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ABSTRACT
IDENTIFICATION OF THE FACTORS RELATED TO THE

STUDENT FLOW WITHIN THE MIDDLE SCHOOLS
OF USAK PROVINCE, TURKEY

(A Pilot Study)

By
Ahmet Sudi Bulbul

The study attempts to identify some of the background
characteristics of middle school students which might be
related to student flow within the middle schools. The
study does not concern itself with the degree of learning
mastered by the students, rather it focusses on the destina-
tion (passed or failed) of the students at the end of the
school year. The aim is to identify the kind of information
useful in educational planning to improve middle school
productivity and equality of educational opportunity.

Six of the ten middle schools of the Province of Usak
are included in the sample. Three of them are city middle
schools located in the city of Usak and the remaining three
are town middle schools located in different communities.
All the students (4130 students) attending the sample
schools during the 1970-71 school year are included in the

study. This constituted about 65 percent of the total
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students in Usak Province's middle schools. Data is based
on the 1970-1971 school year.

Most of the data needed for the study are available
in the school records. A student questionnaire was
developed to obtain additional information.

The data were processed on a 1620 IBM computer. The
data collected are numerical (number of students) and cate-
gorical (destinations arrived at the end of the school year).
Therefore, the study is descriptive in general. Chi-square
Tests are applied to some of the data to test the signifi-
cance of observed differences.

The overall outcomes of the study reveal the follow-
ing:

l. At the end of 1970-1971 school year the percentage
of the students who failed or dismissed is 32.74 percent
for the first grade, 23.38 percent for the second grade, and
21.80 percent for the third grade students;

2. Boys and village primary school graduates fail or
are dismissed more than the girls and city-town primary
school graduates respectively (both are significant at .05
level);

3. As the level of father's education increases, the
percentages of failing and dismissing decrease (significant
at .05 level);

4. As the level of mother's education increases, the

percentages of failing and dismissing decrease (significant
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at .05 level);

5. As the number of previous failures in middle school
increases, the percentages of failing and dismissing also
increase (significant at .05 level);

6. The number of teachers at the primary school from
which the students graduated is related to success in middle
school (significant at .05 level), but there is not a con-
stant pattern. The data indicate that the students graduated
from three- and four-teacher primary schools tend to fail
and be dismissed more than the others;

7. In the first grade of middle school, the students
attending town middle schools are more likely to fail and be
dismissed than the students attending city middle schools
(significant at .05 level), but in the second grade, third
grade and middle school total, no significant difference is
found in terms of type of middle school attending;

8. As the grade level increases, the percentages of
failing and being dismissed decrease (significant at .05

level).




i

e,
- _,3:..




IDENTIFICATION OF THE FACTORS RELATED TO THE
STUDENT FLOW WITHIN THE MIDDLE SCHOOLS

OF USAK PROVINCE, TURKEY

(A Pilot Study)

By
Ahmet Sudi Bulbul

A DISSERTATION

Subnitted to
Michigan State University
in partial fulfillment of the requirements
for the degree of

DOCTOR OF PHILOSOPHY

Department of Education

1974



To’Melek,

Sema and Feza

ii






ACKNOWLEDGEMENTS

The author wishes to thank Dr. David K. Heenan, Dr.
Wilbur B. Brookover, Dr. Harry Case, Dr. Mary McSweeney,
Dr. Kenneth L. Neff, and Dr. Ben Bohnhorst under whose
guidance this project was conceived and developed; thanks
to them also for their patience and faith that the study
would be completed. Thanks to Dr. Ben Bohnhorst must be
repeated for his extensive help throughout the study which
made the completion possible.

Thanks are extended to Dr. Cole J. Brembeck and Dr.
Carl H. Gross for their valuable encouragement and support.

A special thanks to Nusret Karciaplu, Undersecretary,
and Veysi Muharremaglu, Deputy Undersecretary, Ministry of
Education, Turkey, for their constant support and under-
standing.

Thank you to all my fellow teachers and administrators
in Usak Province and friends in Planning Research and Co-
ordination Office of the Ministry of Education for helping
with the collecting and processing of the data, typing the
drafts and preparing the masters of the graphs.

Most of all, a special thank you goes to the author's
wife, Melek, for her bountiful understanding and encourage-
ment throughout the study. To my children, Sema and Feza,
my thanks for letting me put first attention to the project
during these past months.

iii




txy

rey

3.
-

v -
-
..
-




CHAPTER

TABLE OF CONTENTS

LIST OF TABLES . ¢ ¢ & o« ¢ o o o o o o o o =

LIST OF GRAPHS . L] . . L] . L L] . . . . . L] .

INTRODUCTION . o o o + o o o o o o o s o o

A.

Statement of the Problem. . . . . . . . .
1. Expansion of Lower Secondary Education
and Transition from Primary into
Secondary Education. . « « « « + o o o
2. Transition Within the Middle Schools .
3. The Problem. . ¢« . « ¢ ¢ &« « o o« « o« &
Need for the Study. . . . « ¢« ¢« ¢« ¢« o« « .
Need for Better Data. . « « o o & o o o &
Scope and the Purpose of the Study.
Objectives of the Study . « « « « « « + &

1. Overall Objective. « + « v &« o « « o« &

2. Specific Objectives, Problem State-
ments and Hypotheses . . . . . . . . .

Variables Included in the Study and
Criteria Used for Selecting Variables . .

l. Criteria Used for Selection of Inde-
pendent Variables. . . « « o « « o« .« .

2. Discussion of the Independent Vari-
ables Selected . « ¢« ¢ ¢ ¢« ¢« o o o o .

iv

Page

15
23
24
25
29
29

29

31

35

35

37



— = - VRN .
PACI e e Lo v

. . . . b 0 LI Y 3
y . [ g o oee et I : \
‘e

: ’ H g

o - «w) ‘o

L re3




CHAPTER Page
a. Educational Level of the Parents . . 37

b. Type of Primary School from Which

Graduated. ¢ ¢« « o ¢ ¢ o ¢ o o o o 40
c. Type of Middle School Now Attending. 41
d. Number of Previous Failures. . . . . 42

e. Number of Teachers at the Primary
School from Which Graduated. . . . . 42

3. Criteria Used for Selection of Depen-
dent Variables. . ¢« ¢« ¢« ¢ ¢ ¢ o o o o 44

4. Discussion of the Dependent Variables

Selected. v o ¢« ¢ o o o + o o s e o o 44

G. Summary of Variables and Their Levels Used
in the Study . « ¢« « ¢« ¢ ¢ ¢ ¢« « ¢« o o+ o 46
H. Definitions of Terms . .« « « « &« ¢« « o« & & 48
l. General Information . . . ¢« « « o « o & 48

2. Definitions of the Main Terms Used in

the Study . « . ¢« ¢« ¢« ¢« ¢ ¢ ¢ ¢ ¢ o o . 50
3. Definitions of Other Terms Used in the
StUdY o ¢ ¢ ¢ o ¢ o o o o o o o e o o 57
I. Assumptions and Limitations of the Study . 65
1. Assumptions . . « « ¢ ¢ o « o o o o o 65
2, Limitations . ¢« & ¢« ¢ ¢« ¢« ¢ ¢ o e o o 66
SUMMALY o o o o o o o o o o o o ¢ o s o o o 71
ITI. REVIEW OF LITERATURE AND RELATED RESEARCH . . 73
Introduction. . . o ¢ ¢« ¢ ¢ ¢ ¢ e 4 4 e e e . 73

Part I--Some Common Developments, Problems
and Trends, in Contemporary Education
Related to Productivity and Equity . . . . 78



:..-.‘

R Niane

"

wr steveie o

A Rleimre
-

v weeecce o

ot

- =

s steie

e ealio -

"

¥ evaa A

.

-
. o3
I _.:
...
itz
2,
-
v
-
-
v
e
e




CHAPTER

B.
C.

D.

School and Society . « ¢« ¢ o ¢ ¢ ¢ « o & &
Right to Education: Common Intentions . .
Definitions of Equal Opportunity . . . . .

Increased Enrollment and the Relative
Pattern of Opportunity . . « ¢« ¢ « « ¢ + .

Financing Problems: Limited Resources and
Increasing CoStS + o« o o o o o o o o o o &

Productivity and Equity in Education . . .

The Need For Effective Changes in Educa-
tion and Imposing Obstacles. « « « o o o &

Common Trends Toward Making Education More
Effective! L] L L] L] L] . . L] . . . L] L] L] . L ]

SuInmary . ] . . . . . L] . L] L] . L] . . . ] . .

Part II--Some Practical Issues Related to

A,

Productivity and Equity. « « « « ¢« o« « o+ &

Issues of Function: Democratization and
Self—perpetuation. . . Y ° . . . . O ] 3 .

Issues of Social Mobility, Elitism and
Mass EAucation . « o« « « o o o o o o o« o o

Issues of Structure: Built-in Barriers to
the Utilization of Talent and the Re-
sources. L ] L] L] L] L] L] L[] L] [ ] L ] ° L] L ] L] L] L] L]

Issues of Quality: Standards and Examina-
tions L] L] L] . . L] L] (] L ] L] L] o L ] L] L] L] . Ld L]

Issues of Guidance: Transition and
Speci alization [ ] L ] L] L] L[] L] * o ° L] . L] L] °

Issues of Groupings: Homogeneous or
Heterogeneous. . « + « o ¢ o o o o o o o

Nature of Intelligence: Hereditary or
Environmental. . « ¢ &« ¢ o o o o o o o o o

vi

Page
78
80
83

89

92
95

102

103

107

108

108

112

117

125

138

147

151



J—.

b

N .

I idd v -
T A
[P

) lams =

M T

s 2272 -l
St
Sol.st

St

o IULIlE

.

.. .
Sean.

PR

i,
Tvien .
saalll

N

)

“a.

ool e
ceals:
EF

-

; .
IR

A -

.

3

-

R R
I

.

o el
LT
Do

e -~

v s

SRS
..
s
PR

izt
. M
Liew
-
N
N
~Tie.
\‘P
S
.': e
Sa Tt
.
-
saires




CHAPTER

III.

H.

New Practices in Europe Toward More
Flexible School Structures . . . . . . . .

Sur[mary . . . . L] . . . . . . - . . . . . . .

Part III--Some Research Findings Related to

K.

Productivity and Equity. « « « « ¢« « o« « &

Some Background Information on the Turkish
SOCietY: v o« ¢ o o o o o o o o o o o o o o

Studies on Turkish Education . .« « « « .

Regional Inequalities of Opportunity:
A French Example . ¢« . ¢« o ¢ o o o o « o @

Social Class and Access to Education:
British and French Examples. « « « « o« « &

Socio-economic Factors and School Outcomes
as They Relate to Equity . « « « « « « « &

School Dropout and Factors Affecting It. .

Educational Level of Parents on Level of
Achievement. « ¢ ¢ ¢ ¢ ¢ ¢ o o o o o o o @

Income of the Family and Achievement in
School L] L] L] L] . L] L] L] L3 L] L] . L] L] . L] . .

Other Interrelated Factors Affecting Stu-
dent Level of Achievement. . . « « + « « &

Self-Concept of Ability and School
Achievement. « . « ¢ ¢ o o o o o & & o« o =

Mastery Learning: A New Definition of
Learning « o« o o o o o o o o o o o o o o

Su.l'('lmary . 3 L] . . . . . . . ] ] . . . . [ . .

DESIGN OF THE STUDY ¢ ¢ ¢ ¢ ¢ o o o o o o o o

Introduction. « « o o ¢ ¢ ¢ o o o o o o o o o

vii

Page

155

166

167

167

171

182

183

185
191

196

198

199

202

211
213

214

214



CHAPTER Page

Iv.

A, Overview of the Study. . « ¢« ¢« ¢« « &« + « 214
B. Sampling « « &+ « o o o o o o o o o o o o o 216
C. The Questionnaire. . « « « » o« o s o o « o 221

D. Procedures Followed for Reaching Students
of the 1970-1971 School Year and for

Administering the Questionnaire. . . . . . 222
E. Processing the Data. « « « ¢ ¢ ¢ « « « o o« 229
SUMMATYY &« o o o o o o o o o o o o o o o o o 229

DISCUSSION OF THE DATA COLLECTED. &+ « o o o 231
INtroductionN. v ¢« o ¢ o « o o s o o o o o o @ 231

Part I--Some Comparative Information About
Usak ProvinCe. . ¢ « o« o o o o o o o o o o 234

A, Characteristics of the Population. . . . . 234

B. Some Figures of Primary and Middle School
ing, and the Basic Characteristics of
Students in Usak Province and Turkey . . . 241

Part II--Comparative Data on Turkey's and
Usak Province's Middle School Populations
Based on the Objectives Stated in Chapter
Three. ¢ o ¢« ¢ o ¢ ¢« o o o o o o o o o o 247

A. Transition Proportions from Primary into
Middle Schools in Turkey and Usak Province 247

B. Student Body Composition in Middle Schools
of Turkey and Usak Province. . .« « « + « 247

C. Transition Within Middle Schools in Turkey
and Usak ProvinCe. « « « « o o o o o o o = 255

Summary Outcomes of Part II . . . o ¢ o o o« & 259
A. New Enrollments in Middle Schools. . . . . 259

B. Student Body Composition in Middle Schools 259

viii



e

. e

I idd -
Ciee saa

M -
A .

-

.

-

v

<

-

s -

s TS -
M .
RERREN

Cive e

s e. -
. e

tew. l

LI ~.
~aal
Y -
= .-
S -
- -
<. -

-al

.
Ll
DR
lve
Er
-
Te -
LS
-
iTe o~
au~
-
-
e
.- .
a4 ..
RS



CHAPTER

C. Transition within Middle Schools . .

Part III-~Presentation of Sample Data .

A. Type of Primary School from Which the
Students Graduated . . . « « ¢ o o

Be S@Xe o ¢ o ¢ ¢ o o o o 2 o o o o & o
C. Level of Father's Education. . . . .
D. Level of Mother's Education. . . . .
E. Number of Previous Failures. . . . .

F. Number of Teachers at Primary School
Which Graduated. .« ¢« « ¢ ¢ ¢ ¢« « o &

G. Type of Middle School Attending: Grade

Level [ . . o 3 ° . . . . . . L] . . .

Part IV--Dropout and Dismissed Students
Introduction. . « ¢« o « ¢ o « o o o o
A. Dropouts. . « « ¢ ¢ o o o o o o o

B. Dismissed Students. . . « « « o .

CONCLUSIONS &+ ¢« & o o o o o o o o o o &

Introduction. « « ¢ « ¢ ¢ o o o o o o

Part I--The Problem and the Purpose of the

StU.dy . . . . L] . . . . [ . . . ] . .

Part II--Related Literature and Research
Finding S L] L ] L] L] L] . L] L ] L] [ ] L] L ] . L]

fron

Part III--The Major Outcomes of the Study .

Part IV--Recommendation for Implication

ix

Page
260

261

265
278
292
319
344

371

390

394
394
394

395

404

404

404

408
412

417



P2 24

o
[
[T
G ecea

e




APPENDICES Page

1. Student Questionnaire . . . . ¢« .« « .+ « o . . 425
2. Student Flow Recording Form (I and II Grades) 431
3. Student Flow Recording Form (III Grade) . . . 432
4. School Identification Form. . . . . « « « « . 433

5. Official Letter to the Office of the Governor
of Usak Province. « ¢ ¢ ¢ ¢ o« o o o o o o o o 434



o .

PR
~. .
*eeanl

e St
LRI

IS

.~ ..
. . -3
P e



TABLE

10.

11.

LIST OF TABLES

Increase in the Number of Public Middle Schools
and students L] L ] L] L] L3 (] . [ ] L] [ ] [ ] [ ] L ] [ ] L] L ] . [ ]

Number of City-Town and Village Primary School
Graduates and Transition Proportions into
Middle School (1968-1969 and 1970-1971) . . . .

Number of Primary School Graduates, Middle
School New Enrollments and Transition Propor-
tions into Middle Schools, by Type of Primary
School and SeX. « o o o o o o o s o o o o o o o

Actualization of Planned Targets in Middle
School New EnrollmentS. . « « « o o o « o o o @

Percentages of Students Who Passed, by Grade
Levels (1961-1962 to 1968-1969) . . . « « « «

Overall Passing Rates in Middle School by Sex
(1955—1956 tO 1964-1965)0 . . . . . . . . . . -

Number of Primary Schools by Number of Teachers
1969-1970 School Year . « « « o o o =« o« = o o &

Middle Schools in Usak Province and Schools
Included in the Sample. . . « « ¢« o ¢ o o o o

Total Number of the Students at the Beginning
of 1970-1971 School Year at the Middle School
Included in the Study by Source of Information
on Some of the Answers of the Questionnaire
Used, Destinations of the Students Within and
at the End of the School Year, and Grade Level.

Percentages of Village and City Population by
Sex in Usak Province and Turkey in 1970 . . . .

Percentages of Illiterate People (6 years old

and over) of Usak Province in Village and City-
Town Populations by Sex in 1965 Census. . . .+ =

xi

Page

16

17

43

219

228

235

240




P
S teepizaee e
w2mral £

JE A
e T e
ama= Al =
-0 -




TABLE Page

12. Percentages of Illiterate People (6 years old
and over) of Turkey by Sex in 1965 and 1970 . . 240

13. Representative Age Group and Rates of Schooling
at Primary and Secondary Levels in Turkey, Usak
Province and Van Province, in 1972+«1973 . . . . 242

14. Number of Primary School Students and Percent-
ages of Girls at Each Grade Level in Usak Prov-
ince in 1970-1971 . . . . . . . . . . . . . . . 244

15. Primary School Graduates, Middle School New
Enrollments and Transition Proportions Into
Middle Schools, by Type of Primary School and
SEX ¢ ¢ ¢ 4 ¢ e o o e o o o e s s s e o o o o 248

16A. Number of Middle School Students and Percent-
ages of Girls by Type of Primary School Gradu-
ated and Grade Level in Turkey at the Beginning
of 1970-1971 School Year. . o ¢« o« « ¢ ¢ o « « & 250

17A. Number of Middle School Students and Percent-
ages of Girls by Type of Primary School Gradu-
ated and Grade Level of Usak Province at the
Beginning of 1970-1971 School Year. . . . « . . 250

16B. Number of Middle School Students and Percent-
ages of Village Primary School Graduates by Sex
and Grade Level in Turkey at the Beginning of
1970-1971 School Year . « « o o o o o o o s o & 251

17B. Number of Middle School Students and Percent-
ages of Village Primary School Graduates by Sex
and Grade Level 1n Usak Province at the Begin-
ning of 1970-1971 School Year . .« « « « « « o . 251

18A. The Difference Between the Percentages of Boys
and Girls by Type of Primary School Graduated
and Grade Level in Turkey and Usak Province at
the Beginning of 1970-1971 School Year. . . . . 253

18B. The Difference Between the Percentages of City-
Town and Village Primary School Graduates by
Sex and Grade Level in Turkey and Usak Province
at the Beginning of 1970-1971 School Year . . . 254

19. Number of Middle School Students at the Begin-
ning of School Year and the Percentages of Drop-
outs by Sex and Grade Level in Turkey and Usak
Province (1970-1971). .« « « &« &+ & o o o o o o = 256

xii



le armes r
P
LA T

DIEPRR

ey TSI
N
wosea
Vet -




TABLE Page

20. Number of Middle School Students at the End of
Instructions and the Percentages of Failed
Students by Sex and Grade Level in Turkey and
Usak Province (1970-1971) . ¢ ¢ ¢ ¢ o« o o« o o & 257

21A. Vertical Percentages of Girls by Type of Prim-
ary School Graduated, Type of Middle School
Attending and Grade Level . « v ¢ o« o o o « o @ 267

21B. Horizontal Percentages of Village Primary
School Graduates by Sex, Type of Middle School
and Grade Level . . &+ 4 o o o o o s « o o o o 268

22. Results of Chi-square Test of Significance
Between Sex and Type of Primary School Gradu-
ated by Type of Middle School Attending and
Grade Level . . ¢ ¢ ¢ ¢ o o o o o o o o o« o o 270

23. Percentages of Failed Students by Type of
Primary School Graduated for Sex and Type of
Middle School Attending (First Gradel . . . . . 271

24, Percentages of Failed Students by Type of
Primary School Graduated for Sex and Type of
Middle School Attending (Second Grade). « « « o 272

25. Percentages of Failed Students by Type of Prim-
ary School Graduated for Sex and Type of Middle
School Attending (Third Grade). . « « o o o « =« 273

26. Percentages of Failed Students by Type of
Primary School Graduated for Sex and Type of
Middle School Attending (All Grades). . « o « o 274

27. Percentages of Failed Students by Sex for Type
of Primary School Graduates and Middle School
Attending (First Grade) . « o ¢ ¢ o o o o o o & 279

28. Percentages of Failed Students by Sex for Type
of Primary School Graduates and Middle School
Attending (Second Grade). . « « « s« o o« o o o @ 280

29, Percentages of Failed Students by Sex for Type
of Primary SchHool Graduates and Middle School
Attending {Third Grade) . « « « ¢ « o o o o o« o 281

30. Percentages of Failed Students by Sex for Type

of Primary School Graduated and Middle School
Attending (All GradeS). « « « ¢ o o o o o o o 282

xiii




>0

S i o™ ~
(SO
Ao

‘e . .

AR E T
el
. teda
ad =
tie-a
steal.




TABLE Page

31A. Results of Chi-square Tdast of Significance Be-
tween Type of Primary School Graduated and
Success by Sex and Type of Middle School Attend-
5+ U 286

32A. Results of Chi-square Tests of Significance
Between Sex and Success by Type of Middle
School Attending, Primary School Graduated and
Grade Level . . ¢ ¢ 4« o ¢ o o o o o o o o o o 287

31B. The Rank Order of the Deviations of Failing by
Type of Primary School from Which Graduated in
Those Sub-populations for Which the Obtained
Chi-square Test Values are Found to be Signifi-
Cant. ¢ ¢ ¢ ¢ ¢ ¢ o ¢ 6 6 6 s e e o s 4 e s 0 @ 290

32B. The Rank Order of Deviations of Failing by Sex
in Those Sub-populations for Which the Obtained
Chi-square Test Values are Found to be Signifi-
Cante o o o ¢ o o o 4 s o 6 e e o 8 e e e o o . 291

33A. Vertical Percentages of Students at Each Level
of Father's Education for Girls and Boys by
Type of Middle School and Grade Level . . . . . 293

33B. Horizontal Percentages of Girls at Each Level
of Father's Education by Type of Middle School
Attending and Grade Level . . ¢« o« « o« « o« o « & 294

34. Results of Chi-square Test of Significance Be-
tween Sex and Level of Father's Education by
Type of Middle School Attending and Grade Level 299

35. Percentages of Failed Students at Each Level of
Father's Education by Sex and Type of Middle
School Attending (First Grade). o« « « o o o o & 300

36. Percentages of Failed Students at Each Level of
Father's Education by Sex and Type of Middle
School Attending (Second Grade) . « ¢ o« o o o & 301

37. Percentages of Failed Students at Each Level of
Father's Education by Sex and Type of Middle
School Attending (Third Grade). . « « o « o o & 302

38. Percentages of Failed Students at Each Level of

Father's Education by Sex and Type of Middle
School Attending (All Grades) . « « o o o o o & 303

xXiv



" o
o, =3 N
o slles S

e




TABLE

39A.

39B.

40.

41.

42,

43.

44.

45A.

45B.

46A.

46B.

Vertical Percentages of Students at Level of
Father's Education for City-Town and Village
Primary School Graduates by Type of Middle
School Attending and Grade Level. . « . « « o o

Horizontal Percentages of Village Primary
School Graduates at Each Level of Father's
Education by Type of Middle School Attending
and Grade Level . o ¢ & ¢ ¢ o o o o o o o o o

Results of Chi-square Test of Significance
Between Type of Primary School Graduated (City-
Town, Village) and Level of Father's Education
by Type of Middle School Attending and Grade
Level ¢ ¢ ¢ ¢ ¢ o o o o o o o o o o o o o o o

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School
Graduated and Type of Middle School (First Grade)

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School

Graduated and Type of Middle School (Second Grade)

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School
Graduated and Type of Middle School (Third Grade)

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School
Graduated and Type of Middle School (All Grades)

Results of Chi-square Test of Significance Be-
tween Level of Father's Education and Success

by Sex, Type of Primary School Graduated, Type
of Middle School and Grade Level. « « « « + . =

The Rank Order of the Deviations of Failing in
Middle School by the Level of Father's Educa-
tion in Those Sub-populations for Which the
Obtained Chi-square Test Value is Found to be
Significant . « ¢ ¢« ¢ ¢ 4 ¢ e e e e o o o o o

Vertical Percentages of Students at Each Level
of Mother's Education for Girls and Boys by
Type of Middle School Attending and Grade Level

Horizontal Percentages of Girls at Each Level
of Mother's Education by Type of Middle School
Attending and Grade Level , . . . . . . . . . .

XV

Page

305

306

309

310

311

312

313

316

318

320

321




Vo livesees

e SIIIENNIIY
Voor gt -
WSS
e el |
edea BTY

. IETeme S

P N

Neeant

e ..
cea ~

-t

e S

e

o
)

- LRGN

v

D .
T .

ceds.

-~ w-

e
LGN

- -

«
’



TABLE

47. Results of Chi-square
Between Sex and Level
Type of Middle School

48. Percentages of Failed

Mother's Education by

Test of Significance
of Mother's Education by
Attending and Grade Level

Students at Each Level of
Sex and Type of Middle

School Attending (First Grade). « « o « o o o o

49, Percentages of Failed

Mother's Education by

Students at Each Level of
Sex and Type of Middle

School Attending (Second Grade) « + o o o o o

50. Percentages of Failed

Mother's Education by

Students at Each Level of
Sex and Type of Middle

School Attending (Third Grade). « « o o o o o o

51. Percentages of Failed
Mother's Education by

School Attending (All

52A.
of Mother's Education

Students at Each Level of
Sex and Type of Middle
GradesS) « o« « ¢ ¢ 5 o o

Vertical Percentages of Students at Each Level

for City-Town and Village

Primary School Graduates by Type of Middle
School Attending and Grade Level. « « « ¢ « + &

52B.

Horizontal Percentages of Village Primary

School Graduates at Each Level of Mother's
Education by Type of Middle School Attending

and Grade Level . . .

53. Results of Chi-square

Test of Significance

Between the Type of Primary School Graduated

and Level of Mother's

Education by Type of

Middle School Attending and Grade Level . . . .

54. Percentages of Failed
Mother's Education by
Graduated and Type of
(First Grade) . . . .
55. Percentages of Failed
Mother's Education by
Graduated and Type of
(Second Grade). . . .
56. Percentages of Failed
Mother's Education by
Graduated and Type of
(Third Grade) . . . .

Students at Each Level of
Type of Primary School
Middle School Attending

Students at Each Level of
Type of Primary School
Middle School Attending

Students at Each Level of
Type of Primary School
Middle School Attending

xvi

Page

324

325

326

327

328

330

331

334

335

336

337



L Tes Sty -
¥V ii s Ta-
trre ca =L
secte ans .
Trasial s

Tee il
LIl

o a. -

SSTe ol




TABLE Page

57. Percentages of Failed Students at Each Level of
Mother's Education by Type of Primary School
Graduated and Type of Middle School Attending
(All GradesS) e « + o o o o o o s o o o o o o o o 338

58A. Results of Chi-square Test of Significance
Between Level of Mother's Education and Success
by Sex, Type of Primary School Graduated, Type
of Middle School Attending and Grade Level. . . 341

58B. The Rank Order of the Deviations of Failing in
Middle School by the Level of Mother's Educa-
tion in Those Sub-populations for Which the
Obtained Chi-square Test Value is Found to be
Significant . . . . . ¢ . . 0 40 e e 0 e e e . 342

59A. Vertical Percentages of Girls and Boys at Each
Level of Number of Previous Failures by Type of
Middle School Attending and Grade Level . . . . 346

59B. Horizontal Percentages of Girls at Each Level
of Number of Previous Failures by Type of
Middle School and Grade Level ¢ « ¢ « o o o o & 347

60. Results of Chi-square Test of Significance
Between Sex and Number of Previous Failures by
Type of Middle School Attending and Grade Level 350

61l. Percentages of Failed Students at Each Level of
Number of Previous Failures by Sex and Type of
Middle School (First Grade) .« o« o o ¢ o o o o & 351

62. Percentages of Failed Students at Each Level of
Number of Previous Failures by Sex and Type of
Middle School (Second Grade). o+ « « « « o o o & 352

63. Percentages of Failed Students at Each Level of
Number of Previous Failures by Sex and Type of
Middle School (Third Grade) . « ¢ « « o« o o o o 354

64A. Vertical Percentages of City-Town and Village
Primary School Graduates at Each Level of
Number of Previous Failures by Type of Middle
School Attending and Grade Level. .« .« « « « + & 356

64B. Horizontal Percentages of Village Primary
School Graduates at Each Level of Number of
Previous Failures by Type of Middle School
Attending and Grade Level ¢« .« ¢ « ¢ « o o« o o o 357

xvii




o

.
v
-~.

Raeiam

XorTla .

3 e
Vom-sy

Vo Te W

s
F
»
1]
]
"
) '
voey g
)

(7]

‘1

"

“a
[




TABLE Page

65. Results of Chi-square Test of Significance
Between Type of Primary School Graduated and
Number of Previous Failures by Type of Middle
School Graduated and Grade Level. . . « « « « & 360

66. Percentages of Failed Students at Each Level of
Number of Previous Failures by Type of Primary
School Graduated and Type of Middle School
(First Grade) « « « o o o o o o o o o o o & o 361

67. Percentages of Failed Students at Each Level of
Number of Previous Failures by Type of Primary
School Graduated and Type of Middle School
(Second Grade). « « ¢ 4 o o o o o o o s o o o 362

68. Percentages of Failed Students at Each Level of
Number of Previous Failures by Type of Primary
School Graduated and Type of Middle School
(Third Grade) . « « o o o o o o o o o o o o o 363

69A. Results of Chi-square Test of Significance
Between Number of Previous Failures and Success
by Sex, Type of Primary School Graduates, Type
of Middle School and Grade Level. . . « . . .+ . 367

69B. The Rank Order of Deviations of Failing in
Middle School by Number of Previous Failures in
Those Sub-populations for Which the Obtained
Chi-sgquare Test Value is Found to be Signifi-
cant. . & ¢ . i i 4 e e e e e e e e e e e e e 368

70A. Vertical Percentages of Girls and Boys by
Number of Teachers at Primary School Graduated
for Type of Middle School Attending and Grade
Level ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ @ 6 4 e o o e 2 s e s o a 373

70B. Horizontal Percentages of Girls by Number of
Teachers at Primary School Graduated for Type
of Middle School Attending and Grade Level. . . 374

71. Results of Chi-square Test of Significance
Between Sex and Number of Teachers at Primary
School Graduated. . « ¢« ¢ o« &« o o o o o o o o = 377

72. Percentages of Failed Students by Number of
Teachers at Primary School Graduated for Sex
and Type of Middle School Attending (First
Grade). « o ¢ o o o ¢ o o o o o o o o o o o o 378

xviii



PR

ITeeTiea -

..
. < .

Soie .
~IT el
H
N .

o Tel,
I
et

..

~_er Lo
~T! -l
Tea v
- -t
el s




TABLE

73.

74.

75.

76A.

76B.

77.

78.

79.

80.

81'

82.

Percentages
Teachers at
and Type of
Grade). . .

Percentages
Teachers at
and Type of
Grade). . .

Percentages
Teachers at
and Type of

of Failed Students by Number of
Primary School Graduated for Sex
Middle School Attending (Second

of Failed Students by Number of
Primary School Graduated for Sex
Middle School Attending (Third

. . . . ] . ] . . . [] . . . . ] . .

of Failed Students by Number of
Primary School Graduated for Sex
Middle School Attending (All Grades)

Results of Chi-square Test of Significance
Between Number of Teachers at Primary School
Graduated and Success by Sex, Middle School
Attending and Grade Level . . . « &« « « o o o« &

The Rank Order of Deviations of Failing in
Middle School by Number of Teachers at Primary

School from
populations

Which Graduated in Those Sub-
for Which the Obtained Chi-square

Test Value is Found to be Significant . . . . .

Percentages

of Failed Students by Type of

Middle School Attending and Grade Level . . . .

Percentages

of Failed Students by Grade Level .

Results of Chi-square Test of Significance
Between Type of Middle School Attending and

Success . .

L] . . 2 . . . . . e . . . . . . . .

Number of Middle School Students at the Begin-
ning of 1970-1971 School Year and Percentages

of Dropouts

by Sex and Grade Level in Turkey

and Usak Province Sample. . « ¢ « « « o« o o o &

Results of Chi-square Test of Significance

Between Sex

and Dropout by Grade Level. . . . .

Number of Dropouts During 1970-1971 School Year
Until the End of Instruction and Percentages of
Girls at Each Level of Father's Education by

Grade Level

(Usak Province Sample Data) . . . .

xXix

Page

379

380

381

386

387

391

391

392

396

396

397






TABLE

83. Number of Dropouts During 1970-1971 School Year
Until the End of Instruction and Percentages of
Girls at Each Level of Mother's Education by
Grade Level (Usak Province Sample Data) . . . .

84. Number of Dropouts During 1970-1971 School Year
Until the End of Instruction and Percentages of
Girls by Type of Primary School Graduated, Type
of Middle School and Grade Level (Usak Province
Sample Data)e « ¢ o « ¢ o o o o o o o o o & .

85. Number of Unsuccessful Students and Percentages
of Dismissed Students by Type of Middle School
Attending, Sex and Grade Level (Usak Province
SamMPle) . . ¢ 4 4o 4 e s s e e s e+ s e e e o .

XX

Page

398

399

400






LIST OF GRAPHS

GRAPH Page

8A.

8B.

9A.

Number of Villages, by Population Groups in
Usak Province (1970 Census) .« « « o o o o o o« & 236

Cumulative Percentages of Household Heads by
Usual Occupation Groups in Turkey and Usak
Province (1965) o v o ¢ o o o o o o s o o o o & 239

Percentages of Girls in the Total Number of
Village and City-Town Primary School Students
by Grade Level in Usak Province in 1970-1971. . 245

Number of Boys and Girls in Primary and Middle
Schools by Their Primary School Origins in Usak
Province (_1970—1971) . . . . . . . . . ) . . . . 246

Percentages of Boys and Girls in Primary and
Middle Schools by Their Primary School Origins
in Usak Province (1970-1971). « ¢ & « o o o o =« 246

Percentages of 1969-1970 Primary Graduates and
1970-1971 Middle School New Enrollments in
Turkey and Usak « o o o ¢ o ¢ o o o o o o« o o o 249

Transition Proportions Into Middle Schools in
Turkey and Usak (1970-1971) . ¢ ¢ o« o o o o o & 249

Percentages of Girls in the Total Number of

City-Town and Village Primary School Graduated
Students in Middle Schools at Each Grade in

Turkey and Usak Province (1970-1971). . . . . . 252

Percentages of Village Primary School Graduated

Boys and Girls in the Total Number of Middle

School Boys and Girls in Each Grade in Turkey

and Usak (1970-1971). o ¢ « o o o o o o o o o = 252

The Difference Between the Percentages of Boys
and Girls by Type of Primary School Graduated
and Grade Level in Turkey and Usak Province at
the Beginning of 1970-1971 School Year. . . . . 253

xxi



L - Tt
[P

it e

“re
Slvasees o

s IT. %

o
Tleo
vt
~eTun
. -
.S
~a
.




GRAPH

10.

11.

12A,

12B.

13A.

13B.

13C.

14A.

14B.

l4cC.

15A.

15B.

15C.

Percentages of Dropouts by Sex and Grade Level
in Middle Schools of Turkey and Usak Province
(1970-1971) [ ] . L] . L L] . L] L ] . L . L] L] . L] - L]

Percentages of Failed Students by Sex and Grade
Level in Middle Schools of Turkey and Usak
Province (_170_1971) . . . . 0 . . . . ) . . - .

Percentages of Girls at Each Grade by Type of
Middle School Attending and Primary School
Graduated .« « ¢« ¢« ¢ ¢ ¢ ¢ 4 e e e e e 4 e e o .

Percentages of Village Primary School Graduates
at Each Grade by Type of Middle School Attend-
ing and Sex L] o L] L] L] [ ] . L] L d L] . L] L] L] L] - L] .

Percentages of Failed Students by Type of
Primary School Graduated for Sex and Type of
Middle School Attending . o « ¢ « ¢ ¢ « o o o o

Percentages of Failed Student by Type of
Primary School Graduated for Girls and Boys . .

Percentages of Failed Students by Type of
Primary School Graduated and Grade Level. . . .

Percentages of Failed Students by Sex, for Type
of Primary School Graduated, Type of Middle
School Attending and Grade Level. .« « « o« o o« &

Percentages of Failed Students by Sex for City-
Town and Village Primary School Graduates . . .

Percentages of Failed Students by Sex and Grade
Leve l L] ® £ L] . L ] c L] < . L] [] L] . L] . L] . L] L] .

Vertical Percentages of Students at Each Level
of Father's Education by Sex, Type of Middle
School and Grade Level. . ¢« ¢ o « o o o « o o =

Vertical Percentages of Students at Each Level
of Father's Education by Sex and Grade Level. .

Percentages of Girls at Each Level of Father's

Education by Type of Middle School and Grade
Level L] . . . L] . L] . Ld o ] L] . . L] . . L] L] L L]

xxii

Page

258

258

269

269

275

276

277

283

284

285

295

296

298







GRAPH

16A.

16B.

17A.

17B.

18A.

18B.

18C.

19A.

19B.

19C.

20A.

20B.

21A,

Percentages of Failed Students at Each Level of
Father's Education by Sex, Type of Middle
School and Grade Level. . ¢ ¢ ¢« &« « « ¢ « « o &

Percentages of Failed Students at Each Level of
Father's Education by Sex and Grade Level . . .

Vertical Percentages of Students at Each Level

of Father's Education for City-Town and Village
Primary School Graduates by Grade Level (Middle
School Total) v « & o ¢ ¢ o« « « o o o o o o o« «

Percentages of Village Primary School Graduates
at Each Level of Father's Education by Type of
Middle School Attending and Grade Level . . . .

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School
Graduated, Type of Middle School and Grade
Level ¢ ¢ ¢ ¢ ¢ o o o o o o o o o o o o o o o

Percentages of Failed Students at Each Level of
Father's Education by Type of Primary School
Graduated and Grade Level . ¢ ¢« o« ¢ o« o « o o &

Percentages of Failed Students by Level of
Father's Education and Grade Level., . . . « . .

Vertical Percentages of Students at Each Level
of Mother's Education by Sex Type of Middle
School and Grade Level., o« ¢« ¢ « ¢ ¢ o« o o o o &

Vertical Percentages of Students at Each Level
of Mother's Education by Sex and Grade Level. .

Horizontal Percentages of Girls at Each Level
of Mother's Education by Type of Middle School
Attending and Grade Level « v « ¢ ¢ ¢ ¢ o o o &

Percentages of Failed Students at Each Level of
Mother's Education by Sex, Type of Middle
School Attending and Grade Level. « . « « « « =«

Percentages of Failed Students at Each Level of
Mother's Education by Sex and Grade Level . . .

Vertical Percentages of Students at Each Level
of Mother's Education by Type of Primary School
Graduated, Type of Middle School and Grade

Level . ¢ ¢ ¢ ¢ ¢ ¢ 4 o o o o o o s o o s e s

xxiii

Page

304

304

307

308

314

314

315

322

322

323

329

329

332



3
3
323 Tesis




GRAPH

21B.

21C.

22A.

22B.

22C.

23A.

23B.

24A.

24B.

25A.

25B.

Vertical Percentages of Students at Each Level
of Mother's Education by Type of Primary School
Graduated and Grade Level . « « ¢« ¢ « « o « o &

Horizontal Percentages of Village Primary
School Graduates at Each Level of Mother's
Education by Type of Middle School Attending
and Grade Level . « o o « o o o o o o o o o o

Percentages of Failed Students at Each Level of
Mother's Education by Type of Primary School
Graduated, Type of Middle School and Grade
Level . . ¢ ¢ v ¢ ¢ ¢ o o o o o o o o o o o o

Percentages of Failed Students at Each Level of
Mother's Education by Type of Primary School
Graduated and Grade Level . ¢« + ¢ « ¢ o o o o &

Percentages of Failed Students by Level of
Mother's Education and Grade Level. . « . . . .

Vertical Percentages of Girls and Boys at Each
Level of Number of Previous Failures by Type of
Middle School and Grade Level . « « « o« « « o« &

Horizontal Percentages of Girls at Each Level
of Number of Previous Failures by Type of
Middle School and Grade Level . . « o « « « + &

Percentages of Failed Students at Each Level of
Number of Previous Failures by Sex, Type of
Middle School and Grade Level .« ¢« o ¢ &« « « « .

Percentages of Failed Students at Each Level of
Number of Previous Failures by Sex and Grade
Level L] L] L] . L] L] . L] . L] L] L] L] L] . L] L] . L] L] L]

Vertical Percentages of City-Town and Village
Primary School Graduates at Each Level of
Number of Previous Failures by Type of Middle
School and Grade Level. .« « ¢ « « o o o o o o o

Horizontal Percentages of Village Primary
School Graduates at Each Level of Number of
Previous Failures by Type of Middle School and
Grade Level . o« ¢ o o o o o s o o o o o o o o

xXxiv

Page

332

333

339

339

340

348

349

354

355

358

359




v tepaswe I
. CTeeea~
RETER S ,

et

ve i a
210120

e~

. e

[ AN
(14
[]
]
Y
‘.

.

«on
’
)
'

«“)
[X]

<



GRAPH Page

26A. Percentages of Failed Students at Each Level of
Number of Previous Failures by Type of Primary
School Graduated, Type of Middle School and
Grade Level . . ¢ ¢ ¢ o o o o o o o o o o o o 364

26B. Percentages of Failed Students at Each Level of
Number of Previous Failures by Type of Primary
School Graduated and Grade Level. .« « « o« « . & 365

26C. Percentages of Failed Students by Number of
Previous Failures by Primary School Graduated
and Grade Level . o ¢ « o o o o o o o o o o o 366

27A. Vertical Percentages of Girls and Boys at Each
Level of Number of Teachers at Primary School
Graduated by Type of Middle School and Grade
Level o ¢ ¢ ¢ ¢« ¢« ¢ o o o o o o o s o o o o o 375

27B. Horizontal Percentages of Girls at Each Level
of Number of Teachers at Primary School Gradu-
ated by Type of Middle School Attending and
Grade Level . ¢ ¢ o o o o o o o o o o o o o o o 376

28A. Percentages of Failed Students by Number of
Teachers at Primary School Graduated, Sex, Type
of Middle School and Grade Level. . « +« « « & & 382

28B. Percentages of Failed Students by Number of
Teachers at Primary School Graduated, Type of
Middle School and Grade Level « . « « o« « o o & 383

28C. Percentages of Failed Students by Number of
Teachers at Primary School Graduated, Sex and
Grade Level L] [ ] L] L ] L] ® L] L] L] L] L] L] L] L] L ] L] L] L] 3 8 4

28D. Percentages of Failed Students by Number of

Teachers at Primary School Graduated and Grade

Level ¢ ¢ o ¢ ¢ o o o o o o o o o o o o o o o 385
29. Percentages of Failed Students by Number of

Teachers at Primary School Graduated that are

Found Significantly Related . « « « ¢« ¢« « ¢ & & 388

30A. Percentages of Failed Students by Type of
Middle School and Grade Level . . « « « « « o+ & 392

30B. Percentages of Failed Students by Grade Level . 392

XXV






GRAPH Page
31. Percentages of Dismissed Students in the Total

Number of Unsuccessful Students by Type of
Middle School Attending, Sex and Grade Level. . 401

XXVi




Tuzsnllane

luTiize ee .

LTL W3
Vs

. - Al BN

<




CHAPTER I
INTRODUCTION

The basic purpose of the following research was to
study certain factors which may have an important bearing
on the student flow within Turkish middle schools. The
purpose of this initial chapter is to provide a general
framework indicating the nature of this important Turkish
educational problem, the need for the research which was
undertaken to study the problem, the study's purposes and
objectives, definitions of variables and terms employed,
and identification of assumptions and limitations which
were imposed. The chapter is organized according to the
following sub-headings:

A, Statement of the Problem

B. Need for the Study

C. Need for Better Data

D. Scope and Purpose 'of the Study

E. Objectives of the Study

F. Variables Included in the Study and Criteria for

Selecting Variables

G. Summary of Variables and Their Levels Used in

the Study

H. Definitions of Terms
I. Assumptions and Limitations of the Study

A. Statement of the Problem

1. Expansion of Lower Secondary Education and Transi-
tion from Primary into Secondary Education.
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After the proclamation of the Turkish Republic (1923),
Turkey adopted as a policy the modernization of its educa-
tional system and the expansion of educational opportunities.
Since that time, there has been a strong emphasis on the
expansion of education, especially on five-year compulsory
primary education for all.

One observes that from the very beginning of the
Republic several attempts have been made to expand and im-
prove primary school facilities with the aim of increasing
the rate and the level of literacy in the country. Primary
education always had a priority in the educational policies
of Turkey.

Among the measures taken during the early years of the
Republic was the abolition of different earlier types of
schools and replacing them with modern schools with a
standard school year and standard curriculum. Through legis-
lative acts various attempts were made to build and improve
primary school buildings, to finance schools, to improve
curriculum, to supply teachers and to ensure attendance.l

Until 1939, there were three years of compulsory educa-

tion in villages and five years in towns and cities.

lAhmet Sudi Bulbul, The Efforts on the Eradication of
Illiteracy in Turkey, a paper presented in Midwest Regional
Conference of Comparative and International Education
Society, at Michigan State University, April 16-17, 1971.
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In 1939, compulsory education was raised to five years in
villages too. Today the compulsory school attendance age
is 7-14.

As a result of this commitment, the enrollment in
Turkey's primary schools, expressed as a percentage of the
7-12 age group, has reached to 87.62% in 1971-1972 school
year. At the end of the Third Five Year Development Plan
(1977) it is intended that there will be no children in
this age group without five years primary school opportuni-
ties.2

Partly because of the expansion of primary education
and partly because of the policies followed to increase the
educational level of the populace beyond primary education,
Turkey has witnessed a rapid increase in the demands for
secondary schooling, in the number of secondary schools,
and in the number of secondary students enrolled every year.

Table 1 shows this increase for the past six years in
public middle schools. In six years the number of these
schools increased from 780 to 1909 (245% increase); the
number of new enrollments increased from 197,425 to 311,425

(158% increase) and the total number of students rose from

488,817 to 906,187 (185% increase). But the transition

ZState Planning Organization, Turkey (SPO), Third Five
Year Development Plan, 1973-1977 (Ankara, 1973), Turkish
Copy, p. 803, and Turkey Ministry of Education, PAKD,
67 Ilde Okul, Ofretmen, Ogrenci Sayilari, 1972-1973 (Ankara:
MEB, PAKD, Statistical Division, 1973), p. 7.
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proportion into middle school increased only from 38.6% to
42.2%, because there was also a large increase in the

number of primary school graduates over the same period.

Table 1. Increase in the Number of Public Middle Schools and Students3

Transition

Number Number Proportion

of of New New from

Total Schools Enroll- Primary Total
School Year Schools Added ment Graduates Students
1966-1967+ 780 132 197,425 38.6 488,717
1967-1968+ 930 155 207,755 38.8 562,593
1968-1969+ 1,046 175 288,189 40.5 633,635
1969-1970+ 1,499 243 264,718 42.4 701,919
1970-1971++ 1,728 229 316,311 44.5 776,790
1971-1972+++ 1,909 181 311,425 42.2 906,187

+Ministry of Education (MOE), Ortacgretim Genel Mudurlugu, Yillik,
1969-1970 (Ankara, 1971), pp. 126-127.

++MOE, Statistical Dccuments of Planning Research and Coordination
Office (the Turkish Initials are PAKD).

+++MOE, PAKD, 67 Ilde Okul, O&retmen, O&renci Sayilar., op. cit., p. 7.

3Table 1 includes only public middle schools which are
called "Resmi Ortaokullar". Because additional information
for private middle school and for vocational and technical
middle schools are broken down differently, in order not to
confuse the reader the data are not included in Table 1.
If they were to be included, the total number of middle
schools would become 2,173; new enrollment would become
360,800; the transition proportion from primary graduates
would become 47.83%; and the number of total students would
become 958,407, for the 1971-1972 school year.
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Despite a continuous increase, one notices that the
transition proportion for the previous school year's prim-
ary graduates was less than 50% in the 1971-1972 school
year. It means that more than half of the primary graduates
did not continue their education beyond primary school.

On the other hand, the total number of students attending
middle schools in 1970-1971 constituted only about 31.0%

of the total number of the children in the middle school

age group.4 According to long-term planned targets, the
school participation percentage for the 13-15 age group at
middle school level will be 50% in 1977 and 75% in 1995.5

When we break down the population of primary school
graduates into two categories, graduated from a "city-town"
or from a "village" primary school, we observe a large dif-
ference between the two groups. The last three years'
figures are given in Table 2 as an example.

The following observations seem important in Table 2:

l. The percentages of the village primary graduates

in the total numbers of primary graduates are

61.5% for 1968-1969, 61.6% for 1969-1970, and 60.7%
for 1970-1971 school year; but the percentages of
village graduates in the total numbers of new mid-

dle school enrollment are 33.0%, 36.0% and 35.9% for
the same school years.

4Nurettin Fidan, Equality of Educational Opportunity in
Turkey, A Quantitative Approach (East Lansing: Michigan
State University, 1971, Thesis for the Degree of Ph.D.), p.
103.

5
820.

SPO, Third Five Year Development Plan, op. cit., p.




ﬂ” “;V ) e

[0 TR I ) U

el L d

Y T R I |

ITEAD

A 40 @
(R AN I W
P W I} |

-3

oo it
DY
. 0 ee
"Wy e
4 0 -1
() ey e
F o e 0y o 0
.
-




2. The transition proportions into middle school for
"city-town" primary graduates are 70.6% for 1968-
1969, 70.7% for 1969-1970, and 72.6% for 1970-1971;
but the proportions of village primary graduates
are 21.8%, 24.8% and 26.3%, respectively.

3. Transition proportions into middle school for
"city-town" primary graduates did not change between
1968-1969 and 1969-1970; but for the following
school year it increased 2.0 percent. The same pro-
portions for the village primary graduates increased
3.3% between 1968-1969 and 1969-1970; and only 1.6%
for the following school year.

4. Total transition proportions kept increasing about
2.0% each year. This 2% increase meant about
36,000 more students in secondary schools in 1969-
1970; and 50,000, more students in the following
school year.

The figures in Table 2 are broken down into sex varia-

bles for each category in Table 3.

Table 3 indicates: (1) the transition proportions for
females is much smaller than it is for males, either for
"city-town" graduates or "village" graduates. But the dif-
ference between male and female city-town primary graduates
is smaller than the difference between male and female vil-
lage primary school graduates; (2) In 1969-1970 the transi-
tion proportion for male city-town graduates increased only
0.6% while decreasing 0.4% for female city-town graduates.
But transition proportions increased by 3.4% for male and
2,6% for female village primary school graduates. In 1970-
1971 the transition proportion for male city-town graduates

increased by 3.1%, while it increased only 0.7% for female

city-town primary graduates. In the same school year,
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Table 3. Number of Primary School Graduates, Middle School New Enroll-
ments and Transition Proportions into Middle Schools, by
Type of Primary School and Sex
Number of Number of
Type of Previous This Year Transition
Primary Year Middle Proportions
School Primary School New into Middle
Year Graduates Sex Graduates Enrollment School
City-Town M 122,678 103,411 83.5
F 93,855 50,509 53.8
iige Village M 233,459 66,440 28.5
1969 F 112,111 8,829 7.9
Total M 356,137 168,851 47.4
F 205,996 59,338 28.8
Grand Total 562,133 228,189 40.6
City-Town M 134,840 113,373 84.1
F 104,906 56,066 53.4
1969 .
and Village M 256,405 81,870 31.9
1970 F 128,075 13,409 10.5
Total M 391,245 195,243 49.9
F 232,981 69,475 29.8
Grand Total 624,226 264,718 42.4
City-Town M 156,431 136,383 87.2
F 122,850 66,508 54.1
1970 ,
and Village M 279,609 96,443 34.5
1971 F 152,093 16,977 11.2
Total M 436,040 232,826 53.4
F 274,943 83,485 30.4
Grand Total 710,983 316,311 44.5
Source: MOE, PAKD, Student Flow from Primary into Middle Schools (an

unpublished study by Mustafa Aydin, 1971), and Statistical
Documents of Educational Statistics Division, PAKD, MOE.
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transition proportions increased only 2.6% for male village
primary graduates and increased only 0.7% for female village
primary graduates; (3) Transition proportions for female
city-town graduates is much higher than it is for the male
village graduates.

The policy set by the Second Five Year Development Plan
(1968-1972) in terms of expansion of middle school education
was as follows:

Within the 1968-1972 period, the capacity of general

secondary schools will be increased to provide the

proper number of graduates commensurate with the
requirement of the enlarged capacity of the higher
levels of education.®

Table 4 shows that planned targets at the middle school
level were not reached.

Table 4. Actualization of Planned Targets in Middle School
New Enrollments

Years Planned Targets Actualization
1967-1968 - 212,000
1968-1969 227,000 232,400
1969-1970 296,000 268,400
1970-1971 390,000 304,700
1971-1972 361,000 324,900

Source: SPO, Third Five Year Development Plan, p. 814.

6SPO, Second Five Year Development Plan, 1968-1972

(Ankara, 1969, English Copy), p. 183.
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10

Planned targets of schooling for the 13-15 age group
were 19.0% in 1965-1966 and 42.4% for 1970-1971, but

actualization was 18.8% for 1965-1966 and 30.4% for 1970-

1971.7 Now the Third Five Year Development Plan's target

is 50.7% for 1977, and the long-run target is 75.2% for
19958

It is safe to assume that as in other developing
countries, in Turkey too the social demand for middle
schools will continue to increase. It would not be surpris-
ing if the actualization of schooling for 13-15 age group
becomes higher by 1995 than the planned targets simply
because of reasons pointed out by Philip Foster in the
following paragraph:

The combination of the limited opportunities for
paid-wage or salaried employment combined with a rapid
expansion in the size of the outputs of the education-
al system tends to rapidly raise the minimal education-
al qualifications associated with a given occupational
level. This situation tends, in turn, to generate new
public demand for access to secondary and higher educa-
tion; as the occupational currency of a primary school
education declines, public pressure for parity of
access to superior educational opportunities continues
to mount.

7SPO, Third Five Year Development Plan, op. cit., p.

814.

81bid., p. 820.

9Philip Foster, "Access to Schooling", in Don Adams
(ed.), Education in National Development (London: Routledge
and Kegan Paul, 1961), pp. 14-15.
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11

No government will reject this pressure combined with
the pressures of the commitment to provide "equal educa-
tional opportunities for all." Even by pushing available
resources to their ceilings, governments will strive to
satisfy this strong demand as much as possible. But limited
resources and high rates of population increase still will
make it very difficult for Turkey to realize three years
of secondary education for all. Therefore, the problem of
"who gets educated" will continue to be a salient issue.

From the very beginning of the proclamation of the
Turkish Republic, the country has set objectives and policies
concerned with the problem of "equality of educational
opportunities." 1In the First Five Year Development Plan
(1963-1977) one stated objective was:

Efforts will be made to equalize the education and

teaching levels of schools in various regions, with

a view to ensuring equal education opportunities for

all citizens.10

The same objective was repeated in the Second Five
Year Development Plan, with different words, as follows:

The possibility to take advantage of the State-provided

educational facilities beyond primary level will be

secured_according to the principle of equality of oppor-
tunity.

10SPO, First Five Year Development Plan, 1963-1977
(Ankara: 1963, English Copy), p. 432.

11
p. 175.

SPO, Second Five Year Development Plan, op. cit.,
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12

Neither of the development plans gives a clear defini-
tion of "equal education opportunities". There have not
been clear, continuing policies, and the necessary measures
that should be taken toward the realization of these objec-
tives have not been developed clearly. Nevertheless, all
the governments have tried in one way and another to provide
equal opportunities for all.

Despite these efforts, the problems related to equity
still remain. The present situation and problem areas which
are recognized and publicly mentioned in terms of educa-
tional opportunity could be summarized as follows:

First is the low participation rate at the middle
school level. As mentioned above, in 1970 only 31% of the
13-15 age group were in the middle schools. The planned
targets of schooling at this level are 50% for 1977 and 75%
for 1995. It means there still will be 25% of the age group
in 1995 whose education terminates before middle school
level. This is one part of the problem.

Secondly, there are regional and provincial differences
in terms of middle school participation. Fidan found in
his study that national average participation for the middle
school (which he calls "lower secondary") was 31% in 1970
in Turkey. There were twelve provinces with averages of
18.9% or below, one province with an average between 18.9%-

20%, thirty-two provinces with averages between 20%-31%;
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13
and twenty-two provinces with averages above 31%,12

In the third place, there are differences between
rural-urban, and between male-female populations in terms
of middle school participation, as Table 1 and Table 2
indicate.

Based on these observations, we can conclude that
Turkish children do not have equal opportunities to con-
tinue their education beyond primary level. The province
and region where they live, the type of primary school from
which they graduate, and their sex are significantly related
to transition proportions into middle schools. What other
related factors may exist are not yet known.

We do not know for sure what other factors affect the
flow of students from primary to middle school and determine
which village primary school graduates (male or female)
will be able to enter the middle schools, and whose educa-
tion will terminate after primary school. Again, we do not
know which male-female and city-town primary school gradu-
ates will be leaving education after primary school.

Assume that all of the children in the 7-12 age group
will be provided a five year primary education in Turkey
by 1977. This is one of the requirements of equity to pre-
pare to enter middle school. But will there be other

factors affecting their entry into middle schools which will

12Nurettin Fidan, op. cit., p. 103.
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14

be present. It goes without saying that these factors go
beyond the factors that we already have identified. As
Foster points out in the following paragraphs, secondary
level education has a very important function in the process
of general mobility. Such related factors should be more
closely investigated.

In some respects, problems arising from impari-
ties in access to primary schooling have less
salience than those stemming from restrictions on en-
try to secondary and higher institutions. Whatever
long-run contribution to development will be achieved
through the extension of widespread primary education
and literacy, there is little doubt from the viewpoint
of clientele of the schools that a primary education
alone now provides little opportunity for occupational
or social mobility in an increasing number of less
developed nations. Increasing pressure for higher
institutions where largely control access to upper and
middle level occupational roles. Since postprimary
education is in short supply studies of recruitment
patterns into this sector can provide insights into
general mobility processes in these societies and cast
light on the characteristics of their potential elites.
Studies of secondary rather than university populations
are particularly significant insofar as the secondary
schools frequently have a dual function of providing
terminal education for a proportion of their pupils
while routing others to higher institutions.

Unfortunately, relatively few investigations of
recruitment patterns into selective secondary institu-
tions have been undertaken in the developing areas.
This is only one side of the problem. Another side,

which has not been widely recognized in general by the

authorities, is the problem of what happens to those stu-

dents who are in fact able to enter into middle school.

13Foster, op. cit., p. 23.
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2. Transition Within the Middle Schools.

The fact is that the middle schools in Turkey are very
selective educational institutions. Registration is open
to everybody who is a graduate of primary school but many
of the students who enter the middle school fail and repgat
the grades and then are dismissed according to regulations,
or simply drop out of the school.

The decreased number of students enrolled from one
grade to the next gives an idea about the selective charac-
ter of the Turkish middle school. For example, in 1968-1969
there were 274,126 students in the first grades of the
middle school, 193,120 in the second grade, and 133,077 in
the third grade. This decrease can not be explained by the
increased number of newly opened schools.

Table 5 shows the percentages for the last eight years
of the middle school students who passed and were promoted
from the grades which they attended that year.

Table 5 shows that the passing rates of middle school
students do not remain the same from one school year to the
next. Rates vary between 49.9% and 66.9% for the first
grade; between 54.8% and 74.6% for the second grade; and
between 50.3% and 80.4% for the third grade. During the
latter years, there has been a tendency for the rates to
increase. For each school year (with the exception of 1964-

1965) the first grade has the lowest and the third grade has



i

el

“aca
e e

oIt




16

Table 5. Percentages of Students Who Passed, by Grade Levels (196l1-
1962 to 1968-1969)

Years Grades

I II III
1961-1962 66.9 65.2 50.3
1962-1963 6l.2 66.0 66.4
1963-1964 49.9 54.8 52.9
1964-1965 57.0 71.0 67.0
1965-1966 59.0 70.3 71.7
1966-1967 57.8 68.8 73.3
1967-1968 62.6 70.0 80.4
1968-1969 60.0 70.0 75.9

Source: MOE, Ortadyretim Genel Mudurludu, Yillik, 1969-1970, op. cit.,
pp. 75-127.

the highest passing rates, which is characteristic of a
selective educational system. Factors which could be re-
lated to changes in the national average of passing rates
are not known.

The overall percentage of passing students across the
grades by sexes from 1955-1956 to 1964-1965 are shown in
Table 6.

Table 6 shows that for each of the school years included
in the table the national average of passing rates for
females was higher than for the males (except 1965-1967,

where the rates were equal).
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Table 6. Overall Passing Rates in Middle School by Sex (1955-1956 to

1964-1965)
Years Males Females Total
(%) (%) (%)
1955-1956 56 57 56
1956-1957 50 50 50
1957-1958 50 52 50
1958-1959 50 55 52
1959-1960 46 53 48
1960-1961 47 53 48
1961-1962 49 53 51
1962-1963 48 56 50
1963-1964 55 61 56
1964-1965 59 67 61

Source: State Statistical Institute (SSI), Milli E§itim Hareketleri,
1927-1966 (Ankara, 1967), p. 23.

Several attempts have been made at different times to
increase the productivity of secondary schools through
changes in the promotion and examination regulations,
changes which were intended to make promotion easier for
the students. But despite these efforts, the philosophy,
objectives and functions of secondary schools have kept
their selective characteristics, in their structure, curric-
ulum, promotion system and the methods of evaluating the
student's success. Hence, changes merely in some of the

examination regulations have not generated the intended
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18
increase in productivity.14

There are discrepancies among available Turkish data
on school success as calculated by different offices or
different persons. One reason for this is the use of dif-
ferent definitions of "passing" or "failing". Some data
include dropouts in the category of "failing" ; some do not.
Some data include in the "failing" category those students
who stay out of school for a period of time waiting until
the end of the year to take re-examinations in courses which
they failed earlier in the year and which prevent them from
moving forward until they do pass the re-examinations.

Other data do not include these "waiting" students as
"failing".

There are also discrepancies between calculated fig-
ures of "productivity" in the middle schools, partly because
of the reasons mentioned above and partly because of the
unavailability of data needed to make such calculations.
Nevertheless, according to an estimation made by the State
Planning Organization, "productivity at Middle Schools

decreased from 70% in 1960 to 50% in 1965".1% 1f this

14M. Andreas Kazamias, Education and Quest For Modern-
ity in Turkey (London: George Allen and Ltd., 1966), p. 133.

15
p. 178.

SPO, Second Five Year Development Plan, op. cit.,
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calculation is based on reliable and sufficient data, it
is indeed alarming.

Whatever the differences in estimations, it is very
clear that a considerable portion of the efforts to expand
middle school education in Turkey is cancelled out by low
productivity. Despite the seriousness of the problem, the
process of promotion has not been investigated systematical-
ly and continuously. Factors related to (or affecting)
this process in middle schools are not adequately identi-
fied.

As stated by Réne Maheu at the International Conference
on Educational Planning held in Paris in August, 1968:

The internal productivity of education is low.

Too often it seems that educational establishments

become incapable of achieving their immediate object,

which is to carry pupils and students through the
termination of their studies.l®

Since the general middle schools and lycees have been
regarded as,seiééiive institutions for all, it is not sur-
prising to have such low internal productivity rates in
the Turkish middle school.

According to Anderson and Bowman:

Selection refers to the choosing of some out of a

larger number of pupils for promotion to the next

class in school or admission to the next successive
level of schooling. Where wastage is chronic the
numbers of pupils can diminish steadily and rigidly

from one grade to the next; in more established sys-
tems it occurs normally at the breaks, between levels

16UNESCO, Educational Planning, A Survey of Problems

and Prospectg (UNESCO: ed. cs. 138.3), p. 23.
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of system. Behind these figures are common assump-
tions that school work becomes more difficult with

each successive step up the ladder and that some pupils
do not have sufficient ability to cope with the more
difficult work.

Apart from the question of cost, few school sys-
tems have seriously investigated the assumption that
pupils can learn something worthwhile sufficiently to
justify their remaining indefinitely in school.

In selective school systems and particularly in
the underdeveloped countries there is a heavy reliance
upon formal examinations (apart from usual classroom
tests) as a mechanism of selection. The queue of
repeaters and the heavy rate of withdrawal from school
are in considerable degree the results of using exami-
nations.

The above description applies very well to the Turkish
secondary education system. Andreas Kazamias also touches
on the selective character of Turkish secondary schools.

One of the main purposes of selective devices is to
eliminate those who are not able to meet the standards
and to allow the others to proceed. In Turkey, since
1923, many changes have been made in the rules and
regulations governing the system of examinations but
their selective function has constantly been main-
tained. It has been an avowed policy of the authori-
ties that lycee must seek to educate only the students
who are intellectually superior, and one way of find-
ing out who such persons are is through examinations.
Whether those who attend lycee or who are able to gradu-
ate are in fact intellectually superior students is
another matter. Some writers have expressed strong
doubts as to whether the examinations accomplish their
aim of screening the most able students,l8

17C. Arnold Anderson and Mary Jean Bowman, "Theoretical
Considerations in Education Planning," ed. Don Adams, in
Educational Planning (New York: Syracuse University, 1964),
PP. 33-34.

18

Kazamias, op. cit., p. 135.
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The high rate of failures has come to the attention

of many different people including parents, writers, repre-

sentatives of Parliament and of the Senate, Ministries of

Education, and others. The following are a few examples.

The Minister of Education, Ismail Arar, said in the

Senate on February 2, 1972, that "According to the records

of the Ministry of Education, the number of students who

graduate from middle schools without any failure is 57 in

1000.

nld

This is a report from a daily newspaper:

Representative said in the Parliament last night that
last year 1,029,201 students in primary schools,
238,111 students in middle schools, and 69,515 stu-
dents in lycees have failed, and 36,881 students have
been dismissed. The system of promotion, which is an
important part of the system of education, must be
adjusted to the requirements of contemporargounder-
standing of training and educating mankind.

Minister of Education Sabahattin Ozbek said in the

Parliament on February 21, 1973, during the discussion of

the Ministry of Education (MOE) 1973 budget,

We are going to abolish our selective education sys-
tem and replace it with a new system which aims not to
eliminate thousands of students but to train and edu-
cate them all. I just do not understand how an educa-
tion system can fail more than one million of the stu-
dents each year. A child is not to be failed, but
trained and educated.?l

19MOE, Milli EJitim Bakani Ismail Arar’in Seneto

Konusmasi (a mimeographed document).

20yi11iyet, February 22, 1973.

211pi4., p. 9.
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Despite all the complaints about the high rates of
failure in schools, it is also a common complaint among the
teachers, as well as among the intellectuals who are also
the products of the same system, that secondary schools in
Turkey are "lowering the standards". When the low internal
productivity of education is criticized, it is also usually
said, "It is an excellent thing to increase productivity, but
quality must not be sacrificed by number." As pointed out
by UNESCO:

This value judgment (or quality) is definitely
open to challenge. The question is not at all one of
preserving in mass education the qualities of a type
of education designed for an elite, but of determining
the new qualities of education for all. Many current
difficulties arise, in a new situation, from imitating
'qualities', means and objectives which belong to
another situation.22
Because at least one-fourth of the governmental efforts

to expand secondary education is cancelled out by the low
rate of passing, increasing attention has been focussed on
this problem, especially in recent years. But the apparent
contradiction has also been noted: to increase productivity
could mean "low quality" or "low standards". The rules

and regulations of promotion and examination have changed

- several times in order to increase productivity, but the
system's Belective functions have been constantly maintained.

Several efforts, have been made to expand secondary educa-

tional opportunities for all, but the belief that only those

2ZUNESCO, Educational Planning, op. cit., p. 23.
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with "superior ability" should continue their education
has been held, in fact, through the regulations of promo-
tion and examination. Despite the changes of the rules to
make promotion "easier", still at the end of each school
year many students are failed, or are dismissed, or drop
out of school.

The Ministry of Education and the State Statistical
Institute annually collect data on the promotion and exami-
nation results from schools. These data are divided only
into sex and grade level variables. The data, therefore,
do not tell us much about the process of selection within
the middle school.

Readers not familiar with the Turkish secondary schools
promotion system should be alerted to the fact that it is
extremely elaborate. Definitions and explanations of the
complexities involved in the promotion system of secondary

education are given below (see expecially pp. 57-64).

3. The Problem

The explanation made so far tries to point out:
(1) Turkish children do not have equal opportunities to
continue their education beyond the primary school.
(2) Many of the students are not successful, fail, are dis-
missed or drop out of the middle school because of the
selectivity of the school system. (3) It might be possible

that the student transition pattern within the middle
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schools is significantly determined by non-intellectual
personal and background characteristics of the students.
This study attempts to learn whether some of the
non-intellectual personal and background characteristics
of the students do help determine the transition pattern

within the middle school system.

B. Need for the Study

Article 50 of the Turkish Constitution reads: "It is
the primary task of government to meet the educational and
training needs of the people." Article 21 denies any
special privileges to any individual or social group. To
be educated is accepted by the Constitution as a social and
legal right of the individual.

In the programs of all the political parties, special
attention is given to "freedom", to "equality", and to
social and economic !'welfare".

The development plans have emphasized the "democratic
way of life" and have aimed to realize "equality of educa-
tional opportunity", a "standard of living compatible with
human dignity" on the basis of "equity".

As one of the general objectives of education, the
Third Five Yéér Development Plan says that the "educational
system should be organized so as to realize the principles

of equality of opportunity and social justice."23

23 SPO, Third Five Year Development Plan, op. cit., p.

786.
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The National Education Reform Strategy adopts two
primary strategies: one is "universality of education",
the other one is "equality of opportunity in education".24
"Universality of education" means that "educational insti-
tutions are open to every individual regardless of language,
race, sex, and religion. No individual, family, group, or
class will be accorded any special privilege in the educa-
tional system". "Equality of opportunity in education"
means that "everyone will be provided equal opportunity to
be educated in accordance with his interests, talents, and
abilities".

The Turkish Constitution also makes "planned economic
and social development" an imperative.25 |

Yet there has not been enough systematic study carried
out to obtain data needed in order to be able to check if

these commitments have been realized in the field of educa-

tion.

C. Need for Better Data

The data collected yearly show that the productivity
rate is low in middle schools. Therefore, a considerable

proportion of the resources allocated to education

24MOE, Turkey, National Education Reform Strategy
(Ankara, 1973, English Copy), p. 23.

25

Articles 41 and 102.
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evaporates because of it. Low productivity means not only
economic wastage but also failures, dismissals, and drop-

outs resulting from inequalities in educational opportuni-
ties.

Turkey has committed herself to the aim of providing
educational opportunities for all Turkish youngsters beyond
the primary school through planned means, regardless of
their sex or their socio-economic, regional, or personal
background characteristics. To make use of the limited
resources as efficiently as possible, the decision-makers,
the planners, the central and local administrators, and the
teachers must be provided with information about the factors
affecting the flow of students into and through secondary

.

schools.

As pointed out by McReynolds,26 when one looks at the
flows of secondary age population into, through and out of
the arrays of secondary school institutions, one sees an
immensely complicated process which determines which stu-
dents will be able to enter the various levels and types of
secondary schools and will be able to transfer from one

status to another within the system they are in. The fac-

tors affecting the student flow might be demographic,

26yil1iam Peter McReynolds, A Model for The Ontario
Educational System (Ontario: Department of Educational
Planning, The Ontario Institute of Educational Planning,
1969), p. 65.
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economic, financial, social, psychological or otherwise,
together with the set of government policies.

Secondary school facilities are expanding very rapidly
in Turkey. The rate of schooling in secondary education
is also increasing. But still about 65% of the age group
are not included in middle schools and many of the students
who are able to enter the middle school are not successful.
But what are the distinguishing characteristics, if any,
of those who are able to enter, who are able to pass, and
who once entered later fail, are dismissed, or drop out?
Any information concerning these questions could be very
valuable for establishing educational policies and deciding
on priorities.

In the absence of data, decisions are made on the
basis of eaucated guesses about the situation, which may or
may not reflect the realities. The development plans of a
country should not be built upon inadequate and insufficient
data.

The need for the establishment of an educational data
processing system which will provide necessary information
for the planners and the administrators has been felt since
the preparation of the First Five Year Development Plan.
With the cooperation of the Turkish Ministry of Education,
the Agency for International Development, and Michigan State

University, a project was carried out in Turkey called the
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"National Educational Research and Planning Project" (NERP).
One of the objectives" of this project was to establish a
"data bank" in the Planning Research and Coordination
Office the Ministry of Education. Following the conclusion
of NERP, development of an adequate data processing system
continued as an objective of the Turkish Ministry of Educa-
tion for this purpose; it will be necessary continually to
decide what kind of information about students will be in-
cluded in the data gathering system.

The present study, therefore, is a part of a larger
project aiming at the identification of the major factors
related to: (a) the flow of students from primary school
level to middle school level, (b) from middle school level
to the lycee or to lycee level technical and vocational
schools (or programs), and (c) the transition of students
within each level and type of secondary schools.

Through application of this purpose, those factors
which are significantly related to student flow (from one
level or type of system to another) and the patterns or
transition (within each level of type of system, from one
status to a destination) may be identified, and the flow
data may be collected annually in the form of an exhaustive
or representative set of student records which includes

those factors identified as related to the flow of students.
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D. Scope and the Purpose of the Study

The content of such a project, covering all aspects of
student flow in all levels and types of secondary schools
far exceeds the scope of a single doctoral dissertation.
Therefore, for the purposes of limiting the present initial
study to a manageable scope, the single Province of Usak
was selected as a pilot province. Based on evidence found
in several previous research studies, certain non-intellec-
tual personal and background characteristics of students
which could be related to their transition within secondary
schools also were selected. Moreover only the first cycle
of public secondary schools (middle schools) were included,
and the patterns for a given single year (1970-1971) were
studied.

As a pilot study, therefore, the present study is
limited to identifying some of the non-intellectual factors
affecting (or related to) the student transition pattern
within the middle schools of Usak Province for the school

year, 1970-1971.

E. Objectives of the Study

N
l. Overall Objective

The present secondary schools Promotion and Examination
Rules make the transition of the students within the secon-

dary school system a very complicated process. Various rules
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establish many routes to several destinations. In order to
understand what goes on in the system in terms of student
transition, one has to make detailed investigations (see

PP. 57-64 below for further details of the Turkish promotion
system).

(Although this study investigates only some parts of
the process, still its scope bears on several major problems
and issues.) The overall objective of the study is the
identification of the non-intellectual factors derived from
measures of personal, family, community, and temporary edu-
cational attributes of the students which are predictive of
(or related to) the middle school transitions from one
status to a destination. (The attributes and the destina-
tions are listed and defined in a special section below--
see pp. 35-48.)

The main concern of the study is on the student transi-
tion patterns in middle schools of Usak Province, but in
order to assist and facilitate the interpretation of the
findings, some general objectives in regard to the student flow
from primary school into middle school and their comparisons
with national figures also are included.

In order to place them in relationship with each other,
this study's specific objectives, problem statements and

sample hypotheses are presented as follows.
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2. Specific Objectives, Problem Statements
and Hypotheses

New Enrolled Student Body Composition--Objective No. 1l:

To describe the numerical and percentage values of

the new enrolled student body characteristics of Usak
middle schools in 1970-1971 school year (by sex and
type of primary school graduated) and compare them
descriptively with each other and the national figures
of the same school year.

Problem Statement No. 1l:

What are the national numbers and percentages of
middle school new enrolled students in each class in
terms of sex and type of primary school graduated;
do the percentages for different sexes and primary
school origins differ from each other?

Hypothesis No. 1l:

a) The numbers and percentages will be less for
village primary school graduates than for city-
town primary school graduates.

b) The numbers and percentages will be less for
girls than for boys.

Problem Statement No. 2:

Do the percentages of Usak middle school new enrolled
students in each class in terms of sex and type of
primary school graduated differ from the national
figures of the same school year?

Hypothesis No. 2:

The differences between percentages of students in
different classes (by sex, and type of primary school
graduated) will be less than the national figures of
the same school year. But they still will be less
for village primary school graduates and girls than
for city and town primary school graduates and boys.

Student Body Composition--Objective No. 2:

To describe the numerical and percentage values of
the student .body characteristics of Usak, middle
schools in 1970-1971 school year (by sex, grade level
and type of primary school graduated) and compare
them descriptively with the national figures of the
same school year.
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Problem Statement No. 3:

What are the national numbers and percentages of middle
school students in each class by sex, grade level, and
type of primary school graduated?

Hypothesis No. 3:

a) The number and percentages will be less for village
primary school graduates than for city-town primary
school graduates.

b) The numbers and percentages will be less for girls
than for boys.

c) The proportional differences between groups (village
and city-town primary school background) will in-
crease as the grade level increases to the disad-
vantage of the village primary school graduates.

Problem Statement No. 4:

Do the percentages of Usak middle school students in
each class (by sex, grade level, and type of primary
school graduated) differ from the national figures of
the same school year?

Hypothesis No. 4:

The differences between percentages of students in
different classes (by sex, and type of primary school
background) will be less than in the national figures
of the same school year.

Transition .Proportions within Middle Schools—-—
-Objectivé No. 3:

To describe the transition proportions of middle school
students of Usak Province at all destinations ("passed,
failed and dismissed, drop-out") at the end of the
1970-1971 school year by sex and grade level; and to
compare them descriptively with each other and with the
national figures of the same school year.

Problem Statement No. 5:

What are the transition proportions of the students
at all destinations (by sex and grade level)? Do the
figures differ from each other and from the national
figures of the same school year?
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Hypothesis No. 5:

a) There will be no difference between sexes through
all grades.

b) The rates of "failure and dismissed", and
"dropout" will decrease as the grade level in-
creases.

c) The rates of failure and dismissal and dropout
will be higher in Ugsak Province than in Turkey.

Transition Proportions Within Middle Schools--
Objective No. 4:

To describe the transition proportions of students
(included in the study) for two major destinations
(passed, "failed and dismissed") by their selected
class attributes (listed and defined in a special sec-
tion below) and test them to identify if the attributes
selected are related to student transition.

Problem Statement No. 6:

Are the selected attributes related to the destina-
tions (of "failing and dismissed", and "passing") at
which the students arrive at the end of the school
year?

Hypothesis No. 6:

a) The percentages of "failure" will be higher for the
students graduated from a village primary school
than for those graduated from a city or town
primary school.

b) Sex will not be related to the destination of
failure or pass.

c) The percentages of "failure" will be higher as
the educational level of the father is lower.

d) The percentages of "failure" will be higher as the
educational level of the mother is lower.

e) The percentages of "failure" will be higher as the
number of previous failures is higher.

f) The percentages of "failure" will be higher as the
number of teachers at the primary school graduated
is lower.
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g) The students attending town middle schools will
fail less often than the students attending city
middle schools.

h) The differences in percentages of "failure", will
decrease as the grade level increases.

Transition Proportions Within Middle Schools--
Objective No. 5:

To describe the numerical and percentage values of
the students (included in the study) who drop out
during 1970-1971 (by sex and grade level) and compare
them descriptively with each other.

Problem Statement No. 7:

What are the numbers and percentages of middle school
drop-outs during 1970-1971 (by sex and grade level);
do the percentages for different sexes and grades
differ from each other?

Hypothesis No. 7:

a) More boys will drop out of school than girls.

b) The percentage of drop-outs will decrease as the
grade level increases.

Transition Proportions Within Middle Schools--
Objective No. 6:

To describe the numerical and percentage values of
the students (included in the study) who arrived at
"dismissed" destinations at the end of the 1970-1971
school year, by sex and grade level, and compare them
descriptively with each other.

Problem Statement No. 8:

Do the percentages of the students (included in the
study) who reach "dismissed" destinations differ from
each other in terms of sex and grade level?

Hypothesis No. 8:

The differences of the percentage who reach "dismissed"
destination will not differ from each other in terms
of sex through all grades, but their percentages will
be highest at the third grade and lowest at the second
grade.
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It should be noted that the hypotheses above are stated
positively in terms of expected observations though in

some cases (as in the last hypothesis, for instance) no
sizeable observed differences are expected. Nevertheless,
for purposes of statistical analysis, all hypotheses will
be tested in the null form, since it is not possible to
submit positively stated hypotheses to statistical tests of
significance. Then where significant differences occur,
they can be trusted to be real. Where significant differ-
ences do occur, it will not, however, be possible to

assert that there are no differences.

F. Variables Included in the Study and Criteria
Used for Selecting Variables

Several methodological and practical considerations
entered into deciding which personal attributes should be
employed in the study. Because this is considered as a part
of a general student flow project, as explained earlier, the
development of criteria for the selection of attributes was
affected by the presumed objectives and nature of this
larger project.

l. Criteria Used for Selection of Independent
Variables

The first criterion used for the selection of attri-
butes was that attributes chosen should be related in some

way to educational achievement, as based on the findings of
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the destination at which a student arrives (e.g., "passing",
"failing or dismissed", "dropping-out").

The second criterion is that the classes which are
defined by attributes must have a substantial membership,
in order to justify their inclusion and to insure stability
in the class membership.

The third criterion is that the attributes chosen
should not be highly related to each other. For example,
SES background of the family, father's occupation and
parent's education should not be selected at the same time
since these attributes would themselves be expected to be
highly correlated.

The fourth criterion is that the data on the chosen
attributes must be reasonably accurately collectable by
individual schools and reported annually. "Reliability" and
"practicability” considerations are involved in this cri-
terion. For example, although it 1s very likely correlated
with achievement, the motivation level of the students
would not fit this criterion because it could not be
easily and reliably collected by the schools annually. At
the same time motivation would not fit the second criterion
because of its changeable character over time.

For the same reasons, factors such as student's self
conception of ability, teacher's or family's expectation of

the student, etc., were not chosen, although they may be
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very highly correlated with what happens to the students at
school.

The fifth criterion used for the selection of attri-
butes was related with the amount (number) of independent
variables that could be included. There were two consider-
ations: (1) From the practical point of view, how many
independent variables are manageable in a data collection
to be collected annually from all the secondary schools of
Turkey (or from a sample population representing the whole?
(2) In fhis particular study, how many different variables
can we feasibly deal with? The criterion established was
that the number of independent variables should not be more
than can regularly be managed.

2. Discussion of the Independent Variables
Selected

Eight attributes which fit the criteria were selected.
They are: sex, grade level, type of primary school from
which graduated, type of middle school now attending, number
of previous failures, father's education, mother's educa-
tion, and number of teachers at the primary school from
which graduated.

Sex and grade level have fixed categories. The levels
of the remaining variables were decided on the basis of
further criteria as indicated in the following discussions.

a. Educational Level of the Parents

Neither the Ministry of Education nor the State Statis-

tical Institute collect data on the educational level of the
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parents. In this study the father's education level is in-
cluded. It was discerned that, in Turkey, fathers have
more education than mothers which gives this variable a
larger variability.

There are evidences from several studies that the
level of mother's education is more related to the level of
student achievement than the level of father's education is
since the correlation between father's and mother's level
of education is less in Turkey than it is in developed
countries; it may be possible that in Turkey the mother's
level of education is much more related to the student
transition within middle school than the level of father's
education. Both parent's levels were included in the study.

The educational levels of the parents vary from illit-
eracy to university graduation and above. Since most of
the population are in the lower levels, there is a need to
establish meaningful categories, especially at the lower
levels.

There are no established categories of parents' level
of education in Turkey developed for educational research
purposes, so the researcher had to develop his own cate-
gories.

A recent study made by Nurettin Fidan used five cate-
gories: "no schooling", "primary", "lower secondary",

"Lycee and vocational", and "higher than secondary".
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"Primary" includes those with education below primary (did
attend primary but not completed), and the first category
("no schooling") includes those who are literate (know how
to read and write) but did not have any formal primary edu-
cation.27

Those parents who are literate but have no. formal
schooling seemed to the researcher of this study to be
closer to those with some formal primary education or grad-
uates of primary school than to those who are in fact
illiterate.

"Higher education" covers several different levels of
education in Turkey. The people with years of education
totaling from 12 to 15 years or more are all considered to
have "higher" education. In fact, the number of students
in middle schools having parents with higher education is
very low. For these reasons "upper secondary graduation
or more" were put together in this study and formed a
single category.

The student guestionnaire used in this study has ten
levels of parents' education. Therefore, for future analy-
ses, different categories of parents'education could be
formed using these same data. However, the four categories
employed in this study (see page 46 below) seemed meaning-
ful as well as practical for future use in the annual data

gathering system.

27Fidan, op cit., p. 1l64.
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b. Type of Primary School from Which
Graduated

The State Statistical Institute collects data on this
variable and divides the students at each grade into the
type of péiméry school from which they graduated. The
Ministry of Education does the same thing, but only for
newly enrolled students. Neither Institution, however,
uses this variable to correlate school outcomes (failing,
passing, etc.). This study intends to investigate whether
these variables are related to school outcomes.

The State Statistical Institute and the Ministry of
Education both use two categories for primary schools,
"village primary school" and "city and town primary school".
There is not, however, a clear definition of a village or
town or a city. In this study the same categories also are
used, but they are consistently and clearly defined.

By using the two types of primary school origins as
independent variables, it was intended to cover at least two
important factors related to the achievement of students.
One is the different physical facilities of schools; the
second is the differentAeducational and social environments
of the communities in which students attended primary school.

In Turkey the central towns of the provinces are desig-
nated "cities" although most of them do not have the charac-
teristics of an urbanized community. In fact, a central

town of one province could be smaller in terms of population
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than a town in another province which is not the "central"
town. A small town in one region of the country may
actually have more schools and other educational and social
facilities than a larger town in another region.

For these reasons, in this study the definitions of the
type of the student's primary school is not based on admin-
istrative titles or the population of the communities, but
is based instead on the educational facilities of the com-
munity in which the primary school is located.

Thus, in the present study, a primary school is con-
sidered to be a "town or city" school if it is located in
any community ("central" or not) in which there is also
located any type of secondary school (middle school or lycee-
level school). A "village" primary school is one located
in a community where there are no secondary school facili-
ties.

c. Type of Middle School Now Attending

The middle schools are divided into two categories:
"town" and "city" middle schools. The middle schools located
in communities which have no higher level schools than middle
schools form the category of "town" middle school. Other
located in communities with lycee and/or lycee level voca-
tional schools form the cateéory of "city" middle schools.
The reason for this is that, though the communities may not
be socially and economically different from each other, it

was thought that the physical facilities, academic norms,
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expectations of teachers for students, criteria used to
evaluate the students' achievements etc., could be differ-
ent in the middle schools in these two categories.

This possibility was not based on research evidence
but was based instead on an expectation of the researcher,
which proved to be shared by several of his Turkish col-
leagues whose opinions were solicited.

d. Number of Previous Failures

Number of previous failures may be thought of as
either a dependent or an independent variable. In this
study, failure in the present year is used as a dependent
variable; but when it happens to a student, or has happened
to him, then it was assumed that in subsequent years it
works as an independent variable and may be correlated with
subsequent failures. So in this study, this year's
"failure" is used as a dependent variable, but previous
failure as an independent variable.

The relationship between numbgr of previous failures
and the development of self-conception of ability is dis-
cussed below in the chapter dealing with related literature.

e. Number of Teachers at the Primary School
from Which Graduated

Village primary schools in Turkey show a considerable
variation in terms of learning facilities they provide for
their students. There are village primary schools where

only one teacher teaches all of the five grades himself.
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Some of them have more than five teachers. Since a teacher
teaching five grades has to divide his teaching time into
five segments, it could be hypothesized that the students
in schools with fewer teachers might have fewer opportuni-
ties to learn.

Table 7 shows the number of primary schools in Turkey
by number of teachers.

Table 7. Number of Primary Schools by Number of Teachers
1969-1970 School Year

Number of Teachers Number of Schools

13,408
11,355
4,002
2,052
1,577

or more 4,718

(<) NV, R - VS I T o

Total 37,112

Source: MOE, Ilkogretim Y.lligi, 1969-1970, p . 31.

Note that the majority of Turkish primary schools
had no more than one or two teachers in 1969-1970.

The number of teachers at a primary school could con-
ceivably be correlated with the physical facilities which
the schools have, besides the kind of learning environment
which the schools provide for their students. Therefore,

it was expected that the number of teachers at a primary
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school might be an important factor related to the transi-
tion of students within the middle school. If it should
prove to be true, it would have wide policy implications.

3. Criteria Used for Selection of
Dependent Variables

The following three criteria were used for selection
of dependent variables:
1. They must include all of the possible destinations
at which the students arrive during or at the end
of the school year (exhaustive). ‘

2. There must be only one possible destination for
each student (mutually exclusive).

3. They must be consistent with the objective of the
study.

4. Discussion of the Dependent Variables
Selected

The existing "Secondary Schools Promotion and Examina-
tion" is used to identify the dependent variables which are
the destinations at which the students arrive during or at
the end of the school year.

At present there are three destinations at which stu-
dents may arrive at the end of a school year in Turkey's
middle schools: a student "passes", "fails"or "drops -out".
The drop-outs are not considered as failures in this study
(as some tabulations do) simply because a student may leave
school (drop-out) without having yet established the re-
quired academic achievement record with which to determine

whether or not he has arrived at a "passing"” or "failing"
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destination. Therefore dropouts are kept as a separate
destination.

There are two categories of students who arrive at the
destination of "failure". The first consists of those stu-
dents who fail for the first time at that grade level.

The second category includes students who were repeaters
that year and fail the second time at that grade. They are
subject to being "dismissed".

Students who, in fact, are actually "dismissed" con-
stitute a different problem in the Turkish education sys-
tem. Their circumstances must be studied more closely
and distinguished from voluntary dropouts. For purposes of
this study, "failing" and "dismissed" are put together into
a single destination in most of the tables, from the point
of view that they are both groups of students who have
prtoved to be to some degree academically unsuccessful.

Another destination used in the study is "transfers".
In the national figures they usually are shown, since if
they go to another school their destinations are determined
there. If they do not register in another school, however,
they are counted as dropouts.

In.this study, the students who transferred to one of
the six middle schools included in the study are shown in
the figures of the school to which they transferred. But

if they transferred to any other school which was not
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included in the study (whether or not in the province of
Usak), they are kept in a separate category called
"transfers".

The last category is "other" which is a miscellaneous
used for those few students who may have died during the
school year, or whose destination that year could not be
otherwise determined on the basis of the evidence gathered.

There are different routes established by promotion
regulations which may lead different students to the same
destination at the end of the school year. In other words,
there are sub-categories of destinations. This information,
though it was collected and punched on the data cards, was
not used in this study where it was not deemed to be rele-
vant to the objectives, problem statements, or hypotheses
stated above.

G. Summary of Variables and Their Levels
Used 1n the Study

Independent Variables

l., Sex
a) Male
b) Female

2. Father's Education
a) Illiterate

b) Literate, some primary schooling, primary gradu-
ate, or some lower secondary schooling.

c) Lower secondary graduate or some upper secondary
schooling.
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d) Upper secondary graduate, some higher schooling,
or graduate of a higher educational institution.

Mother's Education

(Ssame four levels as for father's education.)
Type of primary school from which graduated
a) Village primary school

b) Town and c¢ity primary school (see definitions
on page 41 above).

Type of middle school now attending
a) Town middle school

b) City middle school (see definitions on page 41
above) .

Number of previous failures

a) No previous failures

b) One previous failure

c) Two previous failures

d) Three or more previous failures.
Grade level in middle school

a) First grade

b) Second grade

c) Third grade.

Number of teachers at primary school from which
graduated

a) One teacher
b) Two teachers
c) Three teachers

d) Four teachers
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e) Five teachers
f) Six teachers or more.

Dependent Variables

l. Passing
2. Failing
a) First time failing at grade level

b) Second time failing at grade level (subject
to dismissal)

3. Drop-out
4, Transfer

5. Other

H. Definitions of Terms

l. General Information

For administrative purposes Turkey is divided into
provinces (vilayet). A province is divided into districts
(kaza); a district into sub-districts (nahiye) and a sub-
district into villages (kOy). The central town of a
province in which the provincial governor's office is lo-
cated is considered as a "city", the central towns of a
district are considered as "towns" and finally, the remain-
ing small communities are the "villages".

The places inhabited by the rural population, which
constitute about 70% of the total population in Turkey,
consist of 65,277 settlement units, 35,441 of these settle-

ments are villages and 29,836 of them are farms,
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neighborhoods, out-posts, and nomad camping sites.28

Educational data on the number of students in the
niddle school system are presently customarily divided into
two categories, "village primary school graduates" and
"city-or-town primary school graduates". In this classifi-
cation, a student from a central town of a sub-district,
with one thousand population for example, will be in the
same category with a student from a city with over a million
population. This classification is not adequate for our
purposes in this study.

In this study, the type of schools are defined in
terms of the levels of educational institutions that the
communities have. This classification fits better and is
not difficult for school administrators to identify reli-
ably.

In this study, a primary school is accepted as a "vil-
lage primary school" if the community in which the primary
school is located does not have any other schools of a
level higher than the primary school. All others are "city
or town" primary schools.

A middle school is accepted as a "town middle school"
if the community in which the middle school: is located does
not have any other school at a level higher than the middle

school. All others are "city" middle schools.

28
p. 200.

SPO, Second Five Year Development Plan, op. cit.,
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In Turkei, there is a high correlation between the
size of the community, the degree of urbanization, and the
variety of educational facilities they have. On the other
hand, availability or non-availability of a higher level
educational institution(s) in a community is one of the
main factors affecting student flow from one level to anoth-
er level of education. It is believed that definitions
of type of school used in this study will provide a better
classification for our purposes.

Based on these definitions, there is no difficulty in
identifying a school as a village, town or city school.
Mobility, however, of students from one type of school to
another within the same school system presents the problem
of identifying which category of school they should be
assigned to for purposes of analysis in this study.

In this study, the primary school at which a student
got his fourth and fifth grade education will be considered
as the type of primary school from which graduated. If the
student got his fourth and fifth grade education in differ-
ent types of schools, the school in which he spent the
greater number of years was accepted as the type of primary
school he belongs to. This seemed to be a reasonable way
to resolve the difficulty.

2, Definitions of the Main Terms Used
in the Study

Primary School: A five year educational institution
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which gives elementary education, includes the 7-11 age
group, and prepares them for life or entrance to the middle
school.

Middle School:. A three year educational institution

following primary school, includes the 12-14 age group,
and prepares them for life or for a higher level of general
technical or vocational education. The proposed study
includes only general public middle schools which are free
and operated by the state.

Village: A small rural community which has only primary
level education facilities or no school at all.

Town: A community which has only primary and middle
school level educational facilities.

City: A community which has lycee and or lycee level
technical and vocational educational facilities.

Big City: A community which has higher educational
institutions.

Village Primary School: A primary school located in

a village.

Town Primary School: A primary school located in a

town.

City Primary School: A primary school located in a

city.
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Big City Primary School: A primary school located in
29

a big city.

Town Middle School: A middle school located in a town.

City Middle School: A middle school located in a city.

Big City Middle School: A middle school located in a

big city.

Lycee: A three year educational institution following
middle school, includes 15-17 age group, gives general edu-
cation and prepares the student for life or higher education
(especially for universities).

Lycee Equivalent .School: An upper secondary school 5,

6 or 7 years after primary, or 3 or 4 years after middle
school, trains students for technical fields or a vocation
or higher education.

Village Primary School Graduate: A student who gets

his 4th and 5th grade primary education in a village primary
school or (in the case of attending a different type of
primary school at 4th or 5th grade) a student who spends
more years in a village primary school.

Town Primary School Graduate: A student who gets his

4th and 5th grade primary education in a town primary school

or (in the case of attending a different type of primary

29There were no higher education institutions in the
Usak Province in 1970-1971 school year. The term "big city"
is defined and included here for future considerations.
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school at 4th or '‘5th grade) a student who spends more years
in a town primary school.

City Primary School Graduate: A student who gets his

4th and 5th grade primary education in a city primary
school or (in the case of attending a different type of
primary school at 4th or 5th grade) a student who spends
more years in city primary school.

Middle School Now Attending: The middle school in which

the official action takes place that determines the final
destination ofva student at the end of the school year.

Father: The legal father, legal guardian or the father
of the family with whom the student lives permanently. In
the case of the death of the father, the mother will be
considered as father. In the case of separation of the par-
ents, the parent with whom the student lives will be con-
sidered.

Mother: The legal mother--normally the natural mother--
but if the child's real mother is dead or separated from
the family and the father has married again, the step-mother
is accepted as the mother. If no mother is present in the
family, the father's level of education is used in the
mother's place.

Higher Education: Completion of higher educational

institution with a program at least two years in duration.

Some Higher Education: Attending a higher educational

institution for some time without completion or graduation
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from a school over high school with a program less than two
years.

Lycee or Equivalent Education: Completion of lycee or

an equal technical or vocational school.

Some Lycee or Equivalent Education: Attending a

lycee or an equal technical or vocational school for some
time without completion.

Middle School or Egquivalent Education: Completion of

middle school or an equal technical or vocational school.

Some Middle School or Equivalent Education: Attending

a middle school or an equal technical or vocational school
for some time without completion.

.Primary Education: Completion of primary school

(those parents who completed a three year primary school
before 1940 will be considered as primary school graduates).

Some Primary Education: Attending a primary school

for some time without completion.
Literate: A .person who is said to know how to read
and write in any language.

Illiterate: A person who does not know how to read

or write in any language.

Number of Previous Failures: Total number of failures

of a student in his or her middle school education prior to

1970-1971.
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Repeater: A student who repeats the same grade for
the second year because of failing at the end of the
previous school year.

Non-repeater: A student who does not have a record

of previous failure at the grade level he is at now. A
non-repeater would have previous failures at lower levels
in the past.

Student Flow or Transition Between Schools: Refers to

the flow of students from one level of school to another
(e.g., from primary to middle).

Student Flow or Transition Within the Same School

System: Refers to the flow of students from one status to
a destination within the same system and during the same
school year.

Status: The place that a student temporarily acquired
at any time of the school year depending upon his academic
background. There may be students at same grade level with
different statuses, depending upon the differences in their
academic records.

Grade Level: The established levels of education that

follow each other in a school system (e.g,, the middle
school has three grade levels--first, second, and third).

Destination: A status at which a student arrives dur-

ing or at the end of the school year as his final status

for that school year. A student's destination at which he

arrives during or at the end of a school year will be his
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status at the beginning of the following school year, if he
continues his education.

Middle School Destinations: Destinations at which a

student arrives within the same middle school system (e.g.,
passing, failing).

Definitions of Destinations:

Failing: Is the destination whose members have to re-
peat the same grade once more as repeaters.

Passing: Is the destination whose members are pro-
moted to the following higher grade level.

Waiting: 1Is the destination for third graders whose
members wait out of school and take graduation exams only
for certain courses that they fail.

Dismissed: Is the destination whose members are the
repeaters (in first and second grades) who failed a second
time at the same grade level.

Graduating: Is the destination whose members are the
students who passed all their courses and the graduation
exams and obtained the graduation diploma.

Transferred: 1Is the status of a student who moves from

one school to another during the school year, before his
final destination is determined. But he must register in
another school somewhere during the same school year to be
in this category. If he doeg not, his destination will be
the "drop-out" category. In this study the students who

transferred and registered in one of the six middle -schools,

.. 4
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included in the study, during the school .year before his
final destination was determined, were not considered as
transfers. They are included in the study as being in the
school to which they transferred to a middle school other
than one of the six middle schools included in the study,
in or out of Usak Province, are considered "transfers" if
their personal files are requested by the middle school to
which they transferred. If their files were not requested,
they were considered as “drop-outs".

Drop-out: Is the destination of the student who leaves
school some time during the school year before his final
destination is determined for reasons other than illness,
death, or disciplinary actions.

Other: 1Is the destination of the students who leave
school during the school year before their final destina-
tion is determined for reasons other than transfer or drop-
out.

3. Definitions of Other Terms Used in

the Study

In addition, and in order to help a foreign reader

understand how the student transition system works within
the Turkish middle school, definitions are given together
with the rules of promotion and examination, based on the
existing regulations in practice since 1967.

School year: A "school year" covers the time period

from the fall with the beginning of instruction to the end
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of the completion and fall graduation examinations one year
later.

Instruction Period: Instruction period starts at the

beginning of October and ends at the beginning of June dur-
ing which the classes are open and students are taught.

Semesters: An instruction period is divided into two
semesters. At the end of each semester the students are
given grades by the teachers for each of the courses they
take.

Grades During Semesters: During each semester, the

students are constantly evaluated by the teachers and given
several grades (from 0 to 10) from several written exams,
oral exams, quizzes and homework,

Semester Grades: At the end of each semester the stu-

dents are given one final grade for each course., These
grades are given on the basis of the several grades given
in each course during semester and are called "semester
grades". A semester grade is not necessarily the mathe-
matical average of the several grades given during the
semester.

Average Grade: The school administration calculates

the average grade of the student for each course for the
year simply by adding first and second semester grades of

a course and dividing by two. This is a mathematical
average. Any average grade ending in 0.5 is rounded to the

higher whole number.
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Class: Depending upon the size of the school, the stu-
dents at each grade level are divided into several groups
or teams which are called "classes". Class means a group
of students taking a course together in the same classroom
and from the same teachers.

Classroom Teachers (CT): All the teachers who are

teaching the same class constitute the classroom teachers
of that class. A teacher, of course, could be the member
of several classroom teachers' groups depending upon how
many different classes he is teaching.

Classroom Teachers Meeting (CTM): At the end of the

second semester, under the chairmanship of the director of
the school or his assistant, the present status of each of
the first and second grade students are checked by the chair-
man and by the classroom teachers. This status assessment

is based on the average grade; of all the special situations
of each child. The other teachers who did not teach this
class do not join the discussion. '

Classroom Teachers' Decision (CTD) in Favor: Class-

room teachers have the right to excuse a student's one, two,
or three course failures (simply by voting). The student's
teacher of the course subject which the other teachers pro-
pose to be excused can veto the group's vote. If so, there

is nothing to be done, except the other teachers may try

informally to persuade or insist that the vetoing teacher
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change his mind. By the rules, a "Turkish" course with an
average grade less than 5.0 cannot be excused. Also,
"social sciences" and "gcience" courses with grade averages
less than 5.0 cannot both be excused. Only one of them may
be excused.

CTD Against the Student: In addition, classroom

teachers are empowered to decide against any student whose
first semester grade may have been high, but whose second
semester grade was "very" low, even though his grade average
may be 5.0 or more (e.g., 10 + 2 = 12; 12 + 2 = 6). If this
happens, the student must take the completion exam for his
courses (given at the end of the summer, in the fall before
the instruction period begins). Otherwise, without this
decision against him, the student would normally pass the
course, as a result of a grade average of 5.0 or more.

Total Grades Average: Is the average grade obtained

by adding average grades of all courses and dividing the
total by the number of the courses.

Destination in Summer: Some of the students go to

their final destination after the classroom teachers meet-
ing. Some of them are subject to taking "completion" exams
in October before their final destination of that school
year is determined.

Passing: - A .student fails, becomes dismissed, or passes

immediately after the CTM, under the following conditions:
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Passing Directly: A student whose grade averages af

each course are 5.0 or more (or his second sem<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>