

Riddon'atacarwhosedrivot

momentary; ................O...O...0...O...O

llowmanytlmesintholastmonthhaveyouhadagood

conversationwithonoolyourporentsthatlasted10

mlnutosormoreb

ONom 03m

00"“ 04ormoretimos

0Twieo

Howmanytimoslntholestmonthhavoyouhadagood

convoraationwlthanodultlnotaparantlthetlostadIO

minutosormoro?

Oblon- 03m

0000. 04umoretimes

OTwico

lfyouhadanimportantquestionaboutyourlifo.how

many adults do you know (not counting your parents)

to whom you would feel comfortable going for help?

0Nono 03:64

01 05am

02

How often have you felt sad or depressed during the

lastmonth?

0Althotime 00ncoinawhile

0Mostolthotirne 0Notatsll

0$omoofthetimo

In the last year. how often. if at all. have you thought

about killing yourself?

0 Never 0 3 to 5 times

0 Once O 6 or more times

0 Twice

Have you ever tried to kill yourself?

0No

0Yes.once

0Yes.twice

0Yos.morethanrwotimes  

102. How often do you wear a seat belt when you drive or

ridolnacarortruck?

Carmen». Colostrum

OMostoIthetirne ONotatall

OSomooIthetirne

103. Have you ever had sexual Intercourse I’gono all the way.’

’mado Iovo'I?

ONo-r star 10 ouesnori 107

104. Whonyouhmunhowoltendoyouandloryow

partnorusoablrthoontrolmothodauchasblrthcontrol

pills.acondomlrubbor1. foom.diaphrogm.orlU0?

0Navor OOfIn

05okbm OW

08ometimos

105. The first time youhad sort. did you and/or your partner

use blrthcontrol?

Ores

Ohio

106. Have you ever been pregnant. or made someone pregnant?

Y

Or:

Howmany times. If "hummus“ you...?

15mm

Willardm a m to! hammer

100. Usedheroinlsmaclt.

hone.skaglor

othernarcoticsike

109. Usedadrugcalled

alawan............... 000000

110. Usedadrug

knownascrack .....0000000

111. UsedPCFor

AngelDust .......... O...O...0...O...O...O...O

112. umtsorecio'l...0...0...O...O...0...O...O
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How-mar “ms-“Iwoinmllsmmmm?

W

113.Uaodad~9m2 1:1 for u manner:

ascraclr ............. 0...0...0...0...0...0...0

naumrcror

AngoIM .......... O...O...0...O...O...O...O

115. UsedLSDl'acid‘l...0...0...0...0...0...0...0

116.1fowoftondoyouvomitlthrowuplonpurpoaoeftor

eating?

0Nover 00nceawoek

OOncoamonthorlesa 02ormoreu‘mosawook

02-3timosamonth

117. Haveyouevorboonphyalcallyabusodbyanadultlthat

ls.whoreanoduftcauaodyoutohaveascar.black

andbkromarks.welts.bloodlno.orabrokonbonol?

Om 04-10timos

000cc 0Morethan10tirnos

02-3timos

116. I-lavoyouevorboonaeaually abusodbyoomoonolthat

hoomoonolnyourfamilyoraomeonoelsodidsasuol

thingstoyouthatyoudidnotwantorforcedyouto

touchthomaoxuallyl?

0Nover 04-10times

00nco 0Morethan10timos

02o3timos

During the last 12 months. how many times have you . . . ?

119. Taken partina fiwt

whoroagroupofyour

l-furtsomeonebadly

Manhood

bendagesoradoctor ........... 0...0...0...0...0

120.

12I.Usedaknifeoragun

orsomeotherthing

Ilikeachrbltoget

aomethhgfromaperson ....... 0...........000.0

122. I would be willing to eat less meat and more grains and

vegetables If it would help provide food for starving

people.

0 Disagree

0 Mostly disagree

0 Neither agree nor disagree

0 Mostly agree

0 Arm  

'lho neat questions are about AMPHETAMINES. which

doctoraeanpreacrlbe aahebpooploloseweightorte

givopooplomoroutorgy.0rwoaounotstrppoaodto

aokthomwlthoutaproocrlptionfromadoctor.

Amphetamhoaaroaomotimoaoalleduppera.upa.apoed.

mammothanmmmm

following drugs: Ionsodrino. Doaedrlne. Mothedrlne.

flitalln.ProludIn.DexamyI.“-‘* 7“ ’

NWRWMWSDONOT

NCLUOE ANY WW OR OVER-THE-

Onhowmanyoccasions.lfany.haveyoutakon

amphetaminesonyourown-«hathwlthotna

doctortellingyoutotakothom...?

mm

9 1:3 2:! 6:1 manner:

tnhmm...... O...O...0...O...O...0...O

124.0111!th I

W...... O...O...0...O...O...0...O

125.0uringthe

m......... O...O...0...O...O...0...O

Foroochofthofollowing.markonlyonoanswer.

120.Iworryabtabout & ”1. ”mm

myfurure ..........................0...0...0...0...0

127.1amgoodat

planningahoad ...................O...O...0...O...O

128. Ten years from now. I think

Iwilbeveryhappy ..............O...O...0...O...O

129.Whenlamanadtdt.ldlink

fwillbesuccessfuinwhat-

everworklchoosotodo ........0...0...0...0...0

How Interested are you in each of the following?

Very M has

130. Getting better at making and 1......“ on...“ on...“

keeping friends ...................... 0 ...... 0 ..... 0

131.Leaminghowtoroadbetter... ..... 0 ...... 0 ...... 0

132. Ooingrfisgstoheloother

people ................................ 0 ...... 0 ...... 0

133. Learning values that was help

guide me throughout my life ....... 0 ...... 0 ...... O
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Howlntorestodoroyoulnoochofthafollowlng?

134.Loarninghowbdaalwlth

mum-mu .2"... 25;...
mm........................... O ...... O ...... O

135.Loaningmoroaboutsowality ..... O ...... O ...... O

136. Gettingbotteratrnaking

nryowndocbions ................... O ...... O ...... O

137.Hevingabottarrelotionshb

withmyparonts ..................... O ...... O ...... O

130. WWtIMb

widtmyllo 0 ...... 0 ...... 0 

139. lfyouhedonknportantoortcomabotndnsgdolcohol.

sorr.orsomoothoraorioualasuo.wouldyoutalrto

yourparontlsloboutlt?

OYes 0Froboblynot

Once-av 0No

0I'mnotauro

140. Hownwchofthotimodoyourparentsaekyouwhere

youaregoingorwlthwhomyouwlllbo?

Practicalynover 0Mootofthoa'mo

050mm Quorum

OSomoodeoame

Among the people you consider to be your closest friends.

howmanywouldyouaay...?

141.0rinkalcoholonceaweek m 3‘! am an a

ormore ............................0.C)........00.0

142. Haveuaeddrugsauchas

mari‘panaorcocaine ............. .0....00.0

143. Oowelinschool .................O...O...0...O...O

144. Gethtotroubloatschool ........0...0...O...0...0

14$. Hobotherpooplo.................O...O...0...O...O

 

146:1lavoyoufoltyouworoundoranystrain.stress.or

pmsmdrulngthepostmonth?

OYoaalmostmorethanfcouIdtalte

0Yos.ouitaabitofprosauro

0Yes.somolmorethanusual

0Yes.alittla/aboutwal

Ohfotatal

147. How often have you felt anxious. worried. or upset

duringthopostmenth?

Quorum

OMostofthetime

OSomoofdtodme

OAitfhoflhet'lne

0Nonoofthotime

140. Whonwaatholasttimoyouwenttoaoeadoctorfor

149.

1 50.

151.

152.

achockup?

Ommmtzm

0About1-2yearsago

'0About3-4yearsago

05ormore-yoarsago

Orvoneverboenar'adoctorforachedwp

Ooyouthlnkyourmothororfathorhasaaerious

problomwitholcoholo'idrugs?

0N0

'OMaybefl'mnotauro

OYes

How often do you attend religious services at a church

00nceortwiceamonth

0Aboutonceaweekormore

How Important is religion in your life?

0 Not important

0 Somewhat irmortant

0 Important

0 Very important

On the average over a school year. how many hours

ur week doyouaponddoingvoluntoorwork toholp

other people Isuch as helping out at a hospital. day

care center or nursery. food shelf. youth program.

community service agency. oth?

0 Mono

0 1-2 hours

0 3-5 hows

0 6-9 hours

0 10 hours or more

”brood-U“ Ooealoaw Waco-”101.205
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~APPROVAL DATE: September 24. I993
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UCRIHS approval is valid for one alendar year, beginning with the approval

date shown above. Investigators planning to continue a project beyond one year
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four such expedited renewals possible. Investigators wishing to continue a project

beyond that time need to subunit it again for complete review.

UCRIHS must review any changes in procedures involving human subjects. prior

to initiation of the change. Ifthis is done at the time of renewal. please use the

enclosed form. To revise an approved protocol at any other time during the year,
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