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ABSTRACT

PSYCHOLOGICAL CORRELATES OF SPORT AND LEISURE PHYSICAL
ACTIVITY PARTICIPATION AMONG BOTSWANA YOUTHS

By

Leapetswe Malete

While most of the existing research on psychological factors of youth in sport and
physical activity has been done with US and Western-European middle class youth and
children, little is known about other populations outside these contexts. Therefore, thé
purpose of this study was to examine the relationships among participant motivation,
perceived social influence, achievement goal orientations, perceived competence, and the
involvement of Botswana youths in sport and leisure physical activity. Participants were
junior and senior secondary (high) school youths from urban and rural Botswana (N=
903), aged 13-18 years. Participants included youths involved in competitive sport,
recreational sports, and non-participants. All participants were asked to complete a set of
survey instruments. Multivariate analysis of variance, correlations, and factor analyses
were conducted to examine the relationship between the factors. Results indicated youths
participated in sport to improve skills, get exercise, go to a higher level of competition,
learn new skills, and win. Competitive sport participants perceived these reasons as more
important than their non-participating counterparts. Teachers and coaches were perceived
as the most interested social agents in the sport participation of youths, with competitive
sport participants rating them higher than recreational and non-participants. Results also

showed a positive bias towards rural small community influence on sport participation.
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CHAPTER 1

INTRODUCTION

Nature of the Problem

Participation in sport and leisure physical activity has been identified as an
important aspect of health enhancement and disease prevention in Botswana and the
United States (Botswana Government, 1991; US. Department of Health and Human
Services, 1990). The involvement of children and youths in sport and leisure physical
activity is generally perceived as benefiting their health status and reducing their
predisposition to a variety of potential health risks (Armstrong, Balding, Gentle,
Williams, & Kirby, 1990; Dietz & Gortmaker, 1985; Page & Fox, 1997). Involvement in
sport and leisure physical activity is also related to social and psychological development
of children and youths (Biddle, Akande, Vlachopoulos, & Fox, 1996; Brustad 1993).

Botswana is landlocked country of about 1.4 million citizens (Republic of
Botswana, 1991), situated in the center of southern Africa. It shares boarders with
Namibia, Zambia, Zimbabwe, and South Africa. The country has a land area of 585,370
sq. km (225,953-sq. mi.). The Kalahari Desert occupies more than two thirds of country’s
land area, which explains Botswana’s mostly semi-arid climate. Over 80% of the
population is located in the eastern part of the country which has vast grasslands and
occasional rainfall, that are good for cattle keeping and subsistence farming. The majority
of the population depends on agriculture and cattle husbandry for their livelihood.
Botswana is a multiethnic country, with one of the strongest and most stable multiparty
democracies in Africa. The country’s ethnic groups include but are not limited to, the

Setswana-speaking groups, who are the largest group, the Kalanga, Basarwa, Herero,
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Wayei, and a small number of people of European descent. Botswana is a multilingual
nation, however, Setswana is the national language and is spoken by the majority.
Setswana and English are official languages, with the latter being the main language of
government.

Unique to Botswana, is the coexistence of the traditional values, the old
sociocultural practices, and what is termed modernity. Though decreasingly so, there is
still allegiance to kinship, sense of community, and traditional sociopolitical structures
especially in rural towns and villages. An increase in urban population has meant a
gradual change in value systems, where urbanites lead lifestyles and adopt values that
emerge out of industrial development. Such a change in values is reflected in differences
between urban and rural environments in family size and family structure, increase in
individualism, and a decline in the respect for hard-core traditional values and traditional
sociopolitical structures. As a reflection of the continued coexistence of the old and new,
the majority of citizens have a three-site system of habitation. With this system, families
live together in towns and villages during the dry season, move to the farms (“lands™)
during rainy season to grow crops, and the cattle posts to look after their cattle. Even
professionals in the cities make constant visits to their hometowns, the farms, and the
cattle posts. Therefore, an understanding of the intersection between the traditional values
and modern values presents a challenge to any researcher who seeks to understand the
relationship between culture and any aspect of development. For instance, the seasonal
movement between farms and villages poses some problems to the government in its
attempt to provide education and other services. It also has major implications on family

structure and its role in the overall development of children. This might have an
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implication on the way urban and rural youths are socialization into sport, as well as the
type of value placed on participation in sport and leisure physical activity.

From being the poorest nation in the world at the time the country gained
independence from Britain in 1966, Botswana had a Gross Domestic Product (GDP)
rising by an annual average of 11% between 1974-1975 and 1988-1989 (World Bank,
1992). The per capita GDP was estimated at about $2.930. This was in part because of
the mining industry, which accounts for around 80% of the total exports from the
country, as well as a very stable multiparty democracy (World Bank, 1995). However,
because of the inequitable distribution of resources, the majority of the population does
not share this success story. The inadequacy of basic amenities and services, such as
running water, electricity, and telecommunications, to the rural communities and the
urban poor is a major concern in the country. On the other hand, rapid urbanization had
led to greater accessibility to social services and facilities for urban populations (Mosha,
1998). The urban-rural socioeconomic disparities are illustrated in findings from
nutritional studies, which showed a relatively higher prevalence of malnutrition, stunting.
and underweight among rural children compared to urban children (Ubomba-Jaswa &
Belbase, 1996). Generally, the rural areas, especially the remote areas, have a poor
resource base and extremely limited income opportunities. They also tend to be the worst
affected by the recurrence of drought. This suggests a fair percentage of rural children
and youth might have been exposed to chronic under-nutrition. It is not known how the
above mentioned factors affect the participatory patterns of Botswana youths in sport and

leisure physical activity.
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The development of Botswana is characterized by rapid transformations in the
social and economic structures. Education is one of the areas that have been highly
impacted by economic growth. Secondary education in Botswana is a five-year sequence
following seven years of primary education. It is divided into junior secondary school
(Form 1, 11, & III), culminating in a Junior Certificate Examination and senior secondary
school (Form IV & V), culminating in a Cambridge Overseas Schools Examination.
Progression from junior to senior secondary school is based on results from the Junior
Certificate Examination, while progression to university or college is based on the results
from the Cambridge Overseas School Certificate Examination. To make education
accessible to all children, the country adopted a nine-year policy of basic education for all
children in 1977, which was changed to ten years in 1994, following recommendations
from the revised national policy on education (Republic of Botswana, 1977; 1994).
Therefore, all children are expected to attend primary and junior secondary school. This
policy, together with the non-formal education initiatives helped improve the adult
literary rate and school enrollment among younger children. For instance, the net
enrollment percentages for primary schools improved from 83.2% in 1981 to 91.3% in
1991 (Central Statistics Office, 1994). Enrollments at both primary and secondary
schools are almost equally divided between males and females, with a slightly higher
number of females from primary through junior secondary school. In 1995, 53% of the
secondary school students were females (Central Statistics Office, 1998).

It seems the major strides made in educational investment in terms of quality
improvement and curriculum reform did not have a major impact on the development of

youth sports in Botswana. This was partly because curriculum reform did not place much
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value in the development of sport and leisure physical activity through the formal
curriculum. Any mention by government of the value of sport and leisure physical
activity as part of national development was seen only in National Development Plan 7
(Botswana Government, 1991). While physical education has been part of the school
curriculum in most Western countries, it was only in 1999 that Botswana started a pilot
project for the subject at a few secondary schools (Republic of Botswana, 1994). This
pilot project was a result of recommendations from the revised policy on education.
Currently, physical education is still not part of the primary and secondary school
curriculum. However, the attitude to sport and physical activity in government is
changing rapidly, as demonstrated by parliamentary debates and the funding of
nationwide sport facility projects by the government. The school and teachers in
particular have played a key role in the development of youth sport and leisure physical
activity. Schools, especially primary schools are still an avenue for initial exposure of
children to organized sports. The initiatives taken by teachers and coaches filled the void
left by the absence of a national policy on sport and leisure physical activity. Schools
provide better sports facilities than do the communities and villages. Schools also offer
youths better opportunities for participation in intramural sports, regional, national, and
international competitions compared to local sports clubs.

Unlike Botswana, organized sport is a major component of leisure time activity in
American children. The research literature has shown a link between organized sport and
the development of good physical and mental health among youths and children in the
United States and other parts of the world (Biddle et al., 1996; Brustad, 1993; Cameron.

1991; US. Department of Health and Human Services, 1990). Corresponding data are
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lacking for Botswana and other African countries. However, few studies that examined
physical fitness of Botswana children have shown the adverse effects of lack of physical
activity on the physical fitness of children (Corlett, 1985; Corlett & Woollard, 1988). In a
study of minimum muscular fitness of urban Botswana children, Corlett (1985) found the
performance of the children to be generally poor compared to children from developed
countries. Corlett attributed the poor performance of the children to lack of physical
activity programs in the schools. Although Corlett’s findings were very significant, not
much is known about physical activity patterns of Botswana children, the way they are
socialized into sport, and psychological factors that might night affect participation.
Therefore, the choice of Botswana for this particular study was based on the possible
significance of the findings to understanding youth sport participation in Botswana. It
was also anticipated that findings from this study would serve as vital information for
those involved in the development of policy for youth sport, as well as the development
of sport programs for youths and children. Current parliamentary debates and newspaper
reports about policy on youth sports, the ongoing development of sport infrastructure
nationwide, and the attention given to the performance of national teams suggest an
increasing interest in sports among Batswana (“Hockey has Potential,” 2000). It seems
Batswana have begun to place more value on sport than ever before. All these
developments create a compelling need for all stakeholders to make informed opinions
about sport and leisure physical activity in Botswana.

Enhancing the participation in sport and leisure physical activity, especially
among youngsters, however, requires an understanding of motivational determinants of

the involvement of youths in sport and physical activity (Kimiecik, Horn, & Shurin,
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1996), as well as the socioeconomic-political context of the country or location in which
programs take place. Evidence from numerous studies indicates that a complex
combination of psychological determinants of childrgn’s physical activity include,
participant motivation, social influence, achievement goal orientations, and perceived
competence, (Brustad, 1992; Duda, 1994, Harter, 1978; Horn & Weiss, 1991). These
determinants affect the motivation of children to participate in leisure physical activity.
Although the existing research has not fully examined how the interrelationships among
these factors affect the interest youths have in sport and physical activity, empirical
evidence consistently suggests that these factors have major influences on the motivation
of children and youths for participation (Harter, 1978; Maehr & Nicholls, 1980; Nicholls,
1984; Smith, 1986). Reasons for participation in sport, social influence, achievement goal
orientations, and perceived competence have their basis, however, in various theories.
The question of why children and youths participate in competitive sport and
leisure physical activity or “participation motivation” has attracted much attention in the
study of youth sports (Alderman, 1978; Gill, Gross, & Huddleston, 1983; Gould, Feltz. &
Weiss, 1985). Researchers in this area wanted to explain the value placed on sports and
physical activity by youths, with the goal of providing a better understanding of ways in
which sport programs could be structured to attract more children and youths. Early
studies provided descriptive information about why youths elect to play sports and leisure
activities (Alderman, 1978; Sapp & Haubenstricker, 1978). Subsequent studies attempted
to develop conceptual frameworks that best explain participation motivation, while
examining the relationship between the construct and other factors pertaining to sport

participation (Gill et al., 1983; Gould et al., 1985; Klint & Weiss, 1986). Gill and
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colleagues (1983) spearheaded this approach to the study of participation motivation.
They developed a questionnaire listing 30 possible reasons for participation and
attempted to isolate participant dimensions, based on the 30 reasons, using factor analytic
designs. Reasons pertaining to skill improvement. fun, being with friends,
achievement/status, excitement/challenge, and getting exercise have been identified
among youth sport participants. Similar reasons and factor structures were identified in
other studies that used factor analytic designs (Gould et al., 1985, Klint & Weiss, 1987).

Evidence also indicates that children’s social influence is an important
determinant of their participation in physical activity (Anderssen & Wold, 1992; Brustad.
1992; Kimiecik et al., 1996). Social influence refers broadly to many agents who
socialize children into sport, such as, parents, siblings, peers, coaches/teachers, and the
community. A theoretical framework that has been broadly used in the study of
socialization of children and youth into sport and physical activity is Eccles and others’
expectancy-value model of achievement (Eccles (Parsons), Adler, Futterman, Goff,
Kaczala, Meece, & Midgely, 1983). Eccles and colleagues suggest that there is a
relationship between parental socialization influence and children’s participation in a
variety of activities. For instance, their model suggests that children’s expectancy and
value beliefs regarding math achievement are relatively consistent with those of their
parents. Eccles’ model has been used in a number of studies to examine the roles of the
parent and child belief system in children’s sport involvement (Eccles & Harold, 1991;
Kimiecik, et al., 1996). Eccles and Harold (1991) found that children’s perceptions of the
value to their parents of their sport involvement were significantly related to the

children’s self-perceptions of physical ability.
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In line with the expectancy-value model proposed by Eccles et al. (1983),
Kimiecik et al. (1996) developed a family influence model for children’s moderate-to-
vigorous physical activity. They suggested that the home environment, which consists of
the beliefs and behaviors of parents, the beliefs and behaviors of siblings, and family
functioning and interaction, influence the behavior of children in relation to moderate-to-
vigorous physical activity. Like Eccles et al. (1983), Kimiecik and colleagues emphasize
parental socialization influence on the involvement of children in various activities.
However, they expanded their model to consider the relationship between environmental
factors outside the home such as teachers, coaches, peers, and the community and
children’s beliefs about moderate-to-vigorous physical activity. Based on the “person-in-
context” approach described by Ford and Lerner (1992), Kimiecik et al. (1996) proposed
that the influence of the family on a child’s moderate-to-vigorous physical activity
behavior is better understood in the context of the demographic characteristics and the
child’s environment outside the home. Therefore, the proposed study aims to adapt a
significant proportion of the framework of Kimiecik and his colleagues (1996) in an
attempt to explain the socialization of Botswana youths into sport and physical activity.

It is worth noting that, most of the existing research on the socializing agents of
children involved in physical activity have been done predominantly on parental
influence (Brustad, 1993a, 1996; Dempsy, Kimiecik, & Horn, 1993). Only a limited
amount of research has examined the relationship between other social agents and the
motives of youths to participate in sport and physical activity (Anderssen & Wold, 1992;
Kimiecik et al., 1996; Horn & Weiss, 1991; Scanlan & Lewthwaite, 1986). Existing

research suggests a need for further investigation of the effect of other social factors, such



as peer socializatl
limited research th
children and vouth

Evaluative
cues such as enjoy :

enhance motivatiod

Hom and Weiss (1
sthey grow older
Kreisel (1983 rep
cllement, persoy
Prtenjoymeng t

Ompetence haye



as peer socialization on the sport behaviors of youths (Brustad, 1996). Also notable, is the
limited research that examines the impact of the social environment on motives of
children and youths for participation in sport and physical activity in other cultures.

Evaluative feedback by significant adults and peers, social comparison, internal
cues such as enjoyment, and enjoyment of the company of others have been found to
enhance motivation for physical activity (Horn & Hasbrook, 1986; Horn & Weiss, 1991).
Horn and Weiss (1991) argued that children depend more and more on peer comparison
as they grow older, with younger children relying heavily on adult feedback. Wankel and
Kreisel (1985) reported that being with friends, comparing skills with others, game
excitement, personal accomplishment, and improving skills ranked high as sources of
sport enjoyment by young athletes. Perceived parental pressure and social recognition of
competence have also been known to influence the positive and negative affective
experiences of young athletes in sport, as well as their motivation for participation
(Scanlan & Simmons, 1992; Scanlan, Stein, & Ravizza, 1989). Kimiecik and colleagues
(1996) suggested that the role of the family in children’s motivation for participation in
physical activity is significant.

In achievement orientation theory, self-perceptions of competence are regarded as
central influences upon motivated behavior (Maehr & Nicholls, 1980; Nicholls, 1984).
Nicholls (1984) proposed two distinct perspectives on achievement orientation: task-
involved and ego-involved goal perspectives. According to Nicholls, an individual who
holds a task-involved perspective holds a self-referenced view on achievement. Success
is perceived as personal improvement and task mastery. An ego-involved individual

subjectively defines success as performing better than others. Ego-involvement is,
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there fore, more about using social comparison information to determine success or failure
outcomes (Duda, 1993; Fox, Goudas, Biddle, Duda & Armstrong, 1994; Vealey, &
Campbell, 1988).

Consequently, task-involved individuals tend to select appropriately challenging
tasks and display effort and persistence while engaged in a particular endeavor even
when they possess relatively low perceptions of competence in that achievement domain.
Ego-involved individuals primarily demonstrate competence relative to others and tend to
avoid activities that seem to highlight their lack of ability. Nicholls (1984) has suggested
that ability perceptions and goal perspectives tend to interact to influence behavior. To
support this argument, Duda (1989) found high school students who participated in
organized sport to demonstrate stronger task and ego-involved orientations than dropouts
and non-participants.

Sport psychology research with children has supported the motivational role of
achievement goal orientations (Biddle, 1997; Duda, 1993; 1994; Duda, Fox, Biddle, &
Armstrong, 1992; Fox, et al., 1994; Goudas, Biddle, & Fox, 1994). Goudas et al. (1994)
showed a direct effect of task orientation on intrinsic motivation for two physical
education activities for 12-14 year old children. These findings are consistent with earlier
findings by Duda (1989). The conceptual framework for the development of the Task and
Ego Orientation in sport Questionnaire (TEOSQ) was based on Nicholls’ (1989)
suggestion that there are dispositional tendencies that predispose individuals to adopt
either task or ego goals. According to Nicholls (1992), such motivational orientations
reflect individual differences in personal criteria of success. When adopting this

conceptual framework to sport and physical activity, Duda (1992, 1996) has suggested
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that in physical activity settings, people vary in their dispositional task and ego
orientations and that this is also affected by the extent to which the motivational climate
is task or ego involving. Many competitive sport settjngs perpetuate an ego-involved
climate because success is defined by winning against an opponent.

Competence motivation theory (Harter, 1978) suggests that individuals have an
inherent desire to feel and express competence in the social, cognitive, and physical
domains of achievement. According to Harter (1978), actual expression of the motive
towards competence is mediated by self-related cognitions, especially self-perceptions of
competence and control. Harter’s (1978) model of effectance motivation is based on ‘
White’s (1959) conceptualization of competence motivation. White’s model incorporated
behavioral aspects that have relevance to the developing child. Harter’s (1978)
motivational theory has been used frequently for the study of participation motivation
because of its apparent relevance to the study of children’s psychosocial growth and its
sensitivity to developmental change and individual differences within developmental
levels (Brustad, 1993a).

Competence motivation theory includes the prediction that children who
participate in evaluative and competitive sport contexts have higher perceived
competence and control than children who participate in non-competitive and non-
evaluative sport contexts, children who are non-participants, and child dropouts. Weiss,
Bredemeier, and Shewchuk (1986) found that the higher perceptions of competence of 8
tol2-year-old swimmers had an impact on their actual competence in swimming and their
preference to perform hard. They concluded that higher perceived competence also

encourages the child to develop an internal sense of whether he or she has succeeded as
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opposed to depending on external sources of evaluation such as teacher feedback. Similar
findings were reported by numerous other studies (e.g., Feltz & Petlichkoff, 1983; Klint
& Weiss, 1987). Thus, it seems perception of competence is one of the major factors that
affect achievement and motivational orientation among children and youth.

Not much research has been conducted to examine the effect of the
interrelationships among reasons for participation in sport, social influence, achievement
motivation, and perceived competence, on the sport behaviors of youths. However, some
studies have made reference to the relationship among goal orientations, socialization
process, and self-perceptions of children in achievement domains (Duda & Hom, 1993;
Eccles & Harold, 1991; Nicholls, 1989). Nicholls (1989) found children’s goal
orientations to be developed through their socialization experiences, with parents playing
a significant role in this socialization process. The socialization of children into sports by
parents has been associated with greater liking of games and sports and higher perceived
competence (Brustad, 1996). Therefore, it is evident that more compelling evidence of
the existence of these relationships could be drawn from comprehensive examinations of
the interrelationships among the constructs.

Social and psychological aspects of the involvement in physical activity of youths
from other cultures have been rarely examined. As observed by Brustad (1993a), most of
the known research on psychological aspects of sport involvement among youths has
been conducted in North America, particularly the United States, therefore, making it
difficult to generalize findings from these cultural contexts to other cultures. Even within
the North American populations most of the research has been with white middle class

samples, thus raising the question of generalizability of findings to other populations.
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A study of the psychological determinants of involvement of Botswana youths in
sport and physical activity is expected to provide evidence of similarities and differences
in the sport behaviors of youths between Botswana and United States cultures. Sport and
recreational programs for youths in Botswana are mainly confined to school settings.
There is very little parental and community involvement in the programs. Untrained
personnel generally run the programs and publicity is negligible in comparison to the
United States. There are no professional sports in Botswana, which suggests a difference
in the conception of sport elitism between Botswana and the United States. The culture of
Botswana does not seem to attach much importance to success in sport compared to
similar developing countries and to the United Sates. Exceptional performances in sport
seldom receive great rewards or major national recognition like in many countries.
Therefore, there is little incentive for excellence in sport. Such value of sport might be
having an effect on the sport aspirations of youths in Botswana. It might be negatively
affecting the interest of youths in competitive and recreational sport, while also
contributing to the apparent lack of a quest for athletic success among those involved.

Little is known about the extent to which the sociocultural environments and
situational factors in Botswana affect the judgments youths make about their personal
competence and their motives for participation in sport. However, it is assumed that the
sport and physical activity behavior of Botswana youths would be related to the manner
in which the sociocultural environment transmits information about competence and
achievement in the sport domain. Despite cultural dynamism and influence of western
culture, Botswana still places value on many of the old traditions. The culture, is still

collectivist in nature, therefore, it places more emphasis on community-oriented
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behavior, especially in traditional towns and villages. The upholding of some traditional
values among most communities might play an important role on how Botswana youths
are socialized into sport and how they perceive their competence as well as their
achievements in sport contexts. High athletic competence might not be as highly
regarded by the society as achievement in other domains. This might have an impact on
the value placed on participation in sports among both parents and youths. On the other
hand, Botswana and United States youths are expected to be influenced to participate in
sport and physical activity by similar intrinsic motivational factors, such as sport
enjoyment, competence, meeting friends, skill improvement, the desire for challenge, and
being physically fit. Most of these factors have been repeatedly cited in the youth sport
research conducted in different cultures (Longhurst & Spink, 1987; Weiss & Petlichkoff,
1989).

Statement of the Problem

The purpose of this study was to examine the association among participant
motivation, social influence, achievement goal orientations, perceived competence, and
the participation of Botswana youths in sport and leisure physical activity. In addition,
the interrelationships among participant motivation, social influence, achievement
orientation, and perceived competence were examined in relation to how these factors
predict the participation patterns of Botswana youths in sport and physical activity. The
results of this study are intended to help make inferences about existing similarities and
differences in youth sport behaviors between North America and Botswana. The study

was also intended to provide a much-needed perspective on the social and psychological
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aspects of involvement in sport and leisure physical activity among youths in an African
cultural context.

Research Questions and Hypotheses

This study was designed to examine the following questions: (a) What are the
most important reasons Botswana youths give for their participation in sports? (b) Are the
goal orientations of Botswana youths related to their reasons for participation in sport and
leisure physical activity? (c) Are the self-perceptions of competence of Botswana youths
related to their reasons for participation in sport and physical activity? (d) To what extent
do participant motivation, social influence, achievement motivation, and perceived
competence of Botswana youths help differentiate among participants in competitive
sport and leisure physical activities and non-participants? (e) Are the reasons for
participation in sports, social influence, goal orientations, and self-perceptions of
competence of Botswana youths related to their involvement in sport and leisure physical
activity? Based on these questions the following hypotheses were investigated:
Hypothesis 1: Botswana youths who participate in competitive sports and leisure physical

activities have different reasons for participating in sports compared to those of

non-participants.
Hypothesis 2: Botswana youths who participate in competitive sports and leisure physical
activities perceive greater social influence than their non-participant counterparts.
Hypothesis 3: Botswana youths who participate in competitive sports and leisure physical
activities have high task and high ego-goal orientations compared to non-

participants.
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Hypothesis 4: Task-goal orientations of Botswana youths are positively correlated with
enjoyment of organized sports and leisure physical activities. The correlations
between enjoyment of organized and recreational sports and ego-goal orientations
are lower than with task-goal orientation.

Hypothesis 5: Botswana youths who participate in competitive sports and leisure physical
activities have higher perceived competence than non-participants.

Delimitation

The study was delimited to Botswana youths attending junior secondary school

(junior high) and senior secondary school (high school). This study was delimited to .
accessible urban and rural schools in Botswana. Participants were either involved in
competitive sports or recreational sports or non-participants. Furthermore, the study was
delimited to examining the relationships among participant motivation, social influence,
achievement goal orientations, and perceived competence of Botswana youths and their
level of participation in sport and physical activity.

Assumptions

This study assumed that participants understood all the questions asked in the
survey instruments. It was assumed that participants provided honest responses to all the
survey instruments. Given that participants were recruited from a cultural and linguistic
background other than where the instruments were developed, the study assumed that
cultural and linguistic backgrounds were not a barrier to providing accurate responses to

questions.
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Limitations

The study was limited in terms of random selection of participants and schools.
There was no random selection of participants. Only an accessible population of students
that was representative of urban and rural Botswana youths was recruited to participate in
the study. Another limitation of the study may be the definition of social influence. This
construct has not been consistently tested in the sport psychology literature. Although
numerous studies have examined agents that socialize youths into sport (Brustad, 1993a:
Dempsy, Kimiecik, & Horn, 1993; Horn & Weiss, 1991; Scanlan & Lewthwaite, 1986;
Weiss & Knopers, 1982), there are still questions concerning how to measure perceived
encouragement and discouragement. Participants might have had difficulty interpreting
the behaviors of socializing agents as encouragement or discouragement. Specifically, it
might have been difficult for participants to tell when a behavior is best perceived as
discouragement or something else.

Definition of Terms

Competitive sport participant -- an individual who is involved in sports that

involve some level of structure, competition, prior preparation or practice, are timed, and
normally entail adult supervision. Sometimes there are rewards that go with success or
high level of achievement.

Ego-goal orientation -- is delineated by the evaluation of success in comparison
with the performance of others. Individuals with ego-goal orientation are considered to be
at risk to display maladaptive behaviors such as unwillingness to exert effort when task
demands are high and tend to avoid extremely challenging situations. Such individuals

also tend to attribute success to ability instead of effort, have a sense of achievement that
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depends on the performance of peers and outperforming others (Duda, 1989, 1992: Duda
& Nicholls, 1992).

Non-participant -- an individual who does not actively participate in sport and
physical activity. Such an individual might be participating in other forms of recreational
activities such as video games, chess, and other types of non-physically involving sport
and games.

Organized sport -- competitive and recreational sports that have some structure in
the way they are organized. Typically, organized sport involve adult supervision, games
are governed by established rules, are timed, and might involve giving rewards for major
achievements.

Participant motivation -- the reasons that individuals give for their active
involvement in sport, that is, how and why the are involved. In this study, the question of
interest is why they are involved.

Perceived competence -- Harter (1978) suggests that individuals have an inherent
desire to feel and express competence in the social, cognitive, and physical domains of
achievement.

Perceived social influence -- one’s perceptions regarding the influence of one’s

social environment such as parents, siblings, friends/peers teachers, coaches, and
teammates on one’s involvement in sport, value of sport and physical activity, as well as
self-perceptions of competence.

Recreational participant -- an individual who is involved in sports (leisure
physical activities) for reasons such as fun or enjoyment, health and fitness, to be with

friends, or to do something. The sports tend to be less structured, involve little adult
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supervision. Examples include pick up football (soccer) games, table tennis, and
badminton. In this study, recreational participant would be used interchangeably with
leisure physical activity participant.

Sport enjoyment -- positive affective response associated with participation in
sport and leisure physical activities (Scanlan & Lewthwaite, 1986), especially feelings
such as pleasure, liking, and enjoyment of the company of others.

Task-goal orientation -- means that the focus of attention is on the task rather

than on extrinsic reward (Nichols, 1984). A task-involvement goal focuses on the
development of competence and task mastery. Further, task-orientation learning is
inherently valuable, meaningful, satisfying, and task mastery is seen as dependent on

effort (Duda, 1993, Duda & Nicholls, 1992).
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CHAPTER II
REVIEW OF RELATED LITERATURE

The extensive research on the psychological factors affecting the sport behavior
of youths provides the base for studying the involvement of youths in sport in other
cultural contexts. Specifically, the impact of participant motivation, social influence,
achievement goal orientations, and perceived competence on sport behavior patterns in
youths, has attracted much interest, especially in the United Sates (Ames, 1992; Brustad.
1993a; Duda, 1989, 1993; Kimiecik, et al., 1996). However, little is known about the
relationship among these constructs and the participation behaviors of children and
youths in sport in other cultures. This raises questions of generalizability of the findings.
as well as the applicability of the different theoretical frameworks to other cultures.
Existing research provides frameworks within which investigators could examine the
relationship among the above mentioned correlates and patterns of sport participation
among youths in other cultures.

The present chapter provides a comprehensive overview of existing findings on
participant motivation, social influence, achievement goal orientations, and perce<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>