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ABSTRACT

THE LOST REFORMERS:
CHINESE STUDENTS IN THE UNITED STATES
FROM 1906-1931

By

Jan Stacey Bieler

Chinese students were encouraged to come to the United States by the
Chinese government in the early twentieth century. The Chinese Students'
Monthly, published by the Chinese Students' Alliance from 1906-1931, shows
how the students cooperated with various groups, organized and exerted
influence to bring about reforms in the U. S. and China. The students
wanted Americans to understand China better, so they worked with Chinese-
American merchants, hosted cultural activities and responded to newspapers
and movies which misrepresented China. While in the U. S., the students
raised money for famine victims and sent telegrams to influence the Chinese
government. The students learned about American society by observing and
by making friends with professors, townspeople and national figures. Though
they achieved reforms in the areas of education, government, and technology
in China, their legacy became obscured by the tumultuous political changes
which occurred during their lives.
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Chapter One: Introduction

The image of a self-reliant people responsive to the challenges and the
opportunities of history, animated by a unifying sense of its own
political and cultural identity, able and anxious to assume the
responsibilities of citizenship: these several overlapping visions became
part of the political mythology of the prerevolutionary decade. . . . [I]t
was a work of invention, or of autobiographical fiction, not a political
program.!

One of the ways China has tried to create a strong and prosperous
nation over the last one hundred years has been to send students abroad to
study, many of them to the United States. The first wave, the Education
Mission of 1872-1881, consisted of 120 teenagers, the majority of whom did
not finish college degrees. Approximately 30,000 students were in the second
wave from 1905-1949, mostly as undergraduates and graduate students.2
Within ten years of the beginning of the third wave (1978-present), Chinese
students became the largest number of international students studying in the
U. S. and in 1991 they comprised more than 10% of the international student
population.3

The three waves are remarkably similar in several respects: first,
China's ambivalence, second, the students' cultural struggle while in the U.S.
and third, China's hostile response to their return. China has sent students
to the U. S. at times when her political and cultural foundation and future
was uncertain, and when high level authorities have allowed interaction with
the West in hopes of quickly strengthening China. Each time, China has
struggled with the question of why the sons and daughters of the dragon, the
oldest surviving civilization, should have to go to a young "barbarian" country

to learn. The students, for their part, have had mixed feelings about their
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culture, being both proud of China's past glory and ashamed of China's

present weakness.

Each group, upon arrival in the United States, has made cultural and
social adjustments in order to cope with living in another country. Though
each group has been accused of forgetting about China, each has studied hard
for her sake and sent back their opinions about political events in telegrams
and letters. Students in each group have made friends with Americans who
have encouraged and supported them and missed them when they returned.

Upon return, the three waves of Chinese students have found similar
hindrances to their ability to reform China. China has expected the students
to return, bringing back technological skills, but less willing to accept the
packaging that comes with it - Westernization. Each wave has struggled with
transferring the lessons learned in the U. S. into Chinese reality and have
had difficulties finding jobs that suited their training; they have experienced
jealousy and retribution from co-workers. The returned students have been
caught between the conservatives clinging to the old and the reformers (and
sometimes the revolutionaries) reaching for the new. Needing to create a
home for themselves which takes into account both cultures, they have also
wanted to participate in creating a new home which combines the best of
China and the West. Though they have wanted quickly to change China,
they have usually chosen a longer process than the attractive quick fixes or
"movement mentality." Being able to view their own country from a distance
while abroad has often left them with more questions than answers.

Several major difference between the three waves need to be noted.
Each wave has sent progressively older students. While the Educational
Mission sent teenagers, the second wave were mostly undergraduates and

graduate students, and today's wave is mostly graduate students and middle-
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aged scholars. Today China is no longer living with the same foreign

interference that she had during the first two waves. Although today's
students do not experience legalized discrimination, they can still discover
prejudice when looking for work. The latest wave appears more adept
politically than their predecessors in influencing the U. S. Congress, which
passed the Chinese Student Protection Act of 1990 in response to the
Tiananmen Square 1989, allowing the students who were in the U. S. before
April 10, 1990 to become permanent residents. Whereas the first two waves
were forced to leave the U. S., many students in the present wave are using
the green card (lu ke) to stay in the U. S. while preserving the ability to
return to serve China at a later date.

THE SECOND WAVE

This thesis looks at the Chinese students who studied in the United
States from 1906 to 1931. They were a small group of elites, mostly male,
who grew up in cities where modern education was beginning to be available.
They came from families of merchants, officials, teachers and professors, free
professionals and landlords.4 Half of the students studied at Tsinghua
College, which was established when the U. S. returned the excess from the
Boxer Indemnity fund in 1909, and which served as a preparatory school
whose graduates would automatically go to the U. S. for further education.
Though the students never numbered more than 1500 to 2500, they quickly
became the largest group of internationals on American campuses. (See
Appendix A Countries of Origin, International Students in the United States,
1923-1924.) They studied a variety of fields, but mostly science and
technology. (See Appendix B Fields of Study, Chinese Students in the United
States, 1905-1931.)
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A number of factors caused the second wave of students to go to the

United States. China sent 20,000 students to Japan between 1895-1905
because of its lower cost and similar culture, but the students there often
spent more time becoming revolutionaries than studying.5 They complained
that going to Japan was like learning about the West through a filter.6
Several reform-minded Chinese leaders endorsed studying abroad, such as
Zhang Zhidong who said, "To study in the West for one year is better than
reading Western books for five years. .. to study in a Western school for one
year is better than to study for three in Chinese schools."?” Chinese provincial
authorities began to raise funds to support students and American
universities promised scholarships for Chinese students.8 The number of
students coming to the United States increased dramatically when the
United States returned the Boxer Indemnity Fund.® (See Figure 1 where
Uncle Sam is shown returning the excess funds to support the education of
young China dressed in a uniform ready to go to a Western school. The sun is
shining with the warmth of good will between the two countries.) With the
abolition of the civil service exam in 1905 and the fall of the Qing dynasty in
1911, Western education became an alternative to Confucian knowledge to
gain personal prominence and the U. S. served as a possible model for China's
new government.l0 Studying abroad or "drinking foreign ink" (he le yang
moshui) was a rare and promising opportunity.

Very little has been written in English about the Chinese students in
the United States. In 1942, Thomas LaFargue studied the first wave of
students in China's First Hundred: Educational Mission Students in the
United States, 1872-1881.11 Y. C. Wang's classic, Chinese Intellectuals and
the West, 1872-1949 combines historical description with essays about the
impact of the students on China. Edwin Clausen's unpublished dissertation,



Uncle Sam — *“ Make good use of it, my friend "

Figure 1: Uncle Sam returning Boxer Indemnity Fund to China (CSM,
January 1910) (Courtesy of Center for Research Libraries, Chicago).



6
"Profiles in Alienation: to 'Save China' and the American Experience," (1979)

focuses on the students from the 1930s and 1940s who settled in the States.12
Jon Saari's Legacies of Childhood: Growing up Chinese in a Time of Crisis,
1890-1920 includes a chapter describing the second wave of students in the
U. S.13 Since the influence and results of study abroad are difficult to
measure, some researchers have focused on individuals such as Hu Shih,

William Hung, or James Yen.14

TO SAVE THE COUNTRY

This thesis gives insight into the Chinese students' strengths and
weaknesses in organizing reforms in the U. S. and China and their response
to the political and cultural forces which helped or hindered their ability to
reform. Their ability to cooperate with diverse groups, to organize and carry
out plans and to exert influence using a variety of means, are all keys to
successful reform. Despite these abilities, the students have been portrayed
as unpatriotic misfits who failed at reforms.1> What is the source of these
images and does it match the evidence? I propose that it was not as much the
flaws in the students' character or ability, but the power structure of both the
U. S. and Chinese which undermined the students' performance. In the
midst of the struggle for power in China, their opponents discredited the
students and denied their accomplishments.

My major source, the Chinese Students' Monthly, was published from
1906 to 1931 by the Chinese Students' Alliance, a national organization of
Chinese students which had local campus clubs across the United States.16
Through the Chinese Students Monthly, the voices of the students and their
friends can be heard as they wanted to present themselves to the public. It is
not always bright, for their hopes and struggles, strengths and weaknesses,
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fears and follies are not covered up. Written during a transitional time in

China, the magazine's variegated presentation makes the thesis richer, but
less clear-cut in conclusion. The magazine articles are supplemented by
autobiographies and biographies of students of this era. Besides offering
another piece in the fascinating puzzle of a tumultuous time in Chinese
history, the study of this wave of Chinese students stands at the intersection
of diverse fields such as foreign policy, cross-cultural education and Chinese-
American history.17

While the students were in the United States, they were expected to
fulfill a number of duties. In order to gather support for China's cause, they
were to change America's view of Chinese, but found many hindrances in
fulfilling this. The students sought to abolish the Chinese Exclusion Law and
"Americanize" the Chinese who were residing in the U. S. by teaching
English. Since misinformation also hindered the students' ability, they
taught about China through lectures, plays, festivals and museum shows and
tried to correct misrepresentations by responding to movies, books and
lectures. Americans' pride in military and economic strength during this
"Age of Benevolence" kept many from listening seriously to the students."18
Though the students came to learn from "Model America," they did not forget
China while they were abroad, but tried to reform and strengthen China by
sending telegrams which gave suggestions on policies or reactions to events
and by raising money for national railroads.1® Returning students were seen
as representatives carrying reform ideas back with them.

Once the students returned to China, various factors limited their
ability to implement reform. The weight of old China's values hindered their
ability to bring change. The social and political instability disrupted their
chance to apply what they had learned. Though the students' admiration of
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the U. S. was tempered by racism they experienced, they still acquired many

of its values. This change in thought and action led to contradictions when
the students returned to China, including If the students were seen as
outsiders, or "imitation foreign devils," (jia yang guizi) could they bring
change to China? Despite various hindrances, many went on to change the
Chinese educational system, to build China's technology and to serve in a
significant number of bureaucratic positions, especially in foreign affairs.

Why did these students subject themselves to the strains of bringing
reform to two countries which would not accept them? What did they and
others hope to accomplish?

MANY VOICES

The students listened to three different voices who both encouraged
them to reform China and then hindered their ability to perform. China had
her hopes pinned on them for leadership in political arenas and technical and
industrial fields. The United States planned for the students to become
bridges of political and economic influence with China. Their parents
expected the students to bring back honor to reflect on the whole family.

China's Hope

From the 1840s on, China struggled to respond to Western
encroachment while retaining essential Chinese values. The Self-
Strengthening Movement, which included the Chinese Educational Mission
from 1872 and 1881, was abandoned when news of the students'
acculturation, including cutting off their queues and converting to
Christianity, was told to the court.20 Their rapid acculturation may have
been due to their young age, from ten to sixteen, and boarding with American
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families, but the accusation was also politically motivated. Upon their return

to China, the students were treated like barbarians and traitors and were
principally employed as mere tools such as translators or interpreters rather
than entrusted with important responsibilities.2!

After China's defeat in the Sino-Japanese War of 1895, the policy of
sending students abroad, primarily to Japan, was renewed. "China became
the first modern nation to attempt to leapfrog domestic educational
deficiencies by massive training abroad."?2 When China's relationship with
Japan became strained in 1905 after Japan beat Russia, China began looking
elsewhere for places to send her students.23 When the U. S. returned the
Boxer Indemnity Fund in order to support Chinese students' education in the
U. S., the second wave of students came, hoping to learn the secret of the
United States' growing wealth and strength. (See Figure 2 which shows the
first group of Indemnity Fund students.)

The Chinese government placed high expectations on the students.
They were to be faithful to bring change in China, though it might take years
because of political turmoil. They were to cooperate with one another despite
their differences, and to unite against corruption. They were to be energetic,
mobilizing every person and every talent toward the urgent task of national
construction. They were to be so determined to fulfill their goals that they
could overcome even the greatest difficulties and resist falling into despair.24

China also expected the students to fulfill crucial roles. As China's
future leaders, the students were called to "steer the new ship of state to her
safe moorings."?5 Upon return, they were to serve as bridges, linking the old
and the new China during the transitional time.26 China expected them to be
teachers whose topics would include the Western spirit of progress, Western

science, and principles and methods of cooperation.2? In short, these students
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were expected to save China. (See Figure 3, a cartoon showing Uncle Sam's

dogs, with markings representing different U. S. universities, waking up an
old Chinese man.)

Women students lived with a double set of expectations during this
time of transition.28 Some thought higher education should be to make them
better mothers and homemakers.2° Educating women meant "greater men,
wiser women, happier homes, and a stronger nation."30 Others expected
women to be leaders and to participate in building a new China. They were
recognized as "worthy equals and compeers," who were to expected to
strengthen China through their professions, such as business, medicine,
journalism and education.3! (See Figure 4, a cartoon showing a woman
student returning to China. As she leaves her alma mater, she takes off her
graduation robe, revealing a Chinese dress underneath. The writing in the
circle on the dragon flag says "Uplift of Chinese Womanhood." The five
Western buildings have flags which say "women's club", "conservatory," etc.)
Though they prepared for professional life, women were commonly accused of
getting married as soon as they arrived home.32

China asked the students to perform a precarious balancing act of the
old and the new, the East and the West, the past and the future. The high
expectations for intellectuals in China were nothing new, but during this
transition, the students were also expected to be bridges between two
cultures.33

The United States' Plan
At the turn of the century, the United States was growing in both
military and economic power. The Philippines were now a possession of the

United States and American business was seeking new markets for its goods.
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Figure 3: Uncle Sam and his barking dogs waking up China. (CSM, February
1910) (Courtesy of Center for Research Libraries, Chicago)
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Figure 4: Chinese woman graduate returning to China (CSM, March 1911)
(Courtesy of Kroch Library, Cornell University)
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The year 1905 was a turning point in the Pacific. When Japan defeated the

Russian Navy, the United States and Japan began to compete for power in
the Pacific. The Chinese began a five-month boycott of American goods in
order to protest the Chinese Exclusion Law, which had forbade Chinese
immigration since 1882. The United States first responded to these new
shows of power by sending the Asiatic Fleet to anchor off Shanghai, but later,
the United States used education to extend its influence.

For years American mission boards had supported a trickle of students
to the U. S., but the return of the Boxer Indemnity Fund "was a political
decision that marked the emergence of a secular, as distinct from religious,
American educational involvement with China."3¢ Since China seemed to be
on the verge of a mvoluﬁoﬁ, people urged the President not to hesitate to try
to influence the likely future leaders, for "[t]he nation which succeeds in
educating the young Chinese of the present generation will be the nation
which for a given expenditure of effort will reap the largest possible returns
in moral, intellectual, and commercial influence."35 The United States hoped
that the Chinese students would acquire education to serve China and learn
to love America in order to strengthen the ties between the two nations.36 By
1924, other nations felt the United States was winning the competition for
influence in China. (See Figure 5 where students hold flags representing
China and the U. S. at the Madison Conference of 1911.)

The United States hoped the students would love both its politics and
its products. In 1921 the Consul General of the Republic of China portrayed
the students as advertising agents for American goods in yet another bid to
end the Chinese Exclusion Law.

On their return you will have in them living advertisements of things
American. When the Peking-Kalgan Railway was built under
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absolutely sure Chinese management, the engineer-in-chief, the late
Jeme Tienyew, of the first Chinese Educational Mission to America,
thought and specified in terms of American engineering, American
rails, American locomotives and American coaches. He had offers from
European manufacturers, but he rejected them all, even though their
terms were more attractive, simply because he had no faith beyond
America, and knew of no other locomotive works except where he
acquired his practical experience.3?

The United States hoped the students would build bridges of friendship
between China and the U. S. They were "to bring to America that which is
best in Chinese culture and life, and to take back to China only the best that
America has to offer for the further development of China."38 However, by
the late 1920s, some students grew disillusioned. One Chinese told his
American friend

I am not ashamed to say that I will do all I can to spread the truth that
the American people do not have a real friendship for the Chinese
people, as people, and that China cannot depend on such a friendship.
I am not ashamed to say that I will teach my people to turn from peace
to force, if necessary, to combat the bad faith of the foreign nations to
China. Yes, even of America. 3°

The students were caught in a wider international relations puzzle
where both China and the U. S. used the term "friendship" in order to
manipulate the other for an advantage, or for leverage against other
countries.40 Though American missionaries advocated abolishing
extraterritoriality in the mid-1920s, American businesses and manufacturers
balked at the idea and U. S. foreign policy still followed the lead of Britain
rather than venturing on its own diplomatic path.41 In order not to
antagonize the growing power of Japan, the United States government chose
not to stand in the way of Japan's expansion onto Chinese s0il.42 The
students' role as bridges between China and the U. S. was built on an
unstable international political foundation.
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Their Parents' Expectations

Not only did the governments of China and the United States have
hopes and plans for the students, their families also had expectations. When
the students announced their plans of going abroad, "our cousins and uncles
say all manners of pleasing words in our ears about the glorious future that
must be ours, etc.."43 Though Confucius had said, "if your parents are alive,
you should only travel away from them for a good reason" (fu mu zai bu yuan
you you bi you fang), the parents saw overseas study as a good way to bring
the family honor since the old route to power through the exam system had
been abolished.

In a short story, a Chinese student wrote his parents that he was going
to marry an American woman, Edna. His father replied that the student's
mother had been sick since receiving the letter.

What have you done, my boy? Do you realize what you are doing? We
have suffered and struggled to save enough money for your education.
When you were selected to study in America, we thought some day you
would come back to win fame for your family. Our mission in life
would be fulfilled. If you have any appreciation of what your parents
have done for you, forget about Edna . . .44

The parents expected their children to bring them glory (guang zhong yao
zhu). When the Monthly editor printed the news that several college
newspapers had stated that the Chinese were the best students, he hoped
that this news would "give some consolation and satisfaction to our people at
home who read these columns."45

Though a mother pleaded with her son to return to China, an
American philosopher encouraged the Chinese student to stay one more year
to secure a degree, arguing that since China revered the symbols of learning,
it would be worth having the degree for the sake of future influence. The
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philosopher suggested that the student write his mother, asking her to be

patient, "for the sake of the life of a son whose work will always do her
honor."46

These three voices affected the way the students abroad lived while
studying in the United States and also when they returned to serve China.
Chapter 2 gives an overview of the history and purpose of the Chinese
Students' Alliance and its publication, the Chinese Students' Monthly.
Chapter 3, "Carrying a Satchel in a Strange Land," opens by describing
Chinese students' arrival and settling into the United States. In order to
present a better picture of China to Americans, the students made
connections with Chinese-Americans in towns and campuses despite social,
educational, and provincial differences. They did not forget China, but kept
in touch with events at home and tried to maintain their Chinese culture and
language. Chapter 4, "Student Ambassadors," describes the students
interaction with American professors, students, and townspeople in order to
find out what made America strong and rich. The students represented
China by writing, by giving public lectures, by protesting demeaning movies
and plays, and by joining with national organizations interested in
promoting China's cause. Chapter 5, "Returning Home from Thousands of
Miles," begins by describing how the students prepared for returning to
China through studying, gaining practical experience, looking at role models
and developing professional clubs. After arriving home, the students kept
connected with others returned students through informal meetings, clubs
and fraternities. The images of returned students are mixed, due to the
numerous hindrances and political jealousy that interfered with their ability
to implement reform. The Conclusion summarizes the political and cultural

forces which shaped the Chinese students' ability to reform, showing how
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China, the United States and the students' parents expected the students to

perform great feats, yet also hindered the students' ability to achieve them.
By going to the United States, for the sake of their country and their parents,
the students and their accomplishments became "lost." The students changed
due to living in another country, and China, in the midst of a tumultuous
transition, was no longer a welcoming "home" when they returned. Their
political or professional opponents obscured many of the returned students'’
accomplishments.



Chapter 2: The Chinese Students' Alliance

By joining the Alliance we enter into the laboratory of self-
government. . . . My compatriots, just consider - the glorious task of
shaping our New China lies in our hands. . .. Our future generation
will envy us for our glorious privileges, and will either thank us for
sending New China along the prosperous path or complain of us for
neglect and carelessness.

Miss S. T. Lok, 1909!

The Chinese Students' Alliance kept Chinese students in touch with
one another while in a foreign land and influenced both the Chinese
government and the American people. The three levels of the Alliance - the
local, the regional and the national - lasted twenty-five years despite
problems and divisions. Besides being a vehicle to help students cope with
living overseas, it also provided an opportunity for students to organize
reform while on foreign soil. Since students felt they held China's future in
their hands, what lessons did they learn about reform from this "laboratory of
self-government"?

The Chinese Students' Monthly was the Alliance's most regular and
influential publication. After discussing its purpose, history, leadership,
readership and authorship, this chapter will close with a brief overview its
regular features. What role did the Monthly play in fulfilling the Alliance's
social and political goals ?

BEGINNINGS

The Chinese student groups that sprung up on campuses organized
into regional sections across the United States during the first decades of this
century. The first group, the Pacific Coast Chinese Students' Alliance,
formed on the West Coast in 1902 to encourage both American-born Chinese
and Chinese-born Chinese to serve China. In 1903 the Chinese Students'

19
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Summer Alliance of the Mid-West was formed in Chicago, while in 1905, the

Chinese Students' Alliance of the Eastern States was organized.2

A joint council was created in 1908 to consider the amalgamation of the
Chinese students' organizations across America. Participants hoped that a
national organization would keep students from duplicating efforts and help
to "break up provincialism by deepening the spirit of national welfare and to
present our true nature to the American public."3 The Chinese Students'
Alliance, with its Western, Mid-Western and Eastern sections, was officially
constituted in 1911. T. T. Wong, the Chinese Educational Director residing in
Washington, D. C., praised the Alliance as having "done more than any other
agency in uniting the Chinese student body for one great and supreme cause,
the uplifting of our country to power, enlightenment and righteousness."4

PURPOSE OF THE ALLIANCE

The Alliance's social and political goals were not easy to balance, since
the students differed in their views of the relative importance of them
throughout the history of the Alliance. As a social organization where people
from all over China could meet and exchange ideas, the Alliance helped
alleviate some of the isolation felt by the small number of Chinese students in
the United States in the early 20th century.5 As the Chinese became the
largest group of international students on college campuses, the Alliance
wanted to enroll those who were not yet members.

As a political organization, the Alliance hoped to influence both
Chinese and American people. It first tried to influence the Chinese
government through telegrams, then through returned students.¢ Because
more than 100 students were returning to China annually by 1916, the
Monthly began printing news of the alumni in order to keep in touch and to
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strengthen the Alliance's influence in China.” The Alliance hoped to educate

the American public about China, but the students battled disinterest,
prejudice and biased reporting. They worked with the Chinese living in the
United States and fought the misrepresentation of Chinese in American
films.8 As China's situation became more desperate in the late 1920s, some
students felt the political goals should take precedence over the social ones.
The organization was flexible enough to incorporate new emphasis which
reflected the changes in the aspirations of the students and the needs of
China.

LEVELS OF ORGANIZATION

The Chinese Students' Alliance functioned at three levels. The local
clubs on campuses across the United States varied over the years in both
number of members and activity level. The three sections - West, Mid-west
and East - functioned autonomously, electing officers at their yearly
conferences. The national alliance sought to offer a unified voice to Chinese
and American audiences through its publications, but suffered from chronic

problems.

Local Clubs

The clubs on high school, preparatory school, college and university
campuses, which existed before the national Alliance and continued after it
fell apart in 1931, were the heart of the Alliance.® Inviting American guests
to celebrate Chinese holidays, working together on service projects in
Chinatowns, and educating the American public through exhibitions and
pamphlets were common club activities. Though the clubs usually gave
glowing reports about the social interaction, humorists twice portrayed the
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students as no more social than a "bunch of oysters."10 The lack of sociability

was partly due to the divisions between northern and southern Chinese, as
well as Chinese-born and American-born Chinese.

The local clubs varied in size and activity over the years due to the
school's reputation in China and to strong or weak leadership. Sﬁaﬂer
groups, such as the eleven-member club in Cleveland, had a "banner year" in
1928-1929 hosting a Thanksgiving get-together and a Christmas banquet and
participating in a two-day roundtable discussion of the Far East at the
Institute of Foreign Affairs in Cleveland. After setting up an exhibition at
the week-long All Nations Exposition with local Chinese merchants, they
closed the year with a club banquet and annual June picnic.l! (See Appendix
C "China and the All Nations Exposition.") In comparison, the small club at
Michigan Agriculture College (M. A. C.) in East Lansing, Michigan was quiet.
They accounted for the lack of club reports in the Monthly by either their lack
of desire for publicity or their lack of time-due to farm production.1? Despite
their humbleness, one of their members was president of the Cosmopolitan
Club at M. A. C. Larger clubs, such as the University of Michigan club with
forty members, hosted two hundred guests at a October 10th play,
"Democracy in China" and worked with Chinese merchants in Detroit over
Christmas vacation in 1919. The Chinese Students Christian Association
organized a weekly discussion and held a Christmas eve social in an
American house.13 (See Figure 6 for the University of Michigan club 1919-
1920.)

Sections
The focal point of the three regional sections was an annual conference

held each August where students invited speakers, organized English and
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Chinese debates and oratory competitions, held elections and put on

banquets.14 Chinese guest speakers included Educational Directors and
Chinese Ministers to the United States. American guest speakers included
college presidents and professors, state governors, former American ministers
to China, and ex-presidents of the American Chamber of Commerce. The
conference announcement booklets could include pictures and greetings from
U. S. presidents, college presidents, governors, mayors and the president of
the local chamber of commerce.15

Though conferences were billed as places to learn cooperation, they
experienced divisiveness as the dual goals of social interaction and political
instruction brought tension.16 (See Figure 7 Eastern Section Conference,
1910.) One humorist defined a student conference as the "annual occasion for
the performance of the romantic tragedies or domestic farces."!” (See Figure
8 for a cartoon entitled "Conference Reminiscence.") (See Appendix D "Why
He Went to the Conference." ) Finding the balance between the social and
political goals became more difficult in the 1920s when the attendees were
divided between those who wanted to stress the urgency of political and social
questions and the other students, who were described as "drifting along
aimlessly, as it were, in a yacht of pleasure."18 American-born high schoolers
at the 1925 Western conference were not as interested in restricted tariff or
unequal treaties in China, as in solving the prejudice in the U. S.19
Excessive college spirit also divided the delegates as students scorned people
from other universities and even called them "rotten.” Since leaders for the
sections were elected at the annual conferences, college spirit also made for
dirty politics.

The sections competed for power and influence. The Eastern section
was perceived as having more power than the other two because it controlled



Figure 6: Chinese Students' Club, University of Michigan, 1919-1920
(Handbook for the Midwest Section's Eleventh Annual Conference) (Hatcher
Library, University of Michigan)

Figure 7: Eastern Section Conference at Princeton, 1911 (CSM, December
1911) (Courtesy of Kroch Library, Cornell University)
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the Alliance's publications and had the largest number of students.20 Both

the Mid-West and West sections argued about holding national conferences to
show the unity of the Alliance, but the Eastern members usually seemed
unwilling to either travel to other regions or pay for students from other
sections to attend conferences in the East.2! After some lobbying, the first
national conference was held in Cleveland in 1914, but proved to be a failure
because of the short time for planning and raising funds, overworked
leadership and disagreements over how to spend the money.22 Finances were
a source of squabbles. For example, in 1918, the Mid-west Section said it
would contribute $300 towards the Alliance's Reserve Fund if the Eastern
Section matched the amount. When the Mid-West also wanted to designate
their money for certain purposes, the Alliance president frustratingly
responded that the restrictions hampered the efficiency of the Alliance and
called for more mutual trust between the Sections and the Alliance.23

The three sections tried to fulfill the social and political goals of the
Alliance through the annual conferences' athletic competitions and the
inspiring speeches. When the Alliance was under financial stress in the mid-
1920s, there was talk about abandoning the sections since they were seen as
superfluous, but it was ignored.24

National

The Alliance hoped to unite and to represent all Chinese students in
the United States. In the first issue of each school year, opening editorials
welcomed new students, inviting them to get involved and describing the
benefits of membership. As more Chinese students came to the U. S., some
schools had 100% membership, while across the country it averaged 55%.25
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Some students found the Alliance personally beneficial, discovering the

definition of a student organization as a "convenient laboratory where the
would-be great men experiment [with] their politics" to be true.26 A few of
the Chinese who had notable careers both as students in the U. S. and later
in China. Vi Kynin Wellington Koo, Columbia 1909, who served as editor-in-
chief of the Monthly for two years (1906-08), became private secretary to
President Yuan Shi-Kai, Chinese Minister to the United States, and one of
the Chinese deputies at the Geneva Peace Conference. He was appointed
China's chief delegate to the League of Nations assembly in 1935, represented
China at the signing ceremony of the United Nations in 1945 and served as
the vice president of the International Court of Justice at The Hague from
1964 to 1957.27 (See Figure 9 for picture of Wellington Koo.) Hu Shi, who
served as an editor and contributor for the Monthly and an advocate for the
cosmopolitan movement, is best known for his influence on the bai hua or
colloquial language movement. From 1938-1942, he served as Chinese
ambassador to the U. S.28 T. V. Soong, who served on both the Monthly
editorial board as well as Alliance President, became the first minister of
finance for the Nanking government. In 1941 he became minister of foreign
affairs, and in 1945 became president of the Executive Yuan.29

Despite the desire for unity and influence, the national Alliance faced
significant hurdles. The physical size of the United States presented a
logistical problem. As a result students were reluctant to attend joint
conferences and the Western section wondered how it could afford sending
representatives to Council meetings. The Alliance's executive board was
scattered across the country and ignorant of each other's work.30 Indifferent
members drained the group of its energy. Though some students did not
want to add Alliance responsibilities to their graduate study load in a foreign
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language, the Alliance needed every member to be active in order to

accomplish the important goal of influencing the American public. Financial
troubles, due in part to people not paying their dues and to having a new
treasurer each year, kept the organization from accomplishing all its goals.3!
In 1917, they established a Reserve fund, hoping it would "place the Alliance
above a hand-to-mouth existence. . . ."32 Sometimes the Alliance did not have
enough money to publish the Directory, a crucial networking tool, or the
Chinese Quarterly a influential tool in China.

Other problems also weakened the organization. The Alliance's
leadership structure suffered from the lack of continuity because the former
leaders returned to China, unable or unwilling to help the new leaders.
Women participated most commonly as Secretary and Vice-President at the
national level, but hesitated about serving as President.33 Power plays or
"bossism" made some student leaders notorious in the Alliance.3¢ Sometimes
a second or third ballot was necessary to elect the president and the resulting
delay got the whole year off to a late start.35 The question of authority also
divided the Alliance. When actions were initiated, such as telegrams to the
Chinese government, tempers flared over both the content and the cost of
them. A humorist wrote once that the Alliance set out important goals for the
coming year, but the first step, deciding who would be the boss, was yet to be
decided.36 Disagreements also arose between individual members' stance on
an event and the Alliance's view published in the Monthly. For example,
when an editorial supported Yuan Shi-Kai, twenty-six people sent a letter
stating their indignation "to hear these words uttered by the Monthly, the
only organ of the Chinese students' body in America."37 Since the possibility
for misunderstandings increased as the Alliance grew, it amended its
constitution in 1925 to add all presidents of local clubs as ex officio members
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of the Legislative Council and to allow any local club over 30 members to

send representatives to the Council.38

Finally, the Alliance competed with other Chinese groups for the
students' loyalty, time, and energy. In 1926 the Greater New York Chinese
student community had 8 fraternal or sororal groups, 16 professional
societies, 7 alumni associations, 6 provincial societies, 2 nationalistic
societies, and one religious society.3° The high activity level caused one
humorist to comment that soon the person who held no leadership position in
a group would be the unique person. The Chinese Students Christian
Fellowship, which began holding yearly conferences in 1907 and publishing a
journal in 1908, had a Student Aid Fund which served as a model for the
Alliance's.40 Though students had belonged to alumni associations, such as
Peiyang University, St. John's and Canton Christian College, the Alliance
worried when the Tsinghua Alumni Association was established, thinking it
would become too powerful a voting block within the Alliance, half of whose
members were Tsinghua graduates.4l Though some fraternities and
sororities first formed during the 1910s, it was not until 1925 that the
Monthly described the divisiveness they were causing in the Chinese student
community.42

Factionalism was always threatening to divide the Alliance. The
Chairman of the Eleventh Annual Mid-West Section conference in 1920
directly addressed the problem.

It is the European and American saying that we Chinese cannot co-
operate. It has been the Japanese contempt that we Chinese have
patriotism of only five minutes. No matter how exaggerated and
unpleasant those statements may be, we must conscientiously and
bitterly admit that it has some truth in it for China's past. But it
would be our great shame and fault, if we knowingly permit these
statements to be the true prophesy of China's future. . . . Come to the
conference! Let us discuss our own problems, interchange our own
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ideas and find out our own ways and means to effectively serve our
mother country which is dear to every Chinese heart.43

PUBLICATIONS

The Chinese Students' Alliance offered various publications for }ts
members and its larger audience. In the early years the Alliance sold
calendars decorated with scenic places in China and pictures of the last
Conference.44 Directories of the Alliance members were published for about
one-half of the years.#5 The Chinese Students Quarterly, the Alliance's
Chinese journal which targeted an audience in China, went bankrupt in
1920, only to be revived four years later by students at Columbia.4® In 1921,
the Alliance published Who's Who of the Chinese Students in America.4”
These various publications show the dedication of many people who spent
time raising money, compiling, writing, editing, and mailing.

The Alliance's publications suffered from several common problems,
including the high cost of printing and the difficulty in convincing
businessmen to advertise.48 "Traveling subscribers," or students changing
their addresses three or four times a year, was another problem.4® Financial
restrictions limited the Alliance's ability to influence the public, while
"traveling subscribers" kept the Alliance from effectively networking with its

members.

CHINESE STUDENTS' MONTHLY

The Chinese Students' Monthly, the most regular publication of the
Chinese Students' Alliance, was written for both Chinese and American
audiences. It served as a channel for Chinese student opinion at a crucial

time in Chinese history.50
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LEADERSHIP

The magazine had various levels of leadership. In 1910 the Monthly
had three boards: the advisory board, the managerial board and the editorial
board, which included editors for each department.51 Finding the right
people to fit the time-consuming, English-intensive editorial jobs was difficult
for good editors and writers needed a combination of skills.52 (See Figure 10
for the Editorial Board, 1916, including T. V. Soong as Editor-in-chief.) When
the Alliance decided to establish a Joint Council instead of yearly alternating
the editor-in-chief between sections, it was difficult to find Western and Mid-
West representatives who would serve as associate editors.53 The editors-in-
chief and associate editors often did not cooperate because they were
practically strangers to one another because the editor-in chief was elected by
the out-going editorial board and the associate editors were elected by
popular vote at the sectional annual conferences.>* Finding good managers
was also difficult since the students with business connections might not
want to solicit subscriptions, while those interested in enlarging the
subscription and advertisers lists might have too few contacts.55 It was
difficult to hold people accountable in larger cities where there was more than
one local manager.56

Each editor-in-chief shaped the development and influenced the tone of
the Monthly through organizing special issues, writing columns. For
example, in November 1925 one editor outlined the special issues and four
series of articles that would be published. He also published cutting and
clever commentaries on Chinese women students and Confucius under the

byline "Thus Spake Adam."57 The Editor-in-chief for 1926-1927 wrote a
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column and a farcical history of the Monthly where the editors were

portrayed as a never-ending string of husbands of the flirtatious Monthly.58
(See Appendix E "The Autobiography of a Flirt.") He also published a short
story in serial form about the tragic love between a Chinese student and an
American woman.5° Besides encouraging the Chinese and American poetry
department, the 1927-28 editor wrote a column of poetry and prose as an
outlet for his opinions about prejudice and friendship.

HISTORY OF THE CHINESE STUDENTS' MONTHLY

Though the Monthly began as a circular among Alliance members, it
quickly grew into a magazine covering numerous topics and designed to
influence a wider audience. In 1905 each issue of the mimeographed Chinese
Students' Bulletin contained less than five hundred words. Under V. K. W.
Koo's direction the Bulletin's was reformatted, changing its name to the
Chinese Students' Monthly.60 By November 1908 it had grown to 69 pages,
not counting advertisements.5!

The Monthly's goals reflected the main goals of its parent, the Chinese
Students' Alliance. Besides promoting the usefulness of the Alliance, it
hoped to unite the student body and to inform the public of the students'
opinions about events in China.52 Though each new editor announced his
goals for the year every November, the magazines' features remained within
the original framework. However the presentation, such as the covers and
the size, both in number of pages, as well as size of paper, changed many
times.53

The Monthly experienced several problems. Typographical mistakes in
the magazine cause one editor to offer his sincere apologies and tell his

frustrations.64
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We, like other students, are burdened with college work, and the
editing of the Monthly is done with the time snatched away from our
studies. It is a hard enough task for us to find time to read the many
manuscripts that are handed in, not to say that we are generally
required to prune and to embellish a large portion of them. Added to
this we have to be on the alert all the time to solicit essays, to collect
news, and to read articles on China in current magazines and new
books. . . . The printer certainly could not and would not rectify
[errors] for us. As a matter of fact, they add a few more in the course of

printing.65
Similar to the Alliance leadership, the Monthly suffered from a lack of
continuity because its staff often returned to China. The guidance provided
by C. C. Wang and V. K. Wellington Koo, was an exception since they served
as Chinese diplomats in the U. S. Finances were also often troublesome,
though in the beginning the expenses were completely defrayed by
subscriptions and advertisements.66 After making a profit during 1912-1914,
by the end of the next school year, the Monthly had a deficit of $1000.67 (See
Appendix F Income and Expenditure, Chinese Students' Monthly, 1906-1920.)
The Monthly was almost orphaned when the Alliance would not advance a
loan to publish the first issue of 1920-21.68

Despite the various serious problems listed above, it was politics, not
lack of time or money, which brought the demise of both the Monthly and the
Alliance. When left-wing students, radicalized from participating in events in
China, took control of the Alliance in the late 1920s articles in the Monthly
became more strident and some local clubs also became more radical.®

The November 1927 issue, which included an editorial telling how
Chinese children were barred from white schools in Mississippi, two cartoons
about Western imperialism and a positive article about Soviet Russia
canceling its unequal treaties with China, brought criticism and support
throughout the year. (See Figure 11 of a devil with a mask. The characters
at the top left are translated "The civilized man's mask is removed." Figure
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12 of a British soldier killing a Chinese. The characters are translated "The

great victory.") A business patron of the Monthly in the U. S. wrote to cancel
his advertisement, and an American in China suggested that the students
return to China to see what was actually happening there.’”0 The China
Society of America scolded the students for alienating "the sympathies of
sincere friends of China" and making the Society's job of securing practical
training positions in American firms more difficult.”! The editor of the
Monthly replied,

.Can you not even permit us to utter a word in protest. . The
pohcy of the Monthly is to reveal to the world what it holds to be the
truth concerning the actions of the "Powers" in China. The test of the
sincerity of China's "friends" lies in their willingness to stand by her
when the truth is discovered. . . . Why should members of the China
Society of America object to what after all reflects only on Great
Britain as do our cartoons? ... Why should the Chinese not be
permitted to hold a favorable view of Soviet Russia? She has proved
herself China's friend by her actions. ... On the whole your letter
seems to us an unjustifiable attempt at intimidation and little more.72

Despite the editor's reply, the issue also contained a recall notice for the
November 1927 issue. People who supported the editor's stance included
Agnes Smedley writing from Berlin, and an anonymous correspondent who
wrote, "You are darn right on race prejudice. . .. You may be alienating a few
friends, but these are never real friends."”3 The Monthly did not fall with
this first blow, but the end was coming.

From 1928 onward, the editors introduced articles with leftist slants by
writing comments, such as "the Marxist analysis of the whole situation. . .
deserves our close attention."’® The conservative and moderate students
who took a close look at the Monthly and did not like what they saw, removed
both the editor and the president of the Alliance from office.”> Things limped
along for another year, but the internal struggle had so exhausted and
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demoralized the Alliance that it collapsed, leaving only the local student clubs

and suspended publication of the Monthly in 1931.7¢ Both the Alliance and
the Monthly survived for twenty-five years despite numerous possible
divisions due to perseverance of students, only to be crushed in a power

struggle imported from China.

AUTHORSHIP

The articles in the Chinese Students' Monthly came from a variety of
sources. Winning speeches from the yearly conferences included "A Plea for
True Patriotism" and "China's Remonstrance" about the United States'
Chinese Exclusion Act.”7 Essay contests gave assigned topics, such as "How
Can Foreign Capital be Used to China's Advantage?" or "Is Centralization or
Decentralization the Most Desirable Form of Government for China?"78
Reprinted articles from supportive magazines such as The Far Eastern
Review, The New Republic and The Nation were used.”® Talks and articles
from Chinese politicians, educators and scholars or conference addresses
given by American university presidents, professors, government officials and
advisors also served as sources. |

The Monthly's contributors reflect the diversity of the students’
political, scientific, philosophical and international connections. Some of the
earliest American contributors were women who worked among the Chinese
laborers or people who served as advisors in China.8? Taraknath Das,
formerly a fellow in Political Science and Economics at the University of
Washington, submitted articles or book reviews in the early years, ultimately
serving as a contributing editor for the Monthly in 1926-27.81 The
contributors for the March 1922 issue give an idea of the spectrum: President
Goodnow, Johns Hopkins University and one-time adviser to the Chinese
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Government; M. T. Z. Tyau, formerly a lecturer on International Law at

Tsinghua College, who had served both the League of Nations and the
Chinese Delegation to the Washington Conference; John E. Baker, a technical
adviser on railroads to the Ministry of Communications in China; Y. S. Tsa,
Assistant Secretary-General of the Chinese Delegation to the Washington
Conference, who would return to China to become counselor to the Ministry of
Foreign Affairs; K. O. Houx, former second secretary in the Chinese Legation
at Berne; E. H. Parker, professor of Chinese at Victoria University,
Manchester, England; and S. Y. Chu, a scientific scholar specializing in

mining.82

READERSHIP

The Chinese Student's Monthly also had a diverse readership including
Chinese students in the United States, Europe and Asia, American
professors, students and businessmen and Chinese returned students.
Initially Chinese student subscriptions grew quite rapidly, reflecting the
rapid growth in numbers of students in the U. S. In nine years the
circulation grew almost ten-fold; two-thirds of the subscribers were non-
members of the Alliance, most of them Americans and Europeans.83

From the beginning, the Monthly hoped to provide American readers
with authoritative information about China and to remove the prejudice
against China. The Monthly attracted the attention of several American
organizations, including the Library of Congress, the United States Bureau of
Education and the Yale University Library.8¢ Though Americans were
viewed as happy to subscribe to the Monthly once they knew of its existence,
it still only reached a small select group of people instead of the intended

wider audience.85
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The Monthly also hoped to keep in touch with returned students and to

influence people in China. One of the first distributors outside of the United
States was the World's Chinese Students' Federation in Shanghai.8¢ Besides
four other outlets in Shanghai, ten outlets in other Chinese cities were added
over the years including three in Beijing, two in Tientsin, and Canton -
Christian College. The editor during 1923-24 attributed the surprising
growth of the circulation in Central China to growing interest in the students'
activities in the United States, the students' non-partisan view of China's
internal and international affairs, and the industrial, commercial and
financial news.87

The Monthly had distributors around the world. In 1920-22, the
overseas representatives éxpanded to Honolulu, Paris, Liverpool, Dutch East
Indies, Federated Malay States, Germany, Philippine Islands, Burma, Siam,
and the two Straits Settlements of Penang and Singapore. The readership,
like the authorship, shows the students' diverse connections. While Chinese
students in the United States could read about home news, Americans and
Chinese and others around the world found it an alternative source of

information about China to newspapers and movies.

REGULAR FEATURES

The Monthly's regular features or sections can be divided into eight
types: editorials, contributed articles, world news, Chinese Students' Alliance
news and business, creative writing, reader response and book reviews. The
advertisements are another window into the students' connections with the
Chinese and American business community. The Monthly usually had
several editorials at the front of each issue. Some commented about the
latest event in China or an international event concerning China, while
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others highlighted Alliance news, introduced the author of an article or bid

farewell to a Chinese Minister or Educational Minister.

The contributed articles generally followed the editorials. Today's
reader sees the history of China slowly unfold, such as the 1911 Revolution,
Japan's 21 Demands on China in 1915, the Paris Peace Talks in 1919, the
cultural, literary and political debates of 1919-24, and China's relationship
with the Soviet Union in 1927-28. The Monthly addressed a number of
pressing questions, including How to reform China? What is patriotism?
What was the relationship between the United States and China? and Had
the Chinese revolution been successful? The special issues or "numbers,"
focused on one topic such as Education, Women Students, America's Open
Door Policy, and the Washington Conference.88

The Chinese news sections kept the student well-informed of events in
China. "Home News" or "March of Events at Home," often included pictures
of Chinese leaders and ministers to the United States. During 1924-25, the
Monthly gave day-by-day accounts of events in Shanghai, Peking, Tokyo, and
Mukden. Sometimes the Monthly published appendixes of important
documents verbatim; for example, the full text of Japan's proposals on
Shantung or the proceedings and treaties of the Washington Conference.8°

At first, the section on Alliance news and business called "Student
World," contained the president's and business reports, the club news,
correspondence, the personals, obituaries and pictures from the local clubs
and the annual conferences.?0 Later, the local club reports, which peaked at
27 reports in one issue, under the byline "News: Abroad" or "Local
Intelligence" or "Club News," comprised most of the section. As the Monthly

grew older, it focused less on the Alliance news and more on the events in

China.
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The students used various forms of creative writing both to entertain

and to strengthen their message. Poetry, written in the early years by
Americans to tunes such as "Battle Hymn of the Republic" or "Home, Sweet
Home," was later revived under the patronage of a poet editor-in-chief and a
Chinese-American poet who served as literary editor and contributor. The
short stories and plays, most of which were published during the 1920s,
usually dealt with love or politics.1 The humor section began as a Chinese
wit and humor, later compared Chinese and American culture, and in the
final years satirized various targets, such as the local clubs, the Monthly and
women students.92 The rare cartoon usually had a political theme.

The "Open Forum" and letters to the editor serve as a window to how
readers responded to events in China and the United States. The "Forum"
was a mixture of book reviews, articles, personal impressions and letters.93
A letter in the November 1922 issue of the Monthly, "$1.00 Down to See
China-Town," which complained about tourism in the New York City
Chinatown, brought responses throughout the year.94 Before 1911, most of
the letters to the editors were Alliance business printed verbatim, but during
the late teens and early twenties the topics of the letters varied from an
invitation to attend the Chinese Students' Christian Association yearly
conference, to a critique of the Alliance's Eastern Section conference, to a
response to an article on the New Literary movement.95 Letters during the
late 1920s responded to political events, such as the Tariff Conference or
foreign gunboats in Nanking.96

Book reviews were published throughout most of the history of the
Monthly. Sometimes the recent literature on China was just listed, other
times annotated, while in other years books received long reviews. Twice the
Monthly published a list of the best books about China.97



42
Though the editors of the Monthly changed almost every year, they

maintained a standard format to give the magazine a sense of order. The
various additions and deletions reveal the strengths and weaknesses, as well
as the biases of the editors. In general, the editorials, articles and news
sections remained strong, while the Alliance news shrank and the sections on
creative writing, reader response and book reviews were sporadic. The
Monthly serves as a window into a tumultuous time in Chinese history as
well as a memorial to students who desired to reform their country while

studying abroad.

Advertisements

The number of advertisements in the Monthly rose and fell with the
strength of the Alliance. Beginning with a few pages of advertisements, the
Monthly grew to forty pages representing 181 businesses, only to shrink back
to less than ten pages during the final years. The majority of the advertisers
were on the East coast, reflecting both the Monthly's base of operation, as
well as the greater number of students. (See Appendix G Location of
Advertisers, Chinese Students' Monthly, November 1920.) Though Chinese-
American restaurants remained the top advertisers through the years, some
American businesses and manufacturers became long-term advertisers. (See
Appendix H Types of Advertisers, Chinese Students' Monthly, November
1920.) Since the magazine tried to support itself by subscription fees and
advertisements, the editors ran the line, "Please kindly mention The Chinese
Students' Monthly when writing to the Advertisers," along the bottom of the
advertising pages for many years. Advertisements in the Monthly show the
types of business connections the students made, the people who tried to
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influence the students and the extent that advertisers wrote their

advertisements directed especially toward the student audience.

CONCLUSION

The Alliance's twenty-five year success attests to the students' ability
to work together on foreign soil. Its goal, to break from traditional
provincialism and create a concern for national welfare, was able to bring
divergent groups together. Despite this desire, factionalism constantly
threatened all levels of the Alliance. Local clubs struggled with divisions
based on provincial differences, as well as prejudice between the native-born
and American-born contingents. Sections competed for power and struggled
against excessive college spirit at the annual conferences. Regionalism in the
U. S. took the form of East-West, rather than traditional North-South found
in China. Though the Alliance was held up as a place where students could
learn to cooperate, its constantly changing constituency, its mushrooming
growth and the polarizing political events back in China threatened to divide
the group. Politicization, which finally brought the Alliance's demise,
foreshadowed the problems the students would encounter when they returned
to China.

The Alliance also displays the students' ability to set goals and to
organize reform. Publishing the Monthly regularly for twenty-five years
required the talent of many students. Serving as a catalyst for change, the
magazine offered an arena for debate and discussion. The annual sectional
conferences, which played an important part in fulfilling the social and
political goals, were organizational feats. The students displayed flexibility to
adjust to new challenges, such as the growing student population, and a
responsiveness to needs, such as encouraging practical training. While



44
indifferent members, powerplays and lack of time and money kept the

Alliance from fulfilling its goals, the lack of continuity of leaders and
competition with other groups did not cripple the organization.

‘The students' also possessed the ability to make diverse connections
and encouraging others to join them in reform. While the clubs and
conferences brought students together, the Monthly reached out to an
audience that spanned the globe, using both instruction and humor to
influence. Chinese and American politicians, foreign policy advisors,
educators and other influential people wrote for the Monthly and spoke at
conferences. The students used the term "friendship," to call on the U. S. to
act on China's behalf rather than just speak of its past friendly actions, such
as returning the Indemnity Fund. When the Alliance "experiment in self-
government" blew up in 1931, the students lost a forum for discussion and
China lost an important voice to the American public just as she needed a
friend.



The Closure of The Educational Mission in America
Huang Tsun-hsien, 1881

. .. Many have lost themselves in the environment.

They step on a thousand flowers in the red carpet;

... A caller wants to discuss conditions in the old country;
The boys blush and know not what to say.

Though they can use the foreign tongue to call one another to play,
To summon the waiters to the dinner tables,

To chat on varying subjects among themselves,

Or to sing high-pitched solos,

Yet, as for the Shanghai or the Canton dialect,

They have forgotten and ceased to understand.

... They live in a mirage, a paradise,

And are showered with fragrant blossoms by the fair ones.
They have found the country of superb happiness;

They are too happy to think of their fatherland.!
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Chapter 3: Carrying a Satchel in a Strange Land

Many of our Chinese students . . . bring with them the highest
expectations of good will and fellowship; . . . Rebuffs, snubs, and
rudeness soon change their feelings to great bitterness against the
Americans. . .. Many of them have come to the country without
friends or connections of any kind; the people, the language, the-
customs are all strange and bewildering; what, then, could be more
disheartening than to be refused shelter?

Chinese-American woman student, 19242

As a select group who had prepared for this opportunity for years,
Chinese students came to the United States with great expectations. They
experienced the typical adjustments of studying in a new country, including
worrying about the political events in their home country. The opening
composite, collected from articles, short stories, poems and humor in the
Monthly, gives a glimpse of student life in the United States.3

Though they adxﬂired the United States as a democratic country, their
experience with institutional and cultural prejudice dampened their
enthusiasm. The students might have wanted to shun the Chinatowns in
order not to be associated with the lower classes, but they joined Chinese-
Americans in trying to create a new image of China and Chinese for
Americans. How were they able to overcome the provincial, linguistic and
social barriers dividing the two groups?

Despite the attraction of living in the United States, the students did
not forget their goal of reforming China. The opening poem for this chapter
describes how the students, who came on the first Chinese Educational
Mission from 1872-1881, were accused of forgetting about China and losing
their Chinese language skills. Living in the shadow of their predecessors,
would the second wave of Chinese students do any better at keeping
connected to China?
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FARTHER WEST

In one autobiography, the author titled his chapter about life in the
United States as "Farther West" since the process of westernization for him
and most of the others had begun when they read translations of Western
books and attended schools where classes were held in English.4 When news
of the opportunity of study abroad was announced, a queue, soft silk
garments and pliable shoes were exchanged for a hard straw hat, stiff collar
and a pair of heavy Western shoes.5 Tears mixed with great anticipation
when family and fiancees came to say farewell at the dock. Once on board
the ocean liners, divisions sometimes arose between Indemnity-sponsored
students who had studied at Tsinghua and the privately- or independently-
sponsored students, but other times they cooperated in putting out lists of
students and their destinations.

Once they arrived in San Francisco, Seattle or Vancouver, students
had series of new experiences. They had to pass medical exams and undergo
thorough inspections.®¢ After being met by their compatriots, the students
were given tour of towns where they might be driven by women! After
hearing newspaper boys calling out "Extra, Extra," and seeing couples
dancing and singing in the streets late into the night, and milk wagons
making early morning deliveries, one student asked if people in America ever
went to sleep at night. Self-serve cafeterias were strange and automation
was new - dispensing chewing gun, telling one's weight, and collecting street
car fares in boxes. The students going East from Vancouver or Seattle
boarded trains. (See Figure 13 for train advertisement showing Chinese
students.) Black porters arranged the students' berths and brushed their
suits. Lots of paper was available in the form of paper cups, toilet paper and
paper towels. Trains stopped at various scenic spots such as Glacier National
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Park. Once good-byes were said at Chicago to those attending Midwest

schools, the others continued by train to the East Coast.

Upon arrival at their destination, students began to settle in. Some
were given rooms in dormitories, while others had to find rooms to rent in
town. Often their introduction to American prejudice was being turned away
from boarding homes, though some Americans found the students to be well-
mannered .

Difficulties of living in a foreign country were numerous.” Though
they had studied English, some could not understand the professors' jokes
during the first classes. While one student worked on his English by reading
English literature aloud for at least fifteen minutes each morning, another
decided never to speak perfect English, so that people would not think that
China was colonized by England.8 New foods, such as cheese or large steaks,
seemingly "raw," caused difficulties.

Loneliness and unhappiness, due to the fact that some students had no
one with whom to share the burden of problems or exchange serious ideas,
were common problems. Some students dealt with loneliness by looking for
spouses. American women, though seen as pleasant company, were not
thought to be as faithful and patient as Chinese women.®

Lack of funding occasionally left some students destitute. When the
Qing dynasty fell in 1911, students at Oberlin set up a society to support
needy provincial-sponsored students rather than allowing them return to
China without their degrees. When the financial situation deteriorated in the
mid-1920s, some students were forced to go without food and to try to dodge
university bills.10 Some found work as fishermen or picking fruit during the
summers, others thought housework was too menial, only to be turned away

from chop suey restaurants for lack of experience.
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Students could be separated into three categories. The hard-workers,

or "grinders," who did not take time for sports or social activities, could easily
become ill, have mental breakdowns, or even die.ll The sociable students
took to heart the recommendations to broaden themselves by participating in
sports and in clubs. The "loafers" were castigated for being too light-hearted
and given over to bad habits, such as cribbing, smoking, swearing and joy-
riding. Most students stayed in the United States two to six years, but
during times of crisis in China, some wanted to return home quickly before
finishing their programs. Those who desired practical training in American
businesses after finishing their graduate degrees often found the six year
limit too short.

The students experienced cultural racism. They were called
"Chinamen," a word commonly used with contempt. Though the Monthly ran
humorous pieces and grammar lessons in order to teach Americans to use the
word "Chinese, only a few missionaries and their friends called them
"Chinese". Students were treated as though they were blacks. A short story
recounts how a newly arrived Chinese student who wanted a shave was told
to go around the corner to a black barber. Being unaccustomed to such
treatment, he was about to vent his anger when another student who had
been in the United States longer reminded him that he was in America, not
China and that he would have to get used to discrimination since he could not
change it.12 Students were commonly mistaken for Japanese. One source of
this confusion came from a Japanese professor who toured the United States
in 1915, declaring that in towns and cities there are Chinese laundries, but in
every American university there are Japanese students. (The official figures
were 594 Chinese students to 336 Japanese students on American

campuses.)!3 The students were embarrassed when Americans attributed
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Japanese actions, both good and bad, to the Chinese students, such as

winning the Russo-Japanese War of 1905 or aggression against Korea..

Students responded in a number of ways to prejudice and
misrepresentation. One response was to correct the offender. When a
Chinese freshman was greeted on the college campus with "Hello, Jap," he
demanded the American sophomore to stop a minute.

With a spirit which was a bit out of harmony with the Confucian ideal

of peace or the Taoistic concept of non-resistance, the young man from
the Far East approached his class opponent: "Call me a Chinaman, or

even a chink if you have never learned of the proper word. I am a Jun
Kuo Ren, a Chinese. Don't mix me up with a Jap!"14

Some responded with bitterness to Americans' assumption of superiority..
After recounting a conversation where a Midwestern hostess asked him,
"Haven't you ever wished to have been born white?" one student wrote that
America was not an earthly paradise.l5 By contrast, others denied prejudice
or choose not to dwell on it. A Chinese student on the West coast wrote to
friends in China saying, "All these so-called racial prejudices are very
exceptional and are taken seriously only by exceptional individuals."16
Students also reminded people of China's long heritage. When discussing
psychological tests of intelligence the students said the question of Chinese
superiority or inferiority should not be judged merely by mental tests, but by
anthropologists, sociologists and students of cultural history.l? In response
to the American missionaries' portrayal of Chinese as heathen, the Monthly's
readers were reminded that the Chinese were not Polynesian savages who
needed trousers and Bibles, for China had an ethical and religious system
equal to any other.18 Cultural one-upmanship sometimes bordered on reverse
prejudice. "When Europeans wore dressed skins and were whacking one
another with clubs, China was listening respectfully to her poets and



52
philosophers, and one of the greatest thinkers of all time had come and gone.

His name was Confucius."19 Students also pointed out that Americans had
mysterious ways and strange features, such as the variety of hair color,
especially red. They wondered how Americans could eat without cutting their
lips with pointed forks and described the English language as equally strange
and difficult as Chinese. Threats of retaliation were a less common response
to prejudice. After the Consul-General of the Republic of China described the
misrepresentations of China found in the press, at summer resorts, and on
movie screens, he said, "If remedial measures are not taken it will tend to
create racial ill-feeling. Over 2500 Chinese students will some day return to
China and their opinion of America will react against you."20

During the 1920s, the students' disappointment with American society
and foreign policy grew. Some of the Chinese Christians turned cold and
indifferent towards Christianity, for the America they encountered was
different from the one they had heard about from the missionaries.2! Other
wondered if they were exchanging the pearls of their historic culture for
Western civilization's fake jewels of business or for worse, only "Bibles,
bullets and beer."22

Students often had mixed feelings when preparing to go home. Though
many would miss their life in the United States, one student summarized life
in the States: "to be a needy student from a country much misunderstood
affords the greatest test of individual character."?3 Another student
described his experience as carrying a satchel in a strange land. "I have
tasted sweet as well as bitter experiences. Here and there cheated and
despised apart from any faults of my own, I grieve and become angry; but
when I occasionally find an understanding friend, I rejoice, rejoice until I



53
weep."24 While the earlier students returned with great hopes of changing

China, the later students had more doubts about realizing their dreams.

SOURCES OF MISREPRESENTATION

Much of the general public knew little about China except for the
floods and famines reported in the newspapers and a land of enchantment
pictured in the ocean liner advertisements. One humorist left no class of

Americans unscathed.

American Conception of the Chinese

The average American: "They are Japs."

The uneducated class: "Well, the Chinaman's chop suey is some class."

The middle class: "Chinaman eats rats and birds' nests!" (Straw and

The ixgglgl'liéent class: "The Chinese Revolution! Premier Kai and Dr.

en!
Though the Monthly set up The Department of Questioners in 1910 because
students were annoyed and humiliated by the "absurd inquiries of ill-
informed Americans," twenty years later Americans still knew little about
China, while they could discuss Russian politics, theatre and literature.26
(See Appendix I "Don'ts' For Foreigners When Discussing China.")
Americans' distorted ideas about China and Chinese people came from a
number of sources, including missionaries, traveler's tales, magazines,
newspapers and movies, and tales of Chinatowns.

Missionaries were a major source of information about China for the
American public. In 1916 more than 2800 American missionaries were
working in China. Because they usually took furloughs every seven years, at
least 300 missionaries were home writing articles and giving addresses in
churches, clubs and schools during any one year.2” Though missionaries'

observations were accepted with respect because of their residence in China
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and their noble motives, the students accused them of exaggerating China's

problems in order to show how much work needed to be done to help the
Chinese people.?8 Some missionaries worked in the rural areas where 90% of
the Chinese people lived, whereas most students came from more urban
areas.2® Though the missionaries were experts on the majority, the students
were frustrated that the missionaries rarely reported about the more
progressive urban areas where "the high class Chinese" came from.30

Travelers' tales were another source of information for the American
public. Tourists, who returned to lecture or write books about their
adventures, often treated China as thought it were a museum or a storehouse
of strange customs. Book reviews in the Monthly told how the writers, most
of whom did not understaﬂd or appreciate the customs and civilization of the
people, insisted on reporting the most ludicrous events.

Magazines and newspapers also used sensationalism, such as wars,
floods, earthquakes, and bandits to attract readers. Some Chinese
complained that only the extraordinary events got published, while signs of
steady progress, such as promotion of modern education or the development
of commerce and industry, were passed over. The emphasis in the press on
the instability of China was seen by some as stemming from darker motives
in order to prepare the American public for military intervention or to have
an excuse to set up a non-Chinese government.31

Movies and plays only added to the misconceptions of the Chinese
people. The students felt insulted and humiliated by the portrayals of
Chinese as murderers, robbers, kidnappers, bloodthirsty priests and even
geisha keepers.32 Since more people went to see movies than listened to
missionaries or read books, the students blamed the film industry for much of
the racial prejudice the students experienced.
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Some of the American public did not have to depend on missionaries or

movies since Chinatowns were accessible. Most of the Chinese with whom
Americans came in contact were the laundrymen and the chop suey
proprietors whom the students described as representing "a very small
locality in the South [and coming] from decidedly the lower strata of Chinese
society".33 Even when only a few Chinese still lived in New York City's old
Chinatown, exhibitions about opium dens still attracted tourists.34 Wars
between tongs, or fraternal associations which acted like gangs, also caused
prejudice and fear. After a Chinese man was killed in Cleveland in
September 1925, the city's safety director, using the excuse of a tong war,
arrested all 600 Chinese in the city - including the students - and
fingerprinted them.35 Since Chinatowns were thought to be urban islands of
laundries, chop suey restaurants, and fongs, it was not infrequent for a
Chinese student in the Western states to be asked if he was a proprietor of a
laundry. One way the students fought misrepresentation was to work with

the Chinese-American community.

LINKING WITH THE CHINESE-AMERICAN COMMUNITY

Because they believed that some of the prejudice they were
experiencing was directly due to the Chinatowns, Chinese students had
mixed feelings towards American-born Chinese. Wen Yiduo wrote a poem
about the laundryman's plight while studying art in New York in 1924-25,
which expressed his indignation about the inferior status of all Chinese in the
United States.3¢ (See Appendix J "Laundry Song.") The Monthly saw itself
in direct competition with the "living advertisements" of American-born
Chinese whose "backwardness and degradation will always remain a source
of regret and shame for the Chinese people."37 One student asked the
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Alliance to hold a national conference in the West because "the Pacific Coast

badly needs the acquaintance of the better class of Chinese. . . to correct
certain prejudices of the anti-Chinese."38

Though Rose Hum Lee argued that the two groups never had a close
affiliation because "the student group fear{ed] misidentification with a lower
socio-economic level of those who look like them." and "the foreign- and
native-born resent{ed] the superior attitude of the students," Lee's analysis
does not seem to reflect the picture of the 1910s and 1920s presented in the
Monthly.3° Though class, provincial and language differences needed to be
overcome, many students decided that working with the community was a
necessary way to build a better image of China and Chinese people since both
China's national dignity and their personal lives were at stake.

Though some students may have feared misidentification, the question
of helping Chinatowns was raised early in the history of the Alliance. In the
spring of 1908, professional men, students and merchants in New York
negotiated with the YMCA to set up a branch for the 7000 Chinese who
resided in Chinatown. A Fall 1909 editorial on the "delicate, but important”
topic of "What can we do for our working class in this country?" brought
several responses. An American woman who had worked with Chinese
laborers for years told the students to stop ignoring the "weak and humble
hard working men of their own race," and begin building bonds through
visiting their places of business.4® While one Chinese man called for
cooperation and support from the official representatives, such as ministers
and counselors, another argued that official support was not necessary since
friendship alone would work to change the community. He knew that some
students might be embarrassed at first to walk with one of these men who
may be still wearing his Chinese clothes and queue, but told the students
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that they would soon see the benefits of friendship.4! A decade later, a

student reporting on her work among Chinese women in Pittsburgh also
argued about the benefits of friendship since their countrymen lacked only
one thing, "the Opportunity to Mingle with People of High Intellectual
Capacity."42 The language the students used to describe the Chinese-
American community and themselves seemed to preclude success.

The Chinese-Americans also had mixed feelings toward the students.
Sometimes they criticized individuals. For example, one student recounting
working on a ranch before he was fired, wrote "Everytime I, being unable to
talk their dialect, said anything, there came the much repeated answer: You
Chinee? No speak Chinee?"43 Other times the Chinese-Americans criticized
the Alliance, such as a New York newspaper's comments about an election at
the annual conference being "secret" and about the poor student attendance
at a Chinese speech.44 At the same time, the Chinese-Americans hoped the
students would strengthen China and improve the position of Chinese within
the U.S. Because of both custom and discriminatory treatment, Chinese-
Americans still felt their home was China, not the U. S.45 In his report of the
1918 Western Conference, one student told how the Chinese merchants
"placed implicit trust in the Chinese students of to-day to bring about the
great and wonderful changes in that promising but now alarmingly distressed
country, and put into us a great desire to live up to their expectations."46

Working Together

Despite the students' fear of misidentification and Chinese Americans'
resentment of the students' superior attitude, the two groups interacted on a
variety of levels. Chinese-American merchants strongly supported the
Monthly through advertising. From the beginning, Chinese merchants, such
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as the ubiquitous restaurants and tea gardens, as well as the ginseng dealers

and import/export businesses, bought more than one-half of the Monthly's
advertisements. In turn, the magazine encouraged students to patronize the
businesses.

The merchants supported student conferences financially and served
as judges for the speech contests. For example, when the Western Section
held its conference for the first time in Portland, Oregon, the students'
campaign among the merchants of Portland, Astoria and Salem raised
$260.00 in two or three days. Three prominent Chinese merchants judged
the Chinese oratorical contest. At the farewell banquet the merchants
thanked the students for coming to Portland and the students thanked the
merchants for underwriting the expenses and for entertaining the
delegates .47

The students and merchants socialized together on national holidays
and at other times. Students at the University of Washington reported that
an open house was a great success at strengthening their friendship. After
the merchants supported two shows by the Pittsburgh club, the students
invited more than 100 merchants to a social.

Students sponsored general welfare projects in the major Chinatowns
by supplying Boy Scout leaders, libraries and English lessons. In the Spring
of 1910 ten students in the Boston area set up the General Welfare
Association in order to offer classes in Chinese, English and mathematics.
Though many Chinese students declined to join the effort, five years later the
Welfare School was still going strong. In 1910, students at Yale began by
assisting the local Baptist Church in its Sunday school for Chinese. Besides
Bible study and church services, the school provided two regular English
classes and frequent lectures. Ten years later, 20-30 men were enrolled in
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the classes. Several Columbia students decided in 1915 to organize the first

Chinese Boy Scout Troop using the proceeds from a play presented by the
students. In 1918 the New York City Chinese Students' Club was still
assisting the troop financially.48 (See Figure 14 for Chinese Boys Scouts,
Troop 50, Manhattan, N. Y.) Models of service like these encouraged the
president of the Alliance to call for an extension of welfare programs,
especially in teaching English. The remarkable longevity of the welfare
programs display the students' consistent vision despite changing leadership.
The students co-sponsored events with the Chinese merchants to
present a better image of China. The students and merchants in Cleveland
presented an expensive ($25,000) exhibit about the art, music, civilization
and industries of China in order to educate the public.4® (See Appendix C.)
Though barriers needed to be overcome, the students joined Chinese-
Americans in various financial, social, educational and political activities
which proved mutually beneficial, as well as helpful in changing Americans'

views of China.

Interacting with Chinese-American Students

American-born Chinese interacted with the Chinese students on the
campuses as members of the local Alliance clubs. Some Chinese-American
students worked among the students from China. The young woman quoted
at the beginning of this chapter planned to work with students while waiting
to go to graduate school since "there are problems among the Chinese
students themselves that have great bearing upon the future life of China."50

In order that China would be better served, the Western section of the
Alliance encouraged American-born Chinese to participate despite them
causing division and bringing different goals. The presence of American-born
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Chinese was felt in local clubs. After describing the power plays and open

hostility that came from the North-South China division in a club in Southern
California, one student said that the same troubles were seen between the
native- and American-born Chinese. She wrote that the cause of the division,

was not the difference in dialect or biology, but prejudice.

The [native-born] assumes that his birthplace has given him a certain
lofty advantage and his attitude toward the American-born is rather
more contemptuous. . .. The [American-born], always quick to resent,
assumes that those from China are slow, lacking in pep, dowdy in
dress, and not quite up to his American standard.5!

The writer pointed out that students criticized the United States for
excluding the Chinese people on the basis of race alone, yet they
discriminated against each other on an even narrower basis, bigoted
provincialism. She saw no hope for China if the divisions between North and
South and native-born and American-born could not be overcome. Sectional
conferences were also influenced by American-born Chinese. The Monthly's
report of the 1925 conference said that the high schoolers wasted time on the
issues of race prejudice and the dangers of self-sufficiency, leaving the
weightier matters, such as restricted tariff and unequal treaties, untouched.52
The tensions brought by American-born Chinese who participated in
the Alliance can be further seen by looking at one person, Flora Belle Jan,
who was the daughter of a chop suey restaurant owner in Fresno, California,
and served as English Secretary in the Chinese Students' Club at Fresno
State College from 1922-1923.53 (See Figure 15 for Flora Belle Jan and other
officers in the Fresno Chinese Student's Club.) Besides writing and
performing in a play, she wrote an article about Chinese life in the local
newspaper that caused a stir throughout Chinatown. After receiving
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Figure 14: Chinese Boy Scouts, Troop 50, Manhattan, N.Y. Back, right,
William Hung, Chairman of Chinese Welfare Committee in New York. (CSM,
April 1918) (Courtesy of Center for Research Library, Chicago)

Figure 15: Officers in Chinese Students' Club, Fresno State College, CA.
Front, center, Flora Belle Jan, Literary Editor. ("The Trailmaker") (Courtesy
of Madden Library, California State University, Fresno)



62
blackmail letters and having two students, one from North China, the other

from the South, fight a duel, she was called to account for her actions.

A delegation of Chinese students met me at college and I challenged

them to show what I had said that disgraced anybody or anything.

They put on their spectacles and after ten minutes could not find

anything. Isaid, "Ta ta, Kiddos, when you find any disgrace you just

put me wise. I can't wait all day. ...">
A student from North China felt Jan's satires on Chinese life gave the wrong
impression of China to America, for "she does not really know China, has
never been to China and is out of touch with modern China and Chinese
thought and events and culture."55 In 1926 Jan transferred to the University
of Chicago, graduating in 1927 with a Ph.B (Bachelors of Philosophy) degree.
After contributing poems to the section on Chinese and American Poetry
during the spring of 1928, she became one of seven contributing editors for
the Monthly. Several of her poems, an article defending the existence of
fraternities, and a short story about a Chinese-American girl growing up and
marrying a Chinese-born student were published. Surviving the political
upheaval in the Monthly in February 1930, she became one of three associate
editors in 1930-31.

American-born Chinese students influenced the local clubs, the
conferences, and the Monthly. Though they caused tensions by dividing the
clubs in yet another way, by having different goals for the Alliance, and by
presenting other images of China, at least one achieved an influential role in
the Alliance. Both the students and the Chinese-American community had to

overcome bitterness in order to work together to present a better image of

China to Americans.



63
REMEMBERING CHINA

During the late 1920s the second wave of students were accused of
forgetting the needs of their country while studying in the United States.
"Chinese students here in this heavenly beautiful piece of land called America
are under the hypnotic influence of their white bread and yellow butter, their
furnished rooms, their books and classrooms, etc., and forget things across
the Pacific."56 The students were also accused of not knowing what was going
on in China since they had been away too long. Considering their quick, and
sometimes hasty, nationalistic responses, this accusation may be more on the
mark. Were these accusations true or were they politically motivated like the
accusations made against the first wave?

Though they were far from home, they still felt the burden of their
bond with China. Political and social events in China as well as events on the
international scene weighed on the students. Besides studying hard to bring
back skills which were needed in China, they made timely responses with
cables, and money and remembrances.

The students did know about events in China, because in addition to
daily newspapers, the Monthly helped students keep aware of both Chinese
and international events. The students responded quickly to the critical
events in China even though an ocean separated them. The Alliance advised
the government on the Canton-Hankow railway controversy and the Panama
canal labor question.5” They tried to influence the Chinese government,
though the cables they sent to the government were not always welcome.
When the students telegraphed the government in 1908, the government
responded that it did not like the intrusion and that regulations would be
forthcoming. When the students asked Tang Shao-Yi to consider becoming
China's "George Washington," he thanked the students but declined the
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position, replying that he had retired to the South due to poor health.58 In

1915 students sent a petition to President Yuan Shi-Kai protesting his desire
to change China from a republic to a monarchy. In response to the Japanese
aggression in 1928, the Alliance sent cables to China urging firm resistance
and issued manifestos to the Japanese press and army.

The students tried to influence international politics. During the Paris
Peace talks in 1918, the Alliance cabled The Supreme Council at the
Conference, protesting the decision about the railway and mining rights in
Shandong. At the same time the clubs at Harvard, M.I.T. and Worcester
cabled Paris asking for abrogation of the Treaty of 1915 with Japan. The
government acceded to the Eastern Section's unanimous resolution that 5
representatives from the Alliance be allowed to take part in the deliberations
at the Washington Conference in 1921-1922.59

Students also responded to needs in China by raising money. The
Monthly used graphic photos, letters and creative drawings and clubs held
"Chinese Nights" or bazaars to raise funds for flood and famine victims. (See
Figures 16 and 17 for two methods the Monthly used to raise funds for famine
victims.) In order to buy one battleship, a Naval Fund was endorsed at the
1911 annual conference, while in 1923 students in Missouri raised money to
help pay for the Kiaochow-Tsinan Railroad.

The Monthly included obituaries of leading Chinese figures. The
obituaries included those of the Emperor and his powerful aunt, the Empress
Dowager (1908); Yung Wing (1912), who studied in the United States from
1847-1854, and who led the ill-fated Chinese Education Mission in the 1870s;
and Madame Koo (1918), wife of V. K. Wellington Koo, Chinese Minister to

United States.69 Not all obituaries were favorable. The announcement of
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Figure 16 Chinese Famine Sufferers (CSM, February 1912) (Courtesy of
Kroch Library, Cornell University)
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Figure 17: Famine Relief Fund advertisements (CSM, December 1920)
(Courtesy of Center for Research Libraries, Chicago)
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Yuan Shi-Kai's death in 1916 described him as "first the hope and later the

curse and despair of all China."61

The students kept in touch with the Chinese diplomats who served in a
dual capacity as education directors in the early years. The students
depended on them for political and financial support and for encouragement,
since most had been overseas students themselves in the U. S. or England.
Dr. Ting Fang Wu, who served from 1907 to 1909, attended the Alliance's
fourth annual conference in 1908 and was elected an honorary member of the
Alliance at the fifth conference.62 In 1908, the legation invited 100 students,
mostly past or present Alliance officers, to Washington, D. C. for sightseeing,
banqueting and meeting President Roosevelt. (See Figure 18 for group
picture in front of the Chinese Embassy.) They gave the students a large
national flag to use at the annual conferences.63 Wellington Koo, a former
editor of the Monthly who served in Washington from 1915 to 1920, spoke at
conferences. In 1925 the Chinese Educational Director, whose job was to
oversee the students as well as send out monthly scholarship checks to
Indemnity students, returned to China before his replacement arrived,
leaving many students destitute.54 The directorship was taken over by the
China Foundation for the Promotion of Education and Culture, which was
established to oversee the return of the second part of the Indemnity Fund.65

The Chinese students in the United States had links with other
students in China or studying abroad. Students in the United States kept in
touch with students in China through several different means, such as the
Monthly's news of the World's Chinese Students' Federation in Shanghai and
news from students who were able to return for a visit during their time of
study. Letters from old schoolmates and newly-arrived students brought
news, such as the eyewitness reports given in local clubs about the May
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Fourth Movement in 1919, and the "Shanghai tragedy" in 1925, which were

subsequently reported in the Monthly.56 News about students in Japan,
Canada and Europe came from personal correspondence or the rare afticle,
news or picture in the Monthly. Though a Chinese student, who returned
from visiting groups in Europe, expressed that a common sympathy should
bind them together and that an exchange of ideas would be of great value
both as students and once they returned to China, patriotic fervor often
divided the students.57 When students from other countries sent reports in
the Monthly, they wrote about their patriotism. For example, "Chinese
students in Japan are more patriotic than those in other foreign countries. At
least they seem to be so. Whenever there is a meeting of Chinese students, it
is a political one."68 Geographic constraints and competition for "most
patriotic" kept the students in the U. S. from building stronger ties with
other Chinese students around the world.

Students kept up their Chinese language skills through writing
articles for journals, such as the Alliance's Annual or the Cornell students'
Science magazine.5® The Monthly rarely used Chinese characters, perhaps
due to the difficulty and expense of finding printers in the U. S. who could
typeset Chinese script or because the magazine was also written for a non-
Chinese audience.”?

The students' various dialects hampered speaking Chinese at club
meetings and conferences. Early on, Mandarin speakers were encouraged to
teach others in the local clubs. Though a satirical article about the 1918
Eastern Conference told how more Chinese language had been used than all
of the previous conferences combined, only two years later someone
complained about the lack of Chinese at the recent conference.’? When the
Chinese oratorical contests were not as well attended as the English ones, one
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person remarked, "If we only understand that Chinese language is our own

language and we have to use it all through our life, we should, at least, put
the same vigor and enthusiasm in both contests."”2 Making Mandarin the
official language at the annual conference in 1925 did not solve the problem,
for the speakers of other dialects felt they were being judged as being less
patriotic.”® Since the dialects remained a deterrent to unity, speaking
English can be seen as a way to bring unity rather than a sign of
deculturation.

Chinese names proved a problem to both Chinese and Americans.
Written names (in romanized form, not in Chinese characters) were a source
of confusion. In order to solve the problem some decided to take Western
names, such as Miss Elizabeth Cornish from Shanghai or Charles K. Johnson
of Nanking. Others used a Western name plus two initials for their Chinese
name plus their family name, such as V. K. Wellington Koo.74 A more
confusing form was the use of the two initials and their family name, such as
C. C. Wang, since "C. C." could stand for many different Chinese characters.
More confusion arose when the same person spelled his or her name one time
using a home dialect and another time using Mandarin, such as a woman
whose first article in the Monthly listed her as Tsen Tsonming, while the
second said Tsen Chung-min.’S Conflicting guidelines for writing names
were offered early. One visiting official suggested that all the names should
be spelled out according to Mandarin dialect of north China, using the Wade
system and not using abbreviations, while the Education Minister (who was
annoyed when checks were sent to the wrong students) suggested that
students not transpose their names and write out the names in their own
dialect.”® Since Americans were used to placing family names last, one
person suggested that putting a hyphen between the two personal names
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would help Westerners distinguish which name was the family name. The

controversy over the method of writing names reflected two larger tensions of
the times: 1) provincialism versus unity of China and 2) the Chinese cultural
patterns emphasizing family versus Western culture's emphasis on the
individual.

Chinese celebrations and banquets helped strengthen their ties to
China. The most common club reports were the activities surrounding either
the national holiday on October 10th or Chinese New Year. In February
1911, the Monthly published a special cover celebrating the Chinese New
Year, showing a dragon and four characters, gong he xin nian, meaning
Happy New Year. (See Figure 19.) In January 1913, the New Year's cover
said the issue was dedicated to "those who fought and died for our freedom."
As students gathered together, they remembered past years' celebrations
when they were surrounded by family in China. Chinese food was often
difficult to find for those living with American families or studying in smaller
towns. One story told how a transfer student, who had not tasted Chinese
food for almost two years, was thrilled upon hearing that the club would be
preparing a Chinese meal. Club news sometimes described the style of food
at recent banquets or how students thought using chopsticks greatly
increased their appetites.

Wearing Western clothes was one method of distinguishing students
from the Chinese of Chinatown. The students usually wore Western clothes
for their formal club pictures, even before 1912 when the Qing Dynasty
diplomats still wore long gowns and queues.”” Since students saw cutting
the queue and changing to Western clothes as a first step of transformation,
they were surprised and hopeful at the first meeting of the Welfare
Association of Boston to find that "the meeting hall was packed by promising
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young men of about 22 or 23 years of age on the average, most of whom

dressed like us."’”® When the students were invited to a formal dinner in New
York by the China Society of America in 1924, they refused their hosts'
request that they wear Chinese long gowns on the grounds that the Society
was only hoping to satisfy the curiosity of Americans. They felt it was not
disgraceful to wear Chinese clothes, but did not like to be ordered to do so.

Homesickness, due to "voluntary scholastic exile," was partially
assuaged by writing letters, reading poetry, seeing pictures of China in the
Monthly and avoiding mixing with Americans.”? Though mail was often slow
or even waylaid, it was a source of great pleasure.80 The salve of poetry is

captured in the poem "Answering Mother in China."

I open a volume of poems
When I feel sad.

I sleep with my books
When I am tired.8!

Pictures or drawings of scenic spots in China, such as West Lake near
Hangzhou, were available on calendars and occasionally in the Monthly. (See
Figure 20 for picture on cover of Monthly. Along the right and left side is the
saying "if you are seeing with the eyes of the world you are not seeing, if you
are listening with the eyes of the world, you are not listening." Along the
bottom of the design are words such as "rich," "fortune,” "happiness," and
"long life.") Friendships with other Chinese students took some of the pain of
homesickness away, but on the campuses with larger numbers, the students
group could become like a ghetto. Celebrations, poems and friendships
helped students both remember their past and take away some of the pain of
the present. Through a variety of strategies the students were able to keep
many of their ties to China.
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CONCLUSION

One outlet for the students' reforming zeal while they were away from
China was to work with Chinese-Americans in order to improve the image of
China in the United States. Misrepresentation, due to political maneuvering
and cultural prejudice, colored many Americans' view of China. The
students were able to gain the Chinese-American merchants' financial
support for their reforms in the U. S. and encouragement for their future
reforms in China. The students' reform spirit was self-serving, since they,
too, would benefit from a better image of China. It was also not without
irony, since these foreign-born Chinese sought to "Americanize" Chinese-
Americans.

Despite distance and distractions, the students responded to China's
political, social, international and military needs they learned through both
the Monthly's news and supplements and the steady stream of students
coming to the States. Through organizing welfare programs in the
Chinatowns, the students learned lessons of friendship and service, though
their language was tinged with superiority. Geographical constraints and
competition for being "most patriotic" kept the students in the U. S. from
making strong links with Chinese students in other parts of the world.

Coming to the United States with no connections except possibly other
alumni, and finding the U. S. no paradise for Chinese, the students were
often drawn to remembering China. Local clubs celebrated Chinese holidays
and the Monthly offered pictures and classical poems. Though they convinced
Chinese-American students to participate in the Alliance for the sake of
China, sometimes the others brought their own agendas. Some American-
born Chinese saw that the students were also needy and worked among them
for the sake of the future of China. The growing student population and the
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connections with the Chinese community gave opportunities to build

enclaves, but did not contribute to their role as representatives of China to
the U. S. public.



The Closure of The Educational Mission in America
Huang Tsun-hsien, 1881

. . . Before their recall was finally decided upon,
Americans wrote letters back and forth.

Former President Grant

And college presidents So-and-So

All spoke good words for the Chinese students,

And wished to have them become stars of the two nations.
". .. You have expected us to love and help these boys,
Why do you now leave us out of all consideration?"1

75



Chapter 4: Student Ambassadors

[A student in a foreign country] has three functions: first, to study
what interests him; second, to get to know the people of the country;
third, and most important and perhaps most difficuit, to get the people
to know him. In a strange country with unknown customs, [a student]
. . . must consider himself as an ambassador from his own country - an
ambassador whose business it is to make his country known and loved

through himself.
Amy S. Jennings, 19222

The Chinese students in the United States had two roles: students and
ambassadors. Both the Chinese and American governments expected the
students to learn more than their academic fields by observing American
institutions and customs and bringing back the best to build a stronger
China. Who did the students learn from? What lessons, intentional or
otherwise, did they learn?

Students hoped to teach Americans about China's history and present
situation as another way to break down prejudices and gain support for
China's cause. The chapter's opening poem shows that the first wave of
students built connections with influential Americans who spoke well of them
when the Mission was threatened. The second wave was competing against
both American and foreign influences who gave misleading information about
Chma Considering the strength of their competitors, how good were the
students at convincing their audience? Were Americans willing to listen to
what the students taught?

LEARNING AMERICAN WAYS
While in the 19th century, China wanted to maintain its cultural
superiority while acquiring Western technology, and Chinese advocated
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Vil
=z hong-xue wei ti, xi-xue wei yong (Chinese learning for the essential elements,

W estern learning for the practical applications), students in the early
twentieth century were urged to understand Western customs, through
paxticipating in the various social, literary and athletic activities available on
cammpus.d They were warned against their natural tendency toward
seclusion, which was seen as "a greater hindrance to the onward tide of our
m .z ti onal prosperity, than any other factor that you may discover."4
Every area of American life was to be studied in order that the best
asygp»ects could be assimilated into Chinese life. Unlike government officials
wln«> wwere sent on short missions, the students had more time to learn. Even
holidays brought no respite. If they were spending their Christmas vacations
in = 1 arge city, students were encouraged to visit public buildings and
INW» sseums, and spend the evenings in reputable theaters and concert halls so
the > could "examine the American characteristics which made this Republic
SO X>»w™osperous, imbib[ing] ideas which may be of use to [their] work."5
The Chinese students were expected to imbibe qualities such as
COOEIe xration and good sportsmanship during their time in the United States.
Chihese, who often expected to return to their county and begin at the top,
Vere encouraged to gain valuable experience by learning to work from the
b()‘:‘:C'Dl:n up in an organization. They were also to learn cooperation since the
ola = edentary and individualistic "China of essay" needed to be replaced by a
REeSw  **China of group activity, of organization of cooperative enterprise."6
They were further encouraged to learn the "spirit to lose" in political contests
Tath er than becoming disheartened after a defeat or trying to undermine the
ME%v leader.” Other characteristics such as fair play and honorable
O petition could be learned in athletic contests and debating societies, while
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individual responsibility for social welfare and self-sacrifice could be learned

in student organizations.
Though they were encouraged to learn American ways, the question of
"d enationalization" haunted the second wave of Chinese students. Learning
to wanderstand and appreciate both cultures was difficult to balance. One
exxtxreme was to reject the new culture and "assume the attitude of recluses by

le=ading lives of isolation which deprive us of the beneficial influences
Pexrn eating through the real American society. . . ." The other extreme was
de sscxibed as "entirely losing our identity among the Americans by
Pa i cipating in everything," thereby losing the "vitality of our own national
clh =a w-acter."8 Trying to appreciate two both cultures can result in great
lc>Iil~eliness, where one does not feel at home in either culture. Frances L. K.
Hiswa, who studied in England and the United States and settled in the U. S.,
USe=s +the phrase "marginal" man to portray the person who paces the border
wWhexe two contrasting cultures "confront each other within himself and he
caxa wreach out to touch them both."® Though others chose "mediating person”
Or **rwa ualticultural person" to describe the phenomenon, Milton Bennett has
retw s wed the phrase Hsu used, with some modification, "constructive
mal‘ginah'ty" because it better describes the subjective experience of people
st".":.-g‘g'].ing to iﬁtegrate two frames of reference.l0 Such intermediaries were
needed, for they could speak both languages and know both sets of rules, but
thes- Inight not be trusted by either country. How much acculturation does
M€ ¥ eed in order to survive in another culture? How much can one learn
*bowe another culture without being seen as denationalized? The students
Vere encouraged to learn about American culture through interactions on

a4y s and in towns and through observing and participating in

BOVernment.
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CROSSING CULTURES ON CAMPUS
Both large universities and small colleges in the United States vied to
Jh;awve Chinese students on their campuses because they knew the students
wwould spread the fame of their alma mater when they returned to China.
C olleges advertised in the Monthly and presidents promised to take good care
of the students.ll In the February 1913 issue the University of Michigan
ad v ertisement included, along with a list of the deans for each department,

" A <osmopolitan student body - 50 students from China - Eight departments -
A < ollege town - Expenses low.” When colleges hosted the Alliance's annual
coxa ference, they sent the president or another representative to welcome the
delegates. .

Though the campuses were thought to be academically sound and
rel =a tively free from discrimination, it was not always so. In the early years
SOX™» e colleges, in their eagerness to attract students, graded too leniently,
h‘-ll‘ting both the student's and the college's reputation. On some campuses
AX>n € x-ican students hissed at any American walking with a Chinese student,
OT mww ©ved away from Chinese students when they sat down. One graduate
Stya A et at University of Michigan resigned in 1924 in protest of an opera
Pexrfoxrmed on campus, that misrepresented Chinese, arguing that continuing
to deh.igrate China not only went against the American spirit of fair play, but
AZ = R st the university’s educational aims and prestige.12 Despite some
aca‘iexnic and racial troubles, the universities were islands of learning and
understandjng where students saw their academic success as a clear

SXID X ession of the democratic spirit, since recognition of ability in scholarship,

OF&tory or athletics was given irrespective of race. Interacting with
Professors and with other students led to mutual appreciation and friendship.
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Professors were usually eager to assist the Chinese students, for they

saw them as representatives of China. The professors recognized that though
the Chinese students had various difficulties to overcome, the Chinese were
often the best students on campus. Not all professors began with positive
opinions of the Chinese, including one who had worked among Chinese
laborers. He changed his opinion once he encountered the "hardworking and
highly cultured" students. Others, such as Dr. W. L. Phelps, a professor at
Yale, came with a high opinion of Chinese, for he remembered growing up
with the Chinese boys of the first wave before they were recalled to China.13

Professors also spoke at the club meetings and yeérly conferences,
wrote articles or served as judges for essay contests for the Monthly. They
frequently hosted students for holidays. It was not one-sided. The students
reciprocated by inviting their professors, provosts and deans for "smokers" or
for socials celebrating the Chinese holidays. John Dewey, who taught at
Teachers College at Columbia University, served for more than two decades
in various capacities as a teacher, advisor and model for many students.
When he visited China during 1919-21, he renewed his friendship with the
returned students, giving lectures around the country as well as teaching. By
the time of his departure from China at least fifty articles about him and his
philosophy were available.14 In 1928 he served as a founding member and
chairman of the National Committee for Legal Defense of China, which was
established to offer legal services for students and other Chinese in eighteen
cities.

Students both admired and criticized American professors. A student,
who was surprised to see a honored professor working out in his yard, learned
that the older man had worked his way through college by mowing lawns,
caring for furnaces, and waiting on tables. The student said this encounter
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was the most striking lesson he had learned, for it changed his attitude

toward labor.15 Another student said that he respected American university
professors above all others because they devoted their lives to scholarship
though their salaries were the lowest of any occupation.1® Hu Shi was critical
of John Dewey, his advisor, after Hu saw Dewey get into a car of suffragettes
during a parade, for Hu believed that scholars ought not to participate in
politics.17 Professors played an important role in students' lives. Some
became life-long friends, providing another view of crucial aspects of life such
as work, marriage and family life, and the role of intellectuals in society.

Though the Chinese and American students were in the same
classrooms and libraries, many barriers hindered them from fraternizing.
Chinese students perceived the Americans as provincial, indifferent and
frivolous, frittering away their time on athletics and joking. American
students rarely invited the Chinese into their homes or to spend time
together. Even if an American were friendly, a Chinese student's modesty
and reticence, might prevent him from meet the American half-way. Though
Americans complimented Chinese students for having a high sense of honor,
their over-sensitivity and undue pride of race were seen as weaknesses.

Participating in campus activities helped to break down some of the
barriers. The earlier students were pioneers in certain fields such as sports
and journalism. When a freshman became coxswain for Syracuse in 1907, it
was the first time a crew team had a Chinese student. V. K Wellington Koo's
election as editor-in-chief of the Columbia Spectator in 1908 was the first
time that a Chinese served as chief editor of an American university
newspaper.18

Not all American students were provincial and frivolous. Some wanted
to learn Chinese; others lived with the Chinese students. In 1926 American
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students organized a meeting where 1000 gathered to hear speeches made by

faculty about the United States' participation in a ultimatum against
China.l® The group voted to send telegrams and a delegation to Washington
and a telegram to the students in Beijing. Despite the cultural and social
barriers, the American campuses gave Chinese and American students
opportunities to begin building understanding and friendships by competing
in sports and oratory contests and by serving together in student
organizations.

The Chinese students were also expected to learn about other cultures
at American universities where it was possible to meet "men from every nook
and corner of the globe."20 Despite the disruptions between the Chinese and
Japanese governments, the Cosmopolitan clubs and international houses
offered opportunities for students from these two nations to interact.2!

The Chinese students were active in the Cosmopolitan Clubs, which
were organized on American campuses after 1903. They served as national
and club officers and delegates to national conventions, as well as members of
local clubs. Besides speaking and performing at regular meetings, they .
participated in stunt nights and China Nights, often getting rave reviews.
(See Figure 21 of Cosmopolitan Club of University of Michigan in 1912.
Notice the various countries represented in the club. The Recording
Secretary, Tiam H. Franking, is a Chinese student married to an American.
Their story can be found in Katherine Ann Porter, Mae Franking's My
Chinese Marriage. Figure 22 is the Cosmopolitan Club at Michigan
Agricultural College in 1914, led by Ming Sear Lowe (middle, third from
right), a Chinese studying agriculture. He and Paul Kwong Fu (front, third
from left), the president of the Chinese Students' Club, were also members of
the Farmers Club.)



(suondorjo)

[BOLIO)STH PUB SSATYOIY A}ISI0AIU() 918} UBSIYIIN)
(PI6I ‘2ursoa10p) Juapisaad ‘omo g ‘W ‘P31

WOy pAIY3 ‘S[PPIN ‘FT6T ‘089[[0) [BnynoLBy
ue3npIN ‘qni) usyjodowso) gz sandrg

(uB3IYIIIN JO £ISI0ATU()

‘A1BqIT] [BOLIOISTH Ao[3uog ‘SUOIIN[0)) [BILIOISTH
uBSIYOIN Jo £893In0D)) (ZT6T ‘UDISUSUDSIYI) ‘Z16T
‘uBJTyoI Jo £31819ATU() ‘qn]) uBjodowso) 1g aanSig




head
(e
bl
al
(hu
part
il

har

(0T

(os



84
Hu Shih was one advocate for cosmopolitanism. He lived in the

headquarters of the Cornell Cosmopolitan Club from 1911 to 1914, serving as
one of the Cornell's delegates to the sixth annual convention in Philadelphia.
In 1913 he was named as an official delegate to the international conference,
at Ithaca, where he represented both the Cornell Cosmopolitan Club and the
Chinese Students' Alliance.22 In 1913 his article in the Monthly encouraged
participation in the movement because it sowed "the seeds of friendship and
mutual understanding . . . and will surely reap in the near future the rich
harvest of international justice and good will."23

International Houses near universities were another opportunity for
cosmopolitan participation. Harry Edmonds, who had organized the
Cosmopolitan Club at Columbia, asked John D. Rockefeller to build an
International House in New York City. Opening in 1924, it served as both
residence and program center for the 1250 student members from 70
countries. Buildings near other campuses also provided club rooms, dining
rooms and dormitories.24 The excitement about cosmopolitanism began to
die down when the Paris Peace Treaty failed to bring real peace.?> Growing
nationalism in China clashed with a vision of world peace, making suspect
those students who advocated cosmopolitanism.

STUDENTS AND UNIVERSITY TOWNS

The amount of contact between students and people outside the
university often depended on where the college was located. Though the
Americén West was known for discriminating against Chinese, outright
prejudice was better than the passive toleration encountered on the East
Coast.26 Cities were known for "cold formalities, the negative civilities, the
habits of shy reserve," while people in the country were seen as frank and
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joyful.2’7 Though some argued that students should be more equally spread

across the country, so that more varied information could be gathered,
students began congregating around certain large universities that had the
advantages of good facilities and reputations back in China, and the tendency
for students to cluster together, having little contact with Americans, was a
drawback. Small colleges offered the advantages of easier assimilation into
the student body and more invitations into American homes, allowing the
students to become acquainted with typical American life.28

Americans who came in regular contact with Chinese students
included American families who let rooms to students, merchants and
businessmen, dinner and holiday hosts, and members of churches and the
YMCA. Families, who found the students to be good renters because of their
adaptability and behavior, often ended up good friends with their Chinese
tenants.29

Merchants and businessmen taught the students both on business and
personal levels. Tailors or those who sold school supplies near the colleges
and universities often came in contact with students. Small merchants,
businessmen, and large manufacturers negotiated with the student managers
for advertising space in the Monthly. The Otto Sarony photographers of
Boston ran an enterprising advertisement in the May 1912 issue saying "we
take the greatest pleasure to congratulate all our Chinese friends in this
country for the establishment of the CHINESE REPUBLIC. Yes, you have
changed yourself from a humble subject to a free citizen, but don't forget to
have a picture taken of yourself to remember the wonderful change."
The students learned the importance of financial accountability in a "land
where honor in fiscal matters is elevated to be the sovereign of all virtues."30
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Henry D. Fearing, a merchant and leading member of the First

Congregational Church in Amherst, first encountered Chinese in 1872
through a business concern. He served as host, English teacher, and
guardian to many students. One student who visited Fearing weekly said
that Fearing's friendship had almost made him forget that he wasin a
strange land.31 Fearing, who attended the Eastern Section's conference each
year, was made an honorary member in 1907. (See Figure 23 Eastern
Conference, Andover, Mass, 1916. Fearing is sitting in the second row, on far
right. Notice American women on left side.)

For the students not living in American homes, dinner invitations
served as opportunities to make friends and learn about the United States.
Dinner invitations were seen as one way to help with homesickness and
break through some of the bitterness caused by discrimination.32 One
student wrote

... I got acquainted with some people of Wooster whose friendship kept

me from being "home-sick." Although I faced the same trouble

regarding the language and the customs, yet my burden was made

much easier because of the help which was graciously given me by my
American friends.33

Those who did not experience hospitality felt "cheated of what chiefly lured
them to America - the hope of contact with a new society."34 More surprised
than hurt, they accepted their isolation and buried themselves in their books.

Students remembered spending evenings and holidays socializing in
American homes. Recalling being invited for Christmas eve and day in a
home and receiving gifts in stockings as well as packages from known and
unknown friends, another student wrote

Had we been left in the boarding school for the vacation with a few old

school teachers and servants, our first impression of an American
Christmas vacation would have become a cold and dismal one. Now
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our home letters were filled with jolly, happy messages-and beautiful
descriptions of the home whose mother had been far-sighted enough to
have seized the first opportunity to impress on us a most beautiful
picture of American home life.35

(See Figure 24, Second annual Christmas party in Webster, Mass. Figure 25
shows a Christmas theme along the dragon seal which appeared on the
Monthly's covers during the early years. The Chinese characters

accompanying the Christmas scene in Figure 26 say "Happy New Year.")
Besides appreciating hospitality, students were able to observe customs and
manners of the rich or the simple, the religious or the country homes.36
Having visited a couple, whose "depth of their love and respect for each other
cannot be described in words," Hu Shih found the traditional Chinese notions
of love and honor wanting.37 He recalled how the churches and the YMCA
encouraged families to open their homes so that "Chinese students would see
the real life of [a] Christian home, to bring the Chinese students in contact
with the best men and women in American communities, to make them
understand what an American home and American character are like - what
Christian life is like in its family and civic activity."38

Churches and the YMCA often invited the students for social activities,
when few other organizations crossed the color line. An article in the 1920s
warned that loneliness often made a student easy victim for Christian groups
since he would be warmly welcomed and listened to by an interested person.39
Some Americans hoped to show the best about America, to order to
counteract the prejudice the students experienced.

Students had opportunities to learn about the United States through
making friends and local acquaintances. The students desired the "little
courtesies" of friendly smiles and gentle words "more than the sumptuous and
expensive affairs."40 They gained insight into family life, business practices,



Figure 23 Eastern Section Conference, Andover, MA, 1918. Second row,
right, Henry D. Fearing. (CSM, November 1916) (Courtesy of Hatcher
Library, University of Michigan)

Figure 24 Second annual Christmas party in Webster, MA. Front, center,
American hostess. (CSM, February 1912) (Courtesy of Kroch Library, Cornell
University)



89

(03801 ‘SALIBIQIT YOIBISIY 10§ 19JUDY) ‘A50%.IN0D))
(0361 1oquada( ‘W SD) 19A0)) SBUISLIYD) 9F NS

0z61 uua.EuuwQ

ATTHLNOW
S.LNIANLS
dSANIHD

HH.L

Z smqumny TAX swmpop

(03edo1y) ‘saLIBAQIT YoIBISAY 10§ 193U ‘ASAIN0Y)
(606T 1aquIadd( ‘HSD) 940D SBUNSLIYD) gZ ML

1!

gugﬁﬂ

!!!!!!! @ pomna
ToN oot waNIG ATPA
W
WAGWAN SVILSITHHD S

m &jqauo\y M\
Siapnig |

a :
M ?Sd _:w_ ¥ U




90
customs and celebrations, and Christian influence on character and civic

responsibilities.

FRIENDS AND FOES IN HIGH PLACES

The students watched the election process and tried to influence the
United States government by commenting on American foreign policy issues
and recording the appointments, actions and deaths of U. S. ambassadors and
policy advisors. In 1916, the Monthly published an editorial describing the
electors as a holiday crowd whose members were more intent on material
goods than on the national welfare. The same issue also published a
student's letter stating his sadness that the Republican candidate did not win
the presidency. A group of students at Columbia responded by expressing
their deep regret and disapproval that the Monthly had published the
editorial and letter since both were seen as possible sources of
misunderstanding between the two nations and as discourteous to President
Wilson.41

Through the Alliance and as individual clubs, students tried to
influence American foreign policy. Three covers of the Monthly encouraged
the U. S. to recognize the new Republic of China. V. K. Wellington Koo's
letter to the editor, "Confusing Counsel from America to the Revolutionaries”
was reprinted.

Will you help a Chinese student out of a dilemma? . . . What, therefore,

in the opinion of our American critics, is the proper speed with which

China should proceed to reconstruct her own political institutions in

order to escape their ridicule at her fancied retrogression on one hand
and their disparagement of her rapid progress on the other?42

As the Alliance, they wrote letters to the President; in 1913, for example, they
asked Taft to recognize the Republic.43 Though they wrote President Wilson
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before he left for the Paris Peace Conference, expressing their gratitude for

being given the chance to study in the United States and their faith in his
leadership, he did not stop the Shandong peninsula from being given to
Japan.44 In response, the November 1919 Monthly published a picture and
statement by Senator Henry Cabot Lodge, who was serving as chairman of
the Senate Foreign Relations Committee.

Hence we become an active participant, we put our signature and give
our approval to the control of Shantung by Japan. We assent to having
the territory of an associated power, innocent and peace loving, handed
over to another associated power. It is not enemy territory that we
thus betray. It is the territory of a friend who helped us and the other
nations in the war against Germany. It seems to me an intolerable
wrong. I desire at least that my vote should record for the benefit of
those who come after me that I in no way was associated with this
wrong to man and to the cause of freedom and justice.45

In 1925 thg Alliance sent two resolutions concerning autonomy and
extraterritoriality to the Secretary of State and the Chairmen of both the
House and Senate Committees of Foreign Affairs, but the U. S. did not
relinquish its extraterritorial rights in China until 1943.46 In 1927, Chinese
students in Michigan wrote a resolution requesting that the U. S. government
recognize the Nationalist government. Students and Chinese merchants in
Cleveland sent a resolution to the President, Secretary of State, and
Chairmen of both the House and Senate Foreign Relations Committees
requesting that the U. S. government withdraw its military presence in
China and abrogate its unequal treaties.4”7 At least one Chinese student
addressed the House of Representatives directly when Chih Meng,
representing Chinese students at the National Conference on the Cause and
Cure of War, spoke in 1925.48
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As their disappointment in the United States grew inthe last half of

the 1920s, the students' analysis of American foreign policy became strident.
In 1926, the Monthly published an article written by the editor of The Nation.

Unless the official policy of the United States Government in China
changes soon, the Chinese Students Monthly might as well shut up
shop or move to Moscow. For two decades young China has turned its
face eagerly and trustfully to America, expecting sympathy,
encouragement, advice, assistance. . . . Today there is a growing
current of distrust of America, of suspicion of speeches which, while
full of ringing declarations of friendship for the Chinese people, are not
followed by expressions of friendship in action.49

Some students began to doubt the special relationship between China and the
U. S. when the United States did not cancel its treaties and did not support
the Chinese nationalist movement.

This change in perception affected the way the Monthly described
individuals in foreign service. For years the Monthly reported
enthusiastically the appointments of United States ambassadors and other
representatives to China, such as William W. Rockhill, John Watson Foster
and Paul Reinsch, in both its editorials and articles. William W. Rockhill,
who was heralded as saving China from the other Powers' punishment for the
Boxer Uprising by setting up the Open Door policy, was described as
representing "the highest ideal of diplomacy-justice and fair-play."50 John
Watson Foster, Secretary of State in 1892-1893, served as one of China's
delegates to the Second Hague Conference in 1907.51 When Paul S. Reinsch,
a professor of political science at the University of Wisconsin, was appointed
as Minister to China in 1913, the Chinese students at Madison offered a
farewell banquet on the eve of his departure. When Reinsch resigned from his
position after the Paris Peace talks, the Monthly attributed it not to ill-
health, but to disappointment over President Wilson's failure to support
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China's case at Paris.52 In the later years, the students were less free with

their praises. When Dr. Jacob Gould Schurman, who was Minister to China
from 1921-24, returned to the United States, the students did not regret his
absence.53 Following the appearance of Silas H. Strawn's report on
extraterritoriality in November 1926, several editorials wrote disapprovingly
about his report that China was in near collapse.>4 In 1927 a student
corrected Senator Hiram Bingham's report by stating that the United States
needed to send representatives to only two political factions in China, not five
or six.55

What lessons did the students learn from American politics? Both
national and international politics were far from perfect. The democratic
system, viewed as a balance of special interests, was not easy to influence, for
the students competed against stronger voices. Foreign policy was not based
on friendship, but took a zigzag path of least resistance. Though the
students were often confused and angered by the United States' contradictory
qualities, all these lessons, whether academic, social, religious, or political,
left an indelible mark on the students.

HAVING NO PLACE ON EARTH

By striving to fulfill the goal of learning American ways, the students
themselves changed. Though the students were encouraged to analyze and
learn the principles underlying American behavior, some found it much
easier to pick up only the surface aspects. After visiting Chinese students in
England, Germany and France in 1923, one student described how each
group's external behaviors reflected the countries in which they studied.

In England, our students are tennis enthusiasts and play a very good
game. They also assume the aristocratic tone which British



94

universities seem to inculcate with their coat-of-arms. As one Chinese
student said casually, "We never think of talking with the trades-
people." In Germany, Chinese students drink beer, use walking-sticks
and greet each other in stiff military fashion. In France they speak
volubly and gesticulate expressively. . . . In America we yell and sing
college songs and swap slang and jokes.56

Sometimes returned students dressed, talked and acted more American than
Americans, and more Anglicized than Englishmen.

Superficial behaviors can be unlearned, but some changes in values
may become too deeply ingrained to shed easily. A short story described the
interaction between the external and internal changes.

He wore clothes of the best fashion, smoked, and used slang, and
developed a keen interest in athletics; in short, he was fast becoming
Americanized. His ideas of life were changing too. Some of the old
teachings which he had formerly regarded as infallible now appeared
to him not only questionable but ridiculous. He began to lay more value
on personal attraction and less on intellectual parts. He regarded
riches as the highest prize of life and forgot his first resolution to
dedicate his life to unselfish service. In studying American home life

. .. he saw how far the principle of partnership is carried into the
home. He was struck with the beauty of the companionship between
father and son, brother and sister, and husband and wife. Other
features of American life made their impressions on his alert senses,
and he treasured them up to compare with his old ideas and beliefs,
and from the union of the old and new he evolved fresh values of life.5”

Some argued that the students had only picked up the veneer of
Western culture, rather than the treasures of the living past, such as
Hebraic-Hellenic civilization of philosophy, literature, music and art.58
Instead of gaining the best of both worlds, some students seemed to have
acquired the worst of both by losing the essence of China's civilization and
failing to grasp the fundamentals of the West. One student set the goal: "to
maintain the good that has given our country the splendid past, and to absorb
the principles that have created for this country the glorious present, so that
we shall be able to build for everyone of us a strong individuality - the key to
China's success in the future."S® But those who changed their internal
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values would have even more difficulty adjusting back to China when they

returned.80 This skill at juggling two contrasting world views can be seen as
adding cultural values rather than substituting one set for another.61

Pearl S. Buck found one person who had learned to juggle the
contradictory worlds. In her introduction to Lin Yutang's My Country and My
People she writes that she had almost given up hope for a balanced treatment
of China by a Chinese. She listed the almost impossible traits for the writer
as "a modern English-writing Chinese who was not so detached from his own
people as to be alien to them, and yet detached enough to comprehend their
meaning, the meaning of their age and the meaning of their youth." She was
pleased to find that Lin had "roots firmly in the past, but whose rich
flowering [was] in the present."62

The question of acculturation was always a political as well as personal
matter. In the earlier years, the students' admiration of the U. S. often
caused them to over-identify with American values, but by the late 1920s
everything American was viewed as suspect. The "Total Westernizers" were
thought to be pawns of the West.683 Some Americans changed their ideas
about acculturation also. In the first decade of this century Americans
praised Chinese students for easily falling into American ways, such as their
familiarity of manners and customs during athletic and speech contests, but
by the third decade some Americans were encouraging students to retain
their language and culture in order that Americans could assimilate the good
aspects of Chinese civilization.54

The question of acculturation became more acute as the students
returned home. Could they readjust to their home situation which had
changed while they were abroad? How were they viewed by family, friends
and coworkers? By coming to the U. S., had they obtained the heavens, but
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given up their place on earth (de dao le tian kong shi chu le tu di)? These

questions and others will be addressed in Chapter 5. For now, let us turn to

the students' other role as ambassadors.

TEACHING ABOUT CHINA

The students tried to accomplish the difficult task of representing
China without boasting about it. They wanted China to be recognized as a
great culture, even though it was not equal to the U. S. economically or
militarily. Methods to overcome prejudice have been discussed for years.
Gordon W. Allport's cléssic, The Nature of Prejudice, reviews a variety of
teaching techniques, including lectures, dramas, fiction, exhibits, festivals
and pageants.55 The most effective methods were acquaintance programs
where people worked together as teams, which were sanctioned by the
community and which led to a sense of equality in social status.66 Almost
twenty years later, Francis L. K. Hsu said that traveling .in China only
allowed people to indulge in their prejudices and the academic "museum
approach" on college campuses only led to books and papers being read by
specialists or students under the compulsion of a class assignment.6? Milton
Bennett discusses how to progress from the "ethnocentric stages" of denial,
defense and minimization to the "ethnorelative stages" of acceptance,
adaptation and integration.8

Keeping these various methods in mind, let's see how the Chinese
students introduced Americans to China. They taught about China's rich
heritage through encouraging Chinese history and culture classes and
through presenting cultural events and museum shows. They used a variety
of arguments and forums to present China's case. Individual Americans and
national organizations encouraged and supported them.



97

PROMOTING CHINA'S RICH CULTURE

The students hoped that China would gain the respect and friendship
of the United States by encouraging U. S. students to study Chinese history
and culture and would broaden China's base of support by introducing
Chinese culture to a wider audience through cultural events. Formal
teaching of China's history, culture and language was one way to increase the
recognition of China's worth and address the imbalance of educational
exchange. Few American universities offered any courses in Chinese studies.
Beginning in 1902, Chinese language, history, literature and arts were
taught at Columbia, but only a few students had registered for the courses.
The number of students taking Chinese language averaged from five to ten
each year.69 A small step forward occurred in 1913 when Yale allowed
Chinese to be substituted for the Latin language entrance requirement.”0

In the late 1920s both Chinese and Americans advocated the founding
of Chinese departments and the establishment of scholarships to study
China. The Consul-General of the Republic of China in New York said that
the American government's persuasion of students to study Chinese history,
literature, manners and customs in China was second only to a consistent
policy toward China as a way of building bonds between the two countries.
Using the business angle to encourage the study of Chinese language, he
acknowledged that Chinese was the hardest language on earth, but
encouraged people to learn it for "you cannot get at the heart of a person in a
foreign language."”l An American argued that the right motivation to study
China was understanding, good will and friendship, not business. He urged
that the establishment of scholarships for Americans to go to China to study
the language, history, thought and institutions of China be as much as a
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matter of course as it was for Chinese students come to the United States.”2

By the end of the decade, the American Council of Learned Societies in
Washington established a committee to encourage the study of the Chinese
language and literature, to provide scholarships and fellowships for those
willing to study Chinese seriously, and to urge American universities to found
Chinese departments. A Chinese Research Institute was organized in
Washington, since a "liberal education is no longer possible without a
thorough knowledge of the great achievements of the Chinese in literature
and philosophy, in art, science and invention."?3 Americans also began to
urge Chinese students to consider studying sinology themselves.74

The educational imbalance only emphasized the cultural weight of the
West. By establishing classes about China on American campuses, by
providing scholarships to assist Americans who wanted to study in China,
and by encouraging Chinese students to study Chinese culture, the imbalance
began to shift. Recognition of China's cultural heritage on American
universities was a small step forward since it affected only a few people.

Cultural events influenced a wider circle of people. Students hosted
open houses, receptions and "China Nights" where the students performed
plays and music.”> The plays were usually about Chinese history or the
changes in modern Chinese society. Traditional tragedies were sometimes
diluted by humorous acting in order to adapt to the taste of the American
audience. Students also participated in multicultural events, such as the
parade at the Panama Pacific Exposition in 1915 on the West Coast or the All
Nations Exposition in Cleveland in 1929.

Students used various arts and crafts to attract Americans' attention.
An exhibit of children's work was shipped from Shanghai to Columbia
University's Teachers College in 1912, while speakers gave a "sugar coated"
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short lecture about China when the Amoy, a Chinese junk, visited the coastal

cities of the Atlantic in 1926.76 In 1923, an exhibition of Chinese art was
organized in Newark, New Jersey, which would also travel to 20 other sites.
The museum curator encouraged students at Columbia and across the
country to provide materials and give guidance to the exhibition. "You -
Chinese must either learn to tell the world what you are like and what you
are thinking and doing, and help your friends to tell it, or cease somewhat to
complain. . . ."”7 Though few students responded, the Chief of the Far
Eastern Division of the United States Department of State recognized the
possible influence. One student who did participate wrote that an opportunity
for valuable service to China had been missed.”® The two-month exhibition
doubled the museum's moﬁ for special showings, while the traveling
exhibition was supplemented with articles that local students collected.”®
Presenting cultural displays and art was far from innocent, since they
were tools in competition for the hearts of Americans. It was hoped that the
genius of China's arts would provide an alternative way of measuring China's
worth other than material prosperity.8? Though they had been correcting
misrepresentations for many years, the students were slower than their

American friends to realize the role of cultural diplomacy.

CORRECTING MISREPRESENTATIONS

Students commonly used a variety of arguments when educating the
American public about China. The students tried to make good impressions
on and off campus since they knew they were seen as representatives of
China. Appearing respectable and achieving awards and honors at university
were ways of breaking down stereotypes.8! After all Chinese in Cleveland

were arrested in 1925, an American woman protested, "[W]omen in college
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vicinities prefer to house the Chinese students because they tell me 'they are

so scrupulous, and are better mannered than our own American Boys."82
Students held one another accountable, for their reputation could rise or fall
on the account of each other. In order that Tsinghua's reputation might not
be besmirched, the Alumni Association in New York decided in 1925 to warn
and discipline the students who had "deviated from the path of a hard-
working student."83 In 1926 the Monthly's opening editorial gave the initials,
but not the names, of three students from different universities who had not
paid their bills. The Alliance wanted the three to remember "their obligations
to their creditors and the community of Chinese students."84

By emphasizing the United States and China as sister republics, they
tried to invoke American friendship. Even though many Westerners doubted
whether China could be a republic, and some even suggested that certain
individuals, including foreigners, should rule China, an article in the Monthly
argued that not only was China capable of being a republic, but that it had
been the first republic in the world and that the new Republic established
after 1911 was part of an unfolding pattern that would flourish in the
future.85

By asking Americans how they would feel if the tables were turned,
they tried to create empathy for China. When the Chinese in Cleveland were
arrested in 1925, one local newspaper asked their readers to consider if the

reverse had happened in China.

Suppose 800 Americans were colonized at Peking, China. Suppose one
of them should kill another member of the band. Suppose China
without warning, without right in law, should throw the remaining
members of the band in jail. You know what would happen then. . . .
There would be hurried conferences with the president. Warships,
airplanes, submarines would be radioed to proceed at once to the scene
of trouble 'to protect American interest'.'86
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The Chinese believed that the indignity in Cleveland had occurred because

Chinese in the United States could not vote and the nation of China was too
weak to respond militarily. Their only possible response was to protest and
hope some Americans would join in. The public wrote letters and telegrams
to city hall, county courts and local newspapers condemning the action. The
local newspapers protested the action and the Cleveland Bar Association
called for an apology to be made to Chinese residents and officials in
Washington. The judge at the Court of Appeals declared the action of the
police court illegal .87

Finally, the students and officials appealed directly to the American
public, assuming that knowledge would change behavior. Both China and the
U. S. used phrases, such as "fair play" or "traditional friendship" or "special
relationship," to build bonds, however tenuous, between the two countries. In
an award-winning speech at the Eastern Conference in 1922, a student said

And it is to you, America, you, who have become the most powerful
nation in the world, you the avowed defender of democracy, you, in
whom alone, of all the powers, China has confidence, it is to you that
she calls for justice against her oppressors. When American leads the
other nations must follow. . . . Across five thousand miles of turbulent
ocean rings China's cry for justice. Upon your answer to that cry
depends the destiny of the Orient - the future of the world. What shall
that answer be!88

After British and American gunboats fired on Nanking in 1927, the Monthly
published the Nationalists' cable to the American people "appeal[ing] to the
honest and right-minded people of America, indulging the fond hope that
their fair sense of justice would not permit the continuation and extension of
their government's present policy toward China. . . ."89

Though some of the Chinese students withdrew into their studies and
let exaggerations go unprotested, national and international pressures made

others speak out for their country lest their silence be misinterpreted as
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moral cowardice or as tacit endorsement of the misrepresentations.

American friendship was extremely critical to China since the United States
was seen as the only neutral power which could stop Japan.?0 The battle was
fought not only in the cultural arena, but also in magazines and newspapers,
at lecterns and theaters.

The students were not alone, for they had Chinese and American
"coaches" to encourage and guide them. In 1915, a Chinese argued that
Japan had used articles written by Japanese press agents, protestations by
Japanese students, exchange professors, and entertaining distinguished
American visitors as ways to inform America about Japan, but since China
had no information agency or exchange professors with the United States, it
was up to the students to represent their country.91 The Alliance encouraged
the students by establishing an Information Committee which would send
news circulars to the local clubs. American "coaches" also tried to help the
students learn how to influence the American public. Believing that the
students did not utilize the opportunities to speak up for China because of
modesty, the editor of The Far Eastern Bureau encouraged them to write
about China and to cultivate the acquaintance of editors.®2 Warning the
students not to use either secret propaganda or to link friendship for China
with hostility to another nation, another American suggested that they invite
speakers who could clearly talk about China and make sure that summaries
of the addresses were given to the press.3 By remaining silent or responding
with disorganized information, the students were seen as failing in their duty
to China.

The students published the Monthly, articles and pamphlets to correct
misconceptions of China. For twenty-five years the students desired that the
Monthly be an authoritative voice on China, yet tried to make it "sparkling"
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enough in order to attract more Americans.%4 The Monthly commended

newspapers and reprinted articles from friendly magazines, such as The New
Republic, The Nation, The Far Eastern Review and Millard's Review, though
their influence, too, was limited due to small circulation. (See Appendix I for
"Don'ts" For Foreigners When Discussing China," reprinted from Millard's
Review.) Trying to create positive public opinion, presidents of the Alliance,
editors of the Monthly and individual club members wrote replies to
newspapers and magazines.% Some clubs formed "News Committees" to
help create public opinion and report on the performances and lectures in the
local papers. In April 1915 the editor of the Monthly wrote to twenty-five
editors of leading newspapers, encouraging them to find out about the
Japanese demands. Most of the editors responded with great interest,
appreciating the gravity of the negotiations.%

Both the local clubs and the Alliance published their own materials
about China. In 1919 two pamphlets, "China vs. Japan" and "China's Claims
at the Peace Table," were prepared by students and merchants in the Chinese
Patriotic Committee of New York, while the Illinois club raised $200 to set up
a publicity bureau offering free pamphlets and articles.97 The Alliance's
Publications Department circulated three publications, including
"Extraterritoriality in China" and "China's Tariff" at various conferences and
institutes, as well as sending them to prominent members of the U. S. Senate.
Through the years the students tried to give an alternative view to the
"yellow journalism's" prejudice and propaganda, but modesty, along with lack
of power, time, and money hindered their consistent presentation.

Though students were often invited to give talks about China to local
clubs and churches, they sometimes found themselves in competition with

nationally known speakers.8 When J. O. P. Bland, an Englishman who had
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served the Qing government, lectured for two months in various cities

encouraging the American people to refuse to recognize the new Chinese
republic because it was "merely old despotism under a new name," one
student pointed out that some of the new Chinese ministers were educated
abroad, while another pointed out that the Parliament of England had itself
recently been disorderly.9® Students at McGill University wrote a protest
letter to the campus paper, accusing a guest speaker from Oxford of
manufacturing history.190 After a medical missionary, who had served in
China for thirty years, described the rate of infant mortality among girl
babies to the Women's Auxiliary at a local church, the students accused him
of exaggerating.101

Students also verbally protested at some lectures, with mixed results.
Despite being "howled down" by an American speaker at a conference on a
campus in 1927, the students gathered eighty Americans' signatures on a
petition calling for the withdrawal of American troops and warships from
China.102 When the author Upton Close spoke of his travels in China at the
University of Chicago in 1928, a student rose to "make polite objections due to
his respect for the memory of Dr. Sun [Yatsen]."103 Public lectures were
powerful tools of influence during this period. The students found it difficult
to convince audiences who were listening to "experts" that there might be
another point of view.

Students also tried to correct the misrepresentation of Chinese by
protesting certain movies and plays. After years of locally protesting certain
movies, the Alliance in 1922-23 wrote directly to Will Hays, President of the
Motion Picture Producers and Distributors of America, to protest the
distortion of facts about China. Using both a stick and a carrot in their
argument, they warned that the resentment felt by the Chinese students
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would not be beneficial once they returned to China, but also told how China

was a promising market for movies. Mr. Hays replied that the matter would
be given the "most careful and charitable consideration."104 Someone
suggested several years later that the Alliance appoint a scout who would
attend previews. Then the students, along with women's club members,
ministers, and professors, could write to managers of their local theaters
asking that certain films not be booked.195 Clubs continued to protest certain
movies and plays at the state and local level. After the students at
University of Ohio, who had long been silent, wrote a letter to the State
Board of Film Censorship, they protested a play which came to town the
following month.106 Though the gains might be small, some were garnered.
In 1926, a local theater manager apologized to the Stanford students.107
Local papers sometimes printed verbatim the articles submitted by club
members, such as when the Cleveland Plain Dealer published "Y Leader
Assails 'Chinese Talkie'."108 Though the Alliance tried to address the root of
the problem in 1922, wave after wave of misrepresentative movies kept

coming, with the students seeing a few minor victories.

NATIONAL ORGANIZATIONS WHO JOINED THE STUDENTS

The students had allies in their battle to present a correct view of
China and bring about understanding between the two countries. One of the
earliest national organizations to recognize the importance of the Chinese
students in the United States was the Committee for Friendly Relations
Among Foreign Students (CFR) begun by the YMCA in 1911.10° Though the
goal was to assist all foreign students, it focused on the Chinese. CFR
arranged for Americans to meet students in San Francisco, for professors and

other citizens to invite students into their homes, and for conferences to be
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held each summer. CFR also encouraged cosmopolitan discussions among

students, such as the Conference on World Problems held at University of
Michigan in the spring of 1926.110 CFR initiated a census of foreign students
in 1916 and published The Foreign Student in America, which summarized
its 1922 survey of student backgrounds, educational goals, social life in the
United States, religious beliefs and careers of returned students.111 By CFR's
twentieth anniversary in 1931, most campuses with more than fifty
international students had an international club.

The purpose of the China Society of America, established by Chinese
students and Americans after the founding of the Republic in 1912, was to
promote friendly relations between China and the United States and to
disseminate among both nétions a correct knowledge of the ideals, culture
and progress of the two nations. Although it was immediately seen as
powerful influence on American public opinion, the American domination in
leadership and membership and the emphasis on commercial and industrial,
rather than cultural, exchange strained the relationship between the
Americans and the students. In 1928, the editor of the Monthly clashed with
the Society, which felt the students' complaints about the events in China
might hurt the its chances to find practical training in American firms for
Chinese students.112

The American Committee for Fair Play in China, based in San
Francisco, was organized in 1925. This volunteer movement was established
to create better understanding of the Far East among Americans. Besides
publishing and distributing reports about the political and economic
transformation occurring in China to individuals and educational
institutions, the Committee arranged lectures at clubs and corresponded with



107
the State Department and the Congressional Committees on Foreign

Affairs.113

The China Institute in America was founded in May 1926, under the
auspices of the China Foundation for the Promotion of Education and
Culture. The Board of Trustees were mostly Chinese with a few Americans.
Its purpose was mostly educational, facilitating students' admissions to
American universities, exchanging professors, and encouraging Americans to
study China. Under its auspices, American teachers gave lecture tours in
China, and Chinese such as Y. C. James Yen, Director of the National
Association for the Mass Education Movement, and William Hung of
Yenching University, gave lectures in the United States.114

In March 1928, The National Committee for Legal Defense of China
was established at Columbia University. John Dewey served as chair, with
other professors such as K. S. Latourette and William Lyon Phelps as
members. The Committee hoped to address the hardship and discrimination
of Chinese by providing all classes access to adequate counsel.115

Students were not alone in the battle to present a good picture of
China. Various institutions presented China's side of the argument and tried
to build understanding between Americans and Chinese through social,
religious, business, political, educational and legal means.

OVERCOMING CULTURAL BARRIERS

The number of Chinese students in the United States had risen from
600 in 1910 to 2200 in 1923, becoming more than 20% of the international
student population in the U. S.116 They had published the Monthly for
almost twenty-five years, performed plays, given talks, participated in
multicultural events and published thousands of booklets. It is difficult to
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measure the Chinese students' success as it is to measure any teacher's, for

what the student learns is partially dependent on the student's ability and
willingness. Though much of their success will remain unknown, for it is also
difficult to measure friendships and cultural learning, the relatively few
Chinese students scattered across the United States affected and gathered
the support of a number of influential people including professors,
townspeople and national political figures. Pointing to the sales of books on
China and the establishment of professorships on various American colleges,
one Chinese in 1929 wrote that progress had been made in creating a more
positive American public opinion of China.

Though individual Chinese and Americans might be friends with one
another, the two countries were becoming more at odds. At the turn of the
century American policymakers had exaggerated the importance of China,
while the Chinese mistakenly thought that the United States' interest could
be used for China's benefit. Intermediaries, who played a pivotal role, had
always been vulnerable, since they were "obvious scapegoats when tensions
and frustrations grew overcharged."117 ’I:he "special relationship" with China
began disintegrating when the United States did not choose to face off with
Japan directly. America's Chinese Exclusion Act, which continued to be an
affront to China's national dignity, remained in force until 1943. After the
U. S. supported the Guomindang during the civil war of 1945-1949 and the
Chinese entered the Korean war, those who served as intermediaries became
vulnerable to Chinese Communist Party reprisal.118

Both interpersonal interaction and foreign policy are based on the
images we hold of ourselves and others. Though Harold Isaacs in his classic
on American images of Asians argued that the Chinese who came to study in
the U. S. were an alternative source of "image-forming contact and
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experiences" for some Americans, the students fought an uphill battle since

most Americans did not have an opportunity to know them as friends and
students. Isaacs argues that Americans were further confused because they
simultaneously held opposite images of Chinese people, such as a superior
people or inferior people and heathens or humanists.119 People from other
countries often hold opposite images of American also. "Americans have been
extravagantly praised and blamed as idealists or materialists, anarchists or
conformists, the world's most openhanded philanthropists or the world's most
efficient killers."120 The students overcame cultural barriers by making
friends and changing Americans' perceptions of China. The interplay of
personal friendships and political decisions is described by the woman whose
quotation opened the chapter.121

The skeptic will surely ask: How can a series of personal friendships
prevent war or bring about an understanding between nations? It
can't —by itself. But it can create a friendly feeling and a foundation of
actual fact in our knowledge of other nations which will prove most
useful when we have dealings with foreign countries.122

Sadly, all the students' and Americans' work to build bridges of friendship
could be undermined by the decisions made by the two governments. No
matter how good they were in helping Americans overcome misconceptions
about China, the students were cast as intermediaries who only had a bit
part in a complicated play which they were not directing.

CONCLUSION

As students, the Chinese were encouraged to soak up American
characteristics along with technological skills in order to reform China.
American professors, students, townspeople and foreign policy advisors
informally and formally taught the students many qualities about the U. S,
often playing an important part in providing images contrary to the national
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mood of discrimination. Fair play was seen when students won awards on

campuses, but it was rarely shown in U. S. support of China. Some learned
unintended lessons, such as bitterness due to American discrimination and
disillusion.ine'nt over the United States' fickle foreign policy. Different
locations in the U.S., such as urban-rural or East-West, offered a variety of
instruction. The students learned positive aspects about the U. S. more
because of their willingness to learn than from the United States' ability to
teach by example. Some ideas, such as progressivism, democracy, or
cosmopolitanism, were not easily transplanted to inhospitable Chinese soil.
Though many students would have wanted to immerse themselves in
their studies, as ambassadors to the United States they had to organize in
order to combat misrepresentations. Their teaching ability was shown by
their acknowledgment that good reputations on and off campus would break
down stereotypes and their willingness to adapt to American audiences by
lightening up and shortening their various presentations. They also
manipulated their audience by using terms such as "special friendship" or
"sister republics,” or by exaggerating the power and place of the U.S. Their
tendency to react to misinformation about China rather than to create public
opinion may have stemmed from their lack of voice within American society.
By connecting with influential Americans and organizations who coached
them, spoke for them and encouraged them to treasure their own culture,
they were able to broaden their base of reform in the U. S. Their friends
understood better than the students that this was no time for modesty and
that cultural diplomacy was a powerful way to Americans' hearts. The
students found it easier to influence individuals than the U.S. government or
media. Despite the strength of their Japanese and English competitors, and
their lack of voice, time, and money, the students provided both the "friendly
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feeling and the foundation of actual fact" about China to those who would

listen.

Many Americans and Chinese did not benefit from the students as
teachers and students. The cross-cultural interaction changed the Chinese
students more than many Americans, who viewed themselves as superior and
benevolent. Because many Chinese assumed they themselves were superior
due to China's past greatness, they were unwilling to listen to the students
who returned to build China on republican dreams and technological skills.
The transforming power of Chinese culture, described as the country's
unrivaled talent, made it seem as if "all the good things from abroad always
go out of whack when they come to China."123



After Passing the Examination
Po Chu-1, A. D. 800

For ten years I never left my books;
I went up. . . and won unmerited praise.
My high place I do not much prize;

The joy of my parents will first make me proud. . ..

Hopes achieved dull the pains of parting; . . .
Shod with wings is the horse of him who rides
On a Spring day the road that leads to home.1
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Chapter 5: Returning Home From Thousands of Miles

A returned student is to be known by his countrymen not by his class
standing, high grades in tests and examinations, not by the keys he
wears, not by his degrees, not by the number of years he spends in the
States, but by what he can do to make China stronger and more
prosperous, to give the millions better education, better house ta live,
better food to eat and more God. . . . If we want to do something in
China, we need a system, an organization, a working plan and the
spirit of service, achievement, and co-operation.

C.F. Yao, 1921 2

After studying hard and breathing "progressive air" for years in the
United States, the students looked forward to implementing the lessons they
had learned. Like the chapter's opening poem, their leaving was a mixture of
sadness of parting from tﬁeir friends and of excitement of looking forward to
bringing their parents honor. Often they had to readjust their plans to fit the
political and economic reality at home. Despite the calls for cooperation, the
students did not bring back a single plan for the rejuvenation of China.

Once they returned, the students faced a number of personal decisions,
regarding such matters as work and marriage. Adjusting was complicated
during this transitional period when two sets of cultural norms were
competing. One way they coped with return and kept their reform spirit
burning was by keeping connected with the United States, through informal
friendships or organizations of other returned students, letters to friends in
the U.S., and returning to the United States to give lectures or to serve as
part of various commissions.

Though the students became influential in various professions, such as
education and government service, the images of success are mixed.

Considering the personal, educational, economic, social, professional, political

113
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hindrances they faced, what is an appropriate measurement of their success?

What are the sources of the mixed images?

PREPARING FOR HOME

From the time when students stepped off the ship on the West coast of
the United States, they knew they had to go home, since the Chinese
Exclusion Law made it impossible for them to remain in the U. S.3 The
students prepared by choosing majors that would help build the country, by
doing practical training in their fields to complement their studies, by using
role models as sources of encouragement, and by developing their professions
through establishing organizations and publishing journals.

Sending students to the United States raised many questions about the
purpose and process of education. The students were caught between two
educational patterns. For centuries Chinese scholars preparing for
government service had been tested on the classics, a set of moral teachings,
which gave them an ability and a right to comment on all parts of life. With
the rise of technology and specialization, some students were no longer
willing or able to perceive the big picture.4 Different majors were
emphasized through the years, reflecting the various opinions of how the
students could solve China's "problem." Some emphasized technical training,
while others argued that political and social reformers, rather than engineers
and doctors, were needed.5 Until Chiang Kai-shek reemphasized pure and
applied science in 1928, students selected which field they wanted to pursue,
though many studied science and technology.6

Though students needed to study a broad number of technologies so
that China could become industrially independent, a numerical balance in the
various fields of study was discussed, but never achieved.” For example, in
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the field of engineering, civil, electrical, mechanical and mining engineers

were relatively equal, each around 20%; by comparison, other majors such as
chemical engineering had 10%, naval architecture 7%, sanitary engineering
2.5% and architecture, 1.5%.8

The length of time spent studying abroad was another facet in the
students' ability to serve once they returned. If they stayed in the U. S. for
too short a time, they might only be able to teach English, but if they stayed
too long, they were more likely to lose touch with the actual situation in
China. With every year they stayed, adjusting back to China would be that
much more difficult.

Studying in the United States raised important questions during this
time of transition in China. What did it mean for a specialist not to want to
comment about the social and political aspects of life? How could students
take the time to study humanities if they were trying to learn technology?

As the number of students returned from the United States,
complaints arose that they were unprepared for the positions of responsibility
they were assuming.® When people in China began to wonder if other
countries would help prepare students any better, offering practical training
became an issue for saving face for both the students and the American
educational system. Despite the long term-benefits, both the Chinese
students and the American businesses had to be convinced. Chinese students
needed to be convinced that practical training was better than pursuing other
degrees ("degree fever"). Practical training taught them how to work with
and manage people and prepared them for showing others how to do
something, since Chinese were thought to be "empirical by temperament, like
the traditional Missourians. They have to be 'shown'."10 Few manufacturers

were anxious to train students who were no more than temporary employees.
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The first big breakthrough was in 1923 when the Buffalo Chamber of

Commerce became convinced that training a student was cost effective,
especially if the student became an executive in industry or commerce upon
return to China.ll Though American firms were warned that the 'natural’
publicity would end for their products if the Chinese students stopped coming
to study in the U. S., many firms still hesitated in hiring them, due to racial
prejudice or a desire to protect secret chemical processes.12 Later, they
worried that the students, who were considered Bolsheviks, would stir up
their workers. Both students, who were reluctant to labor with their hands,
and American companies, who were reluctant to open their plants, needed to
be assured of the benefits of practical training.

Various role models were used to encourage the students. Former
American-educated Chinese who participated in the aborted China
Educational Mission of 1872-1881 and those who studied in the U. S. before

1900 were held up as examples.

When they first went back to China, in general they were not only
slighted but, even in many cases, suspected. By their perseverance

and courage and adaptability, however, they first won the confidence of
all those about them and then of many responsible officials. Thence
their useful careers began. Some of them have been rising gradually to
positions of great importance and others have filled positions of minor
responsibility; and all have served our country with ability.13

Jeme Tien-yu, who worked summers on American railways before graduating
from Yale in Civil Engineering in 1881, became the "Father of Railways in
China," after he built the Kalgan railway without foreign interference.
"Through integrity, grit and superior intelligence, H.E. Jeme Tien-yu is
blazing the path for those of our students who are plugging away with tripod
and wheel in the universities and technical schools."14 After studying naval
affairs, Captain Tsao Ka Cheong returned to join the Imperial Chinese Navy,
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where he was wounded twice during the Sino-Japanese war of 1895. After

modernizing the police force of Tientsin, he built a scientific farm from waste
land south of Tientsin.15 After Dr. Mary Stone graduated from medical
school at the University of Michigan in 1896, she spent two years in hospitals
in Chicago while raising funds to build a hospital in her hometown. "She is
an inspiration to many a girl in China to-day. She is showing them the worth
of service. What life can be nobler for any woman?"16 (See Figures 27 and 28
for pictures of Jeme Tien-yu and Dr. Mary Stone.)

Students who returned during the first two decades of this century
were also acclaimed. The leading younger "products" of American colleges
included members of the Foreign Affairs Office, a vice-president of a bank, a
member of the National Assembly and a mining engineer.1” James Y. C. Yen's
work in rural education was highlighted in an article in 1928.18

Western role models were also used to encourage students. When
describing the need for China's reconstruction in the face of domination by a
neighboring country, one orator said,

Under such a condition China needs no ordinary statesman: she needs
a Cavour. Or if he is an engineer, let him take for his inspiration Peter
the Great of Russia who was not too great to work in the dockyard of
Holland, a foreign land, in order that the foundation of Modern Russia
could be laid. As for the chosen women of China among our numbers,
may I say that their observation of the position and ability of
womanhood in this blessed land inspire them to be the Liberators and
Enlighteners of their sisters at home.19

These Chinese and Western role models inspired the students to hard work at
their studies, as well as giving them examples of patience, wisdom and
service once they returned.

To build a foundation for their professions before returning to China,
the students established professional clubs where they could hear guest
speakers and make connections with those in the same field. The Alliance
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encouraged the establishment of professional societies by reporting their

news and growth in the Monthly.20 The organizations included The Chinese
Academy of Arts and Sciences (1910), Chinese Foresters Club (1911), Chinese
Engineering Students' Society (1912), Chinese Students Banking Club
(1919), The Chinese Medical Club of Boston (1921).21 By 1926, sixteen
learned societies were active in the Greater New York area.22

The professional clubs had a variety of goals. They provided
agreement on translating technical terms and compiled bibliographies which
would be crucial in setting up libraries to support their professions back in
China. They held conferences, sometimes in conjunction the Alliance's
annual conference and other times on their own.23 They published journals,
and promoted their fields of study by writing articles for the general public in
the Monthly.24 The clubs connected people in the same fields, by electing
officers who were returning to China and could set up headquarters there or
by affiliating with organizations already established in China.25 They also
promoted their fields in China and encouraged the development of extension
work in China.26

Even the best laid plans were disrupted by the events in China. Hard
study, practical training, encouragement from role models and professional

clubs failed to prepare many students for the harsh realities of home.

CHANGING CHINA

Politically, the years between 1906 and 1931 were unstable. The last
few years of the dynasty were a time of indecision and decay. (See Figure 29
"Opportunity of the Returned Students." At the Glory Fortune Mansion (rong
lun di), the recently returned students holding Ph.D. diplomas are told to
wait, though the writing on the pillar says "Learned people are the most
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Figure 29 "Opportunity of the Returned Students" (CSM, November 1911)
(Courtesy of Kroch Library, Cornell University)
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important supporting force of the state.") After the creation of the Republic,

the constant change of leaders left the country directionless. From 1916 to
1927 the warlords kept the country in a state of war, where violence hung
like a shadow over the land. Though Chiang Kai-shek's rise to power in 1927
brought some semblance of stability for the next decade, it did not preclude
constant struggles within and without the Guomindang.2?” The continued
presence of the foreign powers, which led to inevitable clashes between police
and nationalistic students in major cities and culminated in a war with Japan
from 1937 to 1945, left China little time or peace to build a strong nation.

China suffered economically as some of the state's revenue went to pay
debts to foreign powers, while much of the rest was drained off by incessant
battles among the regional warlords. Large construction projects and
industrial growth suffered for lack of capital.

China changed socially during the May Fourth era of 1918-1921 with
its ideological smorgasbord of "isms" (zhuyi) including anarchism, nihilism,
Communism, progressivism, and terrorism.28 In addition, Christianity was
being considered by some, while others believed Mr. Sai (science) and Mr. De
(democracy) would save the country.?° In 1919 Hu Shih warned against
"isms" because they made "men satisfied and complacent. Thinking that they
have found the panacea for a '‘fundamental solution,' they would no longer
make efforts to seek solutions for this or that concrete problem."30 Young
people broke off arranged marriages and explored the benefits of individuality
rather than the burden of filial piety.3! The role of intellectuals broadened as
new jobs, such as professors, writers, journalists, lawyers, medical doctors
and researchers, emerged slowly.32 The elite were becoming increasingly
urbanized not only because of better living conditions, but because life in the

cities was safer from bandits.33 Various voluntary associations, such as
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professional organizations or returned clubs, served as networks rather than

native place huiguan.34 Some of the social changes allowed new freedom for
returned students, while the economic and political instability hurt their
chances of fulfilling their dreams. The interplay between changing students
and changing China made their life more uncertain. -

MEASURING WITH A HYBRID YARDSTICK

In order to understand the various tensions students felt as they
returned to China, summaries of several biographies are supplemented by
short stories and plays presented in the Monthly. In his autobiography
Chiang Monlin titled his chapter on return "Rapid Changes." The former
student of John Dewey waé one of the leaders of China's new education
movement during the 1920s and served for many years as Chancellor of
Beijing University. In 1917, after nine years in the U. S, he stood at his
window at Columbia, looking out on a familiar sight and began to weep. "Was
I to be torn away once and for all from the fountain of wisdom, leaving my
friends behind? But it was my duty to go home, just as it had been my
privilege to come." When he arrived in Shanghai, he found that streets were
wider, department stores and amusement parks had multiplied, young girls
had bobbed their hair and men had cut their queues. "In America I had
measured things American by the Chinese yardstick. Now I reversed the
process, measuring things Chinese with the American yardstick, or most
likely with a sort of hybrid stick, . . .vacillating between the two." Upon
reaching his hometown, news spread of Chiang's arrival. One man told stories
of the changes that occurred rapidly after the 1911 Revolution, while an
elderly aunt recounted the births, marriages and deaths that had occurred in
the village in the last sixteen years. Another old woman, who had held
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Chiang in her arms when he was a baby, walked four miles to see him. "She

examined me from top to toe and was satisfied to find nothing strange about
me."35

Hu Shih, another student of John Dewey, was influential in the ba:i
hua yundong or vernacular literature movement during the May Fourth era,
wrote in his diary as he was preparing to return in 1917, "You shall know the
difference now that we are back again!" But by June, with the demise of the
early republic and the beginning of the warlord period, he wrote "The present
situation, it seems, will not permit me to return to undertake the labors of
reconstruction." Hu, like Chiang, chose to wear the clothes of a traditional
scholar instead of the Western ones usually associated with returned
students.36

When James Yen graduated from Princeton in 1920 with a Masters in
history and politics, he hoped to return to be near his mother in Western
China, since his father had died recently. After being convinced by others
that Shanghai would be a better place to establish the headquarters for a
mass literacy project, Yen quoted a Chinese proverb to his mother, "It is
difficult to be a filial son and a patriotic citizen at the same time."37

In 1923 William Hung returned home after eight years in the United
States. At the age of thirty he became dean of the College of Arts and
Sciences at Yenching University in Beijing. After spending most of his adult
life in the United States, he felt more at ease in American company than in a
Chinese setting and chose not to throw off his American-acquired values,
habits and ideas. Finding that neither the university library nor Beijing's
only public library was of any use, he wrote several American friends asking |
for money to establish a library at Yenching, which became known as one of
the best in China. At first students did not like Hung and considered him a
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"fake Chinese," but after he defended the Yenching faculty in letters to

newspapers, the students became reconciled to him once they realized he
could write good Chinese, in a classical style.38

These reminiscences show how the transition of leaving the United
States and settling back into China brought many decisions about occupation,
location, clothing, and fulfilling familial responsibilities. The returned
students were scrutinized to see if and how they had changed while being
overseas.

When a student arrived back in China, another major decision was
marriage. Would he divorce the wife he had married before leaving, since she
was probably not educated? Would he or she marry the person chosen years
before by their parents? Would women returned students use the skills they
had learned or just get married? Hu Shih described the "returned students of
recent days, who having breathed a bit of the air of enlightenment, get
divorced first thing upon returning home."3® He, however, had recently
married a woman whom he had never met, but who had been chosen by his
mother thirteen years before. During this cultural transition time, returned
students were caught between two contradictory ideals, family vs. individual.

In the short story, "Happy Day of Yuelin," the Chu family is waiting
anxiously for the arrival of the fiancé of their daughter, Yuelin. The Tang's
son had been studying in the United States. Though the Chu's had heard
that students who have studied abroad usually disregard the marriages
arranged by their parents, the maid brings word that the son has yielded to
the marriage despite thinking Yuelin is old-fashioned. At the end of the
"happy day" the guests disperse, leaving the couple alone. When Yuelin offers
to retire to a nunnery since she is unfit to be his wife, he is astonished by her
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unselfishness and humiliated and professes both her beauty and his

adoration for an old-fashioned girl. She smiles, having won.40

The play, "The Great Event in Life," opens with two women who were
classmates in the United States talking together. When Pauling tells of her
new job at a research laboratory, Li-ying tells how lonely she has been at
home doing nothing since her father is afraid that she will be dragged into
the current criticisms about all returned students. When her father, who has
chosen a good son-in-law who comes from a well-known family and who has
studied abroad, hears that Li-ying is already engaged, he is angry to think it
is to a man from another province with an unknown family background. Li-
ying tells her father that the couple plans to wait for four years while both
find work, since "girls who have received a higher education are responsible’
to the society for a two-fold duty." Later, when Li-ying's fiancé is let in, her
father gives his consent for marriage and offers to help the couple so they do
not have to wait four years. Once the couple are alone, Li-ying tells her
fiancé of her distress since she feels she will not have a chance to serve the
community or to begin a career. When he replies that marriage is a career, Li-
ying buries her head in his coat and the curtain closes.4!

Marriage was one area where the returned students and their families'
expectations could clash. The students had to decide during this transitional
time between familial responsibilities and individualistic choices and family
background against future plans. Even when the parents tried to adjust to
the new ways of children choosing their own mates, they still might force
their daughters to marry rather than allowing them to pursue a career they
had prepared for.

After participating in the leadership of the Alliance or as editors of the
Monthly, some students considered themselves quite important politically.
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When a Chinese student wrote a dissertation about the qualities needed for

success, he placed the leadership positions in the Alliance and the Monthly at
the top of one scale for judgment.42 The following is from the humor column
in1914.

Self-Consciousness ¢

A former member of the Editorial Board of the C. S. Monthly
recently was introduced to Pres. Yuan in Pekin[g]. Having written
some articles against his policies, this returned student thought he will
certainly be beheaded if Pres. Yuan remembered his name.
Unfortunately he was introduced as "a prominent student in America,
and once one of the editors of the Chinese Student Monthly."

What Monthly?" asked Yuan. Our former editor turned pale at
this question.

"The Chinese Students' Monthly," replied the introducer.

"I am glad you have such a paper, though I never have heard of
it before I am glad to meet you, I am sure," said the President, shaking
him by the hand. Our friend has always related this as one of the
greatest jokes in his life, concluding with these words: "Before that
time I have thought I was somebody, but really I was nobody."43

Students who had daydreamed of glory while abroad often found themselves
regarded as quite ordinary when they returned. Though many were
unprepared for the many years of hard work necessary to bring change, they
were even less prepared for their offerings to be rejected.

The returned students did not have a common plan for China.
Disagreements which had started while they were students in the U. S. often
continued once they returned to China, such as Hu Shih's running argument
with Mei Kuang-ti over the use of vernacular language.44 Some changed their
minds after returning, such as Tao Xingzhi, who returned from Columbia,
then joined James Yen's mass literacy movement, and finally drifted into
Marxism in the 1930-1940s.45 These disagreements were not only personal,
for they affected the future of the country as a whole. Progressivism, brought
by Dewey's students in the U. S., clashed with the communism imported from
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Russia. Since progressivism, which believed that change could be brought

through education, had to rely on funds from the government, it looked
conservative because it did not address the existing oppression. Education,
which had little government support, was no match for violence.46
Some who spoke out against the Nationalist violence were not allowed
easily to settle in with the Communist camp either. In the 1980s an elderly
returned student living in China, who had studied at Stanford, Cornell and
Harvard recalled,
Oh, I suppose if I had kept silent, Chiang Kai-sheks' government would
have found a place for me. But after 1927, when he unleashed the
White Terror, how could I in good conscience. . . . Afterwards the
Kuomintang did not trust me. Later the Communists did not trust me.
. . .Those of us who have traveled to the West or are influenced by
foreign ideas are never trusted. . . .You can't imagine what it has been

like for me. Three degrees, three summa cum laudes from three famed
universities, and never any responsibilities, never!47

Despite these disappointments, he hoped that some day "Chinese, who have
for over a century banished prodigal sons like lepers, will be more tolerant of
those who venture abroad to see the wonders of other worlds and return out
of love for their impoverished land."48 Some tried to create a third way, such
as Luo Longji, who through his writings gained a reputation with students
and young intellectuals in the late 1920s. Unlike Hu Shih, who urged the
students to serve China through their studies, Luo, who had been a student
leader at Tsinghua during the May Fourth era, never questioned the value of
student activism.49

Intellectual life was disrupted by either external forces or internal
struggles for many years. During wartime in 1937-45, the universities in the
north moved southward to Chonggqing. Mao's "Yan'an Talks on Art and
Literature” in 1942 set restrictions and goals for writers and artists who had
been influenced by Western individualism.50 Some of the early campaigns



128
after the founding of the People's Republic of China focused on returned

students. During and after the Korean War, called "Resist America, Aid
Korea" in China, the Communist Party launched attacks on Hu Shih.

Despite all the regime's earlier efforts, intellectuals who had received
their education in America, or from American-educated teachers in
China, remained "incapable of fostering hatred for America," as an
editorial in the Ta-kung pao complained. The "returned-students'
dream" persisted still: " 'fame' and 'position' are used as an enticement
to turn students into bourgeois 'scholars'. . . . [They] are corrupted by
the preoccupation with personal fame and gains." And so the already
battered figure of the archetypical returned student was once more

propped up as a target.5!
Intellectuals were also subjected to thought reform from 1949 to 1956 in order
to expunge their elitism, individualism and their preference for Western
curriculum and admiration of the United States and capitalism.52 Opinions
of experienced professors were overruled or neglected because they had been
trained in the West. When Russian syllabi replaced English language and
methods, some social scientists found themselves unable to continue their
research.53 After seven years of thought reform, the Communist leaders
wanted to rally the intellectuals around the new regime. Instead of "One
Hundred Flowers," complaints or "weeds" emerged about the restricted
intellectual life and against the Communist ideology, system and the top
leadership.54 Luo Longji criticized the government for misusing intellectual
talent, saying that "there are returned-students from England who make
their living as drag-coolies, and returned-students from the United States
who run cigarette stalls."55 The Party responded with the Anti-Rightist
Campaign of 1956-57, holding endless study sessions with accusations and
self-criticism, turning scholarly institutions into production units and sending
intellectuals into villages (xia fang) to learn from the peasants.56 During
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the Cultural Revolution of 1966-1976 intellectuals and others with foreign

connections were again targeted.57

The students were out of step with the times. Thinking they were
patriots who could rebuild the country with Western technology, they were
accused of being imperialist-lovers. Their desire to remain connected with

the West was one of the main charges against them.

KEEPING CONNECTED WITH THE UNITED STATES

When students returned in the 1910s and 1920s, they developed a
number of ways of keeping their time in the U. S. alive. Returned students
often held informal meetings in their homes. During 1922 Wellington Koo
hosted a series of informal.and irregular "tea parties," where he invited Hu
and a number of returned students from Europe and America to talk about
politics. The parties were discontinued when the group disagreed about the
new leaders in government.58

Various organizations and returned student clubs were established in
major cities in China, serving as gathering places for Chinese graduates of
American colleges and universities. Besides the World's Chinese Students'
Federation of Shanghai and the "Alliance Committee in China," which was
established by the Chinese Students' Alliance in Spring 1910, the Y M.C.A.
encouraged the returned students through sponsoring conferences and
creating a National Alliance for Western Returned Students in 1918.59
Students in large cities such as Beijing, Canton, Nanjing and Shanghai
established local associations.60

These organizations provided places for social interaction. People
gathered at club houses after work, for monthly lecturers and refreshments

and for annual banquets to hear Chinese or American reformers. For
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example, at the semi-annual banquet at the American Students' Club in

Beijing in December 1912, the returned students from thirty different
colleges in the United States gave their college yells after the new president,
V. K. Wellington Koo, gave his acceptance speech. The acting Premier Sun
Pao-chi, Dr. Frank J. Goodnow, the President-elect of Johns Hopkins
University and Dr. Harry P. Judson, President of Chicago University, also
spoke. 61

Establishing professional networks was another function of these
associations. The YMCA's National Alliance For Western Returned Students
started a circulating library to help students keep up with their fields and
began to publish a journal offering opinions of returned students on China's
problems and connecting returned students and those still studying in the U.
S.62 Consider the networking opportunities among the group of fifty returned
students in Canton, whose members included the Chief Justice of the
Supreme Court, the Attorney General, and the Chiefs of Foreign Affairs, Civil
Administration, and Bureau of Industry and Commerce, or the officers of the
Association in Shanghai, who included the ex-Premier, the former Vice-
Speaker of the Senate who had become secretary of the National YMCA and
the President of the Shanghai-Nanking and Shanghai-Hangchow Railways.63

Implementing social change was the third function of these
associations. The World's Chinese Students' Federation had committees on
Lectures and Day and Evening Schools.84 In Beijing, returned students
volunteered alongside foreigners to improve the conditions in the city,
providing recreation grounds where children could "learn lessons of team
work, order and cleanliness together with the sheer joy of play."65 Health
slides, child welfare, a visiting nurse and a loan fund to help start small

businesses were also offered.66
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Fraternities which had been established by students in the United

States migrated to China, performing many of the same roles as the returned
clubs. By 1935, all but one fraternity were electing and initiating new
members in China as well as in the United States, though members were still
required to have studied in U. S. In the large cities of China, fraternity
houses served as meeting places, as well as provided accommodations for out-
of-town members. Besides annual or semi-annual reunions where friendships
could be renewed, the fraternities provided a place for newly-returned
brothers to meet the older generation. In 1936 five fraternities, which had
1300 active members in China and the United States, were located in
Shanghai, Canton, Nanking, Beijing, Tientsin, and Hangzhou.67

Two other views of the clubs are possible. In his novel, Ch'ien Chung-
shu describes one of them. "Alumni meetings are always attended by the
well-fed ones with nothing to do but shake hands with their rich classmates.
When they see a classmate who hasn't made it, they ask, 'Where are you
working?' and then without waiting for an answer they prick their ears up to
catch what the rich classmates are saying."® When implementing reform
became difficult in an unstable and polarizing setting, the returned clubs may
have become cocoons of retreat rather than reform.

The students recreated duplications of the organization which had
sustained them while they were abroad. Returned student clubs and
fraternities offered regular opportunities to interact with others who had the
similar experience of studying overseas. Besides offering places to meet older
role models they provided practical help finding jobs. Conversations and
conferences could revive the returned student's flickering spark of reform and

associations offered opportunities to join in local reform.
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The students' nostalgia about America was also assuaged somewhat by

writing letters to their friends, by friendships with Americans serving long-
term in China in business, and by renewing old friendships when delegations
of visiting professors traveled through China. Returned students maintained
friendships with Americans by writing letters. Besides soliciting funds for
the Yenching library, William Hung asked for support to send an excellent
student in the United States. Returned students also interacted with
Americans who were residing long-term in China. The American University
Club in Shanghai, which welcomed its first Chinese members in 1908, held
receptions for Tsinghua students leaving for the United States and raised
money in order to give scholarships to encourage the study of China. By
1930, one-half of the Club's annual members were Chinese.5® The American
members were living reminders of the students' stay in the United States.?0
Former professors and friends visited China as part of commissions
and fact-gathering trips. At one returned club meeting, students were saying
farewell to one professor who was returning to the United States to become
president of a university and welcoming another who had just arrived. When
John R. Mott, who had encouraged many Americans to become missionaries
through the Student Volunteer Movement, returned to China in 1913,
returned students helped set up a tour which packed houses in every corner
of China.”! During the 1920s a procession of American educators and
agriculturists conducted surveys in China in order to submit
recommendations.’”? From 1919-1921 Professor John Dewey lectured around
the country, as well as taught at universities and teachers' colleges. During
his stay, several of Dewey's students, including Hu Shih and Chiang Monlin,
served as advisors and translators.’”3 The students gained support from old
friends from afar, as well as new American friends serving in China. Visiting
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professors could help the returned students reach a wider audience with

reform ideas.

Students in the twentieth century found ways to return to the United
States, by sérving in the diplomatic corps and with the Educational Mission,
or by giving lectures or receiving honorary degrees. As cultural mediators,
some served China in the roles of ambassadors and educational directors.74
They also served as China's delegates to international conferences, such as
the Washington Conference in 1921-22. Former students served on the board
of The China Foundation for the Promotion of Education and Culture, which
monitored the return of the second part of the Boxer Indemnity fund from
1924 to 1950.

In the late 1920s and 1930s Chinese returned to the United States as
lecturers. Besides receiving an honorary degree from Yale, Y. C. James Yen,
Director of the National Association for the Mass Education Movement,
lectured and recruited influential Americans to support his project.’”> When
William Hung of Yenching University lectured at the School of Chinese
Studies at Harvard University from 1928-1930, both Americans and Chinese
came to renew their friendship with him.7¢ Hu Shih spent six months in the
U. S., as head of the delegation to the Banff Conference of the Institute of
Pacific Relations and as lecturer at the University of Chicago in 1933.77 Hu
Shih lived in the United States, serving as Chinese ambassador from 1938-
1942. After returning to China, he then left again in 1948, spending most of
his time in the United States. In the same year, 1958, that he became the
president of the Academia Sinica in Taiwan an anonymous pamphlet
appeared in Taipei accusing Hu of destroying national thought. He died there
in 1962.78
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After the Chinese Exclusion Law was revoked in 1943 and the People's

Republic of China was established in 1949, some former students spent long
periods of time in the United States and eventually died in the U. S.
William Hung, who spent the last 34 years of his life in Cambridge,
Massachusetts, writing, occasionally teaching and counseling graduate
students of Chinese at Harvard, died in 1980 at the age of 87.79 Y. C. James
Yen spent thirty years encouraging rural reconstruction in the Philippines,
Africa, Central America and Southeast Asia. He became honorary president
of the Western Returned Students' Association during his visit to China in
the fall of 1987 and he died in 1990 in Manhattan at the age of ninety-
seven.80 Through their connections with Americans and others who had
studied in the United States, the students were able to keep some of the
reform fires burning. Some looked for another home by settling in Taiwan or

the United States, whereas James Yen found the world his home.

IMAGES OF RETURNED STUDENTS

The images of returned students were mixed. While some were
acclaimed for serving as diplomats, changing the educational system, or
helping China's development, others were derided for their laziness and lack
of service. As one editorial wrote, "When they have succeeded, they are given
no recognition. When they have failed, they are practically doomed forever."81

What were the sources of these contradictory images?

Positive Images

The Monthly encouraged students in the United States by giving the
returned students' accolades and listing their positions in China. One list
published in 1911 described 91 people (31 of whom were in politics and 24 in
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both technical work and education) who were deans of institutes and colleges,

professors at universities, directors of mines and of foreign offices, vice-
presidents and presidents of banks, advisors to governors, provincial
treasurers and members of boards of foreign affairs, naval, finance, posts and
communication.82 In 1911, an article in the Monthly closed by stating, "They
are giving a good account of themselves; they are reflecting credit to the
country from which they drank inspiration; and they are setting us a worthy
example of serious and efficient service."83

The preface of Tsinghua College's Who's Who of American Returned
Students stated that, though it was impossible to adequately estimate all that
the students had done, "it is within the bounds of safety as well as propriety
to say that it has been entirely due to their efforts and influence that the
country is being modernized."8¢ The bilingual book, which was published in
1917 in order that both Chinese and Americans would know what the
students were doing, showed the 340 students evenly divided between
government, education and technical/professional work.85 When trying to
tell American businessmen how influential the returned students would be in
choosing the products used in the future in China, one man wrote, "What the
four hundred million at home, who represent the greatest potential market on
the globe, will know of you will be known through these students. What they
will eat, drink, wear, and enjoy in the future will be largely determined by the
influence of these returned students. What skyscraper they will build, what
railways they will construct, what institutions they will rear, will be
conceived, planned and directed by these thousands of Chinese students who
swarm to your shores yearly."86

Returned students held influential positions in government. Among
the 12 members of the Republic's first cabinet in Beijing, four had trained in
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the U. S., two in Japan and another four in other Western countries.8?7 A

census of returned students from Europe, the United States and Japan in
Beijing published in 1918 found that 806 of the 950 were engaged in
government service, which constituted 23.2% of the total number of
departmental officers. Nearly half of the department of agriculture were
returned students, while they comprised one third of each of the Ministry of
War, the Ministry of Education and the Forestry Bureau. One-half of both
the Ministries of Commerce and Communications and forty percent of the
National Supreme Court were returned students.88 The students' political
power can be seen by the comments made by English and Russian
competitors for influence. In 1921, an article in the London Daily Mail
argued that England should also return its Boxer indemnity funds.

Educated under the American system, constantly reminded of the
happy associations of their school days through the influential alumni
organization, aware that they owe their scholarship to American
justice, and are saturated with American sentiment by five to eight
years' residence in the country, they will look to the United States
solely for cooperation in the troublous [sic] years to come. . . . Why
should we not share an influence that we formerly monopolized and
that is now slipping away from us?8°

In 1928, M. N. Roy, who served in the Comintern, the Russian-dominated
Communist International, complained that the Western-educated students
influenced the Chinese government to follow the Anglo-Saxon road rather
than the Soviet one.20

American-trained students also influenced the Chinese bureau of
education despite its lack of government funding and frequent turnover of
leadership.9! In 1922, the American educational model, which was influenced
by John Dewey, emphasized formation of citizens capable of self government.
This model replaced the Japanese model, followed since 1902, which used
education as an instrument of the state.92 The new policies especially
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influenced higher education, which was broadened to include applied

knowledge and cross-disciplinary fields, such as business and commerce,
psychology, agriculture and rural sociology.®3 Those who opposed the reforms
denounced them as evidence of enslavement to foreign interests.%4 Though a
widespread backlash against Western methods was felt in the 1920s and
1930s, American-style education, with some modification, was still in place
until the Soviet model replaced it in 1951.95

Students with technical expertise returned to a more uncertain future.
Since China did not have the finances to support large projects, engineers
experienced the highest unemployment rate of returned students, but still
built many of China's proudest accomplishments. In order to boycott
Japanese products, Chinese engineers also needed to manufacture common
goods such as umbrellas, hats, toys, and toilet articles.%

It was and still is difficult to estimate the American-trained students'
achievements and influence. In 1923, one editorial wrote of the problem.
"Many returned students. . . have been most instrumental in the industrial
and commercial development of China. Others have been equally useful
though less well known. Success should be measured by its intrinsic value
and not by the popularity it draws to the individual achieving it."97 In honor
of the one hundredth anniversary of Yung Wing's graduation from Yale in
1854, the China Institute of America published a survey in 1954, describing a
Who's Who in China published in 1931 and its supplement, where 348 out of
1211 prominent men and women listed had studied in the United States.

As we study the lists of graduates of American universities, we
discover that it is only a small percentage that become "prominent",
and yet we know that many whose names never got into "Who's Who"
are doing useful work in the country just as important as that of those
who occupy distinguished positions. So we must bear this in mind,
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when we attempt to evaluate the work done by the returned student
from China.%8

Did those who fit back in do so because they were not seeking glory and fame?
Were they too busy working to proclaim what they were doing? In later years
did the students change or did those commenting on them change their

views?

Negative Images

The Monthly hoped to prepare students for return by using negative
images of returned students. Speeches about the problems facing returned
students, given in conferences in both the United States and China, were
reprinted. V. K. Wellington Koo's address at the 1917 annual Alliance
conference summarized the most commonly held negative views about
returned students. They were proud and intolerant of opposition. Thinking
that their years abroad and their degrees prepared them for top positions,
they were unwilling to start at the bottom. They disregarded details in their
work as being of little importance in comparison to dreaming of future ideals.
Koo felt that all these faults were due to their lack of steadfast purpose which
would have made them "willing to forbear and suffer a great deal in order to
achieve [their] ultimate purpose in life."99

In 1926 the Monthly published a satirical short story, "The Return of
the Donkey," telling of a "Philosophical Donkey" who returns to China
expecting to be honored by the people. Claiming that anything he says is
patriotic, his plan of reconstruction consists only of turning Chinese into
Americans. Instead of being able to do anything to save the people from
misery, the donkey wants to teach the only skills he has learned, the fox-trot
and the waltz. As the welcoming crowd becomes angry and resentful, his old
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master takes pity and offers to take him home, but the donkey refuses

because he does not want to work in a common mill or live with other
animals. After the master hitches the donkey to the carriage, the donkey,
knowing nothing about cooperation, topples the carriage. Believing the
donkey is good for nothing, his owner offers anyone in the crowd his donkey
for one penny, but no one wants him.190 (See Appendix K "The Return of the
Donkey.")

One of the saddest, funniest, and most biting commentaries about this
generation is Ch'ien Chung-shu's novel Wei Cheng (Fortress Besieged) which
introduces a cast of European- and American-trained returned students. The
protagonist is a student who returns home in 1937 from Europe having
bought a degree from a fake university in the U. S. "All his excitement about
going ashore having evaporated, he felt small and weak, thinking a job would
be hard to find and romance difficult to achieve."191 He is an indecisive
young dreamer who reacts rather than initiates, muddling along due to
feeling immobilized by the overwhelming difficulty of effecting social
change.102 Both his parents and parents-in-law, who had hoped to gain honor
by his return, are not impressed by his performance as a bank clerk or as a
professor. Being caught between the traditional and new values, his love life
is a series of disasters. The cycles of hope, frustration and defeat are both
compelling and agonizing.103

Where did these images come from? Some came from reality.
Wellington Koo, who had worked with hundreds of returned students,
related actual stories. Others came from jealous coworkers who did not go
abroad. In 1908, Wu Ting-fang had warned the students

When one of our class is found tripping, his fault is magnified and his
case is taken as a general type of the foreign educated Chinese. You
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may depend upon it that your present conduct abroad, and your future
movement are carefully and critically watched. . . . I entreat you, to be
careful in what you learn and do, so as to give no opportunity for
slanderers.104 '

Still other negative images were politically motivated. Though American
trained students were not that different from the urban-raised, urban-
educated Chinese at that time, their American experience made them easy
targets during the rise of nationalism, since those who wanted power wanted
to discredit other possible competitors.105

DROPS OF RAIN IN A POLLUTED STREAM

The Monthly discussed many personal, educational, social, economic,
professional and political hindrances students faced in bringing about reform.
Even those who were strong in one aspect could be greatly hampered in
another area. No wonder the students were pictured "just like drops of rain,
which, having fallen into a polluted stream immediately mix with the water
with little effect of purgation."106

Personal Hindrances

Some problems were of their own making. Pride could cause them to
be overbearing, assuming that the new viewpoints they had obtained while
overseas were the right way to do things.

[The returned student] is unusually inclined to manifest undue
liberality in offering opinions on subjects of which he probably has
nothing but a theoretical book-knowledge; if he is contradicted by them
he at once charges them with deep-rooted prejudice; if he is asked to
explain his opinions, he hastens to infer their utter ignorance. It does
not always occur to him that men who are senior to him in age may
have learned from experience something which he did not get from
books. . . . By his pride mingled with intolerance of opposition he
offends the sensibilities of the men of the old school of thought and
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courts their enmity rather than he wins their sympathy and support to
his ideas and to his ways of looking at life.107

As an example, Koo recalled how a returned student who was a civil engineer
on a railroad had an argument with a foreman of his section about the best
way to construct the railbed. The foreman, having worked on the section for
ten years and knowing the local conditions of labor and material, turned out
to be right. The young engineer was so deeply embarrassed that he resigned
from his post and became a school teacher.108 Pride caused some to refuse to
take positions which did not match their expectations of honor, power and
wealth. Koo told of one student who upon returning from the United States,
rejected an offer of a junior secretaryship in one of the ministries of the
government.109

Idealism, which stemmed from youth as well as being in the United
States, caused some of them to overestimate their own abilities and
underrate the obstacles in their way. Idealism needed to be tempered with
insight from those affected by reform and with patience when facing
difficulties and opposition.110

Some students in applied sciences were seen as poor workers who were
unwilling to work with their hands. Civil engineers, who had been sent out to
make a survey of a proposed railroad line of, alighted only now and then from
their sedan chairs to take measurements. A student, who returned with a
Masters in Agricultural Science, quit his job on a farm when he found that he
was expected to run the plows in order to teach the farmers. Encouraging the
students to be pioneers, Koo said,

. . .engineers and students of agriculture and other applied sciences

and arts should always be prepared to work with their hands whenever

required to do so. . . .[Iln many parts of China, particularly in the

inland, modern facilities which contribute so much to convenience and
efficiency of work in the West, cannot always be found. . . . A mining
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engineer, for example, cannot always expect to find the most up-to-date
machinery waiting for him at the mine to which he is invited. . . .111

The human limitations of every student kept them from achieving
everything they dreamed. Not everyone had exceptional ability or was
destined to be a leader, for even with an American academic or professional

education, the students still had limitations.112

Educational Hindrances

Educational hindrances were due both to the government and to the
students. The new education that they learned at urban schools already set
them apart from many of the ills of China before they ever boarded a boat for
the United States. For example, of the few students who chose to study
agriculture, neither locally- nor foreign-trained students wanted to do
fieldwork!113 Though educational commissions from the U. S. encouraged
research into Chinese agricultural problems and learning to communicate
with farmers, Y. C. James Yen's experiment in northern China, where the
technological expertise of Cornell-trained Ph.D.s won the admiration of the
participating villages, was an exception to the rule.114

Due to the political instability of much of this period, the government
did not direct the students to study areas that would be most useful for
China.l15 One author blamed the failure of returned students on the Chinese
government, saying it was a crime to send the immature and mediocre
students abroad.116 Though a plan might not have affected the privately-
sponsored students, it would have helped guide those under government
sponsorship.

Many students could not or did not transfer what they had learned in
the United States. One Westerner complained, "The old school in China
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which prided itself upon the ability to imitate classics was too incompetent to

cope with the irresistible current of modern civilization; the new school which
based its claim to superiority over the old on its imitation of the west was too
ignorant of decadent China to heal its ills."117 The growing resentment
toward foreign domination, the fading optimism about the West when the
Paris Peace Treaty failed, and the unstable political setting in China made
Chinese soil inhospitable for liberal seeds of Progressivm.118 Since China
could not imitate the West's level of support for technology, the students
needed to seek the principles rather than try to transfer the learning in toto.
Though Americans acknowledged the various drawbacks of American
education, they usually believed the advantages outweighed them, especially
if the students were older, ‘having had time to learn their own cultural
background and knowing more what they wanted in their studies.11°

Social Hindrances

The students faced a number of social restraints once they returned
from China. By going overseas some students had weakened the connections
which could help them find proper work that would use their new skills. In
China, an individual often got a job due to connections or guanxi, rather than
to skills. "In China men are judged not so much by merit as by family
connections or personal affiliations. Only too often have talented students
been sacrificed to make way for those with some 'pull."120 Few Chinese
agencies advertised jobs in the Monthly. By the time the Monthly published
a letter from the director of the Railway Department in Beijing telling of
positions for railway experts, the deadline had already passed.121

Familialism, which was helpful in finding work, was also a hindrance

when implementing reform.
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[The returned student] tries to start a little reform, but he desists
because he is told that his scheme, although admirable, will
nevertheless upset the "ricebowl" of Mr. Chang, Chang being "the
cousin of his uncle's mother-in-law' daughter's nephew"!122

Becoming discouraged, some students did not dare try anything new for fear
of offending someone.

Their young age should have tempered their expectations. The
students returned to a society where the young people were to learn from the

old.

It is hard for foreigners to appreciate how slow this consummation
must be because of the peculiar organization of Chinese society, in
which parental authority is supreme even in matters of life and death. .
.. It is not until [the Chinese student's] progressive ideals have
permeated two or three generations, until time has placed this mantle
of 81211:}2130ﬁty on his own shoulders, that he can be successful in his

tas

The small number of students returning from overseas should also
have moderated their dreams. By focusing on students, this paper may skew
understanding of how small a group that is being discussed. Considering
their number, their influence was considerable.

Denationalization, symbolized by white bread and yellow butter, was
given as a reason for the students' failure. Some argued that denationaliza-
tion was brought on by the subtle lure of Western luxuries or by suggestions
of inferiority implied by U. S. laws and Japanese propaganda.l?¢ An editorial
in the Monthly responded to the accusation by saying that the fact that
students dressed in American attire and spoke English showed their ability to
adapt, not their tendency to denationalize.125 Those who flaunted their
overseas experience made it easy for people to quickly judge them on their
behavior rather than by their abilities.126 Despite the students' denial of

denationalization, their opponents used it as a way to write them off.127
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Economic Hindrances

New businesses and industries in China needed money, but during
much of the 1920s factional warfare drained away the resources. The
government did not have enough money to set up projects which used the
returned students' skills. As one man recalls, "Those who studied machinery
had no factory to set up after returning. Those who studied mining had no
mine to dig, those who studied forestry had no forests to plant. They had to
teach in schools."128  When the government borrowed money for projects from
foreign countries, foreign rather than Chinese engineers were usually
employed as part of the package.129

Setting up new professions in the cities also took money. One person
encouraged the students to create the new professions so that the public
would recognize them. "A new profession will thus be finally and firmly
established, embracing great numbers of people and producing new services
or goods contributory to public welfare."130 The goal was noble, but what was
the returned student to eat in the meantime?

Professional Constraints

Unemployment, underemployment and difficult co-workers were some
of the professional constraints. Some returned students were unable to find
work. By 1927, the unemployment rate of returned students was between
fifty to sixty percent. Some of the unemployed died of tuberculosis as a
result of staying isolated and despondent in their homes.13! The high
percentage of unemployment did not go unnoticed, for Michael Borodin,
another Comintern agent from Russia, reportedly said, "Every Chinese bandit
who turns into a militarist can hire enough returned students to equip a

government,"132
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Though a bureau which would match students to jobs was opened in

1914, it did not last long.133 After the Tsinghua College set up its Returned
Students' Information Bureau in 1915, an editorial in the Monthly urged the
new president to establish a government bureau for other students, since the
problem was only getting worse as more students returned.134 Though the
government had a bureau for preparing and sending out students, the
absence of a bureau helping those who returned meant that "the full measure
of fruits obtained by sending students abroad" could not be realized.135

Some returned students took jobs they were not trained for because
they needed living expenses or did not like being out of work. The "wanton
waste" of trained people was described.

A Chinese student who had specialized in chemistry or physics became

an under-secretary in the Chinese diplomatic corps; . . . another who

had studied engineering or mining returned to be a district magistrate;

. . . still another whose major study was law or political science secured

... a position in a railway company or a mining corporation.136
If the students' incompetence became conspicuous, they would lose their
positions, and once more join the crowd of job-hunters.137

Difficulties with co-workers hindered the returned students' work. Wu
Tingfang warned about jealous co-workers. "There are some men of the
conservative type with Chinese education, pure and simple, who are filled
with jealousy and alarm when they notice the increasing number of foreign
educated Chinese in the Government service."138 For example, after a chief
engineer was selected, he was attacked from all sides by his enemies before
he had any results. Other times co-workers raised obstacles to the work,
which caused delays, increased the cost and sometimes resulted in projects
being abandoned. Some engineers could withstand the attacks and bring the

project to completion, but many resigned.139
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Those who had no practical training were sometimes unprepared for

the responsibilities thrust upon them. They needed hands-on experience as
well as management skills to direct large projects or they might become
frustrated and fail.140

Political Deterrents

Besides battling reactionaries, the students were in direct conflict with
militarists and foreign powers who wanted China to remain weak and
unstable.14l Sometimes the patterns of corrupt government service infected
the returned students, since "Mandarin" rule, defined as leaders who ruled
without being held accountable, was a difficult pattern to oppose and resist.

Owing to the backward stage of our commercial and industrial life,
which offers few openings, a returned student is either attracted or
forced into the government service. . . .The melting pot of the
Mandarinate or Chinese officialdom is one of the strongest influences
existent in the world. . . . After a few years of official life, the returned
student, consciously or unconsciously, loses his identity. . . . Not
infrequently he is induced by his official superiors to sacrifice his sense
of honor and self-respect.142

Some of the students' inability to bring reform was due to falling into the web
of the Mandarinate. Failing to preserve their identity, they could not make a
difference.

The political instability and the returned students' discouragement
brought about by militarism caused one returned student, who had served as
the President of the Alliance and had been back in China for nine years, to
suggest that students in America should research militia systems in
democratic countries and train to become competent leaders in a militia
movement in each province. Since militarism was hindering the change
students wanted to make, he argued this training was as important as their
professional training.143



148
The presence of the foreign powers also thwarted the students' goals.

When describing the lack of progress since the 1911 Revolution, one student
wrote "Young China" was not to blame, for the Powers imposed handicaps on
her while they simultaneously grew impatient with her national
rejuvenation.144 International forces did not want China to grow strong too
quickly for they did not want to lose their possessions and interests.145 Japan
was especially noted as being hostile to the Republic by supplying bullets to
Chinese bureaucrats and militarists in order to kill their republican
"brothers."146
Some argued that the students needed to cooperate, since any project
required combined financial, intellectual, moral, and physical efforts to meet
the general opposition which was to be expected when starting anything new
in China.147
There are cases when some returned students are engaged in single-
handed fights against corrupt customs and practices of long standing.
When they have succeeded, they are given no recognition. When they
have failed, they are practically doomed forever. They receive no
support, no encouragement, no sympathy. If they were not men of a
strong character and steadfast purpose, they themselves might fall
victims of the very temptations and corruptions which they had tried to

fight against. All these evils can be readily diminished and even
removed if there is co-operation.148

Even the call for cooperation showed that the students still lived in a dream.
Could cooperation face a gun?

Others argued that the students' lack of political power hindered their
reforms. One author called for a break from Chinese scholars' past inclination
not to form groups by arguing that the very country was in peril.149 Telling
how a returned student in Shanghai had set up a union, he encouraged
students to create and support political parties which had definite
reconstructive programs, rather than just criticizing the party in power.150
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Americans also encouraged students to invest time in patriotic fraternities

while in the United States, so that upon return the principal aims and
objects of the organization could be accomplished.151

The shift in the political climate toward nationalism left the returned
students out of the mainstream, for the Western values which they had been
told to imbibe were now thought to be traitorous by the radicals in the next

generation.152

The gap between returned and native students widened during the
Japanese invasion of the 1930s, when many Anglo-American-educated
academicians (as well as those trained in Japan) supported the
government, sought help from the League of Nations, opposed the
radical nationalism of the younger generation, and rejected student
arguments that the national emergency made it imperative to
interrupt normal education.153

The new generation of Chinese students saw their elders as imperialist-lovers
infected by an a]ieﬁ disease.

Returned students did not have the power to create an environment
conducive to reform. Economic, social and political hindrances limited their
chances of finding jobs. Personal and professional hindrances hurt their
chances of gaining influence. Cooperation was the only possible way to bring
reform when competing with internal and international foes, but it may not

have been enough during a time of political instability and terror.

REVERSE CULTURE SHOCK AND REENTRY

Today as we look at this long list of personal difficulties and
institutional constraints the students faced, the terms "reverse culture shock"
and "reentry" come to mind. Reentering a home culture is often mistakenly
thought to be easier than entering a new culture, but readjustment to home
can be most severe if students do not expect any problems.1 The symptoms
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of reverse culture shock can explain some of the behaviors the Chinese

students exhibited in the earlier part of this century. The four stages are
"initial euphoria," "irritability and hostility" as the daily activities frustrate
plans and hopes, "gradual adjustment" and "adaptation," as the student feels
at home again and is able to meet some of his goals.155 A list of problems
published in 1987 is strikingly similar the problems faced by Chinese
students seventy years ago. Besides cultural and social adjustments, the list
includes linguistic barriers, educational, professional, and national and
political problems. (See Appendix L "Some Possible Reentry Problems.")
Many of today's international students are being encouraged to think
about reentry before they even leave home in order to help them clarify and
maintain their goals. The methods used by the Chinese students earlier this
century are similar to those suggested today: alumni networking, developing
resource libraries, maintaining contact with their peers while in the United
States, establishing contact with professional peers in the home country and
being a resource for others who may go abroad to study.156 Though
seminars, workbooks, organizations and employment guides are available
today, re-entry is still difficult for many students when they return.157
Though the Chinese students lacked government support when they returned
at the beginning of this century, they used their networking skills of the
Alliance, returned student clubs, and American friendships to help them to

carry out their reforms.

SUCCESS AND FAILURE

The success and failure of the Chinese returned students is difficult to
assess. Even if they cooperated, did they have enough power, both politically
and economically, to implement the programs of reform? What definition of
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success should be used? Some might say that success should be measured by

adoption or adaptation of Western models, while others would say that a
better measure would be the emergence of a strong China which is equal
militarily and economically to the West. What sources do we use to measure
the students' success? Some portrayals of returned students as unsuccessful
resulted from political ambition and jealousy. Sometimes their
accomplishments were hidden or stolen in order to portray them all as losers,
while other times the portrayal has been colored by political campaigns
against them by the Chinese Communist Party before and after 1949.

In the early 1980s, every university and factory in China was
encouraged to write books about the history of their illustrious people (sheng
shi jiu shi). Tsinghua University published Annals of Famous People, Book 1
in 1983, followed by Book 2 in celebration of the 80th anniversary of the
school in 1991.158 In 1984 an article in a periodical from the People's
Republic of China began with the obligatory review of the common
accusations of the minority of returned students from the second wave before

presenting a positive account of the majority.

[Some] wasted their lives or fell at the foot of Western civilization,
disseminating pessimism about their own nation; some aspired to
become an elitist group of Chinese on foreign soil; others sold out their
country and became renegades and turncoats. The majority, however,
devoted themselves to their studies, observed at first hand the modern
industries, advanced cities, and developed transportation system of the
West, and came to realize that these countries built up their power and
wealth mainly because they adopted an attitude of respecting the truth
found in natural science and because of the institution of democratic
systems and parliaments.15°

The article especially noted the accomplishments of the students in the areas
of diplomatic, entrepreneurial, educational and military service.
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In modern Chinese history, returned students have been an
indispensable force. They were determined to put what they had
learned in the West to work in China to lift their nation and people out
of poverty and weakness. . . . Like Prometheus, they stole fire from the
West to destroy imperialist aggression and feudal autocracy in China,
lighting the way forward for Chinese society.160

Like Prometheus, they paid dearly for their action.

Knowing about the broader setting in which the students returned to
work for reform brings a more balanced view of both the successes and
failures of the second wave of returned students. Their dreams and goals
should not be dismissed, but be seen as unrealistic in light of the political and
social turmoil of the times.

CONCLUSION

When the time for preparation and dreaming had passed and the time
for implementing reform had arrived, students of the 1910s and 1920s were
often seen as having failed to fulfill their goals of reform in China. Was it
their failure or the political setting which thwarted their actions and denied
their successes? The students used the cooperation skills which they had
learned in the United States. By convincing American businesses to allow
them to receive practical training, and by establishing professional clubs
which published journals and held conferences, they had become better
prepared for their responsibilities awaiting them in China. When they
returned, they established returned clubs and cooperated with the YMCA to
offer places to gather socially, to establish professional networks and to
implement social change. In order to bring reform, some worked through
established systems, such as the Guomindang, rather than becoming
revolutionaries, while others, due to their cosmopolitan background, trusted
in the judgment and justice of the League of Nations.
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The great needs of China and its instability made implementing plans

difficult, while growing nationalism made returned students' plans suspect.
Practical training offered a bridge from academia to real service, but the lack
of funding kept returned students from using their skills. Progressivism did
not fit China's political or social setting, for education's incremental progress
did not seem to be either quick or broad enough to answer the pressing
problems facing China. Breathing "progressive air" in the U. S. did not
prepare some accurately to weigh their own abilities in light of their
conservative and radical competitors. Their influence was limited in part by
lack of finances and their unwillingness to resort to violence. Though some
organized social reforms in urban areas, few dealt with the more necessary
rural reforms. If they worked individually they were doomed, since reforms
were interconnected, but even a more coordinated plan may have failed, for
they did not have enough power to bring their dreams to fruition.
Influencing China by using what they had learned overseas changed
from a benefit to a liability in China's climate of growing nationalism.
Though they had been influenced by models of previous students who called
on them to demonstrate perseverance and service, how were they to keep
their steadfast purpose? Informal networks of returned students lent
support, but could disintegrate in the polarizing political scene. Friendships
with American reformers living either in China or lecturing around the
country gave the students an opportunity to spread reform ideas. Though
technological change to strengthen China still had many advocates,
tampering with Chinese culture or advocating "total Westernization" was out
of style by the mid-1920s. Being seen as too different could ruin their chance

for reform, while expressing alternative voices became more dangerous in a
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violent and polarized setting. Cosmopolitanism was seen as an empty dream

as Japan encroached on Chinese soil and the world prepared for another war.

China hoped to leap-frog into the twentieth century on the backs of her
students, but the weight of China's past and the instability of China's present
rendered the students unable to jump as high as China, the U. S. and their
parents hoped. Ironically, the few who ultimately unified China and rid her
of foreign military domination chose another foreign-born "ism," Marxism,

which they hoped would solve China's many problems.



A Second Song of Endeavor
Hu Shih, May 7, 1922

"Without a good society, how can we have a good government?"
"Without a good government, how can we have a good society?"
Such a set of chain, how can we untie?

"If education is not good, how can we have good politics?"
"If politics is not good, how can we have education at all?"
Such a set of chain, how can we untie?

"If we do not destroy, how can we begin construction?"

"Without construction, how can we destroy?"
Such a set of chain, how can we untie?!
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Chapter 6: Conclusion

The second wave of students who studied in the United States
displayed an ability to cooperate with diverse groups, to organize reforms and
to exert influence through a variety of means. Despite these strengths, the
students were not able to accomplish as much as either China or the U. S.
had hoped, for neither country were conducive to reform. The chapter's
opening poem reflects the questions about implementing interlocking reforms
which were raised by the students' time in the U.S. as well their return to a
transitional, tumultuous China.2

The students cooperated despite many divisions that threatened to
divide them, because their goal, the national welfare of China, was broad
enough to put differences aside. Besides having students from North and
South China, the local clubs also included both foreign-born and American-
born in their clubs. The students worked with the Chinese-American
community despite social and educational differences. They were able to find
openings for practical training in U. S. companies and to cooperate with U. S.
organizations whose social, political, religious, and legal goals helped
strengthen their own. These cooperative skills helped them when creating
professional clubs in the U. S. and returned student clubs in China which
could support their research and reform activities. Provincialism and
factionalism were always threatening to undo their goals, shown both in the
collapse of the Alliance in 1931 and the inability of the students to effect all
their goals in China.

Organizing was another strength of the second wave of students.
Besides the Alliance, the students participated in professional, religious,
alumni, and fraternity groups. By setting goals, they responded to needs in
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the U. S. by setting up welfare programs and to needs in China by sending
cables and money. Though they were naive about the power of various forces
opposing them in both countries, they were better at recognizing and working
against the opposition in the U. S. than in China.

The students' ability to influence through building "special
relationships" was substantial. Despite racism in the U. S., they were able to
make friends with all types of Americans, some of whom became their
advocates and coaches. Their popular cultural shows reached a wider
audience than the campus. They were so influential that there was a shift in
American sentiment from a feeling of superiority to a willingness to learn
about China. Despite their ability to attract the support of many individual
Americans, they had less success convincing the U. S. government to support
China's cause, whether it be quick recognition of the Republic in 1912, return
of the Shandong Peninsula in 1919, or cancellation of unequal treaties in
1928. Once the students returned to China they continued their contacts
with Americans in the U. S. by letter, visits or friendships. Strong familial,
cultural and political pressures were exerted upon the students. Their
exposure to fair play and cooperation in the U.S. did not prepare them for the

divisive and violent game of influence in China.

BALANCING CHINA'S WELL-BEING ON THEIR SHOULDERS

The students carried the weight of the future of their country on their
shoulders. China's hopes, the United States' plans, and their parents'
expectations drove the students to set impossible goals. Romantic ideals
required the students to be forbearing toward the Chinese who had not had
training overseas, and not to be too self-confident or over-ambitious when

introducing reforms. They were to be heroic, still making progress in the face
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of great odds. With the rise of nationalism, the rules of the game changed

from romantic to revolutionary; under the new rules many students were
considered traitors for having studied abroad, rather than patriots. When
their dreams of being saviors did not materialize, the students themselves
needed to be saved.3 Stepping onto American soil had not automatically
transformed students into leaders.4

Many expectations were contradictory. When China first considered
sending students abroad, some were worried that China would lose face by
having to learn from barbarians. China had still not settled the contradiction
that sending students abroad was to admit that China was not self-
sufficient.5 The Chinese political leaders' desire "to transform knowledge
patterns within the higher curriculum to serve explicit goals of economic
modernization," was a political contradiction because they were reluctant "to
abandon patterns resonant with the Confucian tradition which were seen as
essential to the preservation of political order."¢ Educational contradictions
included calling the students simultaneously to balance Chinese traditional
moral learning and technical skills, while balancing participation in
American customs with excellence in their studies. The necessity for the
students to be Chinese and think Western in order to bring reform was a
cultural contradiction. The students were living contradictions.

Many expectations were unrealistic. Consider a short list given in
1910: free China from foreign domination, abolish the practice of
extraterritoriality, establish a parliamentary government, frame a
constitution, establish a new financial system and an effective military
system.” Y.C. Wang argued that

study abroad failed primarily because of its misconceived and
unattainable goal, which was no less than national rejuvenation and
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achievement of major-power status within the shortest possible time.
Even more illogically, the Anglo-American experience inspired the
Chinese to believe that they could foster democratic institutions at the
same time they were attaining national power.8

China's desire to become a powerful nation without changing its political
structure was unrealistic, especially in light of the various social, economic
and political hindrances to change.

The Introduction's opening quote tells about the pre-1911
Revolutionary myth of progressive and unified citizens, which became
autobiographical fiction for many students in the second wave. I propose
instead that China, the United States and their families wrote a play, "To
Save China," encouraging the students to star in the performance. The
students dreamed of their staring role in the romantic production. Then the
three rewrote the script, leaving the students with much less of a role to play.
Many became disheartened when they could not live up to the myths they
had accepted without question. How did China, the U. S. and their families

rewrite the script?

CHIPPING AWAY AT THEIR INFLUENCE

China, the United States, and the students' parents failed to build a
foundation on which the students could become effective agents of reform.
China and the U. S. chipped away at the foundation of friendship and
influence needed to ensure the students' success, while their parents wanted
to benefit from a glorious new structure, but did not permit the old
foundation of culture and values to be changed.

Due to the political and social instability, the Chinese government
offered little economic or professional support to returning students. Once
the warlord period began, the window of opportunity for student participation
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in the republic closed. Those struggling for power did not want to share

authority with those who had studied overseas. At most, the returned
students were used as tools to support existing power structures; at worse,
their opponents undermined them by labeling them "denationalized." The
students' lessons about democracy and cosmopolitanism became suspect with
the rise of nationalism.

Though some Americans befriended and supported Chinese students,
the U. S. government and educational system, by omission and commission,
made both their time in the U. S. and their return more difficult. Professors
often gave little thought to translating the concepts presented in an
American classroom into Chinese reality. The Chinese Exclusion Act, which
reinforced the cultural racism that the students experienced in the U. S,,
remained a thorn in U. S.-China relations. Wilson's failure to bring China
justice at the Paris peace talks, combined with the government's
unwillingness to release China from unequal treaties, discredited the U. S. as
friend and model. In later years the United States' support of the
Guomindang during the Civil War and its involvement in the Korean War
sealed the returned students' fate.

Their families built high expectations for the students before they left
for the U. S. Through them the parents hoped to gain glory, but they also
tried to remold the returned students back into the traditional family system.
The strength of the extended family further undermined the students' ability
to effect reform.

The second group should not have been surprised by their reception.
Why did the students remain optimistic for so long? Their youthful idealism
combined with the "progressive air" in the U. S. made the time following the
fall of the Qing dynasty seem like an opportunity for political and social



161
change. Some of the returned students became disillusioned when they found

that the same people who had encouraged their study abroad, then sabotaged
their ability to achieve their goals.

PROBLEMS AND ISMS

China needed new plans to solve her problems and new ideologies to
replace Confucianism. The U. S. offered the stu(ients progressivism as a gift
to take back to China, but it was undermined by the racial policies in the U.
S. and failure of the U. S. government to support China, leaving the
American-trained reformers little ground on which to stand. The Communist
International agents from Russia offered Marxism as a solution, which had
both Lenin's strength of organization and an ideology to overlay, if not
replace, the failing Chinese vision. Russia's successful revolution and her
release of China from unequal treaties, made Russia seem like a model and a
friend. The friendship ended in 1959 when China grew tired of the strings
attached to the gift.

The student reformers who came to the United States in the 1910s
were supplanted by the student radicals of the 1920's and 1930s. When the
earlier group's ideal of responsible, unified citizens failed to emerge in the
Chinese setting, they and their ideology looked old and conservative to the
next generation of radical youth who desired to create a new world instantly.

LESSONS FROM THE SECOND WAVE

The lessons from the second wave of Chinese students do not need to
be frozen in history, but can be used to build successful models for cross-
cultural exchange today.® The Chinese of the 1920s and 30s had unrealistic
expectations for their success. The government did not direct the students to
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select which fields of study would be most helpful and did not screen all its

applicants carefully so a few poor students ruined the reputations of the
many. Since many of the students came well prepared in English, they
excelled as students, even winning oratorical competitions. The balance
between returning home as quickly as possible and gaining benefits from
practical training was difficult to find.

In the United States the students were given a variety of opportunities
to learn inside and outside the classroom. Since many professors did not
modify their lectures to reflect international applications, the students often
did not learn what most would be useful for China. Through informal
conversations with professors and landlords, being hosted for dinners and
holidays, some students learned about aspects of American life other than
those presented by the media. American friends who listened and understood
helped assuage homesickness more than another invitation to a large group
dinner. Though the United States saw the students as bridge-builders and
agents of influence, its policy decisions, such as passing the Chinese
Exclusion Act and not supporting China in the face of Japanese aggression,
undermined the United States' role of training China's future leaders by
alienating China and weakening the students' chance for influence.

The students were able to teach about their culture on campus and in
the community. Sports activities, campus newspapers and cosmopolitan
clubs offered Chinese and American college students a chance to interact.
Cultural events, museum shows and lectures were various ways Americans
could learn from the enthusiastic available. Besides fulfilling many of the
social and networking needs of the students living in an unfamiliar culture,
the students' national club, the Alliance, offered a means to coordinate large



163
cultural events and build networks which would help them when they

returned.

When they left the United States, the students had little support
except for what they created since there was little infrastructure, whether
political and technological, to support them. A referral service helped some
find a job, but jealous co-workers hindered the students' ability to effect
reforms. While the YMCA provided libraries so students could keep in touch
with international developments in their field, visiting U. S. professors on
short-term lecture tours encouraged the students. Nationalism kept them
from becoming "cultural brokers," who could explain informally and formally
what they saw and experienced overseas. Looking at the second wave of
Chinese students offers encouragement and warnings to those who are

hoping to build bridges of understanding today.

THE LOST REFORMERS

The second wave of students from 1906-1931 became lost between two
educational systems, two political cultures, two set of cultural norms and two
roles for intellectuals during this transitional period in China. Neither the
old nor the new education fit the needs of a country in crisis. The new
education made urban dwelling desirable, but it cut students off from rural
ties which had brought intellectuals of previous generations a sense of place.
Politically, the choice was between two imperfect systems. Students came to
the U.S. hoping to learn about a republic, but found it to be both racist and
materialisticc. When China tried to set up a republic, it quickly disintegrated
into warlordism and prolonged civil war. The students were led down a
promising path by the Chinese and the U.S. political systems only to be
abandoned by both.
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Culturally, students were caught between two sets of norms. When

they ventured outside the "wall" of China, they found Americans to be both
racist and hospitable. When the students returned to what they assumed to
be "home," they found they no longer fit, since their changed values made
them different from most Chinese people. Though their families wanted
them to submit their personal aspirations to family commitments once more,
they had new loyalties. Their peer group who had also been overseas could
give some relief and comfort to the feeling of being strange and unique. Some
grew tired of living between two cultures and became disillusioned with their
attempts to bring the best of the two countries together.

The students were also caught between two roles to play in their
country during this transitional period. With the fall of the Qing Dynasty,
the guaranteed future of serving within the bureaucracy was denied. Would
they remain advisors to politicians or become directly involved in politics
themselves? What would their role be in education and culture? Those who
wanted to serve China in technical roles found that economic contraints
limited their contribution. The transition from the old role to the new
unknown was only made more difficult when the students were unwilling or
unable to change their expectations. Not only were the students lost between
two cultures and between the expectations of traditional and modernizing
China, their accomplishments were obscured by their political and

professional opponents.
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