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ABSTRACT
ORDER IN THE KIDSVILLE COURT:
A STUDY OF THE LONGITUDINAL CO-CONSTRUCTION
OF CHILD LEADER DEVELOPMENT
AND GROUP ACTIVITY DEVELOPMENT
By
Cherie D. Wilcox

This descriptive study explores the co-construction of leadership over a
six-month period of time in an elementary school activity, the Kidsville Court.
This activity was part of a “town” created by children in their spare time during the
mid-1980’s. The setting is a two-room private elementary school. Analyses use
transcriptions of dialogue taken from videotape of 28 Kidsville Court trials.
Activity theory methodology is used to describe leadership development at three
levels: task organization behaviors of child leaders; development of legal
practices of the Kidsville Court activity; and developmental processes that bring
about changes for individuals and the activity.

Child leadership is often equated with task-organization behaviors of
individuals. A quantitative analysis identifies four child leaders who frequently
display task-organization behaviors. These older peers are experienced judges,
lawyers, and bailiffs, and they perform task organization behaviors during court
trials as part of their role-related duties.

A second analysis demonstrates change in practices of legal represen-

tation at the activity level. In American culture it is considered essential to provide

procedural equity in spite of unequal distribution of resources to assure that both
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sides of an issue are heard. Legal representation is a foundation of American
procedural justice. In early Kidsville court trials, legal representation is often not
provided to litigants, and there is no expectation that court leaders provide
representation. A qualitative improvement is seen in later Kidsville court trials,
with leaders consistently assuring representation.

A third analysis focuses on developmental processes of change in
Kidsville Court. Change begins in specific court trials when court leaders
confront inequities to individual litigants caused by court practices of legal
representation. Contradictions continue to arise between equity and uneven
distribution of legal resources. Leaders take action and, with the help of their
teacher, co-construct transformations of inequitable practices. After several
transformations, court practices begin to change toward universal provision of
legal representation.

The Kidsville Court activity provides a “zone of proximal development”
(Vygotsky, 1978) for participant action. The activity provides extant practices, a
forum for discussion of contradictions, and a status hierarchy which enables
change. Leaders collaborate to construct new legal practices and values. New
practices provide further opportunities for leader development and stimulate
development of the complexity of the court activity. Court events contribute to
shared history and experience. The interdependence of actions of child leaders

with the framework of the activity results in the establishment of a value of equity

in legal representation.
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Chapter One: Introduction

Dewey (1916) and others have argued that schools should prepare
children for the responsibilities of adult citizenship by involving children as
citizens in democratic school communities. There are probably infinite ways to
define the essentials of citizen participation in democratic life. For purposes of
this literature review, the writer takes a view of citizen participation in democratic
life similar to the practical democratic theory of Boyte and Kari (1996) who state:

. . . public work, work that makes things of value and importance in

cooperation with others, is the taproot of American democracy . . . .

Through such work people gain visibility, authority, and larger

intellectual horizons . . . [and they] become creators of their

communities . . . . Practical democratic theory looks at questions of

civic action and civic capacity: What forms of education, popular

organization, relationships, and culture practices cultivate the

confidence, spirit, and skills that citizens need for effective action

and participation in governance? (p. 2-7).

From this perspective, schools would be communities in which children practice
civic work, producing things of value in cooperation with others and taking

actions to address local contextualized problems. Leadership, emerging from

within community work groups, is a practical feature of civic work.

1.1 Reasons For The Study Of Childhood Leadership In Local Peer Group

ettings.

This study is of peer group leaders engaged in civic work in a school
ommunity. There are practical, theoretical, and methodological reasons to

ocus on leaders and leadership practices as these are observed in natural peer

1
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group settings. Several reasons for such study are discussed in the paragraphs
below. Peer leadership can be studied as a variable that affects the peer
group’s abilities to resolve disputes, take effective action, and protect and
support group members. As such, peer leadership in a group setting will affect
the developmental outcomes for all group members, providing either positive
experiences with group membership or negative and possibly traumatizing
experience for some members. From another angle, leadership can be studied
as an outcome of peer group experience. That is, children learn how to lead
through their childhood experiences as leaders in groups. These peer group
experiences may positively or negatively affect how people lead in the future. It
may be that the study of childhood groups can provides a model or explanation
for the sorts of leaders that our culture is producing.

One purpose of leadership within any community is to provide methods to
resolve disputes among community members. Studies have found that children
in some school settings do not know how to resolve conflicts peacefully or
productively among themselves (Johnson and Johnson, 1996; Johnson and
Johnson, 1994). Recent episodes of fatal violence in schools highlight the fact
that the uses of power in child and adolescent peer groups can involve planned
and systematic bullying, revenge, and hate crimes in response to chronic
unresolved conflict. To a lesser extent children’s use of power strategies can be

isruptive to learning and cooperation in schools, with some children becoming
egular targets of peer abuse as has been studied in peer group cliques (Adler

nd Adler, 1998). Parents, teachers, and citizens express concern that children







learn how to resolve disputes for the benefit of their communities, but adults often
express helplessness in attempting to change uses of peer group power and
methods of conflict management in a peer group (Adler and Adler, 1998). Study
of peer leadership may provide insight into the practical processes of resolution
of peer conflict in peer groups. In this respect, peer group leadership can be
viewed as an important variable in the development of the school environments
that support the development of all children.

One purpose of this study is to examine the ways in which leaders and
leadership practices affect the development of group activities. As is discussed
in the section on methodology of this paper, there is reason to believe that much
human behavior is learned and developed through participation in cultural
activities. In practical group settings, all children are not equally powerful, and it
is the powerful peers who are most influential in the creation and development of
peer group activities (Harris, 1999; Harris, 2000). To understand the
development of peer group activity, it may be necessary to understand the uses
of peer group power in local settings. This requires that researchers study how
individuals come to wield power and such studies need to provide longitudinal
information about how the uses of power change over time in natural peer group
settings.

The need to foster leadership within child and youth activities is an issue

f practical significance in our culture, and in this way leadership can be viewed
s an important outcome of peer group experience. Practical settings which

ropose to foster or encourage leadership include high schools (Boccia, 1997),







programs for gifted students (Smyth and Ross, 1999) and community programs
for disadvantaged youth (Roach, et. al., 1999). There are, however, few models
for programs of how to promote leadership among children or youth, and there is
little research in this topic (Boccia, 1997; Smyth and Ross, 1999; Roach, et. al.,
1999).

Another purpose for study of leadership in natural child group settings is
that such study allows one to evaluate and modify theories of leadership.
Theories of leadership have been beset by controversies about whether leaders
are great men who influence history, or whether leadership behaviors are
contingent upon and defined by cultural expectations, norms, and circumstances
(Heifetz, 1994). The problem can be stated succinctly as follows: Leaders, by
definition, help to shape the historical movement of activities; furthermore, the
shape of activities dictates the forms that leadership takes, the skills that leaders
need to develop, and the choice of candidates for leadership. Leadership can be
seen as both an outcome of and an influence in activity development, whereas
activity development can be seen as both an outcome of and an influence in the
development of individual leaders. This research project emphasizes the
interrelated development of individual leaders and of changing leadership
responsibilities and practices in the activity.

This is a study of a child’s peer group and its work in making a conflict
esolution activity: the Kidsville Court, a children’s court of law. The study

xamines pre-existing videotapes of a children’s court activity that was part of a

town” that elementary school children created in their free time. The setting is a
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two-room, privately-owned school with a population ranging from 15 to 20
students (aged 6 to 12 years) during the time videotapes were made in 1985. In
earlier years the school had a much larger student body, but enrolilment declined
rapidly during the economic recession of the early 1980’s, resulting in a very
small, mixed-aged group of students. About half of the students in this school
population had educational disabilities. Disabilities ranged from mild (ADHD,
learning disabilities or mild developmental disabilities) to severe disabilities
(severe sexual and physical abuse, emotional impairments, oppositional-defiant
disorder, and autism). This study is based on videotape records that were made
of the Kidsville Court trials. Videotape was taken during the first year of Kidsville
and only during the last five months of that year. The Kidsville Town and
Kidsville Court continued through the next four years until the school was closed.
For the current study, videotapes include 28 formal Kidsville Court trials.

The Kidsville Court activity was initially created by the children in order to
enforce the first law produced by the children’s town Council, a self-elected group
pf older children in the school. After that, the court functioned over the next four
years to enforce law and order and to settle interpersonal and intergroup
lisputes among the town’s citizens. Within the first several months of the
Kidsville Court’s existence, licensure was created to control who could take
ositions as bailiffs and lawyers. Eventually child judges were also licensed.

Teachers were some of the first lawyers in the Kidsville town. However,
uring the period of this study teachers were usually prohibited from arguing in

pburt as lawyers. Teachers usually participated in Kidsville Court trials, if at all, in
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roles of private citizens of the Kidsville town as defendants, plaintiffs, witnesses,
or as observers. The director of the school, however, was often involved

informally as a legal advisor to court participants.

1.2 Overview Of The Chapters In This Dissertation

Chapter One is the introduction to this study. The introduction delineates
the purposes of the study and reasons to study leadership in naturally occurring
peer groups. It also introduces an overview of the paper.

Chapter Two is a critical review of the literature, including the research on
childhood leadership and developmental studies of play and conflict negotiation
that provide insight into the functions of leadership in childhood group
maintenance. This literature review begins with three sections introducing the
study of leadership development in children: The first defines forms of power;
the second introduces literature on domination hierarchies in child and
adolescent groups, and the third discusses developmental studies of leadership
traits in children. Chapter Two takes an alternative perspective on childhood
leadership, emphasizing contributions by leaders to the co-construction of peer
group culture. This review briefly introduces literature on the development of
peer group play as a culture-making process and on interventions in improving
[peer group conflict resolution and democratic processes in peer groups. This
direction of study of peer leadership fits a values-based definition of leadership
proposed by Heifetz (1994) where leaders are seen as persons who help groups
pr organizations to engage in “civic work” (Boyte and Kari, 1996) or “adaptive

Tvork” (Heifetz, 1994).
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Chapter Three summarizes a pilot study of the videotaped data on the
Kidsville Court. It introduces the setting, participants, and the videotapes which
were then used for the current study. The pilot study analyzed legal arguments
and decisions using a Piagetian model of moral reasoning, and its findings were
ambiguous. However, during that study the researcher observed that practices
of legal representation in the Kidsville Court may have undergone change over
the time of the study. This observation became important for the genesis of the
current study, which focuses on the development of the court’s practices of legal
representation and the interaction between individual leaders and changing
leadership responsibilities of the Kidsville Court activity.

Chapter Four presents three research questions for the current study.

(1) Is there a change from the early period to the late period in frequencies of

leadership behaviors as evidenced by changes in fask organization leadership

‘ nd helping or evaluating specific others? (2) How does the nature and quality
f the practice of legal representation change over time in the Kidsville Court?
3) What processes bring about the observed development in practices of legal
epresentation of the Kidsville Court activity, and how do individual leaders
ontribute to this development?

Chapter Five provides the methodological framework for studying the
idsville Court and its participants. The framework is based on principles of
tivity theory. The chapter begins with a definition of development as the
ocesses of sociogenesis: a dynamic, open-ended process by which group

tivities and individuals create their social worlds, themselves, and others. Itis
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argued that developmental study should view leadership as a process of

promoting adaptive work, defined as the work that groups do to respond

adaptively to environmental challenges. This chapter emphasizes the culture-
making function of peer groups and the function of peer group leaders as
persons who promote the creation of adaptive peer group cultures. Activity
provides the purposes for which individual leader work can be put; it provides the
tools, symbols, and other mediating artifacts that leaders use, and it provides
roles in which participants can take effective action. Leaders may find that some
aspects of the activity should be changed to address social problems in the
group or the effectiveness of group processes. Activity theory provides a model
for the study of the interactions of leaders and activity settings, where leaders
may learn and grow and where these activities may improve the functioning of
the leader and of the group.

‘ Chapter Six describes the subjects, the videotaped data, the transcripts,
nd the setting and describes the specific methods that are used in this study to
ddress each of the three research questions. The methods for the first research
uestion use a coding scheme for quantifying leadership and non-leadership
ehaviors (which can be found in Appendix A). Descriptive statistics are used to
entify changes over time in the frequencies of leadership and non-leadership
ehaviors in Kidsville and to identify four individual leaders of the group. The

econd research question requires a qualitative analysis of change over time in

ractices of legal representation of the Kidsville Court. This includes an in-depth

nalysis of seven indicators of change in legal representation, with descriptive
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data for each of these indicators. The methods used for analysis of the third
research question involve qualitative analysis of developmental processes by
which changes in legal practices of the court take place. This is presented
through a historical account of the Kidsville Court trials of the transition period,
with an emphasis on identified Kidsville Court leaders and their specific actions in
effecting change in legal practices of the court.

Chapter Seven presents the research findings of the first analysis, which
describes change over time in frequencies of leadership and non-leadership
behaviors in Kidsville Court trials. Findings indicate that there is an increase over
time, from the early to late court trials, in frequencies of both leadership and non-
leadership behaviors. Both leadership and non-leadership behavior are found to
be strongly related to the role of the participant, where persons performing in
roles of judge, bailiff and lawyer perform more leadership behaviors, on average,
han persons in roles as witnesses or court observers. The analysis identifies
our individual leaders of the group on the basis of their production of leadership
ehaviors. The analysis in Chapter Seven shows that the production of

adership behavior is strongly related to role-dependant expectations for
ehavior in the Kidsville Court, and that certain persons in the group more often
Ifill the roles of court officials and also produce the majority of leadership
ehaviors. There is also an indication that change takes place from the early to
e late periods of this data, but the nature of that change cannot be determined

m this quantitative analysis of behaviors.
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Chapter Eight presents the research findings of a qualitative analysis of
indicators of change over time in the practices of legal representation in the
Kidsville Court. As will be discussed further in Chapters Five and Eight, practices
of legal representation perform a special function for procedural justice in the
American legal system to assure that litigants have an opportunity to have their
side of the issue heard in court. Chapter Eight demonstrates that changes in
practices of legal representation from the early to late periods of this data result
in important changes in ways that Kidsville Court litigants are heard by the court
and the ways that judges are able to take both sides of a conflict into account.
Chapter Eight also demonstrates that there were a number of practices in the
early period of the Kidsville Court that acted as impediments to the provision of
universal legal representation to litigants. Viewing these impediments over time
provides an interesting way to analyze change in Kidsville Court legal practices.
The analysis in Chapter Eight provides information about changes in the
responsibilities of leaders over time, especially the responsibilities of judges and
lawyers to assure and provide representation to others.

Chapter Nine provides an analysis of the transition period, the period
uring which practices of legal representation have been shown to undergo
hange. This historical period of the court is presented to the reader in
equential detail to show how Kidsville Court leaders encounter contradictions
etween equity and unequal distribution of legal resources in their justice system.
pecifically, situations arise in which a litigant is not provided with representation

ue to practices of the court which support unequal distribution of legal

10
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resources. For example, there may not be enough licensed lawyers available to
provide representation for both litigants, or a litigant may not have enough
Kidsville money to pay for a lawyer. In these court trials, Kidsville Court leaders
are seen taking action, sometimes supporting more equitable distribution of legal
resources and sometimes supporting extant Kidsville Court practices (which limit
provision of legal resources). This results in an ongoing dialogue among
Kidsville leaders concerning contradictions between equity and current practices
of resource distribution. Transformations of inequity arise out of the
interdependence of individual action and the development of collective practice
as new practices are negotiated among the participants. Leaders are especially
important in this process of transformation, as they provide the voices for and
against change.

Chapter Ten presents conclusions about the study, weaknesses of the
study, implications for practice, and directions for further research. The primary
conclusion of this study is a definition of equity leadership as a feature of the
interdependence of individual leaders and the collective practices of the activity.

Following are the Appendices and the Reference section.

11
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Chapter Two: Critical Review Of Relevant Literatures

Heifetz (1994) argues that there are three basic approaches to defining
leadership: great man definitions, situationist or contingency models, and values-
based models. In this section these three approaches are defined, and they are
used throughout this review to refer to their respective literatures.

Great man models of leadership define leadership as a set of traits,
particularly power-wielding traits of individual leaders (Bales, 1953; Bales and
Slater, 1855). Dachler and Hosking (1995) argue that traits ascribed to leaders
compose a “caricature of the dominating, competitive, aggressive, manipulating,
and achievement-driven male.” (p.12). Studies based on great man models
examine personalities of great leaders or provide lists of characteristics that
predict success for managers in business, government, or military. For example,
Clark and Clark (1988) have edited a compilation of leadership measures

eflecting management potential, inspiration and influence, managerial thinking
tyles, managerial behaviors, and intellectual qualities of effective managers.

Situationist or contingency models of leadership define situations that

ring about certain leadership behaviors (Dachler and Hosking, 1995; Heifetz,
994). The most radical situationist models of leadership argue that traits of
reat leaders can be entirely explained by historical events or specific situations.
atton and Churchill became great leaders due to specific circumstances during

orld War Il. Less radical models, called contingency models, emphasize the fit

12
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etween leadership styles and situations. One can ordinarily understand that
ilitary commands may not be effective in organizing a church fund-raiser.

Situationist and contingency approaches have clear advantages for study
f leadership in children because these models assume that leadership
quirements vary broadly across history and across cultures. One cannot know
priori which styles of leadership will be useful for specific activities. To use an
ample from anthropology, an outsider cannot know without some kind of
search which leadership skills are needed in the Kpelle “Talking Matter.”
alking Matter” is a public court process in Kpelle Villages (Lancy, 1971, 1974,
75, 19764, and 1976b; cited by Schwartzman, 1978). Similarly, it may not be
eful to assume that leadership skills for children are the same as those for
ults. Some writers argue that qualities of successful governmental or
siness leaders (great men) may not be appropriate or relevant for children.
ach, et. al. (1999) argue against the direct application of adult-based great
In models to children or youth:

.. . actual and emerging youth leadership may differ in significant

ways from established adult leadership, . . . [and] leadership

programs with youth need to derive from field-based studies of the

\1/\/;)./5 youth themselves define, value, and enact leadership. (p.

Situationist and contingency definitions have another advantage in studies
2adership. Using such models, one can account for different leadership
ectations within the same organization or activity. Katz and Kahn (1978)

d that leaders at different levels in modern democratic bureaucracies have

onsibility for different functions. Lowest level leaders have responsibility to

13
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administer established rules. Intermediate level leaders are responsible for the
velfare of subordinates and for resolving disputes. Top level leaders are
esponsible for planning the direction of the organization. This indicates that
uccessful leaders may not have identical qualities. Persons with different skills

oordinate their efforts within the organization, and this coordination results in the

1eeting of goals.
Heifetz (1994) proposes a third definition of leadership, one which

mphasizes the values that leadership should promote, and the purposes for

hich power should be used. He argues that great man and situationist
finitions purport to be “value free.” These models implicitly emphasize the
portance of prominence, influence, and authority, but they do not clearly
dress the purpose(s) to which influence should be put. According to Heifetz
994), these researchers should simply call their topic “influence, power, and
thority relationships.” The study of leadership should be prescriptive and
ue-based. Throughout history there have been infamous power-users with
arisma, organizational skills, and persuasive influence. These power-users

1 skills well suited to the demands of their situation. Such people are effective

ver-users, but they should not be called leaders according to a values-based

inition, because leaders should help their communities to develop in adaptive

s. Adler and Adler (1998) provide a longitudinal study of childhood cliques in
ch elementary-school children were observed practicing Machiavellian styles

ower-use, including systematic scapegoating. A values-based definition
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would argue that such uses of power should not be called leadership because
they do not promote valuable and adaptive outcomes in communities.

Many experts in the leadership literature argue that leadership requires an
“ethics of social responsibility,” (Drucker, 1977), “morality,” (Emler and Hogan,
1981; 1991), “caring” (Colby and Damon, 1992), or “stewardship” (Block, 1993). .
These qualities are important for all members of a community, but they are
especially important for persons who have power. Heifetz (1994) argues that
leadership should help organizations to choose between different “values” and to
make values-based decisions. Instead of glorifying the simple use of power,
leadership should be defined as helping groups and organizations weigh and
decide between values for the purpose of adapting to their environments. In
other words, Heifetz argues for a leadership value of supporting adaptive change
n groups. Heifetz (1994) defines “adaptive work” as:

.. . the learning required to address conflicts in the values people

hold, or to diminish the gap between the values people stand for

and the reality they face. Adaptive work requires a change in

values, belief or behavior . . . . Getting people to clarify what

matters most, in what balance, with what trade-offs, becomes a

central task. (p.22)
eifetz views influence and authority as the primary means used by leaders.
eadership outcomes are judged by the adaptive work that leaders encourage in
hers and in groups. Rather than viewing leaders as unique great men, or
ewing leaders as defined by situations, Heifetz views leaders as those who are

fluential in changing culture in adaptive ways. This definition is consistent with

e definition of civic work given earlier in this paper (Boyte and Kari, 1996).
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This critical review of the literature on childhood leadership includes
several topics. The first sections of Chapter Two define types of power relations,
child and adolescent dominance hierarchies, and research on developmental
changes in power-use during childhood. Developmental literature shows that as
children mature, managerial leadership in the peer group begins to become
differentiated from simple domination. Child leaders contribute to organization of
group activities, provide task-oriented feedback to participants, maintain efficient
execution of task demands by the group, and help younger or less able peers.
The later sections of Chapter Two focus on the ways in which child leaders
contribute to the development of peer group activities, including group play

activities and serious conflict negotiations.

2.1 Defining Power Relationships

Observational and experimental research has produced robust findings
ibout basic within-group processes by which human and primate social groups
naintain themselves (Harris, 1995; Fishbein, 1996). One of these processes is
ne creation of status and power differences between group members.
According to Wentworth (1980):

Power is said to be the result of an at least temporarily held
controlling interest in certain resources originating in the subjective,
objective, material, and symbolic realms (Weber, 1964) . . . .
Power is said to arise in and change the course of interaction and
thereby affect future realities (Lasswell and Kaplan, 1950; Mills,
1956; Parsons 1957; Weber, 1958). Power, therefore is embodied
in action affecting the “negotiation of reality. (p. 112-113)
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entworth (1980) defines three sources of power as physical power (control of
apacity for force), economically conditioned power (control of strategic material
sources), and social power. While the first two of these sources of power are
portant, the remainder of this discussion is on the topic of social power.
Raven (1992) and French and Raven (1959) define four sources of social
wer as coercion and reward, expert and referent power, informational power,
d legitimacy. Coercion and reward include such tactics as physical threats,
netary rewards, expressions of approval, and withdrawal of affection. Expert
d referent power are based on specific characteristics of the person exerting
luence; while the power of an expert comes from an expectation that the
pert knows what is correct, referent power comes from the target’s desire to
\late the person. Informational power is the power to persuade based on
ical argument.
Raven (1992) defines four kinds of legitimate power. Legitimate power is
. based on the structural relationship between the influencing agent and the
Jet. Implicitly or explicitly the agent says, ‘I have a right to ask you to do this,

‘l you have an obligation to comply.

m

(p. 220). The most obvious is position
er, as exemplified by the formal power of a supervision over a subordinate.
en (1992) defines the three other forms of legitimate power as those which
on other social norms: the legitimate power of reciprocity, meaning that | did
ething for you, so you are obligated to do something for me, the legitimate
er of equity, meaning that | have worked hard, so | have a right to ask you to

omething to make up for it, and the legitimate power of responsibility or
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ependence, meaning that one has an obligation to help those who cannot help
hemselves or who are dependant.

Position power has been further specified by some writers. Weber (1964)
ifferentiates between two kinds of position power: traditional authority, (which
epends on custom and inherited titles), and legal-rational authority, which
quires obedience to an impersonal legal order and to persons who hold
sitions in that order. Emler and Hogan (1981) argue that legal-rational
thority has become the primary model in modern democratic societies.
ecific features of the legal-rational order are:

. . . authorities in particular positions are permitted to do only
particular things; their jurisdiction is usually specified in rules and
legal codes . . . . [Also] legal-rational authority does not depend
upon a personal relationship between bureaucratic officials and
those whose activities they regulate. (p. 299)
cording to Emler and Hogan (1981), appropriate use of position power defined
ts modern democratic sense ideally includes both "authority" and "impartial
resentation." A democratic leader is supposed to represent the people fairly,
ersonally, within a specified jurisdiction, and to be answerable to the people
resented.
Power relations have been shown to be relatively stable features of
ps; thus, stability is the focus of much research on power. However, it is
r that power relations can and do change over time. While power changes
ccasionally dramatic, as in the American Revolution, most changes are slow

more subtle, as in the erosion of job discrimination due to affirmative action.

inly, civic action implies the creation of new organizations, the emergence

18
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f new power groups and leaders, and changes in the social structure, including
hanged power relations between and within groups. To paraphrase Wentworth
1980), power arises in and changes the course of interaction affecting the
egotiation of reality within communities.
A developmental task throughout one’s lifetime is to understand and use
e intricate rules of power relations as is appropriate for one’s position within the
iture. This understanding develops as children undergo status changes,
aturing into fully functioning power-users of their cultures. Another
velopmental task according to some writers (Heiftez, 1994; Emler and Hogan,
81; Emler and Hogan, 1991) is to learn to use power in ways that allow one’s
mmunity to change in adaptive ways. As will be seen in the next section,
me writers consider the promotion of adaptive change to be the hallmark of

xdership, as compared to other forms of power usage.

»  Studies Of Domination Behaviors And Dominance Hierarchies In

ild Groups

Dominance hierarchies are a basic feature of group functioning. Children
er the age of 2 years do not operate as members of groups in their
inance and affiliation behaviors (Strayer and Trudel, 1984); after that age
inance hierarchies among age-mates become an increasingly important part
roup functioning. Dominance hierarchies are usually measured in terms of
wins in a dispute or conflict between two children. It is expected that in a

the dominant partner will win in the majority of conflicts. In a group, these
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yadic relationships will be hierarchical. If child A is dominant over child B, and B
s dominant over C, then child A is expected to show dominance over child C.
One prominent theory is that dominance hierarchies function to maintain
roup stability and reduce aggression. In an experiment covering a 5-day period
f time, Petit, Bakshi, Dodge, and Coie (1990) tested the relationship between
rmation of stable dominance hierarchies and the occurrence of aggression in
roups of first and third grade boys. These authors defined four types of
minating social encounters (persuasion, bullying aggression, instrumental
ggression, and angry-reactive aggression). Their analysis found that age-
lated differences in group coherence were a function of lower rates of
Jjgression in the groups of older boys.

Savin-Williams (1979) studied dominance hierarchies in camp groups of
lolescents over a three-month period of time using eight indexes of domination
haviors. In this study dominance hierarchies in both male and female groups
re established quickly and were relatively stable across time and settings.
ere were differences between male and female groups in frequency of specific

inance behaviors. Specifically, boys were three times more likely to engage
rguing and physical encounters. Girls were four times more likely than boys
se evaluative behavior such as complimenting, asking favors, imitating,
citing advice, and shunning or ignoring. However, the purpose of the study
to determine who asserted dominance over whom, not to evaluate the
lity of domination behaviors. As the author notes,

.. . dominance may take many forms and arise from many
motivations, from helping to aggressive behavior [and] . . .
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individual adolescents, for whatever ontogenetic reasons, varied
considerably in their use of the eight indices to achieve their status.
Some, cabin bullies, physically threatened and fought, while others
used verbal directives and control to assert their dominance. What
was important was whom the dominance behavior was directed

toward.” (p. 932).

Dominance hierarchies not only reduced antagonism within groups, but
also allowed a stable division of labor to appear. High ranking adolescents had
specialized group functions and performed specific instrumental roles, such as
initiating activities and making decisions. Lower ranking adolescents performed
their functions by taking cues from dominant group members and by following
directions. In female groups, dominant girls also intervened in squabbles to ease
bad feelings or repair interpersonal relations. Group activities and chores were
accomplished through this division of labor.
The importance of dominance hierarchies in group functioning cannot be
Joubted. As peer groups become more sophisticated, however, dominance
ierarchies may not be the most effective way to study their organization and
ses of power. One limitation to the study of dominance hierarchies is that
ominance attempts often result in a “tie” because there is no clear “winner” in an
xchange. Dominance behavior may be especially difficult to observe in older or
ore sophisticated subjects. For example, Savin-Williams (1979) found that
minance behaviors in adolescent girls’ groups were sometimes quite subtle. It
possible that stable and effective dominance hierarchies emerge so subtly in
oup settings that overt dominance behaviors are not necessary in order to

sert or communicate dominance, except perhaps in serious conflict situations.
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ince open conflict is rare in naturalistic settings, study of dominance in conflict
ituations may require use of videotape to analyze relatively unusual events
Petit, Bakshi, Dodge, and Coie, 1990).

When children are observed in groups after the age of 3 or 4 years, some
searchers have noticed a distinct type of behavior task organization behavior
hich can be distinguished from other dominance behaviors. Petit, Bakshi,
odge, and Coie (1990) called this behavior “leadership” and defined it as the

ent to which a subject “displayed assertive attempts to direct the group in a
sitive fashion. (p.1020)” In their study, leadership predicted dominance rank in
oups of third grade boys, but not in groups of first grade boys, which suggests

t as children mature, leadership becomes a more important feature of peer

oup functioning. Savin-Williams (1979) confirms this supposition. In that study
dership clearly predicted dominance status rank among adolescents: male

d female alphas were clearly leaders in their cabin groups, and they tended to
 indirect dominance behaviors or to express authority by giving verbal

ctives. The following section reviews research on the development of

lership in children defined by managerial and task-oriented uses of power.

The Emergence Of Managerial Competence: Task-Facilitation As A
ension Of Leadership

Some researchers have argued that hierarchical arrangements in groups
e established through leadership, defined as direction, organization, and

ation of group behavior, instead of through coercive types of dominance.
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The rest of this chapter reviews studies of leadership as a specific aspect of
roup functioning and social competence in individuals.

One obvious feature of preschool play is that some children are active and
ophisticated in organizing play episodes among their peers. LaFrenier and
roufe (1985) studied peer social competence in four to five-year olds in two
reschool groups using multiple measures over the course of a school year.

adership was defined as organizing or directing the activity of a peer by

aking suggestions, demonstrating an activity, leading by the hand, or

opointing children to various roles. These researchers found that dominance
nk was not a reliable measure of peer social competence because of
ferences between the two classroom groups in the study. In one group,
adership was significantly correlated with social competence, sociometric
itus, social participation, and attention rank, but it was not significantly related
dominance rank. The other group had a higher proportion of children with
navioral problems, and in that group leadership was not significantly correlated
1 social competence. These findings provide indirect evidence of a
erentiation between dominance and leadership in preschool groups, although
differentiation is not strong enough to be demonstrated if the group has a
e number of poorly adjusted individuals.

In a factor analysis of preschool play leadership in Japanese children,
ada, Fukada, and Hicks (1997) studied the behaviors of 6 pupils in 3

chool classes. The children were selected by their teachers as being

rals,” “in-betweeners,” or “peripherals” in group play activities. The
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researchers tested Misumi's (1985) theory that leadership has a multidimensional
nature, and their study found evidence for two factors of leadership in their
subjects during free play: (1) facilitation of play, and (2) consideration for and
evaluation of playmates. Although facilitation of play did not differentiate
between groups, the researchers found that centrals demonstrated significantly
more consideration/evaluation behavior toward playmates than did the in-
betweeners or peripherals. The four behaviors that defined consideration/
evaluation were those of giving directions for rules of play, giving approval or
criticism based on play rules, worrying about or helping others, and protecting
others. This study supports the view that managerial behaviors differentiate
leaders from non-leaders, but it also points to a difference between task
facilitation behaviors and leadership behaviors that maintain positive
relationships among group members, that is, consideration and evaluation of
eers. This topic will be elaborated on later in this chapter.
Managerial uses of power have also been studied in middle childhood.

etit, Bakshi, Dodge, and Coie (1990) defined leadership in terms of the child’s

ssertive attempts to direct play in a positive manner. Using this definition, they
und that leadership predicted dominance rank in play groups of third graders,
ut not in the first grade groups they studied. French and Stright (1991) studied
acilitative leadership,” defined as “behavior that organizes and directs a group
ward the attainment of a goal.” (pp. 188-189). In that study, second, fourth ,

d sixth graders were assigned to same-age groups and video-taped as they

gaged in a cooperative task which involved selecting pictures to put in a
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ospital. The researchers express some surprise that leadership was not

orrelated in their study with the behavior of “offering opinions,” which has been
hought to be indicative of leadership in some settings, but they concluded that
aders may have had too little investment in the task to attempt to convince
thers of their opinions.

Edwards (1994) studied naturally occurring leadership in school-age Girl
cout troops. The subjects were fourth, fifth and sixth graders enrolled in 16
ops. The researchers took several measures of leadership, including adult
ting scales of different personality traits, peer descriptions of personal qualities,
d adult and peer ratings of frequency of formal and informal leadership within
troop. Results showed that a managerial leadership style (as perceived by

ults and peers) consistently distinguished leaders from non-leaders.

rthermore, informal leadership was relatively stable over time and predictable
m personality characteristics.
Leadership behaviors may be more common in mixed-age groups.

nch, Wass, Stright, and Baker (1986) point out that:

... children are more likely to exhibit prosocial behavior. . . and

offer instruction . . . to younger peers than to age-mates. They are

more likely to establish friendships . . . and exhibit aggression . . .

with age-mates. (p. 1277).

Brody, Stoneman, and MacKinnon (1982) found that during a board game
r siblings assumed dominant roles (teacher and manager) with a younger

ng, but they assumed equalitarian roles (playmate) with a friend. Since peer

action in communities, neighborhoods, and clubs is often in mixed-age
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roups (Ellis, Rogoff, and Cromer, 1981), it makes sense to study leadership

ehaviors in mixed-age groups. French, Wass, Stright, and Baker (1986)
ompared the leadership behaviors of same-age and mixed-age triads in a
ooperative picture-choosing task, using the same methodology as French and
tright (1991). Asymmetries in leadership behaviors were most pronounced in
ixed-age triads composed of one 9-year-old and two 7-year-olds. In these
roups, older group members showed increased frequencies of task organizing
haviors and solicitations of opinion and exhibited less opinion-giving than their
unterparts in same-age groups. The authors note that the failure to replicate
ese differences in older mixed-age groups (groups with two fourth graders and

e sixth grader) could be because the task was too easy to require leadership

haviors. This indicates that task difficulty may have something to do with the
uational display of managerial behaviors. French and Stright (1991) had found
it some task organizational behaviors may be not needed under certain task

1ditions in order to achieve a task.

Helping And Evaluating Others: The Group Maintenance Function Of

\dership

The Japanese researcher, Misumi (1985) and his colleagues have
llenged leadership models which focus on task organization as the primary
ension of leadership. Using a two-factor model, these researchers have
~n that in actual industrial, governmental, and educational settings, task
itation and group maintenance are separate but complementary dimensions

adership. If one or the other factor is missing, then it is difficult to accomplish
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als in such group seftings. Furthermore, in many settings the same managers
 not fulfill both functions equally. In successful organizations, persons fuffill
ferent functions, which allows for the coordination of goals.

The two-factor model has been developed and tested primarily in adult
ork groups, but one study in Japanese preschools (Fukada, Fukada, and Hicks,
)97) has substantiated the usefulness of Misumi’s (1985) two factor model in
ild play groups. The researchers found that the factor that distinguished
ntral play group members from others was that central play group members
pressed concern for playmates, helped others, evaluated or corrected
aymates’ behaviors, and protected the group from outside disruptions. In the
lkada, et. al. (1997) study, preschool leaders provide group maintenance
rough helping and evaluating others. In other words, it is the leader’s job to
lp individual group members meet expectations for group behavior and to
bvide guidance and support for that.

American research on leadership in children seems to focus on the task
anization dimension of leadership to the exclusion of group maintenance.
en group maintenance is considered, it is not defined as a separate factor,
ough the research cited above would indicate that group maintenance may
s important in childhood leadership as task organization. Leadership
ugh cooperation, mutual helping, positive criticism, and guidance may be a
or that is not well understood in American culture.

Evidence of the need for group maintenance leadership can be seen in

ies of cooperative learning in classrooms. During peer cooperation in
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learning, both leaders and followers work together to gain insights into problems.
This requires that children help and evaluate each other and accept help and
feedback from others. According to Foot, Shute, Morgan, and Barron (1990),
there are three basic types of cooperative learning situations that have been
studied extensively: peer tutoring, peer collaboration, and cooperative learning.
In peer tutoring, relationships between peers are asymmetrical in terms of
knowledge or age so that the novice learner can get help and guidance from the
more experienced tutor. Symmetrical relationships are more important in peer
collaboration, in which peers mutually engage in discovery learning through
conversation and having their views challenged by others, or in cooperative
learning in which cooperation among peers is needed to accomplish certain
highly structured tasks. Each of these learning situations may provide different
opportunities for leadership in the forms of task organization and helping and
evaluating others.

Research on peer learning experiences has shown a number of benefits
for students. In tutoring, for example, the opportunity to assume an active role in
nelping others tends to increase the tutor's internal motivation, improves
ttendance, and improves school learning and behavior. Research on
follaborative learning is extensive (Rogoff, 1998). Several studies show that joint
lecision-making with a balanced exploration of different opinions among peers
esults in improved understanding of solutions. For example, peers who are
ngaged with each other’s ideas are more likely to gain competence on logic

ames or math and science tasks than peers who did not collaborate on the
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tasks (Damon and Phelps, 1987; Light and Glachan, 1985). Gauvain and Rogoff
(1989) found that individual children did better on an errand planning task after
they had worked together in collaborative groups. Light, Littleton, Messer, and
Joiner (1994) found that school-aged children performed better on errand-
planning tasks or games when their work together involved discussions of
planning, negotiations, and co-construction of knowledge.

Studies of cooperative learning show that some groups never achieve the
level of cooperation and idea-sharing that is necessary to learn from group
problem-solving. Specifically, Euro-American children sometimes need specific
instruction in order to coordinate the leadership and followership functions of
task-facilitation, helping others, and asking for help. Ellis and Gauvain (1992)
compared pairs of Navajo and Euro-American 9-year-olds who were asked to
each a game to 7-year-olds. Pairs of Navajo 9-year-olds were more likely to
uild on each other's comments and collaborate in trying to teach the task to the
-year-old student. Together they provided useful task information, remained
ngaged in the task, and observed their partners. In contrast, European
merican 9-year-olds tended to offer parallel and unrelated lines of instruction to
-year-old students. These helpers did not cooperate together to provide
struction.

A brief review of recent work on collaborative learning shows that there
2 many books and articles on how to encourage collaborative learning so that
1erican children can benefit from group learning experiences. The literature

2rs to fostering environments of collaborative learning. Perhaps the most
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important outcome in cooperative learning groups would be what Misumi (1985)
refers to as group maintenance leadership in the learning environment. Group
members accept help and give help, and members can accept a peer’s criticism,

assessment, or suggestion. Members can disagree without dismissing other

group members.

Brice (1998) studied two high school focused-discussion groups in a
detailed linguistic analysis. One of the groups was able to form a stable
leadership pattern which allowed them to focus on the discussion tasks. The
acceptance of a group leader allowed the group to function cooperatively and
productively. The other group never formed around a stable leader, and
consequently group members continuously challenged for dominance, which was
task-disruptive and eventually was disruptive to group maintenance. Without a
leader, this group rarely had the kinds of cooperative learning experiences that

stable leadership allowed the other group to have.

2.5 Leadership Processes In Play: Peer Group Culture Making And
Changing

Leaders not only organize tasks and help maintain group cohesion, they
ire involved in making and changing group cultures and developing methods of
onflict management (Heifetz, 1994). Some writers have argued that the
rmation of a functional group requires the emergence of group institutions.

1aniecki (1925) states:

... as the group is formed and its makers become its members [its]
activities are normatively standardized and systematized until they
come to be regarded as group institutions, the whole system of
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which constitutes the dynamic organization of the group. The

function of each member consists in his [or her] obligatory

participation in group institutions: functions vary for the different

categories of members. (p. 208)

It is the formation and standardization over time of group activities that is
the defining feature of a functional group. Local play activities, as they are
organized and standardized by group members over time, can be seen as a
powerful way in which children learn to create and participate in functional
groups. Understood as civic work (Boyte and Kari, 1996), play and the conflict
resolution involved can be viewed as the child group’s collective work in making
their society and co-constructing things of lasting value: symbolic artifacts,
listributed roles, and methods of conflict resolution. Child leaders are observed
elping peer groups to create these local activities.

One can ask in longitudinal research: What is created by this group?

Vhat conflict management strategies does this group use, and do these change

ver time? Is there a problem that the group attempts to resolve over time? Do

aders help groups choose between alternative values or meanings over time?
uch research questions address the nature of adaptive work (Heifetz, 1994)
ich involves maintaining cultural practices and relations and also helping
oups to change cultural practices in adaptive ways.
The next two sections give examples from sociolinguistics and
ychological studies of peer group co-creation. The studies chosen for review
2 taken from two different literatures: (1) children’s group play and games in

ural settings and (2) peer conflict negotiation interventions. These literatures
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provide information (usually incidentally) about leadership processes in peer
group culture-making.

In some ways the Kidsville Court activity is a complex “game with rules”
created by the children in their spare time. The pilot study on this data (Wilcox,
1996) described the Kidsville Court as “a sustained children’s play activity.”
Thus, parts of the literature on play and games are relevant to the study of
culture-making and culture-changing in the Kidsville Court.

In other ways, the Kidsville Court is clearly a children’s court of law with
the expressed purpose of settling conflicts. One of the pilot study findings
(Wilcox, 1996) was that decisions of the Kidsville Court were binding on the
varticipants and that the court’s processes were taken very seriously by the
Kidsville town citizens, as a court of law would be. The very serious behaviors
f the court participants do not resemble those of persons who are “playing.”

In the following pages, this review will sum up some of the major findings

the peer play literature and in the peer conflict intervention literature that
emonstrate the ways in which peer group leaders act to create, maintain, and
ange peer cultures.

Peer play is a context in which mutual co-creation of childhood peer group
tivities has traditionally been studied. Piaget (1962) and Vygotsky (1967) both
gue for the developmental importance of play because play activities allow
ildren to co-construct social rules, experiment with social roles, and develop
3thods of conflict resolution among themselves. The task of creating society

hin childhood peer groups is multi-faceted, and it also changes over the
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course of child development. It is possible that the group’s ability to form and
maintain such play and game activities is dependant upon the formation of
leadership structures, a possibility that is briefly outlined here.

Vygotsky (1967) focuses on the importance of early childhood symbolic
transformations of objects and of the self into something else. In solitary pretend
play, the broomstick can become a horse and the child can become a cowboy; in
shared pretend play children actively negotiate these symbolic transformations in
order to make play scenarios together. Symbolic transformations of self and
other are probably a key element in the ability to understand role-taking.
Research in pretend play communications shows that children must maintain
their real relationships, while at the same time engaging in cooperative symbolic
transformations, such as pretending to be a teacher or fireman. This requires
that children engage in extensive negotiations as they co-create pretend play
reality (Bretherton, 1986; Gearhart, 1979; Garvey, 1982; Schwartzman, 1976,
Giffin, 1986). The process of pretend play negotiation requires political finesse,
nd it is not surprising that leaders in the child group are often leaders in the
ophisticated processes of pretend play negotiations, as well (Fein, 1981;
arvey, 1982; Howes, Unger and Matheson, 1992; Schwartzman, 1976). This

plies that without leaders to help the coordination of group symbolic play, the
roup could not enact complex pretend play activities.
Piaget (1962) emphasizes rule play in middle childhood, arguing that in

iddle childhood, through games with peers, the child begins to see social rules
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as negotiable through playing games with peers. Piaget (1962) expresses this in
the following way:

. . . the rules of the game of marbles are handed down, just like so-
called moral realities, from one generation to another, and are

preserved solely by the respect that is felt for them . . . . The little
boys . . . are gradually trained by the older ones in respect for the
law . . .. As to the older ones, it is in their power to alter the rules.

if this is not "morality,” then where does morality begin? (p. 17 ).

Piaget has been criticized for blurring the boundaries between game rules
and moral rules (Turiel, 1983; Gilligan, 1982). However, one can interpret
Piaget's statement at a deeper level: that children practice rule-using and rule-
altering authority while negotiating game rules (Kurtines, 1987). Again, such
opportunities to engage in rule-using and rule-changing activities are made
possible by leadership structures of the child group.

Piaget’'s work on games with rules has not been followed up by child
evelopmental psychologists, except for a study confirming his stages of play
Eifermann, 1971). However, anthropological studies have shown that game
ules and play negotiations can provide practice in legal-argumentative skills.
or example, an ethnographic study of dispute settlement in the game of "Red
ight-Green Light" (Von Gloscoe, 1980) found that children's argumentation was
ighly legalistic. If accused of moving during the "no-go" condition, the player's

fense can be expressed in the following paradigm: "l didn't move. If | did
ove, it wasn't goal directed. If it was goal directed, it wasn't intentional. And if it

s goal directed and intentional, you didn't see me." (p. 229).
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Lancy (1974, 1975, 1976a, and 1976b), cited by Schwartzman (1978),
analyzed the relationship between Kpelle children's language games and the
skills necessary in village court appearances (called the Talking Matter). The
Talking Matter is a serious public court event, affecting wealth, prestige, marriage
and family relations. All adults (and some adolescents) are required to
participate in these court appearances at some time -- as plaintiff, defendant,
witness, elder, or judge. Talking Matter requires complex skills, verbal fluency,
memory of past events, and ability to use several kinds of speech events; and
Kpelle children’s language games clearly hone legal-argumentative skills. In
telling short stories (mini-pele), children practice verbal agility in the face of a
hostile audience; longer stories (pole-yee) require holding audience attention by
use of dramatic techniques; riddles (sia-polo) require remembering evidence and
defending the rationale for one's position; and verbal memory games (cologne)
involve memorization of proverbs.

Research in many American and European school groups has shown that
co-construction of a peer society frequently requires complex forms of practical
argumentation in which children can advocate for themselves and justify their
positions. Such justifications can be evaluated by peers on the basis of merit.
Corsaro (1992) notes that as he observed and studied children’s play, he found
hat he was observing “collective, communal, and cultural processes.” (p. 160).

Little by little, | began to see that | was not simply studying the
positive effects of peer interaction but also was documenting the
children’s creative production of and participation in a shared peer
culture . . .. Theories of children’s social development must break

free from the individualistic doctrine that regards social
development solely as the child’s private internalization of adult
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skills and knowledge . . . children enter into a social nexus and,

through interaction with others, establish social understandings that

become fundamental social knowledge on which they build

continuously. (p.161).

To create a shared peer culture may require methods of conflict
resolution. One neo-Piagetian view is that opportunity for conflict resolution
among peers is the major developmental factor in peer group play or games
(Rubin, et. al., 1982). Conflicts are real, and they disrupt play. Outcomes of
conflicts during play are also real but usually not permanent or damaging. Thus,
in the safety of play, child groups have the opportunity, and motivation to
experiment with dispute resolution artifacts and to create their own peer culture
through the exercise of dispute resolution. As has been discussed in sections
2.3 and 2.4, processes of conflict resolution may take the form of peer group
leadership.

The above studies would indicate that in successful peer groups the
relationship between group members and group leaders is one of shared but
differentiated responsibilities and mutually negotiated, although sometimes hotly
contested meanings. Leaders are not simple task managers, nor do they simply
provide group coherence by helping and providing feedback to others. Leaders
(usually multiple leaders) are influential contributors to ongoing dialogues about
the best way to do things, especially when the group must make important
decisions. Child leaders are influential participants in persuasive dialogue,
negotiation, argument, and decision-making about how to best structure

activities. Rogoff (1998) indicates that the need to explain or justify oneself
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indicates that others also have power to refuse, refute, or make decisions.
Absence of open debate is problematic in authoritarian governments and in some

peer group settings, such as cliques and gangs (Adler and Adler, 1998).

2.6 Civic Leadership Among Peers: Serious Conflict Negotiation

Sometimes skillful peer group members use their power to exclude
alternative voices and to encourage abuse against other children. Educators,
however, are assigned the task of providing a safe, productive, and collaborative
learning environment for all children, including those whom peer cliques tend to
exclude and abuse.

A recent longitudinal ethnographic study (Adler and Adler, 1998) of
preadolescent cliques in a middle- to upper-class American school setting found
that over a three-year period of study, cliques of third, fourth, and fifth graders
used very similar methods of classifying clique members, and of treating out-
group children and less powerful clique members. Cliques techniques were
astonishingly similar between groups and also over time despite other
differences between cliques especially those of masculine- and feminine-typical
behaviors, age, and attitudes toward school achievement (Adler, Kless and
Adler, 1992). One of the most disturbing features of clique-leader's behavior was
the encouragement of verbal abuse against less powerful others. Clique
members found sport in harassing low-status out-group children because the
clique leader did so. Clique members also picked on less powerful clique
members. Members would passively accept this, even if a best friend was the

target because of fear that the abuse would be turned on them.
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Adler and Adler (1998) conclude that there are a set of political dynamics
specifically associated with cliques, that included boundary maintenance and
axclusive definitions of membership, a hierarchy of popularity (status stratification
and differential power), and relations between in-groups and out-groups
(cohesion and integration). Techniques of inclusion included recruitment,
application, friendship realignment, and ingratiation. Techniques of exclusion
included out-group subjugation, in-group subjugation, compliance, and
stigmatization. Examples from interviews with clique members and clique
leaders indicated that the methods of using these political moves and tactics
could be subtle, covert, and manipulative on the parts of the group leaders. The
authors conclude that:

[Clique] leaders maintain their power not through attractive qualities

or the contributions they can offer the group, but through their

inherent grasp of the subtleties of [political] dynamics and their

ability to successfully manipulate them. (p. 73).

ollecting longitudinal ethnographic data across groups and over time, Adler and
dler (1998) were able to look below the surface of what people claim to do,

hat can be measured in brief observations of public behavior, and what can be
bserved in a laboratory.

There have been many programs designed to promote changes in groups,

ften with the goal of creating more democratic group processes, promoting the
oral development of individuals, or reducing violence and destructive conflicts.

will be argued here that effective intervention programs usually promote

propriate uses of peer leadership, although this may not be a stated goal or a
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serceived method of intervention. Kohlberg and Higgins (1987) found that peer
yroups had to actively take responsibility for their member's welfare, including
anforcing rules by serving in student discipline committees. Kohlberg and
Higgens (1987) states that the appeal of the democratic community of students
was less to escape the authority of adults, but “to escape the theft, intimidation,
and isolation created in the peer world of cliques and gangs.” (p.125) Reed
(1997) states that in what Kohlberg has termed “just communities”™
Individuals began to articulate their concern as members of the
group, but they [more importantly] began to reason as a group.
They moved from heteronomous reasoning in which they conceived
themselves as subjects of an external authority to autonomous,
cooperative reasoning . . . ruling themselves as a community
would rule itself. (p. 210).
The above statement suggests that healthy group self-rule requires the
development of civic leadership within the group.
Peer mediation programs are more modern examples of peer conflict
anagement intervention. The basic premise of peer mediation programs is that
hildren can learn to mediate between peers during conflict situations. Some
tudies (Johnson and Johnson, 1996; Johnson and Johnson, 1994; Johnson,
ohnson and Dudley, 1995; Johnson, Johnson, Dudley, and Acikgoz, 1994) have
und that before training in mediation, students did not know how to resolve
onflicts through negotiation, and teachers complained of being overwhelmed by
nflict management demands.

Studies of interventions, such as “just community” and peer mediation

ograms, have not systematically examined the group developmental processes
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by which dispute resolution artifacts are established, accepted, changed and
used (or not used) by peer communities during the intervention. Emler and
Hogan (1981; 1991) for example, are critical of Kohlberg’s (1981) theoretical
model, and they argue that by emphasizing the ideal that all participants are
equal, “just community” interventions downplay the social realities of leadership
that are required to bring about positive changes in any community. Specifically,
leadership, whether provided by students or staff, is not usually considered to be
a theoretical factor in peer group intervention programs. Research reviews do
not report on the development of leadership during the intervention, although lack
of leadership may be mentioned as a reason for the failure of an intervention.
Intervention researchers rarely study the development of individuals as
peer leaders during intervention programs. Trela and Conley (1997) point out
that peer conflict negotiators may have to act as leaders in their school
communities in order to be effective, and that through their work as conflict
negotiators these students could be expected to experience developmental
changes as leaders. In their study of student peer mediators, aged 15 to 22
years, the authors found that peer group mediators reported that they felt they
related differently with their peers, listened to both sides of a story, changed the
ay they dealt with personal conflict, thought more independently, and surprised
eople with their mediation skills after they had become peer mediators. The
uthors concluded that many aspects of peer mediation are closely related to
adership traits (Wyach, 1992; Rost, 1991). Trela and Conley (1997) point out

at peer mediators explain their development in relational terms, and they
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describe their mediation experiences as helping them to gain personal efficacy,
including improved ability to act in a responsible manner, be decisive, and
become more involved in leadership roles in their school and community.

The above research on leadership development among peer mediators
would indicate that peers, especially as leaders in their peer groups, can strongly
influence the development not only of the peer group, but of themselves and their

relationships with others.

2.7 Summary And Conclusions

Rogoff (1998) sums up the status of research on collaborative processes
in child groups:

(1) There has been little study of the social and cultural aspects of how
people determine the problems, goals, and means of their collaborative
efforts;

(2) We know little about collaboration when children and adults are in each
other’s presence without interaction as their agenda, when interaction
is controlled by children seeking assistance, or when groups of children
are not in the presence of adults.

(3) The dynamics of groups larger than the dyad have received little
attention. Even when larger groups have been studied, they are often
treated simply as collectives of more individuals, interacting with each
other as successive dyads rather than as integrated groups; there is

insufficient information regarding populations other than middle-class
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European American groups, or in situations other than those devised

by middle-class European American researchers. (p.697).

Leadership is one feature of collaboration in child groups that warrants
further study. This review of the literature is meant to show not only the technical
competencies and abilities of child leaders as they use task management skills,
but also to focus on the ability of child leaders to coordinate group efforts toward
adaptive changes. Adaptive work sometimes requires that groups change their
structures and even re-organize their uses of power. This study is about
leadership practices as adaptive work in the creation of a children’s court of law.

This study of Kidsville Court holds promise as a study of enculturation and
culture-making within American school life. The students and the activities in this
setting are certainly recognizable as features of American culture. However,
there are a number of unique and possibly surprising features of peer group
development within the Kidsville Court setting that may provide food for thought
about the development of groups and of individual leader development within
groups. Such research allows psychologists to re-examine traditional views of
how enculturation and culture-making happen in American culture through an
intimate, longitudinal view of local culture-making.

This project is designed to study both individual and activity development
through the interrelated processes of enculturation, culture-making, and culture-
changing. The study of culture-making is illuminated throughout this review by

tudies of children’s peer group play and cooperative problem solving. Children’s
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work within peer groups can be studied as children define and “make a place” for
themselves and others within peer group activities. Different activities have
different affordances and constraints for the ways that people can define
themselves and be defined by others. Furthermore, a specific peer activity is not
the “same” from the points of view of the various participants, since participants
occupy different “places” within the activity (Sui-Lan and Moghaddam, 1999).
Leadership positions within group activities are especially important, because

persons in positions of power within activities often have more authority or

influence to alter activities, and the practices by which the “meanings of self’ are
achieved (Bruner, 1990).

It is common in news and governmental reports to refer to “cultures” as

large, universally held sets of beliefs and behaviors. If this were true, there
would be no reason to study specific peer group cultures, or their activities,
because all peer groups would essentially be the same. It would also be an
overwhelming task to try to intervene in peer group culture because one would
have to change large sets of beliefs in large segments of the population. This is
a popular approach taken by politicians to address widespread problems of
violence, drug abuse, and premarital sex, as is exemplified by “just say no”
programs or governmental attempts to control sex and violence on TV.
But outside-of-the—home child enculturation and culture-making, for
pecific children and groups of children, takes place in specific peer group
ettings with local ways of doing things and ways of belonging. (Harris, 1999;

arris 2000; Adler and Adler, 1998). These local ways are developed over time
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by peer group members, and they are passed on or changed over the course of
time through peer group processes. Viewing peer group culture-making and
enculturation in this local way, the proper unit of study for peer group
development is not the statistically average individual child, but local peer group
cultures and the children’s co-construction of their activities. Cole (1995)
illustrates this level of study in the following description of his study of an after-
school activity called “The Fifth Dimension”:

. my colleagues and | have adopted what might be called a
‘mesogenetic” app<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>