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ABSTRACT

UNIQUE CONTRIBUTIONS OF THE VOCATIONAL HOME
ECONOMICS TEACHER EDUCATOR TO A STUDENT
TEACHING PROGRAM COORDINATED BY
OTHER TEACHER EDUCATORS
(AN EXPLORATORY STUDY)

By
Dorothy Funk West

The major purpose of this study was to explore
the unique contributions of the "specialist" teacher edu-
cator in a "generalist" coordinated student teacher pro-
gram. The literature reveals the concern among teacher
educators about who should provide the college super-
vision of student teaching. Therefore this study sought
to identify possible gaps in a student teaching program
coordinated by education generalists.

Twenty-five Michigan State University Coordinators
of student teaching and thirty-three Home Economics Super-
vising Teachers were interviewed during winter term, 1969.
Thirty Home Economics Student Teachers from this term
responded to a questionnaire. The instruments for the
three groups were developed in parallel form and served
four major purposes: (a) to gather data concerning the

background characteristics of each group, (b) to obtain
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recommendations for the future operation of home economics
student teaching at Michigan State University, (c) to
identify to what extent a group of objectives, classified
as unique to home economics student teaching, were pro-
vided for student teachers in a generalist coordinated
program of student teaching, and (d) to determine the
priority of the objectives for student teaching in home
economics.

As a basis for analyzing the unique contributions
of the home economics teacher educator to student teaching,
several hypotheses and research questions were explored.
The significant major findings from these are:

1. Supervising teachers of home economics rated
their student teachers higher in achievement of the home
economics student teaching objectives than student teachers
rated themselves. Student teachers generally indicated a
lack of confidence in their teaching competency and rated
themselves low to average on objective achievement.

2. The number of learning experiences provided the
student teacher for objective achievement correlated posi-
tively with the supervising teachers': (a) completion of
a course in supervision of student teachers, and (b) hav-
ing graduated from Michigan State University. No signifi-
cant correlations were found between the number of learning
experiences provided and the supervising teachers': (a)

type of home economics program, (b) grade level currently
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teaching, (c) amount of graduate coursework completed,

(d) total number of student teachers supervised, and (e)
total number of years taught. A conclusion drawn from
these findings was that secondary approved vocational pro-
grams did hot provide the student teacher with more experi-
ences for achievement of the objectives analyzed in this
study than did other programs not vocationally approved.

3. Learning experiences were generally provided
the student teacher for those objectives rated as high
priority for student teaching. This finding raised the
question about the uniqueness of home economics student
teaching which is different from other subject matter areas.

Over 80 per cent of the University Coordinators and
Home Economics Supervising Teachers indicated there should
be regular contacts between the student teaching super-
visory staff and the home economics teacher educators.
However, the greatest contribution of the home economics
teacher educator was seen as that of information sharing
and in-service training rather than that of a'college
supervisor.

Specific problems and recommendations were made by
the three groups surveyed and the special contributions of
the home economics teacher educator were identified to
include: (a) description of the behavioral objectives for
home economics student teaching, (b) provision for in-
service education to University Coordinators and super-

vising teachers, (c) their services as resource persons
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to secondary schools, (d) the development of cooperative
relationships between college subject matter specialists
and secondary teachers, and (e) provision for continuous
feedback to the student teaching program and to the home

economics subject matter specialists.
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CHAPTER I

INTRODUCTION

Michigan State University has one of the largest
student teaching programs in the nation. During 1968-1969,
for example, over 2,750 teacher candidates were enrolled
in student teaching. And of these, eighty-eight were
majors in home economics.

The Student Teaching Program at Michigan State is
an off-campus program that cooperates with some 130 school
districts in sixteen geographical centers in both rural
and urban communities. However, the centers are more
heavily concentrated in the more densely populated areas
of the state. Each center is directed by a student teach-
ing coordinator who is a full-time College of Education
faculty member. The center directors are responsible for
the placement and supervision of student teachers in the
group of cooperating schools within the geographical range
of the center.

Although the primary pattern of student teaching
supervision at Michigan State utilizes general supervisory

personnel (college supervisors who are specialists in the



various major teaching fields provide specialized assist-
ance when requested) the purpose of student teaching is
still to provide the laboratory experience for the develop-
ment of competent teachers who can function effectively in

the teaching role.

Statement of the Problem

The overriding aim of this study was to clarify
the potential role of the home economics teacher edu-
cator in a student teaching program coordinated by
college generalists. In order to identify the possible
supportive roles of teacher educators of home economics
in student teaching, several antecedent problems were
explored.

A major purpose of the present study was to
determine to what extent a group of objectives, identi-
fied in an earlier study as unique to home economics
student teaching, were provided for in the instruction of
home economics student teachers at Michigan State Uni-
versity during winter term, 1969. Related purposes were
to: (1) analyze the relationship between the student
teacher's self-rating and the supervising teacher's rating
on the level of achievement of the home economic's student
teaching objectives; (2) analyze the relationship between

the provision for learning experiences related to the



home economics student teaching objectives and selected
descriptive characteristics of Michigan State University
Coordinators and Home Economics Supervising Teachers;

(3) analyze the relationship between the degree of achieve-
ment of the selected objectives and specific descriptive
characteristics of Home Economics Supervising Teacher; and
student teachers; (4) analyze the relationship between the
provision for learning experiences for achieving the ob-
jectives and the self-rating of student teachers in
objective achievement; and (5) identify the recommen-
dations of University Coordinators, Home Economics Super-
vising Teachers, and Home Economics Student Teachers
regarding the future role of home economics teacher edu-
cators in contributing to quality student teaching
experiences in home economics at Michigan State Uni-
versity.

Other problems explored included the identifi-
cation of the various types and number of learning experi-
ences provided to help the Home Economics Student Teachers
achieve the Unique Home Economics Student Teaching Ob-
jectives, and the identification of the priority rating
for each of the objectives as perceived by the University

Coordinators and the Home Economics Supervising Teachers.



Background for the Study--Historical Perspective
of Home Economics Student Teaching at
Michigan State University

This study focuses on the present student teaching
program in home economics at Michigan State University,
and since the present program came about as a result of
earlier decisions, it is appropriate to review the his-
torical developments prior to 1968. The purpose is to
lend perspective to the present organizational patterns
of student teaching in home economics.

Cleml and Anthony2 reviewed the historical develop-
ment of student teaching at Michigan State University and
studied various aspects of the full-time, off-campus pro-
gram during the first five years of its operation. Clem
in 1958 reviewed the strengths and weaknesses of the pro-
gram while Anthony, in 1959, appraised the services
rendered to off-campus supervising teachers and centers.
Noll3 described the historical developments within the

teacher education program at Michigan State University and

lPaul Clem, "A Study of the Michigan State Uni-
versity Full-Time Resident Student Teaching Program" (un-
published Ph.D. dissertation, Michigan State University,
1958).

2Hazel Anthony, "An Appraisal of the Services
Rendered to Off-Campus Supervising Teachers and Centers
by Michigan State University" (unpublished Ph.D. disser-
tation, University of Pennsylvania, 1961).

3Victor Noll, The Preparation of Teachers at
Michigan State University (East Lansing, Mich.: College
of Education, Michigan State University, 1968).




made frequent mention to the developments within student
teaching and home economics education.

In addition to the already mentioned sources,

several personal interviews were conducted with indi-
viduals who were either directly or indirectly involved
in the program changes to gain information from them.
Based upon the information received during the interviews
and that obtained from the literature a brief description
of the developments in student teaching, as it related to
home economics education and this study, is presented.

The establishment of student teaching programs in
vocational agriculture and home economics at Michigan State
College fulfilled a necessary requirement of the Smith-
Hughes Act of 1917. Noll stated that the first record of
any practice teaching undertaken at Michigan State was in
1903 under the directorship of Dean Gilchrist, Dean of
Women Students.4

The early student teaching assignments appear to
have been arranged informally. However, Anthony5 noted
that by 1920 the first critic teacher was appointed in
home economics. The National Vocational Act provided

funds for salaries of the critic teachers, and for

equipment.

41pbid., p. 18.

5Anthony, "An Appraisal of the Services Rendered
to Off-Campus Supervising Teachers and Centers by Michigan
State University," p. 15.



In 1938 the home economics supervising teachers
were selected and employed jointly by the university, with
three-fourths of their salary provided by the local school.
Since schools near the university were used, buses trans-
ported the student teachers from the university to their
respective assignments. A supervising teacher worked with
eight student teachers each day. There were four in the
morning and four in the afternoon. The home economics
student teachers had two terms of student teaching during
this time. Each student teacher spent one term in a small
school system and a second term in a large school system.
The methods classes were taught during the first term of
student teaching.

Noll reported that the first experiment in full-
time student teaching was carried out in the winter of
1939. For this experiment seventeen vocational home
economics student teachers volunteered for the program.6
Beginning in 1942 all student teachers in home economics
had a half term of full-time student teaching. The home
economics coordinator and student teachers lived in the
city where the center was located. Following the half
term of off-campus student teaching, the students moved
into the home management residence experience for the

remainder of the term. Each student taught one class

6Noll, The Preparation of Teachers at Michigan
State University, p. 82.




near campus for six weeks prior to the half term of full-
time, off-campus student teaching.7

In 1946 an experimental off-campus student teach-
ing program was designed for majors in elementary edu-
cation. Anthony8 reviewed the 1956 report to the All-
University Research Committee and noted that between the
fall terms of the years 1946-1954 (with the exception of
1948), 173 students majoring in elementary education
selected the experimental full-time resident student
teaching program in Marshall, Michigan. Each student
teacher in the program worked one-half day under the
supervision of a teacher in the classroom and devoted the
other half-day to experiences related to classroom activi-
ties. The experiences gained in the full-time student
teaching program supported the idea that all student
teachers should have this experience. By the fall of 1956,
this plan went into action.

Hurt reported that in 1953 the home economics
program began the pattern of full term, off-campus resi-
dent student teaching in six cooperating schools: Grand
Rapids, Lansing, Grand Ledge, Charlotte, Okemos, and

Haslett. The college supervision was provided by a home

7Mary Lee Hurt, staff member in Home Economics
Education, Michigan State University, 1938-1958, personal
interview, October 15, 1968.

8Anthony, "An Appraisal of the Services Rendered
to Off-Campus Supervising Teachers and Centers by Michigan
State University," pp. 18-19.



economics supervisor from the university who visited the
student teacher either once a week or once every two weeks.
The requirement of a Master's degree for supervising
teachers was dropped. The university home economics
teacher educators selected each of the school programs
and identified "master" supervising teachers. Selections
were made with the help of the State Department of Edu-
cation; however, in the final analysis, the principal of
the school made the final decision. University super-
visors conducted college financed, in-service workshops
for cooperating teachers on campus.9

In the fall of 1956, the College of Education
initiated a program of full-time student teaching for all
student teachers and established eight centers for off-
campus teaching experiences. The home economics program
continued to use its own previously identified schools for
student teacher placement where the schools were outside
the new centers. But it also converted to the use of the
"generalist" coordinated program in those schools where
they had previously placed student teachers. College
supervision in the new centers came from the "generalist"
coordinator. Thus home economics education participated

in a dual type of student teaching program.

9Mary Lee Hurt, personal interview.



Shear10 observed that around 1965 the selection
of Home Economics Supervising Teachers in the generalist
coordinated centers was transferred from the home eco-
nomics education staff to the student teaching office
staff. Placement of Home Economics Student Teachers
through the student teaching office, rather than through
home economics education, as reported by Shear, was due
to several factors: 1large number of student teachers,
lack of communication between student teaching office and
home economics education staff, fewer home economics edu-
cation staff, and new members in home economics education
who were unfamiliar with the procedures.

Until fall, 1968, the special schools other than
those in the regular student teaching centers were still
being used for placement of home economics student teach-
ers. These secondary schools in the special centers were
evaluated as having good home economics programs and highly
rated supervising teachers in home economics. In-service
education of supervising teachers, through workshops and
personal visits, were provided by the home economics edu-
cation staff. These characteristics of the home economics
student teaching program were viewed as favorable and de-
sirable by the home economics education staff. Thus, a con-

flict in personal attitudes was felt by the home economics

10Twyla Shear, staff member in Home Economics
Education, Michigan State University, 1956-1968, personal
interview, August 16, 1968.
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education staff, when in 1968, all home economics student
teacher placement and supervision was absorbed into the
existing student teaching program. Further concern was
expressed when no staff time or resources in home economics
education were allocated to any of the activities related
to student teaching.

The major concern expressed by the Michigan State
home economics teacher educators was over the loss of
contacts with home economics student teachers and home
economics supervising teachers. Philosophical differences
in points of view about student teaching supervision were
expressed by the education faculty, particularily those
representing general teacher education and those repre-
senting the subject matter areas. Two diverging points of
view emerged. One centered on "teaching-is-teaching re-
gardless of the subject matter area" and "teaching in home
economics is unique and requires some special planned
experiences and guidance."

With this issue in mind the home economics edu-
cation staff in the fall of 1968 became involved in deter-
mining if there were unique experiences and behaviors
required of home economics student teachers; and if there
were, what were they? This led to the development of a
study in which forty-one vocational home economics teacher

educators were asked to identify the objectives that were
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unique to home economics student teaching. If the student
teacher needed a home economics trained person as a guide
to achieve an objective most effectively, the teacher edu-
cator was asked to classify the objectives as unique. The
eighteen Unique Home Economics Student Teaching Objectives,
identified in fall, 1968, by thirty-nine Vocational Home
Economics Teacher Educators became the foundation for the

present study.

Need for the Study

Teacher education institutions are faced with the
task of providing relevant and effective experiences for
increasing numbers of student teachers each year and a
continuous re-appraisal of existing student teaching
practices is needed to provide the best preparation for
all home economics student teachers. Of the undergraduates
majoring in home economics nationally, McGrath reported
that in 1964, 46.6 per cent were in home economics edu-
cation. The increase in home economics majors in all
American colleges and universities was from 3,571 in
1957-1958, to 4,343 in 1963-1964.%1

The student teaching experience has long been con-

sidered an important aspect of teacher preparation in home

economics, as in other fields. Today more and more schools

llEarl McGrath and Jack Johnson, The Changing
Mission of Home Economics (New York: Columbia University,
Teachers College Press, 1968), p. 21.
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are serving as laboratories for student teachers. The
importance of a quality student teaching experience rests
on providing the student the opportunity to put to use a
cumulative body of personal and professional preparation
through a program of guided teaching experiences.

In spite of the expressed importance of student
teaching among writers in teacher education, there is still
widespread dissatisfaction with the effectiveness of many
student teaching programs. Many types of student teaching
program patterns exist, however, there is little research
to indicate one pattern or mode of operation is more
effective than another in the preparation of teachers.

The committee on research in student teaching of the Ameri-

can Association of Student Teaching indicated that:
. « « there is a need to observe experimentally the
effects of different types of student teaching pro-
grams, or experiences in lieu of student teaching
relative to the prospective teachers': (1) knowledge
of good educational practices, (2) personality traits
and changes in personality traits, (3) skill in using
classroom activities, (4) attitudes toward teaching,
(5) ability to recognize his pupils' problems, (6)
ability to recognize his subject matter content and
resource materials, and (7) knowledge of teaching
field of specialization.l2

The experiences and training of student teachers

is felt to be jointly the responsibility of the college

12Association for Student Teaching, Research on
Student Teaching, Bulletin No. 5 (Dubuque, Iowa: Wm. C.
Brown Co., 1965), p. 27.
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and the public schools. But Lindseyl3 indicates that the
present practices of the student teaching coordinating team
are too limited, too superficial, and too unproductive.
Lindsey described the limited cooperative efforts among
college and school personnel in student teaching coordi-
nation when she wrote:
« « « On the school side of the roster may be found
extremely remote participation by school superin-
tendents, somewhat less remote participation by
school principals, and deep involvement by selected
classroom teachers who have student teachers or in-
terns in their classrooms. On the college side,
involvement is often limited to the administrator of
student teaching and his corps of supervisors; in-
frequently do other college teachers or administrators
actively participate at any point in the cooperative
endeavor. Where persons beyond those directly related
to supervising students are now included, roles
assigned to them are for the most part, and most
situations, advisory in nature.l4
As the staff and time resources decreased in home
economics education at Michigan State University, so did
the involvement in student teaching activities decrease.
With few exceptions, student teaching supervision is
coordinated through the student teaching office. Michigan

State University uses resident off-campus student teaching

centers coordinated by staff from the College of Education.

13Margaret Lindsey, "Speculations on the Future of
Teacher Education and Cooperative Endeavors," in Partner-
ship in Teacher Education, ed. by Smith, Olsen, Johnson,
and Barbour (Washington, D.C.: The American Association
of Colleges for Teacher Education, 1966), p. 293.

141piq.
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University home economics teacher educators no longer
visit student teachers but depend upon the personnel in
the center to select qualified Home Economics Supervising
Teachers and to provide quality learning experiences.
Consistent with this plan other subject matter teacher
educators at Michigan State University also depend on the
coordinating staff in student teaching to supervise their
student teachers.

Accompanying a "generalist" coordinated student
teaching program, are program characteristics of concern to
of home economics teacher educators and may be of some
concern to other universities and academic teaching fields
utilizing the pattern of general college supervision in
student teaching. These concerns are:

1. The degree of collaboration between university
staff and the secondary school staff in the
subject matter teaching areas is reduced,
because the university will no longer finan-
cially support several different supervisors
in specialized areas, supervising each of its
student teachers in each of the off-campus
centers.

2. Since the "generalist" University Coordinator
primarily selects the supervising teachers,
supervising teachers may or may not be aware
of the philosophy and program of the subject

matter area at the university from which their
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student teacher came. A philosophy divergent
with the student's preparation can cause con-
flict and frustration for both parties involved.
Off-campus resident centers are limited in
numbers of available reimbursed vocational
home economics programs and/or quality senior
high school programs in home economics, there-
fore making it increasingly difficult to meet
the university's vocational standards in the
preparation of teachers in vocational home
economics.

Coordinators who supervise in all subject
fields and who assist the home economics stu-
dent teachers and supervising teachers, do not
have the competencies in home economics
philosophy and subject matter to adequately
qualify them to judge this aspect of student
teaching.

At the individual student teacher level, the
nature of the student teaching program is such
that the student teacher participates in an
isolated course (Education 436) not directly
related to the pre- or post-activities of the
university classroom experiences. The possi-

bility of lack of feedback from both on-campus,
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and off-campus teacher preparation experiences
becomes an increasing possibility.

There is little research which supports the ad-
vantages or limitations of the various coordination
patterns in student teaching. The literature does little
more than confirm the need fqr such an investigation.15
The specialized contributions of the "generalist" and
"specialist" in student teaching coordination remain mostly
unidentified. Therefore, the present study seeks to ex-
plore the potential unique contributions of the "special-
ist" (home economics teacher educator) in a "generalist"
coordinated student teaching program. However, the find-
ings have implications for other subject matter teacher
educators and teacher education institutions faced with a
similar situation of large enrollments and limited

resources.

Purposes of the Study

The primary purpose of the study was to be able to
describe potential roles in student teaching for the home
economics teacher educator in a generalist coordinated
student teacher program. A role description was derived
from the information obtained from the related research
and through the exploration of the following related pur-

poses:

15American Association of Student Teaching,
Research and Professional Experiences in Teacher Education,
Bulletin No. 20 (Cedar Falls, Iowa: Association for Stu-
dent Teaching, 1963), p. 102.




17

To examine the relationship between the self-
rating of a student teacher, and the super-
vising teacher's rating of the sfudent teacher,
in the achievement of the objectives unique to
home economics student teaching.

To examine selected descriptive character-
istics of: (1) Home Economics Supervising
Teachers, and (2) University Coordinators, and
the relationship of the characteristics to the
number of times learning experiences are pro-
vided for achieving the objectives unique to
home economics student teaching.

To examine selected descriptive character-
istics of: (1) Home Economics Supervising
Teachers, and (2) Home Economics Student
Teachers, and the relationship of the charac-
teristics to the student teacher's self-
rating of achievement of the objectives unique
to home economics student teaching.

To determine the relationship between the pro-
vision for experiences for achieving the
objectives unique to home economics student
teaching and the student teacher's self-rating

of achievement of the objectives.



18

e. To identify those objectives which Home Eco-
nomics Supervising Teachers and University
Coordinators consider to be of highest priority
for Home Economics Student Teaching.

f. To identify the types and extent to which
experiences are provided Home Economics Stu-
dent Teachers for achieving the objectives
unique to home economics student teaching.

g. To examine the specific evaluations and
recommendations of the University Coordinators,
Home Economics Supervising Teachers, and Home
Economics Student Teachers for student teaching
in home economics.

h. To describe, on the basis of findings from this
study, further research needs in home economics

teacher education and student teaching.

Definition of Terms

For purposes of this study, the following oper-

ational definitions were used:

University Coordinators.—-A member of the student

teaching faculty in the College of Education who serves as
a liaison among administrators of the cooperating public
schools, the supervising teachers, the student teachers,
and the college. He is a college superviser of student

teaching and an instructor of student teachers. Most of
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the coordinators reside in the vicinity of the cooperating
schools.
The terms "College Supervisor," "College Coordi-

nator," and "University Coordinator" are synonymous, but
for purposes of this report, "University Coordinator" is
used.

A University Coordinator is a "generalist" in that
he supervises in many subject matter teaching areas,
regardless of his own specialized major and minor subject
fields. His specialties are in helping student teachers

apply learning theory, diagnosis of teaching-learning

problems, and implementation of instructional strategies.

Supervising Teachers.--Supervising teachers are

teachers employed by the public schools in whose classrooms
college students are placed to gain laboratory experiences
in teaching. These public school teachers are selected as
supervisors on the basis of their competence in teaching
and willingness to work with student teachers. These
teachers guide the college students as they learn to

apply pedagogical theories and subject matter knowledge

from their college courses to secondary teaching.

Home Economics Student Teachers.--College students,

majoring in Home Economics Education, who completed the
prerequisites for student teaching and are in the public
schools to receive actual experience in the school class-

room and in a particular community environment.
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Home Economics Education.--A program at the college

and/or university level which prepares students for the

professional service of teaching.

Subject Matter Teacher Educators.--The subject

matter teacher educator is a member of the college faculty

in education and specializes in the teaching of a particu-

lar curriculum content area. A home economics teacher edu-
cator is one of many subject matter teacher educators in

the College of Education and the University.

Unique Home Economics Student Teaching Objective

(UHESTO) .--A unique home economics student teaching ob-
jective is one which a group of vocational home economics

16,17 identified as

teacher educators in an earlier study,
being different from a general student teaching objective.
The successful achievement of a Unique Home Economics Stu-
dent Teaching Objective requires the guidance or super-
vision of a home economics trained person. General stu-
dent teaching objectives include those objectives which

all student teachers are to achieve, regardless of their

subject matter area.

>

16Dorothy Richardson, "An Investigation of Unique
Home Economics Student Teaching Objectives" (unpublished
Master's thesis, Michigan State University, 1969).

17Dorothy West, "Phase I: Objectives Unique to
Home Economics Student Teaching," unpublished progress
report, Department of Secondary Education and Curriculum
(East Lansing, Mich.: Michigan State University,
October 31, 1969).
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Off-Campus Student Teaching.--An undergraduate

course (Ed. 436), which is a full-time student teaching
experience and is done in selected public schools through-
out the state. Student teachers reside in the community
during the time they do their student teaching in the

public school systems.

Off-Campus Center.--One of seventeen geographical

clusters of school districts in Michigan where Michigan

State University assigns student teachers.

Hypotheses and Questions

The hypotheses which were examined in this study

are as follows:

Hypothesis l.--There is a significant difference
between the student teachers' self-ratings and the
rating of the supervising teacher concerning the
student teachers' achievement of the UHESTO
(Unique Home Economics Student Teaching Objec-
tives).

Hypothesis 2.--There is a positive relationship
between the number of times learning experiences
are provided by the supervising teacher for achiev-
ing the UHESTO (Unique Home Economics Student
Teaching Objectives) and the supervising teachers':
(1) type of homemaking program, (2) grade level
assignment, (3) undergraduate degree granting
institution, (4) amount of graduate course work,
(5) completion of a supervision of student teach-
ing course, (6) total number of student teachers
supervised, and (7) total number of years taught.

Hypothesis 3.--There is a positive relationship
between the student teachers' self-rating of
achievement of the UHESTO (Unique Home Economics
Student Teaching Objectives) and the number of
years participated as a: (1) student in secondary
home economics, (2) Future Homemakers of America
club member, and (3) 4-H club member.
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Hypothesis 4.--There is a positive relationship
between the supervising teachers! rating of the
student teacher's achievement of the UHESTO (Unique
Home Economics Student Teaching Objectives) and the
number of years the student teacher participated as
a: (1) student in secondary home economics, (2)
Future Homemakers of America club member, and (3)
4-H club member.

Hypothesis 5.--There is a positive relationship
between the number of times learning experiences
are provided by the University Coordinator for
achieving the UHESTO (Unique Home Economics Stu-
dent Teaching Objectives) and the University
Coordinators': (1) highest degree earned, (2)
years of experience as a coordinator, (3) total
number of home economics student teachers super-
vised, and (4) total number of home economics
supervising teachers coordinated.

Hypothesis 6.--There is a positive relationship
between the number of times learning experiences
are provided by Home Economics Supervising Teachers
and University Coordinators, and the Home Eco-
nomics Student Teachers' self-rating of achieve-
ment of the UHESTO (Unique Home Economics Student
Teaching Objectives).

In addition to testing the stated hypotheses,
explorations were made of the following three questions:

l. Which Unique Home Economics Student Teaching
Objectives do University Coordinators and Home
Economics Supervising Teachers consider to be
of highest priority?

2. What learning experiences are provided for
contributing toward the student teacher's
achievement of the UHESTO (Unique Home Eco-

nomics Student Teaching Objectives)?
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What are the recommendations of the University
Coordinators, Home Economics Supervising
Teachers, and Home Economics Student Teachers
for the future role of the home economics
teacher educator in student teaching at

Michigan State University?

Assumptions

following assumptions underlie this study:
Student teaching is an important aspect in the
preparation of home economics teachers.
University Coordinators and Supervising
Teachers provide experiences related to the
achievement of objectives common to the train-
ing of all student teachers, from all subject
matter teaching fields.

There are unique objectives in the teaching

of vocational home economics which cannot be
generally assumed to be provided for by the
generalist University Coordinator.

The unique objectives for student teaching in
home economics, which were identified in an
earlier study, are valid.

The University Coordinators, Home Economics
Supervising Teachers, and Home Economics

Student Teachers interpreted each objective
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similarly and responded to each question
factually.

Other ways than coordination or individual
supervisory visits from the university home
economics teacher educator can be identified
for assuring continued quality of a vocational

home economics student teaching program.

Limitations

As the study was designed and conducted, several

recognizable limitations were evident. There were:

1.

The objectives identified as unique to student
teaching in home economics, which were used as
the basis for this research, are limited in
their inclusiveness as being the unique home
economics student teaching objectives. A
different, but, nevertheless similar list of
objectives could be identified if a broadly
stated objective were broken into more specific
sub-objectives, or conversely, if a specific
objective were expanded to include larger
objectives.

The study is a normative survey utilizing the
questionnaire and interview techniques. The
use of the interview and questionnaire is
subject to criticism, for example, inter-

pretation of the questions, skill of the
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interviewers, and the conditions for the inter-
view must be considered. The responses to the
questions might have changed depending on the
particular attitude and philosophy of each

person who returned the instrument.

Theoretical Basis of the Study

The theoretical framework which underlies this
research is based on an understanding of the logic support-
ing the need for a professional laboratory experience in
home economics teacher education, and for identifying an
agreed upon role for the college supervisor of student
teaching.

Eye and Netzer18 describe a theory in simple terms
as a collection of assumptions, principles, objectives,
notions, hunches, known facts, and the organization of
these factors into a coordinated whole which give direction
to various possibilities of behaviors.

L. O. Andrews relates the level of excellence in
student teaching to a need for clarifying a theoretical
basis underlying program decisions:

Even a perfunctory review of the literature on

student teaching in the last 75 years leads quickly
to the conclusion that there is no comprehensive

theoretical rationale for the contributions of stu-
dent proposals, problems, and practices is most

18Glen Eye and Lanore Netzer, The Supervision of
Instruction: A Phase of Administration (New York:
Harper and Row, 1965).
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distressing for it clearly demonstrates the lack of

a clear rationale, an unfamiliarity with the historical
development, and a failure by many to profit from the
successes and mistakes of others.1l9

In spite of the charge that student teaching has
operated without a clear rationale or theoretical basis,
the laboratory phase in teacher preparation has been given
nearly unanimous support as a relevant segment of the

20

teacher education program. Even James Conant and Admiral

Rickover,z1 two well-known critics of teacher education,
noted that practice teaching is an indisputable essential
element in the professional education of teachers.

Certain assumptions underlie a program of student
teaching and several were identified by Shapin in 1965.
These assumptions are a vital part of the teacher training
program and need to be recognized:

1. Teaching is behavior, and as behavior is subject
to analysis, change and improvement.

2. Much of the habitual behavior which individuals
have developed in other contexts is inappropriate
for the teaching situation and therefore, needs
to be recognized and extinguished.

3. Teaching is an extremely complex kind of behavior,

involving the full range of thought processes,
communication, and physical action.

19L. O. Andrews, Student Teaching (New York: The

Center for Applied Research in Education, 1964), p. 30.

20James Bryant Conant, The Education of American

Teachers (New York: McGraw-Hill, 1963), p. 142.

21G. K. Hodenfield and J. M. Stenneth, The Edu-
cation of Teachers (Englewood Cliffs, N.J.: Prentice-
Hall, 1961), p. 14.
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4. Teachers, through practice, can learn to analyze,
criticize, and control their own teaching behavior.

5. Practice provides the experiences which gives mean-
ing to many other aspects of instruction in edu-
cation.

Purposes of Student Teaching

Accepting the position that student teaching is
an important, integral aspect of a teacher's preparation
the next question becomes one of determining what are the
purposes for a student teaching experience.

A careful analysis of related literature indicates
that the role of student teaching has changed considerably

in the past several years. Rucker,23 Walton,24 and

Arthur,25

felt that although student teaching has long
been a basic aspect of teacher education, not as much
time was formerly devoted to the experience as is devoted
to it today. The program has been expanded and enlarged

so that longer and larger blocks of time are now included.

A significant indicator of the value of student teaching

22Judson Shapin, "Practice in Teaching, Break-
through to Better Teaching," Harvard Education Review
(Special Issue, 1965).

23Ray W. Rucker, "Trends in Student Teaching,
1932-52," Journal of Teacher Education, IV (1953), 261-63.

24John Walton, Toward Better Teaching in Second-
ary Schools (Boston: Allyn and Bacon, 1966).

25P. Arthur, "Changing Dimensions in Teacher
Education," Fortieth Yearbook (Washington, D.C.: American
Association of Colleges for Teacher Education, 1960),
p. 31.
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is the fact that while more time is being allotted to
student teaching there has been a general reduction of
total professional hours.

A survey of ten teacher preparation institutions
in 1959, revealed that the principal value of student
teaching was the bringing of all other aspects of training
into integration. Next in importance was the development
of skill in teaching.26

Several logical reasons are apparent for the sup-
port and approval given most student teaching programs.
The experience encourages the future teacher to actually
apply what is known about psychology of learning. Learn-
ing becomes an active process and learning readily occurs
as the student teacher participates in the process of
learning.

Flowers, in 1948, supported the need for directed
teaching experience and wrote that the laboratory experi-
ence should provide the following opportunities:

(1) an opportunity to implement basic concepts and
ideas discussed in college classes--both to study
the pragmatic value of the theory and to check
with the student his understanding of the theory
in application;

(2) a field of activity which, through raising
questions and problems helps the student to see
his needs (both professional and personal) and to

outline experiences which should be included in
his further study; and

26Asabel Woodruff, Student Teaching Today, Study
Series No. 5 (Washington, D.C.: The American Association
of Colleges for Teacher Education, 1960), p. 31.
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(3) an opportunity to study with the student his

ability to function effectively when guiding
actual teaching-learning situations.?2

Sharp in 1965, repeats the ideas presented by

Flowers in 1948, when the following point of view con-

cerning the desired nature of the student teaching

experience was expressed:

1.

2.

The experience should be challenging. The stu-
dent must see it as pertinent to his professional
growth.

It should provide for involvement. As a person
becomes involved in a situation, he gains insight
into his own strengths and weaknesses and develops
sense of responsibility for the consequences of
his actions.

It should provide for guidance and assistance. The
mature person has an obligation to share his
experience with the immature. The student must
feel that someone is interested in his progress
and in his unique problems.

It should provide for intellectualization, so that
the student will be able to apply what he has
learned through his experience to new situations.
Evaluation is an inseparable part of the on-going
work of the student teacher. When this condition
is met, the student teacher will know at all

times the progress he is making.

Evaluation is cooperative and continuous. Both
the student teacher participates widely in the
evaluative procedure.

Evaluation should be in terms of clearly defined
and cooperatively understood goals. This assumes
a listing of the various types of activities by
means of which these goals may be attained. The
student teacher would participate many times in
determining the extent to which his goals are
being achieved. As a result of setting his own
goals he should be able to guide pupils in seeking
desirable objectives.

27John G. Flowers, "School and Community Labo-

ratory Experiences in Teacher Education," The Sub-Committee
of the Standards and Surveys Committee of the American
Association of Teachers Colleges, 1948, pp. 88-98.
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8. It should be satisfying. The student needs to be
able to see for himself the results of his work.
He needs to experience success.28
At first glance student teaching in a federally-
aided vocational program is no different from that of stu-
dent teaching in any secondary school area. But to under-
stand the differences or similarities that may exist, the
nature of the federally-aided vocational education program
needs to be examined. It can be noted that provision for
student teaching was emphasized early in vocational
teacher training programs in home economics. Lowe wrote:
The Smith-Hughes and George-Barden Acts define the
basic standards of the programs and provide for a
system of reimbursement for teacher salaries, travel,
supervision, research and teacher training. They
define the minimum qualifications of personnel, and
the minimum as well as maximum expenditures of funds
for the various provisions of the acts.Z29
Lowe also indicated that "The new program of training for
wage-earning jobs in home-related occupations will cer-
tainly mean additional different experiences and training

. . . 30
for student teachers in vocational home economics."

28Donald M. Sharpe, "Threshold to the Profession,"
National Education Association Journal, LIV (1964), 33-35.

29Phyllis Lowe, "The College Supervisor in a
Federally Aided Vocational Education Program," The College
Supervisor Conflict and Challenge, Forty-third Yearbook
of the Association for Student Teaching (Washington, D.C.:
The Association for Student Teaching, 1964), pp. 55-63.

301pi4.
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Guidelines have also been established by the State
of Michigan, Division of Vocational Education, which
describe the teacher training program in vocational home
economics. The guidelines indicate that a student teach-
ing experience includes:

A directed teaching experience in a vocational home-
making program with in-school groups with supervised
classroom presentation of at least three phases of
homemaking education; supervised home experiences with
home visits; experiences with the Future Homemakers

of America; participation in non-teaching activities,
such as faculty meetings, departmental record keeping
and counseling with students; and observation and
participation in adult education programs.3l

Student teaching from the generalist's point of
view serves to orient the future teacher to the world of
the school and provides the opportunity to develop the art
and science of teaching with an individual style. From
the vocational subject matter educator's point of view,
student teaching is primarily a time to apply the basic
learnings in the field of vocational home economics. Many
home economics teacher educators believe there are some
unique aspects to the teaching of home economics, and
therefore they feel that total supervision and guidance

by the generalist in student teaching is not enough. Also,

the vocational program standards are clearly identified for

31Michigan State Department of Education, "Require-
ments for a Michigan Vocational Home Economics Certificate"
(unpublished material distributed by the Division of
Vocational Education, Home Economics Education, Lansing,
Mich., 1968).



32

the teacher preparation programs; these are not necessarily
a part of the non-vocational teacher preparation fields.
The Need to Identify a Role for

the College Supervisor of
Student Teaching

Greater enrollments in teacher education programs
was one of the forces which led to the movement of student
teaching from the laboratory school or school placement
near the university, to off-campus cooperating schools.
The interested participants in student teaching have now
been identified to include among others, the college
supervisors, supervising teachers, student teachers,
clinical consultants, teachers, parents, pupils, academic
professors, subject matter educators, student teaching
directors, and the State Department of Education. In most
colleges and universities a program in student teaching
comprises a major alliance among three persons: the
student teacher, the supervising teacher, and the college
coordinator. However, as changes are occurring in student
teaching organization and involvement, new problems must
be resolved if there is to be harmony in student teaching.

Role conflict is one problem which comes into
focus. The evidence of role conflict present in current
student teaching programs is reported in the literature.
The college supervisor is no exception when anxieties over

job responsibilities and relationships are concerned.
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Morse describes the nature of the conflicts in college
supervision:

On the secondary level this lack of clarity in
role bothers the supervising teacher. What should
he expect the college supervisor to be? A general-
ist who may know very little about the subject being
observed? A specialist who may be critical of the
emphasis given items in the lesson? An individual
keenly aware of human relationships involved? An
expert in the teaching-learning process who can
readily get to the heart of a teaching problem? A
perfunctory visitor who explains details of the stu-
dent teacher program as he hurries to the next
school? Basically the supervising teacher wishes
for someone who can help with any tyge of difficulty
arising from student teaching. . . .32

One feasible method for clarifying the role of the
college supervisor, who at Michigan State University is
referred to as the University Coordinator, is through
identifying what they expect of themselves and what others
expect of them. This research method is based on role
identification through perceptions. Corrigan and Garland
state that "Role theory, as a system of interrelated con-
cepts can provide a useful way of examining the positions
33

involved in student teaching experiences." Utilizing

the role theory developed by Parsons and Shils in Toward

32William Morse, "Anxieties and Role Conflicts in
an Interrelated Triangle," The College Supervisor, Con-
flict and Challenge, Forty-third Yearbook of the Associ-
ation for Student Teaching (Dubuque, Iowa: William C.
Brown Co., 1964), p. 12.

33Dean Corrigan and Colden Garland, Studying Role

Relationships, Research Bulletin No. 6 (Washington, D.C.:
The Association for Student Teaching, 1966), p. 4.
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General Theory of Action (1951), Corrigan and Garland

wrote:

The point of contact between the individual and
the social system is the role. This is the most
significant unit of social structure, because it
defines the individual's participation in a specific
social situation. The primary ingredient of the role
is the role expectation or pattern of evaluation.
Thus, what an individual is expected to do in a given
situation, both by himself and by others constitutes
the expectations of that role.3

The role relationships of greatest concern in this

research are those between the student teacher, supervising
teacher, university coordinator, and the subject matter
teacher educator, insofar as determining who does and
should provide the learning experiences for home economics
student teachers for achieving specific objectives unique
to home economics student teaching. When contradictory
expectations for the student teacher are held by subject
matter educators, university coordinators, and supervising
teachers, the student teacher will be faced with the
problem of resolving the conflict.

Gross, Mason, and McEachern35 suggest that a

different type of disagreement regarding role definition

may also be significant. This is a disagreement with

regard to intensity rather than direction. For example,

341pi4., p. 11.

35Neal Gross, Ward Mason, and Alexander McEachern,
Explorations in Role Analysis (New York: John Wiley and
Sons, Inc., 1958), p. 108.
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supervising teachers, university coordinators, and subject
matter teacher educators may agree on the direction of a
particular expectation, namely that the student teacher
should be expected to perform a specific function. One of
the two of them may feel, however, that the student teacher
"preferably should" while the others feel that he "abso-
lutely must" be expected to perform the function. The
student teacher's actual behavior with regard to this
expectation and the significance of it, will therefore
be evaluated quite differently by each of the three groups.
A lack of consensus among the members of each of
the groups involved can present a different, but no less
significant problem. Sarbin36 states that variability in
expectations among the members of a group also reflects an
ambiguous role definition. The implications of lack of
clarity of role definition seem evident. With regard to
a specific function, for example, it will not be possible
for student teachers to know what will be expected of them
by supervising teachers if there is a great deal of vari-
ability among supervising teachers in their expectations
regarding the particular function. This could particularly
occur if one student teacher was assigned to two or more

supervising teachers.

36Theodore Sarbin, "Role Theory," in Handbook of
Social Psychology, Vol. I, ed. by Gardner Lindzey (Read-
ing, Mass.: Addison-Wesley, 1954), p. 227.
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Effective role relations come about through study-
ing, developing, and continuously reviewing the extent of
consensus among the participating groups in student teach-
ing. As new roles are added and present procedures change,
the total interaction system in student teaching is
affected. A study of the areas of potential conflict and
ambiguity among supervisory roles can serve as a starting
point for planning and implementing ways for bringing about
increased clarity and consensus with regard to role expec-
tations.

The reasons underlying the operation and research
in student teaching has had few ties with a theory based
rationale. Only limited attempts have been exerted toward
theory building in student teaching supervision and in-
struction. The theory base of this study was built on the
assumed importance of a practical, application experience
of student teaching, and on the need to identify a role
description for the college superviser of student teach-
ing. The role and function of the college supervisors
needs continuous clarification in light of the many changes

occurring in both the universities and public schools.



CHAPTER II

REVIEW OF RELATED LITERATURE

The review of related literature presented in this
chapter is arranged into four sections: (1) trends and
issues in student teaching, (2) organizational patterns
in student teaching, (3) the role of the college super-
visor of student teaching, and (4) the unique charac-
teristics of the subject matter college supervisor of
student teaching as contrasted with the general college
supervisor. The trends and issues in student teaching
are frequently discussed in the literature. The organi-
zational changes occurring in student teaching programs
directly affect the future role and functions of the
college supervisor. Therefore, the trends and issues in
student teaching are reviewed to project future program
developments and to understand how these changes may
influence the future role of teacher educators in college
supervision.

The topic, the unique characteristics of the
generalist and specialist in college supervision of stu-

dent teaching is reviewed to provide justification for

37



38

the methods used in the present research study. Research
on the effectiveness of varying college supervisory

patterns in student teaching is very limited.

Recent Trends and Issues in Student Teaching

Teacher education is at a critical point in its
history. There is now enough knowledge and experi-
ence to reform it, to plan a basic program of teacher
education for an open society in a time of upheaval.
But if this knowledge and experience are dissipated
in prolonged discussions of issues, doctrines, and
tenets leading only to more dialogue, instead of a
fundamental program of education for the nation's
teachers, teacher education is likely to fragment

and its pieces drift in all directions.

Smith in Teachers for the Real World, wishes to

challenge his readers to think about a better plan for
fully preparing the teacher to successfully meet the
responsibilities of teaching. The writer of the present
study is attempting to face this challenge through identi-
fying relevant practices for students preparing for the
home economics teaching profession. However, it is
recognized that easy solutions are not common in the
complex task of teacher preparation.

The review of trends and issues in student teach-
ing is designed to pull together and give coherence and
perspective to the student teaching programs of the future.

If teacher education programs are in need of continuous

lB. Othanel Smith, et al., Teachers for the Real
World (Washington, D.C.: The American Association of
Colleges for Teacher Education, 1969), p. ii.
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re—-appraisals, then one cannot gloss over the new blue-
prints being designed for the preparation of teachers.

Even though student teaching changed considerably
over the years, it is likely that more drastic changes
will occur in the future. Factors influencing change
relate to increasing geographical mobility, increasing
numbers of students seeking more and more education,
technological advances, media developments, and labor
movements. The current student involvement movement,
urban ghettos, civil rights movements, and other factors
all have implications for teacher preparation. These
societal factors have also had their influences on the
operational and supervisory patterns in student teaching.

While student teaching continues to function as a
significant part of teacher education, certain questions
and problems concerning basic procedures in student teach-
ing remain unanswered and unresolved. The literature
remains filled with many issues and questions.

Steeves writes that the questions of student evalu-
ation or methods of renumeration are not terribly crucial
if workable answers can be drawn for each particular situ-
ation. The really crucial issues, writes Steeves, are
"those that are truly decisive and severe and that present
alternatives so differing in philosophy and approach to

education that the decisions made among them will
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profoundly influence and change practices as we now know

them."2

Steeves identifies two crucial issues which center
in two areas: (1) the assumed indispensability of student
teaching, and (2) the degree of involvement of faculty
members from departments other than education in the
planning and operation of professional courses and experi-
ences, including student teaching. The two major issues
were raised in the form of questions:

Is student teaching the one indispensable experi-
ence in the professional sequence of teacher prepar-
ation? Can student teaching stand alone as adequate
professional preparation for beginning teaching? 1Is
student teaching to remain as part of a professional
sequence of courses and field experiences in under-
graduate teacher education; or as the separate parts
of the professional sequence are whittled away, will
it become an expanded experience, perhaps in a fifth
year, during which all professional skills and con-
cepts are learned?

Who should teach the psychology of learning?
Philosophy of education? History of education? Edu-
cational sociology? Methods of teaching? Educational
measurement? (Or, any other course commonly taught in
the undergraduate sequence?) And to apply this argu-
ment directly to student teaching, who should control
and administer programs of student teaching and who
should supervise student teaching?3

The crucial issues repeatedly mentioned in the
current literature and at the 1970, Association for Stu-

dent Teaching Conference in Chicago, centered on the

2Frank L. Steeves, "Crucial Issues in Student
Teaching," Journal of Teacher Education, XVI, No. 3
(September, 1965), 307-210.

31bid.
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extent of agreement or means of implementing some of the
following aspects of a student teaching program:

1. The need to establish greater communication
and cooperation between and among the in-
structors in professional education courses
and the cooperating teachers and adminis-

trators in the schools.4’5

2. The need to define the relationship between
the on-campus aspect and the student teaching
aspect of teacher education, and how to pro-
vide an understanding of the rationale for
the natufe and purpose of student teaching
in order to avoid the varying amounts of
disparity and conflict between the two parts
of the program.

3. The need to identify the contributions to
student teaching when college supervision is
provided by the generalist as opposed to

supervision by the subject area specialist and

4E. Perry Hicks, "Changing the Role of the
Cooperating Teacher," Journal of Teacher Education, XX,

5E. Brooks Smith, "Needed: A New Order in Student
Teaching That Brings Joint Accountability for Professional
Development," Journal of Teacher Education, XX, No. 1
(Spring, 1969), 27-36.
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the whole question of who will direct the work

of the student teacher.G'7

4. The need for providing supervised teaching
experiences before student teaching and to
involve students in classroom experiences
throughout the training program. Will this
type of program make the theoretical courses
more valuable?8

5. The need for finding, using, and training
qualified supervising teachers and profession-
alize supervision.9

6. The need to coordinate efforts between colleges
for student teaching space and develop common-
alities among the programs utilizing the

public schools.10

6James P. O'Hanlon, "Considerations About Student
Teaching," Educational Forum, XXXI, No. 3 (March, 1967),
339-43.

7Association for Student Teaching, Research on
Student Teaching, p. 25.

8David Aspy, "Maslow and Teachers in Training,"
Journal of Teacher Education, XX, No. 3 (Fall, 1969),
303-09.

9David Purpel, "Student Teaching," Journal of
Teacher Education, XVIII, No. 1 (Spring, 1967), 20-23.

10Woodruff, Student Teaching Today, p. 1.
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While there will probably always be issues to be resolved

in teacher education, it is also apparent that progress

is made from studying and analyzing the different points

of view.

Bennie concisely reviewed the current issues in

student teaching and along with clarifying the issues he

noted the general trends being taken by most colleges and

universities. The issues and trends that were identified

are:

l.

The role of the public school in teacher education.
The movement of student teaching into the public
schools has been accomplished, but the public
school has not been merged completely as a full
partner in the teacher education enterprise. A
partnership between the college and the public
school exists; however, the college has continued
to decide the pattern for student teaching.
Recently, a trend toward the gradual inclusion of
the public school in more aspects of the student
teaching experience may be noted.

Criteria for the selection of cooperating teachers.
More attention is being given to the cooperating
teacher and even the possibility of state certifi-
cation of the cooperating teacher is often con-
sidered. This step seems likely as the public
schools assume increasingly more of the responsi-
bility for student teaching and the cooperating
teacher's role becomes more significant.

One problem which seems worthy of mention, is
the identification and preparation of classroom
teachers to serve as cooperating teachers. Accom-
panying this issue is a trend toward teacher edu-
cation institutions providing more in-service edu-
cation for teachers working in student teaching
programs.,

Providing compensation for the supervising job.

The recent movement from cash compensation for
cooperating teachers toward the assuming of the

job as a professional obligation has not restored
the monetary problem. While it is not yet a

trend, there are indications that the state or
possibly the federal government may become involved
in the compensation picture.
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Patterns of student teaching. Research indicates
there 1s no clear-cut validated type of program
that has yet been developed which clearly defines
specific patterns as being superior to others.
There is, however, a trend toward making the stu-
dent teaching experience as nearly like the first
teaching position as possible. Full-time student
teaching experiences, semester-long programs, and
the internship, with pay, are all indications of
this trend.

The role of the college student teaching super-
visor. This position merits more recognition and
significance than has formally been afforded it.
The job has survived the stage of being passed
around to whoever had time available on his
teaching load, and has begun to be recognized

as a fully professional job in itself. Loads

are becoming more reasonable, prestige is slightly
greater, and the job has become more appealing to
the faculty of teacher-education institutions.

The legal status of the student teacher. Because
of the lack of decisions by law, there remains a
questionable status with respect to the legality
of student teachers' assuming the responsibilities
of teaching and the ensuing liability involved.
Gradually more concern regarding this problem is
in evidence, and states are slowly taking legis-
lative action to permit student teaching and to
define its scope. The legal status of the student
teacher should be clarified. This may be more
likely to occur when the states require state
certification of cooperating teachers and when
they participate more in the financial aspects

of student teaching.

Evaluation of student teaching. There is some
indication that letter grades for student teachers
may eventually be replaced by more comprehensive
instruments and procedures. This is perhaps
happening because prospective employers have
realized that letter grades do not provide suf-
ficient information about the prospective teacher.
If, however, the letter grade is replaced by other
instruments, the refinement of evaluative instru-
ments and criteria, and a re-education of per-
sonnel directors of the student teaching program
will be necessary. Some of the newer approaches
to student teacher evaluation may be found in the
use of video-tape, tape recorders, and sound film.
Professional laboratory experiences. At present,
there is a decided movement toward including more
laboratory experiences and more participation in
classrooms during the pre-service education of
teachers. These experiences would be incorporated
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into professional courses. The difficulty in
attaining this, however, lies in the limitations
of facilities and in the increasing number of
teachers to be educated. Much interest is being
shown by educators in the utilization of vicarious
laboratory experiences in lieu of actual partici-
pation and observation. Many colleges are experi-
menting with film clips, closed-circuit television,
and mass demonstration lessons in place of indi-
vidual involvement in different situations, and

it may be expected that such professional labo-
ratory experiences will become increasingly sig-
nificant.

9. The internship. There seems little doubt that the
internship concept will remain in the educational
picture, and, in all probability, it will grow in
popularity. At the present the five-year teacher
education program, including the internship is
inevitable. 1Its principal deterrent at the
moment appears to be increasing enrollments in
public schools and the corresponding demand for
teachers.

10. Shift of emphasis in teacher education. Teacher
educators are becoming increasingly aware of
aspects of the program that were not formerly
apparent. Some of these trends are: (a) the
preparation of teachers for more specialized
duties, such as preparing teachers to teach the
underprivileged and culturally deprived pupils;

(b) an increased concern for the importance of
mental health in education--interest in the mental
health of pupils with whom they will work; and

(c) the inclusion of some form of preparation for
team—-teaching and the utilization of televised
instruction.

Haskew12 suggested that teacher education programs
should be planned for and planning begins with estab-
lishing a framework and should aim at correcting funda-

mental insufficiencies in present practices. Dean

llwilliam A. Bennie, Cooperation for Better Stu-
dent Teaching (Minneapolis, Minn.: Burgess Publishing
Company, 1966), pp. 122-27.

12Lawrence Haskew, "Planning for the Education of
Teachers," Journal of Teacher Education, XVII (Summer,
1966), 251-61.
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proposed that a model program in student teaching for the
1970's should be guided by four principles:

1. The program for student teachers should provide
great flexibility so that strengths and weak-
nesses of individual students will determine the
specific program each will follow.

2. The student teacher should be involved in a pro-
gram which is designed to provide contact with
several teachers and various teaching styles.

3. The program should be structured to provide many
other kinds of professional experiences for the
student teacher in addition to classroom teaching.

4. Effective means should be developed to bring
practicing teachers and teacher preparation insti-
tutions into a true partnership in the design and
implementation of teacher education programs.l3

Teacher education has improved markedly during the
past decade, and indications are that this improvement
will undoubtedly continue. There appears to be increased
interest and support by the academic community. Also the
federal government has provided support in improving
teacher education. These combined factors will play an
important part in the progress and professionalization of

teacher education.

Patterns of Organization in Student Teaching

Programs in teacher education follow many patterns.
Uniformity exists only to the extent that a student teacher
experiences a period of teaching with a given group of

learners with a given amount of supervision and guidance.

13Leland Dean, "A Position Paper on Student Teach-
ing Programs," Teacher Education in Transition, Vol. I
(Baltimore, Maryland: Multi-State Teacher Education
Project, 1969), pp. 165-66.
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The teaching profession is unique in that little agreement
on a standard pattern for teacher education has been
reached, such as that which exists for the legal and medi-
cal professions. Universities and school systems vary in
their relationships in teacher training programs from an
uncommunicative aloofness to a close partnership. Andrews
identified a variety of school-campus organizing patterns
which exist within most student teaching programs:

1. Campus laboratory school or schools.

2. Off-campus laboratory school or schools.

3. Off-campus public schools in the local area.

4. Off-campus public schools at some distance.

5. Off-campus centers, usually at some distance.

6. Some combination of two or more of the above.l4
Since the 1930's, student teaching performed
exclusively in campus schools has declined. Simultaneously,

the use of off-campus training schools has increased. 1In
1953, Rucker15 reported 70.8 per cent of the institutions
preparing teachers, furnished student teaching experiences
in both on- and off-campus situations. Howd and Browne16

report that since 1964, an average of eight laboratory

schools per year were closed.

14Andrews, Student Teaching, p. 39.

15Rucker, "Trends in Student Teaching 1932-52,"
PpP. 261-63.

16M. Curtis Howd and Kenneth Browne, National
Survey of Campus Laboratory Schools (Washington, D.C.:
American Association of Colleges for Teacher Education,
1970).
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Young17 reported that off-campus student teaching
placement doubled between 1940 and 1960. Two reasons for
the increased use of public schools was that the model
school could not accommodate all the practice teachers and
many felt that the public school was capable of providing
a more realistic teacher training experience.

Howd and Browne18 repofted that where laboratory
schools are currently operated, the principal aim of many
of the schools by 1969 was to serve as a center for obser-
vation and pre-student teaching participation of college
students with children, rather than student teaching per se.

In 1959, Hicksl®

found that of the responding nine
of the Big Ten Universities, all placed their students in
public schools at various distances from the campus. As
distances between the public schools and university con-
tinued to increase, changes in the student teaching pro-
gram became inevitable. Off-campus centers were estab-

lished in some situations to accommodate the needs of a

growing student teaching program. Michigan State

17William Young, "A Critical Analysis of Selected
Research on Student Teaching in the United States, 1929-
1959" (unpublished Ph.D. dissertation, Temple University,
1961).

18Howd and Browne, National Survey of Campus
Laboratory Schools.

19William V. Hicks, "Information About Off-Campus
Student Teaching Programs in Big Ten Universities" (un-
published material, College of Education, Michigan State
University, East Lansing, Michigan, January, 1959), pp.
1-10.



49

University uses the center concept approach and some of

the major reasons for employing this method have been

identified by Olsen:

The center concept is an effort to develop: (a)

truly cooperative arrangements characterized by a
close professional relationship between school and
college; (b) a means of meeting conditions in differ-
ent situations, an effort to develop style, structure,
procedures, and labels that are appropriate; and (c)

a pattern for student teaching that will insure
continuity and flexibility desgite changes in per-
sonnel, knowledge and climate.Z20

The center concept of program organization carries
with it certain advantages. L. O. Andrews describes the
characteristics of the off-campus center student teaching
organizational pattern:

One of the first institutions to develop the concept
of a formal student teaching center was Michigan State
University, and now many others are adopting this
pattern because it does offer solutions to several
problems. The local coordinator can follow through
on administrative matters, work at public relations,
visit and supervise the student teachers, hold regu-
lar seminars to substitute for the ones formerly held
on campus, carry on an in-service program for super-
vising teachers, and on occasion teach a course to
the student teachers. Sometimes campus staff go out
and live in the center, while others commute, but
many colleges are hiring persons resident in the
community. . . .

However, variations in patterns of operation exist

within the off-campus organizational procedure; in some

20Subcommittee on School College Relationships in
Teacher Education, Cooperative Structure in School College
Relationships for Teacher Education, Report Number 2
(Washington, D.C.: The American Association of Colleges
for Teacher Education, 1965), p. 8l.

21Andrews, Student Teaching, pp. 39-40.
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situations the schools have the full responsibility for
supervising and evaluating the neophyte as a potential
teacher, whereas in other situations the college assumes
the major responsibility for student teacher supervision
and evaluation. Although some critics of teacher edu-
cation would eliminate the job of the college supervisor,
most educators feel there is a need for the college super-
visor to establish a cooperative venture between the
schools and the college.

Johnson22 surveyed 870 teacher preparation insti-
tutions in the United States and found that 22 per cent
or 192 of all responding institutions place their student
teachers in teaching centers. Six out of the twenty, or
30 per cent of Michigan teacher education programs place
their student teachers in centers. At the secondary
level the minimum and maximum distance from a Michigan
campus is 1 mile to 250 miles respectively.

As one looks to the future patterns of organization
in student teaching three additional concepts come to
focus. These too will influence the roles in college
supervision. The newer organizational patterns have been
succinctly described in a paper written during a 1968 work-

shop in student teaching held at Michigan State University:

22James Johnson, A National Survey of Student
Teaching Programs, Monograph H (Baltimore, Maryland: Multi-
State Teacher Education Project, July, 1968).
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1. Internship Programs--Internship experiences in
teacher education most nearly correspond to those
of a beginning teacher. During the internship the
college student, usually in his fourth or fifth
year of preparation, still works under supervision,
but has greater responsibility than during student
teaching. The intern is commonly paid a partial
salary for his services by the school district,
and he typically has responsibility for a class-
room. The internship period is likely to be
longer than the student teaching experience. In
most instances the intern has greater responsi-
bility and less supervision than the student
teacher.

2. Cooperative State and Federal Ventures--A new
thrust in teacher education is in the development
of cooperative ventures among states and with
assistance of federal funds. A program involving
state participation is the Multi-State Teacher
Education Project (M-STEP) which includes the
collaboration of the State Departments of Edu-
cation in Florida, Maryland, Michigan, South
Carolina, Utah, Washington and West Virginia.

The aim of M-STEP is to find ways to pool national
and state resources, and to move cooperatively
toward the creation of new and superior programs
of teacher education by public and non-public
institutional cooperation.

3. Multi-University Student Teaching Centers--As the
student teaching population increases, and other
problems of placement and follow-up of student
teachers become more complex, there will probably
be a move toward the multi-university center con-
cept. It seems that dialogue and communication
among several universities in a given area could
be developed in such a way that a student teaching
center with organizational structure to serve
several universities could provide better coordi-
nation with the reduction in both finances and
energies. In one large urban community, five
colleges and universities place student teachers
in surrounding school districts. Each college
places and follow-up its own students. It is
conceivable that in the future, universities and
colleges may be able to establish a cooperative
effort by which one college supervisor or coordi-
nator using the "center" model may coordinate all
the students in a given center regardless of the
college.23

23Clyde Dow, ed., Programs and Papers of the 1968
Workshop for Directors and College Supervisors of Student




52

It is apparent that colleges and universities have
shifted from the laboratory school on campus to the off-
campus schools. Various organizational patterns for the
coordination of programs are being proposed and tried out
throughout the country. Although the student teaching
center concept is not the predominant pattern, more uni-
versities are considering the method as a possible means
for providing quality education for a growing number of
students.

The Role of the College Supervisor
in Student Teaching

The role and function of the college supervisor

has been the topic of recent writings and research. 247237

26+27:28 1he concern over defining the roles of the key

Teaching (East Lansing, Mich.: Michigan State University,
Office of Student Teaching, 1968), pp. 24-25.

24Thelma Leonard, "Role Expectations and Per-
ceptions for the Home Economics Supervising Teacher" (un-
published Ph.D. dissertation, Oklahoma State University,
1965).

2SAnn Walsh, "Some Practices in Home Economics
Student Teaching Which Produce Satisfactory Supervisory
Relationships" (unpublished Master's thesis, Oregon State
University, 1960).

26Annette La Rowe, "The Special Contribution of
the College Home Economics Education Supervisor to Student
Teaching Situation" (unpublished Master's thesis, Purdue
University, 1965).

27Charles Neal, Leonard Kraft, and Conrad Kracht,
"Reasons for College Supervision of the Student Teaching
Program," Journal of Teacher Education, XVIII (Spring,
1967), 24-27.

28The College Supervisor: Conflict and Challenge,
Forty-third Yearbook of the Association for Student




53

personnel in student teaching has shown itself through the
publications of organizations such as the American Associ-
ation of Colleges for Teacher Education, the Association
for Student Teaching, and the National Commission on
Teacher Education and Professional Standards. The in-
creased demand for supervising teachers and the broadened
use of public schools in teacher education has resulted

in a heightened interest in defining roles and responsi-
bilities in the program.

Various opinions exist as to what the role in
college supervision should be and how the role should be
implemented. Upon reviewing the research it was found
that studies are needed to clarify the roles played by
college supervisors in relation to those played by indi-
viduals in the school system and those in the teacher-
education institution.29

Pfeiffer writes that "the most serious concern for
the college supervisor is the lack of a definite job

w30

description. Role expectations vary from one of an

Teaching (Dubuque, Iowa: William C. Brown Company, Inc.,
1964).

29Chester Harris, ed., Encyclopedia of Educational
Research (New York: Macmillan Company, 1960), p. 1475.

30Robert Pfeiffer, "Common Concerns of College
Supervisors," in The College Supervisor: Conflict and
Challenge, Forty-third Yearbook of the Assocliation for
Student Teaching (Dubuque, Iowa: William C. Brown Company,
Inc., 1964), p. 1ll.
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expert in a subject being taught, to an expert in teaching,
learning, and student teaching itself. Smith and Goodlad
wrote that:

Responsibilities have, in the past, been only vaguely
assigned in a bilateral fashion with colleges asking
classroom teachers to perform certain tasks as super-
vising teachers. A wider distribution of responsi-
bilities will now need to be made. 0ld roles will
need redefinition and new roles will require
description.31

A survey was conducted at Southern Illinois Uni-
versity to determine what are the basic roles desired of
a college or university supervisor of student teaching.
Based upon the responses of fourteen university super-
visors, forty-six student teachers, sixty-three public
school administrators, and sixty public school cooper-
ating teachers, these roles for the university super-
visors were identified:

Role 1. Liaison. On the basis of the response pat-
terns, it seems evident to the researchers
that, as a whole, the four groups perceive
liaison as the most significant role of the
university supervisor.

Role 2. Helping Student Teachers. Two of the four
groups, university supervisors and student
teachers, perceive as significant the role
of the university supervisor in helping
student teachers.

Role 3. University Responsibility to Student Teacher.
The university supervisors and the adminis-
trators attach more significance to this
role than do the other two groups.

31E. Brooks Smith and John Goodlad, "Promises and
Pitfalls in the Trend Toward Collaboration," in Partner-
ship in Teacher Education, ed. by Smith, Olson, Johnson,
and Barbour (Washington, D.C.: Association for Student
Teaching, AACTE, 1966).
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Cooperative Effort. A large number of the
respondents from the four areas reporting
believe that the student-teaching program

is a cooperative effort, that the university
supervisor functions as a part of a team
effort.

Acquainting and Interpreting the Student-
Teaching Program to the Cooperating Public
School Teacher. From the returns, one can
conclude that the university supervisors and
the cooperating public school teachers attach
more importance to this role than do the

other two groups.

Evaluation of the Program in the Public School
and of the Student Teacher's Work. This role
is mentioned most frequently by the university
supervisors; the administrators mentioned it
more frequently than the remaining two groups.
Continuity of Program and Structure. The
continuity of program and structure role is
mentioned more frequently by the university
supervisors and the student teachers than by
the other two groups.

Resource Person. The university supervisors
and the administrators mention the resource
person's role more frequently than the remain-
ing two groups.

Preventive Supervision. University super-
visors and student teachers mention the pre-
ventive supervision role more frequently than
the other two groups.

Public Relations. The public relations role
1s mentioned more frequently by the university
supervisors than by any of the other three
groups.

Placement. The placement role is mentioned
solely by the public school administrators.32

Among the conclusions drawn from the Southern

Illinois University Study was the fact that all four groups

placed the greatest emphasis of supervision on the liaison

role of the university supervisor. Other conclusions that

were drawn included:

32

Neal, Kraft, and Kracht, "Reasons for College

Supervision of the Student Teaching Program," pp. 24-27.
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It is the responsibility of the university to
provide a system of supervision which will insure
the highest quality student teaching program.
Administrators do not want the student teaching
program in their public schools without adequate
supervision from the university.

A number of the public school administrators and
cooperating teachers mentioned that classroom
supervision, consisting of direction and critical
evaluation of student teachers, should not be the
role of university personnel. They pointed out
that this part of the work actually belongs to the
local cooperating teacher.

Assuming the traditional role image of the uni-
versity supervisor is that of giving direction and
critical evaluation of the student teacher, the
researchers involved hypothesize that the respon-
dents of the four groups attach little or no sig-
nificance to the traditional role. This hypothesis
is based on the realization that not one single
group identified such a role for the university
supervisor.33

A cooperative study carried out simultaneously at

Cornell University, the University of Missouri, the Ohio

State University, and Purdue University was aimed at

identifying the contributions of the college supervisor

in home economics to the student teaching situation.

Effective and ineffective behaviors, based on data from

critical incidents, were categorized in terms of the roles

of the college supervisor. The findings directly related

to identifying a role for a college supervisor include:

1.

2.

There were more instances of the college super-
visor assuming the information giving and stimu-
lating growth roles than any of the other roles.
Different methods of supervising were used for
the different roles assumed by the college super-
visor in the student teaching situation. Visit
methods accounted for most of the judgment- and

331piaq.
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information-giving role incidents; where non-visit
methods were used, the security-giving role
accounted for more incidents than others.

3. Non-visit methods served the supervising teacher
with greater than expected frequency. The visit
methods were used more frequently than expected
to serve combinations of student and supervising
teacher.

4. Effective behaviors of the college supervisor in
each role she assumed (security-information-judg-
ment giving, stimulating growth, strengthening
relationships) had more impact on student teachers
than on supervising teachers.

5. Problems giving rise to college supervisory action
were most apt to be in the areas of student teacher
self-concept, lesson planning, program policies
and requirements, and rapport with supervisor.

Thus, according to this study, the college supervisor
plays a significant role in student teaching, but the role
varies depending on the cimcumstances. In this particular
study the home economics teacher educator was the college
supervisor. Perhaps, if the college supervisors were
generalist in subject matter the role descriptions may
have differed.

Some of the literature focuses on the role of the
college supervisor while other parts deal with the work or
duties of the supervisor. At times it is difficult to
distinguish between these two concepts. However, it does
seem that in college supervision, one performs certain
specific duties that may or may not be associated with an
equally specific role. At other times a specific role is

assumed but no specific duty performed.

34Marie Dirks, et al., "The Special Contributions
of the College Home Economics Education Supervisor to the
Student Teaching Situation," Studies in Higher Education,
No. 94 (LaFayette, Ind.: Purdue University, June, 1967),
pp. 6-37.
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A study of practices relating to roles in the stu-

dent teaching situation which produce satisfactory super-

visory relationships was made by Walsh. A total of 355

student teachers, supervising teachers, and college super-

visors in vocationally approved and/or reimbursed insti-

tutions in nine western states were included in the sample.

Walsh found that 75 per cent of two of the three groups

agreed strongly that the college supervisor (in home eco-

nomics) should carry out these functions:

1.

Work with the supervising teacher in setting up
their working policies in order to do the best
job with the student teacher.

Study the needs and abilities of the student
teacher prior to assignment of the teacher.

Hold regular conferences with the student teacher
and supervising teacher.

Interpret the student teaching program to the
supervising teacher.

Clarify responsibilities about which the student
teacher is unsure or unaware.

Try to give the student teacher confidence and a
feeling of security.

Support a student teacher to enable her to develop
competence.,

Observe particular situations and possible causes
contributing to those situations; use these as
concrete problems for analysis and for evaluation
of her teaching in conference with the student
teacher.35

Walsh concluded from her study that:

There is need for further study of the existing
supervisory practices of student teachers, super-
vising teachers and college supervisors in order
to pinpoint the areas of common agreement and
determine how to overcome the areas which lack
common agreement.

35Walsh, "Some Practices in Home Economics Student

Teaching Which Produce Satisfactory Supervisory Relation-
ships," p. 102.
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There is an apparent lack of very close agreement
between student teacher and supervising teacher,
supervising teacher and college supervisor, and
student teacher and college supervisor.

There is less agreement of the participants with
their own roles than with the roles of the others.
There is a lack of consistency in beliefs. The
college supervisor seems to be idealistic in what
she expects of the student teacher and supervising
teacher, and in reverse she does not expect as
much of herself as others expect of her.36

The duties of a University Coordinator at Michigan

State University are more broadly defined than those

described by Walsh or Dirks, et al. The Michigan State

University coordinator is a resident within the center and

administers a satellite student teaching center. George

Myers identified some of the job responsibilities of the

Michigan State University coordinator at the present time.

The activities of the coordinator include:

1.

Allocates student teaching funds in local centers,
which receive $25 per student teacher assigned.
Devotes at least one-half day weekly to the seminar
for student teachers.

Holds frequent seminars and orientation meetings
in addition to individual conferences with super-
vising teachers.

Teaches graduate in-service courses, including
"Supervision of Student Teaching" for teachers in
the local center.

Acts as liaison in helping cooperating schools
meet certain pressing needs which require uni-
versity resources such as consultants, in-service
courses and advice on research design. The local
center schools have "first call" on such resources.
Money is available for travel of resource persons
to the center.

Helps student teachers to obtain housing which
conforms to safety and supervisory requirements,
with assistance of the superintendent of schools.

361pid., pp. 94-97.
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7. Shares responsibility with the local administrators
for the selection of supervising teachers and the
assignment of student teacher.

8. Makes regular visits to classrooms to observe
student teachers at work, and confers with student
teachers, supervising teachers, and principals.

9. Cooperates with other coordinators and public
school personnel each term in arranging group
conferences on the improvement of student teach-
ing. These conferences are held on the university
campus in the fall and spring terms, and in local
centers in the winter term. Elementary and second-
ary methods instructors as well as academic in-
structors commonly participate in these meetings.

10. Meets periodically with all other college persons
in student teaching to study ways of improving the
program. An average of eight days a year or at
least two days a term is spent in this activity.
Faculty members and administrators from the campus
regularly join in such meetings. The year 1963-64
was devoted to a cooperative project involving the
formulation of models of procedure for eight
aspects of the student teaching-internship program:
(a) selection of supervising teachers, (b) matching
of supervising teacher and student teacher, (c)
seminars for supervising teachers, (d) student
teacher seminars, (e) visits, observation, and
evaluation in the classroom, (f) administrative
relationships between the university and the
centers, (g) administrative tasks of college
supervisors, and (h) advisement and procedures
on budget concerns.

ll. Provides professional books and related materials
for student teachers and supervising teachers in
the local schools.

12. Has joint responsibility with the supervising
teachers for evaluating the performance of student
teachers. Submits recommendations (including
those of supervising teachers) to the university
placement office. He also has responsibility for
on-going evaluation of the student teaching pro-
gram in his center.

13. Attends state and national meetings, and holds
membership in professional groups related to his
work.37

37George Myers, "The College Supervisor in a
Resident Center," in The College Supervisor: Conflict and
Challenge, Forty-third Yearbook of the Association for
Student Teaching (Dubuque, Iowa: William C. Brown Co.,
1964), pp. 41-42.
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The role of the University Coordinator at Michigan
State University is more widely diversified than those
reported in the study by Walsh,38 who examined vocational
reimbursed programs. This leads the author to hypothesize
that when college supervision is provided by a center
resident generalist coordinator, the role varies quite
differently than when college supervision is provided by
a specialist in a subject matter field.

One may wonder what kinds of personal qualifi-
cations are needed to fulfill many of the varied expec-
tations of a college supervisor, and if he possessed all
the needed qualities might not he be a college president?
Reed stated that the college supervisor should be the kind
of person who can encourage others to exert initiative.
"If there is a most important quality a college supervisor
of student teaching should possess, it is a genuine con-
cern for people.”39

Johnson40 reported that in the entire United

States, 45 per cent or 391 of all the institutions in

38Walsh, "Some Practices in Home Economics Student
Teaching Which Produce Satisfactory Supervisory Relation-
ships."

39Helen Reed, "The College Supervisor in a Multi-
Purpose University in a Rural Setting," in The College
Supervisor: Conflict and Challenge, Forty-third Yearbook
of the Association for Student Teaching (Dubuque, Iowa:
William C. Brown Company, Inc., 1964), p. 24.

40Johnson, A National Survey of Student Teaching
Programs, p. 36.
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teacher education indicated that the most important charac-
teristic they looked for in a college supervisor is good
human relations skills; 29 per cent (252 institutions)
listed knowledge of teaching methodology as the single
most important characteristic for a college supervisor;
20 per cent (174 institutions) listed a commitment to
supervision; 11 per cent (96 institutions) listed subject
matter competency; 1l per cent (9 institutions) listed
possession of a doctor's degree as the most important
characteristic for a college supervisor; and 4 per cent
(35 institutions) the "other" category. Others included
a willingness to travel; willingness to experiment; general
cultural qualities such as intelligence, academic back-
ground, language facility, and teaching experience.

While one may come to some general agreement about
the personal qualities desired of a college supervisor,
it is far more difficult to come to an agreement on the
definition of his role. At Michigan State University,
during a 1968 workshop for directors and college super-
visors of student teaching, the emerging roles of the
college supervisor were explored. Significant new roles
relevant to enhancing cooperative partnership arrangements
were explored. The new roles for the college supervisor
were identified as: (1) being called upon to serve as a
consultant and knowing other college persons who could be
of aid to the school; (2) serving as a resource person

through providing the services of the university to the



63

schools; (3) demonstrating the new media and teaching
materials as a key service in future cooperative school-
college programs; (4) providing in-service activities
conducted on a much wider scale than is presently
practiced; and (5) becoming a partner in helping schools
during the evaluation of or developing of curriculum

goals.4l

The College Supervisor and
the Clinical Professor

As an alternate method to a student teaching pro-
gram utilizing a college supervisor, several colleges and
universities are beginning to develop a role for a
"clinical professor." The role of the clinical professor
is being defined in a way that will overcome what some
educators see as deficiencies in the present role of the
college supervisor. Northwestern University was a pioneer
in developing the concept of a clinical professor, al-
though James Conant is given the credit for coining the
term.

Maidment defines the clinical professor as a:

. « . practicing teacher possessed of a dual allegiance.
Serving contractually with a school district, the
clinical professor is a recognized "master teacher"
whose talents are jointly shared by a university in

the preparation of . . . teachers. The clinical
professor is involved in imparting special

41Dow, Programs and Papers of the 1968 Workshop
for Directors and College Supervisors of Student Teaching,
pp. 26-27.
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methodology to the teacher aspirant either as a con-

sultant to the academician assigned to the course, as

a cooperating teacher of the methods course, or as

the teacher. Additionally he serves the university

as adviser, critic, and liaison with his employing

school district. He holds appropriate faculty rank

which is contingent upon his remaining in contractual

services as a teacher in a school district.42

Time and effort is being put forth to clarify the
role of a "clinical professor.” The role has been defined
to include: (1) the direction and supervision of student
teaching, (2) enlisting the services of other staff
members to participate in various phases of the field
experiences, (3) participating in projects directed at
curriculum development, (4) performing as a master teacher
in his field, and (5) skilled in developing teaching
competencies and evaluating teaching performance.43
Michigan State University incorporates the concept

of a "clinical consultant" in its student teaching super-
visory plan. Both the clinical consultant and University
Coordinator plan and supervise student teaching experiences.
The "clinical consultants" receive an appointment to the

university and coordinate the experiences of a cluster of

ten-twelve student teachers assigned to their building.

42Robert Maidment, "A Prototype of the Clinical
Professor in Education," in The Clinical Professorship
in Teacher Education (Evanston, Ill.: Northwestern Uni-
versity Press, 1967), pp. 25-26.

43Lloyd S. Michael, "Responsibilities of School
Systems for Clinical Experiences," in The Clinical Pro-
fessorship in Teacher Education (Evanston, Ill.: North-
western University Press, 1967), p. 38.
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However, in this instance, as opposed to the plan at North-
western University, the clinical consultant performs the
role of the generalist, in that he supervises student
teachers from a variety of subject matter areas. Dean
indicated that the University Coordinator at Michigan State
University is beginning to assume the primary role of pro-
viding orientation and in-service education for the
clinical consultants.44
From the above points of view, the reader can
begin to understand the difficulties involved in describ-
ing what roles the various college supervisors can and/or
should perform. One of the problems in trying to define
a role is the inability to say who the college supervisory
representatives should be. Should he be a generalist who
supervises in all fields, regardless of his academic
specialization? Perhaps the college supervisor should be
among the rank and file of the teachers, as is the charac-
teristic ascribed to the clinical professor? Then again,
leading scholars have put forth the position that college
supervision in student teaching must come from a repre-
sentative of the subject matter field. A description of
the various benefits of college supervision by the general-

ist and specialist will follow.

44Leland Dean, "A Student Teaching Program for the
1970's" (unpublished paper, College of Education, Michigan
State University, December 12, 1969), p. 3.
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Unique Contributions of the General and
Special College Supervisor of
Student Teaching

Prevailing practices reflect two differing patterns
of campus supervision in student teaching. One pattern
employs general supervisory personnel where college super-
visors cut across subject matter lines. The second pattern
utilizes educational specialists in the various subject
areas as college supervisors. The material presented in
this section will examine the differing characteristics of
the two organizational patterns and some of the unique
characteristics the different supervisors make to student
teaching.

In a survey of 870 teacher preparation institutions
Johnson45 reported that 31 per cent (270) of these insti-
tutions utilize general college supervisors in their
secondary student teaching program; 13 per cent (113)
utilize college supervisors from the academic areas; 49
per cent (426) utilize both general college supervisors
and supervisors from the academic areas, Of the twenty
Michigan institutions, 45 per cent (9 institutions) use
general college supervisors and another 45 per cent (9
institutions) use a combination of general college super-

visors and college supervisors from the academic areas.

45Johnson, A National Survey of Student Teaching
Programs, pp. 30-31.
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Erickson suggests that research related to the
two patterns should be conducted. "Whether general or
specialist (in field) supervision is more effective, and
in what ways and situations, needs careful examination.
It can no longer be the football of outmoded arguments

and obsolete factions."46

College Supervision by the
Generalist Teacher
Educator

The general college supervisor is considered an
authority in teacher education and in student teaching.
Bennie writes:

His responsibility insofar as the classroom itself is
concerned evolves around the overall guidance of the
student teaching experience including taking the
initiative in planning the types of experiences in
which the student teacher should participate, evalu-
ating those experiences and in making suggestions
concerning the teaching-learning situation. . . . He
is not expected to assume the role of academic expert
and leaves this function to the cooperating teacher.47

In summarizing the literature, one can note cer-
tain strengths that are a part of the pattern of general
college supervision. Several of the identifiable strengths

have been identified to include:

46John Erickson, "On the Development of School
Supervisory Personnel: A Case in Point," Journal of
Teacher Education, XX, No. 1 (Spring, 1969), 66-69.

47Bennie, Cooperation for Better Student Teaching,

p. 51.
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1. Some educators feel this pattern avoids
possible conflicts between two supervisory positions.
Although in practice this does not always seem to be the
case. But, according to Bennie, "most classroom teachers
have sufficient convictions as to how one should teach

that conflict in method can occur just as often in

general supervisory programs as in any other."48

2. The pattern of general college supervision is
more economical. Again Bennie stated that:

As off-campus student teaching programs have grown in
size and number, general supervision has been found

to predominate. Since several student teachers,
teaching in various subject fields, are often assigned
to a specific off-campus center, the economics of
sending one supervisor to work with the total group
rather than several different supervisors in special-
ized areas is obvious. Not only is money saved in
travel expenses but valuable time of college faculty
is conserved.49

3. Regional centers offer a greater range of
student teaching environments and provide flexibility
in time of stress. General supervising teacher meetings
lead to greater cross—-pollination of ideas and holds the

. . . . 50
promise of overcoming in-grown ideas.

48 49

Ibid., pp. 51-52. Ibid., p. 50.

50Horton Southworth, "Issues and Problems as
Viewed by a Large, Multi-Purpose State University Located
in a Small City in Establishing Off-Campus Student Teach-
ing Operations," in Partnership in Teacher Education, ed.
by E. Brooks Smith, et al. (Washington, D.C.: American
Association of Colleges for Teacher Education, 1966),
p. 139.
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The general coordinator at Michigan State Uni-
versity, because he is also a full-time member of the
community, is seen to have several additional advantages.

He knows the teaching staff, the school administrators,
and is acquainted with school policies. He learns
first-hand the curriculum of the local schools and how
to adapt it to the needs and abilities of the student
teachers. He knows the community: its resources, its
problems, and how school and community work together.
This intimate knowledge of school and staff allow for
more effective assignment of individual students to
particular supervising teachers.>

Many educators believe that supervision can be
effective when focused primarily on teaching behavior.
Erickson indicated that "some of the evidence leads us to
believe that supervision out of field, since it is less
concerned with curricular matters than it is with teaching
behavior, may be superior to field supervision."52

General supervision has been the prevailing pattern
at Michigan State University since 1956. Two years after
the program was in operation Clem collected data from 167
supervising teachers and 175 student teachers to evaluate
their experiences and offer their opinions of specific

student teaching program phases. The data revealed a

significantly high degree of approval of the full-time

51Leland Dean, "A Description of Michigan State's
Full-Time Student Teaching Program" (unpublished paper,
Michigan State University, College of Education, June,
1966) .

52Erickson, "On the Development of School Super-
visory Personnel: A Case in Point."
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resident program as it was operating in 1958. Supervising
teachers indicated: (1) personal satisfaction was attained
through helping a prospective teacher grow, (2) the program
stimulated re-evaluation of usual classroom practices, (3)
student teachers were of great assistance, and (4) class-
room instruction was improved. On the negative side, the
supervising teachers saw these problems: (1) there was a
lack of time for satisfactory conferences and planning
periods with the student teacher, (2) student teachers

had sufficient theory but not enough information in subject
areas to be taught, and (3) re-teaching was necessary as

a result of the student teacher's participation.53

In a study by Anthony,54

who appraised the services
rendered to off-campus supervising teachers and centers by
Michigan State University, it was found that the most
highly rated service provided in student teaching for the
secondary teachers was the classroom observation by the
coordinator. Other service of value included professional
library materials in the school, workshops on campus for
all supervising teachers and administrators, and after-

school meetings between supervising teachers, coordinator,

and subject area specialists. However, 36 per cent of the

53Clem, "A Study of the Michigan State University
Full-Time Resident Student Teaching Program," p. 114.

54Anthony, "An Appraisal of the Services Rendered
to Off-Campus Supervising Teachers and Centers by Michigan
State University," p. 69.
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secondary supervising teachers rated workshops in special
areas as of most value in student teaching, and 31 per
cent indicated classroom observations by subject matter
specialist as of most value. A conclusion which Anthony
drew from her study was that more emphasis should be
given to the in-service program for supervising teachers.

There is apparent evidence, however, that off-
campus student teaching programs have brought with them
certain problems. All educators have not overlooked
these. Some of the potential problems have been identi-
fied to include:

1. The off-campus teaching experience cannot be
considered in isolation of the previous kinds of experi-
ences the student has had with children and in schools.
The staff will have to look at the contribution the off-
campus experience is making in relation to the contri-
butions of the other opportunities for working with
children and youth.55

2. It is possible for the university staff of a
teacher training institution to be totally unaware of
what is happening in the public schools and its surround-
ing community if contacts with the field are not main-

tained.56

55Herrick, "The Future of Off-Campus Programs,"
Off-campus Student Teaching, Thirtieth Yearbook (Lock
Haven, Penna.: Association for Student Teaching, 1951),
pp. 121-41.

56

Ibid.
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3. The general supervisor is faced with the task
of trying to be of aid to teachers in such diverse fields
as art, French, mathematics, and history. Therefore,
O'Hanlon writes that "the contributions which he can make
to teachers in some fields and on some levels is neces-
sarily limited."57

The College of Education staff in home economics
education observed that in shifting to a generalist
coordinated program there also followed a loss of oppor-
tunity to evaluate the assigned station of the home eco-
nomics student teacher, a 1éck of influence on types of
experiences provided in the student teaching program, and
a loss of many opportunities for home economics educators
to upgrade supervising teachers. These factors lead one
to the consideration of the arguments for college super-
vision by the specialist in the teaching field.

College Supervision by the

Subject Matter Teacher
Educator

Perhaps the leading proponent for college super-
vision by a teaching specialist in the field is James
Conant. He supports the viewpoint that the properly
supervised student teacher is one who is supervised by a

professor of the institution who has been and still is a

57O'Hanlon, "Considerations About Student Teach-
ing," p. 341.
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teacher of the subject which the student teacher is learn-
ing how to teach.58 But, Conant wrote:
I have rarely visited a teacher education institution
in which an experienced teacher of a secondary school
subject--say mathematics or English--was responsible
for the practice teaching. . . . I humbly suggest this
tradition is completely wrong. . . . Practice teaching
will continue to fall far short of its potentialities
until the successful school teachers are given the
highest status in the faculty and held responsible for
the organization and carrying out of practice teach-
ing.>59
In seven of the eight Michigan vocational home
economics teacher education programs (excluding Michigan
State University) some form of college supervision is
provided by the subject matter teacher educator. However,
this role may be in addition to that provided by the
general college supervisor. Where subject matter super-
visory patterns prevail the student teacher first sees the
college representative during campus classroom experi-
ences, which is followed by regular off-campus visits
during the student teaching period. As a college super-
visor in home economics education, Lowe writes that:
. . « the supervisor is up-to-date in subject matter,
the teaching-learning process, trends and issues in

vocational home economics and in education. She
should also be able to give information and advise

58James Conant, "The Certification of Teachers:
The Restricted State-Approved Program Approach," A Decade
of Thought on Teacher Education (Washington, D.C.: The
Association for Student Teaching, 1964), p. 59.

>91pid., p. 129.
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about remodeling and building new departments and
about curriculum development.60

Lowe continues to describe the specific advantages of the

college specialist teacher educator as the supervisor in

student teaching:

Certainly, the college supervisor of vocational edu-
cation has a decided advantage in supervising student
teachers in his own area of specialization, the col-
lege supervisor not only is in a position to give
help in many ways, he also receives new ideas,
clarification about practicality of process, and
inspiration.6l

The specialized supervisor from the education

department assumes a somewhat different relationship than

the general supervisor although there is also much simi-

larity in their responsibilities.

Bennie writes that:

« + o+ in contrast with the general supervisor, the
specialist often becomes more directly involved in
actual planning with the student teacher and is more
familiar with available materials in the particular
field of teaching and with specific approaches to
teaching certain subjects. He is, therefore, able
to assume a consultant role with the cooperating
teacher.62

When college supervision is by the specialist in

the subject field, one must recognize that this may create

great insecurity in the mind of the classroom teacher.

human relationship factors become crucial to this pattern

60Lowe, "The College Supervisor in a Federally

Aided Vocational Education Program," p. 59.

pPpP.

l1pid., pp. 59-60.

62Bennie, Cooperation for Better Student Teaching,
52-53.

The
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of supervision. Bennie indicates, however, "given the
appropriate personality, it would appear that the special-
ized supervisor who can make the greatest contribution in
both academic and educational areas might be superior to
the generalist."63
When subject matter specialists are in the field
working with student teachers and supervising teachers
they can help develop the logical demensions to under-
stand the subject matter aspect of teaching:
Because teachers do not possess such understanding,
they frequently handle the subject matter of in-
struction in superficial ways. Consequently, class
discussion often suffers from undue vagueness and
ambiguity, from unfounded and unchallenged claims,
from a failure to develop the significance of the
content. 64

A specialist in the teaching area has more knowledge in

the subject area and can therefore help the student

teacher with subject matter concerns.

Clark indicated in 1968 that "most critics of
professional education have not been too critical of the
student teaching programs in home economics, . . . how-
ever, generally speaking the growth of student teaching
paralleled quite closely the gradual improvements in

teacher education and certification."65

631pid., p. 53.

64
p. 126.

65Louise R. Clark, "The Student Teaching Program
in Vocational Home Economics at Jacksonville State Uni-
versity" (unpublished Ed.D. dissertation, University of
Alabama, 1968), p. 5.

Smith, et al., Teachers For the Real World,
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In discussing the preparation of the home economics
teacher, Coon66 stated that since the early 1920's the
usual practice has been to provide a four-year preservice
preparation for home economics teachers, supplementing
this by in-service education on the job, summer school
courses, and other graduate offerings. Coon discussed a
variety of plans for the organization of programs in
efforts to provide opportunity for prospective home
economics teachers to achieve goals thought to be impor-
tant. She expressed the view that a well-prepared super-
vising teacher, with a strong home economics program, can
work with the college supervisor and student teacher in
coordinating the learnings from education, home economics
education, and student teaching.

A seminar of home economics teacher educators was
sponsored by the Department of Home Economics Education
of the University of Nebraska in 1964 and 1966 to identify
the content in home economics education at the under-
graduate level. Thirty-six home economics teacher edu-
cators identified the objectives basic to the preparation
of home economics teachers. The objectives were developed
so that existing courses may be re-examined and to pro-
vide content from which to select base line items funda-

mental to a home economics education program. It is

66Buehal Coon, Home Economics Instruction in the
Secondary Schools (Washington, D.C.: The Center for
Applied Research in Education, Inc., 1964), pp. 99-109.
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expected that upon completion of study the prospective

home economics teacher will be able to:

1.

2.
3.
4'

5.

6.
7.

8’

9.
10.
11.
12.
13.

14.

15.
le6.
17.
18.
19.
20.

21.

Integrate the philosophies of home economics and
education with knowledge of contemporary society
formulating professional beliefs.

Communicate and use an educational philosophy in
making decisions as a home economics teacher.
Assume responsibilities appropriate to the pro-
fessional role.

Integrate a code of ethics into the professional
role.

Plan for own personal and professional development
to enhance effectiveness as a home economics
educator.

Recognize and cooperate with community efforts
which influence individual and family well-being.
Identify education trends and implications that
have relevance for the home economics program.
Utilize information about the learners, their
homes, the community and the larger society in
planning home economics programs.

Comprehend the scope of home economics as an
instructional area.

Organize home economics offerings into a sequential
and integrated pattern to meet needs of learners.
Plan home economics programs which will contribute
to the total educational goals.

Develop programs cooperatively with co-workers in
order to enrich and supplement offerings.
Recognize the nature of verbal and non-verbal
communication and assess its effect on learning.
Select and direct learning experiences appropriate
to the achievement of objectives and the develop-
ment of generalizations.

Utilize motivation of learner in carrying out an
instructional plan.

Select and utilize a variety of methods and re-
sources to achieve specified behavioral outcomes.
Establish and maintain a classroom climate which
facilitates learning in home economics.

Use evaluation as an integral part of teaching
and learning process.

Use research findings to improve the teaching-
learning process.

Appreciate the role of research in solving edu-
cational problems. 67
Engage in practical classroom experimentation.

67Home Economics Education, Objectives and General-

izations Related to Selected Concepts (Lincoln, Neb.:
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Several of the above listed competencies are
applicable to the learnings generally a part of student
teaching. Two competencies which are based in an under-
standing of the subject matter, are related to planning
and organizing home economics offerings. These competen-
cies may require the skilled person in the field of home
economics to guide the student teacher toward the com-
petency attainment. Other objectives, such as item 15,
are general in nature and can be expected of all teachers
regardless of the major teaching field. The home eco-
nomics teacher educators have not distinguished between
general teacher education objectives and home economics
teacher education objectives.

In 1969, a research study68 was conducted at
Michigan State University to identify student teaching
objectives unique to the teaching of home economics.
Thirty-nine vocational home economics teacher educators
selected eighteen objectives to be unique to home eco-
nomics student teaching. The objectives were identified
as unique if the teacher educators indicated a home

economics trained person is needed to best guide the

Department of Home Economics Education, University of
Nebraska, 1966).

68Arleen Otto and Dorothy West, "An Exploratory
Study to Determine Methods for Regularizing Contacts of
the Home Economics Education Staff with Student Teachers,
Supervising Teachers and Coordinators" (East Lansing,
Mich.: Michigan State University, College of Education,
1969).
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student teacher toward achievement of the objective. The
unigue home economics student teaching objectives and the
priority rating assigned each objective are listed in
Table 2.1. If an objective was selected as unique, the
teacher educators rated it as either high, medium, or low
priority for student teaching. The percentage of teacher
educators who rated the objecﬁives in each of the priority
categories is entered in Table 2.1.

The University Coordinators at Michigan State Uni-
versity were given the same opportunity to select among
the fifty-four objectives those which they believed to be
unique to home economics student teaching. Twenty-two
Coordinators selected eight of the objectives listed in
Table 2.1 (Objectives A, D, G, H, N, O, P, Q) as also
being unique. This indicates that for some objectives
they also agreed that a specialist with a home economics
background is needed to guide the student teacher in
objective achievement.

The Walsh69

study reported that home visits were
considered not important in student teaching, whereas in
Table 2.1, home visits (Objective I) were given a high-
to medium-priority rating for student teaching. The

objectives which were unique to the field and 80 per cent

or more of the participants rated as high priority for

69Walsh, "Some Practices in Home Economics Student
Teaching Which Produce Satisfactory Supervisory Relation-
ships," p. 93.
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TABLE 2.1.--Unique home economics student teaching objectives and their priority
rating for student teaching as identified by a national selected group of
teacher educators.

vocational home economics

Unique Home Economics Student
Teaching Objectives
(UHESTO)

Home Economics Teacher Educators

(N=39)

Percentage
High
Priority
Rating

Percentage
Medium
Priority
Rating

Percentage
Low
Priority
Rating

Visits a school lunch program to analyze

its relationships to the department.
Plans and provides learning experiences

based on knowledge of the representative

types of families in the community.

Integrates into teaching plans and
activities knowledge from relevant
disciplines and fields as to focuses
on family life.

Approaches a lesson visualizing the
relationship of topics to the meaning
and quality of family life.

Interprets the department's program to
the community through home visits,
experiences with parents, talks in
community, exhibits in downtown area.

Suggests and guides pupils to plan
for home experiences and helps evalu-
ate learnings.

Evaluates FHA experiences in a local
situation.

Plans and carries out thought-provoking,

problem-solving activities related to
the realistic concerns the pupils have
for family life.

Interprets the observations of one or
home visits.

Interprets results of home visits, con-
ferences, class contacts as a means of
increasing understanding of pupils,
families, and community.

Uses a department budget in planning
for learning experiences and keeps
financial records.

Guides or instructs pupils in the
selection, care, and use of department
equipment and supplies.

Verbally identifies significant needs,
interests, personal and home problems
of pupils and relates to the unit
taught.

Assumes some of the responsibilities
of an FHA chapter adviser.

Contacts and/or works with county home
economists and agencies related to
families when feasible.

Demonstrates competence in the essential

skills of maintaining a home.

Assists with the planning of activities
for a FHA organization.

Applies the characteristics of families
in the community and general trends in
family life to an evaluation of the
total program.

93.8

86.5

89.2

41.1

63.9

28.2

94.8

59.4

70.4

39.1

60.9

91.7

36.8

11.1

45.8

38.5

78.1

40.0

10.8

44.8

33.3

56.4

28.1

25.9

34.8

30.4

55.3

41.7

37.5

46.1

15.6

56.0

13.8

47.2

16.7

15.4
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student teaching were Objectives B, C, D, H, and M (see
Table 2.1). The two objectives with the lowest priority
ratings were Objectives A and O.

The objectives identified in Table 2.1 were
utilized for the present research study. Each objective
became the basis for a questiop in the research instru-
ment. The information obtained was designed to help
evaluate whether the unique objectives as identified by
national home economics teacher educators were provided
for and in a student teaching program coordinated by

college generalists.

Summary of the Related Literature

The review of literature related to this study
examined the trends and issues in student teaching.
Questions needing additional research relate to defining
needed collaboration with public schools, a rationale for
student teaching, effects of pre-student teaching experi-
ences, and the effective organizational patterns for
program operations. Several research studies describing
the perceived roles of the college supervisor in student
teaching were reported and it was evident that little
research has been done to describe the unique contri-
butions of college supervisors from various positional
groups. The question was raised in the literature as to
who should be the college supervisor, the generalist

teacher educator, the special subject matter teacher
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educator, or perhaps the clinical consultant in the
secondary schools.

The trend in student teaching indicates a con-
tinuous movement to the off-campus placement of student
teachers. As enrollments in teacher education increase,
more universities will consider the off-campus center
program approach. The decision will need to be made
concerning the use of the generalist or the specialist
in the college supervision of student teaching. This
study is designed to look at the problems related to this
issue.

Since 1961, no research studies have been reported
describing the particular advantages or disadvantages of
the student teaching program at Michigan State University.
In the early 1960's, various new ideas have been incor-
porated into the student teaching program. Some of the
newer developments include: (1) total college super-
vision provided by the generalist University Coordinator,
(2) clustering of student teachers in one building under
the leadership of a clinical consultant, and (3) broaden-
ing the student teachers' experiences to include activi-
ties in the total school and community setting. Also, a
college curriculum revision for the home economics edu-
cation student took place during the early 1960's, and
curriculum revisions continue to occur. Therefore, the
reactions of the Home Economics Supervising Teachers, Home

Economics Student Teachers, and University Coordinators
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to present practices need to be analyzed. In light of the
Vocational Education Act of 1963 outlining the charac-
teristics of wage-earning programs in home economics and
the 1968 amendments to that Act providing funds for con-
sumer and homemaking education, one may begin to re-
evaluate the type of experiences a student teacher should

have in a vocational home economics program.



CHAPTER III

PROCEDURES AND INSTRUMENTATION

The present study seeks to explore the unique
contributions of the home economics teacher educator
in a "generalist" coordinated student teaching program.
To achieve the basic aim of the study, the research to
identify to what extent a group of objectives, unique
to home economics student teaching, were provided for in
the student teaching program during winter term, 1969, at
Michigan State University. In addition to this, descrip-
tive data were collected to identify relationships be-
tween the provision for the Unique Home Economics Student
Teaching Objectives and the background characteristics of
the three groups sampled. Lastly, a series of open-ended
questions was devised to provide recommendations for the
continuous development of a quality student teaching experi-
ence in home economics. The study was made possible
through a special research project grant to the Department
of Secondary Education and Curriculum. The grant was pro-
vided by the Michigan Department of Education, Division of

Vocational Education, and was funded for the period of

84
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August 1, 1968 to September 1, 1969. Funding was extended
for 1969-70, for a follow-up phase of the study being
reported.

The research project, as designed by the staff in
Home Economics Education and the writer, was based on the
need for regularizing contacts of the home economics edu-
cation staff with student teachers, supervising teachers,
and university coordinators. At the outset of the project,
it was decided to determine the unique objectives for home
economics student teaching and secondly to determine if
these specialized contributions were being provided for
under the present organizational pattern of a generalist
coordinated student teaching program at Michigan State
University.

The major activities of the project were divided
into three phases with each succeeding phase building on
the knowledge derived from the preceding phase. Phase one
identified the objectives for student teaching which were
selected as unique to the teaching of home economics. The
results of Phase one were reported by Richardson,l and in
the year-end project report to the State Department of

Education by West.2 Phase two of the study involved the

lRichardson, "An Investigation of Unique Home
Economics Student Teaching Objectives."

2Dorothy West, "An Exploratory Study to Determine
Methods for Regularizing Contacts of the Home Economics
Staff with Student Teachers, Supervising Teachers and
Coordinators" (unpublished progress report for the period
ending August 31, 1969, Michigan State University, 1969).
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use of the winter term, 1969, student teaching program at
Michigan State University to determine what was being pro-
vided in relation to the Unique Home Economics Student
Teaching Objectives. Phase three of the project, will
examine various methods for home economics teacher edu-
cators to contribute to student teaching to encourage the
provision for those unique objectives which are not being
provided for under the present generalist coordinated
student teaching program. Phase three is beyond the scope

of the present report.

Procedures Used

The planning period for this study was carried out
from August, 1968 to December, 1968. During this time
data were collected from thirty-nine selected Home Eco-
nomics Teacher Educators (thirty-eight represented voca-
tional programs) to identify which among a group of fifty-
four objectives were unique to home economics student
teaching. Objectives were classified as unique at the .05
level of significance. The eighteen objectives identified
as unique to home economics student teaching became the
basis for the instrument used in the present study.

In order to obtain information about the trends in
home economics student teaching, the related literature
was reviewed and several professional meetings were

attended, including The Association for Student Teaching
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Conference and Michigan State University Coordinator's
Conferences.

In January, 1969, the plans for the research study
were reported to the "Basic Program Council" in the College
of Education. The council coordinates the research activi-
ties affecting the basic courses and programs in the
teacher preparation program. The proposal for this re-
search study was approved and initial arrangements were
made for carrying out the research plans as they were
designed. Permission was received by the administrators
at the secondary schools and by the University Coordi-
nators for the use of their Home Economics Supervising

Teachers to participate in this study.

Collection of Data

Information concerning the extent of provision for
the achievement of the home economics student teaching
objectives and other information was obtained from the
three groups of individuals most involved in the student
teaching program at Michigan State University, namely, the
Home Economics Student Teachers, the Home Economics Super-
vising Teachers, and the University Coordinators of Stu-
dent Teaching. Winter term, 1969 was selected as the term
for collecting the data since this term usually has the
largest enrollment of Home Economics Student Teachers as
compared to fall and spring terms. Also the follow-up

of a student teacher is simplified because the student
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teacher usually enrolls spring term for an on-campus post-
student teaching course in home economics education.

The list of winter term supervising teachers and
student teachers in home economics was obtained from the
student teaching office two weeks after the winter term
began. A directory of the University Coordinators was also
made available by the student teaching office.

All winter term Home Economics Supervising Teachers
were contacted by letter to describe the purposes of the
study and schedule a preliminary time for a personal inter-
view at his or her school. A carbon copy of the letter
(Appendix A), was sent to an administrator in the school
and to the University Coordinator of each supervising
teacher. This initial letter was then followed by a
telephone call to the school. A second letter (Appendix B)
was sent to confirm the time and place for the interview .
Of the thirty-three Home Economics Supervising Teachers who
were in the winter term, 1969 student teaching program,
interviews were held with thirty-two; one declined to
participate.

The interviews of the Home Economics Supervising
Teachers were conducted by the writer along with two
assistants who were graduate students in Home Economics
Education. Each interviewer tape recorded two pre-testing
interviews with former supervising teachers. The tapes
were reviewed and any differences in interviewing pro-

cedures or methods were discussed. The primary goal of
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the review sessions was to reduce the degree of differences
among interviewing procedures. Good interviewing tech-
niques were summarized and reviewed by each interviewer
(Appendix C). Each supervising teacher in home economics
was interviewed soon after the winter term had ended and
after the student teacher had left the school.

All winter term Home Economics Student Teachers
were contacted as a group, following their arrival on
campus for spring term classes. Home Economics Student
Teachers are required to enroll in an Education 482 semi-
nar following student teaching, and class time was used
for obtaining their answers to the questionnaire. The
instrument was administered to the group during the second
week of spring term, 1969. For those few students who
were not in Education 482, a personal call was made to
have them complete the questionnaire. Of the total thirty-
three student teachers, thirty students returned their
instruments. Two students could not be contacted because
of relocations. One student dropped out of student teach-
ing before completing the program and left the state.

The questionnaire was also administered to the
University Coordinators of student teaching through per-
sonal and small group interviewing sessions. An initial
contact letter explaining the purposes of the interview
(Appendix D) was sent to each coordinator. Since coordi-
nators frequently are on campus, the interview date was

scheduled for these times. Twenty-five coordinators were
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interviewed during spring term, 1969, to determine their
contributions to the winter term, 1969, Home Economics
Student Teachers' achievement of the unique objectives.
Among the twenty-five coordinators interviewed, twenty
were assigned a Home Economics Student Teacher during
winter term, 1969. A summary of the numbers and percent-

age of participants in the study is shown in Table 3.1.

Description of the Data Gathering Instruments

Three parallel forms of the instrument were used
in this study (Appendices E, F, and G). The instruments
were developed for the Home Economics Supervising Teachers,
the Home Economics Student Teachers, and the University
Coordinators.

The Supervising Teacher questionnaire was developed
during January and February, 1969. It consisted of four
parts, each part printed on different colored paper for
pre-coding information. The parts were developed to
include:

Part I--provided descriptive information about
the supervising teacher and the secondary home economics
program.

Part II--listed the Unique Home Economics Student
Teaching Objectives and required a priority rating be
assigned to each of the objectives.

Part III--referred to the same objectives listed

in Part II, but the respondent was asked to rate the
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student teacher on the achievement of the objective and to
identify an experience which was provided for the student
teacher to help her achieve the objective.

Part IV--consisted of a series of open-ended
questions to provide the respondent with the opportunity
to make recommendations for the continued improvement of
the student teaching operations as they affect Home Eco-
nomics Student Teachers.

Pre-testing of the questionnaire was run under
actual field conditions. Six interviews were conducted
by three interviewers to learn the problems which would
be encountered. Also fourteen gquestionnaires were mailed
to former Home Economics Supervising Teachers to test the
instrument. The pre-testing questionnaire was hand-
scored and apparent misunderstandings, poor wording, and
awkward format were corrected.

The supervising teacher questionnaire was adminis-
tered as an interview to all winter term, 1969, Home
Economics Supervising Téachers. Approximately one hour
was needed for each individual. A copy of the instrument
appears in Appendix E.

A similar instrument was then developed for the
University Coordinators (Appendix F) and the Home Economics
Student Teachers (Appendix G) but adapting the questions
to the particular attributes of the two other groups.

The University Coordinators were asked to indicate whether
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they provided an experience or experiences for the Home
Economics Student Teacher related to achieving the Unique
Home Economics Student Teaching Objectives. The student
teachers, on the other hand, were asked to rate their level
of achievement of each of the objectives. All three groups
were asked to identify an experience provided in student
teaching which contributed toward the student teacher's
achievement of the objective. Student teachers were not
asked to complete Part II of the questionnaire since it
was felt they had little background preparation for making
judgments about the priority which should be given to home
economics student teaching objectives.

In all cases, the only mark of identification on
the questionnaires were the school names. Confidentiality
of answers was assured to each respondent in an effort to

avoid the entrance of bias into the data.

Description of the Population

In the three questionnaires which were developed
for the survey, Part 1 of each questionnaire asked for
descriptive characteristics of the subjects and their
programs. The background information was obtained to aid
in describing the populations used. This information is

reported for each of the three groups used in this study.
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Home Economics Supervising
Teachers

The winter term, 1969, Supervising Teachers of
Home Economics were located in fourteen of the sixteen off-
campus centers. Of the thirty-two Supervising Teachers
interviewed during winter term, 1969, sixteen (50.0%) were
teaching in home economics programs that were fully or
partially reimbursed by the Division of Vocational Edu-
cation, Michigan Department of Education. Table 3.2
describes this information.

TABLE 3.2.--Supervising teachers' type of secondary home
economics program.

Home Economics
Supervising Teachers

Program
Number Per Cent
General (non-reimbursed) 16 50.0
Vocational (reimbursed) 12 37.5
Both _4 12.5
Total ‘ 32 100.0

Only 31 per cent or ten supervising teachers were
undergraduates of Michigan State University; however,
twenty-three supervising teachers (72%) indicated they
had taken some course work through Michigan State Uni-
versity. Nine supervising teachers said they had never

taken course credit through Michigan State University.
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Twenty-six supervising teachers (81%) had an under-
graduate major in home economics or home economics edu-
cation. Two teachers had an undergraduate major in family
life and two in foods and nutrition.

The undergraduate minors ranged from no minors to
three minors. Together, the thirty-two supervising teach-
ers identified sixteen different minors. The types of
undergraduate minors were as follows:

Supervising Teacher's Number of Home Economics
Undergraduate Minor Supervising Teachers

Art

Business Education
Chemistry

Education

English

Family Life

History

Home Economics (general)
Physical Science
Physics

Religion

Science

Social Science
Sociology

Speech

Textiles and Clothing

VWNONOHEHFHNFEFEFRFRFONMNDERF

Nineteen (59%) of the supervising teachers indi-
cated they did not have a college course in supervision of
student teaching. The other thirteen (41%) supervising
teachers said they had completed such a course.

Only two supervising teachers of home economics
having student teachers during winter term, 1969, had no

graduate credits beyond their undergraduate degree. The
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other thirty indicated they had some post-bachelor's course

work. This is shown in Table 3.3.

TABLE 3.3.--Number of course credits supervising teachers'
earned beyond the Bachelor's degree.

Number of Home Economics Supervising Teachers
Graduate Credits
(Term Hours) Number Per Cent
0 2 6.25
1-6 2 6.25
7-15 4 12.50
16-30 11 34.37
31-45 8 25.00
46 or more 5 15.63
Total 32 100.00

Seventeen supervising teachers were identified as
being first or second time supervising teachers, there-
fore over half of the group may be classified as just
beginning their experiences in the supervision of student
teaching. However, one supervising teacher indicated she
had forty-four student teachers from Michigan State Uni-
versity and other colleges. Table 3.4 indicates the total
number of student teachers each supervising teacher ever
had.

Although most of the Home Economics Supervising
Teachers were first and second time supervising teachers,
over 78 per cent had taught secondary home economics six
or more years. Table 3.5 shows the range of teaching

experience among the thirty-two supervising teachers.
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TABLE 3.4.--Supervising teachers' number of student teach-
ers supervised (including winter term, 1969).

Number of Student Home Economics Supervising Teachers

Teachers Supervised

Number Per Cent
1-2 17 53.10
3-5 9 28.31
6 or more _6 18.55
Total 32 100.00

TABLE 3.5.--Supervising teacher's years of experience as a
home economics teacher (including 1968-1969).

Home Economics Supervising Teachers

Years of
Teaching Number Per Cent
1 1 3.12
2 1 3.12
3-5 5 15.63
6 or more 25 78.13
Total 32 100.00

During winter term, 1969, 75 per cent of the stu-
dent teachers were placed with one supervising teacher.
Twenty-four student teachers had one supervising teacher,
seven student teachers had two supervising teachers, and

one student teacher had three supervising teachers.

Student Teachers

Thirty Home Economics Student Teachers responded

to a series of descriptive type questions describing their
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own background preparation for home economics teaching,
including the student teaching experience. Twenty-eight
of the thirty Home Economics Student Teachers were majors
in Home Economics Education. One had a major in Liberal
Arts and one student teacher was on a post-bachelor's
teacher certification program in home economics. Each
student teacher indicated a minor in one or more of the
following areas:

Number of Home Economics
Minor Student Teachers

Business

Family Life 2
Health Education

Journalism

Office Administration

Physical Education

Psychology

Social Science

NN W

Twenty-three of the student teachers indicated
they were assigned to one supervising teacher, while
seven worked with two supervising teachers.

Several other questions were asked the student
teacher related to a description of their student teaching
experience. Of the thirty student teachers, eleven indi-
cated they had taught classes with both boys and girls
in it, while nineteen student teachers indicated they
had only taught all girl classes. The smallest class
size for any one of the student teachers was a class with

five to ten pupils and the largest class had seventy-five
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pupils. Most student teachers had a class size of fifteen
to thirty pupils.

The grade level of the pupils to which the student
teachers were assigned ranged from a total junior high
school assignment to a total senior high school experience.

More than half of the student teachers had some
experience in both junior and senior high school. Table
3.6 illustrates the range of grade level experiences.

TABLE 3.6.--Grade level teaching experience of home eco-
nomics student teachers.

Home Economics Student Home Economics Student Teachers
Teacher's Grade
Level Assignment Number Per Cent

Junior High School Only

(grade 7, 8, 9) 8 26.7

Senior High School Only

(grade 9, 10, 11, 12) 15 50.0

Both Junior & Senior High

School (grade 7-12) 1 23.3
Total 30 100.0

The student teachers indicated they had teaching
and observation experiences in a variety of home eco-
nomics curricular areas. However, most frequently the
student teachers taught in some phase of clothing and
textiles, or foods and nutrition. Three student teachers

indicated these were their only areas of experience.
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Below is a list of the curricular areas in which the thirty
participated during the term of student teaching:

Number of Student Teachers

Home Economics Participating in This Area
Curricular Area During Student Teaching
Child Development 16
Family Life 19
Clothing and Textiles 25
Foods and Nutrition 24
Health and Home Nursing 5
Housing 14
Home Management 6
Consumer Education 12
Employment Education 3
Related Curricular
Activities:

Future Homemakers of

America 2
Home Experiences 3
Adult Education 0

Eighteen (60%) of the Home Economics Student
Teachers had student teaching experiences in four or more
different curricular areas throughout the student teaching
term.

The student teachers were also asked to describe
their own experiences related to home economics before
they began their college program. Each student teacher
reported her years of experience related to high school
home economics, high school Future Homemakers of America
club work, and 4-H club work. Their experiences are

summarized in Tables 3.7, 3.8, and 3.9.
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TABLE 3.7.--Home economics student teachers' years of
experience in high school home economics courses.

Number of Years in High Home Economics Student Teachers
School Home Economics
Courses (grades 7-12) Number Per Cent
0 7 23.3
1-2 13 43.4
3-4 7 23.3
5-6 3 10.0
Total 30 100.0

TABLE 3.8.--Home economics student teachers' years of
experience as a member of Future Homemakers of America
(FHA) .

Number of Years Home Economics Student Teachers

in FHA Number Per Cent
0 23 76.6
1 3 10.0
2 2 6.7
3 or more 2 6.7
Total 30 100.0

TABLE 3.9.--Home economics student teachers' years of
experience as a member of 4-H.

Number of Years in Home Economics Student Teachers

4-H Organization

Number Per Cent
0 20 66.7
1 2 6.7
2 1 3.3
3 or more 1 23.3

Total 30 100.0
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Approximately 70 per cent of the Home Economics
Student Teachers had no experience in either FHA or 4-H.
These organizations are traditionally known as the sources
from which many home economics teaching majors are drawn.
Also, most of the home economics teaching majors (66.7%)
came to their student teaching experience with having two
or less years of high school home economics themselves.
In fact, seven student teachers, as shown in Table 3.7,

have never had high school home economics.

University Coordinators

Twenty—-five University Coordinators were inter-
viewed during spring term, 1969. Several questions were
asked to obtain a background description of their edu-
cational and student teaching coordinating experiences.

The University Coordinators have come to their
current position through a variety of educationél doors.
In interviewing the University Coordinators, it was found
that nine (36%) had a Doctorate degree and one (4%) had
the Specialist degree. Thirteen (52%) of the Coordi-
nators had only their Master's degree, but at least eight
of these were on a Doctoral program. Two coordinators
(8%) were at the Bachelor's degree level only.

The educational training of the University Coordi-
nator was frequently through the experience of a secondary
subject matter teaching field, of which only one coordi-

nator had a home economics education background. The
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educational degrees of the University Coordinators were

reported as follows:
Number of
University
Degree Program Major Coordinators

Bachelors Agriculture Education
Economics
Elementary Education
English
Government
History
Home Economics
Industrial Arts
Secondary Mathematics
Social Science
Social Studies
Speech Correction

HWNNMNEFEFWFHENENDS

Masters Adult & Higher Edu-

cation

Agriculture Education

Curriculum

Elementary & Special
Education

English

Guidance & Counseling

Industrial Education

Psychology & School
Administration

School Administration

Social Studies
Education 2

Vocational Education 2

NN WN NN

w N

Doctoral Administration &

Higher Education

Agricultural Education

Curriculum (Secondary
or Elementary)

English

Industrial Education

Teacher Education

Vocational Education

N O

N

Most of the University Coordinators had more than
one year of experience as a coordinator, and two coordi-

nators indicated they had more than twenty years of
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experience. Table 3.10 describes the length of coordi-
nating experience of each of the University Coordinators.
It can be noted that 68 per cent of the coordinating staff
have had four or less years of experience as a coordinator
of student teaching, and in this respect, two-thirds of
the staff were relatively new to the field of coordination
of student teaching.

TABLE 3.10.--University coordinators' years of experience
as a coordinator of student teaching.

University Coordinators

Years of Experience

Number Per Cent
1 5 20
2-4 12 48
5-7 3 12
8-10 2 8
Over 11 3 12
Total 25 100

Each coordinator was asked the number of home
economics supervising and student teachers he came in
contact with in his years of experience as a University
Coordinator of student teaching. Their responses are
identified in Tables 3.11 and 3.12.

One of the concerns of the home economics education
program and student teaching program, is the placement of
the student teacher in a situation which will provide the
best experiences for that individual. While the ideal

situation is desired for each student teacher, there are
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TABLE 3.11.--Number of different home economics supervising
teachers university coordinators have worked with.

Number of Supervising Teachers University Coordinators

of Home Economics

Number Per Cent
0 0 0
1-2 1 4
3-5 13 52
6 or more 1l 44
Total 25 100

TABLE 3.12.--Number of different home economics student
teachers the university coordinators have supervised.

Number of Student Teachers University Coordinators

in Home Economics

Number Per Cent
0 1 4
1-2 2 8
3-5 8 32
6-10 8 32
11 or more _6 24
Total 25 100

complicating factors in student teacher placement. Seven-
teen of the twenty-five coordinators reported that at
least two other colleges and universities are also placing
student teachers in their geographical area. For some
coordinators, placement of student teachers with the best

secondary programs, became a competitive situation.
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Since Michigan State University's home economics
education program prepares vocational teachers in home
economics, the state requirements include a student teach-
ing experience in a secondary vocational program. When
the University Coordinators were asked if they could place
all the Home Economics Student Teachers in secondary
vocational programs, four (16%) thought they could, ten
(40%) said they could not because there were not enough
vocational type programs in their geographical area, and
eleven (44%) said they did not know.

The vocational certification status of the home
economics teacher or secondary home economics program does
not appear to be a primary consideration in the placement
of student teachers at Michigan State University. The
criteria the University Coordinators do consider were

given as follows:

Criteria for Placement of Number of University
Home Economics Student Coordinators Reporting
Teachers Use of This Criterion

Teaching Experience of Super-
vising Teacher (three years
or tenure) 9

Experience as a Supervising
Teacher

Recommendations of the Principal

Willingness of Supervising
Teachers to Accept a Student
Teacher 8

Placement of Student Teacher
is Determined Primarily
Through School Administration 8
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Criteria for Placement of Number of University
Home Economics Student Coordinato;s Reporting
Teachers Use of This Criterion

Wishes of the Student Teacher
(grade levels, geographical
location, type of curriculum,

and teacher's age) 12
Reports of Former Student

Teachers 4
Personality and Compatability

of Supervising Teachers 4
Availability of Good Super-

vising Teachers 4
Philosophy of the Supervising

Teacher 2
Type of Home Economics Program

in the School 3
Recommendations from Teacher

Educators 1

The basic descriptive information presented in this
section was also used to test four of the research hy-
potheses. These hypotheses are stated under the research
design section of this chapter.

Validity and Reliability of the
Research Instrument

The validity of a questionnaire can be judged in
the light of various types of evidence. Good3 identified
several criteria to be considered when validity of a survey

instrument is to be determined. These criteria were

3Carter Good, Essentials of Educational Research
(New York: The Merridith Publishing Co., 1966), pp. 224-
25.
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considered in the development and analysis of the question-
naire.

Each question was designed to gather specific and
discrete information. Pre-testing attempted to eliminate
ambiguity of questions. In all cases, a large proportion
of the populations answered each question, 87 per cent or
better.

The reliability of the data is also determined in
relation to the interviewee's attitude of confidence in
the interviewer, the desire of the interviewee to make a
good impression, and the established degree of rapport
and comfortableness in the situation. Effort was put
forth to assure the achievement of these qualities. The
student teachers were not individually interviewed so
there was little opportunity to probe for answers; however,
if missing data appeared, the student teachers in most
cases were personally contacted for further information.

An analysis of variance was used to estimate the
reliability among the eighteen objectives when the super-
vising teachers rated the student teachers and when the
student teachers rated themselves on the achievement of
the objectives. Hoyt's4 analysis of variance applies a

formula for estimating the reliability coefficient and the

4Cyril T. Hoyt and Clayton Stunkard, "Estimation
of Test Reliability for Unrestricted Item Scoring Methods,"
Educational and Psychological Measurement, Vol. 12 (1952),
pp. 756-58.
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standard error of measurement. The analysis of variance

formula is as follows:

2 2 2 2

kL. X7 + Z.X0 = kI.Z.X,. - X° . .
r _ n . i7i 373 173715
tt n-1I 2

kr.x% - x4 . .
1 1

The reliability score, which measures the internal
consistency among the rated scores of the eighteen ob-
jectives, was .794 for the supervising teachers and .249
for the student teachers.

The supervising teacher's data were collected by
the interview method, while the student teacher's data
were collected through a group questionnaire answering
session. The methods themselves may have a bearing on the
lower reliability for the student teacher self-rating, as
time and interest in completing the questionnaire may have
been different for the student teacher than for the super-

vising teacher.

Scoring

Each questionnaire was coded for IBM key punch
processing. Coding was re-checked in most instances to
increase the reliability of the data. The coding of each
item was written in the margins of the questionnaire.
Michigan State University keypunch operators were em-

ployed for transferring the data to IBM data cards.
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Research Consultation Services within the College
of Education, were made available to the writer from the
instrumentation stage through the analysis stage of the
study. The computer programs were selected with the
collaborate advice of a research consultant. The analysis
of the data was performed partially through the use of the
3600 IBM computer located in the Computer Laboratory
Center at Michigan State University.

The open-ended questions were not pre-coded or
statistically analyzed. Thus, the response classification
for each item was obtained by reading through the answers
and listing all responses to the questions on a sheet.

Meaningful categories for each answer were then devised.

Research Design

The design of this study is descriptive and ex-
ploratory. The purpose of the study was to explore the
existing conditions within the student teaching program
during winter term, 1969, as they relate to a student
teacher's achievement of the Unique Home Economics Student
Teaching Objectives. The study was specifically designed
to test each of the following hypotheses:

Hypothesis I. There is a significant difference

(p < .05) between the self-ratings of the student

teachers, and the supervising teachers' ratings

of the student teacher in the achievement of the

objectives unique to home economics student
teaching.
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The multivariate analysis of variance was used to
determine the significance of differences between the two
groups and the F-test was used to determine if there were
any significant differences between the mean scores of the
two groups. A .05 level of significance was accepted
representing the 95 per cent confidence interval.

For Hypotheses I1I, III, IV, V, and VI a basic
statistic program was adopted to produce an intercorre-
lation matrix. This program utilizes the Pearson Product
Moment correlation formula. The hypotheses which were
tested and accepted at the .05 level of significance are:

Hypothesis II. There is a positive correlation
(p < .05) between the number of learning experi-
ences provided by the supervising teachers for
achieving the UHESTO (Unique Home Economics Stu-
dent Teaching Objectives) and the supervising
teachers': (1) type of home economics
program--vocational or non-vocational; (2) grade
levels currently teaching--7-10, 10-12, 7-12;

(3) undergraduate degree granting institution--
Michigan State University or other; (4) amount of
graduate coursework; (5) completion of a course in
supervision of student teaching; (6) total number
of student teachers supervised; and (7) total
number of years taught.

Hypothesis III. There is a positive correlation
(p < .05) between the student teachers' self-
ratings of achievement of the UHESTO (Unique Home
-Economics Student Teaching Objectives) and the
number of years the student teachers participated
as a: (1) student in secondary home economics
classes, (2) Future Homemakers of America club
member, and (3) 4-H club member.

Hypothesis IV. There is a positive correlation

(p < .05) between the supervising teachers' rating
of the student teachers' achievement of the UHESTO
(Unique Home Economics Student Teaching Objectives)
and the number of years the student teachers' par-
ticipated as a: (1) student in secondary home
economics classes, (2) Future Homemakers of
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America (FHA) club member, and (3) 4-H club
member.

Hypothesis V. There is a positive correlation

(p < .05) between the number of learning experi-
ences that are provided by the University Coordi-
nators for achieving the UHESTO (Unique Home Eco-
nomics Student Teaching Objectices) and the Uni-
versity Coordinators': (1) highest degree earned,
(2) years of experience as a University Coordi-
nator, (3) total number of Home Economics Students
Supervised, and (4) the total number of Home
Economics Supervising Teachers directed.

Hypothesis VI. There is a positive correlation

(p < .05) between the number of learning experi-
ences provided by the Home Economics Supervising
Teachers and University Coordinators, and the
student teachers' self-rating of achievement of
the UHESTO (Unique Home Economics Student Teaching
Objectives).

Three questions were identified and explored as
they related to the study. Each of the questions and
methods of analysis are presented.

1. Which Unique Home Economics Student Teaching

Objectives do University Coordinators and Home
Economics Supervising Teachers consider to be
of highest priority for student teaching?

The rating number of each objective was added for
each individual in both the University Coordinators and
Home Economics Supervising Teachers groups. The average
rating was obtained for each objective, and ranked from
high to low for each group.

2. What learning experiences are provided for

contributing toward the student teachers'
achievement of the Unique Home Economics

Student Teaching Objectives?
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Each Home Economics Supervising Teacher and Uni-
versity Coordinator identified an experience they pro-
vided the student teacher, which contributed foward the
achievement of each of the objectives. The Home Economics
student teachers identified the experiences they were
provided. A comparison and listing of the types of
experiences as perceived by each of the three groups was
developed. Also the number of individuals providing or
receiving these experiences was indicated.
3. What are the recommendations of the University
Coordinators, Home Economics Supervising
Teachers, and Home Economics Student Teachers
for the continued development of quality stu-
dent teaching experiences in home economics
at Michigan State University?
A series of ten open-ended questions were asked
the participants in the study. The specific questions
were as follows:
1. What should a student teacher learn about
most while student teaching?

2. What are some of the strengths and weaknesses
of Michigan State University Home Economics
Student Teachers when they arrive for student
teaching?

3. What kinds of additional preparations are

needed at the University to make home economics

students more ready for student teaching?
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How frequently did you come in personal con-
tact with the resident College Coordinator,
student teacher, or supervising teacher during
student teaching? Was this adequate for you?
Did the student teacher ever want to talk

over concerns with the college home economics
methods teacher during student teaching?
Describe the situation.

Did the student teacher ever want to talk over
concerns with the university academic adviser
during student teaching? Describe the situ-
ation.

Should student teachers, supervising teachers,
or college coordinators have more communi-
cation contacts with the subject matter teacher
educator at the university than at present?
Describe.

What are the contributions the home economics
education staff at the university can make to
student teaching in home economics?

What are your most satisfying and dissatisfy-
ing experiences as a student teacher, super-
vising teacher, or University Coordinator

in student teaching?

If you were in the top decision-making position
and had all the resources available to you--

time, money, talent, energy, and technology--
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what would be your description of the ideal
home economics student teaching experience?
Summary categories were obtained for each open-

ended question as suggested by Backstrom and Hursh.5
The responses were read a second time for improving
accuracy in categorizing responses. The items were in-
tended to explore the feelings, attitudes, and ideas of
each participant and during the interview it was possible
to probe for further clarification of comments. These
responses provided the needed information for making
recommendations for the new roles for home economics
teacher educators and other subject matter educators in

student teaching.

Summary

The chapter on methods and procedures of the
research under study identified and described the instru-
ments used to collect the data. Winter term, 1969, Home
Economics Supervising Teachers, Home Economics Student
Teachers, and University Coordinators responded to the
questionnaire through personal interview and group
questionnaire response methods.

The data were summarized and put on IBM cards for
computer analysis. Open-end questions were analyzed

through grouping of responses into major categories. The

5Charles Backstrom and Gerald Hursh, Survey
Research (Chicago: Northwestern University Press, 1963),
p. 155.
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statistical tools to test the hypotheses included the
multivariate analysis of variance and correlation analy-
sis. Instrument reliability was determined by Hoyt's
Analysis of Variance which was found to be .79 for the
supervising teacher's rating of student teachers and .25
for the student teacher's self-rating of objective achieve-
ment.

The hypotheses and questions were stated. A .05
level of significance was accepted for each hypothesis.
The study is exploratory in nature, and as such, the
instruments and methodology are in the preliminary stages
of development.

The following chapter reports the major findings

that have been drawn from this study.



CHAPTER 1V

PRESENTATION AND ANALYSIS OF THE DATA

A compilation of the findings of the study is
reported in this chapter. The chapter is organized into
two parts; the first part describes the testing of the
hypotheses, and the second part presents the findings
related to the research questions.

After the survey was made and the information was
analyzed relating to current practices in student teaching
at Michigan State University in home economics, then an
attempt was made to identify the phases of the program
which seem most valuable. Recommendations for the new
potential roles for the home economics subject matter
teacher educator in a generalist type of coordinated stu-
dent teaching program were based on the results of the

analysis of the hypotheses and questions.

Testing the Hypotheses

Hypothesis 1

According to Hypothesis I, there is a signifi-

cant difference between the self-ratings of the student

117
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teachers, and the supervising teachers' ratings of the
student teachers, in the achievement of the objectives
unique to home economics student teaching. A multivariant
analysis of variance was used to test the difference be-
tween mean scores of the ratings of the two groups.

Finn's multivariant analysis of variance was used
to compute the F-ratio of equality of the mean vectors.

A ratio of 2.127 was obtained for the two groups which

is significant at the .022 level. Thus, it can be
concluded that there is a significant difference at the
accepted confidence level between the total scores of the
two groups. The total group of supervising teachers rated
the student teachers significantly higher than the student
teachers rated themselves. The mean rating scores of the
supervising teachers and student teachers is shown in
Table 4.1.

An analysis of Table 4.1 indicates that the mean
rating scores of the supervising teachers were higher than
the mean self-ratings of the student teachers for all but
four objectives. Objectives A, L, F, and M were given
higher mean self-ratings by the student teachers. The
greatest difference in mean score ratings was with
Objective D, where the supervising teachers indicated a
higher achievement rating for the student teacher in
"approaching a lesson visualizing the relationship of
topics to the meaning and quality of family life,"™ than

the student teacher rated herself.
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TABLE 4.1.--Mean student self ratings and teachers' ratings
of achievement of the Unique Home Economics Student Teach-
ing Objectives.

. . a Meax}b Meanb Supervi§ing
Objectives Self Rating by Teachers' Rating
Student Teacher of Student Teacher
A 0.767 0.625
B 1.733 2.218
C 1.700 2.156
D 1.700 2.562
E 0.700 1.062
F 1.033 1.032
G 0.133 0.187
H 1.367 2.406
I 0.200 0.281
J 1.633 2.218
K 0.700 1.000
L 2.033 1.968
M 2.300 1.906
N 0.033 0.218
0 0.900 1.093
P 1.533 1.781
Q 0.033 0.156
R 1.200 1.343

qThe descriptions of Objectives A through R are
located in Table 2.1.

bCoding of instrument for analysis purposes was as
follows: O = Not Observed, 1 = None to Little Objective
Achievement, 2 = Average Objective Achievement, 3 = Above
Average to Superior Objective Achievement.
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The highest mean rated scores, or the objectives

with the highest rated achievement level, for the student

teachers were for Objectives L and M. These objectives

ares

Objective L:

Objective M:

Guides or instructs pupils in the
selection, care, and use of depart-
ment equipment and supplies.
Verbally identifies significant
needs, interests, personal and home
problems of pupils and relates to

the unit taught.

The highest mean rated scores by the supervising

teachers were for Objectives D and H. These objectives

are:

Objective D:

.Objective H:

Approaches a lesson visualizing the
relationship of the topics of the
meaning and quality of family life.
Plans and carries out thought-
provoking, problem-solving activi-
ties related to the realistic con-
cerns the pupils have for family

life.

Both the supervising teachers and student teachers

had the lowest mean rated score for the following four

objectives:
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Objective Q: Assists with the planning of activi-
ties for a Future Homemakers of
America organization.

Objective N: Assumes some of the responsibilities

of an FHA chapter advisor.

Objective G: Evaluates FHA experiences in a local

situation.

Objective I: Interprets the observations of one

or more home visits.
Of the eighteen objectives measured in this study, both
supervising teachers and student teachers agree that those
objectives related to Future Homemakers of America and
home visits are least achieved by the student teacher.
There is less agreement between the student teachers and
supervising teachers about which objectives were most
achieved.

One can conclude from the quantitative data pre-
sented that supervising teachers on the whole rate student
teachers significantly higher in the achievement of the
objectives measured in this study than the student teachers
rate themselves. Also, the objectives with the highest

degree of achievement are Objectives L, M, D, and H.

Hypothesis II

According to Hypothesis II, there is a positive
correlation between the number of learning experiences

provided by the supervising teachers for achieving the
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student teaching objectives and the supervising teachers':
(1) type of home economics program; (2) grade level cur-
rently teaching; (3) undergraduate degree-granting insti-
tution, Michigan State University or other; (4) amount of
graduate course work; (5) completion of a course in super-
vision of student teaching; (6) total number of student
teachers supervised; and (7) total number of years taught.

To examine the relationship between the variables,
a correlation matrix was obtained using the Pearson Product
Moment correlation formula. Table 4.2 presents the means
and correlation values for the characteristics of the
supervising teachers and total number of learning experi-
ences the supervising teacher provided for the student
teachers. The level at which the correlation is signifi-
cant is reported. For a correlation to be significant at
the .05 level with 30 degrees of freedom, the r value must
be greater than .349.

An investigation of Table 4.2 reveals that there
is no significant correlation at the .05 level for five
of the seven variables. Therefore, in this study there
was no significant relationship between the total number
of learning experiences provided the student teacher and:
(1) the type of home economics program (vocational or non-
vocational) of the supervising teacher; (2) the particular
grade level that the supervising teacher was teaching;
(3) the supervising teacher's amount of graduate course

work; (4) the total number of student teachers supervised
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by the supervising teacher; and (5) the total number of
years the supervising teacher taught secondary home eco-
nomics.

Two variables correlated significantly with the
number of learning experiences provided the home economics
student teacher and these were as follows:

1. There is a positive correlation (.427) at the

.05 level of significance between the super-
vising teacher's graduating institution and

the total number of learning experiences pro-
vided the home economics student teacher.

The Michigan State Un%yersity graduate in

home economics education significantly pro-
vided for more learning experiences related

to the eighteen objectives than did those
graduates from universities other than Michigan
State University.

2. There is a positive correlation (.389) at the
.05 level of significance, between the super-
vising teacher having completed a course in
supervision of student teaching and the total
number of learning experiences provided the
student teacher. Those who completed such a
course provided more experiences relative to
the eighteen objectives than those who did not.

Hypothesis II, as stated, must be rejected for

each of five variables, but must be accepted for the two
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remaining variables. The significant positive correlations
are between the number of learning experiences provided by
the supervising teacher and whether or not she graduated
from Michigan State University or completed a course in
supervision of student teaching. Those who did graduate
from Michigan State University and those who completed a
course in supervision of student teaching provided more
learning experiences related to the student teachers'

achievement of the objectives.

Hypothesis III

Hypothesis III states there is a positive corre-
lation, at the .05 level of significance, between the stu-
dent teacher's self-ratings of achievement of the objec-
tives and the number of years the student teacher
participated as a: (1) student in secondary home eco-
nomics classes, (2) Future Homemakers of America (FHA)
club member, and (3) 4-H club member. Table 4.3 presents
the means, correlation values, and significance level when
using the correlation formula to test the hypothesis. With
29 degrees of freedom, the correlation value must exceed
.355 to be significant at the .05 level.

In studying Table 4.3, it must be concluded that
there are no significant relationships between the stu-
dent teachers' self-rating of objective achievement and

the student teachers': (1) number of years in secondary
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TABLE 4.3.--Correlation between self-ratings of the home
economics student teachers on objective achievement and
selected background experiences of the student teacher.

Student Teachers® Mean
Background Score for "r" Significance
Experiences Background Value Level
(N=30) Experience
A. Years in second-
ary home economics a
class (0-6 years) 2.033 -.108 NS
B. Years as a member
of FHA (0-3 or
more) .433 -.102 NS
C. Years as a member
of 4-H (0-3 or
more) ’ .867 .121 NS
a . e
Not Significant.
home economics classes, (2) number of years in Future Home-

makers of America, and (3) number of years in 4-H. The

hypothesis, as stated, must be rejected.

Hypothesis IV

Hypothesis IV examines the relationship between the
supervising teacher's rating of the student teacher's
level of objective achievement with the number of years
the student teacher participated as a: (1) student in
secondary home economics classes, (2) Future Homemakers
of America (FHA) club member, and (3) 4-H club member.
Table 4.4 shows the means, correlation values, and signi-

ficance level, when correlating the three independent
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TABLE 4.4.--Correlation between supervising teachers'
rating of the home economics student teacher and selected
background experiences of the student teachers.

Student Teachers' Mean
Background Score for "r" Significance
Experiences Background Value Level
(N=30) Experience
A. Years in Second-
ary home economics a
class (0-6 years) 2.033 -.301 NS
B. Years as a member
of FHA (0-3 or
more years) .433 -.046 NS
C. Years as a member
of 4-H (0-3 or
more years) . 867 -.206 NS

qNot significant.

variables with the supervising teachers' ratings of the
student teachers' achievement of the objectives. For the
correlation value to be significant at the .05 level, it
must exceed .355 at 29 degrees of freedom.

According to Table 4.4, there are no significant
correlations between how the supervising teacher rates
the student teacher and the student teacher's years of
background experiences in: (1) high school home eco-
nomics, (2) high school Future Homemakers of America

(FHA) , or (3) 4-H. Thus, Hypothesis IV must be rejected.
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Hypothesis V

Hypothesis V states there is a positive corre-
lation at the .05 level of significance between the pro-
vision for learning experiences related to achieving the
unique home economics student teaching objectives and the
University Coordinators': (1) highest degree earned,

(2) years of experience as a coordinator, (3) total number
of Home Economics Student Teachers supervised, and (4) the
total number of Home Economics Supervising Teachers
directed. Table 4.5 summarizes the means, correlation
scores, and significance level when correlating the back-
ground experiences of the University Coordinator with the
number of learning experiences provided by the Coordinator

for the student teachers' achievement of the objectives.

If the correlation is significant, the "r" value will

exceed .388 for a .05 significance level at 24 degrees of
freedom.

An examination of Table 4.5 shows that there are
no significant correlations for each of three variables.
There is no significant relationship between the number
of learning experiences provided by the coordinators and
the coordinators' number of degrees earned, years of
experience as a coordinator, and the total number of
student teachers supervised. However, the data reveal
that the more supervising teachers the coordinator worked
with, the more learning experiences he provided related

to the home economics student teaching objectives.
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The correlation of .456 is significant at the .02 level of

significance.

Hypothesis VI

The last hypothesis, Hypothesis VI, examines the
relationship between the number of learning experiences
provided by the Home Economics Supervising Teachers and
University Coordinators and the Home Economics Student
Teachers' self-rating of objective achievement. The
hypothesis stated that the more learning experiences pro-
vided related to the objectives, the higher the student
teacher will rate herself on the achievement of the ob-
jectives. A positive correlation also exists when few
experiences are provided and the student teacher rates
herself significantly lower on objective achievement. A
correlation formula was used and the paired responses of
each coordinator, supervising teacher, and student teacher
were examined. Table 4.6 presents the mean scores and
correlation values when correlating the Home Economics
Supervising Teachers' and University Coordinators' mean
number of learning experiences provided for achievement
of the objectives and the student teachers' self-ratings
of objective achievement. A significant correlation value
exceeds .355 to be significant at the 95 per cent confi-
dence interval with 29 degrees of freedom and .433 for

19 degrees of freedom.
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Upon examination of Table 4.6, it can be observed
that there is no significant correlation between the pro-
vision for learning experiences and how the student teacher
rated herself on the achievement of the objectives, except
in the case of three objectives. The objectives for which
there was a positive relationship between the provision
for learning experiences by the supervising teacher and a
higher self-rating of objective achievement by the student
teachers were for Objectives E, I, and N. The value of r
was .377, .941, and .695, respectively.

The descriptions of Objective E, I, and N are as
follows:

Objective E: Interprets the department's program
to the community through home visits,
experiehces with parents, talks in
the community, exhibits in downtown
area.

Objective I: Interprets the observations of one
or more home visits.

Objective N: Assumes some of the responsibility
of an FHA chapter adviser.

For Objective E, fifteen of the thirty supervising
teachers provided at least one learning experience to
achieve the objective, while twelve student teachers indi-
cated they received a learning experience to achieve the

objective. At the .05 level of significance, the supervising
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teacher's provision for learning experiences for the stu-
dent teacher did correlate positively with an increased
student teacher self-rating for objective achievement.

For Objective I, only two supervising teachers
provided a learning experience related to the objective,
and only three student teachers indicated they received
an experience and achieved the objective to some degree.
Thus, at the .01l significance level there is a positive
correlation between the provision for achieving the objec-
tive and the self-rating for achievement of the objective.

A similar relationship existed for Objective N,
whereby two supervising teachers provided a learning
experience and only one student teacher indicated a
limited degree of achievement of the objective. Limited
provision for achievement of the objective correlated
significantly with the student teacher's rating of achieve-
ment of the objective.

Thus, Hypothesis VI must be rejected for each of
the objectives except for Objectives E, I, and N. As the
objectives were measured in this study, the provision for
learning experiences does not assure the student teachers'

achievement of the objectives.
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Research Questions

Three questions were explored to examine problems
and recommended future directions in home economics student
teaching. Each question was explored through the survey
instrument presented to the University Coordinators, Home
Economics Supervising Teachers, and Home Economics Student
Teachers, as shown in Part IV of the instruments in Appen-
dices E and F, and Part III of Appendix G. Most of these
questions were open-ended, and therefore the potential
answers were numerous and needed to be categorized for
summarization.

The three questions for exploration in this re-
search study were as follows:

1. Which Unique Home Economics Student Teaching

Objectives do University Coordinators and Home
Economics Supervising Teachers consider to be
of highest priority for student teaching?

2. What learning experiences are provided for
contributing toward the student teacher's
achievement of the Unique Home Economics Stu-
dent Teaching Objectives?

3. What are the recommendations of the University
Coordinators, Home Economics Supervising
Teachers, and Home Economics Student Teachers
for the continued development of quality stu-
dent teaching experiences in home economics

at Michigan State University?
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Question 1: Priority for the
Unique Home Economics Student
Teaching Objectives

The first research question attempts to obtain a
priority assignment for each of the student teaching ob-
jectives in this study. Assuming that all the objectives
can not be equally achieved due to time and other resources,
a priority rating could be assigned. Those objectives with
the highest priority of student teaching could therefore
be given more careful attention and time than those with
lesser importance.

Each University Coordinator and Supervising Teacher
was asked to rate each objective in Part II of the survey
instrument using the following scale:

1 = High priority for student teaching,

2

Medium priority for student teaching,

3

Low priority for student teaching.

Table 4.7 shows the average priority rating assigned
to each objective by the University Coordinators and Home
Economics Supervising Teachers. The objectives were then
ranked in the table from high priority to lowest priority
as indicated by the average rating obtained from both
groups.

Table 4.7 shows that Home Economics Supervising
Teachers and University Coordinators are in general agree-
ment about the priority of objectives between the dotted
lines. That is, both groups agree that Objectives H, M,

C, B, and D should be in the top five ranking positions,
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that Objectives R, J, L, F, P, and K should be in the next
six ranking positions, and that Objectives G, Q, I, N, E,
O, and A should be ranked in the remaining seven positions.
There are, however, differences as to the ordering within
these three groupings.

The high priority objectives, according to the
University Coordinators and Home Economics Supervising
Teachers, are:

Objective H: Plans and carries out thought-
provoking problem-solving activities
related to the realistic concerns
the pupils have for family 1life.

Objective M: Verbally identifies significant needs,
interests, personal and home problems
of pupils and relates to the unit
taught.

Objective C: 1Integrates into teaching plans and
activities knowledge from relevant
disciplines and fields as it focuses
on family life.

Objective B: Plans and provides learning experi-
ences based on knowledge of the
representative types of families in
the community.

Objective D: Approaches a lesson visualizing the
relationship of topics to the meaning

and quality of family life.
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Each of the five objectives identified above were also
found to be of high priority according to an earlier study
by Richardson using a national selected group of home
economics teacher educators as the sample.l The high
priority objectives generally focus on the teacher under-
standing the families and pupils she is teaching and
relating this knowledge to classroom activities. Table
2.1 may be examined for cross-reference of findings.

The objectives with lowest priority, on the other
hand, center on activities related to Future Homemakers of
America, home visitations, working with agencies related
to the family, and community interpretations of the home
economics program. Specifically, the objectives with
lowest priority for student teaching are as follows:

Objective G: Evaluates FHA experiences in a local

situation.

Objective Q: Assists with the planning of activi-

ties for a Future Homemakers of
America organization.

Objective I: Interprets the observation of one or

more home visits.

Objective N: Assumes some of the responsibility

of an FHA chapter adviser.

lRichardson, "An Investigation of Unigue Home
Economics Student Teaching Objectives," p. 57.
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Objective E: Interprets the department's program
to the community through home visits,
experiences with parents, talks in
community, exhibits in downtown area.

Objective 0O: Contacts and/or works with county
home economists and agencies related
to families when feasible.

Objective A: Visits a school lunch program to
analyze its relationships to the
department.

These findings are also in general agreement with
the opinions of the selected group of home economics teacher
educators as reported by Richardson.z Each of the above
objectives assigned the lowest priority rating by Michigan
State University Coordinators and Home Economics Super-
vising Teachers was also given medium- to low-priority
rating by a national group of selected home economics
teacher educators.

Question 2: Learning Experiences
for Achieving the Unique Home

Economics Student Teaching
Objectives

Question 2 of the research questions asks: "What
learning experiences are provided for contributing toward

the student teacher's achievement of the Unique Home

2Ibid.
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Economics Student Teaching Objectives?" To explore this
question, each participant in the study was asked to
identify a specific learning experience provided during
student teaching that was related to achieving each
objective. If there was no learning experience, then
the respondent indicated that no learning experience

was provided.

A comparison of responses of each of the three
sampled groups, the University Coordinators, the Home
Economics Supervising Teachers, and the Home Economics
Student Teachers, is presented in Appendix H. The types
of learning experiences they identified related to the
achievement of each of the eighteen student teaching
objectives are also listed in Appendix H. Comments that
are similar among the three groups are placed parallel
with each other.

Many different experiences were identified for
achieving each of the objectives. However, one notable
fact is that student teachers did not identify experi-
ences as being provided for them. The experiences appear
to be just there in the classroom of which they are to
take advantage. When supervising teachers were asked
for an experience they provided, the usual answer related
to what the student teacher did. Little mention was made
about what the supervising teacher provided for the student
teacher. The experiences either occurred or did not, but

few were consciously planned.
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The learning experiences which have been identified
to achieve the objectives may or may not, in fact, have
helped the student teacher achieve them. In many instances,
a learning experience may be identified by the coordinator
and supervising teacher, but may not be equally identi-
fied by the student teacher herself. The experiences
identified by the student teacher most frequently relate
to what she did in the classroom with her pupils. Seldom
does she mention activities that the coordinator or super-
vising teacher arranged for her. The supervising teacher
also mentioned what the student teacher did in the class-
room and in fewer instances mentions a purposely planned
experience for the student teacher.

A summarization was made of Appendix H to describe
the number and percentage of times no learning experience
was provided for the student teachers. Table 4.8 lists
each of the objectives and identifies those which were
least provided for during winter term, 1969. The number
of subjects in each group is indicated along with the
number and percentage of the groups who indicated no
learning experience was provided related to achieving the
objective.

The objectives which were not provided for by
either the University Coordinators or Home Economics
Supervising Teachers for 50 per cent or more of the
student teachers are Objectives A, E, F, G, I, K, N, and

Q. Eighty per cent or more of coordinators or supervising
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TABLE 4.8.--Number and percentage of university coordi-

nators, home economics supervising teachers, and home

economics student teachers who did not identify a learning

experience related to achieving Unique Home Economics Stu-
dent Teaching Objectives.

Percentage of Sample Who Indicated No Learning
Experience Was Provided (Coordinators and
Supervising Teachers) or Received

Unique Home (Student Teachers)
Economics
Student Home Economics Home Economics
Teaching University Supervising Student
Objectives® Coordinators Teachers Teachers
(N=20) (N=30) (N=30)
No. % No. % No. %
A 16 80.0 20 66.6 13 43.3
B 5.0 1 3.3 5 16.7
C 45.0 4 13.3 5 16.7
D 45.0 1 3.3 5 16.7
E 12 60.0 15 50.0 18 60.0
F 15 75.0 17 56.6 14 46.7
G 20 100.0 28 93.4 27 90.0
H 3 15.0 2 6.7 8 26.7
I 16 80.0 28 93.4 27 90.0
J 4 20.0 3 10.0 7 23.3
K 18 90.0 13 43.3 16 53.3
L 14 70.0 2 6.7 3 10.0
M 3 15.0 6 20.0 0 0.0
N 13 65.0 28 93.4 29 96.7
o} 12 60.0 13 43.3 15 50.0
P 18 90.0 7 23.3 6 6.7
Q 15 75.0 28 93.4 29 96.7
R 4 20.0 13 43,3 10 33.3

qThe descriptions of Objectives A through R are
located in Table 2.1.
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teachers provided no learning experiences related to
Objectives G, or I, and 90 per cent or more of the student
teachers indicated they had no learning experiences related
to achieving Objectives G, I, N, and Q.

However, in referring to Table 4.8, it becomes
apparent that the student teaching objectives least pro-
vided for and least achieved are those which were given
an average to low priority rating for student teaching
(see Table 4.7). The high priority objectives were pro-
vided for under the generalist coordinated program of
student teaching, by at least 80 per cent or more of
either the coordinator group or the supervising teacher
group. Approximately 73 per cent of the student teachers
indicated the high priority objectives were achieved with
some degree of success during the student teaching period.
Therefore, it is the objectives with the average to low
priority rating that were least well provided for in home
economics student teaching, during winter term, 1969.

Question 3: Recommended Directions
in Home Economics Student Teaching

The third question raised in this research study
was, "What are the recommendations of the University
Coordinators, Home Economics Supervising Teachers, and
Home Economics Student Teachers for the continued develop-
ment of quality student teaching experiences in home
economics at Michigan State University? An attempt was

made to arrive at the respondent's recommendations for
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the future of home economics student teaching through a
series of open-ended questions. The open-ended questions
were designed to encourage the participants in the study
to begin thinking about an evaluation of the program and
to relate personal ideas.

The questions were paired in the three forms of the
instrument where commonalities existed and the tables which
follow pair the responses for cross-reference analyses.

Table 4.9 summarizes the overall goals the Uni-
versity Coordinators, Home Economics Supervising Teachers,
and Home Economics Student Teachers have for student
teaching. This was the first question asked in the first
part of the open-ended questions. The responses made by
10 per cent or more of any one of the three groups surveyed
are summarized in Table 4.9. Appendix I.l presents the
total responses of all participants. Table 4.9 indicates
there are some commonalities in beliefs concerning what it
is a student teacher should learn about while student
teaching. The most frequently mentioned response was
that in student teaching one learns to know pupils; a
student teacher learns to understand pupils' needs and
relates what a teacher does and teaches to the individuals
in the classroom. The first two responses in Table 4.9
portray this idea.

Student teachers more frequently reported that
student teaching is a time to see if one really wants to

be a teacher. Eight student teachers indicated this as
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TABLE 4.9.--Responses to "What a student teacher should learn about most while
student teaching" as indicated by university coordinators, home economics super-
vising teachers, and home economics student teachers.

Home Economics

Home Economics

University Supervising Student
Outcomes for Student Teaching cooigiggfors T?S:ggfs Tiggggfs
Number Number Number
Indicating Indicating Indicating

1. To understand pupils' needs

and relate to planning 5 8 0
2. To know how to handle pupils,

work with pupils, and relate

to them 7 9 15
3. To be able to take over own

class and get the feeling

of being a teacher 4 4 6
4. To establish a balance between

personal concerns for pupils

and needed necessary skills 0 3 0
5. To be able to plan a unit at

various levels of learning 2 3 1
6. To learn to challenge (moti-

vate) pupils to think 4 3 3
9. To develop confidence in own

ability as a teacher 1 2 3
14. To be able to try out ideas

learned in methods classes 0 0 4
15. To learn what secondary home

economics is all about, if I

like it, how is it taught,

and where I would like to

teach 4 0 8
20. To learn strengths and

weaknesses as a teacher 5 0 0
2l. To learn the techniques for

planning and organizing,

and implementing teaching 4 0 0
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an objective for student teaching, while four coordinators
reported the same idea. But none of the supervising
teachers identified this outcome for student teaching.

Five college coordinators reported an evaluative
type of outcome when they indicated student teaching is a
time to learn personal strengths and weaknesses. Other
coordinator responses were: a student teacher needs to
"learn to teach themselves to be teachers" and to learn
to "know themselves."

The second open-ended question directed each Uni-
versity Coordinator, Home Economics Supervising Teacher,
and Home Economics Student Teacher to identify the particu-
lar strengths and weaknesses of student teachers at
Michigan State University in their preparation for student
teaching. This question was trying to determine if pre-
student teaching experiences were adequately helping the
student when it came time for student teaching. The
strengths and weaknesses of the student teachers when
they arrive for student teaching were identified by the
three groups and are summarized in Table 4.10. When 10
per cent or more of any one group identified a strength
or weakness it was included in Table 4.11. Appendix I.2
presents the total list of responses of each participant.

Table 4.10 indicates that all three groups, the
University Coordinators, the Home Economics Supervising
Teachers, and the Home Economics Student Teachers, identi-

fied a major strength of the beginning home economics
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TABLE 4.10.--Responses to: "What are the strengths and weaknesses of the Michigan

State University's home economics student teachers when they arrive for student

teaching?” as indicated by university coordinators, home economics supervising
teachers, and home economics student teachers summarized.

Home Economics Home Economics

University Supervising Student
Student Teacher Strengths Coordinators Teachers Teachers
and Weaknesses (N=25) (N=32) (N=30)
Number Number Number
Indicating Indicating Indicating
Strengths
1. Good general knowledge of
home economics subject
matter, consumer education,
family living, child develop-
ment, home management 9 12 10
2. Good understanding of family
life 6 0 0
3. Good organization of ideas,
lesson planning, and methods 7 11 8
4. Works well with students;
empathy, rapport, patience 1 3 0
6. Eager to become involved
and learn 2 3 6
7. Cooperative 2 1 4
9. Confident, self-assured 1 3 0
12. Tolerance for ideas of others 0 0 4
13. Understanding of teenagers 2 0 9
Weaknesses
1. Not prepared for teaching
skills, particularly foods
and clothing 15 19 4
2. Information on subject matter
is limited 4 4 0
3. Need more previous classroom
experience 1 3 1

4. Lack of understanding of
character of student; vocabulary,
discipline, black students 2 7 0

5. Lack of understanding of role
of student teacher in the
classroom; in dress 0 4 2

7. Need more lesson planning
experience 2 4 3

9. 1Insecure, lack of confidence
in teaching 1 1 18

12. Discipline problems
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student teacher to be her competency in subject matter,
particularly consumer education, family life, child develop-
ment, and home management. A second major strength was
attributed to the student teacher's competence in organi-
zation of ideas, lesson planning, and general understanding
of methods. Two éoordinators indicated they frequently

have home economics student teachers help other student
teachers with their daily lesson planning.

Nine student teachers felt their strength was in
their understanding the problems and concerns of teenagers
and being able to relate with them. Other strengths of the
home economics student teachers were identified by the
three groups as resourceful, eager, cooperative, hard-
working, and self-assured.

The major weakness expressed by nearly two-thirds
of the supervising teachers and the coordinators was the
student teachers' lack of preparation in foods and clothing
skills. Following this idea is the belief that student
teachers are highly trained in family life but have limited
knowledge in other areas of home economics. The super-
vising teachers indicated the secondary programs are teach-
ing skills in the majority of instances and student teachers
must learn these skills either before or during student
teaching.

The major weakness as seen by the student teacher
herself is her apparent insecurity and lack of confidence

in her ability to teach. Another more frequently mentioned
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weakness indicated by the student teachers was the in-
ability to control classroom discipline problems.

The most apparent weakness, however, that was
expressed by supervisory staff, but not by the student
teachers, was the student teacher's need for more training
in the skills associated with teaching home economics.

Question 3 of the open-ended questions was de-
signed to provide a follow-up with Question 2. The Uni-
versity Coordinators, Home Economics Supervising Teachers,
and Home Economics Student Teachers were asked to make
specific recommendations regarding the additional student
teaching preparational needs of Home Economics Student
Teachers. Table 4.11 summarizes the responses made by
10 per cent or more of any one group who identified
additional needs for the adequate preparation of teachers.
Appendix I.3 describes the complete list of responses.

In accordance with the identified major weakness
in Table 4.10, Table 4.11 shows that home economics edu-
cation majors ought to have more training in the basic
courses related to the skills of home economics. A
recommended additional subject matter need was more broad
basic courses which relate to the secondary home economics
curriculum. Forty per cent of the coordinators thought
that education students should have more experiences with

youth and actual teaching prior to student teaching.
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TABLE 4.1l.--Recommendations regarding additional preparational needs of home
economics student teachers prior to student teaching as indicated by university
coordinators, home economics supervising teachers, and home economics student

teachers.
Home Economics Home Economics
A . University Supervising Student
Additional Preparation Ngeded Coordinators Teachers Teachers
by Student Teacher Prior (N=25) (N=32) (N=30)
to Student Teaching
Number Number Number
Indicating Indicating Indication
1. More basic courses in skills,
particularly foods and
clothing 12 15 8
2. Broad basic courses in
subject matter--family
life, housing 2 4 6
3. More curriculum planning
and evaluating 1 6 0
4. More observation of
classroom situations or
participation in youth
groups 10 5 3
6. Learn how to control
classes 1 2 3
9. Develop knowledge of
community and school
where student teaching 1 1 6
15. Know more about black
students 0 0 3
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Other open-ended questions related to the amount
and adequacy of supervisory help obtained from the Uni-
versity Coordinators and Home Economics Supervising
Teachers. One question asked, "How frequently did you
come in personal or group contact with the University
Coordinator?"

The frequency of personal contact with the Uni-
versity Coordinator, according to the supervising teachers,
ranged from a once or twice contact, to the coordinator
being present daily in the building. Ten supervising
teachers indicated a once or twice contact, while five
indicated ten or more contacts. The remaining fifteen
had from three to nine contacts during the term.

Three student teachers said they had less than
three contacts with the University Coordinator and sixteen
said they were in contact ten or more times, while the
remaining eleven had from four to nine contacts.

The coordinators were also asked the number of
contacts made with each of the other two groups. They
indicated a range of three group seminars to ten group
seminars for student teachers, and two group seminars to
eight group seminars for supervising teachers. The indi-
vidual contacts ranged from three to ten times for both
groups.

The important question, however, was whether or
not the supervising teachers and student teachers con-

sidered this an adequate amount of time and help.
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Table 4.12 shows the number of Home Economics Supervising
Teachers and Home Economics Student Teachers who indi-
cated the amount of contact time spent by the University
Coordinators as adequate or inadequate. This table was
summarized from the responses to the question, "Was this
the 'right' amount of time considering your own personal

student teaching situation?"

TABLE 4.12.--Adequacy of the amount of time spent by the
university coordinator with the student teachers and the
supervising teachers as indicated by home. economics super-
vising teachers and home economics student teachers.

Home Economics Home Economics

Adequacy of Amount of Supervising Student
Contact Time Spent by Teachers Teachers
University Coordinator (N=32) (N=30)
in Student Teaching
Situation No. % No. ]
1. Adequate 24 75.0 23 76.7
2. Inadequate 8 25.0 7 23.3

Table 4.12 shows that 75 per cent or more of both
groups considered the amount of contact time spent by the
University Coordinator with the two groups as adequate.

The supervising teachers who indicated that the
amount of time spent by the coordinator was adequate also
indicated that the coordinator was helpful. However, if
there were problems, they indicated more visits would be
needed. Those who indicated inadequate help also thought

the student teacher should have been observed more times,
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and that problems arose with the student teacher that
should have been cleared. Some supervising teachers were
uncertain of the role of the coordinator and wanted more
material on student teaching. First-time supervising
teachers felt most insecure in their responsibilities and
wanted more help and assistance.

The student teachers responded with an adequate
answer for various reasons, from "I didn't want him

around," to "I had no major problems, and knew I could
contact him if needed." Most student teachers thought
the coordinator was helpful in evaluating teaching. The
inadequate responses were given when the student teacher
wanted more feedback from the coordinator or when learn-
ings from the coordinator were duplications of other edu-
cation classes.

On the University Coordinator's instrument, the
question was raised as to what was the ideal amount of
time a coordinator should spend with supervising teachers
and student teachers. Fourteen coordinators, or 56 per
cent, thought the amount of time they were currently
spending with each of the groups was ideal; while nine,
or 36 per cent, thought the ideal amount of time should
be more than they were now spending. Ideal time sug-
gestions for working with student teachers ranged from
one full day a week, several hours weekly, longer obser-

vations per visit, to having an office in the building.
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Two coordinators said the amount of time depends on the
specific needs of the student teachers.

Two questions unique to the student teacher's
instrument were: "How frequently did you and your super-
vising teacher confer about student teaching matters and
class planning?" and "Was this enough time considering
your personal needs and concerns?" The range of super-
vising teacher-student teacher conference time was from
five minutes one day to one to three hours daily. Fifteen
student teachers (50%) indicated conference time of one to
three hours daily, six (20%) indicated ten minutes to
thirty minutes daily, seven (23.3%) said one hour to three
hours weekly, and two (6.7%) reported very infrequently.

Twenty-three Home Economics Student Teachers (76.7%)
reported this was enough time spent with the supervising
teacher, while the other seven (23.3%) said it was not
enough time.

The student teachers who indicated a problem of
too little time spent with the supervising teacher also
indicated a need for more feedback and help, or the need
for better communication between supervising teacher and
student teacher. One student teacher reported "my super-
vising teacher talked too much and listened too little."

For those student teachers who answered, yes,
there was enough time with the supervising teachers, said

the supervising teacher was helpful and offered suggestions.
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When adequate help was attained, the supervising and
student teacher were usually on a friendly, informal,
and cooperative adventure.

The next two questions on the instruments related
to whether the student teacher expressed an interest in
visiting or contacting the college home economics methods
teacher or the university academic adviser during student
teaching. These questions were asked to determine the
student teachers' interests in carrying over campus activi-
ties into student teaching.

Table 4.13 shows the number of Home Economics
Supervising Teachers and Home Economics Student Teachers
who indicated that the student teacher wanted to visit
with the college home economics methods teacher (or other
college home economics education staff) during student
teaching.

Review of Table 4.13 reveals that half of the stu-
dent teachers indicated they did want to visit with the
college home economics methods teacher, while only 18 per
cent of the supervising teachers indicated they knew of
their student teacher's interest in a desired visit.

When no visits from methods teachers were needed,
the student teachers indicated that there were no problems
in student teaching, or they could get adequate help in
the center from the supervising teacher, other home eco-
nomics teachers, or the coordinator. Those student

teachers who did express a need to visit with the methods
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TABLE 4.13.--Student teacher's indication of wanting to

visit with the college home economics methods teacher (or

other college home economics education staff) during
student teaching.

Home Economics Home Economics

Indication of a Desire by Supervising Student
Student Teacher to be Teachers Teachers
Visited by Someone in (N=32) (N=30)

Home Economics Education

No. $ No. $

Yes, Wanted a Visit 6 18.8 15 50.0

No, Did not Want a Visit 26 81.2 15 50.0

teacher did so for the following reasons: (1) to share

experiences and ask questions I could not ask my super-
vising teacher; (2) to get more materials, resources, and
creative ideas; (3) to discuss problems in a specific way;
and (4) to give suggestions to education teachers con-
cerning innercity classes and the differences between edu-
cation courses and what actually happens in home economics
classrooms.

Table 4.14 indicates the interest expressed by the
student teacher to visit with the university academic
adviser during student teaching. The student teacher was
asked if she wanted to visit her academic adviser during
student teaching. The supervising teacher was asked if
her student teacher indicated an interest in visiting
with her academic adviser.

Table 4.14 indicates that over 63 per cent of both

groups indicated a visit with the university academic
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TABLE 4.14.--Student teacher's indication of wanting to
visit with the university academic adviser during student
teaching.

. . . Home Economics Home Economics
Indication of a Desire by

Student Teacher to Visit Sugzgz;z;gg g;:gﬁg;s
with University Academic (N=32) (N=30
Adviser During Student =30)
Teaching No. % No. %
Yes, Wanted to Visit
Academic Adviser 10 31.3 11 36.7
No, Did Not Want to
Visit Academic Adviser 22 68.7 19 63.3

adviser was not needed during student teaching. For those
who answered yes to this question, the reasons were mostly
related to course scheduling, graduation and graduate
school. Only four student teachers indicated they wanted
to discuss student teaching problems with their adviser.
The next two questions on the survey were directed
only to University Coordinators and Home Economics Super-
vising Teachers, and dealt with the needed communication
relationships that should be established among these
two groups and the teacher education staff in home eco-
nomics. Due to the staff resources in home economics edu-
cation and the particular organizational patterns of the
student teaching program at Michigan State University,
there are no regular university staff assigned in home
economics education at the present time to the activities

of student teaching in home economics.
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Therefore, the first part of the survey question
asked whether a need existed for greater communication
contacts with home economics education than at present,
and the second part related to a description of the kinds
and types of needed contacts. These questions summarize
the opinions of the student teaching coordinators and
supervising teachers on what are the potential contri-
butions of home economics education in student teaching.

Table 4.15 shows the number and percentage of Uni-
versity Coordinators and Home Economics Supervising Teach-
ers who indicated the need for greater communication con-
tacts with the home economics education staff than are
presently being offered. When studying Table 4.15, it
becomes very apparent that most coordinators (96%) and
supervising teachers (81.2%) indicated the need for more
contact with teacher educators in home economics than
presently exists. One coordinator said present contacts
were satisfactory since home economics education was
housed in the College of Education, while six supervising
teachers thought no more was needed since they were taking
or had taken university classes recently or they felt free
to call if help was needed. The subjects who responded
yes, however, did so because they identified a particular
role the subject matter educator could play in student

teaching.
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TABLE 4.15.--Indication of a need for greater communication
contacts with home economics education staff as identified
by university coordinators and home economics supervising

teachers.
Universit Home Economics
Indication of Need for Coordinatois Supervising
Contacts with Home Teachers
Economics Education (N=25) (N=32)
Staff
No. % No. $
More Contacts Needed
than Presently Provided 24 96.0 26 81l.2
No More Contacts Needed :
than Presently Provided 1 4.0 6 18.8

The particular contributory roles identified by
the University Coordinator and Home Economics Supervising
Teachers have been summarized into one table. Table 4.16
lists the major recommended contributions that home eco-
nomics education could make to home economics student
teaching. When 10 per cent or more of either the Uni-
versity Coordinators or Home Economics Supervising Teachers
identified a particular contribution, it was listed in
Table 4.16. A complete list of responses is given in
Appendix I.4.

Table 4.16 illustrates the major kinds of contri-
butions to be made to student teaching by the staff in
home economics education. Nearly one-third of the super-
vising teachers wanted home economics education to provide
written material related to student teaching for purposes

of explaining the objectives for student teaching,
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TABLE 4.16.--Recommended contributions which should be provided by home economics
education staff to student teaching in home economics as indicated by university
coordinators and home economics supervising teachers.

Number of
Home Economics
Supervising
Teachers

(N=25) (N=32)

Number of

Contribution of Home Economics Education University
Staff to Student Teaching in Home Coordinators
Economics

1. Develop a publication of problems common
to student teaching and what to teach,
objectives, provide bulletins or check-
list relative to student teaching 7 11

2. Give student teachers more practical
application (less theory) prior to
student teaching, e.g., visiting in
local high schools, developing skills
and techniques in subject matter, in
teaching, learn about community in
which they will student teach 1 10

3. Update supervising teachers in subject
matter content, new trends, and
resources 1 8

4. Hold a workshop or conference for Home
Economics Supervising Teachers
(particularly new ones), Student
Teachers, and Coordinators 6 8

5. Give the student teacher good background
in methods and materials to relate to
various levels of high school students,
e.g., visual aids and unit plans, disci-
pline and teaching subject matter,
completing vocational records. 3 8

6. College personnel need to realize what
is going on in schools, what high
school students are like, what kinds
of homes they come from, what pupils
need to learn 2 6

7. Contact supervising teachers when
needed and generally be available
as consultants 3 5

8. Provide more cooperation with coordi-
nators, attend coordinator's conferences,
provide feedback about student teaching,
jointly select supervising teachers,
discuss objectives 11 0

9. Visit supervising teacher and student
teacher during student teaching 5 5

10. Provide information about what student
teacher does before and after student
teaching 0 5

11. Provide supervising teachers the oppor-
tunity to visit subject matter classes
at the university 0 3

12. Explain what should be done or what is
expected in student teaching in
subject matter 1 3

13. Maintain communication between
college and secondary schools 1 3
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describing the pre- and post-activities of the student
teacher, and updating the supervising teacher on new
trends and resources. Seven coordinators also expressed
an interest in such information. 1In addition, eleven
coordinators thought there was a need for some forms of
cooperation between subject matter teacher educators and
coordinators.

Workshops and conferences were recommended by six
coordinators and eight supervising teachers. Of these,
four coordinators thought the student teachers ought to
have a day's conference with home economics education
staff, while all eight of the supervising teachers be-
lieved the conferences should be primarily for them.
Whether the conferences were held on-campus or off-campus
was not a matter of great concern to either group.

Another recommendation, with a larger proportion
of responses, related to adequately preparing the student
teacher before she gets to student teaching. Good back-
ground preparations in teaching methods, and the practical
aspects of learning to be an effective teacher, were
recommended by more than ten supervising teachers. This
would aid the supervising teacher in her work with the
beginning student teacher.

Over 90 per cent of the University Coordinators
and 80 per cent of the Home Economics Supervising Teachers
felt home economics education can make a contribution to

student teaching in home economics. The role with the
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most responses was that of providing the student teaching
personnel with materials in the form of bulletins, news-
letters or checklists, relating to student teaching con-
cerns. Only five in each group thought the role was to
make center visits to each student teacher and each super-
vising teacher throughout the term. The major role which
was most frequently expressed took the form of an infor-
mation sharing role rather than a supervising and evalu-
ating role in student teaching.

Another question on the survey instrument dealt
with the satisfactions and dissatisfactions of student
teaching as experienced by the University Coordinators,
Home Economics Supervising Teachers, and Home Economics
Student Teachers. The question was, "What were your most
satisfying and dissatisfying experiences as a coordinator,
supervising teacher, or student teacher in home economics
student teaching?" The specific responses made by 10 per
cent or more of each group along with the specific number
indicating the response are listed in Tables 4.17, 4.18,
and 4.19. This question was designed to find out what is
both most troublesome and most rewarding in student teach-
ing to those who are most involved in the program. The
complete list of satisfying and dissatisfying experiences
as identified by the three groups is shown in Appendix

Tables I.5, 1.6, and I.7.
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TABLE 4.17.--Satisfying and dissatisfying experiences of
university coordinators, with student teaching in home
economics.

University Coordinator's Response (N=25) Number

Satisfying Experiences Related to Home Economics
Student Teaching

1. Home Economics student teachers are good
to work with 5

2. Working with student teachers who enjoy
their work and are eager to teach 8

3. The competent planning abilities of
home economics student teachers 6

4. Reliable, cooperative, and dependable
supervising and student teachers 6

8. None in particular 3

Dissatisfying Experiences Related to Home Economics
Student Teaching

l. Frustrations of student teachers in
management, demonstrating and lacking
skills 4

9. None specific to home economics 13
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TABLE 4.18.--Satisfying and dissatisfying experiences of
home economics supervising teachers with home economics
student teaching.

Supervising Teachers' Responses (N=32) Number

Satisfying Experiences Related to Home Economics
Student Teaching

1. Enjoy student teachers and getting to
know them 9

2. Seeing a student teacher try out new
ideas and share responsibilities 13

3. Seeing a student teacher grow and work
through problems 7

4. A student teacher keeps me up-to-date,
alert and helps me 5

5. Promoting the home economics teaching
field 4

Dissatisfying Experiences Related to Home Economics
Student Teaching

l. Not enough time for student teaching 5

2. Lack of effort put forth by a student _
teacher 4

3. An unsatisfying experience 3

l6. None 10
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TABLE 4.19.--Satisfying and dissatisfying experiences of
home economics student teachers with student teaching in

home economics,

Student Teacher's Response (N=30) Number

Satisfying Experiences Related to Home Economics
Student Teaching

1. Establishing a good rapport with pupils,
supervising teacher, and staff 15
2. Pupils showing interest in class and
liking me 8
3. Satisfactorily working with a labeled
"uncooperative pupil" and reaching
the unreachable 3
Dissatisfying Experiences Related to Home Economics
Student Teaching
1. Having students poorly motivated 6
2. Discipline problems 4
3. Not helping some of the students 3

Table 4.18 shows that most University Coordinators

find working with student teachers who are eager, willing,

and able to learn about teaching, a satisfying experience.

On the other hand, an unsuccessful, frustrated student

teacher is a dissatisfying experience. Over half of the

coordinators could not identify dissatisfying experiences

related to student teaching in home economics.

as recorded in Table 4.18,

The Home Economics Supervising Teachers' responses,

show that the most satisfactions
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come from just knowing a student teacher, seeing her try
out ideas, and watching her grow as a teacher. The most
dissatisfactions come from a limited time in student teach-
ing, lack of effort put forth by the student teacher, and
working in a situation where there are unsatisfactory
results in the student teacher. Ten supervising teachers
had no dissatisfactions they could identify in the time
available for reporting.

Student teachers, as portrayed in Table 4.19,
stated that when they had established a good working
relationship with the staff and pupils in the school,
they found this satisfying. Also, when the pupils were
interested and learning, this was reported as satisfying.
Having pupils who were not motivated and who were disci-
pline problems was a major source of dissatisfaction.

Role relationship difficulties with supervising teachers
or administration was identified as dissatisfying in
various ways by at least nine student teachers.

The last open-ended question explored the creative
ideas of the University Coordinators, Home Economics
Supervising Teachers, and Home Economics Student Teachers
as to the ideal program in student teaching. The in-
structions to the question were to describe the ideal,
most effective student teaching experience they could
design. Resources were not to be considered and, in fact,
the subjects were told they had all the resources avail-

able to them when designing the ideal program. The
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responses of each participant are grouped into four major
categories: (1) pre-student teaching experiences, (2) the
student teaching assignment and responsibilities, (3) stu-
dent teaching in relation to other college courses, and
(4) relationships among supervisory personnel. Appendix
I.8 lists all the responses supplied by each participant,
while Table 4.20 lists only those responses identified by
three or more individuals from each group.

The information that can be gleaned through
Table 4.20 is that the opinions about what makes an
effective student teaching experience in home economics
is very varied and divergent. Consensus about the best
student teaching program is limited. This finding relates
to the general findings reported in the literature, that
everybody believes student teaching is very important (no
one individual in this study reported that student teach-
ing ought to be eliminated), but the reasons why and the
procedures for implementing a program are varied.

The ideas with the greatest amoung of agreement
were as follows: (1) the ideal student teaching experi-
ence would be for longer than ten weeks, (2) the student
teacher would have greater access to teaching resources,
and (3) the student teaching experience would be with
several age groups and in various teaching situations.

The remaining ideas were expressed by less than six indi-

viduals in any one group.
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TABLE 4.20.--A description of the ideal experience in home economics student
teaching as indicated by university coordinators, home economics supervising
teachers, and home economics student teachers.

Home Economics Home Economics

Supervising Student
Teachers Teachers

(N=25) (N=30) (N=32)

Ideal Description of University
Student Teaching Coordinators
in Home Economics

Pre-Student Teaching
Experiences

3. Provide student teacher
with more teaching and
observations before
student teaching--in-
cluding simulated teach-
ing and micro-teaching. 6 1 6

4. Student teacher should
visit and make plans
with supervising teacher
before student teaching
and learn the community. 0 1 3

Student Teaching Assignment
and Responsibilities

6. Student teach for longer
than one term. 8 4 12

7. Allow student teachers
more freedom to teach
the way and what they
want to. 0 3 2

10. Student teacher should
teach in more than one
area of home economics
to all areas in the
field. 3 2 1

12. Provide student teacher
with greater access to
community contacts,
school resources, media
resources, video-tape
recorders, etc. 6 1 10

14, Student teach and observe
in various age levels and
situations 9 2 3

15. Student teach in two kinds
of schools--including the
urban and small rural
school. 0 0 3

20. Utilize an internship
plan where a qualified
home economics super-
visor would supervise
no more than five stu-
dent teachers for one
year. 6 0 2
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Ideal Description of

Student Teaching
in Home Economics

University
Coordinators

(N=25)

Home Economics
Supervising
Teachers
(N=30)

Home Economics
Student
Teachers
(N=32)

Student Teaching in Relation

to Other College Courses

24.

25.

30.

31.

Add a college course re-
lated to what really
exists in home economics
at the secondary level--
innercity teaching, and
the image home economics
has.

Teach a stimulating
methods class along with
student teaching.

Provide student teacher
more information on
coordinating the subject
matter, and curriculum
organization.

Student teacher should
have an adequate back-
ground to teach the
basics, as well as have
practical methods.

Relationship Among Super-

visory Personnel

32.

33.

34.

35.

36.

Department should evalu-
ate and recommend the
schools which have the
modern and up-to-date
programs.

Student teacher observation
and evaluation should be by
an experienced supervisor
in home economics.

College supervision should
be the joint responsibility
of subject matter specialist
and teaching specialist (the
subject specialist os often
described as a consultant).

The subject matter special-
ists should provide more
training sessions for super-
vising teachers and college
coordinators.

A follow-up should be made
of teachers in the field,
and first time supervising
teachers, by the department.
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A contradiction exists with some supervising
teachers and coordinators as to how much time a student
teacher ought to spend in the classroom and in other re-
lated activities. One supervising teacher and student
teacher reported the necessity for staying in the school
all day, while the coordinators report the ideal as moving
the student teacher to many learning experiences and situ-
ations.

The major ideas obtained from this table are that
student teaching is an important experience, important
enough to make it longer and broader in scope. Even pre-
student teaching observations and experiences were felt to
be important by thirteen participants in the study. All
the participants in this study were interested in making
the student teaching experience as meaningful and relevant
to the student teacher as possible. The means to achieve

this goal are many and sometimes conflicting.

Summary of the Findings

Chapter IV presented the analysis and findings
from the data collected with three forms of a survey
instrument for University Coordinators, Home Economics
Supervising Teachers, and Home Economics Student Teachers.
Six hypotheses were statistically analyzed and information
regarding three major research questions was gathered.

The findings of the six hypotheses can be summarized as

follows:
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Hypothesis I

Hypothesis I: Accepted at the .02 level of sig-

nificance.
Finding:
a. Supervising teachers rate student teachers
higher in the achigvement of the student teach-
ing objectives unique to home economics, than

student teachers rate themselves.

Hypothesis II

Hypothesis II1: Accepted for two variables at the

.05 level of significance but rejected for the remaining
five variables.

Findings:

a. There is a significant positive correlation
between a supervising teacher: (1) graduating
from Michigan State University, and (2) com-
pleting a course in supervision of student
teaching, and the number of learning experi-
ences provided for the student teachers'
achievement of the objectives unique to home
economics.,

b. There is no correlation between a supervising
teachers': (1) type of home economics program,
(2) grade level currently teaching, (3) amount
of graduate course work, (4) total number of

student teachers supervised, and (5) total
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number of years taught, and the total number
of learning experiences provided for the stu-
dent teacher to achieve the student teaching

objectives.

Hypothesis III

Hypothesis III: Rejected.

Finding:

a. There is no significant correlation between
the student teachers' self-rating of achieve-
ment of the student teaching objectives and
the student teachers' years of participation
as a: (1) secondary home economics student,
(2) Future Homemakers of America club member,

and (3) 4-H club member.

Hypothesis IV

Hypothesis IV: Rejected.

Finding:

a. There is no significant correlation between
the supervising teachers' rating of the stu-
dent teachers in objective achievement and the
student teachers' years of participation as a:
(1) secondary home economics student, (2)
Future Homemakers of America club member,

and (3) 4-H club member.
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Hypothesis V

Hypothesis V: Accepted for one variable at the

.05 level of significance. Rejected for remaining three
variables.

Findings:

a. The more supervising teachers the University
Coordinator supervised, the more learning
experiences he provided the student teacher
for achieving the student teaching objectives.

b. There is no significant correlation between
the number of learning experiences provided
by the University Coordinator and his: (1)
number of academic degrees earned, (2) years
of experience as a coordinator, and (3) total

number of student teachers supervised.

Hypothesis VI

Hypothesis VI: Accepted for four of the objectives

at the .05 level of significance or less. Rejected for
remaining fourteen objectives.

Findings:

a. The Home Economics Supervising Teachers' pro-
vision for objective achievement correlated
positively with the student teachers' self-
rating of the achievement of the objective

for three objectives; there were no
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significant correlations for remaining four-
teen objectives.

b. There was no significant correlation between
University Coordinators' provision for objec-
tive achievement and the student teachers'

self-ratings of objective achievement.

Three basic research guestions were posed for this
research study, to look at particular problems which may
exist in home economics student teaching and to examine
the recommended directions that can be taken in the future
of home economics student teaching.

The first question related to identifying those
objectives which should be given high priority for home
economics student teaching. Both the University Coordi-
nators and Home Economics Supervising Teachers agreed that
the high priority objectives should focus on developing a
student teacher's understanding of pupils and families and
relating this understanding to teaching activities.

The second research question related to a
description of the kinds of experiences provided by Uni-
versity Coordinators and Home Economics Supervising
Teachers, and received by Home Economics Student Teachers
for achieving the student teaching objectives. Varied
kinds of experiences were identified, some of which the
student teacher did not indicate as helping her achieve

the objectives. The student teacher most frequently
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referred to what she did in her teaching activities with
her classes, rather than identify a learning experience
provided her by the University Coordinator or Supervising
Teacher. The objectives with the highest priority were
the objectives for which most learning experiences were
provided, while the low priority objectives were least
well provided for and least well achieved by the student
teachers.

The third research question analyzed specific
problems and concerns in home economics student teaching
through a series of open-ended questions on the survey
instrument. The major findings may be summarized as
follows:

1. The most frequently mentioned outcome for
student teaching in home economics is that
the student teacher should learn about pupils
and their needs and relate this understanding
to teaching.

2. The major strengths of the Home Economics
Student Teacher when she arrives for student
teaching are her competency in subject matter
knowledge and her teaching methods organi-
zation ability.

3. The major weakness of a beginning Home Eco-
nomics Student Teacher was her lack of

preparation in teaching skills, particularly
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related to foods and clothing. However, the
student teacher indicated her major weakness l

was her lack of security in teaching.

Recommended pre-student teaching experiences

include more training in the courses basic to

secondary home economics teaching and more
experience with youth and teaching. !
Three-quarters of both Home Economics Super- |
vising Teachers and Student Teachers felt the
amount of help and time provided by the Uni-
versity Coordinator was adequate for their
situation.

Over three-quarters of the Home Economics
Student Teachers indicated the amount of time
they spent with their supervising teacher in
conferences was adequate for their situation.
Half of the Home Economics Student Teachers
indicated they wanted some contact with the
home economics education staff during student
teaching. Those who indicated no contact

was needed also indicated there were no

problems in student teaching which could not
be taken care of in the Center. :
Over 60 per cent of the student teachers did

not indicate a need to visit with the uni-

versity academic adviser during student
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teaching. Those who wanted to visit did so
for other than student teaching matters.
Ninety per cent of the University Coordinators
and 81 per cent of the Home Economics Super-
vising Teachers felt more contacts were needed
with the staff in home economics education
than were presently provided.

The recommended major kind of contribution

to be provided by the home economics education
staff was written material and information
about the objectives for student teaching,
pre- and post-student teacher activities, and
new trends and resources in home economics
education. Workshops or conferences were

also recommended.

Major satisfactions received in home economics
student teaching are working with an interested
and willing-to-learn student teacher, watching
a student teacher grow and learn, and having

a good working relationship with pupils,
supervising teacher, coordinator, and student
teacher.

Major dissatisfactions in home economics stu-
dent teaching come from an unsuccessful student
teaching assignment, limited time in student

teaching, a student teacher who does not put
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forth effort, and lack of motivation and

disciplinary problems among the pupils.
13. The ideal type of home economics student

teaching experience is perceived in many

different ways but all participants believe

the experience is important, and if anything,

Tk |

it should be lengthened and broadened in

scope.
Chapter V presents a summary of the major purposes
and design of this study, along with a report of the find-
ings. Recommendations are made for implementing new ideas
into a student teaching program in home economics which may
close the gaps and add new growth to the already existing

program for home economics student teachers.




CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to examine the
roles of the home economics teacher educator in a general-
ist coordinated student teaching program. In order to
accomplish this overriding purpose, a survey of the present
program of home economics student teaching at Michigan State
University was made, using twenty-five University Coordi-
nators, thirty-two Home Economics Supervising Teachers, and
thirty Home Economics Student Teachers during winter term,
1969, as the sample.

The research was pursued in conjunction with a
special teacher education project at Michigan State Uni-
versity in home economics education, funded by the Division
of Vocational Education, Michigan Department of Education.
The interest in the research topic grew out of a concern
for the loss of contact between home economics education
and the operations of student teaching as it affected home
2conomics student teachers.

This study followed an earlier phase of the

>roject, which researched and identified a series of

179
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student teaching objectives which were unique to home eco-
nomics. The objectives identified in the earlier phase

of the project became the objectives that were researched
in the present study.

The research instrument was developed and pre-
tested with former supervising teachers of home economics.
Three forms of the instrument were developed for each of
the three groups surveyed. University Coordinators and
Home Economics Supervising Teachers responded to the
questionnaire through an interview, while the Home Eco-
nomics Student Teachers responded through a group written
session.

To obtain the factual data needed for making recom-
mendations about the special contributions of the home
economics teacher educator to the student teaching program
and as a basis for suggesting future directions of home
economics student teaching at Michigan State University,
the following hypotheses and questions were examined:

Hypothesis I. There is significant difference be-

tween the student teachers' self-ratings and the

rating of the supervising teacher concerning the

student teachers' achievement of the Unique Home
Economics Student Teaching Objectives.

Hypothesis II. There is a positive correlation be-

tween the number of learning experiences provided

by the supervising teacher for achieving the Unique

Home Economics Student Teaching Objectives and the

supervising teachers': (1) type of homemaking pro-
gram, (2) grade level assignment, (3) undergraduate
degree-granting institution, (4) amount of graduate

course work, (5) completion of a supervision of
student teaching course, (6) total number of stu-
dent teachers supervised, and (7) total number of
years taught.
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Hypothesis III. There is a positive correlation be-
tween the student teachers' self-ratings of achieve-
ment of the Unique Home Economics Student Teaching
Objectives and the number of years the student
teacher participated as a: (1) student in secondary
home economics, (2) Future Homemakers of America
club member, and (3) 4-H club member.

Hypothesis IV. There is a positive correlation be-
tween the supervising teachers' rating of the stu-
dent teachers' achievement of the Unique Home Eco-
nomics Student Teaching Objectives and the number
of years the student teacher participated as a:

(1) student in secondary home economics, (2) Future
Homemakers of America club member, and (3) 4-H club
member.

Hypothesis V. There is a positive correlation be-
tween the number of times learning experiences are
provided by the University Coordinator for achiev-
ing the Unique Home Economics Student Teaching Ob-
jectives and the University Coordinator's: (1)
highest degree earned, (2) years of experience as
a coordinator, (3) total number of home economics
student teachers supervised, and (4) total number
of home economics supervising teachers coordinated.

Hypothesis VI. There is a positive correlation be-
tween the number of times learning experiences are
provided by Supervising Teachers and University
Coordinators, and the student teacher's self-rating
of achievement of the Unique Home Economics Stu-
dent Teaching Objectives.

In addition to testing the stated hypotheses,
explorations were made of the following questions:

1. Which Unique Home Economics Student Teaching
Objectives do University Coordinators and
Home Economics Supervising Teachers consider
to be of highest priority?

2. What learning experiences are provided for
contributing toward the student teachers'
achievement of the Unique Home Economics

Student Teaching Objectives?
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3. What are the recommendations of the University
Coordinators, Home Economics Supervising
Teachers, and Home Economics Student Teachers
for the future role of the home economics
teacher educator in student teaching at

Michigan State University?

Summary of the Findings and Conclusions

The research study included six hypotheses and
three questions. Each of the six hypotheses related to
eighteen Unique Home Economics Student Teaching Objectives
and selected characteristics of University Coordinators,
Home Economics Supervising Teachers, and Home Economics
Student Teachers.

For testing the first hypothesis, a multivariant
analysis of variance yielded an F ratio of 2.127, which
was significant at the .02 level. Student teachers' self-
ratings of achievement of the student teaching objectives
were, on the whole, significantly lower than the super-
vising teachers' ratings of the student teachers.

From a self-perception point of view, the findings
would seem to indicate a student teacher's lack of compe-
tency in objective achievement. But if the student teacher
only had one experience related to the objective, the
limited exposure may give little opportunity to develop
competency. Repeated opportunity to apply a learning
could help the student teacher attain a higher level of

achievement. Perhaps student teaching should focus on the
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continuous development of selected important objectives,

if the student teacher is to feel a greater sense of

achievement. Perhaps lack of confidence and security in

teaching, which the student teachers frequently mentioned
as a major weakness in student teaching, also relates to

a lower self-rating on objective achievement.

For measuring the second through the sixth hy-

pothesis, a correlation formula was used. The relia-

bility of the student teachers' self-ratings was quite

low (r = .29); therefore, where the student teachers'

self-ratings are employed, the findings must be viewed

with questioned validity.

The findings for Hypothesis II showed that when

correlating the number of learning experiences provided

by the supervising teacher with the supervising teachers':

(1) type of secondary program (vocational or non-
vocational), (2) grade level teaching (senior high school,

junior high school, or both), (3) amount of graduate credit

beyond the Bachelor's degree, (4) total number of student
teachers supervised, and (5) total number of years the
supervising teacher has taught, there was no significant

correlation at p > .05. There was, however, a positive

relationship (p > .05) between the number of learning
experiences provided by the supervising teacher and the
supervising teacher having been a graduate of Michigan

State University and having completed a course in super-

vision of student teachers.
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These findings do not lend support to the notion
that secondary vocational programs necessarily provide the
best or most complete student teaching experiences for the
home economics student. Nor does the senior high school
program necessarily provide for the most coverage of
experiences in home economics student teaching. The fact
that there is a relationship between experiences provided
and the supervising teacher having graduated from Michigan
State may relate to the supervising teacher's understand-
ing of the philosophy of the university program. Most of
the objectives surveyed were based in relating learnings
to the concerns of families. This is also a very large
concern at the university level, and may reflect the
philosophy of the teachers who are its graduates.

The supervising teacher who completed the course
in supervision of student teaching probably sees herself
generally as a guider of experiences; those who have not,
may feel less inclined to make suggestions to the student
teacher and consequently a lesser amount of provisions for
learning experiences may occur.

Hypotheses III and IV were examined because of a
traditional notion that college home economics students
who have had more experiences in high school home eco-
nomics, Future Homemakers of America, and 4-H have a
better background in home economics and may, therefore,
be rated higher in their competencies as a teacher of

home economics than those who did not have these past
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experiences. When correlating the student teacher's number
of years participated in: (1) high school home economics,
(2) Future Homemakers of America, and (3) 4-H, there was

no significant relationship (p > .05) with either the
student teachers' self-rating of achievement of the home
economics student teaching objectives or the supervising
teachers' rating of the student teacher on these objec-
tives. Hypotheses III and IV were rejected.

For Hypothesis V there was no significant corre-
lation (p > .05) between the University Coordinators'
provision for experiences related to the home economics
student teaching objectives and the coordinators': (1)
academic degrees earned, (2) years of experience as a
coordinator, and (3) total number of Home Economics Stu-
dent Teachers supervised. There was a positive corre-
lation at the .05 level of significance between the
coordinator's number of learning experiences provided and
the University Coordinator's past number of Home Economics
Supervising Teachers supervised. This finding would seem
logical since coordinators may learn from their super-
vising teachers about the meaning and purposes of home
economics. The more contact with the Home Economics Super-
vising Teachers, the more clearly may become the coordi-
nator's understanding of the scope and purposes of home

economics.
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The last hypothesis, Hypothesis VI, was also
rejected for all but three items or objectives. When
correlating the extent of provision for objective achieve-
ment by the University Coordinators and Home Economics
Supervising Teachers, with the Home Economics Student
Teachers' self-ratings of objective achievement, very few
significant correlations were found. The extent of pro-
vision for three out of the eighteen objectives related
positively (p > .05) to the student teachers' level of
achievement of the objectives.

This finding is the most difficult to explain. It
would seem logical that if relevant experiences were pro-
vided the student teacher for achieving the student teach-
ing objectives, the student teachers would reach a higher
level of achievement of these objectives. Perhaps the
validity of the self-ratings must be questioned, or the
experiences identified were not, in fact, helpful to the
student teacher in helping her achieve the objectives.
However, using the form of measurement employed in this
study, Hypothesis VI can be accepted for only three of
the eighteen objectives.

In addition to the six hypotheses, three research
guestions were explored. A brief summary of the findings
and conclusions obtained from these questions is pre-
sented. An exploration of the questions were made
partially through obtaining responses to open-ended

questions. Therefore it should be recognized that the
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participants were more limited in their ability to recall
all the responses that may have been important to them.
Structured questions may have yielded greater agreement
to each possible answer.

1. Both University Coordinators and Home Eco-
nomics Supervising Teachers identified the same five Unique
Home Economics Student Teaching Objectives to be of high-
est priority for student teaching. On a three-point scale
of: 1 = high priority, 2 = medium priority, and 3 = low
priority, the average rating for the high-priority objec-
tives was 1.28 or less. The objectives considered to be
of highest priority (Objectives B, C, D, H, and M) all
related to an understanding of families, pupils, and com-
munity, and the ability to apply this knowledge to planning
relevant classroom experiences.

The objectives with the average lowest priority
rating of 1.8 or more for coordinators and 2.16 for super-
vising teachers were for the objectives related to Future
Homemakers of America, home visits, interpreting the pro-
gram to the community, working with agencies related to
families, and with the school lunch program. These are Ob-
jectives A, E, G, I, N, O, and Q on the research instrument.

2. The objectives rated as highest priority for
student teaching were the objectives for which most Uni-
versity Coordinators and Home Economics Supervising Teach-
ers provided experiences. The fact that many of the high

priority objectives examined in this research were provided



188

for the student teacher in a generalist coordinated pro-
gram, raises the question about the uniqueness of the ob-
jectives in home economics. A review should be made of the
earlier study which identified the unique objectives and
determine what makes them unique, if in fact, they are
unique. Uniqueness may stem from subject matter alone

and not from educational theory.

The low priority objectives were less well pro-
vided, and were achieved to a lesser degree than the high
priority objectives. This suggests that perhaps the unique
aspects of home economics teaching may not be a high
priority concern for the student teaching program.

For 73 per cent of the objectives, the University
Coordinators provided less experiences for the student
teachers' achievement of the home economics student teach-
ing objectives than did the Home Economics Supervising
Teachers. However, the University Coordinator operates
under another set of objectives to which he directs the
activities of all student teachers. His role is therefore
somewhat different from the subject matter oriented super-
vising teacher of home economics.

Each of the types of related experiences were
identified by the three groups for achieving each of the
objectives. Many kinds of experiences were identified.
One of the interesting observations is that the student
teachers very infrequently mentioned what the University

Coordinator or Supervising Teacher organized for her, but
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rather identified some of the experiences she provided her
classes as evidence of achieving the objectives. Experi-
ences appear to just occur in the course of teaching rather
than appear as a planned strategy for the student teacher.

3. The most important learning for a student
teacher during student teaching, according to the Uni-
versity Coordinators and Home Economics Supervising
Teachers, is the need to learn about pupils; student
teachers need to learn about pupils' problems, interests,
characteristics and behavior, and relate pupil understand-
ing to lesson planning and teaching. Student teachers
reported that student teaching is a time to learn whether
teaching home economics is what they really want to do.
This coincides with the coordinators' opinion that it is
important that the student teacher learn personal strengths
and weaknesses as a teacher.

4. Good knowledge of home economics subject matter
and good organization of lessons and methods were con-
sidered to be the student teachers' greatest assets in
preparation for student teaching, while the greatest weak-
ness of the student teacher was her lack of preparation
for teaching the food and clothing laboratory skills. Lack
of skill competency was identified as the greatest weakness
by over half of the coordinators and supervising teachers.
Student teachers were not as concerned with this weakness
as much as they were with their lack of confidence and

security in their teaching ability.
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5. The most frequently mentioned pre-student
teaching needs of the student teacher were the need for
more basic courses related to the teaching of foods and
clothing. The second major suggestion was for more obser-
vation and participation with youth prior to student
teaching.

6. Approximately 75 per cent of the Home Eco-
nomics Supervising Teachers and Home Economics Student
Teachers indicated the amount of supervisory help from the
University Coordinator was adequate for their situation.
Greater help and time was requested when questions and
problems arose, and when roles of supervisors were unclear.

Fifty-six per cent of the coordinators indicated
the amount of time they spent in contact with supervising
and student teachers was about adequate, 36 per cent said
more time would be ideal, while another 8 per cent said
contact time varied with the student and no ideal amount
of time could be estimated.

7. Approximately three-fourths of the student
teachers indicated the amount of time spent in conference
with their supervising teachers was adequate for their
needs. Communication was inadequate when specific
problems arose between student and supervising teacher.

8. Half of the student teachers indicated they
had wanted some contact with either their special methods
teacher or other home economics education staff during

student teaching. The reasons ranged from a need to ask
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specific questions or obtain resources, to providing sug- ;
gestions for the methods and other pre-student teaching |
classes.

9. Most student teachers did not want to visit

with their academic adviser during student teaching, and

if they did, it was usually for matters other than student

teaching.

10. Ninety-six per cent of the University Coordi-
nators and 81 per cent of the Home Economics Supervising
Teachers indicated greater contact time was needed with
the home economics education staff at the university dur-
ing student teaching than was presented provided. The
major kinds of contacts that were recommended included:
(1) written material related to student teaching, (2)
cooperative planning and evaluation sessions between
coordinators and home economics education staff, (3) pro-
vision of conferences or seminars for supervising and
student teachers, and (4) adequate pre-student teaching
preparation for the student teacher.

1ll1. The major satisfactions expressed about home
economics student teaching were with student teachers who
were eager to learn to teach and share ideas. Watching a
student teacher grow as a teacher, and working effectively
with the school staff and pupils, also brought satis-
faction to coordinators and supervising teachers. Dis-

satisfying experiences came when an unsuccessful student

& |
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teaching experience occurred or when lack of effort was

put forth by the student teacher. Lack of time for student
teaching activities was dissatisfying. Discipline and
motivation problems experienced by the student teacher
were dissatisfying to her.

12. The description of the ideal student teaching
experience varies greatly from individual to individual.
However, the most frequently mentioned aspect of the ideal
program was one that would be longer in duration than ten
weeks, provide greater access of resources to student
teacher, cover broader experiences with pupils of varying
ages and from various socio-economic conditions. It would
also include increased pre-student teaching participation
in the classroom.

Discussion of the Recommendations and Implications
for a Model of a Quality Program in Vocational

Home Economics Student Teaching at
Michigan State University

As a result of the data revealed in the study and
the findings reported in the literature, the writer has
been led to draw some implications for future means of
improving and supplementing the home economics student
teaching experience at Michigan State University. These
recommendations are discussed under four headings: (1)
scope and sequence of the undergraduate curricula of the
home economics education major, (2) roles and functions
of the subject matter teacher educator in student teaching,

(3) in-service education to supervisory staff in student
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teaching, and (4) administration of activities related to
I

home economics student teaching at Michigan State University.

Scope and Sequence of the Undergraduate
Curricula of the Home Economics

Education Major
In an effort to unite the theoretical with the

practical knowledge of teaching, it seems important that

the home economics teaching major participate in early
school observation and teaching experiences with youth and

These experiences may vary from youth groups to

adults.
A limited number

community projects, to secondary schools.
of hours could be required of the home economics education

major prior to the admission of the student to the class of

special methods in teaching home economics. All partici-

pants in this study supported the need for a good methods

course. Special methods are vital in teacher preparation

and much effort should be put forth to do the best possi-

ble job in methods.

The academic adviser of the teaching major in home
economics needs to have adequate knowledge about secondary

teaching to most satisfactorily counsel the beginning stu-

dent. If individual counseling by the academic adviser

regarding the selection of the teaching major occurs dur- :
i
!

ing the first two years of college, then the student may
be directed into early experiences with youth and schools.

Also, a freshman-level course that introduces the student

to the overall purposes of the secondary home economics
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program, to the responsibilities of the teacher, to the
basic curricula characteristics at the secondary level,

and to the going supély and demand of teachers in the field
broadens the base knowledge of the student about teaching
home economics. Observation and sensitivity development

to the educational needs of youth and adults are a recom-
mended aspect of the college curricula during the fresh-
man and sophomore years.

Special methods appears to be most relevant if the
course is taught prior to the term of student teaching and
in conjunction with micro-teaching and other laboratory
experiences. If some emphasis is given to the practice of
teaching several of the skills related to home economics
the student's competency level in the skill itself may
improve as well as her ability to teach about it. Pupils
could be brought to the university from surrounding schools
on a voluntary basis for actual teaching situations. Since
insecurity is a primary concern of the student teacher,
positive reinforcement of successful teaching will be
necessary during micro-teaching situations.

The term of full-time student teaching directly
follows the methods class. If the methods teacher makes
one personal or telephone visit to the student and super-
vising teacher early in the term, then she will be able
to introduce herself to the supervising teacher and pro-
vide her with some background about the student teacher

or any other special help. No further contact would be
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required unless special services were requested. The
initial student teacher contact is to reassure her of per-
sonal concern for her success. Other personal contacts
with the education staff would occur through group con-
ferences, seminars, or workshops. Written materials can
be sent to University Coordinators and Home Economics
Supervising Teachers as early in the term as possible.

Following the student teaching term is a seminar
and independent study for the home economics teaching
majors. This seminar, as it is currently designed, would
continue to build upon the needs of the student, as they
identify them, and preparations would begin for their
first job of teaching. More observation may be desired
in some other kinds of teaching situations. During the
post-student-teaching seminar, information can be col-
lected that would provide needed feedback to University
Coordinators and Home Economics Supervising Teachers.

This information can be compiled and sent on to those who
may benefit from the information.

Each of the above recommendations is based on the
finding that participating in the actual teaching situation
is felt to be a desirable and valuable means to learn about
teaching. Education majors want to learn what is involved
in teaching before they proceed too far into a major.
Also, greater association and feedback is needed between
the subject matter teacher education staff and the student

teaching supervisory staff. The recommended education
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curricula for the undergraduate home economics teaching

major may be described diagrammatically as follows:

Year in College Experiences Field Contact

1st or 2nd Introduction to the Student obser-
field of teaching &—— vation and
——> participation
in the field

3rd or 4th Special methods,
including micro-
teaching. > Field experi-
ence and student
One contact from teaching
methods teacher to
the field. /
Post-student teach- Student obser-
ing seminar —————> vation (optional)
&___.

The above recommendations are in conjunction with
the present educational sequence of courses offered through
the College of Education. Should these experiences change,
then the home economics education program will again need
to re-evaluate its offerings.

Roles and Functions of the

Subject Matter Teacher
Educator in Student

Teaching

The home economics subject matter teacher educator

need not be as concerned about the types of experiences the
home economics student teacher is getting since this study
revealed that important objectives in home economics stu-
dent teaching are currently being provided for under the

regular student teaching program. However, some of the



197

special aspects of vocational home economics are not a
part of the regular program in student teaching. For
example, some effort should be directed to adult edu-
cation programs, occupational education, home experiences
and home visits, Future Homemakers of America, and new
trends and resources in the field, to efficiently, yet
effectively, acquaint the student teacher with the aims
and directions of these aspects of secondary home eco-
nomics. To these specialized ends of home economics
student teaching, the home economics teacher educator
performs her roles and functions.

In order to overcome possible shortcomings of the
present student teaching program, the roles of the teacher
educator in home economics student teaching at Michigan
State University may conceivably be described as follows:

1. Clarifies and describes specific, behavioral

objectives for student teaching in home eco-
nomics, and provides the means for evaluating
the student teachers' achievement of the ob-
jectives. The objectives are those which
supplement those expected of all student
teachers. They are to be shared with each
University Coordinator, Home Economics Super-
vising Teacher, and Home Economics Student
Teacher, and evaluated by the supervising

and student teacher.
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Participates in some in-service educational
conferences of University Coordinators to
discuss and develop student teaching objectives
and to learn about innovative procedures and
thinking in student teaching. Attends at
least one national or state meeting in stu-
dent teaching each year.

Establishes rapport between Home Economics
Supervising Teachers, University Coordinators,
and home economics education staff to assure
the supervisory staff that home economics edu-
cation intends to provide resources and
special consultative assistance when needed,
to either coordinators, teachers, school, or
community. Participation by the teacher edu-
cator in the activities of the secondary school
are recommended to maintain a greater degree
of relevance in teacher training.

Provides needed resources and materials to the
supervising teachers and student teachers
wherever possible.

Provides a liaison between secondary home
economics teachers and subject specialists
within the field of home economics. This may
take the form of arranging for special con-

ferences, or enabling supervising teachers



10.

11.

199

to participate in subject matter and methods
classes.

Arranges for special conferences, workshops,

or seminars with either University Coordinators,
Home Economics Supervising Teachers, or Home
Economics Student Teachers at least once a
year, but more frequently if feasible.

Assumes the essential responsibility for pre-
paring the student teacher in methods of teach-
ing home economics.

Recommends progressive secondary home economics
programs, or the criteria for evaluating
forward-looking programs, to the University
Coordinators for student teacher placement.
Encourages the student teacher to have com-
pleted needed subject matter background before
beginning her term of student teaching.

Obtains continuous feedback from University
Coordinators and Home Economics Supervising
Teachers concerning the adequacy of pre-student-
teaching preparational needs, and recommends
changes where needed.

Provides feedback to University Coordinators,
Home Economics Supervising Teachers, and sub-
ject matter specialists through student evalu-

ations during the post-student-teaching seminar
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and during the first year of actual teaching
experience.

The above role description does not suggest it is
necessary for the home economics teacher educator to make
regular school visits to each of the student teachers or
supervising teachers each term. This practice requires
costly resources and according to most of the participants
in this study, is not needed. However, the home economics
teacher educator can assume responsibility for the in-
service education of the supervising teachers as well as
provide specialized assistance upon request.

In-Service Education of
Supervisory Staff

The role that will perhaps involve the greatest
amount of effort, time, and money will be the one that
relates to in-service education of Home Economics Super-
vising Teachers. The purpose of this role is to estab-
lish a quality supervising teacher staff that is well-
informed on objectives and means for providing quality
experiences in home economics student teaching. Although
the college supervisor may have the greatest impact on the
student teacher, the long-range effects may be greater
with those whom one has contact over an extended period
of time, namely, the supervising teachers. Therefore,
during student teaching, efforts should be directed to
developing well-qualified Home Economics Supervising

Teachers and knowledgeable University Coordinators who
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will provide Home Economics Student Teachers with experi-
ences for achieving the objectives of home economics stu-
dent teaching.

New ideas can be shared with the supervisory staff
through regular news bulletins. Supervising and student
teachers may wish to contribute to the articles in the
bulletins. Also, special conferences and workshops, either
on- or off-campus, may accomplish the purpose of learning
new ideas and providing feedback. During these sharing
periods, student teaching objectives may be reviewed,
important observations revealed and new programs for
experimentation may be pursued, all in an effort to up-
grade secondary home economics teaching, now and in the
future.

Administration of Activities

Related to Home Economics
Student Teaching

The special methods teacher of home economics will
need a small portion of her assignment devoted to aiding
and assisting student teachers in home economics if she is
to adequately carry out her carry-over role to student
teaching. A half-time graduate assistant could assist
with news bulletins and other written publications as
well as assist with the arrangements for special con-
ferences and meetings. To carry out the home economics
student teaching program plans as previously identified

’

above, a staff member would also need to be available to:
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(1) attend professional meetings in student teaching, (2)
advise and consult with University Coordinators on program
objectives and criteria for placement of student teachers,
(3) develop a directory of supervisory teachers in home
economics to have ready access to addresses and telephone
numbers, (4) administer follow-up studies of former Home
Economics Student Teachers and report findings to the
appropriate sources, (5) organize and maintain a system
for providing resources to the secondary schools, super-
vising teachers, and student teachers when requested, and
(6) be available for consultation services when requested.
Considering the responses of the questionnaire
from University Coordinators, Home Economics Supervising
Teachers and Home Economics Student Teachers, one impor-
tant conclusion was reached. There exists a need for
greater communication and understanding between those most
involved in the student teaching program and the subject
matter teacher educator in home economics. Without com-
munication, there is misunderstanding of purposes and
actions. Conflicts between what is and what should be
exists. If these communication difficulties can be over-
come, then both the home economics education program and

student teaching program can move forward together.
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Future Research Needs

The preparation of students who major in home eco-
nomics in the 1970's is vastly different from that of
earlier decades. In the last decade, strong adherence to
the practices of the past were apparent in the teaching
and supervision of home economics. Today numbers of stu-
dents, distances from campuses where student teaching
centers are located, and limited staff and financial
resources call for a re-evaluation of past practices in
the college supervision of home economics. Means are
being sought to continue quality experiences with the
resources available. However, many solutions to the new
problems in student teaching have not been resolved and
continuous efforts to analyze the effects of current
practices is needed. For example, the study reported
herein suggests the need for research in the following
areas:

1. The development of instruments to measure
specific outcomes of various types and organi-
zational practices of student teaching pro-
grams should be refined. This would give some
indication of the effects on student teachers
of the various types of programs and identify
specific program strengths and weaknesses.

2. Other subject matter areas should examine the
unique aspects of student teaching in their

field and provide continued clarification of
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the role of the specialist college supervisor
in the student teaching supervising team.

3. It is suggested that experimental programs be
designed for home economics student teachers
and the specific outcomes of the programs be
evaluated. For example, all majors who must
fulfill vocational certification requirements
could be clustered in one teaching center.
The college supervisor would be one of the
vocational teacher educators.

4. There should be continued effort to study the
roles and role-relationship conflicts among
each of the persons involved in student teach-
ing supervision in order to better describe the
functions of the subject matter teacher edu-
cator, college coordinator, clinical con-
sultant, and supervising teacher.

5. A study is needed to compare the differences
between what home economics teacher educators
believe the purpose of secondary home eco-
nomics to be with what they actually are in
the secondary schools, to determine if the
gaps are as great as many secondary teachers
in this study believed them to be.

6. It is recommended that student teachers who
have completed a student teaching program

under the total supervision of a generalist
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college supervisor be compared with student
teachers who have come through a traditional
home economics college supervised student
teaching program, to measure the affective as
well as cognitive outcomes of the two types

of programs.
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APPENDIX A

CONTACT LETTER TO WINTER TERM HOME

ECONOMICS SUPERVISING TEACHERS



MICHIGAN STATE UNIVERSITY EAST LANSING - MICHIGAN 48823

COLLEGE OF EDUCATION « DEPARTMENT OF SECONDARY EDUCATION AND CURRICULUM - BRICKSON HALL

March 14, 1969

Dear (Home Economics Supervising Teacher's Name):

The home economics education division of Michigan State University
is seeking your help in a research project concerning home eco-
nomics student teaching. Because of your recent experience as a
supervising teacher of an MSU student teacher in home economics

we feel you can make valuable suggestions toward strengthening

the student teaching experience in home economics education.

With the support and encouragement of the Student Teaching

Office, we would like to schedule a future conference time with
you to talk about some ideas related to student teaching.

The project is funded by the State Department of Education and
is entitled "An Exploratory Study to Determine Methods for
Regularizing Contacts of the Home Economics Education Staff With
Student Teachers, Supervising Teachers, and Coordinators." As
you probably know, within the last few years home economics
education has not been directly involved in the college super-
vision of student teaching. The staff is, therefore, interested
in identifying feasible and educationally relevant roles for the
home economics teacher educator in contributing to an effective
student teaching program.

In the first stage of the project, home economics teacher edu-
cators across the country were asked to identify behavioral
objectives which are unique to student teaching in home economics
as compared to other teaching fields. A unique objective is one
which requires a home economics trained person to help guide the
student teacher toward her achievement. The teacher educators
identified nineteen objectives as unique to home economics
student teaching.

Enclosed is the list of unique objectives. The major portion of
our conference will focus on your opinions and reactions to these
objectives. What importance do you think they have for the
present-day student teaching experience? Was your last student
teacher competent in this area and what specifically leads you

to believe she did or did not achieve the objective?
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March 14, 1969

Page 2

Will you please be thinking of a concenient one-hour time period
during the week of March 24, 1969 when someone from the project
staff can meet with you at your school to discuss the various
aspects of student teaching. We plan to telephone you within
the next few days to arrange a specific conference time.

The primary purpose of our visit is to identify areas where the
college home economics teacher educators can be of most help in
student teaching.

If, for some reason, you cannot meet with us during this time
period, we will try to make other arrangements. We will
appreciate any comments you have and will really appreciate
your cooperation in making our research project successful.
All those who participate in this project will receive a
summary of the results.

Sincerely yours,

Arleen Otto
Project Director

Dorothy West
Associate Project Director

Dorothy Richardson
Graduate Research Assistant

DW:ag

cc: Principal
University Coordinator

Enclosure



APPENDIX B

LETTER TO WINTER TERM HOME ECONOMICS SUPERVISING

TEACHERS FOR INTERVIEW CONFIRMATION



MICHIGAN STATE UNIVERSITY EAST LANSING - MICHIGAN 48823

COLLEGE OF EDUCATION . DEPARTMENT OF SECONDARY EDUCATION AND CURRICULUM - BRICKSON HALL

March 17, 1969

Dear (Home Economics Supervising Teacher's Name):

The project staff is extremely grateful to you for setting aside
a time to visit with us on (date and time) at your school.
Through your help we are sure we can continue to look forward

to planning and implementing one of the best home economics
teacher preparation programs in the country.

In addition to your overall reactions to the home economics
student teaching situation, we are interested in:

a. The priority level you believe the unique home
economics student teaching objectives should have
for the present day student teaching experience.

b. An evaluation of your last student teacher as to
the level she reached in achieving the objectives.

c. An example of a specific learning experience for
the student teacher which contributed to her
achieving each of the objectives.

Questions you may have about the objectives may be freely asked
during the visit with one of the members from the project staff.

Thank you very much for giving us this time to visit with you.
Your name will not be attached to your comments in the report-
ing of the results of the study. Your cooperation will mean a
great deal to the future of home economics education.

The Project Staff:
(Mrs.) Dorothy West, Assistant Project Director

(Mrs.) Sarah Berglund, Graduate Research Assistant
(Miss) Dorothy Richardson, Graduate Research Assistant
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APPENDIX C

INTERVIEW GUIDELINES

3/19/69

Taken from the Dynamics of Interviewing,
Kahn & Cannell, 1957

A. Obstructions to Communication

1. The interview must be a process in which the
forces to distort or withhold communication have
been eliminated or reduced as much as possible
(p. 8).

2. Be sensitive to "communication barriers"--memory
failure, emotional forces, vocabulary differences.
(If the interviewee looks puzzeled over the state-
ment, please define words, restate, or clarify

phrases).

3. The interviewer's problem is to bring about a
much smaller stream of communication, consisting
almost solely of the relevant items. The
irrelevant topics must be avoided, and the rele-
vant bits of information must be communicated in
rapid succession over a short space of time (p. 15).

B. Provide Motivation for Interview By:

1. Encouraging the supervising teacher to influence
you, or student teaching, in some manner. A person
will communicate in a given situation if he be-
lieves that such a communication will bring about
a change or an action that he considers desirable
(p. 45).

2. An individual is motivated to communicate with
another when he receives gratification from the
communication process and the personal relation-
ship of which it is a part (p. 46).
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Avoid Interview Bias

1.

Bias is rewarding and punishing certain respondent
behavior (p. 59) the interviewer who rewards or
punishes certain attitudes or expressed values on
the part of the respondent, motivates the respon-
dent to a distortion of his own feelings.

Role of the Interviewer

1.

2.

Maximize the forces to communicate and reduce the
negative forces.

Measurement--must teach the respondent what your
role is. The interviewer tells the respondent,
directly and approvingly, when he has answered the
question completely, he also lets the respondent
know, tactfully but definitely, when he has not
fulfilled the requirements of his role.

Be fully aware of the purposes of your interview with

the supervising teachers.

l.

Find out if the unique home economics student

teaching objectives are being planned and pro-
vided for in a home economics student teaching
program coordinated by generalists.

Find out which of the nineteen unique objectives
are considered to be of top priority to student
teachers.

See if there are any particular problems to the
home economics supervising teacher in the present
program.

Find out what supervising teachers would like to
see done in the future development of home eco-
nomics education and student teaching.

Probe the Supervising Teacher to Meet the Objectives

1.

2.

Probe without introducing bias; motivate communi-
cation and enhance interpersonal relations.

Examples of probing comments:

a. I see

b. um hm

c. show interest, nod head
d. how do you mean?
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I'd like to know more about your thinking
on that. '

What do you have in mind there?

I'm not sure I understand what you have in
mind.

Why do you think that is so?

Why do you feel that way?

What do you think causes that?

Do you have any other reasons for feeling
as you do?

Anything else?



APPENDIX D

CONTACT WITH COLLEGE COORDINATORS REGARDING

INTERVIEW SCHEDULING



MICHIGAN STATE UNIVERSITY EBAST LANSING - MICHIGAN 48823

COLLEGE OF EDUCATION . DEPARTMENT OF SECONDARY EDUCATION AND CURRICULUM - ERICKSON HALL

April 30, 1969

Dear (University Coordinator's Name) :

The Home Economics Education Division in the Department of
Secondary Education and Curriculum is now completing the
second phase of the research project funded by the State
Department of Education, Division of Vocational Education.
The results of the first phase, "Identification of Objectives
Unique to Home Economics Student Teaching" are in the final
stages of analysis. Your participation in phase one has
already proved to be a valuable contribution.

In order to make the study complete we are asking student
teaching coordinators for additional suggestions and ideas

about student teaching in home economics. Your contributions
will help lead to the identification of educationally relevant
roles for the subject matter educator in student teaching. We
would like to schedule a time, during May, to discuss with you
various aspects of student teaching as it effects home economics
majors.

Enclosed is a list of objectives which home economics teacher
educators identified as unique to student teaching in home
economics. The major portion of our conference will focus on
these objectives. What importance do the objectives have for
the present-day student teaching experience? Do coordinators
provide home economics student teachers with learning experi-
ences related to achieving these objectives and, if so, what
types of experiences help the student teacher achieve the
objectives?

Will you please be thinking of a convenient one-hour time during
May when you will be on campus? We would like the opportunity
to visit with you and we plan to contact you shortly in order

to arrange a meeting time.
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April 30, 1969

Page 2

The primary purpose of our visit is to identify areas where the
college home economics teacher educators can be of most help in
student teaching. We will appreciate any comments you have and
will really appreciate your cooperation in making the research
project successful.

Sincerely yours,

Dr. Arleen Otto
Project Director

(Mrs.) Dorothy West
Assistant Project Director

AO;DW;jt

Enclosure



APPENDIX E

A SUPERVISING TEACHER SURVEY OF OPINIONS AND
IDEAS RELATED TO THE HOME ECONOMICS
STUDENT TEACHING EXPERIENCE AT

MICHIGAN STATE UNIVERSITY



’
'

Michigan State University Research Project funded by:

Dcpartment of Secondary Education The Division of Vocational Educatic
and Curriculum State Department of Education
Home Economics Education Study Lansing, Michigan

A Supervising ‘Teacher Survey of Opinions and Ideas
Related to the Home Economics Student Teaching Experience
at Michigan State University

PART I. BACKGROUND INFORMATION, Please complete the following information:

a. Naine of School

School Address

b. The type of home economics program Vocational (Reimbursed)

you teach. (check) General (Non-reimbursed) L
Both
c. Did you receive an undergraduate Yes _
degree from Michigan State Univer- No

sity? (check)

If no, did you ever take course- Yes
work at Michigan State University? (check) No

d. Identify your undergraduate Major Major

and Minor. Minor
e. Have you had a course in super- Yes )
vision of student teachers? (check) No
f. How many graduate term credits 0 16-30
do you have beyond the bachelor's? 1-6 31-45
(check) 7-15 46 or ._
' more
g. How many student teachers have One - two _
you ever supervised in home Three - five
economics? (check) Six or more
h. Including this year, how many One .
years have you taught home Two o
economics? (check) Three-five
Six or more
i.  Your last M,S,U. student teacher was One L
placed with how many supervising Two .
teachers? ~ (check) Three or

more
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j. The curriculum areas usually included in a home economics pro-
gram in the public schools in Michigan are listed below. To
the right are the levels of instruction in the school program
where home economics is offered in Michigan schools. Check
the curriculum areas your last Michigan State Student Teacher
observed or participated in during her student teaching period.
Also check those curriculum areas she participated in with any
other regular teacher.

Curriculum Areas In Home Economics Grade lLevel
7th 8th )| 9th [10th [11th [12th [Adults

(D Child Development “

(2) Family Life

3 Clothing and Textiles “

(4) Foods and Nutrition “

(5)

Health and Home Nursing

(6)

Housing, Home Furnishings and
Equipment

(7)

Home Management

(8)

Consumer Education

(9) Education for Employment It
(Briefly describe in this
space)

(10) FHA

(11)11ome Experience Program

(12)other: (Briefly list in this
space)
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Read ecchh student texncher objective and determi
the cbicctiv: s

22

1
you believe the objective 1s very impertant for stuaent teachiag
label the objective withh 2 "1'", If the objective is of mediwa impor-
tance to the student teaching experievce label the objective with a
2", 1F the objective is not critical to home econcmics student
teaching or could be learred threugh some other educatioral exper-
ience, indicate by marking it '"3". Place either 1, 2, or 3 in

front of cach objective in the space provided. To summarize--

T

1 - High priocrity for studcnt teaching
2 - Medium priority for student teaching
3 - Low priority for student teaching
_a. Visits a school lunch progranm to analyze its relatioanships
. to the department.

b. Plans and provides learning experiences based on knowledge
of the representative types of families in the community.

c. Integrates into teaching plans and activities knowledge
frem relevant disciplines and fields as it focuses on
family life.

d. Approaches a lesson visualizing the relationship of topics

: to the meaning and quality of family life.

e, Interprets the department's program to the community through
home visits, experiences with parents, talks in community,
exhibits in downtown area.

f. Suggests and guides pupils to plan for home experiences
and helps evaluate learnings.

8. Evaluates FHA experiences in a local situation.

— h. Plans and carries out thought-provoking, problem-solving

activities related to the realistic concerns the pupils
have for family life.

i. Interprets the observations of one or more home visits,




Interprets results of home visits, counfercnces, class
contacts as a means of increasing undorstanding of
pupils, farilics and couraunity,

Uses a departwment budget in plannipy for learning cuper-
iences an:d keeps rfinanciel records.

Cuides cor instructs pupils in the selection, care and
use of departient equipnent and supplics.

Verbally identifies significant needs, intercsts, persounl
and home problems of pupils and relates to the unit taught.

Assumes some of the responsibilities of an THA chapter
adviser.

Contact and/or works with county home economists and
agencies related to families when feasible.

Demonstrates competence in the essential skills of main-
taining a home.

Assists with the planning of activities for a Future
Homemakéeérs of America Organization.

Applies the characteristics of families in the community
and general trends in family life to an evaluation of the
total program.
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PART III. IDENTIFICATION OF LEARNINIG EXPERIENCES TO ACHIEVE UNIQUE
HOME ECONOMICS STUDENT TEACHING OBJLCTIVES.

Directions:

Example One:

The questions below refer to the unique student teaching
objectives you responded to in Part II. 1In this section
you are asked to react to the objectives in two ways.

(a) Decide the level your last student teacher attained
in achieving the objective; and (b) give a specific ex-
ample of an experience your student teacher had which
helped her achieve the objective. If the student teacher
did not participate in a learning experience related to
achieving the objective, check not observed.

The rating scale for checking the level of achievement
attained by your last Michigan State student teacher
is as follows:

0-1 demonstrated little, if any, achievement of the ob-
jective at the end of the student teaching experience.

2-3 demonstrated average achievement of the objective
at the end of the student teaching experience.

4-5 demonstrated above average to superior achievement
of the objective at the end of the student teaching
experience.

6 have not observed the student teacher participate in
a learning experience related to the objective, there-
fore, I am not aware of her achievement level.

Indicate the level of achievement

attained in:

ACHIEVEMENT LEVEL (check)

BASING THOUGHTS —_— s — -
AND ACTIONS ON A PHILOSOPHY L/ L v/ L/ L/
6

OF LIFE, PHILOSOPHY OF EDUCA- 0-1 2-3 4-5
TION, AND PHILOSOPHY OF HOME None Average Above Not
ECONOMICS. fo little Average to Observed
Superior
Give a specific example of )
an experience you provided (description) /. o, ! 1 foaniiis ¢las e

the student teacher which
helped her achieve this

objective.

. .
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Example Two:
ACHIEVEMENT LEVEL (check)
Indicate the level of achievement L
attained in: PLANNING AND / / / / [/ [ v/
PROVIDING SOME WORTHWHILE 0-1 2-3 4-5 6
ADULTS. ta little complete Observed
Give a specific example of (description) 7 linreiyn QA By
an experience you provided J. 7 '
the student teacher which sa o) it dedl s Bopiren. Ve forp ey 000780005
helped her achieve this
objective. Srpor T wnerpnds Yianlivn gs)
[4
000t Ongeraf %’0176 /2

Please respond to each item below. REMEMBER: Each of the following state-
ments refer to the last Michigan State student teacher you have supervised.

AA- Indicate the level of achievement ACHIEVEMENT LEVEL (check)

attained in: VISITING A SCHOOL

LUNCH PROGRAM TO ANALYZE ITS L/ L/ L/ / /
RELATIONSHIPS TO THE DEPART- 0-1 2-3 4-5 6
MENT. None Average Above average Not

to little to superior Observed

Give a specific example of
an experience you provided
the student teacher which
helped her achieve this
objective.
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B. Indicate the level of achievement
attained in: PLANNING AND PRO-

ACHIEVEMENT LEVEL (check) .

VIDING LEARNING EXPERIENCES 7 ] i . 7
BASED ON KNOWLEDGE OF THE Z_aff—'/ 'L'E:g“'/ ' lz:g—_“/ . lL—g’—f/
REPRESENTATIVE TYPES OF TAMILIES o o Average Above average Not -
IN THE COMUNITY. to little to superior Observed'
~ Give a specific example of
an experience you provided
the student teacher which
helped her achieve this
objective.
C. Indicate the level of achievement ACHIEVEMENT LEVEL (check)
attained in: INTEGRATING INTO
TEACHING PLANS AND ACTIVITIES — ——— —— —
KNOWLEDGE FROM RELEVANT DIS- A L/ L____/ L___/
CIPLINES AND FIELDS AS IT 0-1 2-3 4-5 6
FOCUSES ON FAMILY LIFE. None Average Above average Not
to little to superior Observed
Give a specfic example of
an experience you provided
the student teacher which
helped her achieve this
objective.
D. Indicate the level of achievement ACHIEVEMENT LEVEL (check)
attained in: APPROACHING A LESSON
VISUALIZING THE RELATIONSHIP 7 7 7 7
OF TOPICS TO THE MEANING AND ‘[_o__'i—/ '/_2':3"—/ . 'L_Z'?'/ 'LT_/
QUALITY OF FAMILY LIFE.
None Average Above average Not
to little to superior Observed

Give a specific example of
an experience you provided

the student teacher which
helped her achieve this

objective.
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E. Indicate the level of achievement ACHIEVEMENT LEVEL (check)
attained in: INTERPRETING THE
DEPARTMENT'S PROGRAM TO THE S 7 V] 7 / 7
COMMUNITY THROUGH HOME VISITS, To-1_ . T3 -5 e
EXPERIENCES WITH PARENTS, None Average Above average Not
'"TALKS IN COMMUNITY, EXHIBITS to 1ittl . ob d
IN DOWNTOWN AREA. o e to superior serve
Give a specific example of
' an experience you provided
the student teacher which
helped her achieve this
objective.
F. Indicate the level of achievement ACHIEVEMENT LEVEL (check)
attained in: SUGGESTING AND GUIDING
PUPILS TO PLAN FOR HOME EXPERI-~
ENCES AND HELPING EVALUATE / / / / /[ / [ /
LEARNINGS. 0-1 2-3 4-5 6
o ' None Average Above average Not
Give a specific example of to little to superior Observed
an experience you provided
the student teacher which
helped her achieve this
objective.
G. Indicate the level of achievement ACHIEVEMENT LEVEL (check)
attained in: EVALUATING FHA
EXPERIENCES IN A LOCAL 7 — 7 7 — 7
SITUATION. Lﬁ—‘/ 'L—i':s—"/ LZ—:S__/ 1‘—'6"—“/
Give a specific example of None Average Above average Not
to little to superior Observed

an experience you provided
the student teacher which

helped her achieve this
objective,
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Indicate the level]l of aclievercn®

attained in:  PLANING AND

CARRYING OUT THOL.GHT-PROVOXKING,

PROBLEM=SOLVING ACTIVITIES

LLATFD 70 THE REALISTIC COLCHL:
TilE PUPLLS HAVE FOR Fu.rlY LIrr.

Cive a specific exnizple of
an experience vou provided
the student teacher which

helped her aci.ieve this ob-

jective.

'S

Indicate the level of
achicvement in: INTERPEETING
THE OBSEI.VATIONS CF ONE OR
MORE HOE VISITS.

Cive a specific example of
an experience you provided
the student teacher which
helped her achieve this
opjective.

Indicate the level of
achievement in: INTERPRETING
RESULTS OF HOME VISITS,
CONFERENCES, CLASS CCNTACTS
AS A MEANS OF INCREASINC
UNDERSTANDING OF PUPILS,
FAMILIES AND COMiUNITY.

Give a specific example of
an experience you provided
the s tudent teacher which
helped her achieve this
objec tive.

ACIHIEVYENT LEVEL (check)
Y A A A A A S
0-1 2-3 4-5 6
None to Average Above average Not
little to superior obLservi
ACHIEVEMENT LEVEL (check)
/ / / / / / [ [
0-1 2-3 4-5 6
None to Average Above average Not
little to superior observed
ACHIEVIENT LEVEL (check)
[T 7 7

0-1

1

None to

ittle

/ / / / / /
2-3 4-5 6
Average Above average Not
to superior observed
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K. Indicate the level of ACHIEVLANNL LIVEL (check)
achievemeat attained in: USLNG
A DEPARTHENT BUDGET InN PLANNTNG —————- — — ————
FOR LEARNING LXPURTENCES AND Y A— Y — VA— A—
KEEFING FINANCTAL RECORDS. 0-1 2-3 4-5 6
Wone to Averagc Above averale Not
Give a specific exasple of little to supetior observed
an experience you provicded
the student teachier vwnich
helped her achieve this
objective.
L. 1Indicate the level of ACHIEVEMENT LEVEL (check)
achievement at<ained in:
CUIDING OR INSTRUCTLNG —_— r— — —
PUPILS IN THE SELECTION, Z—B:T—ﬁ/ 15:§~—~/ lzjg——~/ JL?;-—-/
CARE AND USE OF DEPARTHENT None to Average Above average Not
EQUIPHMENT AND SUPPLIES. . .
lictle to superior ohserved
Cive a specific evample
of an experience you
srovided the student
teacher which helped her
achieve this objective.
M. 1Indicate the level of ACHIEVEMENT LEVEL (check)
achievement in: VERBALLY
IDENTIFYING SIGNIFICANT —_— —— — —
NEEDS, IKWTERESTS, PLIRSCONAL lhatw""/ 13:3———/ l——zjg-/ 1"3"*~~j
AND HOME PROBLENS OF None to Average Above- average Not
PUPILS AND RELATINGC TO THE . ° . o
little to superior observed

UNIT TAUGHT.

Give a specific example
of an experience you

provided the s:tudent
teacher which hL:lped

her achieve this cobjec-
tive.
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e i -t et ———— e e e

achievement in: DEMONSTRATING
COMPETENWCE 1N THE ESSENTIAL /——'-—-7
SKILLS OF MAINTAINING A HOME. —6:I~__

Necae to

Give a specific example of R
p P little

an experience you provided
the student teacher which

L/ YA

2-3 4-5
Averag:c
to superior

1.~ R L B
bove averags

N.” Indicate the level of ACHILEVEMENT LEVIL (check)
achievenent in: ASSUMING
SOME OF THE RESPONSIBILITIES —— e s ————
OF AN FHA CHAPTER ADVISER. — »/-,~—,-~-/ y— Lo/
0-1 2-3 6~5
! Nouna jAverage > avaral NO
Give a specific exawple of Ii;:lto AVeras Atovc & fn“e “:t |
tle » suparior erved
an experience you provided ¢ ouparLor ooscrv
the studcut teacher which
. helped her achieve tiis ob- T e e e
jective.
0. 1Indicete the level of ACHIEVEMENT LEVEL (check)
achievement in: contacting
AND/OR WORKING WITH COUNTY — — s ——
AT QT ' N A T\ ——_———_.—/ / ../--—...._.« ».‘/ .l. e / /
HOME ECOL\OA'AL‘)I‘S A-.?D nlua = 0-1 2-3 4_5 6
CIES RELATED TO FAMILIES
. None to Average Above average Not
WHEN FEASIBLE, . .
little to supcrior observed
Give a sprcific exerple nf
an experience you provided -
the student teacher which
helped her achieve this -
objective.
P. Indicate the level of ACHIEVEMENT LEVEL (check)

[T
6
Lot

observed

helped her achieve this
objective.

- e . B B A caa - — —




Indicate th-
achiievencont
ASSTSTING

le.1l of
attained in:

ST TV L] AN s
WITH THE PLANNIN

OF ACTLV.TIES FUR A FUTL o1
HOMEMAKERS OF AMNERICA CRGL- o
. . Wone
NLZALTON. hy
. littie
Give a specific exanpl2

ACHIFVEHLIT LEVEL (check)

/ / / /

2-3 4-5
Avercase Above averuge

to superior

Not
observed

of &n expcricnce you
provided the student

teacher vwhich helped
her achieve this objec-

tive. .

Indicate the level of

achievement
APPLYING THE
TICS OF FAMILIES IN THE

attained in:
CHARACTERIS -

COMMUNITY AND GEIERAL Nogilto
TRENDS IN FAMILY LIFE TO L
little

AN EVALUATION OF THE TOTAL
HOME ECONOMTCS PROCGRAM.

ACHIEVEMENT LEVEL (check)

L /
4-5
Above average
to superior

/ /
2-3

Average

/ /
6
Not

observed

Give a specific example of

an experience you provided
the student teacher which

helped her achieve this
objective.
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REACTIONS AND SUGCESTIONS FOR STUDENT TEACHING IN HOME ECONOMICS

'

What do you,want your student teachers to learn about most while they are
student teaching?

What are some of the strengths and weaknesses of the M.S,U, home economics
student teachers when they arrive for student teaching?

Strengths.

Weaknesses.,

What kinds of additional preparations are needed at the University to make
home economics students more ready for student teaching?

How frequently did you come in personal contact with the resident college
coordinator during the student teaching term?

Was this an adequate amount of time, considering your student teaching
situation? Yes No

If no, describe

Did your student teacher ever indicate a desire to visit with or talk over
concerns with the college home economics methods teacher during student
teaching? Yes No

If yes, please describe




10.

235
Did your student teacher ever indicate a desire to visit with or talk over
concerns with the university academic advisor during the student teaching
experience? Yes No ‘

If yes, please describe

"Should supervising teachers (college coordinators) have more communication

contacts with the subject matter teacher educator at the University than
at the present time? Yes No

If yes, describe types of contacts neceded

What are the contributions the home economics education staff at the Univer-
sity can make to student teaching in home economics?

What are your most satisfying and dissatisfying experiences as a supervising
teacher (college coordinator) of student teachers?

Satisfying

Dissatisfying

If you were .in the top decision-making position and had all the resources
available to you--time, money, talent, energy, and technology--what would
be your description of the ideal home economics student teaching experience?

Date




APPENDIX F

A SURVEY OF COORDINATORS OF STUDENT TEACHING:

OPINIONS AND IDEAS RELATED TO STUDENT

TEACHING IN HOME ECONOMICS AT

MICHIGAN STATE UNIVERSITY



Michigan State University

bepartment of Sccondary Education
and Curriculum :

llome Economics Education Study

Research Project funded by:

The Division of Vocational Education
State Department of Education

Lansing, Michigan

PART

[.

BACKGROUND INFORMATION.

a.

A Survey of Coordinators of Student Teaching:
Opinions and Ideas Related to Student Teaching in
Home Econowics at Michigan State University

Coordinating Center

Please complete the following information:

b. Undergraduate major
Master's major
Doctoral major
c. Highest degree earned (check) Bachelor's
Master's
Doctor's
d. Years of experience as a coordinator
of student teachers. I
e. Number of different home economics none
supervising teachers you have worked one-two
with while a coordinator (check) three-five
six or more
f. Number of home economics student none
teachers you have ever super- one-two
vised. (check) three-five
six-ten
eleven or
more
g. Number of other universities placing MSU only

student teachers in your center.
(check)

236

one other
two or more
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h. Whet criteria do you use for placing a howe cconomics student
teacher with a home economics program and supervising teacher?

i. 1In your center, would it be possible to yes
place all home economics student teachers, no
for at least some period of time, in a I don't know

vocational program?

j. Number of home economics student one
teachers you have supervised Winter two
Term, 1969. three

four

five or more

k. Did other part-time coordinators help yes
supervise the home economics student no
teachers during Winter Term, 19697

[ TH

Briefly describe their role




PARY 1L,
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CLASSITLCATION OF STUDINT TEACHER OBJLCTIVES INTO PRIOAITY L¥VLLS
FOR A 1IOME ECONCMICS S7UUDINT TLACHING EXPERIENCE,

Dircctions: The follcwing objecctives ar he ninetecn unique home

are t
econoniics student teaching objectives selected by a national sample
of home economics teacher educators.

Read each student teacher objective and determine the prioxity level
the objective should have for hore economics student teachineg., If

you believe the objective is very important for student tezching
label the objective with a "1", 1If the objective is of mcdium iwmpor-
tance to the student teaching experiernce label the objective with a
"2", If the objective is not critical to home economics student
teaching or could be lcarned through some other educational exper-
ience, indicate by marking it "3". Place either 1, 2, or 3 in

front of each objective in the space provided. To summarize--

1 - High priority for student teaching
2 - Medium priority for student teaching
3 - Low priority for student teaching

a, Visits a school lunch program teo analyze its relationships
to the department.

b. Plans and provides learning experiences based on knowledge
of the representative types of families in the community.

c. Integrates into teaching plans and activities knowledge
from relevant disciplines and fields as it focuses on
family life.

d. Approaches a lesson visualizing the relationship of topics
: to the meaning and quality of family life.

e, "Interprets the department’s program to the community through
home visits, experiences with parents, talks in community,

exhjibits in downtown area.

f. Suggests and guides pupils to plan for home experiences
and helps evaluate learnings.

g Evaluates FHA experiences in a local situation.

h. Plans and carries out thought-provoking, problem-solving
activities related to the realistic concerns the pupils
have for family life.

i. Interprets the observations of one or more home visits.



Interprets results of hore vicits, confevences, class
contacts as a means of increasing understanding of
pupils, families and corzwunity,

Uses a department budget in planning for learning cxper-
iences and kecps financicl recovds.,

or instructs pupils in the selection, care and

Gu D c
s .departrment equipment and supplies.

i
use
Verbally identifies significant nceds, interests, personal
and home problems of pupils and relates to the unit taught.

Assumcs some of thie responsibilitics of an FHA chapter
adviser.,

Contact and/or works with county home cconomists and
agencies related to families when feasible.

Dcmonstrates competence in the essential skills of main-
taining a hone.

Assists with the planning of activities for a Future
Homemakers of America Orgaenization.

Applies the characteristics of families in the community
and general trends in family life to an evaluation of the
total programn.

==3



PARD ILL.  IDunTIFLcs

Directions: The questions below

VITTON OF LEARY LNG
T

HOMZ HCONOMTICS STUDENT T7

'?i"‘Cr‘ TU ACHIRVE UNIOU

reicr to

the

"_w.

student  teaching

objectives you responded to in Part T1. React to

eacnh opjective in

a) Indicate to

lated to -thc”'

b)Y Give a specific exan
vour provided
student teachiers whiich helped then

Lo

witat
learning expericnces

Wiy st

extent you provided

for xlntcr
home coomonics student tea

re-

ng the OOJHtCIV .

mle of

the winter

the objectives.

the objectives, leave the description part

blank.

Example One:

Lterm

an expericnce
term hore

cconomics

achieve

1f you did not provide a
learning experience related to achieving

Did you provide winter term home
economics student teachers with
learning experiences related to:
BASING THOUGHTS AND ACTIUNS ON A
PHILOSOPHY OF LIFE, PHILOsSOPHY OF
EDUCATION, AND A PHILOSOPHY OF
HOME ECONOMICS?

Give a specific example of an
experience you provided winter
term home economics student

teachers which helped them 2 gl NS v on T s e

achiceve this objective. = 7 ; 7 P /ﬁ ,
R : R/ PR

"IJ":.. v idinis 4y _//' R R TR

(check)

/ /

J- -
Gare

.~
T,

Two or more

- .
! -
S A RO
/4“:4.n-£ LT

C 20 e let e 41//
5

A ’
I ’ i N N
& At f/. P2052
il

-

H
e

7

“

anple lw

F'

Did you provide winter term home
cconomics student teachers with
learning expericnces related to:
PILANNING AND PROVIDING SOML WORTH-
WHILE LEARNING EXPERIENCES FOR
ADULTS?

Give a specific example of an
experience you provided winter
term hone economics student
teachers which helped them
achieve this objective.

None One Two or nore
4 . L4
‘_‘ ; - <, - i 5
o e /g‘/’.l / ey /et
=
. e . .
2 AR A A S B I Y e )
s ;
- N
- ‘/ PRy IS R SR 4

-



PLUASE RESOUND 50 sO0E PARes OF EACA IT Brilo
A. Did you provide winter term hone
Y
cconoics student teaches with (Checin)
learning cxocer icaces rola.(:n*. to: ———— —— ———
JLitng Cuparieacys relate T / / / /
VISTTING A SChool, TLUNCH PRo- ———— —— ma—
h% IS . . oy v o
GRAIL TO ANALYZE TS mb.‘-;nu::— O Two or rore
SUIPS TO THE DEPATTENT.
Cive a sprciflic exarple of an
experience you provided winter ——
term hone cconomics studant
teachers which helped them
achieve this objective.
B. Did you provide winter term home (check)
cconomics student teachers with _ _ .
learning expericnces related to: / / / / / /
YLANKNING AL " VING AR
PLANNING ASD 1 WWIDIN 1.E. NING None One Two or more

EXPERITENCES BASED ON KNOWLEDGE

OF THF REPRFSFNTATIVE TYPUS OF
FAMILLES IN THE COSMUNLTY

Give a specific example of
an cxperilence you provided
winter term home economics
student teachers which helped _
them .achieve this objective.

-

C. Did you provide winter term home (check)
economics student teachers with B e
learning expericnces related to: / ! / / / /
INTEGRATLING ..I,‘\.:“f r'\CII’PIAAD None One Two Or more
AND ACTIVLITLES KNOWLEDGE FROM
RELEVANT DISCIPLINES ALD FIELDS o

AS IT FOCUSES ON FAlILY LIFE,

Give a specific cxample of
an experience you provided B B
winter term howe ecvnownics

student teachers wiich hulped
achieve this objective.

them

e ~— —

e e e e
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D. Did you provide winter term hore (cheek)
cconomics student teachers witn e
leaining expericaces related to: L/ / / L N
APPROACEHTNG A LESSON VISUNLIZTLG
THE RELATIONSHI? OF TOP1ICSS TO THE
MEAN (NG AND QUALTITY Of FANLLY
LIFE.

None One Two or nore

Give a specific exauple
experience you provided win
terin home economics student
teachers which helped them
achieve this objective.

<2}

Did you provide winter term hume
economics student teachers with _ _
learning experiences related to: / / / / / /
INTERPRETING THE DEPARTMENT'S None One Two or more
PROCIAM TO THE COM-IUNITY THRGUGH

HOME VISTIS, EXPERIENCES WITH

PARENTS, TALKS 1IN COM:U \'I TY,

EXHIBITS I DOWNTCOWN ARE

Gise a specific example of an
experience vou provided winter

term home economics student
tecachers which helped them
azhieve this objective.

F. Did you provide winter term hore (check)
economics student teachers with ) B
learning experiences related to: [~———~:} / / / /
SUGGESTING AND GULIDING PUPILS
TO PLAN FOR HOME EXPERLENCES AND
HELPING EVALUATE LEARNINGS.

None Gne Two or more

Give a specific example of an
experience you provided winter
term home economics student
teachers which helped them
achieve this objective.

e e e e e e e e e e et e e
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G.

Did you provide winter term bhine
cconomics student teachers il
learning experienca
EVALUAT NG PN EXPE
A LOCAL STTUATION.

- P L
related T

3
R ; .
AaesS I

Cive a specitfic exoow
experience wou provided wipier
term home ecounonics student
teachers which helped them
achieve this objective.

;T

Two or more

H.

Did you provide winter term home
economics student teachers with
learning experiences related to:
PLANNING AND CARRYING OUT THOUGHT -
PROVOKING, PROBLEM-SOLVING ACTIV-
ITIES RELATED TO THE REALI.TIC
CONCERNs THE PUPILS PAVE FUR
FAMILY L1FE.

Cive a specific example of an
experience you provided winter
term home economics student
teachers which helped them
achieve this objective.

/ /

None

(check)

[ / / /

Two or more

Did you provide winter term home
economics student teachers wich
learning experiences related
INTERPRETING THE OBSERVATIONS
ONE OR MOKE HOME VISITS.

Lo
A

OF

Give a specific exawmple of an
expericnce you provided winter
term home economics student tea
teachers which helped them
achieve this objective.

hone

(check)

’ /
!
—

L

Cne Two or unwore
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J.

Pid vou provide winter

cconor:ics student tooch

(check)

o
learning cxporicnces rel ST I A / /
TNTERPRETING RESULTS T _—"’“ T
VISITS, CONESRINGES, hene vae Two or more
AS A MEANS OF JTECRE:TNG Unnon

STANDING OF 1UPLLs, FUOUILLL. AND -

COMMUNITY .

Cive a sprcific exa
exprience you provided winter

term home cconomics studont
teachers wiiich helped ther

achiceve this objcctive.

Did you provide winter term home
econounics student teachers with
learning cxperiences related to:
USING A DLPARTHMENT BUDGET IN
PLANNING FOR LEARNING EXPERIENCES
AND KELEPING FINANCLAL RECORDS.

L/

None

Give a specific example of an

(check)
/ /

One

L/

Two Oor more

experience you provided winter
ter-n home economics student

teachers which helped them
achieve this objective.

L.

Did you provide winter toerm howmw
economics student teacners with
learning, expericnces related to: i R
GUIDING OR INSTRUCTING PUPILS IN

THE SELECTION, CARF AND Usi OF

NOne

(me Two or more

DEPARTMENT FQUIPMENT AND SUPPLIE.

Give a specific example of an
expericnce vou provided winter
term home economics

student

teachers which heiped thewm

achiicve this objuective.

[P ————




8 .

o

M. Did yvou provide wintoer tern bore
cconomics situdent teachors with
learning expoevicences relatod to:
VERBALLY 1onNTIFY Lo SIGRIFTCANT Non
NEEDS, INTEARSTS, PHRSONA

HOoME PROBLITS OF PUD

LATIRG TO V9 UNIT TAUGHET

Give a specitic caennle of &n

‘experience you provided winter

term howe cconomics studont
tecachers which helped them
achieve this objective.

N. Did you provide winter term hooe
economics student teachers with

learnine expericnces related to: / /
2 — e

ASSUMIKG SOME OF THE RESPONSI-
BILITIES OF AN FHA CHAPTER ADVISER.

hone

(checek)

T YR

One Two or more

Cive a specific exauple of an
exjpericnce you provided winter
tecm home cconomics studont
teachers which helped them

achieve this objective,

0.0id you provide winter term home
economics student teachers with
learning experiences related to:
CONTACTING AND/OR WORKING WITH
COUNTY HOME LECONOMISTS AND AGENCIES
RELATED TO FAMILIES WHEN FEASIBLE.

None

(check)

A

One Two or more

Give a specific examplie ¢f an

experience you provided winter
term howe economices student

teachers which helpod thew
achieve this objective.
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P, Did you provide winter term hoie . (check)
cconvinics student teachers with ) O
. - ¢ I3
learning experiences related to: . ‘ / / / /

DEMONSTRATING COMPET=NCS TN TUE None One Two or rore
FESSENTIAL SWILLS OF HALICATNLIG
A HOME.

Give a specific cxarmple of an
experience you provided winter

term home econonics student
teachers which helped them
achieve this objoctive.

Q. Did you provide winter term home (check)
economics student teachers with ) ——
learning cxperiences related to: L / Y y—
ASSISTING WITH THE PLANNIKNG OF None One
ACTIVITIES FOR A FUTURE HOMEMAKERS
OF AMERICA ORGANIZATION.

Two or more

Givea sgpecilic cxawple of an
experience you provided winter
term home economics student
teachers which helped them
achieve this objective.

R. Did you provide winter term home (check)
economics student teachers with _ e
learning experiences rclated to: / / { / / /
APPLY ING THE CHARACTERISTICS OF ] o o or more
FAMILIES Tn THE COMIIUNLTY AND None Cne Two e
GENERAL TRENDS IN FAMILY LIFC T0

AN EVALUATION OF THE TOTAL HOME —

ECONOMICH PROGRAILL

Cive a apecific example of an
expericnce you provided winter

term home economics student
teachers which helped thew

achieve this objective.




IV, ReACTL 0N AND SUGGESTIONS FOR STULENT TeoACHING Lo EQOoaOMICS

.

‘1. What do you want your studeal teachers to learn about wost while they are

student teachivg?

troemyeas and weaknesses or the M.3.U. homme economics

i

2. What are some of the
,student teachers whenstney arrive for student teaching?

Strengths.

Weaknesses.

3. What kinds of additional preparations are necded at the University to make
home economics students more ready for student teaching?

4. How trequently did you come in personal and/or group contact with the super-
vising teachers and student teachers during the term?

What is the ideal time a coordinator should spend with supcrvising tcachers
and student teachers?

5. Should student teachers visit with the subject matter methods teachers (or
other cullege of education specialists) during student teaching?
Yes No -

Support your answer




0. should supdrvisivyg teachers or collaege coovdinators have wore Conodni-
- cation contacts with the

teacher cducaror at the Universiiy
than at the present time? Yos _ No

Describe types of contocts needed

7. What are the contributions the home econmuics education sceff at thie

L
University cou meae to student teachiug in home economica?

8. What are your most satisfying and dissatisiying experiences as a coordin-
ator of supevvising teachers and student teachers in honme economics?

Satisfying

Dissatisfying

9. 1If you were in the top decision-making position and had all the resources
available to you--time, money, talent, energy, and technology--wvhat would

be your descriptiou of the ideal home economics student teaching experience?

—— — - ——— e - ~—-

Dhate




APPENDIX G

A STUDENT TEACHER APPRAISAL OF THE HOME ECONOMICS

STUDENT TEACHING EXPERIENCE AT

MICHIGAN STATE UNIVERSITY



Michigan State TUaiversity .

Department of Secondary Education
and Curriculum

Home Economics Educetion Study

PART I.

Research Project Funded by:

The Division of Vocational
Education

State Department of Education

Lansing, Michigan

A Student Tcacher Appraisal of the

Home Economics Student Teaching Experience

At Michigan State University

BACKGROUND INFORMATICN., Please complete the following

information:

Name of school where you student taught

--—School Address

Term and year you student taught

Undergraduate major

Undergraduate minor

With how many supervising teachers were you
placed? (check)

Did you teach any mixed (boys and girls)
home economics classes? (check)

Of the home economics classes you taught, what
was the approximate number of students in your
smallest and largest classes?

When you were a high school student,
in which grade levels did you have
home economics? (check the grade level
or levels)

How many years were you a member of a high
school FHA organization? (check)

How many years were you a member of a 4-H
organization? (check)

249

one
two

three or

more

yes
no

smallest class
largest class

no grade level

7th 10th
8th 11th
9th 12th
none
one
two
three or
more
none
one
two
three or _
more
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j. The curriculum areas u-.ially included in a home
economics program in thie public schools in Michigan
are listed below. To the right are the levels of
instruction in the school program where home economics
is offered in Michigan schools. Check the curriculum
areas you observed or participated in during the
student teaching period. Also check those curriculum
areas you participated in with any other regular tea-
cher in the school system.

Curriculum Areas In Home Economics Grade Level

7th | 8th || Sch [10th [llth [12¢h }iAdults

(I?UChild Development

(2) pamily Life

(3) Clothing and Textiles i

(4 Foods and Nutrition “

(%) Health and Home Nursing "ﬁ

(6)

Housing, Home Furnishings and
Equipment H

)

Home Management "

(8)

Consumer Education “

(9) Education for Employment
(Briefly describe in this

space)
(10)FHA n “
(11)Home Experience Progrzm n “

(12)0ther: (Briefly list in this u
space)
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PART 1T1. T CosTn L
a B PR
. - k s ).
Direection: Teolow z2re a list of chjoctivoy witicu
hope ccoanomics ceachor acators have
uniaue to hore eanne oo ntuloat toach
. i1s, student teachers fu othier {icldc
volved in acni~ving thote ohientive

cconomics sondon

. Read eacty obieciive znd

then

veact to in Lo uays:
a) Rate youvscli as to tbe level you helieve you
have reached iﬂ achijeving the objective, and

> J >
b) give a spccific exsple of an eruiricuc? you
had during stndent teocbing vhich hedred you achievn

the objective. If you have not had a studeat
teaching expericnce related to aczhizving the ob-

jective, pleasc
lines. The
are included

indicate this
rating scale and
bolowr.

evaluatj

The rating scale for

on thez cdoscerviontion

tvo excnple iteows

ing the level of
achieverint vou have reached ac the ¢nd of student
teaching is as follows:

0-1 I have attained little, 1if any, cchieveuant
of the objoctiv= at the ernd of the stucdent
teachiing experience.

2-3 1 have attained zverage achiev:i.i-at of tha
objective at the end of the student teaching

xperience

4-5 1 have attained above average to superior
achievement of the objective at th2 eud oi
the student teaching exparieunce.

Excople One
Indicate your level of achievement ACHIEVE™NT LEVHL (cheelk)

in: BASING THOUGHTS AND ACTIONS
ON A PHILOSOPHY OF LIFE, PHIL-
OSOFHY OF EDUCATION, AND A
PHILOSOFHY OF HOMI ECONOMICS
Give a specific example of lite
a student teaching experience
vhich helped you achieve this
objective. (If no expecrience,

L ____
0 -

None

,__\,/,L./ Lo/
1 2-3 4-5
to Avavage. thove averzyge
le to superior
.-
cLLD ~‘_“.-Z_/;)< Lonlnd AL "!.t:’u”i Loachii

/

D
Yoy A, S N N I I A - .
. . VoS E ) . k , 7 o 14 f
then indicate this) AL L TN ZITL_AK_”ﬁ_/J“iéﬁnyv{/'?’/?’
</ , /
dbsitrbonhre A h s bl aae
¢ ]
-/’7)"'/\11'_1-_"—[“,/)/’ [ R VoA ,,w///,,) r/,//;;
ol ., . P YN P . — .
’ " ' l
AN ST e e
f‘/\_( 7 S Loy VoAt : " - (/‘
*‘A," _-__,_.,J,t — - 4_',.'__/,._\-;,7 ~,.,-.,. e — — —
1%
L e e o e e — — e e e i e o e e



»10 Two

Freoole Two

Indicate vour level of eczild
in:  FLAMIING AMD I Ings
ORTINHLLE LEAT NI BNl -
mCuS FOR ADJULTo .
Cive a cpzeific ewnnpie of
a studenrt teaciiny eruir-

ience which helpad veou
achieve this objoctive.
no experience,
this)

(

then indica

L

252

Sk ACHIEVZ.ALT LEVEL (chieci)
S8 e e e
LN L1 Lot
0-1 2-3 65
None to hverage Above averwie
lictle to superlor
((Pf(.](n‘l(\r"}"(} //, lz]’)/-/)/ SN '7//7,{[/,t"%,f,

If
te To

ot

//(/

Fhrer i t’ A _prlyir .
el

&L.{_.L{? '»: ..\./.ZZ {"

wl thrt

f/znl

/

, J T
NI Aol Gidndic? o ( Lo LT

_./-/./7°

.{[//)/"7/_1_7(r & /‘//// ()(/uu
v

2 ALETDC 0

.
e

3

————

X ox K x K X F A Kk %k Kk % k&
FLEASE RESPOND TO BCTH PARTS CF EACH ITE: EFLOMV:
A. Indicate your level of ACHIEVIMEINT LEVEL (check)

achievement in: VISITING
A SCHOOL LUNCH PROSRAM TO
ANALYZE 115 RELATIONSHIP
TO THE DrPARIHMENT

Give a specific exa—ple
of a student teaching ex-
perience wvhich helped you
achieva this objective.
(If no experience, then
indicaz2 thig)

L _J
0-1

None to
little

V.

L/
2-3

4-5

Average Above average

to superior




B. Indicate your lev:l of

" achievenzal in:  PLANNILLS
AND PROVILLIOG LEAINILNG
EXPERIENCES BLSED ON

KNGULEDRGE OF TS REPRI-

ACUTEVI L0 LEVAEL (chzel)

aone to UG

SEGTATIVE TVPES OF FastlLILE lictle to superior
IN THE COLiUNILY.

Give a specific cmanpie - o B

of a studeat veaching - _ . .

perience whicu helpzd you

athicve this objrctive, . .

(1f no e:peyicnce, tien

indicate this) o

C. Indicate your level of
achievement in: INTEGRA-
- TING INTO TEACHING PLANS
AYD ACTIVITIES IOWLEDGE FROM
RELEVANT DISCIPLINES ANLD
F1ELDS AS IT FOCUSIS ON
FAMILY LIFE.

Give a specific exernple
of a student teaching ex-
perience which helped you
achieve this objective.
(If no experience, then
indicate this)

ACHTEVE-ZNT LEVEL (chock)

7 7 L
0-1 2- =5

None to Average Above averege

to superior

D. Indicate your level of
achievement in:  APPROACHING
A LESSON VISUALTZING THE
RELATIONSHIP OF TOPICs TO THE
MEANING AND GQUALTITY OF
FAMILY LIFE,

Give a specific example
of a student teaching ex-
perience which helped you
achieve this obLjective.
(1f no erparicnce, then
indicate this)

I

ACIHIEVEMZINT LEVEL

L1 L
2-3

————— e

/ /
0-1

None to Average Above gverege
little to superior

. e e v r——— g—— 1. T c————— 8= s

Ce mas s A ——
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E. TIndlcete your leowel of
achievewrzat in:  INTE2-
PReTING 18 DEDAZT LT 's
PROGR/M TO THE CC.L
TuROUCH LOHE VISIvs, El-

v PLRLEICES WIT4 el
IN COXZTINITY,
DOWHTCN A,

WA Lo

ACUIEVILOHT LEVEL (cheel)

0-1 . 2-3 45

Done Lo Averale thove averase
little ' to suncrior

Give a specific cunannle - ’ —

of & studont tea-hiiivy cua-

pericrce which halped you T
achieve this cbhjective,

(1f no ewpericace, th-n -

indiccte this)

F. Indicate your level of
achievement in: SUGGESTING
AND CUIDING PUPILS TO PLAN
FOR HCHE EXVERIFNCES AND
HELPING EVALUATE LEARNINGS.

Give a specific example
of a student teaching ex-
pericitce whuich hiciped you
achieve this cebjective.
(1f no experience, then
indicate this)

ACHIEVE NT LEVEL (check)
LT [ [
0-1 2-3 4-5

MNone to
little

Average Above average

to superior

——— i v o

G. Indicate vour level of
achievawant in: EVALUATING
FHA EXPRRITNZFS IN A LOCAL
STTUATYON.

Give & spocific example
of a stuvd:nt teaching ex-
perience which helped you
achieve thls cbjective.
(If o evprvience, then
indicats thisg)

b e e o — e e e e ————

ACHIEVZEL L LEVEL (check)

7 [T

0-1 23 45

None to Average Above average
little to superior
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Give a specific example of

~a student teaching experience
which helped you achieve

this objective. (If no
experience, then indicate
this)

H. 1Indicate your level of ACHIEVFMENT LEVEL (check)
achievement in: PLANNING AND ‘
CARRYING OUT THOUGHT-PROVCKIXG, /———“-7 /*—~———7 /—-—"—-7
PROBLEM-SOLVING ACTIVITIES o 7.3 %5
RELATED TO THE REZALISTIC CON- None to Average Above average
CERNS THE PUPILS HAVE FOR FiMILY . .
little to superior
LIFE,
Give a specific example of a
student teaching experience
which helped you achieve this
objective. (If no experience,
then indicate this)
I. Indicate your level of ACHIEVEMENT LEVEL (check)
achievement in: INTERPRETING THE
OBSERVATIONS OF ONE OR MORE HOME — — =~
VISITS. I—B:T—-/ 1-3:3——/ 1—2:3——/
Give a specific example of a None to Average Above average
student teaching experience little to superior
which helped you achieve this
objective. (If no experience,
then indicate this)
J. 1Indicate your level of ACHIEVEMENT LEVEL (check)
achievement in: INTERPRETING
RESULTS OF HOME VISITS, CON- —_— ——
FERENCES, CLASS CONTACTS AS A 0-1 / 1-5:;“-/ Z—ng-—/
MEANS OF INCREASING UNDER~-
STANDING OF PUPILS, FAMILIES None to Average Above average
AND COMMUNITY. little to superior
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Indicate your level of
achievement in: USING A
DEPARTMENT BUDGET IN
PLANNING FOR LEARNING
EXPERIENCES AND KEEPING
FINANCIAL RECORDS.

Give a specific example

of a student teaching
experience which helped you
achieve this objective.

(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check)
/ / / /
0-1 2-3

None to
little

/[ /
45

Average Above average

to superior

Indicate your level of
achievement in: GUIDING OR
INSTRUCTING PUPILS IN THE
SELECTION, CARE AND USE OF
DEPARTMENT EQUIPMENT AND
SUPPLIES.

Give a specific example
of a student teaching ex-
perience which helped you
achieve this objective.
(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check)
/ / / / / /
0-1 2-3 4-5

None to
little

Average Above average

to superior

Indicate your level of

achievement in: VERBALLY

IDENTIFYING SIGNIFICANT

NEEDS, INTERESTS, PERSONAL

AND HOME PROBLEMS OF PUPILS

AND RELATING TO THE UNIT

TAUGHT.
Give a specific example of a
student teaching experience
which helped you achieve this

"~ objective. (If no experience,

then indicate this)

ACHIEVEMENT LEVEL (check)

[ / / / yi /
0-1 2-3 4-5




257

Indicate your level of
achievement in: ASSUMING
SOME OF THE RESPONSIBILITIES
OF AN FHA CHAPTER ADVISER.

Give a specific example
of a student teaching ex-
perience which helped you
achieve this objective.
(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check)

YA yA— yA—

0-1 2-3 4-5
None to Average Above average
little to superior

Indicate your level of
achievement in: CONTACTING
AND/OR WORKING WITH COUNTY
HOME ECONOMISTS AND AGENCIES
RELATED TO FAMILIES WHEN
FEASIBLE.

Give a specific example

of a student teaching
experience which helped
you achieve this objective.
(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check)

/ / / / / /

0-1 2-3 4-5

None to Average Above average
little to superior

Indicate the level of
achievement in: DEMONSTRATING
COMPETENCE IN THE ESSENTIAL
SKILLS OF MAINTAINING

A HOME.

Give a specific example
of a student teaching ex-
perience which helped you

- achieve this objective.
(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check

/ / / / / /
0-1 2-3 4-5

None to Average Above average

little to superior
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Indicate the level of
achievement in: ASSISTING
WITH THE PLANNING OF
ACTIVITIES FOR A FUTURE
HOMEMAKERS OF AMERICA
ORGANIZATION.

Give a specific example
of a student teaching
experience which helped
you achieve this objec-
tive. (If no experience,
then indicate this)

ACHIEVEMENT LEVEL (check)
/ / / / / /
0-1 2-3 4-5

None to
little

Average Above averagce

to superior

Indicate your level of
achievement in: APPLYING
THE CHARACTERISTICS OF
FAMILIES IN THE COMMUNITY
AND GENERAL TRENDS 1IN
FAMILY LIFE TO AN EVALUA-
TION OF THE TOTAL HOME
ECONOMICS PROGRAM.

Give a specific example
of a student teaching ex-
perience which helped you
achieve this objective.
(If no experience, then
indicate this)

ACHIEVEMENT LEVEL (check)
/ / / / / /
0-1 2-3 C o 4-5

None to Average Above average
little to superior




preyT IIT,

1. What did you

2. Vhat werc somz of a5 a home cconomice student
Strengths . — e e e e e e e e
Weaknesses e e

3. What kinds of additional preparationz do you thirk would have mide

you more ready for student teaching?
’

4. How frequently did you come in parsonal and/or group contact with the
college coordinator during the student teaching term?

Was this the "right'" amount of timz, considering your oun porsonal student
teaching situation? Yes No

— - ——

Supportl your answer . _

o e m——— et e e ——

5. How frequently did you and your supervising vronchor confos 2bout teachiag
matters and class plannicng? (i.e. win./day ov hours/uvesk)_ . ...

-——
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3 your perscenal neods ond concerns?
Yes No__ |

e~

Support your gaz.or

'
— —— - * ————a—— - .

[l

. Did you ever want to visit or tall over student tecching natters vith the

6. Did you ever want to visit or talll over student tezching tters vitn the
college homz cconcuics methods teachar (or ether college howm2 economics
education steff) cduring student teaching? Yes__ No

-

Support your antier

- N — o i —— A ———— — -~ —

7. Did you ever want to visit or talk over concerns with the university
acadenic advisor during the student tecching tern? Yes Yo

If yes, please describe

8. What were your most satisfying and dissatisfying experiences as a
student teacher?

Satisfying

B I e

9. If you could change the student teaching cxperience in any vay you
wanted and had all the resources available to you -~ time, woney,
talent, energy, technology, power position -- how would you set up

n effective hone noal studen aching progran?
an eff e howe economics studint teaching progranm?

s s - n e emmes

e T B U RN creem




APPENDIX H

TYPES OF LEARNING EXPERIENCES IDENTIFIED AND NUMBER
OF UNIVERSITY COORDINATORS, HOME ECONOMICS
SUPERVISING TEACHERS AND HOME ECONOMICS
STUDENT TEACHERS WHO INDICATED THE
EXPERIENCES WERE PROVIDED FOR
ACHIEVING THE UNIQUE HOME
ECONOMICS STUDENT TEACH-

ING OBJECTIVES
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APPENDIX I

TABLES OF COMPLETE RESPONSES TO THE OPEN-ENDED

QUESTIONS PRESENTED IN CHAPTER IV
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TABLE I.l.--Complete list of responses to "What a student
teacher should learn about most while student teaching" as
indicated by university coordinators, home economics super-
vising teachers, and home economics student teachers.

T T University Home Economics Home Economics

Outcomes for Coordinators Supervising Student
Student Teaching N=25 Teachers Teachers
N=32 N=30

No.1Indlcat'g No.lndicat'g No.Indicat'g

1. To understand pu-
pils' needs and
relate to planning 5 8 0

?. To know how to
handle pupils,
work with pupils,
& relate to them 7 9 15

3. To be able to take
over own class and
get the feeling of
being a teacher 4 4 6

4., To establish a bal=-
ance between personal
concerns for pupils
& needed necessary
skills 0 3 0

5. To be able to plan a
unit at various
levels of learning 2 3 1

6. To learn to challenge
(motivate) pupils to
think 4 3 3

7. To be able to present
subject matter in all
areas of home economics
relevant to the student 2 2 0

8. To be able to coopera-
tively combine ideas
of supervising teacher,
student teacher, and
coordinator 0 ? 0

9. To develop confidence
in own ability as a
teacher 1 2 3
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TABLE I.l.--continued.

University Home Economics Home Economics

Outcomes for Coordinators Supervising Student
Student Teaching N=25 Teachers Teachers
N=32 N=30

No.indicat'g No.indicating No.lndicating

10, To know the com-
munity, families,
& pupils ? 1 0

11. To be willing to
demonstrate as a
teacher 1 1 0

1?. To be able to set
goals for students 0 1 0

13, To put theory into
practice in a rea-
listic way; apply
the learning process ? 1 1

14, To be able to try
out ideas learned in
methods classes 0 0 4

15. To learn what secon-
dary home economics
is all about, if I
like it, how is it
taught, & where I'd
like to teach 4 0 8

16. To learn to exercise
creativity in pre-
senting home econom-
ics materials to
pupils 0 0 2

17, To learn about the
school, its extra-
curricular offerings,
& bureaucratic
structure 0 0 2

18. To learn the resources
available in family
life 0 0 1
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TABLE I.}l.--continued.

University Home Economics Home Economics

Outcomes for Coordinators Supervising Student
Student Teaching N=25 Teachers Teachers
N=3?2

No.lndicat'g No.lndicating No.lIndicating

19. To know how to
manage a home
economics dept. 1 0 0

?0. To learn strengths
& weaknesses as a
teacher 5 0 0

21, To learn the tech-
niques for plan-
ning and organiz-
ing, and implement-
ing teaching 4 0 0
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TABLE I.2.--Complete list of responses to: "What are the

strengths and weaknesses of the Michigan State University's

home economics student teachers when they arrive for student

teaching?" as indicated by university coordinators, home

economics supervising teachers, and home economics student
teachers summarized.

University ~Home Economics Home Economics

Student Teacher Coordinator Supervising Student
Strengths and Teacher Teacher
Weaknesses N=25 N=32 N=30

No.Indicat'g No.,Indicat'g No.Indicat'g

Strengths

1. Good general knowl-
edge of home eco-
nomics subject mat-
ter, consumer edu-
cation, family liv-
ing, child develop-
ment, home manage-
ment 9 12 10

?. Good understanding
of family life 6 0 0

3. Good organization
of ideas, lesson
planning, and methods 7 11 8

4, Works well with stu-
dents; empathy, rap-

port, patience 1 3 0
5. Resourceful 1 1 0
6. Eager to become in-
volved and learn ? 3 6
7. Cooperative ? 1 4
8. Able to take criticism O ? 1
9. Confident, self-
assured 1l 3 0
10, Flexible and
adaptable 1 0
11. Well-groomed 1 0
12, Tolerance for ideas
of others 0 4
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TABLE I.2.--continued.

University Home Economics Home Economics

Student Teacher Coordinator Supervising Student
Strengths and Teacher Teacher
Weaknesses N=25 N=32 N=30

No.Indicat'g No.Indicat'g No.Indicat'g

13. Understanding
of teenagers ? 0 9

14, Hard-working,
conscientious 2 0 2

15. Warm personality 2 0 1

16, Zommunity under-
standing 0 1 1

Weaknesses

1. Not prepared for
teaching skills,
particularly foods
and clothing 15 19 4

2. Information on sub-
ject matter is
limited 4 4 0

3. Need more previous
classroom experience 1 3 1

4, Lack of understanding
of character of stu-
dents; vocabulary,
discipline, black
students ? 7 0

5. Lack of understanding
of role of student
teacher in the class-
room; in dress 0 4 ?

6., Nerd more work with
audio-visuals 0 1 0

7. Need more lcsson plan-
ning cxperience ? 4 3

&. Cannot apply class
learning to secondary
teaching level ? 1 0
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TABLE I.2.--continued.

""" University Home Economics Home Economics

Student Teacher Coordinator Supervising Student
Strengths and Teacher Teacher
Weaknesses N=?5 N=3? N=30

No.Indlcatlg No.lndicat'g No.Indicating

9. Insecure, lack of
confidence in
teaching 1 1 18

10, Grading skill
weaknesses 0 1 0

11. Permanent record .
use inability 0 1 0]

1?. Discipline
problems ? 0 7

13, Lost interest in
teaching home
economics 0 0 2

14. Expected too much
of pupils 0 0] 1

15. Lack of creative
ways to present
material 0 0 1

16, Difficulty in learn-
ing pupil names 0 0 1

17. Demonstration skills
are weak 1 0 0

18. More experience with
department planning
and management 2 0 0

19. Disappointed with Jr.
High School placement ? 0 0

20. Student teachers are
too inexperienced to
teach family 1life 1 0 0

?1. Shortsighted with re-
sources of pupils and
community 1 0 0

22, No weaknesses 1 1 0
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TABLE I.3.--Complete list of recommendations regarding

additional preparational needs of home economics student

teachers prior to student teaching as indicated by university

coordinators, home economics supervising teachers, and home
economics student teachers.

Additional Preparation University Home Economics Home Economics

Needed by Student Coordinators Supervising Student
Teacher Prior to Teachers Teachers
Student Teaching N=25 N=32 N=30

No.Indlcat'g No.Indlcating No.Indicating

1. More basic courses
in skills, particu-
larly foods and
clothing 1> 15 8

2. Broad basic courses
in subject matter--
family life, housing 2 4 6

3. More curriculum
planning and
evaluating 1 6 0]

4, More observation of
classroom situations
or participation in
youth groups 10 5 3

5. Develop file of re-
sources and resource
ideas 0 2 1

6. Learn how to control
classes 1 2 3

7. Develop realistic
working with slow
learners 0 1 o)

8. More use of visual
aids 0 1 0

9. Develop knowledge of
community and school
where student teaching 1 1 6

10. Incorporate sensi-
tivity training 0 1 0
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TABLE I.3.--continued.

Additional Preparation University Home Economics Home Economics

Needed by Student Coordinators Supervising Student
Teacher Prior to Teachers Teachers
Student Teaching N=25 N=3? N=30

No.lIndicat'g No.lndicat'g No.lndicating

11. Hold for speech
requirement 0 1 0

1?2, Prepare a
"dynamic leader" 0 1 0

13, Learn more about how
students learn 0 1 0

14, Teach methods and
student teaching
simul taneously 0 1 0

15. Know more about
black students 0 0 3

16. Know what to expect
from students with
various backgrounds ? 0 1

17. More information on
teaching techniques 1 0 ?

18, Course in patience
and understanding 0 0 1

19. Occupational experi-
2nce in vocational
home economics 1 0 0

?0. Improve personal ap-
pearance of student
teacher 1 0 0

21. Develop an enthusiasm
for teaching 1 0 0

22. None, unless you add

a fifth year 1 0 0

23, None 1 ? 2
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TABLE I.4.--Complete list of recommended cogtributions which

should be provided by home economics education staff to.stu-

dent teaching in_home economics as indicated by university
coordinators and home economics supervising teachers.

Number of ~ = Number of

Contribution of Home Economics University Home Economics

Education Staff to Student Coordinators Supervising

Teaching in Home Economics Teachers
N=25 N=32

1. Develop a publication of prob-
lems common to student teaching
and what to teach, objectives,
provide bulletins or checklist
relative to student teaching 7 11

2. Give student teachers more
practical application (less
theory) prior to student teach-
ing, e.g., visiting in 1local
high schools, developing skills
and techniques in subject mat-
ter, in teaching, learn about
community in which they will
student teach 1 10

3. Update supervising teachers in
subject matter content, new
trends, and resources 1 8

4, Hold a workshop or conference
for Home Economics Supervising
Teachers (particularly new ones),
Student Teachers, and Coordinators 6 8

5. Give the student teacher good
background in methods and mate-~
rials to relate to various levels
of high school students, e.g.,
visual aids and unit plans, dis-
cipline and teaching subject
matter, completing vocational
records. 3 8

6. College personnel need to realize
what is going on in schools, what
high school students are like, what
kinds of homes they come from,
what pupils need to learn ?

)]
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TABLE I.4.--continued.

Number of
University
Coordinators

N=?5

Contribution of Home Economics
Education Staff to Student
Teaching in Home Economics

Number of
Home Economics
Supervising
Teachers
N=3?2

7. Contact supervising teachers
when needed and generally be
available as consultants 3

8. Provide more cooperation with
coordinators, attend coordi-
nator's conferences, provide
feedback about student teach-
ing, jointly select supervis-
ing teachers, discuss objectives 11

9. Visit supervising teacher
and student teacher during
student teaching 5

10. Provide information about what
student teacher does before
and after student teaching 0

11. Provide supervising teachers
the opportunity to visit subject
matter classes at the University 0

12, Explain what should be done or
what is expected in student
teaching in subject matter 1

13, Maintain communication between
college and secondary schools 1

14. Place student teachers into
programs for student teaching 0

15. Coordinate home economics
student teachers 0

16. Avoid criticism of teaching
skills in high school 0

17, Offer more home economics
extension courses 1

18. Home economics teacher educators
need to visit center seminars
with coordinators and supervis-
ing teachers 1

]




285

TABLE I.5.--Complete list of satisfying and dissatisfying ‘
experiences of university coordinators, with student teaching
in home economics.

Satisfying Experiences Related
to Home Economics Student
Teaching

"Dissatisfying Experiences
Related to Home Economics

Student Teaching

University Coordilnator's

University Coordinator's

Response (N=25) No Response (N=25) No.
1. Home Economics student 1. Frustrations of student
teachers are good to teachers in management,
work with 5 demonstrating and lack-
ing skills 4
2. Working with student
teachers who enjoy their 2. When student teachers
work and are eager to are not successful 2
teach 8
3. Unawareness of student
3. The competent planning teacher of urban and
abilities of home eco- socio-economic problems 1
nomics student teachers 6
4, When student teacher is
4, Reliable, cooperative, caught in a philosophi-
and dependable supervis- cal cleavage 1
ing and student teachers 6
5. The student teacher who
5. The appealing results is not successful 1
of foods and clothing
products 2i6. Inability to offer guid-
ance to the home econom-
€. The philosophy of edu- ics student teacher 1
cation that home eco-
nomics expresses 1l7. The viewpoint the other
majors have for home
7. Home economics teachers economics 1
like kids ?
8. When there are two
8. None in particular 3 supervising teachers 1
9. None specific to home
economics 13
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TABLE I.6.--Complete list of satisfying and dissatisfying
experiences of home economics supervising teachers with

home economics student teaching.

Satisfying Experiences

"Dissatistying Experiences

Related to Home Economics Related to Home Economics
Student Teaching Student Teaching
Supervising Teachers! No Upervising Teachers?' No
Responses (N=32) ) Responses (N=32) :
1. Enjoy student teachers
and getting to know them 9} 1., Not enough time for
student teaching 5
2. Seeing a student teacher
try out new ideas and ?. Lack of effort put
share responsibilities 13 forth by a student
teacher 4
3. Seeing a student teacher
grow and work through 3. An unsatisfying
problems 7 experience 3
4, A student teacher keeps 4, Not knowing the expe-
me up-to-date, alert riences the college
and helps me 5 would like to see a
student teacher have
5. Promoting the home or what I should ex-
economics teaching pect from her ?
field 4
5. Watch classes dis-
6. A student teacher integrate 1
enriches the classroom 1
6. Discipline uncontrolled 1
7. Seeing qualified stu-
dents ready to enter 7. Watch a student teacher
the field and feel like fall apart when she
a teacher 2 can't cope with the
situation 1
8. Working with a pre-
pared student teacher 1 8. A student teacher who
is late for classes 2
9. A student teacher who
volunteers services 1§ 9. A student teacher who
does not follow
10. Being a part of a good through with ideas 1
student teaching
program 1{10. A student teacher with
inconsistent behavior
11. Giving a student teacher when working with the
the practical experience supervising teacher 1

of teaching 1
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Satisfying Experiences
Related to Home Economics
Student Teaching o

Dissatistying Experiences
"Related to Home Economics

.

- 8tudent Teaching

SUpervising Teachers'

Supervising Teachers!'

No. No.
Responses Responses
12. None 1l f11. A student teacher
who does not accept
suggestions 1
12, Giving a lot of time
to a student teacher
who doesn't get any
where 1
13. Not being able to
teach own classes 3
14, A student teacher
disrupts classes 1
15. Unrealistic education
courses 1
16. None 10
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TABLE I.7.--Complete list of satisfying and dissatisfying
experiences of home economics student teachers with student
teaching in home economics.

Satisfying Experiences Dissatisfying Experiences
Related to Home Economics Related to Home Economics
Student Teaching Student Teaching

Student Teacher's Response NoJ Student Teacher's Response No.

(N=30) %N=30)

1. Establishing a good rap- 1. Having students poorly
port with pupils, super- motivated 6
vising teacher and staff 15 :

2. Discipline problems 4

2. Pupils showing interest
ir c¢lass and liking me 81 3. Not helping some of

the students 3

. Satisfactorily working
with a labeled "uncoop- 4, Department not meecting
erative pupil'" and needs of students 2
reaching the unreachable 3

5. Program not meeting
4. Secing pupils learn 2 needs of students 1
5. Small group discussions 9’ 6. Not presenting material
K in new & exciting ways 1
€. Learning about black ]
students 14 7. Racism in the school 1
7. Having a cross section 8. Keeping school records 1

of students 1
[ 9. Being scared to student
L. Teaching a unit on my teach 1
owrn: 1 ,
10. Not long enough time
to teach 1

11. Trying to communicate
with supervising teacher 1

1?. Bickering between fac-
ulty & administration 1

13, Trapped as a puppet by
supervising teacher 1

14, Blocking of new ideas ?

15, Too narrow student
teaching experiences 2
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TABLE I.7.--continued.

Satisfying Experiences Dissatisfying Experiences
Related to Home Economics Related to Home Economics
Student Teaching Student Teaching

Student Teacher's Response No.| student Teacher's Response NoO.

16. Having to teach in a
skill-oriented class 1

17. Lack of knowledge in
housing 1

18. Supervising teacher
correcting me in front
of class 1

19. Supervising teacher
calling me by my first
name 1

?20. None 2
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TABLE I.8.--Complete list of descriptions of the ideal experience in howme economics
student teaching as indicated by university coordinators, home economics supervising
teachers, and home economics student teachers.

Home Economics Home Economics

Ideal Desciption of Student University Supervising Student
Teaching in Home Economics Coordinators Teachers Teachers
(N=25) (N=32) (N=30)

Pre-Student Teaching Experiences

1. Provide home economics education
majors with an academic advisor
in home economics education 0 0 1

2. Provide better career counseling
for the teaching major candidates 0 1 0

3. Provide student teacher with more
teaching and observations before
student teaching--including simu-
lated teaching and micro-
teaching 6 6 1

4. Student teacher should visit and
make plans with supervising
teacher before student teaching
and learn the community 0 3 1

Student Teaching Assignment and
Responsibilities

S. The specific objectives of the
student teaching experience

should be clearly identified 1 0 0
6. Student teach for longer than
one term 8 12 4

7. Allow student teachers more
freedom to teach the way and

what they want to 0 2 3
8. Give student teacher more time
alone with classes 0 0 1

9. Observe and/or be a teacher aid
in minor teaching fields 1 0 1

10. Student teacher should teach in
more than one area of home
economics to all areas in the

field 3 1 2
11. Student teacher should teach
at least one complete unit 0 0 1

12. Provide student teacher with
greater access to community
contacts, school resources,
media resources, viedo-tape
recorders, etce. 6 10 1

13. Spend all days in the total
school program, take less field
trips in the community 0 1 1

14, Student teach and observe in
various age levels and situ-
ations 9 3 2

15. Student teach in two kinds
of schools--including the

urban and small rural school 0 3 0
16. Student teacher should live
in the community 0 2 0

17. Have at least two home eco-
nomics student teachers
assigned to an area center 1 0 0
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TABLE I.8.--continued.

Ideal Description of Student University
Teaching in Home Economics Coordinators
(N=25)

Home Economics Home Economics
Supervising Student
Teachers Teachers
(N=32) (N=30)

18. Place all vocational majors in
one center, develop occu-
pational program for student
teaching 1

19. Fill a student teaching center
with home economics student
teachers. Have a generalist
coordinator. Employ the
specialist as a consultant,
who would also be teaching
classes 1l

20. Utilize an internship plan
where a qualified home eco-
nomics supervisor would
supervise no more than five
student teachers for one year 6

21. Provide a flexible experience
for student teacher--move
student teacher as needed 2

22. Make responsibilities and
assignments more uniform
among all student teachers 0

23. Greater experimentation in
the preparation of teachers 1

Student Teaching in Relation to
Other College Courses

24. Add a college course related
to what really exists in home
economics at the secondary
level--innercity teaching,
and the image home economics
has 0

25, Teach a stimulating methods
class along with student
teaching 3

26. Require all College of Edu-
cation faculty to spent
time in the secondary class-
room every two years 0

27. Delete some of the other
education classes and spend
more time in student teaching 0

28. Methods teacher should be
concurrently teaching in the
secondary classroom. 0

29. Keep special methods a small
class 0

30. Provide student teacher more
information on coordinating
the subject matter, and
curriculum organization 0

31. Student teacher should have
an adequate background to
teach the basics, as well as
have practical methods 1
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Ideal Description of Student
Teaching in Home Economics

University
Coordinators
(N=25)

Home Economics
Supervising
Teachers
(N=32)

Home Economics
Student
Teachers

(N=30)

Relationship Among Supervisory

Personnel

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

Department should evaluate
and recommend the schools
which have the modern and
up-to-date programs.

Student teacher observation
and evaluation should be by
an experienced supervisor in
home economics

College supervision should be

the joint responsibility of

subject matter specialist and

teaching specialist (the
subject specialist is often
described as a consultant)

The subject matter special-
ists should provide more
training sessions for super-
vising teachers and college
coordinators

A follow-up should be made
of teachers in the field,

and first time supervising
teachers, by the department

Provide more extension
classes for teachers

Coordinators need immediate
access to subject matter
specialists and learning
specialists (feedback pro-
vided to the persons in-
volved)

Clinical consultants readily

available in a school building
Reduce the load assignment of

the college coordinator
Provide more individual

counseling in student teaching

The student teacher's teaching
unit should be reviewed by the

coordinator

Student teachers should have
two conference periods a day
with supervising teacher

Do not have supervising
teachers, but an evaluator
who would frequently be
available

Supervising teachers should

not have student teachers two

terms in a row or during
spring term

Supervising teacher should have

teaching experience prior to
having a student teacher

Others

1.

I recommend no change from the

present program. Enjoyed
student teaching

No response given to the
question







