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ABSTRACT

EXPLORING THE PERCEPTIONS OF THE EARLY CAREER VALUEBF STUDY

ABROAD FOR BACHELOR DEGREE GRADUATES OF AUSTRALIAN

UNIVERSITIES
By
Davina Potts

European and U.S. institutions have promoted theevaf a study abroad
experience for many years. As Australian highercatdon institutions have adopted
policies and strategies to increase participatioeducation abroad, with employability as
a central argument, it is important to study th&na. This dissertation examined the links
between a study abroad experience and early canéeymes for recent graduates from
Australian higher education, with a particular fe@n the impact of the following factors:
country of study, duration, program type and fandenguage acquisition. While the
study is set within the Australian higher educama graduate employment context, it
contributes to the growing body of literature oa ttalue of study abroad to participants,
educational institutions, employers and societgeneral.

Becker’s (1993) human capital theory and McMahath @ketch’s (2013)
expanded concepts of the private and social benafiiigher education provide the
conceptual framework for the study, informed bykimg on connections between higher
education and the world of work (Brennon, Kogan &chler, 1996). A survey of alumni
perceptions was based on the European GraduateySuisee Teichler, 2011; Teichler &
Janson, 2007). Personal background, study andogmpht information provided

important contextual frames through which the detae analyzed.



After working for an average of three years, reslgons N=226), the majority of
whom had studied abroad for a semester or moreeped that study abroad was relevant
and beneficial to their early career experiencéil®tfespondents rated personal and
developmental benefits more highly, important caretated benefits including career
direction, securing their first job and long-terareer prospects, were also identified.
General international skills and knowledge as abtaf study abroad outweighed
country or region-specific knowledge or skills.

In terms of program parameters, respondents repbitger career benefits for
studying abroad in another language, studying abnoaltiple times, and undertaking
study abroad as a compulsory component of a bactietpee. This study revealed
previously unexplored patterns of internationalexignce prior to university, indicating
that a small group of respondents had already dpedlsignificant international career
capital (Inkson & Arthur, 2001) through multiplet@énnational experiences. This finding is
of particular interest for policy discussions tpabritize career outcomes.

The findings of this paper have implications fofippand practice in the
development of employability skills, the educatadremployers on the benefits of study
abroad, access to study abroad, catering for stsidéth diverse needs in terms of study
abroad programs and career goals, and balancicgismgographic policy priorities
against general participation goals. This studytrdomes to our understanding of study
abroad outcomes for Australian students and higtdithe need for further research in this

area.
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CHAPTER 1
Introduction

Higher education systems around the world are bewpprogressively more
international in nature as cross-border mobilitgtfdents is driven by economic growth
and increasing levels of international trade (BhtCouncil, 2012). The number of
students studying internationally has more tharbtgzisince 2000 and was estimated to
be around 4.3 million in 2011 (Organization for Bomic Cooperation and Development,
2013). This total represents students enrolledbédin an entire degree program, and short-
term study abroad students, those undertaking @ooemt of their degree while
remaining enrolled at their home institution. Thember of internationally mobile
students is likely to continue to grow as a resifemographic and economic drivers
(British Council, 2012).

This dissertation focuses on the case of Australemall country that is highly
dependent on international trade to support theedtimeconomy. The
internationalization of the Australian higher edima system has been underway since the
1950s, when international students first enrolledwstralian universities under the
Colombo Plan (Meadows, 2011). One of the latestdes of internationalization
strategies is the participation of Australian studen study abroad programs. Although
Australian universities have operated internati@xahange programs since the 1990s,
only in recent years have these programs beconmagortant part of institutional strategy,
attracting significant resources and support fronversity leadership (Adams, Banks &
Olsen, 2011; Molony, 2012). Participation has groapidly and institutions are

introducing new study abroad programs to furthiengiate demand. Study abroad



programs are widely supported for their capacitg@welop career-relevant international
skills (Adams, Banks & Olsen, 2011) and promotesdttmlents as “exciting, life changing
experiences that....can also give you the competgilge you need in landing that dream
job” (RMIT University, 2012). However, such rhetors challenged by research. A
recent study of employer perspectives on Austradraduates with a study abroad
experience found that although overseas study exper is viewed positively by potential
employers, it is considered to be unimportant agather skills, attributes and
experiences when evaluating graduate candidatesg€ct Marketing, 2006). Further
contributions to our knowledge base in this areauagently needed as policy-makers
commit to increasing funding allocations and impdeing new programs at both national
and institutional levels.

This dissertation outlines a project that examitiedconnections between study
abroad experiences and the subsequent employmgrdadifates from Australian
universities from the perspective of the graduttiemselves. In this chapter | will provide
an overview of the research problem, outline ttezdture that informed the study, set the
context and rationale for the study within the Aakan higher education system, before
providing a short overview of the project, idenify the research questions and defining
of key terms.

Relationship to Existing Literature

This study was based on educational literaturénerbenefits of study abroad
programs for participants in the areas of persauaial, intercultural, academic and career
development (Braskamp, Braskamp & Merrill, 2009rI€an, Burns, Useem &

Yackimowicz, 1991; Chieffo & Griffiths, 2004; Dolbp008; Dwyer, 2004; Edmonds,



2010; Engle & Engle, 2004; Forsey, Broomhall & Ba\d011; Fry, Paige, Jon, Dillow &
Nam, 2009; Ingraham & Peterson, 2004; Lou & Bosk§08; Malmgren & Galvin, 2008;
Nunan, 2006; Paige, Cohen & Shively, 2004; Paigg, $tallman, Josi & Jon, 2009;
Rundstrom, 2005; Sutton & Rubin, 2010; Thomas & Mdtidn, 1998; Vande Berg,
Connor-Litton & Paige, 2009). Also important i€thterature exploring the connections
between study abroad experiences and employmerdamadr outcomes for graduates
(Bracht, Engel, Janson, Over, Schomburg & Teicl2@66; Jahr & Teichler, 2000; Jahr &
Teichler, 2007; Maiworm & Teichler, 1996; Teichl@Q11; Teichler, 2012; Teichler &
Janson, 2007). Studies in this area generallysfocuthe perception of the former study
abroad participant with regard to the transitionvtwk, employment conditions and career
directions. A small body of literature has addegsthe perception of employers of study
abroad programs and how international exposurebeagfit graduates in the workplace
(Bracht, et. al., 2006; Crossman & Clarke, 2009spect Marketing, 2006; Teichler,
2011). Several studies also explore long-termddeefits from the perspective of
participants in study abroad programs (CarlsonnBudseem & Yackimowicz, 1991;
Dwyer, 2004; Nunan, 2006; Paige, Fry, Stallmani &on, 2009). This topic — alumni
perspectives of the benefits of study abroad - igraa of increasing interest for educators
and policy-makers as the number of internation@bpile students grows.
Rationale for the Study

Through a combination of government policy andiingbnal support,
participation in study abroad programs expandedkiyand has now reached 13% of the

graduating undergraduate class number comparable to study abroad participatidhe

'measured by the number of undergraduates parimipiat international experiences in a given
year as a proportion of the total undergraduatduging class for that year) (Olsen, 2013)



United States (Institute for International Educatia013). From 2007 to 2010, university
and federal government funding for study abroadkschhips increased 70% to $28.1
million (Olsen, 2011). Additional institutional dmational resources support the
operation of study abroad offices under the assimphat such investments deliver
returns in the form of graduates who are betterpgepa to support Australia’s position in
an increasingly competitive global economy (AdaBenks & Olsen, 2011; Department of
Education, Employment and Workplace Relations, 2007 addition to the extensive
public funding commitment in this area, participatin study abroad requires private
resources in the form of money, time and energyallsinvested by students and their
families.

The phenomenon is attracting high-level policyratttn. In 2012, the Australian
Government launched a new scholarship programdccAlégabound, in response to the
Asian Century White Paper (Office of the Minister fndustry, Innovation, Science,
Research and Tertiary Education, 2012), which ddbye investment in the development of
skills and knowledge of Asia (Commonwealth of Aal&, 2012). Previously Australian
Government scholarships in this area had been eegafinom a targeted Asia and the
Pacific focus to a global program supporting studgeventy-seven countries (DEEWR,
2011). A change of government in 2013 brought laerotajor shift in funding for study
in Asia, with the promise of $AUD100 million ovavé years (Office of the Minister for
Foreign Affairs, 2013), up from $AUD7.9 million 2012 (Olsen, 2013).

The federal policy focus on study abroad was preddxy an institutional focus.
As an example, many universities have set molgitgets for their student populations,

such as 25% participation at the University of Qusbend (University of Queensland,



2011). Study abroad programs at Australian instihi$ focus on professional and
academic development, promoting the benefits digyaation in terms of career outcomes
and knowledge of other countries that may helpgssibnally in the future (Adams, Olsen
& Banks, 2011). This focus is influenced by theisture and curriculum of the national
higher education system. The Australian undergataddegree is utilitarian in focus, and
universities express their role primarily in teraishuman capital development for the
economic sector (Sidhu, 2006). With the exceptibsome Arts degrees and the newly
introduced Melbourne Model at the University of ld@lirne, courses are focused on
professional preparation, and students commenaentiagor in their first semester
(Australian Education International, 2008).

Although institutional policy-makers appear to hdlve best intentions when they
design study abroad programs, the assumptionghiiasuch student experiences lead to
globally-minded graduates who are better preparedanage modern workplace demands
while making a contribution to the internationabstgies of their organizations are largely
untested. Very little research explores study atbrmutcomes in Australia, and although
extensive research exists in Europe, along wittoavigg body of knowledge on the
connections between higher education and workait not reflect the experiences of
Australian graduates because graduate outcomhbs ialior market are likely to be highly
context-specific (Bracht, et. al., 2006; Messer &IWr, 2007; Saarikallio-Trop & Wiers-
Jenssen, 2010; Wiers-Jenssen; 2008). In fact,liteyis known about outcomes of study
abroad for Australian students and alumni.

The intended audience for this research is poliakens at a national and

institutional level. By understanding the typesrtérnational experiences that are



perceived to make a difference to the early carelegsaduates, policy-makers can make
better decisions about the development of studgaabprograms, which will ultimately
benefit future generations of students throughatiggnment of graduate skills with an
increasingly international workplace environmenAunstralia. The purpose of this study
is to explore the nature of the benefits of pgrition in a study abroad program in relation
to the early career stage of graduates of Austrdlgchelor degree programs. As a new
area for empirical research in Australia, this gtaons to develop recommendations for
future research on factors that may be importaenhimancing the benefits of study abroad
programs to their participants, their employersl toeir educational institutions. The
variables identified in this study may be usedreate a model that could be examined
more fully in future research.

In this section | have situated the study withia Australian higher education
context and demonstrated that: (1) participatibAustralian students in study abroad
programs is growing; (2) the area is a currentgydibcus, and as such, is attracting an
increasing amount of funding at both the institméiband national levels; (3) the general
rationale for undergraduate education and studyaabin Australia focuses on workplace
demands and Australia’s position in the global ecoy; and (4) very little is known about
actual outcomes of study abroad for Australianessiand further research is urgently
needed. | will now outline the project and disctisstheoretical frames that will guide the
study.

The Research Project
Through a survey of graduate perspectives, thipgranvestigated links between a

study abroad experience and early career outcomisa particular focus on



understanding how certain conditions of study atbrsach as country, duration, program
type and foreign language acquisition, were berafid descriptive analysis of current
working positions and environments contextualizeumderstanding of employment
outcomes for this group. The respondents of theéysivere recent graduates who
participated in a study abroad program during thedergraduate degree. They had been
working for around three years at the time of thuelg. It was primarily a quantitative
investigation.

The research conceptualization and design wasm@#dy extensive research
undertaken in Europe on the European Action ScHentke Mobility of University
Students (ERASMUS), which explored the professimasile of international study for
European graduates (see Bracht, et.al., 2006, &&krchler, 2000; Janson, Schomburg &
Teichler, 2009; Schomburg & Teichler, 2006; Teicl&eMaiworm, 1994; Maiworm &
Teichler, 1996). Although the context of the Ewgap Union and the ERASMUS program
are unique to that region, the framework of thedpean graduate survey provided a
model that assisted in developing a study relet@atite Australian context.

Conceptual Framework

Two conceptual perspectives informed this disserigiroject: firstly,human
capital theory(Becker, 1964; Becker,1993) frames the relatignbleitween higher
education and work through a return on investmerggective. National investment in
education stimulates economic growth by increakimgvledge and productivity (Becker,
1993). Human capital also contributes social bensfich as democratization, civil rights,
political stability, reduced crime and lower we#arosts (McMahon & Oketch, 2013).

Study abroad is one component of higher educatidrtizerefore can be considered as a



component of human capital. Secondly, fromanpower requirements perspecfitlee
function of higher education is to prepare younggbe for employment. This utilitarian
approach to education focuses on structural andtijatve aspects that may impact upon
employment (Brennan, Kogan & Teichler, 1996; de We&®96; Schomburg & Teichler,
2006). As a co-curricular element of higher edwratstudy abroad has been found to
foster skills and knowledge that are valued by lgpduates and employers in Europe
(Bracht, et. al., 2006). This conceptual framewwilk be further elaborated in Chapter 2.
The final section of this chapter outlines two keynponents of the study: the research
guestions and the definitions of key terms.
Research Questions

This study addressed the primary questid¢hat are the benefits, as perceived by
graduates, of a study abroad experience during@bbor degree for their early career
experiences?
Two sub-questions were addressed:

a) What are the relationships between various chargsttes of the program (i.e.,
country/region of study; duration of internatioretperience; type of international

experience; language of experience) and the benagiperceived by the graduate?

b) What are the relationships between background attarsstics, study
characteristics and current employment context, taedbenefits as perceived by

the graduates?



Definitions of Key Terms

For the purpose of this study, a study abroad prags an educational experience
where a student spends a period of time undertaar@cademic activity in another
country while remaining formally enrolled in an deanic program in the home country. It
is usually recognized as part of the home degrdeerehrough transfer credit or through a
formal program requirement (for example, as pad oésearch project). It may vary from
a traditional one to two semester student exchangdving regular coursework at a
foreign university to an internship, volunteer ex@ece, or research project. Study abroad
may also involve participation in an internatioledership event or competition. In
Australia, the terms traditionally used &sucation abroaar outbound mobilityhile in
the U.S. it is calledtudy abroad

The termgraduatewill be used in this dissertation to signify oneahas
completed a bachelor degree program at an Austrahaersity. The terralumnimay
also be used. Traditionally the Australian bachdkgree is undertaken directly following
high school. However, a small number of graduatag have entered through non-
traditional pathways, such as via a college of tiooal education and training.

Employmentefers to a job role, including scope, structurd eesponsibility of a
graduate in the workforce (Brennan, Hogan & TeigHl®896), while the termareer
means the aggregate of employment positions orslggience of employment and work
tasks within the occupational lifespan” (Brennaongln & Teichler, 1996, p. 6). Early

career refers to the initial years of employmetibfeing graduation.



Organization of this Dissertation

The second chapter of this dissertation reviewe#ting literature on study
abroad outcomes for Australian students, and tatysabroad participants in other
countries. As little research exists on the Alistnacontext, research from other countries
informed the current study. A detailed concepfrahework will also be presented. The
third chapter describes the research methodoladydimg a description of the sample and
data collection strategy, the survey instrumend, tie analytical strategy. Chapters 4 and
5 present the results of the study, with detaileskcdptive information providing important
contextual information to support the findings @me®d through the main research
guestions. Further statistical analysis providéamework for understanding the results.
In the final chapter, the results are discussedlamdive-most important policy-related
findings are presented. This section includesicapbns for research, policy and practice.
Finally, the dissertation concludes with a briefenon the methodology and limitations of

the research project.
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CHAPTER 2

Review of the Literature and Conceptual Framework

This chapter will focus on how study abroad hasideand to benefit participants.
| will also explore the connections between stuidypad, employment and careers, as
presented by the literature in the area. In thapter | will (1) review the knowledge in
the area of study abroad from the Australian cdn{@) attempt to fill some of the
knowledge gaps with literature from the Unites &aind Europe; and (3) outline the
conceptual framework that guided this study.
Study Abroad Literature From Australia

In seeking to understand the current state of kedge in Australia, | surveyed the
relevant literature and will provide a short sumynairthe very few published studies.
The majority of papers provide an overview of gaptation statistics (Australian
Education International, 2011; Daly, 2011; Olséd)2, Olsen, 2008; Olsen, 2011; Olsen,
2012; Olsen, 2013). From this data, we can asodhat the typical Australian participant
in a study abroad program is a Caucasian femai@13@ars of age (Daly, 2011), enrolled
in a bachelor degree in Society and Culture, Mamege and Commerce, or Health
(Olsen, 2011). Almost 60% of participants wenEtgope or the Americas, approximately
38% spent at least one semester abroad, and 27éttookl an internship or research
project abroad (Olsen, 2011). Many Australianipgrants have traveled abroad
previously and were motivated to go abroad to agpee a different culture, to meet other
people and to broaden the mind (Forsey, Broomhd@a&is, 2011). In 2010, 34% of
participants were classified as coming from neighbods representing the lower 50% of

socio-economic status households (Olsen, 2011).
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Personal and social developmemtustralian participants in a study on motivations
for participation and subsequent outcomes weredaarecome more self-confident,
particularly in communicating with other peopledan report a sense of intellectual
connection with the world (Forsey, Broomhall & Dev2011). In a study comparing the
Australian student experience to their Americanrge@olby (2008) found Australian
students abroad to be less restricted by issueatmhal identity and identity exploration,
which allows them to adapt easily to multiple cotdéeand to make more authentic human
connections along the way.

Career developmentAn alumni survey from the University of Melbourne
documented the impacts of study abroad 10 to 1&\adter graduation (Nunan, 2006).
Although the strongest results in this study suppier development of personal and social
aspects such as self-confidence, independencejwierlv and cultural awareness, positive
support was also found in the area of career dpusdnt. Eight-seven percent of
participants agreed that study abroad enhancedabheiall employability, 73% agreed
that study abroad helped them develop a skillrsgtihfluenced their career path, and 61%
said that study abroad had contributed directiguiwent or past employment. Forty-five
percent reported that study abroad influenced tteework overseas and 19% formed
relationships that became professional contactea@Nu2006). Although it is only one
study, it is important for the insight it provids the current study. The majority
participants from the population of interest suppoconnection between study abroad and
their careers, and generally agreed that studyeabn@s beneficial to their personal, social

and career development.
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Employer perspectives on study abroddhe final area of study abroad literature
from Australia has attempted to measure employepeetives on graduates who
participated in a study abroad program (Crossma&iake, 2009; Prospect Marketing,
2006). Against other recruitment criteria suctaapecialized degree, work experiences
and extracurricular activities, Australian emplayegink study abroad as a low priority.
This partly reflects the desire not to disadvanthgse who may not have been able to
study abroad (Prospect Marketing, 2006). Emploggmessed a strong desire to hire
well-rounded employees, and when asked directlyiabow overseas study was viewed
on a resume, 61% indicated that it was viewed pe$yt The result was even higher,
almost 70%, for multinational firms. In responedhe question “Do you think that
graduates with overseas studying or internship mxpee bring extra skills to a
company?” (Prospect Marketing, 2006 p. 25), 81%espondents agreed. Employers
consider that study abroad enhanced well roundsdcret was particularly attractive when
graduates could link their experiences to the dmera and strategy of the company.
Foreign language skills were a highly salient geddattribute, particularly Chinese and
South-East Asian languages. Results were stromgést Mining and Finance industries.

Another Australian study found similar positiveults; employers considered
graduates with a study abroad experience as hagdyable in an increasingly global
work environment (Crossman & Clarke, 2009). Inational experiences were seen as
contributing towards a candidate’s career capiafticularly with regards to the
acquisition of soft skills including cultural intgjence and intercultural communication.

Certainways of thinkingvere highlighted as important for internationasimess projects,
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and study abroad experiences were perceived byogerglto promote this aspect of
student development (Crossman & Clarke, 2009).

Prospect Marketing (2006) identified a group of pamies that the researchers
labelednew generation employettypically multinational companies, which sought out
graduates with study abroad experiences. Suchizagans also had systems in place to
ensure that they could capitalize on the knowlestgexperience of the graduates.
According to the researchers, government agencatve traditionally targeted the
population of interest reported increased competitor the internationally experienced
talent pool over the last ten years (Prospect Marge2006).

Graduate employmeniThe competitive nature of the graduate employmearket
is also supported by Australian graduate employratatistics. A survey of graduate
recruiters in Australia indicated that although?8.6f graduates were still seeking full-
time employment four months after graduation (GedeCareers Australia, 2010),
graduate recruiters stated that their biggest aoneas the recruitment of the right
graduates in a competitive market. Forty-two petroé employers indicated that they had
difficulty sourcing graduates, particularly in thelds of information technology and
engineering (Graduate Careers Australia, 2011 )wever, almost 27% of computer
science graduates and 23% of electrical/computgnearing graduates remained
unemployed four months after graduation (Graduate€r's Australia, 2010). An
apparent mismatch between supply and demand pro@dueery complex picture of the
local graduate recruitment market, indicating thile the economy was improving and
jobs were available, employers remained selectitbeir hiring practices, and a

bachelor’s degree did not guarantee satisfactdiyifoe employment.
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The small but insightful literature pool from Aualia provides some promising
knowledge to inform the current study. From tiegiew | have established four important
points: (1) study abroad has a positive impachypersonal and social developmental
factors for Australian participants; (2) accordingalumni participants, study abroad
positively supports career development and empibgal{3) although study abroad is not
a recruitment criteria, it is viewed positively Bystralian employers, particularly when
the characteristics of the experience relate dyréotthe needs of the organization; and (4)
there is competition for talent in the Australianaduate employment market and this
includes increasing competition for graduates withrnational skills and knowledge.

However, there are notable weaknesses in the myitierature. Several of the
studies relied on a sample from a single institu{@rossman & Clarke, 2009; Forsey,
Broomhall & Davis, 2011; Nunan, 2006), which maxiti the applicability of the results
to other institutional contexts. Although two segladdress career-related topics, the data
for these studies were taken from samples of enepofCrossman & Clarke, 2009;
Prospect Marketing, 2006) rather than from paréinis or graduates. Only one study
provides some insight on the phenomenon of intérest the population of interest;
Nunan (2006) included four questions in a totad bon career-related outcomes. A clear
gap remains in our understanding of early carepeegnces from the perspective of
Australian alumni. This topic — alumni perspecsivé the benefits of study abroad — has
been explored in other countries and the next@eetill review current knowledge from

the United States and Europe.
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Study Abroad Literature From Other Regions and Courtries

Research from the United StatesThe normative concept in study abroad
research in the U.S. is to identify change or déifee in participants. Study abroad may
be conceptualized as an educational interventianpgtoduces change or growth in certain
directions, which are usually measured againstraraggoals or broader educational
objectives, such as graduate attributes or geedratation requirements. The impact of
study abroad on participants has been measuredsagnariety of domains including
personal, social, intercultural and academic deraknt.

Personal and social developmeBbme of the most significant results have been
found in the area of personal and social developifEnaskamp, Braskamp & Merrill,
2009; Carlson, Burn, Useem and Yachimowicz, 199iefib & Griffiths, 2004; Dwyer,
2004; Edmonds, 2010). Such studies report changkilis, knowledge and attitude
related to travel, cultures, communications, awessrof own and other values, tolerance,
patience and understanding (Chieffo & GriffithsP20Dwyer, 2004). Even programs of
only a few weeks in length can produce signifiagasults in the personal and social
domains (Chaison, 2008; Chieffo & Griffiths, 20@Wwyer, 2004; Edmonds, 2010).

Intercultural competenceAnother area of research in the United States fExos
the development of intercultural competence, wisabften measured through the use of
pretest-intervention-post test design (Van de Vigéd.eung, 2009). Intercultural
competence has been found to improve in studemsneral study abroad programs
(Chieffo & Griffiths, 2004; Lou & Bosley, 2008; Vae Berg, Connor-Litton & Paige,
2009; Rundstrom, 2005), and in those undertakifogeagn language study abroad

program (Paige, Cohen & Shively, 2004; Engle & Engl004; Vande Berg, Connor-
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Litton & Paige, 2009). Long-term programs haverbgigown to produce more significant
results (Engle & Engle, 2004; Vande Berg, Conndtel & Paige, 2009).

Academic developmen®When considering academic outcomes, participards in
study abroad experience have been found to be Ilkehg to graduate in the standard
degree period (Ingraham & Peterson, 2004; Malmé&r&ualvin, 2008; Sutton & Rubin,
2010), although the studies did not control for amant background characteristics such
as socio-economic status. Given that study abiadigh-cost exercise, socio-economic
status may influence participation (Salisbury, Uothdaulsen & Pascarella, 2009), as
well as time to graduation (Terenzini, Cabrera &ri2¢, 2001). Grade Point Average
(GPA) has also been used as a proxy for acadermoess, and although several studies
have found that participants graduate with a highleA than non-participants (Ingraham
& Peterson, 2004; Malmgren & Galvin, 2008; Suttoir&bin, 2010; Thomas &
McMahon, 1998), it is difficult to attribute thisférence to study abroad in isolation.
There is also evidence that academic developmeytiffar depending on the destination
and duration of international study (Sutton & Ryt#010), and may be especially
beneficial for academically at-risk students, iasiag their predicted probability of
graduation (Barclay Hamir, 2011).

Long-term impactsEducational choices, occupational choices, lifestyl
perspectives, behaviors, and personal and sogill ate listed among the long-term
impacts of study abroad participation (Fry, et. 2009). Another study considered the
dimensions of civic engagement, knowledge produciilanthropy, social
entrepreneurship and voluntary simplicity, and fbtimat study abroad was perceived to

have influenced over 50% of reported participasbimement in global engagement
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activities following graduation. Additionally, 38% of respondents attributed study
abroad as helping their career to a large degr@g€Pet. al., 2009). Dwyer (2004) found
that the impact of study abroad may be sustained 8p years after graduation. Alumni
in this study indicated that study abroad had aiggnt long-term effect on their world-
view. Additionally 77% reported that study abr@ssisted them in acquiring a skill set
that influenced their career path.

Research from Europe: Employment outcomesCompared to U.S. study abroad
research, European research tends to be more é@hgtiethe current study, focusing less
on student development and more on employmentegtlaitcomes. Twenty years of
graduate surveys based on the ERASMUS programdewenstrated significant support
for both the benefits of participation in study @ and the connections to subsequent
employment and careers (Teichler & Janson, 200ichlex, 2012). Former ERASMUS
participants were convinced that their internatiatady experience helped them secure
their first job (Teichler, 2012; Teichler & Jans@®07). Seventy-one percent of
participants in the earliest study (Maiworm & Tdah 1996) and 54% of participants in a
later study (Bracht, et. al., 2006) supported thasm. The researchers suggested that
ERASMUS seemed to have become a positive signamgioyers during the job search
process (Bracht, et. al., 2006; Teichler, 2012).

Another area assessed concerns the perceptior gfdduates on the criteria used
by their employer when hiring them. The resultaamed relatively consistent over the
years with field of study (73%) and personality¥@)&eing rated as the most important
criteria. Experience abroad (51%) and foreign legg proficiency (55%) were rated as

the fourth and fifth (of eleven options) in ternfdtte important and very important criteria
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(Jahr & Teichler, 2000). One study linked the gt of this result to the host country,
with the U.K., Ireland and Germany providing thesgest result. This may have
reflected the strength of demand for English-spesakethe workplace. The researchers
linked the finding regarding Germany to the numtfarespondents who were
subsequently employed in Germany (Maiworm & Teichl®96), demonstrating a strong
link between study abroad and early career emplayme

Former ERASMUS participants were more likely to wor the private sector
compared with non-mobile graduates (Jahr & Tei¢l#600; Jahr & Teichler, 2007). This
may have partially accounted for the reported ggdaemium of 18% for internationally
mobile graduates. The overall income premium vss @artially the result of higher
reported salaries for graduates working abroad @akeichler, 2007). There was some
indication that more ERASMUS participants were esgptl in managerial roles (Jahr &
Teichler, 2000) and were employed in large orgadiuma (Bracht, et. al., 2006; Teichler,
2012). Respondents also reported that their wak ‘@mbedded into an international
context” (Bracht, et. al., 2006, p. 72). Termediagble international competencies
international work skills have become more impartarERASMUS graduates over time
(Teichler, 2012). Results varied by disciplinestfdy, with science and engineering
graduates reporting less professional importandetefnational competencies than
humanities and social science graduates (Bracldl].e2006).

One of the strongest outcomes of the ERASMUS progras the international
mobility of ERASMUS patrticipants after graduatioBighteen to twenty percent of
ERASMUS participants were employed in a differemirairy to the country of graduation

for some time after graduation (Teichler & Jans6Q)7). The researchers quoted a
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comparison figure of 3% for highly qualified Eur@pes who were employed in another
country (Teichler & Janson, 2007). Additionallymast half of ERASMUS graduates
considered working abroad after graduation (Braehtal., 2006; Jahr &Teichler, 2000).

Teichler (2011) notes the importance of considebagkground characteristics in
study abroad research; in fact, participants idysabroad programs were more likely to
have at least one parent with a higher educatignegde The ERASMUS research revealed
a multiplier effect in terms of international exggrices. ERASMUS participants were
more likely to have spent time abroad before conumgnuniversity (for example, living
abroad with their family or with a high school eaclge program), and participation in
ERASMUS meant that graduates were 2.7 times mkedylto work abroad following
graduation (Jahr & Teichler, 2007). The findingpgarts Murphy-Lejeune’s (2002) theory
of mobility capital, which stated that internatibeaperience or intensive exposure to
diverse cultures could positively predispose yopegple for international experiences in
the future.

Employer perceptionsEmployer perceptions research in Europe has tetaded
confirm the results of the student surveys. Inganson to the Australian results
previously reported, employers in Europe were ntikedy to consider study or work
abroad to be very important in their recruitmetiiecia (Bracht, et. al., 2006; Teichler,
2011), and to actively seek graduates with intéonat education experiences for all roles,
not just internationally focused positions (MoloSgwter & Potts, 2011). Foreign
language competence was a very important fact@c{r et. al., 2006; Molony, Sowter &
Potts, 2011). In terms of other graduate comp@ésnemployers ranked those with an

international study experience higher on the 18sessessed. While a higher rating on
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international-related competencies such as foraigguage acquisition and cross-cultural
skills was expected, substantial differences h#ase@ lzeen found on a range of generic
skills, for example, adaptability (81% comparedhab7 %), initiative (79% compared with
62%), assertiveness, decisiveness, persistence ¢@ofbared with 50%) and written
communication skills (70% compared with 59%) (Brtaeh. al., 2006).

Employer research has confirmed that the work assgmts of ERASMUS
graduates were more engaged with international msmas (Teichler & Janson, 2007). In
an attempt to clarify the question of a perceivadry differential, employers noted that
while there was not likely to be a difference upining, within five years of employment,
study abroad participants could have expectedaamysdifferential of around 27% over
non-participants. The authors noted that a stidyaal experience could not be attributed
as the predominant reason for the differences l@tyarticipants and non-participants.
Rather, other characteristics were likely to beangnt variables. In conclusion they
stated, “ERASMUS mobility was not viewed as a frefuaccess route to high-flying
careers but rather as a ‘door-opener’ into therlatarket.” (Bracht, et. al., 2006, p. xix).
Implications For the Current Study

Although the research from the United States anmdggumay not be fully
applicable in the Australian context, many of timelings in this section support the small
pool of literature from Australia and highlight imgant gaps in our knowledge.
Compared with the U.S., we have very little underding of the personal, social,
intercultural and academic developmental factotsteow study abroad affects these
domains in Australian students. This is one areare further research is needed.

Turning to the research from Europe, it is cleat #dthough we have some understanding
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of how Australian employers perceive study abreasknow little about the graduate
experience in early career employment. This iktievledge gap addressed by the
current study.

The research from Australia, the U.S. and Europerdicated that certain
variables were important to consider in the curstutly because they have been found to
influence the experiences of participants. Fronstfalia these included foreign language
skills and industry of employment; from the U.Spwontant variables included duration of
study abroad, foreign language skills, destinatibstudy and socio-economic
background; from Europe important variables inctidestination, foreign language skills,
major, job role, organizational characteristics Aadkground variables including parental
education and previous international mobility. Tiext section synthesizes this
knowledge as part of the conceptual framework.

Conceptual Framework

Research on the relationship between higher educatid work has traditionally
been framed around the economic perspective aktiien on investment for expenditure
on education (Brennan, Kogan & Teichler, 1996; fileic 2009). Through human capital
theory, economists have demonstrated that natiomestment in education has a causal
relationship with economic growth (Barro, 1991; Bex¢ 1993). Human capital affects
economic conditions by stimulating the expansiokraiwledge to raise the productivity
of labor and other inputs (Becker, 1993). In otiwerds, by investing in knowledge
creation, countries are sustaining economic growthe future. Support for this structural
connection between education and work in Austial@demonstrated through the coupling

of these portfolios within one government departimeamely the Department of
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Education, Employment and Workplace Relations,rgodhe change of government in
late 2013.

On a microeconomic level, human capital theory eomg the return of investment
in education to an individual. This is the incoprtemium obtained as a result of acquiring
education (Becker, 1964; Becker, 1993). There iiegd consensus, supported by
research, that investment in higher education istélia is beneficial to the individual
(Corliss, Lewis & Daly, 2013). Although through tdion there are also societal benefits
from earning a higher income level, McMahon & Oke{2013) state that the private rate
of return from investment in education is only v&et to private decision-making. So,
while the market return of education is importanindividuals when making education
investment decisions, there is also a set of nork@haeturns that are highly relevant to
public policy (McMahon & Oketch, 2013).

More recent work on human capital has studiechtiremarket outcomes, or
social benefits of education (Grossman, 2005; Maihal2001; McMahon, 2009;
McMahon & Oketch, 2013). According to the autharrshis body of work, the social
benefits of education include better health, grdategevity, reduced infant mortality,
reduced fertility rates, increased democratizatgpaater respect for human rights, political
stability, environmental quality, and the reductadrpoverty, inequality and crime
(McMahon, 2001). Increased human capital can alsdribute to household efficiency,
asset management and happiness (McMahon & Okeddi3) 2

While the original human capital theory (Becker64pwas applied to the
employment sector, the characteristics of humanalage embodied in the individual and

therefore also apply to non-work household and canity activities (McMahon, 2009).
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Similar to the expected increase in workplace petidity, human capital affects the use of
time outside of work, making both household andad@ctivities more productive and
efficient. These non-market benefits and the soata@ of return should be of interest to
public policy makers (McMahon & Oketch, 2013). Therspective is relevant to the
current study because of the difficulty in measgidiirect return on investment from study
abroad and the nature of public policy in the aleeould be hypothesized that although it
may be difficult to detect an income premium frana@stment in study abroad (or a
market benefit), it may be possible to find evideon€ non-market benefits of both a social
and private nature. Human capital development neagrihanced through study abroad,
leading to public and private benefits, includirenbfits during the early career period.
Similar to higher education in general, failurege@gcognize the full range of benefits may
cause a lack of information (McMahon & Oketch, 2PaBd lead to decreased support for,
and patrticipation in, study abroad programs.

A complementary perspective on the relationshigvben higher education and
work is the manpower requirements approach, wisdoncerned with the quantitative
and structural elements of the connection betwégmeh education and work (Brennan,
Kogan & Teichler, 1996; de Weert, 1996; Teichl€02). The quantitative dimension
refers to the demand and supply of graduates ierdaocdmeet the needs of the economy.
While this relates to the topic of graduate empleginn terms of the employment rates, it
is not the main focus of this project.

The structural elements of higher education havete increasingly relevant to
employment, and in trying to identify differencesamployment prospects, researchers

have examined such factors as type of institutige of degree program, fields of study,
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student achievement and areas of specializaticen{m, Kogan & Teichler, 1996).
Structural elements can also have important quiaaimensions that may impact on
employment, such as curricular approaches (for l@ntheoretical verses vocational),
co-curricular options (for example, work practicymstsidy abroad) and extra-curricular
activities (for example, student associations, tspdubs). A large body of research
concerns thenatchbetween graduate attributes and employment r8leshfan, Kogan &
Teichler, 1996; de Weert, 1996; Schomburg & TeicH006). As evidenced by the
literature, in recent years there has been extemssearch in Europe on the role of study
abroad, as one co-curricular component of the @egnesarly career experiences of
graduates (Jahr & Teichler, 2007; Teichler, 201h)Australia, as part of the government
funding requirements, universities must addressl@yapility skills as a generic graduate
attribute (Precision Consulting, 2007).

In seeking to fully understand the links betweeghbkr education and work, a
complex picture emerges. In addition to structaral qualitative elements of the
institution and the degree already identified, westhalso consider the life of a student
outside of their studies, and such activities migbhlude employment experiences,
interests and family care (Schomburg & TeichleQ@&0 In addition, educational and
post-graduation employment success may be assweidte background characteristics
such as socio-economic status and ability (Ott,12@&thomburg & Teichler, 2006;
Teichler, 2007; Useem & Karabel, 1986).

The final area of consideration, and perhaps thst mifficult to measure, is how
students use educational opportunities to enhdreedubsequent professional success

(Brennan, Kogan & Teichler, 1996; de Weert, 1998h@nburg & Teichler, 2006). The
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broader impact of college on students has beenyatiedied in the U.S., though it is not
well understood in other parts of the world. e th.S., the impact of college on students
has been found to relate to where students livie, wihom they are friends, how much
they study, and what learning experiences theynaaved in (Astin, 1993). Many of
these factors depend upon the choices made byngsudiering their college lives, and how
these choices are connected to their professioregdtbn. Even though institutions offer a
wide range of activities, each student developmdividual profile through their choices.
Study abroad may be one of these choices. In sngwap the complex question of the
impact of college on careers, Pascarella and Tenef1£91) concluded “the influence of
college on career probably dovetails into a broatrimof indirect but enduring impacts
on the quality of life” (p. 495). This is consistavith McMahon’s (2009) expanded
conception of the benefits of human capital. Figudeillustrates the general framework

outlined in this section.
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Figure 2.1

Elements contributing to a graduate profile andmtitely to employment and early career

Success.
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The phenomenon of interest in this study is naryayelfined as the study abroad
experience, and informed by the literature, itdesidered against a variety of background
and institutional characteristics. This is nos&y that the study abroad experience is the
most important or even the most popular co-curaicahoice a student can make, or that it

makes the greatest contribution to the graduatigardt has been chosen for this study
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because of the lack of existing knowledge of then@menon in the Australian context,
and relevance to the current policy debate.

Turning now to the connection between human caghtdry, the manpower
perspective and study abroad, we find a highlydalptonceptual link to globalization. As
trade networks grow and economies converge, higthecation institutions are under
pressure to prepare graduates for future rolgsamlobal society (Crossman & Clarke,
2009; Jahr & Teichler, 2007; Norris & Gillespie, @0 van der Wende, 2007; Wildavsky,
2010). By exposing students to other countriescautftdires, study abroad is the most
direct way to engage students in active learnirauathe world (Brockington &
Wiedenhoeft, 2009; Nolan, 2009). In an internalomork environment, graduates may
be expected to communicate in foreign languages@anark with people from different
cultures (Bracht, et. al., 2006; Hudzik, 2011), ahdly abroad is one co-curricular
inclusion aimed at better preparing students fearmational careers (Adams, Banks&
Olsen, 2011; Teichler, 2011).

There are three key factors that support this cctiore Firstly, through studying
in another country, students develop skills andadge (Bracht, et. al., 2006; Carlson,
et. al., 1991, Chieffo & Griffiths, 2004; Dwyer, @0). Although there may be ways of
obtaining similar skills and knowledge without tedling abroad (Jones, 2013), study
abroad is generally acknowledged for fosteringst-fiand understanding of other
countries. Secondly, international competencie® lteecome more relevant to the
graduate workplace over time. European reseamfidges a longitudinal picture of this
phenomenon (Schomburg & Teichler, 2006; Teichl@f,2}, and it is likely to be true in

many developed societies. Finally, more orgaroratiare competing for graduates with
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international experience in Australia. Prospectidang (2006) found that while ten
years ago, government departments were the mauntess of graduates with study
abroad experience and international competenciesgasingly they are competing for this
talent amongst a growing group of multinationalasngations.

Study abroad is also directly connected to humaitadadevelopment perspectives
in the European Union. The ERASMUS program is fdraround the European Union’s
innovation agenda, which seeks to attain globalpmiitiveness through research and
innovation, in order to create jobs and drive gloguropean Commission, 2012).
Supported by an annual budget of over €450m (E@m@mmission, 2012), ERASMUS
has been called the most successful policy infegaticross the European Union (Jahr &
Teichler, 2007). A valuable aspect of human capiggelopment in Europe is the
mobility of highly-skilled professionals and resglahas shown study abroad to be an
effective way to encourage professional mobilitya@ht, et. al., 2006; Jahr & Teichler,
2007; Teichler, 2011; Teichler & Janson, 2007).

While there is extensive support for this perspecin the literature, it is important
to acknowledge that there are objections to theadmucapital and manpower approaches to
higher education that also relate to the purposguafy abroad. Some may say that the
purpose of higher education is to develop citiaeitk a broad understanding of society
and the capacity for critical analysis (Nussbau@i®@. Similarly, study abroad may be
valued for its contribution to the personal, soeiadl identity development of young people
(Brockington & Wiedenhoeft, 2009). The purposéhid study was not to discredit these
perspectives, but rather to examine one phenomimongh a utilitarian approach that

matched the policy context in which it was embeddBcbader issues of social, personal
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and citizenship development will be considered géite career development and
employment benefits.

In this chapter | have summarized the main findioighe literature from
Australia, the United States and Europe, illustigagmpirical results that show how study
abroad benefits participants, and how study abex@ériences are connected to
employment and career outcomes. | have also edtline conceptual framework that
guided this study. In the next chapter | will explthe research methodology used in this

project.
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CHAPTER 3

Study Methodology

This research project used an exploratory apprtmelkamine the early career
experiences of graduates in the workforce, and they perceived the benefit from
participation in study abroad at one specific stag@eir work lives. A post-positivist
lens was applied to the study, which used crosseset survey design to draw a detailed
descriptive picture of phenomenon of interest. fruest substantial components of the
study were based on the perceptions of the paatit and as such, these perceptions
were used to explore patterns and create a morpretiensive understanding of how
study abroad and early careers of graduates &edlithrough the experiences and work
profiles of participants. This study provides imjaat, empirically grounded information
to policy-makers on study abroad models, which maye successfully achieve policy
objectives in the future.

This chapter provides an overview of the methogickl approach to the study.
Firstly, 1 will recap the research questions andoeptual framework. Second, the
sampling and data collection strategy will be pnéseé. Third, an outline of the survey
instrument is presented. Fourth, the analyticaltsty will be summarized. Finally, the
limitations of the study will be discussed.
Research Questions

To recap, this study addressed the primary questioat are the benefits, as
perceived by graduates, of a study abroad expeeielucing a bachelor degree for their

early career experiences?
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Two sub-questions were addressed:
a) What are the relationships between various charatts of the program (i.e.,
country/region of study; duration of internatioeabperience; type of international

experience; language of experience) and the bsrafiperceived by the graduate?

b) What are the relationships between background cterstics, study
characteristics and current employment contextthadbenefits as perceived by the

graduates?

Conceptual framework

As outlined in Chapter 2, the perspectives | usdtlis study were human capital
theory (Becker, 1964; Becker, 1993; McMahon & Oke®013) and a manpower
approach to the connection between higher educatidrwork (Brennan, Kogan &
Teichler, 1996; de Weert, 1996; Teichler, 2007)mtdn capital theory concerns the
market and non-market return on investment to lighdecation. According to the
manpower requirements perspective, higher educétlolis a utilitarian function of
preparing graduates for future employment. Althotigdre are many factors that
contribute to the development of a graduate, thidysfocused on study abroad as one co-
curricular option of higher education that may pdevbenefits in the early career stages,
as well as general benefits to their lives andtmety. As shown in Figure 3.1, this study
also considered the influence of background charistics, employment context and study
characteristics on the links between study abroadearly career outcomes. As defined in
the literature, characteristics of study abroadymms that may be important are country

of study, duration of study, foreign language asifioin and type of study abroad program.
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Figure 3.1
Conceptual representation of factors considerethig study

Characteristics of Study
Abroad
Country of study
Duration Study Abroad Outcomes
Foreign language Early career benefits

Type of activity General benefits
(courses, internship,

research, volunteering,

othen

Control Variables
» Participant background characteristics
* Undergraduate studgharacteristics
* Employment context

Population and Sample Selection

The population of interest for the study was bamhéégree graduates of
Australian universities who participated in a stadbyoad experience between 2007 and
2009. Solid data on study abroad participatioAustralia has not been a national priority
in the past and data collection is problematicpdrt for the period of interest (specifically
2008) there was no national data collection onigpétion in study abroad, so it is not
possible to obtain the exact size of the populatidowever, | will attempt to deduce an
estimate. In 2007, 37 universities reported 105tL8y abroad participants (Olsen, 2007)

and in 2009, 36 universities reported 15,058 padits (Olsen, 2010). The breakdown
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was not available for undergraduate students,oR013, undergraduates represented 65%
of the total known study abroad population (Ols201,3). Given the known population of
25,776 for 2007 and 2009, the estimated total djmud was around 38,000, and the
estimated undergraduate population was around @4,80

The choice of the 2007-2009 study abroad parti¢ipahort stems from the
temporal nature of the study. Participants wowdehbeen in the workforce for around
three years, aligning it with the timing of the Bpean studies (see Teichler, 2011;
Teichler & Janson, 2007). After working for sevgmars, it was anticipated that the
participants would have had enough time to critycadflect on their early career activities,
while also retaining recent memory of their collggars and their study abroad
experience.

No national database of study abroad participatias available, so a form of
cluster sampling was used and participants werifcexl and contacted through their
institution of study. All Australian universitiegere invited to participate through an
email call from a professional association, thetfalgn Universities International
Directors Forum. Eleven universities agreed taigpate, representing all 5 states (but
omitting the two territories). The sample can bassdered as broadly representative of a
national sample.

Data Collection

In June 2013, institutions were asked to sendn¥igation to participateemail (see
Appendix C) to participants of all types of study@ad programs between 2007 and 2009.
Either the Study Abroad or Alumni Office carriedstiout. Institutions reported a range of

issues in identifying the population of interestluding limited records of participation
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(for example, the study abroad office only retainexbrds for centrally admirtered
programs, not faculty administered programs) amatéid accurate alumni conte
information. Some institutions sent the emailieirt entire participant group with :
email record on file (regardless of the age ofrdwrd), while some were a to match
study abroad records with current alumni contaicrmation. Finally it was reported th:
the invitation was sent to 2729 email addre:

All of these factors make it difficult to reportehesponse rate as it is unkno
how many emails wergelivered to current email addresses. From the platvided by
the institutions, | estimate that 15.1% of potdrmégpondents clicked through, 11.2% 1
the screening criteria and 9.2% completed the surfgure 3.zoutlines the samplin
process andummarizes the response rate by stage of the steaekied.

Figure 3.2

Stages of the samplingqees: and related response rate at each stage
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The response rate by institution is difficult toxqmare as some institutions had low
rates of participation in study abroad programmeagent the invitation to all participants
on file, while others (with access to more sopb@&igd databases) pre-screened invitations
for graduation status, current email addressesamdni communication preferences (for
example, some alumni databases containezgpainut of communicatiooption). Final

institutional samples range from five to seventglaswn in Table 3.1.

Table 3.1
Number of respondents by institution
Rate (sent:
screening)
Institution alias Sent Screening Completed
Institution 1 274 41 20 15%
Institution 2 502 65 36 13%
Institution 3 25 7 5 28%
Institution 4 79 10 9 13%
Institution 5 240 37 27 15%
Institution 6 148 38 18 26%
Institution 7 328 22 14 7%
Institution 8 387 15 12 4%
Institution 9 284 36 24 13%
Institution 10 386 106 70 27%
Institution 11 76 22 15 29%
Total 2729 399 250 15%

A screening mechanism in the survey instrumentdessgned to capture responses
from potential participants who met three condisiord. Participated in a study abroad

program, 2. Graduated from a bachelor degree,i@aPy activity at the time of the survey
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was employment. Therefore respondents were satemriaf they had not participated in
a study abroad program=5), had not graduated<£8), were not currently working at least
part-time (=82, 53 of which were studying full-time), or hadticompleted their bachelor
degree before 2012£€15). A particular issue was identifiable in thember of
respondents studying full-time, and | believe thés connected to the use of university
email addresses as the primary contact addressspgmtive participants may have
graduated from their bachelor degree and have coredefull-time graduate studies,
making them ineligible for participation. This waarticularly likely to have applied to
international students who must enroll in full-tisteidy as a visa requirement.
Final Data Set

Twenty-four respondents were subsequently screosdthe data set as they
graduated in 2012. As the main focus of the stadlge early employment outcomes,
2012 graduates may only have been in the workgtacaround six months, possibly a
time period too short to develop a good understandf their new position and future
career prospects. The final data set was madé 2p6aresponses. Having provided an
overview of the sampling strategy and final sangte, | will now describe the
instrument, before presenting the analytical styate
Survey Instrument

The survey instrument was designed based on trepEBan Graduate Surveys
(International Centre for Higher Education Resedfaksel, University of Kassel,
Germany), with permission from the lead researdPeaf. Teichler (see Appendix B). This
survey, with minor modifications, has been usethagprimary instrument for almost 20

years of ERASMAS evaluation studies (see Teicl@@t,1; Teichler & Janson, 2007).
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Eight key questions were taken directly from thedpean model. One question (Question
8) was amended to delete one it@mspme or salary levdconsidered inconsistent with
the developmental focus of other items), and ineladditional items taken from the
literature on desired employment characteristiodedimed by employers. These items
includedproblem solving and analytical skil{Bracht, et. al., 2006; Gardner, Gross &
Steglitz, 2008; Graduate Careers Australia, 204tht€d in the original survey asw
ways of thinkiny teamwork/ability to work with othel$ardner, Gross & Steglitz, 2008;
Graduate Careers Australia, 2011; Prospect Marde®006) interpersonal and
communication skill§Graduate Careers Australia, 2011; Prospect Miaudke2006), and
motivation and passion for chosen career direc{ibwyer, 2004; Norris & Gillespie,
2007; Nunan, 2006). One question was been addegs{@n 9) to rank the items listed in
the previous question, in order to improve therpretation of the data for the primary
research question.

| supplemented the European Graduate Survey questiith employment, study
and background information, guided by the origsalvey but tailored for the Australian
case and modeled on survey data routinely collaot@distralia. The sources of these
guestions were the Australian Bureau of Statistles Department of Education,
Employment and Workplace Relations and Graduatee&tarAustralia (the organization
that conducts annual graduate surveys). The smmaemic status questions were
informed by a discussion paper on SES measuremehigher education (DEEWR,
2009) and were appropriate to the Australian cdnt&ke themes of the survey instrument

are outlined in Figure 3.3.
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Table 3.2

Themes of the survey instrument

Socio-biographic
background

Age, gender, citizenship, mobility prior to posteadary study,
socio-economic indicators (parental education, iimgdor study,
high school), foreign languages spoken

Course of study

Bachelor degree

(Institution, major, mode of
study, financing, academic
performance)

International study experience

(s)

(Host country, duration,
program type, foreign language
acquisition)

Transition

Major activity after graduation, job search crigenperception of

recruitment criteria

Current employmentj,
work, other

Employment

(Position, income, sector,
industry, career prospects)

International Dimensions of
work

="

(Scope of organization, types @
assignments, perception of
utilization of knowledge and
skills, international mobility,
perception of career value of
mobility)

Note: Adapted from Bracht, et al. (2006, p. 51).

The final survey instrument was comprised of 3ésgwns and was divided into

five sections, as outlined in Figure 3.3, with #udslition of screening questions (listed in

the previous section). Most of the background, &t work information questions were

categorical, presented with drop-down menus. Hnly-€areer questions were measured

on a 5-point rating scale of importance, frequemcyalue, along with one dichotomous

guestion (yes/no) and one ranked data questionleWie survey was primarily

guantitative in design, free text boxes were preditbr additional feedback or

clarification.
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Pilot Study

A pilot study was undertaken in order to test afthe the instrument. Two
particular areas of concern were how the instrumentid function within the limitations
of the software, and allow for complex data col@ttfrom diverse groups (for example,
international students). Two institutions partatgd in the pilot study, sending the draft
instrument to 30 prospective participants each.mégor issues with the instrument were
reported, but one change was made — to movmstieution of studyjuestion to the
screening question set — so | was able to tragorese rates by institution and report back
to institutional contacts. The sample responses wetained and used in the final data set.

Following a low response rate from one institutiotthe pilot, | decided to
introduce a prize draw to encourage responsesgltirenmain data collection period. This
incentive was included in a revised submissiom&lbstitutional Review Board.
Invitation emails were also adjusted with feedbfrokn the pilot institutions (see
Appendix C for examples).
Analysis

As an exploratory study, the descriptive resukseran important element as it was
the first time many of these variables had beetegyatically examined. Initial descriptive
analysis resulted in some variables being transfdrta provide more substantive sample
sizes for analysis. For example, destination aoesbf study were categorized by region
and recoded. A full list of variables is providedthe Appendix D. The descriptive
analysis formed the first component of the resatd provided a detailed framework for

understanding the findings. | also used Chi-sqtests, to detect significant connections
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between variables and further expand the completxna created through the descriptive
analysis.

In deriving answers to the sub-questions, ANOVA amtependent t-tests were
used to identify variations from the mean on kegaldes of interest. Finally, an
exploratory logistic regression was performed & $elected variables and inform future
research. Data were analyzed using the StatiRimekage for the Social Sciences (SPSS)
version 21, and Stata 13 was used to undertakegfstic regression.

The core concept of the research quest@mefit was central to the analytical
strategy, and this was the main outcome used isttity. Benefits or perceived impacts
were operationalized through specific questionsnarily Questions 7, 8 and 9, where
participants were asked to rate the benefit orgpeed impact on a scale. A benefit or
impact was evidenced by a very high or high respamsissues around employment,
careers and broad developmental aspects. As aaj@mnieiciple, where participants rated
an item highly, it was accepted on face value didating support in a positive direction.
Participants were also asked to rank the top theeefits from their perspective (Question
9), to provide a weighting to the list and guideerpretation of the scaled results.

Primary research question To answer this research question, descriptive arsaly
of the 9 main survey questions was used. The masttdindings were derived from
Questions 7 to 9, which were the summative quest@shiing directly about career benefits
and comparing these benefits with more generalldpeeental benefits. Data from
remaining six main survey questions were used ppau the direct findings. Several
themes were identified in the direct findings frQuestions 7 to 9, which were confirmed

and reinforced through the other questions.
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Research sub-questiondAs the first step in the analysis, in order to sisistical
analysis to identify specific relationships betwéemefits and independent variables, it
was necessary to reduce the number of outcomeblesiaTo do this, | used a Principle
Component Analysis (PCA) of items in Question 8ng®blique rotation due to
correlation between the variables. The resultifgcBrs (Employability skills, Career-
related benefits, Host-country aspects) conceptgatiuped the perceived benefits
identified by the participants.

Employing ANOVAs and independent t-tests, | tegtezsignificance of group
mean differences in the thrbenefitfactor scores. The null hypothesis for each test w
that the means of the subgroups were equal. Temattve hypothesis for each test was
that the means of the subgroups were significahtfgrent using a 95% confidence
interval. All relevant variables from the study aéd program characteristics (sub-question
1) and background, student and employment conéstioss of the survey (sub-question
2) were analyzed using the test appropriate todni@ble type. Table 3.2 provides a visual

representation of the variables used in the amalysi

Table 3.3

Variables used in statistical analysis for sub-tjoas 2 and 3
Outcome variables (Benefits) Independent variables
Factor 1: Employability skills Country of study alad
Factor 2: Career-related benefits Duration

Factor 3: Host-country aspects Language of activity

Activity (of study abroad)
Background characteristics
Study characteristics

Employment characteristics
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To take the results one step further, multi-vasadmalysis was used to assess to
what extent, if any, variables in the model prestich proposed policy outcome. Based on
a review of the literature and the conceptual franr& of the study, the proposed policy
outcome chosen was working for an internationahnization (this proposed policy
outcome is discussed further in Chapter 5). Logigigression was an appropriate method
of analysis because the outcome variable was diaimis (1=works for an international
organization, O=otherwise).

Six possible predictor variables selected from paognatic, background and study
variables completed the exploratory regression m@ee Table 3.3 for a list and
description of the variables). Two programmatidatales, multiple study abroad
experiences and studying abroad in a foreign laggwaere chosen as the most influential
programmatic variables identified through othetistigal tests. Another possible variable
in this category, compulsory study abroad, hadxadample size (n=13) and was therefore
omitted from the regression. Study in Asia was atstuded in the programmatic
variables because of the link to current policediions. Gender represented a basic
personal characteristic that returned a significastlt in other tests, and the individual
measure related to socio-economic status, firseiggion university graduate, was
included to consider some degree of socio-econarflience in the model. Finally, type
of major, professional or other, was included tocamt for possible differences in
educational training and career path.

In order to account for concerns about failure getregression assumptions, |
estimated the standard errors using the Huber-Vghitewich estimatorsgbuststandard

errors). The data were heteroscedastic on somableasi and the limited sample size on
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subgroups of the variables may have caused probAgtihg@ssumptions of normality.
Since the failure to meet these assumptions cahttebiased estimates of the standard
errors, a robust regression was used to increasactturacy of the results.

Table 3.4

Description of variables used in the exploratorytiruariable regression model

Description Scale

Outcome variable
International Organization Respondent identified as 0 = does not work for an
working for an organization organization with an
with an international scope international scope
1 = works for an
organization with an
international scope
Predictor variables
Programmatic variables
Study abroad multiple Respondent studied abroad = Did not study abroad
multiple times multiple times

1 = studied abroad multiple

times
Study abroad foreign Respondent studied abroad 0 = Did not study abroad in
language in a language other than  a language other than
English English

1 = Studied abroad in a
language other than English
Study abroad Asia Respondent studied abroad = Did not study abroad in
in Asia Asia
1 = Studied abroad in Asia

Background variables
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Table 3.4 (cont'd)

Gender Gender of the respondent 0 = Male
1 = Female
First-generation Respondent was a first- 0 = Not a first-generation
generation university university graduate
graduate 1 = First-generation

university graduate
Study variable

Professional major Respondent studied a 0 = Did not study a
professional major at professional major
university (including 1 = studied a professional

architecture, engineering, major
education, health,

management & commerce)

Limitations of the study

The final section of this chapter concerns linndtas. It is important to clarify what
this study was designed to measure and what wamtdiie scope. There are six
limitations that will be noted in this section. $tirthere was no comparison group. This
means that the results cannot be generalized tpa@the population that participate in
study abroad programs against that which doesmetesults will be specific to the
participant population. Although comparison greagthodology is preferred by some,
Astin (1993) notes that the passage of time braingsges to all groups, and so a non-
participant may also have changed in unidentifiaidgs, further confounding the results.

Second, in a related limitation, the current reseatudy may have a self-selection
bias. This is a traditional weakness of study atbresearch (Twombley, Salisbury,

Tumanut & Klut, 2012). Given the sample size amduest for meaningful sub-group
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data, random selection was impractical. This méaausthe results should be interpreted
as a positive picture of the outcomes, which mait tme perspectives of graduates who
had a less positive outlook on their study abrogmbgence and therefore declined
participation.

Third, this was a perception study. The resuktsmat objective measures and this
necessarily frames the outcomes. Although selissrent type measures in higher
education are sometimes criticized, they should baésacknowledged for the value they
provide in understanding how participants percexgeriences. Objective data can lead
to inappropriate interpretation of graduate emplegtrstatistics, such as the use of income
as a proxy for success (Teichler, 2009).

The fourth limitation concerns sample size. Altgbwadequate overall, samples in
some categories were too small to yield a meanirsgétistical analysis. In some cases, it
was possible to group variables, in order to prexddme analysis of areas of interest. In
other areas, it will be necessary to undertakénéuntesearch to fill the gaps, such as career
benefits of international internships or short-testady abroad, or study abroad outcomes
concerning world regions not covered in this study.

As a fifth limitation, the timing of this study manot be ideal for identifying the
phenomenon of interest, that is, the connectiowéen study abroad and careers. Itis
foreseeable that a worker may not be tasked widhmational strategic work or an
overseas posting until later in their employmergezience. Although it is unfortunate and
it may dampen the results, there are other redsomhoosing the early career stages of

the career, related to the proximity of the uniitgrexperience to the employment
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experience (Teichler, 2009). Until further longitoal research is undertaken, we will not
fully understand this phenomenon.

Finally, this study did not account for latentiastes that may be important when
discussing education and career outcomes. Otkearehers have identified personality as
a variable in the decision to employ or not to emg@ graduate (Messer & Wolter, 2007).
At the same time, the personality of the interviesnmay influence whether a graduate
accepts a position at firm A or firm B. Motivationtelligence and savvy should also be
added to this list, and there are possibly othealées that prove difficult to capture in
data or compensate for through method. This méetsesearch may never fully isolate

the value of study abroad to a student or graduate.
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CHAPTER 4

Sample Profile

One of the purposes of this study was to provitletter understanding of the
Australian participants of study abroad prograisirtbackground and their early career
choices. As an exploratory study, an extensivewarnof descriptive data were collected.
This chapter presents these descriptive resultatiachpts to draw together key pieces of
respondent profiles in order to assist in framimg answers to the research questions.
Profile information presented in this chapter iigds personal background information, an
overview of current employment, university studyt@ans, international study program
information, and international experiences priohigher education.

Profile of the Respondents: Background Information

Age, Gender, Indigenous ldentity

The age range of participants was 22 to 39 yebing average was 26 years and the
mode was 25 years (results are provided in TaldlerEEhe Appendices). Consistent with
national participation data on gender for both bigkducation (DEEWR, 2008) and study
abroad (Olsen, 2010), there were more female relgas than male. Females represented
66.5% (149) of respondents (see Table 4.1), slidghither than the corresponding national
figure of 59% for 2009 (Olsen, 2010). No particifgin the study identified as Aboriginal
or Torres Strait Islander. Indigenous enrolmertatralian universities represented 0.9%

at around this time (DEEWR, 2008).
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Table 4.1

Gender of study respondents

Gender Frequency Percent
Male 75 33.5
Female 149 66.5
Total 224 100%

Country of Residence, Citizenship, High School, Laguages Spoken

As a result of the multicultural nature of the Aaiin population and the high
enrolment levels of international students in higiducation, there was a notable level of
diversity across the sample. Eighteen percergggondents lived abroad (at the time of
the survey) in 15 different countries (see Tab®).4Although similar in total, this group
did not completely overlap with citizenship, indicg that some Australian citizens were
residing abroad. Overall, 93.9% of respondentd Aeistralian citizenship, and 23% of
respondentsnES2) held dual citizenship, including Australiatizznship in every case.
Twenty-six percent of Australian citizens held daigizenship. Overall, respondents in

the sample held citizenship in 23 countries (sdael4.3).
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Table 4.2

Country of current residence of study respondents

Country Frequency Percent
Australia 185 81.9

Japan 6 2.7

UK 6 2.7

USA 2.7

Canada 4 1.8

Singapore 3 1.3

China 2 0.9

Germany 2 0.9

South Korea 2 0.9

Vietnam 2 0.9

Colombia 1 0.4

France 1 0.4

Italy 1 0.4

Norway 1 0.4

Taiwan 1 0.4

Tanzania 1 0.4

Total 224 100%

Table 4.3

Countries of citizenship represented in the sample

Australia France Italy Singapore USA
Brazil Germany Malaysia Sweden Zimbabwe
Canada Hong Kong New Zealand Switzerland Venezuela
China India Pakistan Taiwan

Czech Republic Indonesia Peru UK

n=214,n=54(dual citizenship)
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Respondents were asked where they completed higlolscNinety-three percent

completed high school in Australia while 6.7% coetetl high school abroad. Eleven

countries were represented in this group, which suadar, though not identical, to the

citizenship of respondents (see Table 4.4). Qiqdar relevance to this study, 52% of

respondents identified as speaking a language titherEnglish and four respondents

identified as speaking four languages other thagligim(see Table 4.5). The main

languages represented were French, Japanese,l§pdarddarin, German and Italian (see

Table 4.6)

Table 4.4

Country where high school education was completeabpondents

Australia (208) Hong Kong Norway
Brazil Indonesia Singapore (4)
China (2) South Korea Taiwan
France Malaysia Zimbabwe
n=223

Table 4.5

Number of languages spoken by respondents

Languages spoken Frequency Percent
Only English 108 48.4%
Two language 115 51.6%
Three languages 35 15.5%
Four languages 13 5.8%
Five Languages 4 1.8%
n=223
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Table 4.6

Languages spoken by respondents in the sample

Arabic Greek Malay Serbian Urdu
Cantonese Hungarian Mandarin Shona Vietnamese
Danish Indonesian Marathi Spanish

Dutch Italian Norwegian Swedish

French Japanese Persian Telugu

German Korean Portuguese Thai

n=223 (26 Languages)

Socio-economic Background

To ascertain the socioeconomic background of teeamdents, two indicators were
collected. Firstly, respondents were asked tortepe level of education attained by their
mother and father. Educational attainment is a&galy accepted indicator of social
background (Centre for the Study of Higher EduegtD08; James, 2002). Taken
together, results indicated that 34% of respondagts first-generation university
graduates. Table 4.7 displays the results by diduckevel.

Table 4.7

Highest education of mother, father of respondents

Level of Education Mother Mother Father Father
frequency percent frequency percent
10 years or less 33 15.1 43 19.8
11-12 years (Senior Secondary) 78 35.8 51 23.5
Bachelor degree 78 35.8 81 37.3
Graduate degree 29 13.3 42 19.4
Total 218 100% 217 100%

Second, the department responsible for tertiargaon in Australia (DIISRTE)

uses an SES index to measure the enrolment of ESvsBudents in Australian
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universities. The index uses the Australian Burgfabtatistics (ABS) Socio-economic
Indexes for Areas (SEIFA), Index of Occupation &aldication (IOE) as well as the
number of students receiving government income aupp classify postcodes by low,
medium and high SES. The low and high categoepeesent the 25% most
disadvantaged and advantaged neighborhoods resggcIISRTE, 2013a). For this
project, the index based on the 2006 census dataised.

It was not feasible to ask respondents for theméaddress during high school, or
parental address, as used by the Australian GowarhnAs a proxy high school data were
collected and matched to postcodes, and the camdspy SES designation was assigned
based on the DIISRTE classification. Although tkigot precisely the same method used
by the Australian Government, it is a reasonablienase for understanding the
socioeconomic position of a school when individdaia are not available (Marks,
McMillan, Jones &Ainsley, 2000). Accordingly, 1%70f respondents were classified as
low, and 88.3% were classified as medium or higle (Bable 4.8), in terms of the high
school they attended. Against the national stesisstudents from low SES high schools
are underrepresented in this study. Low SES ermnaiim Australian universities has

remained steady at around 15% for the last twodkecOEEWR, 2009).

Table 4.8

SES category of high school of respondents

SES Category Frequency Percent
Low 22 11.7
Medium 69 36.7

High 97 51.6

Total 188" 100

N International high schools were not included
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To summarize, the sample group was around 26 pé@ge and more female than
male. Although there were no indigenous resporsjéimére was a notable amount of
international diversity represented. Respondesis imultiple citizenships, went to school
in other countries and worked abroad at the timgatd collection. More than half of the
sample identified as speaking a language otherBEmglish, consistent with language
study during education and a high migrant poputaeitinAustralia: 27% of 18-34 year old
Australians were born overseas (Australian Burd&gtatistics, 2011). Socioeconomic
indicators suggested that respondents from medndrhegh socioeconomic groups were
over-represented. This is consistent with studpadbresearch in other countries, and
considering the cost of international study, teigsot a surprising result. In the next
section, | will provide an overview of the employm@rofile of the respondents.

Profile of the Respondents: Current Employment

The survey asked a series of questions about ¢lengployment. The most
typical study pattern for Australian students isdoplete study at the end of the calendar
year (late November or early December). Howeuwadents may also finish studies in
June. On average, the respondents in the samgledesa in the workplace for three years
(M=3.03). The range was between 5.5 and 1.5 ydapending on the semester of

graduation. Table 4.9 provides a breakdown oftraple by graduation year.
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Table 4.9

Year of graduation of respondents

Year Frequency Percent
2007 11 4.9
2008 35 155
2009 62 27.4
2010 74 32.7
2011 44 19.5
Total 226 100%

The sample displayed a high degree of turnovempleyment positions,
considering the average time in the workplace.sW@vn in Table 4.10, 63.3% changed
jobs at least once since graduation.

Table 4.10

Number of employers of respondents since graduation

Number Frequency Percent
One employer 83 36.7
Two employers 78 34.5
Three employers 45 20.0
Four employers 8 3.5

Five or more employers 12 5.3
Total 226 100%

As part of the screening process, respondents asied their current activity.
Respondents who did not include at least part-employment were screened out.
Therefore most of the sample, 89.886-03) worked full-time or were self-employed.

Table 4.11 provides the sample breakdown.
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Table 4.11

Current work mode of respondents

Work mode Frequency Percent
Full-time employed 189 83.6
Self-employed 14 6.2
Part-time employed 23 10.2
Total 226 100%
Country of Work

Thirty-eight respondents (16.9%) worked overseath@time of the survey) in 16
countries (data is presented in Table E.2 the Agiges). This list was similar to the
country of residence but not identical. A few r@sgents appeared to be posted overseas
on a temporary basis while retaining residenceustfalia. Three international students
had returned home, while one worked in Australid ane worked in a third country.
Fourteen of these 38 respondents (37%) were workiagcountry in which they
previously studied abroad. Japan was the courithythe highest number of returnees
(n=3).

Type of Position Held

The type of position was classified according tagegories used by the Australian
Bureau of Statistics (ABS). The typical positicgichby respondents in the sample was
Professional70.8%). As shown in Table 4.12, few respondatestified as community

or personal services workers or technician andetraarkers.
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Table 4.12
Type of position held by respondents

Position Frequency Percent
Professional 160 70.8
Other type of position 26 115
Manager 20 8.8
Clerical or administrative 11 4.9
Community or personal ”5
services

Technician or trade 4 1.8
Total 226 100%

As shown in Table 4.13, the service sector wasaiyest area of employment for

respondents (32.9%). This was followedHgucation and training24.1%) and

Healthcare and social assistan€&5%). No respondents indicated employment in the

following areas:
e Agriculture, forestry & fishing
e Electricity, gas, water supply
e Wholesale trade
e Accommodation & food services

e Transport, postal & warehousing

e Rental, hiring & real estate services
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Table 4.13

Industry of employment of respondents

Industry Frequency Percent
Other services 70 32.8
Education & training 30 14.1
Healthcare & social assistance 16 7.5
Public administration & safety 14 6.6
Mining 13 6.1
Information, media & telecommunications 13 6.1
Financial & insurance services 13 6.1
Arts & recreation services 13 6.1
Manufacturing 11 5.2
Construction 10 4.7
Retail trade 10 4.7
Total 213 100

About Their Organizations

The majority of respondents (61.5%) worked in thegte sector, and the largest
group of respondents worked for an organizatiom it international scope (41.6%). In
terms of organization size, respondents were nioety/lto work for an organization with
more than 101 employees (61.5%). These statistazdly reflected the profile of
graduate employment in Australia (Graduate Caraastralia, 2010) though national data
did not capture organization scope. The breakd@smshown in tables 4.14, 4.15 and

4.16.
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Table 4.14

Type of organizations employing respondents insdraple

Sector Frequency Percent
Private 139 61.5
Public 65 28.8
Non-profit 22 9.7

Total 226 100%
Table 4.15

Scope of organizations employing respondents irsdneple
Category Frequency Percent
Local 32 14.2
Regional 51 22.5
National 49 21.7
International 94 41.6
Total 226 100%
Table 4.16

Size of organizations employing respondents irstmaple

Number of employees Frequency Percent
1-19 53 23.5
20-100 34 15.0
101-500 44 19.5
More than 500 95 42.0
Total 226 100%

To summarize, the average respondent had beenngdidi around three years,
had more than one employer during this time, ahd &éull-time role as a professional in
Australia. Most respondents worked for a large/gte-sector organization with an

international scope. The top three sectors of eympént weredther servicesEducation
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and trainingandHealthcare and social assistancé&he profile of study for the
respondents will be outlined in the next section.
Background of the Respondents: Study Information

Institution of Enrolment

As mentioned in the description of the sample eaghevious chapter, 11
institutions were represented in the study. AlMigre research universities, but the
institutions represented a variety of institutiooahtexts including metropolitan, regional,
traditional, technological and newer institutirtiough metropolitan universities may be
over-represented. Participating universities wecated in five states (Queensland, New
South Wales, Victoria, South Australia, Western thalg), spanning the largest
population centers in the country. The adjustedpda size per institution (removing 2012

graduates) is shown in Table 4.17.

21 Group of Eight, 4 Australian Technology Netwotk1960s-70s universities and 2 post 1988.
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Table 4.17

Sample by institution represented in the sample

Institution alias Frequency Percent
Institution 1 15 6.6
Institution 2 35 15.5
Institution 3 5 2.2
Institution 4 8 3.6
Institution 5 24 10.6
Institution 6 15 6.6
Institution 7 13 5.8
Institution 8 12 5.3
Institution 9 21 9.3
Institution 10 67 29.6
Institution 11 11 4.9
Total 226 100%

Mode of Study & Residency Status

During their bachelor degree, most of the respotsdi@rthe sample studied full-
time. Only 1.8%1(=4) indicated that they studied part-time, whilé%.({n=15) studied a
combination of full-time and part-time. Only 119%) respondents were international
students, however this may have been a sampling.is&s mentioned previously,
respondents who indicated that they are curretlyysng full-time were screened out of
the survey, which may have inadvertently reducediiimber of international students
participating. Part-time and international studeanay be under-represented in the sample.
In 2008, 22.1% of undergraduate students were ledrphrt-time and international

students made up 23.7% of the undergraduate uriwpcgpulation (DIISRTE, 2013b).
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Major and Academic Achievement

All majors, as classified in the Australian higleelucation statistics, were captured
in the sample except fégriculture, Environment and Related Studi€onsistent with
national statistics (DEEWR, 2008; Olsen, 20Management and CommeraadSociety
and Culturewere the most popular majors for undergraduatele@nt and for study
abroad participants. However, unlike national diethat listHealth as the third most
common major for study abroad (Olsen, 200)kative Artsvas the third-most
represented major in this study (see Table 4.M@nagement and Commergejors were
proportional to overall enroliment trend€reative Artsmajors were over-represented
while all other majors may be under-representedR, 2008).

Many Australian students study more than one majten through the completion
of two concurrent bachelor degrees. Fifty respatgimdicated that they had more than
one major concentration, though whether these deuble degrees is unknown. The
most popular majors for those undertaking more tremmajor wer&ociety and Culture
(n=34),Management and Commer{e=22), Engineering(n=14), Creative Artgn=14)
andNatural Sciencén=12).

Respondents were asked to rate their own acadamiev@ment during their
degree. More than half of respondents rated #esidemic achievement as “very good”
(data are presented in Table E.3 in the AppendicEgse data were negatively skewed
and this was likely to reflect an academic requietrio participate in a study abroad

program rather than the general student population.
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Table 4.18

Academic major of respondents

Major Frequency Percent
More than one major 50 22.7
Management & commerce 50 22.7
Society & culture 42 19.1
Creative arts 23 10.5
Engineering 16 7.3
Natural and physical sciences 13 5.9
Architecture & building 11 5.0
Health 8 3.6
Education 4 1.8
Information Technology 3 1.4
Total 220 100%

Tuition Financing

The most common method of financing a bachelorekegr Australia is through

the Higher Education Contribution Scheme (HECSgdetl payment system, which

allows students to defer payment of tuition uritdyt are earning over a set income

threshold. Seventy-one percent159) of respondents indicated that their majomforf

tuition finance was HECS deferred. At the othet ehthe spectrum, 17 (7.6%)

participants indicated that they were Australialhfee-paying students. Only three

institutions were represented in this group, amdfigure was much higher than the

population statistic of 2.1% (DEEWR, 2008), eveouth this mode of tuition financing

was phased out in 2009. Table 4.19 provides &bosen of tuition financing methods.
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Table 4.19

Tuition financing for bachelor degree of respondent

Method of finance Frequency Percent
HECS deferred 159 71.3
HECS upfront 30 13.5
International fee-paying 10 4.5
Australian fee-paying 17 7.6
Scholarship/other 7 3.1
Total 223 100%

Graduate Study

Respondents were asked to indicate whether they wiarested in graduate study.
Almost half, 44.6%1§=98) were either already enrolled or planning tm#mn a graduate
program (data is presented in Table E.4 in the Agmes). This proportion may not be
representative of the larger population becauserakinstitutions reported using
university email addresses to contact potentidi@pants. Those who are not studying
are less likely to maintain a university email aaid, so they may be under-represented in
the sample.

To summarize, the study profile can be charactéraemostly Australian domestic
students who were undertaking bachelor degreesistt#lian research universities
between 2005 and 2011. International and part-§tméents may be under-represented in
the sample. The respondents perceived themsehmshigh academic achievers who
were most likely to have completed degrees in Manmamnt and Commerce, Society and
Culture or Creative Arts. Almost 23% completedoaldle major or a double degree.

Tuition data confirmed that students from a higlsSffoup may be over-represented in
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the sample. Almost half of the respondents hadnecented or were planning to undertake
graduate study.
Profile of the Study Abroad Experience

Central to this study is the international studpemence and the parameters
surrounding this. In this section, I will provide overview of the descriptive statistics of
respondents in this area, and will also identifmegatterns and connections within the
data.
Requirement to Study Abroad & Financing

First, as study abroad is a degree requiremerstoimre bachelor degrees,
respondents were asked if this condition applietthéon. As reported in Table 4.20, for

the majority of respondents, study abroad was niggree requirement.

Table 4.20

Number of respondents with an international stumiypgonent as a requirement of their
degree

Category Frequency Percent

Yes — requirement 14 8.1

No 159 91.9

Total 173 100%

Study abroad can be an expensive undertaking,@arespondents were asked to
give an indication of the methods of financing usedrder to go abroad. As shown in
Table 4.21, most respondents used personal fungsvorgs. More than half were
recipients of funding from their institution, anin@st 16% received Australian
government funding. Thirty-four percent financedn® of their expenses by taking on

debt in the form of OS-HELP, a government higharoadion loan, or a bank loan. In the
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Other category, respondents listed the Australian Gowent youth allowance, JASSO
(Japanese Government) scholarships, receivindutisti scholarships and home
institution loans.

Against national statistics, more respondentsisghmple received an Australian
Government scholarship (15.9% compared to 6%)ak &m OS HELP loan (27.4%
compared with 21%). Slightly less received insittoal funding (56.6% against 61%)

(Olsen, 2011).

Table 4.21

Methods used to finance international study byeagents (more than one option
permitted)

Method of finance Frequency Percent (N=226)
Personal funds/savings 180 79.6
Institutional grant or scholarship 128 56.6

Family support 92 40.7

OS Help 62 27.4

Australian Government Scholarship 36 15.9

Bank loan 15 6.6

Foundation grant or scholarship 14 6.2

Other 25 111

About the Study Abroad Experiences

Respondents were able to provide information otoujpree study abroad
experiences. Fifty-four (23.9%) respondents stlidieroad more than once. The
proportion of respondents with one, two and thtadysabroad experiences is shown in

Table 4.22.
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Table 4.22

Number of times respondents studied abroad (maxi@weported)

Number of times abroad Frequency Percent
Only once 172 76.1
Twice 41 18.1
Three times 13 5.8

Primary Study Abroad Experience

For the purpose of analysis, countries were codidsix world regions, with UK
and Ireland coded separately from Europe, as showable 4.23. This recognizes
Australia’s traditional connections to the UK arnidwaed for a clearer analysis of student
mobility to Continental Europe, which often inclgde language component. Put together,
48% of students studied in UK, Ireland and ContiakBurope, consistent with national
data that lists Europe as the number one studyndéish for Australian students (Olsen,
2010, 2012). Nationally, 32% of students went t3aAn 2009 (Olsen, 2010), which

means that Asia may be under-represented in tmplsa

Table 4.23

Region of study abroad (primary experience)

Region Frequency Percent
Asia 44 19.6
Continental Europe 67 29.8
North America 68 30.2

UK & Ireland 41 18.2
South America 4 1.8
Eastern Europe 1 0.4
Total 225 100%
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Overall, 27 countries were represented in the samapd the top five study
destinations were UKnE44), USA 0=40), Canadan&20), Japann=18), and China
(n=13). No respondents studied abroad in AfriceherMiddle East. The full list of

destination countries is shown in Table 4.24.
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Table 4.24

Country of study abroad (primary experience)

Country Frequency Percent
Argentina 1 0.4
Austria 6 2.7
Canada 20 8.9
Chile 1 0.4
China 13 5.8
Denmark 9 4.0
Ecuador 2 0.9
France 9 4.0
Germany 9 4.0
Hong Kong 2 0.9
India 1 0.4
ltaly 10 4.4
Japan 18 8.0
Korea, South 1 0.4
Malaysia 3 1.3
Malta 1 0.4
Mexico 5 2.2
The Netherlands 4 1.8
Norway 2 0.9
The Philippines 2 0.9
Singapore 4 1.8
Slovenia 1 0.4
Spain 5 2.2
Sweden 11 4.9
Switzerland 1 0.4
UK 40 17.9
USA 44 19.7
Total 225 100%
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Duration, Study Mode and Language

As shown in Table 4.25, the majority of responde@®s9% (=209), studied
overseas for more than four months. Short-termgnarms for Australian students were a
relatively new phenomenon and so this may expledominance of semester and
yearlong study abroad programs in this sample. é¥aw it is likely that they were under-
represented with 2009 national data indicating 29a5% of study abroad experiences at

all levels (undergraduate and graduate) were ghort-(Olsen, 2010).

Table 4.25

Duration of study abroad (primary experience)

Duration Frequency Percent
One month or less 3 1.3

2-3 months 13 5.8

4-6 months 135 60.0
7-12 months 68 30.2
More than 12 months 6 2.7
Total 225 100%

The main activity abroad also reflected the traditof semester and year exchange
programs at Australian universities, where studentsll directly in a foreign partner
university for one or two semesters. Only 8%18) of participants did not undertake a
traditional exchange program. The breakdown isipgesl in Table 4.26. Again, national
data indicate that non-traditional programs wegaificantly under-represented in the
sample. Olsen (2010) reported that in 2009, ar@r?d of international study experiences
were non-traditional programs such as short-terognams, placements or practical

training, and research. This is likely to be a gmg issue as centralized study abroad
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offices were less likely to collect participant@ain programs managed by academic

departments.

Table 4.26

Main activity in study abroad program (primary expece)
Activity Frequency Percent
Academic courses taught at 916
an overseas institution

Study tour facilitated or led 31

by home institution

Internship, practicum,

clinical pEachent ! 31
Double/joint degree 3 1.3
Other 2 0.9
Total 226 100%

Almost three quarters of participants used Engiisithe main language or
language of instruction during their study abroasppam (though they may have been
studying in a country where English is not the dwamnt language). Participants=61)

studied in 11 languages other than English (seéaR7).
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Table 4.27
Main language of the study abroad activity (primexperience)

Language Frequency Percent
English 164 72.9
Japanese 14 6.2
Mandarin 11 4.9
Spanish 11 4.9
French 9 4.0
Germany 5 2.3
Italian 5 2.3
Swedish 2 0.9
Dutch 1 0.4
Hindi 1 0.4
Korean 1 0.4
Norwegian 1 0.4
Total 225 100%

Subsequent Experiences Abroad

As mentioned previously, almost 24%=64) of respondents studied abroad more
than once. The trends for the second experience dviéerent from the first. For the
second time abroad, participants were more likelyrtdertake study modes different from
the traditional exchange model. They were alscentikely to go to Asia, were more
likely to study for a short duration, and were mikely to study in a language other than
English. Tables 4.28, 4.29, 4.30 and 4.31 prothe@ebreakdown of region, duration, study

mode and language for the second study abroadierper

72



Table 4.28

Region of study (experience 2)

Region Frequency Percent
Asia 20 37.0
Continental Europe 12 22.2
North America 7 13.0
UK & Ireland 11 204
South America 2 3.7
Eastern Europe 2 3.7
Total 54 100%
Table 4.29
Mode of study (experience 2)
Activity Frequency Percent
Academic courses taught at

o 30 55.6
an overseas institution
Study tour facilitated or led
by home institution 204
Internship, practicum,
clinical placement t
Volunteering/community
service >0
Research 2 3.7
Other 2 3.7
Total 54 100%
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Table 4.30

Duration of study (experience 2)

Duration Frequency Percent
One month or less 16 32.0
2-3 months 6 12.0
4-6 months 17 34.0
7-12 months 8 16.0
More than 12 months 3 6.0
Total 50 100%
Table 4.31

Language of study (experience 2)

Language Frequency Percent
English 30 63.8
Spanish 4 8.5
German 3 6.4
Japanese 3 6.4
French 2 4.3
Korean 2 4.3
Italian 1 2.1
Mandarin 1 2.1

Thai 1 2.1

Total 47 100%

For experience thre@£13), respondents were much more likely to be uaélarg
international study experiences different fromfihe& experience (data tables are
presented in Appendix D). They were most likelyp&ostudying in Asia (61.5%), for a
short time (58.3%), undertaking an internship, gtiadir, or volunteering (66.7%). They

were likely to be using English as their main laagge.
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Trends and Connections

While the tables of descriptive data are informatithey do not tell the full story of
this sample. In this section | will draw togetlseme trends across the variables and
connect variables to provide a more comprehensidenstanding of the international
experiences of this group.

Firstly, there were some notable trends aroundystudsia. The reported study
experiences in Asia were more likely to be shamatél-3 months) than study in any other
region (see Figure 4.1). Twenty-three percenixpkdences in Asia (for the primary
study experience) were short-term, compared torb@ointinental Europe, the next
highest region for short-term study. The trendticued for experience two and three. As
shown in Table 4.32, Asia was also much more likelge chosen as a destination for the
second or third experience abroad.

Table 4.32

Region of experience 1 and duration (number ofigpants)

Duration experience 1 Total
Short Medium Long
Asia 10 17 17 44
Cont. Europe 4 36 27 67
North 2 46 20 68
Region of America
experience  South 0 3 1 4
1 America
UK & Ireland 0 32 9 41
Eastern 0 1 0 1
Europe
Total 16 135 74 225
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Table 4.33
Percentage of participants by region of study fqregiences 1, 2 & 3

Region Primary experience (%) Experience 2 (%) Erpee 3 (%)
Asia 19.6 37.0 61.5
Continental Europe  29.8 22.2 15.4
North America 30.2 13.0 154
UK & Ireland 18.2 204 7.7
South America 1.8 3.7 0
Eastern Europe 0.4 3.7 0
n=223 n=54 n=13

Slightly more students who chose to study in Aeratlie first experience studied
abroad again compared to those who chose to stuotyér regions for the first experience
(see Figure 4.2). Thirty-six percent of those whalied in Asia in their primary
experience studied abroad multiple times compai#d280% for Continental Europe.
Whether this relates to the short-term nature efaverage Asia experience, Asia as a
destination or other factors is unknown.

Table 4.34
Region of primary experience and number of studpadh experiences (number of

participants)

Number of times studied abroad Total
Once twice three times
Asia 28 12 4 44
Cont. Europe 47 13 7 67
. North 60 8 0 68
Region of .
) America
experience 1
South 2 1 0 3
America
UK & Ireland 34 5 2 41
Total 171 39 13 223
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International study experiences undertaken thergkoothird time were more
likely to be in modes other than traditional acatectasses at a foreign university, that is,
study tours, internships, practicums, volunteerammmunity service or research (data are
presented in Tables F.1, F.2 and F.3 in the Appesili As such, experiences in Asia
were also more likely to be undertaken in a noditi@al mode. Even for the first
experience, almost 23% of Asia participants, comgavith 7.5% of Continental Europe
participants studied in a non-traditional mode &dae presented in Table F.1 in the
Appendices). By experience three, most students wedertaking non-traditional study
in Asia. Accordingly, study experiences in Asiaugstries may have been substantially
different from experiences in other regions/cowstrbeyond national and cultural
differences.

Second, across all regions, the second and thpdreences were more likely to be
short-term, compared with the primary experien@gas presented in Tables F.4 and F.5
in the Appendices). The use of a language otlaar English for the activity abroad was
associated with the region/country of study (thik lbe discussed further in the analysis
section). The second experience was slightly rikedy to be in a language other than
English. Following the connection to destinatiBnglish-speaking destinations (North
America, UK& Ireland) dropped in popularity aftéetfirst experience. Across all three
experiences, 30% of respondents@8) studied in a language other than English (deta
presented in Table E.9 the Appendices).

Third, institutional factors may also have beenngctipon study patterns. More
than 50% of the sample group at one institutiodistliabroad more than once. At the

other end of the spectrum, the entire sample feripstitution only studied abroad once.
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There are also notable patterns in study duratased on the destination country. Study
in China (for the primary experience) was moreliike be short-term, while study in
Canada, UK or USA was likely to be medium-term (f1énths). Long-term study
destinations included Japan, Spain and Franch. wes the only study destination that
was dispersed almost evenly across the short, mealingd long-term study categories (see
Table F.6 in the Appendices for the country/duratoeakdown).

Finally, 16 of 54 (30%) respondents who studiecatdrmore than once returned to
the same destination for the second experiencethEdhird experience, 6 of 13 (46%)
respondents had previously studied in that desbimatOnly one respondent chose the
same destination for three experiences. The hH#5) attracted the most repeat
participants, followed by Japan=3), USA fi=2) and Chinar(=2). These patterns,
illustrated in Figure 4.3, will be expanded in thext section.

Table 4.35

Patterns across regions for first and second expezs (number of participants)

Region of experience 2
Asia Cont. North | South | UK & | Easterr]
Europe [ Americal America| Ireland | Europe
Asia 10 4 1 0 0 1
Cont. Europd 6 6 3 1 3 1
North 3 1 2 0 2 0
_ America
Region of
: South 1 0 0 1 0 0
experience )
1 America
UK & 0 1 1 0 5 0
Ireland
Eastern 0 0 0 0 1 0
Europe
Total 20 12 7 2 11 2
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International Experiences Prior to Higher Education

Respondents were asked about previous experietuhsrgy, living and working
abroad. Thirty-one percent of respondentsQ) reported an affirmative response to this
guestion. Forty-one (21%) studied abroad beforeensity and 23 (10%) worked abroad.
While 41 also responded to living abroad, in maases this appears to be the same
experience as either the study or work experiendbase categories are the focus of this
analysis. In the free-text box, a few respondegpierted more experiences than captured
by the survey questions, demonstrating complexepettof living, working and studying
abroad in some cases. Experiences included neuktgdtool trips, interning, volunteering,
working as a camp counselor (USA), and as an au pai

In connecting prior international experiences talgtabroad during university,
more patterns emerged. Nineteen of 41 (46%) resgaa who studied abroad before
higher education returned to their earlier studstidation while at university. An
additional three respondents were internationaesits who studied in Australia before
university, returned to Australia for their bachedegree and subsequently studied abroad
in another country. In connecting university stadbyoad to prior study abroad, Japan was
the most popular return destinatio4), followed by FrancenE2), Germanyr{=2) and
USA (n=2).

Further Analysis of the Connections

To investigate the connections further and assist answering the research
guestions in the next chapter, chi-square analyassused to demonstrate the relationships
between certain background variables. Firstlyjgin a foreign language was

significantly associated with region of study fdrraajor regions (see Table 4.33),
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meaning that the probability of choosing a certagion was not the same for a student

who studied in a foreign language and those whadid

Table 4.36

Chi square results: Region of study, study in guage other than English
Region x? d.f. p_value
Asia 25.36 1 .000

Central Europe 13.875 1 .000

North America 17.102 1 .000

UK & Ireland 11.139 1 .000

The association between Asian study in the firgieelence and short-term duration
was significant£2(1) = 15.369, p < .000). A student studying in Asia was 6.63 times
more likely to be studying short-term than studymedium-long term (OR = 6.63). There
was a significant association between studyingabroultiple times and studying in a
language other than Englisk?(1) = 18.334, p <.000). The odds of studying in
another language were 3.90 times higher if theaedent studied abroad multiple times.
Individuals who studied abroad before universitydied to study abroad multiple times
during undergraduate educatiorf (1) = 21.318, p <.000, OR =5.35).

There were important connections between SES dechational study. A
significant association was found between studgaibbefore university and high
socioeconomic statug{(1) = 4.298, p <.038, OR =2.29). Students from a high SES
high school were at least two times more likelgtiady abroad before university than
those from medium-or-low- SES groups. While treds® appeared to be a connection
between studying abroad in a foreign language &l See Figure 4.4), the sample size in

the low SES group who studied in a foreign languags too low for analysis. The same
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applied to the number of times a respondent stualedad (see Figure 4.5); while there

appeared to be a trend, the data were insuffitteptovide a meaningful statistical

analysis.
Table 4.37
SES and study in a language other than English ifeuind percentage of respondents)
Studied in a languag Total
other than English
Yes No
L Count 3 19 22
ow
% within High school SE 13.6% 86.4% 100.0%
High _ Count 27 41 68
Medium o
school SES % within High school SES 39.7% 60.3% 100.0%
High Count 29 68 97
[
J % within High school SE 29.9% 70.1% 100.0%
Count 59 128 187
Total o
% within High school SES 31.6% 68.4% 100.0%
Table 4.38
SES and studied abroad multiple times (humber anceptage of respondents)
Studied abroad mors¢ Total
than once
Yes No
Count 2 20 22
Low o
% within High school SES 9.1% 90.9% 100.0%
High , Count 17 52 69
Medium o
school SE< % within High school SE{ 24.6% 75.4% 100.0%
Hiah Count 27 70 97
[
g % within High school SES 27.8% 72.2% 100.0%
Count 46 142 188
Total o
% within High school SE 24.5% 75.5% 100.0%

There may also have been some interesting variatorss SES groups for

destination of study. As shown in Figure 4.6, medand high SES students preferred
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Continental Europe and North America, while low SE&lents preferred UK & Ireland,

North America and Asia.

Table 4.39

SES and destination of study (primary experiencejnber and percentage of respondents)

Region of study experience 1
Asia Cont. North South UK &
Europe | America | America| Ireland
Count 5 4 6 0 7
Low % within High 22.7% 18.2% 27.3% 0.0%| 31.8%
school SES
High Count 15 24 24 0 6
school Medium 9% within High] 21.7% 34.8% 34.8% 0.0% 8.7%
SES school SES
Count 17 29 26 2 22
High % within High 17.5% 29.9% 26.8% 2.1%| 22.7%
school SES
Count 37 57 56 2 35
Total % within High 19.7% 30.3% 29.8% 1.1%| 18.6%
school SES

In terms of employment, working for an organizatwith an international scope

was not independent of one’s SES. High SES ppatits were 1.92 times more likely to

work for an international organizatigw?(1) = 4.737, p < .030,0R=1.92). There was

also a significant association between studyingadbin a foreign language and working

for an international organizatid?(1) = 3.838, p < .05,0R = 1.77). Being required to

undertake study abroad as part of the bacheloedegas also significantly associated

with working for an organization with an internatad scope(x?(1) = 8.439, p <

.004, OR = 5.83). Therefore, there was a 5.83 times greater hkeld of a graduate

working for an international organization if thelyase a bachelor degree with a

compulsory study abroad requirement.
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As presented in previous sections, study abroadapd to have stickyeffect
(Parey & Waldinger, 2008); not only were those whalied abroad before university
more likely to study abroad again, but they wekelli to return to the same destination for
study, or they were likely to work in their studyraad destination after graduation. Forty-
seven percent of those who studied abroad befavensity returned to their host country
for study abroad while at university. AdditionalB8% of those working abroad at the
time of the survey were working in a country in ahthey studied abroad. In the sample,
Japan and UK appeared to be skiekiestcountries for Australian students.

Overall, the sample was a very well-travelled grotigoung people. Across the
respondent group, 30.9% lived abroad before uniye3.9% studied abroad more than
once and 16.8% worked abroad at the time of theegurOf the 82 respondents who fell
into one or more of these categories, 34 had nielégperiences with the same country,
indicating that they were developing a strong retegthip with that country. The next
chapter will explore the research questions andectthese respondent profiles to the

main findings of the study.
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CHAPTER 5

Results
The purpose of this chapter is to present the arsstedhe research questions posed in
this study:What are the benefits, as perceived by graduaftes study abroad experience
during a bachelor degree for their early career espnces?
a) What are the relationships between various chargsttes of the program (i.e.,
country/region of study; duration of internatioretperience; type of international
experience; language of experience) and the beradiperceived by the
graduates?
b) What are the relationships between background attarsstics, study
characteristics and current employment context, tuedbenefits as perceived by
the graduates?
Firstly, to explore the early career benefits, axpived and reported by the respondents,
the analysis will be divided into three key compaise 1) recruitment, 2) work
experiences and job tasks, and 3) overall impaetark and life.
Recruitment

Two survey questions addressed the topic of renanit. First, respondents were
asked their criteria when seeking employment. Becaespondents were asked their
perception of the recruitment criteria used byrtieeaployer when they were hired. Both
guestions interrogated areas connected to thenattenal study experience, and in the
case of the second question, asked directly abeutelevance of study abroad.

For the criteria of the respondents, comparedheratriteria including personal

development, life balance and professional stafesinternationally focused criteria such
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as working abroad and using foreign language skifliee ranked at the bottom of the list.
Overall the group appeared to be concerned wifrdeslelopment and fulfillment ahead of
the type of organization or scope of the positiés. shown in Table 5.1, just over 46% of
respondents considered working for an internationgénization important or very
important, but at the same time, it was not impdrta almost one third of the sample. In
fact, 41.6% of the sample reported working for egaaization with an international scope
or their organization, while classified as localgional or national, has some dealings
beyond national borders, indicating that some nedpots were unable to meet this
criterion with their current position.

Working abroad and using foreign language skillsengevery high priority for
only a small segment of the sample. The low rdsulthe foreign language criterion may
relate to the low proportion of the sample thatlsd in a foreign language while abroad.
However with more than half of the sample identifyias having foreign language skills,

further use of these skills appeared not to fomrmagor part of their early career goals.
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Table 5.1

Q1. What criteria were important to you when segldmployment? (Percent)

Unimportant/ Very

Of little Moderately important/
Criteria importance important Important
Possibility of personal development 0.9 7.5 91.6
Accomplishing worthwhile professional 1.3 8.0 90.7
activities
Enough spare time for other activities (life 6.2 19.9 73.9
balance)
Applying knowledge and skills acquired whilé&.2 20.8 73
studying
Possibility to explore own ideas 7.1 23.0 69.9
Well recognized professional status 7.5 25.7 66.8
High employment security 16.4 28.0 55.6
High income 12.8 40.7 46.5
Working for an organization with an 32.9 20.9 46.2
international scope
Working in a foreign country 40.4 26.2 334
Applying foreign language skills 69.0 12.9 18.1

According to the respondents, their personality detmitively the most important
aspect in recruitment for their employer. As répdiin Table 5.2, less than 1% of the
group disagreed on this. Field of study, refersraoed work experience were also
perceived as important to more than half of thegamTheir study abroad experience was
noted as important or very important by almost &f%espondents. However, similar to
the previous question, just over a quarter of Hree reported their study abroad
experience as of little importance or unimportantheir employer. The specific country

or region of their experience and foreign langusights were at the bottom of the list, with
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less than one quarter of respondents indicatinigthiear country or region of study was
important to their employer when they were recaliite

Table 5.2
Q2. How important, according to you, were the fwoilog aspects for your employer in

recruiting you? (Percent)

Unimportant/ Very

Of little Moderately important/
Aspects importance important Important
Your personality 0.9 8.5 90.6
Field of study 9.0 16.6 74.4
References or recommendations 14.7 24.0 61.3
Work experience acquired during course of 16.5 26.8 56.7
study
Your experience/s abroad 25.4 30.8 43.8
Grades 27.1 29.8 43.1
Reputation of the Australian university you 37.3 33.8 28.9
attended
Country/region of experience/s abroad 49.1 26.3 .
Foreign language proficiency 73.7 12.0 14.3

To summarize, for 43% of respondents, having armattional experience was
perceived as important to their future employewéeer in only a small number of cases,
this related to the country/region of the studyoaldrexperience or the foreign languages
spoken. Although 46% of respondents reported & mgortant or very important to work
for an international organization, other critegdating to their personal and professional
development were more important when the resposdesite looking for their first job.
Foreign language usage and proficiency were coresidgf low importance for most

respondents and their employers. So while thergésridy abroad experience was
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considered at least moderately important for emgi®yn around 74% of cases, specific
country and language skills were perceived to bembess salient.
Work Experiences and Job Tasks

Turning now to what the respondents were actualgglin their professional roles
and how this connected to international skills ergerience, respondents were asked
about seeking employment abroad or actually workimigad since graduation. Although
a majority of the sample (63.7%) had consideredimgrabroad, only around one quarter
followed through to actually seeking a job abrosek(Table 5.3). Most of this group,
almost 75%, had been successful in securing anja@mother country, and all except one
appeared to have accepted that job. A furtherahbthe sample had traveled abroad for
work since graduation. In total, around 29% opmxlents had been engaged in work
tasks across physical borders since completing biaehelor degree studies.

Table 5.3
Q3. Have you had a professional international nitgteixperience since graduation

(multiple responses permitted)

Category Frequency Percent
| have considered working abroad 144 63.7
| have sought employment abroad 55 24.3
| have actually received an offer to work

41 18.1
abroad
| have actually had regular employment

_ Y .g i 40 17.7

abroad since graduation
| have actually been sent abroad by my

26 11.5

employer on work assignments

In the previous section, | reported that althod§2% of respondents rated it

important to work for an organization with an imtational scope, only 41.6% of
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respondents reported working for an internatiomghnization. In response to the next
guestion, a higher proportion of the sample, S4rfidicated that their organization had
contact with other countries (refer to Table 5.4) less than half of these cases, the
respondents’ organizations were in contact withgang business with, the country in
which the respondent studied. Slightly more emipl@yrganizations worked with the
destination region. Overall, the employing orgatins of more than half of the
respondents in the study had no contact with, esmass with, the countries or regions in
which these employees studied.

Table 5.4
Q4. To what extent does the organization, institutir company with which you are

associated do business or have contact with otherties? (Percent)

Frequently/
Rarely/ Occasionall Very
Contact with other countries Not at all y frequently
With other countries in general 27.0 19.0 54.0
With the host region of your study abroad 50.7 18.2 31.1
With the host country of your study abroad 52.2 921. 25.9

The respondents were next asked about their peyoegf the importance of
certain internationally related competencies feirtburrent work. As reported in Table
5.5, it is clear that most respondents perceivatttie skills tdNVork with people from
different cultural backgroundsere professionally important. Only around 6% rdgd
this competency of low importance. More than lohlfespondents also rated as important
or very importankKnowledge of differences in culture and socié®ymilar to previous

guestions, perceptions of specific country knowkedgd foreign language abilities were
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rated lower, with only 21% of the sample ratbgmmunication in foreign languagas
important or very important.

Table 5.5
Q5. How important do you consider the following quatencies for doing your current

work? (Percent)

Unimportan Important/
t/ Of little Moderately Very

Competency importance important important
Working with people from different cultural

6.6 19.1 74.3
backgrounds
Knowledge/understanding of international
differences in culture and society, modes of 20.4 27.8 51.8

behavior in culture and society, lifestyle etc.
Knowledge of other countries (E.g. Economy,

. 31. 29.6 38.5
society, legal knowledge)

Communicating in foreign languages 64.2 14.6 21.2

A high standard deviation on the result @wmmunicating in foreign languages
(SD=1.336, see Table E.14 in the Appendices) sugdegde variation across the sample.
In the last chapter | reported that 30% of the darsfudied in a language other than
English for at least one experience. Splittingrésgponses into two groups by language of
study, English and not English, yielded a diffenegult. Figure 5.1 shows that those who
studied in a language other than English perceteaamunicating in a foreign language to
be more important than those who studied in Englihirty percent (compared with
16.6%) of the non-English language group rated itgortant or very important, 22%
(compared with 9.6%) rated it as moderately impdrtand 42.6% (compared with 73.7%)

rated it as unimportant/of little importance. Glgahaving studied in another language
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while abroad was related to the perception of tygoirtance of foreign language skills in

the workplace.

Table 5.6

Results of Q5 competency communicating in foreagrgliages for respondents divided by

language of study abroad program (Not English/Bhgl{number of responses)

Communicating in foreign languages Total
Unimport| Of little | Moderately] Important| Very
ant importanc| important importan
e t

Studiedina Yes 12 17 18 9 12 68
language 67 48 15 14 12 156
other than No

English

Total 79 65 33 23 24 224

The final aspects of work experiences and job tagkéored were the tasks that

were actually being performed by respondents asgp#ineir daily responsibilities. As

shown in Table 5.6, at this point in their caretgss than 20% of respondents were

frequently using direct knowledge, of a generad @rofessional nature, of their host

country in their work responsibilities. More th@@% of the sample used direct country

knowledge rarely or not at all. Just over 15% ubedt language skills (reading, writing

and speaking) at work. Finally, almost 18% of mgjents had occasionally, frequently or

very frequently travelled to the host country adithinternational study experience as part

of their work tasks.
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Table 5.7

Q6. To what extent do the responsibilities of yaark involve the following (Percent):

Frequently/
Not at alll  Occasionall Very
Work tasks rarely y frequently
Using firsthand general knowledge of my host
_ 61.9 195 18.6
country culture/society
Using firsthand professional knowledge of mg
3.1 18.5 18.4
host country
Using the language of my host country in
reading and writing (where language is not 78.4 5.8 15.7
English)
Using the language of my host country orall
J J g Y _ Y y78.2 5.9 15.9
(where language is not English)
Professional travel to my host country 824 4.3 313.

Similar to the previous question, tbising the language of my host countegults
changed when the group was divided by the lango&gridy while abroad. Figures 5.2
and 5.3 show that more than 20% of the responaemisstudied abroad in a foreign
language were using that language frequently or frequently, for reading and writing,
and orally. At the other end of the spectrum, atbtwo thirds of the language group

reported that they used their foreign languagéssiakrely or not at all.
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Table 5.8

Language (reading and writing) divided by languafistudy abroad program (Percent)

Using the language of my host country in readindj\ariting | Total
(where language is not English)
Not At | Rarely | Occasionall] Frequently Very
All y frequently
Studied ina Yes 42.9%| 25.4% 6.3% 7.9% 17.5%| 100.0%
language 70.6%| 13.5% 4.8% 6.3% 4.8%| 100.0%
otherthan  No
English
Total 61.4%| 17.5% 5.3% 6.9% 9.0%]| 100.0%
Table 5.9
Language (orally) divided by language of study aldrprogram (Percent)
Using the language of my host country orally (wHarguage| Total
is not English)
Not At All | Rarely | Occasionallf Frequently Very
y frequently
Studied in Yes 41.9%| 24.2% 11.3% 4.8% 17.7%| 100.0%
a language 72.0%| 12.8% 3.2% 7.2% 4.8%| 100.0%
other than No
English
Total 62.0%| 16.6% 5.9% 6.4% 9.1%]| 100.0%

To summarize benefits to work experiences andgsks, the pattern that emerged
in the recruitment section was reinforced. Thadighough it was perceived as at least

moderately important by 83% of the sample that tiney the skills to work with people

from different cultural backgrounds, and they wesang general knowledge of other

countries in their work, specific skills and knoddge relating to their country of study

were being utilized much less frequently. And whilore than half of the sample that

studied abroad in a language other than Englisteperd communicating in foreign

languages as important, few had frequent use ofldreguage skills in the workplace.
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The work of 54% of the sample spanned nationaldrsrdn a daily basis, and most
of those who actively looked for work abroad wewecessful in attaining a position.
Additionally, the multicultural environment of tifustralian workplace possibly explains
the importance placed by most of the respondente@nompetencies needed to work
with people from different cultural backgroundscdin be concluded that their study
abroad experience has been beneficial to the greslf@ these work aspects, however, in
terms of specific country and language skills andvidedge, the benefits are much more
muted.

Overall Impact on Work and Life

The final section of the survey focused more diyaan the perception of benefit
held by the young graduates. Firstly the impacemployment was rated. Many
respondents reported both a short-term and a lemg{benefit. Two thirds indicated that
their study abroad experience had a positive or pesitive impact of®btaining their
first job. As reported in Table 5.7, only a small numbeoréed a negative impact on this
category. A majority of respondents, 63.3%, alslelved that that their study abroad
experience had positively or very positively impgattheirLong-term career prospects

Reinforcing data from the previous section, orB§aof respondents perceived a
positive impact ofMype of work tasksConversely, only 7% believe that their study alblro
experience had a negative impact on work taskeoét 60% indicated a moderate
impact. When asked abduicome level80% of the sample reported moderate, neutral or
negative impact. On the positive side, just over2 respondents believed that studying
abroad had a positive impact on their income leWdbst respondents sat in the middle on

this issue, suggesting either a small-perceivee@fiteor a neutral impression.
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Table 5.10
Q7. What impact do you feel that your educatioroatirexperience has had with regard to

your employment? (Percent)

Very negative Positive

impact/ impact/ Very

Somewhat Moderate positive
Category negative impact impact impact
Obtaining your first job 4.4 29.6 66.0
Long-term career prospects 5.3 31.4 63.3
Type of work tasks 7.1 58.0 34.9
Income level 8.8 69.9 21.3

Turning now to a more general view of the benediteternational study,
respondents were asked their opinion on the impadtl areas of personal development,
knowledge, skills and career value. The resultpaesented in Table 5.8. Overall, the
responses were positive indicating that most ppéids believed their study abroad
experience was worthwhile across most areas. Alalbsespondents (98.7%) rated the
areas oMaturity and personal developmeartdinterpersonal and communication skitts
be worthwhile or very worthwhile.

Career-related aspects rate slightly lower andratai0% rated the impact on such
aspects a€areer prospectdEEnhancement of academic and professional knowladde
Increasing motivation and passion for your caregection as worthwhile or very
worthwhile. Around three quarters of the samptidated that in terms of relevance to
their job, study abroad was at least moderatelyiwdrile.

Consistent with results presented above, manyqgyaatits indicated that they did
not find studying abroad worthwhile for their fagailanguage skills. However, 125

respondents (55.8%) rated it as moderately wortlewmvorthwhile or very worthwhile, a
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much greater number than those who reported to $tadged in a foreign language while
abroad i =68). So, while foreign language proficiency waied lowest against the other
categories, it could be viewed as a positive resuisidering the context of the

background characteristics of the respondentstaidinternational study experiences.

Table 5.11
Q8. From your point of view today, to what exteatydbu consider your education abroad

experience worthwhile with regard to the followi(Rercent):

Not
worthwhile/ Worthwhile
Somewhat Moderately / Very

Category worthwhile  worthwhile worthwhile
Maturity and personal development 1.3 4.5 94.2
Interpersonal & communication skills 1.3 12.0 86.7
New perspectives of your home country 4.4 15.0 80.6
Knowledge and understanding of my host

6.2 13.4 80.4
country
Enhancement of academic & professional

10.2 15.0 74.8
knowledge
Increasing your motivation & passion for your

T 10 21.2 68.6

career direction
Teamwork/ability to work with others 9.7 22.6 67.7
Career prospects 14.2 18.1 67.7
Problem solving & analytical skills 12.0 244 63.6
Relevance to your job/occupation 24.0 24.4 51.6
Foreign language proficiency 44.2 16.5 39.3

The final survey question asked respondents to ttatop three areas of benefit of

their study abroad experience. Consistent witlptiegious responses, almost 7836 (
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=174) ratedMaturity and personal developmesd a top-three benefitnterpersonal and
communications skillsame in a distant second, but it consistently apggkas a top-three
preference (reported in Table 5.1Mcreasing motivation and passion for your career
direction,the only career-related aspect in the top 3, wasHanked by a small group of
respondents. As presented in Table B&y perspectives on home countiys the final
benefit ranked in the top Foreign language proficiengyalthough not ranked in the top
3, ranked 6 overall for the number of top-threeegqisee Table 5.10). Twenty-two
respondents rankdebreign language proficiencgs their most important benefit.

Table 5.12
Q9. Top three perceived benefits of study abroadmalsed by respondents

Rank 1 n Rank 2 n Rank 3 n
Maturity & personal Interpersonal & Maturity & personal
development o communication skills e development
Interpersonal & Maturity & personal Interpersonal &
communication skills 3 development 4 communication skills
Increasing your

motivation & passion New perspectives on New perspectives on
for your career home country 2 home country

direction
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Table 5.13

Q9. Perceived benefits of study abroad ranked Inylrau of times selected by respondents

Rank Benefit Top-three votes

1 Maturity and personal development 174

2 Interpersonal & communication skills 114

3 Increasing your motivation & passion for youremr 76
direction

4 New perspectives of your home country 63

5 Enhancement of academic & professional knowledgé9

6 Foreign language proficiency 45

7 Knowledge and understanding of my host country 42

=8 Problem solving & analytical skills 33

=8 Career prospects 33

10 Teamwork/ability to work with others 29

11 Relevance to your job/occupation 20

In this section we have seen that the sample goeueived their study abroad
experience to have been worthwhile, more strongiygéneral skills and development
factors, but also for their professional experiefeinforcing the results of the earlier
guestions, respondents perceived moderate to loefitein terms of direct work tasks.
Additionally, only a small group reported an impanttheir income level. However, they
perceived a benefit when they competed for thest job, and for their long-term career.
They also believed that their international exp®seincreased their motivation and
passion for their career direction, a more indjrbat still a very important career-related

benefit. The next section will summarize the rssptesented in this chapter so far.
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Summary of the Research Question

In response to the questiohghat are the benefits, as perceived by graduafes, o
study abroad experience during a bachelor degre¢hiir early career experiencesthis
study has found that the participants held a p@sitiew of the benefits of their study
abroad experience on their lives. With the exoeptif foreign language proficiency,
which was relevant for a small proportion of theugy, only a low number of respondents
rated the study abroad experience as somewhatwialéhor not worthwhile at all on any
criteria. However, from the final section of thegy, it was clear that the general skills,
knowledge and personal development benefits were stoongly regarded than the early
career benefits, from the perspective of this group

Although the statistics in the previous chaptérue that 41.6% of respondents
worked for an international organization, 54% reépodrthat their daily tasks frequently
included working with other countries. Most resgents perceived their international
study experience to have benefited them in ternteedf interpersonal and communication
skills, their teamwork and ability to work with @is, and their problem solving and
analytical skills, all areas that supported thditgitio work with diverse others across a
range of different environments. Even in casesre&/hespondents were working in more
local roles, it was likely that they were able tdize these skills within the multicultural
Australian workplace.

The results indicated that at this point in tloaireers, most of the sample were not
frequently drawing on the skills and knowledge $jpeto their study abroad destination
country. But while very few were using these slaltsvork, they valued the benefit

provided by their time abroad to learn about thest country and to improve their
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language skills, where this was applicable. Wialeign language skills were rated as a
low benefit overall, these skills appeared to lghlyi valued by those who had the
opportunity to live in a foreign language envirommne

Many respondents perceived that study abroad emsficial to them in securing
their first job. The fact that this result doesyuiite match with the perception of the
employer criteria when they were hired indicateat the perceived benefit may be less
direct, perhaps relating to their gains in matuaityl personal development and their
improved interpersonal and communication skillssidilar gap existed in the area of
future career prospects. Although many respondeeits not actually using their
international competencies or engaged in internatio/ork, they had a positive perception
of the benefits that their international study exgrece would bring in the long-term. The
next section will explore these results furthettesy relate to the structure of their study
abroad programs, their background characteristidslzeir employment profiles.

Sub-question One: Study Abroad Program Characterigts

This section will answer the first sub-questiorited studyWhat are the
relationships between various characteristics @f pnogram (i.e., country/region of study;
duration of international experience; type of imational experience; language of
experience) and the benefits as perceived by théugite?

To answer this question, | focused on the fieatisn of the survey reported above,
specifically the data provided in the summativereyrQuestion 8, as it provided the most
specific answers to the research question. Thediep of the analysis was to reduce the
eleven items listed in the question into more maahte thematic categories. A principal

component analysis (PCA) was conducted using obliqtation (oblimin) because of
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correlation between the variables. An analysithefmissing datan€219) indicated that
missing data would not be a problem in the analy$ise Kaiser-Meyer-Olkin measure
verified the sampling adequacy for the analysis,&XM.864, and eight KMO values for
individual items were > .5, which is the normal gatable limit (Field, 2009). Three items
ranged between .45 and Br@blem solving and analytical skills, Teamworklepito

work with others, Career prospegtsut the decision was made to retain them in the
analysis because of the overall high value of tMKand the exploratory nature of the
study. Bartlett’s test of sphericiy? (55) = 973.635,p < .000, indicated that
correlations between items were sufficiently laigePCA.

An initial component analysis was run to obtageavalues for each component in
the data. Three components resulted, all withreigkeies over the criterion of 0.9 and in
combination explained 65.25% of the variance. ¥isnspection of the scree plot showed
that three components were appropriate and provatedear interpretation of the model.
Table 5.11 shows the factor loadings after rotatidil items had a value >.5 and were
retained.

The items loaded on the components suggestethiitst component, which
represented personal and developmental aspectsabmedsdEmployability skills, because
it aligned with theAustralian Government’s Employability Skills Framank (Department
of Education Science and Training, 2002). Fouhefitems making up component one
(communication skills, teamwork skills, problemasol skills and maturity and personal
development, which is conceptually similar to selnagement skills) were listed as part
of the eight components defined in the Employab#ikills Framework (DEST, 2002).

The remaining component itetdew perspectives on home countgn be aligned with
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citizenship development, a goal that is often isteuniversity graduate attribute
statements (Rigby et al., 2009) (a detailed thezaednd conceptual analysis of
employability skills will be presented in the nekiapter).

Component two was label&hreer-related aspectand included career relevance,
knowledge and motivatiomnd component three, which included host countopnitedge
and language, was labelEldst country aspect3he structure matrix illustrating the

relationships between the factors is provided ibld&.1 in the Appendices.
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Table 5.14

Principle Component Analysis pattern matrix Ques8o

Related factor loading

it Employability = Career-related Host country
em
skills aspects aspects

New perspectives on your home 803
country '

Maturity & personal development .831
Problem solving & analytical skills .724
Teamwork/ability to work with
.687

others
Interpersonal & communication

. .628
skills
Relevance to your job/occupation .859
Career prospects .813
Enhancement of academic & 664
professional knowledge '
Increasing your motivation & 286
passion for your career direction '
Knowledge & understanding of £50
host country '

Foreign language proficiency .929

Eigenvalues 4.871 1.327 .980
Percentage of variance 44.279% 12.064% 8.910%

The second step in the analysis was to test &amdifferences on these three

factors, or benefits, against destination of stulilyation, mode of study and language.
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Destination of Study

ANOVA on destination region was the first anatysndertaken. The two small
regions (Latin America and Eastern Europe) wereokead from the analysis to comply
with the requirement of a minimum sample size @é fior ANOVA. All remaining regions
produced significant mean differences on the bémeafiableHost country aspects
(F (3,209) = 23.237,p = .000), with Asia being high, North America and Contitan
Europe in the middle and UK/Ireland low. Responsgevho studied in Asia reported a
significantly higher level of benefits in termsladst country aspects, while respondents
who studied in UK/Ireland reported a significarityer level of benefits. Respondents
who studied in North America and Continental Europleile reporting a different level of
benefit for host country aspects, were placedemtiddle of the sample. The results of the

ANOVA post-hoc test are shown in Figure 5.4.
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Table 5.15

Post-hoc test comparison of mean Host country &sjpgcDestination region

Tukey HSD
(I) Region of (J) Region of Mean Std. Sig. 95% Confidence
study study experiencq Differenc| Error Interval
experience 1 1 e (I-J) Lower Upper
Bound Bound
Cont. Europe 4931 1704 .022 .0518 .9344
Asia North America 9326 1725 .000 4859  1.3794
UK & Ireland 1.5015 1916 .000 1.0054 1.9976
Asia -.4931 1704 .022 -.9344 -.0518
Cont. Europe North America 4395 .1530 .023 .0431 .8358
UK & Ireland 1.0084 1742 .000 5571 1.4597
North Asia -.9326 1725 .000 -1.3794 -.4859|
. Cont. Europe -.4395 .1530 .023 -.8358 -.0431
America
UK & Ireland 5689 1763 .008 1123 1.0255
Asia -1.5015 1916 .000 -1.9976/ -1.0054
Ilieljlagr‘]d Cont. Europe -1.0084 1742 .000 -1.4597 -5571
North America -.5689 1763 .008 -1.0255) -1123

* The mean difference is significant at the 0.0&le

Due to the policy significances of region of stugarticularly in the current
Australian policy environment, | also tested eaaion against the entire sample using
independent t-tests. Variables were recoded irdlbadomous variables representing
whether a respondent studied in a particular regramot, across all three experiences
(e.g., 1=Asia, O=otherwise). Independent t-testewemparing whether each benefit
outcome differed between graduates who studied@sective region versus graduates
who studied in all other regions.

Asia and UK/Ireland produced significant meariesldnces on some of the benefit
variables (see Table 5.12, full results are showhable G.2 in the Appendices).

Respondents who studied in Asia reported a sigmflg higher level of benefit on
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Career-related aspec{(217) = 2.653,p = .009) andHost country aspects(217) =
4.991,p = .000) (consistent with the result of the ANOVA). On thiber hand,
respondents who studied in the UK reported a saanifly lower level of benefit on both
Employability skills £(215) = —2.178,p = .030) andHost country aspect$(80.157) =
—6.361,p =.000). The conclusion is that programs in this regian@arceived to provide
less overall benefits than programs in other dastins. The other two regions tested,
North America and Continental Europe, did not pealsignificantly different mean

scores ap < .05 in either of these areas.

Table 5.16

Independent sample t-test mean scores for berafables and Asia and UK/Ireland
Benefit Asia Not Asia UK/Ireland Not UK/Ireland
Employability - - -.291 .072

skills (SD=1.016) (SD=.987)
Career-related .278 -.093 - -

aspects (SD=.851) (SD=1.030)

Host country 553 -.185 -.715 184

aspects (SD=.853) (SD=.979) (SD=.809) (SD=.967)
Duration

The duration variable tested in this category reasded to short (3 months or
less), medium (4-6 months) and long (7 months arejnealues. One-way ANOVA
showed a significant mean difference in one atest country aspectbetween medium
study abroad programs and long duration progrd{g,215) = 10.403,p = .000).
Although the mean for short experiences was hitfiear for medium programs, indicating
that participants of short duration programs ahgbdated a higher degree of benefit for

Host country aspectshe result was not significant. The small sange ( =16) may
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have affected the significance of the result (rtssoil the post hoc test are shown in Figure

5.5). From this we can conclude that respondentspahnticipated in study abroad

programs of a duration of seven months or moregnezd a significantly greater benefit in

terms ofHost country aspecthan participants of programs of shorter duration.

Table 5.17

Post-hoc test comparison of mean Host country ésjpgcDuration

Tukey HSD
() Duration (J) Duration Mean Std. Error| Sig. | 95% Confidence Interval
exp 1 expl Difference (I-J) Lower Upper
Bound Bound
Medium .5382 2547, .090 -.0629 1.1394
short Long -.0804 .2657| .951 - 7075 5467
Ivedium Short -.5382 2547, .090 -1.1394 .0629]
Long -.6187 1412 .000 -.9520 -.2853
Short .0804 .2657] .951 -.5467 7075
Long Medium 6187 1412| .000 .2853 .9520

* The mean difference is significant at the 0.0ele

Mode of Study

Independent t-tests confirmed that at.th& level, there were no significant mean
differences based on whether the respondents ipated in traditional academic classes at
a local institution or other activities such adwdy tour, internship, practicum or research
placement. As the sample was heavily dominatedhéyraditional mode of study, this
result may relate to sample sizaes=(L8 for Other study modes).
Language of Study

Independent t-tests were used to test for mdéareices based on the language of

instruction while abroad (Not English, English,si®wn in Table 5.12). Significant
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differences were found in two are&@areer-related aspec($(145.409) = 2.150,p =

.033) andHost country aspeci$(156.592) = 8.790,p = .000). Studying abroad in a
language other than English resulted in a percemti@ higher level of benefit towards the
careers of respondents. It also led to a percédeeefit in acquiring host country skills and
knowledge compared to those who studied in Engliven that foreign language
proficiency made up half of the host country factbis result was not unexpected.

Table 5.18
Independent sample t-test mean scores for Carkedeaspects and Host country aspects

and Language of instruction while abroad

Language

Foreign language English
Career-related aspects 207 -.091

(SD=.896) (SD=1.04)
Host country aspects 725 -.322

(SD=.748) (SD=.935)

Multiple times abroad

The final area tested in this section was whetherot respondents had participated
in more than one study abroad program. Firstlyjywhg abroad multiple times made a
positive contribution to the perception®©éreer-related aspec{(217) = 2.993,p =
.003). This may have been connected to other prograrecteristics associated with the
second and third study abroad experiences sudteageater likelihood that the program
was taught in a foreign language, and that therprogvas located in Asia. It may also
have been due to a selection bias, with studentsbeheved study abroad would help
them in their careers choosing to participate iditawhal study abroad programs. In any

case, studying abroad more than once was perckjpdrticipants to provide additional
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career-related benefits.

Host country aspects were also perceived atlzehigvel of benefit by those who
studied abroad more than on¢€2(17) = 2.593,p = .010). This may be related to
patterns of return of those who patrticipated intipld international study programs and
increasing knowledge and confidence levels whicssfidy result from greater familiarity
with a country. Where foreign language was conakrimereased exposure to the target
language in-country was likely to result in a higlexel of proficiency. Table 5.14

summarizes the significant results of t-tests is #nea.

Table 5.19
Independent sample t-test mean scores for Carkedeaspects, Host country aspects and

Multiple study abroad programs

Multiple study abroad

Multiple Not multiple
Career-related aspects .356 -111

SD=.941 SD=.994
Host country .310 -.097

SD=.912 SD=1.010

Summary of Sub-question 1

To review the results presented in this sectioanswering the first sub-question,
What are the relationships between various chargsttes of the program (i.e.,
country/region of study; duration of internatioretperience; type of international
experience; language of experience) and the beradiperceived by the graduate?,
differences in the study abroad program structtfexted the perception of the benefits

reported by the respondents during their earlyazastage. Firstly, Asia was perceived to
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provide stronger benefits in the career and hastirg domains than other world regions.
On the other hand, participants of programs indKeand Ireland perceived lower benefits
connected to their study abroad experience, in ti@lemployability skills area and in
host country benefits. Long-term study abroadgm@ms of more than seven months,
were perceived to provide greater benefits to nedpnts in the area of host country skills
and knowledge. Studying in a language other thagligh while abroad was perceived to
be very beneficial to career aspects and host opskills and knowledge. Finally,
studying abroad more than once was reported tagemignificantly higher benefit to
participants, specifically in the areas of caregated benefits and host country aspects.
This result may have been associated with progtaaracteristics related to the second
and third study abroad experiences, such as fotaiguage and Asia as a study
destination indicating that a variety of internaibstudy experiences were perceived to
provide a compounding benefit to the early car@pesence across multiple dimensions.
These associations were not causal, however, agdeeelated to factors considered in
the next section, or outside of the scope of thidys In the next section, | will present the
results of the second sub-question and considerthewerceived benefits may be
connected to background characteristic, study cheniatics and current employment
context.
Sub-question Two: Background Characteristics, StudyCharacteristics and Context
of Current Employment
This section will answer the second sub-quesiicdhe studyWhat are the
relationships between background characteristitisgyg characteristics and current

employment context, and the benefits as perceiyéldebgraduatesonsistent with the
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previous research question, the three factors mddaihrough PCA of Question 8 were
used again in this section.
Background Characteristics

The survey captured a broad range of backgrobathcteristics in order to
understand factors that may be influential in theaation, international exposure and the
early career period. Variables tested in this sacire summarized in Table 5.15. Test
results for all independent t-tests are providethenAppendix G.

Table 5.20
Background characteristic variables tested foriggmt differences from the mean in

each category

Variable Statistical test Result*
Gender Independent t-test Significant
Age One-way ANOVA Not significant
Speaks a language other Independent t-test Significant
than English

Holding more than one Independent t-test Not significant
citizenship

Lived abroad before higher Independent t-test Significant
education

First-generation university Independent t-test Not significant
graduate

High school SES One-way ANOVA Not significant

*Indicates significance at the<.05 level

Independent t-tests for gender found significhfierence between the responses
for females and males on the fadiamployability skillg(t(215) = 2.293,p =.023). In
this area, the mean for femal®4=103SD=.942) was significantly higher than males

(M=-.227SD=1.090) indicating that females perceived a grdageefit from studying
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abroad in such areas as maturity and personala@weint, interpersonal skills, analytical
skills, teamwork skills and knowledge of home count

Speaking a language other than English was signif for the itenHost country
aspecton the independent t-te$(213.473) = 5.929,p = .000). As shown in Table
5.16, respondents who identified as speaking niae vne language reported greater
perceived benefits from studying abroad to theitssknd knowledge of the host country
than respondents who did not speak a second laagulgs reflects the result reported in
the previous section for undertaking a study abpradram in a foreign language and is
likely to be highly correlated. The survey did establish if respondents were able to
speak a second language before university sdigldy likely that study abroad assisted
the further development of their existing languakiis, or in learning an additional
language, adding to the perception of benefit &t lsountry aspects.

Table 5.21
Independent sample t-test mean scores for Hostigoaspects and Speaks a language
other than English

Speaks a language other than English

Yes No
Host country aspects 357 -.396
SD=.962 SD=.904

An independent t-test also found significancelfietng abroad before higher
educatiomandHost country aspect$(214) = 3.395,p = .001) (see Table 5.17).
Respondents who had previous experience livinglystg or working abroad perceived
that their study abroad experience benefited tieldpment of their host country skills

and knowledge more than those who had not livedagbbefore higher education. Many
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of the respondents in this category studied abwdate in high school, and as presented in
the previous chapter, showed a tendency to stuaadkagain in the same host country.
The high result in this area may be the resulhofeased familiarity with the same home
country and host language.

Table 5.22
Independent sample t-test mean scores for Hostigoaspects and Lived abroad before

higher education

Lived abroad before higher education

Yes No
Host country aspects .336 -.153
SD=.991 SD=.979

Study Characteristics
For this area, all study variables were testednst the benefits variables from
Question 8 for significant mean differences using-wvay ANOVA or independent t-tests.

The tests undertaken are summarized in Table 5.18.

Table 5.23

Study characteristic variables tested for signifiadifference from the mean in each
category

Variable Statistical test Result*
Institution One-way ANOVA Not significant
Institution Independent t-test Significant
Academic major One-way ANOVA Not significant
Academic achievement One-way ANOVA Not significant
Postgraduate study One-way ANOVA Not significant
Year of graduation One-way ANOVA Not significant
Compulsory study abroad Independent t-test Sigmtic

*Indicates significance at the<.05 level
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As stated in Table 5.18, the result of the infthal ANOVA was not significant.

In order to retest for possible institutional difaces and to compensate for an unbalanced
representation of respondents from each institutioreated a dichotomous variable for
each institution with a sample size greater tharti®threshold for independent t-tests
(Agresti & Finlay, 2004), and used this variableamindependent t-test to look for
institutional mean difference against the group me&/ith the use of repeated

independent t-tests, it is necessary to be mirafftie increased likelihood of Type |

errors (Shavelson, 1996).

The t-test revealed some institutional variatiodjcating that there were some
differences in respondent perceptions of the benefistudy abroad based on institutional
factors (see Table 5.19 for a summary of the sicamt results). This result may be
meaningful for institutional policy, where a sigodnt result has been identified. For
example, the respondentsipstitution 6indicated that they perceive there to be a strong
career benefit from study abroad with a signifibahtgher mean than the rest of the
sample {(217) = 2.008,p = .037) on this item. This raises the question of whether
Institution 6 has more career-oriented study abpradrams, more career-oriented degree
programs, or more career-oriented students. Thé samaple size for this institution
(n=13) indicates that this result should be confirmtth further research.

In the case dnstitution 10(n =46), its respondents perceived lower benefithén
employability skills domain than the rest of thengde ¢(217) = —2.084,p = .038).

Again, this result may be associated with a varatnstitutional and individual factors.
The remaining significant institutional mean dif#face Institution 2(n =24), was in the

area of host country aspects, indicating that nedeots from this institution report a
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higher perceived benefit from study abroad in teeetbpment of their foreign language
skills and host country knowledgg(217) = 2.012,p = .045). A range of factors could
have influenced this result including the naturéheir study abroad programs, links to

curriculum and the backgrounds of participants.

Table 5.24

Independent t-test results for institutional valeadind benefit variables

Variable Institution Mean, SD

Career-related aspects Institution 6 Inst.6 M=.5B6-.807
Group M=-.034 SD=1.003

Employability skills Institution 10 Inst.10 M=-.21SD=.990
Group M=.090 SD=.993

Host country aspects Institution 2 Inst.2 M=.320=305%2

Group M=-.057 SD=.999

The final variable tested in study characterssti@sCompulsory study abroadAn
independent t-test was conducted with the benafiaibles and significance was found in
two areasCareer-related aspec{$(217) = 2.993,p = .003) andHost country aspects
(t(217) = 2.593,p = .010). Respondents who were required to study abropadaof
their bachelor degree (M=.356 SD=.941) perceivaijhaer level of career benefit from
their study abroad experience than those who wetreequired to study abroad (M=-.111
SD=994). Atthe same time, respondents who weyaired to study abroad (M=.310
SD=.912) perceived a higher level of benefit imtef host country skills and knowledge
than those who were not required to study abroae 087 SD=1.009).

It was likely that compulsory study abroad expeces were somewhat integrated
into the academic program of the students, possiblylving a foreign language

requirement. The perceived benefit, then, may léscelated to structural factors such as

115



duration, destination and studying in a foreigrglaage. It may also indicate that such
respondents were more positively predisposed ftatamational study experience from
the outset. In any case, it is an important ressulit indicates that graduates of academic
programs with a compulsory study abroad requirerperteived higher early career and
host country benefits from their study abroad edgpee.
Context of Current Employment

The final area of analysis for this research qoestoncerns the current
employment context of the respondents. Once agHivariables in this section of the
survey were tested for significant mean differeragainst the benefit variables. The

variables and tests are summarized in Table 5.20.

Table 5.25

Employment characteristic variables tested forifigant difference from the mean in each
category

Variable Statistical test Result*

Type of organization One-way ANOVA Significant

Industry One-way ANOVA Not significant

Size of organization One-way ANOVA Not significant

Scope of organization One-way ANOVA Not significant

Works for an international Independent t-test Significant

organization
Works for a national Independent t-test Not significant
organization
Works for a regional Independent t-test Not significant
organization
Works for a local Independent t-test Not significant
organization

Currently works abroad Independent t-test Not $icgnnt
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First, the type of organization (categorized asgid, public or non-profit) was
tested. Results from the one-way ANOVA(R, 216) = 4.309,p = .015) indicated that
respondents who worked for a non-profit organiza{fd=.012 SD=.956) considered a
higher level of benefit from study abroad in theaaofEmployability skillsghan
respondents who worked for public organizations {I188 SD=1.087) (see Figure 5.6 for
the results of the post hoc test). This is arr@sting result as one may expect a greater
difference in the work lives of those who work hetprivate sector compared to the non-
profit sector, or a contrast between public andate. In any case, respondents who
worked in non-profit organizations perceived thatly abroad contributed significantly to
the development of their personal maturity and oslodt skills, compared to their public
sector peers.

Table 5.26

Post-hoc test comparison of mean Employabilitylskihd Organization type

Tukey HSD
(I) What type (J) What type of Mean | Std. Error| Sig. 95% Confidence
of organization do | Difference Interval
organization you currently (1-3) Lower Upper
do you work for? Bound Bound
currently
work for?
] Public sector .2098 .1497 342 -.1434 5631
Private secto ]
Non-profit -.5153 2312 .069 -1.0610 .0303
) Private sector -.2098 .1497 342 -.5631 1434
Public sector _ "
Non-profit - 7251 .2478 011 -1.3099 -.1405
] Private sector .5154 2312 .069 -.0303 1.0610
Non-profit _
Public sector 7252 2478 011 1405 1.3099

* The mean difference is significant at the 0.0ele
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An unbalanced representation in the sample achesgariableOrganization scope
and unequal variances resulted in a Levine’s testvig a violation of the assumption of
homogeneity of variances. Therefore | createcchalomous variable for each category of
data (for example, international organization, intgrnational organization; national
organization, not national organization) and usedrtew variables in independent t-tests.
Highly significant differences in the areasGdreer related aspec{s(214.319) =
4.207,p = .000) andHost country aspec{$(216) = 2.994,p = .003) were found for
those who worked in an organization with an intéomal scope. As shown in Table 5.21,
respondents who did not work for an organizatiotihan international scope had
significantly lower means on these benefits thas¢hwho worked for an international
organization. As presented in Chapter 4, workorgah international organization was
significantly associated with being from a high Sk#gkground, foreign language study
while abroad and undertaking a degree with a cosgpylstudy abroad component. So
while this result is important, the interpretatisrcomplex.

Table 5.27
Independent t-test results for Organization withrdernational scope and benefit variables

Organization — international scope

Yes No
Career-related aspects 310 -.225

SD=.814 SD=1.062
Host country aspects 241 -.163

SD=.967 SD=.994
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Summary of Sub-question 2

In answering this research questidrhat are the relationships between
background characteristics, study characteristiogl @urrent employment context, and the
benefits as perceived by the graduatesiPinections were made between background
characteristics, study characteristics and cueemiloyment of respondents and the
benefits they perceived from studying abroad. tHinsthe area of background
characteristics, females perceived greater benetite employability skills area than
males. Those who lived abroad before higher educaerceived at a higher level that
study abroad provided a benefit in terms of hoshtiy skills and knowledge. In the area
of career-related benefits, respondents who idedtds speaking a second language
perceived a higher level of benefit from study @arthan those respondents who only
spoke English.

Second, in the area of study characteristicg; feav significant connections were
found. Respondents from three institutions wereébto have significantly different mean
results in various areas including employabilitiiskcareer-related benefits, and host
country aspects. This may be the result of a rafgestitutional policy factors, differences
in curriculum focus, or individual differences ianticipating students. Requiring study
abroad as part of the undergraduate degree maferamce in terms of the perceived
career-related benefit of study abroad. Resposdent were required to study abroad
reported significantly higher levels of career-tethbenefit than those who participated in
study abroad as an elective part of their undergrsdeducation. They also reported a
higher perceived level of benefit in the area dftrmuntry skills and knowledge.

Third, some employment characteristics resultedifferent perceived benefits.
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Compared to respondents who worked in the pubtitosethose who worked for non-

profit organizations reported a significantly highevel of benefit from study abroad in
relation to their employability skills. Respondemtho worked in an international
organization perceived significantly greater betsefonnected to study abroad in the areas
of career-related aspects and host country aspéuatsresult may have been related to
elements of the study abroad program, such as dayegof study or region of study, or
personal background characteristics such as SB@tmamd or previous experiences

living abroad.

Exploratory regression model

The results presented in this chapter demonstiatedmplexity of the questions
examined in this study and the difficulty of estahing a connection between study abroad
experiences and perceived career benefits. In eod&uild on the results so far and inform
future research studies, | undertook an explorategyession analysis to test key variables
in an alternative model.

Firstly, | redefined the outcome variablevasrking for an organization with an
international scop€Current employment, Question 6). When considepiolicy goals
around study abroad, working for an internationglaization is frequently stated or
assumed to demonstrate success. Information prbwadsupport the New Colombo Plan
states that international internships have tim“of ensuring students are work ready,
have professional connections in the region andin&rheir study experience directly to
career opportunities” (Department of Foreign Afaand Trade, 2014). Deakin
University’'s Undergraduate Course Guide statesStatlying overseas will help you

prepare for the global employment mark@eakin University, 2014, p. 2). At RMIT,
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future students are told that 6u could undertake study exchange to over 31 geant
RMIT ensures graduates are globally employable. Ryteduates are employed in more
than 100 countries around the watlRMIT, 2014, p. 2).

Given the focus of this dissertation on the prograatic elements that affect career
benefits and the focus of Australian Governmentysabroad policy on Asia, three study
abroad program variables were tested in the m@aektudying abroad multiple times; (b)
studying abroad in a foreign language; and (c)ystygdabroad in Asia. Finally, three
background variables were used as control variatdg¢gender; (b) first-generation status;
and (c) major (professional or other). Note thatfihst-generation variable was used in
this model as an individual indicator of educaticadvantage/disadvantage, because the
SES variable collected was a geographic indicatatran individual indicator.

The results of this analysis, presented in Tat#2,5showed that studying abroad
multiple times was a positive predictor of workifog an organization with an international
scope after graduation, holding constant gendst;deneration status and type of major
(professional/other) (see Table 5.22). The resndteate that when other factors were held
constant, the predicted probability of working & organization with an international
scope for a participant of multiple study abroaoigoams increased 17.14%. Considering
the effects in relation to background variablemydkes were 14.54% less likely to work for
an organization with an international scope, whikd-generation university students were
20% less likely. The marginal effect of studying@dsl in Asia was very small and non-
significant. Study abroad in a foreign language adarger marginal effect, but was also

not statistically significant.
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Table. 5.28

Logistic regression results of exploratory model

Variable Odds ratio Robust Stq. P 95% CI

Err.
Study abroad 2.18 0.77 2.21 0.027 [1.09, 4.37
multiple
Study abroad foreign 1.74 0.60 1.62 0.106 [0.89, 3.41
language
Study abroad Asia 1.05 0.38 0.15 0.884 [0.52, 2.16]
Gender (female) 0.41 0.14 -2.70 0.007, [0.21, 0.78]
First-generation 0.515 0.16 -2.14 0.032 [0.28,D.94
Professional major 1.52 0.48 1.34 0.181 [0.82,]2.81
Constant 0.89 0.30 -0.33 0.738 [0.46, 1.72]

Modely*= 19.12 (p=0.004)

Pseudo BR= 0.08

N=213

Having presented the results of the study iniklétethe next chapter, | will recap

the study rationale, context, methodology and tssdlscuss the outcomes and

implications for policy and practice, comment ontiheoelological issues and limitations,

and conclude this dissertation with suggestion$udher research.
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CHAPTER 6
Discussion and Implication

This dissertation was designed to explore the ealger outcomes for participants
of study abroad programs in the Australian contéxtparticular, the project aimed to
provide an understanding of how graduates percahethenefits of international study in
relation to their current jobs and the early depeient of their careers. The purpose of
this chapter is to present:

1. The context for the study;

2. An outline of the study, including the researchsiioms and a synopsis

of the sample;

3. An overview of the findings;

4, A discussion of the five key contributions of tiisidy;

5. Implications for policy and practice;

6. Methodological considerations that may inform fetoesearch design;
and

7. Recommendations for further research.

Context of the Study
This is the first time a project of this nature baen undertaken in Australia, and
as such, the project was conceptualized to be yleleskriptive, exploring the
backgrounds of respondents, study patterns, cueraptoyment profiles, and patterns of
international mobility before, during and afteraatiment of their bachelor degree. The
project assessed the benefits, as perceived yréldeiates, through a quantitative survey

exploring their early employment experiences. @aiiph the focus of the study was on
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employment, careers and the utility of the studyadt experience in this context, some
aspects of personal development were includedsoRal development and life aspects,
such as self-learning and maturity, have been igigtdd in the literature as key learning
outcomes of participants in study abroad (Dwyef42Wunan, 2006).

Although participation in study abroad programsAaistralian students in 2012
reached 13% of the graduating undergraduate dliserf, 2013), a number comparable to
the study abroad participation rate in the Unitéate (Institute for International
Education, 2013), very little is known about thegoplation beyond macro-level statistics
which have only recently been reported on an anpasik. In terms of outcomes from
study abroad programs for Australian students,ishéssnew area of research, and one that
is urgently needed to inform national policy, itgional policy and practice, as well as the
individual decisions of students and their families

Compared to the US and Europe, where researctudy abroad has played an
increasingly important role in informing policy apdactice over the last twenty years, the
body of knowledge on study abroad in Australia tstef only a few studies, which
mostly focused on participation data and analy§lee area of research has explored
employer perceptions of study abroad (Crossmana&k&l 2009; Prospect Marketing,
2006), and established that although study abraedrarely a recruitment criteria,
Australian employers viewed it positively, partiatl when characteristics of the
experience related directly to the employment canerospect Marketing, 2006). These
research studies informed the current project, whicther develops a foundation of
knowledge on the connections between a study alaxperience during bachelor degree

studies and graduate employment outcomes.
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As the project was being conducted, the policydtioa in Australia changed and
study abroad emerged as an important part of tiveFeeleral Government’s public
diplomacy program in Asia. Under the New ColomltenPone hundred million AUD
($95m USD) over five years was allocated to supgiidy abroad in Asia with the goal of
creating an Asia-literate future workforce (Offiaethe Minister for Foreign Affairs,
2013). Little research underpinned this policy aftdough the focus of this dissertation
was not Asia as a study destination, the projestilted in some policy-relevant data.
However it is necessary to acknowledge at the othséthis project was exploratory in
nature, not focused on any particular geographstimitions, and further research is
needed in order to make fully informed policy deas focusing on specific destinations
in the future.

Overview of the Project

The aim of this study was to make a contributiomaials the empirical knowledge
base on study abroad outcomes in Australia thraunghprimary research question and two
sub-questions:

What are the benefits, as perceived by graduafes study abroad experience during a
bachelor degree for their early career experiences?

e What are the relationships between various chargsttes of the program (i.e.,
country/region of study; duration of internatioretperience; type of international
experience; language of experience) and the benagiperceived by the graduate?

e What are the relationships between background attarsstics, study
characteristics and current employment context, tuedbenefits as perceived by

the graduates?
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The primary audience for this study is institutiopalicy-makers, although the
results may be useful to a broad range of stakem®ldcluding government, faculty,
program administrators, program providers, spongmployers, parents and students.
While the main intention was to inform institutiomgecision-makers in the areas of
funding and program design, the descriptive nabfitbe results makes the outcomes
accessible to a more general audience includingpeaive participants themselves, who
may make better informed study abroad program elsas a result of this project.

As outlined in Chapter 2, this study was informgdalconceptual framework
developed from human capital theory (Becker, 18&tker, 1993; McMahon & Oketch,
2013) and the manpower requirements perspectiveecoimg the connection between
higher education and work (Brennan, Kogan & TeicH896; de Weert, 1996; Teichler,
2007). At the macroeconomic level, higher educeisoconnected to economic growth
(Barro, 1991; Becker, 1993) through the expansidmowledge and the increased
productivity of labor (Becker, 1993). Using pubtiolicy and investment in knowledge
creation, countries support future economic grovdmall investment in the development
of cognitive skills in the labor force can posilivenpact future well-being (Hanushek &
Woessmann, 2010). There are also important nonehas&cial benefits from higher
education such as better health, greater longe@tiyced infant mortality, reduced
fertility rates, increased democratization, greatspect for human rights, political
stability, environmental quality, and the reductadrpoverty, inequality and crime
(McMahon, 2001).

At an individual level, higher education providesiacome premium as a return on

investment (Becker, 1964; Becker, 1993). The returinvestment also has a non-market
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element as the human capital benefits are embadig individual and generally impact
upon non-work, leisure and household hours asagelork hours (McMahon & Oketch,
2013). Study abroad, through the enhancement ofhuwapital, may increase the private
and social benefits of higher education.

The manpower requirements approach is concernédtietquantitative and
structural elements of the connection between higacation and work such as type of
institution, field of study, curricular approache®d co-curricular options. Extensive
research in Europe has considered the match betgvadoate attributes, including study
abroad experiences, and employment roles (Bred@gan & Teichler, 1996; de Weert,
1996; Teichler, 2007). Study abroad, as one comparfehigher education, was central to
the current study, and both human capital theodytae manpower requirements
perspective framed the design of the project.

Before proceeding, here is a brief outline of hbe tlata were collected (a full
description can be found in Chapter 3). The study conducted through an on-line
survey, based on the European Graduate Surveyr(&titenal Centre for Higher Education
Research-Kassel, University of Kassel, Germany)nsinument that has been used
extensively in Europe to evaluate the successeoERASMUS exchange program (for a
summary, see Jahr and Teichler, 2007). The swwetained nine employment and
career-related questions from the European suhagtyere adjusted for the Australian
audience. Three additional sections of the sucoxgred respondent background
information, study information, and current emplayrhdetails (a copy of the instrument
is provided in Appendix A). The survey was adntered through 11 participating

Australian universities, located in all 5 stategt(@mitting the 2 territories), meaning that
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it can be considered a national study. All uniitgrtypes were represented in the
respondent group, though urban universities magvieerepresented. The next section
will provide an overview of the sample includingylkgescriptive information that will
frame the findings of this study.

Synopsis of the Sample

On average, respondenté226) were 26 years old and had been working fieeth
years. Sixty-seven percent were female, refledtiegnational trend towards higher
female participation in study abroad programs (@I26€10). At the time of the survey,
18% of respondents lived abroad in 15 countriemety-four percent held Australian
citizenship, and 23% held dual citizenship. Appnwately seven percent of respondents
completed high school abroad, and 31% had livedaabbefore university. A further
demonstration of the diverse profile of this grasithat more than half of respondents,
52%, identified as speaking at least one otherdagg.

Two measures of socio-economic status were cotlantéhe data so it was
possible to determine that 34% of respondents firstegeneration university graduates.
According to the Australian Department of Educat8#S index, 88% attended a high
school with a medium or high SES classificationis therefore highly likely that
graduates from medium and high SES backgrounds overgepresented in the sample.
This possibly reflects the high cost (actual orcpered) of international travel and
participating in a study abroad program.

In terms of their employment profile, at the tinfalte study the respondent group
broadly reflected the national profile of graduateployment in Australia (Graduate

Careers Australia, 2010). Just over 70% of respotsdheld a professional position and
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33% were engaged in the service sector. A fu2d@s worked in education and training,
16% in healthcare, 14% in public administratiord #me remainder worked across a range
of other industries. Almost 62% worked in the ptevsector, and overall they were highly
likely (62%) to work for an organization with mailegan 101 employees. Forty-two
percent reported working for an international ofgation, though from other survey
information provided it is evident that a highergentage had international connections in
their work. A majority of respondents, 84%, worKatl-time, and 64% had changed jobs
at least once since graduation.

Most of the sample studied full-time while undentaktheir bachelor degree. Only
five percent were international students, and tiene no indigenous students in the
sample. These groups were underrepresented dhd aase of international students, this
was likely to be a sampling issue. The most commajors in the sample were
Management and Commerce, Society and Culture agati@e Arts. Almost 45% of
respondents were either already enrolled or plantarenroll in graduate study.

Around 72% of respondents paid tuition throughHeCS deferred system (the
Australian higher education loan scheme), whilecstheight percent were Australian full
fee-paying students, meaning that the latter grwoes@ overrepresented in the sample, and
providing further evidence that the respondent gnaiflected a higher socio-economic
population. However, these respondents came frdgntbree institutions, indicating
some variation in the student populations at thhiégpaating universities.

Outline of study abroad experiences Central to the research questions, data were
collected in order to profile the kinds of study@dd experiences undertaken by the

sample. Participants of traditional semester aat gxchange programs dominated the
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group (93%). This meant that data on other dunatemd modes of study (for example
short-term study tours, internships, research ptejevas very small. Although more
recent data show that Australian students are fm@sing programs of greater diversity
in terms of duration, destination and mode of staahgl this is an area of policy interest, it
is most accurate to portray this study as reprasigatof the traditional exchange model of
study abroad, where a student enrolls in a regaarester or year of classes at a host
university. Only eight percent of respondentshis study participated in other types of
programs.

In terms of host regions, around 30% studied inttN&merica, and the same
proportion studied in Continental Europe. Arou®d@studied in Asia, 18% in UK and
Ireland, and only 2% studied in South America ostEBa Europe. Africa and the Middle
East were not represented in the sample. Almosethuarters of respondents used
English as the main language of instruction.

Highlights of the sample profile.A surprising finding of the study was that
around 24% of the sample studied abroad more the@. oThis statistic has never been
collected in Australia, and is somewhat contrarthetraditional belief that Australian
students do not consider study abroad favorablyiriMs, Coates, Jensz, Hooper & Vu,
2004). An alternative interpretation is that amémgse who do choose to study abroad,
some find it very useful and choose to study abeggin, or some were positively
predisposed to gaining international experienced,this may have influenced both study
abroad participation and career decisions. Althahghstudy does not address career
goals at the start of the higher education proazseer outcomes will be considered in the

results section of this chapter.
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Trends for the second and third experience weferdifit from the first. For the
second time abroa®£54), participants were more likely to undertakedgtmodes
different from the traditional exchange model. Y¥ieere also more likely to go to Asia,
were more likely to study for a short duration, avete more likely to study in a language
other than English. For the third experientel3), respondents were most likely to have
studied in Asia, for a short time, undertaking @ateinship, study tour, research or
volunteering. They were likely to have been udiimglish as their main language (more
details on the study abroad program characterisfitise respondents is provided in
Chapter 4).

The patterns and connections between overseas etpéyiences is also a unique
finding of this study. Forty-six percent of thosbo studied abroad before university (for
example, while at high school) returned to theinfer host country. Fifteen percent of
respondents had multiple experiences with the samaetry, including work experience
after graduation, indicating that a small group blidady established higher level skills,
knowledge and networks centered on their host cpuritoreign language was
significantly connected to destination region. aAss a study destination was significantly
connected to short-term study abroad. There wasaabignificant association between
studying abroad multiple times and studying inrgglaage other than English.
Respondents who studied abroad before universitg were likely to study abroad
multiple times during their bachelor’s degree, ame also more likely to have attended a
high school with a high SES designation. All asabans were confirmed through Chi-

square tests (see Chapter 4 for the full results).
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Overview of the Findings

Benefits Perceived by the Respondents

The focus of the primary research question wapéneeption of the benefits of
study abroad from the perspective of the gradualée. final three questions of the survey
explored these benefits, firstly rating only careddated benefits (Question 7), then
comparing career-related benefits to other possibiefits (Questions 8 and 9). In these
findings | will highlight five benefits that besethonstrate the perspectives of the
respondents in relation to the research questimhpuae respondent comments to illustrate
individual examples. Four findings are taken disefrom the survey questions, while the
fifth finding is the major theme that emerged asrth®e survey questions. Table 6.1

provides a summary of the benefits that will bespraged in this section.

Table 6.1

Summary of benefits as perceived by the respondents

Benefit Agreement (high and
very high)

1. General personal and developmental benefitsqgue8) 80-94%

2. Career direction (Question 8) 69%

3. Obtaining first job (Question 7) 66%

4. Long-term career prospects (Question 7) 63%

5. General rather than country-specific internaldrenefits  Multiple measures

1. General personal and developmental benefits

“As a means of personal development (maturity) laowing problem solving and
communication skills | found that my study abroad greatly improved these aspects of
my self.”

Survey respondent
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When comparing career benefits with general petsorhdevelopmental benefits,
the respondents placed the highest value oMidtarity and personal developmeand
theInterpersonal and communication skiienefits they received through studying
abroad. Only one percent of respondents disagrébdhis assessment in both cases, and
these two items were preferred in the ranking oliies, setting them apart from other
aspects assessebllew perspectives on home couraiso featured in the top three benefits
identified (Question 9), with 81% rating study admicas worthwhile or very worthwhile on
this item.

Career benefits appeared lower in the list with @8¥€espondents reporting that
study abroad was worthwhile or very worthwhile liocreasing motivation and passion
for their chosen career directionOn other career aspects, 68% and 52% of resptsde
rated study abroad worthwhile or very worthwhile tieeir Career prospectand
Relevance to their jolespectively. These career-related results arematportant; only
10%, 14% and 24% respectively disagreed (the ésllits are presented in Chapter 5).
However it is a notable finding of this study tiparsonal developmental aspects were
rated more beneficial in connection to study abro&klis finding is similar to those
described by Nunan (2006): although participantsected study abroad to their overall
employability, the strongest results were repoiteithe areas of personal and social
development. However, it should be noted in tHieskngs that overall, respondents were

very positive about the benefits of study abroad.

133



2. Career direction

“Whilst | would someday love to work abroad, eitlasran employee of an organization
based abroad or as a locally employed person wisoldgen sent abroad on assignment, |
am, at this stage in my career, focused on buildipgny experience, skill set, contacts
and have no intention of working abroad in the $term.”

Survey respondent

Against all other benefits, the only career-reldiedefit ranked in the top three
was increasing motivation and passion for theirseimocareer direction (see survey
Question 9 in Chapter 5). The most obvious intggiion of this result is that respondents
who were considering an international career wbte @ clarify this career direction
through their experience abroad. In this way, palgtoad may be providing students with
a space to experiment with opportunities not abéelat home. However it may also relate
to other research findings, which indicate thatlgtabroad participants become more
focused upon their return (Hadis, 2005; Teichletafar, 2001), motivating them to pursue
new or existing career directions with renewed gyer

This finding is important because, according tadBeistock (2009), career
management skills are not sufficiently addressedaat Australian universities, and the
uncertainty related to career outcomes may affieisteusity attrition rates and employment
outcomes. The possible contribution of study athtoacareer development and career
management skills, as indicated by the findingghf study, suggest that a new line of
enquiry should be explored to investigate how stiglypad contributes to career
development for Australian students. If, as Brigtgek (2009) suggests, career
management skills can lead to greater economicfitef@ society, then there may be
even stronger rationale to support national pghicymoting study abroad participation by

a greater proportion of the student population.
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3. Obtaining their first job

“I have received very positive comments about nmgpadeting an exchange program from
employers (both before and after completing my elegi
Survey respondent

When assessing only career-related benefits, tls nighly rated benefit
connected to study abroad reported by respondeag®©fataining their first job(see
survey Question 7 in Chapter 5). Sixty-six peradespondents indicated that studying
abroad had a positive or very positive impact angraduate recruitment process. This
finding supports the assertions being made by usitves in this area, that is, studying
abroad may make graduates more competitive inothegarch arena. Once again, | want
to reiterate that this is not an objective facts ithe perception of the respondents.
However, | believe it shows a level of confidenaant the respondents that demonstrates a
direct career benefit in their view.

Although Prospect Marketing (2006) found that Aakan employers do not
include study abroad as a recruitment criterioe fildings of the current study may show
a more indirect influence of study abroad on tleeuigment process. For example,
improved communication and interpersonal skills eredleased maturity of graduates who
studied internationally may lead them to perforrttdyein a job interview. Further
research could explore this relationship to esshliliow the graduates know that there was

a connection between their study abroad experiandéeing hired.
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4. Long-term career prospects

“With an Australian manufacturing company | workthvilots of work is sourced from
China and Asia. | think my culture knowledge toveatis area from studying abroad in
Malaysia would differently help in more senior mgement positions but not in my
technical position.”

Survey respondent

This study has found that a majority of respond€®®86) believed that their
international study experience had a positive oy pesitive impact on theitong-term
career prospectésee survey Question 7 in Chapter 5). With thipoase, the graduates in
this study may be indicating that, although theidy aboard experience was only having a
moderate impact on their current work tasks (asnteg by 58% of the sample), in the
long run, study abroad was expected to have aegremapact.

Previous research has indicated that skills deeelaprough studying abroad,
when applied to highly competitive business enviments, may lead to faster career
progression (Prospect Marketing, 2006). Althoughresearchers in this study were not
able to confirm a direct connection to long-termeea prospects, Crossman and Clarke
(2009) also found that international experience bmapeneficial to promotional
opportunities. The current study adds further enat to the connection between study
abroad and long-term career benefits. From thdiriny, it is clear that more research is
needed to overcome some of the temporal limitatadrikis study and examine the long-
term impacts of study abroad in the Australian egtt Further research directions will be
discussed later in this chapter.

5. General rather than country-specific international benefits

“In my role it is important to be able to work wi@aLD [culturally and linguistically
diverse] clients - my study abroad experience &sdise with this, even though my host
country, Canada, could be considered to have a sinjlar culture to Australia. While
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abroad, most of the friends | made were also exgbatudents, so | was able to get to
know people from a wide variety of places.”
Survey respondent

“...the environment which | work in is multi-cultursd having that experience abroad
gives me a better insight in understanding and cameating with fellow work
colleagues.”

Survey respondent

The survey explored a range of areas related &iroby a graduate position, the
early work experiences and the perceptions ofdleance of their study abroad
experience to the participants’ careers so fariauide future. Across all areas, a
consistent theme was presented: respondents pedogieater benefits related to general
international aspects compared with a specific $amutheir country or region of study. In
this section | will highlight some of the suppogidata and present my analysis.

Respondents were asked about the criteria usdaelryemployer when they were
hired. Seventy-four percent ranked their expeeeatroad as at least moderately
important. The country of study and foreign langgiaroficiency (at 51% and 26%
respectively) were perceived to be the least-ingmrtactors when they were chosen for
their jobs.

When asked about competencies important to theik, wespondents reported
higher importance of general international compagmirather than country-specific
knowledge and skills. Working with people fromfdient cultural backgrounds was
important or very important to 74% of the samgiafty-two percent rated general
knowledge and understanding of international déifees as important or very important,
while only 38% and 21% respectively rated knowledfether countries and

communicating in foreign languages as importantssy important.
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Considering the actual work tasks of the resporgjé¢his trend was reinforced.
Furthermore, 54% of respondents reported that tdrganization had frequent contact with
other countries in general, while only 26% repoffteduent contact with the host country
of their study abroad. Across a range of indiGtocludingUsing general and
professional knowledge of my host countnydUsing language in reading, writing and
speakingthe frequent use of these skills and knowledge meported to be low, ranging
from 16% to 19%. Only 13% of respondents had ua#len frequent professional travel
to their host country.

In interpreting these results, temporal factorsusthbe considered. On average,
the respondents had been working for only threesye@his was a short time period to be
reporting on, compared to the expected lengtheaf fature careers. It may be the case
that as junior employees, they will have increasimgernational work roles in the future,
and may even travel to their study abroad hosttrpufurther developing their skills and
expertise in a specific national context. Howeatethe early career stage it can be
concluded that general international skills andvwdedge were perceived to be of higher
benefit to the respondents than skills and knowdesjgecific to their host country.

Summary of perceived benefits.From the perspective of graduates, study abroad
was relevant and beneficial to their early carageeaences on both direct and indirect
measures. While personal and developmental bemnedite rated more highly by
respondents, important career-related benefitsidnaty career direction, securing their
first job and long-term career prospects were fouarttis study. A consistent theme

across the results indicated that the respondenteiped greater benefits related to
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general international skills and knowledge rathantaspects specifically connected to
their country or region of study.

In relation to the conceptual framework, the ressitpport the finding that study
abroad may provide additional human capital bemefitooth an individual and societal
nature. A small number of participants, 21.3%, reggba perceived direct income benefit,
which they attributed to study abroad. Additionatlye impact of support for obtaining
their first job may have resulted in a monetarydfgrirom a reduced job-search time
period. While it is difficult to quantify the actunancial or market gains of providing
career direction or enhancing long-term careerg®cis, it is possible to connect such
factors to both non-market private and social bé&neds proposed by McMahon & Oketch
(2013). For example, it is foreseeable that moaatglin the areas of career direction and
career prospects may lead to enhanced job saisfaantd job performance, both on a
short-term (early career) and long-term basis. @éreefit of possessing general
international skills and knowledge may contribute&ards such social benefits as
citizenship, democracy and human rights. It mag althance general life satisfaction for
the individual through a greater enjoyment of tfardanvolvement in international affairs,
such as cultural activities in the community.

Without a comparison group of graduates who didstiedy abroad, it is not
possible to conclusively state that study abrodweoes the relevance of a bachelor’'s
degree to employment. However, from the perspedtiygrticipants in this study, there
appears to be positive and relevant benefits, wiieix have applied to their early career
experiences, including enhanced personal skillgerairection, and general international

skills and knowledge. It is also reasonable to glage that such benefits contributed to
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positive early employment outcomes for their emigyorganizations. Further
connections to the conceptual framework of thiggtwill be explored in the discussion
section of this chapter. In the next section | wrksent the findings related to the two
research sub-questions addressing the structeralesits of study abroad and background
characteristics.

Benefits and Study Abroad Program Structure

One goal of this study was to identify specificneémts of study abroad programs
that made a difference to the reported career srmdfgraduates. This was done through
statistical analysis, and in this area | considénedvariables that can be influenced
through policy settings: destination (region afdst), duration, program mode (academic
classes, internship, study tour, research, volumigeand language of the activity (foreign
language or English), against benefit variablesvddrthrough Principle Component
Analysis on benefits rated in Question 8 of theveyr They were subsequently
categorized as Employability skills, Career-relaasgects and Host country aspects (see
Chapter 5 for a description of this process). Calsgry study abroad and participation in
multiple study abroad programs were also considasestructural elements, though they
were not included in the original conceptual frarogwof the study.

The most important variables in the overall stai@dtanalysis (ANOVA,
independent t-tests and chi square) were langeagepulsory study abroad and multiple
study abroad programs. These variables were gignifacross both career-related aspects
and host country aspects and were the only vasdhlih the exception of studying
abroad in Asia, which will be discussed in gredetail) significant in the career benefits

category (see Chapter 5 for a full presentatiothigfanalysis). Other significant
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background variables, such as studying abroad éefarersity and speaking more than
one language were connected to these core varigol¢sese three variables can be
considered as the most significant programmatidifigs of the study. To summarize this
finding, a higher level of reported career benasisociated with study abroad was related
to studying abroad in another languggudying abroad multiple timeand undertaking
study abroad as a compulsory component of a backlelgree

Other programmatic findings of significant variabkee important, but further
research should be undertaken to clarify and aontirese results. Asia as a destination
provided both career-related benefits and hostdrplrenefits at a higher level than other
destination regions. It is conceivable that tlesult was connected to both study in a
foreign language and patrticipation in multiple stadbroad programs because of the
patterns observed around Asian study abroad. ©nottler hand, study in UK and Ireland
returned a negative outcome on employability skitiel host country aspects (see Chapter
5). Once again, this may have been related taripertance of foreign language study
and multiple study abroad programs as significamiables in the overall model, and the
fact that programs in the UK and Ireland were weiliko fall into either of these
categories.

Analysis of the duration of study should also ested on a sample with a larger
variety of program durations represented. Inshuisly, participants of programs of
medium duration, that is, programs of four to sixntins, reported lower perceived
benefits on host country aspects than those whertoak short or long programs (see
Chapter 5). This was likely to relate to the regid study and patterns in this regard, as

the UK and Ireland, and North America, represet@ of participants of medium-length
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programs. Neither of these destination regionslikal/ to have a foreign language
component, nor were they likely to be chosen ascarsd or third study destination (the
descriptive analysis in Chapter 4 provides a fudlakdown of statistics relating to the
programmatic variables). Alternatively, programsmadium duration may have had
different objectives to programs of shorter or lenduration. Again, further research is
needed to provide clarity in this area.

Benefits and the Role of Background, Study and Emplyment Variables

A range of background, study and employment vagmlhlere included in the
instrument in order to consider the impact of otlaetors on the primary variables of
interest. The inclusion of these variables was migortant in order to consider models
for testing in the future. However, few variabteturned significant results. One issue
may have been sample size, which although adequatall, broke down into groups too
small to provide meaningful analysis in some catiego A study with a larger overall
number of respondents may mitigate this problempaodide more meaningful results.
Having noted this limitation, | will present the stomportant findings.

Firstly, women reported a significantly higher leaébenefit in the area of
employability skills, compared with men. This iglifficult result to interpret and | can
only speculate that the female respondents may h@e more self-aware of such
variables as maturity and personal developmenparnilem solving skills. Alternatively
they may have been more likely to report develogrrethese areas than their male peers.
Research on Australian senior high school studestgirations for higher education found
important differences between females and malesnalfe students were more interested

in doing well at school, learning about the wontl@ontributing to society. Male
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students were more instrumental in their approacdtication, seeking direct connections
to employment and earning money (James, 2000). $imh findings can apply to study
abroad is a topic for further research.

Research in the US has suggested that genderetiiffes in study abroad may
relate to how young people are socialized befogbdr education with regard to
expectations of educational activities that wilhance the academic experience (Salisbury,
Umbach, Paulsen & Pascarella, 2009). In particalanajor study found that Asian
American men were less likely to intend to studgoad. While it is unclear how these
findings relate to the Australian context, theyiaade that differences in participation and
outcomes across genders may need to be considepetiay settings and at a practical
level.

Speaking multiple languages and living abroad lee&ttending university
(including study abroad before high school) retdraesignificant result for host-country
factors. This was likely to be connected to fond@nguage proficiency and patterns of
return, with those who studied abroad before usitqebeing likely to return to the same
country for study abroad while at university. Raieel exposure to the same country is
likely to increase knowledge and skills relatedh® local language and culture, so this
outcome is somewhat logical as a result of increplavels of expertise. Patterns of return
will be discussed further in the next section.

Finally, respondents who worked for an internatiaganization reported
significantly higher benefits on both career-rafadbenefits and host country aspects. This
result appeared to be a rational connection betweemational study experience and

career outcomes, particularly with regard to thgliaption of country-specific skills in the
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workplace. The same variables were significanstadying abroad in a foreign language
and studying abroad multiple times, suggestingtth@accumulation of international
competencies was beneficial in securing a positith an organization with an
international scope.

However a confounding consideration was the sigaifi association between high
SES and working for an international organizatibimis association raises the question as
to whether respondents from an educationally adwgaa background would have
successfully pursued employment in an internationgdnization regardless of whether or
not they studied abroad. Did study abroad actyddly a mediating role in these cases, or
was it an enjoyable co-curricular activity with gmbose connections to career outcomes?
Or did the parents of respondents from educatigrmaitl/or financially advantaged
backgrounds encourage participation in study abrmoai than parents of respondents
from other educational and financial background$® answer is likely to be somewhat
more nuanced, but remains unresolved from therfgslof this study. The results also
suggested connections between SES and language ahedSES and region of study that
may be fully investigated in future research.

Bringing all of these factors together, exploratlmyistic regression results
confirmed that studying abroad multiple times wasitive predictor of working for an
organization with an international scope, holdingstant gender, first-generation status
and type academic major of the bachelor degredggsmnal or other). Holding other
factors constant, the predicted probability of wiegor an organization with an
international scope for a participant of multipledsy abroad programs increased 17.14%.

The results also confirmed that first-generatioivensity students and females
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respectively were 19.17% and 14.54% less likehyaok for an international organization.
Non-significant variables included study abroad language other than English, study in
Asia, and major of study (professional or other).

As an exploratory study, the model used in thidyamawas informed primarily by
data from this study and should be tested throdglitianal research. In any case, it
provides a basis for further considering the imadlns of the results within the context of
this study sample. If working for an organizatioithxan international scope is an implicit
or explicit signal of success for graduates whaigaated in study abroad programs, then
studying abroad multiple times may be a more affectrategy to achieve this outcome.
The negative result for first-generation universitydents, along with other indicators that
SES may play a role in the type of organizatiordgedes work for, may suggest that social
disadvantage carried into the higher educatioregystontinues into the graduate
employment market, even with the addition of aennational study experience to the
graduate profile.

Recent research on gender-based salary differemi&ustralia indicates that
some graduate employment differences between niewamen relate to the discipline of
study, with higher percentages of women choosisgiglines with lower graduate salary
outcomes. Even within the same broad occupaticatabories, young women may be
undertaking different roles as compared to young (hendsay, 2014). It is difficult to
speculate how these indicators connect to therfmthat females are less likely to work
for an international organization, except to sat there appear to be some unexplored
gender-based variations in graduate employmenbmss. Multiple international

experiences may assist females and economicallga@dmnchtionally disadvantaged
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students to catch up to their male peers and/@etfrom more advantaged backgrounds,
in terms of their likely success in obtaining aipos with an international organization.
Some of the implications of these findings willfloether explored in the next section.

Summary of sub-question findingsAn important purpose of this study was to
identify program, background and employment charéstics that influenced early career
outcomes of study abroad programs. Two approackes used to explore this complex
issue. Firstly, in terms of perceived career bésestudying abroad in a foreign language,
compulsory study abroad and participation in midtgtudy abroad programs were
significant variables. Participants who studied\sia reported a higher level of career
benefit and host country benefits than those whdistl in other regions. Those who went
abroad for long periods perceived higher host agurgnefits from their study experience
abroad than those who studied abroad for a meduratidn. Women reported higher
perceived benefits in the area of employabilitylskand speaking multiple languages or
living abroad before higher education returned ificant results for host country factors.
Finally, respondents who were working for an ing&ional organization reported higher
perceived benefits on both career-related berafiishost country aspects.

To clarify these results, an exploratory analys#s wndertaken using employment
in an organization with an international scopeh&sdutcome variable. Although this was
not the original focus of the study, the testectonrte reflects policy goals in study abroad
and can potentially provide a more objective measfisuccess than graduate perceptions
of benefits. Through logistic regression, the rsssihowed studying abroad multiple times
as the only significant programmatic variable, @aging the likelihood of working for an

international organization by 17%. Two backgrouadables decreased the likelihood of
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working for an international organization: beingfge, and being a first-generation
university graduate. These results should be cersidas a very preliminary model, which
should be further investigated in the future.

The graduates surveyed for this study perceivetsstdy abroad benefited their
early career, with some variation on the type afdfi¢ across programmatic, background
and employment characteristics. For those who astuabroad multiple times, as the most
distinctive variable in the data set, it is possithlat the market and non-market return on
investment was higher than for those who studiedaabonce. The negative result for
females and first-generation university graduatedfficult to explain without reference to
a control group of graduates who did not study atbréor full consideration of long-term
access and equity issues, more research is urgegbled. The implications of these
findings will be further explored in the next secti

Discussion of Key Findings

As an exploratory study, this project has manyifigd, each of which could be
explored in more detail. The purpose of this s&cts to outline what | view as the five
most important contributions of this study and dsssome implications for policy and
practice. These areas include:

e Study abroad as a tool for the development of eyatidity skills;

e Policy related to structural elements of study adrmcluding study
destination;

e Access to study abroad;

e Patterns of return and the development of hosttcp@xpertise; and

e Segmentation of the prospective Australian studpadh audience.
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Study Abroad as a Tool for the Development of Emplgability Skills
For more than 15 years, the Australian Governnanpart of its funding package
for higher education institutions, has requirecheastitution to develop and publish a set
of generic graduate attributes that every gradsiadelld have upon graduation. This stems
from a 1992 quality review stating that Australsld have a “description of the
attributes that graduates should acquire if exptsedhigh quality education system”
(Higher Education Council, 1992, p.19). As paritefsupport for the sector, research was
undertaken and an Employability Skills Frameworlswlaveloped by the Australian
Government to provide guidance to institutionslmgraduate attributes most desired by
the employment sector (DEST, 2002). Employabsgkils were defined as:
» Communication skills that contribute to productared harmonious relations
between employees and customers;
« Teamwork skills that contribute to productive waordirelationships and
outcomes;
* Problem solving skills that contribute to produetoutcomes;
» Self-management skills that contribute to emplogeesfaction and growth;
* Planning and organizing skills that contributednd-term and short-term
strategic planning;
» Technology skills that contribute to effective exon of tasks;
» Life-long learning skills that contribute to onggirmprovement and expansion

in employee and company operations and outcomes; an

Initiative and enterprise skills that contributeriaovative outcomes (DEST,
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2002).

A 2007 review of university policy statements oadyrate attributes, also called
employability skills and generic skillstated that “most of the eight employability skills
are implicitly or explicitly addressed by each wsity’s graduate attributes.” (Precision
Consulting, 2007, p. 12). The graduate attribtagesnents of many universities include
additional items such as global citizenship, sqgcistice and an appreciation for cultural
diversity (Precision Consulting, 2007).

Although it was not the intention of this projectrhap study abroad outcomes
against defined employability skills, one of thesnimportant findings of this study is the
potential capacity of study abroad to contributé® mission of the higher education
sector to develop high-level employability skiltsall graduates. It is helpful to consider
the original intention in the development of coengric skills (as the term used in the first
policy statement). “These are skills, personailattes, and values which should be
acquired by all graduates regardless of their plis@ or field of study. In other words,
they should represent the central achievementgybEheducation as a process” (Higher
Education Council, 1992). A key finding in thisidy is that, from the perspective of
former participants, study abroad contributes ®dbvelopment of at least four areas
included in the employability skills framework,gi, communication skills, teamwork
skills, problem-solving skills and self-managemsiitls, conceptualized in this study as
similar to maturity and personal development). Timding indicates that study abroad
may play a broader role in the graduate outconredskzape than is currently recognized at

most universities. An additional area for consadien in this respect is that respondents
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reportedNew perspectives on home counaty aspect that may be aligned with citizenship
development goals that often appear in graduatewtts statements (Rigby et al., 2009).

This finding may take the utility of study abroaglybnd the generally accepted
outcome of the development of intercultural compege(Daly & Barker, 2010) and global
citizenship (though this is also very important amahcluded in some graduate attribute
statements). Furthermore, the connection betwegogmability skills and study abroad
has been identified in previous studies. CrossmanClarke (2009) noted the general
contribution of study abroad towards employabilRyospect Marketing (2006) also found
that Australian employers recognized the poteftiabverseas study to enhance soft
skills, but emphasized that candidates neededaiw dttention to these skills sets during
the interview process.

According to recent research, although generidsskdve been a requirement in the
higher education system for many years, the dewatmop of generic skills remains a
contested area, with different conceptions of vibateant by generic skills across
campuses, and a lack of shared understanding orgaperic skills can be integrated
within disciplinary contexts (Barrie, 2012; Greétammer & Star, 2009; Rigby et al.,
2009). Although recently some progress has beleiewasd in the development and
application of a shared understanding of geneilltssit some campuses (see Batrrie,
2012), the measurement and achievement of geneliscgoals remain a challenge at
many institutions.

With the findings of the current study, the oppaity exists to further explore the
connection between generic skills, or employabghills, and study abroad. Recognition

that study abroad may make a positive contributmospecific skills acquisition in this
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problematic and contested area, and ultimatelyn&iboition to graduate outcomes, may
lead to more institutional support, including fumgli to promote study abroad programs
across the full spectrum of disciplines on Australuniversity campuses. This is not to
say that study abroad is the only tool availablprtiamote employability skills; however
study abroad is currently not framed in this manaad subsequently may not be receiving
the support needed to make it accessible to a er@adlience on campuses.

Policy Related to Structural Elements of Study Abrad

The role of program structural elements, includinigation, destination, activity
and foreign language, in study abroad is the fafymlicy initiatives internationally.

Four specific examples demonstrate the nature lafyp@ractice and research in this area.
First, the European Union, through its ERASMUS pang, does not fund programs of
less than three-months duration. Second, in theth#Sising popularity of short-term
programs has prompted a series of research stiadiest the value of short-term study
abroad against longer programs (for example seeffol& Griffiths, 2004; Dwyer, 2004).
numbers of students studying in China and Latin Atae Finally, the Australian
Government, under the umbrella of thiew Colombo Plaannounced an ambitious policy
initiative to send more Australian students to Astauntries.

This study set out to test specific program elesiaghainst career benefits as
reported by former participants with a view to gsthis information to inform policy
development at both an institutional and natioeaél. However, it is important to note
the limitation of the data at the outset, thaths, lack of diversity in terms of duration and

program type, and the absence of respondents wHedtabroad in Africa and the Middle

151



East. Respondents who studied in Latin Americakastern Europe, although present,
were too low in numbers to provide a meaningfulls. Any further research in this
area should work towards obtaining a more balaseetple.

As mentioned previously in this chapter, studyimg iforeign language, studying
abroad multiple times, and study abroad as a casoputomponent of the bachelor’s
degree were identified as potentially significantistural variables across all benefit
categories. There were also linkages betweenahahbtes, indicating, for example, that if
a respondent studied abroad multiple times, thasawhigh likelihood that one experience
was undertaken in a foreign language. The natwlesaucture of programs with
compulsory study abroad programs generally meaiddheign language is also a
requirement. The international nature of the cuttim in these degree programs indicates
that participants are possibly already predisposeth international career, and likely to be
more receptive to additional opportunities to gooald. The finding that these three
variables were tightly connected to perceived pasitareer benefits and working in
international organizations also indicates thahguograms appear to be achieving their
intended graduate outcomes.

The findings of this study lead me to recommend itinsgtitutional policy-makers
consider how their course offerings and structstggport students in studying a foreign
language and studying abroad more than once. Astvaktured program that supports
both foreign language study and multiple study atirexperiences appears to be best
practice when considering perceived career berfefifgarticipants and an employment
outcome of working for an international organizatiddeally, such programs could

consider how multiple study abroad opportunitieghtbe required or strongly
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encouraged, particularly for those students wheewet able to study abroad before
higher education, and for those students who aspiaecareer in an international
organization.

In terms of specific country or regional focusestdy abroad policy, the findings
indicate some support for claims that exposuredi@a #s perceived to provide a career
benefit. However, conflicting results from the reggion analysis should also be
considered. The regression results indicated osipall, non-significant effect for Asia as
a study destination and this creates some uncgriaithe results. The reported shift
towards a global work environment and a focus @mbeirculation (Wildavsky, 2010)
may mean that a variety of experiences in diffecenintries is more important for young
graduates than deep experience with one countig.tdpic needs to be explored through
further research in order to understand the dymramgpacting upon the perceived career
benefits and outcomes of graduates, particularhgletion to region or country of study.
Qualitative methodology would better serve thispoge. At the same time, the finding
indicates that practitioners, faculty and policgders may benefit students by rethinking
their rhetoric around destinations of study. Thas#ings strongly suggest that all
students regardless of their destination of stuglggived general career benefits and that
specific country benefits may be limited to a msataller group of participants. The
recommendation from this study is that country-#fepolicies to support study abroad
should be balanced against recognition of the g¢benefits that are likely to be gained

regardless of study destination.
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Access to Study Abroad

This study provides the first comprehensive Austratiata set on the backgrounds
of study abroad participants. Central to this gtwds the inclusion of socio-economic and
first-generation university graduate indicatorslirAitation that needs to be recognized is
that the high school indicator used to allocateeiitis to an SES category is a geographic
indicator and not an individual measure. Howeitas, a valid way of understanding the
general patterns of participation in this study (kéa McMillan, Jones & Ainsley, 2000),
and is reinforced by other data such as first-giger status, tuition-fee payment
information and the history of travel prior to hegheducation. Many of the respondents in
this study represented an educationally and ecaradiypiadvantaged group and this is not
a surprising finding. While access to higher ediocahas been the focus of government
policy in recent years (see Bradley, Noonan, Nude8tales, 2008), it has not been a
topic of discussion around study abroad policy.

The results of this study challenge accepted psiand practices that do not
consider socio-economic background when promotiognams and awarding funding. It
is a difficult area to address, but the findingt thé% of respondents come from the top
25% of high schools, in terms of their SES designmaindicates that there may be serious
access issues related to study abroad for Augtratiadents. These access issues may
continue into the graduate employment market, ifkivig for an international organization
is a valid indication of early career success. f@sellt that first-generation university
graduates in this study were around 20% less liteelyork for an international

organization is both puzzling and alarming.

154



Further research is needed to understand all dattiers in this complex picture.
Research in Europe on access to the ERASMUS progdicates that the solution is not
as straightforward as providing scholarships (sess€nsteyn et al., 2010), and this may
be informative to the Australian sector. Practicthe US informed by a growing body of
knowledge ordiversity and study abroa@ee Stallman, Woodruff, Kasravi & Comp,
2010) may also be instructive in broadening acoesaistralia. The application of student
choice models to the study abroad decision prasems interesting research area in the US
that may assist in framing future research studiésustralia (see Salisbury, Umbach,
Paulsen & Pascarella, 2009; Salisbury, Paulsenstdtalla, 2011). Cost is not the only
barrier to study abroad in many countries where lilais been studied. Cultural and social
capital of students and their families can alsaniq@ortant variables to consider when
addressing study abroad access issues (Jahr &l d@ri2h07). This is particularly relevant
for policies and practices around first-generatiaiversity students.

Finally, this study raises some additional questiGagarding access to language
study prior to higher education, the impact this ipon studying abroad in a foreign
language, choice of destination, and the subseaqageér outcomes. It may be that a lack
of access to foreign language in the non-privat®glksystem is the starting point for
some access issues in study abroad that cannesbleed by the higher education system.
Where these resourcing and policy implications gpir into ongoing disadvantage in the
employment sector, this issue should be a concearbroader section of the Australian

community, and certainly to policy-makers at a oradi and state level.
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Patterns of Return and the Development of Host Couny Expertise

| have already noted that this is the first timéqras of international mobility have
been examined in the Australian context. Not avdg it a surprise to note that almost one
quarter of respondents had studied abroad moreathea it was unexpected that 21% had
studied abroad before university. Patterns ofmatonal study during high school are
virtually unknown in Australia on a national levet) it has not been possible to connect
high school study abroad with university study aoran the past.

This study extends the pattern one step furtheotsider post-graduation
international work experience for this sample. édgen percent worked abroad at the
time of the study, a figure consistent with restriten studies of European graduates
(Teichler & Janson, 2007). Also consistent witbe@ch on European students (Murphy-
Lejeune, 2002), it appears that experiences afdiand studying overseas prior to higher
education positively predispose young Australiansternational experiences in the
future.

When considering patterns of return to a countnylich respondents had previous
studied, familiarity is a significant pull-factgrarticularly for students who went to Japan

and the UK. Table 6.2 presents the data.
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Table 6.2
Analysis of patterns of international experienages high school to university to work

following graduation

Studied abroad before Studied abroad multiple Now work abroad
university times at university
21% (=41) 24% (=54) 17% (=38)
46% (=19) returned to hostSecond experience: 30% 37% (=14) returned to host
country (n=16) returned to host country

country

Third experience: 46%
(n=6) returned to host

country

Popular countries of return: Popular countries of return: Popular countries of return:
Japan, France, Germany, UK, Japan, USA, China  Japan, UK, ltaly
USA

These findings show that a small group of respotsdeaive developed significant
skills and knowledge connected with one countryhetker the individuals at the outset
planned this is unknown, but it can be concluded this group, especially the 14 who, at
the time of the study, were working in a countryvhich they previously studied abroad,
have accumulated important international careetalajnkson & Arthur, 2001; Inkson &
Myers, 2005). The prevalence of Japan incwntries of returrsuggests that if the
Australian Government wants to achieve successiiidypoutcomes in developing
graduates with expertise in Asia, further examoratf policies and programs between
Australia and Japan could be very beneficial. Aalist's study abroad partnership with

Japan and the long-term connections for respon@deatsotable in this study.
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It is unknown if any more of the respondents wiinwabroad in the future, but we
should consider Table 6.2 to be an incomplete p¢@s it is likely that more respondents
will work abroad at some time. This research stdldgrefore, provides a foundation for
further research that tracks the career progresdignraduates at a national and
international level and the subsequent contributibtiis career development to both
private and social aspects of human capital. Aitoinal tracer study is needed to extend
our understanding of this phenomenon, and alsetiebunderstand the career benefits
and broader personal and social outcomes followargjcipation in a study abroad
program. Research of this nature has been attdnmptae US (see Paige, Fry, Stallman,
Josi & Jon, 2009) but the final report on the gasilre component of the study has not
been completed. Research in Europe, through thepEan Graduate Surveys, tracks
outcomes of cohorts of graduates over time, but éamporal period reports on a new
group of graduates (see Teichler & Janson, 2007).

Another area of future research could look at thasion processes of students as
they are making their destination choices. Ofipaldr interest would be those who have
studied abroad in the past and their rationalefaosing a familiar country over a
different country or vice versa. A policy-relatexsearch question could consider how
career-related decisions are made and support@digtyalian universities. In a time of
increased competition in the domestic student renant market, what influence do study
abroad opportunities have when prospective stugegatshoosing their universities? And
do the same conditions apply in the competitiverimtional student market? The next

section will attempt to summarize the findings preed so far into a coherent model.
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Segmentation of the Prospective Australian Study Almad Audience

Throughout this analysis, I've examined at some@tlethose respondents with
multiple experiences abroad. The findings stearedn that direction, and some
important discoveries have been discussed. Idakisection, | will present a proposed
model for understanding the broad landscape ofysabbdoad in Australia considering both
the respondent profiles and the career outcomdis,tiae goal of further enhancing the
human capital development and employment succe&asifalian graduates.

The sample can be viewed as representing two besips: Those who had
undertaken their first significant internationapexience through a study abroad program,
and those who had been abroad before universityvanel seeking an additional
international experience through study abroad. ktev from the analysis that the second
group was more likely to represent a high sociaaeauic group. This fact does not mean
that the first group was not from a high SES grdays,indicates that it was likely to be a
mix of respondents from a range of backgroundgrdbably means, however, that the
two groups had different needs when they startegbtbcess of deciding, then applying,
then actually leaving Australia.

A little later in their higher education, a thirdogp entered the mix, and this group
represented those who had already studied abraatydbeir bachelor degree. This group
was familiar with the process of looking for optsoand submitting an application, but
probably brought another set of needs into theupect While these patterns can all be
viewed from the practitioner perspective, as illatd in Figure 6.1, this framework can
also provide a conceptual understanding of howmat®nal skills and knowledge, as a

subset of human capital, accumulate through stbdyaa experiences. At the entry level,
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there are th&xplorers who are using their study abroad program to ua#ertheir first
academically-focused and (likely) extended timequeoverseas. For some, the Explorer
phase happens before higher education and theyngggng this picture deturnerswho
bring with them to university an existing set dfeimational skills and experiences (basic
international human capital). At the next levhkre areCollectors students who
undertake multiple study abroad experiences witlew to building their international
skills and knowledge and possibly shaping theifijgréo work in an international role in
the future.

The final group, which | have calletbung Globalistshave had multiple
experiences abroad and are developing a signifingarnational skills and knowledge
portfolio, either with specialization in one countor with a variety of experiences which
they perceive will support their long-term caresvgpects. It is likely that this group has
acquired language skills along the way to supplérier employment profileY oung
Globalistsare focused and strategic about their choiceslation to their education and
career profile, and their human capital developrmamd are likely to spend substantial

time abroad at a professional level in the future.
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Figure 6.1
Conceptual model of Australian study abroad papteits and the development

international human capital

It is important to note that r all prospective students will continue along
international experience pyramid. Many will beisiéed with one experience to beg
their exploration of the world. The findings ofdlstudy indicate that important cart
benefits can be attained fmoone experience abroad and many students willhese
acquired skills, knowledge and experiences in watpb they move into followin
graduation. A smaller and more internati--career focused group will go to univers
seeking multiple levels ofternational opportunities to develop their skikeowledge
and experiences to support their career developmehe future

For institutions, this means study abroad prograeesl to cater to a range
student profiles with different motivationsd varying career goals. Universities need

educational pathways, program models and finamsisistance to support a segmet
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student body, while facilitating access to studsoad for all students. It is likely that this
space, specifically providing access to internati@xperiences for Explorers, Returners
and Collectors, and the development of future Yo@Ghapalists, will become increasingly
competitive as Australian universities look for qisi of differentiation in a crowded higher
education market.
Implications for Policy and Practice

Although | have already discussed many of the iogpions of this study, in this
section | will draw together and summarize the miaplications to ensure that they are
readily accessible to the reader. Table 6.3 pes/adsummary of the implications

discussed in this chapter.
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Table 6.3

Implications for policy and practice

Implication

1. Connect study abroad with employability skills andgraduate outcome:
Universities should recognize the utility of stumlyroad in the development of
employability skills, as an important goal of higleelucation, and therefore
the potential of study abroad to improve graduateames.

2. Educate graduate employers oistudy abroad benefit: Universities and the
Australian Government should play an active roleaising awareness
amongst employers about the employability benefistudy abroad
participation, as identified in the results of thissertation.

3. Increase opportunities for foreign language study ad studying abroad
multiple times: Universities should examine how policies anccpcas
encourage (or mandate) foreign language study artiphe study abroad
participation for all students, as the most salfaators for high-level career
benefits.

4. Balance goals relating to specific geographic lodans against general
participation goals: Study abroad policy and practice should recogrtiee t
general career benefits of study abroad parti@pdbr all participants,
regardless of the destination country chosen. Baléetween policy priorities
is important to cater to the needs and career gdalgferent students.

5. Cater for studentswith diverse need: Universities should develop a
segmented approach to study abroad program promatavelopment,
financing and delivery, and offer opportunities ifmternational experiences at
different stages of the degree path.

6. Address issues around access to study abrozAccess to study abroad may
change career outcomes. Universities and the Aigstr&overnment should
work together to address access issues in studpaadpto ensure all students
can compete for the most desirable, internaticoizs. |

7. UseJapanas ¢ unigue casi study on how to expand stuy abroad in Asia:

The Australian Government should use the casepardAustralia education
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Table 6.3 (cont'd)
partnerships to better understand how to expamty sthroad in Asia and

develop more Asia-literate graduates.

Research Methodology and Limitations

Before outlining my recommendations for furthere@sh and concluding the
presentation of this research project, | will dtagether the main limitations and discuss
the topic of research methodology as it relatahitostudy, its weaknesses and the
potential for further research on this subject area

The major challenge of this study was the compjexitthe topic and the difficulty
of studying a unique set of outcomes in isolatimmf the previous influences and the
environment in which the phenomenon occurs. Stidyaal is just one piece of the
education process, which has been happening feastttwelve years before an individual
reaches university, and is influenced by a widgeaof background variables and personal
characteristics. Universities provide different ealion environments. In addition, the
graduate employment sector is diverse. All of tHastors create research challenges, and
when added to the wide range of international stxgeriences, the process of
investigation and interpreting results becomeswkielming. The final interpretation was
guided by my professional knowledge of the answeasare most urgently needed for
policy development, but there are many more questamd answers left to be explored.
Complex issues of cause and effect may never beunterstood.

A significant constraint on this study was same swhich reflected the logistical
complications in finding and contacting prospectiggpondents. Australian universities

do not have a long history of fostering alumni tielas, nor do they have good systems (in
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general) to identify study abroad participantshia tentral student records systems.
Additionally, decentralized institutional structarevealed weaknesses in identifying
particular groups of study abroad program partiipasuch as those who went abroad
under faculty-sponsored programs like study toasiaternships. The lack of diversity in
the data is a weakness in the current study tmbeaectified in the future with the
adoption of centralized record systems that contiectigh to alumni databases. A few
institutions seem to have good systems in pladgger@he challenges presented, the
sample gathered for this study was a very goodrsggpoint.

Being a quantitative study, sample size was impbdad in some areas the data
did not allow for full analysis of important aspecf the study. While disappointing, this
result may support the case for using qualitatiethmdologies in the future for further
exploration of this topic. The Australian intenoaial higher education sector is highly
oriented towards quantitative data, and this igteraeason the current study was
designed to utilize quantitative analysis. Howewebuilding complex life cases, such as
those identified through this study, much richnesd a greater understanding could be
developed through in-depth and constructivist nesemethodologies. In terms of
unbundling many of the issues identified in thigdst | believe this is the direction that
should be taken to further contribute to our knalgke of study abroad outcomes in the
Australian context.

The other major methodological issue identifiestiyh this study was the
temporal nature of the data. Although this studg\@esigned as a snapshot of the early
career period, and successfully achieved this gloialchoice also reflected the availability

of data and the logistics of a national study.d$tabroad in the Australian context is not a
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new phenomenon, but it has only recently caughattemtion of policy-makers as an
interesting and worthwhile educational activityarfitipation has grown rapidly in recent
years and this should facilitate future researdjpegts with larger and more representative
data sets.

Recommendations for Further Research

| have identified six areas of research that shéalldw this study to continue to

expand our knowledge of study abroad outcomes @stralian students:

1. Longitudinal tracer studies, tracking graduatethayg progress further in
their careers and their lives, and the long-terivgpe and social impacts
of study abroad;

2. The contribution of study abroad to career-managesidlls, and the
support provided in Australian universities foramtational career
development;

3. The role of education advantage (SES and paredt@miadion) in study
abroad access, destination choice and languagésdiogy

4, The role of social and cultural capital of studeartd their families in the
decision to study abroad;

5. The role of individual characteristics and predspons influencing
travel, study abroad and a general interest iniggiimternational
knowledge and experiences;

6. The implications of the increasing diversity in gram types, durations
and destinations, as recently reported in Austrédiastudy abroad

outcomes.
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Although the short-term nature of policy-makinge Australian higher education
system may work against an ambition to understaadang-term implications of study
abroad participation, several institutions couldheaogether to sponsor a meaningful
long-term research project which examines outcdmegend the early career period
considered in this study. The international mopif young people through education is a
growing trend and research is urgently needed ¢cowage informed policy and funding
decisions. For the young people themselves, amatderstanding of the long-term
benefits is likely to encourage investment in stabyoad, along with more purposeful
choices.

The area of career development and study abraadssly related to the current
focus on employability at Australian universitigdowever, we understand little about
how students are conceiving study abroad in theecadevelopment context, and what
support they are receiving to design experiencatsviiil allow them to explore possible
international career directions. In this area, Aal&n researchers and practitioners could
benefit from recent discussion in the US on thsaoThis area of research could also
include a closer examination of connections betvstedy abroad and employability
skills.

For policy-makers and practitioners, a deeper wstdeding of access issues
including the role of SES, parental education avaas and cultural capital is likely to
change approaches to study abroad policy settidgraplementation. In this area, the
unintended consequences of policy, such as eltesado scholarship programs and
language requirements for overseas study shoudkdmined. Additionally, a better

understanding of individual predispositions thalynmluence study abroad participation

167



could support educators in expanding participatibdifferent student groups. Finally,
with the emergence of new and diverse program rspded the expansion of enrolments
in these activities, research is needed to condiidse variables against planned and actual
outcomes.
Concluding Thoughts

This research study was conceptualized to providemdation of knowledge in
the area of study abroad and career outcomes itréhas and it has successfully achieved
this goal. Through this study, and the small kremlgle base from which it was informed,
we now understand much more than ever before dbewgarly career experiences of
former participants in study abroad programs, &edrternational mobility patterns of a
segment of the university undergraduate populatdithough this study was based on the
Australian context, my hope is that some of theegaifindings and implications will
make a contribution to the understanding of stuslpad outcomes and future research in
other countries. The current study is, howevely another step in the discovery process,
which relies on future researchers to make additioantributions to our understanding of
study abroad outcomes. By better understandingrtpkcations of study abroad policy
and practice, we can support future generatiotie@@ming more internationally attuned
and better prepared to face the challenges impoged increasingly interconnected

world.
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Appendix A

Survey Instrument

Early Career Value of International Study for Australian University Graduates

Research Participant Information and Consent Form

You are being asked to participate in a research study that seeks to better understand the
perceived benefits of international education for the early career of graduates of
Australian universities. This study is being conducted in cooperation with the Australian
Universities International Directors Forum (AUIDF) and involves participants from a range
of Australian universities. You have been selected as a possible participant in this study
from the records of the Education Abroad Office of your university. From this study, the
researchers hope to learn about what aspects of your international study experience have
been most beneficial to you in the process of finding employment and starting your
career.

Your participation in this study will take about twenty minutes. You are asked to
complete a survey made up of nine questions about the benefits to your career of
international study. The remaining questions are about your work, your university study,
your study abroad experience and your personal background.

Your participation in this research is voluntary. You may elect not to participate without
any penalty or loss of benefits at any time during the study. You are free to not answer
certain questions without penalty or loss of benefits.

There are no foreseeable risks associated with participation in this study. Additionally,
there are no costs or compensation for participating in this study. The potential benefits
are
(1). Reflection of your experiences in applying for jobs and starting work as a
graduate of an Australian university,
(2). Reflection on how your international experience may benefit your career in
the future, and
(3). Help inform future research on international study and career outcomes for
graduates.

No personal identifiers are attached to the survey (IP addresses will not be recorded).

This means that neither the researchers nor anyone else has any way of linking individuals
with completed surveys. All survey responses will be kept confidential and only shared
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among members of the research team. Your privacy will be protected to the maximum
extent allowable by law. The results of this study may be published or presented at
professional meetings, but the identities of all research participants will remain
anonymous.

To enter the prize draw, you will be linked to a different survey system, that is not
connected to the main survey. Entering your details into the prize draw will not, in any
way, compromise the anonymity of your survey responses.

For the period of the project, the data will be stored on the Qualtrics system. This data is
not used by the survey administrators under the Qualtrics privacy policy.

If you would like further information about this research, please contact:

Davina Potts

Doctoral Candidate

Higher, Adult and Lifelong Education
Michigan State University

East Lansing, MI, 48824

E-mail: pottsdal@msu.edu

If you have questions or concerns about your role and rights as a research participant,
would like to obtain information or offer input, or would like to register a complaint
about this study, you may contact, anonymously if you wish, the Michigan State
University’s Human Research Protection Program at 517-355-2180, Fax 517-432-4503, or
e-mail irb@msu.edu or regular mail at 207 Olds Hall, MSU, East Lansing, Ml 48824.

Clicking the “l1 agree” button below means that you voluntarily agree to participate in this
research study. Please print this information for your records.
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Figure Al
Screening Questions

Screening Questions

1. Did you participate in an education abroad program, student exchange, study tour or other
international activity recognized by your university during your bachelor degree studies?
a. Yes
b. No —survey terminates

2. Have you graduated from your bachelor degree?
a. Yes
b. No —survey terminates

3. Institution [drop down menu list of participating institutions]

4. What is your current major activity?

a. Full-time employed (35 hours or more per week)
Self-employed
Part-time employed (less than 35 hours per week)
Unemployed (seeking employment) — survey terminates
Further full-time study — survey terminates
Family care — survey terminates
Other — survey terminates

™m0 oo0T
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Main Survey Instrument

Current employment situation

1. How many employers have you had since graduation?
One employer

Two employers

Three employers

Four employers

Five or more employers

Other

SO o0 T o

2. What type of organization do you currently work with?
a. Public
b. Private
c. Non-profit

3. What type of position do you currently hold?

a. Managers
Professionals
Technicians and trade workers
Community and personal service workers
Clerical and administrative workers
Other occupations

~0oooT

4. In which industry are you employed?

Agriculture, forestry & fishing

Mining

Manufacturing

Electricity, gas, water supply

Construction

Wholesale trade

Retail trade

Accommodation and food services
Transport, postal and warehousing
Information media and telecommunications
Financial and insurance services

Rental, hiring and real estate services
Professional, scientific and technical services
Administrative and support services

Public administration and safety

Education and training

Healthcare and social assistance

Arts and recreation services

Other services

©® QT OS3TAT TSR0 Q0T

5. Approximately many employees are employed by your organization?

a. 1-19
b. 20-100
c. 100-500
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d. More than 500

6. What is the scope of operation of your organization?

a. Local

b. Regional

c. National

d. International

Employment & Career Impact Questions

1. What criteria were important to you when seeking employment? (scale 1= not at all important, 5 = very

important)
a. Applying knowledge and skills acquired while studying
b. Highincome
c. Accomplishing worthwhile professional activities
d. Enough spare time for other activities (life balance)
e. Possibility of personal development
f.  Possibility to explore own ideas
g. Well recognized professional status
h. High employment security
i. Applying foreign language skills
j.  Working in a foreign country
k. Working in an organization with an international scope

2. How important, according to you, were the following aspects for your employer in recruiting you for
potential employment after graduation, if applicable? (Scale 1=,not at all, 5 = very high extent)

a. Field of study

b. Grades

c. Work experience acquired during course of study

d. Reputation of the university you attended (Australian university)
e. Your experience/s abroad

f.  Country/region of your experience/s abroad

g. Foreign language proficiency

h. References or recommendations

i

Personality

3. Have you had a professional international mobility experience since graduation? (yes/no, multiple
responses possible)
a. |considered working abroad
| sought employment abroad
I have actually received an offer to work abroad
I have actually had regular employment abroad since graduation
I have actually been sent abroad by my employer on work assignments
None of the above

~0oooT

Free text box for comments
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4. To what extent does the organization, institution or company with which you are associated do
business or have contact with other countries? (scale 1 = not at all important, 5= very high extent)
a. With other countries in general
b. With the host country of your study abroad
c. With host region of your study abroad

5. How important do you consider the following competencies for doing your current work? (scale 1= not
at all important, 5 = very important)
a. Knowledge of other countries (eg. economical, sociological, legal knowledge)
b. Knowledge/understanding of international differences in culture and society, modes of behaviour
in culture and society, lifestyles etc
c¢.  Working with people from different cultural backgrounds
d. Communicating in foreign languages

6. To what extent do the responsibilities of your work involve the following: (Scale 1= not at all, 5 = very
high extent)
a. Using firsthand professional knowledge of the host country
Using firsthand general knowledge of host country culture/society
Professional travel to host country
Using the language of the host country orally (where language other than English)
Using the language of the host country in reading and writing (where language other than English)

L

Free text box for comments

7. What impact do you feel that your study abroad experience has had with regard to your employment?
(scale 1= very negative impact, 5= very positive impact)

a. Obtaining first job

b. Type of work task involved

c. Income level

d. Long-term career prospects

8. From your point of view today, to what extent do you consider your study abroad worthwhile with
regard to the following? (scale 1= not at all worthwhile to 5 = very worthwhile)

a. Enhancement of academic and professional knowledge
b. Relevance to your job/occupation

c. Interpersonal and communications skills

d. Career prospects

e. Increasing your motivation and passion for your career direction
f.  Foreign language proficiency

g. Teamwork/ability to work with others

h. New perspectives on your home country

i. Problem solving and analytical skills

j. Knowledge and understanding of the host country

k. Maturity and personal development
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9. Of the areas rated in the previous question, in which areas do you believe your study abroad
experience has provided you with the greatest benefits? Please rank your top three (1=greatest benefit).

AT TSm0 oD

Enhancement of academic and professional knowledge
Relevance to your job/occupation

Interpersonal and communications skills

Career prospects

Increasing your motivation and passion for your career direction
Foreign language proficiency

Teamwork/ability to work with others

New perspectives on your home country

Problem solving and analytical skills

Knowledge and understanding of the host country
Maturity and personal development

Free text box for comments

Education information

1.

Please select your major areas of study in your undergraduate degree
a. Natural and physical sciences

b. Information technology

c. Engineering and related technologies

d. Architecture and building

e. Health

f.  Education

g. Management and commerce

h. Society and culture

i. Creative arts

Did you study
a. Full-time
b. Part-time
c. Combination

In which year did you graduate?

a. 2008
b. 2009
c. 2010
d. Other [free text]

How do you rate your academic achievement during your bachelor degree? (Scale 1= very poor, 5
= very good)
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5. Please provide further details of your international study experience/s (list up to 3)
a. Country (Populated from ABS country list)
b. Duration (1 month or less; 2-3 months; 4-6 months; 7-12 months; more than 12 months)
c. Activity (academic courses taught at an overseas institution; study tour facilitated or led
by home institution; internship, practicum, or clinical placement; volunteering; research;
double/joint degree; conference; other)
d. Language of activity (English; host country language; combination)

6. Was international study a compulsory component of your degree?
a. Yes
b. No

7. How did you finance your tuition? (if multiple, indicate the major form)
HECS upfront

HECS deferred

International fee-paying

Australian fee-paying

Other scholarship/funding [free text]

a0 oo

8. How did you finance your international experience? (may select multiple)
OS-Help

Australian government scholarship (Endeavour, UMAP, EU/AU)
Institutional grant or scholarship

Foundation grant or scholarship

Bank loan

Personal funds

Family support

Other [free text]

Sm o oo0 oo

9. Are you planning to undertake further study?
a. lam currently enrolled in a postgraduate program
b. 1am planning to enroll in a postgraduate program
c. Don’t know

Background Information

1. Gender
a. Male
b. Female

2. Year of birth [drop down menul]

3. Aboriginal or Torres Strait Islander
a. Yes
b. No
c. Don’t know
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4. Citizenship
a. Country where completed secondary education (Populated from ABS country list)
b. Current country of employment/work
c. Current country of residence (where you live now)
d. Country of citizenship

5. Prior to your first enrolment in higher education, have you been employed abroad, have you
received any education abroad or have you lived abroad? (list up to three in each category. Do
not include tourism travel).

a. Yes (continue with question)
b. No (skip to next question)

i. Studied abroad [Years months country]
ii. Worked abroad [Years months country]
iii. Lived abroad [Years months country]

6. Which languages do you speak?
a. Upto 5 options (populated from ABS list)

7. What is the highest level of education attained by your parents?

a. Mother Father
i. 10years or less 10 years or less

ii. 11-12 years (senior secondary education) 11-12 years (senior
secondary education)

iii. University bachelor degree University bachelor degree

iv. Postgraduate degree (Masters, PhD) Postgraduate degree
(Masters, PhD)

v. Don’t know/not applicable Don’t know/not applicable

8. Which high school did you attend?
a. Name
b. State (if Australia) or County (if not Australia)

Is there anything else you'd like to add?
Free text box for comments
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SURVEY COMPLETION TEXT

Thank you for completing this survey. To enter the prize draw to win an iPad or STA travel
voucher (valued at $539), please follow the link below. In order to maintain the confidentiality of
your survey response, this link will take you out of this survey into a different web site. Your
survey will remain anonymous and cannot be linked to your entry into the prize draw.

This competition is being conducted in compliance with the competition laws of all states
participating in the survey. For the purpose of Victorian state regulations, the competition is being
conducted through Swinburne University of Technology, declared community or charitable
organization number 46359. The winner will be notified by email within two days of the prize
draw, to be conducted on July 31 2013.

https://www.surveymonkey.com/s/LHLS6GW

Competition entry text (operated in a different datbase program)
Competition registration - international education and careersresearch

This competition is being conducted in compliangtthe competition laws of all states
participating in the survey. For the purpose oftdlimn state regulations, the competition
is being conducted through Swinburne University e€hnology, declared community or
charitable organization number 46359.

The winner will be notified by email within two daypf the prize draw, to be conducted on
July 31 2013.

All data from the survey remains confidential - quatition entries cannot be linked to
your survey answers.

« 1. Please enter your name and email address so yoan be contacted if you win the

prize draw
Name:[ Email Address:

Thank you for participating. If you have any quess, please contact Davina Potts, PhD
Candidate, pottsdal@msu.edu
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Appendix B

Permission to Use Survey Instrumer

Figure B1

Permission to use survey instrurr

Access to graduate surveys

Ulrich Teichler <teichler@incher.uni-kassel.de> Mon, Jun 25, 2012 at 11:11 AM
To: davina.potts@gmail.com, Constanze Engel <constanze.engel@uni-kassel.de>

Dear Davina,

you are free to use the questionnaire(s) of our centre.

Constance Engel will check whether we can send the VALERA questionnaire electtronically.

You might know the relatively new publication. H. Schomburg and U. Teichler. Employability amd Mobility pf Bachelor
Graduates in Europe. Rotterdam/Taipei: Sense Publishers 2011.

Results are presented there of 10 national graduate survey - notably regards the frequency mobility during the course of study
and after graduation. However, the formulation of questions is not documented well.

All the best,

Ulrich Teichler
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Appendix C

Instructions To Institutions

AUIDF research study: Graduate perceptions of the early career value of international learning
mobility
Project overview

This project has been designed as an exploratory study considering the early career benefits of
participation in outbound education abroad programs. It is based on similar work in Europe
which has been undertaken over the last 20 years. The main survey questions have been taken
from the European Graduate Survey and modified for the Australian audience. They address such
issues as perceived benefits of an international study experience during recruitment, in obtaining
a job, and in supporting the day-to-day work tasks of graduates. The focus is on specific
international competencies such as the use language and knowledge of their host country. It also
briefly explores benefits beyond the workplace in terms of personal and social development.

The research will also provide valuable insight into the profiles of participants of mobility
programs. This information will assist us in understanding who participates (and who doesn’t),
and how to better target program promotions and scholarships to encourage participation of
underrepresented groups.

11 institutions are participating, representing a diverse range of institutions profiles.

The data collection will happen in June 2013. Results will be presented at the AIEC conference in
October, and it is anticipated that institutional reports will be available by the end of 2013.

The project has been classified as exempt by the MSU Institutional Review Board (ethics
committee). It is still subject to such inclusions as a participation consent form. Individuals will
not be identifiable in the results and there are no harmful consequences from participation. An
incentive for participation is being offered — an iPad or STA travel voucher. In order to enter the
prize draw, respondents will exit the main survey and enter a new system to enter their contact
details.

The survey is being distributed through a program called Qualtrics, similar to Survey Monkey.
Design of the study

I am providing you with all of the tools you need to facilitate data collection. This includes the
project overview (above), target group, email templates for three email invitations and a timeline.
| will connect with you in person (at NAFSA) or by Skype to answer any other questions that arise

at your institution. | will be available throughout the study period to assist you.

Study targets: Who to send the invitation to participate to
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The targets of the study are graduates who have been working for around three years.
Recognizing that there are limitations on graduate records at some institutions, a broader criteria
has been set (and can be sorted in the analysis). The criteria for your data set is students who:

1. Have studied abroad
2. Participated in a study abroad program during 2007-2009
3. Was an undergraduate student when they participated in study abroad

Other criteria will be screened during the initial questions (you don’t need to worry about these
things):

e Has graduated

e Graduated between 2007 and 2012

e |s currently full or part-time employed
As there are screening mechanisms in place, don't worry if your data is not 100% accurate. The
survey program will take care of this.
Timeline for data collection

Week of May 20 Study information distributed by email

May 20 to June 7 Davina will check in with institutions by Skype or in person at NAFSA
Week of June 10 Email invitation 1

Week of June 17 Email invitation 2

Week of June 24 Email invitation 3

You are requested to send the invitation to participate to the target group three times over a
period of three weeks — one per week for three weeks. The exact day for sending the email is
flexible and can be determined by the institution.

| anticipate checking in with each institution between email 2 and 3 to update you on response
rates and discuss any issues that may have arisen.

Survey closes July 5.

Preliminary results presented: Week of October 7 (AIEC conference)

Contact Details

Davina Potts

Pottsdal@msu.edu or davina.potts@gmail.com
Skype: davinapotts

Ph: +39 340 605 9798
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Email templates

Please use the following templates for each email. Note that you’ll need to insert the institution
name and contact, and you may also tailor the email with the program name used by your
institution (for example, the Griffith University Exchange Program). Let me know if you have any
questions.

Email 1 (send week of June 10)
Re: Important study on education abroad for graduates of Australian universities
Dear [insert institution name] Alumni,

I am writing to invite you to participate in a study on the career outcomes for graduates of
Australian universities who participated in an international study experience during their
undergraduate degree. As a participant in the [insert institution name] education abroad
program, we are contacting you.

The study involves recent graduates from around Australia, and the results will help universities
to improve international study opportunities particularly as they support or enhance the career
opportunities of graduates. Results of the study will also be made available to the Australian
Government.

All respondents who complete the survey will be eligible to enter a prize draw to win an iPad or
an STA travel voucher (valued at $539).

To complete the anonymous survey, go to the following link:

https://msucoe.qualtrics.com/SE/?SID=SV cUTN9pY4e5Q7Pdl

If you have any questions about the project you can contact the Australian Universities
International Directors Forum at eo@auidf.org .

Yours sincerely,
[institutional contact name/office]

Email 2 (send week of June 17)

Re: Share your opinion on your career experiences
Dear [insert institution name] Alumni,

Many recent graduates have already responded to this opportunity to tell us how your
international study experience relates to your career experiences so far. If you haven’t already
competed the survey, click the link below.

All respondents who complete the survey will be eligible to enter a prize draw to win an iPad or
an STA travel voucher (valued at $539).

The study involves recent graduates from around Australia, and the results will help universities
to improve international study opportunities particularly as they support or enhance the career
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opportunities of graduates. Results of the study will also be made available to the Australian
Government.

To complete the anonymous survey, go to the following link:

https://msucoe.qualtrics.com/SE/?SID=SV cUTN9pY4e5Q7Pdl

If you have any questions about the project you can contact the Australian Universities
International Directors Forum at eo@auidf.org .

Thank you for being part of this important study.
[institutional contact/office signature]

Email 3 (send week of June 24)

Re: Final chance to participate

Attention [institution name] alumni,

You could win an iPad or an STA travel voucher (valued at $539) by completing a survey about
your graduate employment experiences.

Many recent graduates have already responded to this opportunity to tell us how your
international study experience relates to your career experiences so far.

To complete the anonymous survey, go to the following link:

https://msucoe.qualtrics.com/SE/?SID=SV cUTN9pY4e5Q7Pdl

The study involves recent graduates from around Australia, and the results will help universities
to improve international study opportunities particularly as they support or enhance the career
opportunities of graduates. Results of the study will also be made available to the Australian
Government.

Good luck in the prize draw! Thank you for participating.

[institutional contact/office signature]
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AUIDF Career Outcomes Project Checklist

U Collect data needed for the target group or liaise with another office on campus.
Prepare list for distribution of the email invitation.

U Check in by Davina on your institution and the study

U Send first email invitation — week of June 10

U Notify Davina of the total number of alumni invited to participate

U Send second email invitation — week of June 17

U Davina checks in on participation so far, discusses questions or concerns

U Send third email invitation — week of June 24

* Survey closes July 5

U If you are able to collect data on email hits and misses (bounce backs or non-
deliveries, for example), please send to Davina

U Final response rates sent by Davina (FYI only)
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Table D.1
List of variables

Appendix D

List of Variables

Description

Scale

Dependent variables

Factor 1 Scale variable of factor score for Range -4.32600 — 1.34912
Employability Skills factor

Factor 2 Scale variable of factor score for Range -2.62662 — 1.49316
Career-related aspects

Factor 3 Scale variable of factor score for Range -2.66982 — 1.67834

Host country aspects

Independent variables

Study Abroad Program
variables

Country of study abroad 1

Categorical variable tguof
study abroad 1

List taken from Australian
standard classification of countries

Region study abroad 1 (recode
from country list)

dCategorical variable region of
study abroad 1

1=Asia

2=Continental Europe
3=North America
4=South America
5=UK and Ireland
6=Eastern Europe

Duration of study abroad 1

Categorical variableation of
study abroad 1

1=1 month or less
2=2-3 months

3=4-6 months

4=7-12 months

5=More than 12 months

Duration study abroad 1
(recoded)

Categorical variable duration of
study abroad 1 grouped into thre
categories

1=Short (3 months or less)
e2=Medium (4-6 months)
3=Long (7-12 months or more)

Activity of study abroad 1

Categorical variableieity of
study abroad 1

1=Academic courses taught at an
overseas institution

2=Study tour facilitated or led by
home institution

3=Internship, practicum, clinical
placement
4=Volunteering/community
service

5=Research

6=Double/joint degree
7=Conference

8=0ther

Activity study abroad 1
(recoded)

Dichotomous variable activity of
study abroad 1 grouped into two
categories

1= Academic courses taught at an
overseas institution

2=0ther (internship, volunteering,
research, study tour, double/joint
degree, other)

Language study abroad 1

Categorical variable laygoé

List taken from Australian
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Table D.1 (cont'd

study abroad 1

standard classification of
languages

Country of study abroad 2

Categorical variable ¢guof
study abroad 2

List taken from Australian
standard classification of countries

Region study abroad 2
(recoded)

Categorical variable region of
study abroad 2

1=Asia

2=Continental Europe
3=North America
4=South America
5=UK and Ireland
6=Eastern Europe

Duration study abroad 2

Categorical variable daratf
study abroad 2

1=1 month or less
2=2-3 months

3=4-6 months

4=7-12 months

5=More than 12 months

Activity study abroad 2

Categorical variable adtivaof
study abroad 2

1=Academic courses taught at an
overseas institution

2=Study tour facilitated or led by
home institution

3=Internship, practicum, clinical
placement
4=Volunteering/community
service

5=Research

6=Double/joint degree
7=Conference

8=0ther

Language study abroad 2

Categorical variable laygoa
study abroad 2

List taken from Australian
standard classification of
languages

Country of study abroad 3

Categorical variable ¢guof
study abroad 3

List taken from Australian
standard classification of countries

Region study abroad 3
(recoded)

Categorical variable region of
study abroad 3

1=Asia

2=Continental Europe
3=North America
4=South America
5=UK and Ireland
6=Eastern Europe

Duration study abroad 3

Categorical variable daratf
study abroad 3

1=1 month or less
2=2-3 months

3=4-6 months

4=7-12 months

5=More than 12 months

Activity study abroad 3

Categorical variable adtivaof
study abroad 3

1=Academic courses taught at an
overseas institution

2=Study tour facilitated or led by
home institution

3=Internship, practicum, clinical
placement
4=Volunteering/community
service

5=Research

6=Double/joint degree
7=Conference

8=0ther
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Table D.1 (cont'd

Language study abroad 3

Categorical variable laygoa
study abroad 3

List taken from Australian
standard classification of

languages

Studied abroad in another Dichotomous variable language pfl=English

language study abroad all experiences 0=Not English

Went to same destination twice Dichotomous variahleied 1=Yes
abroad at the same destination | 0=No
twice

Asia study Dichotomous variable study in | 1=Yes
Asia or not (experience 1, 2 or 3) 0=No

Euro study Dichotomous variable study in | 1=Yes
Continental Europe or not 0=No
(experience 1, 2 or 3)

NA study Dichotomous variable study in | 1=Yes
North America or not (experience 0=No
1,2o0r3)

UK study Dichotomous variable study in | 1=Yes
UK and Ireland or not (experience0=No
1,2o0r3)

Number of times studied abroad Categorical variablaber of 1=0One
times studied abroad 2=Two

3=Three

Studied abroad multiple times Categorical varialslied 1=Yes
abroad multiple times 0=No

Background variables

Individual characteristics

Gender Dichotomous variable gender 1=Female

0=Male

Age

Continuous variable current age

Range 21-30eiOt

Aboriginal or Torres Straight

Categorical variable representing

) 0=No

Islander indigenous background 1=Yes
2=Don’t know
Currently work overseas Dichotomous variable inticp | 1=Yes
that respondent works overseas| 0=No

Country current employment

Categorical variablertouin
which the respondent is currently
working

List taken from Australian
standard classification of countries

Country current residence

Categorical variable tgun
which the respondent is currently
a resident

List taken from Australian
standard classification of countries

Holds more than one citizensh

p Dichotomous vaeaidicating
if respondent has multiple
citizenship

1=Yes
0=No

Country of citizenship 1

Categorical variable irating
country of citizenship 1

List taken from Australian
standard classification of countries

Country of citizenship 2

Categorical variable irating
country of citizenship 2

List taken from Australian
standard classification of countries

Country secondary education

Categorical variablentry in
which secondary education was
completed

List taken from Australian
standard classification of countries

Name of high school attended

String variable — Isicfool

Free text box

State/Country of high school

String variable — héghool
state/country

Free text box

Previous international

Dichotomous variable indimgt

1=Yes
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Table D.1 (cont'd)

experience whether the participant has 0=No
studied, worked or lived abroad in
the past

Previous international study Dichotomous variahttigating | 1=Yes
previous international study 0=No

Country previous international
study

Categorical variable country in
which the respondent previously
studied

List taken from Australian
standard classification of countries

Duration previous international

Categorical variable length of

Range 1-12 months, 2-10 or more

study time studying abroad previously | years
Previous international work Dichotomous variabldigating | 1=Yes
previous international work 0=No

Country previous international
work

Categorical variable country in
which the respondent previously
worked

List taken from Australian
standard classification of countries

Duration previous international

Categorical variable length of

Range 1-12 months, 2-10 or more

work time working abroad previously | years
Previous international residenceDichotomous variable indicating | 1=Yes
abroad previous international residence | 0=No

Country previous international
residence

Categorical variable country in
which the respondent previously
lived

List taken from Australian
standard classification of countries

Duration previous international
residence

Categorical variable length of
time living abroad previously

Range 1-12 months, 2—-10 or more
years

Additional information previous
experience abroad

String variable — additional
information on previous
experiences abroad

Free text box

Do you speak a language othe
than English?

I Dichotomous variable indicating
that respondents speak another
language

1=Yes
0=No

Language 1

Categorical variable language 1

Listridkom Australian
standard classification of
languages

Language 2

Categorical variable language 2

4 Listridkom Australian

standard classification of
languages

Language 3

Categorical variable language 3

3 Listrifkom Australian
standard classification of

languages

Language 4

Categorical variable language 4

1 Listrifkom Australian
standard classification of

languages

Language 5

Categorical variable language %

Listridkom Australian
standard classification of
languages

Mother education

Categorical variable highest leve
of education of mother

| 1=10 years or less
2=11-12 years (senior secondary)
3=University bachelor degree
4=Postgraduate degree (Masters,
PhD)
5=Don’t know/Not applicable

Father education

Categorical variable highest leve
of education of father

| 1=10 years or less
2=11-12 years (senior secondary)
3=University bachelor degree

4=Postgraduate degree (Masters,
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Table D.1 (cont'd

PhD)
5=Don’t know/Not applicable
First-generation Dichotomous variable indicating 1=Yes
that respondent is first-generation0=No
university graduate
High school SES Categorical variable SES 1=Low
classification of high school 2=Medium
3=High
High school SES LOW Dichotomous variable 1=Yes
representing if respondent HS is| 0=No
in low SES category
High school SES MEDIUM Dichotomous variable 1=Yes
representing if respondent HS is| 0=No
in medium SES category
High school SES HIGH Dichotomous variable 1=Yes
representing if respondent HS is| 0=No

in high SES category

Final comments

String variable for any other
comments to add

Free text box

Education

Institution

Categorical variable institution
attended

1=Institution 1
2=Institution 2
3=Institution 3
4=|nstitution 4
5=Institution 5
6=Institution 6
7=Institution 7
8=Institution 8
9=|nstitution 9
10=Institution 10
11=Institution 11

Institution dichotomous 1 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 2 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 3 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 4 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 5 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 6 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 7 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 8 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 9 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 10 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No
Institution dichotomous 11 Dichotomous variable of 1=Yes
institution of enrolment (or not) | 0=No

Academic major

Categorical variable major area

of=Ndtural and physical sciences
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Table D.1 (cont’c

study

2=Information technology
3=Engineering and related
technologies

4=Architecture and building
5=Health

6=Education

7=Management and commerce
8=Society and culture
9=Creative arts

10=More than one major

Year of completion of

Categorical variable year of

1=2007

undergraduate degree completion of bachelor degree | 2=2008
3=2009
4=2010
5=2011
6=2012
7=0ther
Academic performance Categorical variable self- 1=Very good
assessment of academic 2=Good
performance during bachelor 3=Fair
degree 4=Poor
5=Very poor
Study mode Categorical variable of mode off 1=Full-time
study 2=Part-time
3=Combination
Study abroad was a compulsoryDichotomous variable compulsoryl=Yes
component of degree study abroad 0=No

How did you finance your
tuition (indicate the major form

Categorical variable type of
tuition finance

1=HECS deferred

2=HECS upfront
3=International fee-paying
4=Australian fee-paying
5=0ther scholarship/funding

Finance tuition additional
information

String variable- additional
information

Free text box

Finance study abroad OS Help Dichotomous variajple of 1=Yes
study abroad finance 0=No
(multiple choices possible)

Finance study abroad AustralignDichotomous variable type of 1=Yes

Government scholarship study abroad finance 0=No
(multiple choices possible)

Finance study abroad Dichotomous variable type of 1=Yes

Institutional grant/scholarship | study abroad finance 0=No
(multiple choices possible)

Finance study abroad Dichotomous variable type of 1=Yes

Foundation grant/scholarship | study abroad finance 0=No
(multiple choices possible)

Finance study abroad Bank logan  Dichotomous varigiple of 1=Yes
study abroad finance 0=No
(multiple choices possible)

Finance study abroad Personal Dichotomous variable type of 1=Yes

funds/savings study abroad finance 0=No
(multiple choices possible)

Finance study abroad Family | Dichotomous variable type of 1=Yes

support study abroad finance 0=No

(multiple choices possible)
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Table D.1 (cont’c

Finance study abroad Other

String variable

Freehiex

Further study

Categorical variable indicating
current enrolment or intention to
enroll in a postgraduate program

1=Don’t know

2=l am already enrolled in a
postgraduate program

3=l am planning to enroll in a
postgraduate program

Employment Context

Current major activity

Categorical variable cutrerajor
activity (four other options
terminate survey)

1=Full-time employed (35 hours
per week or more)
2=Self-employed

3=Part-time employed (less than
35 hours per week)
4=Unemployed

5=Full-time study

6=Family care

7=0Other

Number of employers since
graduation

Categorical variable number of
employers since graduation

1=0ne employer

2=Two employers
3=Three employers
4=Four employers

5=Five or more employers

Organization type

Categorical variable current
organization type

1=Private sector
2=Public sector

3=Non-profit
Industry of employment Categorical variable current 1=Agriculture, forestry & fishing
industry of employment 2=Mining

3=Manufacturing

4=Electricity, gas, water supply
5=Construction

6=Wholesale trade

7=Retail trade
8=Accommodation and food
services

9=Transport, postal and
warehousing

10=Information media and
telecommunications
11=Financial and insurance
services

12=Rental, hiring and real estate
services

13=Administrative and support
services

14=Public administration and
safety

15=Education and training
16=Healthcare and social
assistance

17=Arts and recreation services
18=0ther services

Organization size

Categorical variable size of
current employment organization

1=1-19
2=20-100
3=101-500
4=More than 500
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Table D.1 (cont'd)

Organization scope

Categorical variable scope of

1=Local

current employment organizatior) 2=Regional
3=National
4=International
Organization scope international Dichotomous végiaih 1=Yes
international organization or not | 0=No
Type of position Categorical variable type of 1=Manager

employment position

2=Professional

3=Technician and trade worker
4=Community and personal
services worker

5=Clerical and administrative
worker

6=0ther type of position

Table D.2

Questionnaire items

Main questions

Q1. What criteria were
important to you when
seeking your first job?

Applying knowledge and skills
acquired while studying

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

High Income

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Accomplishing worthwhile
professional activities

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Enough spare time for other
activities (life balance)

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Possibility of personal
development

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Possibility to explore own ideas

D

Ordinal variabfeéhe factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Well recognized professional

status

Ordinal variable of the factors

important when seeking

1=Unimportant
2=0f little importance
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Table D.2 (cont'd)

employment

3=Moderately important
4=Important
5=Very important

High employment security

Ordinal variable of thetas
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Applying foreign language
skills

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Working in a foreign country

Ordinal variable o&tFactors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Working in an organization with
an international scope

Ordinal variable of the factors
important when seeking
employment

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Q2. How important, according
to you, were the following
aspects for your employer
when recruiting you?

Field of study

Ordinal variable of the employe
recruitment criteria

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Grades

Ordinal variable of the employe
recruitment criteria

"

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Work experience acquired
during course of study

Ordinal variable of the employer
recruitment criteria

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Reputation of the Australian
university you attended

Ordinal variable of the employer
recruitment criteria

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Your experience/s abroad

Ordinal variable of theleger
recruitment criteria

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Country/region of your

experience/s abroad

Ordinal variable of the employer
recruitment criteria

1=Unimportant
2=0f little importance
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Table D.2 (cont'd

4=Important
5=Very important

Your foreign language
proficiency

Ordinal variable of the employer
recruitment criteria

1=Unimportant

4=Important
5=Very important

Your references

Ordinal variable of the employe
recruitment criteria

r1=Unimportant

4=Important
5=Very important

Your personality

Ordinal variable of the employe
recruitment criteria

r 1=Unimportant

4=Important
5=Very important

Q3. Have you had a
professional international
mobility experience since
graduation?

| have considered working Dichotomous variable of 1=Yes

abroad international professional mobility 0=No
since graduation

| have sought employment Dichotomous variable of 1=Yes

abroad international professional mobility 0=No
since graduation

I have actually received an offgrDichotomous variable of 1=Yes

to work abroad international professional mobility 0=No
since graduation

| have actually had regular Dichotomous variable of 1=Yes

employment abroad since international professional mobility 0=No

graduation since graduation

| have actually been sent abroadichotomous variable of 1=Yes

by my employer on work international professional mobility 0=No

assignments

since graduation

Comments section 1

String variable

Free text box

Q4. To what extent does the
organization, institution or
company with which you are
associated do business or hav
contact with other countries?

1%

With other countries in general

Ordinal variablergérnational
contact of organization

1=Not at all
2=Rarely
3-Occasionally
4=Frequently
5=Very frequently

With the host country of study
abroad

Ordinal variable of specific
international contact with country
of study abroad

1=Not at all
2=Rarely
3-Occasionally
4=Frequently

5=Very frequently
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Table L.2 (confd)

With host region of study
abroad

Ordinal variable of specific
international contact with region
of study abroad

1=Not at all
2=Rarely
3-Occasionally
4=Frequently
5=Very frequently

Q5. How important do you
consider the following
competencies for doing your
current work?

Knowledge of other countries
(eg. economical, sociological,
legal knowledge)

Ordinal variable of perceived
importance of competencies for
current work

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Knowledge/understanding of
international differences in
culture and society, modes of
behaviour in culture and societ
lifestyles etc

V,

Ordinal variable of perceived
importance of competencies for
current work

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Working with people from
different cultural backgrounds

Ordinal variable of perceived
importance of competencies for
current work

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Communicating in foreign
languages

Ordinal variable of perceived
importance of competencies for
current work

1=Unimportant

2=0f little importance
3=Moderately important
4=Important

5=Very important

Q6. To what extent do the
responsibilities of your work
involve the following

Using firsthand professional
knowledge of the host country

Ordinal variable of use of
international skills & knowledge

1=Not at all
2=Rarely
3=0ccasionally
4=Frequently
5=Very frequently
6=Not applicable

Using firsthand general
knowledge of host country
culture/society

Ordinal variable of use of
international skills & knowledge

1=Not at all
2=Rarely
3=0ccasionally
4=Frequently
5=Very frequently
6=Not applicable

Professional travel to host
country

Ordinal variable of use of
international skills & knowledge

1=Not at all
2=Rarely
3=0ccasionally
4=Frequently
5=Very frequently
6=Not applicable

Using the language of the host

country orally (where language

Ordinal variable of use of
international skills & knowledge

1=Not at all
2=Rarely
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other than English)

3=0ccasionally
4=Frequently
5=Very frequently
6=Not applicable

Using the language of the host
country in reading and writing
(where language other than
English)

Ordinal variable of use of
international skills & knowledge

1=Not at all
2=Rarely
3=0ccasionally
4=Frequently
5=Very frequently
6=Not applicable

Comments section 2

String variable

Free text box

Q7. What impact do you feel
that your study abroad
experience has had with
regard to your employment?

Obtaining first job

Ordinal variable of impact of
study abroad on employment

1=Very negative impact
2=Somewhat negative impact
3=Moderate impact
4=Positive impact

5=Very positive impact

Type of work tasks involved

Ordinal variable of iagp of
study abroad on employment

1=Very negative impact
2=Somewhat negative impact
3=Moderate impact
4=Positive impact

5=Very positive impact

Income level

Ordinal variable of impact of
study abroad on employment

1=Very negative impact
2=Somewhat negative impact
3=Moderate impact
4=Positive impact

5=Very positive impact

Long-term career prospects

Ordinal variable of ichjmé
study abroad on employment

1=Very negative impact
2=Somewhat negative impact
3=Moderate impact
4=Positive impact

5=Very positive impact

Q8. From your point of view
today, to what extent do you
consider your study abroad
worthwhile with regard to the
following?

Enhancement of academic and
professional knowledge

Ordinal variable of perception of
general value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Relevance to your job/
occupation

Ordinal variable of perception of
general value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Interpersonal and
communications skills

Ordinal variable of perception of
general value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
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Table D.2 (cont'd

4=Worthwhile
5=Very worthwhile

Career prospects

Ordinal variable of perception
general value of study abroad

ofLl=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile
5=Very worthwhile

Increasing your motivation and
passion for your career directig

Ordinal variable of perception of

ngeneral value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Foreign language proficiency

Ordinal variable of perception of
personal value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Teamwork/ability to work with
others

Ordinal variable of perception of
general value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=\Worthwhile

5=Very worthwhile

New perspectives on your hom
country

eOrdinal variable of perception of

personal value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Problem solving and analytical
skills

Ordinal variable of perception of
personal value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Knowledge and understanding
of the host country

Ordinal variable of perception of
personal value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Maturity and personal
development

Ordinal variable of perception of
personal value of study abroad

1=Not worthwhile at all
2=Somewhat worthwhile
3=Moderately worthwhile
4=Worthwhile

5=Very worthwhile

Q9. Of the areas rated in the
previous question, in which
areas do you believe your
education abroad experience
has provided you with the
greatest benefit? Please rank
your top 3

Enhancement of academic and Categorical variable of general | 1=One

professional knowledge value of study abroad 2=Two
3=Three
0=No ranking

Relevance to your job/ Categorical variable of gahe | 1=One
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Table D.2 (cont'c

occupation value of study abroad 2=Two
3=Three
0=No ranking
Interpersonal and Categorical variable of general | 1=One
communications skills value of study abroad 2=Two
3=Three
0=No ranking
Career prospects Categorical variable of general 1=One
value of study abroad 2=Two
3=Three
0=No ranking
Increasing your motivation and| Categorical variable of general | 1=One
passion for your career directignvalue of study abroad 2=Two
3=Three
0=No ranking
Foreign language proficiency Categorical varialflganeral 1=0One
value of study abroad 2=Two
3=Three
0=No ranking
Teamwork/ability to work with | Categorical variable of general | 1=One
others value of study abroad 2=Two
3=Three
0=No ranking
New perspectives on your homeCategorical variable of general | 1=One
country value of study abroad 2=Two
3=Three
0=No ranking
Problem solving and analytical| Categorical variable of general | 1=One
skills value of study abroad 2=Two
3=Three
0=No ranking
Knowledge and understanding| Categorical variable of general | 1=0One
of the host country value of study abroad 2=Two
3=Three
0=No ranking
Maturity and personal Categorical variable of general | 1=One
development value of study abroad 2=Two
3=Three
0=No ranking

Comments section 3

String variable

Free text box
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Appendix E

Descriptive Statistics

Table E.1

Age of participants

Age Frequency Percent
23 14 6.2
24 39 17.3
25 45 19.9
26 44 19.5
27 28 12.4
28 25 111
29 8 35

30 7 31
31 7 3.1
Other 7 3.1
Total 224 100%
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Table E.2

Country of current employment

Country Frequency Percent
Australia 186 83.0
Japan 6 2.7
UK 6 2.7
USA 2.2
Canada 3 1.3
Singapore 3 1.3
China 2 0.9
Italy 2 0.9
South Korea 2 0.9
Vietnam 2 0.9
Colombia 1 0.4
France 1 0.4
Germany 1 0.4
New Caledonia 1 0.4
Norway 1 04
Taiwan 1 0.4
Tanzania 1 04
Total 224 100%
Table E.3

Self-rated academic achievement

Rating Frequency Percent
Very good 114 51.1
Good 93 41.7
Fair 14 6.3
Poor 2 9
Total 223 100%
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Table E.4

Interest in further study

Response Frequency Percent
Don't know 122 55.5
| am already enrolled a7 21.3
| am planning to enroll 51 23.2
Total 220 100%
Table E.5
Region of study (experience 3)
Region Frequency Percent
Asia 8 61.5
Continental Europe 2 15.4
North America 2 154
UK & Ireland 1 7.7
Total 13 100%
Table E.6
Mode of study (experience 3)
Activity Frequency Percent
Academic courses taught at an
o 3 25.0
overseas institution
Study tour facilitated or led by
o 3 25.0
home institution
Internship, practicum, clinical
16.7
placement
Volunteering/community
, 25.0
service
Research 1 8.3
Total 12 100%




Table E.7

Duration of study (experience 3)

Duration Frequency Percent
One month or less 4 33.3
2-3 months 25.0
4-6 months 25.0
7-12 months 8.3
More than 12 months 1 8.3
Total 12 100%
Table E.8

Language of study (experience 3)

Language Frequency Percent
English 8 66.7
Mandarin 2 16.7
German 1 8.3
Other Eastern Asian Language 1 8.3
Total 12 100%
Table E.9

Studied in a language other than English (all eepees)

Language Frequency Percent
Yes 68 30.4

No 156 69.6
Total 224 100%




Table E.10

Descriptive statistics all variables

Study Abroad Program variables

n Min Max Mean Standard
Deviation

Country of study abroad 1 225 9 232 137.46 79.731
Duration of study abroad 1 225 1 5 3.27 .670
Activity of study abroad 1 225 1 8 1.19 .820
Language study abroad 1 225 1 21 4.21 5.829
Country of study abroad 2 54 9 237 131.33 74.841
Duration study abroad 2 50 5 2.52 1.266
Activity study abroad 2 54 1 8 2.13 1.802
Language study abroad 2 47 1 5 5.38 6.694
Country of study abroad 3 13 34 232 130.85 71.055
Duration study abroad 3 12 1 5 2.33 1.303
Activity study abroad 3 12 1 5 2.67 1.371
Language study abroad 3 12 1 138 15.42 39.035
Studied abroad in another language 68
Asia study 56
Euro study 73
NA study 75
UK study a7
Individual characteristics

n Min Max Mean Standard

Deviation

Gender 224 1 2 1.33 473
Age 224 2 11 6.04 2.077
Aboriginal or Torres Straight 223 2 2 2.00 .000
Islander
Currently work overseas 225
Country current employment 224 1 241 25.78 63.058
Country current residence 224 1 241 26.19 63.892
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Table E.10 (cont’d)

Holds more than one citizenship 215

Country of citizenship 1 214 1 248 9.44 36.769
Country of citizenship 2 52 11 240 173.31 74.367
Country secondary education 223 1 248 10.24 38.986
Previous international experience 69 1 2 1.69 463
Previous international study 41 1 2
Previous international work 24
Previous international residence 41
abroad
Do you speak a language other 223 1 2 1.48 501
than English?
Language 1 115
Language 2 35
Language 3 13
Language 4 4
Language 5 0
Mother education 218 1 4 2.47 .907
Father education 217 1 4 2.56 1.017
First-generation 219 1 2
High school SES 188 1 3
High school SES LOW 22
High school SES MEDIUM 69
High school SES HIGH 97
Education

n Min Max Mean Standard

Deviation

Institution 226 1 11 6.19 3.035
Academic major 220
Year of completion of 226 1 5 3.46 1.116
undergraduate degree
Academic performance 223 1 3 1.56 .626

205



Table E.10 (cont’d)

Study mode 223 1 3 1.15 515
Study abroad required component173 1 2 1.92 274
of degree

How did you finance your tuition 223 1 5 1.57 1.063

(indicate the major form)

Finance study abroad OS Help 62
Finance study abroad Australian 36
Government scholarship

Finance study abroad Institutional 128
grant/scholarship

Finance study abroad Foundation 14
grant/scholarship

Finance study abroad Bank loan 15
Finance study abroad Personal 180
funds/savings

Finance study abroad Family 135

support
Finance study abroad Other 25
Further study 220 1 3 1.68 .828

Employment Context

n Min Max Mean Standard
Deviation

Current major activity 226 1 3 1.27 .633
Number of employers since 226 1 5 2.06 1.090
graduation
Organization type 226 1 3 1.48 .668
Industry of employment 213 2 18 13.31 5.345
Organization size 226 1 4 2.80 1.215
Organization scope 226 1 2.91 1.098
Type of position 226 1 6 2.58 1.465
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Table E.10 (cont’d)

Dependent variables

n Min Max Mean Standard
Deviation
Employability skills 219 -4.32600  1.34912 .0000 ano
Career-related aspects 219 -2.62662  1.49316 .0000 .000a
Host country aspects 219 -2.66982 1.67834 .0000 000.0

Descriptive Statistics Main Survey Questions

Table E.11

Q1. What criteria were important to you when segl@émployment?

Criteria n Min Max Mean Standard
Deviation

Possibility of personal development 226 2 5 4.42 70.6

Accomplishing worthwhile professional 226 2 5 4.37 .688

activities

Enough spare time for other activities (lif26 1 5 4.00 .909

balance)

Applying knowledge and skills acquired 226 1 5 3.94 .867

while studying

Possibility to explore own ideas 226 2 5 3.89 .875

Well recognized professional status 226 1 5 3.79 47.9

High employment security 225 1 5 3.60 1.061

High income 226 1 5 3.40 .890

Working for an organization with an 225 1 5 3.24 1.319

international scope

Working in a foreign country 225 1 5 291 1.277

Applying foreign language skills 226 1 5 2.15 1.275
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Table E.12

Q2. How important, according to you, were the fwoilog aspects for your employer in

recruiting you?

Mean Standard

Aspect n Min
Your personality 224

Field of study 223 1
References or recommendations 225
Work experience acquired during course 224 1
of study

Your experience/s abroad 224
Grades 225
Reputation of the Australian university 225 1

you attended

Deviation
4.45 .688
4.05 1.043
3.68 1.034
3.58 1.122
3.26 1.110
3.20 1.161
2.84 1.126
2.69 1.141
2.00 1.181

Country/region of experience/s abroad 224
Foreign language proficiency 224
Table E.13

Q4. To what extent does the organization, insttutr company with which you are

associated do business or have contact with othertces?

Standard
Contact with other countries n Min Max Mean o

Deviation
With other countries in general 226 1 3.42 1.422
With the host region of your study abroad 225 1 1.505
With the host country of your study abroad 224 1 1.439
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Table E.14

Q5. How important do you consider the following quatencies for doing your current

work?
_ Standard
Competency n Min Max Mean o
Deviation
Working with people from different 1 5
226 4.08 .993
cultural backgrounds
Knowledge/understanding of international 1 5
differences in culture and society, modes of
o _ _ 22 3.50 1.193
behavior in culture and society, lifestyle
etc.
Knowledge of other countries (E.g. 1 5
_ 226 3.08 1.214
Economy, society, legal knowledge)
Communicating in foreign languages 226 1 5 2.32 34.3

Table E.15
Q6. To what extent do the responsibilities of yaark involve the following:
_ Standard
Work tasks n Min Max Mean o
Deviation
Using firsthand general knowledge of my 1 5
_ 215 2.33 1.292
host country culture/society
Using firsthand professional knowledge of 1 5
217 2.27 1.270
my host country
Using the language of my host country in 1 5
reading and writing (where language is no190 185 1.317
English)
Using the language of my host countr 1 5
J Juag .y _ Y 188 1.85 1.324
orally (where language is not English)
Professional travel to my host country 210 1 5 1.73.220
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Table E.16
Q7. What impact do you feel that your educatioroatirexperience has had with regard to

your employment?

Standard
Category n Min Max Mean o

Deviation
Obtaining your first job 226 1 5 3.88 .887
Long-term career prospects 226 1 5 3.36 .766
Type of work tasks 226 1 5 3.14 .645
Income level 226 1 5 3.77 .864
Table E.17

Q8. From your point of view today, to what exteatybu consider your education abroad

experience worthwhile with regard to the following:

_ Standard
Category n Min Max Mean o
Deviation

Maturity and personal development 224 1 5 4.66 .651
Interpersonal & communication skills 226 2 5 4.42 752
New perspectives of your home country 226 1 5 4.20914
Knowledge and understanding of my host 1 5

225 4.19 .937
country
Increasing your motivation & passion for 1 5

o 226 3.98 1.037

your career direction
Enhancement of academic & professional 1 5

226 3.95 .985
knowledge
Teamwork/ability to work with others 226 1 5 3.85 986
Career prospects 226 1 5 3.82 1.078
Problem solving & analytical skills 225 1 5 3.75 005
Relevance to your job/occupation 225 1 5 3.44 1.160
Foreign language proficiency 224 1 5 2.94 1.535
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Table E.18
Q9. Of the areas rated in the previous questiowhich areas do you believe your

education abroad experience has provided you Wélyteatest benefit? Please rank your

top 3
, Standard
Category n Min Max Mean o
Deviation
Maturity and personal development 174 1 3 1.713 5.82
Interpersonal & communication skills 114 1 3 1.983787
New perspectives of your home country 63 1 3 247618
Knowledge and understanding of my host
42 1 3 2.143 751
country
Increasing your motivation & passion for
o 1 3 2.000 .894
your career direction
Enhancement of academic & professional
49 1 3 2.204 841
knowledge
Teamwork/ability to work with others 29 1 3 2.207675
Career prospects 33 1 3 1939 .788
Problem solving & analytical skills 33 1 3 2.364 036
Relevance to your job/occupation 20 1 3 2.150 .745
Foreign language proficiency 45 1 3 1.733 .809
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Appendix F

Crosstabs
Table F.1
Region of experience 1 and activity
For this international experience, what was the main activity?
Academic Study tour | Internship, | Double/ | Other
courses practicum, joint
clinical degree
placement
Asia 34 4 3 2 1
Region of Cont. Europe 62 3 2 0 0
experience  North America 65 0 2 1 0
1 South America 3 0 0 0 0
UK & Ireland 41 0 0 0 0
Total 205 7 7 3 1
Table F.2
Region experience 2 and activity
For experience 2, what was the main activity?
Academic | Study tour | Internship, Volunteer/ Research Other
courses practicum, community
clinical service
placement
Asia 9 6 2 1 1
Cont. Europe 8 1 0
North 5 1 0 0 0 0
Region of  America
experience South 0 0 0 1 0 1
2 America
UK & Ireland 6 2 2 0 0 0
Eastern 1 1 0 0 0 0
Europe
Total 29 11 6 2 2 2
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Table F.3

Region experience 3 and activity

For experience 3, what was the main activity? Total
Academic | Study | Internship, | Volunteer/ | Research
courses tour practicum, | community
clinical service
placement
Asia 1 0 3 1 7
Region of Cont. Europe 0 1 0 0 2
experienc North 1 1 0 0 2
e3 America
UK & Ireland 0 0 1
Total 2 3 12
Table F.4
Region of experience 2 and duration
Experience 2 Duration Total
Short Medium Long
Asia 12 3 4 19
Cont. Europe 3 5 3 11
Region of study  North America 0 5 1
experience 2 South America 0 0 2
UK & Ireland 6 3 1 10
Eastern Europe 1 1 0 2
Total 22 17 11 50
Table F.5
Region of experience 3 and duration
Experience 3 Duration Total
Short Medium Long
Asia 5 1 1 7
Region of study Cont. Europe 1 1 0 2
experience 3 North America 1 1 0 2
UK & Ireland 0 0 1 1
Total 7 3 2 12
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Table F.6

Duration of experience by country of study — Expece 1

Duration experience 1 Total
Short Medium Long

Argentina 0 1 0 1

Austria 0 3 3 6

Canada 0 17 3 20

Chile 0 1 0 1

China 7 4 2 13

Denmark 0 5 4 9

Ecuador 0 1 1 2

France 0 4 5 9

Germany 0 6 3 9

Hong Kong 0 2 0 2

India 0 1 0 1

Italy 3 4 3 10

_ Japan 0 5 13 18
Experience 1

Country Korea, South 0 0 1 1

Malaysia 0 2 1 3

Malta 0 1 0 1

Mexico 0 3 2 5

Netherlands 0 2 2 4

Norway 0 2 0 2

Philippines 0 2 0 2

Singapore 3 1 0 4

Slovenia 0 1 0 1

Spain 0 2 3 5

Sweden 0 7 4 11

Switzerland 1 0 0 1

UK 0 31 9 40

USA 2 27 15 44

Total 16 135 74 225

214




Appendix G

Analysis of Data—PCA and Independent T-test Results

Table G.1
Structure Matrix — PCA Question 8

" Employability Career-related Host country
em
skills (1) aspects (2) aspects (3)
New perspectives on your home
PErsp Y .793
country
Maturity & personal development 757
Problem solving & analytical skills .799 490
Teamwork/ability to work with others ~ .757 .458
Interpersonal & communication skills ~ .727 .500
Relevance to your job/occupation .831
Career prospects .449 .846
Enhancement of academic &
_ 754 473
professional knowledge
Increasing your motivation & passion
N 441 .788
for your career direction
Knowledge & understanding of host
512 441 .675
country
Foreign language proficiency 916
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Table G.2

Independent t-test results for program charactesisind benefit factors

Study Abroad Program

Characteristics
Employability skill df Si Mean  SEof
mployability skills t ig.

e Y J diff. diff.
Destination — Asia/ other 176 217 .860 .028 .156
Destination - Continental Europe/

634 214 104 .235 144

other
Destination - North America/ other .999 167.622 931 .134 134
Destination — UK & Ireland/ other ~ -2.178 215 .030* -.362 .166
Mode of study — academic classes

.067 217 .947 .016 247
or year/ other
Language — Foreign language/

9 J J Juag 1.169 215 244 A72 147
English
Abroad multiple times 1.760 217 .080 278 158

] Mean  SE of
Career-related aspects t df Sig. _ ,
diff. diff.
Destination — Asia/ other 2.653 111.347 .009* 372 .140
Destination - Continental Europe/
435 214 .664 .063 144
other
Destination - North America/ other 400 214 .689 580 .146
Destination — UK & Ireland/ other  -1.869 215 .063 .312 167
Mode of study — academic classes/
-.304 217 762 -.075 247
other
Language — Foreign language/

g_ J J Juad 2.150 145.409 .033* .298 .138
English
Abroad multiple times 2.993 217 .003* 467 156

) Mean  SE of
Host country aspects t df Sig. _ ,
diff. diff.
Destination — Asia/ other 4,991 217 .000* .738 .138
Destination - Continental Europe/ 1.892 214 .060 271 143

other
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Table G.2 (cont'd)

Destination - North America/ other -1.637 214 103 -237 145
Destination — UK & Ireland/ other ~ -6.361  80.157 Q060 -.899 141
Mode of study — academic classes/-.970 217 .333 -.239 .246
other

Language — Foreign language/ 8.790 156.592 .000* 1.047 119
English

Abroad multiple times 2.593 217 .010* 407 157

* denotes significancg <.05
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Table G.3

Independent t-test results for background charaties and benefit factors

Background characteristics

Employability skills

Mean  SE of

df Sig. _ _
diff. diff.

Gender

Speaks a language other than
English

Holds more than one citizenship
Lived abroad before HE

First-generation university student

2.293

711

.586
1.232

215 .023* .330 144

214 478 .097 137

Career-related aspects

206 .558 .095.162
214 219 181 147
1.211 210 .227.175 .145
] Mean  SE of
df Sig. _ ,
diff. diff.

Gender

Speaks a language other than
English

Holds more than one citizenship
Lived abroad before HE

First-generation university student

-172

.807

215 .864 -.025 146

197.431  .420 A11 .138

1.095 206 275 176.161

.833

214 406 122 147

-1.441 210 .151-.209 145

Host country aspects

Mean  SE of

df Sig. _ _
diff. diff.

Gender

Speaks a language other than
English

Holds more than one citizenship
Lived abroad before HE

First-generation university student

-1.856

5.909

.010
3.395
577

215 .065 -.269 .145

214 .000* .753 128

206 .992 .002 .160
214 .001* 489 .143
210 .564 084. 146

* denotes significance <.05
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Table G.4

Independent t-test results for study charactesstizd benefit factors

Study characteristics

. _ ] Mean  SE of
Employability skills t df Sig. dift dift
Institution 1 .455 213 .649 142 311
Institution 2 -.685 217 494 -.130 .189
Institution 5 -273 217 .785 -.059 217
Institution 6 .559 217 577 150 .268
Institution 7 -.079 217 937 -.023 .287
Institution 8 1.086 217 .278 .352 324
Institution 9 1.739 217 .083 397 .228
Institution 10 -2.084 217 .038*  -307 147
Institution 11 1.163  10.883 .270 .393 .338
Compulsory study abroad 1.470 166 143 .389 .265

Mean  SE of
Career-related aspects t df Sig.

diff. diff.
Institution 1 1.624 213 .106 .504 .310
Institution 2 -.057 217 .954 -.011 .189
Institution 5 - 723 217 470 -1.57 217
Institution 6 1.673 217 .716 .098 .268
Institution 7 2.008 217 .046* .570 .284
Institution 8 .120 217 .905 .039 324
Institution 9 -.269 217 .788 -.062 .230
Institution 10 -1.675 217 .095 -.247 .148
Institution 11 .594 217 .553 .184 .310
Compulsory study abroad 2.607 20.287 .017* A73 5.27

Mean  SE of
Host country aspects t df Sig. _ ,

diff. diff.
Institution 1 .376 213 707 117 311
Institution 2 2.012 217 .045* 377 .188
Institution 5 143 217 .887 .031 217
Institution 6 .365 217 716 .098 .268
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Table G.4 (cont'd)

Institution 7 -.979 217 329  -.280 .286
Institution 8 .860 217 391 279 324
Institution 9 .614 217 .540 141 .230
Institution 10 -564 217 574 -.083 149
Institution 11 -611 217 .542 -.189 310
Compulsory study abroad .108 1.978 .050* .550 .278

* denotes significancg <.05
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Table G.5

Independent t-test results for current employmentext and benefit factors

Employment context

Mean SE of

Employability skills t df Sig.
Py Y J diff. diff.

Works for an international
o 1.284 216 .201 77 .138
organization

Works for a national organization .875 217 382 314 .163
Works for a regional organization -.745 217 457 120. 161
Works for a local organization -1.954 217 .052 6.37 .193
Currently works abroad -.515 216 .607 -.092 179
] Mean  SE of
Career-related aspects t df Sig. _ ,
diff. diff.

Works for an international
o 4207 214.319 .000* .535 127
organization

Works for a national organization -.823 217 412 134 163
Works for a regional organization -2.434 217 0.16*-.387 159
Works for a local organization -1.541 217 125 829 .193
Currently works abroad 1.623 216 .106 .289 178
) Mean  SE of
Host country aspects t df Sig. _ _
diff. diff.

Works for an international
o 2.994 216 .003* .405 .135
organization

Works for a national organization -.536 217 592 088. .164
Works for a regional organization -1.497 217 .136 .240 .160
Works for a local organization -1.787 217 .075 534 .193
Currently works abroad 1.845 216 .066 .328 178

* denotes significancg <.05
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