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ARSTRACT Pav Nudde
1

The nroblem, There has becen rmuch concern during the last
decade abont the ranid turnover of teachers i mwrades seven, eight,
ard nine, Thesc grades heve been labLeled Lv miny ns beings the
mest difficult to teach, ‘They shonld he staffed, as should all
grades in vwuhblic education, with aualified, perminent teochers,
This study see"s to covini're the nermanence of seventh, eighth, and
ninth grade tcachers in Michigan with the permanence of teachers
of other grades in Michizan,

Methodology. Tippett's random numbers were used to draw
a 10 per cent samrle of school systems of Michigoan, With the
letterhead of the Michigan Secondary School .issociation, contact
letters were sent to the superintendents of these systems requesting
permission for teachers of all grades to participate in the '"Mich-
igan Teaclier Personnel Study." Affirmative answers were received
from thirty-four of the thirty-five superintendents, FEighty per
cent of the 3471 qguestionnaires sent out were returned,

The data were analyzed by use of the chi-square statistic
to test siznificance of diffcrences, The number v~lues were used
in the statistical analysis; tabular information was generally
presented in percentages, It was possible to chart actual pstterns
of mobility for each grade from 1947 to 19357,

Findings and conclusions. The significant findings of

this study were as follows:
(1) Seventh, eighth, and ninth grade teachers were less

permanent in classroom teaching than teachers in all other grades
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except grade ten, Considered as a grade group, teachers in grades
seven, eight, and nine were less nermanent than teachers in any
other rrade group.

(2) Threc hundred forty-nine tcachers were needed per
hundred available teaching positions in seventh grade from 1947
to 1957; 3352 in eighth grade; ~nd 3)2 in ninth grade. These com-
pared with 320 teachers needed per hundred availahle teaching
positions in tenth grade; 247 in twelfth grade; 270 in sixth grade;
and 223 in kindergarten, the grade with the lowest rate of turnover,

(3) Seventh, eighth, and ninth grade women teachers were
less nermanent than women teachers in other grade groups, Seventh,
eighth, and ninth grade men teachers were less permanent than women
teachers in their same grade group and men teachers in senior high
school,

(4) Seventh, eighth, and ninth grade teachers in large
school systems were rore permnanent in classroom teaching and in
grade than seventh, eighth, and ninth grade teachers in small
systems. Seventh, eighth, and ninth grade teachers in both lorge
and small systems were less permanent in classroom teaching than
senior high school tecachers in the.'r respective sized systers,

(5) Seventh, eighth, and ninth grade teachers were
younger and had fewer years of teaching experience than did
teachers in other grades.

(6) '"Discipline problems'" was given as the main reason
by teachers for disliking to teach seventh, eighth, and ninth

grade students, '"Professional and sal~ry advancement" and "the
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desire to tcach rore challcnging subject matter'" were the two
most frccuently civen reasons for changint from grades seven,
eight, and nire,

(7) Virtually the orly sources of suprlv for senior hish
school vacancies from 1647 to 1955 (excent for teuchers who started
directly in the senior h“ich grades) were scventh, cighth, ard
ninth grade teachers,

The findings of this study when used with projccted public
school enrollment figures for Michizran point toward a critical
shortage ¢f nunlified tenchers for srades seven, cight, and nine
from 1958 to 1963. Present cfforts of teacher training institu-
tions to devote more attention to trainines teachers for junior high
school work need to be eox:anlded., Long-torm improvement in permc-
nence of staff in these grades depends on the acceptance of the
idea that the early adolescent is sufficiently different from
those younger and older to warrant a distinctive kind of cducationel
program and that this program shouid be staffed by qualified
teachers who are as permanert in their .ositions as are teachers

in other pgrades,
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CHAPTER I
THE FPRCOBLEM

I. INTRCOOHUCTICN

Basic in the ideals of American education is the concept
of equality of opportunity. Each student has the right to an edu-
cation which will provide the opnortunities he needs to grow as
a competent person., The struggle to provide equal opportunity to
the children of rich and poor has been a continuing one. The
struggle to provide equal opnoftunity to the children of parents
of different colored skins rages at a high pitch at the time of the
writing of this thesis.

Equality of oppnortunity in educaticsn may be viewed in
another way: students should have equal opportunities regardless
of the grade level in which they happen to be. A kindergarten
child is very different from a fourth grader. An eighth grade
Youngster is very different from a2 senior in high school. FEach
Brade level has different challenges to teachers and perhaps rcquires
teachers of different temperaments and interests. Good teaching at
each grade level contributes to the education and personality of
the Youngster as he "grows up" through the school. If this is
true, then it does not make sense, either purposely or by accident,
to provide better, more permanent professional staff for some

grades than for others,
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During recent years there has been much concern over the
problem of providing professionally qualified, permanent teachers
for students in grades seven, eight, and nine. Grades seven,
eight, and nine are grades frequently included in junior high
schools.

The most pressing problem facing the junior high
school today is the problem of obtaining adequately
trained teachers. Teachers are trained in college for
one of two levels of teaching: the secondary level or
the elementary level. This teaching is not adequate to
provide an understanding of the many problems that arise
to confront the teacher of junior high school students.l

Perhaps the most basic fault of the junior high lies
in an educational system, national in scope, which has
widely adopted a 6-3-3 plan on an administrative basis
without adequate insight into the personnel problem. . . .
Teachers' colleges prepare for elementary school or
secondary school teaching. The middle school takes the
unhappy precipitate of the latter and the more ambitious
of the former.

Another author has made an even stronger statement in describing
the junior high school as a 'school without teachers."3
A member of the staff of a teacher-training institution
has called the junior high school
« « o« the stepchild of American education, . . . What

about the teachers in the junior high school? Tradi-
tionally, juninr high school teachers have been beginning

1L. E. Leipold, "Junior High Schools Face These Problems,'
Clearing House, XXVII (January, 1953), 264.

2Aron Goff, "Junior Iligh School Psychosis,'" Clearing House,
XXII (May, 1948), 544.

3Ll.oyd H. Elliott, '"The Junior High--A School without
Teachers." Bducation, LXX (November, 1949), 186-190.
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teachers who cannot get into the high school until they

have been relegated to teach in the lower grades of the

high school. Sometimes teachers trained as elementary

teachers are found in junior high schools, but they are

usually there under protest and hone to be reassipgned

as soon as possible. . . . It is not strange that many

of the most poorly qualified teachers in the nation

are found in junior high schools. . . . It is extremely

difficult to see how junior high schools with poor

buildings, noor prosram and poor teachers can adequately

meet the needs of America's youth,l

Several important contributions have been made recently

in Michigan which should result in improved junior high school
teaching personnel and consecquently better education for students
in these grades. The Southeastern Michigan Junior High School
Principals' conference has approved and publicized a statement
of the "Desired Characteristics of Junior liigh School Teachers
with Implication for Elementary and Secondary Teacher Trainin:;:."2
Leland W, Dean, in his recent doctoral thesis, made many specific
recommendations to training institutions which supply junior
high schools with teachers.3 Michigan State University is inaugur-
ating an experimental procram in which teachers may be trained for

elementary and junior high teaching or senior high and junior high

teaching, if they so choose,

1Byron Hansford, "Junior High Schools--the Stepchild of
American Tducation,'" The Bulletin, XX, No. 8 (May, 1956), 133.

2"Desired Characteristics of Junior High School Teachers
with Implication for Elementary and Secondary Teacher Training,"
The Bulletin, XXI, No. 1 (Cctober, 1956), 5-6. (ipproved by Junior
High Principals of the Southeastern Michigan Region Meeting held
at Haven Hill, October 28, 1953.)

3Leland W. Dean, "A Preparation Program for Junior High
Teachers," (unpublished Ph. D. thesis, Michigan State University,
East Lansing, 1956).
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There is, however, still much to be done. Research in
many areas is needed before intelligent action can be taken to
zive students their '"equal oprortunity" while they are in grades
seven, eicght, and nine., This study takes just one problem in
the area of teacher personnel, It hopes to prove or disprove
that, from the standpoint of permanence of teaching staff. grades
seven, eight, and nine are the "weokest links" in public school

education in Michigan.
II. STATEMENT OF TI'E PROBLEM

This is a study of the permanence of éeventh. eighth, and
ninth grade teachers in Michigan. It seeks to compare these
teachers to those of other grades in regard to the following:

1) Permanence in classroom teaching during the past
ten years,
2) Permanence at the same grade level during the past
ten years,
In regar? to permanence in classroom teaching and permanence at
the same grade level, this study will seek to determine:
3) Differences in permanence in different sized school
systems,
4) Differences in permanence in school systems with
varying tyvpes of organization of grade levels.
A final area of study seeks to find out:
5) The characteristics of those who have been permanent

in graodes seven, eight, and nine, compared with those
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who have been in these grades and are now teaching in
other grades, and those who taught in other grades and

are now tcaching in grades seven, eisht and nine.

III. IMPORTANCE OF TN STUDY

This thesis seeks facts to supnort or refute the general
contention that grades seven, eight, and nine, more than other
sracdes, are staffed with many teachers who do not have a permanent,
professional interest in the youngsters they are teaching. Assuming
that the facts support this contention, then this is an important

and necessary study from a number of different viewpoints.

Educational Opportunity of Students in Grades

Seven, Eight, and Nine

If relatively more tecachers in these grades are 'transient,"
then many youngsters in Michigan for about 25 ner cent of the time
they are in public schools, will be receiving less than the full

measure of educational opportunities they deserve,

Greater Difficulty in Teaching Grades Seven,

Eight, and Nine

The aze grouwn in gr:des seven, eight, and nire, is con=-
Sidered by many as bein; the nost difficult age groun to teach.
Cne author labels it as the

+ « o« Zreatest challense to teacher resonrccefulness. . . .
In order to pass from childhood to udulthcoc the adolescent
rmust solve a number of problers, Ile nrust develep hetcro-
sexual interests, become free from hore supervision, achieve
cconomic and intellectual indenendence, and learn how to use
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his leisure time; he wust also make new emotional and
social ~djustments to reality, and berin to evolve a
philosonhy of life,l

Teachers in grades scven, eight, and nine face a wide range of
maturit: levels within a group, The same writer goes on to state:

In a hypothetical school containing two hundred
13 vear old children, one-half of whom were boys and
one-half pirls, there would be the following situntion:
70 girls would be nhysically mature and thirty immature,
while one-half of the boys would be mature and onc-half
immature. DBecause of the paramount importance in sexual
maturity to acdolescents, this mixture would show differ-
ences in emotional attitude and interest that would make
the group difficult to teach.?

An author of one of the most recent textbooks on junior high schools
describes the age group as follows:

In early adolescence, accompanying new spurts of
physical growth, curiosities about the world and society,
interests in developing new social and manual skills,
needs for relating self to other human beings, urges
toward incependence of thought and action, and a quicken-
ing wonder about the meaning of life becomes awakened.
These are the characteristics of the period that follows
childhood. With few exceptions children are in it for
some part of the time they spend in junior high school.

Research in child growth and developrent has been fruitful
in identifying youngsters in grades seven, eight, and nine as
being an age group which justifies separate educational considera-

tions, Cne summary of research points out that this is the age

1Luella Cole, Psychology of Adolescence (New York: Rinehart
and Company, Inc., 1948), p. 54.

Ibido [ ppo 56-570

3uertrude Noar, The Junior High School Today and Tomorrow
(New York: Prentice-Hall, Inc., 1953), p. 39.




when girls are the most different from boys in their growth patterns.
This is the ége when there is the greatest range of achieved growth
within the sex groups., This is also the age at which the differ-
ent parts of the body are most incongruous in their rates of

growth.l With as difficult a job to do as has been assigned,

grades seven, eight, and nine should be staffed with permanent,

professionally qualified staff,

High Turnover of Staff

This thesis cuan be considercd as being a study of the
turnover of teachers. If it is proven that teachers in grades
sceven, eight, and nine are less permanent, then it will mean that
the turnover o! tcachers in rrades seven, eight, and nine will be
higher, The higler 1rate of turnover itself in these grades brincs
about rany administrative headachcs,

Principals with a hirh turnover rate in their schools rust
spend ruch of their own time and much of their staff receting time
in a continuing job of orientation. For exam=2le, a Leginning
tcacher entering a seventh prade classroom for & few years cxreri-
ence before going on to a senior high school position wil?
ftake at least one of his 'few'" years in seventh grade to becorie

used to teaching and to become acquainted with the curriculum and

1’.’alter '« Gaumnitz et al., Junior iligh School Facts--A
Graphic Analysis, U, S, Department of Health, Tducation, and WVelfare,
{isc. Pamphlet No. 21 (Washington: Government Printing Office,
November, 1954), pp. 56-59.




all the organizational procedures of the school, Seldom will it
he nossible to seriocusly involve this teacher in efforts to improve
curriculum, The motivation of the '"transient'" tecacher will be in
the direction of '"handling these kids'" with methods which he
thinks are probably acdequate for the older, more desired age
group, His efforts certainly will not be in the direction of
seeking a fundamental understanding of the personalities and
problems of seventh grade boys and girls,

This situation is a continuing one for the junior high
principal as this '"two or three year teacher" will probably be

renlaced by another '"two or three yeesr teacher,"

Secondary Reorganization in the United States

Grades seven, eight, and nine are closely associated with
the long-range reorganization of secondary education which has
been taking place in the United States and in Michigan over the
last half century. 1In 1952, 57.2 per cent of the high schools of
the United States were under an administrative nlan which included
some form of the junior high school. Three-fourths of the students
in secondary education in 1952 attended school in these systems
which had departed from the traditional eight grade elementary
school and four zrade high school.1 Of the 703 public secondary

schools in Michigan in 1952, R1,7 per cent were in systems which

1Ibid.. p. 16,



had some form of junior high school.1 Over 90 per cent of the
secondary enrollment vwas to be found in these schools.2

Grades seven, eight, and nine frequently form a scparate
junior high school, In smallcer communities they are the lower
three grades of a junior-senior high school. There are many
instances of a two-year junior high (grades seven and eight) with
grade nine considered a part of the senior hish school--all
housed in the same building. Grades seven, eight and nine are the
three grades most affected from organization, curriculum and

personnel stand»noints by this reorganization in secondary education.

Teacher-Training Implications

It is not the nurpose of this dissertation to justify or
condemn this reorganization in American secondary education, The
fact that junior high schools and junior-senior high schools exist
cannot he denied. The percentate of students in the last four
years of high school enrolled in reorganized schools rose from
13.5 per cent in 1922 to 65.9 per cent in 1.‘)52.3 Junior high
schools and junior-senior high schoonls desperately need teachers
who desire and will remain in teaching positions in grades seven,

eight, and nine, The results of this study should be important

1Ibid.. p. 13,
zlbido v Do 21 .

3f,eonard V., Koos, Junior "igh School Trends (New York:
Harper and Brothers, 1955), Table 3, p. 9.
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to teacher-training institutions that are tryinz to improve their

programs for teachers of earlyv adolescents,

Hiring of Teachers

This study might »nossibly make significent contributions
to administrators who hire teachers for these prades., Once aware
of the "upward pmobility'" of teachers, su—erintendents ond principals
can ma-e sure that every person hircd for threse grades has a primary
interest and concern with these yvoungsters, It is hoved thct tlLis
study will enumerate some of the characteristics of teachers who
are pernanent in these grades,

Perhaps this study will hel:n some nrospective teachers to
voint towards srades seven, eight, and nine as an arca of first

rether than sccond choice,

Encouraring Further Research

Listed in Appendix A ere problems of research suggested
by prominent junior high school principals in Michigan, It is
hoped that this study will help the educatiecnal profession and the
lay nublic to realize that rrcater attention needs to be focused
on the unsolved problems of educating ecrly adolescents,

These are some of the reasons which justify a turnover
study of teachers in grades seven, eight, and nine. What is best
in education for these youngsters is a changing and challenging
question, It is hoped that the results of this study will con-
tribute in a small way, at least, to the building of a better pro-

fessional staff to perform the educational tasks at hand,
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IV, DWFINITION OF TERMS

The following terms are defined for use in this thesis:

Classroom Teacher

A classroom teacher is one who spends over 5" per cent

of her time in regular classroom teaching.

Present Classroom Teacher

A present classroomn teacher is one who taught during the

1987-5% school year.

Permanent
Permanent: '"from the Latin word 'per + manere' meaning
to rerain; continuing or enduring in the same . . ., status . . .

. . 1
without fundamental or marked change; not temnorary or transient,"

Permanence in Classroom Tecaching

Permanence in classroom teaching is measured by the ner-
centage of classroom teachers who were teachinr during a given

Year, not necessarily at the sawre grade level as in 1957-1938,

Permanence in firade or Grade Group

Permanence in grade or grade group is a teacher's con-
tinuing or remaining in the same grade or zrade group, In this
Study permanerice in grade or grade group is measured in two ways:

(1) in relation to the number teaching during a specific year;

Webster's New International Dictionary, Second %Tdition
Unabrjdeed (Springfield, bass: G, C, Merriam Co., 1938), 1824,
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(2) in relation to the number teaching in the same grade or grade

groun in 1957,

Mobility

Mohility for this study is the movement of teachers from

one grade or grade group to another over a period of time,

Teacher Turnover

Teacher turnover for this study refers to the fact that a
miven position is occupied by a number of teacliers over a period

of time,

Rate of Teacher Turnover

The rate of teacher turnover for this study is the nurber
of teachers nceded to staff each available teaching position in a

grade or grade group fror 1647 to 1987,

Secondarv leorganization

Secondary reorganization in this study refers to the long
term trend which has made grades s~ven and eignt a part of

secondary education rathcr than elesentary cducation.

Reorganized Secondary School

A reorganized secondary school is a secondary school in a
school svstem in whicli grades seven and eight are considercd a

part of secondary educetion rather than elcmentary education,
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School Division

A school division is a major classification of & number of
school grades, usually under a separate principel in a separate
building, Grades ten, eleven, nd twelve in a 6-3-3 school system
are considered the senior hish school division, The term ''grade
group'" is used as a classification term in this study as the

grades under consideration do not form a true division in many of

the school systems of the sample,

Grade Groups

Because a significant number of teachers in elementary and
secondary education are unable to specify a single grade as the
main grade in which they are now teaching, it is necessary to
designate five general grade groups in order to include these

teachers in the analysis of data.

Kindergarten ("Kdz." to be used in tables). The educational

program and the training of teachers for kindergarten teaching is
sufficiently different from the early elementary grades to warrant
special classification for kindergarten teachers,

Gr~des one, two and three ("1,2,3" to be used in tables),

The grades in this grade group are often designated as early

elementary grades.

Grades four, five and six ("4,5,6" to be used in tables).

The grades in this grade group are often designated as later

elementary grades.,
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Grades seven, eight, and nine (7,8,9" to be used in tables).

The grades in this grade group are the focal point of this thesis.
Sometimes they are a part of a junior high school organization and
sometimes they are not.

Grades ten, eleven, and twelve ("10,11,12" to be used in

tables). The grades in this grade croup are almost always con-
sidered senior high grades.

College ("Col." to be used in tables), This term is in-
cluded because many present nublic school teachers may have taught

or may desire to teach in institutions of higher education.

Types of School Systems According to Grade Organizations

A comparison of the permanence of teachers in school
systens with different grade orrganizations is being made in this
thesis., Definition of the different types of school systems as
organized by grades is needed.

Six-six school system. A six-six (or G-6) school system

is one with a six-ycar elementary school and a six-year high
school. The six-year high school may bec considered strictly "high
school" or "junior-senior hizh school."

Six=-two-four school system. A six-two-four (or 6-2-4)

school system is one with a six-ycar elementary schoul, a two-year
junior high school (grades seven and eight) and a four-year senior
nigh school,

Six-three-three school systei..., A six-three-three (6-3-3)

school system is one with a six-grade elementary school, a three



zrade junior high school (grades. seven, eicht and nine) and a

three-grade senior high school.

Seven-five school system. A seven-five (or 7-5) school

systen is8 one with a seven-year elementary schocl and a five=-ycar
high school or junior-scnior hicsh school.

Bight-four school svstem, .in cight-four (or -4) school

system is one with an eight grade elemcntary school and a four-
Year high schocl, This is the traditional division of elenentary
and secondary education in the Unitcd States,

Kindergarten is not stated in the above classification
system as a grade., Another way to designate the above classzifica-
tion is to indicate the progression of grades at each level. This
way of organizing would specifically include kindergarten, i.e.,
K-6, 7-8, ¢-12 would be the same as €-2-4, The method of classi-
fying which simply counts the number of grades is more widely
accepted and will be used in this thesis--with the understanding
that all the systems in the study Lave kindergartens although

they are not counted as a grade in the classification system.

Tyres of School Systems According to Size

Small school system, A small school system is one which

has from 25 to 74 teachers.

Medium-sized school system. A\ medium-sized school system

is one which has from 75 to 224 teachers,

Large school system. A large school system is one which

has 225 or more teachers.
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"The Michigan Teacher Personnel Study"

"The Michigan Teacher Personnel Study'" was the name that
was placed on all guestionnaires, correspondence and jpublicity
related to this study. This was a '"meutral'" title. It did not
indicate in any way (nor did any of the questions in the question-
naires or statements in any correspondence) that grades scven,

eight, and nine were to be the focal point of this study.

Chi=-square (Xz)

Chi-square (X®) was the statistic used to determine
whether the difference in permanence of teachers was due to chance

or other factors,

Significant Differences

Significant differences were differences which could be

accounted for by chance fewer than five times out of a hundred.

Highly Significant Differences

Highly significant differences were differences which
could be accounted for by chance fewer than one time out of a

hundred,

Designation of School Year

To simplify tables and text, school years for the remainder
of the thesis will be designated by the year in which they start,

i.e., the 1957-1953 school year is simply designated as 1957,
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V. ASSUMPTIONS

The following assumptions have to be made:

(1) That some degree of permanence of staff is good,

(2) That the ten years between 1947 and 1957 are a
sufficiently long time to measure permanence.

(3) That the cooperation of the Michican Secondary School
Association would help insure successful contact with the super-
intendents of the school systems in the study.

(4) That the arnroval and support of the superintendents
would insure satisfactory returns from the teachers.

(5) That teachers will honestly answer the questions in
5=10 minutes of time given them by the nrincipal in a regular
stoff meeting.

(6) That, for snecific years from 1947 to 1957, the
number of teachers in each grade or grade group varied directly
with the nurber of students in that grade or grade group.

(7) That, for purposcs of figuring out a rough estimate
of turnover, the percentage of permanence in a grade or grade
group may be anplied to the firurces for the same prade or arade
group for an earlier vear,

No assumntion is made as to the rmerits of any particular
Organization of grades in a school system., Nor is it the purposec
of this study to support the existence of the junior hish school
in any of its imany forms. The junior high school is mentioned
frequently as it is the institution at the heart of the reorgani-

zation presently occurring in secondary education and grades



seven, el

neanizatls

Hir
rlicd in

(1 g

it Yihieor

H-1

1" .
H|

el



18

seven, eight, and nine are tlie grades most affected by this re-

organization,

VI. HYFQT''ESTS
Hypotheses are stated with reference to the questions
implied in the Statement of the Problem (pages 4 and 5).
(1) Are prescent seventh, eighth, and ninth grade teachers
in Michigan permanent in classroom teaching ?

H-12. DPresent seventh, eighth, and ninth grade
teachers are less permanent in classroom
teaching than present teachers at other
grade levels.

II-1b. Present seventh grade teachers are less
permanent in classroom teaching than either
present eighth or ninth grade teachers,

H-lc., Present eighth grade teachers are less
permanent in classroom teaching thkan
present ninth grade teachers,

(2) Are present scventh, eighth, and ninth grade teachers
Permanent at their grade level?

lH-2a. Present seventh, eighth, and ninth grade
teachers are less permanent at their grade
level than teachers of other grades.

H-2b, Present seventh grade teachers are less
permanent at their grade level than are

present eighth and ninth grade teachers,
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M=, UI'resent eighth grade tcachers are less permanent
at their grode level than are present ninth grale
teacher =,

(3) Are present seventh, eizhth, ond ninth crade tecchers in
larzer school systers rore rerrancnt than present seventh, cipghth,
and ninth grade toochers of sraller school svstems?

'-3a., TDPresent seventh, cighth, ond ninth grade teachers
in larger systems are more permanent in cla..sroom
tcacliing than are present scventh, eighth, and
ninth grarde tcichers in smaller s:stems,

H-3h., Tresent scventh, eighth, and ninth grade teachers
in larger systems are nore permanent at their
crade level than arc nresent sevent!., eighth, and
ninth grade teachers in smaller systens.

(1) Are present seventh, €irhth, and ninth grade teachkers in
6-3-3 school systems more permanent?  Are present teachers in
6<3-3 school systems more permanent than teschers in school systems
with other types of pgrade organization?

HH=1n, DPresent teachers in large G-3-3 school systems
are more permanent in classroon: teaching than
teachers in large school systems with other
types of grode organization,

H-%, Present seventh, cirg"th, ond ninth grade teachers
in Jarge 6-35-8 sciiool systems are more nernanent

in classroom tcaching than seventin, eighth, and



ninth grade teachers in lar:e school systers with
other tvpes of rsrade organization,
(5) Are seventh, ei~hth, and ninth grade teachers who have
been permanent at their grade levels diffecrent in their nersonel
and professional characteristics from teachers who have not been
nermanent in grades seven, ei~ht, and nine?

In comnarison with teachers who hove not heen permanent
in grades seven, cirht, and nine, teachers in these three rcrades
who have been permancnt

II-5a, IHave a lower degree of wnarticinntion in n»nro-

fessional teachers' ormanizations.

II-5b, Have fewer number of comnlcted years of collece

educ~tion,

Ha3c. Are sienificantly youncer.

JI-5d, Have fewer years of exn~rience,

If the hynotheses 'l-1a and !l-2a are true, then those
vresently mermanent in the three r~rades will aprear less favorable
in the above hynotheses than teachers who are more mobile., This
seems to be a contradiction to the assumption that some decreec of
Permanence is a cgood thincs, Actually it noints ur that those
Permanent at the ~rac’e levels have not been in classroom teachine
lon-~ enourh to compare favorably with the group that has taucht in
the three ecrades at some previous time or the group which started

1n othrr orades and is now tcachin~ in wrades seven, eirht, and

Nine,



Additional cuestiors were asked to nrovide baclkorround
material for the major hynotheses. To what extent ar~ teachers
teachin~ at the ~rade for which thev thoucht they were prenorine
themselves in collere? ihy do teachers chance pgrade levels?

Yhat grade lcvels dn teachers rost like to teach? “hat erade

levels do tcachers lecast likie to teach? low dnes ¢hteain:ne or ferved
rrade level comu~2re with other factors in accentirne a tcachine
nositior?  Answers to all the aunestions arce avail~“le and will be
tahnulated bv »resent grade levels of the res:ondents, This ir-
forration will Le used in the analvsis and interrvretation of data

suhricted on t'e atiove hvinotheces,

VITYI., LIMITATICNS
The followinz mav he internreted as limitatio~s of this
study:
(1) Mecessary liritaticnes were made in taking of the sample:
(a) Schools under 27 teichers uwere oxcluded Liocinve:
in srn»iles scheels the grade di:ztinctlsn woold
rot ke o< clearly drawn,
(h) Svsters without twelve —rrades were rot included
in the universe.,
(c) ‘chools north of the 41st narallel were not included,
This is not a serins limitation as the 1950 census
shows that arroximately 91 ner cent of the popula-

tion of the state lies sonth of the 1lst narnllel,
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(d) Only public school svstems were included in the
study, Most “rivate or parcchial systers mrintain
the traditicnal %-4 arran-ement of rrades.

(2) There is always some limitation imnmosed by the teachers
who did not respond, In this thesis an 80 per cenrt returr was
accomplished, It is impossible to deterrmine if the factors which
keep teachers away from staff meetings would bias a study of this
kind,

(3) A number of the school svstems studied had ijunior
colleres. No atternt was rade to obtain resnonses from 15th and
14t» rrade teachers as the 13th and 14th grades were not yet wide-
snren? enourh to have been included on the same basis as K=12,
However, junior colleses are beconing nmore and rnore a part of the

public education a community offers,

IX. ORGANIZATION OF THE REMAINDER OF THE THESIS

Chapter II will he a review of litcrature,

Chapter ITI describces the methodolog used in this inves-
tiration,

NData nertinent to the followine subhiects will be presented
and analvzed in chantoers IV throuch VIII: the rerwanence of
teachers in classroonm tecachine; the pernancence of teachers at
their grade level; peormanence in classroom teachine in relation
to size of school svstem; permancnce in classroom teaching az re-
1

ated to pattern of grade organization; and the comrarison of

t N . . .
eachers who have been permanent in grades scven, cight, and nine



with those who have not been perrmanent in grades seven, eicht,
and nine.
Summary and conclusicn will make uv chanter IX, followed

by the bibliography and the annpendices.



CHAPTER 1I
REVIEW OF THE LITERATURE

Only one previons studyr was found which centered around
nermanence or turnover of teachers by snecific grades. !However,
research has been frmitfrl in several related areas: the historical
development of srades; the reorganization of secondary education;
literature related to the prohlem of firdin~ adeaquate, professicnal
teachinr staff for errades seven, eight, ard nine; and genercl

factors of suppl: and demand,

I. THE HISTCRICAI, DRVELCPMIMNT CF 4RADIS

The systerm of clessifrins elementary public school children
by "srades'" heman about the middle of the nincteenth century.
There seems to he general ncrcerent that John D. Philbrick desi~ned
and built the first zraded elercntary school in the United States
in 1848--the “uincy School in '.!oston.1

Many factors were at work whicl: encourared the develonment
of the graded school. The Prussian irflucnce was very imnortant.

The Prussinn svster set ont the ideas of one teacher to a rrade,

lEdward H. Reisner, The Evolution of the Commrnon School
(New York: Macmillan Comnany, 1930), p. 367.







one class to a roor, and restricted subiect mntter to he covered
in a vear's time.1

The factory svsteir hnd been intro”uced early in the
centurv, It had -roven itself so snccessful that the ideas of
snecialization were anplied to education, Teachers started
snecializire~ in certain parts of the curriculum, i,e., the s hiect
ratter which co17 be taught to a croun of nupils within a narrow
are rance,

With the gzrowin~ demand for tax-sunrorted schoolin< for
all children, enrollments rose ranidl>-. As cities rrew, so did
the nurmher of schools an?! the numher of school districts within
a city ond the creation of 2 new adrinistrative rosition, the
city suverinrtendert of schools,becoarme a necessitr. Amon~ his
carliest jobhs werc the classification of students and the sctting
" of definite nrormotionnl nolicies, Cnce these nrocedures were
set ur, new strdents and trarsfer students conld he vlaced very
easily, “rades also heled the sumerintendent to nlace definite
edncatinnal resmonsihilitiecs on teachers, The graded school idea
S"read auickly in cit:r school svstems hecnnse it nrevided a good
solution for several major prohle~s which sumerintendents faced.3

Thus the rraded school move~ent grew raridly dverins the

last half of t“e nineteenth centurv, It brouckt for+ and order

———

1Frank Forest Bunker, Reorsanization of the Public School
§X§1§g. Bureau of Educortinn, United States Denartiient of the
Interior. Bulletin No, 8 (Yas“in~ton: Goverrrmenrt Printine Office,
1916), np, 19-27.

zReisner, on. cit., rp. 241-269.
3Ibid., pp. 357-359,
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where there had bcen no form and order. It »nrovided the basis

for the develomment of a national svstem of education, Alonr with
the order, however, care a ri~id svster of promotion by exarination
and a sacrifice of the needs of indiviiual students,

Almost as soon as the rraded system was adonted, practices
wvere started to modify it and crange it. Different cities de-
veloned '"plans'" which son~ht to take cere of individuanl differences
and reduce t'e number of failures and dronouts, 'The St, Louis
Plan" sought to take the sting out of the annual v»romotion (or
"non-prorotion') by a svster' of quarterly promotiors. Ancther
plan, "The 3Jatavia Flan' (New York) soucht to nrovide extra time
and instruction for slower stnudents so thrt thery could wor': up to
grade level, "The Nort! Denver Plan'" sin-led ount the brirhter
stulents for s-:ecinl heln, These are just two of »arv nlans de-
veloned to vwrovide for in‘ividual diff-orences in the c<raded school.

The Encvclopedin of %/luchtional Research has excellent sum-aries

of all of the irmortant nlans which sought to rodify and irnrove
the ercded sclinol,

Criticisr of the oraded school has cortinucd throusgh the
Years, A few cxomples will be cited., Thilli» A, Cowan, writing
in 1031, maint-~ined that the rraded svster was idenall)r nerfect,

but in actual nractice the asswption thst all punils of each

rrade were surnosed to nursue the sare studies to the sinme extent

— e

lHenry J. Otto, "Wlerentary Tducation - III, Organizetion
and Administration," Tncyvclopedia of Fducational Research, revised
edition (New York: Macmillnr Cormnxny, 1952), »r, 3722375,







and at the same rate was not vrlid.1 In 1933, arother critic
described the rraded syster 2s a '"remnant of the old lock-sten
plan of promotion, long condemned but still cenernlly nracticed."2
The derree to which the craded system along with the rresent
arbitrarv placement by age has hecome a part of nrescnt-dav
American cnlture was ironicolly illustrated in the May 2?2, 1948
issue of New Yorker in which a rother sourht to obtain advenced
nlacerent for her very mature, very intellirent son.3 In nore
recenrt vears, attemnts have been made to replace the graded
system with "The Unsraded Plan.,'" "The Ungraded Flon" would sub-
stitute two to four-year "mmits" for grades. Subdivision within
trese "units'" wonld he '"levels of lcarninr:."4

In endin~ this brief history of the eraded school, it is
well to emniasize thot this wav of classifvin~ students is a
deeply entrenched cultwral mechanism, Teachers are clascified
as well as students., Merhershin in n ~rade determines who is
invited to soci~)] activities, whether school or pnrivate. frades
Sunnort and heln create the 'mneer groun' and neer cnlture., Grades

are a atandard of measurement: a student is "2bhove, below or un to

———

1Philip Se Cowvan, "that is Wron~ with Cur Traded Syvstem?!
Nation's Schools, VIIT (November 1931), p. 4G,

2Chnrles F, Allen, "Bunk in Grade Classification,"
Clearing House, VII (January 1933), p, 301,

3Jnnet Curren Cwer, "Mrs. Ballsrd and 'ler Stone vall,"
New Yorker, XXIV, Mo. 13 (May 22, 1948), vnp., 33=736.

4Ethe1 Thomnson, "The Vnrraded Plan," National FEducation
Association Journal, XLVII (Jonu-ry 1958), p. 16,
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grade level" on an acievement test or in his acadenmic wor!-, The
erade is the urit velue of orgarization of education in the United

States,

II. THE REORGANIZATION OF SECONDARY EDUCATION

The three-division system of education was well established
in America bhefore the =zraded school was started, The three major
divisions bcin«- collere, crarmar school or hiech school, and ele=-
mentary school., The develowment of the graded school Aurinn the
last half of t''e nineteenth centurv tended to standardize the
nunber of yvears a student would spend in each division, At first,
grades a»mlicd only to elcrentary school or "~rade school." Grade
school was considered to have grades one thronrh ei~t, Gradually
the ter~ ''grades'" was extended urward so that the next four grades,
nine t%rough twelve, were considered as secondarv or hirh school
grades, The reorconizntion of secondary education hns to do with
the realisnment of srades hetweer the cle—entar: ond seconlary
diviscions, This realiznriert started abhout thic turn of the century
anad is still goin~ on,

It is rerern)ly occented that Charles ¥illiam Eliot,
President of Harvard "miversity from 1869 to 1909, wvas the nerson
to nlant the seed for the reorcanization of secondary ecducation,
“efore the 'Washington, D, C, meetire of the Denortrent of Suverin-
tendents of the Nationnl "ducation JAssociction in 18R, he cave
N address ~ntitled, "Can 3chool Prorrammes Te 3Shertened and En=-

Fiched?" Presilent Fliot nointed out that the averc~e nge for
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edmission to Marvard hed ricen until it was nowv ot 18 years and
10 months. A person startine coller~e troinirg in onc of the
lcarned nrofessicns at thet are could not hone to he aile to su»ne-
vort himself hefore the nce of 26 or 27. Turonean students ‘verc
chle to comnlete a similar lenrth collese career two vears
earlier heconuse of car'lier entrance into collc;*e.1

In 1892 Dr, Eliot was annointed to headl the Committce of
Ten on Secondary School Studies of the Nationn2l Council of Educa-
tion of the MYMationel Zduci-tion \ssociction., This committee recom-
rnended, in effcct, that secondaryv cducation he started two vears
earliér by offerire hipgh school subiects in the lioter elerentary
rrades., It was felt, too, that more challengint suhicct matter
would reduce the hizh rate of dronouts hetween the end of the

-

fifth r~rade and the start of hizh school.”

Muite loricelly, the earliest chanme to the nattern of
trade or—canization was to cnt seventh and eichth pgrades from the
elerentary school! and add them to the hi~» school. This was first

done in Chicaro, Illinois in 1896.3 This chanre created the "six-

Six ~lan" which is still used widelv todav,

——

1Charles “illiam Zliot, Bducational Reform (New Yorlk:
Century Company, 1898), pn. 151-176,

2"'alter H. Gavrnitz (ed.,), Junior !li~h School Facts--.\
Graphic Analvsis, Cffice of Zducation, United Stotes Nenartrent
of He~1th, Zducation and ‘el fare, Miscellsneous Parvhlet No, 21
(Wﬂshington: Governront Printing Office, 1954), chart 1, », 11,

3 . .
Geumnitz, op. cit., n, 11,



Another lonmiccl enrly pattern was to set up rrades seven
and eigzht »s a separate nro~ram. This nlan, the "6-2-4" nlan,
was oricrinated in Richmond, Indisann in 1890.1

Special attention was miven to grade nine dvring the first
tvo decades of this century. It was felt that if the s:liiects in
grade nine conld be made pre-vocational in nature then rony mere
stulents con)d be inluced to stay in school until the end of the
ninth grade instecd of dromnin« out sooner. This furthered the
idea of combhinins srades seven, eirht, and nine as a separate
early secondary division, The first school svstem in the United
States under the "6-3-3 plan" was Columbus, Ohio., The Inlianola
Junior Hirh School, started in September 1909, was t'e first
school to be labeled a "junior hish school."2

The most comnoct reference for nse in analvzin~s the growth
and nresent status of the rcorgarization of secondary education is

Junior "i~vh School Fucts--A Granhic Analysis, The section "Junior

Hish School Status ~nd Trends” 1lists the most valu-ahle currenrt

references on secondeory recrganization,

-—

1 . . . L s .
Mationnl Zducation association, Recort of the Committee

©Z Tern on Secondarw Schoal 5Studics (New Yorit: Amcrican JBook
Comreny, 17204, Hp, 34-535,

2 . . -
wlter B, fGeurnitz (ed,), Strencths and leoknesses of the
gpnior ik School, Cffice of lducation, United States leprrtment
¢ IRAAL ALY .

of Tanlth, “duention and Velfare, Circnlar Yo. 411 (Waslinaton:
[overn=ent Printiue Cffice, 19353), p. 23,

3Gauv’"nitz, Junior "izh School Tacts--\ Grarhic Annlysis,
Op. cit., nart VI, pn. 64-71,
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As this study concerns itself with seventl:, eighth, and
ninth grade teachers in Michigan, the present status of secondary
reorg.unization in this state is of importance. By 1952, 81.8 per
cent of the secondary schools of Michigan were in reorganized
school districts.l These schools enrolled 91 per cent of the
secondary students in the state.2 About 72 per cent of the junior
high schools in Michigan in 1932 included grades seven, eight,

and nine. Another 22 per cent included just grades seven and

eight.3

The original purposes of the secondary reorganization were
to save time and to keep students in school longer, The reorgani-
zation has prospered alrmost from the start because it has offered
a solution to building crises as they have come up through the
Years. The present purposes of the junior high school, however,
have little relation to the original purposes. An excellent sum-
mary of the obsolescent and abiding purposes of the junior high
8chool are given by Koos.4

Grades seven, eight, and nine are the grades most affected
by the secondary school reorganization in the United States.
Knowledge of this reorganization is necessary in order to see the

full importance of this thesis.

—

1Ibid., p. 19.

2Ibid., pP. 21,
3Ibid. ] p. 23.

4Leonard V. Koos, Junior High School Trends (New York:
Harper Brothers, 1955), pp. 16-31.







ITI. PERMANENCE OF TEACHERS IN GRADES
SEVEN, EIGHT AND NINE

A number of studies of the relative permanence of teachers
in grades seven, eight, and nine have been made during the past
thirty-five years. These studies are of special interest as they
offer a basis for comparison with the permanence of teachers in
1957. The grades under consideration were in a more favorable
position in regard to permanence of staff during the late nineteen
twenties and the cearly nineteen thirties than they were during
the nineteen fifties.

Several of the studies involve teacher turnover by grades
or aschool divisions in other atates. The findings of these studies
in New York and Pennsylvania show a similar picture to the one
portrayed in Michigan by the most extensive study of teaching

personnel in the early thirties, the National Survey of Teachers,

Willard Elsbree made a study of teacher turnover in the
cities and villages of New York state for the 1925-1926 school
Year., He defined tcacher turnover as being the number of teachers
leaving a school system during a given year who are actually re-
Placed. The rate of turnover, then, was this figure divided by
the number of teachers in the school system who taught 120 days
or more.

Elsbree found that turnover of teachers varied inversely

with size of community: 6.52 in communities of more than 50,000
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and 17.4C in communities of less than 5,000.l Every study of
teacher turnover, including this present one, has found this re-
lationship to exist.

Turnover for high school teachers was significantly higher
than for either elementary school or kindergarten teachers. The
rate of turnover of high school te:chers was 15.40, compared with
12,15 for kindergarten teachers and 9.37 for elementary school
teachers.2

No special mention was made of junior high school teachers
in this study, but figures were given for teachers in grades one
through eight. [Elsbree summarized his findings as follows: '"The
findings are not striking since the differences between grades are
small and probably due to chance. The only outstanding departure
from the norm occurs in grade eight, where turnover is relatively
low."3 The figure for grade eigi:t was 6.21; turnover rate for
grade seven was 7.74, The highest rate of turnover was 9,79
for grade five.4

It is interesting to note that Elsbree had to make the
Same assumption as the nresent author in order to figure his turn-

over statistic: ''the number of elementary teachers would be

—

liillard S. Blsbree, "Teacher Turnover in the Cities and
Villages of New York State" (Contributions to Ecucation, No. 300,
Teachers College, Columbia University, hew York, 1928), Table V,
P. 16,

®Ibid., p. 18.

SIbid., p. 19.

YIbid., . 19.



distributed through the grades in approximately the same proportion
as the children."1

Another important research study was made by Lyman Van
Iouten, who studied the lenpth of service of high school teachers
in the state of Pennsylvania during the 1928-1929 school year,
Van Houten discovered that women teachers served longer than men
teachers, that there was longer teaching service in the larger
districts, and that the longest teaching service occurred in the
districts where the salary was the highest.2

Cne of his major conclusions was that teachers in junior
high schools had the longest periods of service. '"lthen teachers
of the state are considered without reference to class of district,
sex and type of education, the mean for years of service for junior
high school teachers, 11.32 years, is higher than for any other
type."3

The conclusions of the above two studies were supported for
the nation as.a whole and the stete of Michisan in particular by

the mammoth National Survey of Teachers, which was completed in the

€arly nineteen thirties., This study included 370,000 tcachers in
its sample, the largest nurber of teachers included in a sample

up to that time. Findings were summarized on a national basis

——

ltbid., p. 10,

2Lyman llenry Van Ilouten, '"Length of Service of Pennsylvania
High School Teachers'" (Contributions to Fducation, No. 522, Teachers
College, Columbia University, Ncw York, 1932), p. 139,

Sibia., p. 31.






as well as by states, Figures in this study were for the 1930-1931
school year.

The turnover statistic used in the National Survey of
Teachers was the "mobility ratio.,'" The '"mobility ratic" is the
ratio of the new teachers in the state to the total number of
teachers in the state for a particular classification.

Mobility ratios for the nation and for Michigan showed
that junior high school teachers to be the leavt mobile, the most
permanent. Figurcs for the United States for the 1uU30-1331 school
year indicated that the ratio of new teachers to old teacners in
junior high schools was 1-6,73., National statistics for elewmentary
and senior high school teachers were 1-4,87 and 1-4,3:, The ratios

for the state of Michigan were 1-7,35 for junior hi.h, 1-4.,4 for

2]
«“

elementary, and 1-5.73 for seniorAhigh.

As in other studies, there was a striking relationship »e-
tween the turnover of teachers and the size of communities. The
mobility ratio for elementary teachers in rural school districts
Was 1-2,5 compared with 1-20,2, the mobility ratio for elementary
3

teachers in cities of 100,000 or more.’

The National Survey of Teachers offcred considerable des-

ScCriptive information about liichigan teachers in the early rinetcen

—

1 < ~

“dward S. ¥venden, Guy C. Gamble, «nd llarold F. 3lue,
Teicher iersonnel in tie United Stot.s, National survey of Teachers,
(ffice of nducation, United sStates Department of the Interior, bull,

v

o, 10, Vo1, II ( Yashington: Government Printing Office, 1932), p. 7¢.

zlbido' Pe e:)o

3Ibid., p. 93.
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thirties. The median aze for junior and serior hijh school

teachers was 30, a year older than elementary teachers.l In terms
of the percentage of men teachers, junior high schcols were be-
tween elementary and secondary schoals with 23,0 per cent, Cnly

2.1 per cent of the elementary staffs were men while 37.6 per

cent of senior hich staffs were men.2 The percentage of Michigan
junior and seniur hijh school teachers who were single was about

65 per cent. The very large number of unmarried elerentary teachers
brousht the figure for that division up to 72,8 jper cent,

The questionnaires of the lational Survey of Teachers

covered a number of important items of educational information
about Michigan te:chers of thirty five years azo. The rost im-
nortant item relative to this present study was the fact that both
elementary and jumior high teuchers had eight median years of ex-
perience compar:d with only seven for senior high school teachers.,
Senior high school teachers, however, had significantly more years
of formal education than did teachers in the other two divisions.5
Junior and senior high school men earned about the same salary as

did the women in these two divisions. Women's salaries at all

—

l1bid., p. 19,

2Ihido s Do 24,
Sibid., p. 22.
41bid., p. 31.

Ibid., p. 46.







37

levels were lowrer than men's saluries. Average salaries for both
sexes in junior and senior hish school exceeded averages for ele-

mentary tenchers.1

It is interesting to note that the National Survey of

Teachers made use of the word "permanence' in referring to the
length of time te.:chers stay at specific positions, 'T’ermanence'
is a key word in this study and is used in the same way, '"Stabili-
zation or perranence of personnel may be considered a busic pre-
requisite of a profession. The high rate of transiency armong
teachers in public school systems in the past nas been detrimental
not only to educational planning but unquestionably has also been
of significance in lowering the professional status of teaching in

3
the public mind."”

The findingzs of the National Survey of Teachers ;4 not

indicate any relative lack of permanence of junior high school
teachers in the United States or in Michigan. The statistics
Plainly indicated #s did the above studies in New York and Pennsyl-
Vania, that junior high schoul teachers wcre as permanent or more
Permanent than teochers in the other major school divisions in the
late twenties and the early thirties,

This £ vorable position of junior high school personnel
was borne out in only one other study, a master's thesis on the

turnover of teachers in llehraska in 1936-1337. Bogar found that

 tbid., p. 253.

2Ibid.. p. 32,
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1igh school teachers were less stable than any other groun., He
also concurred with others in finding that turnover varied with
size of school system.l

Two studies at the end of the nineteen thirties indicated
that the junior high school grades had slipped from their favored
nosition in regard to permanence of staff, In a study of city
teachers, it was found that the median number of years of teaching
experience for junior i ~h schoul tcachers in 19359 was lower than
the fizures for either elementary or senior high school teachers.2
In an unpublished Master's thesis, George T. Boyd rroved that
turnover of te:chers in Arizona in the late nineteen thirties
varied inversely with school level, i.e., elementary teachers had
the highest rate of turnover, junior high teachers the next highest
rate, followed by senior hith school teachers who were the rost
Permcnent of tcachers in the three divisions.'3

World War II brought on very serious nroblems of turnover

Aand shortage at all levels., Many studies were made to meisure the

—

1Willian 3. Bogoar, "Turnover .Among Nehraska's Public School

Teachers," (unpublishecd liaster's thesis, University of Nebraska,
Lincoln, 1939), cited by Carl Winfield Scott, "Teacher Tenurec,"
Review of Zducaticnal Research, Vol. XIII, lo. 3 (June 1940), n,
236,

2l\'ational Lducation Association, City Teachers: Their
Preparation, Saliries and Experience, Rescarch Bulletin XVIII
(Wushington: Nationol Zducation issociation, 1940), Table 9,
P. 17,

3George T. Boyd, "Teacher Employment in Arizoma' (unpub-
lished Master's thesis, University of Arizone, Tuscon, 1940) cited
by Carl Wwinfield Scott, "Teacher Tenure," Review cf Sducational
Rescarch, Vol. XIII, No. % (June 1943), p, 2%,
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mass exodus of tcachers, cspecially men, to military service or to
waor industries. llaving a higher percentage of men than the ele-
mentary division, the junior and senior high schouls were affected
imore than the elementary schorls,

The end of the war found education facing many pressing
problems, foremost of which wos that of providing cuelified staff
for the ever-increcasing nurber of students., The backlog of school
construction, which was a result of the alrost comrlete halt of
building of new schoois during the wur, aiso hid to be Taca2d. It
wasz at this point, curing the late nincteen fortices, that special
concern was expressed ahbout the staffing of junior high schools,
Many articles were written demanding that rore attention be given
to the training of junior high school teachers, .\ statement from
one cf these articles takes this stiand: "It would appear that
forty yecars of experience with the junior high school, plus its
Phenomenal nopularit;, is sufficient evidence for more teacher
training institutions to take active cognizance of this level of
Ppublic eduCution."1

In response to this article, a questionnaire was sent out
to teacher training institutions across the country to deterrine
just how rmuch direct training was being ziven for service with
Jjunior hiazh age students, Tiis study found that 'only occasionally
can one find a schu.oi (teacher training instituticn) giving any

real preparation for junior hish school teachcrs. lMost new

—

lLloyd e, Elliott, "Junior iiigh Schocl, & Sciicol without
Teachers," Zducation, LXX (November 1949), n. 1890,






40

teachers hauen into this field without any real understanding of
the nurpose or philoscphy of the junior high.”l

Raymond Scoultz, who called the junior hLigh school the
"forgotten tcaching areca,"” made an sbservation of tihe rmobi ity of
teachers in secondary education and how this mobility offected the
Junior hizh school grades. '"Too olten these tcacliiers arc recent
e aduates who majored in hich school teaching fields where vacancies
are relatively few. Conscauently, they accept positions in the
Junior high school, often in their minor fields or as a last
rcesort, in a self-contained seventh or eighth grade cliassroom. Not
only arc these tcachers unprepared for teaching at this level, but
many of theim are not intcrested in the work; therefore, they tr.ns-
fer into senior high schoecl at the earliest opnortunity. S5till
worse, among them are wcalt teachers who cannot obtain employment
in the high school area where they are prepared to teach.“2 Uany
O ther articles echo this same larent. The titles, such as '"No

Second Choice™ and "Junior jligh Schoo) Dilemna"” are cues to the

nature and tone of these articles, 211 of which stress that one

lF. Griffin Stewart, "ihy Do ‘ve lave a LSchool Without

Teachers?" Education Cutlook, XiVII (March 1653), p. 10¢,

2Raymond E. Schultz, "Forgotten Teaching dArea," Journal of
Teacher Education, IV (Septemnber 1953), p. 190,

Jﬂarold E, Telfer, '"No Second Choice,'" Clearin~ 'louse,
KXI (September 195G), pp. ©5-86,

4Harry J. Mergis, '"Junior 'li;h School Dilcmna,'" Clearing
House, XXXI (Nctober 1956), pp, R6-"F,
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ma jor weakness in junior high school education over the years has

been the lack of teachers adequately trained to cope with problers

pPeculiar to early adolescent boys and girls,

llow serious is the situation in Michigan? Are the junior

high school grades in this state staffed by members of the teaching
""procession'--procession from teacher training institutions through

the junior high school grades into the more desired teaching posi-

tions in senior high? This study attacks the problem of permanence

of teachers in these grades over the ten-ycar period during which

there has been ruch concern and some action to mect and solve the

rroblenm,

2l

It is hoped that the results of this study will give

clear picture of the permanence or lack of permenence of teachers

in grades seven, eight, and nine.

IV, GENERAL FACTORS OF SUPPLY AND DEMAND
The factor of preference for a particular grade level must
be considered along with many other factors of supply and demand,
The fact that a teacher seeks, accepts, or leaves a teaching assign-
ment at a particular grade should not iwply that her attitude
toward teuching that grade was the sole determining factor in her

decision. In fact, snecific grade level preference may be much

less important than othcr factors.

A tcacher may accept assignment to otlier tiran her pre-
ferred grade level just to teach in her huretown or to teach in

the city where lier husband works. She ray take an 'available"

bPosition primarily because working conditions or salary are more
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attractive than in her nresent teaching assignment, Yany secondary-
trained teachers are much more interested in their subject area
than they are in being nlaced with a particular srade level student.
Similarly, a teacher may leave a position at a particular
grade level for reasons other than a dislike of her present grade
or a stronger preference for another grade, A teacher right leave
one grade for anoth~r because she wants the advantazes of teaching
in a largar system. DPersonal and family reasons may be the main
reason for a chanze of positicens which involves a chance of
grades, A teaclicr may leave a particular grade level and the
teaching nrofession to talle & higher vaying job in industry. Like
or dislike of a rnarticular grade level student is just one factor
among many in the whole comdlex of secking or leaving a teaching
osition.
Underlying, non-personal factors are hasic parts of the
sup' 1y and demand nicturc of teachers, This stotement is mace

concerning the importance of general economic conditions in the

National Survey of Teachers: "It is ecasy to discover in studying
the history of education in the United States that there have

been recurring periods of 'shortage' and 'surplus' in the supply
of teachers available for work in American schonls, These periods
bear a rough reciprocal relationship to the »nast sequences of
'prosperity' and ‘'depression'--when times were good there were not
enough te.chers and when times were bad there were too many
teachers . . . this relationship presents one of the fundamental

difficulties in making tcaching a profession and in successfully






controlling the supply and der.and of teachers."l Cther items of
basic inforrnation which affect supply and demand of tcachers are
birth and death rates, mobility of population, imuigration,
holding power of thc school, and the jobs given to the school to do.
One work must be cited in this part of the review of
literaturec. Oruce Nelson, in “is doctoral dissertatiorn, has done
@ thorough and detailed study of supply and demand factors for
tcachers in Michigan from 1741 to 19560, In addition to his original
work, Nelson sumrarized all the pertinent national and Michigan sun-
Ply and demand studies. DPerhaps the most crucial prediction made
so far as this present study is concerned is that there will be a
Severe stortage of (ualified teachers for grades seven, eight, and
nine towvards the end of the nineteen fifties, Nelson predicted
that the 11757 enrollment for these grades in Michivan would be
286,895, The number in the three grades would incrcase to 340,272
by 1960--an increase of over thirty per cent in three years.z This
increase in enrollments in grades seven, eight, and niAe is the
"wave' of students which is now in the later elementary grades in
Michigan, This vital prediction is corroborated on a national

bagis in the Children's 3urecau study of 1950 in which it is stated

—

1Evendun. Gamble, and Blue, on. cit., p. 71,

2Bruce K. Nelson, "\ Study of Selected Fuctors Relating
to the Demand for and the Supply of Teachers in Michigan, 1941-1560"
(doctoral dissertation, University of Michigan, Microfilm No.
1482, Ann Arbor, 1953), Table 49, p. 173,



that there will be more children ten to fourteen years of age than
in any other acze group.1

Another important point must be made hefore bringing
together the crucial implications of this section of the chanter.
The United States has had an actual shortacte of qualified teacliers
during the period of this study, 1947 to 1777, The 1977 cnalysis
by the Research Division of the Wational !llucation Association
exnlains why this shortege will continue and perhas.. get even mnicre
severe in the ncar future. The American ;ublic is steadily dele-
gating to tue publie school systems lavger responsihility for the
education and welfare of each child., Increases in enrollrent will
ccntinue to vutstrip efforts to troin staff and provide fucilities,
The rise in demand for college-triincd versons will cut into the
manpowver which would otherwise go into teaching, During the 10
Ycars from 1945 to 1955, the numher of youth to rcach adulthood
decreased at the rate of about 190,000 per year. For the first
time in history the American public has accepted the concept of a
large "peace-time" military force., The expanding employment op-
Portunities for educated women is striking a severe Llow to teacher
SUpply. The total nurber of new colleje graduates conpeting for
all types of positions decreased fully one-third from 434,007

in 1950 to 287,000 in 1755, These are the important recasons why

e ————

l;dwhrd . 3chwartz, (ed.), Children and Youth at the

Y3 .. m s o -
&1¢Centnr7, Jizcensury “hite Mouse Couference on Children and
-EETE-TT:fL!n‘fon: National Press), Chart 2,
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the shortage of gqualified tcachers will continue and perhaps be-
come 1:ore severe,

The evidence points to an even morc critical staffing
problem in the near future in grades seven, eight, and nine than
has existed during the past ten ycars., If enrollments in these
srades incrciose by one-third (and much mere rapidly than enroll-
mcnts increase in other divisions), if the shortage of qualified
teachers for all levels becones more severe, and if this thesis
pProves that these grades are being staffed by less peruwianent
tcachers, then, a personnel problem of the first marnitude fuces

hre junior high schools of Michijan during the next five years,
4111 not the riost qualified secondary-trained tecachers seek the
more fa.ored positions in the serior high sclionl? Will not the
staff of grales scven, eight, and nine becone even less permanent
than they lLave becen during the past ten yeurs? What will be the
quatlity of the teaching staff for these pgrades--thesc grades which
Mmany feel are the most difficult to tecach--with a third more
available positions, with the better teachers moving to higher
frades, and during a time of chronic teacher shortage? This study
Will have made its contribution if it can throw some lizht on one
Mmajor aspect of this staffing problem: the relative iwmpernancnce

[ . . . . -
0% te..chers in ;rades scven, cight, and nine during the past ten

Yearsg .
———

lﬂational Sducation dssociation, "The 107 Tecacher Supply
and Demang Report,'" Journal of Tcacher Lducutioun, VII, No, 1
(Mareh 1957), n. 18,







CHAPTER IXI
METHODOLOGY

I. DEVELOPING THE PROBLEM
Several sources were used in dJdeciding on the provlem for
this thesis., A number of prominent junier high school principals
in Michigon were asked the guestiont '"Jhat »re the problens ie-
lated to the junior iig’ schwol which need rescarch at this tire?"

A wvaluable personal interview with M, larold Rupsoa follcwed re
of these contacts.1 Fr, Nelson 2udde, chairman »f t) e Juninar lligh
School Commiss=ion of tlie Mic isan Jecontiay JSchool Association,
also suguested to ics for study. 'r. Dale Kennedldy, tiien .xecutive
Secretary of the Michigan Seconcary school Asscciae‘ion, gave con-
sider;ble encoura, ciient to my doing reccarch in tae junior hizh
school field, Copics of the lett:rs sent out, plias a sum «ry of
all the tojics saypextod, are included in Apnendix o,

Frow these mary cons*ructive suggestions and from eight
Years of teaching e.periernce 2nd two years as princivel in o
Junior high scunol, the autncr cane to the conclusion that o con=-
tributjon colo be made by a research study in the field of
teachiné- personne) for junior i:igi scawols, perhaps one relanted to

turnover or permanence of junior high schoul teachers.

—_—

Interview with Harcld Repson, JApril &, 1°23¢C,
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Plans were made to limit the study to the 6-3-3-school
systems in Michigan., Initial investigation indicated that this
would have been unwisc., This would have implied that tlie 6-3-3
plan was the nost desirable plan of organization of grades., There
is no proof that this is true. Certain difficulties would be en-
countered in classification, e.g., how would « person be classified
if he moved from a ninth grade position in a junior high school
to a ninth grade position in a senicr high school? lMoreover, if
just the 6-3-3 plans were studied, the results would not have been
logically applicable to all seventh, cightii, and ninth srade
teachers irn Michigan.

Thus the decision was made to study the problem of permanence
of teachers in grades seven, eight, and nine in the stite of Michi-
ran, General hypotheses nand assumptions were drawn up and the de-

cigion made to draw a samnle of teachers of all grades in the state.

II. DEFINING THE SAYPLE

Using the 1937-5% Michigon i£ducation Directory and 3Buyer's

222555. the public school systems were classified as to sizc, loca-

tion, and type. A 10 per cent sample of school systems was seen to

A}
“¢ large enough to give the coverae as to type and size (sppendix

(%)

Ty
2. Cnly -~echicol =vsters vith 25 or wnore teachers and only systems

south ~r + . 1. rorty arnail? ol Lere o raed,
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Tippett's random numbers were uscd to choose a stratified
sar.ple of 31 scliool systems.l There was a two-fold stratification
of the samnie, The five classifications sct up accordineg to size
were 25 to 74 teachers, 75 to 174 teachers, 125 to 174 teachers,
and 225 or morce teachers, The six classifications set up according
to tyvie of grade organization were the €-6 plaan, the 6-"-1 plan,
the €-5-3 plan, the 7-5 nlan, the 8-< nlan, and "others.," Ferndale
wa:ss selected to be renresentative of lorge 3-4 school systems in
or'der that a cornarison could be nade between 6-7=3 systers and
)

-4 svslem in the sume size clossification., 3asic inforration

o

one

al:ont sclecred nchool systems may be found in Appendix 3,

ITI, OEVELOPING THE GQUESTIONNAIRE
A cne=-pase questionnaire which could easily be checiied

in five to ten minutes in & regular school staff meceting was de=-
velosed, After several drafts which were discussed ond refined
With cormittee members, a fifth draft was uscd in » pilot study

in three schonls==Nailey 3chool, laslett iligh School, aud ialter
French Junior idigh Scliool., Suggestions from these tecachers and.
those on the Fast Lansing Junior liigh School) staff wcre incorpor-
ted jip the sixth draft, which wirs the one used. This questionnaire

is included as Appendix C.
-\___.

1L. M, C. Tippett, '"Random Samplirg Numbers,' Tracts for

EEE&E&ESEQ. XV (if.ondon: Cambridge University Press, 19275. p. =2.
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IV, CONTACTING T!HE SCHOOL SYSTEMS

The Michigan Secondary School Association Doard in their
December, 1957 mecting gave its executive secretary, Mr. Dale
Kennedy, pcrmission to write a letter of introduction to the super-
intendents of the school systems chosen for the study. Answers
werxe received from thirty-four out of thirty-five school systems,
All thirty-four superintendents who answered indicated a willing-
ness to participate in the Michigan Teacher Personnel Study.1

The answer sheet from the superintendent indicated whether
the questionnaires were to be sent to the superintendent or
directly to the principals. The appropriate number of question-
naires, each in an unsealed white envelop, was mailed together
with an instruction sheet and an addressed, stamped return envelop.2
Principals were then instructed to let teachers have five to ten
minutes in a regulor faculty reeting to check the questionnaire.
The questionnuaires were scaled in the individual white envelons by

the teachers, collected by the principal and mailed,

V., ADEQUACY OF RLUTURNS
An overall return of 80 per cent was achieved (Appendix &,
Table xv). Three extra school systems were included in the 6-6
cell, 05-71 teachers. .All three alternates were used=-replacing

three other school systems that had poor percentages of returns.
\—_

1Letters and answer sheet included in Appendix D,

2
“Instruction sheet is included in Appendix D,



VI. PRESENTATION AND ANALYSIS OF DATA

Information from each questionnaire was key-punched on IBM
cards, Using the IDM counter-sorter, information according to
classifications needed wos taken off the cards.

Information on items such as age, sex, marital status,
teaching experience, and professional activity are included in
Appendix I,

Pertinent information in the following chaptcers and in the
Appendix is usually presented in two forms: first, in terms of
percentages, to present readily understandable terms the number
relationships; second, in terms of chi-square values to show
whether or not diffcrences are significant.

Data nre sometires analyze¢ LY individual grades but
riostly by "grade groups.'" The need for using tiiis classification
was that many teachers, particularly at the secoudary level, were
tnable to designate one maii grade as the one which they were
teaching. One advantace of using "grade groups' is that relation-
ships become more clear cut with five classifications than tliey are
with thirteen.

Some 186 questionnaires were not talbulated with the others,
Thege were questionnaires from teachers who did net fit intc any
Particulir grade gsroup, let alone any individual ygrade level, A
Breast many of these teachers were specialists and consultants in
the fields of art, music, and puysical education. These trachers
fr\‘2‘(1uently had responsibilities over five and six zrades ond in

S 5 : . .
SOme instances twelve crades plus kindergarten. .is these teachers



did not fit the classification being tesited in this thesis, it was
impossible to use the data from their questionraires to support or
not supnort the hypotheses.,

Nata are presented in relationshin to the hypotheses set
forth in Chaptrr I. Toch hypothesis is suprorted, supported
i*ertielly or not supported by the information gathered, The most
important of the tables are included in the chapters., “Tables which
present supplementary datay and help in the interpretation of the

basic tabies are included in the JAppendices,



CHAPTLR IV

PRESENTATION AND ANALYSIS OF DATA: COMPARATIVE PERMANENCE
IN CLASSRCOM TEACHING OF SEVENTH, EIGHTH,

AND NINTH GRADE TEACHERS

I. FINDINGS
The initial hynotheses have been set up to test the dif-
ferences in permanerce in classroom teaching in different c¢rales,
Permanence in classroom tecaching as defined in this study is
measured by the number of years a person has been teaching from

1947 to 1957.

Hypothesis 1-: Seventh, eighth, and ninth grade

teachers in Michigan are less permanent in classroom teaching than
are teachers of other grades.

This hypothesis is substantially supwnrted‘by the data
Presented in Toahle I, and Table II., There were rore instances of
liighly significant differences in 1947, 1949, and 1951 than there
were in 1953, 1955, and 1936.

The one grade in which this hypothesis is not supported
is the tenth grale., Differences in permanence in classrcom teaching
between teachers in seventh and tenth grades were insignificant

for all of the yeurs of the study.

Hypothesis lbL: [Present scventh grade teachers are less

permenent in classroom teacuing than are present eighth and ninth

grade tcachers,



TABLE I

PERCENTAGES OF PRESENT (1957) TEACHERS WHO WERE
IN CILLASSROOM TEACHING FROM 1947
THROUGH 1956, BY GRADE

53

Grade Number
Levels 1947 1949 1951 1953 1955 1956 Teaching
1957
Kdg 52.,1** 53.,0** 59,0** 70,0°* 77.6 88.4°* 125
1st 42,4** 45,.6** 50.,2° 61,5* 71.0 82,2 216
2nd 39.,8** 42,5** 50,0* 60,3 71.8 85.3 186
3rd 49,1** 52,0** 58.8** 65.5 80.8** 90.5** 184
4th 48 ,8** 51.8** 55,7** 65.1 79.1° 93,9** 185
Sth 43.,6** 51,.,5** 61.2** 67.5* 78.7* 87.4* 177
6th 48,0** 58.,2** 63.9** 72.8** 82,1** 91.,0** 160
7th 21.4 26,0 35.9 53.8 66.3 77.9 105
8th 27.3 30.9 37.8 56,0 73.6 88,.3" 112
9th 38,2** 41,.,8** 46.8 61.5 71.0 83.9 166
10th 25.9 33.3 43,8 60,9 69,3 82,7 142
11th 37.1* 43,.,8** 49,5°* 58.3 70.9 83.8 112
12th 72.,9** 64.,1*" 69.,2°** 90.,9** 95,5°** 98,5** 67

L ]

Differences between number teaching and not teaching at
this grade level when compared with the number teaching and not
teaching at seventh grade level for the same year were found to
be significant at the ©

L.

Ziar level.

*

Differences between number teaching and not teaching at
this grade level when compared with the number teaching and not
teaching at seventh grade level for the same year were found to

be significant at the > y~r ccut level,

1Number not responding was approximately five per cent
of the number of teachers,
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TABLE II

PERCENTAGES OF PRESENT (1957) TEACHERS WHO WERE IN
CLASSROOM TEACHING, 1947 THROUGH
1956, DY GRADE GROUP

Grade Number
Gr 1947 1949 1951 1953 1955 1956 Teaching
oup

1957
Kdg. 52,1** 53.0** 59.0** 70.0 ?7.6 88.4 125
1,2,3 43,7** 46,7** 52.8** 62.3 74,4 86,1 605
4,5,6 16.4** 53,2** 59.,4** 67.6* 79.1*- 90.6* 537,
7,.8,9 32.3 37.6 45,6 60.4 72.1 85,6 537
10,11,12 39,1* jR,1** 55.,8** 69,2** 78,6* 88,6 523

L ]

Difference between number teaching and not teaching for
this grade group when compared with the number teaching and not
teaching for grade group "7,8,9" for the same year were found to
be significant at the 5 per cent level.

*e

Differences between number teaching and not teaching for
this grade grouy when compared with the number teaching and not
teaching for grade group "7,3,9" for the same year were found to
be significant at the 1 per cent level,

1Number not responding was anproximately five per cent
of the number of teachers,
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This hypothesis is not supported by the data presented in
Toable IX. In only three of f{welve instances were difflerences ~treat
enough to he significant,

I'mothesis lc: I'resent eighth grade teaclers are less

perranent in classroom teac ing than presoent ninth grade tcacters,
This hypotliesis is not sunported by tlie evidence rroduced b+ this

study of Michigan teachers (Aprendix ¥, Table X¥XII),

IT, INTERPRUTATICN

Teachers in grade usroun seven, eight, and nine were sigale-
ficantly less nerrenent in clasaroon teaching than teachers in &ll
other grade ;roups from 1947-1951, Jith the excepticn of compari-
son with the senior high grades in 1905, they were significantly
less permanent than later elenmentary and scnior high teachers from
1955 to 1956 (Table IT),

Several facts from the description of the sample will
dssist in interpretation, Seventh, eighth, and ninth grade
teacliers are significantly younger than teachers in other grade
groups (Appendix E, Table XVII)., They have had fewer years of
teaching experience (\ppendix £, Table XXVI). On the other hand
they have had significantly riore formal cducational training and
belong to noere professional organizations than do teachers in
lower grade groups (.ppendix =, Tables XXIV and XXVIII). They are
exceeded by senior high school teachers in both of these categories.

To provide a more detailed and meaningful analysis, trends

in school enrollment must be considerecd, What effect have student



enrollinents had on permanence in classroom teaching over the past
ten yeors? If enrollments have increased rmore in grades seven,
eight, and nine than in other grades, the seeming '"lack of
permanence’ may simply be thie additions in staff to take carc of thre
increase in the number of students,

The Michi.an Department of Public Instruction figurcs for
19147-1956 indicate that grades seven, eight, and nine did not have
as great an enroliment increase as did kindergarten and the carly
and later elementary grades.1 Grades secven, eight, and nine, how-
ever, have grown more rapidly and from a larger base than did the

senior high grades (Table TII),

I"ossible Lffects of Znrollment Increases

tthat effect has this had on the comparison of perwanence
in classroom teaching between these two grade groups? ‘'Vhat part
of "impermanence'" in classroom teaching in grades seven, eight,
and nine is made up of additions to the teaching staff in these
grades?

Inspection of the percentage figures indicates that the
really critical.differences in growth occurs between 1755 and
1957, Between these two years, senior high grades actually had a
higher percentage of increase in enrollment than did Jjunior high
grades, Computation of "permanence in classroom teaching" depends

directly on those not teaching each year, Compensation for

lhichignn Department of Public Instruction, Finance
Div1sion. Recapitulations (unpublishied end-of-year enrollments by
founties and grade level, Lansing), 1948-19057, Source for Table III,
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TABLE III

PUBLIC SCHOOL ENROLLMENT IN MICHIGAN, PERCENTAGES
OF 1947 ENROLLMENT, 1947-1957,
BY GRADE GROUP

Grade Enrollment Percentage of 1947 Enrollment
Group 1947 1949 1951 1953 1955 1956 1957*

Kag. 105,079 94.2  116,9 134,7 143.,4 155.0 168.1
1,2,3 267,045 113,7 114,2 134,2 154.1 153.8 163,2
4,5,6 229,086 105.6 117.6¢ 130.1 133.6 147.6 155.9
7.8,9 200,270 106.9 114.4 123.,3 143.,9 148,2 153,2
10,11,12 154,266 101,3 105,2 113.6 124.7 131.4 140.5

L ]
Estimated. Exact figures not available,
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increasing enrollments can bLe mide by reducing the numher 'nct
teaching" by those vositions which are available becuuse of in-
creasing numbers of students, This adjustment is figured '"back-
ward" from 1957 and is cumuluative in its effect.

The result of t'is compensation for increasing c¢nrollients
in junior and senior liigh grades is shown in Table IV, For all
Yecars ecxcent 1247, differences are rore significant with the ad-
justrient for increasing errollrment than without it. Tt can he
concluded, the:ecfore, that when comparison is made with senior
high school teachers, the relative impermanerce of seventh,
eighth, and ninth grade teachers in classroom tcaciing is not

due to patterns of student enrollment increasc.

Analvsis of Data by 3Sex

The diffzrences in the frequency of ren and women teachess
in different grade groups poses t'is question: s the relative
lack of pernucnence in classroom teaching in grades scven, eight,
and nine due to the fact that thesc grades '.ave o greater proportion
of nen then do the lower grades? (ppendix =, Table XX) TFurther
analysis of data by sex and grade group indic.te that woiven
teachers in grades seven, eight and nine are less permanent than
wonen teachers in other grade groups (Appendix F, Table XXXIX).

Men teachers in the later elementary grades were signifi-
cantly less permanent than men in junior and senior high grades.
Men teachers in grades seven, eight, and nine were less nerixcnent

then men in scnior hiigh grades (Aprendix F, Toble XXXIII),
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TABLE IV

PERCENTAGES IN CLASSROOM TEACHING, 1947 THROUGH 1956,
BY SECONDARY SCHOOL GRADE GROUPS,
NOT ADJUSTED AND ADJUSTED FOR
ENROLLMENT INCREASES

Grade

G 1947 1349 1951 19053 1
roup

1956

(o]
9]
[$4]

7,8,9 Not adjusted 32.3 37.6 45,6 60.4 72.1 85.6

Adjusted 50.5 54.6 61.7 75,6 76,9 88,4
16,11,12 Not adjusted 39,1 48,1 35.8 69.2 78,6 88,6
Adjusted 56.5 68,2 73,9 86,2 8,8 94,8
Chi-square
Values
(1 degree

of freedom)
Not adjusted 5.08* 11,43°** 12,31** B8,75** 5,:2** 2,06

Adjusted 2,14 13,70** 16,53** 15,005%* 23,09** 15.01**

L
Number differences are significant, A chi-square value

this large could happen as the result of chance fewer than five
times out of one hundred,

e
Number differences are highly significant, A chi-square
Value this large could happen as the result of chance fewer than
one time in one hundred.
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Chi-square valucs for the men were consistently 'igher than for
t.c women.,

These results were consistent with the tests of signifi-
cance of diffcrences Letween just the ren teachers and the women
teachers in griades seven, eight, and nine, Percentage figures for
all years indicate less permenence for men, Differences were
highly significant in 1947, 1949, and 1951. Differences were in
the same direction but insignificant in 1937, 19I5, and 1956€

(Appendix F, Table XXXV},

TIXI, SUMMARY

Seventh, eighth, and ninth grade teachers are less pernanent
in classroom teaching than teachers in all other grades except grade
ten, Considered as a group, they are less permanent than other
zrade groups., The differences in permanence with other grades and
grade groups is nore marked in 1247, 1949, and 1931 than it is in
1983, 1955, and 1956,

The "impermanence'" of junior high teaclers when comparcd
with senior high tcachers is not due to different patterns of
enrollment increase at the two levels,

\fomen teaching in grades seven, eight, and nine are less
Permanent in classroom teaching than women in other grades. lien
teaching fourth through ninth grade are both less permanent than
the women in their respective grades and the ren in the senior

high grades.
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The evidence seems to point to the fact that important
numbers of well-qualified men and women teachers in grades seven,
eight, and nine enter these grades for a limited period of service
before moving on to positions in other grades, staff positions in

education, or to positions outside of the field of education.



CHAPTER V

PRESENTATION AND ANALYSIS OF DATA: COMPARATIVE PERMANENCE
IN GRADE OR GRADE GROUP OF SEVENTH, EIGHTH,

AND NINTH GRADE TEACHERS

The previous chapter presented data concerning the length
of time teachers in different pgrades had been teaching., Informa-
tion in this chapter will be concerned with the degree to which
teachers are permanent in a particular grade or grade group., The
number teaching in the same grade or grade group for each year will
be compared with the number who were teaching and with the number

of teaching positions available for that year,

I. TINDINGS

Hypothesis 2a: Present seventh, eighth, and ninth grade

teachers are less permanent in their grade than teachers of
Other grades.

‘Yhen the number teachins the same grade was compared to
the number teaching, this hypothesis was not supported. Figures
in Table V indicate some significant differences with early zrades
in recent yYears, but beyond these exceptions differences were in-
significant,

When grades seven, eight, and nine were comvnared as a
group with other grade sroups, only grade group '"4,5,6" showed a
sighificantly greater permanence over an extended period of time

(Tahle vI).
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TABLE V

PERCENTAGES OF THOSE TEACHING WHO TAUGHT THE SAME
GRADE AS IN 1957, 1947-1956, BY GRADE

I
|

e — —————— ——————— s—
m—at— —

Grade 1947 1949 1951 1953 1955 1956
Kdg. 50.0 62.3* 68,1* 77.4** RO,0°* R2,2
1st 48,8 51,6 58.8 68.8* 79.2** B87,1*°
2nd 37.1 44,6 48,3 57.4 72,3* 75.8
3rd 32,9 41.6 46,0 55,2 75.9** 77.8
4th 34.1 53.6 40,2 51.8 62,9 70,8
Sth 26,8 32.1 41.6 53.6 61,7 77.8
6th 30.1 37.1 44 .4 58.3 67.2 78,0
7th 31.8 37.0 48.6 50.0 56,5 67.9
8th 33.3 44.1 47.6 36.1 49.4 62.2
9th 35.0 41.9 45,9 51.5 58,3 74.1

10th 42.9 42,2 50,0 51.2 61,1 71.3

11th 51,3 45.7 62.3 66.7 62,8 72.0

12th 37.1 43.9 46,7 55.0 67.2 80,0

*®
Number differences between the number teaching the same
grade level as 1957 and those teaching other grade levels when
Compared with seventh grade figures were found to be significant at
the 5 per cent level.
L R J
Number differences between the number teaching the same
Erade level as 1957 and those teaching other pgrade levels when
Compared with seventh grade figures were found to be significant
at the one per cent level,
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TABLE VI

PERCENTAGES OF THOSE TEACHING WHO TAUGHT IN THE
SAME GRADE AS IN 1957, 1947-1956,
BY GRADE GROUP

Grade 1947 1949 1951 1953 1955 1956
Group
Kdg. 50,0 62,3 68.1 77.4 80,0 82,2*
1,2,3 63.4° 69.5" 75.8* B3,4** R6,7* 92,7
4,5,6 54,3 60.2 67.2 74.4 80,0 8R.4
7,8,9 53.3 58.5 66,2 71.2 81,1 89,6
10,11,12 72.9** 68,9° 71.4 7?7.2 81.6 87.5

[ ]
Differences between the number teaching in the same
grade group as in 1957 and those teaching in other grade cgroups
when compared with group 7,8,9 figures were found to be significant
at the 5 per cent level.
L 2 ]
Differences between the number teaching in the same
grade group as in 1957 and those teaching in other grade groups
when compared with group 7,8,9 figures were found to be signifi-
cant at the 1 per cent level.



When the number teaching the same grade was compared to
the number of teaching positions available each year, the hypothesis
was very strongly supnorted (Table VII)., This was to be expected,
however, as fewer of the present teachers in grade group "7,8,9"

were teaching (Table II).

Hypothesis 2b: Present seventh grade teachers are less

permanent in their grade than are present eighth and ninth grade

teachers,

Hypothesis 2c: Present eischth grade teachers are less

permanent in their crade than are present ninth grade teachers,
Neither hypothesis was supported by the data (Table V,
and Appendix G, Table XXXVIII). When the number of available
teaching positions was controlled, seventh grade showed less
Permanence than eighth and eighth grade less permanence than ninth
(Anpendix G, Table XXXIX). The differences, however, were never

Sipmnificant at the five per cent level,

II. INTERPRETATION
Compared to the number teaching each year of the study,
Sewventh, eighth, and ninth grade teachers were as permanent in
their grade or grade group as teachers in other grades. However,
When permanence in grade group was computed on the basis of the
Number of available teaching positions, the fact that seventh,
eighth, and ninth grade teachers had not been teaching as long as

teachers in other grades cume into focus.,
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TABLE VII

PERCENTAGES OF AVAILABLE TEACHING POSITICNS FILLED
BY TEACHERS IN THE SAME GRADE GROUP
THEY TAUGIT IN 1957, 1947-1956,
BY GRADE GROUP

Grade 1947 1949 1951 1953 1955 1956
Group

Kdg. 41,9 54,3 54,0  65.0 67,3  76.5
1,2,3 41,5 43,2 53.4 60,6 66.0  82.5
4,5,6 36,3 43,7 50,1 57.6 71.1 82,5
?,8,9 25,4 30,4  39.2 52,1 61,1  77.8
10,11,12 37.6 43,5 51.0 64,1 70,9  81.8
Chi-square 21,99%* 25.46** 19.40** 15.37** 14.84** 6.54

L R
Number differences are highly significant. A chi-square

value (4 degrees of freedom) this large could happen as the
result of chance fewer than one time out of one hundred.
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Why is it that grades seven, eight, and nine, more than
other grades, are taught by people with fewer years of experience?
Are teachers satisfied or dissatisfied if they find themselves with
an assignment in one of these three grades?

Several pertinent questions were asked concerning teachers'
attitudes toward their grade:

38. Are you now teaching at the grade level for which you
thought you were preparing yourself in college?

46. Using numbers "1" through '"6", rank the followinr factors
in the order of their importance as you considered them
in applying for your present position: immediate working
conditions; morale of school; being able to teach pre-
ferred grade level; present and future possibilities so
far as salary is concerned; being able to teach preferred
subject; and location and size of school and community,

40, Yhat grade level student do you feel you would most like
to teach?

43. What grade student do you feel you would least like to
teach?

Seventh, eighth, and ninth grade teachers rated about the
Same as teachers in elementary grades in their feeling that they
Were now teaching the grade for which they prepared themselves
while jn college. Grades ten, eleven, and twelve displayed the
highest degree of confidence that they were now tcaching the grade
for which they prepared themselves (Appendix G, Table XL). This

S5€ems to indicate a greater degree of "finality" and professional
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stability for the senior high grades. It is interesting to note
relative to this that many mwore ninth grade teachers than eizhth
and many more eighth grade teachers than seventh felt the grade
they were now teaching was the grade for which they prepared
themselves while in college (Apvendix G, Table XLII).

Teachers were asked which, among six factors, was the most
important in their consideration when they accepted their present
position. In analyzing the factors of grade preference and subject
preference, seventh, eighth, and ninth grade teachers were very
s imilar to senior high teachers in how they responded (Appendix
G, Tables XLII and XLIII)., Elementary teachers felt that being
able to teach the grade level of their choice was a primary factor
of importance when they accepted their present positions. Teachers
in grades seven through twelve placed subject preference well
ahead of grade preference as a factor they considered in accepting
their present positions,

Elementary education has its basic 'visible' organization
in the division of the school into grades. Secondary education
(grades seven through twelve) has both a '"visible" organization by
grades and a ''visible'" organization by subjects. This data seems
to indicate that seventh, eirhth, and ninth grade teachers are
more closely related to their subject than they are to their gradc.
Thus, an opening in eleventh grade mathematics is a possible
Promotion to the junior high math teacher who has a greater interest

10 his subject arca than he has in a particular age group.,
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Satisfaction or dissatisfaction in the present grade being
taurht was reflected in the responses to the questions about the
rrrades they wonld most and least like to teach. Nearly .  eor
cent fewer teachers in grades seven, eicht, and nine indicated
rmrades in their own grade croup as being grades they would most
Y ike to teach, Nearly one-fifth of the seventh, eighth, and ninth
ggrade teachers indicated grades in their own grade group as grades
they would least like to teach., Number comparisons in each case
indicated highly significant differences.

The only other figure which even anproached the junior high
figure in rejecting ¢ hea grade group in which teachers taught was
the 10.6 per cent of grade group "1,7,3" (Appendix C, Table XLI1V),
‘The fact that this figure was high was mainly due to second and
third grade teachers' dislike for teachirng beginning reading.

How serious a problem is this lack of permanence in grades
S8even, eirht, and nine? Can it be measured in a more understandable
way than simply percentares of those teaching or percentages of
available positions?

By making two assumntions a fairly valid turnover figure--
the number of tcachers per tenchine nosition, 1947-1957--can be
Cstablished., The assumntions are these: that the number of
teachers in each srade or pgrade croun for the period under consider-
Ation would vory directly with the number of students in that grade;
and that the percentace of present teachers tcacking in the same

frade or grade sroun can be avplied to 1955, 1953, and 1951 totals



as well as for the base year 1957.1 The number of teachingz nosi-
tions was fieured from the enrollment figures obtained from the
Michizan Department of Public Instruction (Tahle III). Number
differences in the anulysis of grade level permanence have al-
ready been proved to be significant differences,

Results of this analysis show that 2,60 teachers were
nceded to fill each nosition in grades seven, eight, and nine
during the period from 1947 to 1957. This is a much higher rate
of turnover than was experienced by other pgrade groups (Figure 1),

Analysis by individual grade naturally gives a hicher
turnover figure. A teacher moving from arade eight to grade nine
would cause no vacancy in the grade group, but he would he a
vacancy in the eighth grade figures, Turnover rates for seventh
and eirhth grade are nearly the same. Ninth grade turnover rate
is substantially smaller than the rates for seventh and eighth
grade (Figure 2).

Charting the mobility of teachers over the ten years of
the study provides an even clearer picture of what has hanpened.

Figure 3 indicates some movement into grades seven, eicht, and
Nine from elementary and senior high grades. The nercentace of
Present junior high grade teachers moving from either of these

frade groups for any particular year is never over 1 per cent.

—

1Assumptions 6 and 7, p. 17,

2See p. 53,
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Michigan Teacher Personnel Study,
by Grade Group, 1947 to 1957
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Charting present senior hizh school teachers indicates
that practically the sole source for present senior hich school
teachers outside of those who started in senior high school is the
grade groun immediately below--grades seven, eicht, and nine

(Figure 4),

Grades seven, eizht, and nine do not furnish teachers in
any great numbers to any grade ~sroup other than the senior high
grade groun, Figure 5 illustrates that grades four, five, and
s ix do not draw on the junior high grades for any important numbers
of teachers., These grades do, however, draw on the early elementary
grades quite heavily,

Charting grades ten and twelve separately highlights the
upward mobility into senior high grades from grades seven, eight,
and nine, In 1975, one-fifth of the present tenth grade teachers
had positions in grades seven, eight, or nine (Figure 6). Almost
one-fifth of the present tweclfth grade teachers held junior high
grade positions in 1951, More than one-fourth of them had positions
in grade ten or eleven in 1953 (Figure 7).

Figures illustrating mobility in grades six, seven, eight,
and nine as well as tables of information from which all the

figures were made can be found in Appendix G.

III. SUMMARY
Relative to the number teaching cach year, present seventh,
eighth, and ninth grade teachers have been as permanent at grade

level as teachers in other grades. Relative to the number of
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teaching positions available each year, however, seventh, eighth,
and ninth grade teachers were significantly less permanent,
Teachers in the junior high grades showed more dissatisfaction
and dislike toward their own grades than did teachers in other
groups,

Seventh, eighth, and ninth grade teachers are definitely
""'secondarv" in their feeling that it is more important for a
teacher to be proi.erly placed in a subject matter area than it is
to have the grade level desired. This fact alone would encourage
a mobility of teachers from junior to senior high school.

Turnover figures indicate that many more peonle occupied
the available positions in grades seven, eight, and nine during
the past ten ycars than occupied a similar number of positions in

o ther grades,

Charts showing the mobility of teachers in junior and
Senior high school grades illustrate clearly the nmajor reason for
impermanence of staff in grades seven, eirsht, and nine: the junior
hiigh school grades are a majior source of supply for scnior high

school grades,



CHAPTER VI

PRESENTATION AND AMALYSIS COF DATA: PERMANENCE OF
SEVENTH, EIGHTH, AND NINTH GRADE TEACHERS

AS RELATED TO SIZE OF SCHCOL SYSTEM

During the half century in which the reorganization of
secondary education has been taking nlace, Americans have been
moving from farms and small towns to larger towns and cities,
‘This process of urbanization has had social and economic impacts
on neople in all walks of life, No study of permanence or turn-
over of teachers would be complete unless due consideration were
iven to the effect the size of community or school system has on

the permanence of teachers,

I. FINDINGS

Hypothesis 3a: Present seventh, eighth, and ninth grade

teachers in larger school systems are more permanent in classroom
teaching than are teachers in the same grades in smaller school
Systems,

This hypothesis is very strongly supnorted by the data,
especially when comparison is made between teachers in school
Systems with fewer than 225 teachers and those with 225 teachers
Or more, Chi-square values show number differences to be highly
S ignificant for every year of the study. Percentage differences

between the medium-sized and larger systems are very much larger
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than differences between the smaller and medium-sized systems for
all years of the study except for 1951 (Table VIII),

Analysis of permanence in teaching by grade gzroups in
different sized school systems indicates that in small school
systems, 25-74 teachers, grades seven, eight, and nine are least
permanent (Appendix If, Table LVI). In medium-sized systems,

1 75-224 teachers, there were no significant differences in

Permanence of classroom teachers among the grade groups (Appendix
H, Table LVII), In large school systems, 225 or more teachers,
seventh, eighth, and ninth grade teachers and early elementary

teachers were less permanent than later elementary and senior

hhigh school teachers (Appendix H, Table LVIII),

Hypothesis 3b: Present seventh, eighth, and ninth grade

teachers in larger school systems are more permanent in their
gxade than present seventh, eighth, and ninth grade teachers in
Smaller school systems.,

This hypothesis was supported in part and rejected in part
by the analysis presented in Table IX. It was supported in that
the larger school systems showed the highest permanence in grade,
The hypothesis was rejected in that the percentage figures do not
Seem to vary directly with the size of the school systems, VWith
the exception of 1956, permanence in grade for medium-sized school
Systems is less than permanence in grade for small-sized school
S¥stems, Differences were significant in only three of the six

Yeuars,
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TABLE V1IX

PERCENTAGES OF PRESENT (1957) SEVENTH, EIGHTH, AND NINTH
GRADE TEACHERS WHO WERE IN CLASSROOM TEACHING
1947-1956, BY SIZE OF SCHOOL SYSTEM

—_— —— .
— —

——
—

Number of Number Average
Teachers = of "No

in School 1947 1949 1951 1953 1955 1956 Teachers Response"

System 1957 1947-1956
75=224 23,7 32.8 43,9 53,4 66,4 83,5 135 3
225 and

over 40,5 45,6 53,6 68,3 78,7 90,1 268 7
Chi-square 15.62** 18,27** 12,68**

15.69°** 13.79** 10,00**

LR J
Number differences are highly significant. A chi-square

value this large (two desgrees of freedom) could hanpen as the
result of chance fewer than one time out of one hundred.
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TABLE IX

PERCENTAGES OF SEVENTH, EIGHTH, AND NINTH GRADE TEACHERS
WHO TAUGHT IN GRADES SEVEN, EIGHT, AND NINE RATHER
THAN OTHER GRADES, 1947-1956, BY SIZE
OF SCHOOL SYSTEM

Number of

Teachers 1947 1949 1951 1953 1955 1956

in School

System

25-74 46,9 57.6 64.1 63.6 77.2 7?7.7
752224 45,2 50.0 53.4 60.6 76 .4 R9,2
225 and over 57.7 62,2 72.1 78,2 86.5 93.7
Chi-square 2.15 1.92 6.50* 10.05°* 5,95 18.65**

.

Number differences are significant., A chi-square value
this large (two degrees of freedom) could happen as a result of
chance fewer than five times out of one hundred.

L B ]

Number differences are highly significant. A chiesquare
value this large (two degrees of freedom) could happen as the
result of chance fewer than one time out of one hundred.
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II. INTYVRPRETATICN

Personal and educational dat. of seventh, eighth, and
ninth grade teachers were analyzed by size of school system. A
number of findings help to explain and suprort the data presented,

Teachers in school systems with fewer than 225 teachers
were significantly younger than teachers in lerger systems
( Appendix ', Table LXIX)., This, coupled with the sharp differences
in teaching experience, may indicate that important numbers of new
seventh, eighth, and ninth grade teachers start in sraller school
systems and move to more attractive nositions in larger systems
( Apnendix I, Talle IVI),

Formal training and membershin in nrofessiona.l organizations
Seer to vary with size of school svstem (.torendix 11, Tahles IXIIT
=md LXTVY), This miay be the resvlt of the age factor o= ruch as
the fact t1 ot tecacners in smaller systeus find institutions of ' igieor
Yernrnirng snd the scrvices of srofessional orgenizotions less eccis -
Ible than do tcachers in larger systems, he eccessibility of
Universitiecs 2nd colleges may be a factor which encourages mobility
toward larger svstems,

It is intecresting to note that there were no significant
di fferences between teachers in these grades and the importance at-
tached to grade assignment in accepting a teaching position (Appendix
, Table LXV). There was no significant difference hetween how teuchers
in gmall and large school systems felt about the importance of the
factor of "size and location of community" in ~ccepting their prescnt

Posgitions (Appendix I, Table I.XVI),

Do teachers who grew up in smaller communities tend to

teach in smaller comrunities? Do teachers who srew up in larger



communities tend to tcach in larcer cormunities? Analysis of
answers to question 15 by size of sclhool system indicated thaot
the larger the school syste. the higher the percentage figures of
teachers who gradunted from high school in cities of 25,000 or
more (.\ppendix Il, Table LXVII), Number differences, however, when
tested, were insignificant,

Analysis of data for all grade groups by size of school
system produced a number of important findings (.Appendix H, Tables
LT, LVIT, and LVIII).

The most permanent tedachers in small school systems were
el ementary teachers. This may well have been due to the '"home
town" factor which would be stronger in smaller communities, Except
for elementary teachers in small school systems, the higher grades
in both clementary and secondary education showed nmore permanence
than lower grades in each rajor division.

Considering only secondary education, senior high school
teachers in large school systems were the most permanent in class-
room teaching and junior high school teachers in small school

SYyYstems were the leugt permanent in classroom teaching,

III, SUMMARY
Seventh, eighth, and nirth grade teachers in school systems
Wi th 225 or more teacliers were irore permanent in teaching and more
Pexrmanent in grade than teachers in smaller systems. .Age, amount
Of formal training, and pumber of years teaching experience varied
€S did permanence with size of school system. This nnalysis seems

to point townrd sorie mobility of seventh, eighth, and ninth grade
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grade teachers from smaller to larger school systems. Analysis of
data on perrmence in classroom tcaching of all teachers by size
school system indicates mobility from junior to senior high grades
in small and large school systems., Differences in permanence
tended to be in the some direction for most yc¢:rs for medium-sized

school systems but were not as pronounced as they were in larger

or smaller systems,



CHAPTER VII

PRESENTATICON AND ANALYSIS OF DATA: PERMANENCE OF SEVINTH,
EIGHTH, AND NINTH GRADE TKEACHERS IN RiLATION

TO ORGANIZATION OF GRADES

This thesis is most directly concerned with seventh,

eighth, and ninth grade teachers regardless of the grade organiza-

tion of their school systems. However, it was hoped that an

amnalysis of teachers by grade organization would permit some judg-
ment as to the relative merits of different types of grade organi-
While the hypotheses seem to be very strongly supported,

Zzation.,

some limitations of the sample are obvious when data are analyzed

in this fashion,

In order to take out the factor of size of school system,
the decision was made to limit this analysis to just the school

Svstems with 225 or more teachers.

I. FINDINGS

Hypothesis 4a: Present teachers in large 6-3-3 school

SYs tems are more permanent in classroom teaching than teachers in
liil‘ge school systems with other types of grade organigzation,
Data as presented in Table X strongly supports this

hypothesis for all years of the study.

Hypothesis 4b: Present scventh, eighth, and ninth grade

t‘*achers in large 6=3-3 school systems are more permanent in
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TABLE X

PERCENTAGES OF PRESENT (1957) TEACHERS IN ALL GRADES
IN SCHOOL SYSTEMS WITH 225 OR MORE TEACHERS WHO
WERE IN CLASSROOM TEACHING, 1947-1956,
BY TYPE OF GRADE ORGANIZATIONS

e—s——e- e——— R ——
—— — | a— — — - —

Grade ‘ Number of
. 1947 1949 1951 1953 1955 1956 Teachers
Organization 1
1957
8-4 45,7 48,6 55.1 64.9 78.1 88,1 219
6 ~-2-4 32,7 37.6 46,5 63,1 74,2 85.4 184
6 -3-3 60.2 67.2 73,0 81,7 R6,9 93.9 580
Varied with
Jr. hi unit 26,6 31,3 40,2 52.9 6R R 85,2 346
Chi-snuore 106,68** 105,n9** 45,44%*
122,42** R7,78%*¢ 22,18**

L K
Numbher differences are highly significant, A chi-square

value this large (with three degrees of freedom) could happen as a
result of chance fewer than one time out of one hundred.,

1Number not responding was approximately five per cent
of the number of teachers.



classroom teaching than seventh, eighth, and ninth grade teachers
in large school systems with other types of grade organization.

Percentage figures from Table XI strongly support this

hypothesis for all years of the study. However, differences were

not found to be significant in 1955 and 1956,

II. INTERPRETATION

Further analysis made in regard to all teachers in these
systems indicated teachers in 6-3-3 systems were older and had
significantly more years of experience than teachers in other
types of grade organization (Appendix I, Tables LXVIII and IXIX),
Similarly 6-3-3 teachers had more formal training and higher
membership in professional organizations than did teachers in other
types of systems (Appendix I, Tables LXX and LXXI),.

It is interesting to note that the 8-4 system was second
to the 6-3-3 system and higher than the 6-2-4 and "other'" systems
in all the analyces made,

The size and type of the school systems involved in this
Part of the analysis are given in .\ppendix B, Tuble XII, The
Sample taken was ten per cent of the number of schools in each
cell,

Note the difficulties in taking a ten per cent sample of
three, six, fourteen and fifteen school systems. Ten per cent of
four teen is one and ten percent of fifteen is two!

These systems, including Ferndale, were chosen at random

from other school systems in the cells. The three systems compared
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TABLE XI

PERCENTAGES OF PRRESENT (1957) SEVENTH, EIGHTH, AND NINTH
GRADE TEACHERS IN SCHOOL SYSTEMS WITH 225 OR MORE
TEACHERS W10 WERE IN CLASSROOM TEACHING,
1947-1956, BY TYPE OF GRADE ORGANIZATION

Number of

Grade 1947 1949 1951 1953 1955 1956  Teachers

Organization 1
1957

8=4 44,1 41,2 52.9 61.8 77.1 fz,7 38
G =2-4 27.5 25.0 35.0 57.5 68.3 80,0 43
6 =3=3 53.8 61.5 67.6 78 .4 R3.8 93.9 148
Varied with

Jr. hi unit 20,0 23.9 36.6 54,2 75.0 87.7 75
Chi-square 25,7544 25,42°%* 5.56

35.,63** 16,17** 7.63

LR ]
Number differences are highly significant. A chi-square

value this large (with three degrees of freedom) could happen as a
result of chance fewer than one time out of one hundred.

1Number not responding was approximately five per cent of
the number of teachers,
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with the 6-3-3 systems are suburban to Detroit while the 6-3-3
systems are definitely outstate, Location factors alone could

easily outweigh differences due to type of grade organization,

III. SUMMARY
The hypotheses were supported by the data in this study.
However, because of limitations of the sarmhle in this analysis,
these findings should be used with caution., Comparative merits of
the different grade organizations might well be the main focus of
another study in which important determining factors such as

location were held constant.



CHAPTER VIII

PRESENTATION AND ANALYSIS OF DATA: COMPARISON OF PERMANENT

AND IMPERMANENT SEVENTH, EIGHTH,

AND NINTH GRADE TEACHERS

Three specific groups of teachers were taken from the

sample and compared in order to further sharpen the problem of

lack of permanence of junior high school teachers: teachers who

have taught only grades seven, eight, and nine; teachers who
formerly taught in other grades but taught in grades seven, eight,
or nine in 1957; and former seventh, eighth, or ninth grade

teachers who taught in another grade in 1957,
Why do teachers leave grades seven, eight, and nine? To

what grades do they go? From what grades do teachers come into

Junior high school? Analysis of data of these three groups

should give answers to questions such as these in addition to sup-

Porting or rejecting the hypotheses.

I. FINDINGS
It is implied in each of these hypotheses that comparison
is being made with teachers who left other grades to teach junior
high school and former junior high school teachers who taught in
°ther grades in 1957.

Hypothesis Sa: Teachers who have taught only in grades

Seven, eight, and nine belong to fewer professional organizations,
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Hypothesis Sb: Teachers who have tau;;ht only in grades

seven, eight, and nine have fewer years of formal education,

Hypothesis S5c: Teachers who have tauzht only in grades

seven, eight, and nine are younger.

Hypothesis 5d: Teachers who have taught only in grades

seven, eight, and nine have fewer years of experience,.
Percentaje values support all of these hypotheses, Dif-
ferences are significant in all analyses except hypotheses 5a

(Appendix J, Tables LXXIII through LXXVI),

II, INTERPRETATION

Permanence in classroom teaching differs significantly
among the three groups studied--with the '"permanent' teachers
having by far thce lowest percentage for each year of the study
(z\ppendix J, Tuble LXXVII). Where percentage of permanence is
low, teachers tend to be younger and, quite logically, have
fewer vears of experience.

Why do teachers leave grades seven, eight, and nine? The
Most fregquently mentioned reasons were the desire to improve pro-
fW!ssionally and the desire to teach more challenging subject
Mmatter (Appendix J, Table LXXVIII). A special tabulation was
Made of responses of former teachers who stated that grade seven,
eight, or nine was the grade they least liked to teach. "Too many
diﬁi(::i.pline problems,'" "too active," '"too 'squirmy,''" were the most

fre quent answers (ippendix J, Table LXXIX).
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Some 63 per cent of former seventh, eighth, and ninth
grade teachers taught senior high school in 1957, Onlv 25 per
cent taught in the elementary grades (Figure 8, page 95). This
movement from junior to senior high grades was also borne out in
a similar chart for all 1957 senior high teachers (Figure 4,
page 75).,

Yhy do teachers change to grades seven, eight, and nine?

Analysis was made to responses given by teachers who moved from

other grades to grades seven, eight and nine on why they would

most like to teach these grades. '"Sincerity," "willingness to

learn,”" and the fact that this age group presents teachers with
opportunities for guidance were the most nrevalent reswnonses
( Appendix J, Table LXXXI).

Figure 9 (pame 96) indicates that there is some movement

from both elementary and senior high into junior high school
teachinr., Fxamination of the pattern of movement for all junior

hi gh school teachers also shows this to be true (Figure 3, page 73).
Movement into the junior high school from other grades is probably

nNot gso noticcable as the exit of teachers as teachers come from

both lower and higher grades but depart generally just to the

hiher grades.

ITI., SUMMARY
Data ~hout tecachers who have taught only grades seven,
eight. and nine reinforces a prcvious conclusion that the junior

hig‘h schools have large numbers of young, inexpecrienced teachers
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on their staffs, Teachers tend to leave junior high school grades

for two main reasons: professional advancement and the desire to

teach more challenging subject matter,
There are important movements into grades seven, eight,

and nine from both lower and higher grades, The reasons given

most often in answer to why grades seven, eight, or nine were

favorite grades were: sincerity, willingness to learn and the

fact that this age group with its 'growing up'" problems provides

opportunities for teachers to give help and puidance to students,



CHAPTER IX
SUMMARY AND CONCLUSIONS

This thesis has concerned itself with the impermanence of
teachers in grades seven, eight, and nine in a ten per cent
sample of the public school systems in the lower half of the

Lower Peninsula of Michigan from 1947 to 1957.

I. SUMMARY OF FINDINGS

The éignificnnt findings of this study may be summarized
as follows:

(1) Seventh, eight, and ninth grade teachers were less
Permanent in classroom teaching than teachérs in all other grades
e xcept grade ten. Considered as a grade group, teachers in
&Srxades seven, eight, and nine were less permanent than teachers
in any other grade group.

(2) From 1947 to 1957, 349 teachers were needed per
hundred available teaching positions in seventh grade; 352 in
€ i ghth grade; 312 in ninth grade. These compared with 320 teachers
NDeeded per hundred available teaching positions in tenth grade;
247 jin twelfth grade; 270 in sixth grade; and 223 in kindergarten,
the grade with the lowest rate of turnover,

(3) 3Seventh, eighth, and ninth grade women teachers were
less permanent than women teachers in other grade groups. Seventh,

eighth, and ninth grade men teachers were less permanent than
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women teachers in their same grade group and men teachers in
senior high school,

(4) Seventh, eighth, and ninth grade teachers in large
school systems were more permanent in classroom teaching and in
grade than seventh, eighth, and ninth grade teachers in small
systems, Seventh, eighth, and ninth grade teachers in both large
and small systems were less permanent in classroom teaching than
senior high school tcachers in their respective sized systems.

(5) Seventh, eighth, and ninth grade teachers were
Yy ounger and had fewer years teaching experience than did teachers
in other grades.

(6) "Discipline problems' was given as the main reason
by tecachers for disliking to tcach seventh, eighth, and ninth
&rade students. '"Professional and salary advancement" and "the
AQAesire to teach more challenging subject matter" were the two
most frequently given reasons for changing from grades seven,
eight, and nine.

(7) Virtually the only sour<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>