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ABSTRACT

SEPARATENESS AND CONNECTEDNESS IN THE PARENT-YOUNG ADULT
RELATIONSHIP: PROVIDING A CONTEXT FOR
YOUNG ADULT RELIGIOUS FORMATION
By

Dan W. Wilcox

Previous research has shown that parent-young adult relationships that
manage to balance the maintenance of emotional connectedness with an
encouragement of healthy psychological separation foster young adult competence
and development within such domains as identity formation, ego development,
adjustment to college, and career decision making. This study adds young adult
religious formation to the growing list of developmental outcomes used to test the
efficacy of this separateness/connectedness model of parent-young adult
relationships.

A total of 228 college students completed a demographic sheet, the
Conflictual Independence (Cl) subscales from the Psychological Separation
Inventory, the Parental Attachment Questionnaire (PAQ), and the Religious
Formation Questionnaire (RFQ). The RFQ, developed and piloted for use in this
study, contains four subscales that measure the extent to which subjects perceived

themselves to be (a) making religious commitments after exploring, (b) engaged in



Dan W. Wilcox
ongoing religious exploration without making commitments, (c) making religious
commitments without exploring, and (d) viewing doubt as conducive to religious
development.

Hierarchical regressions were conducted to determine the degree to which
perceptions of separateness and connectedness in the parent-young adult
relationship were related to each of the four RFQ subscales. Results indicated that
connectedness with parents played more of a role in young adult religious formation
than did separateness from parents. With the exception of ongoing religious
exploration, the block of connectedness variables made a significant contribution to
scores for the other three religious formation scales. Perhaps for this group of
students, connectedness with parents contributed to making religious commitments
whether in the presence or absence of exploration.

Some evidence for the contribution of separateness was evident for students
who made commitments without exploring. The significant findings suggested that
parent-young adult relationships that combine close mutual attachments, freedom
from excessive conflict, and parental restraints on young adult autonomy contributed
to making religious commitments without questioning or exploring. Someinsightinto
the benefits and costs of this unique combination of parent-young adult relationship
characteristics was provided. The implications for counseling were discussed.
Finally, preliminary evidence for the psychometric adequacy of the RFQ was

presented.
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CHAPTERI|

THE PROBLEM

Recently, the work of a growing number of scholars in personality,
developmental, and counseling psychology has affirmed the experiences of families
that remain close through the transitions associated with adolescence and young
adulthood (Baumrind, 1991; Cooper, Grotevant, & Condon, 1983; Gilligan, 1987;
Hauser, Powers, & Noam, 1991; Josselson, 1980, 1988; Lopez, Watkins, Manus,
& Huton-Shoup, 1992). These writers have demonstrated that for an adolescent or
young adult, becoming autonomous and self-directed and achieving a sense of
identity need not be accomplished atthe cost of close relationships with parents. On
the contrary, relationships that balance the maintenance of emotional connection
with the encouragement of psychological separation may in fact facilitate the
negotiation of many of the developmental tasks normally associated with
adolescence and young adulthood. Atleast for some families, the storm and stress
traditionally associated with adolescent separation and independence seeking may
be moderated by parents and adolescents working within and sustaining family ties

(Hill & Holmbeck, 1986; Kenny, 1987; Montemeyor, 1986; Offer & Offer, 1975).
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Studies sharing similar theoretical and conceptual underpinnings concerning
the nature of optimal parent-child relationships and the importance of both
separation and connection to young adult development have used a variety of
names to describe these relationships. Whether these parent-adolescent
relationships are called authoritative (Baumrind, 1987, 1991), enabling (Hauser et
al., 1991), or individuated (Grotevant & Cooper, 1986; Quintana & Lapsley, 1987),
young adult development and psychological adjustment appear to benefit from
relationships that provide characteristics of separateness, such as self-assertion and
the expression of differences, and characteristics of connectedness, such as
respect, acceptance, responsiveness, and warmth.

Ego development, identity formation, role-taking skills, adjustment to college,
self-esteem, and career exploration and decision making head a long list of
adolescent and young adult developmental tasks and psychological adjustment
variables that are related to a parent-adolescent relationship that combines
characteristics of connectedness and separateness (Blustein, Walbridge,
Friedlander, & Palladino, 1991; Campbell, Adams, & Dobson, 1984; Grotevant &
Cooper, 1986; Hauser etal., 1991; Kenney, 1990; Kenny & Donaldson, 1992; Lopez
et al.,, 1992; Rice, Cole, & Lapsley, 1990; Rice & Whaley, 1994). In a longitudinal
study of adolescent and family communication styles, Hauser and his colleagues
(1991) found that adolescent ego development was strongly associated with
relationship conditions that encouraged the mutual expression of ideas, differences,

and curiosity, while communicating acceptance and empathy. In a similar program
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of research, Grotevant, Cooper, and their associates (1985, 1986, 1988) reported
that relationships that permit the mutual exchange of differences in an atmosphere
of respect and sensitivity positively influence adolescent identity formation and skills
related to self-assessment and perspective taking.

In her longitudinal research program, Baumrind (1987, 1991) made significant
contributions to an understanding of the importance of separateness and
connectedness characteristics in the parent-adolescent relationship. According to
her work among seven different relationship types, authoritative relationships, in
which parents are highly demanding (a separateness characteristic) and highly
responsive (a characteristic of connection) are remarkably successful in generating
competence and in protecting their adolescents from dangerous risk-taking activities,

such as problem drug use.

Purpose of the Study
The researcher’'s purpose in this study was to put this separateness-
connectedness model of the parent-adolescent relationship to another test. The
investigator examined whether there is a relationship between measures of
separateness and connectedness in the parent-adolescent relationship and young

adult religious formation.

Need for the Study

In the variety of measures used to test the benefits of separateness and

connectedness in the parent-young adult relationship, conspicuously absent are
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measures of young adult religious maturity, religious identity formation, and religious
orientation. Itis generally accepted that parents play a major role in the formation
of their children’s religious belief systems and practices and that this influence
extends into adolescence and young adulthood (Argyle & Beit-Hallahmi, 1975; Clark
& Worthington, 1987; Kandel, 1986; Spilka, Hood, & Gorsuch, 1985). A number of
researchers have reported that young adults refer to their parents as more influential
to their religious development than either church attendance or religious education
(Spilka et al., 1985). However, when religion or religious issues are included in
studies of adolescence and young adulthood, they are often limited to subjects’
responses to items on demographic questionnaires, such as frequency of church
attendance, denominational preference, or belief in God (Meadow & Kahoe, 1984;
Potvin & Lee, 1982; Potvin & Sloane, 1985; Spilka et al., 1985). Even when young
adult religiosity is explored in greater detail, the measures seem to be restricted to
the content of individuals’ religious practices or religious beliefs. Investigators have
not pursued more substantive questions concerning the effects of parent-adolescent
relationship characteristics or styles on young adult religious development or a
willingness to reevaluate one’s childhood religiosity in order to make fresh
commitments to a more adult form of religious knowing (Gorsuch, 1988; Hill, 1986;
Kirkpatrick & Shaver, 1990).

Thelack of research on adolescent religious development is surprising, given
the importance of religion to many adolescents and the linkage between issues such

asreligious belief, religious conversion, religious identity, and the adolescent/young
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adult years (Allport, 1950; Elkind, 1964, 1970; Erikson, 1958; Parker, 1985; Spilka

etal., 1985; Worthington, 1989). Many adolescents and young adults, like the adult
population in general, continue to identify themselves as religious (Gallup, 1989;
Gallup & Castelli, 1989). A recent survey of adolescents found 82% expressing a
belief in a supreme being (Heshmann, 1991). One-third of this group reported
religious experiences that had changed their lives, and 40% said they prayed every
day. A recent Gallup survey (Gallup, 1989) showed that after losing interest in
religion and spending time away from churches or synagogues as late adolescents,
young adults showed a dramatic growth in their interest in religion and were
returning to church in increasing numbers. Many young adults reported a desire to
raise their children in a home where religion is emphasized. These survey data also
suggested that adolescents and young adults base many of their moral decisions on
religious beliefs (Gallup, 1989; Hershmann, 1991). Finally, in times of interpersonal
stress or during episodes of depression, adolescents and young adults said they
looked to religious resources, such as prayer, meditation, and reading the Bible, for
support and guidance.

On the surface, omitting religious variables from research into adolescent
development is not unusual, what with the uneasy relationship that has long existed
between psychology and religion (Beit-Hallahmi, 1977; Spilka et al., 1985). Studies
surveying the attitudes of scientists toward religion have found that the social
sciences, and counseling and clinical psychology in particular, have turned an

unsympathetic eye toward religion and religious issues (Bergin, 1983; Ragan,
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Malony, & Beit-Hallahmi, 1980). Counselors and therapists have paid a price for
ignoring or remaining antagonistic toward their clients’ religiousness. Studies have
suggested that clients with religious orientations are suspicious of secular
counselors (Genia, 1994; Worthington, 1989). The growing number of so-called
Christian or religious counselors is testimony to the distrust of secular counselors
and therapists (Worthington, 1989).

There is evidence to suggest that this state of affairs is changing
(Worthington, 1989). Articles dealing with religion and spiritual concerns are
appearing in professional journals with more frequency. In addition, according to a
recent national survey, therapists are generally more religious in orientation than
was assumed from earlier reports (Bergin & Jensen, 1990; Genia, 1994).
Counselors and therapists are beginning to work with clients’ religious orientations
instead of ignoring them or assuming that they are part of the client’s presenting
problem.

This research represents an addition to this growing dialogue between
psychology and religion. The current status of theory and research on adolescent
and young adult development contributes to the timeliness of this inquiry. We are
prepared to ask more substantive questions concerning the influence of parents on
late adolescent and young adult religious development. Specifically, we can begin
to explore whether perceptions of separateness and connectedness in relationships
with parents make a difference in the level of religious exploration undertaken by late

adolescents and young adults.
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Overview of Theory

Crucialin providing a foundation for this dissertation is coverage of theory that
highlights both the relevance of parent-young adult characteristics of separateness
and connectedness to young adult development and the salience of religious
formation to young adults. First, highlighting the importance of separateness and
connectedness to young adult development, prominent separation-individuation
theories willbe presented. Margaret Mahler’s outline ofthe psychological birth of the
human infant foreshadows the dynamic interplay between separateness and
connectedness throughout the lifespan. Peter Blos's second individuation process
during adolescence and young adulthood recapitulates the separateness-
connectedness themes laid down by Mahler and accents the need for a balance of
both, particularly during a crucial rapprochement subphase.

The theory chapter concludes with a discussion ofthe relevance that religious
formation processes have for adolescents and young adults. Although no unifying
theory exists that adequately explains the nature of adolescent and young adult
religious development, theories concerned with ego identity formation, cognitive
development, intellectual and ethical development, faith development, and
explaining mature religious orientations all allude to adolescence and young
adulthood as a period defined by religious questioning, exploring, and commitment

making.
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There is a growing body of theory and research emphasizing the continuing
importance of both separation and connection in the relationship with parents for late
adolescent and young adult development. This body of knowledge, much of which
integrates psychoanalytic object relations and attachment literature (Ainsworth,
Blehar, Waters, & Wall, 1978; Blos, 1979; Bowlby, 1988; Mahler, Pine, & Bergman,
1975) with family systems literature (Becvar & Becvar, 1988; Bowen, 1978; Carter
& McGoldrick, 1989), is becoming a dominant paradigm in both developmental and
counseling psychology (Gelso & Fassinger, 1992; Josselson, 1988).

Traditional psychoanalytic theory posited that the central developmental task
of adolescence is to separate from parents in order to make independent
commitments in the adult world (Freud, 1958). Contemporary theorists grounded in
psychoanalytically based separation-individuation theories, have suggested that ties
are not severed with parents in the service of healthy psychological separation, but
together parents and young adults work within the relationship to manage a growing
sense of young adult independence while still maintaining strong emotional and
functional family ties (Blos, 1979; Josselson, 1988; Mahler et al., 1975). Joining
psychological separation at center stage in young adult development is the
importance of the attachment relationship with parents. What is emerging from this
literature isimages of warm, supportive, emotionally close relationships with parents

that also encourage adolescent and young adult independence.
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The importance of the ongoing relationship with parents to late adolescent
and young adult development finds a strong voice in the separation-individuation
theories of Margaret Mahler (Mahler et al., 1975) and Peter Blos (1979). Mahler’s
description of the separation-individuation process in infancy and Blos's elaboration
of this process for adolescents and young adults reveal the dynamic interplay
between independence urgings and relatedness desires. For the adolescent,
separation-individuation theory addresses becoming less dependent on parents and
less subject to parental introjects, as well as changing and preserving the close
relationship with parents.

Forthe late adolescent/young adult, itis crucial to become autonomous, self-
directed, and unencumbered by excessive parental control. However, young adult
separation "does not require that relationships be obliterated. . . . Rather, separation
modifies relationship” (Josselson, 1988, p. 94). It is conceivable, as one group of
researchers found with a group of college sophomores, that growing independence
from and a growing affection for parents can exist together (Pipp, Shaver, Jennings,
Lamborn, & Fisher, 1985). Yet, contrary to the conclusions reached by Pipp et al.,
such findings are indicative of healthy young adult development rather than signs
that separation is incomplete (Gilligan, 1987).

In terms of the inquiries made for this study, it was assumed that for many
young adults, questioning and reevaluating one’s religious traditions, examining
other forms of religious expression, and making commitments to a religious ideology

are part of asserting one’s independence from parents and becoming an adult.
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Separation-individuation theory suggests that such experiments are often shared
with parents in order to both confirm an emerging autonomy and ensure that the
close relationship continues. Separation-individuation theory explains the
simultaneous appearance of declarations of independence and desires for
acceptance from parents on the part of young adults. The developing young adult,
like the developing infant, wants assurance that separation and autonomy are not
paid for with the loss of connection.

Separation and connectedness defined. Separation-individuation theory,
therefore, assumes that a balance of separateness and connectedness in the
parent-young adult relationship provides a context for the negotiation of such
developmental tasks as religious exploration. Adolescents and young adults who
are encouraged to explore ideas and environments apart from those sanctioned by
parents and who can bring these new ideas and environments home, so to speak,
are likely to perceive separateness in their relationships with parents. Adolescents
who perceive separateness in their relationships with parents will feel free to explore
new and different ideas from parents, to clarify and express these ideas, and to
adopt them as part of an emerging identity without fear of risking resentment, guilt,
and excessive anger. Such adolescents are also likely to have more positive
feelings regarding separation from parents than adolescents who may be engaging
in similar exploration activities but avoid sharing their search with parents for fear of

loss of love, approval, or affection (Rice et al., 1990).
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Becoming one’s own person and highlighting the boundaries between self
and other, as central as this task is to adolescent development, does not occurin a
vacuum. It makes no sense, as Josselson (1988) asserted, to separate from
nothing. With its focus trained on adolescent separation, traditional theory has cast
a blind eye to the other player in the separation-individuation drama, namely, the
continuing close relationship with parents. Adolescents perceive connectedness in
their relationships with parents when, during the internal ambivalence and ambiguity
of the separation process, they can rely on the availability of the close relationship
for emotional support, affirmation, and acceptance.

Attachment relationships or connection with parents may facilitate the risk-
taking involved in developing independence through providing a safe place for
emotional refueling and for trying out new identities and feelings. Warm, accepting,
and supportive parents enable adolescents toengage in age-appropriate exploration
and to make commitments in the adult world.

Inthe pages to come, different studies using different measures of separation
and connection are cited to demonstrate the benefits of both to young adult
adjustment and development. At this point, however, the separation-individuation
theories of Margaret Mahler and Peter Blos are presented to highlight the usefulness
of both relational characteristics in adolescent and young adult development.

Margaret Mahler's model of individuation in infancy. Many theorists writing
about young adult development and the importance of separation and connection

in the family relationship are indebted to Mahler's (1975) theory of infant separation-
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individuation from primary caretakers (Josselson, 1988; Kroger, 1992; Marcia, 1988).
Mayler’'s groundbreaking conceptualization of the "psychological birth of the human
infant" originated from her study of severe childhood psychopathology (Greenberg
& Mitchell, 1983). Mahler noticed that most childhood psychoses related to either
an inability to form close connections with or separate from primary caretakers.
These two extreme pathways led Mahler to conceptualize a stage-process model
of normal childhood development that addressed both the need for separation and
connection in relationships with parents. Parents in concert with their children walk
a fine line between an overemphasis on separation and an overemphasis on
connection. Optimal parenting encourages toddlers to emerge with a stable concept
of a separate self and a new way to be connected to others.

Infants develop an awareness of self as distinct from primary caretakers
through a sequence of specific stages, according to Mahler. At the beginning of life,
the newborn is a closed system without the ability to differentiate self from his/her
surroundings. During this awakening phase, the newborn is concerned with the
satisfaction of its needs and fluctuates between need gratification and frustration.
At about 3 to 4 weeks of age, physiological maturation processes allow the infant to
respond to his/her external environment with greater clarity. Instead of focusing
exclusively inward, as in the awakening phase, during the symbiotic phase the infant
begins to look to the periphery and sees his/her caretaker. Still, at this juncture
seeing the caretaker is equivalent to seeing the self. Caretaker-infant is viewed as

a "dual unity within one common boundary" (Mahler et al., 1975, p. 44). The
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experiences gained during this phase are important building blocks for the evolution
of one’s sense of self and other and set the stage for the four subphases of
separation-individuation to which we now turn our attention.

The differentiation, practicing, and rapprochement subphases of the
separation-individuation process richly describe the ebb and flow of the growing
intrapsychic awareness of self and other and the need for abalance of separateness
and connectedness. During the differentiation subphase, between 4 and 10 months
of age, the infant is "hatched," to use Mahler’s term, and begins actively exploring
the caretaker’s features as well as features of the environment that are close to the
caretaker-child orbit. With increased locomotion, the child is able to move farther
away from the primary caretakers and begin active exploration of his/her external
environment. At this stage, the child begins his/her "love affair with the world,"
finding fascination in both animate and inanimate objects. Still, during this practicing
subphase, caretakers must provide a home base for the separating child to return
to for emotional refueling. For many 10- to 15-month-old babies, interest in the
caretaker as a source of "emotional support” and connection will be more important
than practicing in the world.

At 15 to 20 months of age, during the rapprochement subphase, the child
experiences the primary caretaker as a distinct self and is not sure he/she likes it
that way. After an exhilarating sense of omnipotence, the child feels vulnerable to
frustration and "failure" in his/her relationship with the world. The caretaker, after all,

is not always readily available for help and refueling. What's more, increasingly
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complex strategies, such as the use of language, are required to get the caretaker’s
attention. When these strategies fail, as they often do, Mahler noted the emergence
of regressive behaviors such as clinginess and neediness. However, on top of these
needy expressions, the child does not give up on separation and will angrily battle
with caretakers for his/her "rights.” As Mahler suggested, the rapprochement crisis
is characterized by often extreme ambivalence on the part of the child. "I do and do
not want it this way," the child seems to say as he/she wrestles with the fear of the
loss of the caretaker’s love, on the one hand, and fear of reengulfment with the
caretaker, on the other.

The final achievement in Mahler's separation-individuation process is the
phase of libidinal object constancy. The halimarks of this phase are a stable concept
of the self and a stable concept of the other. The child, in Winnicott’'s terms, has
developed "the capacity to be alone" through incorporating both the "good and the
bad parts" of the caretaker's image (Greenberg & Mitchell, 1983). This
accomplishment, at around 3 years of age, marks the ability to integrate both
separateness and connectedness needs. The developing child, secure in the
availability of the close relationship with parents, can now engage in the
developmental tasks associated with the play and school-age environments.

Summary. Underscored inthis model ofintrapsychic separation-individuation
is the need for responsive parenting in order to manage the twin calls for separation
and connection. Parents who manage to remain flexible, who set limitations while

allowing exploration, and who are firm and demanding while remaining loving and
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supportive are more likely to influence the development of competency in their
children than parents who either ignore or engulf their infants (Ainsworth etal., 1978;
Baumrind, 1981; Bowlby, 1988; Mahler et al., 1975). The same strategies and skills
in parenting are called upon during the adolescent transition and the second
separation-individuation process (Blos, 1979).

The tension between separation and connection will heighten when
adolescents must balance a need to affiliate with parents and peers with a need to
identify their own course in life. Asserting one’s independence from parents, while
on-task developmentally, can threaten the stability in family relationships enjoyed
during the school-age years. Exploring and developing new ideas and commitments
and taking responsibility for communicating them may go hand in hand with a
developing sense of emotional distance with parents. Students have shown that
even as young adults are happy about the independence they enjoy in family
relationships, they wish the family were closer and will often seek after parental
approval (Feldman & Gehring, 1988, Frank, Pirsch, & Wright, 1990). Like the child
involvedin the separation-individuation process described by Mahler, the developing
adolescent involved in the second-individuation process may echo, “Idoand I do not
like this!"

nd individuati r i I t n t
Blos’s (1967) attempt to adapt Mahler’'s scheme to adolescent/young adult growth
and development sheds light on the heightened tension between separation and

connection and the importance of the continuing relationship with parents.
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| propose to view adolescence in its totality as the second individuation

process, the first one having been completed toward the end of the third year

of life with the attainment of object constancy. Both periods have in common

a heightened vulnerability of personality organization. Both periods have in

common the urgency for changes in psychic structure in consonance with the

maturational forward surge. Last but not least, both periods--should they
miscarry--are followed by a specific deviant development (psychopathology)

that embodies the respective failures of individuation. (p. 163)

Although he did not refer to Mahler's scheme directly, Blos found striking
similarities between the tentativeness of the individuating infant and that of the
adolescent/young adult separating from his/her family. What emerging from
symbiosis with the primary caretaker is to Mahler's infant, becoming independent
from parents is to Blos's young adult. An adolescent’s exploration of a variety of
ideological options and interpersonal styles is analogous to the infant’s exploration
of the surrounding environment. The ambivalence experienced by the adolescent
conducting these separation experiments is very much like the experience of the
infant in the rapprochement crisis, who in the middle of play looks around for his/her
mother and is either terrified to find she is not there or relieved that she is just a
crawl's distance away.

The awakening adolescent: From fusion to practicing. Adolescence, in part,
is about becoming disentangled from parental control and becoming responsible for
oneself and one’s direction in life. Merging from this fusion with parental rules and
mandates and loosening ties with the internalized parents is a double-edged sword.
During the school-age years, pleasing and obeying parents is crucial to a child's

emotional stability and self-esteem. During adolescence, however, physical and

cognitive changes along with shifting expectations and practices in the family and
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society precipitate a differentiation-like subphase or a "hatching” of the adolescent

self. At this juncture, the adolescent begins to see parents from a distance and
realize they are not just roles or figures but people who are inconsistent and flawed
(Youniss & Smollar, 1985).

Often, the developing adolescent begins to test these hypotheses through
demanding more control and power in parent-child relationships. Challenging
parental rules and regulations, debating ideological positions, and spending more
time alone or with peers is part of this practicing subphase in adolescence.

A"spirit of adolescent rebelliousness" with parents and other authorities is the
popular picture of adolescent-authority relationships that endures to this day.
However, there are differing opinions concerning the nature of parent-child conflict
in the young adult years (Adams & Gullotta, 1983; Montmeyor, 1986; Offer & Offer,
1975). Theorists writing from the traditional psychodynamic perspective, including
Peter Blos, have suggested that these years are punctuated by intense conflict with
parents (Blos, 1967; 1979; Freud, 1958). Other authors have noted that "storm and
stress" is far from the universal experience observed in families with young adult
children (Hill & Holmbeck, 1986; Josselson, 1980, 1988; Montmeyor, 1986; Offer &
Offer, 1975). Unlike Freud or Blos, revisionist theoreticians have suggested that
turbulent relationships, in which young adults attempt to cut themselves off from
parents, are indicative of problematic, rather than normal adjustment. These writers
have referred to peaceful relationships with parents for a significant number of

adolescents. Conflicts are present but manageable and often revolve around
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mundane issues like household chores and bedtime hours during the school week.
Evidence of increased independence or separation from parents exists, but the
emotional turmoil often associated with separation is not present in these families.

It is safe to say that whether the family experiences calm or stress,
adolescents are practicing their growing sense ofindependence in a variety of ways.
The parents’ response tothe practicing adolescent seems crucialin determining how
interpersonal conflicts are managed, whether they revolve around taking out the

trash or changing religious beliefs.

"Rapprochement," as Josselson (1988) noted, is a powerful term for understanding
development because itintegrates movement toward separateness and concern for
connectedness. Mahler's original definition, emphasizing the need for the child to
return to caretakers for emotional support and to obtain encouragement for
autonomy projects, is just one aspect of the rapprochement phenomenon in human
development. Rapprochement also represents the adolescent’s desire to share with
caretakers the accomplishments gained during the individuation process, to seek
affirmation and recognition for these accomplishments, and to acknowledge that
even though the relationship is obviously changing, an interest in sustaining a
closeness remains. Italso highlights a growing recognition that the relationship with
parents is gradually moving toward mutuality and symmetry (Allison & Sabatelli,

1988; Youniss & Smollar, 1985). For adolescents and young adults, therefore,
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rapprochement is the struggle with concurrent demands for independence,
emotional refueling, and renegotiating the close relationship with parents.

During the rapprochement crisis, adolescents may fluctuate between strongly
asserting their independence from parents and seeking to be near parents.
Establishing psychological distance from parents is a "mixed emotional bag" for
adolescents and young adults. Separating from parents is not only linked to an
increased sense of independence but also includes feelings of insecurity and
intensified concerns over parental approval (Frank, Pirsch, & Wright, 1990). The
challenge to both adolescents and their parents at this juncture is to preserve parent-
adolescent connections while simultaneously encouraging adolescents’ movement
toward independent selfhood (Anderson & Sabatelli, 1990; Grotevant & Cooper,
1986; Josselson, 1980, 1988; Quintana & Lapsley, 1990).

Parents, according to one developmental theorist, need to "stay in place" as
adolescents move from looking exclusively to them for support and affirmation to
becoming sources of their own affirmation; from being defined by their parents to
taking responsibility for defining themselves (Kegan, 1982).

It takes a special wisdom for the family of an adolescent to understand that

by remaining in place so that the adolescent can have the family there to

ignore and reject . . . [the family] is still in an important and intimate [italics

added] way involved in the child’s development. (Kegan, 1982, p. 129)

For many individuals in our society, going to college is a cultural rite of
passage marking the emergence from adolescence and the protection of home into

the freedoms and responsibilities associated with the adult world. It is often in

college that late adolescents and young adults are exposed to new ideas and
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lifestyles, including new religious practices and beliefs, that prove to be instrumental
in identity formation. For some, adjustment to college is bound to be a stressful and
emotionally taxing process, a process that underscores the tension in the
rapprochement dialect between separation and connection.

Kenny (1987) suggested that the transition to college is "a naturally occurring
strange situation" where the availability of parents as a secure base is often put to
the test. The perceived availability of these connections with parents and the
awareness that a close, supportive relationship exists athome may serve tofacilitate
the successful negotiation of such hallmarks of young adultindependence as college
adjustment, career decision making, and perhaps exploration and commitment to a
religious orientation (Blustein et al., 1991; Kenny, 1987, 1990; Lopez et al., 1992;
Quintana & Lapsley, 1987; Rice et al., 1990). A breakdown in this important
relationship and a failure to meet the challenges posed by a rapprochement crisis
create their own consequences. "Whatever excitement, adventure, and joyous
emancipation may be associated with a young person’s going off to college, itis true
thatitis a time of vulnerability and a high susceptibility to depression® (Kegan, 1982,
p. 185).

These "depressions” are nothing newto college residence halls or counseling
centers. They are often conceptualized as students having problems separating
from parents. But as Kegan (1982) noted:

The only problem here is the depression is terribly hard to solve through the

exercise of personal agency or independence. Without some way of

recognizing that the satisfaction of one yearning (here, for example, academic
achievement) really requires the satisfaction of the other (feeling connected
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and supported) in order for either to feel worthwhile, the person is left to

wander around in the worst sort of lostness-the kind that does not even know

what is missing. (pp. 193-195)

Kegan suggested that the triumph of the self atthis juncture, namely, the emergence
of a new independence and autonomy, is due in large part to the environments that
have confirmed these strengths, namely, those close, mutual attachments with peers
and parents.

Summary. Therapprochement dialectic presents a tension between aspects
of separateness and connectedness in adolescent and young adult development.
The individual's ability to come to terms with the demands of this dialectic is
reflected, in part, in the degree to which the individual is emotionally fused and
reactive to his/her parents (Bowen, 1978). This tension is managed by adolescents
and young adults who maintain a sense of communication and trust with parents
while also seeking a more differentiated relationship with them. These individuals
rely on parents for emotional support, encouragement, and advice during risky
exploration of new and unusual environments. Suchreliance is adaptive rather than
being a sign of developmental weakness. It is the securely attached children,
adolescents, and young adults who are most free to explore their world (Ainsworth
et al., 1978).

The essence of the rapprochement phenomenon, according to Josselson
(1988), is the idea that an adolescent can bring new "parts" of him/herself "home"
in order to experience some continuity between his/her new context and the old (p.

96). The rapprochement adolescent or young adult uses the close relationship with
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parents to recognize the self he/she has been, the self that he/she is experimenting
with, and the self he/she envisions.
According to Blos (1967, 1979), the adolescent equivalent of self-other constancy
or the successful accomplishment of the second individuation process occurs when
adolescents have “"shed family dependencies" through the establishment of firm
boundaries between self and others. Parents are not the sole source of approval or
emotional well being for individuated adolescents or young adults. Exploring
attitudes or beliefs different from parents’ does not cripple individuated young adults
with excessive guilt or anxiety. Those who have achieved a sense of self-other
constancy in adolescence can make commitments in accordance with their emerging
differences without fear of excessive resentment or anger in relation to their parents
(Anderson & Sabatelli, 1990; Blos, 1967, 1979; Hoffman, 1984; Kroger, 1989, 1992).

Within one’s family, successful accomplishment of the second individuation
process in adolescence includes the ability to manage an age-appropriate
separateness while in the context of the ongoing connectedness with parents
(Anderson & Sabatelli, 1990; Youniss & Smollar, 1985). Mahler et al. (1975), in
discussing infant and childhood development, suggested that the healthy outcome
of libidinal object constancy is the ability to integrate both dependence and
independence needs. The same conclusions can be drawn for development across
the lifespan: dependence in this context is acknowledging the need every human

has for relationship in order to be affirmed and validated, whereas independence
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implies a sense of self-ownership and authorship with a sense of personal
responsibility for defining commitments. Josselson (1988) put it this way:
Separation-individuation, then, is not moving away from but an elaborate pas
de deuxin which the developing individual moves in such a way as to attempt
to effect the degree of autonomy that she needs within the form of
relatedness that she wishes. . . . Separation-individuation implies continued,
renewed, often strengthened, but revised connectedness. A more clearly
delineated sense of self makes new forms of relatedness possible. (p. 98)
Recent studies identifying "several distinct parent-young adult relationship
types" (Frank, Avery, & Laman, 1988) and outlining stages of relationship maturity
(White, Speisman, & Costos, 1983) provided evidence of this kind of synthesis
between connectedness and separateness in parent-young adult relationships.
According to Frank et al., young adults in competent-connected relationships with
parents are able to declare a strong sense of independence and hold viewpoints
radically different from those of their parents. However, they also described mutual,
affectively close relationships with parents. Parents were viewed as demanding and
critical, and yet the ability to empathize with and appreciate parents’ limitations and
strengths allowed competent-connected young adults to manage any conflicts
without their getting out of hand. According to these researchers, the competent-
connected style was related to measures of healthy young adult development,
whereas relationship styles that featured young adults who were emotionally cut off
from parents or bound by their dependence on parents were related to less healthy
outcomes.

In their model of relationship maturity, White, Speisman, and Costos (1985,

1987) also described a similar synthesis of characteristics of connection and
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separation in parent-young adult relationships. Integrating threads from ego, social
cognitive, and psychosocial developmental theories, White et al. identified three
levels of relationship maturity, beginning with the simplicity and concreteness of the
undifferentiated or self-focused level, then emphasizing conformity and convention
in the role-focused level, and ending with the individuated-connected level. Atthis
highest level of relationship maturity, members are both separated themselves and
are able to connect with others in “intimate, reciprocal, mutual bonds" (White et al.,
1987, p. 92).

Summary. Traditional developmental theory suggests that in order to
celebrate independence, one has to sacrifice relationship. For such theorists. the
making of mature religious commitments would only be accomplished by distancing
oneself from parents and looking less to family ties for affection and support.
Revisionist theoreticians such as those discussed here have suggested that
separation and connection, autonomy and attachment, and independence and
dependence emerge side by side in adolescent and young adult development.
Mature religious commitments may evolve out of parent-young adult relationships
that blend elements of both separateness and connectedness.

Parents who are able to be supportive but not smothering, set limits but allow
for freedom, and value discipline but negotiate expectations with their children
demonstrate their ability to combine elements of separateness and connectedness
in their parenting style. Such parents are not only interested in being heard and

respected, they are also interested in hearing and in understanding their children.
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Parents who are able to blend characteristics of separateness and
connectedness in their parenting practices manage to communicate and model an
expectation thatfamily members are responsible for developing and expressing their
ideas, opinions, or positions, while making it clear through providing warmth and
acceptance that the family is a safe place to engage in such communications.

The empirical research presented in Chapter |l supports the assertion that
such parent-young adult relationships foster the achievement of a mature sense of
independence and responsibility for one’s internal life, as well as a secure ego-
identity. This research sets the stage for the present investigation into the
contributions that similar parent-young adult relationships make to young adults’
religious formation.

Religious Formati | Adol [
Young Adulthood

In an examination of the literature over the last 10 years, one researcher
found little systematic research on adolescent religious development (Hill, 1986).
Another group of researchers suggested that investigations into religious
development are scarce due to the lack of theory to guide them (Kirkpatrick &
Shaver, 1991); this criticism was also leveled at the discipline of the psychology of
religion as a whole (Spilka et al., 1985). Still, a perusal of the literature on
adolescence, religion, and intellectual and ethical development reveals some basic
assumptions concerning the nature of religious development during the adolescent

and young adult years.
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Scholars have acknowledged that adolescence and young adulthood are
often periods of increased religious conversions, solidified religious commitments,
liberalized religious beliefs, or a turning away from religion altogether (Allport, 1950;
Clark, 1929; Elkind, 1964, 1970; Erikson, 1958, 1963, 1968; Fowler, 1981, 1984;
Meadows & Kahoe, 1984; Parks, 1986; Spilka etal., 1985; Ullman, 1989). Religious
exploration, the questioning of familial religious traditions, the examination of
alternative forms of religious expression. and subsequent decisions concerning the
place religion will hold in one’s adult life are processes that occur for many during
the adolescent and young adult years.

Religious exploration, like exploration into other existential issues, may occur
in response to the many physical, social, and cognitive changes noted during
adolescence and young adulthood (Erikson, 1958; Fowler, 1981; Parker, 1985). For
some, religious exploration and commitment may be due to an increased curiosity
about the meaning of family religious traditions. For others, exploring and deciding
to commit to alternative religions may occur due to profound disillusionment with
these traditions or exposure to alternative belief systems and practices. Still others
have suggested that religious exploration and commitment are part of more global
identity-formation processes that include exploration and commitment to other life
style and ideological domains (Marcia, 1966, 1980; Waterman, 1982). Erikson
(1958) suggested that religion is a "source of ideologies for those who seek

identities" (p. 22).
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Scholars in the psychology of religion have long upheld that adolescence is
a time when many religious conversions occur (Meadows & Kahoe, 1984, Spilka et
al., 1985). G. Stanley Hall (1905), the first psychologist to focus on adolescence as
a developmental stage, devoted a chapter in his book on adolescence to religious
conversions (Ullman, 1989). Starbuck (1899) conducted the first large-scale
empirical investigation into the phenomenon of adolescent conversion. He found
that conversions occurred most frequently at age 16 for boys and at age 13 for girls.

More recent investigations have suggested that adolescence is still the age
atwhichreligious conversions typically occur (Adams & Gullotta, 1983; Argyle, 1959;
Asa, 1994; Johnson, 1959; Levine, 1984). Whether conversions are sudden,
resulting from crisis or highly charged with feelings related to guilt or sin, or whether
conversions are gradual, resulting from a search for meaning and purpose or filled
with feelings related to love and forgiveness, conversions typically occur from
adolescence through young adulthood.

As early as the turn of the century, scholars attempted to explain the
phenomenon of adolescent conversions. Starbuck’s (1899) account has echoed
throughout the literature on the conversion experience in adolescence. He argued
that humans need to make meaning of their experiences and that religion or
philosophy provides a framework for doing so. Adolescence, he suggested, is when
persons begin to look for different ideological guides outside the home. Ideologies,

such as religions, that are supported by appropriate social institutions, such as
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churches, are often turned to by adolescents as guides for orienting, understanding,
and directing their lives.

Conversions, whether sudden or gradual, were defined by one researcher as
"active and unqualified commitments to religious positions that were previously
unknown, unacceptable, or inadequately understood" (Parker, 1985, p. 48). These
words mirror the type of language used in descriptions of processes involved in
adolescent and young adult ego-identity formation (Grotevant, 1992; Marcia, 1980;
Waterman, 1982). For some religious converts, commitment to a religious position
involves similar kinds of processes that result in commitments to a career direction,
political affiliation, or gender identity (Bergin, 1989). These commitments come after
a time devoted to thoughtful, sometimes uneasy, exploration of oneself and one’s
environment. The resulting commitments may ormay notinclude choices advocated
by one’s parents.

Exploration and commitment to a religious identity as well as questioning
family religious traditions may also result from the development of formal operations
in adolescence (Byrnes, 1984; Elkind, 1964, 1970; Parker, 1985). The religious
domain, as was suggested above, appeals to adolescents’ fascination with
ideological systems that offer encompassing world views. Religion affirms
adolescents’ yearning for the possible and their affinity for ideals, both
characteristics of formal operational thinking. The exploration of and commitment
to beliefs and values regarding the nature of truth, right versus wrong, God, and

other ultimate concerns move to center stage for many adolescents and young
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adults. Especially at a time when answers may be in short supply compared to the
plethora of questions posed, religion offers a way for the late adolescent to make
sense of his/her place in the world.

The development of formal operations also marks a shift in the way
individuals view their religious heritages, and this may help to explain the presence
of religious exploration in adolescence and young adulthood (Elkind, 1970). Where
children find meaning in the concrete practices associated with a church or
synagogue and in affiliating with specific denominations or sects, adolescents and
young adults find meaning in the exploration and understanding of religious beliefs.
They seek to comprehend the more abstract aspects of their religious traditions and
to use these beliefs to reconcile the often paradoxical dilemmas encountered in
contemporary life.

According to one commentator on religious development, some adolescents
or young adults give up on religion because they have not developed an adult
concept of religion (Asa, 1994). Such individuals often believe that religion or
spirituality is childish when it may be their thinking about religion that remains
childish. For other adolescents and young adults, engaging in conventional religious
practices and conforming to a set of beliefs only to associate with a peer or social
group is insufficient to demand personal allegiance to a particular religious tradition
(Fowler, 1981; Kohlberg, 1981).

Gains in intellectual and ethical development may also be a catalyst for

adolescent and young adult religious formation (Fowler, 1981; Kohlberg, 1981;
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Perry, 1969). Dualistic thinking, marked by the assumption that knowledge is
absolute and in the possession of the right authorities, is transformed in part by
exposure to new and conflicting ideas and authorities who disagree on similar ethical
and intellectual issues. Individuals transitioning from one form of knowing to another
find they are unable to reconcile these conflicting ideas by relying on authorities, and
they begin to look inward to develop their own intellectual and ethical positions.
Consequently, adolescent intellectual and ethical meaning-making becomes more
contextual and relativistic. Many adolescents and young adults, therefore, turn from
areliance on externally validated truth to searching for truths that stand up to the test
of internal verification.

Adolescents and young adults are often encouraged to question their own
dualistic approach to religion through exposure to diverse forms of religious belief
and practice in the young adult worlds of college or the workplace. Instead of blindly
accepting "truth" from parents, pastors, or professors, the relativistic thinker weighs
and compares these points of view, but may have trouble committing to a position.
The paradox for the religious seeker in contemporary society is that he/she is
encouraged to question authority and to conform (Allport, 1950). Often the
relativistic thinker gets stuck in this paradox and remains an explorer--all truths are
relative, so it is impossible to take a stand.

William Perry (1969), in his charting of the intellectual and ethical
development of college students, described a way of knowing that untangles the

paradox ensnaring the relativistic thinker. This stage, which Perry called
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commitment in relativism, underscores how young adults may make commitments
to value positions (e.g., religious/spiritual ideologies and/or practices) without
sacrificing the openness and intellectual tolerance of the relativistic knower. Perry
suggested that committed relativists can take a stand, come to closure, and make
judgments while remaining open to new information and tolerant of new ideas.
Exploration, in varying degrees, is ongoing for the committed relativist. Even for a
committed person, there is a respect for doubt and questioning as paths to better or
more adequate ways of understanding and explaining one’'s commitment to a
religious or spiritual path.

Theoreticians developing stage models of faith development or describing
mature religious sentiments also have suggested that religious exploration and an
acceptance of religious questioning and doubt are part of the religious experience
of adolescence and young adulthood (Allport, 1950; Batson & Ventis, 1982; Fowler,
1981; Parks, 1986). In describing a stage of faith that makes its appearance during
late adolescence and young adulthood, Fowler (1981) referred to "experiences that
make it necessary for persons to objectify, examine, and make critical choices about
defining elements of their identity and faith" (p. 173). What were once tacit and
unexamined convictions and beliefs must now become matters of more explicit
commitment and accountability. One becomes a young adult in faith when one

begins to take self-conscious responsibility for one’s knowing, becoming, and moral

action (Parks, 1986).
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In his description of the mature religious sentiment, Gordon Allport (1950)
also placed a value on exploration, questioning, and doubt. The late adolescent/
young adult religious explorer discovers that the literal-minded and second-hand
faith that he previously held now needs changing. Maturity of religion requires
reflection, doubt, and other cognitive processes typically associated with Piaget's
formal operations. A mature religious sentiment is the outgrowth of many
successive discriminations and reorganizations. Mature religion, according to
Allport, is a "working hypothesis" (p. 81); even though it is held tentatively and
subject to revision, it is used to make meaning of life’s tough questions.

This focus on open-minded truth seeking within religion was developed further
in the Batson and Ventis (1982) conception of religion as quest or quest faith. In
developing a measure of quest religion, Batson and Ventis drew from three
components of mature religion as interpreted from Allport (1950): "a willingness to
ask existential questions without reducing their complexity" (Batson & Ventis, 1982,
p. 149), willingness to doubt, and a tolerance of new and competing information that
may alter current understandings or shed light on religious questions (McFarland &
Warren, 1992).

Whereas Batson and Ventis referred to quest religion as a mature orientation,
otherresearchers have found characteristics of quest faith in adolescents and young
adults who are currently exploring within other identity content domains (Fulton,
1991; Watson, Howard, Hood, & Morris, 1988). These researchers concluded that

quest may be an indicator of ongoing conflict over identity issues rather than a more
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mature religious orientation. Research continues on the validity of quest religion
(Batson & Schoenrade, 1991; McFarland, 1991), but for the purposes of this study,
researchers and theoreticians seem to agree that open-minded exploring within
religion is characteristic of many adolescents and young adults.

Summary. Even though research on adolescent and young adult religious
development is sparse, connecting threads of psychosocial, ego, cognitive,
intellectual, and moral development literature underscore the relevance of religious
exploration during this part of the life span. Psychologists involved in the study of
religion agree: adolescence and young adulthood are periods when religious
conversions typically occur. It may be that religion is a guide for those who require
orientation and direction in life. Religion and spirituality provide coherent ideologies
that appeal to those who are exploring and deciding about other identity domains
such as career, politics, or gender roles. The development of formal operations may
also encourage adolescents and young adults to examine their childhood religious
traditions, to look beyond the facade of organized religion, and to examine the
deeper meanings of their religious doctrines and beliefs. Finally, psychologists
studying young adult ethical and faith development and the development of mature
religious orientations have concluded thatincreasing ability to tolerate ambiguity and

doubt is also a hallmark of adolescent and young adult religious formation.

tat nt of r tion
For many adolescents and young adults, "religion elaborates on what feels

profoundly true even though it is not demonstrable: it translates into significant
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words, images, and codes the exceeding darkness which surrounds man’s
existence, and the light which pervades it beyond all desert or comprehension”
(Erikson, 1958, p. 21). For many, the religious pilgrimage is part of the search for
identity and meaning that occupies the time and efforts of young adults in our
society. For those who embark on such a journey, religious exploration often
includes a reevaluation of family religious practices and beliefs.

For college students, religious exploration may be influenced by the kinds of
experiences encountered at school. Engaging and provocative professors and
reading material, roommates with different religious ideas, and encounters with
different cultures or ethnic groups may challenge college students to look more
closely at their previous religious commitments and practices. For these students,
many of whom are separated from their parents for the first time, these new thoughts
and ideas may be both exciting and scary. They may have ambivalent feelings
about leaving the safe haven of the family’'s religious beliefs and practices and
meeting the challenge of defining an adult faith or religious orientation.

Some of these religious explorers want to bring their search home with them,
so to speak, and share with parents their changing ideas and attitudes. They may
seek to be challenged by thoughtful and caring parents who will question their
evolving beliefs. Such young adults may find that their parents will share their own
beliefs in a way that acknowledges the growing mutuality and symmetry in the

parent-child relationship.
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Forothers, bringing this information home and engaging in conversations with
parents about their changing ideas and attitudes may provoke anxiety and heated
discussion. Such individuals, desiring parental approval for the adults they are
becoming, are often too aware of the price they will pay for differing with their
parents.

The theory and research presented in support of this dissertation suggest that
a blend of characteristics of connectedness and separateness in the parent-young
adult relationship will positively influence adolescent and young adult religious
formation. Religious exploration and commitment will be positively influenced by
parent-young adult relationships that are emotionally supportive and affectively
close. The close relationship with parents becomes a context for religious
exploration and commitment when ideas, beliefs, and attitudes can be shared and
developed in an atmosphere that is free from excessive anger, guilt, retribution, and
threats of abandonment.

The following are the major research questions that were tested in this study:

1. To what extent do separateness and connectedness predict religious
formation?

2. To what extent does separateness alone predict religious formation?

3. Towhat extent does connectedness alone predict religious formation?

4. Does the effect of separateness and connectedness on religious

formation depend on gender?



CHAPTER I

LITERATURE REVIEW

Introduction

This chapter contains a review of studies that have used measures of
separateness and connectedness in the parent-adolescent relationship in order to
demonstrate their effectiveness in promoting development and adjustment in
adolescents and young adults. The studies chosen for this review used different
means to assess the parent-adolescent relationship conditions--characteristics of
separateness and connectedness were either observed by researchers in parenting
styles and parent-child communication patterns or reflected in adolescent
perceptions of both conditions in their relationship with parents. To lay the
foundation for this study, itis important that an empirical link be established between
parent-child relationship factors and young adult developmental outcomes, whether
these factors are observed by impartial raters or perceived by adolescent or young
adult family members. In this chapter, research using parenting styles,
communication patterns, and adolescents’ perceptions of their relationship with
parents is presented.

It was also important to choose studies that used dependent measures

analogous to religious formation, the construct of interest in this dissertation.

36



37

Religious formation, as conceptualized for this study, includes both exploration and
commitment processes. Exploration, according to an investigator of young adult
identity formation, includes attitudes and behaviors aimed at eliciting information
about oneself and/or one’s environment in order to make an important life choice
such as choosing a career direction or committing to a particular religious or spiritual
ideology (Grotevant, 1992). Studies were selected, therefore, that employed
measures of ego-identity exploration, ego development, and processes related to
career decision making.
MMW
itativ tion

Beginning in the mid-1960s, Diana Baumrind began a longitudinal study of
parenting styles and their effects on children’s competence that continues to this day
(Baumrind, 1987, 1991). In many ways these studies foreshadowed the kinds of
efforts that will be reported in this dissertation. It was Baumrind’s research that
pointed to the effectiveness of parenting styles that communicated expectations and
limits while also communicating affirmation and support. During this 20-year period,
she and her colleagues followed the same families, collecting data when the children
were 4, 10, and 15 years old. Ateach analysis point she consistently found relations
between a balance of demandingness and responsiveness in the parent-child

relationship and importantindices of social and instrumental competence. Currently,
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she is in the process of analyzing the adolescent data and has begun to publish
preliminary results (Baumrind, 1987, 1991).

Perhaps Baumrind is best known for her descriptions of the authoritative,
authoritarian, permissive, and rejecting-neglecting parenting styles. These styles are
defined in terms of the presence or absence of behaviors related to demandingness
and responsiveness.

Demandingness refers to the claims parents make on children to become

integrated into the family whole, by their maturity demands, supervision,

disciplinary efforts, and willingness to confront the child who disobeys.

Responsiveness refers to the extent to which parents intentionally foster

individuality, self-regulation, and self-assertion by being attuned, supportive,

and acquiescent to children’s special needs and demands. (Baumrind, 1991,

pp. 61-62)

Authoritative parents, who combine demandingness with nurturance, are
consistently more effective than authoritarian parents, who are demanding but
unsupportive. Permissive parents, who nurture but do not place demands on their
offspring, produce a mixed picture of adolescent competencies and deficits. The
rejecting-neglecting parents are disengaged from their children; they avoid placing
demands on and supporting their children and are generally the least effective of the
four styles.

Without departing from the conceptual underpinnings of the previous
research, Baumrind is currently interested in how parenting styles are related to the
development of competencies associated with adolescence. Borrowing from the

theories of Bakan and others (Bakan, 1966; Greenberger, 1984), Baumrind defined

optimal competence as an integration of agency or the drive forindependence, self-
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aggrandizement, and individuality; and communion, or the need to be of service, to
belong, and be connected. Echoing the theoretical backdrop of this study, the
competent adolescent is one who seeks independence without sacrificing
relationship and has come to terms with the conflicting demands of separation and
connection.

Specifically, Baumrind (1991) hypothesized that adolescents who actively
seek to explore ideas and engage in activities that depart from earlier, more stable
and secure courses, an aspect of agency, will come from homes of authoritative
parents. She suggested that these independence-seeking adolescents will be more
likely to criticize and to sustain attachments to their parents if they come from homes
where "parents are both highly demanding and highly responsive, but increase the
ratio of freedom to control in order to match the developmental level of their
adolescent child" (p. 61).

The results of this preliminary analysis of adolescent data continue to support
the efficacy of the authoritative parenting style. Adolescents in homes where
parents were not restrictive but highly demanding and challenging as well as
supportive and loving were "outstandingly competent" (Baumrind, 1991, p. 72). On
indices of competence, such as ego development, assertiveness, individuation,
optimism, creativity, and others, developmental progress was enhanced by
reciprocal, balanced, and committed caregiving and held back by authoritarian,

disengaged, and nondirective practices.
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Interestingly, with respect to dangerous risk-taking or exploratory behavior
(such as drug use), families that were highly demanding and restrictive as well as
caring and considerate were as effective in shielding their adolescents from
dysfunctional risk-taking behaviors as were authoritative families. These traditional
families, a subset of families that were classified as authoritarian in earlier studies,
often shared conventional values and were less sanctioning of adolescent
exploration outside of the families’ norms, but they still managed to maintain strong
mutual attachments. This was in contrast to more authoritarian parents, who were
as restrictive and demanding but much more intrusive or officious in the way they
managed their households.

Whereas adolescents in traditional families were more like adolescents from
authoritative families with respect toillegal drug use, they were less competent than
their counterparts from authoritative homes. Baumrind (1991) suggested that the
traditional family’s ability to adhere to consistent management policies and sustain
enduring close relationships, characteristics they shared with authoritative families,
accounted for their adolescents’ abstaining from illegal drug use. She added,
however, that the combination of restrictiveness with the expectation that
adolescents conform and stay away from nontraditional beliefs may also have
accounted for losses in adolescents’ assertiveness and optimism as well as in
autonomy and creativity. In traditional families, where close attachments were
sustained but encouragement to explore was constrained, adolescents were also

more concerned with seeking parental approval.
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Summary

The optimal parenting style emerging from this literature is the style that
balances separateness and connectedness in the family relationship. This style
combines the ability to adjust to and encourage the adolescent’s freedom to explore
new ideas and behaviors while not sacrificing a "demanding” voice or a loving
atmosphere. Authoritative parents are able to engage with their adolescent children
in give-and-take discussions where different points of view are raised, examined,
and critiqued. Acceptance and empathy are also expressed among family members,
and through the transition there is a shared perception that the close relationship
endures.

On the other hand, adolescents who are having difficulty integrating aspects
of agency and communion come from homes where the parenting styles are either
overdemanding, overaccepting, or neither demanding nor accepting of their
adolescent children. Adolescents from homes where parents are uninvolved with
their children lack both parental challenge and support for the exploration of novel
life courses or ideas. Some families err on the side of maintaining family
connections while making exploration or separation from the family “risky business"
for the adolescent. Costs in adolescent development are also noted when families

are excessive in their control of and expectations for their children.
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. .
Mmmw iy G ication Patt

ividuat lationshi

Contemporary observational studies of family communication patterns are
adding to this picture of optimal parenting styles developed in the Baumrind studies
(Grotevant & Cooper, 1986; Cooper, Grotevant, & Condon, 1983; Hauser et al,,
1991; Hill & Holmbeck, 1986). To examine the effects of the parent-adolescent
relationship onidentity exploration, self-appraisal, and perspective-taking competen-
cies, Grotevant et al. developed a model of family communication patterns that they
called the individuated relationship model. Consistent with theory presented for this
dissertation, adolescent psychological separation from parents and attachment to
parents are not viewed as mutually exclusive but occur concurrently in individuated
family relationships. Individuated family systems allow for an examination of
differences in a context of connectedness--"there is an interplay between individu-
ality and connectedness in relationships that have implications for the development
of identity in individuals" (Grotevant, 1992, p. 87).

In operationalizing the individuated relationship pattern, Grotevant et al.
(1983) identified two communication variables reflecting individuality and two
reflecting connection. Communications expressing individuality included separate-
ness, or one's ability to express differences from each other, and self-assertion, or
knowing one’s point of view and expressing it clearly. Communications expressing
connectedness included permeability, or the expression of openness or

responsiveness to others, and mutuality, or expressions that show sensitivity and
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respect to others’ points of view. It was hypothesized in the investigations of
Grotevant and Cooper that adolescents who had the opportunity to observe
expressions of individuality and connectedness between parents and to express the
same with parents would have the highest scores in identity-exploration and role-
taking skill.

To measure individuality and connectedness in family relationships, Grotevant
et al. (1983) observed families engaged in a family interaction task. The task,
planning a vacation with unlimited funds, was designed to elicit differences of
opinion, and was carried out in family homes to encourage unselfconscious or
"natural” communication among family members.

Grotevant and his colleagues found thatindividuated relationships enhanced
adolescent competencies related to identity exploration and role-raking or cognitive
perspective-taking skills. According to Grotevant and Cooper (1986), “the families
of high scoring adolescents appeared to thrive on examining their differences but in
the context of connectedness" (p. 92). The families of low-scoring adolescents, on
the other hand, came from families who avoided disagreements and expressed high
levels of permeability or responsiveness.

Researchers also have noted gender differences in the ways that adolescent
sons and daughters use separation and connection, orin this case, individuality and
connectedness, in family relationships (Franz & White, 1985; Lopez et al., 1992;

White et al., 1985). In general, scholars have concluded that in relationships with
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parents, adolescent boys use individuality characteristics whereas girls use
characteristics of connectedness in the service of development.

Gender differences were also described in this investigation. Only
relationships with fathers were predictive of identity exploration in adolescent boys.
The type of father-son communication pattern indicative of high-exploration boys
featured sons’ expressions of disagreements to their fathers, as well as sons’
making clear statements of their own ideas and suggestions. Fathers who
expressed mutuality as well as separateness (through disagreements) and made
fewer suggestions of their own seemed to influence exploration for adolescent boys.
For daughters, communications with mother and father were predictive of identity-
exploration scores. Fathers who were responsive, respectful, and sensitive to the
ideas expressed by others during the interaction task and fathers who expressed
fewer ideas overall had daughters with higher exploration ratings. Daughters who
scored lower in exploration had mothers who made more permeable
communications, such as requesting information, agreeing, and complying with

requests.

he Enabli lationshi
Hauser etal. (1991) also used a family communication task in order toidentify
patterns of interaction that enhanced the ego development of family members.
Higher stages of ego development (Loevinger, 1970) capture some of the requisite
cognitive and interpersonal styles relevant to the religious exploration variable of

interest to this investigation, namely, less dogmatism, less dependence on external
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sources for guidelines, an openness to change, and a willingness to use doubt and
paradox in the service of one’s development.

Like Grotevant and Cooper, Hauser et al. (1991) found that family
communications that encouraged the expression and exploration of different ideas
within a context of connectedness were optimal and related to higher ego-
development scores for adolescents. Enabling relationships that blended aspects
of connectedness, such as empathy and acceptance, with aspects of separateness,
such as disagreements, explaining, and engaging in joint problem solving, were
related to higher ego-development scores. Low-scoring adolescents, on the other
hand, were involved in constraining relationships or communications with parents
that restricted or limited the expression of different ideas or points of view.
Constraining behaviors discouraged both separation and connection in family
communications through expressions of judging, detachment, indifference, and

devaluing.

Summary

The individuated relationship, enabling relationship, and authoritative
relationship all point to the importance of aspects of separateness and
connectedness in the family relationship. Adolescents are more likely to engage in
identity exploration in relationships with parents where differences are freely
expressed within the context of connectedness. Characteristics of higher stages of
ego development, such as the expression of curiosity, an openness to try out new

ideas and perspectives, a tolerance for doubt and ambiguity, as well as increased
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cognitive complexity, are influenced by relationships where there is a mutual sharing
and challenging of perspectives in a context of support. Similarly, adolescent
competencies related to seeking independence and autonomy as well as connection
and relationship are influenced by parents who are demanding, responsive, and less
controlling with their adolescent children.

Young Adult Perceptions of Separateness and Connectedness
in Their Relationshios With P

In the previous studies, family behaviors or communication pattens that
encouraged and accepted individuality in a context of shared affection or
connectedness were found to positively influence adolescent and young adultgrowth
and development. In the following studies, perceptions of parent-adolescent
relations rather than observed behaviors were the focus. It is important that
adolescent perceptions of separation and connection demonstrate similar results

before a study such as the present one is launched.

tity St
To test the utility of Cooper and Grotevant's model of the parent-adolescent
relationship, Campbell et al. (1984) investigated the extent to which characteristics
of connectedness and separateness in the parent-adolescent relationship were able
to differentiate between different ego-identity statuses as defined by the research of
James Marcia (1960, 1980). In his operationalization of Erikson’s ego-identity
construct, Marcia identified four identity statuses reflecting the presence or absence

of exploration of and commitment to a variety of ideological and interpersonal
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content domains. Campbell et al. suggested that adolescent movement from
statuses defined by the absence of exploration (diffuse and foreclosure) to statuses
characterized by the presence of exploration (moratorium and achieved) would be
encouraged by parent-adolescent relationships that balanced characteristics of
separation and connection. They hypothesized that identity-achieved adolescents,
or those who have committed to occupational, political, and religious positions after
atime of personal exploration, and moratorium adolescents, or those who are in the
process of exploring and seek to make commitments in the same domains, would
experience more separation and connection in relationship with parents.

The results of this investigation were consistent with the studies reported in
this review. Using self-report measures of affection, communication, and
independence to operationalize separation and connection in the parent-adolescent
relationship, researchers have found that adolescents who were engaged in
searching (moratorium) or who had made identity commitments after a period of
exploration (identity-achieved) typically reported high levels of affection for parents,
as well as a greater sense of independence from parents.

This finding is in contrast to the results reported with those adolescents who
did not experience a balance of separateness and connectedness in relationships
with parents. For example, foreclosed adolescents, or those who had made identity
commitments without engaging in exploration behaviors, experienced particularly
close relationships with their parents and also reported lower levels of

independence. Foreclosed youths, like the adolescents in Baumrind’s traditional
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families, may be reluctant to test the comfortable stability established by strong
mutual attachments and clear and consistent family policies. Campbell et al.
suggested that such adolescents may be responding to a rapprochement crisis or
"regressive pull" by foregoing exploration and its implicit separation message for the

emotional security of the connection at home (Blos, 1967).

Meeting the Rapprochement Challenge

In a recent study, Quintana and Lapsley (1987) set out to demonstrate the
efficacy of separateness and connectedness in meeting the demands of the
rapprochement subphase (Josselson, 1980, 1988; Mahler et al., 1975) and in
promoting identity formation. To operationalize the separation and connection
dimensions, Quintana and Lapsley employed a measure of family differentiation
(Benjamin, 1979) and an attachment to parents questionnaire (Armsden &
Greenberg, 1987). The family differentiation measure assesses adolescents’
perceptions of how parents encourage their independence as well as how
independent they feel within the family. The attachment questionnaire measures
three relationship factors: trust in parents, communication with parents, and
alienation from parents. According to the authors, parents who encourage
independence while remaining trustworthy, accessible, and responsive are more
likely to meet the rapprochement challenge than parents who are hypercritical,
demanding of conformity, unavailable, and/or unresponsive.

Firstof all, the results reported in this study support the notion that separation

and connection are interrelated aspects of young adult development. Employing
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multiple measures of parent-adolescent relationship factors and using a factor-
analytic strategy called structural equations modeling, the authors found that both
measures of separation and connection combined to form what they called a “single
separation-individuation construct® (p. 382). Relevant to the present study, the
authors concluded that adolescents maintain a sense of communication and trust
with parents while also seeking independence from parents; they are meeting the
rapprochement challenge through the preservation of family ties in the presence of
increasing autonomy.

In addition, their test of the validity of the separation-individuation construct
revealed a strong positive relationship between the construct and measures of ego-
identity formation (Enright, Lapsley, Cullen, & Lallensack, 1983; Tan, Kendis, Fine,
& Porac, 1977). Previous studies had demonstrated that separation and attachment
processes, when assessed alone, did not fully account for identity development
(Grotevant & Cooper, 1985; Josselson, 1980; Quintana & Lapsley, 1987). According
toQuintana and Lapsley, adolescent identity formation is better facilitated by families
who are not excessively critical and do not demand conformity but encourage the
independent exploration of and commitment to new ideas. Furthermore, parents
who are available, communicative, and trustworthy are able to provide the secure
home base for adolescents who need to return home to assert their developing

independence or reconnect and refuel.
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Effects on Career Exploration and
Commitment Processes

Similar findings with respect to career exploration and commitment were
reported in a recent study by Blustein et al. (1991). Like the previous authors, these
researchers were interested in the contributions of psychological separation and
attachment to young adult development. After finding that measures of
psychological separation alone were unrelated to attitudes related to career decision
making, Blustein et al. set out to test whether, together, separation and attachment
to parents would influence important dimensions of the career-development process
for late adolescents and young adults.

The authors used the conflictual independence and attitudinal independence
subscales from the Psychological Separation Inventory (Hoffman, 1984) as
measures of separateness. Forthe connectedness measures, the authors used the
mother and father subscales from the Inventory of Parent and Peer Attachment
(IPPA; Armsden & Greenberg, 1987). The conflictual independence component
assesses one’s reported freedom from guilt, anxiety, mistrust, responsibility toward,
or resentment of one’s parents. The attitudinal independence subscale reflects to
what extent one’s attitudes, values, and beliefs differ from those of one’s parents.
The IPPA assesses three qualities of connectedness with parents: degree of mutual
trust, quality of communication, and extent of anger and alienation.

In this follow-up study, Blustein et al. were interested in the influence of
separateness and connectedness on adolescents’ perceptions of progress in their

commitment to a career choice, as well as a tendency to foreclose on the
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commitment process. The vocational exploration and commitment construct
assesses the early exploratory phases as well as the later committed phase of
career decision making. The tendency to foreclose construct captures an overall
approach to decision making, with high scores identifying individuals who are closed,
dogmatic, and dualistic, and low scores reflecting individuals who are open to the
commitment process. The authors hypothesized that both progress in exploration
and commitment to a career choice, as well as a willingness to tolerate ambivalence
and engage in ongoing self-appraisal, would be related to adolescents’ perceptions
of attachment and separation in their relationship with parents.

As in the earlier study, Blustein et al. found that separation alone was not
significant in predicting the career-choice variables. In addition, when the
researchers controlled for the separation variables, attachment alone did not account
for a significant portion of the variance among the dependent variables. However,
the combination of parental attachment and psychological separation contributed
significantly to the career-choice process. In other words, the effects of
psychological separation are most pronounced in conjunction with parental
attachment. Likewise, the attachment relationship with parents is most influential to
the career-choice process in conjunction with a degree of psychological separation
from parents.

Some interesting gender differences emerged in this research. Men seemed
to engage in greater career exploration and were more open to the career

commitment process when they perceived a high degree of conflictualindependence
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and higher levels of attachment with fathers. However, when sons were attitudinally
independent from fathers, scores on the career commitment measure were lower.
It seems that sharing similar attitudes with fathers facilitated career decision making
as long as the relationship was conflictually independent and close. For adolescent
daughters, on the other hand, attitudinal independence was unrelated to the career-
choice-process variables. Also, relationships with mother and father were important
to daughters’ career development. Daughters who were free of excessive anger,
resentment, and guilt with both parents and attached to both parents were more

open to and progressed further with the career-exploration and commitment process.

Summary

An impressive body of empirical literature supports those researchers who
have claimed that parenting styles and family communication patterns that combine
characteristics of separateness and connectedness foster psychologically healthy
adolescents and young adults. In addition, adolescents’ perceptions of separation
and connection in their relationships with parents also predict various indices of
adolescent development (see Table 2.1).

Theory and research in the area of late adolescent and young adult religious
development are sparse. Among psychologists interested in religion, itis generally
accepted that religious exploration and making religious commitments are part and
parcel of becoming mature adults for many young people. Likewise, scholars have
acknowledged that parents are likely to influence the religious beliefs and practices

oftheir adolescent and young adult children. However, the contributions that parent-
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adolescent relationship factors make to the religious development of adolescents
and young adults have not been studied.

Like ego identity formation or career exploration and decision-making, existing
theory and research suggest that one aspect of adolescent/young adult religious
development, religious formation, may be encouraged or inhibited by parent-young
adult relationship factors such as separateness and connectedness.

A summary of the research discussed in this chapter is presented in Table
2.1. Highlighted are the measures of separateness and connectedness, the

outcome measures, and the results.
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CHAPTERIII

METHOD

In this chapter the subjects and the process for obtaining the data are
described, and the instruments used in the study are discussed. The design of the
study and method of analysis are presented. Finally, the hypotheses are stated in

testable form.

Subjects

A total of 228 college students (83 men, 145 women) were recruited from a
variety of college and university classes to participate in what was described as a
study on "religious development and family relationships.” Officials from two small,
religiously affiliated, liberal arts colleges in western Michigan agreed to allow their
students to participate in the study. In addition, members of religious clubs and
organizations on a large university campus participated in the study. As indicated
in Table 3.1, the total sample ranged from 17 years to 53 years of age, with 77% of
the sample between the ages of 19 and 22.

Classrepresentation was asfollows: first-year students, 12.7%; sophomores,

22.5%; juniors, 30.3%; seniors, 25.4%; and graduate students, 8.8%.

55
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Table 3.1: Age of subjects.

Age Frequency Percent of Sample

17-18 9 4

19 32 15

20 63 29

21 47 22

22 25 1

23 13 6

24-30 13 6

31-53 14 6

; Missing 12 5

Subjects declared a variety of majors and represented schools and
departments throughout their respective institutions. Majors were grouped for the
study as follows: natural sciences, health sciences, education, social sciences/
humanities, business, and undecided. Forty percent of the subjects came from the
social science/humanities category due to their availability for this research. Table
3.2 summarizes this grouping of subjects by majors.

Subjects were chosen primarily from religiously affiliated colleges to ensure
the availability of respondents who had been raised in homes where religious

traditions were observed. Students were asked on a demographic questionnaire to
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declare a family denomination of religious affiliation. Only 3 respondents out of 228

left this question unanswered. The remaining subjects declared a wide variety of

denominational affiliations. An authority on church history was consulted in order to

group these different denominations (F. Graham, personal communication, June 20,

1993). Table 3.3 summarizes the subjects’ declared denominational affiliations.

Table 3.2: Academic majors of subjects.

Category/Major Frequency Percent of Sample
Natural sciences 28 12
Health sciences 41 18
Education 35 15
Social Sciences/Humanities 102 40
Business 25 11
Undecided 7 4

Table 3.3: Subjects’ denominational affiliations.

Denomination Frequency Percent of Sample
Mainline Protestant 29 13
Fundamentalist/evangelical 52 23
Christian reformed 57 25
Free Methodist 41 18
Catholic 10 4
Nondenominational 29 13
Other 7 3
|L Missing 3 1
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Items on a demographic questionnaire also asked subjects to assess their
own and their parents’ interest and participation in religion and religious activities.
Subjects reported their parents as either very interested or moderately interested in

religion/spirituality. Table 3.4 summarizes these results.

Table 3.4: Subjects’ assessment of their parents’ and their own interest in religion/
spirituality (percent of sample reported in each cell).

Level of Interest
Person
Very Low Low Moderate Very High
Mother 4.5 7.0 16.2 70.2
Father 8.0 9.4 17.5 60.5
Subject 0 44 25.9 69.7

Despite sharing a similar interest in religion with their parents, there seemed
to be a marked difference between subjects’ perceptions of their own and their
parents’ level ofinvolvement in religious activities and behaviors. As shown in Table
3.5, subjects reported that their parents were actively engaged in religious behaviors
such as praying, reading religious works, and going to church or synagogue. When
asked to choose between "never or rarely," "sometimes," and "often,"” 76.8% of the
total sample reported that their parents often engaged inreligious activities, whereas

only 49.1% said the same for themselves.
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Table 3.5: Subjects’ assessment of their own and their parents’ level of involve-
ment in religious activities and behaviors (percent of sample reported

in each cell).
Level of Involvement
Person
Never or Rarely Sometimes Often
Parents 10.5 12.7 76.8
Subject 13.2 37.7 49.1

When asked to check from a list the top three influences on their religious/
spiritual development, 72.4% of the total sample included their parents, as indicated
in Table 3.6. The next highest influence, peers, was selected by only 48.7%. For
this sample, interpersonal influences such as parents and peers were more
influential than institutional influences, such as formal education and church
services. In addition, individuals who were in informal relationships with the
subjects, such as parents and peers, were cited as more influential than individuals
who were in functional relationships with the subjects, such as teachers and pastors.

Table 3.6: Subjects’ selection of the top three influences on their religious/spiritual
development.

Influence Frequency Percent
Parents 165 72.4
Peers 111 48.7
Education 82 36.0
Church/synagogue 73 32.0
Pastors 65 28.5
Prayer/meditation 64 28.1
Teachers 60 26.3
| Religious reading 35 15.4
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Procedures

Questionnaires were arranged in a test packet and given to students in a
variety of psychology, communications, history, and general education courses in
the spring of 1993. The test packet included the following items:

1. Participant consent form explaining the nature of the research and
enlisting subjects’ participation. It indicated that by voluntarily completing and
returning the questionnaires, subjects were giving their consent to participate.

2. Data Sheet.

3. Parental Attachment Questionnaire (PAQ).

4. Religious Formation Questionnaire (RFQ).

5. Psychological Separation Inventory (PSI).

Copies of materials are in the Appendix.

Students responded to the measures in class and out of class. Students who
responded outside of class returned the test packets to their professors. Directions
were the same for both groups and were included in the test packets. The use of
social science and humanities courses as sources of subjects resulted in a smaller

male than female sample.

D hic Questi .
All respondents were asked to complete a demographic information form.
Information was collected on the following: age, year in college, major, religious

and/or denominational affiliation, living at home or away from home, and frequency



61

of church attendance. Items were alsoincluded to gather information about both the
subject's and the parents’ level of religious interest and activity and the major

influences on the respondent’s religious development.

AM f Religious F !

A 38-item Religious Formation Questionnaire (RFQ) was developed for this
research to assess the presence of attitudes and behaviors that reflect a willingness
to explore and make commitments within one’s religious and/or spiritual affiliation.
The version of the RFQ used in the present study contained four subscales:
Commitment After Exploration, Religious Exploration Ongoing, Commitment Without
Exploration, and Doubt Is Conducive to Growth. With the exception of the Doubt Is
Conducive to Growth subscale, the other three subscales roughly correspond to the
identity statuses, identity achievement, moratorium, and foreclosure, from the
identity status model developed by James Marcia (1966). In Marcia’s model, four
identity statuses--identity achievement, diffusion, moratorium, andforeclosure--were
conceptualized in order to describe the presence or absence of exploration of and/or
commitment to an ideological or interpersonal content area, such as occupation
(ideological) and friendship (interpersonal) (see Table 3.7).

Respondents were asked to answer each of the 38 items on a 5-point Likert

scale ranging from Strongly Disagree (1) to Strongly Agree (5).
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Table 3.7: The four identity statuses as derived from the presence or absence of
exploration and commitment.

Commitment Dimension
Present Absent
Present Achievement Moratorium
Exploration Dimension
Absent Foreclosure Diffusion _

Individual items were either created by the researcher or taken from
preexisting measures of ego identity formation (Adams, Bennion, & Huh, 1989),
religious orientation (Allport & Ross, 1967), religious quest (Batson & Bentis, 1982;
Batson & Schoenrade, 1991a, 1991b; McFarland, 1991; McFarland & Warren,
1992), and religious maturity (Dudley & Cruise, 1990). Experts were consulted
regarding the face validity of the RFQ items. In personal meetings, writing, and
group consultations, these campus ministers, student affairs professionals,
counselors, and teachers provided clarification on the wording of some of the items
and suggested the addition or exclusion of items. Finally, items were created with
the assumption that individuals taking the assessment came to college with a
religious affiliation or were raised in homes where religious traditions were observed.

Piloting the RFQ. Initially, a 45-item RFQ containing six subscales was
piloted with a group of 25 college students. The six subscales highlighted different
aspects of religious exploration and commitment. For the pilot study, the RFQ

subscales were Commitment After Exploration, Exploration Ongoing/No
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Commitment, Commitment Without Exploration, Openness to Change, Active
Questioning, and Doubt Is Conducive to Growth.

The pilot study yielded preliminary reliability data for the RFQ subscales.
Reliability was assessed by an internal consistency method. Based onitem-analysis
statistics, a decision was made to drop seven items from the measure. After
deleting these items, Cronbach alphas for each of the six subscales were as follows:
.59 for Commitment After Exploration, .85 for Exploration Ongoing/No Commitment,
.68 for Commitment Without Exploration, .75 for Openness to Change, .68 for Active
Questioning, and .54 for Doubt Is Conducive to Growth. A Cronbach alpha of .72
was derived for the measure as a whole.

This pilot investigation also provided evidence supporting the construct
validity of the RFQ subscales. The same 25 students responded to the revised
version of the 64-item Extended Objective Measure of Ego Identity Status (EOM-
EIS; Bennion & Adams, 1986). This self-report instrument measures the extent to
which individuals are exploring within or committed to a variety of ideological and
interpersonal identity content domains. The content of ideological areas includes
assessment of occupational, philosophical, political, and religious issues.
Interpersonal content domains are friendship, dating, sex role, and recreational
pursuits. Four ego identity statuses (Marcia, 1966) are derived from the presence
or absence of exploration or commitment (Table 3.6). Raw scale scores for identity
diffusion (no exploration/no commitment), foreclosure (no exploration/commitment),

moratorium (exploration/no commitment), and achievement (exploration/
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commitment) statuses can be assigned for an ideological, interpersonal, and/or
combined identity status.
Of interest in the pilot study were relationships between those identity
statuses that provide evidence of either previous or current exploration and
commitment, achievement and moratorium, and the different religious formation

subscales. These correlations are reported in Table 3.8.

Table 3.8: Correlations between RFQ subscales and EIS Achievement and EIS

Moratorium.
Identity Status
RFQ Subscale
Achievement Moratorium
Religious Commitment After .62** .16
Exploration
Religious Exploration/No .30 .78**
Commitment
Commitment Without -13 -.20
Exploration
Active Questioning 46" 67**
Openness to Change .26 .48*
Doubt Is Conducive to Growth 44* .20
*p <.05. **p < .01.

The construct validity of the RFQ subscales was partially supported in this
pilot study. As expected, significant positive correlations were found between scale

scores on the EIS-Identity Achievement status, which measures the presence of



65

both exploration and commitment, and scores on the RFQ subscale Exploration
After Commitment. The moratorium status, which measures the presence of
identity exploration and the absence of commitment, was significantly correlated with
those RFQ subscales that emphasized ongoing exploration, active questioning, and
openness to change. Also as expected, RFQ Commitment Without Exploration was
unrelated to either identity status. Interestingly, RFQ Doubt Is Conducive to Growth
was positively correlated with the Identity Achievement status but not the moratorium
status. This result suggests that religious doubt may be a process used by
individuals after making religious commitments. Individuals involved in ongoing
exploration such as those individuals in the moratorium status may see doubt in a
different light.

REQ and the present study. After administering the RFQ to subjects (N =
228) in the present study, simple correlation coefficients were computed among the
six different RFQ subscales. Table 3.9 presents these correlations.

Strong intercorrelations between RFQ Religious Exploration/No Commitment,
RFQ Openness to Change, and RFQ Active Questioning suggested that these
subscales were measuring the same phenomena. Therefore, a new subscale,
Religious Exploration Ongoing, was created by pooling items from the above three
scales.

After incorporating this change, the RFQ measure used in the present study

had four subscales: Commitment After Exploration, Religious Exploration Ongoing,
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Commitment Without Exploration, and Doubt Is Conducive to Growth.

intercorrelation matrix for the four subscales is presented in Table 3.10.

Table 3.9: Correlations among the six RFQ subscales.

An

RFQ Subscale 1 2 3 4 5 6

1. RFQ-1 -— 42" .03 .44 .10 24"
2. RFQ-2 —- -.20" .54* 70" -.06
3. RFQ-3 —- -.36" -.34* -.32*
4. RFQ-4 -— .48* .09
5. RFQ-5 —- 35"
6. RFQ-6 —

*p < .01.

Key: RFQ = Religious Formation Questionnaire, RFQ-1 = Commitment After
Exploration, RFQ-2 = Religious Exploration/No Commitment, RFQ-3 = Religious
Commitment/No Exploration, RFQ-4 = Active Questioning, RFQ-5 = Openness to

Change, RFQ-6 = Doubt Is Conducive to Growth.

Table 3.10: Correlations among the four RFQ subscales used in the present study.

RFQ Subscale 1 2 3 4
1. RFQ-1 - -.26* .01 .23*
2. RFQ-2 —- -.28* A3
3. RFQ-3 -— -.33*
4. RFQ-4 —-
*p <.01.

Key: RFQ = Religious Formation Questionnaire, RFQ-1 = Commitment After

Exploration, RFQ-2 = Religious Exploration Ongoing, RFQ-3 =
Commitment/No Exploration, RFQ-4 = Doubt Is Conducive to Growth.

Religious
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Cronbach alpha coefficients for the four RFQ subscales were as follows: .65
for Commitment After Exploration, .79 for Religious Exploration Ongoing, .74 for
Commitment Without Exploration, and .70 for Doubt Is Conducive to Growth.

Further evidence supporting the construct validity of the current version of the
RFQ exists in the finding of predictable relationships between the four RFQ
subscales and items from the data sheet, which assessed both subjects’ and their
parents’ interest and involvement in religion and spirituality (see Table 4.2).
Significant correlations were obtained between subjects’ self-assessment of current
interest in religion and spirituality and RFQ Commitment After Exploration (¢ = .38,
p <.001), frequency of church attendance and RFQ Commitment After Exploration
(r=.22, p <.01), and frequency of religious/spiritual activity in the home and RFQ
Commitment After Exploration (r = .29, p <.001).

On the other hand, subjects’ current interest in spirituality, frequency of
church attendance, and frequency of religious/spiritual activity in the home were
significantly negatively correlated with the RFQ subscale Religious Exploration
Ongoing (£ = -.22, p <.001; [ = -.23, p <.001, r = -.21, p < .01, respectively).

As expected, moderate positive correlations were observed between subjects’
assessment of mothers’ and fathers’ current interest in religion and spirituality,
frequency of parents’ religious/spiritual activity in the home, and the RFQ subscale
Commitment Without Exploration (r = .22, p <.001;r=.29, p<.001;r=.29,p <

.001, respectively).
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Interestingly, respondents’ current interest in religion and spirituality was
significantly correlated with the RFQ subscale Doubt Is Conducive to Growth (r =
.20, p =.002). Appreciation of doubt as a tool for further religious/spiritual growth is
also suggested by a significant correlation between RFQ Doubt Is Conducive to
Growth and RFQ Commitment After Exploration (r = .24, p < .001). This same
attitude toward doubt was not witnessed among those who had made commitments
without having explored; as would be expected, this subscale was negatively

correlated with RFQ Commitment Without Exploration (r = -.38, p <.001).

rent-Youn I ionshi
Aseparateness measure. The Psychological Separation Inventory (Hoffman,

1984) is a 138-item self-report questionnaire developed to assess four domains of
separation from parents: functional independence, emotional independence,
attitudinal independence, and conflictual independence. These four aspects of
parent-adolescent independence were drawn from psychoanalytic theory that
emphasizes the importance of the adolescent/young adult becoming disentangled
from parental controls and less dependent on parents to meet their emotional,
attitudinal, and functional needs (Blos, 1967, 1979).

In this study, separateness was measured using the 50-item Conflictual
Independence (Cl) subscale from the Psychological Separation Inventory. The
Conflictual Independence subscale is a measure of an individual's freedom from
excessive anger, guilt, resentment, and mistrust of his/her parents. In a recent

review of separation and attachment measures, Cl scores were found to be (a)
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generally uncorrelated with the other three PSi scale scores and (b) relative to these
other scales, a more consistent and prominent predictor of (adolescent) adjustment
indices (Lopez & Gover, 1993; Rice etal., 1990). Respondents are asked to rate on
a 5-point Likert scale how accurately the item statement describes him/her, ranging
from not at all true for me (1) to very true for me (5). Higher Cl scores reflect a more
positive psychological separateness from parents. Rice etal. (1990) suggested that
adolescents with high Cl scores have more positive feelings about their separation
from parents. Lopez et al. (1992) added that higher Cl scores highlight a less
emotionally reactive parent-young adult relationship. Separate Cl scores for the
mother-young adult relationship and father-young adult relationship can be
computed as half of the items pertain to each parent. Hoffman reported internal
consistencies of .88 t0 .92 (Cronbach alpha), and 2-to 3-week test-retest correlation
scales ranged from .85 to .96 for both Cl-Mother and Cl-Father. Subsequent
research using the Cl subscales has provided additional evidence of its reliability
and validity (Blustein et al., 1991; Lopez, 1991; Lopez et al., 1992). In the present
study, Cronbach alpha coefficients for the Cl-Mother and Cl-Father scales were .93
and .92, respectively.

A connectedness measure. Young adults’ perception of connectedness to
parents was measured using the 55-item Parental Attachment Questionnaire (PAQ;
Kenny, 1987). The PAQ was designed specifically for use with adolescents and
young adults. Items were constructed to assess a variety of interpersonal content

areas, such as parent availability, understanding, acceptance, respect for
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individuality, facilitation of independence, interest in interaction with parents, affect
toward parents during visits, student help-seeking behavior in times of stress, and
satisfaction with help obtained from parents.

In a subsequent study, Kenny (1990) subjected the PAQ items to a factor
analysis and, on the basis of this analysis, developed three distinct scales: Affective
Quality of Relationships, Parents as Facilitators of Independence, and Parents as
Source of Emotional Support. These scales accounted for 46% of the variance in
the total measure. Kenny stated that these factors were consistent with the
theoretical focus in the design of the questionnaire. Attachment theory (Ainsworth
et al., 1978; Bowlby, 1988; Mahler et al., 1975) suggests that there must be an
enduring emotional bond that serves as a secure base for providing emotional
support and fostering autonomy.

ltems in the subscales Parents as Facilitators of Independence, Affective
Quality of the Relationship, and Parents as Sources of Emotional Support are
responded to using a 5-point Likert scale. High scores are indicative of a close
relationship with parents, the kinds of relationships adolescents turn to for support,
affirmation, or emotional refueling.

Kenny reported a test-retest reliability over a two-week period to be .82 to .91
for the three scales. Cronbach alpha coefficients were .96 for Affective Quality of the
Relationship and .88 for both Parents as Facilitators of Independence and Parents
as Sources of Emotional Support. Correlations between the PAQ and social

desirability were insignificant. Subsequent research using the PAQ scales has
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provided further evidence of its reliability and validity (Kenny, 1988; Kenny &
Donaldson, 1991; Lopez & Gover, 1993). In the present study, Cronbach alpha
coefficients were as follows: .96 for Affective Quality of the Relationship, .86 for
Parents as Facilitators of Independence, and .84 for Parents as Sources of

Emotional Support.

Design

This study is descriptive in nature and can be considered to be a correlational
field study (Gelso, 1980). Itis concerned with the relationship between subjects’
perceptions of current parent-young adult relationship characteristics and young
adult religious exploration. The independent variables were measures of
separateness and connectedness in the parent-young adult relationship, and the
dependent variables were scores from the Religious Formation Questionnaire.
There were no experimental manipulations and no assignment of subjects to
treatments. Scholars interested in the benefits of parent-adolescent relationship
patterns to young adult development have not attempted to link such patterns with
youngadultreligious development. Inaddition, whereas empirical studies examining
the role of connectedness and separateness in adolescent and young adult
development are on the rise, there have been no attempts to look at the effects of
these parent-young adult relationship characteristics on religious development in
young adults. This correlational field study represents an attempt to make

inferences on theoretical grounds and to test theory-driven hypotheses conceming
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the influence of parent-young adult relationship characteristics on religious

exploration and commitment.

Research Hypotheses

Separate research hypotheses were developed for each RFQ subscale.
Each subscale emphasizes a different quality of religious formation, and the
previous research cited in this study has suggested that different relationships with
the separateness and connectedness variables may occur. Given the suggestions
of theory (e.g., Grotevant & Cooper, 1988; Josselson, 1988), the most adaptive
pattern of parent-young adult relationships would be characterized by positive
perceptions of connectedness coupled with evidence of separateness from one’s
mother and father. Therefore, it was expected that students having engaged in
religious exploration or in the process of ongoing exploration will experience greater
levels of separateness from and connectedness with parents. Those students who
have made commitments after exploration will also report higher levels of
connectedness. On the other hand, previous research on identity formation (Archer,
1986; Marcia, 1980; Waterman, 1982) has suggested that students who make
religious commitments without exploring will be more connected to and less
separated from parents.

Making hypotheses about students who view doubt as conducive to growth
is more difficult. Although theoreticians view doubt as a part of the religious
development process, it is unclear whether doubt is used more by those who have

made religious commitments and are exploring within those commitments or by
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who continue to explore without having made religious or spiritual

commitments. Making this distinction is beyond the scope of this study. However,

forthose students who consider doubt an ally in their religious/spiritual development,

theory

suggests they will also report higher levels of separateness and

connectedness in their relationships with parents.

below:

used.

The research hypotheses associated with each RFQ subscale are listed

Hypothesis 1: Scores on both the separateness and connectedness
variables will make significant, positive, unique, and conjoint contributions to
RFQ Commitment After Exploration scores above and beyond the effects of
students’ age.

Hypothesis 2: Scores on both the separateness and connectedness
variables will make significant, positive, unique, and conjoint contributions to
RFQ Exploration Ongoing scores above and beyond the effects of students’
age.

Hypothesis 3: Scores on the separateness variables will make a significant
negative contribution to RFQ Commitment Without Exploration scores above
and beyond the effects of students’ age.

Hypothesis 4: Scores on the connectedness variables will make a significant
positive contribution to RFQ Commitment Without Exploration scores above
and beyond the effects of students’ age and the effects of separateness.

Hypothesis 5: Scores on both the separateness and connectedness
variables will make significant, positive, unique, and conjoint contributions to
RFQ Doubt Is Conducive to Growth scores above and beyond the effects of
students’ age.

lysis of
Toaddress the preceding hypotheses, a hierarchical regression strategy was

In hierarchical regression, the researcher chooses the order in which the
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independent variables are entered into the regression equation. The order of entry
is chosen before the analysis of data and is based on some theoretical rationale. In
the present study, such aregression allowed a test of whether the separateness and
connectedness variables made separate and/or conjoint contributions to young adult
religious formation. Specifically, with the full sample (N = 214), excluding those 14
individuals who indicated that they were more than 30 years old, separate
regressions predicting each of the four RFQ scale scores were computed. In
constructing the model, students’ age was controlled for because age was
significantly correlated with each of the dependent variables and uncorrelated with
the relationship measures. Next, scores on the Cl-Mother and Cl-Father scales, the
separateness variable, were entered in a block. After the separateness measures,
scores from the connectedness variable, PAQ Affective Quality of Attachment, PAQ
Parental Role in Providing Emotional Support, and PAQ Parental Fostering of
Autonomy, were also entered as a block. Finally, in line with previous research
which suggested that gender moderates the relative contributions of separateness
and connectedness to psychological growth, the same regression models were run
for men and women only if gender differences were noted in the pattern of

interrelationships among predictor and criterion variables.



CHAPTER IV

RESULTS

This chapter is divided into three sections. The first section provides sample
characteristics, as well as an examination of the main measures used in this study.
The second section is devoted to the hypotheses associated with each Religious
Formation Questionnaire (RFQ) subscale and presents the results of the regression
analyses. The rest of the chapter provides results related to the measure developed

specifically for this study, the RFQ.

S le Cl terist

First, sample characteristics are presented using descriptive statistics for the
predictor and criterion measures. Next, correlation coefficients between all variables
for both the male and female respondents are presented in order to highlight
patterns of interrelationships among predictor and criterion variables. Finally, gender
differences on all variables are examined using a multivariate analysis of variance
procedure.

Descriptions of the predictor variables were obtained by examining means for
the separateness (Cl) and connectedness (PAQ) scales. Means for male and

female subjects were calculated separately because of the importance of gender in

75
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theory and research concerning these relationship characteristics in family
relationships (Gilligan, 1982; Josselson, 1988; Kenny & Donaldson, 1991). The
average item mean for each scale, on which the range of possible item ratings was
from 1to 5, was used as a way of describing the respondents’ overall rating for each
scale. Scores onthe connectedness scales indicated the following: (a) respondents
viewed the affective quality of their relationships with parents as positive (average
item mean on the PAQ Affective Quality of Attachment scale was 4.09 for men and
4.12 for women); (b) they viewed their parents as fostering independence (average
item mean on the PAQ Parental Fostering of Autonomy scale was 3.97 for men and
3.94 for women); and (c) they viewed their parents as emotionally supportive when
needed (average item mean on the PAQ Parental Role in Providing Emotional
Support was 3.55 for men and 3.67 for women).

Ratings on the separateness scales indicated that subjects also reported
positive psychological separation from their parents. With possible score ranges for
both Cl-Mother and Cl-Father being 0to 100, respondents viewed their relationships
with their mothers (M = 82.30) and fathers (M = 85.32) as free from excessive guilt,
distrust, responsibility, anxiety, inhibition, resentment, and anger.

Ratings on the RFQ scales revealed that subjects were committed after
engaging in a period of exploration and were willing to view doubt as important to
their ongoing religious and spiritual growth. Once again, with item ratings ranging
from 1to 5, the average item mean on RFQ Commitment After Exploration was 3.33

for men and 3.34 for women; for RFQ Doubt Is Conducive to Growth, the average
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item mean was 3.88 for men and 3.87 for women. For RFQ Religious Exploration
Ongoing, average item means of 3.12 for men and 3.08 for women revealed a
sample that was only moderately engaged in ongoing exploration. Finally, lower
item means of 2.30 for men and 2.31 for women on the RFQ Commitment Without
Exploration subscale suggest that respondents had not allowed parental or family
religious traditions to dictate the nature of their religious exploration and
commitments.

The means and standard deviations for male and female respondents and for
the combined sample are presented in Table 4.1.

Table 4.2 presents an intercorrelation matrix between all the variables
considered in this study for the full sample. The intercorrelations between the
parent-young adult relationship measures were strong and suggest that they may
have been assessing similar relationship processes. Affective Quality of Attachment
(PAQ-1), in particular, was strongly correlated with Parental Fostering of Autonomy
(PAQ-2), Parental Role in Providing Emotional Support (PAQ-3), and Conflictual
Independence from mother and father (CI-M and CI-F). However, the correlation
was not so high as to present problems of multicollinearity in subsequent analyses

(Tabachnick & Fidell, 1989).

Gender Differences
Gender differences on the measures of interest were evaluated with a two-
sample multivariate analysis of variance (MANOVA). The data indicated that there

was no main effect for gender. Contrary to what other investigators have
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Table 4.1: Means and standard deviations of male, female, and combined samples
on measures of separateness, connectedness, and religious formation.

—

Men (n = 83) Women (n = 145) Combined (N =

Measure 228)
M SD M SD M sSD
Connectedness (PAQ)
Affective Quality of 98.16 | 15.75 | 98.88 | 19.41 | 98.64 18.14

Attachment (24 items)

Parental Fostering of 55.58 7.84 | 55.16 9.38 55.30 8.93
Autonomy (14 items)

Parental Role in Providing

Emotional Support (14 49.70 8.82 51.38 9.66 50.82 9.43
items)
Separateness (Cl)
Cl-Mother (25 items) 83.17 | 13.30 81.58 16.90 82.30 156.74
Cl-Father (25 items) 87.71 12.30 83.23 16.82 85.32 15.77
Religi E lion (REQ)
Commitment After 19.98 3.72 20.04 4.02 20.04 3.92

Exploration (6 items)

Religious Exploration 56.16 | 10.90 55.44 10.62 56.16 10.81
Ongoing (18 items)

Commitment Without 13.80 417 13.86 4.40 13.80 4.31
Exploration (6 items)

Doubt Is Conducive to 31.04 4.82 30.96 3.95 30.96 4.28
Growth (8 items)

Key: PAQ = Parental Attachment Questionnaire, Cl = Conflictual Independence, RFQ = Religious
Formation Questionnaire. The possible ranges for the measures were as follows: for Affective
Quality of Attachment, 24-120; for Parental Fostering of Autonomy, 14-70; for Parental Role in
Providing Emotional Support, 14-70; for Cl-Mother, 0-100; for CI-Father, 0-100; for Commitment After
Exploration, 6-30; for Religious Exploration Ongoing, 18-90; for Commitment Without Exploration,
6-30; and for Doubt Is Conducive to Growth, 8-40. Scales were scored such that higher scores
indicate more of the construct measured.
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demonstrated withrespectto connectedness, nosignificant gender differences were
found on the PAQ subscales. Along all three relationship dimensions, men rated
their connectedness relationships with parents as positively as did women. The
same can be said for the measures of separateness; no significant gender
differences were found for conflictual independence from either mother or father.

Correlations. Simple correlation coefficients between the parent-young adult
relationship measures and the religious formation variables were computed
separately for both the male and female respondents. Table 4.3 presents the
Pearson product-moment correlations and the overall pattern of interrelationships
among the predictor and criterion variables. The parent-young adult relationship
measures were strongly correlated for both women and men in this sample.
However, these correlations were not so high as to present problems of
multicollinearity in subsequent analyses (Tabachnick & Fidell, 1989).

Few gender differences were noted in the pattern of correlations between
these measures. The model-related predictors were unrelated to RFQ Commitment
After Exploration for both men and women. The separateness measure, Cl-Father,
was positively related to RFQ-Commitment Without Exploration for women. CI-
Father was also positively correlated with RFQ Doubt Is Conducive to Growth, but
only for men. The other separateness measure, Cl-Mother, was negatively related
to RFQ Commitment Without Exploration for women only.

Both men and women evidenced significant correlations between the

connectedness measures and religious formation scores. Both PAQ Affective
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Quality of Attachment and PAQ Parental Role in Providing Emotional Support were
positively related to RFQ Commitment Without Exploration for men and women.
PAQ Parental Fostering of Autonomy was positively related to RFQ Doubt Is

Conducive to Growth for men but not for women.

Table 4.3: Pearson product-moment intercorrelation matrix.

Measure 1 2 3 4 5 6 7 8 9
1. PAQ-1 -- .64 79** | 63* | .64™ | -00 -17 .24° 15
2. PAQ-2 .70** - .35 | .60*™ | .51* A7 -17 -.06 .33
3. PAQ-3 .83** .46 - .36 | 47" | -.09 .09 32" 15
4. CI-M T J2 42* -- 52 .07 -23 .00 .06
5. CI-F .48°* AT .40** | .48* - .00 -.02 .08 .23*
6. RFQ-1 .07 -.03 A7 -.07 .10 - -.35" -.00 .23*
7. RFQ-2 -.16* -.16* -15 -13 -7t -.35* - -.35* -.14
7. RFQ-3 22* .04 31 | .04 .24 .01 -.35* - -.33"
9. RFQ-4 .00 .02 .05 -.06 .01 29" | -14 =27 -

*p <.05. **p < .001.

Note: Correlations above the diagonal are for men, and correlations below the
diagonal are for women. For men, n = 83, and for women, n = 145.

Key: PAQ-1 = Affective Quality of Attachment, PAQ-2 = Parental Fostering of
Autonomy, PAQ-3 = Parental Role in Providing Emotional Support, CI-M =
Conflictual Independence From Mother, CI-F = Conflictual Independence From
Father, RFQ-1 = Commitment After Exploration, RFQ-2 = Religious Exploration
Ongoing/No Commitment, RFQ-3 = Commitment Without Exploration, RFQ-4 =
Doubt Is Conducive to Growth.



82
The Main Hypotheses

Separate hierarchical regressions for each of the RFQ subscales were run
for the full sample (N = 214). With the exception of RFQ Commitment Without
Exploration, the initial variable of entry, age, did not make a statistically significant
contribution. After controlling for the effects of age, the separateness variables also
failed to make statistically significant contributions to scale scores on RFQ
Commitment After Exploration, RFQ Exploration Ongoing, RFQ Commitment
Without Exploration, and RFQ Doubt Is Conducive to Growth.

After controlling for the effects of age and the block of separateness variables,
the connectedness variables did explain statistically significant amounts of variance
in scores for the RFQ Commitment After Exploration, RFQ Commitment Without
Exploration, and RFQ Doubt Is Conducive to Growth scales.

The nonsignificant results for RFQ Exploration Ongoing will be presented first.
Next, the significant results for RFQ Commitment After Exploration, RFQ Doubt Is
Conducive to Growth, and RFQ Commitment Without Exploration will be presented.
Because moderate gender differences were observed in the pattern of relationships
between RFQ Commitment After Exploration and conflictual independence from
father (see Table 4.3), the regression for RFQ Commitment Without Exploration will

be presented for the full, male, and female samples.

D lent Variable: RFQ Exploration Ongoi
The hypothesis associated with this RFQ scale predicted that scores on the

separateness and connectedness variables would make significant, unique, and
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conjoint contributions to Religious Exploration Ongoing/No Commitment scores after
controlling for the effects of students’ age. Table 4.4 presents a summary of the
hierarchical regressions of RFQ Exploration Ongoing/No Commitment scores. For
the full sample, neither age nor the blocks of relationship variables made significant

contributions to this RFQ subscale.

Table 4.4: Summary of hierarchical regressions of Exploration Ongoing scores.

R R?Change | E Change B
Full Sample (N = 214)
Age .00 .00 .006 .00
Separateness .09 .01 .850
Cl-Mother -.07
Cl-Father -.00
Connectedness 1 .02 1.050
PAQ-1 .24
PAQ-2 -13
PAQ-3 -.21

Key: CI = Conflictual Independence, PAQ = Parental Attachment Questionnaire,
PAQ-1 = Affective Quality of Attachment, PAQ-2 = Parental Fostering of Autonomy,
and PAQ-3 = Parental Role in Providing Emotional Support.

iable: itment

After Exploration

Itwas hypothesized that both the separateness and connectedness variables
would make significant, unique, and conjoint contributions to the prediction of the
RFQ Commitment After Exploration scores above and beyond the effects of

students’ age. With regard to the full-sample regression, the initial variable of entry
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(age) failed to make a statistically significant contribution to the prediction of RFQ
Commitment After Exploration. Asindicated in Table 4.5, the block of separateness
variables were also nonsignificant. However, the block of connectedness variables
significantly predicted commitment after exploration, after controlling for the effects
of age and the separateness scores (R? change = .07). The connectedness
variable, PAQ-3 Parental Role in Providing Emotional Support, significantly and

positively predicted scores on the RFQ scale (B = .41).

Table 4.5: Summary of hierarchical regressions of Commitment After Exploration

scores.
Variable R R?*Change | F Change B
Full Sample (N = 214)
Age .02 .00 14 .07
Separateness 10 .01 .87
Cl-Mother -.07
Cl-Father .04
Connectedness .26 .07 3.78*
PAQ-1 -21
PAQ-2 .03
PAQ-3 41
*p <.05.

Key: CI = Conflictual Independence, PAQ = Parental Attachment Questionnaire,
PAQ-1 = Affective Quality of Attachment, PAQ-2 = Parental Fostering of Autonomy,
and PAQ-3 = Parental Role in Providing Emotional Support.
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Dependent Variable: RFQ Doubtls
Conducive to Growth

It was expected that scores on both the separateness and connectedness
yariables would make significant and conjoint contributions to RFQ Doubt Is
Conducive to Growth scores above and beyond the effects of age. The hierarchical
regression for the full sample is described in Table 4.6. The variable age did not
make a significant contribution to the prediction of this RFQ subscale. The
subsequent block of separateness variables were also unsuccessful in predicting

RFQ Doubt Is Conducive to Growth.

Table 4.6: Summary of hierarchical regressions of Doubt Is Conducive to Growth

scores.
Variable R R?Change | E Change B
Full Sample (N = 214)
Age .05 .00 .53 .04
Separateness A1 .01 .94
Cl-Mother .01
Cl-Father .08
Connectedness .23 .05 2.75*
PAQ-1 -.38
PAQ-2 .29
PAQ-3 .24
*p < .05.

Key: CI = Conflictual Independence, PAQ = Parental Attachment Questionnaire,
PAQ-1 = Affective Quality of Attachment, PAQ-2 = Parental Fostering of Autonomy,
and PAQ-3 = Parental Role in Providing Emotional Support.
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As in the regression for RFQ Commitment After Exploration, the
connectedness block made a significant contribution to RFQ Doubt Is Conducive to
Growth (R? change =.05). Unlike the results for RFQ Commitment After Exploration,
no single PAQ measure stood out as more predictive of this RFQ scale.

With regard to RFQ Commitment Without Exploration, it was expected that
the separateness measures would make a negative contribution to making religious
commitments without a period of exploration, whereas the block of connectedness
measures would make a positive contribution. The results partially support these
predictions (see Table 4.6).

Unlike the results observed for the previous RFQ scales, the initial variable
entry, students’ age, explained significant variance in RFQ Commitment Without
Exploration scores (B2 =.06). With regard to the full-sample regressions, the block
of separateness scores failed to significantly predict this outcome variable. A closer
examination of the separateness subscales revealed some unexpected results—
conflictual independence from father significantly and positively predicted scores on
this RFQ subscale (B = .11).

The subsequent entry of the block of connectedness scores made a notable
contribution to the overall model in the full sample (R? change = .08). A closer
examination of the connectedness subscales reveals that, as expected, the

subscales measuring relational closeness (PAQ-1) and parents as sources of
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Table4.7: Summary of hierarchical regressions of Commitment Without Exploration

scores.
Variable R R?Change | E Change B
Full Sample (N = 214)
Age .24 .06 12.12** -.18
Separateness .29 .02 2.56
Cl-Mother -12
Cl-Father A1
Connectedness 41 .08 5.98**
PAQ-1 .19
PAQ-2 -.21
PAQ-3 .23
Women (n = 136)
Age .21 .04 5.69** -17
Separateness .30 .04 2.74
Cl-Mother -12
Cl-Father .16
Connectedness .41 .07 3.58**
PAQ-1 .08
PAQ-2 -.15
PAQ-3 .31
Men (n = 78)
Age 31 .10 7.08** -22
Separateness .32 .00 .03
Cl-Mother -1
Cl-Father .18
Connectedness .50 15 3.84*
PAQ-1 .47
PAQ-2 -.30
PAQ-3 .14
*p <.05. **p < .01.

Key: CI = Conflictual Independence, PAQ = Parental Attachment Questionnaire,
PAQ-1 = Affective Quality of Attachment, PAQ-2 = Parental Fostering of Autonomy,
and PAQ-3 = Parental Role in Providing Emotional Support.
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emotional support (PAQ-3) significantly and positively predicted making religious
commitments without exploring (B = .19 and .23, respectively). On the other hand,
the connectedness subscale measuring parental fostering of autonomy (PAQ-2)
significantly and negatively predicted RFQ Commitment Without Exploration (B =
-.21). Overall, the separateness and connectedness variables accounted for 11%
of the variance in RFQ Commitment Without Exploration scores in the combined
sample.

The separate regressions within each gender group revealed that for both
men (R? = .25) and women (R® = .17) the full model of age plus the parent-young
adult relationship measures explained significant variance in the RFQ Commitment
Without Exploration scale score. As expected, the connectedness variables
accounted for most of the variance in both men’s and women’s models (R* change =
.14 and .08, respectively). For both men and women, emotional support from
parents and the affective quality of the attachment accounted for substantial
contributions to the overall model (B = .61 and .39, respectively). However, men
gave a higher weight to the closeness of the relationship with parents (B = .47),
whereas women favored the emotional closeness variable (B =.31). Notable is the
relative strength of the connectedness variable, Parental Fostering of Autonomy, for
both men (B =-.21) and women (B = -.15).

Finally, there were gender-related differences in the relative contributions of
the separation component to the prediction of this RFQ subscale. For women,
conflictual independence from father made a significant, positive contribution to the

overall model (B = .16) for RFQ Commitment Without Exploration. Conflictual
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independence from father (B = -.18) did not make a significant contribution to the
overall model of religious commitment without exploration for men. In addition,
although the overall block of separation variables were statistically nonsignificant for
both men and women, separateness approached significance for women (R?

change = .04, E change = 2.74, p = .06).

idati ligi

Post-hoc analyses were conducted to consider the relationship between
demographic or subject characteristics and the RFQ subscales. One-way analyses
of variance (ANOVAs) were conducted to determine whether subjects’ scores onthe
RFQ subscales differed with respect to year in school, major, and religious
denomination/affiliation. Scheffé follow-up comparisons also were conducted
whenever the ANOVAs were statistically significant.

Relationships between subjects’ year in school and each of the RFQ
subscales were examined. Subjects’ year in school was divided into five levels: first
year, sophomore, junior, senior, and graduate student. For RFQ Exploration After
Commitment, RFQ Exploration Ongoing/No Commitment, and RFQ Doubt Is
Conducive to Growth, no group differences were revealed. For RFQ Commitment
Without Exploration, the omnibus null hypothesis was rejected (E [4, 219] =2.76, p
<.05). However, Scheffé follow-up comparisons revealed that no two groups were
significantly different at the .05 level.

Similar analyses were conducted, with college major asthe grouping variable.
There were five groups of the major variable: natural sciences, health sciences,

education, social sciences, and humanities. For RFQ Exploration After Commitment
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and RFQ Exploration Ongoing/No Commitment, the null hypothesis suggesting no
group differences was accepted. For RFQ Commitment Without Exploration and
RFQ Doubt Is Conducive to Growth, the omnibus null was rejected (E [4, 219] =
4.70, p < .01; E [4, 219] = 4.66, p < .01, respectively). Once again, the Scheffé
multiple-comparison procedure wasrun todetermine significantdifferences between
groups. With respect to RFQ Commitment Without Exploration, at the .05 level, the
social sciences and humanities majors scored significantly lower than both the
natural sciences and business majors. In other words, social science and
humanities majors declared less of a tendency to make religious commitments
without exploring than did business and natural science majors. A similar group
difference was noted with the RFQ Doubt Is Conducive to Growth subscale. Social
sciences and humanities majors scored significantly higher than business majors,
indicating more of a willingness to view doubt as an ally in their religious/spiritual
development.

Finally, ANOVAs were conducted to determine whether RFQ subscales were
related to subjects’ religious denominations/affiliations. The religious denomination
variable had six groups: Mainline Protestant, Fundamentalist Evangelical, Christian
Reformed, Free Methodist, Catholic, and Nondenominational. No group differences
were observed for RFQ Exploration After Commitment, RFQ Exploration
Ongoing/No Commitment, and RFQ Doubt Is Conducive to Growth. Religious
affiliation did not account for significant differences among the scores for each of

these RFQ subscales. Religious affiliation had an influence on RFQ Commitment
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Without Exploration, as the omnibus null was rejected (E [6, 218] = 2.79, p < .05).
However, no two groups were significantly different at the .05 level.

To demonstrate further evidence for the construct validity of the current
version of the RFQ, simple correlations were computed between the four RFQ
subscales and items from the demographic questionnaire that assessed both
subjects’ and their parents’ interest and involvement in religion and spirituality. It
was expected that the more interested and involved respondents were with religion,
the more they would report religious commitments after a period of exploration. In
fact, moderate positive correlations were observed between subjects’ self-
assessment of currentinterest in religion and spirituality and RFQ Commitment After
Exploration (r = .38, p < .001), frequency of church attendance and RFQ
Commitment After Exploration (r = .23, p < .001), and frequency of subjects’
religious/spiritual activity in the home and RFQ Commitment After Exploration (r =
.33, p <.001).

On the other hand, for students engaged in ongoing religious exploration, it
was expected that (a) their current interest in spirituality, (b) frequency of church
attendance, and (c) frequency of religious/spiritual activity in the home would be
unrelated to or negatively correlated with RFQ Religious Exploration Ongoing. In
fact, a, b, and c were significantly negatively correlated to the RFQ subscale
Religious Exploration Ongoing (r=-.22, p<.001;r=-22,p<.001;andr=-21,p
< .01, respectively).

Itwould also make sense that higher parental interest in and involvement with

religion and spirituality would be found among those respondents who reported
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making commitments without having explored. Indeed, moderate positive
correlations were observed between subjects’ assessment of (a) mother’s and (b)
father's current interest in religion and spirituality and (c) frequency of parents’
religious/spiritual activity in the home with the RFQ subscale Commitment Without
Exploration (r = .22, p <.001; r=.29, p <.001; and r = .29, p < .001, respectively).
Notable are the lack of significant correlations between the group of self-interest
measures, subjects’ interest in and involvement with religion/spirituality, frequency
of church attendance, and frequency of subjects’ religious/spiritual activity in the
home.

Respondents’ current interest in religion and spirituality and frequency of
church attendance were significantly correlated with the RFQ subscale Doubt Is
Conducive to Growth (r = .20, p < .002 and r = .15, p < .05, respectively).
Appreciation of doubt as a tool for further religious/spiritual growth is also suggested
by a significant correlation between RFQ Doubt Is Conducive to Growth and RFQ
Commitment After Exploration (r = .24, p < .001). However, this same attitude
toward doubt was not witnessed among those who had made commitments without
having explored. As would be expected, this subscale was negatively correlated
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