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ABSTRACT

A CASE STUDY OF A PUBLICLY FUNDED INSTITUTION OF HIGHER
EDUCATION: A CHANGE FROM TERMS TO SEMESTERS

By

Donald R. Jackson

The literature indicates a large percentage of
institutions have changed to a semester format and have
reported mixed results. There are administrative concerns
from a logistics and cost effectiveness point of view and
educational concerns that may take priority and affect the
change process depending on whether you are faculty, student
or administrator.

This research performs a case study analysis of a
university in Michigan to determine if the process used in
converting from academic quarters to a semester system was
consistent with the suggested guidelines for the planning
and implementation of a calendar change as recommended by
leading authorities.

Using a case analysis methodology, key factors are
identified that will guide other institutions interested in

developing effective calendar conversion processes.
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INTRODUCTION

Little is currently known about the conversion process
used to change the calendar system in institutions of higher
education. Indeed, the questions of why colleges and
universities feel compelled to change calendar formats and
how their decisions structure the process have rarely been
raised or studied systematically.

Among the areas of deepest concern for institutions has
historically been the effect of calendar changes on student
learning and retention rates. The problems experienced by
students in any calendar format are varied. There is
concern however, that the problems created by changes in a
school’s calendar may be serious enough to impact dropout
and/or transfer rate or, at the least, may not result in the
anticipated gains in student learning. The decision making
process used to facilitate the change could make the
difference. It is often argued that there are many reasons

semesters may offer educational advantages over the quarter



system: the most common being the longer exposure that
semesters allow students to study specific subject matter.
Who makes the decision as to how long the academic calendar
will be or the length of class periods? For example, one of
the reasons to change from quarters to semesters described
by the Council to Review Undergraduate Education in its
report, Opportunities for Renewal, (CRUE, 1989) at Michigan
State University was the enhancement of opportunities for
students to develop capacities for critical and analytical
thinking. There remains a question as to whether this goal
was realized, particularly whether the conversion process
incorporated provisions to evaluate outcomes against
measurable objectives.

A study by Waltz, Overturf, Frazier, Baker, & Copple
(1977) of national calendar changes indicated mixed reviews
of the benefits in changing, depending on the group
affected. It was reported that the quarter system favored
instructional, administrative, and faculty issues while the
traditional semester system favored student needs and
curriculum or instructional concerns. Absent in their
investigation was how the process of calendar change was
structured, whether there were differences in the expected
benefits among the institutions and in their decision making
procedures. Many questions remain about the reasons for

procedures used to facilitate a change and the factors



affecting consideration given to faculty, students, and
administrators.

Not all reasons for calendar changes are student
related, of course. Elsewhere in academia, such changes
have been promoted as a way to reduce administration costs
as a result of fewer registration periods and integration
with other institutions on the same calendar system. Areas
impacted are student transfers, faculty recruiting, and
shared resources. These claims have been offered as goals
but have not been substantiated in the literature with
reference to measurable calendar change expectations.

Even the most basic concepts of Management By
Objectives (MBO) would suggest the process include the
development of specific performance measurements. (Albrecht,
1978 p.75)

A review of the literature offers a recommended
calendar conversion process which is described by such
recognized authorities as Dr. Orville C. Walz, Leonard L.
Overturf, Joseph E. Frazier, Roger D. Baker and Lewis J.
Copple (Walz et al., 1977). It is incorporated in this
standard procedure, or more appropriately termed “benchmark
process,” that an institution would address the reasons for
calendar change in terms of goals and objectives. While
much is written about the outcomes of calendar change

experiences, the actual planning, decision making protocol,



and process implementation are rarely documented. This is
particularly evident in relation to what is expected:
procedures dealing with controllable and non-controllable
factors and a measurement system designed to evaluate the
outcomes.

This research project is focused on the recommended
process of conversion which begins with support of the idea
by an institution’s president, governing body or a state
commission. A “blue ribbon committee” representing the
institution constituency is appointed and implements the

first of six phases which span a suggested two year period.

Statement of the Problem

Support is thus given for an examination of the

question: Was the process used by the case study institution

in converting from academic quarters to a semester system

consistent with the suggested guidelines for the planning

and implementation of the change as recommended by leading

authorities?

The questions driving the current case study relate to
the conversion process. How did the case institution deal
with the factors involved in implementing the change?

Specifically, they include the following:



1. What were the goals and objectives to be achieved by
changing the calendar format from quarters to semesters?

2. Who was involved with the decision making, and what
outside factors influenced the conversion process?

3. What processes were incorporated to measure whether the
desired outcomes were accomplished?

4. What process'was implemented and from the participants
perception, was it successful?

There is no disagreement, however, that any change in
the college calendar has a major impact on almost all areas
of college and university life.

Coleman, Bolte and Franklin (1984) are among those who
have previously looked at the effects of converting from one
calendar system to another in academic settings. They found
that changing from terms to semesters resulted in a
reduction of the average student credit hour load and, in
addition, there were reduced course completion rates. Their
conclusions lead to the question: was this result
anticipated, and what decision making protocol was
incorporated in the process to deal with it?

A position paper on converting to the early semester
system at the University of Georgia, (Hand, 1983), reported
strong consensus that the students would be better served by
semesters. There were, however, numerous documented student

concerns after the fact that indicated the implementation



did not completely address student needs. Little is written
on whether the process of implementation at the University
of Georgia was focused by specific student related
objectives.

Barstow College, California, also studied the issue of
the most appropriate calendar format for the institution.
The college converted from semester to terms in 1971 and
subsequently evaluated the advantages and disadvantages of
the change. Specific objectives were not reported as
driving the conversion process. One of the outcomes was the
impact on student course completions and student retention
rates, with a greater percentage of students completing the
quarter (88% in 1971) than completed the semester (68% in
1970) . Moreover, the switch to quarter calendar was
believed to result in increased student enrollment from 1971
to 1975. Dr. Reeb points out that, during the change to
terms, a data processing system was put in place making it
easier to document student statistics which improved the
accuracy of the data than when done by hand in prior years.
He notes that the average daily enrollment, course
completion rates, etc., generally were somewhat higher in
the 1970’s than the 1960’s, that it’s quite possible this
would have been the case even without changing to the

quarter calendar because of other variables that were not



considered in the conversion process, or not accounted for

in the expected results (Reeb, 1980, pp.9-10).

Dr. Carole E. Clark studied the 1984 change from terms
to semesters at Central Missouri State University (CMSU),
(Clark, 1986 p.2). She indicated that it took place under
the direction of the Board of Regents to deal with several
concerns:

1. There was a lack of articulation with other institutions
as most used the semester system.

2. The shorter terms seemed to move too quickly to allow
adequate reflection time between classes for students and
faculty.

3. The term system included an awkward winter session which
was divided by Christmas vacation.

4. There were possible costs savings with a reduction of
administration activities from three to two times per
academic year.

Her study reports that, although academic calendar
changes have become quite common, few institutions
incorporate follow-up evaluations of the results of the
change. CMSU did, however, evaluate the calendar format
after the second year, but no formal institutional study had
assessed the impact on student progress. This lack of

follow-up of the calendar conversion was the source of



interest and focus of Dr. Clark’s study assessing the
factors affecting students and the results.

Community colleges have also been affected by the
changes in calendar. A study was conducted at Virginia
State Department of Community Colleges when they changed
from terms to semesters in 1988 (Puyear, 1989). This study
was conducted after the first year to determine the effect
on enrollment and retention and compared the first year of
operation with the previous three years under the term
system. The study did not report efforts of the conversion
process to meet specific objectives; however, it indicated
that, in Virginia’s 23 community colleges, there was a
general increase in the rate of retention of full-time
degree students from 76.5% to 83% attributed to the change
to semesters. Overall enrollment increased at the same
level as that of the previous two years in 21 institutions
with two schools reporting a decline. Larger and smaller
colleges tended to experience a lower rate of retention
increases than medium-sized institutions (Puyear, 1989,
p.13)

From a review of the existing literature on the process
and effects of the change from terms to a semester format,
no clear picture emerges of the impact of such change on
student life in general nor on other aspects of academia.

Most have focused narrowly on student retention outcomes



with little evaluation of other dimensions such as the
process utilized or the complex educational and social
milieu of the college campus.

In addition, a considerable period of time has elapsed
since this topic was examined. Much has changed in the
post-secondary environment since the 1970’s and 1980’s, when
most of the earlier works were undertaken. The overall
economic context, student assistance programs, funding
levels, social issues, and family structures are different
now, making a new look at this topic timely and relevant.

The question remains: Was the process used by the case
study institution in converting from academic quarters to a
semester system consistent with the suggested guidelines for
the planning and implementation of the change as recommended

by leading authorities?

Methodology

The methodology will be a detailed exploration and
descriptive case analysis of a publicly funded university in
Michigan. The study will concentrate on one institution
which undertook this transition from term to semester format
within the last 10 years and has two years experience with
the new semester calendar. Comparisons with the recommended

standard will be made of the decision making process and the
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procedures of the case institution in changing from a term
(sometimes referred to as quarter) of approximately 11 weeks
to a semester of 15 to 17 weeks.

Ferris State University was chosen as meeting the
necessary criteria and willingly released its conversion
documents. Furthermore, the key administrators and
transition team members were identified and were willing to
be interviewed to explain the controllable and
uncontrollable factors in the decision making process. 1In
addition to interviews, the transition documents and
university publications were explored to chronicle the
procedures used.

The constituents affected by the conversion process
were the administrators, faculty, and students. A
qualitative case study approach was selected with the goal
to extrapolate principles from this research on the
conversion process in order to guide other institutions

through similar calendar change experiences in the future.

Organization of the Study

This chapter has identified the problem, prior
research, and purpose of the study. A brief review of the
literature on calendar conversion was included and will be

elaborated upon in Chapter Two.
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The material in Chapter Two provides a foundation for
the methodology described in Chapter Three. Justification
of a case study approach, the selection process and data
gathering techniques are presented in Chapter Three.

Chapter Four provides documentation of the actual
conversion process of a public institution of higher
education experiencing change from terms to semesters.

Chapter Five reports on interviews with administrators
and faculty who were directly involved with the decision
making process of changing the calendar format.

Chapter Six offers conclusions and recommendations
derived from comparing the recommended standard with the
actual process and interviews with those entrusted with the
conversion task. It will focus on answering the question:

Was the process used by the case study institution in

converting from academic quarters to a semester system

consistent with the suggested quidelines for the planning

and implementation of the change as recommended by leading

authorities?




CHAPTER 2

REVIEW OF THE LITERATURE

Chapter Two provides a historical background of the
trends in calendar formats for colleges and universities
over the last three decades. The factors identified in the
literature as motivation for switching calendars are
described as well as definitions of the many types of
calendar systems. This chapter addresses the main focus of
this project by describing the research of leading
authorities on the conversion process. Included is a
recommended procedure and conversion process which is the
benchmark for the analysis of the case study institution.
The literature review served to identify the mixed results

reported by many institutions and the lack of adherence to a

uniform conversion process. The literature provides a

foundation for later chapters which investigate the main
question: Was the process used by the case study
institution in converting from academic quarters to a
semester system consistent with the suggested guidelines for

the planning and implementation of the change as recommended

12
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by leading authorities? Calendar change research in higher
education has been very limited with most studies focused
either on the number of institutions adopting new calendar
formats and/or on administrative costs associated with such
change.

It would appear from the literature which does exist,
however, that the search for the perfect calendar format for
colleges and has been relentless--at least over the past 35
years.

In January, 1960, the American Council on Education, in
cooperation with the Office of Statistical Information and
Research, surveyed the 1,058 regionally accredited colleges
and universities in the United States. Information was
gathered on the type of calendar used and what changes were
occurring. Results of the study indicated that, during the
four-year period 1956-1960, there were 28 institutions that
had made revisions involving quarter to semester or semester
to quarter format shifts (Wells, 1961 p.5).

A similar study in 1967 by the American Association of
Collegiate Registrars and Admissions Officers reported that,
between 1965 and 1967, over two hundred collegiate
institutions engaged in calendar change (Wells, 1970, pp.2-
110).

As early as 1963, Stickler and Carothers studied the

year-round operation of institutions of higher learning in



14

terms of rationale, status, trends, and financial
implication. They predicted a time would come when the use
of interchangeable academic terms with equal character,
length, and enrollments would be almost universal in higher
education.

Between 1969 and 1975, one-half of the colleges and
universities in the U.S. changed calendars according to
Smith (1975) and Rosselot et al. (1978). They reported that,
from 1970 to 1978, 1,084 institutions of higher education
made changes in calendar structure.

When surveying all states to determine how many
maintained a common calendar for every one of its public
institutions Oleson et al. (1971) found that the greatest
trend was to the “early” semester system. Of the 46 states
responding, five states reported a common quarter system
with two planning to implement such a system, while six
reported a semester system with one planning to adopt this
method. A “calendar revolution” was described: Of 2475
higher education respondents, 1,130 were planning or in the
process of changing their academic calendar from the
traditional semester to the early semester system.

Even though the number of American institutions of
higher learning increased substantially over the years

leading up to Oleson’s study, it became apparent that
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calendar revisions were occurring in 1969-1972 at an

unprecedented rate.

Factors Influencing Conversion

Registrars of 925 institutions were surveyed in an
attempt to ascertain what factors were inputs in the
decision process leading to numerous changes that had been
occurring. Fifty influential factors were identified which

fell into five areas or categories to be tabulated:

1. Administration-Faculty Considerations
2. Articulation

3. Curricula-Instruction Concerns

4. Finances-Recruitment

5. Student Needs

Results of the study ranked the category of greatest
importance as an input in the calendar revision process.
For example, the category mentioned the most as being of the
greatest importance leading to calendar change was “to meet
student needs,” followed in second rank of importance by

“curricula-instruction concerns.”
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A summary of the findings reported the two top ranking
categories of most important influential factors within each
calendar type were as follows:

1. Traditional semester calendar
e student needs curricula
e instruction concerns

2. Early semester calendar
e student needs curricula
e ijinstruction concerns

3. Quarter calendar
e curricular-instruction concerns
e administration-faculty considerations

4. Trimester calendar
e curricula-instruction concerns

e tie for second rank between finances, recruitment and
student needs

5. The 4-1-4 calendar
e curricula-instruction concerns
e student needs

6. Other calendar formats
e curricula-instruction concerns
e student needs

Definition Issues

In the process of settling on a suitable format,
someone or some group evaluates many issues and contemplates
the following; How long is a semester? From where or what
authority do the number of days required in the calendar

come? Who defines what a semester is?
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The American Council on Education, in its 1986-87 Fact
Book, defined a semester calendar as a “college year divided
into two parts, each of about 17 weeks, running from
September to June.” The number of instructional days in a
semester is mandated at most schools, but the authority who
creates the mandate varies. Most of the time (55.7%), the
Governing Board determines the number of instructional days
with faculty determining this length 17.9% of the time
(Munson, 1990, p.181).

Little is reported of the decision making process and
procedures; however, most institutions have developed a set
of established guidelines which make the annual or biannual
procedure of calendar formatting relatively simple. These
guidelines address tasks such as determining when to begin,
when to end, how many recess days and when they fall, and
other regularly occurring events.

The individuals or groups responsible for formulating
the academic calendar are most often the dean or vice
president academic affairs/provost (30% of the time),
registrar (26.6%), administrative Committee (16.6%), and
Faculty Committee (10.2%) (Munson, 1990, p.182).

While most institutions have the authority to approve
their own calendars, many state schools and some private
ones must secure the approval of a board of regents or

trustees. Coordination of calendars with other institutions
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that may be involved in cooperative programs can be a major
factor.

Calendar Formats

Five calendar formats are most often referred to in the
literature, along with a wide variety of combination plans
usually referred to as “other formats.”

In most instances, a traditional semester is divided
into two academic units of 15 to 17 weeks. The first
semester begins about the middle of September and is
concluded about the middle or end of January. The second
semester begins in early February and is concluded about
the first week in June. Until 1971, this was the most
common calendar.

The early semester is also divided into two units of
15-17 weeks, with the first beginning near the end of
August and concluding about the 20th of December. The
second semester begins the middle of January and concludes
about the middle of May. This became the most widely used
calendar in 1971.

The quarter system divides the academic year into three
units--fall, winter, and spring--of approximately 11 weeks.
Under the traditional quarter system, the fall quarter
starts late in September and finishes before Christmas. The

winter quarter starts after the first of January with a
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short break between it and the spring quarter which
concludes the first part of June.

The trimester is an attempt to divide the calendar year
into three equal units to encourage year-round education.

The 4-1-4 is a four month session, followed by a one
month short session and another four month session. It has
been described as four courses, one course, and four
courses. It is quite similar to the early semester plan
except for the addition of the short session (Minkel &
Norman, 1984).

Florida Presbyterian College (now Eckerd College) was
the first to utilize this format in the 1960-61 academic
year. Although the idea of a winter term originated in a
communal family of colleges in Massachusetts (Smith, Mount
Holyoke, Amherst, and University of Massachusetts), Florida
Presbyterian College was the first to utilize it for an
entire institution (Cahow, 1973, p.356). There are now
several variations in form and emphasis in use such as
1-4-4, 4-4-1, 4-0-4, and the 4-1-4. The short term
represents a departure from the traditional courses for on-
campus projects, community service, laboratory involvement,
off-campus, and overseas supervised and independent study
activities.

Other calendar configurations are combinations of

existing formats with modifications. An example of “other”
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type of calendar formats is that adopted by Colorado College
in the fall of 1970 (Cahow, 1973, p.342). A century of
tradition was swept aside by the elimination of the semester
system with its rigid calendar. 1In its place was
substituted a highly flexible, nine block, modular system.
In this arrangement, the school year is divided into nine
blocks of three and one-half weeks’ duration. Each block is
divided by a four and one-half day break beginning at noon
on Wednesday of the fourth week and ending at 9:00 A.M. on
the following Monday. The school year begins September 1lst
and commencement is June 1lst. A three week Christmas
vacation and a ten day spring vacation are included in the
schedule. The greatest single advantage has been the
ability to utilize a variety of learning formats.

In 1968, Furman University changed to a 3-2-3 format
which is based on 4 semester hour courses. The fall and
spring terms are 3 courses (12 semester hours), and winter
term is 2 courses. Classes are generally scheduled to meet
five days per week, 50 minutes a day in the fall and spring
terms and 75 minutes in the winter term. Adopting the 3-2-3
format allows students and faculty to focus on a smaller
number of courses which are intended to provide a more “in-
depth” knowledge of the material, greater suitability for
special courses, independent study courses, and off-campus

activities.
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An evaluation committee comprised of faculty, students,
and administrators concluded that there is no “best”
academic calendar for Furman but that there are several
which would be satisfactory, including the 3-2-3.

Statistical data results of the conversion after three
years indicated that the grade distributions changed
appreciably. While higher grades were reported, the data
are not conclusive as there are many variables in which the
conversion process were neither controlled nor measured.
Moreover, at that time the trend appeared to be nation-wide,
growing at an accelerating rate on campuses across the
country although faculty did not agree on the reasons why
(Peterson, 1972).

Surveys of faculty and students indicated satisfaction
with the independent study and special course features of
the system. Some faculty disagreed as a shortage of support
staff prevented them from taking full advantage of the
opportunity. Many students disliked the 75 minute class
periods of the winter term.

The administration favored the simplicity of scheduling
classes; however, the greatest disagreement centered around
the four semester courses that caused articulation problems
with South Carolina requirements for teacher certification.
In general, the 3-2-3 calendar is reported to be

satisfactory at Furman(Cahow, 1973, p.352).
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During academic year 1969-70, the Alaska Methodist
University adopted a 11-4 calendar which is actually a
sixteen-week semester divided into two terms. The 1ll-week
term provides for three four-semester hour courses and the
four-week Intensive Study Term (IST) for one four-semester
hour course. The IST was presented as a term where learning
experiences not practicable in the usual semester could be
taken as well as regular courses. Class periods were 90
minutes, four days a week for the 1ll1-week term. The IST was
very flexible, and each instructor determined the time
needed including a grading of credit or no credit. On the
basis of three years of calendar experience, it was reported
that the 11-4 calendar met the needs of most students with
the exception of those in natural science and mathematics
programs. An increased load on administrative duties was
evident with increase in registration activity and classroom
scheduling problems (Cahow, 1973, p.359).

It is important to note that the choice of a suitable
calendar has usually been a reflection of personal
preferences of the faculty, administration, and student
body. It is also significant that a review of the
literature describes goals of the three constituency groups
but the process of documenting measurable objectives is
rarely indicated. Walz et al., (1977, p. 725), report that

there are many new forces which go beyond internal academic
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needs that influence calendar decisions. In addition to the
previously mentioned preferences, an institution’s calendar
may also reflect the wishes of a state legislature or the
state’s higher education commission. Three factors are
emerging as very influential forces in adopting specific
calendar format:

1. Institutional administrative costs

An extremely critical factor for both public and private
institutions is the decision or necessity to reduce
administrative costs in order to preserve academic
programs. Substantial cost savings may be realized from
the type of academic calendar utilized.

2. State System Of Higher Education

By 1971, 11 states had adopted a common calendar and 3
more were considering uniformity. One-half of them
adopted a semester calendar, and the other half chose a
quarter system. The trend continues with the semester
format being the most common.

3. New Educational Markets

With additional dimensions in educational delivery
systems, e.g. evening programs, weekend college,
continuing education, education by television, the
institution’s calendar must be flexible and adaptable to

students needs. This drive to be responsive expands or
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is designed to expand educational markets to offset

declining enrollments and changing demographics.

The variety of calendars in use in higher education
leaves in doubt which type is best. Dr. Orville C. Walz et
al., (1977, p. 726), indicates that the most popular is the
early semester which combines the uniqueness of the four-
one-four’s interim period and earlier starting and stopping
dates with the strengths of the traditional semester system.
He also emphasizes that there is no clear, conclusive
evidence as to which format is best academically for
enhancing the learning process or for promoting the best

learning climate.

The Conversion Process

A review of the literature documents a recommended
calendar conversion process described by such recognized
authorities as Dr. Orville C. Walz, Leonard L. Overturf,
Joseph E. Frazier, Roger D. Baker and Lewis J. Copple (Walz
et al., 1977, pp.726-734). It is this model set of
guidelines that this research project will use to compare
the efforts of the case institution when changing calendar

formats.
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How does a college or university proceed with a
calendar conversion? The genesis, or phase one, is when
the idea is seriously considered by the institution’s
president, governing board, or state commission. It must be
approached in an organized, systematic way leading to the
second phase, where the most common vehicle suggested is the
“blue ribbon committee.” Of great importance is that the
entire institution’s constituency be represented.

The coordinating committee would have representatives
from all colleges and departments, students, student service
areas including faculty, general administration, and office
of admissions and records. Listed below are the steps such
a committee would usually follow:

1. Conduct a Fact-Finding Project

Sufficient study is extremely important. There is no
need for institutions to reinvent the wheel. The fact
finding activities can provide the opportunity to present
the pros and cons of the various academic calendars in
operation at other institutions. A visit to other
institutions which have recently completed the conversion
process can be extremely helpful.

2. Gain Concurrence of Top Administrators

Without financial and emotional support, it will be very
difficult for an institution to implement a new academic

calendar. The influence of the academic vice
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president/provost and the president are extremely
important to the outcome of the calendar study.

Provide For Student Input

Students are the life blood of an institution. Dependency
on them increases in direct proportion to the increase in
tuition costs each year. It is important to provide
students with the opportunity to discuss, debate, and
vote on their calendar preference. Students tend to
support a calendar with which they are the most familiar.
Let us assume that an institution is considering a
conversion from the quarter calendar to a semester
calendar. It is very probable that sophomores and
juniors will vote in favor of the current quarter
calendar and the freshman class vote in favor of the
semester calendar.

Secure Faculty Support

It is the faculty who must be involved in course
conversion, program conversion, and teaching
responsibilities under whatever calendar system is
adopted. Many colleges and universities depend heavily
upon the faculty to bring in research and grant dollars
to help support the institution. Thus, the calendar
under which an institution operates must have the support
of the faculty because it has a direct influence on the

faculty and their activities. Without their support and
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the opportunity to continue in research and creative
activities, the institution may not long survive.

Prepare a Detailed Position Paper

As a result of a fact-finding project, it is important to
prepare a detailed position paper identifying the facts
to be considered in the conversion. It is important the
position paper deal with all areas of the institution and
the effects on these areas. It is beneficial to present
realistically the strengths and weaknesses of the current
calendar. Financial implications should be discussed,
identifying conversion costs as well as long-range
effects.

Conduct Discussion Sessions

Open hearings are valuable to address issues, air
questions, and handle concerns. These hearings can be
combined sessions for faculty and students or separate
sessions for each group. The number of sessions needed
will be determined by the response received during the
early sessions.

Widely Publicize Major Issues

Most institutions have a faculty newspaper, and certainly
every institution has a student newspaper. It is

important to publicize the major issues coming out of the
discussion sessions. Adequate airing of all issues prior

to a vote will make the final hurdle much easier.
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8. Final Step - The Faculty Vote

The final decision on academic matters at most
institutions is made by a faculty council or faculty
senate. As previously stated, securing faculty support
is extremely critical because, in the final analysis, the
vote of the faculty senate is a vote of the faculty. If
adequate advanced work has been done, the final process

may not be as big a hurdle as might be expected.

Based upon the study of a number of conversion
projects, Orville C. Walz et al. have prepared what they
consider an ideal timetable for the complete transition.

After the first step, which is a commitment to consider
a change, two years is recommended for the study and
implementation of a new academic calendar. This will
provide enough time for the work to be done properly and

could be segmented into a remaining five specific phases.

Conversion Timetables
1. Phase 1
The institution makes a commitment to consider a change
in calendar format.

2. Phase 2 - Four Months

During this period an institution announces the idea of

converting from one calendar system to another. The
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various types of academic calendars are studied, adequate
debate is provided, and a vote is taken.

Phase 3 - Four Months

This period is used to identify all the tasks to be
accomplished. Policy decisions are made, and guidelines
are developed and distributed to assist colleges,
departments, and administrative units in the conversion
process. Timetables are established within the various
units of the institution for procedure completion.

Phase 4 - Twelve Months

This is the time detailed work takes place. The academic
community must develop the new courses. The colleges and
departments must develop their programs of study. The
Office of Admissions and Records, the Office of Financial
Aid, and all units highly dependent on computer systems
begin work converting to the new calendar. Tasks are
identified, and assignments are made to insure that the
work is accomplished.

Phase 5 - Four Months

This is the culminating activity of the conversion
process. Work has been completed in Phase 4, and the
results are ready for publication. 1In addition to
publishing all information about the new calendar, it is

important to conduct a series of workshops for advisers,
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students, faculty, and administrative units to insure
that the implementation phase is as smooth as possible.

6. Phase 6 - Implementation

The recommended time for incorporation of the change is

fall semester.

The coordinating committee is the driving force behind
the complete process. It should have the responsibility to
assemble the policy recommendations and submit them to the
institution’s faculty council or senate for approval.

A calendar conversion process presents opportunities to
evaluate all aspects of the institution’s policies,
procedures, and forms. New ideas and new approaches to
current procedures can be considered. Examples are listed
below:

1. Course Numbering System

No better time will present itself than now to refine the
course numbering to better serve the academic community
and state reporting requirements.

2. General Education Requirements

The transition provides one more chance to debate this

sensitive issue and implement changes.
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Program Of Study Definitions

Evaluate more efficient methods of describing or
structuring major/minor systems, double majors,
interdisciplinary studies, certificates, etc.

Graduation Requirements

All phases of credit should be evaluated from upper-
division course requirements to total credits needed to
graduate.

Academic Calendar

Identify specific dates for the proposed calendar format.

Academic Standards

Review the institution’s academic standards policy.

A recurring reminder is mentioned in the literature to

involve representation of the Office of Admissions and

Records on the coordinating committee and on key sub-

committees. A smooth transition by this administrative unit

is vital for a successful conversion.

Approaches to Calendar Change

Based on the experiences of other institutions and

research by Dr. Walz (1977, p.731), there are many suggested

approaches to facilitating the variety of tasks.
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New Academic Courses

Using a preliminary list of courses that each department
plans to offer, other departments can be informed about
prerequisites. 01ld course numbers along with the new
ones in addition to numbering for combined courses will
aid in student advising. This preliminary listing will
stimulate discussions between departments to allow
adjustments to take place prior to finalizing of courses.

The Mini Catalog

To assist advisors, faculty and students in their
planning, a mini catalog should be published after all
decisions have been made. It will list graduation
requirements, calendar dates, and course conversion
details along with a cross reference for old courses to
new ones.

Preventive Advising Program

To avoid students being penalized by the conversion
process, an advising check sheet is recommended. This
will list courses completed and major departmental course
requirements and electives yet to be completed. During
the year just prior to converting to the new calendar,
students would be encouraged to complete sequence courses
to prevent scheduling conflicts after course changes are

made.
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4. Academic Appeals Committee

If students feel unfairly treated due to proposed
departmental requirements, they should have an
opportunity to have their situations reviewed by an
institutional appeals board.

Transition Courses

Some students will have completed one course in a three-
course sequence and will be facing a new semester course,
that two-course sequence will have provided insufficient
background to do well in the second course. Short
courses to cover necessary material offered frequently,
including during summer, will help minimize these
conversion problems.

The Summer Session

Students should have the opportunity to earn a number of
credits during the summer session prior to conversion
equal to what can be earned during an academic term.
This recommendation is to serve upper-division students
wishing to complete their degree requirements before
conversion takes place.

Computer System Consideration

Prior to modifying the computer system, the academic
policy and procedure decisions must be made. Current
operating systems must continue and merge with the new

system according to a detailed schedule of events.
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8. Introduction Of New Teaching Concepts And Programs

New flexibility in programs of study are possible.
Faculty will have the opportunity to upgrade their course
content.

9. Color-Coded System

Communication is critical during the conversion process.
Color-coding forms, memos, and documents for distribution
will draw attention to the document and suggest a
priority.

10.Academic/Administrative Policy Handbook

Now is the time to start a new policy handbook with
reference to policies that have been formed or revised in
the conversion process.

l1l.Implementation Term

Fall term is the recommended period of implementation as
summer pre-registration activities provides time to solve
any last minute problems with students’ courses and
schedules. The summer preceding fall implementation can
be used to complete a sequence of courses before the new
semester or term formatted courses are in place.

12.Provide for Articulation

Transfer guides should be updated and made available
prior to the spring quarter or term of the
junior/community colleges. Contractual agreements with

four year or community colleges will need to be reviewed.
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This chapter has presented a history of calendar
changes and described the various calendar formats, examples
of their use, and reports of some experiences during
application. The conversion process and suggested
guidelines explain the challenges facing the administration,
faculty, and students as their daily routine becomes
restructured.

Through proper planning as outlined by the conversion
process model in this chapter, the implementation can be
facilitated smoothly toward stated objectives. There has
been general agreement that the mere changing of the
academic calendar does not guarantee academic excellence.
The most essential ingredient remains a well structured plan
coupled with qualified and dedicated faculty. (Walz et al.,
1977, p731).

Support is thus given for an examination of the
question: Was the process used by the case study institution
in converting from academic quarters to a semester system
consistent with the suggested guidelines for the planning
and implementation of the change as recommended by leading

authorities?
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METHODOLOGY

Chapter Three describes the methodology used to
investigate whether the case study institution was
consistent with suggested guidelines by leading authorities
for the planning and implementation process when converting
from terms to semesters.

The structure of the inquiry focuses on the role played
by the three key constituents of the institution in the
conversion process: Students, faculty, and university
management. The case study method of research will be
described along with its benefits and the limitations of
this approach for the study at hand. A review of the nature
of exploratory and descriptive research is presented plus
the specific types of data collection techniques, including
procedures used to gather and analyze data that are
appropriate for this investigation.

The underlying framework for analysis of the case
institution is the recommended conversion process that was

presented in Chapter Two.

36
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This procedure, outlined in Table 1 has six phases and
will be used as a benchmark for the comparative analysis.

Table 1

RECOMMENDED CONVERSION PROCESS
(Walz et al., 1977)

Phase 1
The Decision To Consider Changing Calendar Format
Phase 2 (4 Mo)
Appoint Committee of Administrators/Faculty/Students
Establish a Fact-Finding Project
Secure Concurrence of Top Administrators
Obtain Student Input
Secure Faculty Support
Develop a Position Paper
Conduct Open Discussion Sessions
Publicize the Major Issues
Schedule a Faculty Vote (Council/Senate)
Phase 3 (4 Mo)
Organize the Implementation Team
Identify Tasks
Develop Policies & Guidelines
Establish the Time Table For Procedures
Color-Code Forms & Documents
Phase 4 (12 Mo)
Review General Education Requirements
Develop Program Definitions
Develop and Approve New Academic Courses
Develop and Approve Codify the Course Numbering System
Establish the Graduation Requirements
Develop and Approve the Calendar Format
Develop and Approve Summer Sessions Format
Develop and Approve New Academic Standards
Develop and Approve Transition Courses
Develop The Computer System Procedures
Establish New Teaching Programs
Develop and Approve Articulation Agreements
Phase 5 (4 Mo)
Publicize Information About the New Calendar
Workshops For Students, Advisors, and Administrators
Develop Mini-Catalog
Schedule Advising Activities To Prevent Problem
Set Up an Academic Appeals Committee
Phase 6
Implement The New Format And Evaluate
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The Case Study Method

The case study approach to research is described by
Orum, Feagin and Sjoberg (1991) as an in-depth, multifaceted
investigation of one social phenomenon using qualitative
research methods and several data sources. Some case
studies use both qualitative and quantitative methods;
furthermore, some have involved a small number of cases
conducted in a comparative framework.

The focus of such research can be an organization, a
role or role-occupants, a city or an entire group of people.
Because only a single phenomenon is being investigated, data
collection procedures are utilized to examine this
particular instance in great depth and detail. Orum et
al. (1991) considers the case study to be a qualitative
method of inquiry, usually of one of three types:

1. Ethnography:

Referred to as field research, ethnography is the
detailed study of the life and activities of a group of
people. Firsthand observation of actions, beliefs, and
feelings is obtained in many cases by participating in
the activities, as is the case with many anthropologists
when observing a specific group over a long period of
time. Examples of this “participant observation”

research are Whyte’s (1943) classic research study on
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street-corner life in East Boston and Stack’s (1974)
ethnography of black families in a ghetto.

Sociobiography:

Sociobiography is the study of a particular social type
or social role, primarily using in-depth interviews. The
social biographer attempts to understand the nature of
the role of a social type. Examples are studies of the
life histories of hoboes (Anderson, 1923) and of black
domestics (Rollins, 1985).

Social history of a social group:

This is research conducted on the past experiences of a
group and seeks to provide insights that can illuminate
the experience of other, similar groups. It seeks to
construct a record of the past, to tell a story of the
life and times of a specific group of people. It
involves investigation of historical documents and may
utilize personal interviews to discover those historical
continuities and changes that may exhibit a pattern over
time. Examples of this type of case study research are
Bahr and Caplow’s Middletown As an Urban Case Study

(1991) and A Tale of Two Cases (Orum and Feagin, 1991).

A more technical definition of a case study according

to Yin (1994, pp.11-13) is: an empirical inquiry that

investigates a contemporary phenomenon within its real-life



40

context, especially when the boundaries between phenomenon
and context are not clearly evident. Case study methods are
useful when you deliberately wish to explore the contextual
conditions in the expectation that they are pertinent to the
phenomenon under study.

The case study inquiry copes with the technically
distinctive situation in which there will be many more
variables of interest than data points. Another result
relies on multiple sources of evidence, with data converging
in a triangulating fashion. There are also benefits from
the prior development of theoretical propositions to guide
data collection and analysis (Yin, 1994, p.13).

Yin notes there are exploratory, descriptive, and
explanatory case studies. There is also experimental
research involving these three categories. What distinguish
the experiment from the case study are the qualifying
conditions, such as:

1. The type of research question posed.

2. The extent of control an investigator has over actual
behavioral events.

3. The degree of focus on contemporary as opposed to
historical events.

Case study questions typically deal with the
operational links traced over time rather than with the

number of occurrences, more commonly used in quantitative



41

research. The case study approach is preferred when
explaining contemporary events when relevant behaviors
cannot be manipulated.

Because answers to the “how” and “why” questions posed
by this research project are principally expected to be
explanatory in nature, a case study analysis is considered
to be the most effective approach.

The two most persuasive elements supporting the utility
and appropriateness of case study analysis in this effort
are the ability of the researcher to make direct
observations of the calendar change process and the
opportunity to conduct personal interviews with key players
that participated in the decision making activities. These
individuals were directly involved with the formulation and
implementation of the calendar transition.

As a research strategy, the case study has been
described as illuminating a decision or set of decisions:
why they were taken, how they were implemented, (Schramm,

1971), and, indeed, that is the purpose of this study.

Strengths of the Case Study Methodology
Case study methodology has been used extensively by
anthropologists, sociologists, political scientists,
psychologists, and others because it can provide a detailed

analysis of micro events and social structures that
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constitute social life. 1Its benefits have been described by

Orum et al. (1991):

1. "It permits the grounding of observations and concepts
about social action and social structures in natural
settings studied at close hand” (p.5). The argument is
made that case analysis permits the observer to describe
a social action in a manner that comes closest to the
action as it is understood by the participants
themselves.

2. “It provides information from a number of sources and
over a period of time, thus permitting a more holistic
study of complex social networks and of complexes of
social action and social meaning” (p.5). The case study
permits the researcher to examine not only the
complexities of life in which people are involved but
also the impact on beliefs and decisions of the complex
web of social interaction.

3. "It can furnish the dimension of time and history to the
study of social life, thereby enabling the investigator
to examine continuity and change in lifework patterns
(p.5).” The case study permits the discovery of sets of
decisions and allows the researcher to determine the
effect of these decisions over time.

4. “It encourages and facilitates, in practice, theoretical

innovation and generalization (p. 5).” The case study
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approach allows the researcher to see human beings up
close and get a sense of what motivates them. It permits
the investigator to examine the way people define the

situation of their 1lives.

Limitations of the Case Study Method

A traditional criticism of case study research is that
it provides limited opportunity for scientific
generalization, a concern emanating from quantitative
research with a focus on theory testing and generation.
Generalization--it develops from measurement of variables
and the extrapolation of findings from those measurements
from the original set of data (or sample) to a larger set of
data (the population).

In contrast, the case study has limited statistical
generalization because it is representing the investigation
of a single instance of the phenomenon of interest. The
sample size of one limits the degree to which a researcher
can claim that the findings hold in similar instances.

To address this limitation, certain distinctions must
be made to clarify what is being generalized. In the study
of a social process, for example, such as the development of
an ethnic group, then it is the population of such

processes, not the population of the people, to which the
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researcher can generalize. As Orum et al. (1991) suggested,
generalization “is not merely a question of how many units
but rather what kind of unit one is studying” (p.15).

Another approach to this limitation in single-case
research such as this investigation is to take particular
care in establishing and demonstrating that the specific
case studied is highly representative of the larger
population to which the results are generalized. For
example, in Lynd and Lynd’s (1929), notable research on
Muncie, Indiana, the argument was advanced that the city was
representative of many midsize American communities of the
period and, therefore, its social and economic patterns
could safely be generalized widely to other locales.

Another example is Becker et al. (1961), who presented
the argument that the University of Kansas Medical School
was similar enough to all other medical schools in the
United States and that claims about Kansas’ students’
cultural experience existed in other American medical
schools as well.

A similar argument is presented for this research
project in that the selected case institution, Ferris State
University (FSU), has common interests with other publicly
funded institutions of higher education. Support is given
by reference to a study by the Calendar and Academic

Policies Subcommittee submitted on March 16, 1990, to the
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FSU Semester Feasibility Task Force. Forty-six institutions
were studied that were in some manner similar to the
demographic characteristics of FSU or other state supported
sister institutions. Nineteen of the related schools
selected were those considered to be “representative of the
characteristics” of Ferris State University in the Peer

Institution study prepared by the FSU Office of Planning and

Development on September 10, 1986.

Fourteen of the forty-six institutions studied were
technical schools with similar programs to those offered by
the College of Technology at FSU.

The assertion is that FSU is widely comparable to other
institutions and that this specific case study is highly
representative of the larger population to which the results
are generalized. This is particularly well established when
considering that it is the population of such calendar
change processes, not the population of the people, that the
conclusions from this project may be generalized.

For some, a second limitation of the case study method
is its limited relationship to previous research, how or
whether they cast light on propositions derived from earlier
studies and on variable interrelationships (Nachmius et al.,
1976, p.42). Such critics argue that, to establish that two
separate phenomena are related, the connection between the

two must be demonstrated. The very nature of a single case
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study usually precludes such a demonstration. Although case
studies may suggest covariance with other previously
demonstrated phenomena, quantitative assessment and analysis
of the relationships between variables is not possible.

There are instances, however, when the study of a
single case believed to represent a deviant situation is
used to examine theory by exception. A classical single-
case sociological research by Lipset, Trow and Coleman
(1956) was able to make a powerful statement by exception in
its examination of the prevalence of democracy in the
International Typographical Union in the face of its absence
in other unions.

Still another approach to this limitation is to use
multiple case studies in a comparative framework to evaluate
covariation of multiple phenomena.

Reliability is usually interpreted as the ability to
replicate the original study methodology using the same
research instruments and secure the same results. This is
often difficult in the case study method.

Because of the simplicity of much quantitative
methodology, its emphasis on a few controlled variables of
specific interest, and the objective character of numerical
(as contrasted to narrative) data, many suggest that
quantitative research is more reliable than qualitative

research, such as the case study.
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Case studies frequently make up for this potential
limitation by providing a depth of information about a
particular phenomenon during a specific period of time
rather than more shallow perspective on a few aspects of the
phenomenon that are stable over time, that is, suitable for
the determination of reliability. This tension between the
ability to secure a depth or breadth of information means
that, although case study results may be less easily
duplicated (reliable), they are more information-rich and
descriptive of the real event or phenomenon of interest.

There are also techniques which can increase the
reliability of case study information. One technique is the
use of a team of observers who compare and cross-check their
observations or findings with each other. As Singleton et
al. (1988) noted, “a complement of several observers makes
possible the intersubjective evaluation and confirmation of
brute data and thereby satisfies a crucial dictum of social
science research” (p.32).

Another technique involves cross-comparisons among
several studies of the same period and same phenomenon. In
the field of urban sociology, for example, there are case
histories of different cities, all covering about the same
historical period. This permits researchers to make

comparisons of patterns of urbanization.
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Validity of case study results is often considered
breached by the specter of researcher bias; however, in
other respects, the method offers a clear advantage over
other methods of research in terms of this consideration.
Case studies have often been described as more vulnerable
than quantitative methods to the introduction of bias by the
investigator. While it is true that the methodology must
rely on considerable judgment by the investigator, the great
strength of this form of research is that it does permit the
observer to assemble complementary and overlapping measures
of the same phenomena based on observation and personal
reflection.

In the situation at hand, researching the process of
calendar change in higher education, there are several
sources of overlapping data available. Examples are the
institution’s public financial records; student data;
institution records, including a body of studies and
reports; and information from personal interviews with
administrators and faculty who were directly involved in and
affected by the change process.

This strategy is called the “triangulation of sources”
and serves to support the validity of the case study

methodology.
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Design of the Study

The design of this case study is patterned after a
process recommended by Yin, Batement, & Moore (1983). The
process is graphically represented by the flow chart of

Figure 1.

CLARIFY THE PROBLEM

SELECT CASE METHODOLOGY and PROTOCOL

COLLECT DATA

I

EVALUATE DATA
WRITE REPORT

DRAW CASE CONCLUSIONS

DEVELOP POLICY IMPLICATIONS

Figure 1

FLOW CHART OF THE CASE STUDY PROCESS

Subject of the Present Case Study

The institution selected for this case study was Ferris
State University located in Big Rapids, Michigan. The

calendar transition, which was the specific phenomenon of
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interest, was implemented at the start of the 1993 fall

semester. This subject exhibited the following

characteristics:

1. The institution had experienced a change from terms to
semesters within the last ten years.

2. The institution had at least two years of experience
since changing to a different calendar.

3. The subject was a State of Michigan, publicly funded,
accredited four-year institution of higher education.

4. The key administrators and many of the calendar
transition chairpersons actually involved with the
transition were identified and available for
participation in the research. These individuals
expressed a willingness to be interviewed for the study.

5. The institution was willing to share transition process
documents and data relating to the quality and results of

its efforts during this transition period.

Selection of Interview Subjects

A purposeful sampling methodology was employed to
select at least eight case study participants who were most
able and qualified to provide the data of interest to this
inquiry (Patton, 1990). These individuals were considered

“information rich” resources who were substantively involved
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in and/or had affected the calendar transformation process

at Ferris State University.

All interviewees were informed about the purpose of the
research and expectations for their participation and that
information provided by the interviewees would be maintained
as confidential. Interviewees signed a consent agreement
prior to being interviewed. A copy of the Interviewee
Consent Form is provided in Appendix A.

Interviews were scheduled with key administrators and
faculty who were directly involved in the planning,
administration, and implementation of the conversion
process. An Interview Guide (Appendix B) was used to
provide consistency in the information gathering phase.
Written data was gathered such as:

1. Documents of preliminary studies made to determine
feasibility and reporting of level of agreement among
administrators, faculty and students.

2. A report describing the goals and objectives for making
the transition.

3. Copies of minutes of committee meetings that provide
insight to the decision making process and issues under
consideration.

4. Published financial reports dealing with the anticipated

cost of the transition change.
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University published reports of a self-study which
reflect the institution’s operations and university life
over the period when transition occurred.

Semester conversion documents and forms used by the
institution in the planning, administration and

implementation processes.

The period of analysis and comparison begins in late

1989 when a commitment was made to initiate serious

consideration of changing the calendar format. Elements of

the change process are studied which evolved from January,

1990, until the implementation in fall semester of 1993.

In-depth information was gathered on the following:

1.

Administrative issues, including operating costs that
influenced the calendar format, organizational structure,
student information systems, transition procedures, and
articulation agreements, interviews of administrators who
were involved in the decision process to obtain
viewpoints of management issues dealing with the goals,
objectives, and processes.

Student issues addressed in the conversion process such
as the students’ role in the decision making activities
that affect student life experiences before and after the

calendar transition.
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3. Faculty issues, including input to the conversion
planning and the process of implementation.

4. Environmental issues were also explored which are not
directly related to the calendar format change but which,
during this time period, may have impacted on the
process, for example, change in administrative
leadership, labor union issues, local community
involvement, state funding, and administrative procedures

impacted by outside agencies such as accreditation.

Instrumentation

An instrument developed by the researcher specifically
for this project (Interview Guide) was used as one means of
collecting information, specifically information from
individuals. A copy of this guide is provided in Appendix
B. and was pretested to assess its reliability and validity.

It is expected that the information secured on this
instrument will be non-proprietary, perhaps even published
information, which can be easily obtained with a high level
of accuracy and objectivity. A description of the interview
instrument testing is contained in Appendix D. The pretest
was conducted with administrators and faculty members to
verify the instrument’s content and face validity. This

will make certain that the terminology used actually
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describes the information desired, is universal, and will
result in an accurate response from all participants with

comparable data.

Comparative Analysis

The analysis of the information was principally focused

on examination of the question: Was the process used by the

case study institution in converting from academic quarters

to a semester system consistent with the suggested

guidelines for the planning and implementation of the change

as recommended by leading authorities?

The research goal was used to describe accurately the
process of calendar transition experience at Ferris State
University from 1989 to 1993.

The analysis involved several phases, similar to the
process summarized by Croteau & Lark (1995) in an
examination of student affairs practices in higher
education.

In Phase 1, the data was separated into discrete bits
of information (Garnets et al., 1991; Kuh & Andreas, 1991;
Lincon and Guba, 1985.) This phase involved generating a
complete set of the many components of the change process,
described by the participants, or as can be discerned from

written documents used by the case institution in the
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planning and implementation process of converting to
semesters. The chronological order of the conversion
process with decision milestones as components was
documented.

In Phase 2, these components were examined with the
purpose of comparison to a standard procedure described in
chapter two and three (Table 1), noting the consistencies
and discrepancies.

Phase 3 involved selecting units of data which were
most illustrative of each component and developing a written
description of categories, subcategories, and illustrations.
These were revised frequently to reduce the number of
categories and/or improve their clarity.

Phase 4 required testing the categories by sharing them
with individuals familiar with the phenomenon, in this case
with the calendar transition process. This phase involved
personal interviews with administrators and faculty.
Information gained from document analysis was cross checked
with key interviewees. In addition, during the interview
process cross checks were made among the interviewees in
order to improve the validity of the interview information.

Finally, a person was selected from the list of
transition team members to critique the gathered information
obtained to verify accuracy and relevance. It provided the

researcher with a check on whether the categories and sub-
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categories had accurately captured the process and whether
they meaningfully communicate this to those who actually
experienced it.

In Phase 5, the data are organized by creating larger,
more abstract themes. The purpose of this phase was to
derive meaning from the data at the highest level of
abstraction possible, tying them to other, similar

phenomena.

Summary

This chapter has described the case study approach and
its suitability for analyzing the process of the calendar
change at Ferris State University. The structure and
procedures to be undertaken in the effort have been
explained including the method of analysis. The outcome of
this analysis will answer the question: Was the process
used by the case study institution in converting from
academic quarters to a semester system consistent with the
suggested guidelines for the planning and implementation of

the change as recommended by leading authorities?



CHAPTER 4

CASE STUDY OF FERRIS STATE UNIVERSITY

Introduction

Chapter Four describes Ferris State University and the
actual planning process and procedures used to implement the
change from quarters to semesters.

The three constituencies studied in terms of the
process used for this transition were administrators,
faculty, and students. The sources of information included
published reports of studies, statistical data, and

university bulletins plus minutes of committee meetings.

Context of the Results

A description of Ferris State University (FSU), Big
Rapids, Michigan, provides a context for better
understanding the results of this study. This description

flows best from the statement of this organization’s mission

57
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and statement of purpose. The following was approved by the
FSU Board of Control on August 3, 1991:

Ferris State University is Michigan’s applied
polytechnic university. Its mission is to teach
students in a number of applied technology fields and
in other selected professional fields where there is
sustained and significant career potential. Ferris
educates its students to be employable and capable of
professional growth, and further, to contribute to
their profession and to a constantly changing, global
society.

OUR STUDENTS

We are committed to providing our students with strong
curricula emphasizing practical, usable skills blended
with a relevant general education foundation. This is
accomplished in a caring environment with personal
attention and close faculty-student interaction. We
offer educational opportunity, with an “open door”
admission component, to a diverse array of students,
including high school graduates, transfer students from
other colleges and university, as well as non-
traditionally prepared students. We also foster
positive co-curricular experiences leading to a
fulfilling student life.

OUR PROGRAMS

We are committed to keeping our educational programs
and services responsive to the changing needs of
manufacturing, business, health care, and other
industries and professions which are critical to
Michigan’s economy. We achieve this by actively
fostering mutually beneficial relationships with those
who employ our graduates.

OUR EMPLOYEES

We are committed to high standards of performance and
pride in accomplishment, with the understanding that
the strength of our organization is in our people. We
embrace the concepts of equal opportunity, affirmative
action, and cultural diversity. We encourage teamwork,
professional growth, acceptance of responsibility, and
recognition of achievement.

OUR COMMUNITIES

We are committed to being good neighbors with full
participation in community life and community service.
We share access to educational experiences, business
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opportunities, cultural events, leisure pursuits, and a
variety of other activities with our communities.

OUR STATE

We are committed to contributing to the economic

vitality of our state by providing a well-trained and

educated workforce. We are actively involved in

applied research relative to the transfer, application

and management of technology, and its relationship to

our society.

This statement of mission was supplemented by a Board-
approved Strategic Plan of August, 1993, implemented in
1994.

Profile of ¥FSU

Ferris State University is nestled on a 600-acre campus
in Big Rapids, a city of 12,600, located in the vacation and
recreation area of West Central Michigan, 54 miles north of
Grand Rapids and within 200 miles of both Chicago and
Detroit. (Campus Map see Appendix C)

FSU teaches technical skills and applications focused
on solving real problems and produces a graduate that is
more practical than theoretical, and more active than
contemplative. It provides a diverse array of technical and
professional programs which results in one of the state’s

highest placement rates--93 percent of the most recent
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graduates surveyed found jobs or continued their education
(FSU Quick Facts, 1996). Accreditation is by the North
Central Association of Colleges and Schools and is certified
by the State Approval Agency of the Department of Education
and the Veterans Administration for the education and
training of veterans to attend under the provisions of Title
38, United States Code.

The institution is named for its founder, Woodbridge N.
Ferris (1853-1926), a Michigan educator and politician, a
two term Michigan governor and United States Senator.

Ferris established a private industrial school in Big Rapids
in 1884 under the name of the Big Rapids Industrial School.
Shortly thereafter the school changed its title to Ferris
Industrial School. 1In 1899, the School became Ferris
Institute, which became part of the State’s higher education
system in 1950. By an act of the Michigan Legislature in
1963, the school became Ferris State College. In 1987 the
Legislature granted university status and changed the name
to Ferris State University.

Woodbridge N. Ferris had retraining of out-of-work
lumberjacks in mind when he started the institution 112
years ago. His concept of training students for a changing
society is just as relevant today.

With a 1995 enrollment of approximately 9,700 students,

FSU provides more than 100 academic programs through its
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seven colleges: Arts and Sciences; Allied Health Sciences;
Business; Education; Optometry; Pharmacy; and Technology.
In addition to certificate programs, associate’s and
bachelor’s degrees, there are offered two master’s degrees
and professional doctorates in optometry and pharmacy.

Selected programs are also offered at off-campus
locations through the Northern Michigan Regional Center in
Traverse City, Southeast Michigan Regional Center in Flint,
and Southwest Michigan Regional Center in Grand Rapids. As
an applied polytechnic university, Ferris is a key
contributor to Michigan’s economic base.

The institution is governed by a gubernatorially
appointed Board. 1In 1995 the Board was changed from a Board
of Control to the current designation as a Board of Trustees
whose members serve a term of eight years. The Board
ultimately is responsible for the academic and fiscal
policies of the university and appoints the president,
administrative officers, and full-time faculty.

Financial resources are primarily derived from state
support, tuition, gifts, and investments.

The faculty at Ferris are qualified people in their
particular fields, whether by experience or by education.
Of the faculty members, over 30 percent possess earned
doctorates, while an additional 56 percent have master’s

degrees and beyond. Eight faculty members have been awarded
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Fulbright grants in recent years. Numerous faculty have
earned other state, national, and international honors.

While the primary emphasis is on classroom instruction
(teaching institution), the faculty are engaged in a variety
of scholarly activities, including publishing text and other
books; as consultants in business and industry; in editing
and publishing in learned journals; in performing research;
and in writing plays, poetry and articles, both in the U.S.
and abroad.

The students represent a wider cross-section of the
population than is to be found on some campuses. A future
manufacturing engineer may be actively involved with the
Associated Student Government senate together with a
pharmacy student.

The majority of students come to Ferris directly from
high school, but an increasing number are students older
than average who are changing careers or are taking
advantage of advanced training opportunities after missing
out earlier in their lives. The many Ferris laddered
programs provide training to move up to a better career
level. Approximately 56 percent of the students are in
baccalaureate degree programs

Unlike many four-year institutions, Ferris serves as a
community college for the Big Rapids area of Michigan by

offering a variety of two-year associate degree programs.
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Laddering programs allow credits earned the first two years
of study to be transferred into the final two years of a
wide variety of compatible baccalaureate degree programs.

Sixty percent of the.student population are male
students, and 40 percent are women, but the percentages of
coeds has been gradually increasing.

Every county in Michigan is represented by the student
body which provides a diverse background including the
highly industrialized southeast and the recreational areas
of the north. Approximately 25 other states are also
represented in addition to foreign countries on five

continents.
The FSU Academic Calendar

On several occasions in the past 25 years, the issue of
the academic calendar change at Ferris State University has
been considered. As early as January 17, 1972, it was
announced that Ferris would convert to a semester format for
academic year 1974-1975. Minutes of the Board of Control of
March 4, 1972, indicate the planned change was discussed,
but no action taken at that meeting. Minutes of the
December 16th, 1972, meeting show that the planned calendar
change was not considered feasible for two réasons: First,

many programs were predicated on students entering every
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quarter; secondly, the shorter, twelve-week summer session
under semesters compared with the sixteen weeks summer
session under terms was deemed unworkable.

Adjustment to the quarter calendar in 1973 was made
that facilitated the fall term starting two weeks earlier.
This was done so that the school year finished in mid-May,
allowing students looking for summer employment to have a
competitive opportunity for summer jobs with those attending
institutions on semesters who also finished in May. This
format continued until the issue surfaced again in 1989 and
a Feasibility Committee was formed to evaluate a transition
to a semester system. The faculty was asked, as part of a
general survey, how they felt about a sixteen week semester
system. No other semester options were considered. Of the
352 responses, 50.8% were strongly opposed, 39.8% expressed
support, and 9.3% expressed no opinion. Then-president
Popovich requested that the Academic Senate create a

Semester Feasibility Task Force which met for the first time

on January 12, 1990. Its mission was to “study the
advisability of Ferris State University’s conversion to the

semester calendar system.” (see Figure 2)



65

CHAIRPERSON - Alan Pochi

SUBCOMMITTEES :

— 1 CALENDAR & ACADEMIC POLICIES |

CURRICULUM, FIELD EXPERIENCE, AND
WORKLOAD

— " STUDENT LIFE AND SERVICES |

—— FINANCIAL IMPACT |

Members: April, 1990

Alan Pochi

Ken Acton

John Alexander
David Baker
Richard Bethel
Thomas Colladay
Ed Hengesh
Garth McHattie
Paul Prins
Margaret Robbins
Patricia Russell
Paul Schnept
Colin Skelding
Joan Totten
Allyn Uniacke
Thomas Walsh
Jackie Wheeler
Meg White

ORGANIZATIONAL CHART:

Ferris Faculty Association (FFA)
Technology
Administrator
Student

Academic Senate
Administrator
Pharmacy
Education
Administrator
Business

Arts and Sciences
Administrator
Student
Library/Counselors
Optometry
Professional Staff
Allied Health
Student

Figure 2
SEMESTER FEASIBILITY TASK FORCE
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Semester PFeasibility Task Force

The areas to be evaluated were assigned to four working
subcommittees, described as follows:

1. Calendar and Academic Policies
e Administrative and academic policies

e Academic calendar relationships with other Michigan
college/university calendars

2. Curriculum, Field Experience and Workload
e Curriculum planning and development
e Faculty workload
e Field experience education

3. Financial Impact

4. Student Life and Services

The chair of each group prepared a position paper on
the task assigned. Composition of the subcommittees
represented specific interest areas or expertise. The
results of each subcommittee’s findings were reviewed for
purposes of understanding the environment within which the

administration made decisions to change.

The Calendar and Academic Policy Subcommittee

The task assigned the sub-committee for the Calendar
and Academic Policy was to study what the effects of

converting to a semester system will be upon registration,
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advising, final exams, drop/adds, calendar length, the
beginning and ending dates of the semester, breaks, and the
calendar’s relationships with other Michigan colleges and
universities.

Forty-six other institutions were studied to evaluate
their calendar formats. The schools selected were other
State of Michigan-supported institutions or in some way
similar to the demographics of FSU. The Ferris Office of
Planning and Development had earlier prepared a Peer
Institution Study in 1986, and 19 of the 46 institutions
studied were selected from this peer cohort.

The Big Rapids School District’s calendar was also
studied to look at the coordination of school breaks and
vacations which permit faculty and staff and their children
time off together.

The impact of the Grand Rapids Junior College calendar
on the FSU courses being jointly taught at the Applied
Technology Center was also considered.

Of the 46 institutions studied, 36 were on or were
committed to changing to the early semester calendar. Some
42 had a type of final examination period after the end of
formal class sessions.

The Subcommittee’s review of the early semester system
(FSU, 1990, Appendix II) suggested that this system had

these characteristics:
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Semesters will eliminate the interruption in instruction
which now occurs during the winter quarter as a result of
Christmas. Spring break, however, interrupts instruction
during spring semester.

A spring break that coincides with the Big Rapids school
systems will be advantageous for faculty and staff.
Semesters will allow FSU students an opportunity for
summer employment at the same time as students from the
other eleven state-supported schools on semesters. It
was also found to be more compatible with the Grand
Rapids Junior College system.

Semesters will eliminate a major enrollment period that
involves admissions, advising, registration, fee
collection, financial aid distribution, and grant
processing.

Transfer credits would not need to be converted for
students attending all but one of the other state
universities and most community colleges.

Student advising is more critical as students
experiencing difficulties in a course will have lost 15
weeks of effort rather than only 10 weeks if they elected

to drop or had failed.

The committee’s recommendation for conversion to the

semester calendar was based on the belief that this would
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align the FSU Ferris calendar with those of other state
supported universities and most other peer institutions.
While other factors were important, this was clearly the

most significant.

Curriculum, Field Experience, and Workload

The task assigned this committee was to compare the
strengths and weaknesses of the quarter and semester systems
in areas of curriculum planning and development, field
experience education, and faculty workload.

There were five objectives chosen which were to be
served by a three-item questionnaire (FSU, 1990, Appendix
III) using the descriptive survey method (see questionnaire,
Appendix D):

1. To raise the consciousness of the faculty and
administrators to a possible need to change calendar.

2. To measure faculty and administrative support for a
possible conversion to semesters.

3. To identify the reasons, particularly those unique to
Ferris, for either staying on the quarter system or
converting to semesters.

4. To determine which system would best serve students,

faculty, and administrators.
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5. To determine the perceived and/or anticipated faculty and
administrative workload that would be required for

conversion.

A summary of the responses and first-hand comments
obtained from the subcommittee members revealed some
expected and unexpected feelings.

When describing the strengths of the quarter system,
curriculum it was reported that quarters were considered
traditional at Ferris and favored by the majority of
faculty, students, and adult learners. The format divides
the year conveniently into 4 time periods with as many
points of entry which facilitates the marketing of programs.
The natural summer quarter works well for remedial or
acceleration purposes.

Quarters allow easier packaging of course content into
distinct units with greater variety of offerings thus
increasing flexibility of course scheduling and establishing
prerequisites.

With more concentration of material in a shorter
period, the emphasis is on a need to know rather than a
nice to know basis. Also, the intensity promotes higher
level of student interest, less chance for boredom and
unfavorable interactions or conflicts between students and

faculty.
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Students may find that classes meeting more frequently
each week may promote greater retention of material which
would be important to those less academically qualified.

With a shorter course length the student performance
feedback is more rapid. A poor course grade has less impact
on an overall GPA, and more retake options are available,
thus reducing grade stress.

Survey results indicated that field experience

activities under the quarter system had some good points.

Multiple entry points (4) to programs of shorter
duration allowed for a variety of experiences with more than
one internship site. The ten week internship appeared to be
preferable in that the student spent less time away from
formal studies, fulfilled some program internship needs
without redundancy, was highly favored by seasonal programs
such as Professional Golf Management, and easily
accommodated some certification programs requiring twenty
week sessions to accumulate necessary hours.

In terms of workload issues, the quarter system allowed

more efficient utilization of full-time faculty and greater
flexibility in recruitment of part-time faculty.

Strengths of the semester system were summarized from
the survey data and, in terms of curriculum, indicated that
it is important to be aligned with calendars of most other

state and national colleges and universities.



72

Semester curriculum reduces the number of school
session startups and wind-downs, decreasing repetition and
introductory material including course preparations, which
leaves more time for research and academic development.

Textbooks are generally written for semester courses,
and semesters present more opportunities for class projects,
field trips, outside speakers, and researching reports.

Problems transferring college credits to and from
Ferris with most other institutions by students would be
alleviated. Also, the conversion of reporting data
transmitted between Ferris and State of Michigan officials
would be no longer be required.

With a more leisurely, less structured pace, a broader
and/or more in-depth coverage of material would be possible
and more conducive for development of student-faculty
rapport.

With a longer course format of 15 weeks, there is more
time between exams, allowing students more time to recover
from poor academic performance.

With regard to field experiences, the semester calendar

has a better fit for student teacher placement arrangements
with K-12 schools, allowing more time for pre-placement
orientation and integration with ongoing course work.
Fieldwork would be a longer uninterrupted time on task which

is more consistent with real world experience.
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The workload under semesters would be significantly
affected as all processes that occur quarterly would occur
one time fewer per annum. This would impact student
counseling, pre-registration, registration, financial aid
assessment, grade collection and reporting, graduations,
etc.

The use of library resources and personnel would be
more spread out with the fewer circulation periods and
reduced competitive pressure placed upon resources.

While the Curriculum, Field Experience, and Workload
Subcommittee did not take a firm stand one way or another,
it did offer recommendations in the event of a final
decision to convert.

A summary of the recommendations includes that:

1. An implementation task force be established to facilitate
the transition.

2. A at least two years duration be established to inform
faculty and students as to what is happening and how it
will impact them.

3. Recommendations of the General Education Task Force be
assimilated into conversion plans.

4. The institution take this opportunity to evaluate the
directions of programs and course content fully.

5. A an early semester calendar with the first semester

ending at Christmas be established.
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6. Time for final examinations be allotted.

7. The conversion factor from quarter hours to semester
hours be two-thirds with the normal course load being 15
hours for a four-year graduation expectation.

8. The relative current minimum number of credit hours
needed for graduation (180) be maintained after
conversion to semester hours (120).

9. A credit hour would be the traditional 50 minutes of
course instruction with one credit hour for three hours
of contact for laboratory experience.

10.The faculty workload not increase as a result of
conversion.

11.Course content be structured to minimize the need for one
or two credit hour courses.

12.The content of service courses be developed with input by
those served with enough additional course sections
offered routinely to offset the sections lost because of

the conversion.

Financial Impact

The Financial Impact Subcommittee was charged with

determining what costs would occur and be ongoing as a

result of the change from quarters to semesters.
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While significant costs are involved with the move from
one system to another, particularly in adapting student
record keeping, there was not enough evidence to show
conclusively that there are higher specific costs associated
with one system or another. The minor exceptions are for
costs of residence hall maintenance and keeping residence
halls open with food contracts, faculty contracts, etc.

The costs of changing the student record keeping system
are partially offset by the elimination of the staff’s time
currently used to convert records to a semester equivalent
for state accounting purposes.

The subcommittee did not discover any major ongoing
administrative costs favoring one calendar or another with
one minor exception: the possibly increased faculty costs
of the examination period extending the contract work
schedule. Since most other staff are on a twelve month work
schedule, the change from terms to semesters would not have
as obvious an effect. The subcommittee recommended that two
semesters’ tuition should cost students the same as three
quarters and proportional costs for summer sessions. While
students would pay more when registering for a semester than
a quarter, the tuition would be the same for a full school
year period. Students would realize some cost savings with
one fewer set of textbooks needed for two semesters per year

compared to three quarters.
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Those units on campus that would be affected by the
conversion estimated the following financial impact on the
institution.

Operations:
Estimated savings in cost of forms $ 3,000

Physical Plant:
Possible savings in utilities $ 5,000

Bookstore:
Reduction in textbook revenue ($400,000)
Savings from reduction in labor $ 15,000
net cost ($385,000)

Business Office: (One less billing cycle)
Savings on =-billing forms $ 750
-postage $ 1,500
-overtime $ 100
$ 2,350
Registrar:
Postage savings from one mailing
- of grades $ 3,300
- pre-gqtr info to students $ 120
- intern/coop mailing $ 200
$ 3,620
Administrative Services: No change N/A

Total of the above estimated annual change in
costs/revenue that would be ongoing due to the
change from terms to semesters -----—====--- ($361,030)

The estimated costs of the calendar change
implementation are:

Information Services and

Telecommunications:

Implementation of the Student Information $ 40,000
system (SIS new or modification of current

system)

Academic Affairs Office:
Estimated costs for the 1993-94 Semester
Implementation
Year One, 1990-91
Faculty release time, Semester
Implementation Team Formation ($ 80,000)
Secretarial, supply and expense ($ 20,000)
net cost $ 100,000
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Year Two, 1991-92
Semester Implementation Team,
One faculty member @ 100% release
for STT Chairperson ($ 40,000)
Seven faculty @ 50% release ($160,000)
Secretarial, supply and expense ($ 50,000)
net cost $ 250,000

Year Three, 1992-93
Semester Implementation Team ($200,000)
Secretarial, supply and expense ($ 50,000)

net cost $ 250,000

Year Four, Implementation Year 1993-94
SIT Chairperson, 50% release time($ 20,000)
Secretarial, supply and expense ($ 25,000)

net cost $ 45,000

Total estimated costs of implementation ----- $ 685,000

Student Life And Services:

The subcommittee for Student Life and Services focused

on concerns of the students and implications for services
offered them in view of the changes being considered.

The results of a marketing research class project were
used to determine the attitudes of students toward a
possible change in the academic calendar from quarters to
semesters.

Comments were also solicited from department heads in
the Student Services section of the Business Operations
Division. They were asked to review their areas of
responsibility to estimate the impact both financially and

by service to the students if a change took place. A basic
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assumption was that the current 30 week format would be
retained and comparisons are made based on three 10 week
quarters and two 15 week semesters.

Summaries of the comments from Student Services staff
follow:

Housing and Food Service:

Switching to a two semester system could reduce some of
the financial costs of three quarters because of one fewer
opening and closing operation. Student retention might
improve as the current quarter system appears to create more
drop out opportunities:.

Athletics:

There would be advantages for sports participants as
well as spectators with a semester calendar as sporting
events could be scheduled to fit with other institutions’
schedules which are predominately semesters.

Intramural athletics might be more attractive to some
students with longer seasons under semesters.

Bookstore:

Two book buying rushes and buy-back periods rather than
three would result in some labor cost savings. With a
semester format they would reduce text book purchases for

students by one-third.
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Counseling Area:

While strictly conjecture, students may experience less
pressure in class situation with longer semester, but longer
periods between breaks could create more anxiety.

Judicial Services:

Difficult to identify any major impact of change.

Student Activities:

The short (ten week) term calendar creates some
scheduling and advertising problems for events which would
be alleviated with more time to plan and execute under

semesters.

Student comments were gathered using a problem
statement: “What percent of Ferris State University students
would favor switching to a semester system of some kind?”
During the 1987-88 school year, a marketing research class
collected 716 surveys from randomly selected classrooms
across campus, obtaining a representative proportion of each
of the seven schools at the university as well as from each
of the class levels (freshman, sophomore, junior, senior,
and graduate students). The surveys were quantitative
descriptive data gathering tools, focused on the problem
statement and seven objectives (see Appendix F, sample
questionnaire: student survey--quarters vs. semesters).

The survey results used demographic variables such as sex,
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class, and school to determine by the triangularity method
whether the study is representative and results could be
judged valid. The results were reported as having a
confidence level of 95% with a confidence interval of
approximately +/- 5%.

The executive summary of the results reports “Students
who would favor switching to a semester system of some kind
were a minority. Of the students surveyed, only 32.9%
(22.6% for 15 week and 10.3% for 16-17 week) favored
switching to a semester system.” The report mentions that
“when cross-tabulated by demographic variables, it was found
that 73.7% of the students with a GPA of 3.0 to 3.4 wanted
to stay on the 10 week quarter system (FSU, 1990, Appendix
IV, pp.65-69). Many students cited (29.1%) that the main
advantage that quarters had over semesters was the ability
to offer a wider variety of classes. This was extremely
important to the students because many (38.3%) planned to
pursue a minor degree, with a large percentage (26.6%)
undecided. The data indicated that all of the schools on
campus were equally likely to want to stay on a quarter
system. Of the students poled, 57.2% felt that quarters
offered a higher quality of education, with 7.3% saying that
the more intensive quarters made them work harder and learn
more” (FSU, 1990, Appendix IV, pp.57-59). The results

indicated that 32.3% of the sample were semester transfer
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students with experience under a semester calendar and that
73.6% of those students would prefer the current term
format. The principal objections mentioned for the semester
system are a reduction in class variety, a lower frequency
of breaks, and a greater chance of getting tired of a class
or a professor.

It was the recommendation of the study of student
opinions that, pending proof that semesters offer a higher
quality of education, that Ferris State University stay with
its then present 10 week quarter system.

The subcommittee on Student Life and Services felt

that, under semesters, there would be no major changes if
conversion went ahead, other than the length of residence
hall and food service contracts. Advising would be less
hectic but more crucial because students encountering
difficulty face a more severe penalty for poor academic
performance. Students would have more time to adjust to
various courses with longer sessions, but there is a great
deal of resistance by the students to making that change.

This would have to be dealt with in transition planning.

Recommendations of the Semester Feasibility Task Force

On April 16, 1990, with the four sub-committee reports

completed, the final recommendation was submitted to
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President Helen Popovich and the Academic Senate and stated

the following: (FSU, 1990, p.2)

1.

That the university convert to a semester system, to be
effective no earlier than fall, 1992, which should
provide enough time to implement necessary changes in
curriculum, student record-keeping, and scheduling:;

That the semesters consist of fifteen weeks of
instruction, containing seventy-five class days, and a
sixteenth week during which final examinations may be
administered. The fall semester should start at or near
the end of August, include a break from the Wednesday
before Thanksgiving until the Sunday after it, and
conclude at least one full week before Christmas. Spring
semester should start the first full week of January,
include a spring break that coincides with that of the
Big Rapids School District (if possible), and should end
about the first week of May. Summer school could be
constituted as one fifteen week session from late May to
mid-to-late August, but other possibilities should be
explored;

That an implementation team be created to facilitate the

conversion and address the problems of the actual

- conversion process;
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That the usual rate of conversion be in a ratio of 2/3,
so that an associate’s degree should contain about 60
hours, and a bachelor’s about 120. The conversion factor
should apply across all course components of a
curriculum;

That the standard lecture-only course consist of three
credit hours for three class meetings per week of fifty
minutes each;

That the standard student workload be fifteen hours per
semester for students intending to complete a degree in
four or two years;

That students enrolled during the transition process not
suffer and lose time for courses completed immediately
prior to the implementation of the new calendar:;

That faculty workload not be increased because of the

conversion.

Recommendations of the University Academic Affairs Office:

From an independent review of the literature and

contemporary practice in American higher education, plus the

report from the Semester Feasibility Task Force of the

Academic Senate, the university administration recommended

changing to the Early Semester System.
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An executive summary report of September 18, 1990,

indicates that the semester calendar will commence with the

1 993-94 academic year. The summary goes on to suggest that

™ the semester format will provide greater opportunities for

F erris students to assimilate material and to successfully

— omplete a rigorous academic program. That with today’s

e1xmphasis on critically important written and verbal

— ommunication skill, the semester system also gives this
4 xastitution a better opportunity to produce graduates with
- k2 ose skills” (FSU Academic Affairs Office, 1990, p.1-2).
I xx addition, one fewer registration process will produce

< ¥>erational savings and more efficient use of time by

£ & culty, staff, and students.
The Academic Affairs Office report also states that the

= tt udies completed indicate that the semester system is
T h ought to be superior from a pedagogical standpoint, and
P> X o-vwides weaker students an advantage resulting from the

F e ater time availability between classes in a fifteen-week

<& 1 _endar rather than a ten-week calendar.

Reasons For Calendar Conversion At This Time

The many issues involved can be categorized into

S ©~reral basic areas as reported in the Executive Summary of
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4+— e FSU Academic Affairs Office, Calendar Recommendations

¢ B SU Academic Affairs Office, 1990, pp.1-3).

2 . Timing:
During the 1993-94 academic year, there are several
important activities and events.

e The next North Central Association accreditation
site visit is scheduled for 1993-94, and the
conversion process will demonstrate progress in a
number of concerns voiced by the last visiting team.

e The new general education requirements have been
committed to be in place by fall, 1993. This will
require review of the proposed curriculum models and
would be appropriate when the curriculum must be
addressed anyway with a change to semesters.

e A new student information system (SIS) has been
purchased by the Board of Control from Information
Associates, and most likely that package will be
implemented during 1993-94. Now is the most time
and cost effective period to convert to semesters:
when the new SIS system is being installed and
incorporating changes to the curriculum.

2. C ongruence With Contemporary Calendar Practice:
With the literature documenting a trend over the last
twenty years of a conversion from terms to the early
semester system in American higher education, the
problems of articulation surface. At the time of this
decision, thirteen of the fifteen state universities in
Michigan are either on semesters or have made a
commitment to change from terms to semesters.
Northwestern Michigan College and Lansing Community
College are the last remaining community colleges at
the time of this decision to use the term format, but
both have indicated their intent to convert to
semesters by 1993-94.
Ferris has a very close relationship with Grand Rapids
Community College (GRCC) which is on a semester
calendar. The collaboration of programs with GRCC
through the Applied Technology Center in Grand Rapids
complicates the articulation process.
There are benefits to the administration, students, and
faculty to work under a calendar format that is
relatively consistent.
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= . Curriculum Revision:

Conversion to the semester system provides the
opportunity for a fundamental review and possible
revision to the university curriculum at the elemental
level. With the concurrent implementation of new
general education requirements a comprehensive review
of Ferris programming is possible. “The need to
effectively communicate and compute must receive the
very highest priority in curriculum planning.”

Benefits of Semesters For Ferris State University

As part of the academic calendar recommendations, the

Acadenic Affairs Office described the following benefits to

be Aerived from semesters conversion for students, faculty,

AaAnd university management (FSU Academic Affairs Office,

1990, pp.3-5).

1. A.dvantages For Students:

More out-of-class time is available for the
assimilation of material presented in class and for
the preparation of term papers and other out-of-
class assignments.

The slow pace of the semester course allows students
with weaker academic preparation more time to absorb
course material and more opportunities to interact
with faculty.

Students would have to purchase fewer textbooks,
resulting in a reduction of some educational
expenses.

The semester system with one fewer registration
period will detract less from the student’s
educational experience at Ferris.

Short term absences from class (e.g. illness) can be
more easily accommodated in the semester system--
i.e. a 15-week semester gives students more
opportunity to “recover” from illness or overcome
academic deficiencies.

Both writing skills and the use of information

resources (i.e. library bibliographic instruction)
would be strengthened by more time being available
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for course projects using and reinforcing those
skills.

Because approximately 25% of the first-term students
at Ferris transfer from a community college or other
college/university and almost 40% of Ferris students
have some transfer credit, the compatibility of
calendars will facilitate ease of transfer of
credits (most community colleges and universities in
Michigan are on the semester calendar).

The early semester calendar would allow Ferris
students to compete favorably with students from the
other state universities for summer jobs.

2 . Advantages For Faculty:

3

The semester system allows faculty more time to get
to know students and to plan course activities and
objectives and also provides increased time to
improve the basic reading and literacy skills of the
students.

Textbooks and the organization of the material in
most texts are often designed for the semester
system; consequently, course planning and lecture
assignments would be facilitated by the conversion.

The semester calendar would be more congruent with
the Big Rapids school calendar, allowing faculty
with children in the Big Rapids school system to
have common vacation times.

Faculty time currently assigned to registration-
related duties would be reduced by one-third, making
that time available for other faculty activities
such as course/curriculum planning, research, or
other scholarly activity.

The semester system allows more faculty time for
grading examinations, preparation of course
materials, and scholarly activity.

The semester calendar would eliminate the split
winter quarter and the loss of valuable course time
resulting from the break in class presentations.

A dAvantages For University Management:

One fewer registration cycle will result in a saving
of paperwork and staff time for admissions,
registration, financial aid processing, fee
collection, grade processing, etc. Staff time may
be utilized in other functions.

The less-hurried pace of the semester system will

give the administrative staff more time to process
all of the paperwork associated with admission,
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registration, tuition payments and grade reporting
of students.

e The semester system will allow for more effective
forecasting and planning.
With the implementation of new general education
eqguirements and a new student information system currently
cheduled for the 1993-94 academic year, it was determined

hat this would be the optimum time to change to semesters.

The Semester Transition Team

The first item of business was the establishment of the
eme ster Transition Team (STT) in December, 1990, and the
PPointment of Dr. James Maas as chairperson (Figure 3).

The chair reported directly to the Vice President for
“adenmic Affairs, the executive officer responsible to the
A xd of Control for the academic calendar. Dr. Maas was
L ~ren the responsibility for the planning, management, and
2> O xrdination of the implementation of the early semester
1 @ndar. He directed the activities of the STT and
> xdinated all aspects of the implementation process.
'S Semester Transition Team of 19 people was responsible
>X= the coordination of the curriculum change with the
l]':i-ous colleges of the university, the Academic Senate,

., essentially, the overall management of the conversion

COcess.
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Figure 3

ORGANIZATIONAL CHART: SEMESTER TRANSITION TEAM (STT)
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With approval of the Board of Control, a set of
guidelines were formulated in December, 1990, for the STT to
d e ~welop the actual mechanical process for the conversion.
s amples of the Board’s suggestions follow: (FSU, 1990)

Students enrolled during and after the conversion
PP rocess must be able to complete their program and graduate
in the same length of time they would have under the quarter
sSysten.

The FSU 242 laddering concept must continue under the
S emester calendar.

Students will complete an academic year at least as
€Aaxrlyy as those at the other state universities to be
<oOmpetitive for permanent employment and summer jobs.

Academic programs with special calendar needs will have
the conversion flexibility to meet those special needs.

The conversion will include a comprehensive review of
the curriculum with an emphasis on reduction of course
A1 jcation.

Baccalaureate degree programs should have 120-130
c::te<iit: hours and associate degrees 60-65 credit hours.

Three and four credit semester courses should be the
nor’-‘-‘l with only a limited number of one and two credit
SSuxges,

Faculty teaching loads must not increase as a result of

th
€  conversion to a semester calendar.
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The cumulative impact on curriculum should be a one-
+h i xrrd reduction in the number of courses offered for each
depraxtment and college.

The total number of course sections and the total
numb>er of section credits offered over an academic year must
de c xrease by approximately one-third.

The average number of students/sections enrollments per
texrm must remain constant.

The Board also provided the (STT) team a specific list
Of i rections: (FSU Academic Affairs Office, 1990)

1. E=s tablish the guidelines for the conversion of courses
arxrad programs, including detailed directions for course
1 awxnbering, credit hours in associate and baccalaureate
C.ie gree programs, meeting general education requirements
1 x2x the semester format, etc.

2. A ¥ ter consultation with faculty groups, propose a summer
C & Jdendar which will have the flexibility to meet the

3 Ne eds of a diverse student population.

- P x gepare guidelines for the number of credit hours in both
I & ccalaureate and associate degree programs and a process
< ensure that each college has carefully reviewed the

& xious components of its programs.
Ta xefully review the need for an exam week (or final exam
qays), and submit a recommendation to the Vice President
s L. X  this regard.
= P-":‘epare and submit no later than May, 1992, specific
<& Qendars for the 1993-94 and 1994-95 academic years
s ( 3 nicluding summer semesters).
= |Sa cilitate the incorporation of the new general education
& quirements through dialogue and coordination with the
-2 e rmeral education council.
< xk closely with academic programs offering cooperative
€<Awycation and clinical internship and/or externship
S 3z perience to facilitate the inclusion of such experience
iny the semester calendar. The team is to be especially
Sensitive to the needs of this type of educational
©Xxperience, and novel and innovative ideas are to be
8 Shcouraged.
- The team should propose a mechanism to keep students
informed about the status of the conversion and, at the
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appropriate times, prepare information booklets for
= tudents enrolled at FSU during the transition year.

9. In conjunction with the other state universities while
wrandergoing the conversion, the team should plan for the
s pecific problems associated with the 1993-94 academic
year and how students will be advised during this
— x itical period.

1 O . The team will have to deal with a variety of issues, not
& 1 1 of which can be envisioned at this time--e.g., role
o £ service courses, duplication of courses across the
campus, class size/number of section offerings to meet
=3 - udent demand, the potential for enrollment decline
e3xcperienced by other institutions in the conversion, etc.

11 . O~wrersee the preparation of conversion tables or
e guivalency forms for individual courses.

12 . P 1an for a training staff to serve as counselors to
= tt udents for the year prior to the conversion.

13 . Puablish, on a regular basis, a newsletter to keep
£ & culty, staff, and students apprised of the progress and
i = sues related to the transition.

14 . P xovide consultation on the conversion process to assist
C << Jleges and departments in solving specific problems.

Finally, the Board requested a plan and timetable for
the onversion to be submitted to the Academic Affairs

Off; <=e no later than the end of the winter quarter, 1991.

The Process of Implementation

T
l‘le\Academic Calendar:
One of the most pressing issues was the establishment

o€ A rxx acceptable calendar for the students, faculty, and
administration. The STT gathered data from 945 institutions
which were on the early semester system and in January,
1991 » reported the following trends:

A
- Most schools on an early semester calendar use a

MOnday-Wednesday—Friday, Tuesday-Thursday calendar. The
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typical M-F classes (82%) are 50 minutes long, and the

typical T-R classes (65%) are 75 minutes long.
2. The majority of schools use a ratio to convert contact
time to credit hours. Of these schools, 58% use a 750

minutes per credit hour ratio.
80% of the schools started Fall classes

3. I.ast year,
b>etween August 22 and September 2; 88% ended Fall classes

I>etween December 5 and December 17; 79% started winter
< 1 asses between January 8 and January 21; and 67% ended

wr i nter classes between May 1 and May 13.
FE i ghty three percent of the schools had between 66 and 80

4.
A mastructional days during fall semester, and 84% had
I>be tween 66 and 80 instructional days during winter

s emester.

Following the national trends, a semester calendar for

199 3 —94 and 1994-95 was constructed (see Appendix F).

During the fall and winter semesters, the classes would

be 5 O minutes long on M-W-F and 75 minutes long on T-R. The

Summner classes would be 60 minutes long on M-W-F and 90
minutes long on T-R; which would shrink the number of weeks

Needed to complete a semester's work.
With the 750 minutes per semester credit guideline, a 3

CSredQds=s t course would require 2,250 minutes of class time.

Forxr X¥-all or winter semester, this led to 45 M-W-F sessions
@NA 30 T-R sessions. For summer semester, this guideline
r

ST\ 5 _red 38 M-W-F sessions and 26 T-R sessions. A split

h
a:.‘:E\summer semester would result in 19 M-W-F sessions and
1
3 T —R sessions.
The time for spring break was an issue that required a

<
omphomise. To be compatible with the MOISD School District

wWo
Ulg put the break very close to the end of the semester.
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The STT decided in favor of scheduling the break slightly
pa st the halfway point which is when the break occurs for

all Michigan Public Universities which are on the semester

sys tem. The committee felt that it would also be best to

st a xt classes on Monday.

Cla = s Scheduling:
It was recommended by the STT that Ferris State

Uni wrersity should adopt a M-W-F and T-R class scheduling
concept. Also, the point was made that classes not be held
from 11:00am to 12:00 noon on Tuesdays and Thursdays to

Pro~ride time slots for meetings. Previously, on quarters,

only' Tuesdays at the 11:00 hour were free of scheduled

Cla = ses.
A list of scheduling guidelines was recommended for use

Witk the semester format:

1. ¥ the class is scheduled for two lecture hours per week,
T I ose hours should be scheduled in one of the following

<o nfigurations:
® MW or MF or WF for 50 minutes.

e TR for 50 minutes.
e Any day for 100 minutes if the class meets at 5:00

2. p.m. or ;ater.
X the class is scheduled for three lecture hours per
We ek, those hours should be scheduled in one of the
< Jlowing configurations:
e MWF for 50 minutes.
e TR for 75 minutes.
e MW for 75 minutes if the class meets at 3:00 p.m. or

3. 1 later.
- T the class is scheduled for four lecture hours per

wWea ek, those hours should be scheduled in one of the

fo llowing configurations:
e Any four days for 50 minutes.
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MW for 100 minutes if the class meets at 5:00 p.m.
or later.

e TR for 100 minutes if the class meets at 5:00 p.m.
or later.
4. X f the class is scheduled for five lecture hours per
week, those hours should be scheduled in one of the
F ollowing configurations:
e MTWRF for 50 minutes.
e MW for 50 minutes and TR for 75 minutes if the class
meets at 5:00 p.m. or later.
5. I.aboratory hours may be scheduled any day of the week.

However, if a class requires multiple weekly laboratory
=s essions, they should be scheduled in either TR or MWF

+ i_.me blocks.

Summer Session Format:
Most other universities have two separate sessions.

The  students served in the two sessions tends to be quite

di £ Ferent. Several registrars of the schools that were

COont acted indicated that few students enroll in both

Ses = jons, with a 25 percent overlap. For this reason, the

STT xecommended that most summer offerings be placed in a 30

day =ession. It is anticipated that many continuing

students will enroll in the first summer session. There are

TeP o xts that larger numbers of graduate students and

e . . .
nterlng freshmen enroll in the second summer session.

The two summer sessions would permit a student to

co :
™ME> ) ete a two semester course sequence in an accelerated

form
<Aat.
The STT ended up recommending three formats for the

s
VI e session to provide flexibility for students

Qc
Se ] erated programs or remedial opportunities:
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Lecture courses meeting in the summer sessions shall
recuire 750 minutes of instructional time per credit hour,
as with lecture courses meeting during the fall and winter
semesters. A 2-credit class requires 1,500 minutes, a 3
credit class 2,250 minutes, a 4 credit class 3,000 minutes,

and a 5 credit class 3,750 minutes.

30 day Summer Sessions:
The first summer session in 1994 was scheduled for May

17 <= hrough June 28, and the second summer session for June

29 <t hrough August 10. All of the summer offerings were

Schheduled in one of these two sessions, and most students
At t ending one of these sessions would enroll in two classes.
Each 3 credit lecture class would meet 2,250 minutes.

Thi s could be accomplished by meeting on MTWR for 100

mimnyates each day (two 50 minute blocks). Because there are

24 paTWR days during each session, the class time would

Sumua Jate to 2,400 minutes. The instructor would indicate on

the <ourse syllabus three 50 minute blocks in which the

class would not meet, reducing the class time from 2,400

mi . s
1IN xes to 2,250 minutes. For example, an instructor who

p:l‘é‘lilned to give 3 exams might opt to eliminate a 50 minute

b
loc X on each of the exam days.

Each 4 credit lecture class would meet 3,000 minutes.
T -
his could be accomplished by meeting on MTWRF for 100

my
N\ tes each day (two 50 minute blocks).
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Each 5 credit lecture class would meet 3,750 minutes.

Th i s could be accomplished by meeting on MTWRF for 125

mi rmutes each day (perhaps with a 75 minute block followed by

a 5 O minute block.

60 dday Summer Classes:
It was determined that it may not be pedagogically

sowurid to offer a certain type of class over a 30 day
sSses =z jon, such as case studies and research project oriented

Cowu x ses. The class may be much better suited to a 60 day

time period. This type of class would begin on the first

day” of the first summer session and would end on the last

day of the second summer session. Classes offered during

the 60 day period should be the exception, not the rule.

15 Aay Summer Classes:

This format is appropriate for a course designed

SPecfically for a group of students in the same academic

PXrocgyxam. A student would enroll in only one 15 day class at
| T 4 ype. It is anticipated that there would be very few

SOWU x- ges offered using this format.

Each 3 credit class would meet 2,250 minutes. This
could be accomplished by meeting daily for 150 minutes

(three 50 minute segments).

Each 4 credit class would meet 3,000 minutes. This

<
SQ1 g pe accomplished by meeting daily for 200 minutes (four

S
o ™M jnute segments).
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E>xamination Week:

The committee also had extensive discussion of the
corncept of an examination period at the end of the semester.
Al 1l other state universities in Michigan which are on the
ea xr 1y semester system have either a five or a six day

exammination period at the end of the session (except EMU,

wh i <h has a four day exam week). It would add no additional

ins €t ructional days to the calendar since the examination

time is considered instructional time. The early committee

Corx == ensus was that an examination period should be held and
that an instructor who did not wish to have an examination
dux i ng the scheduled time must meet with his or her class
dUring this time and conduct an appropriate educational
ACc T i wity. A sub-committee was selected to further
inve stigate the examination period at the end of the term

aAndAd ring back the results of its study to the full

Comm ttee.

The sub-committee’s findings indicated that, with the
Seme Sjter system, a typical student load would be either five
°or = dx 3 credit classes. Not having an examination week
woulc:l place an extreme burden on many students who would be
Sons Xxonted with five or six examinations in a two day
Peri od.

The Director of Public Safety contacted the other

D-
‘re <tors of Public Safety at Michigan schools which have
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f£4 nal examination weeks. He found that there is no

noticeable increase in problems during examination week.

The STT reported that, for some classes at Ferris State
Un i versity, a mandatory final examination makes little
sernise. For those classes which are laboratory intensive
cla ssses, a 75 instructional day period could be employed.
Al 1 other classes would meet during a 72 instructional day
pex i od, followed by the five day examination week. Non-
lab> o ratory intensive classes in which a final examination is
not appropriate would meet during final examination week at
the scheduled examination time and conduct appropriate

edwuacational activities. The criteria for laboratory

int ensive classes and the logistics of scheduling
©€Xaminations are explained in the Semester Transition Team’s
Apxri ] 10, 1990, report on recommended policy for exam week.

E:"Kal:n.ination Week Recommendations: (see Appendix G)

1. T Xere should be a 5 day final examination week. There
=3 hould be at least one calendar day between the end of
< 1 asses and the beginning of examination week to be used
9 =3 a reading/study day. For all courses, major projects

> =2 ould be completed prior to final examination week.

= T Xaere should be two types of classes: (a) laboratory
A wtensive classes and (b) non-laboratory intensive
< l.asses. A laboratory intensive class is one in which
S~rer 50 percent of the scheduled class time is in a

3 <xboratory environment.

= Leboratory intensive classes may elect to meet on the
T i rst three days of examination week at their normal
T S mes or may elect to meet during the scheduled 100
™ i nute examination time. The instructor must inform his
== t-udents on the first day of classes, and this
Ly formation must appear on the course syllabus. Should
T e instructor opt to meet at the normal times, a test
™May be given; however, it should not be comprehensive.
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No more than 10 percent of the grade should be determined
during examination week.

4 . Non-laboratory intensive classes should meet during a
scheduled 100 minute examination time in examination
week. For these classes, examinations are optional.
Should the instructor deem that a final examination is
4 nappropriate, the class shall meet during the scheduled
1 O0 minute examination time in examination week, and
o ther appropriate educational activities should take

> lace.
Makeup times should be built into the examination

=s chedule. The examination schedule should be published
i m the Time Schedule of Classes.
Maass examinations must not occur during the first three

<A ays of examinations in the 8 a.m. to 6 p.m. time slot.

T Ihis is to minimize the chance of interference with

1 aboratory intensive classes.

Orn a Saturday only class, the final examination should be

Ihheld during the first evening mass examination time.

I n the event that a scheduled examination conflicts with

& laboratory intensive class, a student may elect to

X eschedule the examination. In the event that three or
more final examinations are scheduled on the same day
AdAuwuring the final examination week, a student may elect to
T ake only the first and last of those regularly scheduled
SO that day. In either case, notification of such
€ ] ection by the student to the affected instructor must
I e made no later than two weeks prior to the examination
dAate. It will be the responsibility of the student to
P xesent authentication to the instructor of the course
2 F fected. The rescheduled examinations will then be
T &= ken on another day during the final examination week as

o A x—ranged by the student and the course's instructor.

= X rxastructors are responsible for proctoring their own

10 €3¢ aminations.
- I mistructors are encouraged to turn in course grades
WA thin 48 hours of the completion of an examination. All
<SS urse grades must be turned in by 9:00a.m. on the third
<& lendar day following the last day of examinations.

T
he Course Numbering System:
The guidelines developed by the STT for the semester

c
a:L'at‘xdar format recommended a four character subject prefix
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fo llowed by a three digit number which reflects the year
ussually taken, for example: PHIL 205.

The First Digit:

De v elopmental 001 through 099
Fre shman 100 through 199
Sop>homore 200 through 299
Junior 300 through 399
Sernior 400 through 499
Graduate 500 through 799

Lower-division courses (100 and 200 level courses)

generally do not have college-level prerequisites (aside

from preceding courses in their own sequence.

While many restrictions exist, many lower division

COw x ses are open to all students, not just those majoring in

the field.

Survey courses which are general introductions to a
fieldof study offered for non-majors are lower-division

COw i x ses, as are orientation courses.

Upper division courses (300 and 400 level courses)

TS qgwa Hre substantial college-level preparation on the part of
the student. Ordinarily this should be indicated in the
Soux =e description by a discussion of prerequisite
bacltground which will describe to both students and advisors

w
hav 4 expected.

Graduate courses (500, 600 and 700 level courses) are

u
Suas dly open only to graduate students who have been

h §
<>rtt'lally admitted to a graduate program at the university.
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Some upper-division courses may be applicable for an
advanced degree at the university within limitations of
general university requirements and the appropriateness of a
course to a particular degree, but this does not change the
level of credit.

Courses may be cross-listed between departments but

mu st bear identical course descriptions, numbers, credits,

and titles.

The Last Two Digits:
Each department/unit is to develop a rationale for the

numbering system that will be used within a subject prefix.

The following ending digits are reserved and shall be used

only as specified.

Ending in 90 Cooperative Education Courses
Ending in 91 Cooperative Education Projects
EndAding in 92 Cooperative Work Experience

Ending in 93 Internship
Ending in 95 Special (Experimental Courses)

E:1'1C1-"Lr1g in 99 Special Studies Courses

Special Topics (Experimental Courses) such as ABCD 295,
195, 695 are reserved for courses in which the content or
format of the course might vary from one term to another.

T Y
his provides an opportunity to test courses for content or

for"\at prior to formal adoption.

Special Studies Courses such as ABCD 299, 499, and 399

ATe ryeserved for courses of independent study by students of

the university.
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This opportunity to review and update the entire course

numbering system will facilitate a smooth and logical

approach to the conversion for the students, faculty, and

administration.

The Curriculum Transition Process:
The procedures and rules through which curricular

p X oposals (courses and programs) were prepared and approved

forx the transition from terms to semesters was extremely

labor intensive and complex. The University Curriculum

Committee (UCC) received all transition course and program

Existing college/department curriculum committee

proposals.
As with

st ructure was used during the transition period.
all curriculum proposals, course and program transition

Proposals are reviewed and voted upon by department faculty.

The protocol for course proposals originates with the

Of ferxring department and ends with final approval of the

Boaxrda of control. The course proposal flow chart of Figure

4. A 1 justrates the approval process.
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The process begins with the offering department
LibraryL . ..)
All Courses Offering | Tier1&2 User
) Department | . . ... Departments
New and Revised
Direct ' Not Certified
Conversion ——Request for Certification
& Revised
Offering
College General
1 Education
Dean Certification
Body
Semester
Transition Uéé <
Team i
Office Senate r Certified
Vice
President
Academic
Affairs
Board of
Control

(Fsu, 1991, Semester Transition Curriculum Procedures)

Figure 4
COURSE PROPOSAL FLOW CHART

A comprehensive review of the curriculum in each

r
p SS9 xram was made. In some cases, new courses were

e .
sss€=rltially a direct conversion of old courses. However,

Yith the opportunity to carefully review the curriculum,
MANYy courses turned out to be modifications or combinations

of €xisting courses and in some situations were entirely new
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courses. Each program had this opportunity to design the
best curriculum for its students within the guidelines set
forth.

For service courses, it was critical that there be a
constructive dialogue between the offering department and
tlh e user departments. The users were asked to make their
concerns known to the offering departments early in the
pxocess. The offering departments, taking into advisement
the concerns and requests of the various users, created
courses that were in the best interest of the students of
the user groups involved.

The conversion committees and librarians worked
together to incorporate library instruction into appropriate
Cowurses. For all new courses and for courses in which there

might be additional use of the library, departments
COmnsulted with their library representatives early in the
Process.

Curriculum Conversion Guidelines: (FSU, 1991)

1. C onversion should be based on an evaluation of the place
€ &ach course has in the whole curriculum. Conversion is
AT opportunity to evaluate the whole curriculum, not just
< ourses, and to consider innovative delivery systems.

2. The converted curriculum should be able to be implemented
WYW'sing current total faculty, staff, and space resource
L evels. The total number of student credit hours offered
Ower the academic year must decrease by one third, but
the average number of students served must remain the

S ame.

3. a two-year model for course and faculty schedules should
be developed to assure that the average yearly faculty
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teaching loads do not change as a result of the
conversion to a semester calendar.

4 . Students enrolled during and after the conversion process
must be able to complete their programs and graduate in
the same length of time they would have under the quarter
system. Program requirements for graduation need to be
adjusted for these students.

S . Academic programs with special calendar needs will have
the conversion flexibility to meet these special needs.
For these programs, course lengths may be altered when
there are strong educational reasons to do so.

6 . The Ferris State University laddering concept should
continue under the semester calendar.

7 - The ratio of technical to general courses should remain
approximately the same.

8 . The graduation requirement target is 128 semester hours
for a baccalaureate program and 64 credits for an
associate degree. Baccalaureate degree programs should
contain 124-132 credit hours and associate degrees 62-66

credit hours.

9 . Conversion must involve consultation between the
department offering a course and the programs requiring

Tt hat course.

10 . Other universities should be surveyed for comparable
<ourses. Transferability and compatibility with other
Wamnijiversities should be maximized.

11 . P xrograms are encouraged to consult with their
QA ccreditation bodies and their established program
1 Ndustry advisory committees in the review of their

<waxricula.

1 .
2 - Thyree and four credit semester courses shall be the norm.
Special studies courses and activity courses may differ

XTom the norm.

13"(?—C:»urse configuration (number of lecture and laboratory
Ours per week) should be appropriate for the course
Ob-jectives and content.

14 -Clearly stated prerequisites should be established for
€ach course.
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1 5S.Redundancy should be minimized by course deletion and
consolidation. Course duplication should be reduced.
Courses not offered in the last 3 years should be strong

candidates for deletion.

1 6.Some courses may be directly converted to semester
courses. When this is not possible, courses may be
converted to the semester system by combining existing

courses or by expanding the course material.

T i me-Lines For Courses And Programs:

A four tier approach was used to schedule completion of

the course transition. Courses classified as Tier One

courses completed the approval process first to prevent all
course proposals from entering the system at the same time
and to better facilitate program planning, approval process
be fore submitting courses classified as Tier Two. etc.
Tier One courses attracted cross-unit student clientele
arnd have a three term enrollment of 100 or more students.
For a user department to have input into the conversion
Of “Tier One courses, that department submitted its concerns
to the department responsible for the course by March 25,
1993 - Tier One course proposals were submitted to the

University Curriculum Committee by September 30, 1991. The

bcc acted on Tier One courses by October 14, 1991.

Tier Two courses were those required in programs of
departments other than the department offering the course.

They generally attracted a three-term enrollment of under

100 students.
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For a user department to have input into the conversion
of Tier one courses, that department submitted its concerns

t o the department responsible for the course by March 25,

Tier Two course proposals were submitted to the
The UCC

1 991.
University Curriculum Committee by October 7, 1991.

acted on Tier Two courses by October 28, 1991.

Tier Three courses were primarily elective courses, are

not required by any current program. All new elective

courses were in Tier Three. Tier Three course proposals

were submitted to the University Curriculum Committee by

October 21, 1991. The UCC acted on Tier Three courses by

Nowvember 11, 1991.
Tier Four courses were those used predominantly by

st udents in the department offering the course. These

Couxrxses were not required by any programs outside the

of fering department. Tier Four course proposals were

Submsijtted either prior to, or concurrently with, program
These proposals were submitted to the University

Proposals.

CLIITJTZiculum Committee by February 17, 1992. The UCC acted on

tr1e=§3<a course proposals courses by April 6. 1992.

EHESZS!AEam Proposals:

Program proposals were submitted either concurrently

V"L‘:}I. or following, Tier Four course proposals. These

PXoOposals were submitted to the University Curriculum
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Committee by February 17, 1992. The UCC acted on program

prxroposals by April 6, 1992.

The complete time-line upon which the aforementioned

activities in this chapter had to coordinate is listed in

Appendix H and titled Process Timeline.
Summary

In Chapter Four, the semester conversion process used
by Ferris State University has been described in terms of

their public documents, procedures, guidelines, and

rationale. This information provides insight to one leg of
The following chapter will

the conversion process at FSU.

do cument the process through personal interviews with the

Paxrticipants.
The conversion activities will be compared and analyzed

in Chapter Six to answer the question: Was the process used
by Tt he case study institution in converting from academic
dUua xters to a semester system consistent with the suggested

9131 Aelines for the planning and implementation of the change

2S x> ecommended by leading authorities?



CHAPTER FIVE

Interviews with Administrators and Faculty

The previous chapter presented the structure,
p xrocedures, and documents used in the calendar format
restructuring to semesters at Ferris State University.
Chapter Five will report on the views and comments of the
people directly involved with the calendar change process.
The question driving this study is whether Ferris State
Un i versity was consistent with those guidelines suggested by
leading authorities for the planning and implementation
PXrocess of converting from terms to semesters. Information
de s crxibed in this chapter will be analyzed in Chapter Six by
comparing the change process of FSU as determined from
PUl> ] jshed conversion documents and university records with
the dinterviewee comments. A comparative analysis will be
MAAe yith the recommended procedures indicated in the
l:.“t:elrature.
Before tabulating the comments received in reply to the
28 Questions asked, the methodology of the interview process

Wil]l pe described.

110
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The instrument used to gather observations,
recollections, and feelings was developed with a focus on
the recommended conversion process incorporated in the
problem statement of this thesis. The questions were
formulated to result in reliable information gathered from
different people attending the same activity. Several
versions of the instrument were tested with mock interviews
and resulted in the final interview guide used for this
research. A more detailed explanation is contained in
Appendix I, Testing of the Interview Instrument.

Interviewees were selected from a pool of candidates
that were listed in university documents as committee
members and executive level administrators involved with
conversion activities. 1In that several years had passed,
SOme of the candidates were not available and were deleted
from the list.

Three categories of involvement were targeted:

1. Executive level administrators such as Board Members,
President, and Vice Presidents.

2. Members of the Semester Feasibility Task Force who were
involved with the study and the recommendation for the
conversion.

3. Members of the Semester Transition Team which was
responsible for the planning, organizing, and

implementation of the change to semesters.
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To insure a well balanced overview of the events, a

random sample method was used to select ten of the viable,

available interview candidates. The objective was to secure

in-depth personal interviews from at least two executive
level administrators, four members of the Semester
Feasibility Task Force, and four members of the Semester

Transition Team. It was also felt important to select a

fair balance of faculty versus administrators from among the
committee members who were involved.

The interviewees were shown the “interview guide”
(Appendix B) and informed of the specific questions that
applied to them and how their comments fit into the overall
study. A signed consent form (Appendix A) was obtained from
each individual with the promise to keep his or her name and

jol> title at FSU confidential. This was done to encourage

moxre freedom to express candid feelings, and with the
unde rstanding that proprietary or confidential information
Wass not being solicited.

Complete transcripts of the recorded interviews are
inc 1 vaded in Appendix J and are identified as interviewee A
th17<>lagh K. What follows is a report of the majority
COMmments received from the participants dealing with each

Y€ st ion on the interview guide.



113

Question #1:
In the overall conversion, initially and later on

during the conversion process, what in your opinion was the

level of influence and level of involvement of the
following? (scale of 1 for low level and 5 for high level)

The numbers suggested by each of the subjects to

indicate their perception of the level of effort, were
placed on the chart of the interview guide. A comparison

matrix of the results is illustrated in Table 2.
Columns are provided that indicate the average rating
and the standard deviation, for responses from the eleven

interviewees.
The data of this chart represent the influence and

inwolvement during the initial process when change was

considered, and at a later time when conversion was in

Process.
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Table 2

INFLUENCE AND INVOLVEMENT OF PARTICIPANTS

INFLUENCE OF PARTICIPANTS WHEN INITIALLY CONSIDERING A CHANGE

Bd of Control

President
Provost/\VP's
Administrators
Faculty
Students
Community

OCWNNNW==D

ONN=20DCO -2~

O mdadaann

INTERVIEWEES A - K

ocwLwLMbadooD

ONaaagvorOonMm

OO =2WOIN=-T

_ D atiNn=aa)

O=uwaadbsbdhNI

CO=_2=aabbt —

OW=2=aOOY N G

CO=200LDLO0WwX

(1=low 5=high)
AVG STD\DEV
2.82 1.83
3.64 1.63
3.73 1.35
2.09 1.45
1.55 1.21
1.45 1.21
0.09 0.30

INVOL \VEMENT OF PARTICIPANTS WHEN INITIALLY CONSIDERING A CHANGE

Bd of C ontrol

President
Provost/vp's
Admini strators
Faculty
Students
Community

ONaNDNWAD

O cdd WO =2

O=aaatmmwoD

INTERVIEWEES A -K

CWWhAALAILWD

E

CONMNLOULODM

OCONMNWVWO=2aT

- N = )

OO 2= WNMLI

CO 2= Obd i —

OO0 daaO.

OO =200 O0 =2 X

AVG
1.91
3.09
3.91
2.27
1.36
0.73
0.09

STD\DEV
1.76
1.64
1.45
1.19
0.67
1.01
0.30
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INFLUENCE OF PARTICIPANTS DURING THE CONVERSION PROCESS

Bd of Control

President
Provost/VP's
Administrators
Faculty
Students
Community

OO =2 i ca D>

ONOVOWaAaNNaD

D=2 TN aD)

INTERVIEWEES A - K

NWLWODEDWLEWD

O=20r00O0nNOm

AaNTaam

2 2N

O=2NA_ABNNTI

O O U =2 cd =d =d ==

=2 H VOO L O

CONWLWWW=X

AVG
1.09
2.00
2.82
4.27
4.18
1.73
0.91

STD\DEV
0.83
1.18
1.72
1.27
1.25
1.62
1.51

INVOLVEMENT OF PARTICIPANTS DURING THE CONVERSION PROCESS

Bd of Control
President
Provost//P's
Administrators
Faculty
Students
Comrunity

ONOVO = 2 ad

OC=200=2N-2D

oo -_200

INTERVIEWEES A -K

NOODEDWHELWDO

O-0bdNdOM

NNOAWW=2=a T

N=2BNN2a()

ONANWWNM2MTI

OCOOUNN A - -

2 b OOONdL- 20

OCWONWW=a2 -2 X

AVG
1.18
1.73
2.64
3.73
4.91
2.18
0.64

STD\DEV
1.25
1.19
1.21
1.19
0.30
1.47
0.92
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Question #2:
How did you personally influence the conversion

process?

Note: Replies to this item reflect the role each
person played in the process, such as on one of the
committees or as an advisory role as an executive level
administrator.

--As a program coordinator, my involvement was to make
sure the curriculum modifications did not harm our situation

in terms of the students, faculty, and staff.
--I did my best to express the hardship semesters will

bring to our program. Obviously I did not influence the
final decision but made sure our area was well covered as
far as meeting the deadlines needed in the conversion

process.
--I don’t know if I influenced the process, but I said

my piece and listened to other people. I chaired one of the
sub-committees and spent considerable time developing items

such as the mascot for student communications on the

process.
--We worked many hours in getting this thing done, but
I couldn’t change the decision. We at least got all the

issues on the table; I did that for sure!
--My influence was in the area of student life and

sexrwvices, to see things from the students’ side, if

pPos sible.
--As a committee member, [--]planned the implementation
Process and directly influenced the meeting of deadlines and

tasks.

Phamssen 1 Initial Decision To Consider Calendar Change (1989)

Question #3:
What factors during 1989 influenced the decision to

COn = 3 der changing the calendar?

--At that point I think it was mostly calendar--simply

MAT <h ing the public schools’ systems to Ferris.
—- Probably the most important was the need to be in

SYN<  yith other institutions in the State of Michigan

lrlc:J—lilciing the community colleges.
—- The big factor was Michigan State was going to

SemeS‘t‘.ers and we did not want to be the last school in

Mlczl“‘igan to go to semesters.
—— We needed to conform more to other institutions in

the S tate. That was the most overriding factor.
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-- We wanted to bring the calendar in alignment with
other institutions.

Question #4:
In your opinion, who was involved and what roles did

they play in the decision to change?

--We had two educators on the Board of Control at that
time, Archie Bailey and Pat Short. They were urging that we
look at it--very seriously. I thought if we were going to do
it, that was the time when the SIS was switching over, so we
could go through two major conversions at the same time and
the expenses that are associated.

--The president decided a study was needed.
--The president--she has come from semester schools,

and she kind of implied that was a better way of doing it.
--I think the Board of Control pretty well mandated

that we were going to make the conversion--I think the
president, with blessing of the board, said, let’s set up

the STT and let’s move it.
--I think it was the president, the vice-president for

academic affairs, and perhaps the Dean’s Council.

--Gary [VP of Academic Affairs] made the decision.

--The VP of Academic Affairs definitely wanted to do
it. The other administrators were involved but were not all
in agreement.

--The VP of Academic Affairs was Gary Nash, and, in his
opinmnion, we should go to semesters. We surveyed the
Students--the Senate--the first vote declined changing to
Seme sters--the second vote 51 against and 49 for--it was
Stri ctly an administrative decision based on some criteria,

SO T hat is the way it was going to be.

Phase 2 Evaluation & Recommendation

(1990, Semester Feasibility Task Force)

Question #5:
What do you recall were the primary goals and/or

°bj & —tjves for FSU to change to semesters?

loo e —-First of all, it was time that the university took a

of at their([sic]courses and we have created a curriculum

we < Ourses with some tremendous overlap with other courses--

1it::€irmed to find some engine to let us weed th%s out a

con d e bit to consolidate and upgrade courses--it was a
<exn, and Helen Popovich[then president]saw that.
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--We were looking at changes in the general education
requirements and installation of a new student record system
(SIS)--that was a combination that needs to be in place by
the time of the North Central visit---maybe that is why we

were looking at semester conversion. (timing)
--Being on the same calendar as the rest of the state

and a new computer system would please the North Central
1993.

Accreditation Team--they had planned to visit in fall,
--Changing of general education requirements<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>