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ABSTRACT
THE AFRICAN AMERICAN CHURCH AND AFRICAN AMERICAN PARENTS:
EXAMINING RELATIONSHIPS BETWEEN RACIAL SOCIALIZATION
PRACTICES AND RACIAL IDENTITY ATTITUDES
By
Pamela P. Martin

After the family, a number of researchers have purported that the African
American church is the second most significant institution in the African American
community (Lincoln, 1999; Lincoln & Mamiya, 1990, Paris, 1985). Researchers have
provided some evidence of the benefits of the church in the African American
community (Ellison, 1993; Caldwell, Greene, & Billingsley, 1994; Kunjufu, 1994,
McAdoo, 1995). However, few studies have examined the church as a racial
socialization agent in the African American community, specifically, to what extent the
church teach parents and their adolescent about race. Study 1(N=211) explored the
relationship between parents’ perception of their church and their racial socialization
practices. Study 2 (N=135), an exploratory study, examined the extent to which
adolescents’ perceptions of their church and their parents’ socialization practices
influence their racial identity attitudes.

Several path models were examined to assess the relationships in Study One. The
findings of Study One indicated that parents’ perception of their church’s spiritual and
faith-based orientations have a direct effect on parental racial socialization practices.
Parents’ endorsement of particular racial identity attitudes either partially or completely
mediated the relationship between church orientation and racial socialization practices.

To investigate the research question in Study Two, various hierarchical regressions were






conducted. Adolescents’ perceptions of their church and their perceptions of their
parents’ racial socialization practices are significantly related to their racial/ethnic
identity attitudes. More specifically, adolescents who perceived their church as this-
worldly were more likely to have positive African American racial identity attitudes.
Conversely, adolescents who perceived their church as privatistic were less likely to have
positive African American racial identity attitudes. Adolescents who perceived their
churches as this-worldly, other-worldly, communal, or privatistic were less likely to
endorse ethnic identity achievement and affirming and belonging identity. These results
corroborate previous research that the church is an important socializing agent in the
African American community (Franklin & Franklin, 1985; Harrison, 1985; Lincoln &

Mamiya, 1990; Lofton, 1991).
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CHAPTER 1

INTRODUCTION

Discrimination and prejudice are racial experiences many African Americans
continually face. As a result, issues of race and racism are a dominant concern and must
be addressed in order for African Americans to live successfully within this society.
Issues of race and racism are of a particular concern for African American adolescents
who are one of the most discriminated against minority group in the United States (Mont-
Reynaud, Ritter, & Chen, 1990).

Fortunately, both the African American church and African American parents can
play an important role in buttressing African American adolescents from discrimination.
Specifically, one of the goals of the church and parents is to socialize adolescents to
function successfully in American society (Gustafon, 1961; June, 1991; Lincoln &
Mamiya, 1990; Mitchell & Thomas, 1994; Paris, 1985). This particular type of
socialization is known as racial socialization. Racial socialization is defined as the
transmission of cultural values and race-related messages which specifically highlight the
importance of being African American (Bowman & Howard, 1985; Jackson,
McCullough, & Gurin, 1997, Peters, 1985; Stevenson, 1994; Stevenson, 1994). To date,
very little research has investigated the role of the church as a racial socialization agent
and even less is known about how the church may affect a parent’s racial socialization
practices'. This is surprising given the importance of the church in the African American
community (Lincoln & Mamiya, 1990). Therefore, this study will investigate how

churches influence racial socialization practices of parents and how their socialization



practices, in turn, impact their adolescents’ racial identity attitudes. Attention to
adolescents’ racial identity attitudes is critical because it may explain how they cope
within their community and succeed in the larger society.

Several theologians have discussed that one of the responsibilities of the African
American church is to assist parents in teaching their children about race (Lincoln &
Mamiya, 1990; Mitchell & Thomas, 1994; Paris, 1985). They purport the church is a
setting where some parents take their children to develop a positive racial identity.
Through sermons, church sponsored activities such as rite of passage programs and
educational ministries such as Sunday school, the church instills values in both parents
and their adolescents (Haight, 1998). The religious messages promoted in these activities
may influence the types of racial socialization messages parents teach to their children.

Churches in the African American community, similar to African American
parents, have divergent perspectives on the significance of discussing racial issues.
These differences among churches appear to be represented by two orientations of the
church, spiritual and faith-based. Spiritual orientation is defined by the author as the
religious values instilled by the church that prepare parents to teach their children to live
in the here and now (i.e., this-worldly) or focus on heaven (other-worldly). Faith-based
program orientation is defined by the author as the church imparting religious values that
instruct parents to socialize their children to participate in traditional programs sponsored
by the church (i.e., privatistic) or community outreach programs (i.e., communal).
Churches will instill different religious values regarding race to their congregation

depending on their position on these two orientations. The variations within each

'Parental racial socialization practices will be used interchangeably with racial child-rearing strategies and
cultural parenting.



orientation will prepare families to impart different socialization messages to their
adolescents.

To illustrate, this-worldly churches use a Black theological spiritual orientation
which conveys Christian values and beliefs as the primary sources to liberate African
Americans from social injustices. On the other hand, other-worldly churches participate
in a “raceless” spiritual orientation which emphasizes Christian faith and minimizes the
need to liberate African Americans from social injustices (Lincoln, 1999). These
contrasts in orientations will affect the parents’ racial socialization practices and their
adolescent’s identity differently because these churches will provide distinct socialization
messages to their congregation about race and how to respond to racism. This-worldly
churches which endorse a Black theological orientation will discuss an African presence
in the Bible and address social issues prevalent in the African American community.
Parents and adolescents attending these churches will learn an appreciation of African
American culture and will become knowledgeable about the contributions of Africans in
the Bible (Mitchell & Thomas, 1994). Conversely, churches engaging in a “raceless”
theological perspective (i.e., other-worldly churches) will instill values that emphasize
Christian values such as eternal life, salvation and the edification of God and Jesus
Christ. Parents and adolescents attending these churches will learn the universal concepts
of the Bible such as “everyone is equal in God’s eyes” and “do not hate your enemies”
(Lincoln & Mamiya, 1990 Haight, 1998). These messages are devoid of racial content
and thus, these parents will receive religious messages which are strikingly different from

this-worldly orientation regarding the significance of race.



Parents are another important socialization agent for adolescents. Researchers
report that the majority of African American parents socialize their adolescents about
race and racism (Peters, 1985). African American parents, however, impart different
racial socialization messages to their adolescents. Using data from the National Survey
of Black Americans (NSBA), a national probability sample of 2,107 African Americans,
Demo and Hughes (1990) discuss four racial socialization classifications. These
classifications are individualistic-universalistic, cautious-defensive, integrative-assertive
and race avoidance. These classifications represent the extent to which parents teach
their adolescents about race. For example, parents using individualistic-universalistic
practices do not teach their adolescents about race while parents using integrative/
assertive racial socialization messages instill in their adolescents the importance of
African American culture and history.

The difference in the types of racial socialization messages used by African
American parents is associated with the significance parents place on issues regarding
race (Boykin & Toms, 1985; Demo & Hughes 1990; Spencer, 1984; Thornton, Chatters,
Taylor, & Allen 1990). Some parents believe teaching their adolescents about race is
important while other African American parents believe it is insignificant (Spencer,
1983). Given the important role the church plays in the African American community
and the fact that churches vary significantly in the emphasis they place on race and
racism, it is highly likely that this variability in parents’ racial socialization practices is
due in part to the type of church parents attend.

A potential important factor in understanding how the church influences a

parent’s socialization practices is to examine the racial identity attitudes of parents.






Racial identity refers to the degree to which an individual acknowledges, understands,
and identifies with being African American (Martin & Hall, 1992). Racial identity is
critical because it potentially mediates the relationship between the church and racial
socialization practices among African American parents. How does racial identity
mediate this relationship? Since the church transmits, sustains, and develops racial
identity attitudes among its congregation, it may be a precursor to the formation of racial
socialization practices. That is, parents may be influenced by the church to formulate a
specific racial identity and this identity will, in turn, lead to the development of specific
socialization practices. Therefore, this study will examine racial identity of parents as a
mediator between the church and their racial socialization practices.

In addition, two other factors will be investigated in this study. The first,
religiosity, will be examined as a factor moderating the relationship between church and
parents’ racial identity. Religiosity refers to the extent to which a parent is spiritual and
the extent to which he/she participates in private and public religious activities such as
church attendance, Bible study, and prayer. It is hypothesized that the church’s spiritual
and faith-based orientations are more likely to impact an individual’s racial identity when
the individual is highly religious, and thus more likely to internalize the messages from
the church. In other words, religiosity will reinforce the values instilled by the church.

The second factor is the endorsement of negative stereotypes about African
American. These stereotypes consist of myths about African Americans found in the
academy and popular culture (Kelly 1998). Stereotypes were assessed as a moderator

between parents’ racial identity attitudes and their socialization practices. It was






hypothesized that parents with a high endorsement of stereotypes will use a different type
of racial socialization practice than parents with a low endorsement of stereotypes.

Two studies were conducted in this investigation. Study One will explore the
relationship between the church and a parent’s racial socialization practices. One
mediator, racial identity and two moderators (i.e., religiosity and stereotypes) will be
investigated. Study One will examine the following research questions: 1) To what
extent does the church and parents influence racial socialization practices?; 2) Does racial
identity mediate the relationship between the church and racial socialization practices?;
and 3) Do religiosity and parental stereotypes moderate the relationship between the

church and racial identity? Figure 1 depicts the relationships in Study 1.

Figure 1: Study One - Parent Sample

Church ! Racial i Racial
Type Identity Socialization

Note: Parental age, education, interracial contact, and parental religious history
are covariates in this framework.

Study Two, an exploratory study, examined the extent to which adolescents’
perceptions of their church spiritual and faith based orientation and their parents’

socialization practices impacted their racial identity attitudes. Figure 2 presents the



relationships between the variables in this study. Adolescents are targeted in this study
because developmentally adolescence is a period in which individuals begin to explore
and grapple with their racial identity (Erickson, 1964; Marcia, 1966). The development
of positive racial identity attitudes among adolescents is critical because they assist them
with negotiating their environment and positive racial identity attitudes have been
associated with positive outcomes such as academic achievement (Hrabowowski, Maton,
& Greif, 1998; Marshall, 1995), self-esteem (Hughes & Demo, 1990; Mumford, 1994),

and perceived attractiveness among African American females (Makkar & Strube, 1995).

Figure 2: Adolescent Sample- Study Two
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Since issues concerning racial identity formation become particularly salient
during adolescence, it is important to examine the influence of the church and parents’
racial socialization practices on adolescents’ racial identity attitudes. Few researchers

have explored whether racial child-rearing strategies of parents are directly related to






their adolescent racial identity attitudes. In addition, it is unclear to what extent the
values instilled by the church are associated with the adolescent’s racial identity. Thus,
the examination of these relationships is critical in understanding whether the church and
parents’ racial socialization practices influence adolescent’s racial identity attitudes.
Study Two examined the following question: Do parents’ racial socialization practices

and adolescents’ perception of their church affect adolescent racial identity?






LITERATURE REVIEW

The Historical Significance of Racial Socialization Practices among African American

Parents

Historically, African American parents have understood the significance of
teaching children the importance of race in American society. King (1995), investigating
enslaved children and their families in the nineteenth-century, documents the survival
skills African American parents taught their children to endure the perilous and insidious
conditions of slavery. Some of these racial socialization practices imparted by parents to
their children were the ability to have deference toward their elders and the white
majority, to instill confidence regarding African American physical features (e.g., hair
texture, skin complexion, and lips and nostril size) and to maintain their self-respect. In
these enslaved families, parents indoctrinated their children to comprehend the difference
between their plight as slaves and the sense of community maintained by the African
American community. Moreover, King (1995) also explains that the strong community
bonds in these enslaved communities protected children from some of the brutalities of
the slave system and further, teaching them strategies to maneuver between the white
world and the African American one.

Even after the emancipation of enslaved Africans, the majority of African
Americans living in the United States were forced to live in a racially segregated society.
Billingley (1968) posits that the process of socialization among African American parents
continued to be “doubly challenging” for many parents. Billingsley (1968) provides
three explanations, which elucidate the additional demands placed on African American

families: 1) the legacy of the enslavement period on the development of United States






history; 2) the caste-system of segregation which stratified and relegated African
Americans to an inferior status; and 3) the economic conditions among African American
parents during this period. These explanations emphasize the influence of larger society
on the socialization practices among African Americans. This broader context challenges
African American parents to raise children to participate successfully in a white society,
which denigrates African Americans and their culture. Since race is a pertinent
component in these explanations, it may become an important factor in the socialization
process of African American children.

Comparable with the enslaved communities, African American parents during
segregation taught their children the significance of being African American and to reject
negative stereotypes. This included discussions concerning skin color and other physical
features, racial pride, a sense of personal worth, setting high standards, and academic
achievement (Billingsley, 1968; Dubois, 1967; Frazier, 1967). Additionally, they
instructed their children on how to interact with the larger society because they might be
subjected to humiliating or life threatening experiences. To illustrate, a father discusses
teaching his son the following:

“We’ve tried to show our son the difference between his value as a person and the

distorted view that people may have of him ....... A lot of time he’d come home in

crying from school or from playing in the courtyard outside. Someone would

have told him something like-“we don’t play with niggers” or “coons stink.” I’d

tell him children often use bad names or say things that are not true, but he’d have

to understand that they needed to do this. It really had nothing to do with him. I

think this helped. He’s been able to cope with it. I’'m not sure, but I think a well-

adjusted Negro has to have a clearer picture of himself. The society, too”

(Billingsley, 1968 p. 30).

Investigating racial socialization practices among African American parents,

Billingsley (1968) and Frazier (1967) found that parents differentiated on the types of
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racial child-rearing strategies they imparted to their children. They describe a variation
of racial socialization practices utilized by African American parents ranging from being
subservient to the white majority to having racial pride. The former cultural child-rearing
practice encompasses parental attitudes and behaviors, which teach children to engage in
activities that outwardly accommodate whites. The latter racial socialization strategy,
racial pride, entails African American parents accentuating the positive contributions of
African Americans despite living in a segregated society. Within this continuum ranging
from subservience to racial pride, some African American parents also use another racial
socialization practice and this involves parents who do not discuss race with their
children. Issues of race are not salient with these parents because they believe that the
larger society will inadvertently teach children about race. Consequently, the primary
focus of these parents’ socialization practices is to protect and isolate their children from
potential negative contacts with the larger society (Billingsley, 1968; Frazier, 1967).
Lastly, Billingsley’s research on African American families provides an example of this
strategy.

“There’s no need to tell your children how some people feel about the Negro, they know
it, man. It seems a parent should try to minimize the child’s concern over it” (Billingsley,
1968 p. 30).

During these historical periods (i.e., enslavement and segregation), African
American parents used different racial socialization practices to teach their children about
race in this society. Thornton (1995) asserts that the strategies developed during these
time periods refute the characterization of African American families “as inherently
deficient and unstable” and that African American parents are merely passive participants

in the socialization of their children. This historical overview of the racial socialization
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literature supports that the majority of African American parents were aware of their
responsibility to teach their children about race. Since the African American community
is not a monolithic group regarding issues of race, parents vary concerning their racial
socialization practices. However, without the transmission of cultural values, African
American children may not develop the strategies to decipher their environment and to
function successfully in society.

Recent Review of the Racial Socialization Literature

The majority of the early research on African American families was conducted
by either sociologists or historians (Dubois, 1967, Billingsley, 1968; Frazier, 1966,1967).
These works have contributed to the understanding of the life experiences of African
Americans, and they have documented some of the racial child-rearing strategies among
African American parents. Only during the last three decades have researchers across
different disciplines begun to investigate racial socialization practices among African
American parents (Bowman & Howard, 1985; Jackson, McCullough, & Gurin, 1988,
1991; Greene, 1992; McAdoo, 1985; Peters, 1985; Spencer, 1983; Stevenson & Renard,
1993; Stevenson, 1994; Thornton, Chatters, Taylor, & Allen, 1990). Peters (1985),
investigating the racial socialization practices of thirty African American parents of
children one to three-years old, found those African American parents used different
types of racial child-rearing strategies with their children. Some parents imparted
messages such as earn a good education and not to expect fair play to be reciprocal, while
others discussed with their children the need to be aware of racism and have self-respect
and pride. From this study, Peters (1985) concluded that African American parents were

aware of the importance of teaching their children about race; however, parents differed
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on the types of racial messages taught to their children. Similar to previous generations
of African American parents, these parents varied on the types of racial socialization
messages taught to their children. Therefore, these findings illustrate the variability of
racial socialization practices among parents.

Investigating the differences in racial socialization practices among African
American parents, Demo and Hughes (1990) have offered four racial socialization
classifications. These classifications are individualistic -universalistic, cautious-
defensive, integrative-assertive, and avoidance-race neutral. For the purpose of this study
three of these socialization practices were examined: individualistic -universalistic,
cautious-defensive, and integrative- assertive.

The first classification of race-related messages imparted by parents to their
children is “individualistic-universalistic.” Parents, using this type of racial socialization
practice highlight the significance of working hard, excelling, and being a good citizen,
and usually do not discuss race with their children. Demo & Hughes (1990) found that
adults reared in individualistic-universalistic households reported a lower sense of
closeness with the African American community. Peter (1985) and Spencer (1983)
suggest that this type of humanistic parenting may not prepare children appropriately to
negotiate effectively within their community and the larger society. Lastly, Thornton
(1997), citing Ogbu (1983) characterizes these parents using this strategy “as populations
at risk and researchers see children from these families manifesting problems of racial
dissonance” (Thornton, 1997 p. 211).

The second classification is the cautious-defensive attitude in which parents

impart racial socialization practices such as White prejudice, Whites have the power, and
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Whites should be kept at a social distance. Adults reared in cautious-defensive
households are similar to those raised in individualistic-universalistic ones and were less
likely to have a sense of closeness to their own community and culture. As a result,
parents who use this child-rearing strategy are sending their children messages that may
inadvertently lead them to become alienated from their own community.

The third classification is the integrative-assertive attitude in which parents tend
to teach their children about the importance of racial pride, the contributions of African
Americans in history, the acceptance of being African American, and standing up for
their rights. Demo & Hughes (1990) report that adults whose parents socialized them
using this perspective identified strongly with African Americans and their culture.

The last classification is the avoidance/race-neutral attitude. Demo & Hughes
(1990) state that parents with this attitude do not teach their children anything about race.
Since this socialization strategy is similar to the individualistic-universalistic, they were
combined to create one racial socialization category because both describe parents who
do not discuss race with their children

Other researchers have also discussed the importance of African American
parents teaching their children about race (Bowman & Howard, 1985; Hale, 1991;
Jackson, McCullough, & Gurin, 1988, 1991; Peters, 1985; Spencer, 1983; Stevenson &
Renard, 1993; Stevenson, 1994; Thornton, Chatters, Taylor, & Allen, 1990). Bowman &
Howard (1985), examining the racial socialization of African American youth, found that
sixty-four percent of this sample reported that their parents had imparted racial messages
to their children. Further, Spencer (1983) reported that fifty percent of her Southern

sample socialized their children racially. Similarly, Thornton et al, (1990), using the
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National Study of Black Americans (NSBA), a national probability sample of 2,107
African Americans, found that sixty-four percent of the parents in this sample socialized
their children about race. The implications of these studies suggest that most African
American parents teach their children about race.

While these studies report the majority of African Americans socialize their
children regarding race, two studies attempt to explain why some African American
parents do not teach their children about race. Spencer (1984) attempts to explain the
reasons why some African American parents do not discuss race with their children. She
found some parents felt teaching about race only discourages their children from
succeeding. Other parents who ignore race in their child-rearing strategies believe the
social changes from the Civil Rights Movement have made the situation better for
African Americans, and thus, they do not perceive racism as a problem in the present
society. In another study, Peters (1985) found that some African Americans reported that
as children they were not adequately prepared by their own parents for coping with racial
injustices and discrimination they had experienced. Therefore, they felt uncomfortable
about discussing these issues with their own children.

McAdoo (1985), refuting the self-hating hypotheses among African American
children, examined the racial socialization practices among parents and teachers of
children residing in three locations (i.e., Northern, Mid-western, and Southern samples).
She found that children received positive race-related messages in their environment,
especially those children in a majority Southern African American one. This finding is
significant because it illustrates the role of the environment on the development of a

positive racial identity among children. This underscores the need to explore racial
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socialization of African American children across different settings such as churches,
schools, and community-based organizations. Overall, the aforementioned studies
highlighted the diversity of racial socialization practices used by African American
parents. Therefore, since the majority of these studies focused on the parents as the
primary racial socialization agent, it is important to investigate what factors might
influence parental socialization practices. One such factor is the African American
church.

The African American Church

Besides the family, researchers have indicated the African American church is
probably the most significant socialization institution in the African American
community (Lincoln, 1999; Lincoln & Mamiya, 1990; Paris, 1985). Throughout the
history of African Americans in this country, the church has been the cultural center and
foundation of the African American community (Lincoln & Mamiya 1990). The church
is still a significant institution in the African American community because it is the first
social institution owned and operated by African Americans. The church helped African
Americans resist the hegemonic forces of the larger society and has developed other
social institutions within the African American community such as school, financial
institutions, and insurance companies (Lincoln & Mamiya 1990). For these reasons, the
church is a critical institution in the African American community. In this study, the
African American church was defined as a church with a predominantly African
American population.

Several researchers have discussed the benefits of the church in the African

American community (Billingsley & Howard, 1994; Blaine & Crocker, 1995; Brown &
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Gary; 1985; Ellison, 1993; Haight, 1998; McAdoo, 1995; St. George & McNamara,
1984). These benefits include providing educational and employment opportunities
(Kunjufu, 1994), developing social support networks (Brown & Gary; 1985),
encouraging political participation (Harris, 1994), and increasing psychosocial well-being
(Ellison, 1993; McAdoo, 1995). Clearly, the African American church takes on
additional social responsibilities in addition to the traditional role of spreading the Gospel
and saving souls. Given these multifaceted roles, the church has prominent standing in
the African American community, and therefore, the church is placed in a unique
situation of both “community organizer” and “social change agent."

Although researchers document the contributions of the African American church,
another perspective has emerged that describes the church as impeding social change
within the African American community (Marable, 1989, Marx, 1967). These proponents
do not discount the beneficial services that the church provides to the African American
community, and they acknowledge that the church does participate in protests to
eradicate racism and its discriminatory practices. However, these same researchers
postulate an overwhelming number of African American churches concentrate only on
the spiritual development of their members. Additionally, they report these churches do
not confront the structural conditions that hinder access for African Americans to achieve
equality in this country. Given these contrasting perspectives regarding the African
American church, it is important to examine the descriptive models which attempt to

explain the diversity within the church.
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Descriptive Models of the African American Church

Nelson and Nelson (1976) postulated three models to describe the role of the
church in the African American community. The first is the assimilation-isolation model,
which characterizes churches as impeding social change for African Americans and
discouraging their congregations to participate in political and social challenges in the
African American community (Frazier, 1963). Second is the compensatory model,
wherein the church is viewed as a positive social institution in the community. This
model highlights the church’s contributions as a place where African Americans acquired
leadership skills, developed businesses, and obtained literacy skills. Nelson & Nelson
(1976) discuss that the compensatory model is “transitional” between the former model
and the ethnic-community model. Finally, the third model, the ethnic-community,
describes the church as “enhancing individual self-worth and building a functional
community that is based on a sense of group identity and collective interest” (Taylor,
Thornton & Chatters, 1988, p. 126). This model underscores the importance of the
church and especially the minister as promoting social change in the African American
community. Although these models represent a continuum among African American
churches, Lincoln & Mamiya (1990) describe another model of the African American
church.

Dialectic Model of the Church. Supporting some of the characterizations of the

previous model, Lincoln and Mamiya (1990) propose a “dialectic model” of the church.
This model presents the diversity of the African American church in terms of six
“dialectic tensions™: (1) priestly and prophetic functions; (2) other-worldly versus this-

worldly; (3) communal versus privatistic; (4) resistance versus accommodation; (5)
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charismatic versus bureaucratic; and (6) universal versus particularism. Lincoln and
Mamiya (1990) report, within any church, one end of the tension will be more visible and
salient than the other. The dialectic model discusses the multidimensionality of the
African American church and may be beneficial in examining how churches racially
socialize their congregation. In particular, these tensions may explain why African
American churches have diverse perspectives on race (Lincoln & Mamiya, 1990), and
how a church imparts these different race-related messages. Two of the aforementioned
tensions seem particularly relevant to how the church may influence parental race-related
messages and represent the tensions targeted in this study: other-worldly versus this-
worldly and communal versus privatistic.

Spiritual Orientation of the Church

In this study, the other-worldly versus this-worldly dialectic tension is defined by
the author as the spiritual orientation of the church. This orientation refers to how
churches instill racial values in their congregation. Churches will have different spiritual
orientations and thus, they will reflect the diversity of attitudes regarding race in the
African American community. The spiritual orientation of the church is an important
factor in capturing this diversity. The author hypothesized churches will utilize different
strategies to instruct parents on how to impart racial values to their adolescents dependent
upon where they fall on this tension (i.e., other-worldly versus this-worldly). Although
African American churches vary on the significance given to societal challenges such as
racism, economic inequality, and educational disparities (Hunt & Hunt, 1977; Peck,

1982; Wilmore, 1972), few researchers have attempted to differentiate between churches
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that advance an other-worldly and a this-worldly theological orientation. A description
of these strategies is presented below.

Other-worldly Spiritual Orientation. Other-worldly churches have been defined

as religious institutions that emphasize the preparation for entry into Heaven and do not
discuss the persistent social inequalities and injustices that continue to exist in the
African American community. Parents who attend other-worldly churches will be taught
that race is insignificant and these individuals may believe that either racism does not
exist or it can be overcome with diligence. Thus, these parents will perceive the social
conditions of African Americans differently.

This-worldly Spiritual Orientation. On the other end of this dialectic tension,

“this-worldly churches” incorporate a Black theological orientation in their religious
ideology (Peck, 1982; Wilmore, 1972). These churches emphasize the importance of
African and African American culture, and underscore the significance of instructing and
preparing their congregation to negotiate within a society which frequently may
discriminate against them because of their race and cultural heritage.

Faith-based Program Orientation

For the purpose of this study, the communal versus privatistic dialectic tension
will be characterized by the author as the faith-based program orientation of the church.
This tension refers to the kinds of programs sponsored by the church, specifically the
extent to which churches participate in outreach programs in the African American
community. The author hypothesized that churches socialize their congregation
differently according to the faith-based programs offered. Hence, faith-based program

orientation examined the different types of activities sponsored by a church and types of
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race-related messages imparted by these programs. An overview of this orientation is
given below.

Communal Faith-Based Program Orientation. The communal end of this tension

represents involvement of churches in the economic, political, and social aspects of their
congregation and community through a variety of programming efforts. This theological
orientation views the church as being the center of activities in the African American
community. Overall, these churches strive to develop African American economic and
political structures that strive to erase the marginal status of African Americans (Cone,
1970).

Privatistic Faith-Based Program Orientation. In contrast, the other end of this

tension, the privatistic theological orientation, underscores the spiritual needs of the
congregation and churches that ascribe to the privatistic orientation do not participate in
activities outside of their congregation. Billingsley and Howard (1994) report a historical
shift in the number of churches participating in communal orientations. For example, in
1930 the majority of churches did not participate in community social projects (Mays,
1930 cited in Lincoln and Mamiya, 1990) while by 1980 Otis (1980 cited in Lincoln and
Mamiya, 1990) found the majority of the churches in his sample participated in
community outreach programs consisting of either social service or social action.
Moreover, Lincoln and Mamiya’s (1990) results revealed that community outreach has
become a prominent concern for many urban African American churches. Therefore,
these studies reflect the increased attention African American churches are giving to

community outreach in their communities.
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In summary, when investigating the African American church, it is important to
examine the dialectic tension model because it explains the religious diversity within the
African American church and may explain why African American churches differ in the
race-related messages they impart to their congregation.

The African American Church As A Racial Socialization Institution

Lincoln & Mamiya (1990) discuss that one of the fundamental responsibilities of
the church is to assist parents in the racial socialization of their children. Churches teach
and sustain the racial values of their congregations through the many religious activities
offered at these places of worship (Gustafson, 1961; Paris, 1985). How do churches
socialize their congregation about race? The church facilitates the transmission of racial
and cultural values through the Sunday school literature, sermons, and community
outreach efforts (Lincoln & Mamiya, 1990). Through these activities, churches will
instill different religious messages to their congregation depending upon the spiritual and
faith-based orientations.

Sunday School Literature. Investigating the importance of having African

American illustrations in the religious literature utilized by African American churches,
Lincoln & Mamiya (1990) found sixty-eight percent of clergy believed it was important
to have African American pictures in the Sunday school literature. Churches located on
the this-worldly end of the spiritual orientation socialize their congregation to understand
the duality of Christianity. First, they teach everyone is a representation of God, and
second, they incorporate African American heritage into the Christian experience of their

congregation. Smith (1994) asserts the inclusion of African American history explains
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how faith enables the African American community to survive the hardships and perilous
conditions living in this society.

Conversely, thirty-two percent of the clergy in the Lincoln & Mamiya study
(1990) felt that skin color was not important in developing a relationship with Christ
while others reported that their was not a “Black church” and thus, racial issues should
not be addressed in the church. Giving these findings, it appears that other-worldly
churches differ on the significance of having African American illustrations in their
Sunday school materials. Churches endorsing an other-worldly religious orientation may
inadvertently instill in the congregation that Jesus is White. Through the depiction of
Christ, as a male sometimes with blue eyes and long blond hair, in the Sunday school
literature, the church teaches its congregation, especially children, that religion is not
inclusive of all people. An illustration is this quote.

“More than one aspiring young black Christian has been prompted to ask:

Reverend, if we are made in the image of God, and if Jesus Christ is the son of

God, why is it that all the pictures of Jesus in our church show him as a white

man?” (Billingsley, 1999 p. 170)

Lincoln and Mamiya (1990) discuss that these depictions of Christ as White may
lead to feelings of inferiority among some African Americans by reinforcing some of the
negative stereotypes held by the larger society. Given these findings, it appears churches
differ on the significance of having African American images in their Sunday school
materials.

Sermons. Sermons are another important racial socialization agent in the church.
Lincoln and Mamiya (1990) state that preaching is one of the ways in which race-related
messages are taught to parents and their children, especially adolescents. They found

ministers’ religious orientation on the dialectic tensions (i.e., other-worldly versus this-
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worldly and communal versus privatistic) significantly influenced the content of the
sermons preached at different churches. For instance, some ministers practicing an other-
worldly spiritual orientation only preached sermons emphasizing religious themes as they
believed that the church was an inappropriate place to address racial and social issues.
From this perspective, these ministers explained that religion “has no color” and in their
churches, such issues are not discussed.

On the other hand, ministers from this-worldly churches were more inclined to
preach sermons that have themes of racial content such as African American history,
economic development, political participation and community activism (Lincoln &
Mamiya, 1990). Moreover, these ministers believed it was paramount for the church to
teach children about the contributions of African Americans as they believed these types
of sermons increased the congregation’s feelings, especially the children’s about racial
self-esteem and awareness (Lincoln & Mamiya, 1990).

Community Outreach Programs. The final method churches sometimes use to

socialize their congregation regarding race is through their community outreach
programs. Racial socialization occurs when parents, children and adolescents participate
in these programs (i.e., rite of passage programs and Black History month). Furthermore,
outreach programs sponsored by churches teach their congregation to understand one of
the roles of the church is to provide educational, political, and social guidance in the
African American community and the importance of such community unity. The
participation of some churches in a variety of outreach programs (e.g., voter registration

drives, Head Start, tutorial programs, HIV/AIDS awareness, and economic/community
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development programs) instill values in children to become involved not only in church-
related programs, but also in programs which assist the community.

Comparable to Sunday school literature and sermons, churches vary on whether
they participate in community outreach programs. Recall that Black theology is defined
as the interpretation of the gospel of Jesus Christ as it relates to the liberation of the
African American community from oppression (Cone, 1997). Lincoln and Mamiya
(1990) suggest that the extent to which a church has a Black theological orientation may
influence the types of programs a church sponsors. For example, privatistic churches,
which do not endorse this ideology, will sponsor traditional programs (i.e., Bible Study,
Youth choir, and Vacation Bible school). However, in contrast, communal churches
which do ascribe to a Black theological orientation will engage in programs which
address some of the challenges within the African American community. These churches
will have outreach programs such as economic/community development programs,
abstinence programs, HIV/AIDS, drug and alcohol programs.

Finally, the values transmitted by churches support racial solidarity among some
African Americans (Mitchell & Thomas, 1994). By instilling religious and moral values,
churches influence racial identity of their congregations by maintaining, nurturing, and
creating adoptive strategies that promote the culture of African Americans (Mitchell &
Thomas, 1994; Paris, 1985). Therefore, the types of race-related messages taught by
churches to their congregation through religious activities (i.e., Sunday school, sermons,
and community outreach programs) will impact parent’s racial socialization practices.

Racial Socialization Practices As Influenced By The Church

25



Presently, a need exists to assess the impact of a church’s of spiritual orientation
(i.e., other-worldly versus this-worldly) and faith-based programs (i.e., communal versus
privatistic) on parental racial socialization practices. In this study, the church’s
orientations on these two tensions will be assessed via parental perceptions of their
church. Perceptual data is appropriate to examine settings when based on the individuals
who comprise of the membership of the organization or institution (Florin, et al., 1990;
Forehand & Gilmer, 1964; James & Jones, 1974; Koslowski & Hults, 1987 cited in
Foster-Fishman, Salem, Allen & Fahrbach, 1999). Researchers discuss the benefit of
perceptual data is it provides an understanding of how the setting may impact attitudes
and behavior (Foster-Fishman et al., 1999). To date, very few researchers have explored
empirically the relationship between parents’ perceptions of their church and their racial
socialization practices.

Other-worldly versus This- Worldly Spiritual Orientation. When churches

endorse an other-worldly spiritual orientation, they help influence parents’ racial
socialization practices by preparing their congregations to become good Christians.
Other-worldly churches emphasize the spiritual development of their members and issues
of race are rarely discussed. Hence, parents may focus their racial socialization practices
to include universal socialization messages which instill the behavior of a good Christian
including working hard, excelling, and being a good citizen.

Similar to other-worldly churches, this-worldly churches instruct their
congregations to be good Christians also. However, because Black theology is a
significant component of this-worldly spiritual orientation, they instill different racial

socialization messages to their congregation than other-worldly churches. These
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messages include racial pride, acceptance of being African American and standing up for
your rights. By providing these types of socialization messages, the church imparts
values to its congregation which are likely to assist parents in teaching their children and
adolescents the significance of race.

Communal versus Privastistic Faith-Based Program Orientation. Consistent with

the this-worldly tension, black theology is a component of the communal religious
orientation. Communal churches will teach their congregation that the significance of
Christianity extends beyond their own religious salvation to the societal concerns in the
African American community (Lincoln & Mamiya, 1990). These churches will
encourage their congregation to become involved in church programs that tackle some of
these concerns. The racial socialization messages in communal churches will highlight
the importance of solving problems in the African American community. In addition, an
underlying racial socialization message is the commitment to the African American
community and a part of this commitment is to accentuate the history of self-help in the
African American community and church (Thomas, 1992). Furthermore, it is the
participation in these outreach programs by communal churches that assist parents in
teaching their adolescents the importance of becoming involved to help eradicate some of
the societal concerns in the African American community. These types of churches also
help parents in instructing their adolescents about the history of self-help in the African
American community. Most parents in these churches will also teach their children the
significance of becoming involved in church-related outreach programs and

understanding the legacy of self-help in the church and African American community.
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In contrast, the privatistic theological orientation involves churches’ participation
in faith-based programs such as Usher Board, Choir, and Bible Study. These programs
stress the significance of teaching Christianity and being good stewards. If they
participate in any faith-based outreach programs, they are the traditional ones such as
having clothing drives and offering meals to the homeless. Their programs do not
emphasize the economical and political development of the African American
community. Privatistic churches socialize their congregation to become better Christians
and they do not sponsor programs which address and ameliorate societal concerns in the
African American community. Consequently, the most important socialization message
in these churches is to meet only the religious needs of their congregation (Lincoln &
Mamiya, 1990). Parents in these churches will focus their socialization practices on
instilling religious values to their children.

Overall, since the spiritual and faith-based orientations of the church are strongly
related to the church’s stance on race, it is likely that parents’ perceptions of these
orientations will affect parents’ racial child rearing strategies. However, questions still
remain regarding how parents’ perceptions of their church impacts parental socialization
practices. One potential mediating factor is parental racial identity.

Review of the Racial Identity Literature

Cross Nigrescence Model of Racial Identity. Racial identity is defined as the degree to

which an individual acknowledges, understands, and identifies with being African
American (Martin & Hall, 1992). Before discussing the current racial identity literature,

Cross’ seminal contribution to the racial identity literature must be reviewed.
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Developed in 1971, Cross’ model of Nigrescence is a five stage developmental
theory of racial identity. This model describes the stages that African Americans
transcend to procure a positive orientation towards being African American and to
develop psychologically a healthy African American identity (Cross, 1971, 1991, 1994;
Helms, 1990; Parham, 1989; Sellers, Smith, Shelton, Rowley, & Chavous, 1997). Each
stage is defined by certain characteristics that explicate the variation of racial identity
attitudes among African Americans. In reviewing Cross’ model, Helms (1986) interprets
these stages as the interaction of feelings, cognitions, attitudes, and behaviors among
African Americans. According to Parham (1989), individuals may recycle through the
stages of the Nigrescence and this process allows individuals to modify their
understanding of being African American. Lastly, Cross (1994) discusses that these
stages are hierarchical, however, they are not mutually exclusive. In the first stage of the
Nigrescence model, preencounter represents individuals who may have low salience
towards being African American and endorse attitudes that are anti-black or race-neutral.
Cross (1994) posits that African Americans in this stage may inadvertently endorse
negative stereotypes about African Americans, embrace positive stereotypes of Whites,
and may use the human race as their self-referent rather than identifying with being
African American.

Either a positive encounter with Africans Americans or a negative one with White
Americans usually causes the encounter, the second stage. After this experience,
individuals in this stage may begin to question and challenge their previous negative
attitudes and behaviors toward African Americans. Cross (1994) reports that individuals

in this stage may temporarily experience anger, anxiety, confusion, depression and guilt.
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During this stage, individuals will begin to progress to a more positive identification with
being African American.

The third stage, immersion/emersion, is described as the pro-black and anti-white
stage of development. In this stage, individuals have departed from the “dissonance-
arousing” stage of encounter and have begun to delve heavily into African American
culture. To illustrate, many African Americans in this stage may begin to wear African
attire, change their names to African ones, discontinue participation in previous
preencounter organizations, and join African American organizations. An important
characteristic of this stage is that individuals are attempting to internalize all of the
positive behaviors and traditions of African American culture.

The fourth stage, internalization, is when individuals are characterized by an
acceptance of being African American. Therefore, the previous anti-white beliefs are
diminished and the individuals have begun to attain an inner peace about their racial
group. During this stage, Cross (1994) postulates individuals differentiate on the degree
of salience on being African American. For instance, this differentiation extends from a
strong nationalist perspective to a multicultural orientation.

Finally, individuals progress to the internalization-commitment. This stage is
typified by a responsibility to engage in political activities that lead to social change for
African Americans. By participating in these activities, Cross (1994) distinguishes this
stage from the previous one, and states that current research does not demarcate the
internalization stage and the final one.

The Nigrescence theory has provided an explanation for the diverse attitudes

African Americans have toward their racial identity. Many researchers have utilized this
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model to examine the relationship between racial identity and different psychosocial
outcomes such as psychological functioning (Carter, 1991), feelings of closeness to other
African Americans (Brookins, Anyabwile, & Nacosite, 1996), racial preference of a
counselor (Parham & Helms, 1981), and academic achievement (Arroyo & Zigler, 1995).
Although this model has contributed to the understanding among African Americans,
other models exist which attempt to explain racial identity attitudes among African
Americans (Baldwin & Bell, 1985, Milliones, 1980; and Sellers, Smith, Shelton, Rowley
& Chavous, 1997). Sellers et al. (1998) have proposed a multidimensional model of
racial identity titled the Multidimensional Model of Black Identity (MMBI) which will be
utilized in this study.

Multidimensional Model of Black Identity. The MMBI measures the importance

an individual places on his/ her group membership within the African American
community and analyzes the qualitative meaning by which an individual characterizes
him/herself as being African American (Sellers et al., 1998). This model incorporates
many of the fundamental assumptions of two distinct perspectives (i.e., mainstream and
underground) in the racial identity literature. These perspectives differ in the significance
that African Americans ascribe to their unique cultural and historical experiences. The
mainstream approach describes identity development, regardless of race and ethnicity, as
possessing universal concepts that an individual may identify with such as race, gender,
social economic status, or sexual orientation (Gaines & Reed, 1994; 1995). The
mainstream approach is known also as the race generic (Smith, Fogle, & Jacobs, 2001)

and pan-ethnic (Cross, 1994).
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Further, the mainstream approach suggests that these universal concepts exist in a
hierarchy. To illustrate, an individual may indicate gender as his/her primary preference.
In contrast, the underground approach emphasizes the importance of the unique cultural
and historical experiences of African Americans and highlights the significance of these
experiences in the identity development among African Americans (Gaines & Reed,
1994; 1995). By merging these perspectives, the MMBI provides a comprehensive
investigation of racial identity among African Americans, examines the significance
African Americans ascribe to their racial group, and explores what other universal
concepts with which they may identify (Sellers et al., 1997). Thus the MMBI examines
three dimensions of racial identity: 1) centrality, 2) regard, and 3) ideology. For the
purpose of this study, only the ideology scale will be examined as a measure of racial
identity.

Ideology. The ideology scale measures four philosophies (Assimilationist,

Humanist, Nationalist, and Oppressed Minority) which explains the ways African
Americans should behave and act concerning race (Sellers et al., 1998). One component
of the ideology scale is that it examines overt behaviors such as attitudes, beliefs, and
opinions that African Americans should share as a group. Sellers et al. (1998) describe
the philosophies as situational and suggest that an individual may endorse attitudes and
behaviors across different ideologies. They give the following example:
“A person could believe that African Americans should primarily patronize African
American-owned businesses (nationalist) and at the same time feel that African
Americans should integrate Whites institutions (assimilationist)” (Sellers et al., 1998 p.
27).

Assimilationist. An individual with an assimilationist ideology de-emphasizes the

cultural and historical difference between African Americans and the larger society.
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Sellers et al. (1998) asserts that an individual with this ideology is not anti African
American, but simply recognizes the significance of race in this country, and therefore,
the best strategy for African Americans is to conform to the values of America such as
the Protestant work ethic and economic equality. In addition, assimilationists identify
with being an American only and think that African Americans need to work within the
existing social structure to achieve equality. Similar to the assimilationists, who do not
distinguish between American and African American, the humanist does not make a
distinction among ethnic/racial groups.

Humanist. A humanist avoids making distinctions among the characteristics that
identify a person by such as class, gender, race, and sexual orientation (Sellers et al.,
1997). Unlike the assimilationist, who understands the significance of race in this
country, a humanist believes that race is not an impediment to economic mobility and
overall quality of life for African Americans. In the research literature on racial identity,
a discrepancy exists among researchers as to whether this ideology is at the beginning or
final stage of identity development (Cross, 1990; Penn et al., 1993). Since the
assimilationist and humanist minimize the cultural and historical legacy of African
Americans, they differ from those people who are an oppressed minority who have as
ideology which stresses a belief that the culture and history of all racial/ethnic groups are
important (Sellers et al., 1998).

Oppressed Minority. The oppressed minority dimension stresses the importance
of understanding the oppression of all disenfranchised groups. Specifically, an individual
with this ideology is characterized as participating in diverse social groups and

organizations. Therefore, comprehension of oppression in this society allows an
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individual with an oppressed minority ideology to build alliances with multiethnic and
gender-specific organizations to promote social change (Sellers et al., 1998). In
summary, a distinction occurs in the definition of oppressed groups. Some people
believe that oppressed groups consist only of racial/ethnic groups while others’ definition
is broader and encompasses women and sexual orientation. Thus, while an individual
with an oppressed minority philosophy is concerned with all disenfranchised groups, the
individual with a nationalist perspective is interested only in people of African descent
(Sellers et al., 1998).

Nationalist. The fourth ideology is the nationalist perspective, which emphasizes
the cultural and historical experiences of African Americans. An individual with this
ideological viewpoint believes that African Americans have distinct experiences (e.g.,
enslavement, segregation, racism and discrimination) that distinguish them from other
groups residing in the United States (Sellers et al., 1998). Further, an individual with this
perspective has a strong affiliation with other people of African descent and prefers to
participate and socialize only with African Americans. As with the humanistic ideology,
researchers debate the developmental hierarchy of this stage. Asante (1980) asserts that
this ideology is the best identity for African Americans while Cross (1994) posits that
some of the characteristics of this dimension are not a completely developed identity for
African Americans. Thus, these researchers differ on the psychosocial benefits of this
ideology for African Americans.

In summary, the MMBI examines the dimensions of racial identity and measures
racial identity across different settings. Sellers et al. (1998) explicate that the MMBI

merges two approaches on racial identity; and therefore, this model allows for an
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integration of the cultural and historic experiences which may or may not influence how
individuals identify with being African American. Since African Americans differ on the
degree of racial identity and this difference has been associated with church membership
it is possible that racial identity may mediate the relationship between the church and
parental racial socialization practices.

Racial Identity: A Mediator between the African American Church and Racial

Socialization Practices

After reviewing the literature regarding racial identity among African Americans,
one consistent finding is that African Americans vary on their racial identity attitudes
(Carter, 1991; Cross, 1971, 1991, 1894;Parham, 1989; Parham & Helms; 1981, Sellers et
al., 1998). This highlights that the African American community is not a monolithic one
and, in fact, represents extremely diverse views regarding the significance of being
African American. This study examined racial identity as a mediator between parents’
perceptions of their church’s theological orientations (i.e., other-worldly versus this-
worldly theological orientation and communal versus privatistic theological orientation)
and their racial socialization practices. This study hypothesized that parents’ racial
identity attitudes will be influenced by their perceptions of the values articulated by their
churches. For example, other-worldly churches which endorse a “raceless” theological
orientation, highlighting that race is not paramount in relaying the message of Jesus and
that everyone regardless of race is a child of God, will promote either assimilationist or
humanist racial identity attitudes among their congregation members. Assimilationist

views emphasize the similarities between African Americans and the wider society and
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humanists believe everyone belongs to the human race. Both of these racial identities
minimize the role of race within the church.

On the other end of this tension, this worldly churches teach their congregation to
understand Christianity from an African American experience. These churches highlight
the significance of African American culture and history in their theological orientation.
This-worldly churches affect racial identity by imparting messages such as racial pride
and standing up for your rights. Thus the theological orientation of these churches will
promote either an oppressed minority or nationalist racial identity attitudes.

Similar to the other-worldly churches, privatistic churches also accentuate
religious values while ignoring some of the social ills in the African American
community. In their programming efforts, these churches do not emphasize race and they
consistently impart the following messages: be a good Christian, love all people, and
religion has no color. These messages, in turn, are likely to promote within their
congregation assimilationist and humanist racial identities. Both of these perspectives
highlight the importance of either belonging to the human race or joining the larger
society.

Comparable with this-worldly churches, communal churches underscore the
significance of race in their church related activities and they participate in community
outreach programs which attempt to address some of the societal concerns in the African
American community. These churches instill messages such as an appreciation of
African American culture, the African presence in the Bible, and the significance of
community development (i.e., educationally, economically, and spiritually). These

messages promote in their congregation nationalist and oppressed minority racial
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identities. Both of these racial ideologies emphasize the importance of race in
understanding and negotiating the larger society.

Overall, both the spiritual orientations (i.e., other-worldly and this-worldly) and faith
based orientations (i.e., communal and privatistic) will influence the racial identity of
their congregation differently due to their diverse religious orientation about race. Since
an other-worldly spiritual orientation and a privatistic faith based orientation highlight
universal theological perspectives, they teach their congregation to have assimilationist or
humanist racial ideologies. In contrast, this-worldly and communal faith-based churches
include issues pertaining to race in their theological perspectives. Churches having these
orientations impart vales in their congregation consistent with nationalist and oppressed
minority racial identity attitudes. The extent to which parents perceive their church as
expounding a particular orientation may affect parents’ racial identity attitudes. This
relationship will be affected by parents’ religiosity and stereotypes. This is described
below.

Religiosity

Religiosity is another important variable that impacts racial identity attitudes of
parents. Researchers have recognized that religiosity is multidimensional and consists of
several important components: 1) spirituality, 2) organizational involvement, 3)
nonorganizational involvement and 4) subjective religiosity (Levin, Taylor and Chatters,
1995; McAdoo, 1995; Paragament, 1999; Zinnabauer, Paragament, Cole, Rye, Butter,
Belavich, Hipp, & Scott, 1997). Spirituality is defined as the belief in a Supreme Being
and has been associated with some African American parents perceiving it as an

additional strength to their parenting practices (Hurd, Porter, Moore & Rogers, 1995).
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These parents believe that their spiritual beliefs plus their church congregation are
significant in assisting with child-rearing. Thus, spirituality is an important factor to
examine among African American parents.

The involvement of individuals in religious activities such as church attendance,
prayer, and watching religious programs is also recognized as a critical part of religiosity.
Organizational involvement is defined as attending church regularly and participating in
church organizations while nonorganizational involvement is defined as reading the
Bible, praying alone, listening to religious radio stations, and watching religious
programs on television. Finally, subjective religiosity has been defined as the importance
of religion in a person’s life.

Researchers have discussed that religiosity is essential in the lives of African
Americans (Billingsley & Giovannoni, 1972; Levin et al., 1995; Taylor & Chatters,
1991). A few studies have reported that religiosity among African Americans is related
to their racial identity (Ellison, 1991; Hammond, 1988; Stout, 1975). Ellison (1991)
found that private religiousness (i.e., nonorganizational involvement) is positively
associated to racial identity. The participation in these religious activities imparts
religious values which shape individuals’ behaviors and attitudes. Ellison (1997)
describes this behavior as “role taking” and posits the following:

“Individuals may come to understand their own life circumstances, including

family relations, in terms of a scriptural figure’s situation, and they may begin to

reconsider their situations from the point of view of the “God role”-that is, what a

divine other would expect in terms of appropriate parental or spousal demeanor

and deportment” (Ellison, 1997 p. 121).

The involvement of African Americans in religious activities such as prayer,

meditation, and scriptural readings may influence parents’ racial identity attitudes by
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instilling values on how to live successfully as a Christian. As mentioned previously,
Mitchell and Thomas (1994) have discussed that religion impacts racial solidarity, and
parents who are involved in these activities will more likely have their racial identity
attitudes reinforced and strengthened.

Religiosity will likely moderate the relationship between church orientations (i.e.,
spiritual and faith-based) and racial identity attitudes. More specifically, the church’s
spiritual and faith-based orientations are more likely to impact racial identity when a
parent is highly religious. Through a parent’s religiosity, the involvement in activities
such as prayer, mediation, and scriptural reading will more likely strengthen the values
espoused by a particular church orientation. For example, parents who perceive their
church as having a this-worldly spiritual orientation instill values associated with an
appreciation of African American culture. By participating in specific religious activities
(e.g., prayer, meditation, and scriptural readings), these activities will strengthen their
nationalist racial identity attitudes because they are reinforcing the values of the church.

Racial Identity: Multiple Pathways to Explain Racial Socialization Practices among

African Americans Parents

The research examining the relationship between the parents’ racial identity and
their racial socialization practices is scarce. Of the studies which have examined this
relationship, the majority have asked adult participants about their parents’ racial
socialization practices and the impact of these practices on the participants’ degree of
identification with being African American (Demo and Hughes, 1990; Sanders-
Thompson, 1994). The implications of these findings suggest the racial identification of

the adult participants is consistent with their parents’ racial socialization practices. For

39



example, Demo and Hughes (1990) report that African Americans who have a high
identification with being African American were raised in an environment which
emphasized racial pride, the acceptance of being African American, and the importance
of getting along with others. In contrast, this same study found that African Americans
who identified less with being African American were raised in a home which
emphasized with excelling, working hard and treating everyone as equal. The following
section describes how each type of racial identity targeted in this study will differently
influence the racial socialization practices of parents.

Multiple Pathways to an Individual/Universalistic Socialization Practices. In a

study investigating the relationship between parents’ racial identity attitudes and their
racial socialization practice, Thomas & Speight (1999) found that the degree to which
parents identified with being African American is associated with the types of racial
socialization messages they impart to their children. More specifically, they reported
African American parents who identified less with being African American instill values
such as to work hard and to conform to the larger society.

Since parents who ascribe to either an Assimilationist or Humanist ideology
believe that race is not a significant factor in their lives, they may not socialize their
children about race for the following reasons: 1) they may believe that such socialization
may discourage their children from achieving their goals (Peters, 1985); 2) they may
believe that the social movements have improved the conditions of African Americans
(Spencer, 1984); 3) and they did not receive racial socialization messages as children and

thus, they do not feel comfortable discussing race with their children (Peters, 1985).
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Consequently, it appears that parents who identify less with being African Americans
will socialize their children with values consistent to their racial identity.

Nationalist Ideology: Multiple Pathways to Different Socialization Practices. In

the racial identity literature, a debate exists whether a strong Nationalist ideology is the
best achieved identity for African Americans (Asante, 1980; Cross, 1991). Asante (1980)
states that this ideology is the optimal identity for African Americans whereas Cross
(1994) explains that this ideology may not be a completely developed identity for African
Americans. Supporting these contrasting standpoints, Thomas and Speight (1999) posits
that parents who support this ideology may still be struggling with their earlier negative
attitudes toward African Americans and consequently, parents may ascribe to this
ideology outwardly (i.e., celebrating African American history and culture and teaching
their children about African culture); however, it may not be a fully internalized identity.
In another study, Kelly (1998), examining satisfaction among African American
heterosexual relationships, found that couples who endorsed a Nationalist ideology also
expressed having negative stereotypes regarding African Americans. The authors of this
study reported that this ideology was not conducive to positive relationships among
African American couples. Thus these studies indicate that a Nationalist ideology may
be either a positive or negative orientation for African Americans. Some parents may
instill in their children positive messages about being African American (i.e., integrative-
assertive racial socialization practices). Conversely, other Nationalists parents may use a
cautious-defensive racial socialization practice, one that teaches African American
children and adolescents to distrust Whites and that they continuously discriminate

against all minorities especially African Americans.
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Oppressed Minority: A Pathway to Integrative/ Assertive Racial Socialization

Practices. Parents who identify with the oppression of all disenfranchised groups may
believe it is significant to socialize their children about race. Since these parents have
explored their identity and incorporated positive attributes about being African American
into their self concept, they may use racial socialization messages such as standing up for
your rights and racial pride. This identity may be the most positive for African
Americans because they have internalized the African American experience and are
committed to social change activities for all people (Cross, 1978; Sellers et. al. 1997).
These parents may teach their children acceptance of their culture and a comprehension
of the oppression among all groups. Thus, they will use an integrative/assertive
socialization practice because it teaches children the importance of racial pride, African
American history, and the acceptance of being African American.

In summary, because racial identity may explain how parents’ perceptions of the
different dialectic tensions of the church influence their racial child-rearing strategies, it
is critical to include it as a mediator of this relationship. By examining racial identity,
researchers gain a better understanding of how the church supports parents’ racial
socialization practices by supporting their racial identity attitudes.

Stereotypes: A Moderator between Racial Ideology and Racial Socialization

Practices. An explanation of the multiple pathways from racial ideology to parental
racial socialization practices is the endorsement of negative stereotypes by African
American parents. Several theorists discuss the effects of racism on African Americans
and a result of living in a racist society is that some African Americans parents endorse

negative stereotypes about being African Americans (Cross, 1971, 1991). For example,
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parents who have a high endorsement of negative stereotypes will identify with either an
Assimilationist (i.e., underscoring the commonalities between African American and
American society) or a Nationalist ideology that is anti-white/pro-black and is
characteristic of the immersion-emersion attitudes of Cross’ theory where African
Americans have a rigid philosophy about the meaning of Blackness (Cross, 1971). Since
researchers report that Assimilationist parents are in the earliest stage of identity
according to Cross’ model (Sellers et al., 1998), and parents who endorse Nationalist
ideology are developing a new African American identity, both ideologies have not
resolved their prior negative beliefs regarding being African American and will endorse
high negative stereotypes about African Americans. Assilimationist parents will likely
impart individualistic-universalistic racial-child-rearing strategies while Nationalist
parents will likely socialize their children using a cautious/defensive parenting strategy
which may teach adolescents to be distrustful of whites.

The second pathway characterizes African American parents who may endorse
Humanist attitudes. These parents will have a low endorsement of negative stereotypes.
These individuals teach their children to focus on humankind rather than race (Sellers et
al., 1998). Similar to the Assimilationist, Humanist parents will instill universal values
such as hard work and respect for all human beings.

The third and fourth pathway represent African American parents who also
identify either with a Nationalist ideology too or Oppressed Minority, but have a low
endorsement of negative stereotypes about African Americans. These individuals have a
deep appreciation of African American culture and are committed to social change in the

African community and larger society. Therefore, these parents are more likely to teach
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their children to stand up for their rights and to value being part of the African American
community. These messages represent the integrative/ assertive racial socialization
practices.

Covariates in Study One

In exploring the diverse racial socialization practices among African Americans,
several social-demographic factors consistently appeared in the literature (Demo and
Hughes, 1990; Spencer 1984; Thornton et al. 1990). Educational level, interracial
contact, and age will be included as the covariates in this study.

Education Level. Available evidence indicates that parents’ education may

predict racial socialization patterns among African Americans. Thornton et al. (1990)
found that African Americans who had earned higher levels of education racially
socialized their children more than individuals with less education, suggesting that
African American parents who have a high level of education were more inclined to place
significance on socializing their children regarding race. For this reason, parental
education level will be covaried out in this study.

Interracial Contact. The second covariate is interracial contact. This refers to a

minority member who has interacted with individuals from other groups in the larger
society throughout his/her lifetime (Demo & Hughes 1990). Several empirical studies
found that importance of interracial contact among African Americans during childhood
affected their racial socialization patterns (Demo & Hughes, 1990; Ellison and Powers,
1994; Sigelman, Bledsoe, Welch, and Combs; 1996). Demo and Hughes’ (1990) indicate
that interracial contact during childhood was negatively related to closeness with other

African Americans in adulthood. As these studies suggest, interracial contact at an
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earlier age may influence adult attitudes and behaviors including racial socialization
practices. Interracial contact will also be covaried out in this study.

Age. Age is the third covariate in this study. Thornton et al. (1990) report that
older parents are more likely to socialize their adolescents racially than younger parents.
In addition, this study elucidates that older African Americans have a stronger
identification with being African American and therefore, older parents are more inclined
to instill race-related messages to their children. Furthermore, Thornton et al. (1990)
indicate that older African American parents believed that racial socializing their children
is an important part of their child-rearing strategies. These research findings highlight the
importance of age on the complexities of understanding racial socialization patterns
among African Americans. Thus, for the purpose of this study, parental age will be
assessed as a covariate.

Parental Religious History. The fourth covariate is parental religious history.

This predictor examines the church participation of parents across their lifetime. By
covarying out parental religious history this study attempts to minimize the potential
selection bias regarding prior church attendance by the participants in this study.

Study Two: The Church and Parents’ Racial Socialization Practices Shaping Values of

Adolescents

The second purpose of this study is to investigate the relationship between
adolescents’ perceptions of the church, parental racial socialization practices, and
adolescents’ perceptions of parental racial socialization on adolescent racial identity
development. During adolescence, one of the fundamental goals is to begin to investigate

and develop one’s identity (Erikson, 1968). Tatum (1997) discusses that adolescence

45






grapple with the questions of “Who am 1?” and “Who can I be?” This involves the
integration of different dimensions of an adolescent’s life such as religious beliefs,
racial/ethnic identities, and vocational plans (Phinney, 1992; Phinney & Rosenthal, 1992;
Tatum, 1997). In the case of African Americans and other minorities, the search to
acquire an optimal racial identity entails the successful incorporation of the values of
their culture and the values of the larger society. Tatum (1997) asserts that this involves
asking the questions about “Who am [ racially?” and ‘What does it mean to be African
American?” These questions are significant because they illustrate the process that
African American adolescents have to contend with to understand that their experiences
may be different because of prejudice, discrimination, and structural barriers which limit
aspirations and hinder their achievement (Tatum, 1997).

To achieve a positive identity, it is important to understand the social environment
in which individuals mature and change. One such environment to examine is the
church. Stevenson (1994) discusses racial socialization is “maximally effective” when it
is buttressed by family, peers, and social institutions with a particular community.
Hence, this study attempts to investigate the relationship between adolescents’
perceptions of their church and adolescents’ identity development.

An important part of assessing identity development is the extent to which
adolescents have developed their ethnic identity. Three components of racial identity
will be examined in this study: ethnic identity achievement, affirmation and belonging,
and African American racial identity. Ethnic identity achievement and affirmation and
belonging identity represent the mainstream approach in understanding racial identity.

Recall this approach characterizes identity development, regardless of race and ethnicity,
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as possessing universal concepts that an individual may identify with such as race,
gender, social economic status, or sexual orientation. In this study, the mainstream
approach will be known as the universal approach because of the emphasis of
commonalities among racial/ethnic groups®. Each component of identity will be
addressed below.

Ethnic Identity Achievement. To understand how adolescents develop a healthy

identity, Phinney, using the work of Marcia (1966), explains that adolescents may
explore their identity using four statuses: 1) diffuse, 2) foreclosed 3) moratorium, and 4)
achieved. The first state, diffuse, represents an adolescent who has not begun his/her
identity search and little commitment has been made to examine his/her race or ethnicity.
In the second status, foreclosed, African American adolescents have made a commitment
to their racial identity, exploring their beliefs regarding being African American.
Individuals in this status have adopted the values of their parents. The next status is
moratorium which is characterized by adolescents who have begun the process of
examining their racial identity, but they have not made a commitment to their identity.
Additionally, the achieved identity denotes an individual who has made a commitment
after completing an exploration of roles and beliefs and this status is seen as the healthiest
identity. Phinney (1989) suggests that these statuses are not a developmental progression
and adolescents may begin their search starting at a particular status. She purports that
socialization by the family and other social institutions (i.e., educational settings, peer
groups, media, and religious institutions) in which adolescents are involved will influence

where they begin their exploration (Phinney, 1996). Finally, Phinney (1989) found

2 The author uses universal identity to include both ethnic identity achievement and affirming and
belonging identity.
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evidence for three stages of ethnic identity achievement and they are
diffusion/foreclosure, moratorium, and achieved.

Ethnic Affirmation and Belonging. Another key characteristic of universal

identity development is the extent to which adolescents feel like they belong to their
ethnic/racial group. Phinney (1992) discusses that when minority adolescents affirm and
feel part of a particular racial/ethnic group they will endorse behaviors that accentuate
racial/ethnic pride, a positive affirmation toward their culture and historical background,
and identify with their racial/ethnic group. When adolescents are investigating their
identity, they may be at a particular ethnic identity status (i.e., diffuse or moratorium) but
fail to affirm their cultural group. Given this relationship, it is important to assess these
two components (i.e., ethnic identity achievement and affirmation and belonging) of
ethnic identity when understanding the diversity of racial identity attitudes among
African American adolescents.

Although Phinney’s conceptualization of identity development among adolescents
has significantly increased our understanding of identity, this approach has failed to
incorporate the historical and cultural differences among various racial and ethnic groups
in their explanation of racial identity. (Sellers et al. 1998). This approach also assumes
that identity development, regardless of race and ethnicity, possesses universal
characteristics across all racial and ethnic groups (Phinney 1990, 1992). This assumption
represents the mainstream or universal approach in assessing identity development by
individuals. Consequently, the exclusion of cultural and historical differences among

minority groups does not address the pertinent transmission of cultural values among
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these groups. The construct African American racial identity provides such a perspective
which includes cultural characteristics and the historical legacy of this group.

African American Racial Identity. Smith & Brookins (1997) have proposed a

theoretical model of racial identity attitudes among adolescents which incorporates the
historical and cultural experiences of African Americans. This model includes 1)
positive orientation toward African Americans in terms of physical and social
characteristics (Williams & Robertson, 1967), 2) positive attitudes toward African
Americans as a group, 3) and emphasis on group cooperation instead of competitiveness
(Baldwin & Bell, 1985; Cross, 1971; Parham & Helms, 1985). Their scale consists of: 1)
social orientation, 2) appearance orientation, 3) attitudinal subscale, and 4) cooperative
value scale. The first scale explores an adolescent’s affinity toward interacting with
his/her group. Second is appearance orientation and this involves the acceptance of
African American physical features. The next scale assesses the degree to which an
adolescent internalizes either positive or negative stereotypes of African Americans.
Lastly, the cooperative value scale examines the degree to which an adolescent identifies
with either communal or individualistic beliefs. Examining African American racial
identity provides additional information regarding identity development among African
American adolescents because such captures how African American adolescents perceive
their racial group and identify with being African American. To examine both the
universal components of identity and African A<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>