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ABSTRACT

TEACHER’S PEDAGOGICAL ORAL NARRATIVES IN
AN ESL CLASSROOM: ETHNOGRAPHIC
INVESTIGATION AND IMPLICATIONS

by

Suad Ali Abdul-Hamid

The study examines and describes naturally occurring oral narratives recounted by
a female, American teacher of English as a second language during her interactions with
eleven foreign students. :_;fThe study proposes that the social meaning of oral narratives can
not be discerned based solely on the language of the narratives or solely on the language
of the interactions surrounding narration. Rather, like any verbal behavior, the social
meaning of these narratives is essentially rooted in the participants’ daily practices and

their perspectives of these narratives.

niques of the former approach are employed in this study: participant/observation and
interviewing. These techniques, as described in the ethnography of communication and
educational ethnography, are used here to gather and examine teacher-students’ interac-
tions surrounding narration and teacher-students’ perspectives of teacher’s oral narratives,
respectively. The strategies of the latter approach are used to elaborate and to represent the
data gathered by the two techniques of the first approach. The data of the study consist of:
field observations, interviews and transcripts of teacher-student interactions in eighteen,
two-hour ESL lessons. Unlike previous analytic studies of the situated meaning of oral
narratives, the analysis in this study takes participant perspectives as the primary point of

analysis.
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The study disclosed a view of the teacher’s naturally occurring oral narratives and of
the communicative roles they serve in teacher-student interactions as realized and achieved
by both the teacher and the students. The study provided the following results. First,
the taxonomy of the teacher’s naturally occurring oral narratives based on linguistic cri-
teria is different from their taxonomy based on sociolinguistic criteria. Second, the study
found that the participants, namely, the teacher and the students, viewed these narratives
as pedagogical tools. However, they assigned the content of these narratives different
but complimentary communicative purposes. The teacher assigned the content of these
narratives a personal purpose whereas the students assigned them a situational purpose.
Third, the pattern of the interaction surrounding narration provides complementary un-
derstanding of these two views. This pattern emphasizes the strategies the teacher utilizes
to attain her personal purpose. The pattern also emerged as common to all situational
purposes of the teacher’s oral narratives; and a change in the situational purpose of these
narratives marked a change in the routine pattern of the interaction. Finally, the study of-
fers implications for oral narrative theorization; for pedagogy in second-language lessons

in particular, and content lessons in general.
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Chapter 1

INTRODUCTION

1.1 Moetivation and Objectives

Motivated by an interest in the nature of oral narrative, 1 decided to explore the
situated meaning of naturally occurring narratives recounted by an American female
teacher to her students in their face-to-face interactions in an English as a second language
(ESL) classroom. My intention was to describe rigorously and systematically how both
the English language teacher and the students in the classroom define narrative and how
their concepts of narrative are utilized and realized in their interactions during the activities

surrounding narration.

This study is an outgrowth of my encounter of diverse studies on the situated meaning
of oral narrative. These studies focused on the meaning of oral narrative in terms of two
parameters. The first parameter is the apparent textual features of oral narratives. The
second-parameter is related to the marginal features of a given social situation. Considering
recent research studies that attended to the situated meaning of oral narrative in terms of
these two parameters, I found an intensive debate in the works of scholars of different

disciplines such as sociolinguistics, psycholinguistics, folklore, and sociology.

The main point of this debate is centered on the elements that constitute oral narrative
and at the same time are responsible for communicating the purpose for which these nar-
ratives are told. These elements are sought in various dimensions of either the narrative

text itself or in the dimension of the situation in which this text emerges. Sociolinguists
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look for these elements in the syntactic structure of oral narratives (Labov and Waletzky
1967; Labov 1972); in the relationship between the choice of narrative tense and the infor-
mation it conveys (Riessman 1991); in the negotiation of the silent cultural assumptions
upon which oral narratives depend (Polanyi 1979, 1985); and in marginal aspects of the
situational context, notably a collective social status of the speaker and listener (Wolfson

1976).

Psycholinguists seek these elements in the thematic production of oral narrative
structure (Gee 1991). Folklorists attend to these elements in the influence of the immediate
situational context (Allen 1987). Sociologists, or more precisely, the conversation analysts,
seek the elements of oral narrative meaning in conversational features (Sacks 1970-1971,

1972).

From these multi-disciplinary perspectives on the situated meaning of oral narrative,
I realized that first, these studies focus on homogeneous groups. They examine mainly
past-tense personal experience oral narratives, which are deliberately retrieved. Second,
the meaning of these narratives is treated as autonomous and isolated from the main
element of the social situation, namely the perspectives of the participants involved in
the interaction surrounding narration. The problem with this autonomous perspective is
that the meaning of oral narratives is essentially treated as given and is relegated to either
their textual elements or to the marginal elements of a given social situation in which
these narratives emerge. Consequently, the subtle social meaning characteristic of these

narratives passes unrealized.

’[’_lli’§’9r_esent study examines the meaning of naturally occurring oral narratives from
an ethnographic perspective. Commencing with the perspectives of those involved in
the narrative act, this study demonstrates that the meaning of naturally occurring oral
narratives is not necessarily compatible with its apparent content. The meaning of these

narratives is rather situated by participants’ shared knowledge of narrative material, which
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originates in different social activities in which the participants are involved daily. This
same variable provides the sociolinguistic criteria for a taxonomy of different forms of
naturally occurring oral narratives. The functions these narratives serve are mainly bound
to communicating different problematic issues. The routine pattern of the interaction
surrounding narration provides but a complementary contribution to situating the meaning
of these narratives. A change in the function of the teacher’s narrative signals a change in

the routine pattern of the interaction.

My investigation of the situated meaning of naturally occurring oral narratives was
carried out in an ESL classroom. This investigation examined teacher-students’ perspec-
tives on the meaning and use of oral narratives recounted by an American female teacher

to her foreign students during their face-to-face interactions.

The choice to study the situated meaning of naturally occurring oral narratives in
the interaction among this social group was motivated by two personal observations.
First, in this community, i.e., the ESL classroom, naturally occurring oral narratives were
commonplace. This second-language teacher often had recourse to use oral narratives
at problematic points during classroom interactions with her students. This observation
suggests that in this community, the researcher is most likely to obtain a range of oral

" 3 ,

narratives that are naturally occurring rather than deliberately retrieved. 57+ e e

Second, the group of adult students in this ESL classroom constituted a heterogeneous
speech community. Thus the study of this speech community can add a new dimension for
analyzing cultural perspectives other than the routinely investigated homogeneous speech

communities. Consequently, the results can offer some insights into the meaning and use

- . o A ] " - .
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The approach used to collect the data for this present study was mainly an ethnographic-

discourse analysis. The data for my analysis are transcripts of teacher-students’ interac- i1 eell
RSEIIE

tions in an ESL classroom, observational field notes and interview transcripts. The .. -. .-
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transcripts of the classroom interactions constitute the main data for my analysis. These
transcripts represent thirty-six hours of teacher-student interactions. These transcripts are
based mainly on audio recordings, of which nine hours and fifty minutes are based on both
audio and video recordings. Of these transcripts, I limited my analysis to teacher-student

interactions surrounding the teacher’s use of oral narratives.

The data that comprise the field notes from observations and the interview material
were gathered using two ethnographic techniques. The field notes were gathered using
the participant/observation technique. These data provide.the observations I gathered
mainly about the situations in which the teacher used an oral narrative, about the types of

narratives I inferred that the teacher used, about the functions these narratives appeared

to serve, and about the teacher’s non-verbal performance during narration as well as the !

e

\\r@;verbql_ reactioﬁs of some students to these narratives on days when I only used audio
equipment. These field data represent the researcher’s perspective of teacher-students’
activities, which contribute to the meaning of oral narratives that the teacher used during

her interactions with the students.

The interview data were gathered using the ethnographic open-ended interviewing .

technique. These data provide the teacher-students’ perspectives on what these narra-
tives are, the types of narratives they believe the teacher used, and the reasons why the
t@g{ recounted these narratives. The data I gathered using this technique represent ;h_g
participants’ perspectives on the meaning and functions of the teacher’s oral narratives.
The import of the information gathered using this technique is that it provides the re-

searcher with the material necessary to identify the sociolinguistic criteria that underlay

the teacher’s use of these narratives.

Based on the analysis of this extensive data, the study identifies the genres of the
teacher’s naturally occurring oral narratives and describes the stylistic features of each

genre. The study also identifies the pedagogical functions that these narratives served in
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teacher-students’ interactions and the influence of the routine pattern of the interactions

on the realization of these functions.

The strategy employed to examine these issues is based on the analysis of the re-
searchqr’.s field observations that the teacher’s oral narratives routinely occurred and that
the occurrence of these narratives was not an isolated incident. This strategy is rooted
pﬁmrglf@lx in the research tradition of the anthropologists who attempt to represent the .

views of those who were studied. The strategies employed in the investigation of the tran- oo ng -

e b
T

scripts of the teacher’s oral narratives and the audiovisual material of teacher-students’ [ - .

wrd i,

interactions, however, are rooted in the research tradition of discourse analysts.

1.2 Thesis Organization

This thesis is divided into seven chapters. Chapter 2 provides a review of past
literature on the situated meaning of oral narratives; specifies the rationale of the present
study, purpose and importance of the study; and finally presents the theoretical framework
and the questions of the study. Chapter 3 describes the methodology for gathering the data
for the study. Chapter 4 contains the data analyses. This chapter provides an overview of
the participants’ perspectives on the teacher’s naturally occurring oral narratives; identifies
and describes the situational contexts where the teacher used these narratives; and discloses
the social rules that the teacher used in situating the meaning of these narratives. This
chapter closes with a detailed interactional analysis of one of the teacher’s oral narratives in
one situational context. Chapter 5 provides a taxonomy of the teacher’s naturally occurring
oral narratives and describes how the teacher used these narratives to create the students’
involvement. Chapter 6 offers a detailed analytic description of the functions that the
teacher’s naturally occurring oral narratives served in the teacher-students’ interactions,
and the influence of the routine pattern of the interaction on the participants’ realization

of these functions. Finally, Chapter 7 provides the conclusions and summary of the study,

PR



the implications

furure research.



the implications the study has for theory and for classroom practice, and directions for

future research.
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Chapter 2

REVIEW OF THE LITERATURE

2.1 Introduction

This chapter presents the foundation of this study in prominent research on oral narra-
tives. Specifically, this chapter provides an overview of different theoretical perspectives
on the situated meaning of oral narratives. This overview is represented in four main sec-
tions. The first section reviews the studies that focus on the textual elements in situating

the meaning of oral narratives. This section is further divided into two subsections.

The first subsection provides a review of early studies on the structure and functions
of written versions of oral narrative tradition. The purpose of this review is to explain the
influence of early works on current canonical work on socially situated oral narratives. The
second subsection deals with the canonical work on oral narrative structure and function
and revisits its assumptions in light of recent theory and research. This subsection also
represents a review of studies that consider the textual features of oral narratives in their
categorization but exclude the sociolinguistic criteria. The purpose of this subsection is

to emphasize the limitations of the canonical work it relates to the current study.

The second section focuses on the limitation of the methodological orientation of
studies that deal with the meaning of oral narratives in face-to-face interaction, in two
different types of conversations. The section is divided into two subsections. This
first subsection addresses the meaning of oral narratives in formal conversations, mainly
in interviews. The second subsection deals with oral narratives in naturally occurring

conversations.
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The third section deals with ethnographic studies of oral narrative meaning that were
carried out in two different social contexts, and highlights the dimension of oral narrative
meaning that has not been a part of any of these studies. The first part of this section
provides a review of ethnographic studies of oral narratives that were recounted in a
formal setting, namely the classroom. The second part of this section represents a review
of one ethnographic study, that was conducted in a non-formal setting, namely the social
gatherings of a Midwestern social group. The purpose of this section of the review is
to pinpoint the limitations of ethnographic studies of oral narratives as they relate to the

current study.

The fourth section delineates the studies that focus on the use of language in the
classroom and highlights the absence of studies on teachers’ use of oral narratives. This
section deals with the studies that examine the three main variables of classroom language:
teacher-student interactions, teacher’s talk, and students’ talk. Accordingly, the section is
divided into two subsections. The first subsection provides a review of studies that deal
with these three variables in content area classrooms. The second subsection provides
a review of studies with a corresponding focus in ESL classrooms. The purpose of this
final section of the review is two-fold: first, to emphasize the absence of studies on
teacher’s oral narratives in classroom interactions; and second, to highlight the relevance

of classroom discourse to the present study of teacher’s oral narratives.

2.2 Situated Meaning of Oral Narratives: Textual Analysis

Research on the meaning of oral narratives on the basis of their structural features
can be traced to early works of folklorists and anthropologists. These scholars employed
written texts of originally oral narratives as the primary data base for analysis. The main
concern of these works is to construct a scheme of analysis that accounts for the meaning

of oral narratives. To achieve this goal, these scholars attempted a detailed description of
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the linguistic components of these narratives and the rules that regulate the relationships
among these components. The focus of these studies is mainly on past-tense narratives

and little attention, if any, is given to the social or communicative nature of oral narratives.

2.2.1 Oral Narrative Tradition: Origin of Structure and Function

_P\ropp’s (1968) work on Russian fairy tales is the pioneer in this endeavor. Propp
surveyed over one hundred fairy tales. He searched for components that were perceived
to be common to all tales. His conclusion was that all tales have a highly predictable
sequence. This sequence essentially consists of two components, the first of which is
identified as the “variable component” and the second of which is defined as the “constant
component.” For Propp, these two components essentially refer to “characters” and their
“functions,” respectively. According to Propp, what changes in each tale is the identity of

the *“character” while the “functions” they perform remain constant.

Propp’s work provides the surface structure of oral narratives, or as put by Scholes,
Propp’s work demonstrates “the formal qualities of the tale, its basic units and the rules
governing their combination” (1974: 67). However, a limitation of Propp’s work is that
it views narratives as autonomous, whole, and independent from any social and cultural

contexts.

Drawing on the work of Propp, Levi-Strauss (1963) attempted a structural analysis
of myth. In this analysis, Levi-Strauss adopted different notions from Ferdinand de
Sassaure’s linguistic theory and suggested that the meaning of myth is not accessible
through its linguistic form. He explained that although the linguistic features provide that
a given event occurred at a specific time in the past, the thoughts and ideas used to construct
these features are boundless and not limited to the confines of its linguistic representation.

These thoughts and ideas provide the rules that connect the apparent linguistic features.

According to Levi-Strauss, a myth represents a method through which a given group of
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people attempts to arrive at an understanding of reality when their experience of reality
contradicts their theory. In the context of my study, Levi-Strauss’ work is limited because
he took the language of narrative, not the speech community, as the main object of his

analysis, even though he acknowledged its social aspect.
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2.2.2 Oral Narratives of Personal Experience: Structural and Functional Analysis

Inspired by the work of Propp (1968) and Levi-Strauss (1963), Labov and Waletzky
(1967) concluded the canonical work on oral personal experience narratives recounted
by ordinary people. In this work, the researchers asked the tellers to recount a personal
experience with threats to one’s life. The attempt was to find an analytical formal scheme
that accounts for the meaning of oral narratives, recounted in English. Based on a
large body of data, several assertions were made about the fundamental structure of oral

narratives.

Labov (1972) makes three assertions. First, he maintains that narrative is a function
of iﬁtg«lli,nguiis}iq_pyopcrties, namely clauses of simple past tense which recapitulate “past
expcﬁgggg_.{’f These narrative clauses represent the narrator’s past expeﬁence of events in
an order that corresponds to the order of these events as inferred to have happened in reality.

The second assertion is that the point around which the narrative clauses are structured

e

is indicated throughout the narrative in numerous ways, including complete separate
clauses. Such clauses often have complex verb phrase structure, with modal auxiliaries
or negatives, describing what might have happened or did not happen, in contrast with
what did. The function of these clauses is evaluative, i.e., revealing the cultural and social
importance of the past events and their reportability. The third assertion is that for a
narrative to be tellable, the events must be out of the ordinary course of what is expected;

thus, in American English culture, usual or common events constitute untellable narrative.

For Labov, the “full-formed” narrative is reduced to six common elements: an

"f;{ e VAR ,:; B '_';_‘A,,,.‘, -t’l [N g Lt
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abstract, orientation, complicating action, evaluation, resolution and coda. These elements
are structured to answer different underlying questions. Thus, the first three elements
provide information that relate the events of the narrative to its evaluative function which

is represented by different evaluative devices (Labov 1972: 367-393).

Labov’s description of a full-formed narrative was based on narrative accounts that
tellers recount of their own personal experiences. However, ir_l_e}qa‘;‘i‘ye“ accounts that a
teller recounts of experiences that other persons lived through were considered by Labov
as _n,qn;_rgarrz__itiny'e‘g. Labov referred to these accounts as vicarious experience narratives.
According to Labov, vicarious experience narratives lack major elements like orientatiqn
and evaluation and are marked by pronominal reference that is “ambiguous” and “obscure™

throughout (Labov 1972: 367). Though Labov’s analytical perspective of oral narrative

is widely recognized, recent research and theories challenge some of its assumptions.

{(ilé:kg 1975) examined the forms of personal experience narratives that women in a
therapeutic group shared with one another. She found that the form of these narratives often
did not go beyond a phrase which captured one event. She coined the term kernel narrative
to refer to past-tense personal experience narratives. In so doing, Kal¢ik questioned the
restricted structure that Labov and Waletzky (1967) and later Labov (1972) provided, and
emphasized the presence of structures that do not conform to the structure of fully-formed
narratiyg:s.

Polanyi (1979) analyzed a past-tense personal experience narrative and provided an
amelioration of Labov and Waletzky’s (1967) and Labov’s (1972) views on the structure
of the point and the tellability feature of the narrative. This narrative was one among
other personal experience narratives that was elicited by an interviewer asking a group of

women the question: “Have you ever had an interesting experience on the subway?”

e g s e 10

Polanyi’s analysis of this narrative revealed that the point of the narrative was not

vsolely a function of the teller’s remarks. Instead, it included the contributions offered
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by both the narrator and the audience. The narrator and audience negbtiated what the

point of the narrative was to be. The narrator tried to respond to the audience’s questions
and comments that challenged her/his propositions about the nature and tellability of the
narrator’s experience. These propositions, according to Polanyi, encompassed information
about the sequence of the narrative events, the aspects of the situation or characters who

were involved in performing these events, and the narrator’s emotional reactions to any of

these elements.

Polanyi (1982) argued, based on detailed analysis of oral narratives in spontaneous
conversation, that a distinction among various genres of narratives be made based upon
“temporal semantic interpretation accorded the various propositions of which [these narra-
tives] are composed” (p. 511). In her analysis, Polanyi described the linguistic dimension
of these narratives, and provided a classification accordingly. Polanyi’s analysis broad-
ens Labov’s linguistic description of what constitutes a narrative and suggests that the

Labovian narrative is one genre of narratives among many others.

Robinson (1981) also challenges an assertion made by Labov. Robinson suggested
that telling a narrative is not restricted to the telling of unusual events. V@a‘l‘tﬁdgtcrmines
the tellability of a narrative are the many variables that constitute the elements of the social
situation. In addition, the formal organization of the narrative is determined by the norms
of the “conversational modes, the discourse structure on narrative, and pragmatic function
that prompt the narration” (p. 85). All these arguments put Labov’s work in perspective.
For Robinson, the narrative tense, the narrative tellability, and the point of narrative are

but isolated tools for the construction of narrative meaning.

Gee (1991) also departs from Labov’s influential work. For Gee, the overall structure
of narrative meaning has to do with the grouping of ideas into themes. According to Gee,
this thematic organization is reflected on the surface of speech by intonation, pauses, and

hesitations, which often can be realized as lines and stanzas, very much like those of a
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poem. Thus, the meaning of the overall narrative is in part constrained by the way it is

produced.

Riessman (1991) questioned Labov’s assumption about the tense of the personal
experience narratives. In this study, Riessman’s analysis focused on personal experience
narratives that she gathered in interviews with informants who went through the expe-
rience of divorce. Taking the tense as the criteria of classification, Riessman identified
three genres of personal experience narratives and maintained that past-tense personal

experience narrative is one among personal narratives of other tenses.

The three genres that Riessman identified were: habitual narratives, hypothetical
narratives, and approach-avoidance narratives. Riessman designated habitual narratives
as narratives that are constituted with verb tenses such as “conditional past” and “adverbs”
that mark “‘repetitions and routinizations” (p. 53) to be about events that happen continu-
ously; hypothetical narratives as narratives that are marked by the use of the *“subjunctive”
to be about events that did not happen at all; and approach-avoidance narratives as those
narratives that are marked by a combination of tense features (i.e., that of the habitual and

past tense narratives) to be about emotional events.

In brief, Labov identified textual features of personal experience narratives, mostly
in formal interviews. Kalcik, Polanyi, Robinson, Gee, and Riessman questioned and
augmented Labov’s approach. These narrative analyses provided a vocabulary of crucial
concepts for studying narrative. However, they were not developed on the basis of data in

naturally-occurring talk.
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2.3 Situated Meaning of Oral Narratives in Formal and Natural Con-
versations

2.3.1 Oral Narratives in Formal Conversation

Studies of oral narratives as situated in formal conversations have focused on oral
narratives that were recounted in interviews, among other formal types of conversations.
The oral narratives that constituted the object of these studies were retrieved by direct
questions about an issue designated by the researcher. The main concern of these studies

-

is the information that these experiences convey about the experience per se. The values,

beliefs or significance of what the informants wanted to convey through the telling of - -/ .

these narratives are disregarded in these types of studies. The results are homogenous
data of narrative genres, mainly situated in one setting or context with primary concern

with mode over context.

First, Labov and Waletzky (1967), for example, in an interview with male informants
posed the question: “Were you ever in a situation where you were in serious danger
of being killed? and tell me what happened?” Thus, the large body of narrative data
retrieved by this question was mainly past-tense personal experience narratives. Labov
and Waletzky defined these narratives in terms of their linguistic/discourse structure.
Although the context is clearly relevant (e.g., in supplying the social values that are
invoked by self-aggrandizing narrators), it does not constitute a part of the definition of

these narratives.

Riessman’s (1991) taxonomy of personal experience narratives was also based on
data that were gathered during different interviewing sessions. Like Labov and Waletzky
(1967) and later Labov (1972), Riessman focused on one linguistic feature of these
narratives, i.e., narrative tense, in her analysis of the situated meaning of these narratives.
Yet, Riessman’s concern with the significance of these narratives to the teller and the

manifestation of this concern in her classification system is a new development, compared
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with the previous researchers. However, her attention to the significance of these narratives

to the informant narrators did not go beyond the acknowledgment of their emotional states.

This tradition of oral narratives analysis was addressed by Wolfson (1976). In this
work, Wolfson emphasized the difference between oral narratives that appear in interview
context and oral narratives in naturally occurring conversation. Wolfson made the case
that analysts of oral narratives in interviews tend to ignore the effect of the interview as
a speech event on the structure of the recounted narratives. For instance, conversational

historical present (“Then he says . . . and I go. . .”) is one of the major features evoked

by conversational, as opposed to interview, situations (Wolfson 1978, 1982).

In the view of my work, the limitation of studies of oral narratives as situated in

formal conversation is that they ignore the relevance of the rules of the interaction to the

meaning and use of the recounted oral narratives.

2.3.2 Oral Narratives in Naturally Occurring Conversation

Research on oral narratives as situated in naturally occurring conversation has fo-
cused on transcripts of recorded oral narrative texts, as the primary point of analysis. Con-
versational features characteristic of white American conversation developed by Sacks,
Schegloff and Jefferson (1978) are taken as operative in situating these narratives. In this
tradition, the social rules of constructing the meaning of oral narratives are searched for
in the organizational features of these narratives. The participants’ perspectives on the

meaning or purpose of telling the narrative in question are excluded.

In his work on the organizational features of storytelling, Sacks (1970-1971) focused
on the sequential features associated with the occurrence of oral narratives. He suggested
that narratives in naturally occurring conversational interaction are organized and produced
in turn-by-turn talk. In telling a narrative, the teller, using a story preface, signals to the

participants in the interaction that a narrative will follow. This feature influences the next
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turn. This influence is to be captured in participants’ attempts to align themselves as

narrative recipients. In the turn that follows, the teller produces the promised narrative.

From the same perspective, Sacks (1972) examined a two-event oral narrative text
told by a child to an adult. In doing so, he explained that the intonational aspects of oral
narratives provide the rule for inferring the beginning and ending of this narrative. Also,
he provided a categorization of the social rules that provide the hearer with the necessary
information to understand the meaning of this particular narrative (pp. 332-338). This
structure is meant to offer an explanation of the social foundation of inference upon which

the recipient of the narrative in question would interpret these utterances as a narrative.

From the same perspective, Jefferson (1978) focused her analysis on features of
“occasioned” narratives in naturally occurring conversation to show how participants
situate their stories into ongoing talk. Jefferson identified and described two features of
situated stories in conversations. In so doing, she attended to the relevance of preceding
and succeeding talk. She contended that stories are triggered in the conversation by
something that one participant said in prior talk. The narrative that appeared in the
succeeding turn at talk is triggered by some features of what was said in prior talk, which
reminded the teller of the narrative he told. Jefferson coined the term “locally-occasioned”

to refer to this feature.

In describing the second feature of “occasioned” stories, Jefferson argued that oral
narratives are methodically introduced into turn-by-turn talk. In this case, narratives
are systematically introduced into the ongoing talk. Through these narratives, the teller
attempts to signal the appropriateness of prior talk and account for it. Jefferson referred

to this feature as “sequentially implicative.”

Ryave (1978) focused his analysis on the achievement of a series of sequentially
occasioned stories in naturally occurring conversation. The data consisted of four tran-

scripts, in each of which two stories appeared in a row. In this analysis, Ryave focused
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on the interactional relationships between two stories and explained how the two speakers
signal to each other the relevance of their stories to preceding talk. Ryave’s goal was to
provide “a developing description of a general procedure for achieving the series of stories

phenomenon” (p. 122).

Ryave contended that the source and relevance of the succeeding story is embedded
in the repetition of an utterance in the story of the preceding turn at talking. This utterance
provides evidence that the teller realizes that a story has been told in the preceding turn.
At the same time, this utterance points to the significance of telling the second story and
consequently defines that the achievement of a series of stories is accomplished. The
main point is that stories in conversation are “participants’ phenomenon open to emergent

realization” (p. 130).

In sum, Labov and Waletzky (1967) and Labov (1972) revealed formal aspects
of narratives told in interviews. Narratives told during interviews were also studied
by Riessman (1991) and Wolfson (1976). Narratives told during naturally occurring
conversation were studied by Sacks (1972), Jefferson (1978) and Ryave (1978). While

the examination of the situated meaning of oral narratives in formal conversation focuses

the situated meaning of oral narratives in naturally occurring conversation focuses on the
language of the interaction, instead. In both cases, the researchers’ perspectives on the
social aspects of the narrative act, not the participants’ perspectives, takes precedence in
the analysis of the narrative meaning. This orientation leaves the significance of the rules

of the interaction to the participant’s use of oral narratives unexamined.

RSl

In contrast, this current study takes the participants’ perspectives as the point of

of interaction as a component of a given situation and as a complementary unit of analysis

in the context of this meaning.
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2.4 Oral Narrative Studies: Ethnographic Foundation

There are a few recent studies that examine the situated meaning of oral narratives
from an ethnographic perspective. These studies were carried out in two types of social
settings, namely formal and non-formal. The limitation of these studies as related to this

current work is that they focused only on personal experience oral narratives.

The ethnographic studies of oral narratives in a formal setting were carried out
in elementary classrooms. These studies focused on children’s accounts of personal
experiences in the well-known speech event, “sharing time.” The main concern of these
studies was two-fold: first, to delineate the influence of the sociocultural backgrounds of
minority children on the structure of their narratives (MichaelsAl981, 1983); second, to
delineate the differential treatment these narratives receive from teachers who belong to

different cultural backgrounds (Michaels 1983; Michaels and Cazden 1986).

Other studies of children’s accounts of personal experience narratives focus on the
relevance of children’s narrative style to literacy and education (Michaels and Collins 1984;
Michaels and Cazden 1986; McCabe and Peterson 1991). From a similar standpoint, other
studies consider developing analytical schemes based on children’s narrative accounts of
personal experience. The purpose of these studies is to delineate the structure of minority
students’ narrative style, compared to the style accepted by the school and the implications

of these features for education (Gee 1985, 1986, 1989).

The ethnographic studies of oral narratives in non-formal settings were carried out
on personal experience oral narratives recounted in everyday social gatherings. The most
recent of these studies is Johnstone (1990). This study aimed to provide a view of the
style of personal experience narratives of one subculture of middle class white Americans,
namely the narrative style of the Midwestern speech community. The main focus of
this study was to offer one view of the narrative style that differs from the style of the

“American cultural mainstream” (p. 4).
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Itis obvious from these two reviews that ethnographic studies of oral narratives focus
mainly on the stylistic aspects of mainly personal experience oral narratives of a specific
social group of people. From the standpoint of the present ethnographic research, these
studies do not consider the stylistic features of genres other than personal experience
narratives, do not examine the influence of the routine pattern of the interaction in these
settings on the communicative function of the examined genre of oral narratives. In
addition, these studies do not examine the relevance of the participants’ shared culture
of the language and the use of the teacher’s pedagogical oral narratives in classroom

interactions.

2.5 Teacher’s Oral Narratives and Classroom Discourse

Classroom discourse has been the focal point of considerable research in both content
area lessons and second language lessons. The main concern of research in content lessons
is the use of language in classroom instruction and students’ learning, and the implication
this use has for educational and/or pedagogical questions. In ESL classrooms, however,
the concern of the research is with students’ achievement of learning English. The review
of this research in both types of classrooms revealed an absence of studies on teachers’
pedagogical oral narratives. The following is a delineation of classic and current works

of classroom discourse and that relevance to the present study.

2.5.1 Classroom Discourse in Content Lessons

The review of research on classroom discourse in content lessons reveals the absence
of studies of teacher’s oral narratives. The focus of this research is on the structure of
the discourse of teacher-student interactions. Various approaches have been adopted and
have resulted in a variation of the same structure. The canonical work in this endeavor is

that of Bellack et al. (1966). From a sociological perspective, they studied interactions
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among 15 social studies teachers and their students and identified four “moves” and their
distribution among teachers and students. These moves are: the structure move, the solicit

move, the response move, and the react move.

From linguistic and sociolinguistic sources, Sinclair and Coulthard (1975) offered a
systematic analysis of teacher-student interaction in first language classrooms. In part,
they reviewed Bellack et al.’s (1966) moves and suggested that these moves fall into three
broad categories. These categories are initiation, response, and feedback. Mehan (1979)
adopted an ethnographic approach to the discourse of classroom interaction and described
the behavior of teacher and students to be organized into “interactional sequences” (p. 36).

These sequences comprise three main moves, namely initiation, reply, and evaluation.

The implications of these classic works for recent studies of classroom interaction is
that they provided the components of classroom interaction which were later adopted and
examined in a variety of content area lessons for different educational and pedagogical
purposes. In early works, these studies of classroom discourse, in particular Bellack et
al.’s (1966), led to the development of quantification schemes such as the one provided by
Dunkin and Biddle (1974). This scheme was used in the investigation of teacher-student

verbal behaviors.

Recent research, however, has focused on specific aspects of teachers’ and/or stu-
dents’ use of language. Dillon (1985) attempted an investigation of teachers’ questions
in the achievement of discussion in order to explain the absence of discussion in history
lessons. Rowe (1986) examined the pace of one teacher’s question asking on students’ an-
swering behavior, and described the “pronounced changes” that resulted from the teacher’s

shift to slower interactional paces (see Cazden 1988, for review).

The studies of teacher’s and students’ use of language in the content classroom initi-
ated an ethnographic approach to the exploration of different educational issues. In their

treatment of students’ learning achievements, Michaels (1986) focused on the students’
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narrative styles and their achievement of literacy. Michaels and Cazden (1986) and Caz-
den (1988) focused on the relationships among the cultural backgrounds of the teachers
and their treatments of students’ responses. Campbell (1989), from an ethnographic per-
spective, examined the students’ interactions with the teacher in a math lesson taught in
English. His description of these interactions suggested that students’ understanding of
math is bound to their learning of English and their fragile grasp of English presented the
teacher with no central challenge in her efforts to move them toward achievement in both

English and math.

In sum, the classic works on the discourse of teacher-student interaction have led to the
igirfiﬁ’ggpion of the structure and functions of the components that comprise this pattern
(Bellack et al. 1966; Sinclair and Coulthard 1979; Mehan 1979). The implications of these
studies were evident in the development of quantification schemes (Dunkin and Biddle
1974) and in dealing with pedagogical and educational problems associated with teachers’
talk (Dillon 1985; Rowe 1986), students’ talk (Michaels 1983), and teachers’ treatment
of students’ responses (Michaels and Cazden 1986; Cazden 1988) and finally, in the
relevance of the interaction in explaining students’ struggle with language in the learning
of mathematics (Campbell 1989). Although the classic and recent studies of classroom

discourse examined fundamental issues in content area classrooms, these studies are not

directly relevant to the present study.

The present study is primarily an attempt to shed some light on the use of one form
of rhetorical discourse, namely oral narratives. In the investigation of this issue, the
study focuses on oral narratives that an ESL teacher used during her interactions with
the students, with specific concern with the influence of one component of classroom
interaction, i.e., questioning-answering sequence, on the meaning of these narratives.
This concern is motivated by the ethnographic perspective that the questioning-answering

sequence is representative of the rules characteristic of the interaction in the classroom,
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the setting in which I chose to conduct the current investigation of the situated meaning

of naturally occurring oral narratives.

25.2 Classroom Discourse in English as a Second Language Lessons

The review of research on classroom discourse in ESL classrooms also showed an
absence of studies of teachers’ oral narratives. Studies of the discourse of the interaction
in ESL classrooms have been highly affected by the implications of research in content
area classrooms. Influenced by the work of Sinclair and Coulthard (1975), Fanselow
(1977) developed a system of analyzing teacher-student interaction based on data he
gathered in ESL lessons. This system was widely used in second-language classrooms as
a quantitative measure to determined the frequency of teachers’ talk to the frequency of

students’ talk (see Chaudron 1988, for review).

The attention of researchers in ESL classrooms began to focus on specific components
of classroom interaction such as turn-taking, questioning-answering, negotiating teachers’
feedback, and the potential implications for understanding the relevance of teachers’ input
to students’ output. The review of the studies on questioning-answering, for example,
Long and Sato (1983) and more recently Wintergerst (1994), focused on the relevance
of the form of teachers’ questions in the assessment of the amount of meaningful use of
language in the classroom, and the impact of the type of teachers’ qﬁestions on students’
communicative behavior, respectively. However, none of these studies of the question-
answer sequences has dealt with the relevance of this sequence to the English language

teacher’s use of oral narratives.

In recent research on ESL classrooms, the participants’ cultural and personal per-
spectives become the focal point in the analysis of their language performance. Taking an
ethnographic approach among others, Cortazzi and Jin (1996) examined the perspectives

of Chinese students on their inactive behavior in classroom interaction and compared these
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perspectives with the perspectives with Western teachers of the same behavior.

Tsui (1996) examined the perspectives of Chinese teachers of English as a foreign
language of their students’ behavior. Tsui conducted this examination from the theoretical
perspectives of anxiety and language learning. These investigations of the cultural and
personal perspectives of learners and teachers on students’ behavior in English classrooms
aimed at understanding the roots of students’ language behavior and formulating a remedy

by developing different teaching strategies, respectively.

However, from the standpoint of this present study, this research leaves untouched
the perspectives of teacher and students of any particular form of the teacher’s language

behavior. In addition, these studies ignore that teachers and students constitute a speech

community as members of the classroom who share at least some rules of classroom

communication.

In conclusion, unlike the concerns of the studies of classroom discourse in content
area lessons and ESL classrooms, this current study is concerned with the relevance of
specific social components of this discourse to the teacher’s use of one type of rhetorical
discourse: namely, the relevance of question-answer sequences to the teacher’s usage of
oral narratives. The study investigates this issue by focusing on one teacher’s pedagogical
oral narratives. This attempt has not been explored in the studies of classroom discourse,

neither in content classrooms nor in ESL classrooms.

In addition, the study considers the participants’ perspectives of these narratives in
an attempt to identify the shared sociolinguistic foundation for the interpretation of the
teacher’s oral narrative forms and functions. This attempt also stands in contrast to current
theoretical interpretations of these issues, the interpretations that focus mainly on one type
of oral narrative and take the language of narrative or that of the interaction as the primary
source for this information and exclude the perspectives of those involved in the narrative

act.
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2.6 Rationale of the Study

The situated meaning of oral narratives that spontaneously emerge in face-to-face
interaction is a neglected issue in the literature on oral narratives. Research on the situated
meaning of oral narratives, in most of the major studies, has focused on oral narratives
that are mainly recounted under specifically controlled social situations, mainly in oral
interviews. The corpus of these narratives, in most of the major studies, were elicited
rather than appearing to serve some functions in naturally-occurring discourse. Thus our
view of narratives has been skewed toward a particular type of narrative, i.e., past-tense
personal experience, with a particular function. Researchers have analyzed oral narratives
either in terms of the interrelationship between the linguistic elements of the narrative
text or in terms of the language of the interaction surrounding narration. The social
significance of these narratives as perceived from the perspectives of those involved in the

narrative act has taken a back seat to the researcher interpretation of this significance.

In order to examine the social and communicative nature of oral narratives, this
study focuses on a teacher’s spontaneously occurring oral narratives in teacher-student
interaction. The focus of this study is to examine and describe the situated meaning of
oral narratives that spontaneously occur in face-to-face interaction in one institutional
setting. Specifically, this study aims to examine the role that ;he ‘tgacher"s oral narratives
play _ip an ESL classroom interaction according to the social components of the situation
in which the teacher uses these narratives: specifically, in terms of the teacher’s purpose,
and in terms of the purpose of the situation in which the teacher considered using an oral

narrative.

The study focuses on teacher-student perspectives to provide an ethnographic account
of the social and communicative nature of these narratives. That is, the purpose is to

demonstrate that spontaneously occurring oral narratives are recounted not only for the
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information they convey, but also for the role they play in specific pedagogical activities

designated to acculturate students.

—

2.7 Purpose of the Study S 7 AL N e

The analysis of the teacher’s naturally occurring oral narratives within the conceptual
framework of Hymes’ (1974) ethnography of communication has mainly two purposes.
The first purpose is to open up new possibilities of investigating the relevance of narrative
structure to social rather than linguistic components, and second, to revisit the limited
view of the linguistic nature of oral narrative meaning that takes the textual properties
as the main criteria for oral narrative taxonomy and relegates narrative accounts that are

recounted in a tense other than the past to being not narrative at all.

2.8 Importance of the Study

-t

i’f"‘ -
This study addresses three neglected issues on the situated meaning of oral narratives
and hence, lays their import. First, the study investigates participants’ values and beliefs

of the different forms and roles of naturally occurring oral narratives.

Second, the study examines naturally occurring oral narratives and provides a taxon-
omy guided by the participants’ perspectives. In doing so, the study extends the analysis
of oral narratives to include the social components of the situation in which these narra-
tives are used, namely, in terms of the teller’s purpose and in terms of the purpose of the

situation in which these narratives appear.

Third, the study identifies the functions of these narratives in relation to the rules of
interaction characteristic of a given situational context, and describes the relevance of the
interaction pattern to the functions that these narratives serve. The study also describes how

the change of the routine pattern of the interaction influences the participants’ realization
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of the routine functions of these narratives. The investigated narratives played a role in

the teaching of the English language.
: S By o

29 Ratignale and Theoretical Framewbrk of the Study

Naturally occurring oral narratives do not appear in a vacuum. Rather, these narratives
can appear in any interaction between interlocutors who share some kind of mutual interest,
which brings them to participate in the first place. In any interaction, formal or non-formal,
the chances that these narratives emerge is not limited to one specific variable. The many
variables that may trigger these narratives range from features relevant to the topic of the
interaction (Wolfson 1976) to indefinite features of something that the teller hears or sees
(Jefferson 1978) to reaction to one’s subliminal desire to embody one’s self (Young 1989),

to name a few.

Notwithstanding the nature of these variables, the meaning of the recounted naturally
occurring oral narrative is anchored in the task that the teller and her/his audience manages
to achieve through their interaction that takes place in a specific place and time. The
task that the participants attempt to accomplish varies depending on the nature of the
speech event where the naturally occurring oral narratives emerge. Thus the social and
communicative nature of an oral narrative that naturally occurs in doctor-patient interaction
during a diagnosis session differs from the social and communicative nature of the narrative
that naturally occurs in witness-prosecutor interaction during a trial. By the same token,
oral narrative that naturally occurs in teacher-student interaction during a given content

lesson entertains a distinctive social and communicative nature.

The language of the interaction is very important and constitutes much of the data of
this study. However, to identify the social rules that contribute to situating the meaning of
naturally occurring oral narratives, the researcher cannot depend solely on the language

of the interaction. The reason that the language of the interaction alone is not a reliable
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source for these rules pertains to the indefinite nature of the variables that inspire the
appearance of these narratives. The impact of this indefinite feature can be captured in the
difference between oral narratives that naturally occur in the interaction and oral narratives

that are deliberately retrieved.

The most relevant of these differences to the point of the present study are:_first,

the decision of the teller to recount a narrative at a given point of the interaction is an ;

individual decision and independent from a direct request for a narrative from her/his
audience. Second, the form of the narrative through which the narrator chooses to recount
a given experience is also an individual decision and the choice of this form cannot be
determined by the rules of the interaction. Third, the part of the narrative experience that
the narrator decides to recount is essentially relevant to the narrator’s goal. This goal is

difficult to identify based solely on the language of the interaction.

Taking these factors into consideration, this study utilizes Hymes’ (1974) conceptual
framework of ethnography of communication. From Hymes’ central elements of the
speech event that are most relevant to analyzing a member’s verbal behavior of a given
speech event, the following four elements are most relevant to analyzing the teacher’s
naturally occurring oral narratives in teacher-student interaction, during the recognized

speech event, namely the ESL lesson.

These elements and their notions as related to the purpose of the present study are:

situational context, which refers to the social situation that is marked by a particular issue

and rules of interaction; norms of interaction, which refers to the rules that govern teacher- -

student turn-taking in the classroom; purpose, which refers to the teacher’s conscious and :,

non-conscious decision behind the use of a particular narrative; and function, which refers
to the role of the teacher’s narratives in relation to the outcome of a given situational

context where the teacher uses an oral narrative.

In this study, Hymes’ notion of the norms of interaction was supplemented by
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Johnson’s (1979) framework of analyzing.classroom interaction. This framework of
anZI-ysTs;ocuses on teacher-student interaction in terms of the verbal acts that are classified
according to their functions into solicitation, response and reaction. This framework also
views teacher-student interaction as recurring cycles of question-answer sequences. The
most relevant of this framework to the analysis of data in the present study are three of
the eight question-answer sequences that Johnson (1979) identified and described. These

sequences are: answers to Fact A-event Unique question; answers to Opinion A-event Talk

question; and answers to Opinion B-event Talk question (p. 52).

Given that A-event and B-event are two features that characterize the information
that the teacher requests as whether it is known only to the teacher or known only to
the student (Johnson 1979), I will replace A and B with T and S to refer to teacher and
student, respectively. The purpose for doing so is to make the discussion of this issue in
the forthcoming chapters easier to follow. Henceforth, the three types of questions will

read: Fact T-event Unique; Opinion S-event Talk, and Opinion T-event Talk.

The view that the pattern of the classroom interaction alternates between two phases
(Cazden 1988) suggests the need to examine the influence of the phase of the interaction
on the teacher’s use of an oral narrative. Cazden (1988) suggests that teacher-student

glaslc,_r_ggm interaction constitute two phases: instruction and dis;ggf;ipn. Each phase is
characterized by a specific pattern of teacher-student interaction and a specific topic. The
instruction phase is marked by the teacher’s concern with curriculum and turn-allocation
(teacher-student-teacher). The discussion phase, however, is marked by a topic that is
not necessarily relevant to the curriculum and a sequence of turns that takes the pattern
(teacher-student-student . . teacher). However, for the purpose of this study, these two

notions are differentiated mainly by the shift in the topic of the interaction and the length

rather than the frequency of the students’ turns.

Hymes’ (1974) conceptual framework adopts the ethnographic approach to studying
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language as a social behavior. This ethnographic approach, according to Hymes’ (1980)
definition, offers the researcher the opportunity to study “people’s verbal behavior in
naturally occurring, ongoing settings, with a focus on the cultural interpretation of their
behavior.” This approach employs two techniques, namely participant/observation and
interviewing. These two techniques provide two complementary sources for the infor-
mation necessary to understand and interpret the social and communicative nature of the

teacher’s oral narratives.

The first technique, namely the participant/observation technique, guided by Hymes’
(1972b) initial framework, provided first hand information about the teacher’s naturally
occurring oral narratives. This technique provided information about the nature of the
speech event where the teacher’s oral narratives naturally occurred, about the distribution
of these narratives in teacher-student interaction in different activities in the ESL lesson,
and about the pattern and the frequency of the occurrences of these narratives. The import
of this last piece of information is that it substantiates that the teacher’s oral narratives
routinely occur and that their occurrences are not isolated incidents. In addition, this

technique provides a global perspective of the communicative aspect of these narratives.

The second technique, namely the interviewing technique, provided the teacher-
student perspectives on different aspects of the teacher’s naturally occurring oral narratives,
aspects that are not accessible either from field notes gathered from the previous technique
or from observations of the rules that govern teacher-student interaction. Thus teacher-
student interviews provided insights into the purposes for which the teacher uses these
narratives, the range of the teacher’s oral narratives categories, and the significant role that

these narratives play in teacher-students’ interactions.

While I adopted Hymes’ framework to provide the basis for an ethnographic, sociolin-
guistic investigation of the teacher’s use of oral narratives, a multi-disciplinary perspective

of oral narrative structure was required to identify the diverse forms of these narratives. To
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begin, Sacks’ (1978a: 414) description of the information that an oral narrative provides
was used as a theoretical assumption to provide an operative definition of the teacher’s
oral narratives. This definition is guided by the participants’ perspectives of the nature of

these narratives. (See section 4.2.2, Chapter 4).

Within the frameworks of Labov and Waletzky (1967); Kalc¢ik (1975); Riessman
(1991) and Polanyi (1982), the formal features of the teacher’s oral narratives were
examined. Thé _;n.(')st relevant notions of these frameworks to the examination of the forms
of the teacher’s oral narratives are the notions of narrative events and narrative evaluation.
These two notions were first offered by Labov and Waletzky (1967). The notion of the
narrative events refers to the linguistic representation of the experience in a line of events,
essentially of events that happened in the past. However, the notion of narrati_ve evaluation
refers to the different devices that serve to convey the significance of these events. These

devices can be observed in the repetition of certain words, in the use of verbs to convey

what the characters said, what the characters thought or what the characters did.

The first notion was recently challenged by Polanyi (1982) and Riessman (1991)
whose work lends support to the fact that the line of narrative events encompasses events
that occurred very often in the past, of events that could happen in the future, or of events

that did not happen at all.

As we will see in Chapter 5, these two notions do not quite represent the formal
features of the teacher’s oral narratives. In this study, I redefine these two notions to fit
the corpus of the narrative data of the present study. Hence, the notion of narrative events
does not necessarily refer to the experience of a line of events. Rather, this notion can
rcfgr_‘to tl'f experience qf one event and occasionally more than one event.

The notion of narrative evaluation as developed for the purpose of this study con-
stitutes four different types of evaluative clauses: first, clauses that convey the feelings

and/or the thoughts (personal/internal dialogue) and/or the desires of the principal char-
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acter; second, clauses that convey the actions of the principle character; third, clauses that
convey the characteristic features of the setting and/or of the character; and finally the
words or phrases that either constitute a separate entity or that constitute a part of the other

clauses to convey repetition, continuity, or emphasis of certain aspects of the experience.

I devised these four sets of evaluation clauses to provide the tool to define the
ordinariness of four dimensions of the experience: namely, the emotional dimension;

the performance dimension, environmental dimension, and the quality (i.e., intensity

and frequency) of the experience, respectively. In contrast to the work of Labov and |

Waletzky (1967), this study takes narrative evaluation rather than the narrative events, as .. 'L

the representative of the experience, if not the experience per se. Also, this study adopts
the view that no narrative lacks an evaluation element. Narratives that constitute only the
line of events are narratives since the evaluation can be captured in the non-verbal features
such as the organization of the events and/or the intonation associated with the production
of the event clauses. This is not to imply that the sequence of events is not necessary to
have a narrative. Rather, the sequence of events can be viewed as a function of evaluation,

specifically of the non-verbal type of evaluation.

2.10 Questions of the Study

In the first part of this chapter, I have outlined a view of the situated meaning
of oral narratives in classic and current research. Through this view, I pinpointed the
limitation of the studies that treated the meaning of oral narrative mainly in terms of
either the language of the narrative itself or the language of the interaction surrounding
narration. I emphasized the point that the participants’ perspectives are neglected factors
in the construction of oral narrative meaning. I also attempted to make clear that these
studies did not consider the stylistic features of genres other than the deliberately retrieved
personal experience narratives, and did not examine the influence of the routine pattern of

the interaction of a given social setting on the communicative functions of the examined

RTN
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genre of oral narratives.

In contrast, this study takes the work on the situated meaning of oral narratives
a step further by focusing on the participants’ perspectives and examines the meaning
and use of oral narratives, accordingly. In so doing, this study attempts to .gn_)phasizc
the speech community over language as a primary unit in the analysis of oral narrative
meaning. The goal is to provide a taxonomy of oral narratives based on sociolinguistic
rather than linguistic criteria. The study attempts to achieve this goal by focusing on
naturally occurring oral narratives instead of deliberately retrieved oral narratives. In
addition, the study considers the relevance of the rules of the interaction characteristic of
the setting where these narratives were recounted on the role these narratives play, and

describes how these rules influence the communicative functions of these narratives.

Precisely, this study attempts to explore the situated meaning of naturally occurring
oral narratives that are recounted by an American female teacher to her students during
an ESL classroom interaction. The study examines the social and the communicative
dimensions of the teacher’s use of these narratives. In so doing, the study takes the
participants’ perspectives, namely the teacher and students, and identifies the social rules
that playéd a role in situating the meaning of the teacher’s narratives. This study also
attempts to describe the impact of the routine pattern of the interactions on the pedagogical

functions of these narratives.

Specifically, this study attempts to address the following questions: How are the

teacher’s naturally occurring oral narratives in teacher-student interaction perceived from |
the perspectives of both the teacher and the students and how are they defined? What
are the linguistic stylistic features these narratives entertain? What are the sociolinguistic
rules that determine the teacher’s use of these narratives during the interaction? What °

are the types of sociolinguistic or communicative functions these narratives have from the

perspectives of both the teacher and the students?
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Chapter 3

METHODOLOGY

3.1 Introduction

A descriptive interpretive research design (i.e., ethnographic) employing partici-
pir!t/observation and interviewing techniques was utilized to investigate and identify the
implicit rules of meaning construction contained in teacher-student face-to-face inter-
actions during activities surrounding narration in an ESL classroom. The theoretical
presuppositions of this approach take the participants’ perspectives on the activities in
which they are involved to be the main criteria of investigation. Unlike other observa-
tional techniques, the participant/observation technique is essentially interpretive in that

the researcher makes every effort to avoid preconceived ideas in the analysis of the partici-

pants’ actions (Hymes 1980; Erickson 1986). The pattern of implementing the techniques
of this approach as summarized by Erickson (1986) involves: “(a) intensive, long-term
participation in a field setting; (b) careful recording of what happens in the setting by
writing field notes and collecting other kinds of documentary evidence (e.g. memos,
records, examples of student work, audiotapes and videotapes); and (c) subsequent ana-
lytic reflection on the documentary record obtained in the field, and reporting by means
of detailed description, using narrative vignettes and direct quotes from interviews, as
well as by more general description in the form of analytic charts, summary tables, and

descriptive statistics (p. 121).”

I use the terms ‘ethnography’ and ‘ethnographic,’ in this study, in different ways. I

use ‘ethnography’ to allude to my concern with the culture tthat the participants in my study
A
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share as a group that makes up the ESL classroom a speech community. I use the term
‘ethnographic’, however, to refer to the activities in which I got engaged in an attempt
to explore and describe the language and use of the teacher’s oral narratives from the
perspectives of this group of participants. These activities include the above techniques

and strategies that I employed in collecting, analyzing, and representing the data.

This chapter describes in detail how participant/observation and interviewing tech-
niques were used in gathering the data for the present study and the procedure of organizing,
indexing, and representing the collected data. This chapter also provides a detailed de-
scription of the site and the settings where the study was conducted and a brief background

of the participants involved in the study.

3.2 Data Collection Activities

The data for this research were gathered during Spring 1992 school term. The
classroom that was chosen for the present study was an ESL classroom which I will refer
to as Mrs. Smith’s classroom. This classroom is one of two C-Level classrooms located
in an English language institute which I will here call the Academic Institute for English
Language Teaching. The teacher is a white American female with a number of years of
teaching English in American high schools, and who was relatively new to the staff of the
institute. The students are from a variety of countries around the world. They enrolled in

the institute to achieve English proficiency to satisfy different academic objectives.

After approval was secured from the University Committee on Research with Human
Subjects (UCRIHS) and from the director of the language institute, and after consent
forms were signed by the teacher and the students of the ESL class, the data for this
research were gathered using two fundamental techniques that are considered exemplary
of ethnographic research. These techniques are: participant/observation and interviewing

(Bogdan and Biklen 1982; Peacock 1986; Hammersley and Atkinson 1990).
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3.2.1 Participant/Observation Technique

Participant observation was one of two techniques used in this study to investigate and
identify the ways in which the meaning of the teacher’s oral narratives was constructed
in teacher-students’ face-to-face interactions. Bogdan and Biklen (1982) suggest that
researchers must decide whether to maintain a balance between being a full participant in
the activities they investigate or remain as absolute observers of these activities. Given ‘
that the focus of the present study was in part on teacher-student verbal and non-verbal
interaction surrounding narration, and the possibility that my participation in the classroom

i
i
|
|
i
]
i
i

would corrupt the data, I decided to maintain a balance between these two roles.

As a participant, I limited my involvement with the teacher and students to activities |

outside the classroom period. During the ten-minute break that separated the two-hour :}

|
classroom period, I helped the students when they needed assistance with minor grammat-
ical or pronunciation problems or wished to share their personal experiences or problems
with me. I also chatted with the teacher and gained her friendship. In doing so, [ my‘i
intention was to minimize my presence as researcher or an outsider and to reduce the ‘l‘\\
participants’ feelings of being scrutinized so that the participants’ interactions retain their 1 R

spontaneity.’

In the classroom, I did not participate in any of the teacher-student classroom activities

\
and I also did not elicit any of the oral narratives presented by the teacher. I was engaged j ' R
in collecting observations of teacher-students’ non-verbal interactions during the events :

when the teacher’s oral narratives were introduced into the interactions. In fact, my li
involvement with the teacher or the students in any of these activities was nearly absent, l
to such an extent that I view my role in the classroom more as an observer than as é

participant observer.

However, there were a few incidents when I felt that the students and the teacher
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treated me as a participant and tried to get me involved in some activities that were not
related to classroom activities, although these activities occurred during the classroom
period. As a participant outside the classroom, I used to socialize with the teacher and
the students especially at lunch time and in a couple of occasions at dinner time. During
these times, the teacher often shared with me some of the anecdotes that were relevant to
some of her students’ personal reactions to films which she took them to see, and their
reactions to the experiences that other students share with the rest of the class in their
journals. Some of the students also did share with me their impressions of some cultural
issues that were brought up during the classroom interactions. My social interactions with |

!
the teacher and the students illuminated my analysis of the teacher’s oral narratives. To

i

some extent I became a member of the classroom community, which had a positive effect |

st ;5 t

! R—— *.

Tl T 4
SRR

as evidenced by the interviewing sessions. |, ¢ .7 |
—_— S e

As an observer, I relied on three different tools for collecting my fieldwork obser-
vations. These tools were a notepad, audiotape equipment and videotape equipment.
Although the notepad and pencil were my only means of recording observations of the
first two hours of the total observation hours of classroom interactions, they remained
permanent tools for data gathering along with the audio and video equipment, which I
used later. The audio equipment I used was a Sanyo VQT-2550 cassette recorder with an
internal microphone. I audiotaped 36 hours of classroom interactions distributed over a
period of two months. I placed the cassette recorder on the teacher’s table and replaced
it on the students’ desks during their group activities. I also used a Panasonic AG-100
video system to videotape 9 hours and 50 minutes of the total hours of the classroom

interactions. On days when I videotaped the classroom, the audiotape was also used.

In the early period of being in the field, the tape recorder was turned off during the
ten-minute break in the two-hour class. This technique was later abandoned as the field

notes observations revealed that during this period, the teacher and students sometimes
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continued to interact about the oral narratives that the teacher had recounted during the
class period or in a previous class. The information this interaction disclosed appeared at

the moment to be of some significance to data analysis.
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