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ABSTRACT

A CONTENT ANALYSIS OF THE TREATMENT OF
NEGRO CHARACTERS IN CHILDREN'S PICTURE
BOOKS 1930-1968

By
Jane Marie Bingham

The Problem

RS e purpose of the study was to ascertain how the

children's picture books published between 1930 and 1968.
?hg_major questions asked were:

__Are a variety of Negro physical characteristics

wn in the illustrations of the total population of books,
goes this variety differ markedly during the four

orical periods?

our historical périods?
SoTl

Are Negro adults shown in a variety of adult roles?

dult roles found in the same population of books?

Ep;pportion differ markedly during the four historical
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Do Negro characters interact with a variety of persons
in a variety of ways? What is the race, sex, and age of the
persons with whom they interact? Is the type of interaction
parallel, non-physical, or physical? Does the variety of
persons and types of interaction differ markedly during the
four historical periods?

Can any statements be made as to the difference in
treatment of the Negro characters in the several areas of
analysis during the four historical periods outlined in the

study?

Procedures
A total of forty-one books which included 1,067
illustrations were found on recommended book lists used
by librarians, teachers, and children's literature special-

ists. The books were grouped into four historical periods:

1930-1944, 1945-1954, 1955-1964, 1965-1968.

Four major categories were constructed in order to
differentiate and describe the treatment of Negro characters
in the book illustrations: physical characteristics,
environmental characteristics, adult roles, and character
interaction.

A coding instrument, constructed for the purpose of
the study, included sub-categories of the major categories
! which were derived from the questions posed, and were based

6n the content analyzed and the type of analysis used.

?

Raters were used to determine whether the instrument was
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Conclusions

The major conclusions of the study were:

(1) Negro characters were depicted with a variety
of skin colors, hair textures, hair styles, nose, lip,
and eye formations and body builds. Characters
showed the least amount of variety in their hair coloring.
While the variety did not differ markedly during the
historical periods there were some differences. Most
exaggerations, as in eye and lip formations and body build,
occurred in the earliest period (1930-1944) and seemed to
reflect the prevailing social concepts of the time.

(2) Almost no important conclusions could be drawn
about environmental conditions because of the paucity of
interior and exterior situations in all historical periods.
Period four (1965-1968) did include, however, more interior
and exterior details, possibly because of the growing social
concern and demand to show Negroes in more realistic
settings.

(3) Considering all historical periods, there were
more Negroes in work roles in the first two periods (1930-
1944 and 1945-1954), than there were Caucasians in the last
two (1955-1964 and 1965-1968). The Negroes in the first
period were more likely to be shown in professional roles
than occupational. In the second period, more Caucasians

~were found in occupational roles than Negroes. In periods

three and four (1955-1964 and 1965-1968), more Caucasians
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were found in all roles--professional, occupational, and
laborer. This apparent discrepancy with the social revolu-
tion of the latter periods might be accounted for as an
attempt to show more complete integration within society

as a whole.

More Negro than Caucasian home roles were shown, with
more mothers than fathers being present. Few adults other
than parents were shown. Understandably, more Negro than
Caucasian home roles were shown because almost all of the

Juvenile main characters were Negroes.

(4) Though a variety of types of interaction and

characters were identified for all periods, none of the

Negro main characters interacted in any way or at any time
with a Negro female teen-ager or a Caucasian baby. Few
Negro male teen-agers, Negro babies, Caucasian male and
female teen-agers, and Caucasian female juveniles were
identified.

The interaction among a variety of characters did not
differ markedly from period to period. However, the variety
and type of interaction did differ during the four historical
periods. The amount of physical interaction increased from
period one (1930-1944) to period four (1965-1968), most
probably reflecting the greater amount of interaction which

was being encouraged in society as a whole.
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CHAPTER I

INTRODUCTION

Present day Americans are struggling with the con-
cept of what it means to be a Negro in America. The under-
standing of this complex concept is crucial to both black
and white, young and old. Answers to such questions as:
What do Negroes look like? Where do Negroes live? What
can Negroes do? How do Negroes act? How do Negroes feel?
are important for all young, impressionable children,
regardless of race or ethnic origin. How Negro characters
are treated in the picture books that a young child sees
may help him in his early formulation of answers to the
questions posed. Young children may be helped to develop
an early positive racial awareness. In order that young
children, may become responsible, confident, and construc-
tively contributing members of American society, it is
imperative that during their most impressionable years,
all children, particularly black children, who historically
have been part of America's suppressed racial minority,
be imbued with a healthy self-concept, one which embodies
a feeling of personal worth and societal acceptance. It

is equally imperative that young white children, who

’m
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constitute America's racial majority, be imbued with respect
for and understanding of all members of society, including
Negroes.

The number of trade books published for children
in the United States continues to increase each year. In
1920 there were only 410 trade books published for chil-
dren; in 1965 almost three thousand children's trade books
were published.l A significant number of these are books
especially designed for young children who have not yet
learned to read the printed word. These books use many
illustrations to help children interpret the story as it
is read to them; they also enable children to create
their own stories using the pictures as a guide. Most of
these books have a picture on every page and their text
is quite brief.

In the present study the illustrations in children's
picture books were viewed as having'three important func-
tions: (1) to describe the text, (2) to interpret the
text, (3) to decorate the text. The illustration describes
the text by presenting accurate concepts and accurate
details in close juxtaposition with the text. The illus-
tration interprets the text by adding details, concepts,
subtleties, and moods that the text does not describe.

Through the use of color, line, space, and form, the

lCharlotte Huck and Doris Kuhn, Children's Litera-
ture in the Elementary School (2nd ed.; New York: Holt,
Rinehart and Winston, 19 Sl 250



illustration may also decorate the text in order to make
the book more aesthetically attractive and create interest
in reading the text.

Young children do attend closely to the pictures
found in books that are especially designed for them.
Therefore, the content of the books' illustrations becomes
a matter of concern for persons interested in the young
child's development. What a young child sees in a picture
contributes to his development of both concrete and abstract
concepts.2

It is acknowledged that books alone or the pictures
they contain will not cure the many ills of American society
that serve to infect each new generation with crippling
ideas and attitudes. As instruments for the transmitting
of cultural values, books do have the potential to provide
each new generation with sound information and to foster
healthy attitudes. In a small but significant way, books
may add positive nourishment to the hope of the world--the
children--those impressionable beings who have the time to
look and to learn, and have the potential to create a world
of peace based on the understanding, respect, and appre-

ciation of human differences.

2Elizabeth Hurlock, Child Development (4th ed.; New
York: McGraw-Hill Company, 19 , Pp. 492-493.
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Need for the Study

The need for this study arose most broadly from the
need in the field of children's literature to assess the
historical development with respect to societal attitudes
toward the representation of American Negroes in books
recommended for children. More specifically, this study
was concerned with the representation of the Negro in the
illustrations in books for young children who have not yet
mastered the skill of reading the printed word, but who
are capable of "reading" pictures.

Just as members of other areas in American society
are examining themselves in light of the "new Negro mili-
tancy" and civil rights legislation which calls for the
positive treatment of black people in American society,
people concerned with literature for children have also
been examining the content of this literature in terms of
how the Negro American has been and is presently being
treated. Various methods have been used to assess the
literature which includes Negroes, and various aspects of
the literature have been considered, but no study has dealt
exclusively with the text or the illustrations in books
for young children. Studies that have analyzed a few of

the books which are appropriate for young children and are



also included for analysis in the present study, were
eilther subjective summaries of the books' contents and
the evaluators' opinion of the books' worth, or analyses
of the total content of each book with the illustrations
playing a secondary role in the analysis.

The need for this study also arose from the inves-
tigator's belief that a summary was needed of that which
had been written and researched concerning the treatment
of the Negro in literature for children. Since the 1954
school integration decision, much research has been done
and various opinions have been given concerning the treat-
ment of the Negro American in various sectors of American
life. The numerical representation of Negro Americans in
a variety of occupations, schools, and geographical regions
of the United States have been reported in great detail.
Although the numerical representation of the Negro in the
books children read has not been as systematically studied,
a popular magazine article has pointed out the paucity of
the representation of Negroes in books for children.3

Teachers of both black and white children have become
more and more interested in knowing titles of books which
they can use with their children that would depict Negro
Americans in a "positive, non-stereotypic" manner. The

Children's Catalog has books listed under the separate

3Nancy Larrick, "The All-White World of Children's
Books," Saturday Review, September 11, 1965, pp. 63-65.
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sub-heading Negroes. Several resources are devoted to
listing books which deal exclusively with minority groups--
the Negro being among the groups represented. Other ref-
erence sources deal exclusively with books which include
Negro characters, giving a brief annotation of each book
recommended. Thus, it seemed important and appropriate

to analyze the illustrations in books for young children
found on recommended lists of books which included Negro

characters.

Importance of the Study

It is important that books for children be carefully
selected and that their pictures be carefully examined.
Dr. Patricia J. Cianciolo has attested to the need for
accuracy in children's books:

Regional, racial, religious or nationality groups
should be pictufed in an atmosphere which is
accurate, . . .
She has also stated that it is the responsibility of the
book selector:

to choose books that will respect the uniqgeness and
similarities in the various social groups.

The fact that children often need help in interpret-

ing or "reading" pictures,as pointed out by Todd and

uPatricia J. Cianciolo, "Criterla for the Use of
Trade Books in the Elementary School Program" (unpublished
Ph.D. dissertation, Ohio State University, 1963), p. 100.

5Ibid., p. 101.



Heffernan,6 is often overlooked. This point was deemed
especially pertinent to the present study because the
concept of what it means to be a Negro American may be
interpreted by adults in a variety of ways. Adult inter-
pretations may be transmitted to children through the
discussion of or labeling of elements in a picture found
in a child's picture book.'

In order that the significance of the present study
be more fully understood, it seemed necessary to examine
raclal awareness of young children and to reflect upon
the possible effect pictures might have in developing
positive racial concepts.

The fact that young children are racially aware is

supported by many studies.8 Hurlock stated that:

6Viv1an Todd and Helen Heffernan, The Years Before
School: Guiding Pre-schoolChildren (New York: Macmillan,
1964), p. L2k,

THurlock, Child Development, p. 396.

8L. Horowitz, "Development of Attitudes Toward Negroes,"

Readings in Social Psychology, edited by Newcomb Hartly and
others., New York: Henry Holt, 1947; C. Landreth and B.
Johnson, "Young Children's Responses to a Picture and Inset
Designed to Reveal Reactions to Persons of Different Skin
Color," Child Development, XXIV (March, 1953), pp. 77-78;
J. K. Moreland, 'ﬁacgai Recognition by Nursery School Child-
ren in Lynchburg, Virginia," Social Forces XXXVII (December,
1958), pp. 132-137; M. Radke, H. Trager and H. Davis,
"Social Perceptions and Attitudes of Children," Genetic
Psychology Monographs XL (November, 1949), p. 44T; H. W.

evenson ar . C. Stewart, "A Developmental Study of
Racial Awareness in Young Children," Child Development, XXIX
(September, 1958), pp. 399-409.




As early as the pre-school years, the child can dis-

tinguish individuals of different races on the base§

of skin and hair color and other physical features.
Young children are not only aware of differences in physical
characteristics but are also aware of the roles different
people perform in soclety:

The child's concepts of race include not only the

appearance of people of different racial groups but

their occupations, their clothing, their living

quarters, and their personalities and abilities.

These concepts become increasingls linked with racial

concepts as children grow older.l

The fact that Caucasian children's attitudes toward

Negroes as worthy and acceptable members of American soclety
may be affected by the nature of the presence or the absence
of Negroes in illustrated material has also been repcrted.ll

Importance of the Preservation
of Racial Differences

Support for the idea that racial differences should
be respected and preserved has come from a variety of
sources and has indirectly Justified the need for the pre-

sent study.

9Hurlock, Child Development, p. 396.

loHelen Trager and Marian Radke Yarrow, They Learn
What They Live (New York: Harper and Row, 1952), p. 396.

llMary Ellen Goodman, Race Awareness in Young Children,
New York: Collier Books, 1988; Bruno Lasker, Race Attitudes
in Children, New York: Henry Holt and Company, 1929; John
Titcher and David Johnson, "Changes in Attitudes Toward
Negroes of White Elementary School Students After Use of
Multi-Ethnic Readers," University of Minnesota (Mineographed
copy) n.d.; and Helen Trager and Marian Radke Yarrow, They

Learn What They Live.




would convey.

Joseph Durham in the Clearing House stated:
« « minorities should not lose their identities
1n the faceless anonymity of the melting pot. Minor-
ities should face the challenge of being different i?d
yet unite in the achievement of cultural pluralism.
As Margaret Heaton has stated, it is, hopefully
with the casual acceptance of differences that the
understanding that there are common problems, common
aspirations, and common values will come.l3
Jennemary Boyd quotes Charlemae Rollins as saying
that if the story is about modern times it must "give a
true picture of life as it is, now" and that the illus-
trations be drawn "with normal proportions of the human
frame in mind," not as carica’cures.lq
Leland Jacobs has maintained that validity is a
hallmark of the finest picture books and validity depends
on the artist being true to the fact or fiction that he
15
Ruth Korey suggested that Negro children who have
been handicapped in academic work by all white textbooks

and chlldren's trade books may be helped to read more

lzJoseph Durham, "The Melting Pot," Clearing House
XXXIX, (May, 1965), p. 547.

13Margaret Heaton, "Stereotypes and Real People,"
English Journal, XXXV (June,1946), p. 327.

l“Jennem.ary Boyd, "Passports to the Promised Land,"
Elementary English, XXXV (November, 1958), p. 448,

15Leland B. Jacobs, "Picture Books at Their Best,"
The Reading Teacher, XII (February, 1959), p. 188.
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easily if they can readily identify with characters of
their own race in a buok.16

Hopefully, this investigation will contribute to
greater knowledge about the treatment of the Negro in the
illustrations of books designed and recommended for young
children., It may also contribute more generally to the
non-verbal communications field and to the research tech-
nique of content analysis. Few content analyses have been
done in the area of non-verbal communication, even though
non-verbal means of communicating are persistent, powerful,
and pervasive.

In recent communications theory, it is stressed that
it is most desirable to study the total communications
spectrum--the communicator, the communication, and the
communique. In the present study, only the communication
was analyzed (the illustration), but ultimately the
illustrator (the communicator) as well as the young child
(the communique) should be studied in order to form a total

communication's spectrum.

Purpose of the Study
The purpose of this study was to describe how Negro
characters have been treated in the illustrations of
recommended realistic fiction picture books designed for

young children and published between the years 1930 and 1968.

B SoSEL T oenT - o

16Ruth Korey, "Children's Literature for Integrated
Classes," Elementary English, XLIII (January, 1966), p. 40.
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Assumptions Underlying the Study

The fundamental tenets which underlie this study
and influence its approach, its method, and its recom-
mendations should be pointed out as having important
implications for those who are concerned with the nature
of human communication, the concept of race, and the
implications of both for the education of children.

This study was based upon the assumption that the
treatment of the Negro in the pictures young children
study in their books does make a difference in the way in
which the concept of what it means to be a Negro in America
is formed for young children. It was further assumed that
because of the passage of the recent Civil Rights legis-
lation prohibiting discrimination toward Negroes, it is
the responsibility of each sector of American life to
evaluate its own particular treatment of Negro Americans
in as objective a manner as possible., Chlldren's books,
as creations of authors and illustrators who live in
American society, presumedly reflect the society's values
and mores. Therefore, the possibility does exlist for the
Negro to be discriminated against in the illustrations in
children's books,especially since the Negro has been dis-
criminated against to a serious enough degree in American
soclety to cause several laws to be passed to guarantee
basic human rights and freedom from discriminatory prac-

tices.
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It was also assumed that (1) illustrations in books
for young children do influence their values, attitudes,
and éoncepts, (2) trade book illustrations depicting
Negro characters contribute to the self-concepts of Negro
children, (3) trade book illustrations depicting Negro
characters contribute to white children's understanding
of and acceptance of racial differences, (4) most young
children in the United States have the opportunity to
view the illustrations in trade books, and (5) the trade
books included in the study have been or are presently
found in public and school libraries as well as in many

homes.

Definitions of the Terms Used

The terms that follow have been defined according
to the way in which they have been used in the present
study.

Picture book.--The term "picture book" has been used
to refer to a book recommended by certain children's litera-
ture specialists and children's librarians for children
from ages three throughveight. Such a book contains a
majority of functional illustrations on every page or every
other page, and has less text than the less amply illus-
trated books for older children. Easy Books, Picture Books,
Picture-Story Books, and Books for Young Children are the
categories often used in lists of children's books. Any
book found in any of the four categories was referred to

as a picture book for the purpose of this study.
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Trade book.--The term "trade book" refers to books
found in public libraries that are not classified as text-
books. Some controlled vocabulary books which are often
labeled trade-text books by children's literature specialists
are considered to be trade books for the purpose of this
study.

Realistic fiction.--The term "realistic fiction"
refers to a story based on conceivable every day experi-
ences of young children in a physical environment recognized
as characteristic of the social milieu within the United
States during the last fifty years.

Functional illustration.--The term "functional

illustrations" refers to an illustration which contained
details of a character's environment as opposed to illustra-
tions containing only one full paged object or person or
decorative designs.

Illustration.--The term "illustration" refers to a
drawing, painting, photograph or any other graphic form of
non-verbal communication found in books designed for young
children.

Picture.--The term "picture" was used interchangeably
with the term "illustration" for the purpose of this study.

Young children.--The term "young children" refers to
children aged three through eight.

Non-verbal communication.--The term "non-verbal

communication" referred to the non-written matter found in
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books for young children i.e., the i1llustrations as opposed
to the text or physical features of the book's format.

Content analysis.--The term "content analysis"
referred to a research technique which may be described
as the objective, systematic, and quantitative description
of the manifest content of communication.l7

Category.--The term "category" referred to the part
of the whole universe which differentiates and describes
the content being investigated. A category has explicitly
defined boundaries into which material is grouped for
analysis, e.g., physical characteristics.

Unit.--The term "unit" referred to the segment of
the content to be counted and scored in the analysis., For
the purposes of the present study a unit is a sub-division
of a category, e.g., skin color.

Concept.--The term "concept" referred to a general-
ized idea which includes everything that is suggested to
a person by an object, symbol, or sicuation.l8

Stereotype.--The term "steotype" referred to "a
fixed standardized conception of the attributes to a class
of persons or social values, that is not readily modified

by evidence of its falsity.“19

17Bernard Berelson, Content Analysis in Communication
Research (Glencoe, Illinois: The Free Press, 1952), p. 489.

lBCarter Victor Good, ed., Dictionary of Education
(New York: McGraw-Hill, 1945), p. 90.

191p14., p. 389.
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Definitions of Categories

Physical characteristics.--Physical characteristics

were considered to consist of a Negro character's skin
color, hair color, hair texture, hair style; lips, eyes and
nose formation; and body build.

Environmental characteristics.--Environmental char-

acteristics included both the indoor and outdoor envion-
ment. Aspects of the indoor environment included in this
category were reading matter, viewing-listening matter,

decor items, disorderly conditions, and crowded conditions.20
Aspects of the outdoor, environment included in this cate-
gory were single dwellings, multiple dwellings, temporary
dwellings, businesses, community buildings, machines,
greenery, and crowded conditions.

Adult roles.--Adult roles included the roles of both
Caucasians and Negroes; both at-home roles and work roles
outside the home designated as professional, occupational,
or laborer.

Character interaction.--Character interaction included

three ways in which the main character could be shown
responding to other characters: parallel interaction, non-

physical interaction, and physical interaction.

2oNote: Units of analysis are deliberately not parallel

because the intent of the present study was to ascertain
disorderliness and crowdedness only, i.e., as opposed to the
total spectrum of order.



16
Definitions of Units of Analysis

Units of Analysis for Physical
CharacterIstics Which Were Judged

By the Viewer

Skin color.--A Negro character's skin coloring was

evaluated on a three point scale ranging from (1) light
(tan or gray) through (2) medium (brown or gray) to (3)
dark (dark brown or black).

Hair color.--A Negro character's hair color was
evaluated as being (1) black or (2) brown, or (3) other
(white, red, etc.).

Hair texture.--The term "halr texture" referred to
the quality of the hair and how it appeared in the illustra-
tion. The Negro character's hair texture was rated as
(1) crinkly (tightly curled/many narrow waves in each strand
of hair, (2) curly (not tightly curled), (3) wavy (not
curled but molded or set), (4) straight (no wave or curl
at all).

Hair style.--The term "hair style" referred to the
way in which the Negro character combed, set, cut, or in
general wears, his hair., The hair was rated as (1) braided
or put into oneor two pony tails; (2) braided into three
or more braids; (3) cropped (cut short with scalp showing);
(4) cropped (cut short with scalp not showing); (5) high
and natural; (6) loose and natural; (7) pulled back in a
bun or straight; (8) styled in a non-African, Caucasian

American manner; (9) long curls.
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Eyes.--The Negro character's eyes were rated as (1)
normal or (2) exaggerated.

Nose.--The Negro character's nose was rated as (1)
flat, broad (Negroid in the anthropological sense); (2)
high bridged (Caucasian in the anthropological sense); (3)
button (an unformed, infant nose or a cartoon-type "dot"
nose).

Lips.--A Negro character's lips were rated as (1)
thin (a mere line or extremely narrow); (2) medium (not
extremely narrow or broad); (3) thick (full, broad, or
prominent); (4) exaggerated (disproportionately large or
anatomically incorrectly drawn); (5) indistinct.

Body build.--A Negro character's body build was rated
as (1) slight (thin or very slender); (2) average (not
thin or fat or extremely tall); (3) large (fat or big or
extremely tall); (4) exaggerated (disproportionately fat
or large and anatomically incorrectly drawn).

Units of Analysis for Environmental

Characteristics Which Were Judged By
the Viewer.

Reading matter.--Newspapers, books, magazines, and
the like constituted reading matter. It was judged by the
coder as being (1) barely present (sketchy or only one
present); (2) definitely present (clearly and fully shown
or more than one present); or (3) present and beilng used

i.e., being read or being handled.
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Viewing-listening matter.--Radios, televisions,

record players and the like constituted viewing-listening
matter. It was judged by the coder as being (1) barely
present (sketchily presented); (2) definitely present
(clearly and fully shown or more than one form of viewing-
listening matter present); (3) present and being used i.e.,
being watched or listened to.

Decor items.--Any objects judged by the coder to be

serving as decoration for the home interior were rated as
(1) barely present (sketchy or only one present); (2)
definitely present (clearly and fully shown or more than
one present). Decor items included candles, wall hangings
of various types, vases of flowers and the like,

Crowded conditions.--ObjJects judged to be in close
Juxtaposition were considered to be crowded. Interior
scenes and exterior scenes were rated as either being
crowded to a lesser (1) or greater (2) degree.

Disorderly conditions.--Objects not in their accus-

tomed places and interior scenes in a state of disarray
constituted disorderly conditions. Interior scenes were
rated as being disorderly to a small (1) or great degree
(2).

Multiple dwellings.--Bulldings such as apartments
and duplexes constituted multiple dwellings. One or two
(1) or more than two (2) were the possible ratings for

illustrations containing multiple dwellings.
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Single dwellings.--One and two story houses were
considered to be single dwellings. A rating of (1) was
given if the presentation was sketchy and if there was
only one present. A rating of (2) was given if the presenta-
tion was clear and large and more than one house was shown,

Temporary dwellings.--Trailers, tents, club houses
and the like were considered to be temporary dwellings.

A rating of (1) was given if the presentation was sketchy
and if there was only one present. A rating of (2) was
given if the presentation was clear and large or more than
one temporary dwelling was shown.

Community buildings.--Schools, post offices, fire
stations and the like were considered to be community
buildings. A rating of (1) was recorded if they were
presented sketchily and if only one building was presented.
A rating of (2) was recorded if the presentation was
definite and large or more than one community building was
shown.

Businesses.--Food stores, barbershops, repair shobs
and the like were considered to be businesses. A rating
of (1) was recorded if they were presented sketchily and
if only one building was presented. A rating of (2) was
recorded if the presentation was definite and large or

more than one business was shown.
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Machines.--Cars, bicycles, construction equipment
and the like were considered to be machines. A rating of
(1) was recorded if they were presented sketchily and if
only one was presented. A rating of (2) was recorded if
the presentation was definite and large or more than one
machine was shown.

Greenery.--Trees, lawns, flowers and the like were
considered to be greenery. A sketchy or sparse presenta-
tion of greenery was recorded as (1). A definite and
abundant presentation of greenery was recorded as (2).

Units of Analysis for Adult Roles
Which Were Judged by the Viewer

Non-home adult roles,--Professional (doctor, lawyer,

teacher, etc.), occupational (milkman, plumber, storekeeper,
etc.), or laborer (farmer, factory worker, cab driver,
etc.) and which may be performed by Negroes or Caucasions,
males or females constituted non-home adult roles.

Home adult roles.--Home adult roles may be performed
by adult males or adult females, Negroes or Caucasians.
The roles were: mother, father, grandmother, grandfather,
relative or neighbor and were jJudged as such by the coder.

Units of Analysis for Character
Interaction

Parallel interaction.--Parallel interaction may be

described as the main character's not looking at or not
touching any other character even though the character was

present in the same illustration.
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Non-physical interaction.--Non-physical interaction

may be described as the action involved when the main
character was facing or looking at another character, but
was not touching any other character.

Physical interaction.--Physical interaction may be

described as the action involved when the main character
was touching or in some kind of physical (bodily) contact

with another character.

Dellneation of Time Periods

For the purpose of the present study the years
between 1930 and 1968 were divided into four historical
periods which paralleled major social and economic condi-
tions that existed during the periods: 1930-1944; 1945-
1954; 1955-1964; 1965-1968., The books used for analysis
were placed in one of the four categories based on their
original copyright date. The four time periods will be

described and discussed in Chapter II.

Questions
The major questions that were asked are as follows:
Are a variety of Negro physical characteristics shown
in the 1llustrations of the total population of books, and
does this variety differ markedly during the four historical
periods?
Are Negroes shown in a variety of interior and

exterior environments, or is there a preponderance of one
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‘type of environment shown? Does this variety differ
markedly during the four historical periods?

Are Negro adults shown in a variety of adult roles?
What is the proportlon of Negro adult roles compared to the
Caucasian adult roles found in the same population of books?
Does the proportion differ markedly during the four histor-
ical perilods?

Do Negro characters interact with a variety of per-
sons in a varlety of ways? What 1s the race, sex, and
age of the persons with whom they interact? Is the type
of interaction parallel, non-physical, or physical? Does
the variety of persons and types of interaction differ
markedly during the four historical periods?

Can any statements be made as to the difference in
treatment of the Negro characters in the several areas of
analysis during the four historical periods outlined in

the present study?

Limitations
The limitations of the study were recognized as
follows: Only recommended picture books were analyzed,
thus limiting the ability to generalize. Only four major
aspects of the numerous possibilities in the illustrations
were analyzed: Physical Characteristics, Environmental

Characteristics, Adult Roles, and Character Interaction.
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Overview

The present study was undertaken to ascertain how the
American Negro has been treated in the illustrations of
children's picture books published between 1930 and 1968.
The study seemed worthwhile for several reasons. First,
the review of the literature revealed no studies of the
pictorial treatment of the Negro in picture books for young
children. Although children's picture books constitute a
large proportion of books published for children and are
in great demand in libraries and pre-school centers, no
careful study of the content of these books has been
attempted--neither of the picture or the text. Second,
a consideration of the present historical period and the
impinging social milieu with respect to the treatment of
the American Negro in American society as a whole, com-
pelled the investigator to make the study as socilally
significant as possible within her field of speclalization.
Third, previous studies in the field of children's liter-
ature concerned with the treatment of the Negro needed to
be put into perspective, compared, and evaluated. Fourth,
if children's picture books can influence a young child's
development of concepts then it seemed that it was
important to find out exactly what the books he looks at

contain.

Organization of the Remainder of the Study

In Chapter II, the literature pertinent to the

present study will be reviewed. The design of the study
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discussed in Chapter III. The results of the

are presented in Chapter IV. Conclusions based up-
the research findings and suggestions for further study
given ?.n Chapter V, f



CHAPTER II

REVIEW OF THE LITERATURE

A review of the literature dealing with various
aspects of the treatment of the Negro in children's picture
books indicated that pictures have been considered as part
of the total analysis of several studies of mass media
communication,l but the sole analysis of 1llustrations
in books containing only Negroes has not formed the basis
for any study to date. Studies in the area of social
psychology have involved the use of pictures which included
Negroes in an attempt to ascertain racial awareness, racial
attitudes, and in trying to change racial attitudes.

This chapter includes statements concerning (1)
the importance and effectiveness of illustrations; (2)
the function and brief history of illustrations in chil-
dren's picture books; (3) the importance of pictures for

the development of concepts in young children; (4) the

1Melvin De Fleur, "Occupational Roles as Portrayed
on Television," Public Opinion Quarterly, XXXVIII, No. 1
(1964), pp. 57-70; Sidney Head, "Content Analysis of Tele-
vision Drama Programs," Quarterly of Film, Radio, TV, IX,
No. 2 (1954); pp. 175-19%; Verdelle Lambert, "Negro Exposure
in Look's Editorial Content," Journalism Quarterly, XLII,
No. T (1965) pp. 657-659; M. Splegelman, C. Terwilliger,
and F. Fearing, "A Content Analysis of Sunday Comic Strips:
A Study in a Mass Medium of Communication," Journal of
Social Psychology XXXV, No. 1 (1952) pp. 37-5T7.

25
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effect of illustrations in creating racial awareness and
racial acceptance in young children; (5) the self-concept
of the Negro child; (6) a brief social history of the
American Negro (1930-1968) and an accompanying review of
the literature discussing the treatment of the Negro in
American literature for children with special emphasis on
the Negro's treatment in picture books, and (7) a critical
review of formal studies analyzing the treatment of the

Negro in books for children.

The Importance and Effectiveness of Illustrations

The role that visual forms of communication have
played in the development of our present day civilization
is an essential and important one. Much has been made of
the invention of movable type in the mid-fifteenth century,
but the even earlier discovery of ways to print pictures
and dlagrams often is ignored or its significance overlooked.
The fact that people who could not read the print could
"read" pictures was significant in that non-verbal messages
could be conveyed without the use of printed words. Even
those who could read the printed word, have long benefited
from diagrams and charts which helped to make their reading
and their research more understandable.

A few tangential studies related to the importance
of using pictures would seem to indicate the necessity of
thorough, direct analysis of pictures influencing young

children, Frank Blume's study used photographs of Negroes
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in various social situations and occupational roles to
determine how whites would rate the character trailts of
the Negro shown in the photograph.2 Among other findings,
Blume found that photographs were effective 1n signifi-
cantly influencing his subjects!' attitudes toward Negroes,

A study conducted by Litcher and Johnson signifi-
cantly indicated that the use of pictures showing children
of different races together was effective in creating more
favorable attitudes in Caucasian chilildren toward Negroes
in specific test situations. The results of tals study
of the effect of multi-ethnic readers on Caucasian chil-
dren's racial attitudes cannot be generalized beyond the
findings for the two groups of children from an all-white
comnunity because the raclal attitudes of the children
were probably not firmly rooted in either direct experi-
ences or reference group norms. The study did indicate,
however, that children who were exposed to Negroes in their
readers evidenced a reduction in the degree of preference
for the Caucasian race shown and the degree of socilal dis-
tance reflected on the "Show Me" test.3

Other investigators have successfully used pictures

of Negroes and Caucasians in test situatlions in order to

2Frank Blume, "The Effect of Negro Pictorial Materials
on Racial Attitudes,”" (unpublished Ph.D. dissertation,
Claremont Graduate School, 1966).

3John Litcher and David Johnson, "Changes in Attitudes
Toward Negroes of White Elementary School Students After Use
of Multi-Ethnic Readers," University of Minnesota, n.d.
(mimeographed) .
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study theilr subjects' racilal attitudes, raclal awareness,

and self-concept. Pictures were deemed to be effective

stimulators of reactions and conveyors of information.L
Gertrude Wilcox Griggs studied children's books

containing mlnority group members, includling Negroes,

in an attempt to promote positive changes in attitude in

first grade children toward Mexican-American, Oriental,

and Negro minority groups.5

Her purpose was twofold: to
measure attitudes toward various ethnic groups, and to
explore the possibility of changing attitudes through the
medium of children's literature,

Griggs first administered the Show-Me Test using

paper dolls depicting the Anglo-American, Mexlcan-American,
Oriental and Negro ethnnic groups. For three and one-half
months selected children's books were read and discussed.
At the conclusion of the experimental treatment an iden-

tical Show-Me Test was given and the results of the test

compared with the first test. However, Griggs points out

uE. W. Amen, "Individual Differences in Apperceptive

Reaction: A Study of the Response of Pre-School Children
to Pictures," Genetic Psychological Morograph L (1941)

pp. 3-41; R. E, Horowitz, "macial Aspects of Self-Identifi-
cation In Nursery School Children," Journal of Psychology
VII (1939) p. 96; C. Landreth and B. Johnson, "Young
Children's Responses to a Picture and Inset Designed to
Reveal Reactions to Persons of Different Skin Color," pp.
77-78; J. K. Morland, "Racial Recognitipon by Nursery School
Children i1n Lynchburg, Virginia," pp. 132-137.

5Gertrude Wilcox Griggs, "A Study of Color Prejudice
with First Grade Children Through the Use of Children's
Literature," (unpublished Master's thesis, Claremont
Graduate School, 15959).
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that the statistical analyses of the Show-Me Tests were

"encouragingly close to the point of significance"6 and
that she, as the teacher of the group of first graders
studied, was able to discern "growth of insignhts and
understandings in the group and a deeper sense of empathy
toward people of other races."7

The Griggs study is one of the few that attempted
to test the influence that books may have on children's
attitudes and concepts,.

The limitations of the Griggs study are numerous
and serious,

Her choice of children's books designed to affect
attitudes (presumably favorably) was poor. (As Glancy
has pointed out, only two of the books chosen by Griggs
represented Negroes favorably.8)

There were numerous problems apparent in the study's
design: (1) the investigator also provided the treat-
ment; (2) the ethnic composition of the low socio-economic
group consisted of twenty-seven Anglo-Americans and five
Mexican Americans with no COrilentals or Negroes. The com-

position of the group did not seem to be taken into adequate

6Ibid., p. 67.

T1p1d.

8Barbara Jean Glancy, "The Treatment of the Negro
in Children's Books" (unpublished M.A. thesis, Ohlo State
University, 1964), p. 21.
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consideration when findings were discussed. (3) Only
thirty children's books were used and unequal numbers of
books used for the various ethnic groups. (4) Three
and one-half months seems to be an inordinately short amount
of time to expect to affect attitudes toward four ethnic
groups. (5) Although Anglo-Americans were considered
to be one of the four ethnic groups, no books depicting
Anglo-Americans were included during the treatment. The
reasons for the exclusion is obvious, but the effect upon
the design of the study was unfortunate and 1is not taken
into due consideration in the discussion of the findings
or in the conclusion of the study. As far as the illustra-
tions were concerned, Griggs states that:
« « o the stories were judged primarily on the basis
of content, rather than i1llustrative material, the
writer did not overlook the importance of colorful
and interegting illustrations in affecting group
reactions,

Whether colorful illustrations would have an effect
on the group reactions, as Griggs states, 1s questionable
and 1s not discussed or supported by research. Furthermore,
Griggs did not give any indication of the criteria used to
determine whether the illustrations would be interesting

to first grade children., Therefore, Griggs' statement

concerning i1llustrations has little meaning for the reader,

91bid. "A Study of Color Prejudice" p. 33.



on and 3rief History of
ns I ooks for Cnildren

Pictures have long been used to help children in
thelr attempt to understand and more fully recognize and

appreciate their surroundings. Orbis Sensualium Pictus,

the book usually credited as being the first "picture
book" designed for children was a European textbook which
made use of relatively crude woodcut illustrations. The
first textbooks published for use in America also used
crude woodcuts to illustrate such things as letters of the
alphabet and animals for explanation ard motivation.
Twentieth century technology made it possible to
produce more sopnisticated pictures in greater numbers at
lower cost. By 1938 an award, the Caldecott Medal, was
created to honor outstanding illustrators, and has been
presented yearly by the American Library Associlation to
the creator of the most distinguished picture pook for
American children.lo
Leland B. Jacobs has observed:
Picture-story books help a child come into his literary
heritage. They induct him into the wonder and splendor
or the world of books. They stimulate him visually at
a time when visual stimulation for reading 1s so impor-
tant . . . . Developmental, basic reading 1s reading

for enJoyment and knowledge and wisdom. Meanings are
the urgency of the reading act. To the extent that

loTwo Caldecott award books contain Negro characters,
The Rooster Crows by Maud and Miska Petersham won the awara
In 1986, The book was re-issued in 1964 without the 1llustra-
tlons which contained Negroes because they were considered
to be "derogatory and stereotypic'" by many people, especially
Ne%roes. The Snowy Day by Ezra Jack Keats won the award in
1964,
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picture-story books give young readers enjoyment and
knowledge and truth, such books become basic in
inducting the child into his culture through books.ll
The belief that children can learn to read more easily
and proficilently when the word is accompanied by a picture
with which the child can identify is common in the field
of reading. Koblitz has stated that '"the sense of identi-
ficatlon is a most important factor in learning to read and
in continuing to pursue knowledge."12
A study by Edman revealed that all children who had
limited experience in reading or wnc had readlng difficulties
tended to choose picture bocks with large 1llustrations and
a minimum amount of text. "If this is typically character-
istic of the disadvantaged child," says Edman, "then an
emphasls on the picture book is not only important for the
early reader but also for cnildren at upper elementary and
Junior high levels."13
A 1965 report published by the National Council of
Teachers of English, stressed the importance of having books

in all pre-school and primary school classrooms.lh

llJacobs, "Picture Books at Their Best," p. 186.

12Minnie Koblitz, The Negro in Schoolroom Literature

(New York: Center for Urovan cducation, 1G06) Forward, u.p.

l3Marion Edman, "Literature for Chlldren Without,"
in A Critical Approach to Chilldren's Literature edited by
Sara Innis Fenwick (Chicago: University of Cnicago Press,
1967), p. k2

luRichard Corbin and Muriel Crosby, co-chairmen,
Language Programs for the Disadvantaged: The Report orf
the NCTE Task Force on Teacning Englisn to the Disadvantaged
(Champaign, IllInois: National Council of Teachers of
English, 1965).
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Tne Importance of Pictures for the
Developmer.t of Concepnts in Young
Crilaren

The important role that pictures play in helping

young children develop concepts nas been pointed out by
Hurlock.

Before the child 1s capeble of reading, he learns many

meanings from looking at pictures . « . and his care-

ful observation of plctures shows blm cdetails SE opbjects

and persons wnich he formerly had not noticed.
Books with illustrations were seen to be especially helpful
in clarifying concepts. As Hurloccx has pointed out:

Not only dces the chiid learn new meanings from

books . . . but he also learns to associate certain__

labels or rames with the concepts he is developing.+©
Obviously a chiid's understanding of the world around him
depends upon the opportunities afforded nim to develop
accurately as many concepts as possibie. If one would agree
that the illustratiors in books designed for young children
do influence theilr development of concepts and indirectly
influence their attitudes and benavior, 1t would seem imper-
ative that their books be examined to see what kind of con-

cepts are being presented. Snider states that "psychologists

tell us that naming the objects in a plcture 1s an early

15Hurlock, Child Development, p. 370.
16

Hurlock, Child Development, p. 495.
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essential to the development of perception in child-

nl7

ren . . . And Lasxer asserts that

the picture fastens into the mind of the child more
definite impressions than the text, impressiogs that
last long after the text has been forgotten.l
Lasker also pointed out that when pictures reinforce
current erroneous conceptions of racial characteristics,
the pictures are materially adding to racial mis-education.
Even though Lasker's methods of investigatlon were
rather cursory ana fragmentary, he did seem to find that
children do tend to deride that which 1s strange in appear-
ance, Thus, a race's darx color or other marks of racial
distinctiveness producecd in the children of Lasker's study
an amazing varilety of hidden, attendant learnings
which usually confirm rather than contradict those
maJor influences that make for aversion and dep-
recation.t
What might the concept of Negro be i1f the child--either
white or black--were exposed only to the 1llustrations
analyzed in this study and included in bcoks specifically
designed, and expressly recormended for him?

Support for the ldea that pictures be used when actual

contact is not possible has come from Goodman.

17Robert Snider, "Selection and Use of Visual Medila,"
in Research, Principles, and Practices in Visual Communica-
tion edited by John Ball and frFrancis C. Byrnes. (Washington,
D.C.: National Education Association, 1960), p. 123.

18

Bruno Lasker, Race Attitudes in Children, p. 160.

191p14., p. 376.
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When real people in all thelr rich and interesting
variety cannot be brought into the child's range of
contacts, portraits will have to do. They can do

very well indeed, if they are honest portraits. Stereo-
types are more or less dishonest; the degree of unne-
cessary warmth with which they are defended 1s a pretty
good measure of the degree to which they are felt to be
dishonest. Honest portraits of racially or otherwise
distinctive types of people are not difficult to come
by these days, although they are not often drawn in
terms understandable to the young child. There are
still very few books for young children in which life-
like portraits appear, but there %re some (and Little
Black Sambo is not one of them).Z2

Additional evidence supporting the contention that
pictures can and do contribute to concept development in
young children, even before the age of two, has been reported
by Church in his collection of mothers' biographical accounts
of thelir young children's cognitive growth.2l Concerning
Deborah at one year, twelve days, her mother wrote:

On some mornings she brings a magazine or a book to
my lap and sits there for ten to forty minutes turn-
ing pages, looking at pictures, pointing to objects.
She can find dogs and babies and noses and eyes and

butterflies and O's and a varilety of other things in

randomggdvertisements on being asked "Where is the
9

At eleven months, one day, the description of Ruth's
behavior read:

Ruth recognizes and generalizes from plctures to
real things. We taught her to smell the flowers

20Goodman,‘Race Awareness in Young Children, p. 219.

21James Church, Three Bables: Studles in Cognitive

Growth (New York: Random house, 13900).
22

Ibid., p. 51.
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in her book--she inhales and then gilves a blg sigh.
Now whenever she sees flowers in a book or outside--
she smells them.23

The seemingly obvious implication here 1is that if the
young child saw a variety of pictures of Negroes in books
and was taught to accept them as people to smile at, to
"wave bye to", etc., might not this behavior then general-
lze to real Negroes without the child showing fear of
physical differences?

Most of our children made such classifications,
either in respect to dolls, pictured people, or real
people. The tencdency to see the classicatory fea-
tures 1s stronger, however, when the child i1s look-
ing at representations than when he 1s looking at

real peoplﬁ. The view 1s less obstructed by per-
sonality.?

The Effect of Illustrations in Creating
Racial Awareress and Racial Acceptance
in Young Cnildren

Mary Ellen Goodman's studies in 1954 of racial aware-
ness in young children indicated that children as early as
three years of age are racially aware and that white chil-
drenas young as four act in a prejudiced manner toward Negro
children whom they consider to be inferior. She stated

It 1s precisely this superposition of the whites,
tacitly recognized by all and deeply resented by

the subordinated browns, which constitutes the
biggest single fact about race relations, and the

23Ip1d., p. 213.

2uGoodma.n, Race Awareness, p. 42.
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most comprehensive idea to which our children are
exposed., The idea is pervasive and it pervades
silently, like a creeg%ng fog, and 1t 1s Just about
as difficult to stop.

The Goodman study would seem to indicate that racial
prejudices may be well established by school age. But
whether these prejJudices inevitably grow proportionately
with age is debatable. As Trager and Yarrow were careful
to polnt out, since their data were not longitudinal,
they were unable to say whether children become more or
less preJudiced as they grow older. However, their data
did show that the older children (lst and 2nd graders)
were more prone to "stereotyping and expressions of
hostillity" than the young children.26

The implications of such findlngs seem to be that if
"stereotyping and expressions of hostility" against per-
sons of a different skin color are to be discouraged in
children six and seven years of age, they must be gilven
an opportunity to see people with a variety of skin colors
and other physical characteristics in a variety of social
situations and occupational roles,

Of course, the mere seeing of such roles and situa-
tions in illustrations will not in and of itself produce
changes in-attitudes of children, but as Hurlock has

pointed out

251p1d., p. 90.

26Helen Trager and Marian Radke Yarrow, They Learn

What They Live, p. 346,
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children enjoy looking at the same books, time after
time, . . . they acquire more specific factual mater-
ial than if their interest were of a more casual,
superficial sort. Added to thls . . . they will asx
innumerable questions about anything that arouses
their curiosity in what they see or_hear and, in that
way, supplement their information.2'!

An important concept that may be strengthened througn
the illustrations in picture books designed for young child-
ren 1s the concept that black children do vary. As Nolen
wrote in 1942,

They vary as widely as do white children and for the
same reasons: soclio-economic status, educational
and cultural background and opportunity; menta%8
ability; physical and emotional health . . . .

Goodman has suggested that plctures be used to help
young children grow in thelr appreciation of the beauty of
non-Caucasian attributes and varied physical types.

The idea that human variety can be a source of
esthetic interest and satisfaction can do Johnny
no harm. And it is important for Johnny to think
of variety as attractive because it makes all the
shades essential, and equally essential; to the
total attractiveness. It will take much more than

this to keep him equally appreciative of the looks

of Neggaes and of whites, but every little bit
helps.

It 1s also important that famillar settings and
experiences of the children be exhibited in order that
comprehension and/or interest be gained., Thls was polnted

out iIn the Trager anrd Yarrow study.

27

28w. Nolen, "The Colored Child in Contemporary Liter-

ature," The Horn Book Magazine, XVIII (September-October,
1942)’ p' 3510

29

Hurlock, Child Development, p. 370.

Goodman, Race Awareness, p. 225.
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It was apparent in the experiment that materials with
themes which had a familiar setting, and which could
be linked by the children to previous experiences,
were much more effectlve than materials wnhich did BOt
provide such bases for comprehension or interest.3
Thus, in order to contribute to the improvement of
the Negro child's seif image it would seem that he must
see himself 1in realistic yet meaningful situations in book
11lustrations.-*
As Dr. James Banks has pointed out 1in a recent article
concerning the treatment of the Negro in Soclal Studies
textbooks:
The American child should be exposed to all types
and classes of Negroes in American 1life, with identi-
fiable Negroid features, but with 1llustrations
depicting a wice diversity of "Negroid racial
traits" . . . .32
Caucasian children have traditionally had an abun-
dance of Caucasian models upon which they could build a
valid self image that was 1n fturn supported by the society
in which they found themselves. It might be added that
the Negro American child should be exposed to all types
and classes of Caucasians, with identifiable Caucasian

characteristics but depicting a wide diversity of "Caucaslan

racial traits."

30

Trager and Yarrow, They Learn What They Live, p. 360,

31It would seem that this point is also important
for white children, particularly poor white children.

32James A, Banks, "The Need for Positlive Racilal
Attitudes in Textbooks," in Robert L. Green (ed.), Racial
Crisis in American Educatlion (Chicago: Follett Educational
Corporation, 1969), p. 1706.
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The very fact that the word stereotype is often
defined as "a picture in the mind" would seem to suggest
that illustrations do significantly contribute to the
mental 1lmage one carries of a person or group of persons.33

The image one holds of one's self may also be affected by

the 1llustrations that he sees.

The Self-Concept of the Negro Child

The way in which Negroes are depicted in illustra-
tions may influence a Negro chlld's conception of himself.
Jean Grambs has pointed out:
[The Negro] has few avallable models demonstrating
effective escape from slum living. A few of those
who are no longer on the edge of poverty, like the
teacher or the minister, are often apt to reject the
child who comes to school knowing nothing except slum-
condlitioned benhavior, which is everythiﬁg the mlddle-
class person most resents and resists.3
It is often thought that the Negro male child's self-
concept is directly linked to lack of adequate male models.

Grambs disputed this point of view,.

33American Council on Education Commlttee on Inter-
group Education in Cooperating Schools, Hilda Taba, director,
Literature for Human Understanding (Washington, D.C.:
American Council on Educatlon, 1948), p. 14.

34Jea.n Grambs, "The Self-Concept: Basis for Reeduca-
tion of Negro Youth," in Negro Self-Concept: Implications
for School and Citizenship. Report of a conference spon-
sored by the Lincoln for Citizenship and Public Affairs
(New York: McGraw Hill, 1965), p. 41,
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It 1s communicated to Negro boys, somehow, that they
are less wanted, less able to deal with their world,
bound to fail in their efforts to be men. We cannot
lay the major blame for the way Negro boys develop

on the lack of adequate male models. It is highly
probable that the trauma suffered by Negro females is
passe%son and displaced upon the males in the situa-
tion.

To further explain the complexities of the formation of the

Negro child's self-concept, she wrote:

Although the Ausubels state that 'Negro girls in racially

incapsulated areas are less traumatized than boys by
the impact of racial discrimination,' further evidence

1s needed to support such a statement. One the surface,

Negro girls seem more able to cope with some of the
demands of middle class society: going to school,
behaving in school, keeping out of serious trouble with
the law, showing responsibility for child rearing, and
keeping a Job. It is nevertheless possible that the
Impact of their situation is Just passed on to the
men in the household. Certainly a mother 1is a prime
source, as we have stated, of the child's self-concept.

Family situations alone are not the only factors to
be considered. School and materlals used in schools are
extremely significant. Even though Koblitz, in the for-

ward to her bibliography of The Negro in Schoolroom Liter-

ature, noted a "marked growth" in classroom materilals,
demonstrating a sincere effort to accurately portray inte-
grated sltuations and to show Negro mailmen, doctors, and
truck drivers, she also noted that they do "tend to give

n37

an ideal picture. Koblitz was concerned that the

351b14., p. 21.
36144,

37Koblitz, The Negro in Schoolroom Literature, For-
ward, u.p.
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"happily ever after theme," which she viewed in a positive
light and recognized as having universal chlldhood appeal,
not be used "to obscure the necessity for a child to look
upon the world with a realistic and open mind."38

The Caucasian chlld's self concept is strengthened
by seeing the Negro in a variety of realistic situations
because he 1is better able to react to black people as
individuals and does not have to rely on stereotyping and
scapegoating to build his self-esteem. If children are led
to understand, respect and admire diversilty it would seem
that they would no longer need to fear differences in
color, abillity, or life situation.

Certain related studles seem to underscore the com-
plexity that the Negro child faces in creating a signifi-
cant self concept. Social roles tests conducted by Trager
and Yarrow revealed that even in young children who had
had integrated experiences, the white dolls were given more
desirable roles than black dolls and that children ascribed
roles to their dolls that paralleled the soclal roles held
by whites and blacks in adult society.39 In addition,
Keating has pointed out that the Negro child's being
depicted in subservient roles and largely reading about

people with whom he cannot identify, adds to the child's

381p14.

391p14., p. 297.
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feelings of being on the outside of American society, cf
being self deprecating and of finding the educational
process less than meaningful.uo

The importance of showing Negroes in situations that

are conducive to positive image bullding for the Negro
child and positive attitudes toward Negroes for the
Caucasian child was revealed in the following statement:

. . if a Negro is repeatedly represented as a
doctor, in situations in which the positive res-
ponses to the symbol of doctor are stronger than the
negative ones to the color of the skin, this experi-
ence will tend to extinguish the unfavorable res-
ponseﬁ to the dark skin and to condition more positive
ones.*l1

The importance of the child's models, the people whom

he sees often and frcm whom he is disposed to learn, has
been repeatedly indicated.

The fact that implications of a poor sell-concept

results in poor educational achievement has been pointed
to in studies of self concept reported by Brookover and

his associates.uz

uoTrager and Yarrow, They Learn What They Live, pp.
144-150.
41

Neal Miller, Graphic Communication and the Crisis

in Education (Washington, D. C.: Natlonal Education Assoc-
iation, 1957), p. 67. Miller cautions that certain variables
found to be important in other conditioning studies involv-
ing attitude change need to be systematically studied, such
as the strength of the "unconditioned drives and the fre-
quency, sequence, and spacing of both conditioned and
unconditioned stimuli.)"

M2Wilbur B. Brookover and Others, Improving Academic
Achivement through Students' Self-Concept Enhancement
(Cooperative Research Project No. 16306, Bureau of Research
Services, Michigan State University, East Lansing, Michigan).
October, 1965. Educational Research Series No. 31.
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Miller has indicated that identification with the
hero facilitates adopting the hero's motives and a.ttitudes.u'3
Although the concept of identification probably points to
an important effect to which pictures may contribute, it
is a somewhat vague concept at present and 1t would seem
that it should be sharpened before it can lead to signifi-
cant research. Miller and Dollard's 1941 study involving
their theory of imitation seemed to Miller to be a step
(albeit all too short) in the right direction. Their
theory of imitation led Miller to speculate that
more motivation will be aroused when the actors are
similar to people whom the students have been rewarded
for copying. In general, these will be people of high
prestige, unless the prestigeful people are completely
out of the range copled by the audience. If the
characters portrayed are completely unfamiliar to the
members of the audience, we would not expect them to
have any habits of copying such protagonists, %nd
hence would expect little motivational effect. 4
Miller further reasoned that perhaps this factor of identifi-
cation is one of the reasons why P. W. Holaday and G. D.
Stoddard (1933) and Sturmthal and Curtis (1945) found that
familiar settings seemed to help learning from instructional
films and why studies by Hoban (1953, 1953a) and C. I.
Hovland, I. L. Janis and H. H. Kelley (1953) supported the
hypothesis that identification with the protagonists is a

significant variable in learning.45

43Miller, p. 68.

qubid.

45114,
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Identification of pictorial content, of course,
need not be limited to verbal identification. The value
of pictorial impact can be, and often 1s, identiflcation
with personal categories of past experience. Such emotional,
cultural, or aesthetic identifications often defy verbal
description.

In summary, & review of the literature dealing with
the plctorial treatment of Negroes reveals that: there
have been no studies entirely devoted to the treatment of
the Negro in the illustrations of books for children. There
is research evidence to support the idea that pictures are
an important ana effective means of learning a varlety of
things--facts, attitudes and values.

It must be pointed out that there is disagreement 1in
the literature on the topic of how Negroes should be treated
in books for c:‘n:'Llclr'en.l*6 On the one hand, there are those
who hold that only the middle or upper class Negro shoula
be depicted in illustrations because it is necessary to
try to reverse unfavorable attitudes toward Negroes by show-
ing them in the most positive way possiblie. On the other
hand, there is the theory that all classes of Negroes
should be depicted in 1llustrations thus giving a more

reallstic and honest view of the Negro.

M6Studies devoted solely to determining the pictorial
treatment of Negroes have not been attempted, although Dr.
John Appel of M.S.U. 1is presently studying the pictorial
treatment of Negroes in pictures found at the Smithsonian
Institute.
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Most persons holding the first view suggzest that
books which contain negative stereotypes (which include
realistic depictions of lower class Negroc 1life) either
be banned from libraries or at least not be included on
lists of recommended children's books.

Those persons holding the second view usually main-
tain that none of the books about Negroes shouid be banned
from libraries or lists. Some who hold this view feel
the books serve as a valld historical record and that more
recent books will eventually countervalance the earlier
pictures of the Negro that reflected American stereotypic
notions about the Negro. Other persons feel tnhat the
earlier booxks should be consciously used witn young child-
ren along with later books in order to give tnem a com-
plete picture of Negro life past and present.

Marcella Kruger has suggested that the vroblem of
whether to imbue the deprived child (black or white) with
middle class values or whether to strengthen the positive
aspects of his own unique cultural forms is not the problem
at all., Rather, the probliem, as she sees it, 1s to provide
him with skills and knowledge that will enable him to

select his own future dir'ec:'c:Lox‘x.L"7

M7Marcella G. Kruger, "Choosing Booxs for the Dis-
advantaged," Chicago School Journal, XLVI (March, 1965),
pp. 246-255.
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Brief Soclal History of the American Negro

Social and Economic
Conditions 1930-19L44

The social and economic conditions of the first half
of the 1930-1944 period were colored by the devastating
stock market crash of 1529. The national income in 1929
was approximately $80 bpillion. By 1532 it had dropped to
approximately $40 billion.u8

By 1930 about half of the United States' population
lilved in cities. The population was composed of numerous
immigrants--both recently arrived and first generatilon.

The period before the stock market crash was characterized
by intolerance of foreigners and conformity to middle-

class standards. The 1necqualities that existed between the
splendid living conditions of the rich and the squalid
living conditions of the poor was great, but tne majority

of Americans evidenced little ccncern about the matter.

By 1932, however, over twelve milllion peoprle were unemployed
and the American micddle class was in danger of being
eliminated. Up until this time, Americans had put their
faith in a doctrine which held that progress was inevitable,

but the severe economic and social conditions of the times

caused some to doubt this doctrine.

8Irving S. and Nell M. Kull, A Short Chronology cf
American History: 1G42-1950 (New Brunswlck New Jersey:
Rutgers University Press, 1352), p. 250.
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The 1930's were also characterized by the rise o
social protest that was carried out by a minority of
individuals primarily through magazlnes and newspapers.,
Certain Americans attempted to reveal the grossly inade-
quate housing and living condition§ that were avallable
to the majority of the pecple living in cities. On the
whole, there was a lack of response to the call for
social action. The reasons for the lack of response were
many and complex. Lowever, certain galns were made in
the area of Negro civil rights. In 1935 a Negro was
denied admission to Amherst College, but the U, S. Court
ordered that he had the right to be admitted; in 1938,
when a Negro was denied admission to the University of
Missouri Law School, the school offered to pay hls tuition
to a Negro law school. The United States Court, however,
ordered tnat he be admitted to tne Unilversity of Missouri
Law School.

During the latter part of the 1630's, tre Germans
were waging war with most of Europe; but the majority of
Americans refused to be stirred to war by the minority that
continued to point out the magnitude of the injustice
being done and to call for active support from the American
people.

In 1936 Franklin D. Roosevelt was re-elected to the
Presidency and continued to devise social action and relilerl
programs designed to alleviate tne depressed soclal and
economic conditions which resulted from the 1929 stock market

crash.
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The later half of the 1930-1944 period was dominated
by the Second World War. The United States entered the
Second World War when the United States naval fleet at
Pearl Harbor was attacked on December 7, 1941. The war
did not end until 1945, During this war period, the
American economy was bolstered by the increase in Jobs
available in the production of war machinery. Negro
Americans migrated to the war production centers to taxe
Jobs in war plants. Discrimination against Negroes was
evidenced in the job placement procedures as well as in
firing procedures. The increase in the number of Negroes
in the already overcrowcea ghetto areas of the major
cities made living conditions even worse than they were in
the 1930's.

The Treatment of Negro Characters in

TIllustrations in Children's Picture
Books 1930-1944

The 1930's marked the beginning of what is often
referred to as the Golden Age of Picture Books in the fileld
of children's literature. The reproduction of pictures
using off-set printing techniques which were introduced in
America after World War I, contributed tc the ease with
which numerous copies of artists' pictures could be repro-
duced., Consequently, the number of picture books designed
for young children substantlally increased during the

1930's,
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Illustrations in children's picture booxs of this
period reflected stereotypes that were commonly prevalent
in American society cf the early 1900's., Dharathula
Millender has given tne following descriptions of Negrc
characters found in Frawg, a popular children's picture
book of the period:

They all have big "iiver" lips spreading over the
lower halves of thelr faces, wear no shoes any place
in the book, and Evvalena's nair 1s in three shoots

coming out of three parted patches. . . .

One can see Evvalena looking similar to a brown mirnia-
ture monster. . . .

True to Negro stereotype, Frawg has flopped out on
the watermelon pile, tired, sleepy, lazy, and too
full to move.

His house was shocwn with no screens and a square becx
propped up con some sort of supports. Five women are
all shown looking like blg barrels of hay ﬁith string
belts around their shapeless, buxom forms. 9

Millender describes the illustrations in Epaminodas anc

His Auntle as having "horrible 1llustrations in color

with a lot of red and yellow on coal-black creatures,

supposed to Negroes., . . .“50

As Millender points out,
there were a few "New Libraries" trying to maxe more honest
books available to children about Negro lifer_but for the
most part the circumstances of the depression were occupy-

ing most Americans' attention during the 1930's.

49Dharathula H. Millender, "Selecting Our Children's
Books: Time for Some Changes," Changing Education I (Fall,
1966), p. 10.

O1p1d., p. 11.
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Very few books dealt with racial problems during the
1930's. Huck and Kuhn note that Negroes were drawn as
stereotypes., They were shown as "bandana-covered, fat
mammy and the kinky-haired, thick-lipped 'funny’' boy."51

The Nicodemus Series was popular in the 1930's and was

described by Millender as "a rea. disgrace to humanity"
because of its stereotyped caricatures of Negroes.52
The segregation of Negroes from whites in the 1930's was
reflected in the photograpnic essay in the picture book
2923 published in 1939 as well as in other books of the
period.53 The introduction of tae use of photographs,
however, in cnildren's picture books was a step iIn a posi-
tive direction away from the negative drawn or painted
caricatures. As Morris pointed out in a master's thesis
dealing with the treatment of the Negro in books for
children, "[photographs] did much to convince readers that
Negro children could look like human beings."54
In a similar study, Conen noted that "the thirties
showed a definite tendency toward placing Negro characters

in realistic situations."55

>lhuck and Kuhn, Children's Literature, p. 87.

52Millender, "Selecting Our Children's Books," p. 11.

53Huck and Kuhn, Children's Literature, p. 87.

54Effie Lee Morris, "A Mid-Century Survey of the Pre-
sentation of the American Negro in Literature for Children
Published between 1900 and 1950," (unpublished Master's
thesis, Western Reserve University, 1956), p. 71.

55Lucille F. A. Cohen, "Study of the Role of the Negro
in Children's Fiction in the U.S." (unpublished Master's
Thesis, Queen's College, 1962), p. 47.
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Social and Economic
Conditions 1945-1955

The fact that Negroes and Caucasians both fought in
World War II, though mainly in officially segregated units,
helped to create a climate of racial awarenrness and concern
in the post-war period. It was not until after 1945, during
harry S. Truman's Presidency, that military .and govern-
mental units were ordered to integrate. At the same time,
the fact that psychologists were emphasizing the importance
of the environment in the development of the child coupled
with the sccial scientists' interest in the study of racial
and ethnic minoritles, led to a rise 1In the number of
studies conducted ccncerning Negroes in American soclety.

The establishment of the United Nations in 1945
reflected an awareness and a desire on the part of the
majJority of Americans to work with forelign nations in
creating world peace and culturai understanding. Even so,
the years between 1950 and 1953 were marked by the Korean
War. Negroes and Caucasians fought together in the recently
desegregated military units. Dwight D, Eisennhower, a
military hero, was elected to the Presidency in 1952 ard
remained in office until 1G61.

By 1950, about the same proportion of Negroes as
Caucasians were living in cities rather than rural areas.
Even though the Employment Practices Coﬁmission was estab-
lished to help the Negro secure more Jjobs, higher wages,

and a greater diversity in occupations, the Negroe's social



and economic status appeared to nave actually changed very
little since the days of reconstruction.

In 1954 the Supreme Court of the United States
declared public school segregation unconstitutional on
the grounds that the separation of schcol children on the
basis of race evern thougn the physical facilities may te
essentially equal, constituted an innerently unequal sit-
uation. This case represented the first time That evidence
as to the psychological effects of segregation were admitted
as evidence by tne court.
Treatment of Negro Characters in the

Jillustrations of Chilaren's Picture
BOOKS 1945-1955

Books published fcr young children after 1945 were
observea to have improved greatly in respect to the kind
of illustrations of Negrces presented. Ry the 1940's the
exaggerated caricatures of Negro children were being
replaced by "healthy, clean, happy'" youngsters who were seen
as "sharing in complete harmony, the play, study, work
activities" of white as well as bdlack children.56

In 1948 two important pamphlets were pudlished that
commented on the treatment of the Negro iIn lllustrations

in books for children: The American Councill on Education's

56Be‘(:ty Banner Preer, "Guldance in Democratic Living
Through Juvenile Fiction," Wilson Library Bulietin, XXII
(May, 1948), p. 681.




Literature for Euman Uncer

]

tanrding and Cnarlemae Rollin's

We Bulld Together.

Living and working concditicns in the United States
during this period often made lie uncomfortable for
people who found themselves surrournced by crowaed condi-
tions; disrupted communities intensified tneir problems.
As a result, discrimiration and especially racial discrim-
ination and especialiy racial ciscrimination s'narpened.57
In an attexmpt to nelp children extend their sensitivity to
and their awareness oI people different from themselves,
the American Council on FEcducation recommended that chil-
dren's books be used to help children expand thelr own daily
experiences to the point of being abie to understand the
values, traditions, mind-sets anc social expectations of
a variety of peop.e. The Councll saw the neec for under-
standing other people as a '"practical necessity because
none of us can exist in isolation in the modern wor'ld."58
The Council was concerned that a varlety of differences in
family life, econcmic differences, differences in thne
variety of ways in which and degrees to which cdifferent
groups are able to participate in American life be shown

in children's literature. Conslderable attention was given

to the topic of stereotypes in children's literature which

57American Council on Education, Literature for Human

Understanding, p. 2.
58

Ibid., p. 1.
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were considered to be "fixed rigid ideas about roups of
5
n59

peopie and their characteristics. Stereotypes, as false
and lnadequate generalizations, were seen as only one
element 1n the conditioning of pecople's attitudes toward
the Négro, but an important one, The fact that stereotypes
were referred to as '"pictures-in-your-head," as mentionred
earlier, has specilal relevance for the present study.

It was suggested by trhe Council thet racial differ-

ences be pointed out early, but in a positive way. In

commenting upon the boox Two Is A Team, which was included

in the present study, the point was made that nowhere in
the text was 1t mentioned that one of the boys was Negro,
but the pictures showed a Negro boy and hls mother. The
kind of statement that was suggested for use il someone
remarked that one of the boys was a Negro was: "Why yes,
he does have nice dark sxin and nis mother does, too; see
how pretty her dress 1s against it in the picture?"6O
Thus, the physical characteristics were put in a positive
light through the use of favorable adjectives and a casual
manner of discussion.

Charlemae Rollins also reflected the same general

concerns expressed by the American Council. She was more

explicit, however, in stating criteria for Jjudging books

591b1d., p. 13.

%01p14., p. 26.
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about Negroes for children.6l Little Black Sambo is still

on many recommended library lists, but in 1948 Rollins had
the followlng statements to meke trylng to explain why
Negroes were antagonized by the book and why she felt that
it may convey wrong or distorted concepts to wnhite children,

Few white people can understand how deeply most

Negroes resent the name "Sambo" . . . It is almost
as offensive to his sensibilities as "Nigger,"
"Darky," or "Pickaninny". . . . In some citles it

is reported, Negro children mutilate and destroy
[Little Black Sambo], showing in their own way their
reJection and disapproval,t?2

She goes on to say that by reading Little Black Sambo

well-meaning teachers and librarians "have often given the
white children their first opportunity to ridicule a
little Negro playmate by calling him 'Little Black Sambo.'"63
Rollins also felt that the i1lluscrations in many of

the "cheap reprints and animated editions" of Little Black

r

Sambo made 1t even more offensive.ou The booxs, pertinent
to this study, which were described by Rollins as containing
"wholesome, attractive pictures of Negroes in varied phases

of 1life" were: Nappy Has a New Friend, Tobe, Eezekiah

Horton and Billy Bates,

In summary, the period of .945-1955 revealed increas-

ing concern and awareness on the part of some persons in

6lcharlamae Rollirns, ed., We Bulld Together (Chicago:

National Council of Teachers of tnglish, 1948,, p. 5.

62 1p14.
63

6u’Ib:Ld.

Ibid.
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the children's literature field in connection with how
the Negro was being presented in books for children. It
was not until this period wnicn began with the end of
World War II that the problem of prejudice was openly

faced and that several booxs for children contained

65

integrated scenes. Two Is a T=2am, published in 1945,

was the first notable picture book for children which
showed a Negro and a white child playing together on
ostensibly equal terms with no mentilon being made of the
fact that one of tre children was a Negro and no issue of

race being made,

.

Social and Econoric
Cornditions 1950-16GC0

By 1956 the effects of the Supreme Court's desegre-
gation ruling were being felt most intensely in the
Southern states. Nany attempts to integrate schools in
the South resulted in violence and destruction., By 1958,
four years after the court's decision, fifteen out of the
1,354 biracial school districts in the South were inte-
grated.66 In 1556 the Library Services and Construction

Act67 was passed by Congress and enabled school districts

to provide improved library facilities for school children.

65Huck and Kunn, Children's Literature, p. 229.

66Merle Curti, The Growth of American Thought, 3rd
ed. (New York: Harper and Row, 196%4), p. 780,

7pit1e I (PL 597).



One year after the Russians launched Sputnik I in
1657, the National Defense Education Act68 provided schools
with funds to buy more instructional materials (including
trade books) in order to strengthen America's educational
programs especially in the areas of mathematics and
science. The concept of humen beings as economic resources
for the nation as a whole and the accompanying idea of
education as an 1nvestment for America's future well-being
began to flourish during tnis perilod.

The production of material goods continued to increase,.
As more suburban housing developments were constructed,
more and more whites migrated from the congested cities to
the suburbs. The use of the mass medla by the general
population increasea., Television sets became common house-
hold items. In 1558 alone fifteen hundred new children's
trade books were pubvlished.

Madison Avenue advertising techniques and the values
and practices of the business world were closely examinea
and much criticized during this period. Much analysis and
speculation was also centered upon the inclination toward
conformity evidenced by students and young adults. The
anonymity of urban life and the depersonalization of society
brought about by rapid automation were often given as two

important reasons for the alleged conformity of the period.

68Title I, Title II, and Title VI (PL 85-864).



Rebelling against the existing conditions, the Black
Muslims preached the racial superiority of blacks and
called for complete segregation of blacks and "blue-eyed
devels"; at the same time they demanded that provision
be made for equal economic and social opportunities.69
Concurrently, there was an increazse in the issuance of
anti-Negro literature put out by white radical-right groups.
Racial tension continued to increase. There began economic
boycotts of buses and businesses in the South which refused
to serve Negroes in the same manner in which they served
Caucasians. "In February, 1960, the sit-ins began. A
whole new kind of way of living began, and reached larger

70

masses and groups of Negroes."

Treatment of Negro Characters in
Jllustrations in Chiidren's Picture
Boocks 1956-1960

Like the American economy which continued to prosper
after World War II, children's picture books also continued
to flourish during the 1950's. There was greater variety
in the techniques and media used by the large number of
artists who decided to create children's picture books.

The number of artists and authors choosing to include Negro

characters in their illustrations, however, was not great

69Malcolm Little, The Autobiography of Malcolm X with
the assistance of Alex Ealey. Introduction by M. S. kandler.
Epilogue by Alex Haley (New York: Grove Press, 1965).

70

Grambs, "The Self-Concept," p. 43.
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during this period. When Negroes were shown, they were
shown favorably and in integrated settings. Many studies
of race awareness were published in the 1950's as a result
of research done to prepare evidence for the 1954 Supreme
Court ruling on the segregation of public schools. The
1956-1960 period appears to have been a time of transition.
The 1954 Supreme Court ruling on segregation slowly began
to penetrate American society; by the end of the 1961-1968
period, the effects of the Supremne Court ruling had pre-
cipatated numerous racial confrontations and several acts
of Congress designed to discourage unfair treatment partially
created by segregation in public facilities and unequal
treatment under the law.

Social and Economic
Conditions 1961-1968

The years from 1961-1968 were marxed by much social
turmoil in the midst of continued economic prosperity for
the United States as a whole. In 1961, during the Presi-
dency of John F. Kennedy, Congress established the United
States Peace Corps which was designed to train American
personnel who were sent abroad to aid developing countries.
The American peopile's support of the Peace Corps reflected
a broadening of their concern for peoples of different
cultures and economic conditions. In 1962, the United
States Court ordered that a Negro be admitted to the Univer-

Sity of Mississippi; because the state did notv comply with
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federal orders, the federal government sent troops to
enforce the law. Similar situations calling for federa
troops occurred in other southern states., Race relat.ons
were extremely tense. In tre yezr of the assassination of
President Kennedy, 1963, a comprehensive civil rights law
was passed; in 1964 an additional law was passed guarartee-
ing the voting rights of Negroes and "poor people." A
massive march on Washington took place in 1963. Blacks
and whites demanded firmer and more extensive civil rights
legislation as well as better living and working conditions
for Negroes. (As of 1903 the median income of non-whites
was $3,465 compared to $6,548 for whites.)71 A study made
in the 1960's by the Department of Health, Education and
Welfare estimated that 60 per cent of the Negro children
in America were growing up in poverty stricken families.72
Approximately 56 per cent of the Negro children of school
age73 had mothers who worked.

During the 1961-1968 period, various "Title Programs"
were initiated which provicded Feceral funds for the pur-
chase of numerous traae books for classroom ana school

libraries connected with pre-school and reguler elementary

71Daniel Patrick Moynihan, "Employment, Income, and
the Ordeal of the Negro Family," The Negro American edited
by Talcott Parsons and Kenneth B, Clark. (Boston: The
Beacon Press, 1965), p. 148,

T21p14., p. 149.

31p14., p. 15.
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[ In the 1967-1968 school year alone,

school programs,
forty-seven of the fifty American states allocated between
fifty and one-hundred rper cent of the funds provided by the
federal government ESEA Act--Title II on school library
resources as opposed to textbooks and other instructional
materials.75
Racial tensiocons in the United States increased., The
summer of the year 1967 was marked by numerous racial
disorders in many cities throughout the United States. On
July 29, 1967 President Johnson ordered a National Advisory
Commission on Civil Disorders to investigate the riots.
The Commission's basic conciusion was that the natlon was
moving toward two separate and unequal societlies--one black
and one white.76 They malintalned that there was still time
to reverse the trend toward separation 1f common oppor-
tunities would be made available to everyone within the
socliety and if there could be a national commitment to action
that would be compassionate, massive, sustalned, and backed
by all our national resources. It would require that every

American acquire new attitudes, znew understanding, and

new will, The Commission charged:

7chonomic Opportunity Act of 1964--Title II, Part A
(PL 88-452); Elementary and Secondary Education Act of 1905--
Title I, Title II, and Title III (PL 89-10).

75Howard S. Rowland and Richard L. Wing, Federal Aid
for Schools: 1967-1968 Guide (New York: Macmillan Company,
1967), pp. 385-380,

76U. S. Riot Commission. Report of the Nationral
Advisory Commission on Civil Disorders (New Yorxkx: >Dantam
Books, 196¢), p. 1.
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What white Americans have never fully understood--
but what the Negro can never forget--is that white
society 1s deeply implicated iIn the ghetto. White
institutions created it, white institutions main-

tain it, and white society condores it.7

Treatment of Negro Characters in
Illustrations 1n Cnhnildren's Picture
Books 1561-19863

By the year 1961, the full impact of the Negro
revolution (wnich Grambs stated ocegan in December 1960
with the sit-ins) was being reflected in the children's
book field and noticeably in illustrations in new books,

In 1962, Ezra Jack Keats' The Snowy Day won a Caldecott

Award, It was the first notable book published for chil-
dren since 1945 which contained illustrations of a Negro
as the main character and did not mention races 1in the

text., The Snowy Day, incicentally, was the first picture

book for children ccrtaining a Negro main character
that won a Caldecott Award.

Koblitz pointed out that a greater variety of work
roles were also being made avallable to Negroes 1n plctures

in her 1967 guide to The Negro in Schoolroom Literature.78

Children may see in such pictures a greater variety of roles
being carried out by a greater variety of Negroes than

previouély.

"T1b14., p. 2.

78Koblitz, The Negro in Schoolroom Literature,
Forward, u.p.




In 1965, after the passage of much Civil Rights
legislation and numerous sociological studies of the treat-
ment of the Negro in Americanr socliety, the Michigan Depart-
ment of Public Instruction was quoted in the September 11,

1965 Saturday Review as having stated that education has

the responsibility to present America as a muiti-cultural,
79

-

multi-racial, and multi-religious nation. Theodore BE.
Dolmatch, author of the article, made the observation that
whereas older textbooxs for children dild, 1indeed, show
only "blond children and suburban homes," and no variety,
the textbooks presently being published are of the "Color-
me-brown" variety. Dolmatch asked whether replacing pink
skins wlth brown skins or country children with city chil-
dren was the answer to the diversity question.80

Nancy Larrick chnarged that six million, five huncrea
thousand black children were trying to learn to read and
to understand the American way of life by using books that
were almost entirely all white.81 Larrick's charge followed
Whitney Young's attack upon trade book publishers who
omitted Negroes from children's books which purported to be
realistic fiction.82 Larrick conducted a study in which

returns from a questionnaire from sixty-three of the seventy

79Theodore B. Dolmatch, "Color Me Brown--I'm Integrated,”
Saturday Review, XLVIII (Septembter 11, 1965), p. 73.

801p14., p. 73.
81

p. 63.
82

Larrick, "The All-White World of Children's Books,"

Dolmatch, "Color Me Brown--I'm Integrated," p. 73.
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members of the Children's Book Council who publlished
trade books for children, indicated that only an average
of 6.7 per cent of the 5,206 children's trade books
published included one or more Negroes, Even the figure
of 6.7 per cent does not accurately indicate the scarcity
of books portraying Negroes, however, because fifty per
cent of the books included in the percentage are either
set outslde the continental United States or before Worild
War II.83
For the years 1963-1965, Larrick noted that only
four-fifths of one per cent of the children's trade books
from the sixty-three publishers show contemporary Negro

life.au Only twelve of the forty-four picture books omitted

85

the word Negro. Reportedly, the number of books which

would include Negro characters was to increase 1.5 per cent

86

in 1965 and earlier books were to be "updated."

Critical Review of Studies Aralyzing the Treatment
of the Negro in Books for Children

A study dealing with the treatment of the Negro in

children's books written by Negroes conductea by Dorotay

83Larrick, "The All-White World of Children's Books,"
p. 64,

8“Ibid.

851p14.

861bid., p. 85.
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Bernice Wilson in 195687

revealed that books written by
Negroes for children were usually limited to some phase

of Negro life and most of the books were written for older
cnildren., The smallest proportion of the books were in
the easy reading and picture boox category. Wilson's
study provided an annotated tibllography of books written
for children by Negro anthors,

In 1956, Effie Lee Morris attempted to do in the
field of children's literature what John Herbert Nelson
and Sterling A. Brown had done for the field of adult
literature 1.e., provide a chronoclogical and obJective
analysis of the presentatién of the American Negro char-
acter from an historical and sociological perspective.88
Morris was interested in ascertaining how the treatment
of the Negro in children's lliterature paralleled the
Negro's treatment in Americén society during six historical
periods she set aside for discussion: Dbefore 1900, 1900~
1920, 1921-1930, 1931-1940, 1941-1945, 1946-1950. The

children's books that Morris selected were either approved

87Dorothy Bernice Wilson, "A Survey and Evaluation
of Books Written for Children by Negro Authors," (unpublished
M.A. thesis, Western Reserve University, 1956).

8Morris, "A Mid-Century Survey of the Presentation
of the American Negro in Literature for Children Publisned
between 1900 and 1950," 1956,
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or disapproved according to literary standards and were
analyzed in respect to role, theme, setting, characteriza-
tion, language, and illustracion; they were also analyzed
in respect to how such literary elements developed during
the historical period within which the booxs' authors
lived and wrote.

Morris' study provided an interpretation of the social
history of America's children, especially Negro children,
as shown through their books, and a non-selective,
annotated bibiography of children's books (current to
1950) which included Negro characters.

Morris made the following generallzations concerning
the presentation of the Negro in children's literature
during six historical periods set aside for interpretation:

(1) Before 1900 the Negro was included in children's
literature to give regional or historical authen-
ticity to stories; his role was that of either

servant or slave.,

(2) From 1900 to 1920, the Negro was used as a source
of comic relief in books for children.

(3) Between 1921 and 1930, the first stories of the
Underground railway appeared, but the predominant
plcture was still that of plantation days, servant
roles, and comic relief,

(4) During the 1931-1940 period the first realistic
books dealing with Negro children were introduced.
Negro characters were found in major roles and non-
nostalgic descriptions of slave life were found.

(5) Between 1941 and 1945 stereotyped presentations
were still present, but the majority of the chil-
dren's books were gradually departing from a sterco-
typed treatment.
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(6) Between 1945 and 1950, Negroes were treated in a
more reallistic manner and there was a trend toward
interracial stories in children's literature. The
disappearance of the inclusion of Negroes for comi:
relief was noted. 1In addition, tooks for children
during this period were characterized as having:

(a) more southern than northern or western settings
(b) more rural than urban scenes
(¢) more historical than contemporary periods

(d) more stories of the Undergrcund Railroad than
contented slaves

The Morris study was important to the present study in that
it provided valuable social-historical background informa-
tion. Several of Morris' findings may be supported or
denied by the present study.

A study done by Mabel Jeter in 1962 was a continua-

89

tion of the 1952 study done by Morris and improved upcn
it by including specific information on each of the twenty-
four books analyzed. In contrast to the Morris study,
Jeter's bibliography was selective. All books included
for investigation were included in reviews or 1lists written
or compiled by librarians.

Added to and based on Morris' findings for the period
1900-1951, Jeter's findings for the 1951-1960 period were

as follows:

(1) There were as many Middle Atlantic as southern
settings.

89Mabel H. Jeter, "Presentation of the Negro in
Children's Books Published Between 1951 and 1660," {unpub-
lished M.A. thesis, Atlanta University, 1962).
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(2) There were more contemporary than historical
time periods.

(3) There was an increasing representation of Negroes
in other parts of the world.

(4) There were more Underground Railroad than plantation
descriptions.

(5) Most characters spoxe standard English in con-
temporary settings and few speaking dlfficult
dialect in the historical ones.

(6) Thnere were few derisive terms used,

(7) There was less emphasis on skin color,

(8) There were few even mildly distorted illustrations.

(9) The themes dealt mostly with home and community
life or prejudice,

(10) There were primarily complete family units.

(11) Negroes were gaining respect rather than being
tolerated.

(12) Books for the period were more realistic in that
they tend to show the Negro as an integral part
or society as a whole,

Jeter evaluated twenty-four books and concluded <he
following:
(1) The adult male and adult female appeared most often
with the male child, female child, male adolescent

and female adolescent following in the order gilven;

(2) Titles which had an adult male appearing, in most
instances, had an adult female and vice-versa;

(3) The male child appeared more often without the
female child; yet, the female child appeared as
often with the male as without 1t;

(4) No Negro characters appeared in a major role with-
out a subordinate character;
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(5) Characters appeared more often in major and minor
roles in the same titles than in minor roles;

(6) A majority of the authors introduced the [Negro]
characters in the beginning of the stories;

(7T) A majority of the authors used a variety of "direct
approaches" to let the reader know the characters
were Negroes;

(8) Only one author used a derisive term in describing
a character physically;

(9) Mildly distorted pictorial illustrations have
almost disappeared.

The limitation of the Jeter study lay in the fact that
only recommended books were included for evaluation which
may mean that the social-historical emphasis of the Jeter
study did not as accurately parallel the times as did the
Morris study. 1In addition, the fact that only twenty-four
books were evaluated limited the scope of the study. Jeter's
evaluations of the books recorded on the checklists were
most often ambiguous and confusing. The categories were
not always mutually exclusive and the justification given
for an acceptable or non-acceptable rating was not cleer
from the checklists alone, but had to be explained by brief
annotations about each book. The result was that the finc-
ings were difficult to ascertain., A further limitation of
the study was that it was highly subjective in that no
attempt was made to have the investigator's findings checkead
by raters.

The Jeter study was especially important to the pre-

sent study because illustrations were analyzed. However,
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the analysis was limited in that only one picture book was
included 1n the analysis of illustrations; the categories
included for analysis were broad; the ratings of the
illustrations were general; and the descriptions of the
illustrations were vague.
The Jeter study was important to the present stuay
in that its reported findings regarding sex and age roies
may be supported or denied by the findings of the present
study. Jeter's finding that "mildly distorted" illustra-
tions have almost dlsappeared may also be supported or denied.
In 1965 David Karl Gast's doctoral study was devoted
to the investigation of the problem of how several American
minority groups have been characterized and conceptualized
in children's fiction published between 1645 and 1962 and
listed in library guides to children's books.90 The
minority groups Gast was concerned with were tne American
Indians, Chinese, Japanese, Negro, and Spanish Americans.
Gast's population consisted of forty-two chilaren's books
which contained a total of 114 minority American characters;
the books as a whole and the individual characters proviaed
two separate units of analysis; two separate data collectiocn

instruments were used, Individual characters for each

minority group were analyzed in terms of seven different

90David Karl Gast, "Characteristics and Concepts of
Minority Americans in Contemporary Children's Fictional
Literature,”" (unpublished Ph.D. dissertation, Arizona State
University, 1965).
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characteristics and stereotypes imputed to them using the

Katz and Braly List of verbal stereotypes. Individual

books were analyzed to ascertain explicit ana implicit con-

cepts revealed about the minority gzroups through the

stories read. Gast asked three major questions in his

study:
(1)

(2)

(3)

What are the characteristics cf and concepts zbout
present day American Indlans, Chiness, Japanese,
Negroes and Spanish Americans in contemporary
children's fiction?

What are the identifilable stereotypes imputed to
minority Americans in the literature?

How does the treatment of minority Americans in
contemporary children's fictional literature compare
with that shown in related studies of adult magazine
fiction and school instructional materials?

Sixteen conclusions were drawn. The ones most relevant to

the present study were:

(1)

(2)

(3)

(4)

Recent children's fiction generally portrays
the Negro as having adopted the dominant middle
class American values related to cleanliness,
kindness, intelligence, ambition, hard work,
and success.,

Recent children's fiction generally contains
complimentary stereotypes of present-day Negroes
and middle class Anglo-American virtues make up
the new stereotypes imputed to them by the authors
of the literature.

Negroes are portrayed as being evenly distributed
as to lower and middle class status rating.

Negroes were not found to be occupationally stereo-
typed as they were found to represent a wilde range
of occupations including white collar Jobs and
professions.



(5)

(6)

(7)

(8)

(9)

(10)

(11)

(12)

(13)

(14)

73

Recent children's literature, with one exception,
portrays the Negro minority as the only minority
whose members seek higher education and attencd
college.

Recent children's literature portrays the Negro
minority as beirg more thoroughly assimilated

into the dominant culture and having more social
interaction with Anglo-Americans than the American
Indlans, the Cninese, and the Spanisnh Americans.

Negroes were portrayed as living in integratea
neignhborhcods,

Recent children's fiction presents no disparity
between the number or importance of male and
female characters.

Recent children's literature dignifies the differ-
ences in race, creed, ana custom of American minor-
i1tles and emphasizes similarities rather than
differences between minority and maJority Americeans
with regard to behavior, attitudes, and values.

Recent children's fiction is more complimentary
to minority Americans wnen compared with literature
analyzed 1ir. previous studies.

Recent children's literature contains a dreath of
books about Negroes in the picture book and primary
grade reading levels, wnlle upper grade books are
not uncommon.

Stories of Negro teenagers are numerous in
recent children's literature when compared to a
dearth of books concerning tne other minority
groups.

Recent children's literature generally portrays
Negroes as belng brown skinned people who often
have Caucasian facial features and straight hair.
Physical differences between Negroes and Anglo-
Americans seem to be de-emphasized. Light skinnead
Negroes are portrayed as represertative of the
Negro minority.

In recent children's literature social acceptance
in the dominant Anglo-American culture is the
predominant theme 1n books about the Negro minority.
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Some of the major contributions of the Gast study to the
field of children's literature were that (1) it provided
the field with information about several minority groups
that have, on the whole, received l1ittle attention in the
field; (2) it attempted to conduct a systematic, objective,
and quantitative study using a more rigorous form of con-
tent analysis tnan previous investigators in the field

of children's literature have used; (3) 1t made use of
previous content analyses of adult fiction and other forms
of communication outside the field of children's liter-
ature which reflected the attempt to treat American
children's literature as a part of all American literature
and as a valid ana vital form of communication of American
socletal values.

The limitations of trhe Gast study were that (1) its
depth ¢f analysis was sacrificed for breadth; (2) in
certain cases the number of books used for the analysis
of a particular minority group was so small (only two
books were used for the Chinese) that the ability to
generalize was seriously narrowed and thus the conclusions
of the study were gquestionable; (3) although illustrations
were used 1in the ascertaining of individual cnaractistics
they were only secondary to the text; (4) the procedures
used to analyze the books, compile the data, and establlish
coder reliabllity were not explained fully and clearly

enough.
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The Gast study pointed to the need for more studies
concerned with the treatment of minority groups in American
children's fiction. t also reported, within narrow limits,
certain findings about Negro Americans that may be con-
firmed or denied by the present study. In addition, Gest
confirmed the fact that a dearth of picture books were
recommended in ALA guldes during the period of investigation
that contained minority Americans, including Negroes,
Finally, the Gast study considered pictures to be important
alds 1n gleaning information about individuals, characters,
and explicit and implicit concepts about minority groups.

In her 1962 study, Lucille Cohen summarized the
historical and literary bacxground of seven distinct periods:
1619-1861; 1862-1900; 1901-192C; 1921-1930; 1931-1940;
1941-1950, and 1951-1961.9l In the last four periods,
Cohen discussed specific children's books in terms of the
Negro's role as revealed through the settings, themes,
illustrations, and in terms of the Influence nistorical
developments of the period may have had on the authors and
illustrators.

The Cohen study included a non-selective biblio-
graphy of one hundred elghty-two books which included Negro

characters written for children from pre-school through

91Cohen, "Study of the Role of the Negro in Children's
Fiction in the U.S.", 1962,
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Junior high school age; empnasized more of the adult
literary history than the Morris or Jeter studies; and
covered the literary history of the period bzfore 1900 more
completely and thoroughly than the Morris study.

Nine of the booxs included by Cohen were includec

92 The Cohen study furnished impor-

in the present study.
tant information about the social history of American
soclety and the literary history of the treatment of the
Negro in adult literature. Cohen's study did take illus-
trations into consideration and included fifteen picture
books that are also included in the present study. Eer
comments about the fifteen books may be either accepted or
rejected on the basis of the findings of the present
study.

A 1966 doctoral study by Gerd Boger was, among other
things, concerned with the content of booxs for young
children which included Negroes as main characters.93 The
content analysis units were labeled as symbolic, empiricai,
ethical, and synoptic. The definitions given to the four
thought units were as follows:

Symbolic thought comprises instances cof the main child

character communicating intelligibly through elementary
forms of active inquiry.

92A list of the books and Cohen's comments about the
books are included in Appendix.

93Gerd Béger, "A Content Analysis of Selected Children's
Books on the Negro and Japan," (unpublished Ph.D. dissertation,
Michigan State University, 1966).
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Empirical thought comprises instances of the main
child character increasingly using his personal
abllities as tools toward growing insight.

Ethical thought comprises instances of the main
child character deciding consciously and acting
responsibly in an ever widening context.

Synoptic thought comprises instances of the main
child character comprehending himself integrally
and envisioning his future time-life purposes.

The degree to which the thought unit 1in question
reflected the main character as the subject of an action,
and the degree to which he was the object of an action
served to sharpen Boger's category definitions by providing
a further means of qualification.

Boger concluded that the boocks on Japan were slightly
more adequate than the books on tre Negro in terms of the
definition of a realistic story as "a tale that is con-
vincingly true to life." Boger interpreted the relative
absence of ethical and synoptic thought-units found in the
stories on the Negro as a lack of opportunity for the Negro
child to grow with respect to ethical and synoptic thought.

The main contributions of the Bdger study with respect
to the treatment of the Negro in books for children was that
it recognized the possibility that children's books may
influence a wide variety of modes of thought in children
and that it 1s important to ascertain what these modes
might be. It also stressed the importance of the adult
reviewer who considers books for children from two points

of view: viewing the child as the subject of his own actions
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and viewing the child as the object in his relations with
others. Boger was concerned that children's books help

a child see himself in relationsnip to himself as well as
to others. The metnod ne used to analyze the children's
books 1is prodigiously explained and the examples from the
books are helpful in explaining now the thought units
were scored.

In 1964, Barbara Jean Glancy attempted to counteract
certain limitations of the Morris and Jeter studies by
using a "statistical approach and dealing only with
characteristics which lent themselves to objJective analysis"
and by "including all the children's fiction which included
Negro characters and was published between 1951 and 1963."9u
It was Glancy's contention that the tctal characteristics
in books of any one historical period should depict char-
acters as exhibiting the entire continuum of sxin color
or soclo-economic status found among real people. She was
concerned that a desire to break away from formerly negative
stereotypes would lead authors toward an 1dealized character-
ization which could, in turn, become a new "positive"
stereotype. The study tried to determine whetnher the chil-
dren's fiction published between 1951 and 1963 contained

negative stereotypes, and to ascertain whether or not the

9uG1ancy, "The Treatment of the Negro in Children's
Books," 1964,
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degree or direction of the stereotype diminished or changed
during subsequent periods of study:
The findings of Gilancy's study were as follows:

(1) There were some charactistics of the negative
stereotype of tne Negro in at least Tifty per
cent of the children's books published between
the years 1951 and 1963 and containing Negro
characters.

(2) Most of the instances of the negative stereo-
types found (extremely voor, black-skinned, not
soclally integrated, living in Confederate states
or living in rural settings) were found during th
earliest years of the study.

(3) Characterisitics of the negative stereotype
which showed diminishinz trends during the
period studied were: 1lowest status and extremely
poor, Confederate and border state settings,
ante bellum veriod, being called "Auntie" or
"Uncle," having slaves depicted as contented,
and the presence of multiple minor characteristics.

(4) Characteristics of the negative stereotype which
did not show diminishinz trends were: Civil Var
periods, homes designated as cabins, and stereo-
typed personality traits.

(5) A broader range of characterization did not take
place during the period studied. Decreasing
trends were noted in the range of characteriza-
tion for socio-ecoromic status, skin color,
language, and degree of integration.

(6) An increasing trend of supplying nc infeormation
about socic-economic status, skin color, language,
and degree of integration was noted.

(7) The increasing trend of supplying no information
about socio-economic status and language was
directly related to the increase of books for the
youngest readers published in 1963.

(8) PFour characteristics of the positive stereotypve
of the Negro (standard English, Unicn state
settings, suburban communities, and contemporary
periods) evidenced increasing trends.
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(9) Seven of the characteristics of the positive
stereotype of the Negro (middle-class or
wealthy, light-skinned, integrated in a bi-
racial society, concerned with solving pro-
blems not specifically related to race, and
possessing none of the minor characteristics)
did not increase.

The contributions of the Glancy study to the field
of children's literature were as follows:

(1) It brovided a continuation of the Morris study
which ended with the year 1950 by including all books of
fiction found on certain book lists but not necessarily
selective or recommended ones published between 1951
and 1963 which had included Negro characters.

(2) The study provided a non-selective biblio-
graphy of one hundred and forty-two books.

(3) The study attempted an objective, systematic
analysis of books by defining terms, reading ovooks in
random order, establishing and defining categories, and
quantifying and then interpreting the findings.

One major limitation of the Glancy study was that
the reporting of the data in the checklist table 1s 1in
many cases ambiguous and inaccurate. Another limitation
was that the questions the investigator initially askec
were not directly answered in the reporting of the find-
ings. In addition, no distinction was made in the selec-
tion or analyses of books of historical fiction and modern

realistic fiction which would seem to make a significant

difference in the kinds and numbers of characteristics
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found. Also, no raters were used to confirm or deny
the reliability of the investigator's findings.

The findings of the Glancy study in respect to diver-
sity of skin color and socio-ecconomic characteristics,
which were based primarily on textual evidence found in
books for older cnilaren, may be supported or rejected
by the findings of the present study which dealt only with
the plctures found in booxs for young children.

In Chapter II literature related to the present
study was reviewed. In Chapter III the design o the

study will be described and discussed.



CEAPTER TIII
DESIGN OF THE STUDY

The content analysis of non-verbal material, such
as pictures, 1s a fairly recent development in the research
field. Comparatively few studies of pictorial materials
have been done. There have been ro content analyses made
of the pictorial material in children's picture books other
than a study done to aralyze the trends 1n the use of
various media to produce Caldecott Award winning books.l
Several studies within the field of children's literature
have analyzed the content of children's fiction that con-
tains Negro characters, but the pictures were of seconcary
Importance and were few in number.

The Jjustification for analyzing a form of non-verbal
communication, such as illustration, stems from the fact

that illustrations are, as are other non-verbal forms, power-

ful and pervasive means of communication. It 1s important

lJohn Warren Stewig, "Trends in Caldecott Award
Winners," Elementary English XLV (February, 1968), pp.
218-223 and p. 260.
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to recognize that visual messages can be maniovulated much
as words may be manipulated.2

In their explanation of why they felt it was irmportant
to study comlic strips, Spiegelman, Terwilliger and Fearing
took into consideration tne theory that "all forms of
communication structure the inaividual's world and oprovide

3 Using this theory as a basis,

a framework for action."
it would seem to hold that if comic strips are thougnt to
both reflect and mold cultural patterns and belilefs then
picture booxs may also reflect and mold culture and beliefs.
As Spiegelman et al. pointed out, "it 1is the purrose
of content analysis to identify, i1solate, and, if possible,
quantify any or all of the aspects of a particular communi-
cation's content."a The primary use of content analysis
is to provide units of material against which "interpreter
effects or producer intents may be audited."
Berelson and Salter pointed out in reporting their
study of the representation of ethnlc groups in popular

adult magazine fiction that it is not only the overt and

intentional areas of racial discrimination that are important.

2James A. Fosdickx and Percy H. Tannenbaum, "The
Encoder's Intent and Use of Stylistic Elements in Photo-
graphs," Journalism Quarterly XLI (1964) p. 176.

3Spiegelman, Terwilliger, and Fearing, "A Content
Analysis of Sunday Comic Strips," p. 39.

‘Ibia.




Prejudice also finds its way into innocuous areac
where people are exposed to [sources of discrimina-
tion] without consciousness that an ethnic problem
is being raised at all.>
In order to ascertain whether certain forms of discrimina-
tion were present, content analysis was seen by Berelson
and Salter as a meaningful and useful techniques for the

present study also.

Sampling
The total population of 41 books for this study

consisted of books for young children found on the

book lists6 used by librarians, teachers, and children's

5Bernard Berelson and Patricia Salter, "MajJority and
Minority Americans: An Analysis of Magazine Fiction," in
Mass Culture edited by Bernard Rosenberg and David Manning
White (Glencoe, Illinois: The Free Press, 1963) p. 235.

6American Library Association, Books for Children:
1960-1965 (Chicago: American Library Association, 1966);
American Library Association, A Basic Book Collection for
Elementary Grades (Chicago: American Library Association,
1960); Augusta Baker, Books About Negro Life for Children
(New York: The New York Public Library, 1961 and 1963);
Muriel Crosby, ed., Reading Ladders for Human Relations
(4th ed.; Washington, D.C.: American Council on Educatilon,
1964); Estelle Fidell and Emily Bradshaw, compilers,
Children's Catalog: 1968 Supplement to the 1lth edition
(New York: H. W. Wilson Company, 1968); Rachel and cstelle
Fidell, compilers, Children's Catalog (llth edition; New
York: H. W. Wilson Company, 1966); Mary Gaver, ed., The
Elementary School Library Collection: Phases 1-2-3 (3ra
ed.; Newark, New Jersey: Bro-Dart Foundation, 1967); Ructh
Giles and Dorothy Cook, compilers, Children's Catalog (8th
ed.; New York: H. W. Wilson Company, 1951); Charlotte
Keating, ed., Bulilding Bridges of Understanding (Arizona:
Palo Verde Publishing Company, 1907); Koblitz, The Negro in
Schoolroom Literature, 1966; Charlamae Rollins, ed., We Build
Together (Chicago: National Council of Teachers of English,
19E8 and 1967); Rachel Shor, compiler, Children's Catalog:
1967 Supplement to the 1lth edition (New York: H. W. Wilson
Company, 1967); Dorothy West and Rachel Shor, compilers,
Children's Catalog (10th ed.; New York: H. W. Wilson Com-
pany, 1961).
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literature specialists. The books included for analysis
had the following characteristics: (1) Conformed to the
specifications of a picture book as the term has been
defined for the purpcose of this study, (2) Were recommendced
for children aged three through eight, (3) Had an original
copyright date from the year 1930 through 1963, (4) Con-
tained illustrations of one or more Negro characters, (5)
Were classified as realistic fiction as the term has been
defined for the purposes of this study, and (6) Were
published in the United States of America. With certain
exceptions, each book which met the above specifications
and which was included in the recommended boox lists was
analyzed. The exceptions were as follows:

(1) Rowena, Teena and Tot and the Blackperries was

substituted for Rowena, Tenna and Tot and the Runaway

Turkey. The books have the same author-illustrator anc
were published within five years of each other. The

substitution was made because Rowena, Teena and Tot anc

the Runawav Turkev was rot available for analysis, but

Rowena, Tenna and Tot and the Blackberries was available.

(2) The 1944 edition of Hezekiah Horton which con-

tained drawings was substituted for the 1942 edition of
Hezeklah Horton which contained photographs. The sub=
stitution was made because the 1942 edition could not be
found. While it was realized that the 1942 edition which

contained photographs would yield different data than the



1944 edition with drawings, the substitution was considered
to be justified on the grounds that the book with drawings
is more readily available to children.

(3) Peppermint, Good-bve Tonsils, How Can We Get

to the Zoo? and Andy were not located in libraries in the

United States and the Library of Congress suggested that
they be obtained from the publisher. Since the present
sﬁudy was concerned with recommended books available to
children in libraries, the books listed above were
eliminated from the study.

(4) Beef Stew and Patrick Will Grow were eliminated

from the study because in the first case, only one Negro
adult role of teacher was included. In the second case,
the frequency of the white child's parallel or non=-physical
interaction with black female characters did not warrant
inclusion in the study.

(5) Hand=Me-Down Hause was not available at the

State of Michigan Library, State of Ohio Library, The
Detroit Public Library, the Chicago Public Lidbrary and the
Library of Congress.

(6) Crosby Bonsall's Case of the Cat's Meow was not

included because it could not be found at the time of
analysis and later was considered to be enough like Bonsall's
two other books that were included in the study that its
inclusion did not seem to be crucial to the identification
of the variety of the treatment of Negro characters in the

illustrations of children's picture books.
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Categorization of Books

All books classified as realistic fiction by the
researcher and found on lists of recommended children's
books which had a Negro character or characters in them
and were set in the United States during the years 1930-
1968 were recorded on separate cards. Complete biblio-
graphic information was recorded and each book was given
a code number after they were sorted into four historical
periods. Some books were recommended by all the compilers
and some books were recommended by only one compiler.
Note was also taken of the number of books with Negro
characters that were recommended out of the total number
of books in the non-specialized bibliographies such as

Bro-Dart, Children's Catalog, ALA's Children's Books--

1960-1965 and Basic Boox Collection for Elementary Schools
(1960).

The earliest date of publication for any book found
on the lists and considered for inclusion was 19307 anc
this date coincides with the beginning of the "Golden
Thirties" of American picture book publication. It was

decided to include works during the depression years and

the war years in one category which meant the years 1930-

7None of the lists recommended any picture books
previous to 1936 which were classified as contemporary
realistic fiction and included Negro characters.
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1944, Beginning with the year the war ended (1945) and
including the year the Supreme Court Decision on segrega-
tion was made, the books published during 1945 through
1954 comprise another category. The sequential years
1955-1964 include the passage of National Defense Educa-
tion Acts and Civil Rights Acts which combined brought
both funds for more bookxs and pressure for more books with
Negroes in them. In 1965 more Civil Rights laws were
passed and the number of books published continued to
increase to the most recent year included which is 1968.
Every illustration in every book was examined and when
appropriate, aralyzed for pnysical characteristics,
environmental characteristics, adult roles, and/or physical

interaction.

Constructing Categories

Categories were constructed to differentiate and
describe the treatment of Negro characters in the illustra-
tions in books for young children. These categories were
based upon the nature of the research problem, the gquestions
to be answered, the content that was analyzed, and the
type of analysis chosen. They were constructed in such a

way that questions asked might be answered, the treatment
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of the Negro would be assayed as fully as possible, and
that the categories would be mutually exclusive.

In order to assure that the categories would be
mutually exclusive every major category, sub=-category and
every dimension of the sub-categories were completely and
thoroughly defined in writing and referred to often through-
out the analysis. During the preliminary analysis certain
revisions had to be made. Some items were eliminated
because they were virtually non-existent and some items
were added because they had not been anticipated and d:id
not fit, by definition, into any of the established cate-
gories. 1In certain cases minor changes in the definition
of a sub=category or dimension of a sub-category allowed
for the inclusion of unanticipated items.

The present study was primarily concerned with the
characteristics of the content of picture boox illustrations.
Four basic categories were chosen as important aspects of
the treatment of the Negro in illustrations in books for
children: physical characteristics, environmental char-
acteristics, adult roles and character interaction. Sub-
categories were then established. The sub-categories of
Physical Characteristics were: skin color, hair color,
hair texture, hair style, eye formation, nose formation,
lip formation and body build. The dimension of a sub-
category was noted through the use of a number code with

equivalents. For example, skin color had three dimensions:
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1l = 1light skin color; 2 = medium skin color and 3 = dark
skin color. When appropriate, provision was also made for
listing the nonexistence of a particular characteristic.

The sub=categories of Interior Environmental Charac-
teristics were: reading matter, viewing-listening matter,
decor items, crowded concditions and disorderly conditions.
The dimensions of the sub=categories were noted through
the use of numbers: 1 = barely present; 2 = definitely
present; and 3 = present ard being used (rot appropriate
for disorderly crowded conditions). The sub-categories
of Exterior Environmental Conditions were single dwellings,
multiple dwellings, community buildings, businesses,
machines, greenery and crowded ccnditions. The dimensions
of the sub-categories noted thrcugh numbers were: 1 =
barely or scarcely present; 2 = clearly or abundantly
present.

The sub-categories of Adult Roles were home and non=
home. The various roles in each sub=category were designed
by recording the appropriate numeral in the appropriate
column when the role was found in an illustration. For
example, if a Negro mother was shown at home and the
number for NFa (Negro Female Adult) was one, then the
numeral one would be placed in the Home column.

The sub-categories for Character Interactions were:
parallel, non=-physical and physical. Three columns so

labeled were provided.
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Possible dimensions of each of the major categories
were listed and sub-categories were selected on the basis
of those dimensions which promised to yield the most
information in terms of the questions being asked. Pro-
vision was made in most sub=-categories for recording the
non-existence of a particular characteristic.

Codes were devised in order to facllitate the record=-
ing of the desired information.

Justification for the Selection
of Categories

Physical Characteristics

It was deemed importart to know how the Negro appears
in recommended picture books because the illustrations
may contribute to the child's development of the concept
of what 1t means to be a Negro in America. This is an
important concept for both Negro and non-Negro children.
The reason the type of physical characteristlics were
noted as they were was to determine whether a varilety of
physical characteristics were present In the sample studied,
and to ascertain if the variety of physical characteristics
shown in the four periods under consideration differed.
One might hypothesize, for example, that during the earlier
periods, before 1960, there was less variety and the
characteristics stressed would be the most distinctively
stereotypic Negroid ones started by Charlamae Rollins in

We Build Together--dark skin, crinkly hair, flat nose,

thick lips, large body build in adults and many pigtaiils
for children.
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Environmental Characteristics

It was deemed important to note the kinds of environ-
mental characteristics shown in books which included Negro
characters because the context in which a character is
shown may influence a person's feelings or opinions about
the character by association. It was decided to divide
environmental characteristics into interior and exterior
categories for convenlence and clarity.

Interior environmental characteristics that were
considered to be important designators of the kind of
living environment the characters were found in were:
reading matter, viewing-listening matter, decor items,
crowded conditions, disorderly conditions.

Exterior environmental characteristics that were
considered to be important designators of the kind of
neighborhood the characters were found In were: single
dwellings, multiple dwellings, temporary dwellings,
community buildings, machines, greenery and crowded con-
ditions. A great frequency of community buildings,
businesses and machines was expected in the illustrations
in books of the later periods to correspond to the rise
of cities and the rise of the Negro population in cities.
It was also expected that community buildings, busineses
and machines would be three of the most common items that
would be included in an illustration depicting a city

environment.
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The frequency witnh wnich greenery was found in the
illustrations was thought to be an indicator of exterior
environment also, with a greater frequency of greenery
in the illustrations reflecting a more urban environment.
The earlier periods, therefore, were expected to have a
greater abundance of greerery than the later periods.

Crowdedness was though to be an important aspect
of cilty living conditions, and therefore a grecater fre-
quency or crowded exterior environmental conditions were
expected in illustrations of books in the later periods
than 1In the earlier ones. It would seem that in the
earlier periods which held the Negro in a tight economic
framework there would be found a greater freguency of
crowded and disorderly conditions in the interior illus-
trations reflecting the majority of the Negroes' status.
In later years 1t seemed that the Negro would be shown
in interior situations where there was more reading
matter, more viewling-listening matter and more decor items
reflecting a more expansive picture of the Negro as American
society became more informed about the Negro through the
mass media and more social contact after the passage of
the Civil Rights Acts.

It was presumed that the exterior environmental
characteristics would also reflect the obvious social

and economic conditions of the times. A greater frequency
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of single dwellings was expected in the earlier period
reflecting a rural environment, and a greater frequency
of multiple dwellings was expected iIn later books of the
period because of the rise of the Negro population in

clties where multiple dwellings ere abundant.

Adult Roles

Non-Home=-It was thought to be important to analyze
non-home adult roles of both Negroes and Caucasians because
it has been stated in the literature that children need
to see adults in roles of power and influence outslde the,
home. It 1is thougnt that the roles of Negro adults
influence the Negro child's concept of himself and also
influence his aspirations for later 1life work roles. It
was felt to be important to find out how many males and
how many females were in such roles because i1t is usuaZzly
thought that the female Negro has access to a greater
number of societal work roles than the male. Whether this
is reflected in the roles Negro female adults are given in
children's picture books or not was one of the questions
this study sought to answer.

Home-=It was thought important to analyze home roles

to determine whether the adults pictured in the illustra-
tions reflected social statistics that often indicate
that Negro homes are female dominated, have relatives

llving with them, and lack fathers.
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Whetner more or less Caucasian than Negro adults
were pictured in each of the four periods was of interest
because it was assumed that more Negro adults would be
plictured in books that nave Negro children as main

cnaracters.

Character Interaction

It was cdeemed important to note the kina of inter-
action that takes place among characters in children's
books illustrations because human contact and communication
are crucial aspects of numan understanding and conceptuai-
ization. Interaction was evaluated by loocking at degrees
of interaction ranging frcm mere presence, through non-
physically communicating, to physically touching one
another., The sex, azge, and race of the character with whom
thie main character interactea was noted in orcer to have
a more complete picture of the interaction prccesses depicted
in the illustrations.

It was expected that all forms of interaction would
be more frequent in the later periods than 1in the earlier

periods in an attempt to reflect and encourage interaction

within American society.

Developing Instrumentaticn

An instrument needed to be developed which would
enable the investigator to consistently and completely
record the frequency with which tne sought after charact-

eristics within each of the four major categories were
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found in the picture boox illustrations. In the process

of developing the instrument several children's picture
books were used to determine how the information might

best be organized on the recording sheet.* It was decided
to use a separate sheet for each major category. The sub-
categories were listed horizontally across the top of each
page. The illustration vage number was recorded down the
left hand side and the degree to which an item was present
or other sought after characteristics of the sub-categories
were recorded in the proper column by using a number that
co?responded to the desired infcrmation. The number code
for each sub-category was provided on the right hand side
of each recording sheet as was the letter code (NMj) provided
when appropriate and necessary. The frequency with which
each characteristic or item appeared was established by
adding the number of times each rumber appeared in each
column,

Before the actual analysis of each 1llustration iIn
each book was begun the following information was separately
recorded for each boox:

The book's code rnumber.

The total number of pages.

The total number of illustrations.

The number of illustrations which contained Negro
characters.

*
The books were not ones selected for analysis for
the study.
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The number of different Negro characters.
The race, sex and age of the main character.

The setting--urban, suburban or rural.

Usinrng the Instrument

The instrument developed for this study was used to
ascertain the existence or non-existence of certain elements
in the pictorial treatment of the Negro characters found
in children's picture book illustrations. It was developed
for the purpose of providing a precise, pre=determined
method of analyzing the content of each i1llustration in
each book to be examined.

The examiner worked with several codes. One code
was a letter code wnich labeled characters according to
race, sex and age. (NMj = Negro Male Juvenile). The
code and its equivalent was listed on the right hand side
of the evaluation sheets with which the cocde needed to be
used.

In addition to the letter code two types of numerical
codes were used. The one numerical code corresponded to
the 1tems that may have been found in any one illustration.
Thus, instead of writing the names of all the items found
in an illustration or merely checking the items found in
a predetermined 1list, the number of the item found in the
illustration was recorded. The numerals and theilr equiva-
lents were listed opposite the recording grids for Physical

Characteristics, Adult Roles and Physical Interaction.
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Instead of using a letter code for characters as
was used when evaluating Physical Characteristics (NMa =
Negro Male Adult) a numerical code was used for both the
Adult roles and Physical Interaction. (NMa = 2).

A second type of numerical code was used to record
the degree to which an item was present in an illustration.
This code was used in analyzing Environmental Characteristics.
The number code equivalents for Environmental Characteristics
were placed to the right of the Environmental Characteristic's
recording grid.

The examiner began with a book's first illustration.
None of the illustrations found on the book's cover, fly-
leaves or title page were evaluated. If an illustration
was a double-page spread, the svread was analyzed as one
illustration. If a page had two separate illustrations on
it, these were analyzed as two illustrations.

Each illustration in each of the forty-one books was
examined four separate times: for Physical Characteristics,
for Environmental Characteristics, for Adult Roles and for

Physilcal Interaction.

Use of Raters

Two female raters, one Negro and one Caucasian,
were used to determine whether the instrument was ylelding
meaningful results--whether the investigator's perceptions
of what appeared 1n the illustrations were, indeed, accurate.
The directions given to the raters, may be found in

Appendix A with a copy of the recording form they used.
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Ten books were randomly sampled from the total
population of forty-one books and were evaluated first
by the investigator and then by each of the two raters.
The results follow: The number of Negro characters seen
by all raters in the ten books varied: Rater A saw 69
Negro characters, Rater B saw 73 and Rater C (the investi-
gator) saw 84. The results of the analysis by two raters
and the investigator are presented in Appendix B.

The results of the comparison of the rater's
analyses incicated the following areas of major
disagreement.

The three raters identified different numbers of
Negro characters in the picture book illustrations. It
1s possible that some characters were counted twice by
one rater or that another rater excluded some characters.

Two raters identified 12 Negro characters with brown
hair coloring while a tnird rater identified only one out
of the total number of books. Perhaps the colors used
were percelived differently by the third rater.

In the judging of hair textures a wide discrepancy
was noted in the indistinct-=fuzzy outllne category. One
rater did not see any indistinct-fuzzy outlire hair textures
while one of the other two raters saw three and the other
twenty. Because the choice of an indistinct-solid color
halr texture option existed, perhapns the raters perceptions

differed as to whether the outline was fuzzy cor solid.
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In Chapter III the methodogical procedures used to
cornduct the study were delineated. The chapter included
a discussion of the use of content analysis as a method
of research, the sampling and categorization of books,
the justification for and construction of categories for
use in the analysis of the content of children's picture
book illustrations, and the development, utilization ard
validation of the recording instrument.

Chapter IV will include the findirgs of the study.

Each of the major findings will be analyzed and discussea.
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ANALYSIS OF RESULTS

A total of 41 bocks were iﬁcluded for aralysis in
the study. These books contained a total of 1,067 illus-
trations; in 869 of the illustrations Negroes appeared.
Eighty-one per cent of the illustrations in bocks for all
periods contalned Negro cheracters.

Of the 41 books, 37 had identifiable main characters.
Thirty of the main characters were Negro male juveniles
and four were Caucasian male juveniles. Only three female
Juveniles were identified as main characters, two of whom
were Negro and one was Caucasian. No adults were identi-
fied as main characters.

In period one, 96 per cent of the illustrations con-
tained Negroes; in period two, 92 per cent cor.tained Negroes;
in period three, 79 per cent contained Negroes; and in
period four, 75 per cent of the illustrations contained
Negroes. Table 1 reveals that period four contained the
smallest percentage of illustrations including Negro
characters whille period one contalined the largest percent-

age.

101
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TABLE 1l.--Number and Percentage of Illustrations Containing
Negro Characters by Period.

Period
II IIT Iv Total

F

Number of books 5 7 11 18 L1
Number of illustrations 159 220 22k LLy 1,067
Number of 1llustrations with

Negro characters 153 203 178 335 869
Percentage of illustrations

with Negro characters 96 92 7S 75 81

Two hundred thirty-nine Negro characters and 247
Caucasians were found in the total number of books for all
periods. Of the L86 took characters L9 per cent were Negro
and 51 per cent were Caucasian.

Five books were analyzed in period one (1930-194L)
which contained 159 illustrations, with 153 of them includ-
ing Negro characters. Of the thirty-eight characters iden-
tified in period one, four were Caucasian and 34 were Negro.

The seven books included in period two (1945-1954)
contained 220 illustrations. Negro characters were cdepicted
in 203 of these. The majority of the characters plctured
in period two were Negroes, with 78 Negro and L4 Caucasian
characters identified.

Period three (1945-1954) included eleven books in
which 244 1llustrations were found, with 178 cof these
including Negro characters., Of the 85 characters identified,

33 were Negroes and 52 were Caucasians. Unlike periliods one



and two, the majority of the characters pictured were
Caucasian not Negro.

Tne 18 books anzlyzed ia periocd four (1965-1968)
contained 444 illustraticns; Negro cnaracters were found
in 335 of these. Of the 241 characters identified in
period four, 94 were Negro and 147 were Caucasian. Table 2
shows the percentage of Negroc anc Caucasian characters
found by period in the book illiustrations.

The types of settings 1in boocks of each period and
for the total number of books are given in Tavle 3.

The findings of the study snhowed that period three
(1955-1964) had contained more urvan settings
than period four (1965-1968) and three more urban set-
tings than the first two pericds combined. Period four
contained mcre rurel and suburban settings then urban

settings.

Presentation of trhe Findings

w

o'

Findings from the data will be presenteu according
to each of the major categories and the units within the
categories in an attermpt to answer the questions presented

in Chapter I.

Physical Characteristics

Seven aspects of the Negro character's physical make

up were Included for analysis in order to determine whether
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a greater varilety of physical characteristics would be
found in the illustrations of children's picture books
during the later (1965-1968) period than during the earlier
periods (1930-1945, 1946-1954, 1955-1G64).

Skin color.--Results of the study, saown in Table 4,

indicated that the early period (1930-19L44) showed the
greatest percentage of dark skin colors, and tnat only
period three (1955-1964) showed a greater percentage of
medium skin colors than period one. The greater variety
for each of the three gradaticns of skin color was present
in the second period (1945-1954). The third period (1955-
1964) showed the least variation in skin color.

The number of books and the number of characters
having a variety of sxin colors have been included in
Table 4 in order to make the findings more meaningful.*

Hair color.--As Table 5 shows, the first period

(1930-1944) contained fewer Negro characters with black
hair coloring than any other period. Period two (1945-
1954) showed the greatest percentage of black hair color.
A slightly greater variety of hair colors was found in

the fourth period.

*All tables dealing with the physical characteristics
of Negro characters include both the number of characters
which were depicted and the number of books including the
characters in order that the given percentages might be
Interpreted more accurately.
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Hair texture.--As indicated in Table 6, the greatest

proportion of Negro characters with crinkly hair texture
was found in the first period (1930-1944) and the last two
periods revealed a greater proportion of curly or wavy and
straight nair textures. The last period (1965-1968) dis-
played a slightly greater variety of hair textures than
the third period (1955-1664). The least amount of variety
of hair textures was revealed in period two (1945-1954).
It had the fewest straight hair textures and the greatest
percentage of.indistinct hair textures of all periods.

Hair style.--Table 7 reveals that the first period

(1930-1944) had the greatest percentage of Negro characters
with three or more braids, but it did not have any "stylead"
hair styles. The fcurth period (1965-1968) had the great-
est percentage of "styled" hair styles as well as the
greatest variety of hair styles of all periods.

Nose.--More flat nose formations were ldentified in
the first period (1930-1944) than in any other period
reported in Table 8. The second period had the greatest
percentage of high-bridged nose formations. The greatest
variety of nose formations was found in the fcurtn period
(1965-1968).

Eyes.--As Table 9 shows, a greater percentage of eye
exaggeration occurred in the early period (1930-1944), and
no exaggeration ap<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>