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ABSTRACT

THE PSYCHOSOCIAL NATURE AND DETERMINANTS OF ATTITUDES
TOWARD EDUCATION AND TOWARD PHYSICALLY DISABLED
PERSONS IN JAPAN

by William Conrad Cessna, Jr.

The purpose of this study was to investigate the
theoretical, methodological, and technical questions per-
taining to the cross-national investigation of attitudes,l
The relationship between (a) attitudes, (b) interpersonal
values, (c) personal contact with education and disabled
persons, and (d) certain demographic variables were examined.
The assumption was that these variables may be determinants
of attitudes.

The study was conducted in Tokyo, Japan in 1965. A
battery of five research instruments were administered:

(a) Attitudes Toward Disabled Persons Scale (ATDP), (b)
Education Scale (traditional and progressive), (c) Gordon
Survey of Interpersonal Values (3SIV), (d) Personal
Questionnaire, and (e) Personal Questionnaire-Handicapped

Persons. Administration time was approximately two hours.

1This study of attitudes toward education and toward
disabled persons 1s in progress in countries in Europe,
Latin America, and Asia under the direction of Dr. John
E. Jordan, Michigan State University.






WILLIAM CONRAD CESSNA, Jr.

The sample consisted of 211 respondents from known
occupational groups: (a) special education and rehabilitation
personnel (SER), (b) elementary and secondary teachers (E),
(c¢) low income, white and blue collar workers (L), and (d)
business and government managers and executives (M).

The theoretical orientation of the study was sociali-
psychological with a focus on the influence of contact
variables (such as frequency, enjoyment, ease of avoidance)
and interpersonal values (asset and comparative) on the
differential attitudes of known occupational groups.

Asset values were operationalized by Benevolence; comparative
values by Leadership and Recognition (SIV).

Statistical analyses included descriptive statistics
(frequency column count), analysis of variance (controlled
for sex and group), and correlational analyses (zero-order,
partial, and multiple).

The study was based on five sets of hypotheses. The
major hypotheses examined (a) scaling, (b) contact frequency,
intensity, and attitude scores, (c) attitude and value
scores, (d) change orientation and attitude scores, and
(e) characteristics of the SER group.

Analysis of the data revealed the following significant
findings. High frequency of contact resulted in high

intensity scores for the ATDP scale. High frequency of






WILLIAM CONRAD CESSNA, JR.

contact, if accompanied with alternative rewards, enjoyment
of contact, and ease of avoidance of contact resulted in
positive ATDP scores.

As hypothesized, high Leadership scores resulted in
high traditional attitudes toward education. Recognition
scores were not differentially related to the attitude
scores. Benevolence scores were not significant for the
occupational groups but were significant tor the sexes;
females had higher scores than males.

High change orientation scores were correiated with
progressive attitudes toward education.

The SER group had higher Benevolence scores than all
groups in the sample, lower Leadership scores than the M
group, and lower Recognitiorni scores than the L group. The
SER group also had lower traditional attitudes toward education
scores than all groups but not higher progressive attitude
scores. All groups indicated a transitional or progressive
orientation to change, with no significant group differences.
The SER group had more contact with mentally retarded and
emotionally disturbed persons than the other groups.

A major research task was the development of a rationale
and technique for determining cross-cultural comparability
of input data. Concept equivalence was attempted by using

Japanese professional rehabilitation personnel to translate
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and supervise the administration of the instruments. Scaling
was also proposed as another approach to concept equivalence.
However, scaling was not attempted because of computer
programming difficulties. It was recommended that Guttman-
Lingoes Multiple Scale Analysis - I (1965), which allows

for multidimensional and multi-unidimensional analysis of
data, be used in future studies for this purpose.

The majority of the hypotheses were confirmed cr the
results were in the direction hyoothesized. However, the
confounding of certain data (e.g., low traditional attitudes
toward education but not hig¢h progressive attitudes toward
education for the SER) suggests that the complex nature of
attitudes and their relationship to other logical constructs,
such as values and personal contact, needs further extensive
research.

A major implication of the present research is the
need for future studies of attitudes toward significant
social objects to cope with the problem of concept
equivalence by constructing a comprehensive, interrelated
battery of instruments capable of adequately sampling the
attitude universe being considered. Facet theory, as
proposed by Guttman was suggested as one possible approach

to this problem.
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PREFACE

This study is one in a series, jointly designed by
several investigators as an example of the concurrent-
replicative model of cross cultural research. A common
use of instrumentation, theoretical material, as well as
technical, and analyses procedures was both necessary
and desirable.

The authors, therefore, collaborated in many respects
although the data were different in each study as well
as certain design, procedural, and analyses approaches.
The specific studies are discussed more fully in the
review of literature chapter in each of the individual

investigations.
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CHAPTER I
INTRODUCTION

The concept of social and cultural change has been the
subject of considerable research by social scientists.
There is also a "continuing strong interest" in the study
of the diffusion of innovation. Fliegel and Kivlin (1966,
pp. 235-248) cite the need to develop a parsimonous ex-
planation of the adoption of new ideas and practices.
Executives in business, education, politics, and religion
are vitally interested in the implications of change within
cultures and across cultures.

Since change is an essential element in every situation
in which man is involved, an interest in theories of
change 1s of practical importance to professional change
agents and to private citizens interested in human progress.
The task of the social scientist, as a change agent, is to
engage in purposeful, planned change in relation to four
dynamic systems: the individual personality, the face-
to-face group, the organization, and the community

(Lippitt, Watson, and Westley, 1958, p. 5).



Nature of the Problem

Educators have a paradoxical role; they favor inno-
vation and change, yet are intent in transmitting the
traditions of their particular culture. For Maritain
(1965, pp. 38, 39), the aim of education involves two
primary objectives: guiding the person as he "shapes him-
self as a human person...while at the same time conveying
to him the spiritual heritage of the nation and the civi-
lization...preserving...century-old achievements of
generations." Educators are also innovators and consumers
of technological change (Trump, 1961), often focusing on
the content of change while ignoring or over simplifying
the process of change.

Administrators must cope with change which is often
given 1its primary impetus from outside the formal organi-
zation and the "number of innovations is inversely
proportional to the tenure of the chief administrator"
(Griffiths, 1964, p. 434). However, forces within a system
or organization may also tend to initiate change (Miles,
1964, pp. 645-64T).

Psychologists are interested in personal change (Kell
and Mueller, 1966; Wrenn, 1962). The concern is not
whether change will occur, but whether change shall be
beneficial to the greatest possible number of people.
Wrenn cites several areas where change has vast implications

for increasing understanding among individuals and nations






including the following: the pressure of population growth,
the "Automation Revolution", changing family patterns,

the creation of super cities, and the general increase of
wealth.

The effect of social change is seen in a lack of self-
identity, or "the fulfillment of man as a human person"
(Maritain, 1965, p. 42). The problem narrows to a search
for meaning. How can one find meaning when the social ills
of increasing industrialization evade solution? How can
one find meaning when "what a man can produce" becomes
more important than his intrinsic worth?

The search for meaning is intensified for the handi-
capped or disabled person. In societies where a person
gains self-identity.primarily through his occupation or
profession, the loss of the ability to function vocation-
ally, results in a loss of self-identity. In many
countries, facilities designed to habilitate or rehabili-
tate the culturally, intellectually, physically, and
emotionally handicapped are meager. In many Latin American
countries, speclal education and rehabillitation programs
are yet to be adopted into the educational and social
systems. However, there are innovators who recognize the
current and increasing need for services for the disabled
(Jordan, 1963, 1964a), and who welcome support from con-
structive change agents such as universities and scholars.

In Asla, some countries have only minimal services



available whereas in other countries, facilities are varied,
plentiful, and well equipped (Taguchi, 1965b).

Increased concern with physical disability is evidenced
by expanded programs sponsored by such organizations as the
United Nations and the International Society for the Reha-
bilitation of the Disabled (ISRD). Advances in the
medical sciences, and the dissemination of information and
medicines throughout the world via public health agencies
have markedly reduced death rates (Davis, 1963). This wider
use of preventive and remedial procedures in medical treat-
ment has resulted in an increase in the number of children
with physical disabilities since many of these disabled
children would have died in infancy in previous generations
(Meyerson, 1963).

There 1s a great need for broader communication about
attitudes and programs already developed or being developed
among workers in special education and rehabilitation
throughout the Americas, Europe, and Asia as was evidenced
by the Second International Seminar on Special Education at
Nyborg, Denmark (July, 1963) and the Third Pan Pacific
Rehabilitation Conference (April, 1965). Communication of
research results to professional colleagues is the final and
most valuable step in the research endeavor. Adequate
Communication involves the presentation of relevant data in
Such a lucid form that colleagues can understand, evaluate,

and replicate the research (Lippitt et al., 1966, p. 273).






Normative data indicates what is permissable within a given
culture and which groups are most sympathetic and receptive
toward the projected programs. In the United States,
normative data aids in understanding the attitudes of sub-
cultural groups such as the culturally disadvantaged and
ethnic minorities and facilitates the provision of adequate
educational, vocational, and rehabilitation programs. 1In
Japan knowledge of the effect of geographical isolation on
attitudes and cultural patterns are vital in determining
national goals in education and rehabilitation.

An important guideline for conducting the present kind
of research involves the development of a comprehensive
cross-national and cross-cultural research program aimed
at delimiting the similarities and differences in attitudes
toward physical disability and toward the educational
process. These findings can subsequently be integrated
into a more general conceptual framework. An adequate
methodological approach will consider the diverse cultures
and social systems, aiming at comparability of data from
one national/cultural/linguistic setting to another (UNESCO,
1964).

Although the present research is guided by a pragmatic
and humanistic concern over the welfare of persons with
disabilities, a theoretical framework is invaluable in
glving adequate substantive foundation and direction to the

study, resulting in a pragmatic relevance for researchers,



teachers and rehabilitation personnel in various countries.
Such a theoretical base should increase the power and scope
of the study and provide an orienting purpose beyond the
immediate pragmatic and humanistic objectives of the project
(Goode and Hatt, 1952, pp. 9-16).

Lippitt et al., (1958), in discussing the role of the
change agent, suggests several tasks he may perform. These
include diagnosis (What is the trouble? What is causing
the trouble?), assessment of motivation to change, assess-
ment of change agent's motivations and resources, selection
of appropriate change objectives, choice of appropriate
helping role, and establishment and maintenance of the help-
ing relationship. Also potentially involved in the change
agent's tasks are (a) the choice of specific technigues and
modes of behavior for the change agent and (b) research,
leading to a refinement of the skills and theories which
were utilized (Lippitt et al., 1958, pp. 91-126).

In terms of the Lippett et al. (1958) model, the current
research focuses primarily on the "diagnosis'" aspect and
the assessment of motivation and capacity to change. A
broader research effort will integrate the findings of this
study which will ultimately result in completion of the

research tasks outlined by Lippitt.l

1The broader, long range research program is being de-
veloped by Dr. John E. Jordan and a number of hils doctoral
students in the College of Educatlon at Michigan State
University. Data will be collected in several nations in
Latin America, Asia, and Europe, and in the United States.



The present research can be conceptualized as involving
theoretical, methodological and technical problems. The
theoretical problem to be investigated will be restricted to
the prediction of certain behavioral correlates of attitude.
The main focus will be on the inter-relationships among
certain variables related to interpersonal values, personal
contact with disabled persons, and attitudes with the
assumption that both value and contact variables are in-
strumental in determining attitudes (Yuker, 1965).

The methodological problem to be investigated is that
of developing an adequate solution to the problem of cross-
national/cultural/linguistic comparability of data units
(UNESCO, 1964).

The technical problem to be investigated has two
aspects: logistical and statistical. The logistical
problem involves the development of relationships with com-
petent researchers and political officials interested in
giving assistance with the research, including translating
questionnaires into comparable language, selecting the
sample, and obtalning necessary clearances. The statistical
aspect involves scoring, organizing, and processing the
data systematically in a way suitable for the comparison of
a variety of cultural analyses.

In summary the aim of the research project is

to define and limit the variables as clearly

as possible and to find the best way to measure
the aspects of a given change situation which
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are judged important, without losing sight of
the larger complex of variables in which
particular factors of interest are embedded
(Lippitt et al., 1958, p. 266).

Statement of the Problem

The purpose of this study is to investigate the theo-
retical, methodological, and technical questions pertaining
to the cross-national investigation of attitudes toward
education and toward physical disability. Using a set of
instruments in an attempt to elicit attitudes to be used in
cross-national comparisons, an attempt will then be made to
relate these attitudes to other demographic variables such
as age, sex, and income which, from a theoretical standpoint,
should serve as either correlates or predictors. A final
aspect of the study is to develop a set of techniques to
facilitate the collection, organization, and analysis of
data in subsequent studies.l

Psychological theory suggests that values are important
determinants of attitudes. Concerning physically disabled
persons, it has been suggested that persons who generally
value others as having intrinsic worth are more likely to
hold favorable attitudes toward the disabled than are those
who value others according to more absolute comparative
standards. A comparison of attitudes toward education can
also be made on the favorable-unfavorable continuum. There-

fore, one problem to be investigated is whether such

lSee footnote on page 6.



value-attitude relationships can be empirically ob-

tained.

- Theory also suggests that the quantity and quality of
interpersonal contact with a sub-group (disabled or ethnic)
are determinants of attitudes. A second problem then, is
to determine the amounts and kinds of experiences respon-
dents have had with disabled persons and with educational
institutions and to determine how this data is related to

attitude scores.

Definition of Terms

The following terms are operationally defined as they
are used in the study.

Attitude The sense in which this general term will be
used follows the definition by Guttman (1950, p. 51). An
attitude 1s a "delimited totality of behavior with respect
to something. For example, the attitude of a person toward
Negroes could be said to be the totality of acts that a
person has performed with respect to Negroes." Use of this
definition 1is consistent with the attempt to use some of
Guttman's concepts for scale and intensity analysis.

Attitude Component Components of attitudes have been

discussed by various investigators (Katz, 1960, p. 168;
Rosenberg, 1960, p. 320 ff; Guttman, 1950, Ch. 9). The two
components typlcally considered are those of belief and

intensity, although Guttman defines additional components
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according to certain mathematical properties. In the
attitude scales used, the first component of an item will be
that of item content (or belief), the second that of item
intensity (Guttman, 1950, Ch. 9: Suchman, 1950, Ch. 7).

Attitude Content The attitude content component refers
to the actual item statements within an attitude scale.

Attitude Intensity The attitude intensity component
refers to the affective statements that a respondent makes
regarding each content item; operationally, it consists of
a separate statement for each attitude item on which the
respondent may indicate how strongly he feels about the
statement.

Attitude Scale As used in this study, a scale is a set
of items which fall into a particular relationship in respect
to the ordering of respondents. A set of items can be
said to form a scale if each person's responses to each item
can be reproduced from the knowledge of his total score on
the test within reasonable limits of error (Guttman, 1950,
Ch. 3; Stouffer, 1950, Ch. 1).

Demographic Variables Specificially, this refers in the

present study to certain statistical data frequently used
in soclological studies. These variables are age, sex,
education, income, rental, occupation, number of siblings,
occupational and residential mobility, and whether the
respondent spent his youth in a rural or urban setting.
Data on these variables were secured through responses of

respondents to the personal gquestionnaire items.
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Educational Progressivism A ten-item scale of progres-

sive attitudes toward education developed by Kerlinger
(1958).

Educational Traditionalism A ten-item scale of tra-

ditional attitudes toward education developed by Kerlinger
(1958). These measures do not constitute scales as defined
for the present study, but rather are constituted of items
which appeared in factor analytic studies, and which were
characterized by the terms which identify the scales.
Handicap Signifies the social disadvantages placed upon
a physically impaired person by virtue of the impairment.
A handicap is a consequence of culturally held values and
attitudes which serve to define the physically impaired
person socially.
Impairment A defect in tissue or in body structure.
As such it has no particular functional connotations.

Institutional Satisfaction A term used to describe a

set of variables on which the respondents were asked to
indicate how well they felt various kinds of local insti-
tutions were doing their jobs in the community. These
institutions were schools, business, labor, government,
health services, and churches (or religion).

Interest Group Any group that, on the basis of one or

more shared attitudes, makes certain claims upon other
groups in the society to engage in particular forms of
behavior. Associational interest groups work as collectiv-

ities to exert influence (Almond, 1960).
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Occupational Personalism A term operationally defined

by questionnaire items designed to ascertain: first, about
what percent of the time people work with others with whom

they feel personally involved; second, how important it is

to work with people with whom one is personally involved.

A personalistic orientation to life is sometimes considered
to be a distinguishing characteristic of traditional social
patterns (Loomis, 1960).

Physical Disability A functional term denoting some 1loss

of the tool function of the body. An approximate synonym

is physically "incapacitated." In the English version of

the scale the term "handicapped" was used since it appeared

to be a more meaningful term. The technical distinction
between handicap and disability 1is usually not a very meaning-
ful or significant one to a lay person.

Rehabilitation A term signifying "restoration of the

disabled to the fullest physical, mental, social, and
vocational usefulness possible" (Jordan, 1964b).

Relational Diffusion A term operationally defined by a

questionnalire item designed to determine the extent to
which personal relations on the job diffuse into a person's
non-job social milieu. A persocnalistic diffusion between

- the social milieu and occupational milieu is sometimes
considered to be a distinguishing characteristic of

traditional social patterns (Loomis, 1960).
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Religiosity A term used to denote orientation to
religion. Operationally, it is defined by three items:
first, religious preference; second, the importance of
religion; third, the extent to which the rules and
regulations of the religion are followed.

Special Education Following Kirk (1962, p. 29) this

term characterizes educational practices "that are unique,
uncommon, of unusual quality, and in particular are in
addition to the organizational and instructional procedures
used with the majority of children." Jordan (1964b, p. 1)
has commented: '"the basic aim of special education is to
prevent a disability from becoming a handicap."

Value Two value categories are used, but defined
operationally by the same set of measures. Asset values
predispose a person to evaluate others according to their
own unique and 1nherent qualities. Comparative values
predispose a person to evaluate others according to some
preconceived external criteria of success and achievement
(Wright, 1960, pp. 128-133). Operationally these values
are defined by three scales on the Survey of Interpersonal
Values (Gordon, 1960). Asset values are measured by the
Benevolence Scale. Comparative Values are measured by the
Recognition and Leadership Scales. These three scales have
adequate face validity for the measurement of the asset
and comparative values proposed by Wright. Other value

orlentations measured by the Gordon Survey of Interpersonal
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Values are labeled Support, Conformity and Inde-

pendence.

Organization of the Thesis

The thesis 1is organized as follows:

In Chapter I, the need and purpose of the study, and
an overview of the thesis is introduced.

In Chapter II, a review of the theory, and research
relevant to the study is presented. The major divisions of
the review include the following:

1. A theoretical framework for attitudes toward

education.

2. A theoretical framework for attitudes toward

disability.

3. A theoretical framework for value orientations.

4. Research conclusions related to the relationship

of values and personal contact to attitudes.

5. Research conclusions related to attitudes toward

the physically disabled.

6. A theoretical framework for the measurement of

attitudes.

In Chapter III, the procedures and methodology used in
the study are outlined and explained. A general description
of Japan and of the research population is given. The
Instrumentation of the study and the statistical procedures

Used in the analysis of the data are included.
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In Chapter IV, the research results are presented in
tabular and descriptive form.

In Chapter V, a summary of the results, conclusions,
and recommendations are presented.

Some of the theoretical foundations alluded to in
Chapter I will be given more detalled consideration in
the following chapter on Review of Theory and Related

Research.



CHAPTER II

REVIEW OF THEORY AND RELATED RESEARCH

Many attempts have been made to define theory, both
philosophically and scientifically. Stefflre (1965) cites
several definitions of theory, all of which have twocommon
elements: reality and belief. Reality 1is the perceptual
world we try to understand and explain. Belilef, as used
here, 1s the acceptance of explanations which seem to fit
the data in a logical manner. Theory may thus be conceptu-

alized as

a human convention for keeping data in order

a provisional systemization of events...which enable

us to see relationships

- a conceptual model

- a cluster of relevant assumptions systematically
related to each other and a set of empirical
definitions

- a possible world which can be checked against the

real world (Stefflre, 1965, pp. 1, 2).

The theory reviewed here are partially verified
assumptions which suggest interrelationships among certain
variables. In this frame of reference, theory may facili-
tate scientific research by defining the major orientation
of a science, by proposing a conceptual scheme for class-
ifying relevant phenomena, by abstracting empirical

generalizations, by predicting further relationships (facts)

16
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and by revealing gaps in our current understanding of the
data (Goode and Hatt, 1952, p. 8).

In this chapter, theory and research will be presented
as a "provisional systemization of events." The topics to
be reviewed include attitudes toward education, attitudes
toward disability, attitudes and value orientations, attitude
intensity and personal contact, empirical research,
measurement of attitudes, and problems of cross-cultural

measurement.

Attitudes Toward Education

Although a vast amount of current literature is de-
voted to the exploration of the relationship of education
to innovation and social change, as noted in Chapter I,
there has been surprisingly little theoretical discussion
about the basic variables or factors underlying attitudes
toward education. Comcerning the absence of empirical
research, Miles (1964) makes the following observation:

A very wide variety of strategies for creating
and controlling educational change is being
employed....The dominant focus in most contem-
porary change efforts, however, tends to be

on the content of the desired change, rather
than on the features and consequences of
change processes....We need to know, for
example, why a particular innovation spreads
rapidly or slowly, what the causes of
resistances to change are in educational
systems, and why particular strategies of
?hange chosen by innovators succeed or fail

p. 2)
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Kerlinger has developed a theoretical model which
includes progressive and traditional dimensions of attitudes
toward education. According to Kerlinger, educational
attitudes can be conceptualized as two relatively independent
factors or variables, representing two distinct ideologies:
traditional and progressive. In this model, traditionalism
apparently is not just the opposite of progressivism in
education. The opposite of progressivism is anti-progress-
ivism. Traditionalism seems to have an existence of its
own. Rather than conceiving traditionalism as simply the
negation of progressivism, as is usually done, it might
better be concelved as a positive affirmation which empha-
sizes a conservative-traditional approach to educational
issues and problems. Progressivism also seems to be a
positive affirmation in i1ts own right. When we say a man
is an "educational progressivist" we do not mean only that
he 1s an anti-traditionalist. While this 1s undoubtedly
true, 1t is more important to suggest that progressivism
is an independent stance in its own right (Kerlinger, 1958,
pp. 296, 330).

Kerlinger defines a restrictive-traditional factor as
one emphasizing subject matter for its own sake. The
hierarchial nature of impersonal, superior-inferior relation-
ships is considered important as 1s an emphasis on external
discipline. In such a system, social beliefs are preserved

through the maintenance of the status quo. In contrast,
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the permissive-progressive factor emphasizes the problem
solving approach and de-emphasizes subject matter as the
primary focus of education. In this frame of reference,
education is viewed as a growth experience with the child's
interests and needs being given primary attention. Equality
and warmth in interpersonal relationships are valued.

There is an orientation toward internal rather than

external discipline and social beliefs tend to be liberal,
emphasizing education as an instrument of change and as
learning to live (Kerlinger, 1958, p. 112).

This orientation corresponds with the philosophical
position of Dewey (1938). He states that, in traditional
education "the subject-matter of education consists of
bodies of information and of skills that have been worked
out in the past; therefore, the chief business of the
school 1s to transmit them to the new generation" (p. 17).
He contends that progressive education, which is character-
ized by the cultivation of individuality, learning through
experience, and becoming acquainted with a changing world,
is a product of discontent with traditional systems (pp.
18-20).

Kerlinger's theory may be summarized in four pro-
positions:

1. 1Individuals having the same or similar

occupational or professional roles will

hold similar attitudes toward a cognitive
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object which is significantly related to the
occupational or professional role.
Individuals having dissimilar roles will
hold dissimilar attitudes.

There exists a basic dichotomy in the
educational values and attitudes of people,
corresponding generally to "restrictive"
and "permissive," or "traditional" and
"progressive" modes of looking at education.
Individuals will differ in degree or
strength of dichotomization, the degree

or strength of dichotomigation being a
function of occupational role, extent of
knowledge of the cognitive object
(education), the importance of the
cognitive object to the subjects, and

their experience with it.

The basic dichotomy will pervade all areas
of education, but individuals will tend

to attach differential weights to

different areas, specifically to the

areas of (a) teaching, subject matter,
curriculum, (b) interpersonal relations,
(c) normative expectations, and (d)
authority, discipline (Kerlinger, 1956,

p. 290).
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Based on the implications of these observations and pro-
positions, Kerlinger designed a study which investigated the
educational attitudes of professors and laymen. The sample
consisted of 25 subjects chosen on the basis of both their
occupational roles and their known attitudes toward
education. He developed the following categories for the
study:
ATTITUDES
(1) Restrictive-traditional
(dependence-heteronomy)

(2) Permissive-progressive
(independence-autonomy)

AREAS

a) Teaching-Subject Matter-Curriculum

(b) Interpersonal Relations

(k) Normative-Social (conventionalism-nonconventionalism)

(m) Authority-Discipline

A statement expressing 1(a) might be: The true view of
education is to arrange for learning in such a way that
the child gradually builds up a storehouse of knowledge
that he can use in the future. A statement illustrating
2(a) might be: Knowledge and subject matter are not as
important as learning to solve problems involved in daily
living. An illustration of 1(m) might be: One of the
big difficulties with today's schools is that discipline
1s often sacrificed to the narrow interests of the children.
An example of 2(m) would be: True discipline springs
from interests, motivation and involvement in problem

solving experiences.
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Kerlinger summarizes the traditional-progressive concept
in this way:

A basic dichotomy seems to exist in educational

attitudes corresponding generally to restrictive

and permissive, or traditional and progressive

ways of regarding education, and some individuals

show the dichotomy more sharply than others de-

pending on their occupational roles, their

knowledge of and experiences with education,

and the importance of education to them

(Kerlinger, 1956, p. 312).

This study by Kerlinger indicates that occupational
roles and role expectations are dynamic independent vari-
ables influencing attitudes. 1Individuals having similar
roles might be expected, therefore, to have similar attitudes
and a similar attitude structure.

Smith (1963), a student of Kerlinger, hypothesized that
progressivism and traditionalism are basic dimensions of
educational attitudes and that they emerge and remain
factorially invariant under different conditions of item
sampling and subject sampling. She also postulated a
relationship between attitudes toward education and general
socilal attitudes. 1Individuals holding progressive
educational attitudes would tend to be liberal in their
soclal attitudes while persons having conservative socilal
attitudes would be expected to be traditional in their
educational attitudes.

In two Q sorts, consisting of 140 attitude statements

pertaining to all aspects of education, Smith found that

progressive and traditional factors of the Q sort remained
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1n§ériant as hypothesized. Other factors which emerged
from one of the sorts were labeled "moral values" and
"interpersonal relations." On a third Q sort, liberalism
and conservatism emerged as basic dimensions of social
attitudes in the direction of the research hypothesis. Two
additional factors, "internationalism" and "religious
tenents," were indicated by the third Q sort.

Block and Yuker (1965) developed the Intellectualism-
Pragmatism (I-P) Scale in an attempt to measure intellectual
attitudes. Though intellectualism 1s not operationally
defined, it iIs contextually inferred to be an intellectual
orlentation resulting from academic exposure. Their
research indicates that intellectualism 1s associated with
a progressive attitude toward education, as measured by
the Kerlinger Education Scale and the I-P Scale. Contrary
to expectatlons, I-P scores were not related to Kerlinger's
Traditionalism Scale.

The Intellectualism scores were also positively
correlated with scores on the Attitudes Toward Disabled
Persons Scales (ATDP) (Yuker et al., 1960). Students
exhibiting the greatest change in their attitudes toward
disabled persons, as measured by the ATDP, also scored
highest on the intellectualism scale. They concluded that
some types of education bring about attitude changes that

are related to an increased intellectual orientation.
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In a related study, Kramer used Rokeach's Dogmatism
Scale and Kerlinger's Education Q sorts, in an effort to
measure the interrelation of belief systems and the
educational values of teachers. His findings indicate
that in contrast to "closed-minded" teachers, "open-
minded" teachers were more consistent and held permissive-
progressive attitudes and that the more "open-minded" a
teacher's belief system, the greater the likelihood for an
internally consistent progressive educational attitude.
While the "closed-minded' teachers were less consistent than
the "open-minded" teachers, they were more consistent than
those who had no clear cut belief system (Kramer, 1963).

In a study designed to measure liberal beliefs and con-
sistency of beliefs, Lawrence (1963) used the Scale of
Beliefs on Social Issues which appeared to differentiate
between liberal and conservative beliefs. Kerlinger's
Education Scale II was also used to measure both pro-
gressive attitudes toward education and attitudinal
consistency. The findings of Lawrence did not support
earlier research indicating a differentiation between
progressive and traditional attitudes toward education.

Taylor (1963) used Kerlinger's Education Scale II to
investigate the relationship between basic educational
attitudes and participation in professional teacher
activities, and the relationship of basic educational

attitudes to the educational background of teachers. Her
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research indicated that teachers with border-line traditional
attitudes participated less in actlvities related to pupils
than did teachers in other categories (such as traditional,
progressive border-line, progressive). She concluded that
29% of the teachers had attitude scores that almost
certainly indicated either traditionalism or progressivism.
A study of the changes in attitudes of prospective
teachers toward education and teaching in secondary schools
by Anderson (1964) revealed that student teachers generally
did not change their attitudes toward education and
teaching. She concluded that the extent and direction of
change seems to depend on the degree to which the students
perceive existing school and community objectives, policies,
and relationships. Several factors responsible for pro-
ducing attitude change were identified, including kind of
interaction with those whom student teachers came in
contact, effectiveness of the school program, and attitudes

formulated before student teaching began.

Attitudes Toward Disability

Investigators in the field of special education and
rehabilitation have noted the inadequacy of much of the
special education and rehabilitation research, and have
called for a greater involvement in studies with theo-
retical relevance and consequently greater generality

(Block, 1955; Kvaraceus, 1958; Levine, 1963; and Meyerson,
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1955, 1963). Feltyl (1965) noted, however, that certain
research studies in physical disability have been
theoretically derived, and that other research can be
shown to have theoretical relevance although an explicit
theory is lacking. He further noted that an analysis of
these studies should suggest ways in which they can be
related to broader social, social-psychological or
psychological theory, leading to the formulation of new
hypotheses which can be empirically tested.

One conceptual frame of reference by which rehabilitation
theory can be systematized 1s that of social change (Straus,
1966). He notes that non-disabled persons often respond
to disabled persons with anxiety which may produce such
prejudicial behavior as scapegoating and viewing the dis-
abled as "inferior, immoral and dangerous to the 'good'
society" (Straus, p. 6). The disabled person may respond
to such attitudes with feelings of bitterness and depression
which may be revealed in "paranoiac kinds of behavior"

(p. 6).

Straus notes that there has been a change in the basic
Philosophy of rehabilitation programs since the initial
federal programs of 1918-1920 which focused primarily on
the renabilitation of World War I veterans, enabling them

—

lFelty's (1965) pilot study in Costa Rica has pro-
Vlded invaluable insights to the development of the
Present study.
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to become engaged in remunerative occupations. Prior to the
passage of extensive rehabilitation program legislation,
hearings held in 1961 and 1962 emphasized the need to make
rehabilitation services available to all persons without
regard for employability potential. In 1965, employability
requirements were reduced, demonstrating in a practical way
the "significant changes in social values and broader
support in the society at large [for assuring] all citizens
opportunities for at least a minimum adequacy in education,
health care, and conditions of living" (Straus, p. 23).

Several changes in values and attitudes have made
expanded rehabilitation programs possible. Foremost among
these is a shift in emphasis from manpower related concerns
to an emphasis on the intrinsic mental health of the dis-
abled, his family and society (a shift from comparative
to asset values). Utilitarian arguments have been strength-
ened however; rehabilitation services enable many persons
to be removed from welfare rolls and become tax-paying
contributors to society. In the future, current trends
indicate that rehabilitation concepts "will be cast in a
broader social frame of reference more integrally identified
with the problems of adaptation to technological change
and with national goals of achieving a greater degree of
health, economié security, and equality of opportunity for

all" (Straus, p. 34).
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The theoretical orientation of the present study is
essentially social-psychological, and is generally consistent
with that of Wright (1961), and Meyerson (1955, 1963) in
the area of physical disability. Concepts central to this

orientation are self, other, reference groups, role,

attitude and value which are related to interpersonal
interaction. The underlying assumptions of the social-
psychological orientation, according to Shibutani (1961,
pp. 22-24), are as follows: (a) behavior is motivated
through the give and take of interpersonal adjustment,

both the person and society are products of communication,
(b) personality is continually reorganized and constructed
in the day-by-day interactions with others, and (c¢) culture
consists of models of proper conduct hammered out and re-
inforced by communications and by grappling with life
conditions. In the present study, the concepts of attitude
and value will be explored with a focus on the attitudinal
implications of interpersonal contact, value organization,
social norms, and role behavior, as perceived by the
respondents.

In this frame of reference, Levine (1961) suggests that
disability 1is not an isolated empirical fact but a social
value judgment:

These values relate to society's perception

of leadership, contributions toward improving

society, being a good citizen, being a family

head and other essential aspects for main-
taining a society. These values-are
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criteria against which behavior is assessed

in terms of deviation. All members of

society, whether handicapped or not are

evaluated primarily by these values. Where

an individual cannot meet these demands, or

where there are questicns as to the adequacy

of the individual in relation to these

demands, there will be some devaluation of

him on societies' part (p. 84).

In more general terms, Levine suggests a relationship
between social role, role perception, role value, and
attitude. "Being a family head" and "being a good citizen"
are two of many roles having value 1n maintaining society.
Role fulfillment may be perceived as the fulfillment of an
obligation to society, and people are evaluated by the way
they are perceived as meeting these role obligations.
Levine has further suggested that groups are stereotyped
according to their social contributions (Levine, 1961,

p. 84). Persons with some negative characteristic such as
blindness, crippling condition, or skin color are
categorized according to whether others perceive them as
being able to maintain certain valued social roles.

More recently, Friedson (1966) has suggested that one of
the tasks of rehabilitation agencies is to delimit "handi-
cap" which is "often historically and culturally variable"
(p. 71). Friedson concurs with Levine (1961) that there
1s a devaluation of the handicapped person who is seen as
a deviant from what 1s considered normal or appropriate.

Thus a handicap becomes a socially (not physically) un-

desirable deviation from normalcy. In many cases the
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disabled person is aware of these devaluing attitudes and
the stigma attached to his condition. On the other hand,
reacting to the devaluation of disabled persons, rehab-
ilitation agencies and personnel are "too prone to ignore
the fact that [stigma] exists socially in the community"
(Friedson, 1966, p. 96).

As noted in Chapter I, and by Straus (1966), a change
in social attitudes results in the provision of a wider
range of rehabilitation services to a greater proportion
of the handicapped population. Friedson (1966) suggests
that a concept like deviance may be used as a tool to
question current rehabilitation concepts and procedures,
subsequently resulting in a determination of which aspects
of rehabilitation, including attitudes toward the disabled,

require "deliberate change" (p. 99).

Attitudes and Value Orientations

The values one holds may be considered as dynamic
motivations. In the determination of attitudes, values are
an important source of prejudice or negative stereotype
(Allport, 1958). According to Allport, "the most important
categories a man has are his own personal set of values.

He lives by and for his values...evidence and reason are
ordinarily found to conform to them...the very act of
affirming our way of life often leads us to the brink of

prejudice" (p. 24). He further states that "man has a
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propensity to prejudice. This propensity lies in his
normal and natural tendency to form generalizations, con-
cepts, categories, whose content represents an oversimpli-

"

fication of his world of experience" (p. 26). Again, "one
type of categorization that predisposes us to make un-
warranted prejudgments i1s our personal values" (p. 27).

Katz relates attitudes and values by ascribing a "value-
expressive function" (Katz, 1960, p. 173) to attitudes in
which attitudes confirm and clarify for others, and for
the person himself, those things which are most important
and central to his image. In discussing the relationship
of attitude to value in terms of attitude change, he notes
that people are much less likely to find their values
uncongenial than they are to find some of their attitudes
inappropriate to their values (p. 189). Since people are
generally inclined to change or renounce attitudes appear-
ing as inconsistent or unrelated to central values, Katz
would expect a high degree of consistency between a basic
value (such as equality) and a more specific attitude
(such as being favorable toward providing opportunities
for the disabled).

Rosenberg (1956, 1960) points out an instrumental
relationship between the positive and negative aspects of
attitude and value. Stable positive attitudes are per-
ceived as being instrumental to positive value attainment

and the blocking of negative values. Conversely, stable






32

negative attitudes are perceived as being instrumental to
negative value attainment and the blocking of positive
values. "The individual tends to relate positive attitude
objects to goal attainment and negative attitude objects

to frustration of his goal orientation" (Rosenberg, 1960,
p. 321). Rosenberg found moderate attitudes (rather than
intense ones) to be related to less important values or,

in the case of important values, the instrumental relation-
ship of the attitude to the value attainment was not
accurately perceived by the subject.

Rosenberg's analysis resulted in a broadening of the
concept of attitude to include a positive-negative
affective component and a belief component. Typically,
attitudes have been concerned with the affective component
while beliefs have usually been considered separately. In
considering prejudice, Allport (1958, pp. 12-13) states
that "there must be an attitude of favor or disfavor; and
it must be related to an overgeneralized (and therefore
erroneous) belief." Osgood (1957, p. 190) uses a re-
stricted connotation of attitude as "the evaluative
dimension of the total semantic space."

The position of Rosenberg is supported by his own
research (1956), and by that of Cartwright (1949), Smith
(1949), and Woodruff and DiVesta (1948). Guttman (1950)
also prefers this broader concept of attitude, though

primarily on logical rather than experimental consideration.
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Changes in prejudical attitudes (including affective
and belief components) toward Negro mobility were studied
by Carlson (1956). He found that attitudes became more
favorable toward Negro movement into white neighborhoods as
subjects' beliefs were changed from the view that Negroes
tend to lower property values. The change was interpreted
as an inconsistency between the cognitive (belief) com-
ponent and the affective value component.

Research involving hypnosis and post-hypnotic suggestion
in respect to changing either the belief or the affective
components was conducted by Rosenberg (1960, pp. 225-230).
Though his conclusions were concerned primarily with
attitude structure and change, they also support the pre-
viously discussed research findings, that the instrumentality
of a belief to a valued goal 1s associated with a corres-

ponding and direction-related affective component.

Value Variation Among Groups

Values may vary among groups and societies since the
type of role behavior perceived to be important may vary.
Classical sociological and typological formulations of
societies, as summarized by Loomis (1960) and Becker
(1950), are stated in terms of social structure and value
orientations. For the purposes of this study, three types

of societies may be considered: traditional, transitional,

and modern, each representing a point along a continuum.
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Persons in a modern society are characterized as possessing
values that are more affectively neutral, achievement and
change oriented, more materialistic, instrumental and
universalistic than those held by persons in a traditional
society. Latin American society can thus be described as
traditional or transitional and the United States as a
modern society (Williams, 1963, pp. 415-470; Parsons and
White, 1961; Loomis, 1961; and Almond and Coleman, 1960).
Japan may also be classified as a modern society (Norbeck,
1965).

Applying these concepts to physical disability, a
logical inference is that diverse value orientations are
associated with variations in attitudes toward particular
disability groups. It seems reasonable to conclude that
disability groups will be evaluated idiosyncratically,
depending upon the perception of their relative ability to

meet valued role requirements.

Value Variations of Rehabilitation Groups

Jordan (1963, 1964) has suggested that in Latin America,
those persons employed in the areas of rehabilitation and
Special education differ in values from the majority of the
population. In discussing these differences (see Almond
and Coleman, 1960; Rogers, 1962, and Katz et al., 1963),
he describes the various types of groups and associations

in society, and the process of innovation diffusion. No
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attempt will be made here to summarize the vast sociological
literature from which this data was drawn. However, Jordan
(1963) has postulated that rehabilitation and special
education groups in Latin America are characterized by
rather modern values (p. 22) of "democracy, constitutional-
ism, humanism, the scientific process and universal
suffrage" (p. 17) and more:generally by "specificity,
universalism, achievement, and affective neutrality"
(p. 16).

It has been suggested that this complex interaction of
attitudes and values can be simplified by bifurcating values
according to their derivation, whether they derive from com-

parisons or from intrinsic assets (Dembo, Leviton, and

Wright, 1956; Wright, 1960).

If the evaluation is based on comparison with
a standard, the person is said to be invoking
comparative values....On the other hand, if
the evaluation arises from the qualities
inherent in the object of judgment itself,
the person is said to be invoking asset
values. What matters is the object of
Judgment in a setting that has its own
intrinsic purposes and demands. The person's
reaction is then based upon how appropriately
the situational demands are fulfilled rather
than on comparison with a predetermined
standard (Wright, 1960, p. 29).

Some situations, such as hiring personnel for a partic-
ular type of job, require the application of comparative
standards of evaluation. In other situations, the person
With the asset value orientation may be able to evaluate

the disabled person for his own unique characteristics as a
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human being. Being aware that such asset orientations may
arouse skepticism, Wright notes that "incredulity shades
into understanding when one considers that walking itself is
always a remarkable achievement" (Wright, 1960, p. 29).

The economic argument, that education and training are
cheaper than public support, has gained wide support.
However, the whole concept of special education and rehab-
ilitation may be considered a response to the asset values
of a society (Straus, 1966). The direct antithesis of this
position is exemplified in a society where educational
opportunity is based on some comparative standard, either a
hereditary standard or an achievement standard. The
hereditary standard makes comparisons with the past whereas
the achievement standard makes comparisons with present
norms. An inference based on the asset-comparative value
framework is that those persons working in special education
and rehabilitation have higher asset values than those
working in other occupations, regardless of the location

of the social system on the modern-traditional continuum.

Measurement of Values

Various models have been developed to explain and
1llustrate the content of one's value structure. One of the
earliest formulations was Spranger's (1928) intuitive
classification of men into six general types in an attempt

to describe several distinct behavior patterns. He

T
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asserted that man can be understood best through a study of
their personal values. The six basic values (they may also
be called interests or motives) which Soranger used to
describe types of men are: Theoretical, Economic, Aesthetic,
Social, Political and Religious.

An attempt was made to study the six values empirically
by Allport, Vernon, and Lindzey (1951) by constructing the

Study of Values, a scale based directly on Spranger's Types

of Men (1928). A major criticism of Spranger's model is
that it infers a "somewhat flattering view of human nature"
since no attention is given to "formless o» valueless
personalities nor for those who follow an expedient or
hedonistic philosophy of life" (Allport et al., 1960, p. 3).
However, both Spranger and Allport et al. attempt to allow
for the "baser" values by reducing them to economic and
aesthetic values.

As noted above, the scales used in the Study of Values

are conceptualized as an attempt to empirically validate

Spranger's Types of Men which are summarized below. For

descriptive purposes "ideal types" are identified.

The Theoretical: Interest in discovery of truth
emphasizing cognitive activity in an attempt to order
and systematize knowledge.

The Economic: 1Interest in what is useful, pragmatic.
Often in conflict with other values such as religion
and social.

The Aesthetic: Greatest interest in form and
harmony; the opposite of the theoretical. Individuality
important.
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The Social. Love i1s most important, especially its
altruistic or philanthropic aspects. In purest form,
the Social is quite close to the Religious.

The Political. Major focus on the attainment of
personal power,influence and renown.

The Religious: Search to understand the cosmos as
a whole and man's relation to it.

Mixture: Spranger and Allport et al. indicate that
these six categories are not mutually exclusive,
and that a given man may be a "mixture" of more
than one of these values.

In agreement with Spranger and Allport et al., Gordon
(1960, p. 3) asserts that "a person's motivational patterns
or the values he holds" are important in personality
assessment.

A person's values may determine to a large degree
what he does or how well he performs. His
immediate decisions and his life goals are
influenced, consciously or unconsciously, by
his value systems. His personal satisfaction
is dependent to a large extent upon the degree
to which his value systems can find expression
in everyday life. The presence of strong,
incompatible values within the individual, or
conflict between his values and those of
others, may affect his efficiency and personal
adjustment (Gordon, 1960, p. 3).

Gordon's attempt to measure values resulted in a six
Scale instrument (Survey of Interpersonal Values) which was
developed through the use of factor analysis. The six
Scales are described as follows:

Support: Being treated with understanding,

receiving encouragement from other people,

being treated with kindness and consideration.

Conformity: Doing what is socially correct,

following regulations closely, doing what 1is
accepted and proper, being a conformist.
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Recognition: Being looked up to and admired,
being considered important, attracting
favorable notice, achieving recognition.

Independence: Having the right to do whatever
one wants to do, being free to make one's own
decisions, being able to do things in one's
own way.

Benevolence: Doing things for other peovle,
sharing with others, helping the unfortunate,
being generous.

Leadership: Being in charge of other people,
having authority over others, being in a position
of leadership or power (Gordon, 1960, p. 3).

In a study designed to determine the relationship

existing between the Study of Values and the Survey of Inter-

personal Values, the inter-correlations indicated that the

two scales '"moderately overlap" in what they measure and
the relationships "appear to be quite reasonable" (Gordon,
1960, p. 7). The Theoretical is positively correlated with
Leadership and Independence (.42 and .36 respectively).
Other positive correlations are Economic with Recognition
(.29); Social with Benevolence and Conformity (.59, .26);
Aesthetic with Independence (.46); Political with Leader-
ship and Recognition (.30, .17); Religious with Benevolence
and Conformity (.52, .37).

The Gordon Survey of Interpersonal Values will be used
in the present study as a measure of asset values (Benevo-
lence) and comparative values (Recognition and Leadership).
This instrument will also be used as a measure of tra-
ditional and progressive attitudes (see Instrumentation for

Hypotheses 5a, 5b, 6a, 6b, 7a, Tb, 7c, and 10).
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Attitude Intensity and Personal Contact

Rosenberg considers the intensity component of an
attitude as an action predictor (1960, p. 336). Carlson
(1956, p. 259) found initial intense attitudes to be much
more resistant to chance than more moderately held
attitudes. Guttman and Foa (1951) have shown that in-
tensity of attitude is reiated to amount of social contact
with the attitude object.

Research has suggested that intensity 1s also an
important component of attitude structure in determining the
"zero point" of a scale that differentiates the psychological
"true" positive attitude direction from the "true"
negative attitude directiozn. This may not be the same as
the actual scale numbers (Guttman, 1947, 1950, 1954;

Guttman and Foa, 1951; Guttman and Suchman, 1947; Suchman
and Guttman, 1947; Suchman, 1950; Foa, 1950, Edwards, 1957).
In considering the relationship between attitude and

action, Rosenberg states that

what 1is usually done 1s to follow a theoretical

rule of thumb to the effect that the "stronger"

the attitude, the more likely it will be that

the subject will take consistent action toward

the attitude object...the more extreme the

attitude, the stronger must be the action-

eliciting situation in which those forces are

operative...improvement in the validity of

estimates of attitude intensity will increase

the likelihcod of successful prediction

(Rosenberg, 1960, p. 336).

Besides increasing predictability, attitude intensity

can be used in locating the "true" zero point of a scale
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in which the area of content has been found to be scalable
(Guttman, 1947). Locating a true zero-point appears to
have the highly desirable characteristic of elimination of
gquestion bias which often minimizes the value of cross-
lingual studies (Foa, 1950; Suchman and Guttman, 1947; and
Guttman, 1954b).

In reference to versonal contact, Homans (1950, p. 112)
indicates that the frecuency of contact between groups or
persons and favorableness of attitude are related, with the
converse also being true. Zetterberg (1963) reviews the
social contact considerations of Malawski in which the
effects of freguency of social contact on liking or dis-
liking are dependent on two variables: the cost of avolding
a particular contact and the availability of better
alternative rewards. "If the costs of avoiding interaction
are low, and if there are availlable alternative sources of
reward, the more freguent the interaction, the greater the
mutual liking" (Zetterberg, 1963, p. 13).

Allport (1958, pp. 250-268), in examining various kinds
of intergroup contact, concludes that "equal status con-
tact" creates more favorable attitudes when the contact is
in pursuit of common goals (p. 267). The effect of a
casual contact 1s unpredictable but‘it may reinforce
negative stereotypes (p. 252). Status was found to be
significant in studies of attitudes toward Negroes; those

having contact with high status or high occupational group



b2

Negroes held more favorable attitudes than those having

contact primarily with lower status Negroes (pp. 254, 261-

2).

Jacobson, Kumata, and Gullahorn (1960, pp. 210-213)

considered research related to inter-group contact that was
primarily between cultures.

persons of equal status are more likely to develop friction

if the basis of the status eaquality is uncertain in that

one group does not fully accept the other group as being in

an equal status position.

The following is a summary of the foregoing discussion

of personal contact.

Freguent contact with a person or

group is likely to produce more favorable attitudes if:

1.

the contact 1s between status equals in pursult
of common goals (Allport, 1958, p. 267);

the contact is perceived as instrumental to

the realization of a desired goal value
(Rosenberg, 1960, p. 521);

the contact is with members of a higher status
group (Allport, 1958, pp. 254, 261-2);

the contact is among status equals and the
basis of status is unquestioned (Jacobson

et al., 1960, pp. 210-213);

the contact is volitional (Zetterberg, 1963,

p. 13); and

They suggest that contact with



43

6. the contact is selected over other rewards,

(Zetterberg, 1963, p. 13).

Empirical Research on Attitudes
Toward the Physically Disabled

A number of studies have considered attitudes toward
specific kinds of physical impairment in various settings in
the United States. These have been reviewed in general
reference works such as those by Barker, Meyerson, and
Gonic, (1953); Wright, (1960} and Cruickshank, (1955, 1963),
some of which will be discussed in this section.

Barker et al. (1953, pp. 74-76) attemr“ed an analysis
of attitudes as expressed in religion, fiction, and humor,
resulting in the finding t it religion and fiction showed
considerable variation in attitudes expressed. Jokes about
physical disability tended to be more depreciating than
Jokes about other groups such as farmers or salesmen. In
another study, Barker and Wright (1955) found that some
people mask their unfavorable attitudes toward disability;
verbalizations pertaining to physical disability tend to
be favorable. Thus, jokes might provide a disguised outlet
for unfavorable feelings which are not usually verbalized.

A research program reported by Dunteman et al. (1966)
had two major aims: (a) to examine the personality and
other characteristics which might discriminate among
students entering several health related professions and

(b) to i1dentify the variables related to academic and job
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success 1in each of the selected health related professions.
Eight studies were conducted, one of which involved the
administration of Attitudes Toward Disabled Persons (ATDP)
scale in an attempt to differentiate attitudes of freshman
and sophomore female white students according to their
curriculum preference: physical therapy (PT), occupational
therapy (OT), medical technology (MT), and education and
nursing (O for others).

It was predicted that OTs, and PTs would have a more
favorable attitude toward disabled persons than would MTs
and Os. A simple analysis of variance inc_cated however,
that there were no significant differences among the four
groups. Since the MTs had the lowest score (more
favorable) in the direction opposite from that hypothesized,
Dunteman et al. (1966, pp. 28-29) suggest that the ATDP may
be measuring the degree to which people view the disabled
person as different from the normal individual. This notion,
if correct, would indicate scores in the direction obtained

empirically in the Dunteman et al. study.

Cross-National Studies

Felty (1965) and Friesen (1966)% indicated that

apparently there had been no studies that dealt directly with

lFriesen’s (1966) thesis on attitudes toward physical
disability and toward education in Colombia, Peru and the
United States has contributed materially to the present
study on Japan.
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the problem of cross-national attitudes in relation to dis-
abled persons. However, recently completed studies by
Siller (1963),Siller and Chipman (1964), and LeCompte and
LeCompte (1966) examined the attitudes of Turkish and
American college students.

Siller (1963) studied the attitudes of a sample (548)
of junior high school, high school, and college middle class
students drawn from New York city and suburbs. Three
instruments were used in the study: VYuker's Attitudes
Toward Disabled Persons scale, ¥eeling Check List, and
Soclal Distance Scale. Factor analysis of the data
indicated that femininity wszs most related to acceptance of
the disabled. Other varizbles found to be related to
positive attitudes toward the disabled were low rigidity,
authoritarianism, and aggressiveness, and positive scores
On endurance, nurturarce, affiliation and change.

Several clinical observations made by Siller (1963)
Were based on empirical data but not statistically tested.
He posits that an attitude score which is atypical of the
Sample in either a positive or negative direction '"generally
Peflects a particular experience" (p. 15) with a handi-
Capped person. He also noted a difference in the
attitudes of respondents, depending on the hypothesized
Conditions under which contact with disabled persons was
Made, While 30% of the sample indicated feeling toward a

disabled person "the same as with most people" (p. 15),
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nine percent of the sample indicated the acceptance of such
a person as a spouse.

A factor analytic study of the Attitudes Toward
Disabled Persons scale (Yuker, 1960) was designed by Siller
and Chipman (1964, and was based on a sample of over 1100
junior high school, hizh school, and college students, and
female adults drawrn. from the New York city area.

Although Yuker indicated that to believe the disabled
person is different from the non-disabled is synonomous
with non-acceptance of the disabled, the study by Siller
and Chipman indicates that a low score on -he ATDP may be
indicative of non-judegmental acceptance. Two factors de-
rived from their study of the ATDP scale are Benevolent
Inferiority and Negative Atypicality. Benevolent Inferi-
ority may involve perception of the disabled as being
Inferior but lead to constructive, supportive action on be-
half of the disabled. Attitudes of Negative Atypicality,
On the other hand, would tend to promote such behavior as
Seégregation and aversicn. The findings of this study also
indicated that amount of experience (contact) with the
disabled had only "trivial correlation" with attitudes.

The LeCompte and LeCompte (1966) study is based on the
findings of Siller (1963) and Siller and Chipman (1964).
Three scales, the Attitudes Toward Disabled Persons (ATDP),
the Feeling Check List and the Social Distance Scale were

ddministered to a sample of Turkish college students. The
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scores were then compared with the scores of a sample of New
York college students. Although the two samples are not
completely comparable, the sex distribution in both samples
was approximately even and other variables were similar.
LeCompte and LeCompte hypothesized that, because of
various religious and social influences derived from the
Koran (such as enduring rather than changing "fate"), there
would be a greater indication of attitudes of inequality and
non-acceptance of the disavled veople in Turkey than in the
United States. Findings reported by the authors indicate
that the college major, and sex of the respondents were not
significantly related to attitude scores The F test did
not reveal any significant reiationship between amount of
contact and ATDP scores. These findings related to sex and
amount of contact agree with those of Siller and Chipman
(1964). A significant relationship was found to exist
between amount of contact and the Feeling Check List total
Scores. Analysis of the ATDP total scores for the New
York and Turkish samples showed a significant difference
(.001 level) between sample means with the Turkish sample
€Xpressing more devaluating or non-accepting attitudes
toward disabled persons.

Social Contact and
Information Studies

The Attitudes Toward Disabled Persons (ATDP) scale and

Rokeach's Dogmatism Scale were administered to a sample of
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University of Illinois and University of Indiana students.
Since the University of Illinois has more extensive programs
for disabled persons than dces the University of Indiana,
Genskow and Maglione (1965) hypothesized that greater
"familiarity" with disabled persons at the University of
Illinois would result in greater acceptance of the disabled.
Analysis of the data resulted in scores for the "familiar"
group beirg significnatly more positive than those for the
group less familiar with disatbled persons. The greater
contact with disabled persons resulted in more positive
ATDP scores and lower dogmatic scores on “»e Dogmatism
Scale. The authors state that the Illinois sample may be
positively biased toward *' : disabled persons since passing
a rigorous screening program by disabled persons 1is re-
quired for admission. This notion correlates with Siller
(1963) that an atypical attitude, either positive or
Negative reflects a specific experience.

Another approach to the investigation of the contact
variable was taken by Meissner (1965) in a study of the
relationship between a personal disability and attitudes
toward the handicapped. Using a sample of 382 high school
Juniors from three Wisconsin high schools, several scales
lncluding the Attitudes Toward Physical Disability (ATDP)
Were administered. The respondents' relationship to
disability ranged from no disability to severe disability.

Analysis of the data showed that for males, the ATDP mean
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scores were significantly more positive for the males not
having a disability. A lower mean score for the disabled may
be considered a measure of the self-concept. For females,
having a disability did not affect attitudes significantly.
The least positive attitude scores were held by those
adolescents who had "disabillities" which were neither

obvious nor severe. For the total group, there were no
significant differences between males and females.

Bell (1962) compared the zttitudes toward physical
disabilities of rehabilitatior. and non-rehabilitation workers
in a hospital setting. The sample included three groups:

(a) 40 renhabilitation workers, (o, 30 hcsopital employees
working in non-therapeutic roles who had a family member or
a2 friend who was disabled, and (c) 40 hospital employees
working in non-therapeutic roles who had no friends or
family members who were disabled. The groups were com-
barable in sex, age, marital status, and level of education.

Using the Attitudes Toward Disabled Persons (ATDP) scale,
Bell found that the following variables are not related to
ATDP scores: age, sex, marital status, level of education
Or years in a hospital setting, or, for professional re-
habilitation workers, years of professional experience.

There was a significant difference between groups a and b,
and between b and c. The highest scores, representing a
"favorable" attitude toward physical disability or "accept-

ance" of the physically disabled, were obtained by those
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who had family members or friends who were disabled. The
hypothesis that rehabilitation workers would have higher
scores than other hospital workers was not confirmed. Bell,
on the basis of this study, suggests that rehabilitation
workers, to be efficient and successful, must view the
disabled person as somewhat difrerent from the normal
individual.

The attitudes of educeatiorial, medical, psychological,
and social work perscrnel wordir.e with children and the
attitudes of students planning te work with children in
these professions were examined by Warren and Turner (1966).

The study focused on the relationshiv between Familiarity

with an exceptionality, Preference for working with persons

having an exceptionality and the amount of Educational

emphasis currently veing put on the various kinds of
€xceptionality in training in the respondents' professional
field. Severn categories of exceptionality to which the
subjects resnonded were g¢ifted, anti-social, brain-injured.
hearing handicapped, mildly retarded, moderately to
Séverely retarded, and sight handicapped.

Warren and Turner (1966) analyzed the data by ranking
of preferences and by computing rank-order correlations
between Preference (P,, Familiarity (F), and Educational
Emphasis (E). Differences in attitudes between groups were

not computed. For the total sample (N=403), the academ-

ically talented (gifted) were most preferred and the
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moderately to severly retarded were least preferred. Pre-
ference for the mildly retarded fell about midway in rank.
Rank order correlaticns (r-7, P-E, E-F) for the total sample
are significant at the .Cl1 level. The data indicates that
the less a person knows about an exceptionality, the lower
he ranks 1it, and the mcre familiar he is with an exception-
ality the more he gprefers to wocrx within that area of
exceptionality. The zuthors sugegest tnat social desirability
is a factor to be considered since respondents having a
family member in one of the creas o exceptionalility rank
that exceptionality highest in Preference.

Haring, Stern, and Cruickshank ¢1958) rfound that work-
shop attempts to modify teacher attitudes (both verbal and
behavioral) toward diszticd children were more effective
when teachers had regular contact with disabled children.
For attitudes toward a subordinate group, they suggest a
possible interaction between amount of information avail-
able and amount of contact, provided, however, the
information requires a change in beliefs.

From the reaction of those teachers who had

few opportunities for actual experiences with

exceptional children, it appears that the

threat of having to modify behavior 1s more

anxiety-producing than the real process of

change itself....The effort of a formal attempt

to modify attitudes, whether through mass media

or a workshop, seems only to increase the

anxiety and to provide a specific focus for the

expression of regjection and the development

of organized resistance. When specific exper-

lences are provided, the actual problems that

arise can be dealt witn directly (Haring et al.,
1958, pp. 130-131).
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Roeher (1959) found that both social contact and the
availability of increased factual information lead to in-
creased acceptance and tolerance or disabled persons,

confirming the researcnh findings of Harine et al. (1958).

Cross-Cultural Studies

Wright (1960, cc. 2953-¢50° sampled material drawn to-
gether by Maisel in an extensive survey of anthropological
records. These records revez:ed wide discrevancies in the
treatment of disabled persorns, s_tncusgh negative attitudes
were more frequent than positive attitudes.

Hanks and Hanks {194%,, i. & more systematic analysis of
several non-occidental societies, attempted to determine
relationships between ctrucztural and functional character-
istics of the societies zrnd their treatment of the
physically handicapped. They concluded that the physically
disabled are better protected and have more participation
in societies where: (a) the level of productivity is
higher in proportion to the population and its distribution
more nearly eaqual, (b, competitive factors in individual or
group achievement are minimized, and (c) the criteria of
achievement are less formally absolute as in hierarchial
social structures and more weighed with "concern for
individual capacity, as in democratic social structures"

(Hanks and Hanks, 1948, pp. 19-20).
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Cultural uniformity and variability were investigated
by Richardson, Goodman, Hastorf, and Dornbusch (1961) by
asking children to rank victures showing various kinds of
physical disability. All samples were from the United
States but included disabled and non-dilsabled subjects
from various ethnic and sccial groups. They found "remark-
able uniformity in the hierarchy of preferences which the
children exhibited for victures of children with and without

various visible pnysical handicaps" (p. 246). Slight sex

N

variations were also founda. Girls tended to deprecilate
children having more "social" imvairments and boys seemed
more concerned about "functionsl" imoairment. The picture
of a child with no visible handicap was always ranked
highest.

Goodman (1963 nypothesized that a person's negative
value pattern, as noted ty FPichardson et al. (1961), was
related to the absence of contact with disabled persons.
These patterns were communicated by parents to children
without any explicit pattern or awareness; a child's ex-
posure to a value and his ability to learn the value were
postulated as being sipgnificant in a child acquiring a
social value. To test this hypothesis, persons who were
judged to come from sﬁbcultures with different value
orlentations in relation to visible impairments were
studied. The sample included children and adults of

Jewlsh and Italian origins.
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Results indicated that (& adults showed the same pre-
ference pattern as the dominant children's pattern, (b)
the Jewish children vave a higher ranking to both facially
disfigured and otese than otners, and (c) both retarded and
disturbed children =zave deviant vatterns. The evidence
suggests that cuxtural values vertaining to physical dis-
ability are related ©c cultura. uniformity. People who
deviate from the cuiturali neorm in terms of value orientation
might alsc pe expecterd ©o deviate in their appraisal of the
physically disabled.

Several research crojects in rehablilitation are currently

D

being conducted in lsrze.. 5neceuse of the composition of

the population, most studies in lLsrael involve the sampling

of several cultures. Alitl,.usn the nation was established
elghteen years ago, = wide-spread cultural integration has
nct yet occurred. Jut oI & oopulation of 2.5 million,

2.2 miiliion are Jews witrn the balance being Arab and other
minority groups. The Jewisan population is composed of
three general grcoups of people: the western group, the

oriental group, and the israel group or native born

adults (Chigier, 1966). Rehabilitation research is
supported by the international Division of the Vocational
Rehabilitation Administration (U.S.A.). There are 29
research projects currently in progress, eight of which are
concerned with handicapped children or adolescents. These

studies are concerned with cultural factors in the
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rehabilitation of children and adolescents having dis-
abilities related to cerebral raisy, diabetes, mental
retardation and hearing loss (Chicier, 1966; Chigier and
Adler, 1966).

A study by Felty (1965:; of attitudes toward physical

disability in Costa Rica was a pilot study for a number of

(@]

cross cultural investizations, 1including the present study,

currently underway at Michizan State University (See foot-

.

note, paz= 2;. The oJccuraticnal interest groups and the
hypotheses of all studies 3ars z:isentislly the same.
Using the Multiple Scalograr fnalysis developed by

Lingoes, Felty found that seven items of “7e twenty item

o

Attitudes Toward Diszabled Perscns minimally met the Guttman
scale requirements. He = .. found that six of the ten
"progressive attitudes toward education" items formed a
scale, but that no suitable scales were formed from the
"traditional attitudes toward education” items. When the
intensity scores were plotted agalnst content scores for
these scales, the predicted U- or J-shaped curves were
obtained. Felty noted however, that not enough content total
score categories were obtained around the "bending points"
of the curve to define with nrecision where the scales
should be divided into favorable and unfavorable sections.
The hypothesis that Leadership value would be negatively

related to Attitudes Toward Disabled Persons scores was

confirmed. It was also predicted that the rehabilitation
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and special education grouo (SER) would have higher Attitudes
Toward Disabled Persons scores than the other occupational
groups. The SER grour has ..ric:r scores than the ex-

ecutive and labor groups, but had lower scores than the

education group.

For the attitude vzrli=i.es, Felty “ound sigrificant
differences between males and females fzales tended to be
more trad.tional tnan fzra_cs In their orientaticn toward
education and rvlaced more = v::-zis on subject matter and on
discipline. Conversely, fema.ec- were2 nore inclined to accept
progressive, child-centered ‘<e=s. Finc-< *'.=2 =ducation

group (including 32 mzles, =nu ~1 ferales) was also high in
progressivism and low in * _.aitionalism, whether these
differences are primarily an occuprational characteristic or
genuine sex differences need further investigation.

Concerning tne lower ir.ccme zroup (Laborers), a signifi-
L b

N

cant finding was that those resvondents having a relatively
low income and educational level had a high Independence
value. Felty stated that this group consisted largely of
males which may have biased the results, but he also noted
that while this group was the most divergent of the sample,
it was the most typical of the Costa Rican population as a
whole.

Using a theoretical approach and instruments similar to
those used by Felty (1965), Friesen (1966) compared the

attitudes of two Latin American countries (Colombia and
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Peru) with the attitudes of a United States sample. Thirteen
specific hypotheses were tested; nine were confirmed or
partially confirmed. Tne 1Z.r hyrotheses not confirmed will
be noted below, together with some of nhis =zeneral findings.
The two hypotheses relatirig to scale and intensity
analysis were nct confirred. Though z confirmation would
serve to indicszte simiiar cutcomes toward the attitude
object psychologica..y;, “riesern indicates that '"the com-
plexity of attituce reasurerern.' accounts for these
hypotheses not beirng confirmed  sriesen, 1966, p. 221). A
third hypothesis which was nct confirmea states 1n essence
that the more contact & verson has witn elther education or
with disabled personsz, tns - _~her his attitude intensity
scores will be. Fevardliezs of the content of his attitude,

whether favorable or unfavorable, the intensity of feeling

should be nigher. Tne czrs d.d not show this to be true for
the samples inciuded in t.is oparticular study. Also, the

statistical analysis did not cunfirm the hypothesis that
persons working in special education and rehabilitation (SER)
will have a higher mean score 1in progressive attitudes

ftoward education than persons in other occupations. Al-
though this hypothesis was not confirmed, the SER group had
the highest scores on the progressive education scale and

the lowest on the traditional education scale, the scores

being in the predicted direction.
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A finding of general interest, consistent with Felty's
study, was that males were significantly lower than females
on the Benevolence value scores. Also, the SER group was
found to be characterized by an asset value orientation
rather than a comparative value orientation in attitude
toward physical disability itself. SER respondents scored
significantly higher on Benevolence (asset value orientation)
than on Leadership and Recognition (comparative value
orientation). As postulated, the SER group had more favor-
able scores on the Attitudes Toward Disabled Persons scale

than other groups in Columbia and Kansas (but not in Peru).

Types of Disability

Studies by Kvaraceus (1956), Force, (1956), Dickstein and
Dripps, (1958), Haring et al., (1958), and Murphy, (1960)
consider preferences for different disability groupings in
various specific situations. Kvaraceus, Dickstein and
Dripps, and Murphy studied preference for teaching par-
ticular groups by means of group rankings. In general,
the gifted were most prefereed while the mentally handicapped
and maladjusted children were léast preferred. Physically
disabled children were ranked between these groups.

The studies of Force (1956) and Haring et al., (1958)
suggested that children with cerebral palsy are considered
the most difficult with whom to interact. In the Haring
et al. (1958) study, respondents were considering the

acceptability of children for regular school programs. Only
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those children with mild hearing disorder and with leg
crippling, if ambulatory by crutch or wheelchair, were con-
sidered educationally accerteble, although others were
functionally capable of placement (pp. 40-41). This re-
striction limits the generalizability of the findings.

Whiteman and Luckoff (1962) were concerned with attitude
structure and personal value orientations. Because of the
theoretical foundation of the research, it has relevance to
a study of attitudes toward vhvsical disability. In respect
to structure, which they apparently define as a pattern
organization of beliefs and evaluations, they found that
correlations are higher between disability groups on a single
component (or handicap, such as blindness) than they are
within a single disability group on two components or
handicaps.

The relationship between components, even though
within a given disability, is poor. Thus the
correlation between items dealing with the
evaluation of a physical handicap and the
evaluation of physically handicapped people is
.13 while the two items referring to blindness
and blind people correlate .22. However, the
relationship within components 1s appreciably
better even though the responses are to
different disabilities. Thus the two items
referring to blindness and physical handicap
and their effect on the most worthwhile
experiences correlate .53 while the two items
referring to the sorrowful characteristics of
blind and physically handicapped people
correlate .61. Similar considerations obtain
when the components deal with pity towards
blind people, or with readiness for interaction
with them (Whiteman and Luckoff, pp. 154-155).
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The Measurement of Attitudes

Attitude has been defined as a "delimited totality of

behavior with respect to something" (Guttman, 1950, p. 51).

Methods of measurement used in the present study will be

presented in this section.

General Considerations

Responses on an attitude scale are one form of de-
limited behavior, but the attitude universe may consist of

many forms of behavior which are more or less inter-

correlated and which form separate subuniverses. An

adequate attitude abstraction from this universe should
include sampling from each of the possible subuniverses, a
task of doubtful empirical possibility. A statement of the
conceptual problem, however, points up limitations in the
range of inferences one may make from a limited sampling of
behavior. There will probably be a relationship between
the statements one makes about a person with a disability, ’
and how one overtly behaves toward that persons, but the
relationship cannot be assumed without empirical evidence.
Green (1954, pp. 335-336) makes three other salient
statements about attitudes, their underlying characteristics,
and their relationship to other variables. First, there
must be a consistency of responses 1n respect to some social
object. Second, the attitude itself i1s an abstraction from
a set of consistent, or covarying responses. "In each

measurement method, covariation among responses is related






61

to the variation of an underlying variable. The latent

attitude is defined by the correlations among responses"

(p. 336). Responses themselves are not attitudes; rather,

the attitude is defined by the latent variable. The

detection of this latent variable requires certain scale

properties. Third, an attitude differs from other psycho-

logical variables (with the exception of value) because it

is always in terms of a referent class of social objects.

The approach to attitude assessment known as scalogram . ‘
i

analysis (Guttman, 1950, Ch. 3) is consistent with the above ‘i

considerations and it is this approach which is used in |

respect to the attitude variables employed in this study.

Cross-National Research
And Scale Analysis

Several authors have considered the hazards of meaning

equivalence in cross-national studies (Jacobson and
Schachter, 1954; Jacobson et al., 1960; Klineberg, 1950;
Suchman, 1958, 1962, 1964; UNESCO, 1955, 1963). A

primary problem in studies of this type is how to obtain
comparable input stimuli, an aspect which may be sub-
divided into problems of translation, and into the
availability of equivalent language terms and concepts
(Jacobson et al., 1960, pp. 218-263). Concerning problems
of input equivalence, Suchman (1958), in reporting method-
ological findings of the Cornell Cross-Cultural Methodology

Project, distinguishes between "concept" equivalence and
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"index" equivalence. He reported that it was not possible
to compare specific questions and indices across cultures.

Technical problems sucn a3 language translation
along with more subtle factors of the meaning
of words, combined to make it extremely
difficult to compare responses from different
cultures with any degree of confidence that
they were indeed equivalent. On the other
hand, it was found that whiie specific indices
might not be comparable, Lroader concepts

were (Suchman, 1958, ©. 197,.

He sugges<ed that scale analysis offered a "particularly
promising method" of determining concept eqguivalence.

The problem of input equivaience of concepts 1in cross-
national studies would appear to be an aspnect of the
general problem of guestiorn bias. Suchman (1950, Ch. 8)

explores the measurement of intensity of feeling with which

people hold to their attitudes or opinions as a way of
surmounting differences in measurement results which are
due mainly to nuances of differences in question wording
("bias"). Guttman (1954, o. 396), in referring to the
application of this approach to the problem of bias by the

nas

Israel Institute of Applied Research, comments that "in
Israel where we sometimes have to do the same study in
twelve different languages, 1t 1s essential to have a

technique which does not depend on question wording."

Scale Analysis

The following summary of scale analysis is not intended
to be exhaustive, but merely to present a rationale and an

outline of the approach used in the study. A basic
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reference is Guttman (1950), but comprehensive discussions
of other scaling methods are found in Green (1954), Edwards
(1957), and Goode and Hatt (13952). Riley, Riley and Jackson
(1954) present certain information on the technigue not
available elsewhere, and Piley (1963) and Waisanen (1960)
present simplified technicues for introductory work with
the method.

Scale analysis is a method for determining whether a set
of items can be ordered alcng & single dimension. If a
particular attitude universe 1s one-dimensional, any
sampling of items from it should also be one-dimensional,
and should provide an ordering of respcondents essentially
the same as that provided by any other sampling of items
from the universe. If the predicted ordering does not occur,
the universe is judged to be multi-dimensional and con-
sequently not scalable. 1t 1s possible, of course, that
items have been included which do not refer to the
universe of content. These non-scale items might be ex-
cluded; however, item exclusion must be exercised with
caution (Green, 1954, p. 357,. If items do suggest an
underlying single dimension, it is meaningful to describe
a respondent with a higher total score as possessing more
of the characteristic being measured than someone with a
lower total score. Most important, if scale properties are
obtained, this provides evidence for the existence of a

defined body of opinion in the respondent group concerning
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the particular area of measurement involved. The fact that
item scales are obtained in eacn or two or more countries
being compared is evidernce for concept eguivalence, regard-
less of variation in the content of the particular items in
the scales from one nationality group to another.

In Guttman sczaling, the focus 1s on the ranking of
respondents rather tnan on the rarking of items. "We shall
call a set of items oi ccmmon content a scale if a person
with a higher rank than ancther person is just as hich or
higher on every item than the otner verson" (Guttman,

1950, p. 62). The individual item responses of every
respondent should be reproducible (with a minimum of 10%
error) from a knowledre of nis toval score rank. The amount
of error ﬁhich is allowaoie in reproducing item scores from
a knowledge of respondent total score rank has been some-
what arbitrarily established at 10%, although Guttman has
shown that if the errors are random in a given sample of

100 persons and 5 dichotomous ltems, the population re-
producibility should not vary more than 4 or 5 percent from
the reproducibility coefficient of the sample (1950, p. 77).

Guttman has alsc described the quasi—scale,l

which may
occur when the reproducibility of a scale is lower than the

required 90%, but when the errors occur in a random pattern.

lThe analysis of scales employed in the present study
would appear to place them in the category of quasi-
scales.



Stouffer (1950, p. 5) notes
quasi-scale with an outside
multiple correlation between

items forming that scale and

o

5

that "the correlation of the
criterion is the same as the
responses to the individual

the outside criterion [which]

justifies the use of sets of items from an area not

scalable in the strictest sense." criteria in

The important

respect to scale error would seem be the random nature

to

of occurrence of the errors.

"The error pattern of the

quasi-scale guestion zable from the manner in

which the fairly large tha Aw

occur gradually
decrease in number as one moves further

1

and further away

from the cutting point. Errors. .. group to-

gether like non-scale errors" (Suchman, 1950, pp. 160-161).

Scale and Intensi
Relation to Cross-
Of Comparability o

Analysis in

J
E 1 Problem

Once scaling has been established so that there is some

indication of unidimensionality, there remains the question
of how to divide the respondents on the basis of the
favorable or unfavorable responses. Foa (1950) and

Suchman (1950, pp. 214-215) have shown how question bias can

be introduced through slight changes of question wording so

1Tne "cutting point" refers to the point at which the
"favorable" (or, "yes") responses to an item, can be
divided with the least amount of error from the "unfavorable"
(or, "no") responses to an item, when the respondents have
been ordered on the basis of total score for all items
in the scale.
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that the response patterns of a set of questions may be
altered considerably. What is needed is an objective zero
(0) point, independent of the content of the item, which
will separate the favorables from the unfavorables.

The method proposed is to ascertain for each item how
intensely the respondent feels about the item. It has
been shown experimentally (Foa, 1950, 1961; Guttman, 1947,
1950; Guttman and Foa, 1951; Guttman and Suchman, 1947;
Suchman, 1950; Suchman and Guttman, 1947) that intensity
will usually form a gquasi-scale which, when plotted against
the content dimension, will reveal the point of lowest
intensity of response on the content scale. This point has
been empirically established as a point of indifference for
the item content. Attitudes become favorable on one side
of the point and unfavorable on the other side of the
point. It then becomes possible, for any particular group,
to determine about what percent of the respondents are
actually favorable, neutral, or unfavorable, as defined by
an objective and invariant referent point.

This concept is of great potential significance for
cross-national research, since i1t offers an objective
technique for comparing persons in different cultures,
regardless of subtle meaning changes resulting from
translation, providing that the item content 1s scalable
within each of the cultures being compared. Both the

point of division, and the shape of the intensity curve are
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of interest. The shape of the curve may indicate whether
people are generally apathetic about the issue being con-
sidered or are sharply divided into opposing factions.
These potential benefits of scale and intensity analysis
recommended their use for the present study.

While the following studies were not available for
review (since they are still in process) they are
related to the larger concurrent-replicative cross cultural
research project on attitudes toward education and toward
handicapped persons underway at Michigan State University.
They are listed to make them known to the professional public.

The additional studies, (with their projected
completion dates) examine: attitudes of various subgroups
of special educators (Mader, 1967); comparison of special
versus regular educators (Green, 1967); relationship
between attitudes, values, contact and theological
orientations (Dean, 1967); attitudes of college counselors
(Palmerton, 1967); ministers attitudes toward mental
retardation (Heater, 1967); attitudes toward general
disability versus blindness (Dickie, 1967); attitudes toward
general qisability versus deafness (Weir, 1968); and factors
1nfluencing attitudes toward integration of handicapped
children in regular classes (Proctor, 1967); and attitudes of
Various groups in Belgium, Denmark, England, France, The

Ne
therlands, and Yugoslavia (Kreider, 1967) (see Addendum to

References, p. 208).







CHAFTER I1I

METHODOLOGY AND PROCEDURES

The purpose of this study was to investigate technical,
methodological and theoretical problems relating to the
cross-cultural investigation of attitudes toward education
and toward physical disability. An attempt was made to
employ a set of instruments to elicit attitudes toward
education and toward physical disability (Appendix B-1 and

" B-U4).

Rationale for Selccting Sample from Japan

Several factors were considered in choosing Japan for
the present study, including the availability of suffi-
cient rehabilitation and other types of workers, ease of
access to the country, and the availability of persons with-
in the country interested in giving professional and
technical assistance. The selection of Japan also provided
a population differing in language, culture, and values
from the United States, thus providing a more rigorous test
of the assumptions underlying the instruments. It also met
the needs of a larger study currently being conducted by
John E. Jordan, Michigan State University, which includes
samples from the United States, Latin America, Europe,

and Asia.
68
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In Japan, there are active and extensive programs of
special education and rehebilitation. Some programs are
under private or local sur:iZrt =znd control while others are
under national or prefectural jurisdiction. The city of
Tokyo provided an easily accessible povulation from which

3

=
[o8
-

the research sample could be rez v selected for each of

the specified grours. Aizo, several professional workers in

w

rehabilitation in Toxkyc were contacted and they became
vitally interested in the nzture of the research and offered

their assistance to the project bty translating and admin-

D

istering the instruments. They subsequently reduced the

ur

multi-page questionnaire resvonses to a single page of data
which greatly reduced the =ime reauired for preparing the

data for card punchingz.

Gerneral Description of Japan

Before Zescriving the researcn sample, a brief survey
of Japan will be given. This cection will include a
description of geography, population, economics, politics,

general education, and specizl education and rehabilitation

services.

Geography

Japan consists of four main 1slands - Hokkaido, Honshu,
Shikoku, and Kyushu - and 3,000 smaller islands, which lie
in the temperate zone. The total land area is approximately

the size of the state of California, but due to many
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mountains, only about 17% of the land is arable. This

2,000 mile long chain of islands extends over a long range
of latitude and variations of climate bearing a close
resemblance to the eastern coast of the United States.
However, due to its location on the Pacific Ocean, it has
higher humidity and a greater rainfall than is usually found
in continental areas. Eer volcanic mountains are a source
of many gushing hot springs which figure so prominently in
the Japanese way of life.

Being separated from her nearest neighbor, Korea, by
over 100 miles of water, and also being separated from China
by some 500 miles of open sea, Japan has tended to be an
isolated nation by nature's decree. After a period of ex-
change of ideas with other nations, she became isolated by
her own choice. This isolation has helped Japan, however,
to become ingenious in adopting ideas from other cultures,
such as the Chinese originally, and more recently the

Western, and modifying them to meet her own particular needs.

Population

Japan has a population of over 97 million, making it the
fifth most populous nation in the world, with China, India,
the U.S.S.R., and the United States having larger popu-
lations. For a 10 year period, beginning in 1950, the
population increased by 9 million. The birth rate is de-

creasing, however, and the tendency is for the population
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to become concentrated around the large metropolitan areas
such as Tokyo, Osaka, Nagoya and Fukuoka.

As the population of Japan aporoaches 100 million, Tokyo
has become the world's most populous city with over 10
million residents. A modern city in the international
sense, it has luxury hotels, cultural and athletic attrac-
tions, express highways running through the heart of the
city, a subway system, the world's only commercially
operating monorail train, and a radio-television tower

higher than the Paris Eifel Tower.

Economics

The standard of living for Japan 1s the highest of all
Asia and is equal to those of some European countries.
Japan has changed from an agrarian economy to an industrial
one with current production far surpassing pre-war levels.
According to 1962 government statistics (Japan), the average
urban family earns about $210 a month and owns a television
set, washing machine, refrigerator and other items con-
sidered luxury items in many countries. A labor shortage
is reported for some industries and unemployment is at its
lowest level in Japanese history (Taguchi, 1965a).

In 1961, the Japanese government established a 10 year
income doubling program in which industrial productivity is
projected to increase 5.8% annually. The actual increase

in industrial productivity for 1961-63 averaged 7%, while
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agricultural productivity increased an average of 2.9%.
During the same reriod, agricultural population decreased by
2.9%. Although agricultirs .nows scudnd vrowth, it should be
noted that the gap In productivitvy and Lncume between
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agriculture and other irdustries

<t

agricultural copulaticn In 1293 was 30.2% of the entire

population ‘Jzvan Zconomic Jearcock - L5904
It is estimatel tnz. bv 1370, inaustrial production will

be three times that of 1&.0. Le-dins industries include
heavy industry, chemicals, an¢ t=zt.l.c:. <apan is the

world's largest shipobuilder, and is notec for 1ts nroduction

rains, cameras,

ot

for export of cars and truc«s, railway

radios and electronic eculr - =znt.

Politics

D

Japan adopted =z rnew corntitutlion which was put into
effect on M“ay 3, 1947. Twuo [urdsmental principles of the

constitution which continue in effect in vpoth orinciple and

o]

practice are the idea of demccracy and the desire for peace.
There are three branches of the povernment: legislative,
executive, and judicial. The leglislative powers reside 1in
the National Diet conzistins of two houses, with the
members being elected for a term of four or six years with
the provision that the House of Representatives may be

dissolved before the end of the four year period. The

executlve powers belong to the Cabinet which includes a
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prime minister, designated by the Diet, and ministers
appointed by the prime minister and approved by the Emperor.
The judicial power is invested in the Supreme Court and
courts of lower rank. According to Reischauer (1952, p.
229), "the most important single reform of the occupation
was the revision of the Constitution and of its supporting
legislation." The Constitution defines the position of

the Emperor as "the symbol of the State and of the unity

of the people, deriving his position from the will of the

people with whom resides sovereign power." Previous vo this,

during the eras of the last two emperors, the monarchy had e
been slowly evolving into a constitutional symbol after

the British pattern, and the new constitution brought the
official document intc line with practice (Reischauer,

1952, p. 231).

As a member of the United Nations Organization (admitted
in 1956), Japan is providing leadership in several inter-
national organizations. She is also providing technical
and financial assistance to developing countries. Through
emigration of Japanese workers, primarily to South America,
industrial and agricultural skills are being made available

to other nations.

Education
In 1868, two centuries of self-imposed isolation came

to an end in Japan. In 1872 the government adopted as a

I I L T e
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national policy, a western system of education as a means
of attaining status as an equal with other nations where
the industrial revolution had already been initiated.
Historically, the Japanese have favored education as a means
of attaining and maintaining high status position. On the
basis of criteria developed by Almond and Coleman (1960),
and by the Hakone Conference on Modernization of Japan
which was conducted in 1960, Japan can be described as a
developed, modernized nation (Hall, 1965). She is especially
"modern" in education |
From 1890 until the close of World War II, one of the i
central features of the schools was the inculcation of ‘
loyalty and morality, especially in reference to parents and
the Emperor. The instrument by which this was accomplished
was through Shushin (Morals) which was a mandatory course
(1 hour/week for elementary and secondary schools) and
whose contents were prescribed by the national government.
Through Shushin, filial piety and loyalty to the Emperor
were drilled into the students (Passin, 1965).
Special note might be made of Japan's literacy rate
which is reputed to be the highest in the world. In 1960,
.5% of the population received no education, 63.9% com-
pleted elementary school (6 grades), 30.1% completed
secondary school, and 5.5% completed higher education.
This data is based on persons of "productive age" 15-59.

(Education in Japan, 1964, pp. 30-31). This noteworthy
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achievement is made possible through the expenditure of 5.3%
of the national budget for education. If only the children
of compulsory school age are considered, 99.8% of all
children are enrolled in school. In 1960, 23.4 million
persons were enrolled in educational institutions extending
from kindergarten through university levels (Cramer and
Browne, 1965, pp. 511-512).

Since the constitution of Japan guarantees "an equal
education correspondent to their ability" facilities and
services are being continuously upgraded. Japan is second
only to the United States in ratio of colleges and
universities to population. In 1960, there were 760
thousand students enroclled in colleges and universities.

The present status of education in Japan may be
summarized as follows:

There is no doubt that this attempt to plant
democratic and liberal educational ideas in

a country formerly hostile to them (by the
U.S. occupation forces) is one of the most
interesting and significant experiments in
modern times. A generation may have to pass
before the real results emerge, but at the
present time there appears to be no sign of
a departure from the principle expressed in
the opening paragraph of the Fundamental Law
of Education promulgated in 1947: '"having
established the Constitution of Japan, we
have shown our resolution to contribute to
the peace of the world and the welfare of
humanity by building a democratic and cultural
State. The realization of this ideal shall
rest fundamentally on the power of education"
(Cramer and Browne, 1965, p. 530).
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Special Education and Rehabilitation Services

Japan has had a strong interest in providing special
education for various categories of exceptional children.
Her rehabilitation facilities have been described as being
"very highly develoved" due to comprehensive legal provision
for such services, with the primary laws dating from 1946,
1947, 1949, and 1950. This emrhasis on special education
and rehabilitation nas resulted in a very low percentage of
handicapped persons receliving rehablilitation services
remaining unemployed (Taylor, 1350, op. 33, 34).

National surveys regarding the handicaoved are conducted
by the Ministry of Welfare everv 5 years to aid in adminis-
tering the various programs of rehabilitation. According
to the 1960 survey findings which are the latest available,
there are 950 thousand physically handicapped children and
adults in Japan, or about 1% of the population. Physical
handicaps are categorized as visual, auditory, vocal and
speech, motor nerve, and functional disabilities of limbs.

The distribution of ages of the physically handicapped

is as follows:

Percent
Age of total

Under 15 9.9%
15 - 17 2.8
18 - 19 2.2
20 - 29 9.6
30 - 39 14,2
Lo -~ 49 16.6
50 - 59 16.4
60 - 69 15.1
Over 70 13.2
Total 100.0%
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Of the total number of physically handicapped persons,
12.7% are children, and 87.3% are adults (over 18 years of
age). Males comprise ¢l% &ard Temales 39% of disabled
population. Apprroxirzatel; 50 thousand cersons are con-

sidered to be multicle nandicacred versons.

Among the ccmmorn causces o7 onvsica: alsability are

diseases, cor.gerital defecis, fnaustrial accidents, and

5 =7 > 3
accidents and disezs=s =zsscciated witn war. Disease 1s the
predominant cause of visuz: nwrdicacs (oe¢.8%). Conegenital
defects are common causes of wsuuit-r. randicaps {(306.1%).

Accidents and diseases aszoclizted with ws~ =2count for 6.4%
of all disabled rperscns (LU.J thncusand).

Japan hac nzd a 1one 7 Cory of providing services for

the handicapced wizr Trne first institution a school for the

stabllzned ia 1¢/¢. llow, a wide range of

[

blind, being
services and inszstitutions ars avallable through the
cooperation of private azencies znd federal, prefecture
(state), and lccal governments. Space will not permit a de-
tailled description of services available (See Taguchi,
1965a).

There are an estimated 580,000 mentally retarded children
and adults in Japarn. Children under 18 years of age are
served by 167 public and private institutions; adults are
served by 40 residential institutions which have been built
by the prefectures with the ald of federal subsidy. The
needs are far greater than the facilities available at this

time.




78

Handicapped children are classified in five groups:
the blind, the deaf, the mentally retarded, the orthope-
dically handicapped, and the delicate child (physically weak).
The Education Law of 1947 requires each of the 46 prefec-
tures to establish special schools for the handicapped or
to provide special classes within regular schools. In
1952, a Special Education Sectian was set up within the
Ministry of Education. These two provisions at the
national level have tended to insure similar practices in
special education throughout vapan. According to Izutsu
(1959), of a total of 18.5 million children of compulsory
education age (6-15 years), 1.2 million or 6.4% were in
need of some type of specizl education because of physical
disability or mental retardation which made it impossible
for them to attend regular schools. Of the 1.2 million
handicapped children, 3% were attending schools providing
special education.

Among the handicapped children, 41% of the blind,

71% of the deaf, and 2% of the mentally retarded are en-
rolled in special schools or classes. Also 4% of the
orthopedically handicapped, and 3% of the delicate children
were taking advantage of special education facilities
(Izutsu, 1959).

Izutsu (1959), after an extensive survey of special
education facilities currently available in Japan, notes

both the strengths and weaknesses of these facilities. He
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concludes that "surely the concern for the [handicapped] is
directly related to the positive solution of economic and
social problems arising fro.. war and defeat....It will take
many years to overcome all of the difficulties, more so, when
each problem is interwoven with the country's religion,
culture, economy and social patterns. The important thing

is that a noble beginning has been made. The finishing

touches ar: sure tc be made" (o. 19).

Research Population

The research samplel

consisted of 21l adult men and women
employed in various occupations in Toxyo, Japan. Five distinct
occupational groups were represented in the sample, as follows:
the Special Education and zehabilitation (SER) group, the
Elementary and Secondary Education Teachers (E) group, the
Manager/Executive (M) group, and the Laborer (both white and
blue collar) (L) group. A fifth group, government officials
and executives were placed in the M group for statistical
analysis. There were 113 males and 98 females in the sample.

The total sample of 211 had the following distribution:

SER - N =50
E - N = 41
M - N = 84 (includes 50 government executives)
L - N =36

Selection of Variables

The selection of variables (Appendix C-1) was dictated

primarily by theoretical considerations already reviewed.

1See Appendix C-7 for method of selection.
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Also, well-established soclilolowical tradition indicated the

selection of certain demozrapnic variables.

The thecretically dictziea vzrizn_es were malinly those
suspected 0 e in scme partlicu-ar relationship to the

critericn varizovlis of attitudes Uowzra 2ducation and toward
physical alszpiizy. Cther vzrlacoe. Jere inc.uded, how-
ever, whicrn were Irilerdeda tl :rcoviude infcrmation in respect
to the chzracterisiiz:s of U rcurs of respondents:

(a) educatiorn rversornnel, znd L thoce wnce work with the

handicapped. These variables wre wonlilty, perscnalilsm,

institutional satisfzcticn, reloicsity, 1 ochEnese
orientationn, <Tne fact that =oe of these variables were
found to¢ have =z relationzc.: To scores cn the c¢riterion

measure was largei; fortulitous to the desigegn of the research.
The major varia.i =z used in the study cre discussed in this
section.

Lttitudes Toward
Physical Disability

The 1tems used in thnis scale were taken from the

Attitudes Towzrd Disability Scale (Yuker, Block and Campbell,
1960 . Ldeaguate test-retest reliability scores were
reported, znd various construct validity measures which

were collected froum disabled employees of Abilities, Inc.

of Alberton, liew York, a light manutfacturing company which
employs disabled workers. Among these employees the test

was found to be negatively related to age and anxiety, and
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positively related to verbali intelliicence and job satisfaction.

Although the validating grour nas guestionable generality

[avs

and the rationale f{or item seigcTion s not clear, the test
represents an attempt to fil: a gav in the flelid and
deserves further study. It seems To be the only instrument

avallable.

Modificarisns were made 1rn The crovisions for respon-

dent scorinz. The __.sz¢rt-tyrs format waes retained, but
the response categories Tor =2.:on ltem were reduced from
seven to four. 4 further modiflcatiorn was that instead of

cfer z nurber from a set of
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requiring the
coded categories at the top of the page to indicate his
response, tne iter azltern=r . ves were stated following each
question (Agrenaix ~-4,. [t was felt that these modi-
fications would simpizfy; the task for the respondent. Since
it was intendea to submit tne items to scale analysis

rather than fcilow the zsugegested scoring system, there was
no need to retain the same numerical scores.

Fifteen of the 20 attitude 1tems are statements of
differences between disabled perscns and those not dis-
abled. Agreement with those statements 1s interpreted as
reflecting an unfavorable attitude.

Attitudes Toward
Education

Modifications similar to those described above were

made on the Attitudes Toward Education scale developed by
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Kerlinger (Kerlinger, 1958, 1961; Kerlinger and Kaya, 1959).
The scales were included for two reasons: first, they are
short and easy to adaminister; second, there 1is a rationale

for hypothesizing a relaticnship between progressive attitudes
toward education and positive attitudes toward physical

e

disability in Asizn ccuntries. The scales represent a factor
analysis of a set of L0 items administered to 598 subjects

of various backgrcunds, but zll azpparently with above

average education. Tne scz_.£: nave peen found to hold up
under cross-validation; however, tnsre 1s no indication that
persons of lower educational attainment nave been adequately
represented in the studies. i examination of the items
(Appendix B-1) suggests that scme of them may be overly
complex and difficult for many people. The complete

instrument consists of ZU items, of which 10 are '"pro-

Vo
(@)

gressive," and are "traditicnal." As employed in this
study, the progressive and traditional items were analyzed

independently as two separate scales.

The Intensity Scales

Suchman (1950) suggests that intensity of attitudes may
be ascertained by asking a question about intensity
immediately following a content question.

One form used for an intensity question 1s
simply: "How strongly do you feel about this?"
with answer categories of "Very strongly",
"Falrly strongly", and '"Not so strongly".
Repeating such a question after such content
question ylelds a seriles of intensity answers.
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Using the same proccedure...for content
answers, these are sccres znd each res-
pondent is given an intensity score The
intensity scores ars then c¢cross tabulated
with the content scores ucnman, 1980,
p. 219).

This procedure wazs the crn= adcnted to measure intensity

for both the attituas ifter: =2lzting to handicapped persons
and to educatiorn. “Iur rel: . o= catezories were used
instead of the thres : . oszoted 0y Juchman "Vervy strongly,"
"Fairly s-ronzly,'" Vot versn ccororelv )" oand "ot strongly at
all."

Interpersonal Jalues

In selecting the Gordeor (120} Survey of Interpersonal

O
Fy
QO
(9]
ot
Q
3
I8

Values (SIVj, tu: vere considered. First, an
instrument vizs r.eecex wnich would yield scores on items
that seemed lcgicazlly relzc=d to the values included in the
hypotheses of tnis stud., namel.yv, those of "asset" orienta-

1

tion to others, and "comparstive' orientation to others.
Benevolence, cone of the s1z sub-scales in the instrument, is
described as: "Doing things for other peonle, sharing with
others, helping the unfortunate, being generous" (Gordon,
1960, p. 3). Among studies presented in a subsequent
research brief, Bernevolence was found to correlate .49 with
the Nurturance score on the Edwards Personal Preference
Schedule (EPFZ) and negatively with Achievement (-.24) and
Aggression (-.28) (Gordon, 1963, p. 22). It was decided

that on the basis c¢f the description, the item content, and
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the inter-correlations with the EPPS that the Gordon
Benevolence value, would be an adequate operationalization
of the "asset" value.

The second value to be operationalized was that of "com-
parative" orientation toward others. Three of the SIV

values, Recognition, Confor , and Leadership appear to

involve rankings of others on

»

ome kind of absolute scale,

either of achievement (Reco social acceptability

Gordon manual

Being iooked up to and admired,

defines Recognition as:

being considered important, attracting favorable notice,
achieving recognition" (Gordon, 1960, p. 3). Conformity is
defined as: "Doing what is socially correct, following

regulations closely, do

1at is accepted and proper,
being a conformist" (Gordon, 1960, p. 3). Leadership is
defined as: "Being in charge of other people, having
authority over others, being in a position of leadership or
power (Gordon, 1960, p. 3). On the basis of face validity,
the Recognition and Leadership items were judged to be most
representative of "comparative" values.

A second consideration for selecting the SIV was the
validity of the scale in a different cultural application
than the one for which it was designed. Translations in
French and Japanese yielded scores consistent with
expectations for known groups (Gordon, 1963, pp. 17-21)

The forced-choice format of the instrument may be less

B e s e
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sensitive to subtle shifts in item meaning resulting from
translation than a format in which each item is separately

1

responded to as "agree" or "disagree," or on a Likert-type

format. It is expected, however, that in the present study

some estimate of validity may be obtained through con-

firmation of predicticns about the values of known groups
used in the study {predictive validity), and from expected
relationships between other sccres (concurrent validity).
Personal Contact
Variables

Two types of variables related to personal contact were
represented by 15 items in the cuestionnaires. Four items
were related to educationa’ contact, nine to contacts with
physically disabled persons, one to contact with mentally
retarded persons, and one to contact with emotionally dis-
turbed persons. Eacn item produced a score. Single-item
scores are notoriously unstable, and no reliability data
can be offered. There is some evidence of the predictive
validity of some of the items in respect to expectancies
that known groups should respond in certain ways. For
example, it was expected that persons working in SER would
report a higher frequency of contact with disabled persons
than would persons not working in the field of dis-
ability. This was the case in Costa Rica (Felty, 1965),

and might be considered an item validation.



Contact with Education <Ihese items (PO 4—7)1 requested

D

respondents to indlcat {2z, hcw much they had worked in
schools or educatiornal sel” ... "3, .0, wnat percent of income
was derived from szucn w.rd, 2) row tney felt about such

work, and .4’ what onr=r wW.Lr«4 cpvortunitiszs they could have

alternatively cncsern

Contact with rrysi-o v losbled These ltems (PQ-HP 1-9)

requestel rsscgendernt: Lo To.s ootz2:r nhe xind of vhysical
disability with whi-n <r<ev ~ . 712 Cne o3t contact ¢r knew
J

the most about, the Twvue of r=iztloinsi iy they had had with
physically diszbled ¢=rsci .o o= smii,, ifriends, or
others, and the arcroxime~e ~Liuv=r of encounters they had
had with ghysica. = al: .. -1 versouns. Other qguestions were
used to ezplore = . .onusvs Lonortunities, enjoyment of
contact with harcicaio 4 rerions, ease of avoldance of such
contacts, galn trom countac., und percent of income derived

from working with nandicaur-d4 rersons.

Preferences for Personal Feiationships This set of three

items (PO 21-23) was devised to help identify respondents,
or groups of respondents, along a traditional-modern
dimension. The predominance of affective relationships

as opposed to affeztively neutral relationships is

lThroughout the dissertation PO will refer to Personal
Questionnaire; PO-HP will refer to Personal Questionnaire-
Handicapped Persons.
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supposedly one of the distinguishing characteristics of the

' or traditional, orientation (Loomis, 1960,

"Gemeinshaft,'
p. 61ff). '"Members of the Gemeinshaft-like system are
likely to know each other well; their relationships are

functionally diffuse in that most of the facets of human

personality are revealed in the prolonged and intimate
associations common to such systems" (Loomis, 1960, p. 72).
The SER group, then, being committed to "asset" values (by
hypothesis), being more concerned with intrinsic valuation

of the person rather than valuing him for his absolute
achievements, should also express a greater need for personal
interactions generally, and a gzreater diffuseness of inter-

personal relationships.

Religiosity

Three questions (PQ 18, 19, 38) were oriented toward
religion: religious preference, importance of religion to
the respondent, and the degree of conformity to the rules
and regulations of his religion. Religiosity also relates
to the traditional-modern continuum, with higher scores
expected among the lower income graoup, and among persons

with low education.

Institutional Satisfaction

This set of nine questions (PQ 31A-311) was adapted from
Hyman (1955, p. 400). The institutions selected (schools,

business, labor, government, health services, churches) were
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listed and an opportunity offered to indicate whether they
were judged excellent, good, fair, or poor in doing their
particular job. It was postulated that the SER group would
be less satisfied with institutions generally than other
groups. Persons with high education in relation to income

might also be expected to be less satisfied than others.

Change Orientation
This set of six questions (PQ 39-43, 47) was adapted

from Programa Interamericano de Informacion Popular in Costa
Rica. The respondents were asked to react to a number of
statements which purported to reflect attitudes toward change
in such areas as health practices, child rearing practices,
birth control, automation, political leadership, and self
change. Four response alternatives were provided: strongly
agree, slightly agree, slightly disagree, and strongly dis-
agree. It was ‘postulated that the SER group would have
responses which suggested a greater flexibility and open-
ness toward change which would, of course, challenge many
existing cultural norms. On the other hand, the Managerial
(M) or Labor (L) groupl might be expected to respond in

ways which suggest resistance to change.

1
The four sample groups are identified as follows:
SER - Special Education and Rehabilitation workers

E - Elementary and Secondary Teachers
M - Managers and executives (business and government)
L - Labor, white and blue collar workers
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Demographic Variables

In the Personal Questionnaire respondents were asked to
indicate their placement on several variables often found
to be of significance in sociological analysis. These were
level of education (26, 27), occupation (37), rental pay-
ments (30), age (8), sex (face sheet), marital status (12),
number of children (13), number of siblings (16,17), home
ownership (29), mobility (11, 12, 15), and rural-urban
youth community (9). In the dissertation analysis, all of
these variables will not be used because of time and
space limitations but will be utilized more fully in the
larger study being conducted by John E. Jordan, Michigan

State University (See footnote, page 6).

Collection of Data
The instruments were administered in Japan under the
supervision of Yasusada Takase (professor, Japan College of
Social Work), Yasuo Tsujimura (professor, Ochanomizu Women's
University), and Giichi Misawa (psychologist, National
Rehabilitation Center of the Physically Handicapped).

The instruments were administered in the following

order:
1. Definitions of Disability
2, Attitudes Toward Education
3. The Survey of Interpersonal Values
4, The Personal Questionnaire
5. Attitudes Toward Handicapped Persons
6. The Personal Questionnaire - Handicapped Persons

The English version of each of these questionnaires is

included in Appendix B.
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Statistical Procedures
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