


ABSTRACT
SYSTEMIC INTERPRETATION OF AN ANALYSIS OF THE
RELATIONSHIP BETWEEN ACADEMIC CLIMATE
VARIABLES AND ACHIEVEMENT IN

PREDOMINANTLY BLACK
ELEMENTARY SCHOOLS

By
Charles H, Beady, Jr,

This study was developed from what many perceive
to be a need for establishing a data base that is
specifically representative of populations of black
Americans, a data base from which inferences can be made
to facilitate the development of counseling models that
will be effective 1in use with these populations.

The primary purpose of this study was to determine
if an analysis of the relationship of academic climate
variables to academic achievement in predominantly
black elementary schools would support a major premise
advanced by the proponents of the systemic approach to
counseling. Proponents of systemic counseling view
the cause of most mental health problems as originating
within social systems as opposed to originating within
the client, The premise advanced states that the soclal-
psychological climate that prevails in a given soclal
system is the primary cause of certain behaviors ex-

hibited by that system's members,
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Support for this premise was sought through the
testing of the hypothesis which stated that the measures
of school academic climate used in this study would
significantly account for variance over and above that
accounted for by measures of mean school soclo-econemic
status (SES), SES 1s a crucial element in the hypothesis
because of the commonly voiced notion that the effects
of school environments are inseparable from the effects
of SES,.

Since the study was correlational, causal inferences
could not be made concerning the findings, Thus,
support for the premise stated above was determined
by the direction of the findings, This means that
if the findings of this study should not support the
hypothesis advanced, a reconsideration of the hypothesis
and/or the premise stated above would be in order, If
the hypothesis should be supported, the implications
of the correlations could be discussed, through causal
inferences could not be made,

The units of analysis were 30 elementary schools
having student body populations of greater than 50%
black, These schools were randomly sampled from a
population of 221 Michigan elementary schools, which
comprise the state!s total population of elementary

schools having predominantly black student bodies,
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The instruments used were revised versions of
separate but interrelated teacher, student, and principal
questionnaires developed by Brookover, Gigliotti,
Henderson, and Schneider, (1973). The questionnaires
were designed to measure different aspects of academic
climate, based primarily upon student, teacher and
principal perceptions, The mean responses of 4,T4T
students, 143 teachers, and 30 principals were analyzed
in this study., Achievement data were provided by
Research, Evaluatipbn and Assessment Services, Michigan
Department of Education., SES data were gathered from
both students and principals and were coded using
a modified version of the Duncan Socio-Economic Index
scale (Reiss, Duncan, Hatt, & North, 1961),

The data were collected by black and/or integrated
research teams consisting of individuals who had been
trained to administer the questionnaires.

The academic climate variables used in this study
were developed from factor analyses of data generated
from a study by Brookover (1975) using the same in-
struments as those used in this study. The sample
from which Brookover's data were collected consisted
of 69 randomly sampled Michigan elementary schools,
including seven schools that had predominantly black

student bodies.
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The data were analyzed using forward inclusion
multiple regression, An a priorl alpha level was
set at ,05. The hypothesis tested was supported
when SES and academic climate varlables were entered
into multiple regression equations in varying orders,
Three of the 14 academic climate variables entered
into the regression equations significantly accounted
for variance over and above that accounted for by SES.
However, SES did not significantly account for variance
over and above that accounted for by academic climate
variables., SES accounted for 37.5% of the variance
when it was entered into the regression equation first,
An additional 31.1% of the variance was accounted for
by entering the academic climate variables into the
equation after SES., The academic climate variables
accounted for 59.1% of the variance when they were
entered into the regression equation before SES, SES
did not significantly account for variance beyond that
accounted for by academic climate variables,

The academic climate variable, student reported
sense of futility, was ldentified as the single
independent variable which accounted for most of
the variance among the achievement levels of the schools
in the sample, This variable was a measure of the students!

perception of their ablility to control or influence
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the "system" around them, particularly those aspects
of the school system which influence achievement, A
coeficient of -.71 was obtained when student reported
sense of futility was correlated with achievement,
This variable alone was responsible for 85% of the
total varisnce significantly accounted for by academic
climate variables and SES, where academic climate
varisbles were entered into the regression equation
first and SES entered last, Thus, the evidence from
the study supported the hypothesis advanced, The
evidence further indicates that student reported
sense of futility may have the single most important
effect on achievement of all the independent variables
considered in the study,

The analysis of the relationship between academic
climate vsrisbles and achievement in predominantly
black schools supported the following conclusions:

1, Student sense of futility, teacher
perception of student drive for academic
improvement, and teacher-principal
efforts at improving achievement may
significantly affect mean school
achievement in Michigan's predominantly
black elementary schools, regardless
of the mean socio-economic status in

these schools,
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3.

5.
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Student sense of futility may have
the most significant impact of all
the aspects of academic climate
measured in the study, upon mean school
achievement in Michigan's predominantly
black elementary schools,
Changes in the mean soclo-economic status
(e.g., by busing) of Michigan's pre-
dominantly black elementary schools may
not effectively improve achievement
without concomitant changes in academic
climate,
Since it 1s assumed that mean school
soclo-economic status cannot be as
readlly effected as changes in academic
climate, it was concluded that improve-
ment in the achievement levels of Michigan's
predominantly black elementary schools
may be most readily effected by changes
in academic climate.
The social-psychological climate of a
given soclal system may be the primary
cause of certain behaviors exhibited by
that system's members, This conclusion
is congruent with a systemic interpre-

tation of the results of the study.
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The most salient implication derived from the

preceding conclusions is that educators, counselors,
and others in related fields should not look ex-
clusively to the individual for the purpose of
determining the cause of that individual's so-called
"deviant" behaviors, and instead focus attention on the
effects that social system "behavior" may have on in-

dividual behavior.
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Chapter I
STATEMENT OF THE PROBLEM

Need for the Study

Presently, there exist a number of theories and
varying approaches to counseling, but few address
themselves to the black experience., The few that
do usually depict blacks in an unfavorable light
(Gunnings, 1971). Traditionally, counselors have
given little attention to the mental health needs of
black Americans, In the spirit of Ralph Ellison's
Invisible Man (Ellison, 1952), counselors have failed

to make an objective assessment of cultural
differences and the extent to which these differences
warrant the formulation of new counseling models that
will be effective tools for confronting the problems
that affect the lives and mental health of black
Americans,

The prevalling assumption has been that one
simply could transafer counseling techniques from one
culture to another, Bell (1971) pointed out that this
notion 1s geared for fallure. He stated that the
black psychologist who practices traditional counseling
methods often 1s shocked to find that his black clients
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perceive him as being an "Oreo cookie" (black on the
outside, and white on the inside).

The literature contains a plethora of articles
written by black counselors and psychologists (Bell,
1971; Franklin, 1971; Gunnings, 1971; Mosby, 1972;
Thomas, 1972; White, 1972; wWilliams & Kirkland, 1971)
illuminating the need for formulating and seeking
empirical support for psychological theories and models
that will serve, not subjugate, black people in America.

Theories and models that accurately represent the
black experience are essential to the formulation of
effective solutions to problems that come to bear on
black Americans. Traditional counseling models have
been ineffective in this respect (Williams & Kirkland,
1971). The need for the research with which this study
1s concerned lies at the heart of what White (1972) had
to say about the ineffectiveness of traditional theories,

It 1s very difficult, if not impossible, to
understand the 1life styles of black people
using traditional theories developed by
white psychologists to explain white people.
Moreover, when these traditional theories
are applied to the lives of black folks

many incorrect, weakness-dominated, and
inferiority-oriented conclusions come about,

(p. 43)

Again, the field of counseling needs theories and
models, and empirical support for models and theories
that can serve black clients effectively. This project
is an effort in that direction,
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Purpose of the Study

Each year, disproportionate numbers of black
students in this nation's schools continue to score
well below national norms on standardized assessment
instruments,

Counselors traditionally have asked "What is
wrong with them?"--a posture that automatically
places the onus of the problem upon the student,
However, noted thinkers in the flields of counseling
and psychology (Gunnings & Simpkins, 1972; Banks &
Martens, 1973; Stubbins, 1970) have suggested that
counselors who continue to ask this question are in
effect, blaming the "victim" for the cause of the
problem,

This new type of thinking has serious implications
insofar as the fields of counseling and psychology
are concerned, It suggests the possibility of al-
ternative frameworks for assessing and moving toward
eliminating the problems that millions of Americans,
particularly urban residents, face dailly.

As a result of the insight he has gathered in
terms of the mental conditions of oppressed people
in the United States, Gunnings (1973) has formulated
what many feel to be an effective alternative for
assessing and moving toward the elimination of these

Problems and the symptoms they produce, including
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such symptoms as substandard achievement in the urban

classroom., This approach is called "systemic counseling."
Proponents of the systemic approach to counseling
argue that the prevailing climate of a given soclal
system 18 the primary cause of behavior exhibited by
that system's members, including those members whose
status in the system--by virtue of age, race, soclo-
economlic status, sex, and the like--renders them virtually
powerless to affect that climate.
The purpose of this study 1s to determine whether
or not an analysis of the correlations between system
climate and achievement in predominantly black elementary
schools ylelds results which are congruent with the

preceding tenet.

Theory
In addition to counseling those individuals whose

mental health 1s jeopardized by the climate maintained
by a soclal system, the asystemic approach to counseling
suggests that soclal systems and subsystems should be
"counseled" to change the prevailing climate,

Appelbaum (1970) discussed the major theories of
social change, He concluded that these theories become
relatively useless as one consults them in order to
identify factors that may be manipulated to vallidate
the theories or facilitate change,
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Writing about the need for good, comprehensive
theories of social change, and recognizing the in-
adequacles of existing theories of soclal change, Bennis
and Peter (1966) have suggested the use of specially
trained behavioral scientists as change agents, Their
purpose would be to facilitate desired social change.

Several years later, Gunnings (1971) stated that
the United States soclal system is the cause of many
of the mental health problems that millions of
Americans face, He suggested that counseling programs
begin to train counselors as change agents.

Bennis and Peter (1966), and Gunnings and Simpkins
(1972) see the change agent as necessary for bringing
about social change, Unlike Gunnings, however, Bennis
and Peter do not present undesirable social system
characteristics as the reasons behind certain behavior,
One can conclude, therefore, that although the function
of the change agent is similarly intended, the purpose
differs,

While Bennis and Peter emphamsize the change agent's
role as bringing about desired social change, Gunnings
(1971) 1inks social change to mental health, In his
view, the process of systemic intervention involves
bringing about desired social change by challenging and
rectifying those inequities in the system that impinge

upon the mental health of millions of oppressed Americans.
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One finds, therefore, that the relationship between
social change and mental health becomes crucial to
the purpose of the systemic change agent,

Thoughts on social change and on changing systems
are by no means a new occurrence, In the 19th century,
for instance, Charles Darwin provided many of the analo-
gles that social scientists needed for thinking about
soclal change. Notions of evolution still dominate
most theories of social change (Appelbaum, 1970),.

It was probably the volatile 1960's, however, that
fostered the current emphasis on the need for social
change,

In the early 1970's, the systemic philosophy was
introduced, Concurrently, there appeared in the
literature numerous articles addressing the types of
issues that generally support the systemic approach
to counseling as a viable alternative to more traditional
approaches, Banks (1972), for instance, viewed the
behavior that blacks were exhibiting, as they rioted
and denounced the system, as normal, rational, and
predictable responses to the behavior that social
systems exhibited toward them, Sikes (1971) asked,
"Can counseling psychology give some attention to our
national illness" (p. 103)? PFranklin (1971) questioned
the direction of the counseling process where the

counselor assumes that the client must learn to cope
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with the world and disregards the inequities that

the system has perpetrated upon the client, These
writers and others (Williams & Kirkland, 1971; Bell,
1971; Lewis & Lewis, 1974; Dworkin & Dworkin, 1971;
Caplan & Nelson, 1973) have called for a re-evaluation
of the counselor's role and a reordering of the counsel-
ing process,

The systemic philosophy seeks to reorder the
counseling process by placing a new emphasis on problem
definition. In the past, counselors have sought the
cause of the problem as residing within the client,

The systemic philosophy maintains that, for the most
part, the cause of the problem is external to the
individual--residing within the climates of the systems
or subsystems that prevail over the client, Thus, the
counselor who 1s attending to the behavior of the client
is merely treating a symptom that is the result of the
problem, This 18 not to say that counselors should not
consider the behaviors exhibited by their clients. This
1s to say, however, that (a) as long as causes remain
unchecked, symptoms will continue to exist, and (b) how
a problem is defined will determine how the solution

to that problem will be pursued, If the location of

the problem 18 incorrectly traced, the solution to the
problem will be evasive, Caplan and Nelson (1973) have

written:
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The way a socilal problem is defined determines
the attempts at remediation--or even whether
such attempts will be made--by suggesting
both the 'foci' and the techniques of inter-
vention and by ruling out alternative
possibilities. More specifically, problem
definition determines the change strategy,
the selection of a social action delivery
system and the criteria for evaluation,
(p. 200)

If social systems are responsible for the symptoms
that many clients bring to the counselor, then the pre-
ceding position more than Justifies the need for new
direction in the counseling process, Given the far-
reaching implications of the systemic philosophy, its
assumptions certainly warrant testing.

Reaction to the introduction of the systemic approach
to counseling has ranged from skepticism to unqualified
acceptance, The former reaction 1s usually generated
by a lack of understanding of what is meant by "counsel-
ing the system,"

Counseling the system involves formulating and
implementing strategies designed to facilitate change
in system behavior, There are no clear-cut abe's of
strategy formulation because the formulation and
implementation of strategy are dictated by the nature
of the problem, The major undercurrent that guides
and determines the "systemicness" of a strategy,
however, is that the proponents of the systemlic approach

to counseling view the causation of the problem as

residing within the system, and not the client, A



9
A clear and concise understanding of this notion is

essential to obtaining a comprehensive grasp of the
purpose and intent of systemic intervention, Like-
wise, an understanding of the process of systemic
intervention is better facilitated through a working
knowledge of the process and the components that
determine soclial system behavior, The model presented
in Figure 1.1 was developed by the writer as a graphic
representation of this process and its determining
components, The model illustrates the behavioral
relationships that exist among soclal systems, sub-
systems, and the groups that constitute thelr popula-

tion membership,
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Any group of interacting individuals may be said

to constitute a social system if two major criteria
are met, First, interaction is structured by social
system members' perceptions of roles, status, and
positions, Secondly, interaction is medlated by a
defined set of rules, goals, and purposes.

A social system usually contains subsystems. As
one examines the characteristics of a social subsystem,
one finds that a soclial subsystem must meet the same
criteria regarding individual interaction as does a
soclal system., The major difference between the two
rests in the determination of at what level the unit
under analysis 18 to be studied, A socilal subsystem
is, then, an infrastructure--one of the component
parts whose interaction with other subsystems, together
with their individual members, comprise the larger
social system, If, for instance, one is considering
achievement 1n a given elementary school, the school
may be studled as a social system, If, on the other
hand, one 1is considering achievement in a school
district, the same school may be treated as a social
subsystem,

Perhaps the most crucial point the model is
intended to illustrate is that individual interaction
is the primary component in the determination of social

system and subsystem behavior,
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The interacting individual members of social
systems and subsystems may be conceptualized as
constituting two groups--administrator members and
recipient members, Membership in either group 1is
determined by a number of factors including race,
religion, sex, age, soclo-economic status, level
of education, and so forth, Administrator members
of a soclial system are those members whose perceptions,
attitudes, and behaviors, for the most part, establish,
support, and maintain the climate that prevails in the
soclal system, Administrator members make and enforce
rules through utilizing the varying levels of power
that are inherent in the roles, status, and positions
they assume, Reclplent members of a social system are
those individuals who are relatively powerless with
respect to making and enforcing the rules that govern
individual, and therefore, soclal system behavior,
The perceptions, attitudes, and behaviors exhibited by
recipient social system members, however, can and do
influence the perceptions, attitudes, and behaviors
exhibited by administrator members, The degree of this
influence 1s determined by the same kinds of factors
that determine group membership. Again, these factors
include race, religion, sex, age, soclio-economic status,
level of education, and so forth,

While an individual member of a soclial system or
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subsystem will belong to either one group or the other,
that individual will, almost without exception, simul-
taneously belong to a number of other soclal systems
and subsystems, Moreover, the individual's status

as a recipient member in one system may change to that
of administrator member in another, and vice versa,

A teacher, for instance, who is taking evening classes
may be percelved as an administrator member while teach-
ing in her classroom "soclal system." On the other
hand, she may be perceived as a recipient member in
the classes she 18 taking as an evening student. In
her role as teacher, she makes and enforces many of
the rules that, in part, determine the climate (i.e.,
academic climate) in her classroom, In her role as
student, she abides by the rules that determine class-
room climate, and has relatively little input into
determining what those rules are,

As one grasps the nature and process of the be-
havioral relationships that exist among social systems,
subsystems, and their individual members, it becomes
apparent that the process of systemic intervention--
system counseling--involves formulating strategies
that will utilize these relationships to the client's
benefit, Since recipient members and administrator
members are identified as the primary determinants of

soclal system behavior, either or both will likely
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become the central focus of any strategy formulation.

While the process of systemic intervention is
conducive to a holistic approach to changing social
syastem behavior, it 1s not restricted to this macro
level., The relationships among system members and among
systems and subsystems can be even more conducive to
intervention at a micro level, Any given problem, for
instance, may dictate that the systemic counselor need
not view the total United States social structure as
the most appropriate "system" for which to develop
modification strategies, A crucial point to be under-
stood when discussing the process of systemic inter-
vention is that social systems, subsystems, and the
primary determinants of their behavior are interrelated,
and that change in one will or can have substantial
effect on the other,.

A number of writers from a variety of educational
backgrounds have addressed soclal issues and concerns
in ways that substantiate the existence of reciprocal
behavioral relationships among social systems, sub-
systems, and their individual members, Addressing the
status of elementary school youngsters as recipients
of praise and reproof, Jackson (1968) wrote:

School is also a place in which the division
between the weak and the powerful 1is clearly

drawn....Teachers are indeed more powerful
than students in the sense of having greater
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responsibility for giving shape to class-
room events, and this sharp difference in
authority 1is another feature of school
1life with which students must learn to
deal, (p. 10)

Green (1974) saw the problems that plague urban
schools as closely tied to the problems that plague the
larger urban soclety, He suggested that teachers and
administrators must do more than educate, They must,
he suggested, crusade agalnst the problems that prevail
in urban America 1f the quality of education in the
cities 1s to be improved, Banning (1974) suggested
that in establishing effective educational programs,
a mutually dependent partnership should exist between
the student and his environment, Schoenauer (1972)
wrote:

The process of a system leads to the
realization that the system under
analysis is actually composed of many
subsystems, the output of one such
subsystem becoming an input to a
subsequent subsystem, (p. 484)

These writers have clearly illustrated their
commitment to the bellief that a soclal system, 1its
subsystems, and system members can and do influence
one another's behavior,

Discussing soclal change vis-a-vis educational
reform, Levin (1974) took the behavioral relationships
that were illustrated in the system behavior model
(page 10) to their logical conclusion. He suggested

that the behavior of the American educational system
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for the most part is determined by the climate that
prevails in the total U,S., social structure, In this
regard he wrote: "In short, only when there is a
demand for educational reform by the polity will
educational reform succeed" (p. 316).

Levin's argument is supported by Knowles and
Prewitt's (1969) perceptions of a changing national
attitude toward the role that this nation's institutions
have played in propagating racism, His argument is
further supported by William Ryan's (1971) victim-blaming
model. What is implied in these works is that con-
tradictions constantly being pointed out in the American
system of democracy are becoming so apparent that the
system finds itself in the precarious position of having
to "put up" in order to keep from "shutting up."

One could, therefore, argue that because of this
shift in the national climate, blacks and others who
have suffered social injustices have made social gains
that were all but impossible prior to the last decade.
By following Levin's argument as it flows consistently
with the behavioral relationships outlined in the system
behavior model, it subsequently becomes apparent that
continued social change in the United States will have
to involve commitments from all sectors of the total
soclety. An additional purpose of the systemic approach
to counseling 1s to facilitate these commitments, for

they are necessary to bring about the types of soclal
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changes that are conducive to the positive mental

health of all the system's members,

Definition of Terms

Although many of the following terms have been
defined previously, their definitions are presented
again, in this section, for the convenience of the
reader,

Social System: Any group of interacting individuals

may be saild to constitute a soclial system if two major
criteria are met, First, interaction is structured

by soclial system members' perceptions of roles, status,
and positions, Secondly, interaction is mediated by

a defined set of rules, goals, and purposes,

Social Subsystem: A soclal subsystem must meet the

same criteria regarding individual interaction as does

a social system. The major difference between the two
rests in the determination as to what level the unit
under analysis will be studied, A social subsystem is,
then, an infrastructure--one of the component parts
whose interactions with other subsystems together with
thelr individual members, comprise the larger soclal
system,

The System: This term refers to the total United States

social structure, including its social systems, subsystems,

and individual members.
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Academic Climate Variables: A set of soclial-psychological
factors that reflect those norms, expectations, attitudes,
and behaviors exhibited by teachers, principals, and
students that are thought to account significantly for
variance in achievement among schools.

Academic Climate: The interaction of those norms, ex-

pectations, attitudes, and behaviors exhibited by
principals, teachers, and students that are thought to
have a significant mediating impact upon student achieve-
ment,

Social System Climate: The interaction of those norms,

expectations, attitudes, and behaviors exhibited by
soclal system members that are thought to influence
other attitudes and behaviors exhibited by social system
members,

Social System Behavior: The resulting consequence of

the interaction of certailn norms, expectations, attitudes,
and behaviors exhibited by social system members,

Administrator Members (of a social system): Those

individuals whose attitudes and behaviors, for the most
part, establish, maintain, and support those rules that
govern individual system member behavior, which, in
turn, 1s a primary determinant of social system climate
and behavior,

Recipient Members (of a social system): Those individuals

who are relatively powerless with respect to making and
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enforecing those decisions and rules that govern in-

dividual and, therefore, social system behavior,
Systemic Counseling: An approach to counseling in which
the cause of non-organic mental health problems is
viewed as originating within social systems as opposed

to originating within the client,

Testable Hypothesis

The following hypothesis was tested during this
investigation: Measures of academic climate will
significantly account for differences in achlievement
levels among predominantly black elementary schools,
over and above variance accounted for by secio-economis
status,

An additional question that was also investigated 1is:
Which of the academic climate variables account for most
of the variance in achievement levels among predominantly

black elementary schools?

Overview

The need and purpose of this present research, along
with the hypothesis and an additional question of interest
to the study, have been presented in Chapter I. 1In
Chapter II, a review of the literature pertinent to the
study has been presented. Presented in Chapter III are
descriptions of the population and sample, along with

descriptions of the procedure, methodology, and decision
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model used in gathering and analyzing the data. Chapter
IV contains analyses of the data generated by the study,
followed by a discussion of the results, Chapter V
contains a summary of the study. Also in this chapter,
limitations of the study and implications of the findings
are discussed, followed by the conclusions drawn, The
final section of Chapter V contains a 1list of recommended

uses for the findings of the study.



Chapter II
RELATED LITERATURE

Overview

While the systemic approach to counseling was
introduced in the early 1970's, almost no studies
exist to confirm or refute its tenets. The literature,
however, contains books, articles, and research efforts
related to many of the issues in which the major
premises of the systemic philosophy are deeply rooted.

This study will involve an attempt to determine
if an analysis of the relationship between academic
climate and achievement in predominantly black
elementary schools 1s congruent with the supposition
that the prevailing climate of a given soclial system
is the primary cause of certain behaviors exhibited
by its members. This supposition is a major premise
of the philosophy that underlies the systemic approach
to counseling. This chapter will examine literature
dealing with systemic and school climate research,
system behavior literature and urban counselor training
literature,

In the first section, previous research on

systemic counseling and on elementary school climate

21
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will be reviewed, There is a paucity of research in
both areas. As previously mentioned, almost no
research exists that attempts to test the systemic
approach to counseling or the tenets inherent in its

philosophy. Only a few researchers have endeavored
. to study school climate as it relates to achievement,
Braithwaite (1974) advocated a systemic interpretation
of the data generated by a study he undertook. Gamble
(1973) compared systemic counseling techniques versus
traditional counseling techniques. These two studies
will be discussed,

Two studies--Coleman, Campbell, Hobson, McPartland,
Mood, Weinfield, and York (1966), and Brookover,
Gigliotti, Henderson and Schneider (1973), have had a
profound impact upon the elementary school climate
literature, Therefore, these two studies will constitute
the central focus of this first section.

The second section 18 concernmed primarily with
what counselors, psychologists, educators, and others
in related fields have said about the impact that the
United States social system and its subsystems have
had on the behavior of its members, This section
represents a sample of some of the issues that are
inherently related to the systemic philosophy--
issues that have been documented by professionals from

a variety of backgrounds,
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Finally, the third section focuses primarily on
what has been written about training urban counselors,
Black counselors and psychologists perhaps have had
the loudest voice in criticizing traditional counsel-
ing programs for their lack of sensitivity to the
needs of black Americans, Their criticisms will be
examined and discussed along with the views of others
on the need for reorienting the traditional counseling

process,

Systemic Counseling And School Climate Research

In a study involving self-disclosure differences
between black and white inmates in a federal prison,
Braithwaite (1974) reported tha% both black and white
inmates disclosed most about themselves to their
"closest inmate friend." Braithwaite suggested that
this finding has implications for the hiring practices
that many correctional institutions presently maintain.
These implications led him to advocate a systemic
interpretation of his data. Braithwaite wrote:

The most significant identifiable
variable stifling the psychological
well-being of minority inmates is un-
doubtedly the lack of Black and minority
personnel at all levels., Affirmative
action efforts aimed at recruitment of
minority personnel are mandatory if
minority inmates are to survive and
return to soclety with rejuvenated role
models. (p.94)

Also, as a result of another study involving
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incarcerated inmates Braithwaite (1973) recommended
that systemic intervention would probably play a
significant role in increasing the amount of self-
disclosure that an inmate is willing to maintain with
a counselor,

Gamble (1973) tested for the effects that systemic
counseling techniques (vs, traditional counseling
techniques) would have on a group of black college
freshmen, He found no significant differences between
the effects of the independent variables (traditional
counseling techniques and systemic counseling
techniques) on the dependent measures (grade point
average and credits earned), Considering the time
factor involved (10 weeks), the strategies that Gamble
employed would have needed to be more intense and
comprehensive to have approached the types of changes
suggested by his major hypothesis (differences in
gradepoint average).

Although Gamble's study is presently the only
one that poses an intended direct test of the systemic
approach to counseling, other studies exist that
address some of the issues that tend to support the
systemic approach to counseling as an effective alterna-
tive to more traditional approaches. Perhaps the best
known study that addresses one such issue 1s the
"Coleman Report" (Coleman et al,, 1966). The basic

issue of the Coleman study 1s one that impacts heavily
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upon the central premise of the systemic philosophy.
It concerns the defining of variables to which variation
in academic achlievement among elementary schools can
be attributed., The systemic philosophy argues that
individual behavior (including academic behavior) 1is
mediated to a large extent by the behavior of the socilal
systems in which the individual functions.

James Coleman's work has contributed significantly
to wide acceptance of the notion that soclo-economic
status (SES) accounts for the greatest portion of
variance 1n achievement among schools. He contends,
however, that the achievement levels among schools
are also affected to a small degree by the differences
in schools, These differences include factors such
as curriculum, physical facilities, and teacher
differences, Coleman suggested that school differences
affect minority students more than they affect white
students., That is, achievement levels among minority
students depend more on the schools they attend than
do achievement levels among white students,

Though there i1s no argument with respect to the
direction of Coleman's findings, a study by Brookover
et al, (1973) suggests that Coleman did not pursue the
question of school differences as they relate to
achievement., According to Brookover, Coleman failed

to make a comprehensive analysis of the relationship
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of social-psychological factors to achievement,
Brookover's data suggest that the high correlations
maintained by SES with respect to achievement may be

due to the fact that SES and certain social-psycho-
logical factors that exist among schools are highly
related, In that same study of academic climate in
elementary schools, Brookover identified low SES

schools with high mean achievement levels, and high

SES schools with low mean achievement levels., Identifi-
cation of these schools alone suggests that something
other than SES may be the causal factor in mean achieve-
ment level differences for these schools.

Brookover hypothesized that measures of academic
climate would account for variance in mean school
achievement, over and above variance accounted for by
SES, His data showed four climate variables accounting
for over 63% of the variance in achievement among the
schools in the sample when the effects of SES, race,
and urban-rural community type were controlled, These
variables were: (a) student sense of futility, (b)
teacher future evaluations-expectations, (c) teacher
reported push of individual students, and (d) student
present evaluations-expectations.

In reviewing the literature on school climate
Boocock (1966) reported that:

On the level of the whole school. . .the
regearch evidence indicates that certain
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types of environments, namely those in
which intellectualism and academic achieve-
ment are positively valued, are productive
of learning. The trick here is to under-
stand Jjust what combination of individual
and system characteristics produce various
intellectual climates., . . .(p. 41)

Brookover's study seems to have been a step in that
direction. The identification of academic climate
variables and the correlations between these variables
and the achievement level of the schools in the sample
suggest that high- and low-achieving schools differ
with respect to the academic climates that they maintain.
These findings have great significance for the systemic
philosophy.

Coleman's conclusions do not contradict the notion
espoused by the proponents of the systemic approach to
counseling, being that, system beha%ior mediates the
behavior exhibited by system members, If Brookover's
conclusions are representative, however, then they
have greater significance for the systemic philosophy,
because the data identify a set of variables that may
be used to improve the achlievement of low-achieving
youngsters, However, Brookover's findings warrant
caution in generalizing beyond the sample because
of statistical 1imitations and the sampling procedure
used, Also, research concerning school climate has

been rather neglected (Boocock, 1966; Brookover et al,

(1973)+ Recently, however, researchers seem to be
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giving more attention to the area, Several studies

(Summers & Wolfe, 1978; Gies, Leonard, et al,, 1973;
Michigan Department of Education, 1975) tend to support
Brookover's conclusions that school climate may play

a significant role in determining achievement levels
among schools,

Henderson (1972), comparing academic climate
variables in black and white elementary schools, found
significant differences in the climates that black and
white elementary schools maintain, These findings
are consistent with those of Brookover et al, (1973),
and Coleman et al, (1966)., That the academic climate
in predominantly black schools would differ from that
of white schools 1s consistent with the notion advanced
by the proponents of the systemic approach to counseling,
i.e., that there are culturally unique factors that must,
of necessity, be considered in the formulation and use
of counseling theories and procedures with black and
other minority clients, This supposition i1s also con-
sistent with Brookover's, Coleman's and Henderson's
conclusions that black youngsters sense less control.

There appears to be agreement among the major
research efforts on school climate that black youngsters
suffer a greater sense of futility than do whites,
Analyses of the data generated by the Coleman study
(Coleman et al,, 1966; Mayeske, Wisler, Beaton, Weinfield,
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Cohen, Okada, Proshek, and Tabler (1972), suggest that

school differences cannot be separated from the variance
accounted for by SES. On the other hand, Brookover's
data suggest that academic climate variables may cause
achlevement variations among schools.

This apparent greater sense of futility on the
part of black students, coupled with the differences
in academic climate between black and white schools
reported by Brookover et al. (1973) and Henderson
(1972), as well as the conclusions drawn by the
Coleman study certainly warrant additional investiga-
tion of the relationship between academic climate and
achlievement in predominantly black elementary schools.
In reviewing the literature one finds that a compre-
hensive analysis of the relationship between academic
climate and achievement focusing exclusively on a
random sample of predominantly black elementary schools
has not been undertaken, In addition to seeking support
for the philosophy that underlies the systemic approach
to counseling, this study represents an effort toward
rectifying that situation,

Again, previous studies concerning the relation-
ship of school climate to achievement have far-reaching
implications insofar as the systemic approach to counsel-
ing 1s concerned, Inherent in such studies is the
testing of the supposition that the behavior of a social

system mediates the behavior of that system's members,
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This is the major premise of the systemic philosophy.

Also, the nature of such studies directly relates
them to important social 1ssues in which this supposi-
tion becomes a central focus. Some of these issues

will be examined in the following sections,

System Behavior Literature

Traditionally, counselors have sought the cause
of the problem as residing within the client, Brookover
and Erickson (1975) pointed out that in school, for
instance, undue emphasis frequently i1s placed upon
the child who has falled to learn a particular skill,
and not enough emphasis 18 placed upon the social
system in which learning occurs or does not occur,

The same notions hold true when one considers the
negative perceptions that black people often have about
whites, Preoccupation with placing the onus of the
problem upon the client often has rendered counselors
blind to the fact that these perceptions are simply
rational and predictable responses to hostilities often
perpetrated by whites (Banks, 1972).

As a result of a study he conducted on a group of
black college students, Banks (1970) concluded that
black attitudes toward the white majority are growing
increasingly unfavorable, He attributed this to the
system's unfair treatment of blacks, He suggested that
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counselors with traditional orientations are going
to have to modify thelir approaches to counseling
black students if they hope to play an effective role
in resolving the problems in which these changing
attitudes are entangled,

It seems that whenever counselors have been faced
with "deviant" behavior they have consisten$ly turned
to assessing the psychologlical characteristics of the
individual (Brookover & Erickson, 1975). If, for
instance, one youngster appears to excel in mathmatics
and another appears to be slow, generally it is assumed
that the faster learner is more intelligent than the
slow learner. Brookover and Erickson (1975) point
out, however, that even retarded Russians learn to
speak Russian better than some of America's "bright"
students who endeavor to learn the language. The point
here, they contend, is not to devalue the role of the
relationship of individual characteristics to the
learning process, but rather to point out that the
right soclal conditions have a great deal to do with
what 1s learned,

Kozol (1967) presented an excellent documentation
of the effect that social conditions can have on a
group of individuals, He pointed out that social
conditions in the Boston school system had a devastating
impact on the mental health and general welfare of black

youngsters in that system. In addition, prevailing social
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conditions had a delimiting impact on teacher effective-

ness and a debilitating effect on what few positive
attitudes existed in teachers, Certainly, the impact
that a teacher can have on learning has been well
demonstrated (see Rosenthal & Jacobson, 1968).

Kozol concluded that a lack of humane considera-
tion stifled the cognitive and affective development
of the youngsters, and survival for the teachers was
contingent upon maintaining silence. Essentlally this
meant maintaining the status quo.

Baker and Hansen (1972) indicated that institutional
employees often are, in fact pressured by the institution
to perpetuate and not oppose its views., In a study of
school counselors, the researchers tested the validity
of that hypothesis. Thelir data suggested that school
counselors in practice and school counselors in training
prefer to practice counseling techniques that adhere to
the "traditional" counseling model. That is, they
prefer to maintain a counseling relationship that does
not require the counselor to take action on behalf of
the client.

Morgan (1974) concurred with the conclusions of
the Baker and Hansen study. He suggested that most
counselors have chosen not to rock the educational boat,
and are not encouraged by their employers to do other-
wise,

The conclusions reached by Baker and Hansen and
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those reached by Morgan are consistent with what
numerous thinkers and writers have had to say about
the role that America's social institutions have
played in the continuing story of social inequity.
Knowles and Prewitt (1969), for instance, have put
into historical perspective the roles that most of
our major social institutions--from the schoolhouse
to the courthouse--have played in denying black and
other non-white Americans many of the rights and
privileges granted to the mainstream culture. Thelr
comprehensive account of institutional racism shows
that America's institutions have resisted and continue
to resist the types of changes necessary to bring
about social equality. Knowles and Prewitt conclude
that white America is slowly realizing that the so-
called "Negro problem" may in fact be a white problem,
Ryan (1971) found that conclusions drawn by white
researchers such as Moynihan--that the plight of black
people in the United States results from the pathology
inherent in the black family--is an attempt to ration-
alize the inequitlies and injustices that the system has
perpetrated upon this group. Ryan cites many glaring
examples of white America's attempts to blame the victim
for causation of the problem,
Those who practice victim-blaming, Ryan suggested,

are not necessarily blatant racists bent on dedicating
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their 1lives to notions of white supremacy. Often

they are well meaning individuals who sincerely want
to help the victims of social injustice, but they
cannot bring themselves to attack the system that has
been so good to them, The result, Ryan concluded,

is a national strategy of victim-blaming. This
strategy manifests itself in a multitude of "patch-
them-up" programs formulated to help the "culturally
disadvantaged" overcome their "deficiencies," These
notions are reflected in the goals and practices of
compensatory education programs, rehabilitation centers,
half-way houses, mental health organizations, counsel-
ing programs, and so forth, that exist around the
nation (Ryan, 1971).

The literature indicates that many issues addressed
in this section of the review of literature are re-
flected in the perceived inadequate training received
by most counselors who are currently working, or who
intend to work, in the urban setting, The issues

surrounding the training of urban counselors are the

topic of the following section.

Urban Counselor Training Literature
An excellent example of victim-blaming is apparent

in the labels that the system affixes to victims of its
injustice., Labels such as "culturally deprived" and

"culturally disadvantaged" imply not only a lack of
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culture but also pathology on the part of those to whom

they are affixed,

Those who use and perpetuate the use of such labels
obviously are influenced by the Deficit and not the
Difference model of Afro-American behavior (Vvalentine,
1971; Simpkins, Williams, & Gunnings, 1971). The
blamé-the-victim model 1is so pervasive and ingrained
in this society that it almost takes a conscious effort
to avoid slipping into that mode, Its widespread use
is apparent even among blacks., Nevertheless, these
labels imply that there 1s something pathological and
inherently deficient about the behaviors that blacks
exhibit., Their use is not only unwarranted but wholly
inaccurate (Simpkins, Williams, & Gunnings, 1971;
Vontress, 1969).

Proponents of the Difference model of Afro-American
behavior maintain that behaviors exhibited by blacks are
not deficient but simply culturally determined and
different (Simpkins, Williams, & Gunnings, 1971; Williams
& Kirkland, 1971; Stikes, 1972). They hasten to point
out that the pathology often assoclated with the behavior
of blacks generally can be attributed to inherent
deficiencies in the system. They suggest that the
persistent clinging of counselors to the Defiecit model
of black American behavior obviates the need for counselors
to become familiar with the psychodynamics of the black

culture,
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Cognizance of and sensitivity to cultural
differences are essential in establishing effective
therapeutic relationships with black clients (Gunnings,
1971; Sikes, 1971; Bell, 1971; Franklin, 1971;
Patterson, 1971; Williams & Kirkland, 1971; Mitchell,
1971; Vontress, 1970; Calia, 1966)., Establishing
an effective therapeutic relationship with black clients
also requires obtaining a complete and thorough under-
standing of the pathology inherent in those relation-
ships that white institutions heretofore have established
with the black community (Sikes, 1972). Finally,
establishing effective counseling relationships with
blacks involves introducing counselors to models that
are potentially helpful in resolving the problems that
impinge upon the mental health of black Americans
(Mitchell, 1971; Franklin, 1971; Gunnings, 1971). The
literature indicates that traditional counseling programs
have falled to prepare counselors on all three counts,

The literature addressing itself to preparation of
counselors who can work effectively with blacks is not
extensive; however, what has been said and written has
wide-ranging implications insofar as counseling is
concerned, Some serious charges have been levied con-
cerning the responsiveness of the field to the needs

of black Americans., In many cases, these charges concern

nor Just responsiveness, but the ability to respond.
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Lending support to charges that traditional counsel-

ing programs are ineffective in preparing black counselors
are a number of articles by white counselors and pay-
chologists suggesting that counseling programs in
general need to reassess and modify thelr traditional
orientations. Some go so far as to suggest that the
survival of the field is contingent upon the reassess-
ment and modification of these orientations, Morgan
(1974), for instance, suggested that if counselors re-
fuse to become true helpers by taking action on behalf
of the client, they may find themselves dysfunctional
and obsolete, These writers are also beginning to offer
alternatives to traditional counseling orientations.
Consistent with his belief that an unsatisfactory
school setting is a causal factor in unsatisfactory
school outcomes, Malcom (1974) offers a Center/Satellite
model for educational change. Banning and Kaiser (1974)
came to the same coneclusion with respect to the environ-
ment's impact on individual behavior. In the same vein,
Dworkin and Dworkin (1971) suggested that "many counselors
have never considered that the anxieties and frustrations
of people may be attributed to sick environments that
thwart normal, healthy, creative development" (p. 479).
Therefore, they are not helping but hindering the client
who comes to them seeking a resolution to a problem.
Lewis and Lewis (1974) suggested that counselors who are
leaving their offices and taking action on behalf of
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their clients are developing a deep and pervasive
understanding of the system that may be the major
source of the client's anxleties, They, therefore,
have outlined a series of steps that they felt will
help in the formulation of effective change strategies,

For many, notions of intervéning in the behavior
of social systems is a novel concept. Hornstein (1973),
however, suggested that strategies and tactics of social
intervention are being implemented daily. He suggested
that change agents have made their presence felt for
some time, but what they do has developed in atheoretical
fashion, Dustin (1974) concurred with Hornstein about
the relationship of change agents to social change.
He suggested that "the necessary behavior for change
agents 1s to define a linkage role for themselves with
access to decision makers and to members of the system
at lower levels" (p. 423). Following these notions,
Hornstein suggested that students ought to be exposed
to individuals who are identified as change agents for
the purpose of relating what they do and how they do it
to theoretical frameworks., He concluded that such ex-
posure will help students become more efficient in their
abilities to conceptualize and formulate intervention
strategles.

The literature suggests that one of the most sallent
shortcomings of counseling programs, with respect to

the preparation of black counselors, has been their
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consistent failure to admit black students in any

significant numbers (Mitchell, 1971; Gunnings, 1971).
This posture automatically excludes the training of
many counselors who are most sensitive to the black
culture and most dedicated to rectifying the inequities
that the system has perpetrated.

If one could say that accepting blacks into counsel-
ing programs in significant numbers was not an obstacle,
then the problem would be lessened considerably. Instead,
potential counseling students who happen to be black are
faced with two more obstacles. Not only are good
candidates screened out by admissions policies and
practices, but those who are admitted are exposed to
curriéula that do not prepare them to function effectively
in the urban setting (Sikes, 1971; Bell, 1971).

Gunnings (1971) pointed out that as far as admitting

blacks into counseling programs is concerned, the old
game of "tokens" appears to be in operation--one or two
won't hurt. Gunnings suggested that admissions committees
should be restructured so as to include a meaningful
amount of black input into the admissions process,
This, he suggested, would increase the chances of
accepting the black student who 1s not an academic
"superstar" but simply a potentially good urban counselor,

Another obstacle of concern for the black student,

as well as the white student who is interested in or
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intends to counsel in the urban setting, i1s the lack
of theories, courses, and models that adequately reflect
the black experience or the urban experience, The fileld
desperately needs researchers and counselors who can
help move the field toward a better understanding of
the psychodynamics of belng black and 1living in America.

In formulating and implementing programs that will
train effective urban counselors, Franklin (1971)--1like
Gunnings and Simpkins (1972), Banks (1970), and others--
suggested that the practice of placing the onus of the
problem on the victim be thoroughly examined. In defining
the role of the urban counselor, these writers suggest
that among his other obligations to the client, he also
must be an agent of social change, an activist, and
an advocate, Pranklin (1971) wrote:

This broader definition means that the counselor
does not act on the client alone but instead
actively confronts those systems within the
larger community which contributes signifi-
cantly to the conditions of the client,

(p. 109)

Opinions expressed in the literature suggest that
an effective urban counselor will have to be cognizant
of the role that the system plays in the mental health
of urban residents. They suggest that his effective-
ness often will be contingent upon the extent to which
he i1s prepared to act on behalf of the client. They
suggest that with adequate training the urban counselor

will recognize the inadequacles in the educational
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system rather than blaming the students,

Opinions expressed in the literature also suggest
that proper training will produce urban counselors
who are quick to recognize why many social service
systems are geared to fail those who need them most,
They suggest that effective programs will produce urban
counselors who are quick to recognize that hundreds of
murders a year in cities such as Detroit, Michigan,
are not the problem but rather a symptom. Finally, the
opinions expressed in the literature suggest that
these are the types of counselors who must be produced
if counseling is going to establish a meaningful re-

lationship in the urban community.



CHAPTER III

METHODOLOGY, PROCEDURES, INSTRUMENTATION, AND DECISION
MODEL

_Overview

The major thrust of this study was to determine
whether or not an analysis of the correlations be-
tween academic climate variables and achievement in
predominantly black elementary schools 1s consistent,
or inconsistent, with a major premise of the philosophy
underlying the systemlic approach to counseling. This
premise states that the prevalling climate 1n a given
soclal system 1s the primary cause of certain behaviors
that are exhibited by that system's members, The
"social systems" that weré chosen as the units of
analysis for this study were randomly sampled pre-
dominantly black elementary schools, Questionnaires
designed to measure academic climate were completed
by the principal, fourth and fifth grade teachers,
and fourth and fifth grade students in each of the
schools in the sample., Collection of data for a
given school was contingent upon the willingness of
district administrators and the school's principal to

have thelr teachers and students participate in the
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study. In this chapter the population and sample will
be described, as well as the methods, procedures, and
the decision model used in collecting and analyzing

the data for this investigation.

Population

The population from which the sample that was in-
vestigated in this study was drawn consisted of 221
predominantly black elementary schools in the state of
Michigan containing fourth and fifth grade units,
Fourth grade units were chosen to be used in the study
because each year the Michigan Department of Education
administers an assessment battery to all fourth grade
students in the State, Fifth grade units were in-
cluded in order to increase the sample size per school
and, therefore, increase the reliabllity of mean
student responses. An additional reason for including
fifth grade units was that achievement data were
avallable at the beginning of this study for fifth
grade students (who were fourth grade students during
the previous year)., These achievement data were
utilized in the study to compute preliminary statistics,
A predominantly black elementary school is defined as
one having a student body composition of greater than
50% black, The population of schools in the State of
Michigan having a greater than 504 black student body
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composition was determined from data provided by the
Research, Evaluation and Assessment Service of the

Michigan Department of Education,

_Sample
The initial sample from which data were to be

collected consisted of 40 schools, randomly drawn from
the population cited above, School numbers, along
with the location of the schools they represent, and
1973-7T4 mean achievement are presented in Table 3,1,
Principals were assured that their schools would not
be identified by name, Therefore, numbers have been

substituted for school names, The method by which
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Table 3.1

Original Sample of Predominantly Black Schools

School Location Mean Achlievement, 1973—7E
101 Flint 45,8
102 Flint 45.0
10 Detroit 45.9
10 Detroit 4y,9
105 Port Huron 60.5
106 Detroit 42,7
107 Detroit 62.9
108 Covert 52.4
109 Detroit 39.9
110 Detroit 46,8
111 Detroit 58.5
112 Detroit 4y,
113 Detroit 50.9
114 Detroit 57.6
115 Detroit 55.5
116 Detroit 50.7
117 Detroit 31.6
118 Detroit 60.3
119 Detroit 41,3
120 Flint 62.7
121 Grand Rapids 34.8
122 Benton Harbor 35.
12 Flint 55.8
12 Buena Vista 67.9
125 Ypsilanti bs5.6
126 Detroit 53.4
127 Detroit 47.6
128 Detroit 50.6
129 Detroit 46,8
130 Detroit 43,3
131 Detroit 83.9
132 Detroit 67.3
133 Detroit 55.1
134 Detroit 33.8
135 Detroit 43,3
136 Detroit 49,0
13 Detroit Ly, 8
13 Detroit 47.3
139 Detroit 32,5
140 Highland Park 73.7

Overall Mean = 50,3
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schools were selected, was simple random sampling,
Each population member was assigned a unique number,
The sample was then drawn through the use of a table
of random digits, Each school was chosen in the order
of the appearance of the number it was assigned in the
table of random digits,

Ten schools were lost from the initial sample
because of the unwillingness of administraters to
have their schools participate in the study. These
schools along with their location and 1973-74 mean
achievement, are presented in Table 3,2, The fact

ten schools were lost from the initial sample
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Table 3.2

Schools Dropping Out of Original Sample of
Predominantly Black Schools

School Location Mean Achievement, 1973-T4
106 Detroit 42,7
107 Detroit 62.9
116 Detroit 50.7
119 Detroit 41.3
120 Flint 62.7
123 Flint 55.8
125 Ypsilanti 45,6
127 Detroit 47.6
134 Detroit 33.8
137 Detroit 4. 8

|
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Overall Mean

constituted a potential problem with respect to the
representativeness of the final sample. With this in
mind, the researcher executed a "t" test to determine
whether or not the schools dropping out of the initial
sample were statistically different from the final
sample with respect to achlevement., At alpha = ,05,

no significant difference was found between the schools,
The null hypothesis--that there is no significant
difference in the final sample--was not rejected, It was,
therefore, not reasonable to conclude that the schools
in the final sample came from a different population
(with respect to achievement) than those dropping out
of the initial sample, As a result of the sampling
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procedures employed, as well as the geographic distri-
bution of the schools in the final sample, it 1is
reasonable to assume that the 30 schools in the final
sample--13,7% of the state's population of pre-
dominantly black schools--are representative of the
population from which the sample was drawn, The final
sample of schools, their location, and 1973-T4 mean

achievement are presented in Table 3,3, The geographic
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Table 3.3
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