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ABSTRACT

THE DYNAMICS OF INCORPORATING
ELECTRONIC MEDIA IN THE UNDERGRADUATE CURRICULUM:
A CASE STUDY OF TEACHING WITH APPROPRIATE TECHNOLOGY
IN INNOVATIVE GENERAL EDUCATION

By

THOMPSON KUMBIRAI TSODZO

PURPOSE: The purpose of the study is to analyze the development of general education
studies at Michigan State University in order to determine the factors that influenced it,
the problems that were encountered during the development, and the lessons that can be
derived from it by the University of Zimbabwe

To this end, I did a case study of the evolvement of the general education program
at Michigan State University, with emphasis on the developments between 1942, when the
program was formally established, and 1988 when centers for integrative general
education studies were established. The introduction of the media-based course, IAH 201,
in 1988 became the central point of my study because it highlighted the significance of
electronic media in the undergraduate classroom. The development was also
unprecedented in higher education in the US. It also enabled me to examine how teachers

would cope with compulsory media usage in their daily teaching.



PROCEDURE

For the most part I used the qualitative research method, which allowed me to
interact directly with peopie involved in the development of the MSU general education
program.To collect data, I used the following research methods:

o Studying archival materials, which included published books, university
policy documents and course syllabuses.

¢ Interviewing six staff members who have been involved in all aspects of the
general education program. They included past and present general education
teachers, administrators and media technicians.

e Analyzing some materials that have been used in the teaching of the

controversial course, IAH 201. These were two video tapes and a compact
disk.

CONCLUSIONS
I was able to make the following general conclusions from my study:

1. That the undergraduate classroom teacher needs to be empowered and
supported to make the right decisions regarding the use of electronic media.

2. That in the process of developing an undergraduate curriculum, academics and
administrators need to exercise a high degree of collegiality in order to
minimize conflict of interests, which retards progress.

3. That although the University of Zimbabwe can deduce useful lessons from the
experience of Michigan State university, it cannot successfully adopt the
MSU general education program.

These conclusions suggest to me that further research needs to be made in

Zimbabwe to determine which media are most appropriate for the country, what training

undergraduate teachers need in order to become proficient media users, and how relevant

electronic materials can be obtained.
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GENERAL INTRODUCTION

This study analyzes the evolution of an innovative general education program at
Michigan State University (MSU), tracing how teachers adjusted to the demands of their
unstable environment, and culminating in the compulsory use of electronic media in the
undergraduate classroom. The landmarks of this evolution are 1857 when general
education studies were introduced, 1942 when innovative general education was formally
incorporated into the university’s undergraduate curriculum, and 1988 when a core
media-based course was introduced.

The MSU model of teaching general education was ideal for my study because of
its complex nature. Described as unique and innovative by prominent scholars like Ernest
Boyer (1987), the program has also been characterized by controversy, especially with
regard to the use of video as a teaching tool in one of its programs. For a period of over
half a century, support for the program has fluctuated considerably between approval and
disapproval by the MSU community. However, the program has soldiered on through the
rough terrain, surviving many battles, and even appearing to be strengthened by its
volatile environment. It is this ability to survive that attracted me to find out what makes
the program tick. The main objective of my inquiry was to determine the extent to which
a similar program being developed at my university, the University of Zimbabwe (UZ)

may benefit from the MSU model.



I chose a historical approach to my study in order to get a real life picture of the
development of the general education program from concept to established discipline.
This approach enabled me to examine the problems that were encountered and how they
were resolved.

I based my study on the premise that the undergraduate classroom teacher plays a
pivotal role in the development of new curriculums since it is the teacher who translates
educational policies into action on a day to day basis. In the process the teacher both
molds and is molded by the subject. The teacher must also strike a practical balance
between being a team player with other staff members and satisfying the expectations of
the consumers of his or her product. This is not an easy task, but one which requires
diplomacy on the teacher’s part.

The media I examined are video and computer disc (CD). These media are fast
displacing traditional ones like the writing board, the flipchart and the overhead projector.
At Michigan State University the usage of these particular media in the undergraduate
classroom became a fundamental curriculum component with the introduction of a basic
media-based general education course, IAH 201, in 1988. With this move, the question to
be answered became: To what extent is the compulsory use of electronic media
undermining the role of the teacher in the classroom? In other words, can the teacher
really be replaced by these media?

My research findings suggest a situation similar to dancers dancing during an
earthquake; where success has to be measured by the degree of the difficulties to be
overcome. That is, the artist can only contribute what the environment permits. The

lessons that Zimbabwean higher education can derive from this situation fascinated me.



CHAPTER ONE
THE PROBLEM

Chapter Summary
In this chapter I discuss the basic problem regarding the use of electronic media in
the teaching of innovative general education in the undergraduate classroom. My study
suggests that the problem begins with educators not being clear about the characteristics
of the electronic media, as a result of which the media are used and abused by various
undergraduate classroom teachers depending on the teachers’ training in media usage.
Other factors like administrative support and professional collegiality also influence the

successful usage of the media by the classroom teacher.

The Nature of the Problem

The above problem varies from institution to institution depending on teaching
and learning environments, and how the electronic media are understood by teachers. The
factors which determine the nature of the problem at any one institution include, but are
not limited to the following:

e What teachers understand innovative general education to be, and how the media
can appropriately be used to teach the subject.

e How teaching the subject impacts the administrative dynamics of an institution of
higher learning.



e The classroom teacher and his or her preparedness to teach with electronic
media.

o The relevance of any available media to specific pedagogical objectives.

The extent to which these factors are considered in the drawing up of an

undergraduate curriculum determines their effective usage by the teacher.

A Statement of the Objectives of My Research

I begin this section with a statement of how I selected my research subject. I then

proceed to indicate the theoretical framework underlying creative teaching in the college

classroom. The following sub-headings indicate the ripple effect of introducing new

teaching tools at an institution of higher education.

Authority patterns or the institution's politics: These are the roles of administration
and departmental boards and the extent to which the teacher contributes to them. The
teacher must understand these patterns in order to know how to avoid unnecessary
conflict of interests.

The professional rights and responsibilities of the teacher: The teacher must be able
to balance institutional goals with faculty autonomy. Failure to do so may adversely
affect the teacher’s career.

Public accountability: The teacher must meet the expectations of students, parents,
and the community. They need to have confidence in the teacher. Otherwise they may
frustrate his or her plans.

Equity and diversity : The teacher needs to assess the extent to which the media he or
she is introducing will be accessible to all the learners. Where the equitable
distribution of these media cannot be ensured, introducing them may create more
problems than it solves.

Political correctness: For the media to achieve intended goals, they must not be
contrary to accepted cultural and political norms.



The above issues suggest that introducing electronic media in the college
classroom is a thing that needs careful planning and versatility. The college classroom
teacher must be highly sensitive to the dynamics of his or her institution in order to
minimize conflict of interests. Anything short of this is most likely to be counter

productive.

My Own Prior Exposure to Electronic Media for Teaching
In this section I outline my own prior experience on the issue of teaching with
electronic media. I acquired the experience in the following situations:

1.  While I was a graduate assistant in Film and Theater at Ohio University
(1986-1988)

2. While I was administering the Distance Education program at the university
of Zimbabwe (1993-1994)

3.  While I was working for the Instructional Media Center at Michigan State
University (1995-1999)

This experience enabled me to understand both the logistics and the effectiveness of

media usage in the classroom.

The Innovative Teaching of General Education
In this section I explain how teachers’ use of electronic media is determined by
the following:
* Fascination with new forms of electronic media rather than their usefulness
® The desire to be in step with the latest developments in technology.

¢ Availability of the media hardware and software.



My research suggests that many teachers use electronic media for reasons that are not
directly related to improving student learning. It also suggests that some teachers cannot
clearly differentiate between media for public service and information on one hand, and

media as an educational tool, on the other hand.

Teachers’ Views

In this section I explain how general education faculty and teaching assistants
view their own situation regarding the use of electronic media in their classrooms. The
main views expressed in this regard are:

e That teachers should initiate any decisions regarding the use of any teaching
tools.

o That teaching assistants need thorough training in media usage before being
put in charge of classes.

e That electronic media, like any other teaching tools, are an extension of, rather
than a substitute for, the classroom teacher.

Considering the pivotal role played by the teacher in the dissemination of knowledge,

these views become very central to the subject of this research.

Electronic Media and the Teaching of Arts and Humanities
In this section I examine which media are most suitable for the teaching of arts
and humanities, as I try to answer the following questions:

e How essential is the use of electronic media in the teaching of arts and
humanities?

e Which electronic media do teachers use most, and why?



Introduction

The main objective of my study was to establish how undergraduate teachers
make use of electronic media in their classrooms in an environment that is undergoing
major transformation. To be able to explain my findings adequately, I had to place the
whole subject in its proper context, which is undergraduate general education at a specific
institution of higher education. To this end I opened my study with an examination of
what general education itself is, and why it is taught. I needed to come up with a specific
definition of the subject which would give me my terms of reference for my analysis and
conclusions. Such a definition was essential in view of the many, and sometimes
conflicting, definitions of general education that have been given by different researchers.

Some of the researchers whose works I reviewed define general education as any
study that expands knowledge beyond specific disciplines like arts or science. This
expansion of knowledge is usually based in an established discipline like Social Studies,
and involves such practices as field trips and experiential learning. Other researchers I
studied associate general education with the acquisition of specific life skills like reading
and writing. These are skills in which the learner’s ability can be tested and graded from a
set of scores. A third group of the researchers makes general education such a
philosophical subject that it becomes difficult to imagine how a new undergraduate
classroom teacher can handle it. New teachers usually need specific topics to teach.

In institutions of higher education there is also disagreement among educators on
whether general education should be treated as a separate discipline or merely regarded as

an extension of more established ones like the Humanities, Agriculture or Anthropology.



The disagreement stems from what is perceived to be the purpose of general education.
While some view it in terms of pedagogy, others view it in terms of life in general. There
are even some educational researchers like Higginbottom and Romano (1995) who
suggest that it serves no purpose to try and find a specific definition for general education
because it means different things to different educators at different institutions. It must,
therefore, be left to each individual teacher to make his or her own definition of the
subject he or she teaches.

This lack of clarity on the subject is an acute problem, especially for the new
undergraduate classroom teacher wanting to introduce electronic media at an institution
where these are not already an accepted teaching tool. What makes the problem acute is
that undergraduate students are mature enough to ask the teacher difficult questions about
how they are being taught. Because of this, the teacher does not only need to know his or
her subject thoroughly in order to teach it well, but he or she must also inspire confidence
in the students. Students lose confidence in any teacher who doesn’t seem to know what
he or she is trying to teach them; and once they have lost the confidence, their rate of
absorption gets substantially reduced. Higher education abounds with cases of students
who have literally thrown out teachers they believed to be wasting their time.

Of the researchers who have attempted to define general education, Howard
(1991) is most unlikely to be of much help to the average college classroom teacher. He
makes general education such a highly philosophical subject that it becomes difficult to
separate it from rhetoric. For example, basing his logic on what John Dewey termed the
quest for certainty. Howard defines general education as the distinction between

superstition on one hand, and science and reason on the other hand. He posits that general



education is more aligned with science and reason than with superstition, and should,
therefore, be deduced from logical reasoning rather than from chance. Howard defines
science and reason in the following terms:

These two realms that divide reality into the unchanging and eternal truths of

philosophy and the changing and temporal conditions of activity, mean that for

Western man, the purpose of knowledge is to uncover a pre-existing truth, rather

than to bring it into being through activity in the world. It further means that the

operations of the intellect in the purity and security of abstraction have a higher
order of priority than the practical activities of men in interaction with their

environment, as it also means that there are different orders of beliefs .... (p. 31).

Most undergraduate teachers of general education are likely to fail to understand
what uncovering “pre-existing truth” and “the purity and security of abstraction” are all
about. Trying to explain such ideas to their students will be a professional nightmare to
them. In other words, Howard’s definition is more likely to confuse than help the
undergraduate classroom teacher, and if that teacher is fresh from college, he or she may
lack any alternative strategies of teaching the subject. The result will be lack of
communication between the teacher and the students.

Another researcher, Jerry Gaff (1991) posits that general education is the entire
curriculum of a general undergraduate degree like a Bachelors degree; as opposed to that
of a more professional degree like Medicine or Law.

He says,

We use the term general education in its broadest sense for the purposes of this

questionnaire. When we say general education, we include the formal curriculum

required of all students, often referred to as the “breath component,” “core

curriculum,” or “distribution requirements.” We also include faculty development,

course revisions, and even extracurricular programs if they enrich general
education. (Gaff p. 235.



Other definitions of general education given by researchers like Bell (1966),
Alexander (1994) and D’ Arcangelo (1994) also fail to reduce the subject to a specific
definition that can be summarized in a paragraph in the college catalog. And yet a clear
definition is what the classroom teacher needs most. This is particularly the case at
institutions like Michigan State University where educational policies are in a state of
perpetual change.

The definition of general education that comes closest to my own understanding
of it is that given by Kanter, Gamson and London (1997). The researchers define general
education as “that part of the curriculum intended to convey the value of arts, sciences,
and the humanities along with civic responsibility." Not only does this definition give
general education its rightful place in an institution’s curriculum, but it also specifies how
arts and sciences must be approached in the classroom situation. They must be taught in
such a way as to enable learners to exercise their civic responsibilities. For the
undergraduate classroom teacher of arts and humanities, this means that general
education, like any other subject, can be broken down into specific courses with clearly
laid out objectives and assessment criteria.

It is only when general education is so clearly defined that the use of electronic
media in teaching it can be effective because the teacher can build the media into his or
her lesson plans. The teacher can then use the media as they should be used. That is
introducing each medium before it is used, using it with clear learning goals for the
students, incorporating it into the subject under wider discussion, and testing student
comprehension of the subject matter. The outcome should always be that media

accelerate the learning process. In other words, that learners learn better and faster with
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media rather than without media. Otherwise the use of any particular medium or media
should be reviewed or even discontinued.

The point to note here is that, unlike sciences, arts and humanities have been
taught without electronic media for centuries, and that they continue to be successfully
taught in this manner in many countries to this day. Introducing electronic media into the
undergraduate general education classroom must, therefore, only be done if it will

improve the teaching and learning situation.

Rationale

Through this research I learnt that the use of electronic media in the undergraduate
classroom is an issue that involves the dynamics of an entire institution of higher
education, and not only the classroom teacher and the students. It also has implications on
teachers’ professional autonomy, institutional administration, and even public interest. In
other words, the classroom teacher’s choices regarding media usage is influenced by the
need for collegiality in teaching, the availability of scarce resources, and the extent to
which it is approved by the consumers. Hence the success or failure of media usage at an
institution reflects the degree to which the whole institution acts as a team, rather than as
sectors with conflicting priorities. For instance, I observed that at colleges and
universities where the media are generally accepted, the use of the media is more
effective than where the classroom teacher is in a state of cold war with others.

I also learnt that the use of electronic media in the undergraduate classroom itself
is not a new subject, but one that has been growing fast in the past half century. What this

suggested to me was that there should now be a concerted effort by all people concerned
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to carefully incorporate the media into all undergraduate curriculums. In developed
countries like the United States this has been happening since the 1950s when what were
called educational videos were shown by some teachers in their classrooms. From this
humble beginning electronic media have gradually replaced older teaching tools to the
extent that by the 1970s video in particular had become the predominant teaching tool.

However, not all teachers welcomed this educational innovation with similar
enthusiasm. Some were violently opposed to what they considered to be mere
entertainment for the students. Hence, from the very beginning, the use of electronic
media in the classroom has generally divided educators into two camps that hold strong
views about the issue. While some are convinced that the use of these media is harmful to
student learning (Mander, 1978), others argue that the media are indispensable for the
innovative teaching of the subject (Crawford (1998). The modern undergraduate teacher
of arts and humanities has to strike a balance between these two extremes.

One thing that continues to affect the use of electronic media in higher education
is that there is no uniform approach to it. Teachers generally approach media usage as
individuals. Even at an institution where the media are relatively widely used, the
tendency is for individual teachers to be secretive about what they are doing with the
media. The reasons for this are not clear on first examination of the subject. On further
reflection, however, the following possibilities become apparent:

e At teacher training institutions media usage does not seem to be an integral

aspect of the teacher-training program. Most teachers seem to induct
themselves into media usage.

12



e Educational policies regarding the use of electronic media are not clear at
many institutions, leading to conflict of interest between the institution’s
departments.

e At amore global level, the media are not equally distributed between the
different sectors of any given country’s population.

e Media are always changing, so teachers need constant retraining in them; but
established teachers do not see the need for them to literally go back to
school.

As of now, the use of these media at the various institutions in any country ranges
from a teacher merely referring learners to watch specific commercial videos or television
programs at their own time, to teachers and learners creating media programs for their
own use. Although the latter case is more marked in the developed world where access to
electronic media hardware and software is easier, the past ten years have witnessed a
significant increase in the same practice in some colleges and universities in the more
developed of the developing countries, like India and South Africa. Zimbabwe is
following suit.

This raises the question of whether or not in countries like the United States
where media usage for educational purposes appears to be most prevalent, a national
policy has been established to guide classroom teachers. This question, in turn, also raises
questions about the feasibility of enforcing media policies without ensuring the equitable
distribution of electronic resources. Another issue that needs to be resolved is the
reorientation of teachers in media usage. The question to be answered here is whether or

not the teachers should be required to undergo such re-orientation; and what can be done

in cases where teachers do not like to be trained in electronic media usage.
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Duryea (1991) explains how at an institution of higher education, the success of
any of the component units depends on the support it gets from the other units. For
instance, he says that a teacher can only teach effectively if he or she gets the necessary
administrative support. In other words, the classroom teacher is a team player whose
quality of play is partly dependent on the general performance of the whole team, and

only partly a product of his or her own ingenuity.

Why I Chose the Subject

My interest in the subject of electronic media usage in the college classroom was
influenced by three experiences that I had at Ohio University, the University of
Zimbabwe and Michigan State University. This experience included:

e the planning of a media curriculum,

e observing trainee teachers at work,

e operating electronic media equipment and

e teaching with electronic media.
This exposure raised many questions in my mind, which I tried to answer through this

study. Below is a summary of this exposure to electronic media in teaching.

The Teacher Training Program at Ohio University
While I was doing my M.F.A. in Film and Theater at Ohio University in 1988, I
assisted Dr. Betty Ford of the College of Education in her teacher training program. My

responsibility was to take videos of teacher trainees as they were conducting lessons, and
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to provide specific information on how the lessons went. The specific information
mostly related to issues like student discipline which I could not video for technical
reasons. Since the teacher trainees were graded on the basis of these videos, it was
essential for me to understand the importance of everything the trainee teachers were
doing, including how they used available teaching tools.

One issue that caught my attention was that some of the trainees became so nervous
to teach in front of the camera that their teaching became incoherent. Since I was required
to edit the tapes, however, the final version which I presented to Mrs. Ford was always a
combination of many lessons into one. Inevitably, the editing included a lot of stock
footage which may not even have been referred to in the classroom situation.

This experience left me wondering how accurate the assessment of the student
teachers was. In other words, I wondered why my own expertise as a cinematographer

should count for the student teacher’s success or failure in practical teaching.

The Distance Education Program at the University of Zimbabwe

From 1993, while I was working in the Administration department of the
University of Zimbabwe, my responsibilities were extended to include supervising the
newly established Distance Education program which was directed by Dr. Cleaver Otta.
One thing that quickly caught my attention was that the main teaching tools in this
program were lesson modules which were adapted from a similar program at the
University of Nairobi in Kenya. In fact, some of the modules were direct adaptations
from the Kenyan situation to the Zimbabwean situation, mostly involving changing the

names of places like Nairobi to Harare (the capital cities) and Mombassa to Bulawayo
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(second largest cities.) I noted, however, that this exercise presented its own problems.
One of them was that Mombassa and Bulawayo did not compare very well because
Mombassa was by the Indian Ocean while Bulawayo was in a semi-desert.

The above situation was obviously caused by lack of teaching materials for an
undergraduate program that was already in progress. What this suggested to me was that
in such situations teachers have to do with whatever is available, even if it is not the most
relevant. I came to the conclusion that if the teachers had alternatives they would have
fared better. To this end I became interested in finding out the extent to which electronic
media might help solve this problem. These media were the first to come into my mind

because I am a qualified media practitioner.

The Instructional Media Center at Michigan State University
Soon after registering for my doctoral studies at Michigan State University in
1994, I got a part time job as a media assistant in the Instructional Media Center. I have
remained in this job throughout my studies because it enabled me to operate the newest
electronic media equipment and thereby to explore their potential as teaching tools. My
responsibilities included distributing electronic media to various classrooms, operating
the media equipment where this was required and doing minor repairs to damaged
equipment.
While carrying out these responsibilities I have observed a number of things which
have increased my knowledge of electronic media as teaching tools. Some of the

observations I have made are:
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o Use of the media varies from discipline to discipline and from teacher to
teacher. While disciplines like History make little use of any media, others
like Business Studies are now using interactive video and video data
projectors.

e Many teachers believe that they can relegate their teaching to a film or a
video. In other words, they think that showing a video, for example, makes
students understand a subject better than explaining it themselves.

e Many teachers are not comfortable with the media at all. They prefer to lecture
to their students while their students take copious notes.

e Students, on the other hand, seem to prefer learning through the media
although some sleep through the showings.

e The equitable availability and proper functioning of the electronic equipment
cannot always be counted on. Sometimes whole lessons were canceled
because of the unavailability of electronic equipment or because the teachers
could not operate the equipment.

Considering that the above things are taking place at an institution that is
pioneering media usage in education, I wondered what implications this might have for
Zimbabwe, whose educational system still awkwardly rests on colonial foundations. It
also became clear to me that media usage was closely linked with each country’s history,

which in turn, influences the current environment. I found it necessary to trace the subject

from its historical source in order for me to pry into its future.

A Brief History of Education in Zimbabwe
The situation in Zimbabwe regarding the use of teaching tools in the
undergraduate classroom is one of the legacies of the British colonial administration

which divided the population into black and white racial sectors. The white or European
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sector was privileged while the black sector was not. A historical overview will put this
in its proper context.

Zimbabwe was a colony of Britain between 1890 and 1980. It obtained its
independence following a bitter and protracted racial war, known as the Second
Chimurenga war. During the colonial era, the British created a social administration
system that divided the nation on racial lines as Europeans and Africans. Coloreds
(people of mixed race) and all non-Africans were classified as Europeans. The country,
therefore, developed two distinct cultures that had little in common. Education and all
other social services were provided on these racial lines that skewed provisions in favor
of the white people. A dual education system was in operation, with only the University
College of Rhodesia as the only officially non-racial educational institution in the whole
country. European schools and colleges were well provided with teaching tools while
African schools and colleges were not.

When independence came in 1980, the racial education system became one of the
first colonial systems to be dismantled in independent Zimbabwe. Commenting about
this, Zimbabwean prominent educator, Cowden Chikomba (1988) says that, with the
integration of the two education systems, the new problem is how to do the teaching in
classrooms where students come from different backgrounds. He concludes by saying
that the only solution is for teachers to undergo retraining. Chikomba also suggests that
schools at the same level should be uniformly equipped with teaching tools.

What I have observed in Zimbabwe is that independence and the deregulation of
racial segregation in education only provided an atmosphere conducive for change, but

that the change itself failed to take place. There are several reasons for this.
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As racism went overboard, it was replaced by a culture of economic exclusivity,
where rich people, who now included a few non-whites, kept their schools and colleges
inaccessible to poor people by way of raising financial requirements. For example, while
the school zoning system allowed students to attend the schools nearest to their homes,
many of the former white-only schools raised their levies to make them unaffordable by
poor (mostly black) people. This was facilitated by the fact that the new political and
civic leaders practiced double standards, preaching school integration in public while
sending their own children to exclusive (former white) schools and colleges.

Where poor people insisted on sending their children to schools of choice, often at
great financial sacrifice, white people withdrew their own children and sent them either to
exclusive private institutions in the country, or to South Africa and the United States of
America. The University of Zimbabwe is an example of this trend. Although 64% of the
teaching staff was white in 1993, only 7% of the students were non-black. Which means
that the university teachers were sending their own children elsewhere while they stayed
to teach students from a cultural background they were not familiar with. Obviously their
commitment to improving their teaching was questionable, to say the least.

Zimbabwean education in general has also remained very conservative and
divided on economic lines, making it difficult for technological innovations to be widely
implemented. Even where economic factors have evened out over the years, traditional
teaching methods like lecturing are still highly regarded in higher education, and the
innovative teacher remains a rare and often unwelcome stranger. In fact, innovative
college teachers in Zimbabwe are faced with the difficult task of convincing their

colleagues and their administrators that the use of electronic media enhances college
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education at all. Persuading other teachers to adopt electronic media into their teaching
is made more difficult by the absence of academic forums for teachers in education. The
Association of University Teachers (AUT) is political rather than academic in function.

This only indicates the complexity of the problem of incorporating electronic
media into Zimbabwe’s education. To add to this already complex problem, there is also
the issue of preparing teachers in the use of these media. Teachers will not only have to
cope with the problem of the accessibility of the media, but they will also need to become
sufficiently conversant with the media to use them innovatively. Fortunately for these
teachers, there will be no need for them to re-invent the proverbial wheel in Zimbabwe.
They can learn from the experiences of their counterparts in developed countries like the
United States that have a long history of media usage in education. In this way the
teachers can develop fast, without having to make all the mistakes made by the media
pioneers. Since the media have become increasingly more user-friendly, the teachers can
adjust to them fast and also begin using them effectively.

Another important question that Zimbabwe needs to resolve is how it can
introduce appropriate media into its very disparate education system, and what role its
universities and colleges can play to accelerate the process. Appropriate media here
means media that are in tune with the prevailing culture of the people of Zimbabwe. Like
other developing countries, Zimbabwe does not produce its own media, but depends on
importing them from the developed world, especially the US and South Africa.
According to research, a cultural impasse usually develops where such importation of

foreign media is done without prior research being done by the consumers. In
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Zimbabwe’s case, my research seeks to reconcile these cultural differences between
producers and consumérs.

In view of the above realities and observations, I decided to study an established
academic program in which the use of electronic media was significant. I hoped that by
analyzing how the program had developed I would derive some ideas on what works and
what does not work in Zimbabwe. These findings would, in turn, enable me to make
some conclusions concerning the expansion efforts at the University of Zimbabwe. For
reasons explained later in this report, I believe that I could not have chosen a better

program than the general education program at Michigan State University.

Media Usage in Higher Education

Research indicates that the average undergraduate student watches television and
uses the computer on a daily basis. Although this used to apply only to developing
countries, in the past five years this has also become true in the developing world. In this
respect, the undergraduate student may be better informed about media technology than
his or her teachers. It is, therefore, the teacher who must strive to keep pace with his or
her world by literally going back to school to learn about electronic media and their
proper usage f‘or educational purposes. The teachers also have to change their teaching
methods, moving away from the traditional lecturing method to manipulating electronic
media. Research suggests that this, in fact, is already taking place at most colleges and
universities in the Western world.

The change in teaching methods is not taking place in isolation, but is a reflection

of the general transformation of life as a result of the proliferation of technological
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inventions. Where the use of these inventions is essential, teachers must constantly adapt
to them.

At undergraduate level the incorporation of electronic media into the classroom
signifies a major departure from the traditional concept of teaching and learning to more
modern methods, a process which implies a lot of re-education and constant adjustment
for the classroom teacher. Discussing the extent to which electronic media have pervaded
today’s education, Gregory Crawford (1998) goes so far as to conclude that this need for
change does not end with the teacher, but it also affects the whole organizational structure
and operational dynamics of an institution.

My inquiry into the subject is based on my assumption that the classroom teacher
is the central factor to any curriculum changes, as it is the teacher who has the
responsibility to implement the changes. Hence any such changes which are made
without full collaboration with the teacher are bound to cause problems, not only for the
teacher, but also for the entire institution (Birnbaum, 1988). Hence the introduction of
electronic media into the college classroom hinges on teacher preparation.

In view of this central role that the teacher must play, it is vital for researchers on
this subject to determine what teachers themselves think about it. The development of the
general education program at Michigan State University enables us to see how teachers
responded to this issue at various stages of the program’s development.

From my initial inquiry I have noted that in the United States the introduction of
innovative teaching methods has always met with initial resistance; but with time, the
resistance diminishes. In the last half century, this has been the trend with regard to the

use of radio, television, film and, more recently, computer. As early as the mid 1960s,
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educators like Bell and Truman (Bell and Truman, 1966) argued that electronic media
must be incorporated into the undergraduate curriculum. They were calling for constant
revision of the general education curricula of colleges and universities to include classical
films, arguing that general education must reflect the life the students would live after
college. Since that life was increasingly characterized by electronic media, the researchers
argued, so too should the undergraduate curriculum.
Discussing how the general knowledge acquired through the media can be used
to expand the scope of college education, Bell and Truman conclude that:
.... in this day and age, and even more in the coming day and age, the distinctive
function of the college must be to teach methods of conceptualization, explanation
and verification of knowledge. As between the secondary school, with its
emphasis on primary skills and factual data, and the graduate or professional
school, whose necessary concern is with specialization and technique, the
distinctive function of the college is to deal with the grounds of knowledge.: not
what one knows but how one knows. (p.8).
The “how” of disseminating general education is thus crucial to the whole learning
process. In my research this is the incorporation of electronic media into the
undergraduate classroom, and the need for the teacher to master the media.

Studies have also been carried out on the impact of electronic media usage across
the educational spectrum. These studies are relevant for my inquiry because they help to
place the undergraduate classroom and its teacher in proper context. Much of this
research concerns how safe and relevant it is for learners to be randomly exposed to
commercially produced media programs from an early age. Some of the researchers have

concluded that the younger the learners are, the more vulnerable they are to uncontrolled

media use by the teacher in the classroom. Others have contended that any usage of the

23



media in the classroom is a dispensable luxury in lower education and a waste of
students’ time in higher education.

One of the researchers, Fred Harcleroad, argues that electronic media may hinder
rather than help the learning process. He suggests that the media must only be used in the
college classroom if it can be statistically proved that both the teacher and the students
can benefit from the usage. As to how benefit can be measured, Harcleroad suggests that
tests be established to compare classes taught with media and those taught in the
traditional way.

Advancing a contrasting viewpoint, Evans (1968), Lent (1979) and Bondebjerg
(1996) argue that the classroom teacher at any level of education has no choice but to
adopt the use of the new dynamic teaching tools, and to adapt himself or herself to the
new requirement, even if this means getting retrained in teaching strategies. They argue
that failure to use the media may make a teacher’s lessons boring, and this may reduce
student absorption of the subject being taught.

The process of adaptation to electronic media is viewed differently by college
teachers from different backgrounds. Some are for it, others are against it and a third
group is uncommitted. Those who support media usage in the college classroom contend
that since students are exposed to the media at home, it is necessary for the teacher to link
home and school or college in teaching. Those opposed to the issue contend that college
education is an end in itself, and its application in life should not be the primary concern
of the teacher.

Addressing the argument posed by opponents of media use, that some of the media

may contain issues that are not appropriate for some learners, the researchers who support
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media usage argue that this is where the innovative teacher comes in to carefully select
what is suitable and discard what is unsuitable for his or her classroom. Bell and Truman
(1966) and Gaff (1991) put much emphasis on this issue, arguing that the ability to select
appropriate teaching tools is, in itself, a sign of a good teacher. Further, the researchers
do not think that any teacher should be intimidated by modern electronic media because
electronic media equipment is designed to be user friendly (easily operable). It is a matter
of pushing buttons, a thing which anyone should be able to do. In any case, the
researchers argue further, it is essential for a teacher who teaches with the aid of
electronic media to get prior exposure to them before he or she has to use them in class.

While the incorporation of educational media into the college curriculum has been

warmly welcomed as the natural trend of learning by some educators like (Schuller 1954)
and Britton (1994) who regard it as an inevitability, it has also been vehemently resisted
by others like Mander (1978) and Postman (1985), who view a teacher's frequency of
electronic media use in class as a sign of laziness and a distraction to proper student
learning. They define proper learning as the teacher lecturing and the student taking
notes. There are also other researchers like Sarupria (1994) and Tyner (1992) who argue
that the decision to use or not to use media in class is not for the individual teacher
because it has deeper administrative, cultural and even ethical implications. These
educators, therefore, advocate for controlled use of the media to make sure that the media
conform to the political and ethical standards of a particular situation. Sarupria, in
particular, argues that college teachers in developing countries are often flooded with
foreign educational media which are an impediment to cultural development because they

encourage foreign values at the expense of local ones. While he does not object to media
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usage in the college classroom, therefore, Sarupria thinks that each country should create
its own electronic media for use by its teachers.

In this study I base my conclusions on the premise that the issue of integrating
electronic media into the college curriculum is of great significance to the college class
teacher who works with more mature learners. In view of this, the teacher must be viewed
as the most important factor in deciding what tools to use and how best to use them. This
conviction stems from my observation that there is a marked difference in the teaching
responsibilities of teachers in higher education as opposed to those in lower education. In
school, teachers teach and learners absorb knowledge, but in college student learning is a
process of discovering truths and solving problems rather than simply memorizing and
regurgitating facts. It requires the use of all available learning aids, and the teacher is the
common provider of these. Just as the media enrich people's lives through entertainment
and information dissemination, they also bring the learning situation to life by presenting
realistic images.

The extent to which the classroom teacher was able to put this reality into practice

at Michigan State University is the subject of my inquiry.

The Undergraduate Classroom Teacher
and the Fast-changing Electronic Media

When television was invented after the Second World War, people in and outside
education were fascinated by any moving pictures at all, regardless of its quality. As time
went on, however, the introduction of color and numerous artistic nuances made

television and other media more attractive to use at home, in commerce as well as in
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education. Teachers at first used the media as supplementary teaching aids and in special
education where use of the media was not optional. In time, however, programs specially
designed for education were produced and teachers used them more liberally in lower
education than they did in higher education. The situation regarding media usage in
higher education remained unchanged until the late 1980s when video became more
widely used. In general traditional teaching methods continued to be valued above
modern innovations by teachers.

That situation had greatly changed by 1990. Many teachers were using the media
as teaching tools. The college classroom teacher of today does not only use the media for
regular teaching, but also for innovative teaching. For instance, rather than give a
rambling description of life in the Amazon forest, a Sociology teacher nowadays tends to
show a documentary. Properly introduced, the documentary will reveal much more about
the life than a description can. Used together, the description and the documentary give
the student a fuller understanding of the subject.

Research suggests that many teachers do acknowledge the importance of teaching
with electronic media, but are intimidated by the media’s impermanence. As they begin
to get comfortable with one medium, new ones replace it, or the medium itself undergoes
major change. In computer, for instance, users were just beginning to be comfortable with
word processing and simple graphics a decade ago when more new applications of the
computer were introduced. With the more recent introduction of such concepts like CD-
ROM, the internet and cybernetics, there can be no doubt that the question facing

educators at the turn of the 20th century is no longer whether or not the media will
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pervade all aspects of pedagogy, but rather who will be able to use them ten years from
now.

All this implies a lot of work on the part of the college classroom teacher who
must not only strive to master electronic media, but also learn to use them in a creative
way. Given the fact that students now become familiar with computer and other media at
an early age, it becomes clear that the task ahead of the teachers is considerable. For the
teacher to retain the confidence that students have in him or her, he or she must work
tirelessly to improve his or her own ability to understand and use electronic media
effectively. For example, if a college professor wants to carry out research involving
quantitative analysis of data, he or she must be conversant with the methods of data
collection and data processing employed.

Mary Ann Roe has the following to say about the character of today’s learners and
the demands they make for the classroom teacher:

Students in higher education today are demanding as consumers. Often paying for

education with their own limited money supply, they have higher expectations for

learning something worthwhile in exchange for their funds and time. These adult
students place high demands on faculty, as well as upon themselves, and will not
tolerate time wasted on trivial, irrelevant, and unimportant issues. They rapidly
become frustrated and hostile when they sense that money and/or time is being

wasted. (pp. 86-87).

Unfortunately, the use of electronic media is often seen as trivial and irrelevant by
the more traditional students. This can be a source of frustration for the creative teacher

/
who believes in the use of the media.
On the same issue, Roe goes on to explain that these students also bring a lot of

knowledge and expertise to the classroom, and are willing to share their expertise with

others. They also often want to use information immediately so that they can relate it to
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their real life situations. As far as technology is concerned, some of them may even be
experts at the technology that the teacher is trying to understand. If the opportunity
arises, it is, therefore, wise for the teacher to tap this expertise for the benefit of the class
as a whole.

The increase in media usage has affected the way in which subjects are taught
across the college curriculum. Many teachers now realize that students learn as fast, and
sometimes faster, when they (the teachers) use media in their teaching than when they
stick to the lecture approach. However, becoming aware of an issue is one thing, and
doing something about it is quite another. The average student comes to the classroom to
learn, and expects the teacher to do the work for which he or she is paid .... to teach. The
students bring learning problems to class, and they expect the teacher to help them solve
the problems rather than get students to solve each other’s problems. Hence the modern
college classroom teacher has no option but to become a student and learn the rules of the

new game.

Electronic Media for Teaching Arts and Humanities
As pointed out above, electronic media entered the classroom with the invention
of the radio five decades ago. Their increased usage is a phenomenon that many teachers
have come to accept as inevitable. In the sciences, animated pictures are used extensively
to illustrate things like the operation of the internal combustion engine, how plants grow
and how rain and snow are formed. The animation serves to give students a life-like
image of what is being taught in order to make the subject easier to understand. The

scenario is different when it comes to the teaching of arts and humanities subjects which
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are basically theoretical. Here some people do not see the relevance of, for example,

trying to illustrate Thomas Beckett’s Waiting for Godot , a play based on the stream of

consciousness concept ; or the Four Noble Truths and Eight Paths of Buddhism.. What
purpose does it serve, they argue, to try and recreate the Christian Trinity of deities or the
themes of a Romantic poem? They view such subjects as befitting to be inculcated
through the didactic lecture method rather than through trying to recreate reality.

Many teachers, however, acknowledge that the media enable deeper
understanding of a subject. They are aware that although the concept of illustration is as
old as education itself, it is generally accepted that the media improve illustration per se,
making it more authentic, and repeatable. By using the media, arts and humanities
teachers in higher education are able to simulate real life situations which students
comprehend faster than long verbal explanations. Even subjects like history come to life
when they are presented through the media. For example, today students understand how
dinosaurs lived through viewing films like “Jurassic Park” than from history books.

Crawford (1998) says about this, “By employing a wide variety of information
technologies, academic institutions have changed the ways faculty and students teach,
learn, and do research” (p.424). As I will explain in the next chapter, recent research has
amply illustrated that, properly planned and used, the media improve learning for the
students while at the same time facilitating teaching for the teachers. As I shall also
indicate in the following chapters, the opposite is also true. Where media are not properly
introduced into the education system, they can greatly hamper learning.

Many college teachers have found that educational media are more convenient to

use than the traditional teaching tools because media are repeatable and also easy to
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duplicate (Paterson 1991, King 1993). Thus one video, for example, can made into many
copies that can be used by many teachers concurrently, thus saving scarce resources.

Like most innovations in education, however, media usage in higher education is
not without its own shortcomings. The media have been criticized as encouraging
laziness on the part of teachers, and passive acceptance of things for the students. Some
of these negative aspects of the media have been highlighted by educators like Postman
(1985) and Evans (1968) who are convinced that educational standards are likely to be
lowered by too much use of the media. They are particularly opposed to what they see as
the uncontrolled use of the media in education by teachers who do not have any formal
orientation in them. These educators also think that it is lazy teachers who tend to use
media most because they do not want to do their own work. In educational systems that
are centered on examinations, the college teacher who uses media must also produce
exceptionally good examination results. If he or she fails to do this, as sometimes
happens, undue blame is placed on the media.

The educators opposed to the uncontrolled use of media in education also
contend that while the use of media is suitable in some subjects, their use across the
college curriculum is not always advisable, as it causes more problems than it solves in
some courses. One of the problems cited is that the media are causing a rift between
members of staff at the same institution (Bloom, 1957). This rift pits teachers against
administrators on one hand and the more progressive teachers against their more
conservative colleagues on the other hand. It also divides teachers themselves between

those who want to use media and those who don’t. The result is that staff members tend
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to pull in different directions instead of working as a team. When this happens, it is the
student who sﬁffers.

Many educators argue that since education must enable each learner to achieve
prescribed goals like graduation, there must always be a nation-wide effort to ensure
equity in the distribution of a;vailable electronic media. Efforts must also be made to
ensure that all college and university teachers approach higher education in the same way.
The disparity in teachers' thinking about media use in education calls for urgent attention.

This need for teachers’ continual adjustment to media usage and familiarity
with technology is even greater in colleges like Michigan State University where media
have been incorporated into the curriculums of some programs. This mostly applies to
courses like IAH 201, America and the World, which is taught primarily through
electronic media. Here the question is not whether or not the teacher wants or does not
want to use media, but how quickly he or she can learn to use them.

In such situations, teachers are, in fact, appointed on the basis of their mastery of
the media, and they must make sure that they remain on top of the situation. Allison King
(1993) posits that the college teacher must cease to be an uncommitted instructor and
become involved in the manipulation of technology for learning. This means that the
college classroom teacher must keep abreast of all developments in educational media

and technology.

Conclusion
In this chapter I have stated what the problem regarding the use of electronic

media in the college classroom is. I then put the problems in the context of the theories
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regarding practice and teacher orientation. I also indicated the importance of taking
cognizance of an institution of higher education’s dynamics, and the implications that this
has on the teaching of general education in the undergraduate classroom. To give the full
scope of the problem, I went on to indicate how different conceptions of the same
problem lead to different approaches to its solution, and how each institution’s unique
circumstances determine the way the teachers at the institution teach general education.
Finally, I analyzed the role of the undergraduate general education classroom teacher as

an implementer of educational policies and a policy maker in his or her own right.
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CHAPTER TWO

LITERATURE REVIEW

Summary

In this chapter I describe the literature which discusses the role of electronic
media (radio, film, television and computer disk) in the classroom at various stages of
education. The wider context of media usage enables me to justify why I focused on the
undergraduate classroom.

My literature review has had to be extensive because I am examining the teaching
and learning of general education both in the undergraduate classroom and across the
undergraduate curriculum; and also both within and across related cultures. The literature
I reviewed suggests that the teaching of general education, and in particular, the issue of
incorporating electronic media into the undergraduate curriculum is a complex subject.
Not only are institutional dynamics at an institution complex in themselves, but also no
two institutions are the same. These issues become even more complex when considered
in a global context where different educational systems and pedagogical policies are
involved. The use of electronic media by the undergraduate classroom teacher of arts and
humanities is shown through this research to be dependent upon the interplay of various
factors.

A lot of literature has been written on these complexities which make each
institution unique. For my study, I have grouped the literature according to the way the

researchers view the incorporation of electronic media into the college classroom. As

34



these objectives are synonymous with the dynamics of an institution of higher learning, I
have put the literature into categories which reflect authority patterns or who has what
power at an institution, the teachers’ professional rights and responsibilities, public
accountability, equity in the distribution of available resources, the international
dimension and ethical considerations. Below is an overview of the key points of each of

these criteria.

Authority Patterns
The literature I put in this section deals with the following issues:
e The administration and governance of institutions of higher learning.

e The part the teacher plays in the above

The Professional Rights and Responsibilities of the Teacher
The literature in this section covers:
o The teacher’s professional rights and responsibilities

e The extent to which teachers are prepared to compromise the above

Public Accountability
The literature in this section discusses the extent to which the following opinions
are taken into consideration when new programs are introduced or when major changes

are made to old programs.
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o The opinions of parents about what their children learn
e How students view what they learn

e What the news media have said about innovative educational programs

Equity in the Distribution of Available Resources
The literature that I put in this section covers how multi-ethnic institutions tackle
the issues of diversity and the equitable distribution of resources between the rich and the

poor. It also covers the importance of students having prior exposure to the computer.

The International Dimension
The literature in this section covers the following aspects:
e Possible resistance to the use of media produced in foreign countries

e How advisable it is for developing countries to produce their own electronic
media for use if their own education systems.

Ethical Considerations

The literature that I put in this final section tackles the sensitive question of how
good the electronic media that are available to college teachers are. It raises the
possibility of some of the media being:

e Too commercial

e Sometimes too fool of pornography, swearing and violence which are taboo
in some cultures
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The significance of each of these items to the life of an institution is outlined in

the following table.

ITEM

DEFINITION

SIGNIFICANCE

authority patterns

institutional governance and

administration

coordinating institution’s

activities

professional rights and

responsibilities of teachers

what teachers deserve and
what they contribute to the

institution

ensures team work between

faculty and administrators

public accountability satisfying the expectations | getting the consumers’
of consumers (students and | approval
the public)

equity equal distribution ensuring equal access to

provisions by all

international dimensions effects of what happens in | possibility of exporting
one part of the world on appropriate technology
other parts of the world

ethical considerations what is good and what is avoiding sensitive issues
not good to do.

My classification of the literature into the above categories is informed by

Baldridge, Curtis, Ecker and Riley’s (1991) theory of educational guidance. The authors

37




posit that although institutions of higher learning have a lot in common, each one of them
remains unique, and its teachers must adjust their innovative teaching to its particular
dynamics. The dynamics are how the different sectors of an institution vie for control as
they pursue the institution’s central mission. The authors also point out that institutions of
higher education also “rarely have a single mission, which makes it difficult for anybody
to make general conclusions about them. On the contrary, colleges and universities often
try to be all things to all people.” (p.31), which means that in their manner of operation
they try to satisfy a variety of interests. A third characteristic of universities and colleges
is that that their goals are not clear (Krammer and Weiner ,1994), (Birnbaum , 988),
Peterson,(1991). The institutions sometimes even accept new goals to make the situation
even more complicated. A teacher’s decision to use electronic media must, therefore, be
made in the context of how authority is distributed at the institution.

Although many educators acknowledge that the teacher’s role is central to student
learning, they do not agree on how the teacher should relate to other players of the game,
such as administrators, fellow teachers and the public. Some argue for teacher autonomy
while others are in favor of team playing. Even a teacher’s decision to order a video is
regulated by prevailing circumstances.

The electronic media whose use by undergraduate teachers I studied are the radio,
film/video and computer disc. I chose these three because they are the most commonly
used, and are also user-friendly. Teachers and students do not need to acquire special
skills to use them. Of these media, television is the oldest. When it was introduced into
the American classroom in the 1950s, some people gave it the status that the computer is

given today. They envisaged a time when the teacher would be irrelevant because the
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radio would do all the teaching. While some educators viewed this as a positive thing to
happen, others went to war with it. By the 1970s the more versatile video took over,
relegating the radio to sporadic supplementary lessons in lower education. Now, in the
current decade the computer has become the most common teaching tool.

As some of the literature I reviewed suggests, the entrance of electronic media into
the college classroom was by no means smooth. It was characterized by widespread
controversy over the appropriateness of using the media to replace the traditional teaching
tools like the chalkboard, the flip chart and the humble overhead projector. In addition to
being tried and tested, these traditional teaching tools required no expertise at all to use
them. The main reason for the opposition to the extensive use of the radio in the
classroom stems from the fact that it was considered to be primarily for news
dissemination and entertainment, and not for pedagogical purposes. While educators were
more prepared to accept these media in the teaching of certain subjects in lower
education, they did not think that the media were appropriate at all in higher education,
which they considered to be more serious.

Following is an analysis of the literature that addressed each of the six themes
that I have identified above. Although each of the researchers concentrated on one theme,

some of them covered other themes too.

Authority Patterns
According to the researchers in this section, an undergraduate teacher’s ability to
teach his or her class effectively is primarily determined by the way the institution he or

she works for is governed and administered. (Birnbaum, 1988). These two preconditions,
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in turn, determine the interrelationships between individuals at the institution (their
dynamics) and their relationships with the outside community. In addition, other related
institutions like governments also play critical role. The dynamics of an institution is,
itself, a manifestation of the interaction of various inter-dependent facets. This is the type
of institution, its size and its central mission. In addition, colleges and universities also
have to manage issues relating to diversity and equity, faculty autonomy and tenure, and
public opinion. This makes academic institutions complex and, therefore, difficult for the
classroom teacher to manipulate them to his or her own persuasion on his or her own.

From among the researchers who have examined the administration and
governance of academic institutions, Keller, (1983) and Birnbaum (1988) have compared
the running of an academic institution and the management of business enterprises. Both
are involved with the supplying of essential commodities to their clientele. The
researchers conclude that in business terms, colleges and universities are run inefficiently
because they lack a clear line of command, are not cost effective, and may even appear
chaotic to the casual observer.

And yet the fact that these institutions are successful in their missions is generally
accepted. The reason why universities and colleges succeed where other badly run
businesses fail is that they are based on well established organizational systems whose
priorities are different from economic profit. Some of their basic concerns are research,
the dissemination of information, decentralization of power and the maintenance of
institutional prestige. Unlike commercial businesses, these institutions are part of a

continuum where every individual strives to keep links with the past while contributing to
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future development. Underneath the appearance of chaos at these institutions is a
concerted effort to fulfill central missions, regardless of how vague the missions may be.

Bolman and Deal (1984) discuss the issue of leadership at such institutions,
coming to the conclusion that, unlike in the past, today's university and college leaders
have to deal with many interdependent issues, and they must use different strategies to
succeed in their objectives. To be able to do this, the leaders or managers must possess
the following organizational skills:

e Management skills: As managers they must have a big picture of their
institutions and facilitate collaboration between sections.

e Consultation skills: Where consultants must be employed, the managers must
still have a clear understanding of the goals their institutions are trying to
achieve.

e Political correctness: The managers must be seen to be acting in accordance
with what is expected of them by the public, which includes students, parents,
and news media.

o Conflict resolution skills: When breakdowns in communication occur between
different sections of the institution, the managers must have the necessary
skills to restore harmony.

The term “manager” can be replaced by “teacher,” and all the above conditions will apply
in relation to the classroom. That is, teachers must possess skills to manage their classes,
the ability to consult when necessary, concern for political correctness, and the skills to
resolve conflicts which may disturb the teaching and learning process.

Bolman and Deal (ibid.) also discuss the organizational theories and the

organizational frames that the leader of an institution of higher learning needs to have in

order to be successful. While what they discuss is particularly directed at the leaders of

the institutions, it also has relevance for the classroom teacher because he or she does not
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only take an active role in the running of the institution, but must also constantly adjust
his or her teaching to both administrative and public expectations.

Krammer and Weiner (1994) suggest that teachers need various managerial skills
and interpersonal sensitivities to deal with such a situation. These include the ability to
team up with others to pursue common goals, and the ability to empower others to fulfill
their own goals.

The situation is much worse in developing countries where the availability of
media hardware and software depends on such other factors as the availability of
accommodation for the media and teachers' ability to use equipment at all. Some
institutions in developing countries cannot afford even the cheapest media equipment.
Others do not have electricity. Since students at such institutions must write the same
highly centralized final examinations with those from institutions which can both afford
and use the media, the question of equity in media distribution becomes an ethical one. In
other words, media use becomes discriminatory, and an unfair means of disseminating

Another writer who discusses policy in educational media is Robin Moss
(1984), an American educator. Moss has a radically different view from those of Sarupria
and Al-Saleh, mostly because of his different historical background. To Moss the use of
electronic media in schools and colleges is not an issue that can be regulated by school
and state or government administrators. He argues that since these do not have direct
access to the learners, they cannot know what the learner needs more than the teacher
does. That being the case, Moss argues that the teacher should be allowed the freedom to

use educational media as he or she finds fit.
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Moss views the educational media as having already started a revolution that
cannot be stopped. It is a revolution that has already begun to transform, not only
individual educational institutions, but education as a whole. Just as the telephone and the
car have become part and parcel of today's life, so too have become video and computer
to modern education, Moss argues. To him the question is no longer whether media are
going to dominate education or not, but how the traditional teacher is going to be
reeducated to suit the demands of the technological era.

Moss does not think that students will have any problem being taught through
electronic media because they are exposed to computers, video and television every day
of their lives. It is the teachers who must strive to cope with technological advancement.
It is also the teachers who are more likely to oppose the introduction of educational media
for fear that it will reveal their own inadequacy. Moss has this to say:

While the transformation in the school implied by the video revolution may cause

problems for certain staff, children are unlikely to find any difficulties with an
increase in video materials for study, any more than with computer learning.

(p-90)
Moss feels that discussion on this subject should concentrate on how the teachers can
cope with students' mastery of educational media, not whether or not teachers approve of
the introduction of the media into education.

Moss's view is echoed by many other Western researchers, among them Dieter
Kaam (1996), Charles Schuller (1954), Wilbur Schramm (1981) and John Bitton (1994).
Kaam points out in the introduction to the Educational Media Instructional (E.M.1.) of
March 1996 that by the time children leave high school at the tender age of 18, they will

have spent 15,000 hours of study and 18000 hours of television viewing. It is clear that
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students who enter universities and colleges in the Western world will have had ample
exposure to electronic media. This means that the students are learning more about life
from the media that from the teacher. Consequently, Kaam argues, the teacher must
incorporate the media in his or her teaching so that the student does not experience two
worlds, the exciting world of the media and the dull world of the lecturing teacher.
Shuller urges school and college administrators to take a leading role in encouraging the
use of media in teaching if their teachers are to remain abreast of modern developments in
technology. He is convinced that educational technology has come to stay, and unless
educational administrators take the initiative to prepare their institutions for it, the
administrators themselves may become irrelevant in a world that literally administers
itself through media use.

Schramm encourages educational administrators to take bold steps to encourage
media use in their institutions. The steps are described as bold because Schramm is aware
that they are likely to be criticized from different sources. He gives case studies of
American educators, including Governor Lee of American Samoa, who made bold
decisions to introduce media in education, and ended up getting government support. In
the introduction to his Molding the Hearts and Minds, Bitton goes a step further than
Schramm when he describes media education as a revolution that educators have to adjust
to if they are to remain effective.

Like Moss, all these researchers do not consider that teachers have any choice
between using or not using media in their teaching. The researchers posit that what the
teachers need to do is to literally go back to school to learn the basics of media use

because the media have already taken over all forms of education. Obviously, this can
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only apply to situations where the media themselves are easily available and generally
accepted. This view does not take into consideration the use of the media in de;'eloping
countries, or even in the distressed sectors of the developed world.

Yet another researcher who discusses the issue of innovative teaching in the
context of educational governance and administration is Al-Saleh (1985) from Saudi
Arabia. He also sees a need for the establishment of policies to guide the use of electronic
media in education. He is, however, primarily concerned, not so much with the general
cultural invasion from the West through the media, but rather with the need to let each
Saudi Arabian educational institution adopt its own approach to the use of both locally
produced and imported media. He argues that since each institution is unique, so too are
its educational requirements.

Al-Saleh actually seems to be reacting to views like Sarupria's that advocated for
a common national approach to media use in education. He sees each educational
institution of higher learning in Saudi Arabia as unique, with its own specific needs that
cannot be catered for through a collective approach. He takes much cognizance of the fact
that individual institutions have different needs for using electronic media, and trying to
get them to work out a common policy is unrealistic. For example, Al-Saleh argues that a
liberal arts department is not as likely to use educational video as a film school. While the
liberal arts can completely dispense with video use and still prosper, the film school
cannot do the same. Although he also sees a need for central government to give some
policy guidelines concerning the use of educational media, Al-Saleh argues that each
institution of tertiary education should be left to interpret the guidelines according to its

own priorities.
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Al-Saleh considers the use of electronic media in Saudi Arabian education to be
an innovation. He argues that innovations are but new ways of doing the same things
differently, and as such the people who are supposed to make use of the innovation need
to understand why they are changing from the old ways at all. On this issue, Al-Saleh has
this to say:

For an innovation to be successfully adopted, the organization itself should be

ready. That is, policies, rewards, and resources should be provided to support

innovation . . . . The frequency of instructional media use by faculty will be
related to their perception of administrative support. (p15)
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