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ABSTRACT
EXPLORING THE WORK OF BLACK WOMEN MIDDLE SCHOOL PRINCIPALS
By

Sabrina Isadora Smith-Campbell

Research on educational administrators, though extensive, has failed to include
the experiences of Black women principals. These women have historically been
underrepresented in educational administration. As a result, their voices are absent from
the literature. Hence, researchers need to focus attention on the missing element of black
women school leaders. Therefore, this study contributes to the field of research on
educational administration.

This study was conducted with six Black women middle school principals in
urban school settings. The purpose of this study was to investigate how six Black women
middle school principals defined and addressed racism, sexism, and class inequality as
they worked to create socially just and equitable urban middle schools. Each vignette
addressed their individual personal and professional experiences.

Three conceptual lenses were employed in this study. I used a critical Black
feminist postmodern model to explore and understand the professional and personal
experiences of these Black women middle school principals. Literature was reviewed on
the three major theories underlying this study: Black feminist theories, leadership
theories, and justice theories. Each of these conceptual lenses was critical in comparing

and contrasting themes from the literature and the data.



I used narrative inquiry to collect data from six Black women middle school
principals. Their vignettes were collected through a biographical questionnaire, a series
of three interviews with each principal, one observation, a group dialogue, and document
analysis of critical life maps and artifacts. The main data-analysis technique used in this
study involved developing categories, themes, and patterns to synthesize the data from
the interviews, observations, and group dialogues.

From this process, four major themes emerged from the study: (a) strength of
womanhood, (b) skin color and personal appearance, (c) power, (d) importance of home,

and (e) pay it forward.
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CHAPTER ]

INTRODUCTION TO THE STUDY

Statement of the Problem

After decades of civil rights legislation and women’s movement activities, there
are fewer women and minority school administrators in schools across the United States
than there were 35 years ago (Coursen, 1989). The relative scarcity of women and
Blacks in educational administration is evident. According to the U.S. Department of
Education, Office of Educational Research and Improvement (1992), two basic issues
emerge when examining women and minorities as educational administrators. As stated
in the U.S. Department of Education report, “First, both groups tend to be
underrepresented and lack access to administrative positions; and second, the training
they traditionally receive fails to acknowledge that they bring with them a set of uniqué
experiences” (p. 165).

Because of the low percentage of Black women in educational administration,
little has been written about these women in the principalship. Allen (1995)
acknowledged this in stating, “Because they have been so few in number, there is
precious little research about African American women in educational administration”
(p. 409). In other words, traditional educational researchers have not addressed the
influences of race/ethnicity, gender, and class inequality on Black women principals.
Therefore, it is important to hear the voices of Black women administrators in order to

understand leadership from their different perspectives.



Need for the Study

Although women’s representation in educational administration, especially the
principalship, has improved over the past 20 years, Black women’s representation has
increased only slightly (Coursen, Mazzarella, Jeffress, & Hadderman, 1989). Because so
few Black women have held these positions, little research exists on Black women in the
middle school principalship; thus, their voices and experiences are not reflected in the
mainstream literature in general, and in leadership literature in particular. The literature
is “strangely silent” on Blacks in educational administration (Coursen et al., 1989).
Dillard (1995) noted that the “experiences of African Americans and other people of
color have been conspicuously absent in the literature surrounding teaching and the
principalship” (p. 539).

The dearth of research on Black principals weakens the body of research in
educational administration because it thus fails to acknowledge the significance of gender
and race in educational leadership. Dillard (1995) argued that “mainstream literature
surrounding secondary school leadership has historically grounded the school principal’s
work in ‘scientific’ theories of motivation and management . . . , with little emphasis on
sociocultural or feminist theories of leadership” (p. 541). The absence of literature on
Black women administrators confirms that these women’s voices are not being heard.

Black women principals’ experiences and views need to be addressed in
educational research because their experiences can contribute significantly to educational
leadership. Banks (1995) explained the significance of including Black women leaders
in research. She wrote, “Despite the growing number of research on and conducted by

women and people of color in educational leadership, women and people of color are



adding an exciting element to the study of leadership” (p. 66). According to Banks, these
women make a great contribution to educational leadership because

their work raises new questions . . . , challenges traditional leadership theory . . .,
redefines old concepts and presents new language to describe leadership . . ., and
is helping to create a new vision of leadership. . . . However, there continues to be
a dearth of research on both groups. Of the research that is available, there is
considerably more on women than on people of color. (p. 66)

Purpose of the Study

My purpose in this study was to investigate how six Black women middle school
principals defined and addressed racism, sexism, and class inequality as they worked to
create socially just and equitable urban middle schools. I used a critical Black feminist
postmodern model to explore and understand the professional and personal experiences
of these Black women middle school principals. In particular, the principals shared their
professional and personal lives at the intersection of organizational differences, personal
culture and history, and principalship and leadership expectations as they worked to

create socially just and equitable learning environments for children.

Research Questions

To guide the collection of data with which to accomplish the study purpose, 1
posed the following overarching research question:

What is the nature of school leadership for social justice as practiced by six Black
women middle school principals?

From this overarching question, I formulated the following subsidiary research questions:
1. How do these Black women middle school principals mediate the professional

and personal tensions to create socially just schools?



2. How does each Black woman middle school principal define leadership for
social justice? How has each woman practiced social justice in her urban middle school
setting?

3. What implications do the study. findings have for the preparation of K-12
school leaders? What are the implications of this study for future research on urban K-12

institutions?

Importance of the Study

This study is important because it gives Black women middle school principals an
opportunity to be heard. Benham and Cooper (1998) acknowledged the importance of
providing the voiceless an opportunity to be heard-that is, “to present often unheard
stories of the lives and contributions of diverse women school leaders, in both formal and
informal positions of leadership, in an effort to begin to explore the voices that have too
long been silent” (p. 3). Therefore, it is imperative to hear the voices of Black women
school leaders in an effort to reexamine leadership from the perspectives of these women.
In addition, these Black women’s experiences with racism, sexism, and class inequality
in their efforts to create a socially just environment for urban school children will
contribute to the literature on educational administration.

A number of researchers have acknowledged the dearth of information on Black
women middle school principals. According to Coursen et al. (1989), “Since the late
seventies, it has been more and more difficult to find even the most basic data or
information on blacks in educational administration” (p. 99). The literature, they

contended, is “strangely silent” on this population. Moreover, despite the growing




numbers of Black women in school leadership positions, their voices have been virtually
absent from the literature on school leadership (Benham, 1997; Benham & Cooper, 1998;
Casey, 1993; Henry, 1993).

Another reason for conducting research on these women is that the findings will
increase the understanding of Black women principals and add to the body of literature
on leadership. Little educational administration literature has specifically addressed
Black women principals. Rather, some writers continue to view all minority principals
and all women principals as one group. It is important for researchers to focus on the
Black woman principal separately because these women have unique informal and
formal experiences. Similarly, Foster (1990) found that “studies of teacher thinking do
not consider the influence of the racial identity of teachers on their belief systems and
teaching practice” (p. 123).

Further, the distinct experiences of this cohort of women might inspire other
Black women to conduct or participate in similar research. I hope this study will stir
other Black women to carry out similar research because few Black women have
considered a similar topic where race, gender, and class are central to the research. In
addition, this research might encourage Black women administrators to participate in
other scholarly studies. In fact, the participants in Benham and Cooper’s (1998) study
experienced personal growth as a result of participating in that research. Benham and
Cooper wrote, “Many participants commented that, as a result of these interviews, they

have grown as school leaders, becoming more confident in their thinking and actions”

. 13).



Assumptions

This research was predicated on four assumptions. The first assumption was that
the six Black women school leaders in this study were attempting to create socially just
and equitable schools. Second, although I assumed that these women were attempting to
create socially just and equitable schools, I did not assume that they had accomplished
that goal. The third assumption was that these women were influenced by organizational
differences, personal culture and history, and leadership expectations in working to create
social change. Finally, I assumed that these Black women were attempting to uplift the
life chances of Black children as they interacted with parents, teachers, and community

members.

Analytical Lenses

As a Black woman who taught middle school for seven years, I had an
opportunity to work with both a Black male principal and a Black female principal.
Those experiences enabled me to recognize the vast differences in these principals’
leadership styles when interacting with their school communities and their aspirations for
their schools. I noticed meaningful differences in how this woman principal approached
leadership. Although her superiors constantly pressured her to make do with insufficient
staff, funds, and support, she continued to find ways to fight the system. This woman had
a desire for her students to be the best, and nothing could deter her quest to make that
possible. She found ways to raise money to get technology in her school so that her low-
income students would have the same opportunities and experiences as middle- and

upper-middle-class students in other school districts.



Through both observations and readings, I was influenced to use Black feminist
theory, middle school leadership theories, and justice theories as the conceptual
framework for this study. It was through these analytical lenses that I compared and
contrasted themes from the literature.

With regard to the first lens, Black feminist theory as it pertains to schools and
leadership, three major themes were apparent in the literature. One of the themes is that
Black feminists are in triple jeopardy. King (1988) explained that race, class, and gender
have an effect on the status of Black women. She also argued that “each discrimination
has a single, direct, and independent effect on status, wherein the relative contribution of
each is readily apparent” (p. 297). Similarly, Omolade (1987) believed that “Black
Womanist narratives are grounded in personal histories of racism, classism, and sexism,
as well as experiences of marginality and alienation” (p. 43).

Another theme that surfaced in the literature was the oppression that only Black
women have endured. hooks (1981) argued that “no other group in America has so had
their identity socialized out of existence as have black women” ( p. 20).

The third prevalent theme in Black feminist literature is that Black women’s
voices have been and are being silenced. Collins (1990) cautioned, “Silence is not to be
interpreted as submission in this tradition of a self-defined black women’s
cpnsciousness” (p- 92). She elaborated on the issue of silence by stressing that “the
overarching theme of finding a voice to express a self-defined black women’s standpoint
remains a core theme in Black Feminist thought” (p. 94). Hence, Black feminist theory

was helpful in understanding the Black women school leaders in this study.



The next analytical lens was educational leadership theories pertaining to the
middle school level, urban schools, and Black women in school leadership. Two themes
are prevalent in the literature on middle school leadership. First, middle school
principals seem to have a vision for their students, their school, and the community.
George and Alexander (1993) noted, “Effective middle school leaders are able to
translate their understanding of the commitment to the development of early adolescents
into a vision of the school which grows out of an understanding of the needs of those
students” (p. 500). The second theme in the writings on middle school leadership is the
need for a collaborative decision-making process. McKay (1995) supported the idea that
the foundation of middle-level leadership should be a shared role.

Three themes emerged from the literature on Black women in school leadership.
The first was that Black women’s leadership in urban school settings is transformative.
As Dillard (1995) noted, “Effective leadership is transformative political work. School
principals always work on behalf of particular values, projects, and peoples, those
choices arising from their personal subjective understanding of the world and the work”
(p. 560). Second, Black women administrators believe in empowering students and staff
through collaboration. Hudson (1995) explained, “Women value the contribution which
others connected with the organization have to make. They do not view soliciting
assistance as a sign of weakness” (p. 108). The third theme evident in the literature was
Black principals’ ability to care for their students through “mothering” and “nurturing.”
Lomotey (1989) wrote, “I have also identified three qualities shared by some African
American principals in predominantly African American schools. They are commitment

to the education of all students; confidence in the ability of all students to do well; and



compassion for, and understanding of, all students and the communities in which they
live” (p. 430). Thus, educational leadership theory was important in understanding how
the subjects brought about justice in their school settings.

The third analytical lens that was used in this study was justice theories, which
includes social, organizational, and environmental justice. Social justice can be defined
in terms of class, gender, and education. For instance, Blacks face the predicament of
how to uplift the Black community, given the diversity of economic classes. According
to Lawson (1999), “The idea that middle-class blacks are obligated to help those less well
off is not new” (p. 91). On the topic of social justice as defined by gender, Collins
(1998) explained that Black women still face inequities because of their race, class, and
gender. She stated that some Black women continue to struggle for justice, whereas
“other Black women remain disproportionately glued to the bottom of the bag” (p. 13).
The theme of social justice as defined by education was also apparent in the literature.
Blacks are struggling with organizational justice in an effort to get an equal education.
Rawls (1971) explained that “justice might require the maintenance of certain patterns in
the distribution of basic goods (e.g., a minimum level income, education, and health),
while allowing the market to determine distributions of goods beyond those which satisfy

fundamental needs” (p. 241).

Overview
Chapter I contained a statement of the problem of concemn in this study, the need

for the study, the purpose of the research, and the research questions. The importance of



the study was discussed, the assumptions were set forth, and the analytical lenses used in
the study were explained.

Chapter II is a review of literature on topics relevant to this study. The literature
on the three major theories underlying this study—Black feminist theory, leadership
theories, and justice theories—is discussed in this chapter.

The research design and methodology are explained in Chapter III. The study
sample is described, data-collection methods are delineated, and data-analysis techniques
are discussed. Delimitations of the study are set forth, and issues of validity, reliability,
objectivity, and generalizability are discussed..

The study findings are presented in Chapter IV. First I describe each Black
woman middle school principal in terms of the dance metaphor that I chose to depict her.
The remainder of the chapter is devoted to the six principals’ vignettes, describing their
views on their growing-up years; leadership; their inspiration; defining leadership,
power, and justice; and their philosophies..

Chapter V contains a thematic analysis of the vignettes, a summary of the

Wisdom-of-Practice model, implications, and the researcher’s reflections.




CHAPTER I

REVIEW OF RELATED LITERATURE

Introduction

This chapter contains a review of literature pertinent to this study, in which my
purpose was to investigate how six Black women middle school principals defined and
addressed racism, sexism, and class inequality as they worked to create socially just and
equitable urban middle schools. I used a critical Black feminist postmodern model to
explore and understand the professional and personal experiences of these Black women
middle school principals. The literature on the three major theories underlying this
study-Black feminist theory, leadership theories, and justice theories—is discussed in this
chapter.

First, Black feminist theory is examined in light of the themes of triple jeopardy,
oppression, and silenced voices. Next, leadership theories are explored, especially as
they pertain to the journey of the middle school, middle school leadership, urban schools
and leadership, and Black women in school leadership. In the third section, justice
theories, I examine the myths of social justice for Blacks, as well as the meaning of
social justice for Blacks as it is defined by class, gender, and education. This review of

literature is designed to lay the foundation for understanding the study findings.

Black Feminist Theory

Black feminists have been scrutinizing feminist theory since the mid-nineteenth

century because American feminists have focused exclusively on White women (Davis,
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1981; Giddings, 1984; Guy-Sheftall, 1995; hooks, 1981; King, 1988). Black women
were essentially excluded from the women’s movement. hooks acknowledged that,
during the women’s movement, White women failed to acknowledge that Black women
were, in fact, more victimized than Whites by the oppression of race, gender, and social
class. She criticized the women’s movement by stating, *“Although the women’s
movement motivated hundreds of women to write on the woman question, it failed to
generate in-depth critical analysis of the black female experience” (p. 12).

Further, hooks argued that, although White women viewed themselves as victims,
they failed to acknowledge the severity of victimization that befell women of color. She
contended, “The first white women’s rights advocates were never seeking social equality
for all women; they were seeking social equality for white women” (p. 124). White
women refused to support the cause of all women because it would divert attention from
themselves. Not only did Black feminists realize they were ignored, but they did not
have much in common with White feminists. Beale (1975) noted, “The white women’s
movement is far from being monolithic. Any white group that does not have an anti-
imperialist and antiracist ideology has absolutely nothing in common with the black
woman'’s struggle” (p. 2).

Within the literature on Black feminist theory, three themes were apparent:

(a) the triple jeopardy of race, gender, and class; (b) oppression; and (c) silenced voices.

Literature on these themes is discussed in the following paragraphs.

12



The Triple Jeopardy of Race, Gender. and Class

Because they were excluded from the women’s movement and American
feminism, Black feminists for the most part resisted mainstream feminists’ ideas.
Nevertheless, Black feminists have acknowledged that race, gender, and class inequality
are significantly related to their plight. For instance, King (1988) contended that race,
gender, and class have independent effects on the status of Black women. In her eyes,
the effects of these types of discrimination are not equivalent. Instead, she argued, “Each
discrimination has a single, direct, and independent effect on status, wherein the relative
contribution of each is readily apparent” (p. 297). As a result, Black women have found
themselves “marginal to both the movements for women'’s liberation and black liberation
irrespective of our victimization under the dual discrimination of racism and sexism”

(p- 299). That marginalization is evident in the commonalities that Black women are
supposed to share with White women and Black men. For instance, Black women are
supposed to share a commonality with White women because of their gender.
Furthermore, Black women are supposed to identify with Black men because they both
have in common the race and class issues. Hence, Black women have been asked to
decide what cause they are fighting for or what interests they are advancing.

Collins (1991) argued that Black women need to address race, gender, and class
issues during their struggle for equality. She believed that suppression by White women
and by men is a way of “maintaining the invisibility of Black women and our ideas [and]
is critical in structuring patterned relations of race, gender, and class inequality that
pervade the entire social structure” (p. 5). Furthermore, this Black theorist explained

that, despite Black women’s experiences of oppression, each woman’s experiences ma
Sp
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vary. Such factors as ethnicity, region of the country, urbanization, and age combine to
produce a web of experiences shaping diversity among Black women.

Lorde (1984) illuminated how race, gender, and class separate Black women from
White women, but said that Black women refuse to recognize those differences. Asa
result, she claimed that “we do not develop tools for using human differences as a
springboard for creative change within our lives. We speak not of human difference, but
of human deviance” (p. 285). Therefore, intolerance of race, gender, and class
differences by both White and Black women alike has forced White women to make it
difficult to acknowledge differences of race and class. In like manner, Grant (1989)
identified Black women as “perhaps the most oppressed of all the oppressed” because of
race, gender, and class.

Even in religion, Black women are seen as oppressed and invisible. Black
women are restricted from the male-dominated culture of religion. Unfortunately, Black
men have believed it appropriate to speak for the entire Black community of both women
and men.

hooks (1989), Collins (1991), and Lorde (1984) believed that race, gender, and
class are major types of discrimination and oppression endured by Black women. These
Black feminists encouraged more critical thought about feminism, which would suggest
the initiation of more research. The issues of race and class historically have been

ignored in educational research; too often, gender has been the sole factor of concern.
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Oppression

Another theme in Black feminist theory is that only Black women have critical
insights into the oppression they have endured. Collins (1991) concurred; they wrote, “It
is more likely for black women as members of an oppressed group to have critical
insights into the condition of our own oppression than it is for those who live outside
those structures” (p. 33). This Black feminist argued that the experiences of Black
women provide them with a unique perspective on Black womanhood that is unavailable
to other groups. It is impossible for those who are not Black women to understand race,
gender, and class oppression. Collins asserted that “only African-American women
occupy this center and can ‘feel the iron’ that enters Black women’s souls, because we
are the only group that has experienced race, gender, and class oppression as Black
women experience them” (p. 34).

White feminists have attempted to group all Black women with multicultural
feminists. However, this is untenable because Black women’s experiences of racism,
sexism, and classsism can be understood only by other Black women. Jackson (1993)
recognized that “not all women [who] share a similar position have similar experiences
or similar political priorities” (p. 6). She supported her claim in addressing why the
category “women” has been called into question. In her opinion, this label is an attempt
to conceal the differences among women. For example, analyses of the subordination of
women have been undertaken from the perspective of White middle-class women.

hooks (1981) argued that Black women share a commonality. In her analysis, she
explained, “No other group in America has so had their identity socialized out of

existence as have black women. We are rarely recognized as a group separate and
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distinct from black men, or as a present part of the larger group ‘women’ in this culture”

®. 7).

Silenced Voices

The theme of silenced voices is prevalent in the work of Black feminists. The
lack of voice and exclusion of the Black woman are essential components of Black
feminist theory. Sojourner Truth, one of the first Black feminists, strove for her voice to
be heard. During the nineteenth century, she was one of the Black women most
responsible for voicing critical issues of Black women’s gender and racial identities.
White women in particular objected to Truth speaking publicly because they believed
their cause would be damaged, but she continued to use her voice.

Black women are still having difficulties with a lack of voice. For instance,
Christian (1985) wrote that, for Black women, fully using their voice is a continuous
struggle. Christian argued, “To be able to use the range of one’s voice, to attempt to
express the totality of self, is a recurring struggle in the tradition of writers” (p. 172).
Similarly, Lorde (1984) claimed that Black feminist thought reflects an effort to find a
voice. On the basis of her observations and personal experience she wrote, “Within this
country where racial difference creates a constant, if unspoken, distortion of decision,
Black women have on the one hand been rendered invisible through the
depersonalization of racism” (p. 42).

Black feminists have acknowledged the struggle to have a voice and have
attempted to find ways for Black women to have a voice. For example, despite Whites’

attempts to silence her, hooks (1989) found her voice through writing. However, she
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questioned society’s persistence in wanting Black women to keep one voice instead of
showing their versatility by speaking with many voices. hooks’s struggle for her voice
involved a constant battle at the university level, where professors did not want Black
students to have multiple voices. She explained, “It seemed that many black students
found our situations problematic precisely because our sense of self, and by definition
our voice, was not unilateral, monolinguist, or static but rather multi-dimensional”

(p. 12).

Black women not only want to have a voice, they want to have a voice of color.
Included in Black feminist theory is this theme of a voice of color. hooks (1989)
maintained that there are “women within oppressed groups who have contained so many
feelings—despair, rage, anguish-who do not speak” (p. 32). As poet Lorde (1984) wrote,
“For fear our words will not be heard nor welcome” (p. 12), coming to voice is an act of
resistance. Speaking becomes “both a way to engage in active self-transformation and a
rite of passage through which one moves from being object to being subject. As objects,
we remain voiceless—our beings defined and interpreted by others” (p. 12).

Excluding Black women from feminist theory has been considered a way of
silencing them. Carby (1993) challenged the silencing of Black women due to racism by
arguing that “most contemporary feminist theory does not begin to adequately account
for the experience of black women. We . . . have to acknowledge that it is not a simple
question of their absence; consequently, the task is not one of rendering their visibility”
(p. 25). Carby asserted that Black women who were silenced felt excluded from White
feminist theory. In fact, the women’s movement alienated Black women by not

recognizing their lives and experiences. She said that, through Black feminist writings,
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women were able to theorize about the interconnection among race, gender, and class in
their lives. Cardy suggested that, by expressing these oppressions, Black women have
been able to voice how they have been excluded. This writer stressed that Black
feminists are still trying to get their White counterparts to realize that the present
existence of racism is partly their fault because they stand in a power relation as
oppressors of Black women.

Having voice in their lives is significant to Black women’s self-affirmation.
Lorde (1984) acknowledged that “the transformation of silence into language and action
is an act of self-revelation, and that always seems fraught with danger” (p. 42). Collins
(1991) offered a suggestion for how Black women can gain their voice. She said,
“Persistence is a fundamental requirement of this journey from silence to language to

action” (p. 112).

Summary

Black feminists have laid the groundwork for fundamental research by
acknowledging the themes of triple jeopardy, oppression, and silenced voices of Black
women. Now educational researchers must begin to focus on these elements as they
study Black women school leaders. Historically, educational researchers have not
addressed how Black women school leaders define and address the elements of race,
gender, and class as they create socially just environments. For that reason, in this study
I explored these themes as I examined Black women middle school principals’ personal
and professional lives as they attempted to create socially just and equitable

environments for urban children.

18



Leadership Theories

This section on leadership theories is organized in four parts: (a) the journey of
the middle school, (b) middle school leadership-the principal, (c) urban schools and
leadership, and (d) Black women in school leadership. The first part begins by taking the
reader on a journey through how middle schools emerged. It is important to explore this
journey in order to understand the philosophy of middle schools and their purpose today.
Next, middle school leadership is discussed in an effort to explain the characteristics of
middle school principals. A general overview is given of their vision and collaborative
leadership in decision making. In the section on urban school leadership, I explain what
these schools are confronted with and discuss the problems urban schools continue to
face. Some of these problems are poor academic achievement, discipline, and principals’
lack of power. Also considered are characteristics of effective urban schools. The final
part of this section, on Black women in school leadership, focuses on three themes that
emerged from the literature on this topic: Black women’s transformative, participatory,
and caring leadership styles. In the summary of the section on Black women in school
leadership, I describe what is missing from the literature on this topic and how the

present study will make a valuable contribution to educational research.

The Journey of the Middle School

According to Romano and Georgiady (1994), the middle school emerged as a
result of the “growing realization that the changing nature of life made it necessary to
reconsider the scope of the educational ladder” (p. 3). Educators found that, instead of

having eight years of elementary school and four years of high school, it would be better
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to have six years devoted to the elementary level and six years to the secondary level.
The six years of secondary education were then divided into three years at the senior high
school and three years at the junior high school. Thus, the junior high school was born.

Romano and Georgiady stated that, originally, “the junior high school was
intended to provide the educational needs of 12-15-year-old students in grades 7, 8, and 9
or the first three years of the secondary school” (p. 3). However, they explained that,
following World War II, there was a rapid increase in the number of students in
American schools that was accompanied by a gradual abandonment of the original goals
and characteristics of the junior high school.

Romano and Georgiady contended that “junior high schools adopted many
characteristics of the senior high school that were not appropriate for the early
adolescents. Dissatisfaction with these conditions increased, and the early 1960s saw the
emergence of a new educational program for the early adolescent, namely, the middle
school” (p. 3). According to their research, several factors motivated the movement
toward middle schools. First, many school districts throughout the United States faced
the problem of declining student enrollments. With fewer students, there was much
empty or unused classroom space. On the other hand, some school districts were
experiencing rapid growth in student populations and needed classroom space.

Another reason for changing to the middle school was the problems schools faced
with desegregation. Some school districts turned to the middle school as a means of
providing racially mixed populations in schools. Also, there was the problem of what to
do with obsolete buildings that were no longer needed when new high school facilities

were built. Moreover, middle schools were considered to be in the forefront of
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educational change, causing a “bandwagon effect.” Some communities even changed the
names of their existing junior high schools to middle schools as a way to make the public
think they were being innovative. In addition, schools had problems meeting the needs
of preadolescent and early adolescent children. The middle school provided a means for
developing a program that met the needs of this unique group of students. In summary,

many factors prompted the movement toward a middle school program.

Middle School Leadership—The Principal

Middle school leadership is a complex, difficult, and life-consuming professional
challenge. Many practitioners have described it as a “splendid agony” (George &
Alexander, 1992, p. 133). One of the characteristics of middle school leaders is their
vision. In George’s (1989) study of the long-term survival of high-quality middle school
programs, he found that one of the two most important factors in that longevity was a
heightened sense of mission and the resulting clarity of vision about the nature of the
school. George and Alexander were convinced that “effective middle school leaders are
able to translate their commitment to the development of young adolescents into a vision
of the school that is authentically rooted in the needs of those students” (p. 114).
Similarly, after studying effective middle schools, Lipsitz (1984) concluded that the
leaders of those schools had a driving vision that helped everything make sense. Lipsitz
noted, “The leaders of these schools are ideologues. They have a vision of what school
should be for the age group” (p. 174).

Like Lipsitz, McKay (1995) argued that a compelling vision is the key factor of

leadership. He stated, “A leader with a vision has the capacity to create and
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communicate a view of the desired state of affairs” (p. 35). The middle school principal
must be able to facilitate the development and communication of the school’s vision.
McKay compared a vision to an idea, stating, “A vision is like an idea: It needs nurturing
or it will die. It needs constant attention and must be communicated throughout the
school and community” (p. 35). McKay explained how important it is to communicate
the school vision through a vision statement. According to Tregoe, Zimmerman, Smith,
and Tobia (1989), a clear vision statement establishes a sense of control over the school’s
destiny and guides decision making. These authors believed that a clear vision will
“develop a common purpose and a sense of teamwork. The vision provides the common
bond that holds people together and sets the tone for collaboration and team building”

(p. 36).

George and Alexander (1992) believed that “the most effective school leaders in
today’s schools are able to make recognizable progress toward the realization of their
vision in organization and operation of the school-through the staff they select, the
programs they encourage, and the scheduling they facilitate” (p. 116). These authors
indicated that “many school leaders have stated that if teams are to work well in school, a
principal has to be comfortable with consensus decision making” (p. 123).

Moreover, the middle school principal must have the flexibility to allow decision
making to be done outside the office and must be able to engage in decision making with
the staff. In addition, McKay (1995) believed the foundation of middle-level leadership
should be a shared role. He noted that “the middle-level school needs more leadership,
not less. Along with middle-level school planning is the expectation that the leaders will

lead other leaders” (p. 32).
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Urban Schools and Leadership

Urban schools are in a state of deterioration (Lomotey, in press; National
Commission on Excellence in Education, 1983) and have been considered the weak link
in America’s educational system. Urban schools have been under scrutiny with respect
to students’ academic achievement, discipline, curriculum, teacher quality, and
leadership.

Student achievement has been a critical problem in urban schools. Lomotey and
Swanson (1989) reported, “In a recent National Assessment of Educational Progress
(NAEP) survey, 17-year-old urban students scored 22 points below the national average.
Concurrently, the urban school dropout rate is approaching 50 percent” (p. 439). They
also said that the average academic achievement of urban children is well below
suburban and rural norms.

Lomotey and Swanson pointed out that many urban schools lack purpose and
coherence and often do not have a sense of community. As a result, many students are
“unable to establish meaningful relationships with teachers and are often left on their
own to succeed or fail” (p. 440). The authors substantiated this claim by saying that
“many teachers do not believe that inner-city youth can perform adequately. Attitudes
and comments of these teachers frequently cause discomfort, fear, and confusion among
the students” (p. 440). Lomotey and Swanson believed these factors contribute to the
low level of academic achievement in urban schools.

In contrast, Corcoran et al. (1988) found in their study that many urban teachers

wanted better relations with their students. The teachers claimed that their efforts were
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hampered by disciplinary problems, large class sizes, lack of time for individual
interactions, busing policies, and lack of student participation in extracurricular activities.

Curriculum and staff in urban schools also have come under scrutiny. Despite the
diverse curricula in these schools, the lack of proper guidance has been found to hinder
achievement. Lomotey and Swanson (1989) maintained that diversity in curricula in
urban schools gave the appearance of providing enriched academic experiences that were
not available in other schools, but in actuality these urban schools were not providing a
quality curriculum. As a result, some urban schools have deliberately limited their
curricula by focusing on the basic skills of reading, writing, and mathematics.

Besides curriculum being a problem in urban schools, the Council of the Great
City Schools (1987) identified staffing problems of urban schools. The Council reported
that “the shortage of teachers is 2% times as great in urban districts as it is in other
districts” (p. 445). According to this report, the shortage of Black and Hispanic teachers
is particularly acute. Thus, the multicultural urban school population has an inadequate
number of role models with racial and ethnic backgrounds similar to their own.

According to Lomotey and Swanson (1989), even the leadership in urban schools
is in turmoil, “partly due to the fact that principals have little control over the curriculum,
the hiring of staff, and fiscal matters” (p. 442). One problem is that “most critical
decisions are made at the district level, with limited input from the schools. The structure
is highly bureaucratic, contributing to many of the problems that arise in these schools”
(p. 442).

This sense of lack of control over school matters also is experienced by the

teachers, parents, and community. The Carnegie Foundation (1988) observed, “Teachers
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in urban schools . . . have little control over their work. They are three times as likely as
their counterparts in non-urban school districts to feel uninvolved in setting goals or
selecting books and materials. They are twice as apt to feel they have no control over
how classroom time is used or course content selected” (p. 6). In addition, parents and
community members often view the neighborhood school as an “alien institution, placed
there by an external power and having little to do with the neighborhood itself” (Lomotey
& Swanson, 1998, p. 442).

Despite the deficits found in urban schools, these institutions can be effective
under the leadership of a strong principal. Lomotey and Swanson (1989) acknowledged
that “effective urban schools operate within the same bureaucratic structure as do other
urban schools; nevertheless, the principals and teachers, through creative
insubordination, have been able to achieve meaningful changes and meet the specific
needs of their students” (p. 443). According to these researchers, “Effective urban
schools are characterized by strong leadership, manifested primarily by principals who
have assumed control whether or not they have been granted formal authority” (p. 443).
They also observed,

Principals of effective urban schools are confident in the ability of their children

to learn, are committed to seeing that all of their students receive the necessary

tools for success, and have compassion for and understanding of their students
and the communities from which they come. The principals of effective schools
make an effort to participate in neighborhood affairs and encourage parents to

become involved in the education of their children. (p. 443)

Principals of urban schools also are able to create a nurturing school culture by

having high expectations of their students, developing a sense of community, and

maintaining orderly schools. Children are expected to achieve in this type of urban
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school climate. Principals of effective urban schools also focus on developing a sense of
community by nurturing and challenging the students. According to Lomotey and
Swanson (1989),
Effective urban schools have developed a nurturing school culture that
demonstrates care and respect for the individual and sets high achievement
expectations, with student progress carefully monitored. The effective urban
school establishes linkages with the community surrounding the school and
motivates teachers through involvement and example. Strong professional
leadership appears to be key to its success. (p. 447)
The principal might encounter difficulties with creating a positive school culture,
depending on the size of the school. Lomotey and Swanson (1989) explained, “A
nurturing school culture and community involvement seem to be achieved more easily in

small schools than in large ones; however, it is easier to provide diversity in large schools

than in small ones” (pp. 450-451).

Black Women in School Leadership

Relating more specifically to Black women middle school principals, Hudson
(1995) identified one of the themes found in the literature on Black women
administrators—that they are transformative in their attempt to bring about school change.
Hudson observed, “Traditional hierarchical and authoritarian approaches to school
reform have not succeeded in producing educational programs which decrease the gap
between low and high performing students. A different leadership style is needed to
effect substantive changes in our schools” (p. 107). She argued that women, more often
than not, are already transformational leaders. “Collaboration, cooperation, participatory
decision-making, and shared vision are some of the descriptors of transformational

leadership and women’s approach to school administration,” she wrote (p. 107).
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Natale (1994) described Lorraine Monroe, the Black principal of Harlem’s
Frederick Douglass Academy, a middle school, as a transformative leader. Monroe’s
perseverance was exhibited in her statement, “I think this is proving ground. When
people say, ‘What can you do with “these kids,™ I say, ‘You can do anything’” (p. 45).
Although Monroe had been a principal at Frederick Douglass Academy for just three
years, “something more is happening at this school that sits across the street from crack
houses: Kids are responding to order and focus” (p. 45). Natale observed, “At Frederick
Douglass, Lorraine Monroe is trying to create a public school that exudes private school
values—hard work, discipline, and college preparation” (p. 46). According to Monroe, “If
the purpose of school is, as I always say, to transform children’s lives, you absolutely
cannot fool around academically. Poor kids get killed if they are not able to compete
academically” (p. 46).

Another theme concerning Black women school principals is their participatory
style of leadership. According to Hudson (1995), “Women value the contribution which
others connected with the organization have to make. They do not view themselves as
being the only source of knowledge and expertise and furthermore do not view soliciting
assistance as a sign of weakness” (p. 108). Similarly, Rosener (1990) acknowledged that
“women are more likely to employ a collaborative approach to decision making, resulting
in a sharing of power, as compared to men” (p. 18). In addition, Hudson (1996) said that
women administrators share their authority and power. She explained, “Women are
inclusive rather than exclusive in their approach to making decisions. More often than

not, women operate as ‘decision causers’ rather than as ‘decision makers’” (p. 13).
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Likewise, Dorn, O’Rourke, and Papalewis (1997) argued that “women involve
themselves with staff and students, ask for and get participation, and maintain more
closely knit organizations” (pp. 18-19). Further, Carr (1995) wrote,

Research is clear that communication behaviors described traditionally as

“female” are most effective for working with groups and work teams.

Participative leadership is being described as the most effective leadership style in

schools, and the vehicle of site-based decision making is pointing toward the

necessity for principals and superintendents to model this style. (p. 195)

Lyman et al. (1993) studied 10 women’s approaches to change during their first
years in administration and found that these women used shared decision making in their
schools. They discovered that “the changes made by these women varied from school to
school, but the approaches used to bring about these changes were similar. Of the
women interviewed, eight said they used shared decision making to bring about change
in their schools” (p. 33). Lyman et al. also reported that “all eight of the principals who
used shared decision making agreed that two-way communication was critical to the
effectiveness of shared decision making as a leadership technique” (p. 34).

Similarly, Sanders (1999) illustrated how one Black urban middle school
principal was a transformative leader through her collaboration with students, parents,
and the community. Ms. Harris, the principal of Southbend Middle School (a
pseudonym), was working to improve the school’s climate and reputation through a
number of reforms to enhance student achievement and attendance. The principal
believed in involving the parents in activities, so she had parents serve as attendance
monitors to help them “carry out their parental responsibility to monitor their children’s

school attendance” (Sanders, 1999, p. 36). This principal also communicated with

parents through a variety of channels because Southbend was working to change its long-
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standing negative reputation of not communicating with its students’ families. Ms.
Harris decided to go to the families if they were unwilling to come to the school to meet
her. Further, the school organized “Get to Know the Principal” teas to give families
throughout the community an opportunity to meet and talk with her. These teas were
held at health centers, recreational centers, and local churches to give parents many
opportunities to get to know the principal.

Another theme found in the literature on Black women school principals was their
ability to care about their students through “mothering” and “nurturing.” Lomotey
(1993) identified three qualities shared by some Black principals in predominantly Black
schools. These qualities were commitment to the education of all students, confidence in
the ability of all students to do well, and compassion for and understanding of all
students and the communities in which they lived. Hudson (1996) made a similar
observation: “For centuries women have been relegated to the role of caretaker of
children and men. In recent years the roles of stay-at-home mom, nurse, and teacher
have been counterscripted as women travel the path to school administration” (p. 12).

Reitzug and Patterson’s (1998) study of urban principals revealed how a Black
woman middle school principal exemplified caring in her leadership work. In observing
Mrs. Pressley, a Black middle school principal, Reitzug and Patterson found that she
exhibited this caring behavior. Her practice of caring was congruent with much of the
literature on caring. Reitzug and Patterson noted that

Mrs. Pressley’s behavior in the interaction with Cicely and Mr. Mosely focused

the interaction on Cicely as a person with a problem rather than Cicely as a

problem. Specifically, Mrs. Pressley’s words and actions recognized Cicely as a

person who had been working diligently to be successful in school but who had a
problem because she was accused of some inappropriate behavior. (p. 168)
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Mrs. Pressley also illustrated caring by showing concern through communicating
personal expectations to her students. Reitzug and Patterson found that Mrs. Pressley
regularly expressed her personal concern for students through the individual expectations
she articulated to them. They explained, “For example, while Tricia [a student] was
present, [Mrs. Pressley] spoke to the alternative school counselor about her expectations
for Tricia: ‘I want to see her walk across the stage [at graduation] in May’” (p. 171).
This Black middle school principal expressed her high expectations to all of her students.
Mrs. Pressley also communicated this concern to a young man by stating, “We’re losing
you to the streets and I won’t permit it! . . . I love you, son, but I’m not going to keep
doing it [accepting inappropriate behavior from him]!” (p. 171).

Summary. In summary, three themes emerged from the literature on Black
women in school leadership. The first theme was that Black women middle school
principals are transformative in their work. A second theme is that these women exhibit
a participatory style of leadership. These Black women middle school principals
encourage teachers, students, and parents to participate in a collaborative effort to
improve their school organization. A third theme of Black women principals’ caring
through “mothering” and “nurturing” was also evident in the leadership literature. These
principals demonstrate through their leadership that they care about their students
academically as well as emotionally.

However, with only a small amount of literature on Black women middle school
principals, certain elements are missing from the literature. Shakeshaft (1987) noted that
characteristics of women in leadership were absent from the literature. She claimed that

women administrators need to be able to tell their own stories because their problems and
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life experiences are different from those of men. Those studying leadership have not
focused on Black women creating socially just environments for their students, from a
Black feminist perspective. Hence, this study is valuable because it was undertaken to

fill in some of the gaps in leadership theories.

Justice Theories

I reviewed the literature on justice theories to help me understand how the Black
women middle school principals in this study worked to create socially just school
environments. It is important to understand the myth of social justice for Blacks, as well
as the meaning of social justice for Blacks. The meaning of social justice for Blacks can
be defined by three specific themes: class, gender, and education. The literature
reviewed in this section supports my study because it explains social, organizational, and
environmental justice theories, which have a bearing on these Black women principals’

leadership experiences.

The Myth of Social Justice for Blacks

Andersen and Collins (1998) asked two questions that impel one to think about
social justice. They addressed the reader’s own experiences in asking, “What in your life
do you care about so much that it would spur you to work for social change? Is it your
family, your children, your neighborhood, a concern for a social issue, or an ethical
framework that requires not just talk but action?” (p. 507). These theorists set out to
dispel the myth that those who seek social justice somehow have to be extraordinary
individuals, like Martin Luther King. They argued that most people who engage in social

activism are ordinary, everyday people who decide to take action about something that
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touches their lives. Many people are not even aware of these social activists’ efforts.
According to Andersen and Collins, “By making the political activism of everyday
people from historically marginalized groups invisible, social institutions suppress the
strength of these groups and render them more easily exploited” (p. 507).

People often believe that social activists look and act a certain way. Stereotypes
of activists cause people not to recognize or understand a true activist’s work. Andersen
and Collins said that “often they remain invisible because we do not label their activities
as activism” (p. 509). They asserted that there is not a typical kind of activist and that
almost anyone can make a difference in the context of his or her everyday life. Yet,
women’s activity is overlooked. Andersen and Collins recognized that, although
academic credentials, positions of authority, and economic resources can do much to help
individuals challenge hierarchies of race, class, and gender, it is the individual or

collective actions of ordinary people that bring about these social movements.

The Meaning of Social Justice for Blacks

Theorists have attempted to dispel the myth of social justice, but they have
confronted a challenge when examining social justice because it does not have one
particular meaning. According to Rizvi (1998), “Social justice is embedded within
discourses that are historically constituted and that are sites of conflicting and divergent
political endeavours. Thus, social justice does not refer to a single set of primary or basic
goods, conceivable across all moral and material domains” (p. 47). As Rizvi explained,
social justice needs to be articulated in terms of particular values, which, although not

fixed across time and space, nevertheless have to be given specific content in particular
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struggles for reform. Therefore, social justice has been interpreted in various ways to
reflect changing social and economic conditions. Although Rizvi articulated social
justice to reflect inequities in social and economic conditions, he did not acknowledge
the long-standing hierarchical power relations of race, economic class, gender, and
education that are still prevalent today, making Black women and children lower-class
citizens.

For this reason, the meaning of social justice for Blacks needs to be elaborated in
terms of three themes: class, gender, and education. Blacks often are confronted with
how to help members of their race when a wide range of economic classes is included.
For instance, affluent Blacks question how to help their “brothers and sisters,” whereas
middle- and lower-class Blacks are concerned with the fate of their communities. Blacks
also define social justice according to gender. Black women are struggling to overcome
oppression because of their gender, whereas Black men are more accepted than their
female counterparts. Moreover, Blacks define social justice according to the education
their children receive. These three themes are explored in the following paragraphs to
amplify the meaning of social justice for Blacks.

Social justice defined by class. Blacks often face the problem of how to help one
another when they come from diverse economic classes. For example, some more
affluent Blacks question whether to stay in the community to help bring about social
progress or to move to more affluent locales to better the lives of their families. Wilson
(1987) claimed that poor urban communities are deprived of their role models, political

clout, and economic base when affluent Blacks move out of those communities. He
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thought that if some of the affluent Blacks stayed in the community, the less fortunate
ones would benefit. In a similar vein, Poussaint (1987) asked,
Are those more affluent blacks obligated to stay in the less-well-off community?
Should those blacks who can move stay? Does staying in the community help

social progress? If we take seriously the notion of blacks helping to uplift other
blacks as members of a family, the answer to these questions would appear to be

yes. (p. 76)

Although many Blacks feel a sense of commitment to their Black communities, they do
not stay in those communities because of the deterioration and crime prevalent there.
Some Blacks believe they can be just as helpful and committed to their communities in
other ways, such as by rethinking the institutions.

Conversely, some middle-class Blacks make their own needs secondary to those
of the community, believing that staying connected to the neighborhood is part of their
contribution to social justice. According to Lawson (1999), “The idea that middle-class
blacks are obligated to help those less well off is not new” (p. 91). Durant and Louden
(1986) also believed that Blacks, middle-class ones in particular, are pressured to feel
obligated to help other Blacks and are told “not to forget their brothers and sisters as they
succeed” (p. 253). Poussaint (1987) also observed that “middle-class blacks have been
pressured to remain concerned with the fate of the brothers and sisters they have left
behind” (p. 76). This pressure stems from the belief that, because Blacks have been
oppressed as a group, success also must be recognized for the group. The Black
community sees progress as a sign that, if one achieves, then the entire group achieves.

Social justice defined by gender. Black women also experience injustice because
of their gender. Wilson (1987) wrote that “African-American women and their children

remain disproportionately poor, homeless, sick, and undereducated, unemployed, and
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discouraged” (p. 13). He said that this has led some social scientists to consider Black
women part of a growing, permanent urban “underclass.”

Collins (1998) concurred with Wilson’s observations on the injustice of how race,
class, and gender affect Black women. She acknowledged that Black women’s
experiencing “social mobility into the middle class by gaining formal entry into
historically segregated residential, educational, and employment spaces represents bona
fide change” (p. 13). However, Collins acknowledged that Black women are still facing
inequities because of their race, class, and gender. She stated that some Black women
continue to struggle for justice, whereas “other Black women remain disproportionately
glued to the bottom of the bag” (p. 13). In fact, Collins explained, “Black women were
taught to see their own needs as secondary to those of a collectivity of some sort, whether
it be the family, church, neighborhood, race, or Black nation” (p. 27).

Collins acknowledged that many people feel compelled to take action against
injustice when they care deeply about searching for justice. As a result of the oppression
they experience, many Black women are concerned with seeking justice. Collins argued
that “even though Black women’s concern for justice is shared with many others,
African-American women have a group history in relationship to justice” (p. 244). Ina
critical analysis on why Black women are compelled to struggle for justice, Collins
asserted that Black women believe “it is the right thing to do.” With a deep sense of
obligation, many Black women are compelled to move people to action.

Some Black women seek justice in educational and work environments through
their leadership in community efforts. As they struggle for their rights, these Black

women do not see themselves facing race, class, and gender oppression individually.
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Rather, they recognize that race, class, and gender oppression are group based because
they affect all Black people. Therefore, Black women reject individual strategies in
seeking justice and work collectively with others. As Collins articulated, Black women
believe “fighting on behalf of freedom and social justice for the entire community [is], in
effect, fighting for one’s own personal freedom. . . . Therefore, Black women are taught
to see their own needs as secondary to those of a collectivity of some sort, whether it be
the family, church, neighborhood, race, or Black nation” (p. 27).

Omolade (1994) supported Collins’s position in stating that “Even Black women
professionals find ourselves doing ‘mammy work’ in our jobs, work in which we care for
everyone else, often at the expense of our own careers or personal well-being” (p. 49). In
short, seeing their own needs as secondary seems to be synonymous with the lives of

Black women.

Social justice defined by education. Blacks struggle to achieve not only social

J wstice, but also other types of justice, such as organizational justice. The equity theory
<= O ncerns distributive, procedural, and interactive justice; these types of justice are
<A e scribed in the following paragraphs.
Distributive justice is a prevalent issue in the Black community because it
I «=rtains to the distribution of benefits and burdens through society’s major and pervasive
X stitutions. In this sense, distributive justice applies to the distribution of scarce
beneﬁts, for which there is some competition (Rawls, 1971). The principle of justice,
Chqat “equals ought to be treated equally, is not likely to stir disagreement. But who is
==qual and who unequal? Presumably, all citizens should have equal political rights,

== hould possess equal access to public services, and should receive equal treatments under
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the law” (p. 228). Rawls explained that justice “might require the maintenance of certain
patterns in the distribution of basic goods (e.g., a minimum-level income, education, and
health), while allowing the market to determine distributions of goods beyond those
which satisfy fundamental needs” (p. 241).

Zinn and Eitzen (1998) recognized the growing gap between the rich and the poor
since 1970 and the decline of the middle class. They declared, “The old inequalities of
class, race, and gender are thriving. New and subtle forms of discrimination are
becoming prevalent throughout society as the economic base changes and settles”

(p. 233). These authors cited racial as well as class inequities. According to Zinn and
Eitzen, “Technology, foreign competition, and the changing distribution of jobs are
having devastating effects on minority communities across the United States. Not only
are minorities twice as likely as whites to be unemployed, they are more likely to work in
dead-end jobs” (p. 236).
Procedural justice is another aspect of organizational justice. Many writers have
<described the characteristics of fair procedures, either for decision making or resource
<=2 1location (Barrett-Howard & Tyler, 1986; Folger & Bies, 1989; Greenberg, 1986;
Leventhal, Karuza, & Fry, 1980). Folger and Greenberg (1985) identified procedural
-3 wustice as the “perceived fairness of the procedures used in making decisions” (p. 143).
Similarly, Leventhal (1985) conceived procedural justice as the fairness of procedures.
e believed that fainess of procedures could be evaluated according to particular
Morocedural rules but realized that “individuals apply the rules selectively, giving certain

<Ones different weights at various times” (p. 147).
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Interactional justice also is a criterion for fairmess. Bies and Moag (1986)
identified different criteria people use to judge fairness in communication during the
allocation of resources. They argued that “the inclusion of interactional matters such as
communication might also explain why people feel unfairly treated even though they
would characterize the decision-making procedures and the outcome to be fair” (p. 46).
In an effort to analyze interpersonal communication in terms of fairness and justice, they

had to take into consideration the requirements regarding “proper” communication.

Social Justice Defined by Black Women

An example of social justice defined by Black women is their environmental
activism. In their work to achieve environmental justice, Black women use many
strategies in attempting to make a difference. Some engage in individualistic strategies,
whereas others engage in collective actions. In an essay on working-class female
activists, Krauss (1998) addressed some qualities of Black female activists. She wrote,

African American women’s private work as mothers has traditionally extended to

a more public role in the local community as protectors of the race. As a decade

of African American feminist history has shown, African American women have

historically played a central role in community activism and in dealing with

issues of race and economic injustice. (p. 547)

"These women are grass-roots activists. Through their active role in and concern for their

< ommunities, they acknowledge the environmental injustices they face. These women

Tave been called “race women,” responsible for the racial uplift of their communities
(Gilkes, 1983, p. 547).

Environmental justice is directly linked to other justice theories. Black women

have participated in environmental activity as a reflection of their different experiences
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of class, race, and ethnicity. As Krauss (1998) explained, “These women define their
environmental protests as part of the work that mothers do” (p. 543). She further
explained how family forces these women into action. Their activism stems from “less
privatized, extended family that is open, permeable, and attached to community”

(p. 543).

Unlike White working-class women, Black women recognize how environmental
justice is rooted in race, class, and gender issues. In contrast to their White counterparts,
Black working-class women are not traumatized when they do not see immediate
changes. Krauss (1998) interviewed White women who were fighting for environmental
justice and found that “their politicization is rooted in the deep sense of violation,
betrayal, and hurt they feel when they find that their government will not protect their

families” (p. 454).
On the other hand, Black working-class women begin their involvement with

< mvironmental issues from a different perspective. Krauss (1998) found that Black

o~ ©omen “bring to their protests a political awareness that is grounded in race and that
sE=mares none of the white blue-collar women’s initial trust in democratic institutions”
(> - 546). Black women mistrust the government because they have been victims of racist
P <> X icies throughout their lives. Thus, they see it as their duty to be protectors of the race.
Koaxr—auss recognized that “African American women have historically played a central role
iy <community activism and in dealing with issues of race and economic injustice”

> ~ 547). For these Black women, environmental issues are also about race, class, and

&< yder. According to Krauss, “For female African American activists, environmental
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issues are seen as reflecting environmental racism and linked to other social justice

issues, such as jobs, housing and crime” (p. 548).

Summary

In summary, I utilized Black feminist theory, leadership theories, and justice theories
to aid in understanding the experiences of these Black women middle school principals. The
three themes that emerged from the Black feminist theory were the triple jeopardy of race,
gender, and class; oppression; and silenced voices. The leadership theories section was
organized in four parts: the journey of the middle school, middle school leadership-the
principal, urban schools and leadership, and Black women in school leadership. The justice

theories section laid the foundation for the study by explaining the myth of social justice for

Bilacks and the meaning of social justice for Blacks. The themes that emerged in that section
wWrere class, gender, and education. However, there is a lack of literature in the area of the
T ature of school leadership for social justice as practiced by Black women middle school
= wincipals. Hence, this study is significant because it will add to the literature on Black

“M=~omen who are school leaders and, more specifically, middle school principals.
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CHAPTER 1II

DESIGN AND METHODOLOGY

Methodology: The Narrative

My purpose in this study was to investigate how six Black women middle school
principals defined and addressed racism, sexism, and class inequality as they worked to
create socially just and equitable urban middle schools. Narrative inquiry was the most
appropriate method for carrying out this study. According to Nelson (1993), the
significance of a narrative is that “it is a natural medium since it deals with human
actions and intentions and mediates between the cultural context and the personal
perspective of possibility” (p. 2).

Many educational scholars have used narrative inquiry in their work. For

1mstance, Benham and Cooper (1998) considered narrative inquiries a valuable tool
> «cause “they allow us to understand the world in new ways and help us communicate
I «<w ideas to others” (p. 10). Benham and Cooper believed that in order to “talk
T ®meaningfully about how life experiences shape one’s work as a school leader requires a
S ® O ried approach that is descriptive, personal and concrete” (p. 6).
In their study of nine diverse women school leaders, Benham and Cooper’s
TS/ jonale for using narrative was that “narrative methods might very well be more
re SSSponsive to the researcher’s and practitioner’s intent to bring to the surface those
>« periences that go beyond superficial masks and stereotypes” (p. 7). As Benham and
Q<>oper told the stories of these diverse women school leaders, they became aware of

T\ Gw the women had encountered oppression, either as children or as adults in educational
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bureaucracies and society. As a result, they asserted that “narrative inquiry can . . .
provide school leaders with tacit knowledge of the field as they navigate multiple
realities” (p. 8).

Henry’s (1998) analysis of African Canadian women teachers through narrative
allowed her to “generate theory and raise questions about how Black women teachers’
consciousness and understandings at the intersections of race, class, gender, and culture
contribute to and shape their pedagogical practice” (p. 3). She wanted each narrative to
navigate its own course and explore different themes. Henry believed that each narrative
illustrated “how race and racism, along with gender and class, shape one’s everyday
life—her thoughts, her actions, what she can do or cannot do” (p. 5). Through narrative,
Henry’s aspiration was to “focus on the voices of Black women teachers, neglected and

discounted from educational literature” (p. 8). She used narrative inquiry as a vehicle to
““xefute commonsensical racist and sexist stereotypes of Black women” (p. 9). In the
T arratives, Henry used these African Canadian women teachers’ own words, not editing
t B e transcripts but allowing their voices to be heard. As she wove herself in and out of
t® e narratives by organizing patterns and themes to share with the reader, Henry also
PP X" vided a commentary in an effort to clarify or point out important thematic signposts.
In Lawrence-Lightfoot’s (1994) two decades of research and writing about
T =tters related to education and human experiences, she also used narrative to navigate
hQr studies. She considered her participants and herself to be storytellers who were
w()rking within a powerful cultural tradition of storytelling. Lawrence-Lightfoot wrote,
““"XChe African-American legacy of storytelling infuses these narratives and serves as a

S <urce of deep resonance between us” (p. 606). She supported her contention that the
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Black culture is rooted in stories by stating, “A strong and persistent African-American
tradition links the process of narrative to discovering and attaining identity” (p. 606). It
is through narrative that Lawrence-Lightfoot’s Black storytellers could reveal their life’s
journey. She allowed her participants to be active storytellers and considered them
“modern day griots, perceptive and courageous narrators of personal and cultural
experience” (p. 606) who found storytelling to be a creative process.

Lawrence-Lightfoot asserted that, through storytelling, “these journeyers are
continually strengthened by returning to the source” (p. 606). Despite narrative inquiry’s
having such a positive influence on both the researcher and participants, though,
Lawrence-Lightfoot was aware of moments of silence and resistance during this process.
She acknowledged that, in taking this journey of reconstructing life stories, “there are

always things left unsaid, secrets untold or repressed, skeletons kept closeted. There is in
£ ood storytelling, then, the critical element of restraint and the discipline of disclosure”
Cmp. 612).
Casey (1993) also used narrative in exploring the life histories of women teachers
< meating social justice. Her invitation to create a life history of these women was
S A grpificant to them because they were able to talk about things that were important to
tFxem. Asa result, these women teachers “could not resist the opportunity to talk about
tha § ngs that were so important to them, and once again to tell their stories to a usually
il"~(iifferent world” (p. 13). Casey explained that, “for these women who had never
> pected to write an autobiography, the life history narrative became a task with

Sxa0rmous personal meaning” (p. 17). As a researcher she knew that it was her duty to
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carry their intimate meanings into the public sphere by having mutual trust and respect
for one another.

Researchers have described the strengths as well as the weaknesses of conducting
narrative inquiry. Benham and Cooper (1998) explained that “narrative as research
method provides us with glimpses of previously hidden reflections on school-life
phenomena rather than the traditional quantified external views provided by earlier
studies” (p. 8). They viewed their narrative text as a valuable transformative tool
because it both “informs and transforms our knowledge of school leadership through the
inclusion of diverse voices, those at the margins who have not been heard in the past”
(p. 10). However, Tiemney (1993) warned that understanding the life of an individual
requires “an analysis of the multiple, sometimes opposing edges of truth; the manifold

narrative voices of the person” (pp. 119-120).
Bloom (1998) also identified the pros and cons of narrative. She believed that
X ocusing on women’s lives through their personal narratives is significant because such
T marratives “illuminate the course of a life over time and the relationship between the
& mdividual and society” (p. 146). However, she cautioned researchers about the
I & xmitations of using personal narratives uncritically. As researchers collect and interpret
Y «omen'’s life stories, they must recall that “people are invested in maintaining particular
L <A entities and forms of cohesion of ‘the self™ (p. 146). Therefore, although researchers
T2 «==¢d to approach participants with an empathetic heart and open mind, Bloom cautioned
Thkm at “we must also approach the analysis of narratives with a somewhat skeptical or, at
1Qast, un-idealistic eye, remembering that narratives never are able to represent either an

QA Lbsolute truth or a lived experience” (p. 146).
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A narrative approach has become prevalent in educational research. Narrative is
synonymous with storytelling, which reveals life’s journey through a dynamic
reinterpretation of home, a chance to reconcile roots and destinations (Lawrence-
Lightfoot, 1994). Through narrative, one is able to “organize, articulate, and
communicate what we believe . . . and to reveal, in narrative style, what we have become
as educators” (Jalongo, 1992, p. 69). The present study contributes to the narrative works
of Maenette Benham, Sara Lawrence-Lightfoot, Annette Henry, and Kathleen Casey by
exploring the perspectives of Black women middle school principals in their work to
create socially just and equitable learning environments for children. Because narrative
encourages interacting and establishing trust between researcher and subject, themes and

metaphors emerge as a result of capturing the subjects’ lives and lived experiences.

I Data-Presentation Method: Vignettes

According to Babcock (1972), a vignette is a “short, subtle, compact literary

C ©xmposition” (p. 102). Babcock provided an extensive discussion of vignettes and their
W s age. He said that vignettes “are used in different ways, depending on the intended
PPy wposes” (p. 121). The writing conventions used in educational vignettes “are typical
WXm 20 themselves. . . . Paragraphs are short, sometimes consisting of only one or two
S<mtences. Sentences are often choppy. Occasionally, sentences are not sentences, but
are capitalized phrases or single words. Sometimes items of a grammatical series appear
independent of the mother sentence” (p. 102). In addition, vignettes “vary in their degree

of Subtlety. The intention of the variation is to urge the reader to see only what he will in
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each composition” (p. 102). Babcock further described the characteristics of educational
vignettes. He wrote,

Educational vignettes generally focus on happenings near to education. Most

vignettes are about people and actual events. Names of people have been

changed and made fictitious to protect the innocent. Few educational thoughts
from vignettes are straight moralizing. Most educational vignettes are stories

with concrete examples of people-to-people living. (p. 103).

Engleman, Ellena, and Cooper (1963) provided vignettes on educational issues;
their vignettes concerned the theory and practice of school administration. The writers’
intention was to “open windows at critical points in the whole process of school
administration rather than to treat school administration in totality” (p. xii). In addition,
the researchers’ vignettes were intended to “aid school board members, superintendents,
and other educational leaders in charting a true course for the educational program for

which they are responsible” (p. xii).
Burnet (1986) provided readers with the tools to wend their way through vignettes
o m diverse women. This author gave an overview of the lives of women in migration

fir-o m a historical perspective. Each vignette took the reader on a journey, and the “skilled
interweaving of family, socio-economic and cultural history show[ed] that immigrant and
STt Xmnic women clearly possessed tactics to try to impose their work in the work place, at
holne, or in outside employment” (p. x).

Whereas Babcock (1972) used vignettes in his study as “a vehicle for the
Presentation of school-related ideas to teachers of young children,” my purpose for using
Vigzrettes to portray the lived experiences, views, and philosophies of Black women

middle school principals was to allow the voices of these administrators to be heard.

Thl"Ough the use of vignettes, the voices of the Black school leaders in this study were
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maximized. Black feminist theorists have argued that, too often, Black women’s voices
have been silenced (Carby, 1993; Christian, 1985; Collins, 1990; hooks, 1989; Lorde,
1984).

Babcock’s (1972) use of vignettes was similar in some ways to mine. The
vignettes are “intended to pose generalized topics for the consideration of the reader. No
specific demands are placed on the reader. The only intention is to provide a thought
which each reader may use or discard at his discretion” (p. 103). Im addition, the
vignettes used in Babcock’s study as well as in this one varied from one another.

The vignettes in this study are centered on the lives of Black women middle
school principals. They encompass complex issues of race, class, gender, leadership, and
social justice. Each of the vignettes provides a glimpse into the professional and personal

Iives of these principals. The vignettes contain the views of these. womerr, as seen
through their eyes. Further, the vignettes revolve around the nature of school leadership
FoOr social justice. In this regard, Babcock (1972) described educational vignettes as
““mrxultifaceted, leaving the prime thrust to be judged by the reader. However, all have

S < mmnething in them regarding children” (p. 103).

The Study Sample

Six Black women principals from urban middle schools were selected as the
S@a mmple for this study. The women were selected on the basis of recommendations from
inc i viduals who were familiar with their outstanding work in establishing socially just
annd equitable learning environments for urban children. Some of the women were

T®Commended by colleagues, teachers, other school community members, school district
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officials, and school district superintendents. As I networked and shared my dissertation
proposal with people in the educational sector, they recommended these women to me. I
selected principals whose names were mentioned repeatedly by various people who knew
of their work. This verified the significant impression they had made on the larger
community.

In addition, each of the women met the following criteria for inclusion in this
study:

1. Identified herself as African American or Black.

2. Was between 45 and 65 years of age. Black female administrators tend to be
older than male administrators, and most women are in their middle 40s to middle 50s
before they become administrators (Doughty, 1980).

3. Was currently a middle school principal in an urban setting.

4. Had been identified by the school community or the broader community for

I er educational contributions and work toward bringing about social change.

I explored the life stories of these six Black women to understand how they
A < fhined and addressed racism, sexism, and class inequality as they worked to create
S <ially just and equitable urban middle schools. 1 also investigated the organizational
A i Ferences, personal culture and history, and leadership expectations that influenced
th e se women as they worked to bring about social change. In carrying out the study, I
di mot focus on the principals’ entire lives but rather examined specific aspects of their
Pr© Fessional and personal experiences and work as they attempted to create socially just

and egquitable learning environments for children.
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I sent each of the principals selected for the study a letter introducing myself and
the nature of the study. I assured the potential subjects that I would make every effort to
maintain their anonymity and ensure the confidentiality of their responses. Included with

the introductory letter was a consent form, which the women were asked to sign

(Appendix A).
Data-Collection Methods
Interviews

Three interviews, each of which lasted 1 to 2 hours, were conducted with each
Black woman middle school principal who participated in the study. The purpose of
these interviews was to gather information on the subject’s life history, experiences, and
learning as an educator, as well as the connections between her work and her life. 1
b ased the interview protocol on those used by Benham (1995), Colflesh (1996), Phendla
C 1999), and Sanders-Lawson (2000), although I adapted the interview questions for these
P>Aauxticular participants. (See Appendix B for the interview protocol.) Fontana and Frey
C X 994) saw interviews as “a way to reach groups and individuals who have been ignored,
O > pressed, and/or forgotten” (p. 368). In their interviews, feminists have been finding
O x| history to be a powerful tool. As Gluck (1984) wrote, “Refusing to be rendered
ha SStorically voiceless any longer, women are creating a new history—using our own

V> jices and experiences” (p. 222).

During the interviews, I became the learner as these women shared their personal
arad professional experiences with me. As the principals responded to questions from the

IN-depth interview protocol, I took careful notes on their answers as well as their facial
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expressions and gestures. With the subjects’ permission, I also tape recorded the
interviews in case I needed to check my notes later for accuracy. The women were in
control of their vignettes and could choose what they wanted to share and when they
wanted to end the interview. Occasionally, someone wanted to strike a comment she had
made or asked me to turn off the tape recorder so she could talk candidly about personal
experiences that she did not want made public.

The interviews were held in a variety of locations. I met a couple of principals at
restaurants where they could give me their undivided attention. Other women felt more
comfortable in their offices, where their secretaries had been instructed not to disturb
them during our interviews. Still other interviews took place in secluded conference
rooms and offices that were private and free of distractions. Regardless of the location of

the interviews, they were learning atmospheres in which I listened intently and observed

the women’s gestures as they shared their experiences and philosophies with me.

L bservations
Data also were collected through observations of these Black women middle

S <= Thool principals in their work environments. Observing these women’s interactions
"1 th teachers, parents, students, community members, and other staff members enabled
I € to better understand their activities in pursuit of socially just and equitable learning
ST vironments for children. According to Adler and Adler (1994), “Qualitative observers
are ot bound . . . by predetermined categories of measurement or response, but are free
'O search for concepts or categories that appear meaningful to subjects” (p. 378). These

WTi ters also stressed the significance of combining observation with other methods. They
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argued that observations are valuable as an “alternate source of data for enhancing cross-
checking or triangulation against information gathered through other means” (p. 382).
Through observation, the researcher is able to gain information about the subjects’
environment and interactions.

Collecting data through observations afforded me an opportunity to get a better
perspective on each Black woman middle school principal. I was able to see the
complexity and simplicity of the principals’ diverse interactions with others in their
school communities and jotted down my observations in a notebook. All of the
principals felt comfortable with my observing them and encouraged me to arrive before
our interviews and group dialogues and to stay after these interactions to gain a better
perspective on them. The women continued to carry on their daily tasks, despite my

presence. On only a few occasions did the principals ask their staff members whether it
wvas all right for me to be present during a personal conversation. None of those staff
xmembers objected to my being there. After these observations, I found a private area
> 1 thout distractions so that I could add to and clarify my notes while the observations
%~ <re clear in my mind.

Some researchers have found field notes (researcher journals) and memoirs to be
l'1'Elpful during the data analysis. Fontana and Frey (1994) agreed with Lofland (1971)
thaat “regardless of the circumstances one ought to take notes regularly and promptly,
[&txd] write everything down, no matter how unimportant it may seem at the time”

. 368). By taking notes throughout the data-collection phase, I captured the women’s
eI otions and gestures, as well as noting my own interpretations of these actions. Barrie

Thorne (personal communication, September 2, 1992) described these notes as having “a
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private and intimate character.” The researcher’s field notes should contain “full
description, avoiding sociological jargon, staying close to what I saw, while letting my
imagination roam around the event, searching for patterns and larger chains of

significance” (Richardson, 1994, p. 525).

Group Dialogue

Group dialogue was another component of the research process. Group dialogue
allowed me to understand each participant from the perspective of other people who
surrounded the principal in the school environment and her personal life. According to
Fontana and Frey (1994), group dialogues are not meant to replace individual interviews,
but can provide another level of data gathering. They believed that group dialogues have
the advantages of being “inexpensive, data rich, flexible, stimulating to respondents,

recall aiding, and cumulative and elaborative, over and beyond individual responses”
CPp- 365).

I scheduled group dialogues with each principal’s staff to gain clarity on the

P>»xancipal from outside sources. The principals assisted me in selecting group-dialogue

P> =a xticipants. After these participants were selected, the principals and I invited them to

P>=a xticipate in the group dialogues; all of them accepted. The principals did not

P& xrticipate in these dialogues. As a result, the more questions I asked, the more

C S amafortable the participants became in answering my inquiries. Numerous times, the

Browup-dialogue participants offered additional information and wanted to stay longer than

OQrx scheduled time.
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The group dialogues were carried out in areas that were conducive to having a
conversation without distractions. Some of the principals let me use their offices,
whereas others arranged for me to use a conference room or an empty classroom. The
selected group of participants shared with me some of their perspectives on the principals
and cited examples of their work to achieve socially just and equitable learning
environments. I tape recorded the dialogue as participants shared information with me; I
also took notes in a journal to capture in detail the voices of the speakers and their
reactions. The group dialogues reinforced the work of these Black women principals and

the respect they received from the school community.

Critical Life Maps
Another data-collection tool that was employed in this study was critical life
rmaps. To construct such a map, each participant was asked to think of the most
ssignificant events that had happened on her journey to her current leadership position.

=S cholars such as Anderson (1988) and Benham and Cooper (1998) have used critical life
T aps in their work. Anderson used such maps in studying narrative accounts of the
TN~ innesota Indian War of 1862. He collected accounts of significant events with the
A== sistance of collaborators and interpreters. Similarly, Benham and Cooper asked
P=articipants in their study to “recount critical incidents in their lives that they felt framed
thheir knowing and practice of leadership” (p. 13). Critical life maps not only provide
in formation on significant events, but also encourage participants to reflect on their life

j‘)'«ll'neys.
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The Black women middle school principals provided multiple interpretations of
their critical life maps. Each map took on a story of its own, through the participant’s
navigation. These principals designed their critical life maps through both written and
oral communication. One principal typed her critical life map on the computer, whereas

others drew a diagram incorporating pictures. Some principals wrote an outline,
including in-depth details. A few principals wanted to share their critical life moments
o rally because they did not have time to write them down, whereas others chose to share

tIxem orally because they thought that was the best way to do justice to those critical life

rmroments. (See Appendix C for an example of a critical life map.)

A\ rtifacts and Documents

The final data-collection tool was analysis of artifacts, documents, personal
jowa rnals and diaries, and meaningful objects. Participants were asked to choose and
€X P lain three artifacts that depicted their leadership. In addition, a varicty of documents
Was collected from each participant as representations of her lcadership in creating
SO ially just and equitable learning environments for children. By analyzing documents
thiayt were important in these women’s lives, I was better able to understand the
Participants as Black women leaders. Hodder (1994) said that document analysis is

ilT'Aportant for qualitative researchers “who wish to explore multiple and conflicting

Voices, differing and interacting interpretations” (p. 394).

Each of the principals shared a variety of artifacts, documents, and meaningful
Objects with me. Some of the women shared artwork such as paintings and figurines as

representations of their leadership, whereas others provided personal and professional
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pictures and yearbooks to represent their work for social justice. Some of the principals
enjoyed this part of the data-collection process so much that they brought in numerous
artifacts and documents throughout our interactions with one another. I took notes about

some of the materials that I could not take with me because of their sentimental value.

Data-Analysis Techniques

The main data-analysis technique used in this study involved developing
< ategories, themes, and patterns to synthesize the data from the interviews, observations,
amnd group dialogues. As a new researcher, I had to go through the data repeatedly, with
amn open mind, to identify themes and patterns. As the analysis continued, I reviewed the
fi e 1d notes (researcher journals), interview transcripts, and other sources. As patterns and
th emes emerged from the data, I developed a coding system and matrices to help in
Ca tegorizing the data. Using codes and matrices was beneficial because it enabled me to
Ma ke comparisons across interviews. I then revised and modified the emerging themes.
Sil‘nilarly, Benham and Cooper (1998) used narrative-type analysis to synthesize the data
from a series of interviews with diverse women, observations, journals, and other
SOwurces. They then developed stories from this synthesis to “describe each woman’s
Urxderstanding of her own career as an administrator, both how it unfolded within her
Cultural and historical context and how she understands her profession as a school leader
today” (p. 13). Many of their participants found the experience to be rewarding because
they could see how they had grown as school leaders by becoming more confident in

e i r thinking and actions.
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In addition, I used Black feminist theory, leadership theories, and justice theories
to help me understand the data. Ilooked through the lenses of these theories to critically
analyze the principals’ work for social justice. Using each of the lenses enabled me to
better understand and critically identify how the literature supported and justified their

actions. Using the lenses also allowed me to be critical of and make amendments to the
tlhemes and categories that were prevalent in the literature. Through writing the
rrarratives, I was able to see areas that were visible through the narratives that affirmed
the theories and areas that opened the window to what had before been invisible.
T herefore, the literature provided me the foundation for critically analyzing the data.

In an effort to evaluate the trustworthiness of the data, I did three things. First, I
sowaght the advice of an expert on the issue of skin color, which emerged as a theme in
thi s study. Dr. Ronald Hall, assistant professor in the David Walker Research Institute at
M 1 chigan State University, provided me with greater insight into the complex issue of
skimn color. He encouraged me to consider how this issue had influenced the Black
WO men principals’ work for social justice and whether it had any bearing on their style of
lezit:lex'ship. As a result of our conversation, I was able to examine the theme more

Cri tically and explored publications that he recommended to assist in analyzing and
COxroborating the data. Second, I had an ongoing conversation with the Black women
M iddle school principals to make sure that I had accurately interpreted what they had
been expressing. These conversations offered them an opportunity to affirm or provide
MO xre jnformation to clarify various issues. Also, this ongoing dialogue afforded me an
opportunity to clarify certain ideas and experiences with the women. Third, I sought the

dviceof my dissertation committee members, who are experts in the field of research.
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They suggested ways to critically analyze the data. These individuals also pointed out
other resources and avenues through which to scrutinize the data.
Thus, as a result of seeking an expert’s advice, having an ongoing conversation
with the women, and seeking the advice of my dissertation committee members, I was
able to triangulate to ensure the trustworthiness of the data. According to Fontana and
Frey (1994),
Many scholars are now realizing that to put one type of interviewing against
another is a futile effort, a leftover from the paradigmatic quantitative/qualitative
hostility of past generations. Thus, an increasing number of researchers are using

multimethod approaches to achieve broader and often better results. . . . In
triangulating, a researcher may use several methods in different combinations.

(p. 373)

Moreover, I used the interview data to develop a narrative relating each Black
W o man middle school principal’s understanding of her own leadership within the
coxtexts of gender, culture, and history. Analysis was done throughout the interview
PTOcess. According to Manning and Cullum-Swan, “The narrative analysis typically
talces the perspective of the teller, rather than that of the society” (p. 465). These authors
€XPlained that “narratives can take many forms, are told in many settings, before many
audiences, and with various degrees of connection to actual events or persons” (p. 465).
As a result, I used vignettes as a way to capture the essence of these women’s work. It
Was important for me as a researcher to use this dissertation as a vehicle for these
WO rmen’s voices to be heard. Through the vignettes, the women’s voices were
M2 1 ntained; however, I edited the transcripts for grammar and to reduce redundancy.

In addition, I employed observations and group dialogue in each participant’s

Shoo) setting. In an effort to get a real sense of the principals’ personalities and
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interactions, I initially scheduled two-hour observation sessions in their schools. As I
followed the principals in their daily activities of meetings and interactions with staff,
students, parents, and family members, I gained a better perspective on these women.
All of the women felt comfortable with my shadowing them and often forgot I was
present. Also, I was able to schedule group dialogues with each principal’s staff to gain
<larity on the principal from outside sources. The principals assisted me in selecting
£zroup-dialogue participants. After these participants were selected, the principals and I
amvited them to participate in the group dialogues; all of them accepted. The group
dialogues took place in private conference areas. The principals did not participate in
these dialogues. As a result, the more questions I asked, the more comfortable the
Participants became in answering my inquiries. Numerous times, the group-dialogue

PAavxticipants offered additional information and wanted to stay longer than our scheduled

tirme,

Ethical Concerns

Some of the ethical concerns involved in conducting qualitative research include
€M suring participants’ right to privacy, protection from harm, and anonymity. Fontana
and Frey (1994) discussed ethical considerations when conducting interviews. They
Cautioned researchers, “Because the objects of inquiry in interviewing are human beings,
€3C treme care must be taken to avoid any harm to them” (p. 372). These participants

Shho uld have their identity protected from physical, emotional, or any other kind of harm.

Fontana and Frey suggested that, “to learn about people we must remember to treat them
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as people, and they will uncover their lives to us” (p. 374). In carrying out this study, I
made every effort to abide by each of the above-mentioned ethical concerns.
Before beginning the data collection, I submitted an outline of the proposed study
to the Michigan State University Committee on Research Involving Human Subjects and
requested their approval to conduct the study. That approval was granted (see
Appendix A). In addition, I spoke with the participants and provided them with an
<pportunity through the data-collection process to voice any concerns they might have.
IMoreover, all of the participants signed consent forms to verify their participation and
u nderstanding of anonymity in this study. Finally, the participants could turn off the tape
recorded any time during the data-collection process to ensure their rights of privacy and

pr-otection from harm.
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CHAPTER IV
FINDINGS: DANCING TO A DIFFERENT BEAT

When a dance performance succeeds, it can transform passive spectators into
active collaborators who may actually feel their bodies moving in sympathy with
the dancers onstage; at such moments, energy flows back and forth between
performers and audience, and exciting, unpredictable things can happen. This
transforming experience is not restricted to the theater. No stage, costumes,
make-up, or music are required for what might be called the impromptu dance
performances of everyday life. (Jonas, 1992, p. 25)
Introduction
In this chapter, I explore the principalship by presenting the vignettes of six Black
w o men middle school principals. Each dancelike vignette entertains the reader through
thhe woman'’s performance to bring about a socially just and equitable learning
ennwvironment. These dancelike vignettes allow the school leaders’ voices to be heard.
Th e women share their leadership journeys in their own voices. As a researcher, I
Wamnted to present the data in such a way as to maintain the subjects’ voices. Collins
¢! S 90) explained that “the overarching theme of finding a voice to express a self-defined
Black woman’s standpoint remains a core theme in Black Feminist thought” (p. 94). As
a result, I reviewed the interview data and framed a vignette for each principal. The
Participants’ transcripts were edited for grammar, clarity, and brevity, but I endeavored to
F®tain the letter and spirit of these women'’s narratives.
In an effort to mask the identities of the six women, I used pseudonyms related to

Vari ous kinds of dance. I came up with the dance metaphor as a way to understand the

Nature of school leadership for social justice as practiced by these Black women middle
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school principals. In this chapter I present vignettes of the women’s growing-up years,
leadership experiences, and inspiration; their ideas about the meaning of leadership,
power, and social justice; and reflections on their philosophies. In addition, I infused the
narrative with my own observations about the nature of these women’s work. My
purpose in participating in each vignette is to provide insight into these women’s lives
and to elucidate common themes that emerged from their conversations.

This chapter is intended to help the reader come to know these women and the
nature of their leadership for social justice. So sit back and enjoy the dance
performances of these women as you read the chapter. The thematic analysis,

conclusions, and recommendations and implications are presented in Chapter V.

The Birth of a Metaphor

As I began my dissertation journey, I thought about how I could best capture the
nature of school leadership for social justice as practiced by Black women middle school
principals. I thought that illuminating their work for social justice by employing a
metaphor would be the best path to take. Through countless days. wecks. and months, |
found myself becoming more absorbed in creating a metaphor than in lctting the
metaphor emerge from the women’s conversations and interactions. As my struggle to
devise a metaphor continued, I found myself overlooking the richness of the data I was
collecting. Although I used a biographical questionnaire, a series of interviews, an
observation, a group dialogue, a critical life map, and a collection of artifacts and objects

as data-collection tools, I was exploring each piece of information separately.
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Unfortunately, though, I was disregarding what these women were really doing as they
created socially just and equitable urban middle schools.

Even so, I shall never forget the day the metaphor of dance surfaced. I was
talking to my mother on the telephone, expressing my enthusiasm for collecting data and
interacting with these phenomenal women who had allowed me to become part of their
world. The more I told my mother about my interactions with and observations of these
women, the more eager I became to capture the essence of their work. My mother was
well aware of my efforts to develop a metaphor to explain these principals’ work for
equitable urban middle schools. During our conversation, she continuously urged me to
verbalize what I was seeing through my data. She kept asking, “What does their work for
social justice look like? What do they look like as they are doing this?” In frustration, I
blurted out, “It looks like they’re dancing!” And suddenly we both became silent. I
knew right then that these women’s metaphor had been born. I exclaimed, “I’m on my
way over. Don’t move!” To this day, I am not sure whether my mother was silent
because she was surprised at my tone of voice or at the intense delivery of this metaphor.

As I grabbed my car keys and my newborn son, Jon-Jon, and drove to her house,
my mind was churning with how each of these women danced and what her dance looked
like. When I arrived at my mother’s house, she was waiting for us in the vestibule, eager
to hear my ideas. Throughout the ensuing conversation, I explained the work of these
women and the dance style I envisioned for each of them. As we talked, we danced each
dance style with the baby, who was oblivious to what had just transpired but enjoyed the
attention nevertheless. After our four-hour dance session, I was eager to get to the

computer and continue to develop this metaphor.
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I telephoned my husband, Jon, and screamed, “I have it! I have the metaphor!

1

They’re dancing! They’re dancing!” Jon was just as excited as | was because he knew
of my obsession with finding a metaphor. He wanted to hear more about each dance
style and encouraged me to write down everything so that I would not forget a single
thought. Jon pressed me to think of the dance styles in various ways. Then he asked me
what the title of Chapter IV was going to be. After pondering this difficult question, I
explained that each of these women was dancing to a different beat. My husband,
mother, and I simultaneously exclaimed, “Dancing to a Different Beat!” I hung up the

telephone, kissed my mother on the cheek, and thanked her as my son and I danced to the

car and drove home.

The Meaning of Dancing

Jonas’s (1992) journey in search of the most appropriate meaning of dance led
him to Keali’inohomoku’s definition. He explained,

After careful consideration, anthropologist Joann Keali’inohomoku has proposed
a somewhat more elaborate definition: “Dance is a transient mode of expression,
performed in a given form and style by the human body moving through space.
Dance occurs through purposefully selected and controlled rhythmic movements;
the resulting phenomenon is recognized as dance both by the performer and the
observing members of a given group. (p. 35)

Through his book Dancing, Jonas found himself adding to the meaning of dancing. He
wrote,

For all its scholarly breadth and depth, the most admirable thing about this
formulation is that it leaves the final decision about what is and what is not dance
to the people with the most at stake: the dancers and their audiences. Even the
most traditional settings, the forms and meanings of dance change when dancers
feel the need to come up with something new, or to alter or adapt something old,
to fit new circumstances. (p. 35)
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One of my favorite descriptions of dancing is Jonas’s statement that dancing is
“charged with power” (p. 17). He claimed that dance, like language, is found in all
human societies. And, like language, dance has power. In the earliest societies, dance
helped people survive—it was a way for communities to learn cooperation in working and
hunting together—and, like today, dance was probably used to communicate and express
feelings that are difficult to convey in any other way (Grau, 1998). Most dance styles are
about the way dancers use their feet. Whether shaped by special shoes or left free,
dancers’ feet determine their basic postures and the movements of a dance. According to
Jonas (1992), “In order to comprehend a dance, we must open ourselves to the culture
from which it springs; conversely, as we begin to gain insight into a dance, we are on a
path to understanding the culture that produced it” (p. 10).

Historically, Blacks have been stereotyped as being natural dancers. In The

African American Encyclopedia (1993), it says that

Although the image of the African American as a natural dancer with innate
rhythm is an enduring stereotype in America, blacks have not had the same access
to dance as a career as have whites. . . . By the 1920's, black dancers had become
familiar on the stage as they performed tap, soft-shoe, and jazz routines. These
styles of dances were considered acceptable for blacks, as such dancers tended to
reinforce the image of the black with natural rhythm who required little or no
training. . . .

Not all people of color, however, were content to limit themselves to
certain styles of dance. In fact, some clearly resented the image of what was
acceptable for them as dancers. The desire of blacks to enter the larger world of
dance in some respects parallels the struggles of African Americans to gain entry
to and recognition in other areas of American life during the twentieth century.
(pp. 407-408)

In this dissertation I do not want to oppress my people by reinforcing the image of
the Black as having “natural rhythm.” Rather, my purpose in using the dancing metaphor

is to provide the reader with a visual image of how these Black women middle school
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principals used multiple complex movements or practices in their work to create socially
just and equitable urban middle schools. The image of these Black women that I want to
portray is that of successful women who challenged prevailing stereotypes as they
contributed to their communities. Similarly, these school leaders performed various
complex choreographed dances in their tireless efforts to achieve leadership for justice.
It is through their personal and professional experiences, likened to their style of dance,
that they had been able to create socially just lcarning environments.

In this study, I viewed dancing as more than just a series of movements
performed in patterns and set to an accompaniment (Grau, 1992). I perceived dancing as
a form of artistic expression that is characterized by movements with a particular goal in
mind. Therefore, dancing in this study symbolized the variety of movements and
maneuvers the principals used in order to create socially just and equitable urban middle
school settings. As a result, I decided to use the names of various kinds of dances to
describe how the women went about creating the desired school settings. For instance,
“Encoded in the form, technique, and structure of every dance are meanings and values
of importance to the dancers and to those who share their view of the world” (Jonas,
1992, p. 17). Moreover, there are many kinds of dances in which people engage. Some
of these dances may be performed as a solo, whereas others are performed in couples or
groups. Dance embraces forms ranging from ballet to religion. The distinctions among
these types of dances are significant in examining the characteristics of the six middle

school principals in this study.
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Introduction to the Principals

When I think of ballet, 1 envision a graceful woman dressed in a pastel-pink
leotard accented by an ornate wrap skirt and wearing satin pointe shoes with satin ribbons
that encircle her feet and ankles. This dancer has an erect posture and holds her head
high with confidence. Her movements convey the illusion of weightlessness as she
performs. What people do not realize is that the ballerina’s techniques have been refined
for decades to create an ideal of beauty.

As I think of this form of dance, I immediately envision the soft-spoken, graceful
principal with the most leadership experience. I named her Ballet because, “while a
classical art is by definition respectful of tradition, ballet is also daring, ambitious, as
restless as the culture from which it springs” (Jonas, 1992, p. 134). Like ballet, this
woman, “under changing circumstances, continue[d] to find beauty in the struggle of the
human body to overcome its limitations, to rise (often literally) above all constraints, and
to leave a clear imprint of its improbable triumphs in the mind of the beholder (Jonas,
1992, p. 134).

Ballet, like the form of dance, had refined her techniques through dedicating her
life to dancing, learning her skills through discipline and years of leadership training,
beginning in childhood. She explained that she was a “born leader” and had always been
that “leader child.” The first time I spoke with her, I recognized that she was, in fact, a
born leader with confidence and strength. For instance, Ballet telephoned me an hour
after someone in her school district had recommended her as a participant in my study.

She assured me she wanted to help me in any way.
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Although our first meeting was at a local mall and I had no idea what Ballet
looked like, as soon as I saw her enter the mall I knew that she was the principal I was
meeting. She glided through the doors and immediately grected me. As we sat in the
food court for our first interview, Ballet took her time and answered each question
precisely and thoroughly.

Ballet continued to be exuberant as she took me on a tour of her school and
introduced me to both staff and students. The principal’s interactions with her school
community were genuine and thoughtful. She spoke every word delicately and softly.
She never changed her tone as she spoke with people on numerous topics. This principal
astounded those who interacted with her. Several teachers confided in me during my
visits that Ballet was an excellent principal who genuinely cared about her students and
staff.

One important characteristic that Ballet exemplified that was similar to that of the
dance was her high standards. Ballet made sure that her school had the same activities
and materials that an upper-class suburban school would have. Just as ballet initially was
for the upper class to enjoy, Ballet had made it possible for her urban students to enjoy
the same activities in which upper-class children participated. For instance, Ballet’s
school had football, baseball, and soccer fields and tennis courts that were strategically
placed on the well-manicured school property. In addition, her students could participate
in other activities, like golf and swimming, at other sites.

At the time of the study, Ballet was 63 years old and had served 30 years in the
same school district. She was the youngest of seven children of Tennessee farmers.

Although the entire family helped with everything that needed to be done on the farm,
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Ballet’s parents made education the highest priority for their children. The youngsters
never had to stay home from school to help harvest the crops. Ballet had dedicated her
life to this dance of social justice and had learned her skills through holding such
positions as a teacher in her hometown and then as a student service assistant, assistant
principal, and principal, all in her current district. She was married and had two

children—a 34-year-old daughter and a 31-year-old son.

Square Dance

The second dance that comes to mind is square dance. When I think of square
dance, I envision people enthusiastically doing Do-si-do’s, Spin Chain the Gears, and
Ferris Wheels as the fiddler announces the calls, directing dancers what to do next. 1
picture a single caller for an entire dance hall, giving calls to large groups of people to
perform. The caller intensely watches in anticipation before giving the next directions to
eager dancers who smile and continue to dance.

According to Parson (1969), square dancing “is the ability of the Icader. referred
to as the ‘caller,’ to apply with perfect rhythmic incantation the *singing’ and ‘patter
calls’ which provide instructions for the dancers to follow” (p. 96). The caller is a leader
because “the spirit and personality injected into these calls account for much of the
vigorous response on the part of the dancers, and rattling off the patters can be compared
with an auctioneer’s efforts to obtain more dollars for the item up for sale” (p. 96).

As I think of this style of dance, I am reminded of the second principal. From our
first meeting at her school, I could tell that she was in control as I observed her giving

orders to her staff. Square Dance stood tall, and people could not help but heed her every
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comment. As | waited for her to signal me to enter her office, Square Dance told one of
her two secretaries to hold her telephone calls, for the other to call a child’s parent, and
for one of the assistant principals to check on a budget issue. Immediately, those three
school participants began responding to her calls.

Square Dance had characteristics similar to those of the dance. She performed
daily rituals that were like the formal techniques and sequences of the dance. This
principal awoke at the same time daily and prepared her morning coffee as she awaited
her morning call from one of her sisters. The consistency of this principal’s home
routine was mirrored at her school. Square Dance maintained order in her school by
setting the tone. Members of the school community respected her and were eager to
please her. Despite her large student population, this principal was able to maintain order
and discipline throughout the school.

At the time of the study, Square Dance was 54 years old and served the same
school district in which she had been educated. She was born and reared in Michigan,
where her father was a carpenter and her mother a secretary. This principal’s relationship
with her two younger sisters was a close one. Some of her previous professional
positions included teacher, unit head, and assistant principal. She was married and had a

33-year-old son.

Jazz Tap

Jazz tap is the dance style that comes to mind as I envision the third principal.
When I reflect on jazz tap, I am mesmerized by the fancy percussive footwork of the

dancer as she marks out precise rhythmic patterns on the floor. This performer wears a
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sophisticated dress that lets the audience see her legs and feet move to the complex beats.
The tap dancer’s shoes are mysterious because they resemble ordinary shoes until the
dancer wants to express a dance through sound. Because metal plates, or taps, are added
to the leather-soled shoes, she can be seen and heard. As I watch a tap dancer perform, I
am captivated by her acrobatic moves and rhythmic patterns. I can see her using
combinations of brush, flap, shuffle, ball change, and cramp roll. One of the great moves
of the tap dancer is appearing to nearly trip herself up. This makes her performance
exciting, as you wonder whether she will stay on her feet until the dance ends.

I named the third woman Jazz Tap because this form of dance has “a long, proud
tradition. It began as the voice of a people who had no other voice” (Johnson, 1999,
p. 55). Johnson claimed that *“Jazz tap is partly a technical skill, but it is also a form of
self-expression that comes from the soul of the dancer” (p. 19). This principal made her
presence known by being both seen and heard at her school, at school board meetings, in
the district office, and in the community. Jazz Tap was an assertive principal who
vocalized her concerns and opinions. When an issue concerned her “babies,” she made
sure that everyone was well aware of her mission to do whatever she needed to do for
those children. I first met Jazz Tap at a principal’s conference at which she was a
speaker. In her energetic and enlightening presentation on her role as an urban principal,
I found this woman to be very straightforward and articulate.

When I conducted the study, Jazz Tap was a confident, serious-looking 59-year-
old. She effectively communicated with her staff and students, whom she affectionately
called her “family.” Despite her stern facial expression, everyone gravitated to this

woman. The students, teachers, and parents were entranced by her musical voice as she
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greeted each member of her school community every morning. This principal’s mission
was to make her school into a family oriented organization. As she strode through the
school, her footsteps echoed from the floor and walls. Whenever someone wanted to find
Jazz Tap in the school, all they had to do was listen for her, regardless of whether she
was in the halls, a classroom, the office, or the auditorium.

In a deep, raspy voice, Jazz Tap constantly challenged her restrictive boundaries
as a principal. Whenever she attended an educational workshop and disagreed with the
presenter, she expressed her views directly to that person; she was not afraid to voice her
opinion. Many of her colleagues in the district knew her as an articulate and confident
principal with a sense of purpose.

Jazz Tap had no hesitancy in articulating her concerns when she called the district
office. Once I was in her office when she asked her secretary to order some resource
materials for her students through the school’s computer system. The secretary informed
her that the computer would not accept the school’s account number for ordering the
materials. Jazz Tap immediately dialed the district’s budget department and asked to
speak to Carol. When the receptionist explained that Carol was unavailable, Jazz Tap
told her to find someone with whom she could discuss her budget. Another supervisor
then came to the phone, and Jazz Tap explained that she needed to order some materials
for her students and that she should be able to do so. After a few minutes on the
telephone, she succeeded in ordering the resource materials she needed.

Jazz Tap had been able to voice her opinion all of her life. The second oldest of
five children, she grew up in an upper-middle-class family in Temple, Texas, where her

parents owned a farm and a hotel. Both of Jazz Tap’s parents died when they were in
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their thirties, and an aunt raised her and her siblings. Jazz Tap had held positions as a
classroom teacher, math lab teacher, reading coordinator, and assistant principal, all in
the same school district. She was divorced and had two sons, who were 32 and 34 years

old.

Modern

As [ envision modern dance, I see an invigorated dancer who is draped with a
light silk tunic gathered only at the breast and hips as her bare feet glide across the floor.
When the dancer moves, the fabric flutters through the air as she twirls and leaps across
the stage. Her movements, based on the natural rhythms of walking, running, and
jumping, are matched to the music. This form of dance is not constricting or inhibiting,
but daring. The modern dancer feels free as she runs across the stage, her upper body
and head bent backward and her arms extended behind her. The audience revels in the
dancer’s fluidity of movement.

I named the fourth principal Modern because she is “nontraditional and is
dedicated to the service of the contemporary man” (Colliers Encyclopedia, 1957, p. 265).
According to this encyclopedia, “If modern dance has no set technique, it nevertheless
has a clear concept of purpose and intelligently exploits—perhaps more than any other
way of dance—the movement possibilities of the human body” (p. 263). This principal
created a variety of movements throughout her school as she asserted herself. Similar to
modern dance, she espoused “the right to follow personal inspiration without catering to
the tastes of some private or institutional patron” (Jonas, 1992, p. 191). Modern

resembled the women who created modern dance because they, too, “were asserting for
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themselves something that poets and painters in the West had come to take for granted by
the ninetcenth century: the right to follow personal inspiration without catering to the
tastes of some private or institutional patron” (Jonas, 1992, p. 191).

Modern embodied the characteristics of the dance style for which I named her.
Her toned, petite body resembled that of a modern dancer. Her movements were quick
and precise. She was perpetually in motion as she leaped from her office, dashed through
the main office for a requisition form, and skipped through the halls to meet with a
teacher. I made the mistake of wearing high heels during our first meeting as Moderm
twirled me from conference room to classroom to office to outside. Although I had
planned to stay for only two hours to conduct our first interview, I found myself part of
her spiraling action of training a new secretary, informing a veteran secretary of an
important call that she was expecting, scheduling a colleague to work part of summer
school, introducing herself to new students who were touring the school, and dismissing
youngsters after school. By the time I left her school that day, my feet were as sore as
those of an untrained dancer trying to keep up with a seasoned performer.

This energetic 48-year-old principal came from a middle-class background.
Although her parents were never married, they respected one another. Her father made a
career out of military service, and her mother was a computer analyst. Modern was born
in Checotah, Oklahoma, the third of seven children. Her previous positions included
teacher, alternative program teacher, and assistant principal. Although Modern began her
educational career by teaching in her hometown, most of her positions had been in the

current school district. This principal had been divorced twice and had no children.
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As I envision a woman and a man moving as a unit, I think of the waltz. This
couple is dressed in formal attire as they dance to the romantic music. The man is
wearing a black tuxedo with tails; a white boutonniere and silk handkerchief accent his
Jacket. His patent leather shoes glide across the floor as he twirls his partner. The
woman is wearing a formal, flowing ballgown. Her coiffure and make-up are flawless.
This couple, who are attuned to each other’s every move, appear to be from society’s
higher echelon.

I named the fifth principal Waltz because she was a well-dressed woman who
faced a partner in a formal embrace to get what she needed for her students, their parents,
and her staff. Her demeanor was regal and sophisticated. As in the dance, Waltz realized
that an audience was observing her every move, so she performed faultlessly. She had
learned through various mentors the importance of dressing appropriately, maintaining
her appearance, and observing rules of etiquette. Similarly, according to Jonas (1996),
“Waltzing for the ruling classes remained embedded in a hierarchical social setting.

Only one couple took the floor at a time. During their few minutes together in the
limelight, the partners (who had been rigorously coached by professional dancing
masters) went through the prescribed figures of a dance” (p. 168). Waltz embraced
various dance partners, depending on what she was seeking to achieve. Thus, at different
times she “danced” with the school superintendent, assistant principal, parents,
community, teachers, and students.

Reversing the characteristic roles in dance of the man leading and the woman

being led, Waltz was the leader in her dance. She was able to gain her partners’ attention
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and lead them in the direction she wanted to dance. On numerous occasions, Waltz
admitted, “I am well aware of the game and I know how to play it. [As a] matter of fact,
I am good at playing the game.” This leader knew how to steer a safe course around the
ballroom. Regardless of her partner’s gender or part in the school system, she was able
to assume a leading role without saying a word. During one of our conversations, Waltz
explained that her school needed certain things in order to run effectively and efficiently,
and she was determined to obtain those items. She said she was involved in numerous
organizations to network and make herself visible. Waltz considered herself the best and
always wanted to be the first to accomplish something.

This 51-year-old principal was the eldest of seven children. Waltz was born and
raised in Little Rock, Arkansas. Her working-class parents were a carpenter/custodian
and a homemaker. After her mother died at a young age, Waltz helped her father raise
her six siblings and another child whom they had adopted. This principal had 33 years of
experience in education and 26 years in her present district, where she had been a teacher

and an assistant principal. A widow, Waltz had two daughters, ages 20 and 24.

Religious

Another form of dance that comes to mind is religious dancing. This form of
dance is a way to praise God through movement and to glorify His name. The
worshipers lift up their hands, not only to express joy but also to praise and worship the
Lord. As ]I reminisce about visiting various churches, I think of a woman wearing a
flowing white dress, her bare feet twirling in spirals to spiritual hymns. Her expression

of joy illuminates the church. The spontaneous movements of rhythmic stomping and
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hopping steps continue through the worship service. Her dancing is biblically based and
spirit filled. The dancer arouses the congregation to praise the Lord. As she dances, the
connection between her soul and body is evident.

I immediately knew that the sixth principal would be named Religious because of
her strong spirituality. Our initial meeting consisted of quoting the Bible, giving praise
to God, and praying together. This principal was filled with love for and devotion to
Jesus Christ. I was touched by her compassion when I told her we would have to
reschedule an interview because my uncle had died. She immediately came around her
desk and clasped my hand and asked if we could pray for my family. Religious asked
God to watch over my family during our time of mourning and to help my aunt and
cousins cope with the death of their husband and father. As we held hands and prayed, a
warm feeling of comfort came to rest in my heart. With tears in my eyes, I thanked
Religious for her compassion. After our meeting, Religious prayed for my safe travel
back home.

I named this principal Religious because “the initiate (who has undergone a long
period of instruction and training) dances to invite a particular god to visit the world of
the living” (Jonas, 1992, p. 37). It was clear that this principal’s spirituality guided her
work to achieve justice through her conversations and interactions with others. On
several occasions, I observed Religious voice her love for God. This principal’s staff and
students were aware of her spirituality and were used to hearing her declare, “God is
good,” “Praise God,” and “Thank you, Jesus.” Religious spoke openly of her religious
conviction, and she prayed and meditated before starting each day in her lcadership role.

Religious also extensively cited Bible passages that related to her work.
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This 45-year-old principal was born in Michigan and grew up as the middle child
in a single-parent, working-class family. After this woman’s parents divorced, her
mother was able to support the family by working and going to school. The deaths of her
mother and husband had greatly affected Religious’s life. She called on her strength in
accepting the principalship a week after her husband died. This woman had been a
teacher, social worker, assistant principal, deputy principal, and principal in the same

district. Religious had two sons, who were 14 and 16 years old at the time of this study.

Summary

Similar to the various expressions of dancing, the six principals who participated
in this study showed that “even in the most traditional settings, the forms and meanings
of dance change when dancers feel the need to come up with something new or to alter or
adapt something old to fit new circumstances” (Jonas, 1992, p. 35). These women
represented various forms of dancing. Insights into their personal characteristics,
including their ages, social background during their formative years, marital status,
educational qualifications, and career experience, are furnished in Table 4.1.

In the following section, vignettes are presented in the voices of the six
participants. Each vignette begins with a quotation that captures the woman’s view of
her work, followed by an exploration of the following aspects of her journey:

(a) growing-up years; (b) leadership; (c) her inspiration; (d) defining leadership, power,
and social justice; and (e) her philosophy. The discussion of each aspect begins with my
own observations. These are followed by the principal’s recounting of her journey, in her

own Voice.
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Table 1: Profiles of the Black women middle school principals.

Name Age Social Background Marital Educational Career

During Formative Years Status Qualifications Experience

Ballet 63 Working-class parents Married B.A,, MA. Taught in
Father: not much formal hometown & held
education; farmer all other positions
Mother: not much in current district
formal education; farmer

Square Dance | 54 Middle-class parents Married B.A,M.A, Held all positions
Father: college (sopho- M.A.+30 in same district
more; carpenter born & raised in
Mother: college (sopho-
more); secretary

Jazz Tap 59 Upper-middle-class Divorced B.A.,, MA. Held all positions
parents in same district
Father: high school;
agricultural experimen-
talist, entrepreneur
Mother: high school;
entrepreneur

Modem 48 Middle-class parents Divorced B.A,, MA. Taught in
Father: high school hometown & held
diploma; military all other positions
Mother: high school in current district
(senior); computer
analyst

Waltz 51 Working-class parents Widowed B.A., M.A. Held all positions
Father: elementary (6th in same district
grade); carpenter/
custodian
Mother: high school (9th
grade); homemaker

Religious 45 Working-class parents Widowed B.A, M.A. Held all positions
Father: high school in same district
diploma; industrial born & raised in
fireman
Mother: registered
nurse; registered nurse
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Vignette One: Ballet

“As public educators we need to find out who we are and where we want to go.
School systems have got to do this, or we are going to lose this battle.”

Growing-Up Years

Researcher’s observations. Ballet was my first participant, and my anxiety was
mounting as I traveled three hours to meet with her. Before leaving on my journey, I had
checked and rechecked to make sure that I had all of my data-collection materials
because I did not want anything to hinder me from gathering as much information as
possible. My first impression of this seasoned principal was that she was soft-spoken and
reserved. As we talked, she became more comfortable with my asking such personal
questions.

When I asked Ballet about her growing-up years, she began to smile as she
reflected on her family. One thing that stood out about her experiences was that her
parents valued education and expected all of their children to get an education. Although
Ballet’s parents were farmers, they know that having a good education would take their
children further in life. Despite her father’s lack of formal education, he knew the
importance of educating Black people to vote and strongly encouraged them to get out
and vote. As Ballet spoke about her father, her eyes glistened and on several occasions
she affectionately referred to him as “Daddy.”

Ballet’s self-esteem was like that of a well-trained dancer. She grew up with the
confidence that she could do anything, regardless of her skin color; she knew that “Black
was great.” She did not allow gender or class stereotypes to keep her from excelling in

school and extracurricular activities. This principal participated in various activities and
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was the president of numerous organizations. As Ballet grew older, her parents instilled
in her the value of helping others. Regardless of whether these people were family or
not, she had to give something back. She even took part in political movements because
she thought it was necessary to voice her concerns.

In her own voice. I grew up in a rural community on a farm where my parents
were farmers. We children all helped with everything that needed to be done on the
farm, but education was always number one. We didn’t have to stay out of school to
harvest crops or anything because my parents always worked around that. My father
didn’t have much education himself, but he saw to it that all of his children received an
education and went to college. We were expected to go to school and do well. There
was no discussion about it. My dad was supportive and would be there when the doors
opened, no matter what was going on.

We didn’t have anything [material], but we had a lot. We were just always very
proud as a family. Independent. I didn’t have any negative feelings. I just thought that I
could do what the next person could do, and I still feel that way. I have always operated
that way, having faith in myself. We grew up in church and we grew up as a strong
family. There wasn’t a feeling of less. We couldn’t feel anything but good. My parents
were very motivational.

My father was a farmer and a great politician. He was always trying to get Black
people to vote by educating them on how important it was for them to vote. I remember
how hard he worked for the Gore family; they have been in Tennessee for a long time.
He was very assertive at motivating Blacks to vote, much more than people are

nowadays. I think he was before his time. We just don’t have those kind of people now.
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We have the NAACP, but they so often get caught up in a different political arena by
being more into their own sclves. But being out there individually for their people, there
are not a lot of people doing that. On the other hand, my mother was the supporter, and
my father was more take care of the home and kids. My father was the voice.

I had an uncle who was a CME bishop, and he just sort of took all of us under his
wing. Our entire family was Methodist. As a matter of fact, there is a Methodist church
in Detroit named after my uncle. He was also a very motivational person, like my father.
Also, I had teachers whom I loved and idolized.

I was always a very active student, more in a leadership capacity. I played a little
athletics because I wanted to, but I was always that leader child. I was a leader on our
school’s student government, yearbook, honor society, and those kinds of organizations
all the way through school. I have been at it for a long time, and 1 don’t stop to think
about it. Even now I am the president of some organizations.

I think the most valuable lesson that I learned growing up was to recognize the
work of people, to be humble, to be helpful, and to share. That is me and who I am. The
work of people stands out the most in my mind, all people, regardless of situations and
circumstances. [ usually can find a way to help others. If nobody else can get it done, I
normally can or I know who to go to, to get it done.

Growing up in Tennessee helped me to know who I was. I think so often our
students are thrust into certain situations and don’t have a good feeling of who they are. I
have students in my school who don’t think they are as good as others. I grew up
knowing that Black was great, knowing that my high school and college were great.

When I stepped into the diverse world, it was not difficult because I was superior myself.
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I’m not saying that growing up in a diverse society is bad, but I think, as Black people,
we missed some basic teaching that we need to do for our children. There are groups that
go to Saturday schools to make sure they know who they are. We don’t do that with
Black children, to keep them truly knowing who they are.

I graduated from college in 1960, and at that time we were heavily involved in
political movements. There were marches and pickets; you were in it. You just did it.
On the college campus, you had to be part of it. We were fighting for our community. 1
felt it was the thing I had to do. You didn’t sit and think about “Do I or don’t I1?”” You
just did it. That’s the way I am now when addressing issues. If I see something that is
not going to be for the betterment of people, I will address it. I think there are pros and
cons, but I think we have to address issues.

I don’t believe that we Blacks as a people did enough for ourselves when the
change came. We fought for the change, we wanted the change, but with change there
are some other processes that must take place, and not enough took placc for us. We
were happy about being able to go to school and about busing. Many pcople have fought
to break down the barriers, but we didn’t as a base of people. We expected everybody to
do something for us. We still are not doing enough to help our own Blacks. The
perception of Black women and Blacks in general was that we were less competent, not
aggressive, and more laid back. I would say less competent would be the biggest
stereotype. Less accepted. That is changing, though, but I think when | was growing up

we were considered less competent because Whites didn’t think we had much to offer.
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Leadership

Researcher’s observations. As Ballet discussed her views on and experiences
with leadership, I envisioned her as a ballerina who had given many performances.
Ballet told me about the many positions she had held in the same school district. I found
it interesting that she had moved to various schools but had stayed in the same district.
She had even been an assistant principal at a particular school, moved to another school,
and returned to her previous school to become its principal. Her dedication to the school
district as well as the school was remarkable. On numerous occasions, she stressed the
point that she loved her school district, school, and students. When I asked her about
retirement, she said she was not going anywhere and that she “would hurt somebody” if
they attempted to remove her from her school. She said she would not even entertain the
idea of retirement until she got her own grandchildren through middle school. Ballet was
able to keep a watchful eye on them because they attended her school.

Along with her school experience, Ballet had been able to be innovative in getting
programs funded for both Black and White students. 1 knew from our conversations that
she was proud of her work to help students. She was well aware of racial tensions and
thought it was necessary to combat this problem. During our conversations, Ballet
expressed her concerns about the structure of middle schools. She believed that middle
schools should include ninth grade because children of that age are too immature to make
the transition to high school.

This principal also believed she should keep abreast of what was going on around
her as she helped students and their families. She wanted to know about changes in

educational laws that might affect her students. Ballet’s concern with how she could
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assist families took precedence in her role as a principal. She provided many activities
for parents and students in order for them to get the support they needed. But she did not
do this alone. Ballet gave most of the credit for these activities to her staff, who worked
collaboratively to make positive things happen in their school. Because of Ballet’s
genuine thoughtfulness, many of her previous students enrolled their children in her
school.

In her own voice. I would say middle school is more demanding than elementary

and high school because a middle school child has to have good knowledge and a
physiological base. [Middle school] is a very difficult area to put together. I have
worked at the elementary, high school, and college levels. It is more difficult to work at
this level, but it is what I want to do. My brother tells me that 1 am crazy, but I think it
takes a special person to be in the middle school. You have to have the right skill to get
the right staff to work with the middle school kids and to be patient. This is the age when
they are really developing emotionally and physically. I don’t think we helped oursclves
when we moved ninth graders and put them into high school. I think we lose more kids
than what people think. They are not ready for a high school mind-set. The adults want
them to come already mature and independent, but they are not ready. That’s why we
lose them.

I studied school law because, as a principal, | wanted to be knowledgeable about
educational laws. You’d better know the law because, if you don’t, you can make a
major mistake that you could regret or end up taking up all of your time trying to work
your way out of it. In fact, I know all of the laws that are coming from the state. 1 don’t

like them, but I know them. For instance, I had to know the recent school code because I
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have to stay abreast in order to work with the mind-set of the law and yet realize that I
am dealing with children. The one piece of the middle school program that bothers me is
expulsion. Schools are expelling kids for normal situations, so I read the law and look at
the situation. I assess how 1 can help the child or the parents and still uphold the law. It
is a fine line. It is easy to kick a kid out of school, but I can’t always do that. Then, if
you are in that tough situation, the laws are always changing. But I must be aware of all
of the new laws that affect my kids.

I developed student-involvement programs for White and Black students to
become more involved so they wouldn’t be at each other’s throats. I got federal funding
to continue that program and chose to work with the most difficult school. The school
was dealing with racial issues because it had been an all-White school and then they
started busing Blacks into that school. So I went into that school along with my
colleagues and put the school together so that [White and Black kids] could learn
together. I got kids involved and had them make decisions about different issues in their
school. I did that until they merged two middle schools and the funding ran out.

I left that position and became the assistant principal at the school where I am
now. I went into this whole new setting and continued working. I am big on student
involvement, even now as the principal at this school. 1 stayed at this school for three
years as an assistant principal; then another opportunity came where I became the
assistant principal at the elementary school and middle school at the same time. It was
difficult being an assistant principal in two schools. However, it worked out because the

principal in one school was so good that she didn’t need me. I was put there because the
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school was out of order, so they thought that I would be needed. However, I was needed
more at the middle school, so I spent most of my time there.

I then started an alternative school. I put that together for students who were not
achieving academically, had poor attendance and behavioral problems. 1 worked as an
assistant in the alternative school for two years. Then I came back to this school when
the principalship became available; I got the job because they wanted me back.

I have been in education for the past 30 years; I will retire out of this place. I
don’t want to go to central office. 1 would hurt somebody. This school is home for me.
I am right here with the kids, and I can give back to the kids here.

The structure in my school is like this: We operate as a full staff, where any
topics are brainstormed by the staff. For instance, the school improvement team makes
recommendations on different issues, and then it goes to the staff for their stamp of
approval. Then from there it begins to happen with those people who want to move it.
They want their students to be great, so they get the movement going. 1 don’t mind
sharing my power; I don’t have to be a part of everything. I give them the power to take
something and run with it. I think that is why I am successful-because I can trust people
to do a job and get it done. 1 am a monitor; I know how to do that and not be dictatorial
because it is going to ultimately come by me anyway.

The staff love to work because I let them work. They feel comfortable running
things by me. [ have to be able, through my staff, to teach a lesson that I want them to
teach in their classrooms. For example, the students learn through my staff the issues of

being timely, not lollygagging, not standing around in the hall drinking coffee. They
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know that when they sce me I am doing something, I am on a mission, I am helping
them.

I see myself as a fairly strong, decisive person. It doesn’t take me all day to make
a decision. I can think it through real quick, and if I nced more time to think it through, I
will take the time. You don’t want people to read you right off or get an upper on you.
You want to ease into the position with your competence and your skills and catch them
off guard and come across as being very profound. If you go in there all bubbly and
volunteering for everything, they can read that right off. If you go in and do your job and
do it well, then people will see that and respect you for it. There is no need to be too
aggressive because you are smarter than they are anyway. You can sit back and still do
the same things; it is just your approach, the way you do it.

I learned that in your professional career you want to stay broad. I have some
really close friends on this staff, but I don’t buddy with them in this professional setting.
We do things once we get out of here, but we keep our work on a professional level;
otherwise it could be detrimental. My brother always told me that you never date
anybody on your staff. That’s a powerful piece of advice—not that [dating a staff
member] is wrong, but you will lose something in the professional arena, especially if the
relationship doesn’t work out.

I have an excellent relationship with the staff and with the parents. We had our
first parent meeting Monday night, and of course you think you might have only six or
seven people at the first meeting. We had a room full of people; we were moving tables,
getting set up. I have an excellent relationship with the constituents of this building and

within the community, and that has come about because I have been in the system for so
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longz - Itis not a huge town, so if I did well for you and your children, now I have your
grara «<Hchildren here. People want to put their kids in this school because I am here. Not
that X am doing any more, but it is a relationship that I have established. It has definitely
help &= d the reputation of the school. A lot of people think this school is like heaven. We
try t<> maintain it, and the staff is proud of it. This is not to say that we are different,
beca wase our kids do get into trouble.

Now that doesn’t mean that there aren’t some staff members who aren’t eager.
As lo ra g as teaching is number one and they are doing their job in the classroom, then I
€an <> with that. There are a few teachers who come to school, teach, and go home. If
they za w—e doing their best in the classroom, then it doesn’t bother me. It’s when they
come,  don’tteach, and go home [that I get upset]. Most of the staff go beyond because
they k< wow it is for the children. Some will do it if I go to them and ask them to do it.
There 50t usually any defiance; they just don’t initiate it. They don’t take ownership

and A« jt, but if I ask, they will do it.

\Her X nspiration

Researcher’s observations. As Ballet danced around the idea of her inspiration,
She expressed that all of her staff were compassionate and concerned about children. As
she reflected on things that had inspired her, Ballet discussed how a White male principal
had not wanted to give her an opportunity to teach in his school because he was looking
for a male teacher. She was well aware of the gender stereotypes that had plagued Black
women. As a matter of fact, she still communicated with the principal who had been

reluctant to give her an opportunity to teach.
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In her own voice. When I came from Tennessce, my husband got a job at a

coma = any by the name of Wilson’s. My first job interview, with a White male principal,
did == <t go as | had planned. He said to me, “You know, I am looking for a man because |
don > & think a woman can do this job.” I don’t know if he meant Black woman or woman
peri © «. But I came here, intervicwed well, and he gave me the job. We still talk about
that. I was a good teacher, and he grew to respect me. He just had wanted a man. |
guesss wwe as Black women have to be so much better than men to get in. Often we prove
ourse 1 ~~es, and then we are able to move on.

My role models have always been people who I thought were concerned about
childe 1 and who were focused on what schools should be about. 1 remember my high
school  principal being about business. 1 also remember receiving advice from other role
mode 1 = while I was in college. They encouraged me to take on various leadership roles.
As 1 < ok on those leadership positions, I enjoyed them more and more. As a result of
those "\ eadership experiences, I knew that being an educational lcader was my calling.

I would say the person who helped me the most in becoming an educational
Ieadﬁ:r was a principal I worked with for a long time. I first worked with him as a student
S€YV i ces coordinator. Although he was the principal, I planned activities and helped with
Student cases. 1 think he did more to help me firm up how to be effective than anyone
else did. We really did wonders together because he was an excellent principal and I had
the other side of it, which was the people side. We balanced each other. That helped me
find exactly where I felt I needed to be. He would always tell me I spent too much time

with one child. He would tell me that I had to process them and get them out. But that

wasn’t me. I wanted to work the problems through. I wanted the change to occur within
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the < hild, rather than saying, “This is your punishment for what you did.” After working
witkx  sstudent services, I became his assistant principal for 11 to 12 years. That experience

help» &= d me know what I wanted to do and how to do it effectively.

Def3 mming [ eadership, Power, and Social Justice

Researcher’s observations. Although Ballet was soft-spoken, she had no problem

voic 1 x1g her thoughts on educating her students. She expected teachers to do their jobs
and e d wcate children. When she visited classrooms, she expected to see children engaged
in coo gerative learning. Ballet expected nothing but the best from both her staff and her
stude ra ®s. As she spoke about her expectations, I could see her reasons for staying at the
school  level. She really wanted to be there, working side by side with the students. This
princi = al advocated collaboration. Ballet knew that her teachers wanted to be responsible
and be= Ljeved they were able to make decisions. She used her power in this creative
ManN&s y and still achieved the desired outcome of educating her students. One of the

chara veristics of the ballerina is her ability to listen to and observe what is going on

aroungd her before interjecting her leadership role.

In her own voice. I define leadership as the ability to establish an environment
Where people want to work, and go beyond what is expected of them. Leaders are able to

St goals that will maximize the institution and get people to want to work and set goals.
\ am all about change. I stay abreast of what is going on; I can adapt to change, and I
know we have to change. 1 constantly involve my staff in what is going to make a good
school for 2000. This doesn’t mean that you change everything. Some basics still need
to remain basic, but you have to keep up with technology. You have to keep up with all
of what is going on with education that will enable students to learn.
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Students are changing; they are coming with so much, so if I were going to try to
opes x—Ate as | operated in the 1960s or 1970s, it would not work. I would sit here and spin
my ~~>wheels. I want to go into the classroom and sec some cooperative learning. I want to
see & Ihat you are skilled in multiple intelligences. It is a myth that all Black teachers can
deal

with Black kids. You have to know kids to be able to care about them. You have to

love what you do. Idon’t want just any Black teacher who comes along. 1 hate to say

that, butldon’t. I’'m looking out for the kids.

The teachers are responsible for teaching the curriculum. I am responsible for
mak 1 r=a g sure that it happens according to the way it has been set up to happen. We have
t0 m < mnitor our own budget, too. 1 don’t like that; I don’t think that is fair. We haven’t
been & zught that; it is a learned skill. I am good with math, but that is a piece that I don’t
like. M don’t think we should have to do it. I think central administrators should be aware
that @ wr job with kids is demanding, so we don’t have time during the day to worry about
the bleget. There are a lot of times I have to take it home in order to make sure that it is
done right.

Power is the ability to affect an organization to bring about needed change and to
™Maximize what it is that you do. I see it as a very important piece and that you have to be
aAble to comment. I see that as power. I guess I like the word “empower” at the same
time because, to be able to empower, you must be able to understand power—not in a
negative sense, not to flaunt it, but as a strength, a firmness, a security, and the ability to
make things happen. I believe in the power, and I use the power.

To have a good school, you have to have good parent involvement. You cannot

have a good school without parents. They are the ones who are going to talk about it and
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gives  your school a good name because something good has happened for them or for
the 1 = children. You have to find ways to get all parents involved. I have never believed
that goarents don’t care about their children. When I hear this I usually address it.
Sorrm «<where there is a place in their heart that you can get to if it relates to their children.
You _just have to get them at a good moment. You have to find that time or that
Oopp > rtunity to get something from them for their children.

The community is very important to what happens in education. We have to
maxi raaize community participation and efforts. 1 think the word “power” itself brings the
negat 1 ~e connotation that they are going to make me do it because they have power over
me. X «ou have to be able to understand power to be able to empower.

Social justice is treating all people right and providing opportunities to everyone
regarcl W ess of their race or gender. Social justice is the right thing happening to all
people= | You know what is right for all people and you do it, as a community, as a school,

or Whiz= tever. What I think would impede my progress would be the way the school
Systexm dictates the way I have to do things. I have learned to operate within the
fr AMmieworks of the system and yet do my thing. Those things happen, and I will fuss
about it and get it out, then keep on trucking. Sometimes you have to sit quietly and shut
YOur mouth and see what is happening.
I get kids from all parts of town. One thing I point out to teachers or counselors is
that this could be the group of kids that represent the school for school activities and
trips. It would be easy to take the first 10 kids you have in mind and write them down as

representatives for the school. But you have to be thinking about kids from the north side
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and £ xom the east side, as well, so this group is represented fairly. You have to think
abo va T what is representative and make sure that this is a well-rounded group.

You have to realize that you need to give kids opportunities. You have to form a
mix t ware, make sure that you are being fair. You have to get the kids in with sports and

crea € « a mind-set within the staff that you accept every student who comes through the
door_ We didn’t design them, but we have to recognize the work of every child. We
want o ur students involved.

There are things that impede but don’t stop me. I’ll find a way to get done what I
know- meeds to be done for the children. Certainly there is the need to get it done faster
and g v m icker. Sometimes you have to take a step back and say, “Okay, how do I get this
done "2 This needs to be done, a roadblock has been thrown,” so you work it through. 1
don’t «are where you are; something or someone will try to get in the way of progress,
but y < v can’t let it.

An example of a roadblock is a situation that occurred recently when I was trying

to keep our library clerk. Some schools decided to cut their libraries and library clerks

VN Of their site base by having management work on their own budgets. The contract of

the library clerk says the person who is cut can bump somebody else. So my excellent

Person was about to be bumped out by a person that I don’t know but that I was told was

Pretty incompetent. Her technology skills were not good, and the library is going high
tech this year. Ihave been fighting that roadblock because the contract and
administration say this will happen, and they are going to let it happen. 1 have had to
leap some hurdles and say, “No, I am not going to accept this person. I don’t know this

person.” I even called this person and said, “I don’t know you and you don’t know me,
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but X have this person that I want in my building.” It is something that shouldn’t happen.
If] = <«e the need to keep a staff member who can move my school forward, there
shows Mdn’t be a way that somebody else can just bump out my staff because the one thing
sch» ©ls need is stability.

I’m not always seeking change for change’s sake. I easily adapt to change
bec aa wuse I know change is necessary. To keep up, you do have to change, and even at my
age, <hange is not hard for me. I just went through an in-service with my staff, dealing
with A iscipline in the classroom. I have to try to help my staff of young people
unde r-=stand that your mind-set must change because new children will come to you with

some  «of the same needs. But your bank of strategies needs to be different to serve the

studemx—wmts with special educational needs.

So it is not hard for me to change. I know that you have to change; technology
has © = ysed us to change. I could say we are not going to do this, we are not going to put
the Y3 ds on the Internet, or we are not going to move to this level. That, to me, would be
too S tagnant; I’m not that kind of person. I can adapt to change. I am not always
Wahting to change because I think those things that are working well can be left alone,
But change needs to be interwoven into what you do.
A part of leadership is the ability to do what needs to be done for the
Organization, and in this case my school is the organization. I realize that I am only a
part of my school; I don’t operate on an island, so pieces have to fit within a school and
must fit within a system. If I get a directive to do something that I don’t necessarily like,

I will ask questions, I will point out pros and cons; then whatever the ultimate decision is
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fro rx my superior, I will do to the best of my ability. I have had to do that as a leader. It
is za == adjustment sometimes to do something that you don’t particularly like.

For example, the last two years our system went overboard with student
ass e ssment. | disagreed with it, but I did it because that is what I had to do. But I never
sto = ped addressing the issue that we were testing too much. In the process, I did all the
test s, got them in on time, organized them, sent them back, and made sure that the staff
did ~w hat they were supposed to do. I would say to my staff, “We are hired into a job and

itis r ot always our philosophy, and we are going to be told some things to do that we
don > & like to do.” We do those things, but it doesn’t mean that we aren’t going to address
therxm _ This year, they have backed off a lot of the tests. We did them, our kids did okay,
and ~=ye kept it positive. I let them know my philosophy that this is what we have to do. I
have 3 philosophy about MEAP [Michigan Educational Assessment Program] tests, but
atth 1 g point it doesn’t matter; I have to do it.

I have some deep feelings about what we are doing, and I don’t know if it is by
desi £n, but it is not good for our students. I don’t like putting my students through it, but
I Nave todoit. The testing has been my biggest piece in the last two years. The district

O ften will listen to me on issues. At the beginning of the school year, they were going to
Yake administrators for the first two days for an in-service. I told them, “Absolutely not!”
Every principal needs to at least go to his or her building first, and meet with the
secretaries. They had it so we were going to go to this nice little place and be in-
serviced. The district did change. | am pretty emphatic, but I have been in the system

probably longer than anybody that I am dealing with. 1 express my views in a
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pro £ €ssional, tactful way. People need to go to the building and get the secretaries
star& «d. 1don’t let much go by without voicing my opinion, and they usually listen.

As a transformational leader, you have to fight and expose and go through the
turrxmoil. You don’t want board members who are so narrow minded as to even go in that
dire <tion. They are not about children, they are about their own personal egos. [ have
sorra € concerns with allocations, but they are not major concerns. We have a lot of waste
in o war district, as in other systems, but this is not an issue that I am going to take on. The
distr-1 <t pays $10,000 per administrator for a swanky in-service, when we could have
gone o one of the air-conditioned high schools and had the same thing. I voiced my
CONC & 1n about that. I thought that was a real waste-$10,000 per person to help three
childm—en. It’s that kind of mentality. You have to be totally about schools and kids, and I
wou 1 «—3 never be put in a position of agreeing to pay $10,000 for this in-service.

You have to be careful that you are not hiring minority staff members just to

TCPY & sent the student population. Rather, you should be selecting competent minorities
Who would be an asset to the school. I don’t have any data or rescarch to back this up,
but think having a bad Black teacher for Black kids is unacceptable. We tend to hold
Sach other in such high esteem that when we are not the models we ought to be, it is
frustrating for Black kids. I don’t think they can deal with an incompetent Black teacher.
We ought to know what we are doing, and we ought to be about those Black kids. If you
get somebody who is not about them, they know it. They realize that some White
teachers are not about them, but if a Black teacher is not about them, it solidifies a
negative image. It hurts Black kids’ esteem because they look at us to boost their self-

image. It affects them differently than having a White teacher.
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1t x» X the allocation of 1monies is fair because a formula is us €d g, geterrae the
amounts of funding, My backgrouand was not one of funding because when I started
eaching, W€ didn’t have anything - Sometimes we are so into money and not productivity
hat our sights g€t focused on it. T here is a lot of money in education, but we still seem
10 be struggling- Money has been flowing out of Was hington, and we aren’t making 2
dent in educatior?: I take the money and do with it what js necessary for my kids. 1don’t
think you need all that money to improve kids’ acadernic achievement.

I have noticed since I've been in education that the White schools always get

much more, but this hasn’t stopped US from doing all thhat we can for the kids- Leaf“"“g
and teaching don ‘talways take money. I can teach ma th with or witpout a comp“‘e"

) . 10
can build students with or without one. I think we can do all that w « Kknow W€ can do

enhance leaming with what we have. Aslong as we sit back and th j i that schoo\ over
{here has more than We do, we are going to be stagnant. Youdo wigp what you have, and
you work 2t getung those things you want to have for your childrep,

1 do think that most policies are helpful because they stem fyrom, i SSUES Of yhar
need to do. We need a plan ora policy. 1 dont see any detrimental or binding Policies "
You can be creative and stay within the policy. If you don’t have some Parameter |
people will bat you around. People and board members have to cover themse]y es with
policies. We have to live within the policies or we don’t have any support. Policy s
only part of the structure, and you have to have structure, especially with liability.

Principals w ho get into trouble are those who choose to do things their way. You can’
. t

do it your w,ay. Your creativity has to be within policy.
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Xp[[/s‘[ . ne

norning, e Tad gotten mad at the Bus driver, who had passed him up at the bus st
e stop

pecause the Kid wasn’t exactly where he was supposed to be. The bus driver just left the

kid in the neighb©rhood, and a nei ghbor brought him to school. I knew nothing about the

incident becaus€ the driver didn’t report it. That afternioon, the boy g0t On the bus and

packhanded the A river, who was fit to be tied. I was in the parking lotat the time, and I

After the boy slapped the driver, he sat down in a seat. The driver

ad I was th€re.
oticed

was gl

got out of his seat, grabbed the kid, and dragged him off the bus. By then 1hadn
d the

{ was two Kids fighting. I Thurried over to the scene, am

the commotion and thought i
g that

driver had just lostit. I sent the kid 1nto the building. Of course, the rule say

can’t hitan adult. T hat calls for a 180-day expulsion. Thatis the rule you are
e

child
put!

supposed 10 abide By . 1 weighed the whole situation. I had a child wh wrong
o wWas i

also had an adult Who was wrong-.

1 immediately got the boy’s parents in t0 the school because | 4iqg
idn’t want them t
0

t mad and brew up trouble. The mother didn’t believe her child had sla
pped the
us

ge

driver, but the kid was definitely wrong. However, the driver had grabbed th
€ kid p
Y the

neck: he hadn’t handled it right. Ididn’t follow any basic rules, but I thought
of 3

creative way to save both the child and the adult. Ihad to meet with the bus
Compap
y

and student services toO explain why 1 didn’t want the kid expelled and the dri
Ver fired.

As aresult, they suspended the driver for three days, and I suspended the kid f;
or eight

days. I kept them apart and the kid off the bus for the
rest of the year. I h
- 1 had to handle it

that way be cause it was all about saving people ;
y people. That poor driver did no
t need to lose his

job, and the poor kid didn’t need to be out of school for 180 days. I figur £ this kid
ed,if thiski
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was going \ & do the same thing again. I could still get him later on.

I £ he ferr oo o about
not getting, ©XPelled, then I had sa v €d him and that was 5 positive res wlt from working

within the systembut not exactly following the ryjes.

Her Philoso h

Research €1s observations. Ballet's str ength and endurance had stood the test of
sime. With her d €dication to the same school district ang school, she had been able tO
look out for her students, parents, and community. When I looked at Ballet, | thought of
a mother who liked to stay home with her children to w atch them grow and develop: Her

commitment set her apart from many principals who had a connectjon to her comm““‘w-
This Black woman believed she had an obligation to her people, ang ghe had the
confidence to carry it out. | commend her dedication to the same s hool district an

patience in waiting, for yob promotions,

In her own YOice. Learning is expanding one’s knowledge Making that reach
from baseline knowledge to something more, something greater. I ;¢ Improve me,. it is
enhancing what you may already know and learning what you May not know. Leaming
never stops; it is an expansion. I have learned to read people. I have learned ¢, learn, |
have come to realize that I need to expand my abilities to comprehend what g 80ing o

g on,
comprehend people, to stay abreast. Those are reasons that | have had to continye

leaming.

I don * know if there is such a thing as a born leader, but I tend to think that |

have some < paracteristics of a good leader. I never took leadership classes_ | don’t
remember a ot of what I 1earned that made me the kind of leader that am_ | just think

that my beiy g about people and recognizing that all people are important hag helped to
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o bilj 3 o1
solidifymy 2 Pllitytobe whol arm. You don’t think of yourself as be Ing 5 feader. You
think of yourselfas doing a job. B Ut people thrust that leadership on you in terms of
what type of leader you are.

I see that my main function is the education of students. None of the other
functions are neaaTly as important as that. Children my, g come here, must learn, must feel
good that they ar € learning, and feel good about moving on to the next level. They have
1o feel comfortab le about doing that. That is the role of the principal-putting the
education of the children first. Children have to be first in a school .

I have to make a conscientious effort to involve all students iy whatever is goin®
on and find a way to meet their interests outside and inside the classroom. W€ do thos®
things that will help all chiildren feel good about their School. We g on’t have kids

running through the building, saying this school stinks and writing - the walls. W is an
effort that you must €Xercise, to get all of your students feeling a rt of the school and
that they are not being left out. 1 do that by using the talents and ¢ )
pertisc of the gyqg
ents
in whatever way 1 can. I'm not going to always pick the same studenes 16 do
| Wha needs
to be done. 1 will have some of them work in the office to assist wjyy, attendan,
. €€ 10 boogy
their egos. 1 will find something that children can do to keep them busy and m
ake lhem
feel good about themselves.
Some schools have one little group of kids who get to do €verything, ang th
’ e
other studens sit back feeling that they are nobodies. That is a conscientious mipg thi
lng
We have 65 @ students in the school, and by November I know the name of every child
1id in
this buildin g1 call them by name and earn their respect. That is my goa]

I’m in the

lunchroom, znd most of the time Kids sit in the same spots and with the Sapme friends
Ime In .
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You find wa>"810 learn their names. You read announcements over tF e P4 sboue
pasketball ©x football or whatever, and that makes them feel good, too.

Black women are seen as Strong, no nonsense, productive, responsive, get the job
done, and comp€tent. But the adv ice that I woulq give them is to make sure they know
who they are, ha Ve aclear definition of their roots, an not jose that regardless of the

setting they are i 1. They must know that they cap alw ays stand tall as a Black womar,
that they don’t ha&Ve to bow down. Be strong and know who you are. It is not that you
are always going to support Black folks. I'think a lot of people think that if you ar¢ 2
Black leader, you are always going tO be for the Black person. [f it is right, you gtand uP
for what is right.
1 think women principals have more demands than males. A male pr'mc'\P"‘\ is
seen as a person who 1s supposed 10 be in that position, so I think there are more dema“ds

on female principals Yo survive. 1have seen male principals, in eleh‘lentary schools
1

dictate to staff and Students. I think it is harder at the secondary |e,, el.

The greater the
demand, the harder the job. Usually Black men ar

st .
en accommOdatlng of thag kind of ; b
(o] Jo
from Black females. They see us as their mothers, who were at horme, W hay
en’t

always been in these jobs. It is just in the last 15to 20 years that we have hag the Kinds
of jobs that keep us at the office until sev.en to nine o’clock at night, and the Black man
hasn’t adjusted to it.
I think the school district is doing a great job of placing more Black Women in
leadership > gsitions. I see us as developing; we are not afraid of the Challenge, We will
take on the ard jobs and do well; that hasn’t always been, but it is becoming the way.

We will step out there and take those top CEO positions. I think that is Why we are
y
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getting mMOT < Black superintendents. They used to b
o :
the job, the 3O gets done faster arad better [than if 5 rZ"Onexxsttent. U Sualyy whers we take
- an were doi .
1 think my contribution has been to help chijqy doing it
nemselves in the right direction and as high as o Wen see that they can move
an . .
who do not have the security and don’t know thejr potentti: go;j I Caf] piekcup ehicEe”
move. At the sa IMe time, | support thos€ Students who are h;ga:l)’lninjt'oy e
otivated and seem '©

have a road
map Of where they want to g0. I pick them 0
up and promote them. [ think mY

skill is to help ki .
p kids see their worth and that they can d
o
i skills are low, I £ | what the next child can do- If
, I find the assistance to help them. ~Yy
person to pick up a child ou have to be a chi\d-oriemed
and move them. You have to kn
even those who curse and oW the w o rth of all of them,
do crazy stuff, and you have to b
this is still 2 child who need . e strong  gpough t0 Kknow that
eds to maximize his or her potential. |
ones” and turning them © 1 enj oy gettin the “pad
around. Sometimes it doesn’t take a lot, b 5
more. All of them are hi . » Ot sometj .
e highly motivated, even the “bad child.” Th etimes it takes
me. WhenlgotoC . Sy all wi .
go hurch, they just gravitate to me; I don’t know 1l graviate to
Wh
respond and com e 1 at I do,
come to me. It is like they want to be in my compan they jq
Y. I .
The part of . . Just lik .
P my job that I like the least is dealing with the maj € Chilgre,,
box filled wi , . ail. I'hate by,
ith all that junk mail. I want to be productive. Ienj haying my
well whi , . - 1enjoy seeing the k;
while they are in the building and thien go on to high school e helidsdo
hearin . chooland dow :
g people in the community say that our school is doi ell. Ilike
ool is doing great thing
S. We buil
t that

repu iOl’l i } i r
> . OU ki
0
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watch themy £2ow. | like to see people better themse|ves: | think that  Is ypu / fe e/ good
) 2l ce goo

sbout, that ¥ @m able to do that.

1 don’t like it when people don’t treat children right. 1don’t like it when parents
don’t respect tea chers; 1 can deal With it, but I can ajso beat the parents down, too, in 3
professional wa s of course. But I think the worst js the Jack of parental support for their
kids. 1 was alw22Ys there for my children, and [ worked. | guess that bothers me a lot. I

think we can mo Ve education if we can move parents to be about their children and t0

reach out to two or three others. It would be wonderfu1 if we could come up With
something creative with parents who are about their chyildren and regch out to others, i
passing it on through networking. Ovenalll love my job, and that> g why | gtill 4o it
always thought that when | got to the point that 1 didn” t like it, | w o uld retire-
When1do retire, 1 would like to work with principals to he ) p them maximz®
their potential. YO ave 1o teach leaders that they must recognize ) oy iren and not
just those whom sO™Me people want to work with because they camn o ready. Yoy
get people to understand that you can move an organization when You have somet:Ve to
for all of the children, those who give you a hard time as well as those who don ng
the person understand the type of leader they are and what they need to do to eﬂha.nc "
that. You have to take the person and scrutinize what type of leader they are and thene
figure out where they need help. That’s what I would like to do when | retire‘work with
principals to help them maximize who they are. You can’t change everybody, byt you
can help pe ople to be more productive.
Through my own experience I've learned that we have to create SOme stability in

education. 7 think we can move it faster and gain respect when we do that | think
_ | think we
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have tot < Pockets of continu ity and stability among educators anc¥ egy aonal
institutions - We don’t sell our product as we should, Everybody has their own agenda.
Sure, you ©an have your art schoo 1 and I can have this, but the overall picture has to be ant
umbrella that th is falls under so thie community a4 business can see who we are. Right
now they don’t Know who we are and where we gre going,

Also, ed t2Cation is becoming SO diluted:; you have your private school, your
charter school. X fthat voucher systern comes in, we are in trouble. Then you have your
Edison project and those businesses thatare in it for dollars. Those people are about
money. I think, as public educators, We¢ need to find owut who we ar e and where we want
to go. School systems hawve to do this, or we are goingz, to lose thig battle. 1 think itis
going to get worse before it gets better. [ think the bigz educationa] orga nizations have 10

do something or pudlic education is not going to survive.

Vignette Two: Square Dance

“] think basically whatever we have needed, 1 have just go,, , afi
look at what the staff and 1 feel is needed to do whatever v e can;;,-a” < gotten jr /
We just go after it.” the Childrey

Growing-Up Years
Researcher’s observations. When I entered Square Dance’ s middle schoo] fo, th
first time, I thought 1 had stumbled across a high school. This huge schoo had i . e
been a high school at one time. As 1 sat in the main office waiting o meet with Square,
Dance, I no gjced that the secretaries were working intently, with little Interaction. The

moment th & principal came out of her office, she gave every i
’ one Specxﬁc di .
irections, and

they all im rpediately began to work on the tasks she had assigned them I h
- gott e
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'\mpress'\on that Square Dance was an efficient principal who liked t <O get things done well

X f i
in advance © deadlines. After S Quare Dance gave her secretaries their instructions, she

signaled m¢ to come to her office.

Square Dance appeared stern as she sat at her desk and listened to me talk about
my dissertation - As we began to discuss her family, she reminisced about how close her
family Was. Sh& Wwas humorous, although she rar ely cracked a smile. This principal truly
enjoyed her fam ily experience and had been greatly influenced by her parents. Although

her parents never pushed her to attend college, they expected her to succee 4. Sa are
Dance and her sisters had to overcorme gender and clas s stereotypes. They greW up

. ) ies
knowing that appearance was jmportant and that they Iad to presen ¢ themselVes as ladi®

at all times. Their mother and grand mother would nev er leave the 1 gyse without thei

hair and make-up done. Square Dance was the same way. Every tjype | met with hef, she
had on a suit, a pe‘fec\ hair-do, and manicured fingernails.

In her own VOice. My sisters and I didn’t realize we were poyo oy uni
were grown. We had a very stable home: mother, father, two sisters_ ang rangy [ we
All of my grandparents lived right here in the city, so [ didn’t have the exporieng. o’:—‘nts
going down South to visit. Family bas always been the main thing for me, ang that jg
carry-over today. My family has never been very large; neither of my parents ¢ ame froa
a large family. Whenever we had family functions, it was always a smal] group, K
Whenever someone had something, we Were automatically there, whether we were

formally inv- jted or not. It was assumed that you were going to be there. A |ot of our
activities ce pqtered around family outings. On Friday nights it was cheap—dyive-ins,

walking in te park, Monopoly—and it was the three of us siblings; we didn »( have
’t av
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anybody but us,

and we relied opy €ach other. Although my sisters aNd | pad our own
friends, the bottorn line Was StIIk the family.
Tr1c s

My parents always 8ive us What ye thought we wanted. You discover
1ot of things y ©u thought YOou wante
that a

> You f¢ally didn’( want. The church has beeny
a stron g part of ou

3 1. We are St .

r Yives,aswe Ul acyy vely involved in the church that we
e raised in. This is the church that My g,y ;. €din 193

wer : .

est member of that church. 1 have no ambitiony to change:
long s

hat is where our ro©Ots are. It’s not like we haven®
that i

t visited different churches, but that is
home. There are people in our church who sil] think 1’'m a chilg because they knew me
ome.

back then. My church is a good, strong foundation that fi
ac .

tls the V'O ids that were created
by the deaths of my parents. Church friends have beep, there SiNnc we were little kids,
and they are still there.

My dad always treated the three of us sisters 55 equals, bug :

d“VI.duals as WC”.
W laugh about lt tOday vy he ] as One’S bi | & thdaya
€

she gog the gift s
but the other two also received something. Like the time it was MY birthq,

Wanted,
and ]
i 0
typewriter that I wanted and they both got bicycles . Although I wy the olde 80t the
y ' . S[’ 1 Was
never responsible for babysitting for my sisters; my parens didn’¢ believe in

thay, Bog,
of my parents worked, and we had a lady who came on Sundsy, Right and ¢,
all week. She oversaw all of us, but I, of course, though; she didn Need to

With us
Watch me
My father was funny. He was the youngest and haq ¢y, older Sisters

He ‘"Ways

C]ajmed he never wanted sons; 1 t . i ou VaIUe l]f .
¢ best

youcan. My father and mother never pushed us to go to college. g, You wer

¢ 80ing 4,
get your Thigh school diploma, there was 10 doubt about it-they Yalued ey cq;

on. We
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When he died, he was the

I like our church because




med very earl>” not to tell 71237 dad that we d
e didn®
idn’t have homewo ¥k because he would

ven and it was Wox
hen N t some, se than our actual
omework. Althou
. gh my mother was

ehold, W€ l<a
rned very ear]y
i y mom and dad

the head of our hous
too, that s
. K you don’t pla
against each other. ™My sisters andlreceiveq only o i
ne whipping in our 1ives and we all
< <ame day. We had d & ’
{ whipped on the e d&y One something real
really crazy- 1 knew better but

go
hat one time was enOU8h, and Daq
never had to whip us again.

Gid it anyway: T

My parents < €t values for uS- For instance, ifyou
wanted somethi
ng, you worked

for it. My dad woul d never accept 1ying. The best lesson 11
earnied was from my dad one

y, with the lying. He had bought abag of cashew n
uts, andI 1ov
ed them. They were

da
n table. 1 would go through the kitchen 20 ti
m es an hour, €ating

sitting on the kitche

cashews every time. So finally, Dad asked me who had been into
the cashews, and !

claimed 1 didn L KaOW - He replied, “You don’thave any idea?”” T~
’ h
en he Jooked 3™

and asked again who had eaten them. There wwas nobody j
the ho
use but hi
m and

tongue
d, «Well, okay.” Then he threw the resy
Orlhc ny t .
S in the

me. He stood there and sai

or you . :
em for you anyway; you did not have 1o |,
Cto n
cr-

trash. He said, “I bought th
it, and that was his phxlosophy. That’s the way he did things. 1 got the 1 Thar s
Cy L. 108y,
much. 1thinkit hurt him just as badly because | lieg age, and e
led to hj
m ;
Insteaq o f

didn’t have to say

admitting that 1 had eaten the cashews.
It wasn’t until May 1967 that 1 had my first experience with
1t raCiSm
,0

New Orleans. My mother’s family Was from there, and when we
went do
wn on B
on

Street I had doors slammed in MY face in some places because of
my co]
or. My c
Ollsi )
n’s

husband, “a/ho was head of the Urban League, explained to me that B
lackg
couldn’t
gO [0

those places. 1had 2 similar experience when we went to the beach
Ch on th
e Gulfof
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ol

. ed was ; s . .
Mexico. It was | 1 ke there AN invigjple line; one side of the peach Was beau tifully

ide was 3 j; .
cleaned, and the other s 'ftered as if SOmeone haqg Just durnped trash. Well, one

. and the oth <r Wwas for B
side was for Whites lackg. Watching Martin Luther King and the
vements, I could 't identify With je;
mo ’

I Just

thouE tit was terrible what they had to go
hrough, and wonde xed whether itreall
thr )

Y wag i
tke thay | fact, 1 can recall thinking that

i t 48e

Image wasn ~ taproblem for me growing Up. I hav e been 510%4 tall since I was

13 years old. My gr-andmother was 6'and my daq Was 6'4", so thought being tall was

the norm. I never realized differently untj] | wasin junior high; by then the girls had

outgrown the boys, and [ would stoop to make myself shorter. I\qy dad told me, “If you

don’t straighten up, I’ 1 going to puta brace onyou.>> The first th; ng I thought of was a

- ’

. 1 brace, so | Straightened up real fast. |t waspy’t an issue _
big meta Ve jug always been

tall, and it was an advantage for me because when I g ot to high g¢

ol, PeOple COUIdSee
me first when 1 entered a room.

Ilearned a lesson from my grandmother, wh o was a very stateyy, | g
a

saw my grandmother during the day without her makeup and jeWeIry and g oy neye,
’ uIl

: . dre
That was something that my sisters and I were taught. we didn’t lounge aro e
u

mother was the same way; she was always fully dressed, gpe alwayg Wore a b - My
over her street clothes, and house shoes. Her hair was always combeg ane Usecoat
never went out in public with rollers in our hair, and we were alway,g fully dresse:h’ N
mother had been raised like that by her mother, and she rajseq my Sisters andme th.
way. The xmoming my mother had her heart attack, she haq g o her Jewelry ang cla |

laid out th ;a( she was going to wear that day. That was the way she OPeraye e
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My sisterss and I Werern ~t raised in a home where the man W34S the boss. My
(&4 B

. retty ev e
parents handled things P nly. It was unygya] to see my father cook, but he taught

{he rest of us to coo¥ including Iy mother,

If Something had to be done, it was done.

voys n the hOUSC,

. * So W :
we didn’t haveany © &irls had to mop floors and take out the

st ~wait fordaddy 0 FO It He gy lived there, t
there,

We co
trash. 00, and our mother

; e W
shouldn’t have to do it all because sh Orked every, day. It was not a household where

er wa
une pETSON Was the Booss. My moth S very calm and rarely got upset over anything.

Daddy was the one everybody thought was loud; he was the jok ester

Leadership
5 ions. S .
Researcher’s Observations.  Square Dance de finitely Made gpe gq)|s at her school.

She expressed her interest in her students and dared qnyone t0 Cha ) lenge her. AtONE time
€ her.

gquare Dance had become frustrated that some stude nts didnot K ave
Much degj
gire t0

\earn. BUL, through her innovations, she shared withh the staff POSS jp le
Ways ¢
O get the

children interested in their education. She had embraced the Cha Ideap, girl
Ir(g
QAnqg

motivated them to continue their education. Despite enduring Criticism £
I’Om
the

Chaldean community, she influenced many parents to let their daughters 2
(o} tO

SchOOl

nstead of focusing on their getting married at 13 or 14 years of age g quar
. D
an

) . . Ce
nonchalantly explained that she did not care if parents were offended by he
T effort
S

because she was thinking about the girls’ best interests. With her (g Stature
4 she d‘d
think she had to be submissive to the Chaldean fathers, who did ot respect not
In
leadership positions.

ln\}luw’n_@l?& The biggest thing I have had to learn s that
Ot every chilg
You

come in ¢ ontact with has the same desires you had as a child. Although
asachild] g,
ed
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r kids doxx ~ ¢ .
to learn, SOMme of” ou have that same Inner drive, and sOME of their parents

-  Youhaw ey
reinforce that att1 tude © show them that this i something they need to know

oW b
or really should want t© kn 2 bouyr,

tand sSecond
When 1taugs ¥t firs 8radeg, for yearg many children came ready and

learn, but ey didn’t have

‘0 any reinfOI'Cem _
eager €nt at home, so 1 had 1o spend the time

: if kids ar,
with them. With ti» at age group, if € not taughy correctly , you break their desire to
m. 1havetold IX®Y¥ teachers that they need to be Careful that homework doesn’t reach

{he point that kids don’t want to leam. You can really turn a kid off with overkill.

we learned that the kids have to be able to trust you, but our children, now even
ore so, don’t have the same drive fromhome. Many do, and it is coming back. Butwe
went through spell for a while Wwhere the parents w eren’t helpin & at all. They started to
3 sthat they made. Forsome itistoo 1gte, but for ¢ .
see the mistake Y a he 8roup thay js coMINg

{hrough now, there may be help for them. But you can’t teach it and cap:
tinstillit, ]te])

ive a child the reason why,

the teachers not t0 8 but just make thep, Want o
0w mor,
€

about something.

We have a significant number of children from other countrieg wh
Om
1

. : am .
to motivate to value education. For instance, some of the Chaldeap, girls g Urying
o

t sCe

education as a key priority because they have arranged marriages, Some of th
Cse gir]
s

' ) ‘ rlCaniZed
and are still adhering to their own cultural practices, the girls are just bj ding 1
€ir tip,
e

just come o school because they have to. If their familjes haven’¢ been Am
e

until their parents find them 2 husband. We had a situation where 8 13.year.o,
= r-o d g]rl
. : Wa
taken out of school to get married. 1am getting better results noy, With the o ] s
€ girls stay;,
g

in school _ and I think the parents are starting to see that you can® t do the
Se arrangeq
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. many Imarri
narriages. Although Y ITiages now are arranged in their ©WN homeland, 1 have
e some O£ th
peen able to encour ag ¢ Chaldean families to allow their girls to continue

) A ‘Whenl first came to .
{neir education. Bu this school 14 years ago, it was not unusual to

il be married
e 8 13- or 14-yeaf’°\d gir aried ang Sent back to her homeland
0 -

=t part, our parents are inge . .

For the mosS P rested in thejr children. There is something
' & 1parents. They 49Nt get as .

about middle scho par Y &€l asinvolved in the actual day-to-day

. of
gunctioning of the < <hool as parents elementary Students do. We could have a parent

. al
meeting, and 1t would not be unusual for nobody to come. Perhaps it is because they are

satisfied, or because they are happPY their child is in middle scho o) gpd they don’t have t0
put in much time. We havea large number of parents who work | .4 with the large
qumber of bused students, we have parents who are unable€ 10 COrpye ¢ school because of

{he distance. Many of our parents have younger children, SO they oo real] edinto
ally tun

the elementary child. That's not unusual; you can look atany dag, acr
OSs the
country.

Her Inspiration

Researcher’s observations. Family was Square Dance’s ingp; ration

> regardleSS of

whether it was blood related or community related.  She spoke intensely ap,
o

Ut her ﬂ"mily

and also her church. The oldest child in her family, she had a cloge bond wj
1t

h her

siblings. Square Dance talked to her sister every day and sometimes more th
Qn op
c

. T e
day. Her commitment to the community was exhibited in her ¢ evotion 1o a
cr chuI_C

. h.

She attended a small church and considered the whole congregatiop her famj)
1y. Thaq
difficulty scheduling appointments with her because she was taking part ;
In numeroy

church activities. 1spoke t0 her husband so often that he felt comfortapg yoy;
e telling me

about thes church activities in which Square Dance was participating
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In her ow 11 voice.

my Paf‘ent > .
equally- As aresult of S’ fair treatmen, of us, | always wanted to treat others
ides MY PAT< nts pe;
the same way. Beside eing my, role models, [ think Doris Jackson, an
English teacher [ had 10 middle school

> alSO ; .
"1SPired me. She was a White woman who
de 1me want to g€t into education.
ma

ed by 4
Indergarten teacher in the school where |
was a sixth grader.

1 nnifer - ...
remember Je Reese bejn £aguiding force and doing a lot of
interesting things at the school. I

Justadmired her 4 nd watched her and learned how to be
a lad)'-

Defining Leadership, Power, and Social Justice

Researcher’s ©bservations.

A e ——

Square Dance ex celled at gety ing why she needed for
her teachers and students, and she did not mind asking forthese ¢ hings H
- Her

philosophy
was, “It doesn’t hurt to ask. Allthey cansay is no.>> This Principal us
, e

. ‘ er ]eadership to
be innovative and get the necessary materials and suapplies for hep schooy

i ies i ishing this goal, she i . r)C"Uﬂl‘erin
some difficulties in accomplishing goal, used various tacticg to ac g

W,
students needed. Square Dance made calls to the CEQ, area SUperintengen, hat pe,
S

. > Qng a
office personnel to ask for what she needed. As she did so, the dancers beg rea
an

her calls.

In her own voice. I define leadership as a guide, ap, €xample, 1, aw
. ' Ay I see
myself as a transformative leader, but only with the help of those aroung
me,

Y0u c
, . , an’
change araything without people’s help. I think there is a need ¢, t

Make 3 | of changes
the midd 1 ¢ school level and alsO in schools in general. Chilgren t at

0
9ay are not the Same
as they were, so you have to change to go along with the type of chi

Id You are working
112
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with. Asamatter of fact

arenoe ¢ .
children we have today € same type of children we hag five or six years ago.
R to cham ge your
n m |
You have tobe willing Ode of Operation tq get to them.
1 g0 back e ven 10Years ago whey, cra

ek first Started coming to the forefront.
ple didn’t knova~” much about it. Mayy, h
Peo

¥ realized 4 person was Stmoking it, but
they didn’t have arxY idea what th

1IMPac,
e WOUId be on the babies bom to pregnant
women who were LRSing crack. We Were wameq that we woy) d possibly have crack

babies. What is int€resting to me 1s that recently they have been starting to look at how

to deal with these children. When they came onte the scene 10 Years ago, nobody spent

any time figuring out how to work witha child who was bomaqqg icted to crack. Thatis

ne of the reasons We have such a new generation o £ children.
o

The}’ are products of what
happened to them, IN many cases, before they were worn. Staff Pe

OPle in gep eral were
not prepared to work with that type of child.

The trend now is to go to more local schoo | authorities Sch o

o Prine ipals ang
CEOs. Although there are things that I can institu t on my own, there are iy
have to be done based on what the CEO considers n¢ policy. The schooy board things thar
CEO make the majority of the decisions for the schog) district, | think now, o and ¢,
that we have a board that is allowing the CEO to make more policies - e seejp

been that the board pretty much made the policies. That pq changeq Can )
e

See the
. , Ceo
making policies more independently, without the boarg S approvg] ang guida
think this board is so tuned in to actually running the district. | think they hq

Nce, | don’,

ve

giVen the
CEO the guthority to do what is necessary. In the past, Superi"‘endents, .
an

ds were tied
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because basicall y everything hag to go throygp the board jnstead
ci
opportunity to make de

F giving therm an
sions Withoyt firsg 8etting approval,

The dictionary defines Power 54 somebod
1

¥ having 3] the control. In reality,
‘)

t true. WInat is pPOWEer~2 Pow er for

that’s no .

What—tq Mmake decisions? Is that power?
3 we want too
thing that
to run every’
Power

We don *¢ have that power. Poweris a burst of
. he to

Power is S ©meone who is 11 t0ty] control, 44 we don’t have

energy.

that. [ don’t think
d power; 1 th]nk you need authority. There are people Wwho sa
you nee s

y they have the
by having tHe authority to do some things .
powef,

i i |
I think those are intertwined words
is just 2 word that S€€mSs to have beer, overplayed ang hatit is too forcefu
H WwWeEer 1
think power d

Everybody,

ven children, has some authority in te s of making decisions. Children
e )

he right to decide whether to leam or not. Teachers have the authority to decide
have the n

: o teac
: but not what they are goingt

e going Yo teach,

how they are g

horitarian position, just different amounts of muthority,
an authoritari >

SOQ

Cm
Ore tha p others
I define social justice as a principal being enytitled to the Sa
efin

me thl'n >
€ as anyone
bably would not have used that term as far as my queg, for oy,
else. 1 proba

Uali, ..
h he staff = for
- at, basically, whatev er the 53 and I the,,,,
school is concerned. I think th “ehy We
it. Our biggest obstacjes have bee,, how
. nd gotten it. my
have just gone after a

nC‘cdcd, )i
. . Ch SO’he[["'ng

) ing to cost and which way we are going to go witp the Money, When I

is going

€lo this
1 i t)’PeWriter cla

1 with an electric Ssro W

the last schoo .

school, we were Om "

re VeI:y

If we think we neeq j,
how we are going to get it and whom to ask fo; help.
figure owa ¢ ho

d of it. Then technology came in and we decided ¢, discard thy, and gq
proud of it.

beautiful media lab. It’s , case of,
technOIOgy, We now have a
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We also needed a gated parking lot. I discussed this with people downtown, and
we got the lot. We needed a PA system, so I called downtown and a man was sent out
and we got one. I don’t have a problem asking for things. All they can do is tell me no,
and if they tell me no they had better give me a good reason. In another instance, the
music teacher wanted choir robes because we were tired of looking at the kids in white
blouses and dark skirts. As a result of her suggestion, we got a choir robe and had the
kids model it. Everyone loved the new look, so we held a pledge drive and raised enough
money to buy robes.

In another instance, our band had no uniforms and had to wear T-shirts for their
performances. When our superintendent saw the band perform, he was impressed with
their playing but said we needed to do something about the T-shirts. First we used
donated uniforms from a suburban school. Although they were not our school colors, the
uniforms were nice looking and we used them for a while. Finally, the staff decided the
band deserved new uniforms. So again we held a fund-raiser and bought the uniforms.

I think the governing body plays a significant role in my school. They set a lot of
the policies that we have to go by, either directly or indirectly. Basically, it is my
responsibility to set the tone. The governing body decides how they want the lower half
of these local schools to operate; they are basically the policy setters. However, they
should be our resources, as well. If they set the policies, then they need to make sure
they have the resources available to help us carry out their plans.

As far as resources go, supplies are naturally ordered; if we don’t have it, we will
get it. We participate in various science and math programs in order to get extra supplies

for our children. When we got our computer lab, I allowed the teachers to take the old
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computers to their classrooms. It was the same with the typewriters—if they wanted them,
they could have them. We have learned to beg. I don’t have a problem asking for
something; if we want it, we ask for it. I've found that a lot of people don’t get things
because they don’t ask. Sometimes I have to use my outside resources to get things. For
instance, the local hospital was putting in a health center. One of the workers was over
there putting in the carpet, and I asked him for some. He said we could have some
carpet, but he couldn’t install it for us, so my husband put it in. If the painters come out
to paint five classrooms, I will get them to paint 10 classrooms. If you are nice to them,
it is amazing what you can get when you ask.

The biggest problem is that our kids have a lot of issues and take a lot of time
trying to resolve them. They need some assistance. About four years ago when they
started busing children over from another school, we ran into problems that we didn’t
have before. That is, the area was heavily populated with gangs. For the first month or
two, kids started to form gangs. We had parent meetings, but I couldn’t control what the
kids did outside of school. But in my school I am in control. They put us in a position
where the schools are trying to solve every difficulty, and we spend a lot of time working
with parents on various problems.

Just recently a mother called to tell me why her daughter wasn’t in school. She
wanted to bring me the hospital papers because she had concerns about them. I told the
ﬁother to talk to her doctor about it, but she didn’t want to. As it turned out, she couldn’t

read. She wanted me to read the papers for her.
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We find the resources we need for our kids and their families. For instance, if
kids need coats and things, we have resources. We just do what we can. We even had a

family burned out of their home, and we got our resources.

Her Philosophy

Researcher’s observations. One thing I found unique about Square Dance was

her sense of community, as evidenced by her staying and working for social justice in the
same school district in which she had been born and educated. Square Dance was proud
of her commitment to her community. She had helped a diverse population of students
by working through cultural and moral differences. Although she had been challenged
by some Chaldean fathers, Square Dance had stood her ground and made the calls.

When [ asked her how she reacted to Chaldean men who had no respect for women in
leadership positions, she humorously replied, “They have learned to deal with it because
I am a Black woman and I’'m not going anywhere.” Square Dance also shared that the
Chaldean men had begun to adjust to sceing her in a leadership role, and they had come
to respect her.

In her own voice. We were raised to be independent, to belicve that nothing can

stop you but yourself. As far as being a Black woman, I am the first Black female
principal here. This school had a Black male principal, and then I think the staff got to
know me because I was an assistant principal for a year before becoming the principal. |
don’t make race an issue in this school because we have a multicultural student
population. I’m not going to say there aren’t some who go home and say negative things,

but that is not acceptable here at school.
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I don’t think my color has stopped me. | may have been one of those who got
into the position during the time when females were being promoted. But I think I earned
it. Idon’t think I got it because 1 was a femalc; it just came about the time when females
were moving along in administrative positions. There is a minor issue of race, but there
is not so much blatant racism. I have dealt with cultures here that are not used to a Black
female being a principal. Some of our Chaldean students were not used to having a
female principal, much less a Black female. Their parents also had to adjust to me
because their culture does not accept females in such positions. But that has not been a
major factor.

There was a situation where we had a parent who had just come here from
another country. In one instance the parent had a difficult attitude to begin with. It was
hard for him to deal with the fact that a Black female was in change, but that was
because, in his culture, the men are the head and the women are not. [ basically told him,
“You have a choice-here it is and here I am.” So that was not a big issue. It is just not
going to be a factor. The kids know it, and they have shared that with their parents.

I found through my experiences that you must always make a decision and stick
by it, right or wrong. The worst thing you can do is not make a decision. Even ifitis
wrong and you admit later that it was wrong, it is better than not making any decision;
that would mess up a lot of things. At lcast you were strong enough to make a decision
instead of saying, “I don’t know.”

Patience is another quality I learned. I learned the significance of being patient
when | was a teacher. Being honest and fair has also been important in my work. Even

when you are getting on a child or an adult, if they understand where you are coming
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from, if you are honest and fair with them, you won’t have problems. I have also learned
the significance of improving myself through learning. You can make yourself learn
some things that don’t pertain to school. You could learn a new game. Another thing,
the more you learn, the more it expands your ability to interact with people. The more
you know, the more people you can interact with on various subjects.

I think that I became an educational leader through a hit-or-miss situation. I think
some of it is ingrained and some of it you learn hands-on. You can learn some things in
the educational process, but some comes with practice. Use common sense based on
things you have learned. I don’t think there is a category of educational learning per se.

I don’t think that can be taught. It’s a common-sense thing. Most of the things that you
deal with in the day-to-day operation of a school revolve around using common sense. |
think a lot of people coming into administration find that a shocker. A lot of the issues I
deal with don’t come from the books. They don’t have books teaching you how to deal
with parents. It’s a common-sense thing. I became a principal because I was willing to
be an active participant inside and outside of school. [ have never been afraid to make or
adapt to changes. Getting involved gave me a lot of experience, especially asking others

what to do and not being afraid to ask people and listen to them.

Vignette Three: Jazz Tap

“I had opportunities for promotions, but I need the hands-on with children. 1
need to be able to touch, feel, and protect. My reward is right there in that
building with those kids."”
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Growing-Up Years

Researcher’s observations. When [ first met Jazz Tap, she gave the impression

that she was aloof. However, it did not take long for me to recognize the sensitive and
compassionate person that she truly was. Jazz Tap was very accommodating as we
scheduled our first interview. She told me to name the place and the time, and she would
change her schedule to meet with me. 1 was amazed by her trust in inviting me to her
home, where she thought we would not be disturbed. She also invited me to interview
her on her boat, which she called her second home. However, I was relieved that we
could not meet at the marina; I probably would not have been able to concentrate because
I am afraid of water.

As [ arrived at Jazz Tap’s beautiful historical home, I was entranced by the
landscape surrounding this miniature castle. When I rang the doorbell, I was greeted by a
relative of Jazz Tap, who explained that the principal had not arrived from work yet, but
that she would be home soon. Just as I was sitting down, Jazz Tap arrived and was
greeted by the most beautiful, well-groomed dogs that I had ever seen. These dogs,
which were the size of small ponies, were friendly and excited to see their mother as she
arrived home from work.

During the first interview, Jazz Tap showed a sensitive side that I shall never
forget. When I asked the principal about some of her growing-up experiences, she
reminisced about how she had been treated because of her light skin color. 1 found
myself feeling her pain as she recalled instances in which she had been called such
derogatory names as “yellow hammer.” As she shared these experiences, Jazz Tap

explained that one reason she felt so much pain was that Blacks had done this to one of
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their own people. As she explained that form of intraracism, tears rolled down her
cheeks. I began to cry as well because, as a brown-skinned African American, I knew
how it felt to be called names. I just did not realize that people with lighter complexions
also had problems being accepted. After our interview, | went home and thought about
Jazz Tap’s pain and how it had affected her.

In her own voice. I grew up in a rural area where we owned a 150-acre farm. In

addition to that, we owned a hotel, restaurant, and barber shop in the city. We had
immigrants working for us during the week, and we lived in the hotel and went to school
from there. On the weekends, we went back out to the farm, and my father would do the
managing of the farm.

Dad went beyond high school, although he never completed college. My mother
never finished high school, but you would never know that from talking to her. She was
the one who ran the business, and Daddy ran the farm. He was an agricultural
experimentalist; he experimented with farm products, mutations of plants. and thosc
kinds of things. He used to be very disappointed with me when he would take me out to
show me off and I didn’t know a tomato plant from a pea. But he would be proud of me
now because I am interested in plants. Although he worked his farm, he would not
allow me to go into the fields.

My father had a weird kind of sense of raising his daughters. He was from a very,
very traditional family, but he had set roles for his daughters to play, and it wasn’t out in
the ficlds. I think some of that could have been protectiveness. When you are in a rural
area, there are a lot of unprotected places. I understand a lot of that now, but I didn’t

then.
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He used to tell us there was nothing that we couldn’t do, and yet there were very
rigid kinds of standards that he had for us. I was not allowed to do certain things, being
the oldest girl. But my sister could do such things as wear pants and climb trees. There
was absolute freedom for her, whereas I could never do those things. I never quite
understood why, except that in the fourth grade I was the same height I am now. I
matured very quickly and then just stopped. I think the protectiveness was because of
that. Everybody always thought I was much older than I actually was.

My aunt and my mother-in-law were both significant in my life. My aunt raised
me because my father died when he was 36 and my mother died at 32. Sometimes you
see things in someone that you know you don’t want to become, and that can be
influential. For instance, my aunt was very passive, whereas my uncle ran the household.
My aunt just went along with things because she wanted everyone to be happy. I knew I
didn’t want that, so just by the nature of her personality, she influenced me not to be like
her. Although I loved her decarly, she wasn’t the model of an adult I wanted to become.

My mother-in-law is a very strong lady. I think our personalities are similar
because my ex-husband always told me that he had married his mother. She had a great
influence on my life and became my second mother. It was not a mother-in-law and
daughter-in-law relationship. We became a real team, and she became my mother for the
second part of my life, especially because I married at the young age of 21. We didn’t
get along when I first came here, but after her first grandchild was born we just became a
team. She loved that child, and I think he solidified our relationship. There was

something significant about her baby having a baby, and we just made a pact. I have a
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mother figure now who is very close to me. She is not much older than I am, but she is
my older figure.

My grandparents were also influential in my life. My maternal grandfather was
old, but he was always around us. I didn’t know that he wasn’t Black until he died, at
age 105. My mother’s family was always ashamed of this. My matemal great-
grandmother was from a very proud Black family who disinherited her for marrying my
grandfather because he was White. Even though Papa and I talked about different
experiences he had coming over on the wagon train, there are so many other tales I wish I
had listened to as a child. I can remember how he rolled his own cigarettes; he still
thought he was the cat’s meow. He was always part of our lives, and it was he who
taught us to be very racist against White people.

I was discriminated against, too, but I never realized the extent of it or how
serious it was. I never grew up thinking about how I looked, although I was called a
“yellow hammer.” The racist things that were said and done to me hurt even more
because they were done not just by Whites, but also by Blacks. I can recall when I got
my first whipping from my father. He did not know what precipitated it, but he heard me
saying to a girl, “Well, you are Black.” I got my first whipping then. He didn’t know
that she had been calling me a “yellow hammer.” 1 don’t know what the hammer part
meant, but I knew it was something that you didn’t want to be. After that, he told me he
was sorry. But he explained that there had been times when people of my complexion
weren’t nice.

I grew up believing I could do anything. I just wasn’t allowed to. I grew up

knowing that I was going to college and that greater things were expected of me. Even
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though there was a gender role for me, I looked at my mother and saw her do a lot of
untraditional things for a woman. Sometimes she would drive the tractor. She even did
small-appliance repairs in our home. So I grew up being taught that I was capable of
doing anything. |

My brothers and sisters and I are a combination of both parents. The love in our
family was evident because I don’t remember there ever being just the five of us in the
house. We always had some other family member residing with us—a cousin or
somebody. My mother was a very giving, loving person. If it wasn’t family, it was a
neighbor’s child that she was helping. That was a model for my life also.

I think I am very hard-nosed, like my father, when it comes to what is right and
wrong. But I think I have both of their personalities. I will cry in a minute, like my
mother did. The compassion, the humility, I got from my mother. From my father, I
learned that if I have to buckle down to something, I will. I look back now and realize
that was really instrumental in helping to raise a brother and sister who were not that
much younger than [ was. The way we were brought up, the oldest child told the others
what to do. When my parents died, that continued.

I don’t think I went through a preteen or adolescent stage. 1 probably would have,
but my parents died and I didn’t have time. They had already instilled the responsibility
for my siblings in me, and I had to carry on their mission, so to speak. I had to be an
adult, but I don’t think I missed out on anything. Although my aunt raised us after my
parents died, I thought I had to raise my siblings. I remember thinking I would quit
school and care for my brothers and sisters, and my aunt said I couldn’t do that. She

explained that that would not be what my parents would have wanted. So she motivated
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me to finish high school. Then she talked me into going to college. She explained that it
would be better for my brothers and sisters if I did that. I had to set an example for the
younger ones. My brother went through a lot of trauma after our parents died, so I had to
set a good example. And my aunt was foolish enough, silly enough, to bc able to

manipulate me to do what she wanted me to do.

Leadership

Researcher’s observations. As I listened to and watched Jazz Tap, I noticed that

she was a strong Black woman who refused to be dcfeated in any way. She often
challenged herself to do more things for her students, whom she affectionately called her
“babies.” This sense of motherhood is prevalent in the Black community. This principal
felt obligated to help these children succeed, because she had seen her own family help
so many people.

She also believed that it was her calling to stay at her school and help as many
students, parents, and teachers as possible. Jazz Tap stated on numerous occasions that
she had had many opportunities for promotions, but she believed that she was needed at
the school level. Her attachment to her school family was evident as she mentored new
teachers, talked with students, and called on parents for their support. She wanted to
make the world a better place by touching as many people’s hearts as possible.

Although Jazz Tap had a sensitive side, one would not like to cross her. Jazz Tap
got very protective of her “babies” and would not allow them to be slighted in any way.
Whenever her babies needed something, she got it by making the need known. One
could really hear the sounds of her dance when she tried to level the playing ficld

between her urban babies and children from affluent suburban school districts.
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In her own voice. I believe that I have received the gift of being a parent and an

even greater gift, my choice of carcers. I never intended to be an educator. I can truly
say that, from the time I began my career in teaching, there hasn’t been a day that I did
not want to go to work. I can’t remember when I missed a day of school; I have to be
awfully sick not to go. I have had opportunities for promotions, but I need the hands-on
with children. I need to be able to touch, feel, hug, and protect them. My reward is right
there in that building with those kids.

I found where my niche was, and I didn’t want to leave it. I can remember when |
didn’t want to leave teaching. I didn’t want to become an administrator, but I was
dragged into that and into being an assistant principal. When I was given the
principalship, I wasn’t that gung-ho about it; I wanted to continue being the assistant
principal. [ interviewed and then was told that I was the principal, but I wasn’t ready.
But now I love my position and the school, and I have to be awfully sick to miss school.
No matter how bad I might feel physically, once I get there [ kind of forget about it. My
attention is then on the kids.

I genuinely love what [ am doing. If I didn’t love what I was doing, I wouldn’t do
it well. There was always that fear that the next move I made, I wouldn’t like it. I think
that is one of the reasons [ stayed as a principal. First of all, I am nearing retirement.
Now I have young teachers whom I am mentoring, and some of them are not ready. So I
stay because I have another task to complete; there is another commitment, there is more
joy there. So when you genuinely love what you are doing, you usually do it well.

I have enjoyed every job that I have had. Every move has been a kick-me-out

kind of thing, and maybe knowing that you do that job well becomes a security blanket. I
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see myself as a very, very intense person when it comes to doing what I think is my
responsibility or my job. There is a great deal of love, but a great deal of myself put into
every job that I have done. Sometimes it has been like giving birth; you just don’t want
to give the baby away.

I have a very strong personality. Many men find that threatening. Also, I am
very plain spoken. I am honest about what I think and feel, and there aren’t a lot of
people who can deal with that. A principal at one of the schools where I was a teacher
thought I was not part of the team because I was so outspoken. But we just
miscommunicated with each other. I focus on the problem, focus on fixing the problem.
There might be a zillion things going on, but my thought is on how I can make it better.

My ex-husband called my teachers my baby crew. My babies now are my
grandchildren. They see me in that role, and I have begun to see myself there. I do love
them; there is a genuine caring. My kids at the previous school where I was an assistant
principal left that school and followed me to this school. I cried like a baby when they
left to go to high school. At their promotional ceremony, I couldn’t get up and say
anything because they were taking my babies. Still, I have about five or six of those kids
who have been with me. One comes from the East Side; his father drops that kid off
every day.

When I was a child, we lived in the city; even though it was urban, it was rural
compared to Detroit. My father transported us to a one-room school house for many
years for the same kind of reason [the father I mentioned drops his son off at my school].
He felt safe with a certain teacher. He thought the teacher, who taught all grades, was so

dynamic. He drove us 40 miles round trip every day, even though he passed other
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schools on the way. I now understand that need to have your children where you know
they are safe and loved.

My parents instilled in us that we must give everything in order to succeed. We
don’t coast in our family. 1 remember something that was said repeatedly in our family:
“You don’t coast unless you are going downhill.” My mother was my best friend. When
she was in the hotel or restaurant working, I was doing something there also. 1 wanted to
because it made me a part of being with her. From the time I was about 10, I was
ordering linens for the hotel and supplies for the restaurant. They let us become a part of
that business, and it was such a natural extension.

I don’t think I went through an adolescent stage. My husband used to tell me that
I was never a child. However, I never felt deprived, although I do know that my
background and upbringing were different from a lot of people’s.

All of us are stakeholders; my staff, my students, my parents, and the community-
at-large arc all partners. Anyone who is involved in the educational process or is affected
by it is a stakeholder. They play as large a role in my school as they choosce to. The
decisions that affect the school arc made by teams and staff, and | try to be as inclusive as
I possibly can. For instance, I don’t do the hiring, but I stand by my tcam members’
decisions. Some stakcholders don’t want to be involved in all operations, but that is fine.
Whatever they feel comfortable doing, that’s fine.

Because the stakeholders play a large role in the school, we must have a shared
vision that moves the children ahead. I have a vision for the school, and it does not differ

from the vision that the district and the state have of my students performing to their
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optimum. All of us involved in that will then determine and develop expectations based
on that.

My major concern with the district is how we use the test results. Hold me
accountable for moving my kids forward. Hold me accountable for one day of
instruction, one day of growth. If I get them in the seventh grade and I move them that
one day ahead, then I have done wonders. It has been shown that achievement and free
lunch go hand in hand. Writers have found a correlation between free lunch and student
achievement. If children are deprived at home of the basic necessities, they are going to
come to me less ready to learn. Hence, [ have to do more to get them ready. Most likely
I am going to do that with fewer resources, but I will be able to move those children
forward. So don’t look at the students I get and expect the same results as with students
from other districts. Yes, | am moving them forward, but don’t judge my effectiveness
by how fast or how far I can move them because I am dealing with a different commodity
altogether.

As a principal, I have to get resources for my children. I do know that when I can
get people to buy in, I can better implement what I want to do. For instance, I am talking
about all the sides that affect my children. I can get coats for my kids. I am always busy
trying to get those resources, such as trying to get my children glasses. I can buy shirts
and have them laundered. I can even provide some of the love, stability, and consistency
and structure these children need, but I cannot provide everything they are missing. God
knows, if I could, I would.

I am plagued with questions like, How do you provide a quiet place for a child to

study? How do you provide a computer at home? How do you give counseling to a child
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who is having economic problems at home? I can refer to social work services, but there
are limitations. With all of the resources in the world, I can’t make that child’s
environment fit with the students that he is being compared to in other districts. I was
telling a friend of mine that I would love to have a residential school so that the kids
would be mine for major care. But what the chance of doing that is, I don’t know.

Maybe when I leave this position, that will be the next way for me.

Her Inspiration

Researcher’s observations. Jazz Tap’s genuine love for children stemmed from
her own experience of coming from a loving family. She remembered her parents
instilling values in her at an early age. Although this principal’s parents died when she
was very young, she had received the support she needed from her extended family. Asa
result, she opened her arms to those around her. Jazz Tap believed that it was her calling
to help others.

In her own voice. I love middle school. That’s supposed to be the crazy stage,

but that’s the stage that I love the best. It is hugs and kisses one minute, and the next
minute you are having an adult conversation and you never know where the kids are
coming from, but they still have honesty. It is helping them to do the things that they
don’t think they can do. That, to me, is the reward. There is just a joy that is
irreplaceable. I don’t see myself transforming, except transforming kids’ attitudes about
themselves.

I have role models, but I think every experience that you have in life teaches you
to be the person you are. Then it becomes how you sell them on the theory. I had a good

female role model as a principal who helped me see the importance of being hands-on.
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I’m sure somewhere back in the mind-set of past experiences you have a lot of things that
get you to a certain point in your life. I believe in being hands-on. As a matter of fact, |
am exhausted today because I taught classes, did lunch duty, and visited classrooms
because my kids were getting a little spacey, so it was necessary to do all of that. That is
hands-on. Can I model what is to be done by being that hands-on person?

One of the things I say to my staff is that we are not bound by job descriptions
here. You walk in one day and see me cleaning the halls, and it is okay for them to take
on the other leadership roles sometimes. What we want to do is run a good, safe,
educationally sound building. That means that my kids know that every adult in this
building loves them and cares about them. Therefore, all of us can tell them to stop
running in the hallway or pick up the paper that they are stepping over. We try to teach
all of them respect by giving them that respect.

I want my school to resemble a family atmosphere. I hope that I am providing
that because I am a family oriented person. We have teams as families. I think to even
equate it to family is positive to me because you grow up to love family, to make
compromises for family, to make adjustments for family, and I hope the center for our

family here at school is our students. I think my staff feels that way, too.

Defining Leadership, Power, and Social Justice

Researcher’s observations. As she defined leadership, Jazz Tap exhibited a
collaborative style. She had transformed her style of leadership over the years. Jazz Tap
explained that her staff wanted to help, but she attempted to take on every task.
However, because she promoted a family atmosphere in the school, her teachers did not

have a problem telling her when she was being too authoritarian and that they wanted to
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work together with her. She explained that it was difficult for her not to have her hands
in every activity.

Jazz Tap said some people found her authoritarian tone to be offensive, although
many did not see that side of her unless someone had done something to one of her
“babies.” When she voiced her opinion, the loud sounds of tap dance permeated the
school, and some people thought she was being a “bitch” that day. But Jazz Tap
explained that, as a female school leader, she had learned to wear the title well.

In her own voice. My definition of leadership is motivating people to reach their

potential, whatever that potential is. That’s how I feel as a leader. 1 would like to think
that, if I change anything, it is people’s attitudes about themselves. Many of us don’t
grow up knowing what our potentials are. Some of us automatically know that and
others don’t. Most very bright people that I have seen don’t see themselves as that. 1
think it is easier to transform these young people to see themselves in a positive light. |
think you can change attitudes about things. So most of the time, I see potential in
people that they don’t see, and I try to bring that potential out. Leadership means just
what it says, to lead by setting examples, by including team members, group decision
making, setting goals and standards, and having high expectations of myself and my
staff.

As a leader, I go out and seek candidates to fit our school family. They become
our family because we do act as a family at our school. I can say, I think this person is a
good prospect. How are they going to fit into the family? What do they know, and are
they willing to go beyond? I love that in them. They have bought into the notion that it

is not my school, but it is our school. They demand say-so, and I love that part of them.
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I know the final vote is mine, and they all know that. But I don’t want the decisions to
totally be mine because, without their input, they don’t have ownership about those
decisions.

For instance, this past year we concentrated on science. That was a group effort
and we scored over the top. 1 am so proud of them because two years ago they told me |
was doing too much directing. They felt that [ was overdirecting or being overly pushy.
That made me do some thinking. We all must continue to grow; it is painful at times, but
we don’t mature without it. I thought they were crushing my leadership style, but I grew
from that, too. That is why it can’t be just my program, it has to be our program. The
area superintendent had been telling all of the principals that. We thought we were doing
it, but we weren’t; I wasn’t letting them feel that they were part of the decision process. |
was telling them everything to do, but they said, “We are professionals, let us do it.” 1
told them they were right, and from that point on I totally backed off.

However, there were times as a leader that I had to be in the forefront. For
example, it is important that you have the kids’ tests ready, and that was it. At the end of
that year, the scores came back and they had bottomed out. They invited me back, and I
was more than happy, even at the sacrifice of our test scores. I wasn’t satisfied with the
scores, but they needed to know that it takes all of us as a team. Now we have become
consolidated.

My definition of social justice has to be broken down into separate words. Social
means all of us together, and the justice part is the fairness of decisions—society decision
making. I think, at my age, where you grew up fighting for justice, for fairness, for

equity, it probably is not so different from what I do as a leader. It is also very easy to
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talk about the social injustices that females have experienced and we still experience; it is
a constant fight. As Black females, we are at the bottom of the pile, often with our own,
as well as with the rest of society. So you are always conscious of that. It is very
unusual in this socicty to find someone who secs you as an equal. I have learned from
being a female administrator that I have to be the mother, the grandmother, the aunt, the
sister. I cannot just be the boss. And so you do what you have to do; you play the role
that you have to play in order to get things done.

By having a succession of male bosses, I learned that the way they operate is
totally different from women. Some of the things men can say and do, we could never
get away with. You learn to wear the title of “bitch” well. In fact, I used to come home
crying when I first became an administrator. 1 could not understand; I had had such good
rapport with staff when I was their peer, but now all of a sudden I had become such a
“bitch.” My husband kept telling me it was only because I was a female. 1 couldn’t
understand that. It was not like I was discriminating; in fact, I am very conscious of not
doing that. That’s just the way it is, he kept telling me. Then I started to accept that.
Now, every time I go through it, [ have my “Mrs. Bitch” sign to wear.

I have seen a transformation in the philosophy of the school district. I look at the
influence that business philosophy has rather than a humanitarian approach, and it does
not set well with me. Educators and education was the balancing act. It was not about
the money. It was not always about what was most effective, it was not always about
what was cost effective, but there were other variables that you had to consider, other
factors that had a direct relationship to whatever decision you were making. Now you

hear the term “bottom line.” They keep saying it is a transformation in a positive sense.
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I don’t know if I always agree with that. As I tell my staff, if you are employed by Ford
and you don’t like the design of the tail light, you don’t change it, you either have to start
your own company or you put in the tail light that the engineer wants.

I find it the same way with the district. Either I buy totally into the philosophy or
I try to influence that philosophy. I am trying to do both. I do feel that I have a lot to
offer. Iam still sure that I am capable of offering rational, logical, balanced decision
making. When I feel that the philosophy is so totally different that I can’t buy into it,
then I won’t be around any more.

Gender plays a big role in the choices that are offered and the perceptions that are
painted and the ones that we grow up with. Education is the same. It wasn’t that long
ago that it was considered a waste for women to go into higher education. So how did it
play a role for me? I happened to have a male figure, my father, in my life who believed
that I could do anything I chose to do. It was a lot of hard work and sacrifice. I also
knew the barriers. Did it shape me? Yes, in different ways. I sec mysclf as a strong
person, and different because of [the barriers I have encountcred]. I don't know whether
having obstacles in your life makes for strength, but I do believe honestly and truly that,
rather than looking at obstacles as problems, I see them as challenges. That is another
way of motivating myself to learn to deal with different challenges.

Power, in terms of individual power, is the right to make choices. That does not
mean always having all the choices available, but the right to make choices based on the
parameters you are in. That is, within a set boundary, I have power to make the choices
that are available to me and I try to make the very best that I can of those available. I

know that I don’t have power over anybody else. I grew up with the adage that you can’t
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change anyone except yourself. That gave me power for me, but that doesn’t extend to
anyone else.

I always feel like I have power because of the way that I define it, and that is to
make certain choices. I can make certain choices and I can make them in isolation, but if
I expect other people to follow me, then I have to be able to sell them on my dreams, my
ideals, my goals. I use my power to motivate them and to kind of prod them along to
where I want them to go. You can’t make lasting change by dictating change.

We have to nurture the whole child. I try to provide the resources that my
children need by finding grants and sponsors. I tell my staff, “Whatever you need to help
you succeed for my kids, ask. The only thing I promise you is that I will not work the
ugly corner of the street.” Other than that, if there is a way humanly to provide
something, I am going to. Sometimes that means going into my own purse. I see the
board as trying to clean up some practices that have not served the district well and not
served the students well. Like I said, we see things from a different perspective. My
scope is much narrower than that of the people sitting down there. So when they change
their operating procedure, I am assuming it is because it was necessary. I don’t fight it;
that’s a waste of energy. [ don’t think they are asking us to deny our kids anything; they
just want us to follow certain procedures in order to get those things.

I know that different districts do not spend equal amounts on students. Do I have
a problem with that? Yes. Every child should be of equal value, but our children need
more because they are missing so much. We have to compensate for their home
environment, personal experiences, and all the rest. I think about how unfair it is that

kids with more are given more per dollar. I could spend my time crying over that, or I
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could spend my time trying to make sure that I effectively use every cent for my kids. 1
would rather spend my time doing that. Crying over what I can’t change is a waste of my
time. I grew up thinking that things are equal in this society, but that belief leads to
nothing but heartache because everything is not equal and neither are people. We don’t
all have the same values; that is unfortunate, but true.

I see the purpose of schooling as preparing children to function as able-bodied
adults, self-confident and productive. I tease my children about being my social security
check, but this is not just teasing. I have a selfish, vested interest in them. If they come
out of here doing well, then I know that somebody out there is going to do well. I want
them to go out there and succeed. Every child who is walking this earth is our
investment in the future; they are going to be there when we get old. I hope that I am

shaping and molding a world that I want to live in, with individuals I like.

Her Philosophy

Researcher’s observations. One of the many things that stands out in my mind as

I think about Jazz Tap is the family wall in her home. That wall was adorned with
pictures of her two sons, herself, extended family members, her staff members, and their
families. When Jazz Tap escorted me out of her home following one of our interviews,
she called my attention to her family wall. At first, I could not remember where I had
seem some of the people in the pictures; it was not until she told me that they worked at
her school that I remembered seeing some of those individuals during one of my visits.
This principal’s sense of home and family was remarkable.

In her own voice. 1 am a Black, almost-60-year-old female, and that has taught

me that all things are a challenge and that I can jump over any hurdle. After all, [ am
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Black, I am a female, I am sitting here in the principal’s office, sitting here working with
the staff, and I am working for my children. All of those things were hurdles or could
have been hurdles. I don’t see them as limitations because if they were, I wouldn’t be
here. Going to college was a hurdle, but it wasn’t limiting. It was just another hurdle to
jump. I may have to go back and take a long start to get over it, but could I make it over
the hurdle? Sure I could. Sometimes it is a problem being a workaholic because I don’t
see where | can’t jump any hurdle. That is self-taught. I think endurance is the lesson
that really has affected me. Don’t give up, don’t quit. I grew up hearing that over and
over. I think it helped to build character, but it also helped to build determination. I
think that’s what it takes sometimes is the determination not to be defeated.

My mother was a professional woman at a time when women weren’t
professionals. She ran a business at a time when women didn’t do that. I have always
had the example of the adults in my life who went beyond the expected. I hope that 1
model that for my babies; I hope that I have modeled an example that they can follow.
The problem with analyzing myself is that sometimes I don’t know when to stop. I am
back in here when I should not be. I keep telling myself that, if I can push myself to do
it, it is going to be okay. It could be a gift, but it can also be a problem.

I consider myself a transformational leader because I assume this kind of leader is
changing or reforming, and being the change agent to whatever is necessary. I think that
if you are a leader and making changes outside and inside your organization, you are
always in transformation. I see change as a challenge and something to look forward to
as motivation. I think, right now, we are operating from a political as well as a

nonpolitical arena and we always have. Right now, a lot of the changes that are going on
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nationally have affected the changes locally, and vice versa. Any time that parameter
changes, it automatically changes where I operate. Sometimes we have to take what is
given to us and reach th‘e goals that we have set. We have to look at how we get a child
from point A to point B. When the district sets goals and objectives, it is my job as the
lcader in this building to move my staff toward a positive result.

I know that I work within a perimeter; nobody has complete freedom. When you
work in an environment where someone else is boss, you always have to adjust and
readjust to whatever those demands are. 1 can make choices, within a perimeter, and I
am satisfied with that. However, I think it is a very difficult task for the CEQ, the board,
anyone in decision making at that level to make wide-ranging decisions that would affect
the district. My perimeter, my scope, and my vision are not at that level at this time. I
have learned how to take what they have given us, a task or a goal, and fit it into this
environment. To me, that is my job. I tell my staff that we are seamstresses. We take
what the board has given us, we look at our students and our parents, and we try to sew
all of that together so it makes a nicely fitting garment.

I think it has to do with your life experiences, the way you analyze, and the
broader perspective of life. Not all of us can be red roses; orange is okay, white is okay,
all of the colors make for the beauty of the blossoming bouquet of flowers. We have to
be different kinds of roses or different kinds of flowers, even, but that doesn’t devalue us.

I see myself as transforming and evolving every day with every experience.
Effective, but evolving, because nothing is consistent. I look forward to change and look
forward to being a better me—a better person, a better principal, a better everything—

because I can change. I have a figurine that I gave my husband, I guess we had been
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married about 20 years. It says, “God isn’t finished with me yet.” I truly feel that every
day I owe it to me and to all those people who so positively affected my life to try to be
better, to be the best person I can be. That comes from leamning each day, from changing

each day, from getting better each day, from the effort to get better each day.

Vignette Four: Modemn

“I am a firm believer that if you keep doing what you have been doing, you are
going to keep getting what you have been getting. "

Growing-Up Years

Researcher’s observations. I knew I was in for a dance lesson when I met
Modem. As soon as I arrived at her school and asked to see Modern, the secretary
directed me across the hall, where she thought Modern was still training a secretary.
Across the hall, the secretary told me that the principal had returned to her office. When
I arrived at the office, the secretary said I had just missed Modern and that she was down
the hall talking to a teacher. When I went down the hall, the teacher told me Modern had
just left and was on her way downstairs. After about 20 minutes of looking for this busy
principal, I found her back in the office across the hall, helping the new secretary enter
students’ names into the computer. When I finally found Modern and introduced myself
to her, she hurriedly told me she would be with me in a moment. I then found myself
following Modern around the school as she performed a variety of tasks. She noticed
that I was unable to keep up with her skips, jumps, and runs, so she looked me over from
head to toe and told me that I should not have worn high heels if I was planning on

keeping up with her.
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When | was finally able to get Modern to sit down in her office, she told me about
her growing-up years. Modern shared with me some very warm and heart-wrenching
personal experiences. She described her mother’s determination that all of her children
went to college. Modern did not want to go to college, but after her mother encouraged
her to try it for a year, she found herself going back. Modern had received a lot of
support from her family, extended family, and the community. Because of that support,
Modern now believed she needed to give something back to others through her
leadership and mentorship.

In her own voice. I have to admit that my mom and dad were never married. 1

had what you could call an extended family, where my mom, grandmother, and aunts-all
those folks—lived around us. If one person saw you do something wrong, they would tell
you right or wrong, and you just couldn’t sneak. It was like having your mom and 10
other moms and dads down the street. Although my parents weren’t married, they kept
having babies. Three of us were from one man, and then the other four siblings were
from another man. But my sisters and brothers don’t claim each other as half brothers
and sisters because my mom raised all of us as one family.

My mother suffered a lot; she had seven kids as a single mom. Although she had
the support of relatives and the extended community, raising seven kids was still a big
job. I guess my mom and dad never taught us to be against one another; I never learned
how not to like any of the others. My mom had enough mother-wit to teach me and my
siblings how to respect my dad for who he was, and we spent weekends with him. It was
difficult because he was an alcoholic. I think my daddy’s family were farmers and had

lots of money. I think they thought their family was too good for my family; they
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thought my mom was going to teach us against them, but she never did. She was always
very nice and taught us how to love and respect him. Yet, they wouldn’t let my dad
marry her, and I think because of that my dad developed a drinking problem.

I went to public school years ago when they had one-room schoolhouses that
were kindergarten through twelfth grade. I remember being in a kindergarten through
eighth-grade classroom where everyone was in the same room. I did get a chance to start
at that school, but when I got to first grade we started to integrate; that had to be about
1959. I remember that first day, being different. I never considered myself
socioeconomically different because we had a lot of love in my community, but then
again, what you don’t know doesn’t hurt you. If you’ve never been anywhere, you don’t
know any better. So when I got to first grade and got ready to go to school, I remember
hearing the older people talking about how difficult it was for them to integrate into the
White schools. So I kind of had this fear about going, and on the first day my mom had
to drag me to the school.

When we got to the school, I noticed it was made of huge rocks-not like bricks
that are mortared together, but huge rocks of all shapes; they were beautiful. There were
two entrances to the school, one on the east side and one on the west side, and the halls
just went straight down. I remember entering on the west side, and my mom was just
dragging me down the hall to get to class. As she was dragging me, I was looking at
those kids and just not wanting to be there, and I bumped my nose on an old, rusty
doorknob, and my nose started bleeding so I got to go home.

I never intended to go to college; being a housewife was sufficient for me. I was

very proud of my mom, and I didn’t mind being like her. But she didn’t have the same
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idea I did. She said, “You will not do this. You will not do as I have done. I want better
for you, so you must spend at least a year in college. You do what you want after that,
but you must go for a year.” I was dreading it because I was in love with my high school
sweetheart. [ was just head over heels in love. So I said, “Oh no, Mom, I don’t want to
go to college. I know what I want, and this is the man.” Well, Mom said no. And when
she spoke, everybody listened. So I ended up going away to college.

When I was growing up, the adults in my life were very significant. Of course, I
thought I was as mature as they were. I used to live with a great-aunt and uncle who
were part of my extended family. I ate and did everything at my mom’s house, but when
it was time to go to bed, I would sleep at the house of my great-aunt and uncle, who lived
in a cabin. They were elderly and needed someone to spend the night with them. So I
would spend the night, but in the moming I’d jump up and run home to shower and get
ready for school. All of those adults meant so much to me. When I think back about
them now, it hurts me so much that I am so far from my nieces and nephews because I
can’t do for them what those people did for me. I mean, in their eyes, I could do no
wrong. If1 did do wrong, they spanked my butt and chastised me real good, and would
do whatever they had to do.

Before I started dating, I used to go to Oklahoma City and stay with my mom’s
married cousin. She was a beautician, and her husband worked at the post office. She
had two kids, one of whom was killed in a car wreck, and I guess she just dedicated her
life to exposing her relatives and other kids to different areas of the United States. She
used to have an organization called Help Other Children’s Club, whose purpose was to

take young children traveling around the country every summer. They had a big blue and
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white Volkswagen bus with a sign on the side that said Help Other Children’s Club, and
we traveled to California, Washington, and Virginia. My mom’s cousin thought she
should expose us to the world, so she would take 10 to 12 youngsters on a trip every
summer. We would stay with her for three months, and during that time we would travel.
On one of our first trips, we went to Washington, D.C., and saw the Tomb of the
Unknown Soldier. My mom would pin some money to the inside of our clothes and send
us on our way. Her cousin would drive us around all summer long. You name a city
where something was going on, and we were there. Right now, that woman is 90 years
old, and I talk to her once a month. She is still driving, doing things like backing up the
exit ramp on the expressway.

I can also remember the Black Power movement when I graduated from college.
It was so ironic because I had attended an integrated‘ school, but Blacks could not teach
there. But when I went back to teach there, two other African Americans were teaching
in that system. The Caucasians could get their paychecks on Friday, but the Black people
had to wait until Monday or even Wednesday for their checks. I refused to humble
myself and wait to get my paycheck days later; I had earned my money and I wanted it
then. The other Blacks were subdued, and they would say, “Oh, no, we aren’t going to
ask them for it,” and I would tell them that was their business, but I was asking for my
check and they were going to give it to me. I would go to the main office and say,
“Today is payday; I’m ready for my money.” They had no problem with giving it to me
if I asked, but I had to ask. These other folks couldn’t believe that I had done that. As a
lifetime member of NAACP, I got the support I needed to be assertive. Even now, I go

to the national conventions every year, and I still support them financially.
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Leadership

Researcher’s observations. Although Modern was very energetic, she did have a
collaborative style of leadership. She devoted all of her time and energy to her job as
principal. Modern told me that she worked so hard that she had lost 20 pounds in the
previous few months because she had constantly been on the run. I had no difficulty
believing that because I could not keep up with her, and I was 17 years her junior. This
principal had been able to cope with the stereotypes about Black women by proving that
she was competent, compassionate, and a hard worker.

In her own voice. I define lecadership as being able to back off and empower

people to do whatever it is that needs to be done. But the leader knows what the desired
direction is and can articulate what direction he or she wants to move people toward.
Sometimes it is a little difficult to get people to move in the same direction as you are
because they aren’t always interested in doing so. As a leader, you may have to let some
of your friends know what it is that you need, and then they will tend to spread the word.
I am a transformative leader, but by the same token I have to take a picture of
what is going on first and then decide what changes need to be made. However, there are
some things that I don’t care about and others that need immediate attention. Like when
I moved here, there were more than 900 children coming in one door. I knew that it
wasn’t going to work and it didn’t make sense to me, so I changed that immediately. As
a result, I assigned sixth, seventh, and eighth graders to specific entrances. I knew winter
was coming, and [ got on the intercom and said to the kids, “It is different for those of
you who have been here, and I understand that it is different, but we are going to have to

figure this thing out so that it works for all of us. I don’t want you standing out in a two-
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mile-long line in the winter time getting wet because we don’t have a canopy or anything
to shelter you from the elements.” The kids were very good with helping me figure it
out.

I don’t do everything. I’'m not perfect and I make mistakes, and we are all going
to make them. But one thing about it, if we continuc to do what we have been doing, we
are going to continue to get what we have been getting. So we have to try new things and
sometimes go completely off the cuff. I’m a risk taker, and if taking a risk is going to
benefit a child, then I am willing to take that risk. That’s how it has been with me all my
life.

As a leader, | had to make some sacrifices in order to take on this leadership
position. I asked my husband, “You know, I’'m going to apply for this job and it is going
to be time consuming, so do you think you can handle it?” He said he could. I told him
that he would have to work with me on this because it usually takes two to three years to
Icarn a job. He reassured me that [ would have his support. Well, as luck would have it,
two years later, it wasn’t quite like he thought it was going to be. So instead of us
growing together and enjoying each other, we grew apart. And I promised myself that I
could do well by myself.

When I first moved here, I had to learn the arca and the surroundings. Because I
am a go-getter, | took the initiative to pursue the principalship. Nothing holds me back.
When [ got my principal job, there were probably people in this district who had been
here for some 20-odd years, just sitting back on their cans thinking, “I should [pursue an
administrative position].” But I'm not one who sits back and says I should do something.

I do it because I don’t want to regret what I could have gotten. That is why it is to my
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advantage that [ say what it is that [ am going to do and I go for it. I don’t think about
the outcome of there maybe being a failure down the way. I assume that I am going to
win under any condition.

I hate to say this, but 1 have worked in three different buildings as an
administrator, and most of our African American men, even the ones I have worked with,
think that African American women get opportunities that they don’t. They think they
have been held down and that African American women have been uplifted in career
ways. African American men get very angry when they see us in these positions because
they think they should be our superiors. The problems that I have had in administration,
and I mean the deep-rooted problems, have been with African American men. That is
unfortunate because I love my brothers and I will do anything for them. But to me, if you
think that you are going to get somewhere for nothing, that’s not going to happen. On
the other hand, I have received the most support from White males. I don’t mean that in
a derogatory way, that they have to touch you, but they just respect you more.

However, I have known a few males, whether Black or White, with gender issues.
There are a lot of people with gender issues who just think that a woman doesn’t have a
right to make a decision that they must follow. When I first started, I used to deal with
this by crying about it; now it doesn’t bother me because I realize it is their ignorance. If
they can’t accept whatever my thoughts are, I can move ahead, without dwelling on it
forever. [ have to be able to think about it, research it, decide what I am going to do, and
move on with it quickly because I get bored. If you aren’t ready to move on with me,
you are going to get left behind because this train is leaving. The men usually realize

that, too, after a while. White men usually say, “This woman knows what she is doing
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and we are going to move ahead.” The people who are apprehensive sit back and think I
don’t know where I am going or what I’m doing and do not know if they want to be a
part of this. Due to determination and experiences of failure, whatever I set my heart on
doing, I am determined to do it. I could sacrifice the world.

So I applied for the job, but the other people in the district had been so used to the
tables not being turned in the way of there being no opportunities. But it was just coming
to a peak where administrators were retiring and positions were available. I, along with
everybody who applied for an assistant principalship that year, got it. Well, of course,
then you hear all the chitchat about *“She is doing this and doing that and screwed her
way to the top.” That’s not what happened, but the opportunity came along and I just
happened to be there. One man said to me, “Pcople wonder how you got to the top.” 1
was so stunned by his statement that I couldn’t even come back with a retort. I went
home that night, called my mom, and told her that another teacher that I had worked with
had said these terrible things. My mom said, “The next time I know you are not going to
let him get away with that.” A little later, he said the same thing to me again, and I said,
“If I remember correctly, your wife got a promotion as well. Is that what she did to get to
the top?” After that he never said another word about it.

The biggest part of my thing is opportunities. When the opportunity presents
itself and you are ready to jump at it without second guessing yourself, it works. But you
must be willing to work for it. Some days I have to do a little bit more. Now I have to
tell you, when I first got into administration, there were many days that I worked

Saturdays and Sundays, especially the first two years until I learned what I was doing.
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My boyfriend now says that I work too much because when I leave here I go home and

work. I just work all the time. I am a workaholic.

Her Inspiration

Researcher’s observations. Giving to her community was a major part of

Modern’s work. She wanted to be able to enhance the lives of others through mentoring.
Modem found herself keeping in touch with so many children that it was clear that she
had influenced them in some way. This principal had a close bond with several of her
students, but one more than the others. She constantly kept in touch with Tiffany. This
former student referred to Modern as “mom, sis, and best friend.” It is clear that their
close friendship had come about from her work as a principal.

In her own voice. My freshman year at the university I took a literature class. 1

will never forget my instructor, Dr. Hudson, a Black woman; I was so impressed with
her. She wasn’t gorgeous or anything; it was just that she was such a professional, dainty
lady. I thought, “The kids in my community deserve to be able to sce somceone like her,
who looks a lot like them, who comes from their community, and who tcaches and sets
goals for them to work toward.” Of course, education plays a big part. but let’s face it,
education is just a process. An educator, to me, really just opens doors and shows you
how to educate yourself. From then on, it is up to you to work at it and move it forward.
I still have kids [who keep in contact with me] and whose mothers still call me. A
young lady by the name of Tiffany continues to keep in touch with me. I met her when I
first came to the district. She graduated from Eastern and works for General Motors
now. We have a very close relationship. As an educational leader, you have to have kids

see that you love and care about them, and that you are interested in whatever they do.
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That’s what motivated me through school and my career, so I think it’s time for me to
give back what was given to me. When Tiffany went off to school, her mom was a single
parent, so I would send her a little gas money, a book, or whatever. It wasn’t much
because I could not afford much, but whatever I could do for her I would. When she
would come home, I would give her a little something to go back to school with. And
I’'m not bragging, by no stretch of the imagination, because whatever little bit that I have
done for her, I certainly know that I can’t do what my folks and the extended community
did for me. But I know that I have a lasting friend, and she is just like my daughter.

Just the other day, Tiffany called me and left me a message: “Hi mom, hi sis, hi
best friend. Give me a call when you can.” At first | thought, who in the world was that?
She used all of those adjectives describing our relationship. Then I thought that those are
the kinds of relationships that you need to build with kids to let them know that you care
about what they do. The reward comes when they are successful in their educational

endeavor. That’s when you know that you have made a difference.

Defining [ eadership, Power, and Justice

Researcher’s observations. Modemn’s strength was exhibited through her personal
and professional experiences. She was a Black leader who gave her all to her work for
social justice. This principal liked to participate in every activity in some way so that she
could stay abreast of what was going on around her. Although she worked in
collaboration with her staff, she found comfort in participating herself. As a principal,
she enjoyed working closely with the students every chance she got. She disliked
working with the budget, though, because she thought her time could be better spent

working with the children.
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In her own voice. 1 am a team player, even though I am a leader. I don’t mind

other people bringing ideas to me if they work. I’ll listen to anything you have to say. If
you can sell me on it and if it makes sense, I am willing to try it. I am a firm believer that
if you keep doing what you have been doing, you are going to keep getting what you
have been getting. Needless to say, that hasn’t been working very well in the district.

In the last couple of years that our district has been restructuring, I have had to
keep my eye on the district’s goals. As I am moving toward the district’s goals, I have to
make sure that those things that I support and want to initiate are in line with where our
district is going. It is up to me to try to articulate that and to bring in the professional
development and do what is necessary for the whole staff in order for all of us to be
moving in the direction in which the district wants to go. People ask me, “How do you
get into so much? How do you remember so much?” I can do it as long as I keep
focused on the reason we are here is, number one, for the kids. If a child can benefit in
some way from what we have done, then I feel like I have done my job.

The district 1s not shaped in a cut-and-dried manner. They leave you room to
tweak it any way that you, as a building, see fit. They leave us enough leverage that we
can veer off, and I have always been one to do that. There are some things that I don’t
think that I, personally, should have to deal with, like a whole lot of budgetary issues,
because I don’t have the expertise. If the district is not going to train me and my staff to
de that, don’t expect us to do it. There are some things in the budget that I want control
over, and then there are some things that I don’t want to deal with. So I think it ought to
be that if you are going to train me, train me so that my staff and I can function without

us getting bogged down in too many managerial business kinds of things because we are
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here to teach kids. I can’t deal with too much of the business aspect when I have to be
talking about one on one with children; neither can the staff.

I have always been one to listen to what others have to say. I can either agree or
disagree. IfI disagree, then I have a solution as to how I think I can do it. I always say
to my staff, “Okay, if we think there is a problem with the district’s perception of what
we do, let’s come up with a solution as to how we want to do it.” I don’t want to go there
and say, “This is a problem for us; we don’t want to do A, B, and C.” I want to give
them an alternative. “We don’t think that A, B, and C will fit with our learning
community, but we have come up with a solution: We would like to try D, E, and F.”

There are some experiences that have influenced the way I carry out my role as a
leader. I have to say that the experience of being able to substitute in an educational
leadership position did help. Also, getting the opportunity to work with many social and
economic groups of kids earlier in my career helped me to see that there is always
another side to any situation. From the standpoint of being able to make decisions,
sometimes you want to do things in a cut-and-dried way and say, “Okay, there are no
exceptions; these are the rules and we are not going to veer off any.” After you have
been a leader for a while, you find out that there are so many different types of kids
coming from all over, and professional staff with personal problems that you have to
bend. I never say what the kids or staff can do.

I know that I must be a little bit more lenient in understanding various situations.
A leader must have compassion for people. At one point in my professional life, I was
straight down to the core. But my experiences have taught me that when you deal with

people, whether it be professionals or students, you have to learn how to bend and give
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because things happen. I’ve learned from my experiences with staff and students that
you have to roll with the punches and be more flexible. I don’t think that anybody could
have taught me that in a methods class. Or even if someone had told me that,
compassion is something that you can’t get from a book; that is something that comes
from the heart. I don’t know how to weigh out what is compassion and when somebody
totally takes advantage of you. 1 don’t know that you can teach that; it is something that
is weighed. You just know it when it is there.

I don’t know that I even wanted to go in the direction of being a principal until
there was one thing that happened to me. I taught an alternative class where I built a
curriculum. That was magic for me, even though I would wake up at night and think of
the class and try to work out the curriculum by making sure it was integrated across all
four core subject areas with an activity base. But I thought, if I have such a knack, I
ought to try to help on a larger scale. People had said to me all along, “You have a way
with folks, a way of motivating, and a way of having people follow you.” So they told
me that [ should try education because I have a way with kids, a way of motivating them.
I thought, well, if I am such a motivator and can help this many kids, why not become a
principal and use a broader scale to try and move along more forceful numbers of
students and teachers as well?

As a principal, I don’t mind dealing with any of my duties, but train me to deal
with them. For instance, give me the expertise or offer me whatever is needed for me to
work with my budget. 1 don’t want to go in half cocked, if you will. I have been a
principal now for five years, and budgeting was the area I knew the least about. I

basically haven’t had any training. Everything I have learned I have learned on my own,
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after I make a mistake. You take classes and it doesn’t stick or it doesn’t apply because
things change in education. So I’m just saying that for me, personally, if I have to deal
with a budget . . . even if | learned something in class, the way things are done in the
district is totally different from what I learned in the class. I just need the training to
know what it means.

For example, when I tried to learn about Title I monies, the Internet stated that it
is free and reduced lunch, and they multiply that by the number of students who qualify
for free and reduced lunch, and that is how I get my Title I budget. But when I talked to
people in the district, they stated that it is almost free. I want to know why the Internet
says one thing and downtown says another, which amounts to a difference of $100,000.
It is those people in the middle, the reduced lunch kids, who are throwing it off. |
counted it as free and reduced, which meant that I was supposed to get big bucks. When
I go downtown they tell me, “No, it is this number on this date,” but when I look at what
the government says, according to the Internet, it is totally different. People give you bits
and pieces of information--and I know this sounds terrible, but it happens—and they lie to
their benefit.

There is no equity, but I am hoping that our school, being an Explore 4 school this
year, will get some things. Normally, when a principal is new to a building, they say you
are honeymooning, so ask for everything because you normally get the things that you
need when you are honeymooning. My honeymoon is over; it took me that year to learn
just the building itself. So now I know there is a whole lot of stuff that we need; I need
everything for my school. The people at central office are so far removed from the

schools that they do not understand all the ins and outs of running the school. They are
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continuously giving me all this crap and they keep sending me the wrong stuff. Send me
what I need and let me spend my time trying to work with the children and let’s move
ahead. With a district this large, I can understand there being some problems and things,
and I hate to take everything to the superintendent because he is only one person, too.

The financial issues confine me. This is a major problem because I don’t feel that
I have enough expertise to know the difference and know how to do it. The other piece
of it is, I guess, if I had a real understanding of that financial piece, then that would help
me maneuver and manipulate all of these other pieces to put them together. Financially,
that’s what curtails the maintenance and operation, the hiring, so if I had a good
understanding of the financial piece of it, | could manipulate the monies. That’s part of
this Explore 4 school; we will be going to some training and trying to work as a high-
performance work team. We have three days of training that will hopefully teach us to
manipulate, and I don’t mean manipulate in an unprofessional way, but maneuver my
resources. I will learn how to be smarter about spending the resources that we have, so
that we get the most for our dollar.

I guess the only thing that I can do, from my perspective, is use the money that |
receive for my kids, but I only get so many dollars, depending on the kids I have.
Whatever my free and reduced lunch is, I will use it; then they try to tell you how to use
it. The district says you can’t spend that federal money, you can’t buy certain things with
that. It is earmarked for certain supplies and things, so you can’t go out and buy carpet
or paint for the upkeep of the school. You have to spend it based on the Title I monies.
The other money that we get is from student enrollment, but they don’t give it all to you,

they hold these little carrots in front of you and say, “Here, you can have this to spend.”
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To me, if it is equitable and I have more than 900 kids, it seems to me that everybody
who has that same number of kids should get the same number of dollars across the
board.

Let’s say I get $900,000, a hypothetical number. Let’s say $300,000 is going to
go to maintenance and operation. If my site-based team says we want to put $300,000
here and $300,000 there, and $300,000 here, then let us do that. If we see that we can
save some of the $300,000 this year and move it over here to the building and structural
things, let’s do that and then live with it, instead of the $300,000 going to another school.
I have to beg and plead and beg and plead, and ask and ask and ask. You may get it and
you may not.

Right now, I feel like I have been surviving, learning the community, just trying
to keep afloat. 1do see the land, so I can see that I will be able to tread water to get over
there. It is going to be a hard fight, but I just saw myself barely keeping my hcad above
water and swallowing some. Now I see myself as trying to articulate to my staff what is
going on; it is not an isolated picce. We are all in this together, so we should pool all of
our resources and see where they are needed the most. That’s where I sec myself trying
to help this team of teachers and staff go: Let’s try to pool our resources, whether it be
academic, maintenance, or whatever it may be. Let’s pool it together, find out where we
need to make those adjustments, put that money there to support that, and when we get
that fixed, move on to a new project. Rome wasn’t built in a day and you can’t fix it all,
so you have to focus on one thing and get that going to where it is manageable because

you cannot have all of these pieces in isolated pockets and perfect it all. I see myself as a

156



motivator, helping staff move in that direction. I know where it is that we want to go,
and then I map how we are going to get there.

A socially just organization can look a variety of ways, but looks are deceiving.
It is how it progresses and moves forward that counts. The organization would be
equitable in terms of gender, race, and socioeconomic status. However, when we talk of
those three elements, you are going to get all levels of intelligences. Some people think
that students from families of very high socioeconomic status with two parents and who
were born with silver spoons in their mouths have a higher intelligence. That is not the
case; our children may not have the same background as more affluent kids, but they can
and do achieve at the same level. We have parents from the lowest socioeconomic status
who are just as valuable and have important information to share. I see a socially
equitable group member as a valued member who brings to the table an expertise or
experience that can help the group bond and work together to achieve success. A socially
just organization succeeds in bringing people of diverse ethnicities and economic
conditions to the table to solve problems.

It is hard to accomplish a socially just organization because, let’s face it, this is a
man’s world and many people don’t think African Americans know anything or bring
anything to the table that is of value. I have leammed so much by being a principal. When
I was an assistant principal, the buck didn’t stop with me because I had a male superior
over me. There are these men who don’t value you or your expertise as a Black female
principal. There are also women who don’t respect you because they are used to this

man’s world, as well. You have it coming from all different perspectives.
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Her Philosophy

Researcher’s observations. I enjoyed my athletic workout with Modern as she

danced me from place to place. It was nearly impossible for me to keep up with her.
However, | appreciate her giving me the time to work with her in this endeavor. I was
not aware of the multiple tasks of a principal until I met her. As I glanced around her
office while we were taking a break from our busy schedules, I noticed a beautiful
painting entitled “Reading From All Sides” by an artist named Lovejoy. It showed
children surrounding a book, which lay open on the floor; the youngsters looked
intrigued by what they saw. When I asked about the painting, Modern explained that the
picture depicted her philosophy that people should be able to read from all sides.

In her own voice. I see myself as a fairly decent, hard worker—one who works

relatively hard and puts myself into it. I’m hands-on; I’m not one to give up very easily,
and I think people see me that way. When I talk to other principals, they say they just
ignore things that bother them in the district. That’s the problem with this district and
society. Most of them let it go, and things just happen. I am not that kind of person; I
want to make sure I’m a part of it. If it is a problem, I am going to be part of the
problem. If it is the solution, I am going to be part of the solution. Whatever it is, I’'m
going to be part of it, rather than say, “Oh, yeah, it happened and that’s the way it is.” |
way to say, “Yeah, that happened, and boy we screwed up then, but we learned a
valuable lesson. So from this point on we are going to have to make adjustments and
change and move on in this direction.”

I think that people respect me and believe that I’m a hard worker. There are some

who think that I probably got my position because of some of the people I knew. But
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those who know me know that I am a hard worker and that I go beyond the call of duty to
get a job done. Those who don’t know me and know nothing about me probably wonder,
“How did she get there?”

Most women are much more open minded about accepting and listening to what
your point of view is than men are. Most women will listen and will try something new.
They are more risk takers. I think men are closed minded and have a tendency to be
more traditionalist; they want to do things the way they have always done them because
it worked that way for so many years. Women would just jump right out there on a limb
and give it a shot and say, “Hey, let’s go with it.” One thing we know, if we keep doing
things the way we have been doing them, we are going to be getting what we have been
getting.

From my experience, Black women have more of a struggle because it is almost
as if they are left to sink or swim alone. For instance, when my White friend and I got
assistant principal positions, she received support from both the White and Black men
who worked with her. But it was almost as if a Black woman was not supposed to be in
that position anyway, so why should my colleagues help support me? So there I was
working and not getting the same support as she was. | was just blessed, though, to be
able to call someone and ask what I should do in that situation.

One of the challenges facing an African American woman principal is the ability
to network. You have to let your guard down and network with others. Since I have
been in administration, my biggest problems have been with brothers [African American
men]. I don’t know why. I think that they just don’t want me here, but I don’t know

why. So most of the time, if given an opportunity, African American women can just
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shoot off and take advantage of the opportunities. But sometimes we, as a cultural group,
don’t know how much we are supposed to share. You try to protect that. Sometimes it is
better to let it go because that process is a part of growing, to know from where you have
come and where you are going. We, as African Americans, can be protective sometimes
rather than sharing our information and resources. We have a real problem being able to
express what is happening. I can normally do it and do it quite well. Most of my
brothers and sisters [African American men and women] have a problem with me
because I can do it. We as Black people have a problem communicating in our
professional world, so we move on.

I would advise Black women interested in pursuing the principalship to learn
everything they can about the job, talk to everybody they know within the realm, and
learn every in and out about the job that they can. After they have learned that, they
should keep the networking and the support system open because they will need it. 1
think shadowing and on-the-job training are important. On-the-job training gives them
an opportunity to get their feet wet. A lot of Black women have not been in leadership
positions other than at home as single parents.

The other piece is, the principalship is a lot of work. It is a challenge to
manipulate monies for the kids. I have a hard time trying to balance my personal life and
my business life because I really try to do a good job. It is tough; sometimes you just
walk away. I see a lot of people walk away because you end up working all of the time,
and if you want a life, you can’t do it. You have to delegate and start trusting people,
surround yourself with people you can trust and who you can depend on to get things

done.

160



Vignette Five: Waltz

“Either you get in the system and let the system guide you, or you get in the
system and try to make some significant changes. That's what I am trying to do
now is make some significant changes. I am not letting the system guide me."”

Growing-Up Years

Researcher’s observations. When I first met Waltz, she was dressed to perfection,

with manicured nails and not a hair out of place. She spoke with an elegant, sweet voice
that was light and airy. Waltz assured me that she was more than happy to participate in
my study and did not mind accommodating my schedule. Because of the commute to her
school, she thought it would be better for me to travel there on weekends. This hard-
working principal devoted every Saturday and Sunday to her job. Everyone was aware
of her hard work and devotion. I could not believe the amount of patience Waltz had
with me. Once I left her school at seven o’clock in the evening, and she stayed until
midnight to get some work done.

One thing that stood out about this principal was her elegance. Waltz took pride
in her appearance and made her presence known wherever she went. Her former
classmates had called her “ashpuppy” because of her skin color, but she overcame such
torments by proving herself to others. She reiterated throughout our conversations that
she always wanted to be the first and the best. As a principal, she also believed it was her
duty as a Black woman to help others by giving back to the community.

In her own voice. My mother got as far as ninth grade. Then she broke her leg

and fell so far behind in school that she didn’t go back. I believe my dad got as far as
fourth grade, but he had to quit school to work on the family farm at an early age. The

Black community believed that some education was better than none. Unfortunately, my
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father was very, very fair skinned. I say unfortunately because if he had been darker he
would have been able to finish school. He got a lot of breaks because of his skin color.
He was given jobs and was allowed to do things because of his skin color. He didn’t
need to finish school, and I don’t think that people even realized that my dad hadn’t
finished school. Back then, if you were fair skinned, the doors were opened for you. My
dad walked through a lot of doors without a degree.

My mother, on the other hand, was very dark. She was very smart and a beautiful
woman, and I think her beauty opened a lot of doors for her. She was very intelligent for
having just a ninth-grade education. She was an excellent reader, and this helped her to
achieve a lot back then. What she wanted to do was be a housewife. It didn’t call for a
degree and my dad was a hard worker, so they managed. Although they never said it,
think they realized that it was not going to be the way for their children. So my mother
taught me how to read when I was quite young. When I went to school, I knew how to
read, I knew my numbers, and I knew other things that other kids didn’t know because
my mother would read me the newspaper and work with me. She would have me read to
the younger kids while she fixed dinner.

My parents always wanted the best for us. I can remember my dad telling us that
one day we would be on stage or in the White House. We grew up with a college across
the street, so going to college was expected. I knew I would graduate from high school
and from college, and I knew that I was not going to get pregnant because that was not in
the plan. The plan was high school, college, excel and get a degree, and come out and be
a professional. That was the plan. Anything I needed in school, my parents gave it to

me. Anywhere I wanted to go, my parents financed it.
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I was born in 1950, and we grew up in a segregated school system. My
elementary school was excellent, and I had a great childhood. There were a lot of us, and
society would have classified us as middle to lower class. However, I would say we were
middle class because my dad worked two jobs to make sure that we had everything we
needed. We had a beautiful home, and I grew up in a nice environment. Elementary
school was a plus for me. I was an above-average student in elementary school; middle
school was a transition because I broke state records in sports. Although I participated in
sports, it wasn’t something I really cared for. I just wanted to be the first one to break
records.

Middle school was an eye opener because that’s when I realized what racial
prejudice against African American people was. In seventh and eighth grades, I learned
there was a distinction between darker complexioned African American girls and fair-
complexioned oncs. My parents never taught me to hate Caucasians or anybody. They
said to take people at face value.

In high school I got into politics. I ran for a lot of offices. winning a few and
losing a few. I got involved in cheerleading and continued to focus on academics and
became an A student. I decided that if I was going to study, I wanted to be first to get the
A. I always wanted to be first. I was really successful in high school; I graduated
seventh in a class of 520 and ended up getting a full scholarship to college. I went to
college, and it was good for me. I lived across the street from the college. 1 couldn’t go
away to school because my mom had died and I was helping my dad raise my brothers

and sisters.
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My dark complexion has never been a problem for me because, when it might
have been a problem, my parents sheltered me. 1 was fortunate to grow up in an age
when James Brown declared, “I’m Black and I’'m proud.” I was old enough then to
realize that I was different because 1 was an African American. Being tall was a problem
in middle school because all the boys were shorter than me. However, my dad made sure
that wasn’t a problem for me because he instilled self-esteem in me.

There was one episode in my life, in elementary or early middle school, where
some kids said I was Black and ugly. 1didn’t think I was ugly, but I was told that I was
ugly because there were fair-skinned African American girls in my class, and there were
certain things I couldn’t do because I was dark skinned. I couldn’t be on the dance team,
and I wasn’t chosen for certain roles in plays because I was dark. The girls who had
longer hair and fairer skin were the ones who were put up front during performances.
That bothered me for a little while. That’s when I decided to beat them and be the<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>