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ABSTRACT

THE EFFECT OF OCCUPATIONAL SOCIALIZATION
ON ATTITUDES RELATED TO POLICE OCCUPATIONAL
CULTURE: A CASE STUDY OF THE CADETS
IN THE POLICE ACADEMY OF THE STATE OF KUWAIT
By

Mehareb Al-Enezi

This study investigated the effect of the socialization process upon the
attitudes of police cadets; specifically, it examined whether or not the
socialization process had an effect in changing the cadets’ attitudes to be more
similar to attitudes of the police officers. The sample contained 534 police cadets
and 40 police officers. Two questionnaires, one for police cadets and one for
police officers, were used to collect the necessary data. One major and four
subsidiary hypotheses were tested. The major hypothesis was divided into
thirteen sub-hypotheses.

General descriptive statistics such as frequency, and percentage were used
to describe characteristics of the cadet sample. Analysis of variance was used to
test the relationship between the independent variable (socialization) and the
dependent variable (cadets’ attitudes toward the occupational culture dimensions).
Pearson’s correlation coefficient was used to determine the strength of the
association of the relationship between the independent and dependent variables.
Multiple regression analysis was used to determine the interaction effect of the

moderating and independent variables on the occupational culture dimensions.



Meﬁareb Al-Enezi

The findings indicate that only four of the thirteen sub-hypotheses--police
autonomy, police perception of public attitudes, the importance of police work,
and police attitudes toward the public--had statistically significant differences.

Findings for the subsidiary hypotheses indicated that self-esteem had an
interaction effect on only one of the occupational culture dimensions, namely,
dogmatism.

Urban-rural origin had an interaction effect on the following dimensions:
police autonomy, police power, police attitudes toward the public, dogmatism, and
anomy. Informal socialization had an interaction effect only on the occupational
culture dimension of police attitudes toward the public. However, there were no
interaction effects found between socioeconomic background and any of the
occupational culture dimensions. Based on the research findings,

recommendations were provided.
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CHAPTER 1
INTRODUCTION AND STATEMENT OF THE PROBLEM

Police occupy a unique position in society. The organizational units which
they represent are charged with the necessary, but sometimes conflicting,
functions of enforcing the law, maintaining public and private order, preventing
crime, apprehending criminals, protecting lives and property, and insuring the
safety of the general citizenry. To achieve these goals, police organizations apply
special socialization programs in which cadets learn the knowledge, methods, and
skills necessary for their tasks. In the course of these progréms, however,
personal attitudes and values are also changed. In this regard, police socialization
means the process by which the new police recruit (cadet) learns the values and
behaviors that characterize experienced police officers (Lundmann, 1980).

Recently, writers on the police have paid increasing attention to employee
socialization, pointing out the various ways in which new employees learn the
norms and roles needed to function in an organization (Bahn, 1984). Employee
socialization in police work is a very important process. More than in many other
occupations, the police occupation incorporates the need to develop an
occupational identity so strong that it permeates the individual’s life and alters

all other social roles the individual occupies. After the police officer becomes a



"cop," this identity infiltrates all aspects of his life and determines, to a large
degree, the kind of neighbor, friend, father, and/or husband he will be (Bahn,
1984).

Organizations in general, and police organizations in particular, apply
many different socialization strategies. Such strategies include training, education,
apprenticeship, debasement experiences, and cooperation (Wanous, 1980).
Whatever socialization strategy is used, it must be effective in order to be
successful. As Wanous (1980) pointed out:

Effective socialization usually means that the newcomer has changed some

basic attitudes and beliefs. Effective socialization thus means an internal

commitment to the organization, rather than just compliance with
organization practices. At the basis, then, of the socialization process is the

need to understand how people’s attitudes change. (p. 171)

The effective socialization of the police recruit is no exception. This study will
examine the socialization process applied by the police academy in the state of

Kuwait to determine the attitude changes of new recruits as they learn their new

role.

Purpose of the Study

The socialization of police is a very important process because, through
socialization, police organizations achieve their fundamental goal of maintainiﬁg
law and order. Therefore, the purpose of this study is to investigate the
socialization process currently used, and how this process helps in changing the

attitudes of recruits presently enrolled in the police academy in the state of



Kuwait. Toward this end, the study will attempt to examine the attitude changes
of both new and old recruits. Thus, the study revolves around three interrelated
questions:

1. How does the socialization process change the personal attitudes
of the recruit?

2. Are attitudinal changes during the four years at the police academy
due to police socialization, or are at least some of these changes
due to other social influences?

3. Do cadets’ attitudes become consistent with officers’ attitudes?

These questions will be answered by comparing the attitudes of cadets in classes
one through four of the Academy with each other and with the attitudes of police
officers on the Academy staff.

It should be noted that our primary concern is with whether the
socialization process increases the similarity in the attitudes and values of cadets
and Academy staff and not with the general, normative issue of whether this will
make them better policemen. Whether the existing police culture facilitates or
impedes police work is obviously an important question and will be given some
attention. The study deals mainly, however, with whether the cadets absorb

whatever occupational culture exists.



Importance of the Study
The Kuwaiti police force of about 17,000 officers is charged with

maintaining law and order. Of these officers, approximately 1,500-2,000 are
commissioned officers. The vast majority of them received their basic training in
the police academy; this continues to be the case. Therefore, any study that
focuses on the police socialization process is of vital importance for understanding
how the police force of Kuwait functions. Furthermore, this study could produce
valuable information about newcomers (recruits) to the police organization that
could be helpful when assessing present goals and objectives, as well as
determining future goals for police training and operations.

Studying the attitudes of cadets at different levels in the academy would
provide an indication of the success of the socialization process. Although there
is contradictory evidence, some studies have shown, for example, that the police
socialization produces dogmatism and anomie. If the cadets become more
dogmatic and more anomic, the socialization process needs to be modified. It is
essential for the functioning of police organizations that police officers become
less dogmatic, so that they may learn the new values and beliefs that are
necessary to their roles in attaining organizational goals. It is also important that
they become less anomic. Social situations are generally more comfortable when
everyone agrees upon how to act. However, sometimes there is confusion about

how and when to act. At times, norms seem to have been suspended, become



contradictory, or become nonexistent. This situation could occur through a
sudden disruption in patterns of social life, such as the death of someone close.
Suddenly the rules that regulated daily life are thrown into turmoil, and the
resulting confusion about how to act is called anomie. The main function of the
police organization is to face the various crisis situations that occur daily. It is
important that the organization be able to function in an appropriate manner that
eases its task. Socialization is the means by which the police organization teaches
its members to act and behave according to society’s expectations. Therefore,
eliminating or reducing the state of anomie in its members is very beneficial.

In addition to these general attitudes, there are attitudes and values
specific to police work that cadets should learn during their training. The extent
to which they do so will also be assessed. Although authors on this subject have
studied these and other kinds of attitudes among police officers, their results are
not clear and there is no consensus among them. This study will contribute to the
ongoing debate by offering some information regarding police socialization in
Kuwait.

mmﬂmw he S f Kawai

Police Act 23/68 identified law enforcement forces and defined the police

as regular armed forces under the command of the Minister of the Interior. Its

tasks are to keep peace and order within the state, to protect people and



property, and to enforce the law (Ministry of Interior, 1968). Under "23/68,"
police members are subject to many rules similar to those for the military.
Therefore, the Kuwaiti police force is considered a regular organization which
could be called "quasi- military.”

The Kuwaiti police is a national police administered as one body by the
Ministry of the Interior. All police departments and stations throughout the
country are controlled by and considered part of the Ministry of Interior. At the
top of the police administrative hierarchy is the Minister of Interior, assisted by
a ministry undersecretary who is usually a senior police officer. The Minister of
Interior, with the assistance of the undersecretary, formulates general ministry
policy, which is implemented by the various police departments and stations
throughout the country.

As mentioned previously, Kuwaiti police are considered to be a
quasi-military organization. This status is reflected in the police force’s rank
structures. Police ranks are similar to the ranks of the army and are divided into
the two grades of commissioned and non-commissioned officers. In order to
become a commissioned officer, a candidate has to meet certain qualifications,
among which are a diploma from one of the police colleges. Police colleges, in
turn, require a high-school diploma as an admission prerequisite. The candidate
who fulfills the requirements must spend three and one-half years in the police

academy.



According to the Annual Educational Plan (Ministry of Interior, 1987) for
the Police Academy of 87/88, the academic school year contains two semesters
(fall and spring). Each cadet is required to complete 109 semester hours in order
to graduate. These hours are divided differently between these semesters. In
addition, each cadet has to complete the required military training which
augments the classroom study.

The police academy curriculum includes a wide variety of subjects. These
courses can be categorized three ways:

1. Courses required for academic study.

2. Courses required for police work.

3. Courses designed for specific purposes, such as computers and

topography.
Each of the two semesters during the academic year contains between 33 and 37
hours. In the first academic year, cadets study criminology, basic law,
constitutional law, and criminal and traffic law. In the second year, the cadets
must complete 34 hours. These courses include more advanced material dealing
with specific subjects, such as criminal law (special), here each crime is studied
in detail; administrative law; and criminal investigation and evidence. In the third
year, the cadet has to complete 37 hours. The required courses for the third year
differ somewhat from the previous two years in that in-depth courses such as

criminal procedures, public administration, and general civil rights laws are



covered. There have been no major changes in the curriculum in the past five
years.

There is an additional semester in which the cadets study course material
not covered in the previous semesters. In addition, they have to enter an
internship program designed especially for cadets getting ready for graduation and
life outside the academy. The program lasts from one to three months. In this
program, cadets go to different police stations around the country to observe
traffic departments, criminal investigation departments, and so on.

Non-commissioned police officer grades start with the rank of private and
end with the rank of first sergeant. The requirements for this grade are almost
the same as for commissioned officers except that they are not required to have
a high-school diploma. Non-commissioned officers spend only one year in the
police academy, compared to three years for commissioned officers.

Structurally, the police are divided into two divisions: (1) the regional
division, and (2) the functional division. For the regional division, and for
administrative purposes, Kuwait is divided into five provinces or "governorates."
Each governorate is headed by a governor. In each governorate, there is a police
department headed by a director, usually a commissioned officer appointed by the
Minister of Interior after being nominated by the governor.

In terms of function, the Ministry of Interior is divided into several general

departments. These departments include the General Department of Civil



Defense, the General Department of Migration, the General Department of
Criminal Investigation, the General Department of Prisons, the General
Department of Police Academy, and the General Department of Criminal
Evidence and Forensic Science. Each of these departments contains many other
- smaller sub-departments that perform their specific function throughout the
country. A department is headed by a director with one of the highest ranks, or
by a civilian appointed by the Minister of Interior from nominations submitted

by the Minister’s undersecretary.

Limitations of the Stud

The extreme lack of research regarding the police in general and
socialization within an organization or occupation within Kuwait forced the
researcher to rely upon research done in other countries such as the United
States and Europe. Second, because there were no alternatives, only male cadets
who were going to become commissioned officers were chosen as subjects for this
study. Finally, recommendations and findings generated by the study’s data are
exclusive to the Student Officers College within the Police Academy.
Generalizations to other colleges or schools such as the Policeman’s School,
Sergeant’s Institute, and Officers’ Training Institute in the State of Kuwait may

not be appropriate.
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Definition of T _

Police cadet refers to a recruit who is preparing to be a commissioned
officer holding the rank of second lieutenant in the law enforcement agency after
his graduation.

Socialization process refers to the formal and informal process by which
the new police cadet acquires the skills, knowledge, attitudes, values, and motives
currently in the police organization of which he is or will become a member
(Sewell, 1963). In this study, the socialization variable refers to the length of time
that cadets spend at the Police Academy. Length of time is used as an indicator
for whatever experiences occur in that period.

Dogmatism refers to the lack of accepting, evaluating, and acting upon
outside received information based on its intrinsic merits (Rokeaéh, 1960).

Anomie refers to "A state of mind, a cluster of attitudes, beliefs, and
feelings in minds of individuals. Specifically, it is the feeling that the world and
oneself are adrift, wandering, lacking in clear rules and stable moorings"
(McClosky & Schaar, 1965, p. 19).

Occupational culture refers to a set of shared norms, attitudes, and values
held by police officers (commissioned and non-commissioned) in the police
academy.

Social origin refers to the locality of the home of the police cadets

(urban/rural). Rural includes those of bedouin origin.
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Self-esteem refers to the personal judgment of worthiness that is expressed
in the attitudes the individual holds toward himself (Coopersmith, 1967).

Organization of the Stud

The study is organized into five chapters. This first chapter has provided
an introduction to the study, the statement of the problem, discussions of the
purpose and importance of the study, background of the organization in Kuwait,
limitations of the study, and definition of terms. Chapter II contains a theoretical
discussion and an extensive review of the literature. Chapter III is devoted to
discussing the research hypotheses and the methods used in collecting and
analyzing the data generated by the study. Chapter IV presents the data analysis
and interpretation of the findings. Chapter V summarizes the major findings and
conclusions drawn from those findings and its relations to previous research, and
presents some recommendations for improving the quality of cadets’ socialization
at the Police Academy. Finally, some recommendations, based on information

elicited by the study, are given.



CHAPTER 11

- THEORETICAL DISCUSSION AND LITERATURE REVIEW

Introduction

This chapter will be divided into seven sections. The first section presents
general theories of socialization. The second section discusses theories that deal
with adult socialization; whereas, the theory of occupational socialization will be
examined in the third section. The fourth section of the chapter will concentrate
on police recruit socialization and its relation to attitudes. Section five discusses
the relation between self-esteem and attitudes. The sixth section examines
attitudes and their relation to police occupational culture. Finally, the last section

presents a summary of the literature review.

G | Theories of Socializati
Human behavior is overwhelmingly the result of learning or socialization,
although learning takes place within the human biological developmental context.
The mental development of children, for example, goes hand-in-hand with their
physical development.
One of the earliest sociologists who attempted to develop a theory of this
maturation process was Cooley (1964). According to Cooley, the development

of the self reflects the opinions of others. Cooley called this the "looking-glass
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self" because people come to understand themselves by imagining how other
people feel about how they act and look. The three components of the looking-
glass self are: our perception of how our behavior appears to others; our
perception of their judgments of this behavior; and our feelings about their
judgments. The self is formed as a social product through many encounters with
the judgments of others. Cooley believed that the self develops most fully in
primary groups, with the family being the most important primary group where
children form a sense of self through their "sympathetic" relationship with their
parents.

Another prominent sociological theorist interested in the interaction
between self and society is Mead. According to Mead (1934), children at very
early ages do not realize that they are separate from others. As they develop
language and learn to understand symbols, children begin to develop a
self-concept, wherein they can represent themselves in their own minds distinct
from everything else. Their self has been formed--they become objects to
themselves. Mead divided the self into two parts: (a) the "I"--which represents
the spontaneous, unique, and "natural” traits of each individual, such as the
unrestrained impulses and drives found in every normal infant and child; and (b)
the "me"-which represents the social part of the self, the internalized demands
of society and the person’s awareness of these demands.

Mead (1934) suggested that development of the self involves a continuing

"conversation" between the "me" and the "L." In fact, language is a central concept
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in Mead’s stage theory of self development. It is shared symbols or language

which enable individuals to eventually take the perspective or role of the other.

Therefore, according to Mead, there are three stages in the development of the

self:

The imitative (pre-play) stage, in which children imitate the
behavior of others.

The play stage, in which the child plays one role after another; he
or she learns the meanings associated with specific roles in relation
to other roles and learns to take the role of the "significant other.”
The child begins to be able to "see himself" from the perspective of
others.

The game stage, in which the child does not merely assume the
role of a particular significant other, but assumes several roles
simultaneously, or the perspective of "the generalized other,” which
is analogous to the entire community or organized social group.
The generalized other constitutes the internalized social conscience

of the actor.

While Cooley (1964) and Mead (1934) stressed the harmony between the

individual and society, Freud (1962, 1964) theorized a basic conflict between the

two. He saw the self as the result of social experience, but frustrated and

repressive rather than creative and harmonious. According to Freud’s theory, the

self is comprised of three parts: id, ego, and superego. Id refers to instinctual
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desires and operates under the pleasure principle. As infants, humans have these
desires and want them fulfilled but are not concerned with how they are fulfilled.
The superego embodies society’s social restrictions and morality--the young child
learns these social restrictions and acquires a superego through interaction with
others. In a sense, the superego is a form of social conscience that arises from
socialization. The ego is conscious and rational and acts as a mediator between
the unconscious impulses of the id and the demands of the superego.

Freud believed that much, if not most, human behavior is unconsciously
motivated and that neuroses often have their origins in early childhood memories
or wishes that have been repressed. Following from this, Freud felt that an
individual’s adult personality was "molded" by age six.

Writing somewhat later than any of the above-mentioned theorists was
Erikson (1950), whose conception of "the eight ages of man" is one of the most
influential frameworks to deal explicitly with the issue of socialization over the
life-span.

While some views of socialization, like those discussed so far, emphasize
inner thoughts and emotions, behaviorists consider the inner workings of the mind
to be beyond the reach of scientific investigation. Skinner (1971), the most
prominent scholar advocating this position, believed that the human being can be
studied only in terms of behavior, and that socialization is purely a means of
influencing behavior. Behaviorism teaches that because desired behavior is

rewarded, whether the desired behavior is that of a rat going through a maze or
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a child controllipg temper tantrums, and because behavior can be molded or
changed. Behaviorists disapprove of punishment. Even though it might work at
first, it may lead to other types of unwanted behavior, and the punished behavior
may reappear when the punishment ceases. Punishment also may escalate into
cruelty.

Anthropologist Linton (1936) proposed that socialization can be explained
in terms of role and status. A "status” is a position one holds in society, and a
"role" is the behavior expected of the person who occupies that status. According
to Linton, there are two types of status: ascribed and achieved. An ascribed
status is one we are born into or which is assigned to an individual at various
stages in the life-cycle, such as male or female, or son or daughter. An achieved
status is attained through effort. Examples include occupational statuses such as
doctor, lawyer, plumber, or senator; social statuses such as married men or
women; and educational statuses such as high school graduate or college student.
According to this perspective, much of the aim of socialization is to prepare a
person for filling the roles of one or more achieved statuses. However, even for
ascribed statuses, a certain amount of socialization is necessary. For example,
humans are born into the ascribed status of male or female, but perceptions of

these statuses and sex roles vary.
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1 ical A l dult Socializati

The term "adult socialization" refers to changes in learning and attitudes
that take place after the adolescent years. For example, political or religious
attitudes may change. At other times, changes in thinking take place as a person
changes roles. Marriage and parenthood can bring about changes in interests and
attitudes as well as in life-styles. Changes in status can also lead to new
experiences and attitudes. For example, a worker who is promoted to supervisor,
a management position in which orders must be given, may complain about slow
workers rather than grumble about the boss.

The full power of the socialization process can be seen in what is called
"resocialization." This kind of socialization differs from other types of adult
socialization in that it points to a rapid and drastic change, usually one that is
forced upon the individual to some degree. Basic training in the military involves
resocialization because this kind of training is a deliberate attempt to remold a
person’s life and personality in certain respects. The recruit is stripped of
previous status and gains a new status only by meeting the demands of the

Theoretical approaches to the adult socialization process are quite diverse.
There is substantial variation in the conceptualization of what constitutes adult
socialization, the role in the process of the person being socialized, and the causal

variables considered to be of greatest importance.
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Of central importance in the conceptualization of adult socialization is the
extent to which the person undergoing socialization is more passive versus active
in determination of outcomes. In contemporary role theory (Merton, 1957; Brim,
1966; Turner, 1974), socialization is seen as a process of acquisition of
appropriate norms, attitudes, self-images, values, and role behaviors that enable
acceptance in the group and effective mﬁo@m of new roles. The individual
learns primarily through interaction with significant others and observation of
reference groups. Identification theory, which focuses on the strong affective
relationship between a model and identifier through which socialization occurs,
similarly views the process as rather predictable and the socializee as dependent,
having a strong emotional attachment to the model, wanting to be like him, and
emulating his behavior (Bandura, 1964; Block & Haan, 1971; Dager et al., 1976).
Thus, Rosow (1974) posited three psychological elements of socialization: (a)
cathexis of the role; (b) identification with a real or ideal model; and (c)
“introjection” of the model’s values.

Another conceptualization, called "generalization theory," hypothesizes that
the socialization of attitudes, values, and ways of thinking is abstracted and
generalized from successful adaptation to daily life situations (Seeman, 1967,
Kohn, 1969; Schooler, 1972; Kohn & Schooler, 1983; Mortimer, Lorence &
Kumka, 1986; Inkeles & Smith, 1974; Kanter, 1977a). For example, orientations
developed in the work situation may be generalized to the family. While

assuming that actors choose and mold their new roles in accordance with
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previously developed cognitive orientations, this perspective, nonetheless,
deemphasizes the socializee’s role in the determination of outcomes. The
assumption is that when confronted with similar situations, people will tend to
respond in similar ways.

Thus, role identification and generalization theories all view the
socialization process as rather predictable. They see the socializee as relatively
passive, responding to the actions of socializers or adapting to requirements of
the environment. In contrast, another set of approaches emphasizes the fluidity
of the socialization process itself. Because from this perspective the
characteristics of the person being socialized are seen as exerting an important
influence upon eventual outcomes, the socialization process is considered highly
dynamic and rather unpredictable. The socializee actively selects situations that
are conducive to the attainment of his objectives or to the confirmation of his
self-image, and then significantly determines the course of socialization.

In the symbolic interactionism approach, socializees constantly create new
meanings, develop their own understandings and definitions of the situation, and
structure ambiguous social settings to meet their goals and solve common
problems (Cottrell, 1969; Geer, 1972). Socialization is conceptualized as a highly
dynamic process, with the constant possibility that the socializer’s goals, meanings,
and definitions will be disrupted by the socializees. This approach allows for and,
in fact, predicts deviant responses, maladaptive outcomes, and change, depending

on the dynamic course of the process (Van Maanen, 1976).
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Similarly, exchange theory assumes that the socializee is an independent
and active negotiator maneuvering for advantages in relationships with role
partners and membership groups. Outcomes are seen as highly influenced by the
individual’s own resources and strategies as he bargains for rewards in return for
contributions (Homans, 1961). Expectancy theory (Lawler, 1973) likewise
attaches great importance to the actor’s
expectations regarding the behavioral outcomes of his efforts and the group’s
response to them. Only if the expectancy of rewards is sufficiently high will the
individual be motivated to remain in, be socialized by, and contribute to the
group.

Life-span development theories of socialization—-devoted to "the description
and explication of ontogenetic (age-related) behavioral changes from birth to
death" (Baltes & Goulet, 1970, p. 12)--were originally developed to counter
theories of developmental psychology that posited irreversible, unidirectional, and
age-determined change. According to this theoretical perspective, age, per se, is
not the most important variable affecting change (Baltes & Goulet, 1970; Baltes,
1979). Instead, many life-span researchers recently have emphasized the
interaction of individual and social characteristics in explanations of behavioral
change (Hultsch & Plemons, 1979; Baltes, 1979; Baltes & Brim, 1979; Brim &
Kagan, 1980). For example, according to Baltes (1979), three sets of antecedent
factors interact with each other, accumulating over time to produce

developmental change. First, there are ontogenetic age-graded (or normative
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age-graded) influences, that is, biological and environmental determinants highly
correlated with chronological age. Second, there are evolutionary (normative
history-graded) influences that basically refer to cohort effects. Finally, there are
non-normative influences that refer to events that are significant but do not
necessarily occur for everyone, such as serious illness, divorce, and so on.

The research that takes direction from the life-span perspective reflects
this model in which the three sets of influences interact. As noted by Rosenberg
and Turner (1981):

To varying degrees, research done within the life- span perspective stresses

the complexity of the interactions between biological, psychological, and

historical antecedents as well as the interindividual variability in life

experiences. (p. 152)

A large range of very important subjects have been examined using this broad
orientation. These include cognitive development (Flavall, 1970), moral
development (Kohlberg, 1973), intellectual abilities (Baltes & Schaie, 1976),
sex-role development (Emmerich, 1973; Huston-Stein & Higgins-Trenk, 1978),
attachment behavior (Lerner & Ryff, 1978), family development (Hill &
Mattessich, 1979), and even the changing meaning of personal possessions
throughout the life-span (Furby, 1978).

The results of the above discussed research have challenged common
assumptions. For example, until recently, accepted wisdom on adult cognitive

development held that there is a plateau and then a gradual decline in abilities

(Thomas, 1979). With the advent of life-span oriented research, this view has



been questioned. Baltes and Schaie (1976) have maintained that consistency and
change in adulthood are dependent upon a variety of individual, social, and
historical variables; in particular, health, education, and socioeconomic status.
Schaie (1979) concluded that theories of intelligence throughout adulthood do not
take interindividual and cohort variability into account. He stated that: "It is
abundantly clear that reliable decrement until very old age (and by that I mean
late 80’s) cannot be found for all abilities or for all individuals" (p. 104).

The life-span approach appears to be an avenue leading researchers to
challenge heretofore accepted assumptions regarding both substance and method.
Similarly, the life-span orientation draws attention to differences in the ways in
which individuals experience similar life events. Stressful life events and
adaptation to them are a central theme in many of these researchers’
investigations of socialization (Rossi, 1968; Lopata, 1973; Datan & Ginsberg,
1975).

Using this approach, Hultsch and Plemons (1979) examined a variety of
variables and processes that affect individual responses to life events. They
looked at "individual” and "cultural” events. The former included marriage, birth
of a child, or death of a loved one. The latter, such as periods of depression,
economic prosperity, war, and so on, were "not experienced as part of the usual
life course and (which) affect a larger number of individuals" (p. 19). It is the
intersection of these kinds of events that makes the life experience of each cohort

unique. Thus, it is apparent that research done within the life-span orientation



concentrates upon a variety of factors and processes ranging from the biological
to the historical, with an emphasis upon the interaction between ontogenetic,

age-graded development, and the cultural or historical context.

The study of occupations and professions has received considerable
attention from many sociologists and other behavioral researchers. Many
researchers have attempted to show how occupation affects the participant
relative to his attitude formation, personality development, and view of life (Hall,
1948; Merton, 1957; Becker et al., 1961; Moore, 1969; Van Maanen & Schein,
1979; Wanous, 1980). Through socialization, the new recruit is introduced to role
requirements imposed by the occupational organization. The advance of
individuals within the organizational hierarchy depends upon the success of the
socialization process in terms of accomplishing the requirements of the
organizational role (Harris, 1979).

In explaining the occupational socialization process and how it works,
Kadushin (1972) stated that:

Studies on the socialization of professionals have generally assumed that,

in addition to learning technical skills, a student physician or lawyer

acquires values, attitudes, and self- concept of a professional. These
aspects of the professional role are acquired through participation in the
formal social structure of the professional school, but especially through

informal interaction with inspectors and students. (p. 152)

The process of occupational socialization and attitude formation depends upon

many different variables. Some of these variables are easy to control but others



are difficult to control. Also, their impact upon individuals within the work
environment varies. Pavalko (1971) discussed occupational socialization by
stating the following:

While the function of occupational socialization is to change persons—to

instill in them skills, knowledge, attitudes, values peculiar to their future

occupation and work group-—-each occupation may have a readily
distinguishable if not entirely unique idea of what its future members
ought to be moving toward and what the end product of the training

process ought to look, think, and feel like. (p. 93)

The concept of occupational socialization is not necessarily confined to
high-status professions such as medicine, law, teaching, or engineering. Harris
(1979) tried to explain how occupational socialization was understood among
students of occupation by pointing out that some occupation writers consider
some occupations, such as medicine, law, university professors, and engineering
to have the status of "profession.” Other writers did not consider the status of
profession important-except for the occupational members themselves. Most
studies of socialization on occupations have focused on those traditionally
regarded as professions.

Socialization into occupations does not happen randomly or in a single
dose; usually the socializee goes through several organized steps to gradually
enter the occupational role. In her study of student nurses, for example, Simpson
(1972) showed that socialization of an adult into an occupational role involves a

sequential process. Simpson showed that socialization into an occupation goes

through three distinct stages. Each stage involves some learning of the cultural



content of the role and some self-identification with it. During the first stage, the
individual shifts attention from the broad goals that led him to select the
occupation to the goal of proficiency in a particular work task. During the second
stage, certain significant others in the work setting become his main reference
group. In the final stage, the socializee internalizes the values of the occupational
group and adopts the behaviors it prescribes. These three stages may overlap,
but in general they constitute a sequence. The emphasis in Simpson’s analysis
was on the way professional schools change the socializee’s conception of the
occupation as well as their occupational values and goals. In addition, Simpson
emphasized the importance of new reference groups in bringing about these
changes and in transmitting professional standards to the socializee.

Among other research undertaken to examine occupational socialization
effects was a study of the training of occupational therapists. According to Sabari
(1985), the socialization processes which take place during the professional
education of occupational therapists have profound influence on the future
practice of these therapists. Sabari analyzed the professional socialization process
and showed that several important factors play a role in shaping professional
socialization. These factors include the goal of professional training, the different
stages of training, and the participants (i.e., student or recruit, the other
socializees or peers, the trainers or socializing agent, and the patient). Her
analysis emphasized the role-values and attitudes that are transmitted from the

socializing agents to the socializees. She pointed out that factors such as material
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used in training and length of training are important criteria for determining the
effects of socialization.

As is apparent from these studies, the relationship between socialization
and values and attitude change is fundamental. It is the goal of the socializing
agent to facilitate change in some of the socializee’s attitudes and beliefs and to
promote new attitudes and beliefs which serve the objectives of the socialization
process.

Military socialization is another area where the socialization process has
been studied. It is widely known that the socialization process in military training
is very strict and attempts to establish definite roles to be played by officers after
their graduation. Several researchers have examined the socialization process and
demonstrated that many of the values and attitudes of cadets become different
after finishing the four years of academy training (Lovell, 1964; Priest, Fullerton
& Bridges, 1982).

Dornbush (1954) conducted one of the earliest studies when he examined
the socialization process that took place in the Coast Guard Academy. The Coast
Guard program usually requires four years to complete. During the first two
months of this program, cadets cannot leave the academy. According to this
study, during the four-year period, each cadet has to go through many changes in
his attitudes and beliefs. These changes take place for several reasons. One

reason is the control system used in these types of institutions. According to the
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study, the solidarity of the control system is one of the most effective conditions
used to control behavior and change attitudes and beliefs of the cadets.

During the four years spent in the military academy, the honor system is
used to foster certain values and attitudes within the individuals. The emphasis
is on group work, the spirit of bureaucracy, and following the command of the
higher rank. In other words, the socialization process taking place during military
training usually attempts to make the individual incorporate all the new attitudes,
values and beliefs into his old attitudes, values, and belief system. So he develops
different characteristics consistent with the new role that he will play in his
professional life. According to Dornbush (1954), military training attempts to
establish the required changes in attitudes and the belief system in each cadet by
isolating them. This also helps them to identify with the new role and to change
their self-image or ideas that are inconsistent with what is supposed to happen
during their training time. In summary, the training, the material studied, and the
attitudes and beliefs being instilled during the four years in the academy all have
one goal: to change the trainee and foster new qualities consistent with his/her
professional role in a military career after graduation.

Another recent research study concerning socialization in the military was
conducted at the Air Force Academy by Defleur and Warner (1987). The study
was concerned with the change in attitudes and self-concepts of those who were
still in the academy and those who had dropped out before graduation. Since

subjects were both male and female, three variables were examined: sex-role



identity; values and attitudes about society’s role for both males and females in
occupational life; and values related to military life. One of the apparent changes
was the change in attitude about female roles among both males and females.
Surprisingly, the females who left the academy before graduation had a greater
tendency to classify themselves as masculine than those who remained. This
finding perhaps can be explained by the fact that in a place where males are
dominate, females who display masculinity would be less likely to survive or stay.
This may be why some females left the academy. However, those females who
stayed in the academy showed more traditional values. Even though they were
more assertive and independent, they displayed more feminine traits. In
conclusion, the overall results showed that both male and female cadets displayed
some changes in their attitudes, values, and beliefs about gender identity and
female roles, although the change was more significant among females who left
the academy before their graduation.

In spite of the fact that many studies reveal that occupational socialization
is generally successful in producing changes in attitudes and values, this is not
always the case. Davis, Olesen and Whittaker (1966), in their study of collegiate
nursing programs committed to training and producing future nurses for
leadership in the profession, reported that young women entering this program
were primarily oriented toward traditional female roles revolving around
marriage, raising children, and homemaking. The nursing school faculty’s effort

to change their orientation toward a stronger commitment to long-term careers
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in nursing and an active leadership role in the profession proved unsuccessful.
By the end of their training, the nursing students were generally no more
committed to long-term careers and were no more likely to aspire to assuming
professional leadership roles than were first-year students. Davis, Olesen and
Whittaker (1966) summarized their study as follows:
The overall picture emerging from our data is that of conventionally
oriented young women, much more heavily invested in traditional feminine
life goals than in career pursuits and reluctant to make more than
incidental concessions toward professional involvement. Even more
discouraging, perhaps, from the vantage point of the nurse educator, is the
finding that in nearly every respect this essentially conservative outlook

holds firm, and in some instances grows firmer, through the three years of
university nursing education. (p. 159)

For some professions, one cannot understand occupational socialization
without considering the social organization in which the existence of that
profession is dependent. Police work is one such occupation. Therefore, studying
police occupation socialization requires that attention be focused on
organizational structure because the formal organizational structure, in
combination with other factors such as the informal organizational structure, plays
a major role in police socialization.

In general, occupations have applied many different kinds of strategies for
the socialization process. All of these strategies are aimed at providing
newcomers with the skills necessary to do their job. At the same time, these

strategies also attempt to provide newcomers with attitudes appropriate for their
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new job (Manning, 1983). Van Maanen and Schein (1979) identified and
analyzed six different tactics which the organization can use to socialize its new
members to their new role. According to them, socialization is collective, formal,
sequentially fixed, serial, and involves investiture. Therefore, police socialization
could be accomplished by having all recruits go through a set of experiences
separate from the fieldwork, and training them in consecutive stages. This would
also enable them to acquire the necessary knowledge in a given time. These
processes should follow a series of specific stages and, finally, socialization should
be oriented to investiture into the new status and "stripping” away of the old ones.

Regarding formal socialization, which is the main concern of this research,
Van Maanen and Schein (1979) stated that it is the "process in which a newcomer
is more or less segregated from regular organizational members while being put
through a set of experiences tailored explicitly for the newcomer” (p. 236). This
type of socialization tactic can be found in organizations such as police
academies, professional schools, and various kinds of internships. Informal
socialization, however, has no special program design that one can follow. It is
a type of "aissez-faire" socialization by which the newcomer learns a new role
through trial and error (Van Maanen & Schein, 1979).

Formal socialization processes basically exist in organizations where there
are special preparations for new positions that are to be occupied and where it
is important for newcomers to learn the "correct” attitudes, values, and protocol
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