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ABSTRACT

THE CCNTRIBUTICNS CF S2ELACTZD REZCIPI=ZNTS CF THI

FUND FCR ALZULT ZTUCATICY GRAWTS IN PRCDUCING

ME23DED LESADIRSHAIP IN TH3 PRCMCTICHN
CF LIBERAL ADULT =DUCATICN

By John Kouzcujian

In 1951 the Fund for 4Adult Education was established.

Cne of the specilic purposes cf the Fund was geared toward

the promotion of botha lay and professicnal leadership. The

emphasis in this study centersed in the area analyzing the

contribution made by the Fund for the promotion of profes-

sionals leadersnip in liberal adult educaticn.

The study was therefore designed to answer the fcllow-

ing questions:

I.

IT.

III.

What are the characteristics of the selected re-
cipients of the Fund for Adult Zducation grants
and what were their subsequent relaticnships to
the problem of prcviding the leadership necessary
for the adult education movemert?

what 1is the relationship between the intended pur-
poses of the Fellowship program sponsored by the
fund for Adult gducaticn and the actual outcomes
realized by the selected individuals who received
the grants?

How well were the selected recipients academically

prepared to fulfill the roles of leadership needed

-1 -



JCHN KCUZCUJIAN
to promecte the objectives of the liberal adult ed-
ucation movement?

The recipients selected for tais study were restricted
to 12 individuals who were on degree programs or who had
earned doctoral degress but whc were in need of further train-
ing or study.

The investigator, after completinz a thcrouzh search of
the literature pertinsent to the study, desicned an evaluative
instrument to be used in surveying tne population. The writer
submitted the questionnaire to the research bureau at Michi-
gan State University for assistance in any refinements that
would be necessary to make it effective in identifying infor-
mation required for the study. The questionnaire was ap-
prcved by the investigatcr's guidance committee and was sent
to each of the 142 recipients. Ninety-two questionnaires
were raturned in completed form and constituted a 65 per cent
sample of the original population.

In interpreting the findings of the study, it was found
that the selected recipients contributed to the needed lead-
ership potential in the promotion of liberal adult education.
The distributional spread according to age was btalanced be-
tween the early years of adult maturity -- from thirty-one
to fifty. Individuals were selected who were either male or
female, single or married.

They reflected a cross section of the majcr disciplines
in relation to undergraduate majcrs. <Sixty-one per cent of

the recipients completed their mecst recent graduate wecrk in
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adult education. All of the respondents have earned master's
degrees; fifty-seven per cent have earned cdoctoral degrees.

A review of the professional roles, ccmmunity roles, at-
titudes, self-appraisals, contributicns, and distinctions cf
the selected recipients suppcrted the contention that the
grant program was extremely successful in promcting adult
education leadership.

The respondents reflected a positive self-appraisal of
their academic preparaticn in adult education. The basis of
this assessment reflected the recipients! training in under-
standing the phllosophy of adult education, merchandizing
the adult education program, programming the adult education
curriculum, understanding marketable skills or technigues in
directing adults, understanding the psychology of adult learn-
ing, and in the utilization of lay and professional leader-
ship within a given community.

Implications of the data indicated that further study
1s needsd in correlating the contributions of both lay and
professional leadership provided by the Fellowship Program
of the Fund for Adult Education, re-examination of the adult
educaticn curriculum in selected universities, follow-up
study of recent adult education graduates, and a study and
analysis of adult education leadership in terms of current

and projected needs.
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CHAPTER I
THE PROBLEM

Introduction:

The continual problem of providing financial assistance
for the promotion of educational opportunities on all levels
of educational organization is not new. A cursory review of
the historical development of our American educational pat-
terns repeatedly reflects this need. The importance of this
support was perceived by such prominent educators as Benjamin
Franklin, Horace Mann, Henry Barnard, Charles Eliot, and
James Conant. The pressing need for financial support for
higher education has constituted but one aspect of this to-
tal problem. The need for financlal aids, especially at the
level of higher education, has mushroomed during the past
two decades. This impetus has been nurtured, in part, by
the dramatic increase in the population of this country, by
the steadlly increasing numbers of high school graduates, by
the proportionately greater numbers of high school graduates
enrolling in our universities and colleges, and by the imbal-
ance of selected, trained specialists needed in our social
order as opposed to the avallabllity of sufficient numbers
ready to fulfill these occupational roles at the present time.

Various approaches have evolved to meet this critical
need. The G.I. Bill was introduced following World War II.

-1 -
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It was extended by the Korean G.I. Bill after 1950. There
was a dramatic increase in the number of scholarships and
fellowships provided by industry, community agencies and the
universities and colleges. Federal grants and aids, also,
increased as evidenced by the Fulbright and the National De-
fense Educational Programs. Foundation grants and aids to
both individuals and institutions multiplied greatly during
this period. Although each of these programs had its own
unique and distinct set of purposes, it is perhaps true that
from a societal frame of reference a universal or general
purpose 1is common to all of them: to provide the means of
Improving the opportunities for individuals to play more
worthwhile roles in our society by reducing the occupational
lag of sorely needed and highly trained personnel in propor-
tion to the exlsting human resources.

The increased numbers of young adults flocking to in-
stitutions of higher learning have forced an expansion of
the size and scope of the entire university complex. A cor-
responding parallel is apparent with another segment of our
population: those adults who have concluded their formal ed-
ucation but now find a need or desire for additional educa-
tional experiences., With the return to school of consider-
able numbers of adults for a variety of reasons, there has
been a concomitant demand for the general improvement in the
entire administrative organization of adult education activ-

ities: 1mprovement of general facilities for special skills,
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improvement of course offerings to meet the diversity of
adult needs, Improvement of gulidance services available to
adults, improvement in the quality of instruction, and im-
provement in the administrative personnel needed to direct
such programs. Consequently the adult education movement
has experienced a significant transformation. A. A. Liveright
alludes to eight factors which appear to be responsible for
this development.l

1. The growth in total population and in life ex-
pectancy, which accounts for a vastly increas-
ing number of adults who constitute a market
for educational programs.

2. Continuing developments in industrializaticn,
mechanization, and automation provide for more
leisure time, thus making it possible for more
adults to enroll in adult education programs.

3. A continuing improvement in the standard of
living and in the incomes of all workers,
which make it possible for adults to pay for
programs in adult education.

L. The impact of World War II and the Korean War
in terms of: bringing more adults to college
campuses (for engineering, science, management
and technical programs financed by the Govern-
ment) and thus instilling the importance of
continuing education for the students, and mak-
ing colleges aware of the opportunities; proving
to college faculties the challenge involved in
teaching highly motivated adults -- such as the
veterans; emphasizing the need for different
kinds of education about international and
world affairs.

1. Liveright, A. A. Adult Education in Colleges and
Universities, Chicago: Center for the Study of Liberal Edu-
cation for Adults, 1960, p. L.




-4 -

S. A major movement of our population from farm
to city, with accompanying needs for new
kinds of adult education concerned with ur-
ban renewal and redevelopment, and with needs
for new kinds of remedial education.

6. Large scale proliferation of the mass-media
with consequent possibilities for bringing
enlarged and more imaginative educational
programs into the homes and living rooms cof
adults.

I Vast Increase in the number of voluntary or-
ganizations and in the educational programs
carried on by them, thus involving in adult
education hundreds of adults who might never
register for a formal programn.

8. The eighth factor, in reality a dual onse, is
first that more and more psople in the United
States are accepting the need for a college
education as part of their standard equipment
for a job and for life and that, therefors,
there has been a staggering increase in the
number of adults who now hold college degrees.
(216,521 degrees were conferred in 1940 as
compared with 440,304 in 1958.)

Subsequently the scope of liberal adult education was
expanded, and the organizational machinery and programs be-
came more complex and heterogensesous. But most important
was the critical need for greater numbers of highly skilled
and tralned professional adult educators.

Plato seemed to capture the essence and worth of each
man in his contribution to the improvement of his social or-
der. His old refrain, "Like man, Like state; we cannot ex-
pect to have better government until we have better men,™
seems to be applicable to our problem. Although there are

many important structural factors to consider for improving
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adult educational opportunities such as administration, op-
eration, or program; we cannot expect to have better liberal
adult education opportunities until we have enough well-
trained and adequately prepared adult educators. Three prom-
inent adult educators have cited this need in their profes-
sional writing: Paul Essert® of Columbia University, Cyril
0. Houle> of The University of Chicago, and Paul McGheelt of
New York University. Ralph A. Beals and Leon Brady5 stated
their position in this way:

The attributes that have been sin-
gled out as requisite to successful lead-
ership in adult education are coextensive
with the qualities of scholarship and
character admired by the critics. In ef-
fect, these attributes may be reduced to
two: knowledge capable of affecting fav-
orably, according to some reasonable
scheme of values, the personal and social
developments of the individuals who com-
pose a society; and the ability to com-
municate that knowledge in terms that are
comprehensible and acceptable to a par-
ticular clientele. The effectiveness of
adult education will be commensurate in
quality and extent with the purposeful
enlistment and training of such construc-
tive minds.

2. Essert, Paul L. "The Future of Adult Education,®
Teachers College Record, Vol. 49, Nov. 1947, pp. 92-3.

3. Houle, Cyril O. "Education for Adult Leadership,"
Adult Education, Vol. 8, Autumn 1957, p. 3.

L. Mezirow, J. D. and Berry, Dorthea. The Literaturse

of Liberal Adult Education, 19,;5-1957, New York: The Scare-
crow Press, Inc., 1960, p. 5b.

5. Beals, Ralph A. and Brady, Leon. The Literature
of Adult Education, New York: American Assoclation for
Adult Education, 1941, p. 106.
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But the task is not a simple one. Note the prerequi-
sites which each adult educator should possess as described
by Harry A. Overstreet and Bonaro W. Overstreet.6

The adult educator cannot be simply
a person of good will and generous im-
pulses -- and large ignorance. He must
know something well. Neither can he be
simply a person who knows something well
but who is profoundly ignorant about the
mental and emotional make-up of the adult
human being and of the society in which
he resides. Nor can he be simply a
schoolman In the traditional sense of
that word, a person trained in pedagogy
and in not much else. To train anyone,
including oneself, to become a genuine
adult educator 1s a large order. For
the adult education expert must be in a
sense two or three experts rolled into
one, He must have specific and accurate
knowledge about something. He must know
people and human society. And he must
know the special hopes and problems of
his educative profession.

Both of the previous sources were written with vision
in 1941. Yet in 1959, some eighteen years later Edmund des
Brunner et al. wrote the following statement:7

The field is so large and varied,
and its professionalization so recent
and, indeed, incomplete, that there
has been mounting interest in the qual-
ities and training needed by those who
serve the adult education movement as
employed leaders with professional sta-
tus in the field.

6. Overstreet, Harry A. and Bonaro W. Leaders for
Adult Education, New York: American Association for Adult
Education, 1941, p. 38.

7. des Brunner, Edmund; Wilder, David S.; Kirchner,
Corrine and Newberry, John S. An Overview of Adult Educa-
tion Research, Chicago: Adult Education Assoclation, 1959,
P. 170.
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This point of view must have been shared by the Direc-
ters of Fund for Adult Education, a Fund supported by the
Ford Foundation and organized in 1951. Not since the Carnegise
Corporation had contributed some three million dollars from
1926-1936 in the establishment of the American Associaticn
for Adult Education, had a foundation accepted to suppcrt the
adult education movement in such depth and with such exten-
sive financial support.

The activity of direct concern is the Fellowship Pro-
gram of the Fund for Adult Education from 1951-1961. Over
292 grants were distributed during this period for study di-
rected to lay and professional leadership training. Specific
purposes were defined, criteria for selection were determined
and organizational machinery was established. Financial as-
sistance was distributed to the selected recipients, and a
diversity of programs were initiated. It seems plausible,
then, that a descriptive survey and analysis of selected re-
cipients can reveal significant data relating to the basic
problem of increasing the numbers of highly qualified, well-
trained adult leaders needed to perpetuate and extend the
basic objectives of a liberal adult education movement.

Statement of the Problem:

The purpose of this study is to describe and analyze

the performances and attitudes of selected recipients of the

Fund for Adult Education in terms of:

I. The characteristics related to the recipients of
the grants,



A, Age

B. Sex

c. Marital Status

D. Formal Education

B. Years of the Grant

F. Occupation at the grant

G. Purpose of applying for the grant
H. Occupation at present time

II. As assessment of the outcomes of the grant programs.

A. The purposes of the Fund for Adult Education
grants as defined by the Board of Directors.

B. The recipients self-appraisal of the realiza-
tion of the Fund!'s purpose.

C The recipients present professional role.

D

. The recipients professional participation and
contribution.

III. An appraisal of the academic preparation for lead-
ership in adult education.

A. Self-estimate of the recipients in relation
to those experiences essential to the academic
preparation of adult educators.

B. Experiences which should be included and ex-
tended to better qualify future adult educators.

Factors Considered in the Formulation of Questions:

In 1951 the Fund for Adult Education was established.
This was a newly formed organization directing itself to a
multi-phase approach in the support of adult education. It
formed a statement of general purposes to direct the activi-
ties and functions of the Fund. These purposes were refined,
clarified and specified during the ensuing years of the Fund!s
maturity. One of the paramount and specific purposes of the
Fund which endured both the test of time and the re-restate-
ment of purposes was geared toward the promotion of both lay
and professional leadership. The emphasis in this study

shall be centered in the area of that purpose which sought to
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promote professional leadership for the adult education move-
ment.

In order to appraise the success of the grants issued by
the Fund for Adult Education, it becomes imperative to iden-
tify the stated purpose or purposes underlying the grant pro-
gram in relation to the actual outcomes realized by the re-
cipients. Frequently, the contribution toward a stated pur-
pose 1s incidental rather than direct. The grant may be
utilized for a diverse number of personal motives as differ-
ing from the intent of the Foundation issuing the grant. If
this becomes the case, the Foundation may never fully realize
its intended purposes to any significant degree. It may also
lead to a dissipation of vast sums of support monies sorely
needed In a specified area vital to our society. Hence, the
real value of any Foundation grant can only be measured by
the evaluation of the subsequent outcomes of the products in
terms of how they relate to a specific purpose outlined by
the Foundation. Therefcore, the purpose defined by the Fund
for Adult Education underlying its grants will serve as the
criterion for asppraising the ocutcomes achieved by the recip-
ients of the grants.

The scope and nature of the Fund for Adult Education
was, indeed, both extensive and varied. The purposes as a
result were multiple. To focus upon the entire program from
a macroscopic point of attack would be a prodigious and over-

whelming endeavor and impractical to the basic problem. But
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to view one aspect of the program from a microscoplc perspec-
tive would be germane to the essential problem -- that of in-
creasing the number of highly qualified professional adult
educators and leaders. The controlling factors of this study
will be limited to those individuals who were given grants
for the purpose of advanced study on degree programs and/or
those individuals who had earned doctoral degrees but were in
need of further academic study or field training. This elim-
inates those recipients who were given grants for the promo-
tion of lay leaders in adult education. It also eliminates
those adult education leaders with less than a doctoral de-
gree who were not on a special or degree program of academic
study. It also reduces the scope of the Fund for Adult Edu-
cation program to the general fellowship program and excludes
the activities and grants provided in the area of the Mass
Media fellowship program.

One final consideration must be directed tc the academic
training received by the recipients. Since no one institu-
tion or institutions had a monopoly on the training programs
offered to the recipients, it is impossible, except in the
most general sense, to appralse the nature and depth of the
educational experiences provided by any one educational in-
stitution. What is of direct importance is the judgment of
the reciplent iIn terms of the adequacy of his preparation to
be an effective adult education leader by both direct and in-

direct means of self-appraisal.
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Basic Questions for this Study:

The following questions will define the sphere of this
study. It is through the analysis of the data as it reveals
the pertinent answers to these questions that any final eval-
uation or interpretation of the Fund for Adult Education Fel-
lowship Program can be made. With this perspective in mind
the following questions are presented:

I. What are the characteristics of the selected recip-
lents of the Fund for Adult Education grants and
what were thelr subsequent relationships to the
problem of providing the leadership necessary for
the adult education movement?

II. What is the relatlionship between the intended pur-
poses of the Fellowship program sponsored by the
Fund for Adult Education and the actual outcomes
realized by the selected individuals who received
the grants?

III. How Wwell were the selected recipients academically
prepared to fulfill the roles of leadership needed
to promote the objectives of the liberal adult ed-
ucation movement?

It is through the resolution of these questions that a

final appralsal will be made assessing the contributions made

by the Fund for Adult Education Fellowship Program.
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Assumptions:

I.

II.

III.

Iv.

That a reasonably accurate appraisal of the Fellowship
Program of the Fund for Adult Education can be gleaned
from a follow-up questionnalre of the selected recipi-
ents from 1952 to 1961.

That adult educational leadership can be adequately de-
fined and measured by the occupational status, by the
professional roles and by the contributions of the se-

lected reciplents.

That the selected recipients could provide pertinent
data through the process of self-analysis and self-
appraisal.

That the questionnaire used in this study as a data col-
lection instrument has been so devised and implemented
as to secure an adequate sample necessary to test the
essential questions of this study.

That the items on the questionnaire will be understood
and interpreted similarly by the selected recipients

participating in this study.

Delimitations:

Il

IT.

That this study will be confined to those selected re-
cipients of the Fund for Adult grants in the general
fellowship program from 1952-1961.

That the selected recipients will be restricted to those
Individuals who were on degree programs or those individ-

uals who had earned doctoral degrees but who were in need
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of further academic study or field training.

III. That pertinent relationships and interpretations will
be discerned only as they are significant in relation
to the stated purposes cf this study.

Definition of Terms:

FUND -- The organization called the Fund for Adult Education.

FUND FOR ADULT EDUCATION -- The organization which was char-
tered in 1952 with its established Board of Directors
and statement of purposes.

GRANTS -- Sums of money dispersed to selected individuals.

RECIPIENTS -- Those individuals who received the grants as
awarded by the Fund for Adult Education, 1952-1961.

LEADERSHIP ROLE -- A role whereby an individual comes into
contact with one or more individuals, either by direct
or indirect means and can stimulate, motivate, educats,
and/or direct them to a more constructive course of ac-
tion than 1f the assocliation or interaction had not ex-
isted.

LIBERAL ADULT EDUCATION -- A process of education concerned
with the total development of the individual needed to
become a more useful member of his democratic society.
It does not seek to educate a single aspect of man's
needs but is committed to the educational experiences
necessary to the manifestation of the whole man.

GENERAL ADULT EDUCATION -- The definition applied to liberal
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adult education shall extend to general adult education.
The two terms shall have the same meaning and be used
interchangeably throughout this paper.

Significance of the Study:

The significance of this study seems manifold. With the
apparent increase in adult population accompanied by an evo-
lution of a more heterogensous, complicated and technically
oriented soclial order; the pressures, needs and problems con-
fronting our adult citizens are going to continue to increase
in scope, dimension and intensity. It seems that the cata-
lyst in the resolution of this dilemma finds its core in the
continual adult educational process. If the depth and qual-
ity and number of adult education experiences are going to
expand and increase iIn an organized and purposeful manner,
it seems that such a realization is directly dependent upon
an adequate number of highly trained adult education leaders.

Perhaps this study can indicate how a Fohndation through
its active support promoted this end. If the Fund for Adult
Education grant program succeeded in the achievement of its
stated purposes, then it made a major contribution toward
the preparation and promotion of adult education leadership.

The characteristics of the selected recipients can give
some assistance to the resolution of the overall problem. It
may also help form an image of the potential or actual adult

educator and help identify the characteristics of individuals
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who could profit from advanced training in adult education.
These data may reveal a composite picture of the available
leadership for the next decade of those individuals who re-
ceived grants from the Fund for Adult Education. It is with
this goal In mind that the accumulation of data pertaining
to the characteristics of the selected recipients seems im-
mediatse.

Another factor which merits our attentlion deals with
the preparatory experiences vital to the training of adult
education leaders. Mere numbers are not enough. Quantity
without quality foreshadows a declining of the adult educa-
tion movement. Therefore an estimate of the background of
the recipientts formal training in liberal adult education
has, at least, two positive levels of contribution. Thesse
data may assist in 1dentifying areas where inadequate prep-
aration resulted and may help reshape the basic curricular
experiences needed by our adult educators. In essence, the
data collected in this study could assist in shaping the na-
ture of the academic training needed by our adult educators
now and in the future.

Finally, this study could be of value in the promotion
of further grants by foundations to individuals interested
in preparing for the role of adult educator. If the data
collected indicate a reflection of positive growth in increas-
Ing the number of adult education leaders through its grant

program then it seems worthy that such an endeavor should be



- 16 -

continued. Adult education leaders are not manufactured for
eternal use. The flow of avallable leadership is in direct
proportion to the numbers of adults being prepared for this
venture on a continuous basis -- a need which by nature must
continue to increase in quality and quantity or adult educa-
tion willl suffer the pangs of despalr and be a mere appendage
to the total educational process. The heart of the adult ed-
ucation movement 1s rooted in the availability of professional
leadership. This appears to be an inescapable fact. Harry A.

and Bonaro W. Overstreet perceived this same problem and

echoed thelr sentiments.8
But nothing -- organism or institu-
tion -- can stay just as it is and con-

tinue living. To survive, the adult ed-
ucation movement has to grow. It has to
grow in size, influencing more and more
people, reaching into more and more com-
munities. It has to grow in 1ts range
of activities, touching the lives and
hopes of people at more and more points.
It is not going to grow, or survive, un-
less it can equip itself with more lead-
ers, and more effective leaders, than
can be expected to come its way by happy
accident. If we are to put next things
next, we must turn our concentrated at-
tention now to problems of leader train-
ing.

8. Overstreet, Harry A. and Bonaro W., op. cit., p. 25.



CHAPTER II

REVIEW OF THE LITERATURE

The purpose of this chapter is to present the litera-
ture related to the specific aspects characteristic of this
study. The intent is to provide a body of essential infor-
mation which may serve as a frame of reference needed to
formulate and understand the presentation, analysis, and in-
terpretation of the data contained in this study. The term
"related" has been interpreted by the author in a very strict
and narrow sense. Therefore, those bodies of information
which are incidental and indirectly related to this study
have been omitted. The collection and presentation of the
related literature 1s divided into five segments.

The five major subdivisions of this chapter are: (1)

a candid review of the lnadequacy of trained leadership in

adult education; (2) a brief historical review of the Fund

for Adult Education; (3) an overview of the adult education
fellowship program of the Fund for Adult Education; (L) an

evaluation of the Fellowship Program of the Fund for Adult

Education; and (5) the inadequacy of university and college
training programs in adult education.

Lack of Adequate Leadership in Adult Education:

The initiatlion, organization, and development of the ba-

sic institutions of our society have been dependent upon a

- 17 -
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vigorous core ot inspired leaders. The successful evolution
of these institutions is affected not only by the leadership
avalilable at one period of time, but by the continuous sup-
ply of leadership needed to perpetuats the goals of any or-
ganization. Although many variables may be cited as probable
causal factors which have affected the success or failure of
our soclal institutions, the inescapable relationship of ad-
equate leadership to the outcomes of any movement cannot be
denied. Historians have assessed George Washington, Thomas
Jefferson, Andrew Jackson, Abraham Lincoln, Theodore Roosevelt,
Woodrow Wilson, and Franklin D. Roosevelt as our seven great-
est political leaders. If a cursory purusal of the industrial
development in the United States were made, the names of
Dupont, Carnegie, Rockfeller, Fisher, and Ford would be read-
ily discerned. The history of the labor movement in America
would quickly reflect the magnitude of the leadership of such
men as Samusl Gompers, John L. Lewis, and Walter Reuther..

And iIn the history of our educational development the signif-
icant contributions of Thomas Jefferson, Benjamin Franklin,
Thomas Mann, Charles Eliot and James B. Conant can be per-
celved. The origin of an institution may begin with the
vision of a charasmatic figure and be nurtured by the polit-
ical, social, and econcmic forces operating at that time but
the perpetuation of any institutlion over a prolonged period of
time 1s dependent upon an adequate and continuous supply of

trained leaders.
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Paul Essert reflects upon this point of view when he
said, "On the other hand, there probably has never been a
period when the world was more anxious to find creative lead-

ership for its fnstitutions."’

The need for leadership was
also echoed by Florence M. Hornback when she wrote:
Intelligent and conscientious lead-
ership is our greatest need today as al-
ways. The success of any group under-
taking depends upon the quality and
sincerity of its leaders -- those persomns
who are filled by force of ideas, charac-
ter, will power, or special ability to
arouss, direct, and guide theilr fellows .10
The infant of our educational family, adult educationm,
is in need of this kind of leadership. The type of leader-
ship needed to integrate the maze of adult educational ac-
tivities in an orderly purposive design; the type of leader-
ship needed to promote the dynamic nature of the adult
education movement to the point that the shackles of finan-
cial limitations are removed; tne type of leadership which
inspires community participation, so that each individual
contributes to hls society by actively accepting his respon-
sibllities of citizenship; and the type of leadership which
will provide a program of adult education geared to the total

development of the Individual with an emphasis upon process

and product.

9. Essert, Paul L. Leadership of Adult Education, New
York: Prentice-Hall, Inc., 1951, p. 6.

10. Hornback, Florence M. Leadership Manual for Adult
Study Groups, Patterson: St. Anthony Gulld Press, 193[.
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The general need for adult leadership is identified from
a variety of perspectives. Paul Sheats, Clarence D. Jayne,
and Ralph B. Spence wrotse:

A serious block to the rapid growth
and development of adult education in the
United States today is that presented by
the lack of adequately trained people and
the absence of professional standards to
gulde their professional behavior. Ex-
cept for isolated instances, little has
been done thus far iT providing effective
leadership training. 1

Leland P. Bradford described his point of view by writing:

The many problems facing adult edu-
cation are further complicated by lack of
leadership. Because of increasing demands
there is a dearth of trained and exper-
ienced leadership in adult education. To
date adult educators have had to develop
thru experience with a minimum of oppor-
tunity for training.l@

Gordon J. Aldridge cites the increased need of trained
personnel to deal with the expanding numbers of older adults
by writing:

With adult education accepting the
appropriateness of its increasing re-
sponsibility concerning problems and op-
portunities in aging, the role in the
training of workers to develop and carry
out educational programs for older work-
ers becomes of first importance. The
shortage of trained persons to work with
older adults in all fields is steadily

11. Sheats, Paul; Jayne, Clarence D. and Spence, Ralph
B. Adult Education, New York: Dryden Press, 1953, p. L486.

12. pradford, Leland P. "Report of the Division of
Adult Education Services of the National Education Associa-
tion," Adult Education Bulletin, August 1947, 11:168-9,




- 21 -

increasing as more services are devel-
oped for growing numbers of older adults.
Efforts to meet this expanding need have
been made by some universities and other
agencies, but generally on a sporadic,
and expedient basis.13

J. R. Kidd emphasizes the problem by indicating that many
adult education activities are in the hands of people
trained in other specialized areas.

Adult education, than has become an
extensive activity, and it seems that we
are just at the beginning. A great many
people are engaged full time in work di-
rectly related to the learning of adults,
-- for example, teachers in night school,
librarians, managers, foreman, coaches,
counselors, agricultural extension agents,
trade union educational officers, program
directors in social agencies. These prac-
titioners have been trained usually in
some field other than that of adult edu-
cation, but they are expected to display
superior competence iE many skills and
fields of knowledge.l

The lack of adequate leadership in adult education was
observed by officials of the Fund for Adult Education. Charles
H. Percy, Chairman of the board, the Fund for Adult Education,
reflected upon the problem by writing, "One severe problem

was the shortage of well educated, imaginative and skillful

13. Aldridge, Gordon J. Education for Later Maturity,
New York: Whiteside, Inc., and William Morrow and Co. Inc.,
1955, p. 301.

14. Kidd, J. R. How Adults Learn, New York: Associa-
tion Press, 1959, p. 10.
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liberal adult educators. The work did not attract really
capable sducators, neither teachers nor administrators."1>
C. Scott Fletcher, President, The Fund for Adult Education,

wrote iIn the preface of Able People Well Prepared:

Individuals strongly committed to
the 1dea and able to advance the prac-
tice of continuing liberal education
are always in short supply. They were
especially scarce in 1951 when the Fund
was established. Moreover, it was then
clear, that as liberal adult education
activities increased and as educational
television came into being, their num-
bers would be even less adequate to meet
the need unless thers wgs a vigorous ef-
fort to increase them.l

Ronald Shilen, executive secretary of the Fund for Adult Ed-
ucation wrote:

- A critical scarc¢ity of well pre-
pared people in liberal adult education
was evident in 1951. Many of the prac-
titioners in the field lacked the equip-
ment that professional training helps
provide. Few of the entrants came with
significant knowledge about the fiseld
or with solid grounding in the goals,
techniques, and methods of this branch
of education.

Fund-commissioned surveys of var-
lous segments of adult education in the
United States were bringing forth addi-
tional evidence of a scarcity of able

15. The Fund for Adult Education, A Ten Year Report,
1951-1961, New York: Fund for Adult Educatlon, 1962, p. L.

16. Shilen, Ronald. Able People Well Prepared, New
York: The Fund for Adult Educatlion, preface.
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leaders at all levels -- administrators
and trainers, teachers and discussion
leaders. The Fund's activities, then
beginning to burgeon, and plans in the
making underscored and added to the need
for more and better-equipped educators.l?

The problem of inadequate numbers of trained adult leaders
could not be evaded. One of the purposes of the Fund for
Adult Education was to bridge this gap.

Brief History of The Fund for Adult Educatlon:

Shortly after World War II the Ford Foundation was en-
gaged in a process of redefining and reshaping its activities.
A study committee was appointed in 1948 with the expressed
purpose of recommending policies, programs, and practices
which should direct the actions of the Ford Foundation. In
1949 this study committee defined and outlined the following
five specific areas worthy of serious attention and support:
(1) to contribute to the establishment of peace; (2) to streng-
then democracy; (3) to strengthen the economy; (L) to streng-
then, improve and expand education, and (5) to increase knowl-
edge of individual bshavior and human relations. These recom-
mendations were submitted to and adopted by the Ford Founda-

tion in 1951.18

17« 1bid, p. 1

18. The Fund for Adult Education. A Ten Year Report,
Op.cit., PP. 8-100
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In 1951 the Ford Foundation established two independent
organizations to advance its committment as defined in area
Four: to strengthen, improve, and expand education. Thse
Fund for the advancement of education was established with
its primary concern centered in formal educational activities
"from elementary grades through college levels." The Fund
for Adult Education was established with its primary concern
centered in those educational activities "which begins when
formal schooling is finished.™ To be engaged on all levels
of adult education was beyond the scope of the Fund. The es-
sential concern of the Fund was directed to those activities
which would promote and extend the objectives of a liberal
adult education. The emphasis was directed to the continuous
education of adults in preparing them to accept those respon-
sibilities of citizenship emerging in a free and democratic
society.19

Sheats, Jayne, and Spence further clarify the Fund'!s po-
sition concerning the nature of a liberal education:

In the Fund's definition "education"
stands in contrast to training on the one
hand and indoctrination on the other. It
is concerned with the development of the
whole person, not merely specialized func-
tions. It 1s concerned with developing
the ability to think independently and
well, not with the passive acceptance of
ready made, prescribed opinions. Teach-
ing how to think, not what to think, is
the aim. It is a life long process with
education only the initial phase.

The liberal characteristic of educa-
tion the Fund considers to adhere in

19. Sheats, Paul; Jayne, Clarence D. and Spence, Ralp’
op.cit., p. 267.
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processes and product rather than in con-
tent or material. The process is free
thought and communication; the product is
the mature and responsible citizen in a
free soclety. The Fund recognizes that
achieving education of a liberal charac-
ter depends mainly upon the skill and
imagination of the educator,

Education of a liberal character is
no longer class education. Formerly 1its
objective was to prepare the few for both
the rights and duties of freedom -- free-
dom from the necessities of labor and for
lelsure; freedom for the privileges and
obligations of rule. In the United
States today almost no one is free from
labor, but almost everyone has increas-
ing opportunities for leisure. Almost
all adult citizens share the responsibil-
ities of rule. Liberal education, tnere-
fore, should now apply_to the many and
not merely to the few.

Further attention 1is directed by the authors to the re-

lationship of liberal adult education to the preservation of

our free society.

From the fact that the Fund operates
within, and in the service of, "a free so-
clety" stem additional determining factors,
The free society of the United States in
the mid-Twentieth century is based on the
assumption that the fullest development of
the Individual is the end in view and that
the same individual is the means for its
preservation. It is necessarily a self-
examining and self-improving society. With
universal suffrage the political base of
the soclety, an enlightened adult citizenry
is a fundamental requirement. . .

Given the ccntempory fact of world-
wide interdependence, any educational pro-
gram looking to mature and responsible

20.

Ibidl, p. 268.
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citizenship must recognize that the cit-
izens of the United States face the dan-
ger of war and loss of freedom. If these
perils are to be averted, the American
people must act with knowledge, courage,
and wisdom in a host of complex siltuations.
Therefore, it is to education in world af-
fairs, political affairs and economic af-
fairs that the Fund directs its primary
effort. At the same time there 1s recog-
nition that these affairs must be under-
stcod broadly, in relation one to another
and in the perspective of time. Accord-
ingly, it is assumed that genuilnely lib-
eral thought and action in these spheres
require a continuing attention to the
heritage of humane insight and wisdom
embraced within the humanities. In short,
what 1s incontestably urgent must never
blot out what 1is permanently important.21

C. Scott Fletcher, President of the Fund for Adult Edu-

cation, describes both the purpose and the methods emplcyed

by the Fund for Adult Education.

The purpose of the Fund for Adult
Education during its ten years of exis-
tence from 1951-1961, was to support
tprograms of liberal adult education
which. . .contribute to the development
of mature, wise, and responsible citi-
zens who can participate intelligently
in a free society.! The key to better,
more varied and more extensive programs
consists of people -- able, well-pre-
pared and strongly committed -- tc plan,
create, promote, administer and provide
educational oppcrtunities for adults to
continue their liberal education:

through such methods as study,
study and discussion, lectures and dis-
cussions, broadcasts, telecasts and
films, institutes, ccnferences, and
workshops;

21.

Ibid., pp. 268-9.
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through such institutional chan-
nels as universities and colleges, pub-
lic libraries, agricultural organiza-
ticns, labor unions, business corpora-
tions, a wide range of voluntary organ-
izations, and the media of mass commun-
ication.22
The means taken by the Fund to achieve its purpose were
both extensive and varied. The unmistakeable need of provid-
ing an adequate supply of trained liberal adult leaders could
not be denied. This need had to be fulfilled if the greater
purpcses of the Fund were to be realized. As a result a pro-
gram of schclarships and fellowships were established and
evolved throughcut the 1life of the Fund. The remainder of
this review of the Fund for Adult Education shall be limited
to the general fellowship program 1951-1961. The general
program was primarily involved in the preparation of lay and

professional liberal adult education leadership.

Fellowship Program, 1951-1961:

Ronald Shilen, executive secretary of the Fund, wrote a
ccmprehensive analysis of both the adult education and mass
medla fellowship programs. Mr. Shilen had at his disposal
the files of the Fund which ccontained many documents, letters,
and memoranda which which complemented his actual experiences
with the Fund in providing him with essential insights to de-

scribe this adventure. A sumhéry of those detaills which

ez. Shilen, Ronald. op.cit., preface.
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reflect upon the purposes, objectives, and character of the
adult education fellowships shall be of primary importance.
Early Years (1951-1953)

A great deal of preliminary investigation, contemplation,
and analysis was necessary before the actual grant program
could be initiated. Mr. Shilen refers to specific recommenda-
tions made to the Fund by two authorities in adult education.
In August of 1951 Paul Sheats who was Director of Extension of
the University of California at Los Angeles "proposed that ten
fellowships of $2,500 each, renewable for one year be offered
'to permit graduate study at an Institution of recognized
standing offering work toward a graduate degree with a major
in adult education."@3 Mr. Sheats further recommended a state-
ment of objectives for the general grant program:

. «to encourage more institutions to of-
fer this kind of training, to dignify and
add prestige to the offering where it al-
ready exists, to provide needed financial
help to qualified candidates, and to give
national focus to the need for more pro-
fessionatly trained persons in adult edu-
cation.?
Mr. Cyril O. Houle who was Dean of University College at the

University of Chicago wrote a series of statements in Septem-

ber of 1951. Excerpts from this letter are presented as fol-

lows:

23« 1bid., p. 2.
2h.  1p14., p. 2.
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The Fund should select an initial
group of universities and make up its
policy committee from representatives
of those institutions, of the Adult Ed-
ucation Association, and of the National
University Extension Asscclation.

It should be contemplated from the
beginning that the number of institu-
tions will be expanded as we find addi-
tional universities which are doing
high-level graduate work in training
adult educators,

The Fund should ask the Committes
to establish the policies governing
award of the grants. These policies
should. . .include a clear statement
of the prerequisites which would be ex-
pected before other institutions are ad-
mitted into the scheme. . .

Each person who receives a grant
should decide which institution he wishes
to attend. . .

My general conception of a scholar-
ship hclder is of a relatively young per-
son, usually without extensive experience
in adult education, who wishes to work
for a Master's degree in the field. When-
ever possible, he should have some clear
idea of how he hopes to wcrk into the
fleld.

My general conception of a fellow-
ship holder is of a person somewhat older,
perhaps In his middle thirties, who holds
a position in adult education from which
he can take leave of absence in order to
do advanced study, probably toward a doc-
torate. . .

The scholarships and fellowships
should be designed to produce administra-
tors of adult egucation rather than teach-
ers of adults.?

25.

Ibido, ppo 2-30
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In Cctober 1951 the staff of the Fund made its initial
proposal to the Board of Directors. It was proposed that
$10,000 be allocated for fifteen scholarships of $2,500 or
less to qualified applicants interested in making adult edu-
cation their career choice, and fifteen fellowships of $,000
or less to qualified applicants who had already embarked upon
a career in adult education. The Board approved and appointed
a Scholarship Committee from its own members to assist in plan-
ning the formulation of the policles and procedures necessary
to award the grants.

After three months of consultation between the Fund's
staff and the Board!s Scholarship Committee with prominent
adult education leaders, specific recommendations were pre-
sented to the Fund in January, 1952. They adopted a resolu-
tion which read:

The Board of Directors of the Fund
hereby approves the recommendation of
the Scholarship Committee and authorizes
it to appoint a Development Committee for
Internships, Scholarships, and Fellowships
representing 8 or 9 organizations in the
field of adult education, the functions
of which committee will be: (1) to plan
and supervise several studies needed in
the field; (2) to select up to 15 persons
to receive internships for the first year
with grants up to $5,000 for each recipi-
ent; %3) to cooperate with the interns
and with the organizations where the in-
ternships would be served in planning the
Individual programs of training; and (L)
to make recommendations concerning the
final structure of the Internship-Schol-
arship program.

26.  Ibid., p. 3.
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In March, 1952 invitations were extended to those indi-
vicuals who were to become the members of the Development
Committee. It was thelr responsibility to grant the initial
internship awards, plan for a permanent committee, and gain
experience in order to recommend a permanent program. The
Development Committee utilized the next five months to have
both 1ts second meeting and subseguent sub-committee meetings.
During this time the Development Committee proceeded to ap-
praise forty-nine applicants for the grants. Thirty-six ap-
plicants were chosen by the sub-committee of which two with-
drew prior to the beginning of the grant.

The "internship grants," as all were
then called ranged from $500 to $3500, ex-
cept for five lesser sums granted to per-
sons engaged in a two-week group labora-
tory experience. The majority of the
awards were for full-time study-observa-
tion-visitation programs of from three
months to five months duration. Others
were for part-time study-work programs
for periods up to twelve months.

The 34 interns ranged in age from
23 to 61l; 25 were men and 9 were women.
Twelve were in volunteer adult educator
capacities; for instance, the president
of a state League of Women Voters. The
remaining 22 were in career positions
in adult education, ten as administra-
tors and %welve as teachers and practi-
tioners.?

The Development Committee then made recommendations to

the Fund for Adult Education. Part I served as an introduction

2T+ 1pi4., p. 10.
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on the initial phase of the grant program. Part III recom-
mended a plan of operation for 1953-1954. The Committee pro-
posed the formation of a permanent National Selection Commit-
tee. This group was not to exceed twelve members; it was to
be represented by both professional adult educators and by
individuals who had contact with on-going adult education ac-
tivities. The 1953-1954 year was to be the first year of a
proposed three-year program with membership rotated in the
National Selection Committee. Also included were the means
of communicating with the grantees, their advisors, and their
superiors in terms of a continual process of evaluation. And
finally the Development Committee recommended a budget of
$,00,000 for grants in 1953-1954 and $100,000 for operational
expenses.

Part II of the Develcpment Committee!s recommendation
for the proposed three year training program included a com-
prehensive statement of the theoretical framework necessary
to define the scope, philosophy, purpose, and objectives of
the program. These statements were reinterpreted and were
Instrumental in the formulation of future policies and prac-
tices of the Fellowship Program.

Every citizen of our free society
has. . .both the right and the respon-
sibility continually to improve himself
as a person and as a citizen. Educa-
tion, like government, is both an ex-
pression of regard for individual worth
and a means for realizing it. Many fac-
tors today make the past and present

levels of performance of the American
people inadequate to the need. Both as
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Individuals and as a people they must
drastically imprcve their understand-
ing and express this improvement in
wiser and more responsible action.
This is the Committeet!s concept of the
kind of adult education for which this
program of grants for training is de-
signed.

For want of better terms, we call
this liberal or general education. It
1s education for the rights and respon-
sibilities of freedom, personal and so-
cial. It 1is concerned with the contin-
uing development of each individual and
the encouragement of his participation,
through the use of his unique capacities,
in the creation of an increasingly demo-
cratic society. It is aimed at as many
pecple as possible, ideally everybody. . .

Leadership training in adult educa-
tion has suffered from two unwarranted
assumptions. One 1s that no training is
necessary. Many who see clearly the need
for systematic training of management in
Industry do not appreciate a similar need
in adult education. The second assump-
tion 1is that training for formal educa-
tion can be directly applied to adult ed-
ucation.

In the development of a program for
training in adult education three levels
of tasks should be distinguished. O©On
the basic level is the adult learner,
whose task is to improve himself. On the
second level is the adult leader, whose
task is to diagnose the learnert's needs
and to discover, adapt, design, invent
and enrich situations in which the adult
learner may learn. On the third level is
the educator of the adult leader, whose
task is to facilitate the adult leader's
dlagnosis of needs and his creation and
use of learning situations.

The recommended program is aimed
primarily at the third level -- that
of the educator of leaders -- and sec-
ondarily at the second level -- that of
the leader. It 1s recognized, of course,
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that skill in creating learning situa-
tions must precede the skill training

of others, that the leader of today is
the educator of tomorrow and that most
educators of leaders are themselves
leaders part of the time. But to mul-
tiply its results the program of grants
should stress the educator of the leader.

The educators and the leaders are
both professional and lay. Whether they
are professional or lay, the job in
adult education lies in making learners
out of non-learners, leaders out of learn-
ers, and educators out of leadsers.

The first objective of this plan is
to provide training opportunities both
pre-service and in-service, for adult ed-
ucators, both professional and lay.

The second objective is to encourage
hospitality to improvement in the prac-
tice of adult education, both formal and
informal.

The third objesctive 1s to improve
the quality of training for adult educa-
tion, both formal and informal.

These three are all of a piece, of
course. Well trained, flexible persons
in key posts of practice and training
will be hospitable to further improve-
ments. A field hospitable to improve-
ment will result in better trained per-
sons and better training. And good
tralning will take into account the
problem of introducing improvements in
practice. But the point is that all
three factors and their relationships
must be kept constantly in mind. . .

The subject matter of the training
programs. . .can be elther the elements
of general education or the elements of
specialized education so that the educa-
tor can learn how to introduce general
significancs.

The techniques of training should
be those which are common to all adult



- 35 -

education and not those peculiar to a par-
ticular audience or content, except when
it is necessary for an educator to learn a
specialized technique 1in ordeg to intro-
duce a general significance.?2

The contributions of the Developmental Committee's pro-
posal were significant factors in the general program of
grants from 1953 to 1956.

Middle Years, 1953-1956

In January, 1953 the Board of the Fund for Adult Educa-
tion approved the recommendations of the Developmental Com-
mittee. A committee from the Board was selected to work with
the staff in approving the National Committee for the program.
The National Committee was charged with the responsibility of
outlining a sugzested program. The committee of the Board
was to review and appraise it and then make specific recom-
mendations to the entire Board. An appropriation of $500,000
was made by the Board "for the Internship-Scholarship-Fellow-
ship Program of the Fund for the development of general lead-
ership in adult education."29

The new National Committee was established in April of
1953. In May, 1953 the National Committee prescribed the
policies and procedures to initiate the activities of the
program. Public announcements were dispersed throughout the

country announcing the details of the grants in June of 1953.

28.  1p14., pp. 12-13.

29. 1Ibid., p. 2l.
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Deadlines for applicatiocn wers established and the formation
of various sub-committees appointed to execute the various
functions of reviewing the applications and allocating the
funds. In February, 195} the National Committee reported to
the Fund through a series of recommendations., It approved a
total of 120 grants: sixty study awards, thirty-three fellow-
ships, and twenty-seven scholarsnips. The report also con-
tained the following data:

A total of $341,425 is committed in
grants for the 120 recipients. The small-
est award is for $395, the largest for
$6,900, with $2,845 as an average. . .

The time span for grants ranges from
forty days to one year, full time. Thirty-
two awards are for part-time study and vis-
itations, Wide latitude in the time ar-
rangements enables persons who could not
absent themselves from their posts for
several consecutive months to take grants.
They will participate in study and train-
ing and visitation for shorter periods,
with intervals on their jobs,

Grants were made to eighty-five men
and thirty-five women. The age range of
the grantees is from 2 to 57 years.
The formal educational attalnments range
from high school graduation through doc-
toral degrees. . .30
A part of the National Committee!s report contained recom-
mendations concerning future grant programs. It recommended
to continue the policies and procedures utilized in the selsc-

tion of the recipients in 1954, increase the amount of funds

30.  1pid., p. 23.
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for the second year of the grants, include more cilvic lead-
ers interested in adult education and reduce the number of
institutional representatives on the selection committes,
improve means of dispersing information and improve means of
evaluation of the grant program by the National Committese,
and suggested changes in lengtn of meeting time, regional or-
ganization, and time intervals between the various steps in-
volved iIn announcing the opportunities of the grant program
and tne actual beginning of grant work.

A series of recommendations proposed by the National
Committee were presented by the staff to the Board of the
Fund for Adult Education. It contained the time intervals
from the initial announcement of the application dates to
the last day to be used in completing the study. This infor-
mation was directed for the grant program of 1955-1956. The
financial appropriations requested to effect the 1955-1956
grant program was $450,000. Although the Fund's Board ap-
proved in general with the recommendations, final approval
could not be asserted until further financial appropriations
were forthcoming from the Ford Foundation to support this
program, The Ford Foundation, however, elected to withhold
further appropriations until an analysis of a long-term Fund
program could be considered.

Slnce time limitations prevented the practicality of a
publicly announced grant program for 1955-1956, the Fund sug-
gested and approved in October of 1954 an alternate program
with $150,000 made avallable for Leadership Training Awards
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in adult education. Only four individuals received these
"special™ grants. The characteristics and direction of the
alternate plan are clarified by the following excerpts:

It was the Fund!s intent to help
provide liberal adult education with
more and better-trained leaders. This
intent must now take into account cer-
tain changes in the amount of and the
conditions governing resources avail-
able for the purpose. Whereas the pro-
gram designed in 1952-53 and adminis-
tered in 1953-54, dealt with liberal
adult education broadly, including but
not limiting itself to Fund-sponsored
activities, the new grants must be
sharply focused on the activities spon-
sored by the Fund. . .

Fund officers and staff, and, to
an extent, the principals, in its
grantee organizations and operations,
as well as outstanding persons in
adult education who are sympathetic
to the Fund!s endeavors, should be on
the lookout to bring to the grant of-
fice's attention the most promising
persons for grant consideration.

« « .the relatively few grants
(are) to be given only to individuals
of unquestionable superiority where
the gamble 1s minimal and where a gen-
uinely custom-built training design
will quite clearly upgrade the partic-
ipant to the point at which he or she
can take on greater responsibility in
liberal adult education. . .

The tralning experiences received
by the recipients of the grants must
be individually designed to the needs
of the recipients and to the work in
Fund-sponsored activities which is an-
ticipated.

The primary objective of advancing
a small number of persons so that they
are unliquely prepared for responsible
positions in liberal adult education
leaves little in the way of resources
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its effects and limitations.

Fund's Board in October of 1955,
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for such objectives as "encouraging hos-
pitality to improvement in the practice
of adult education," and in "improving
the quality of training for adult educa-
tion."

Therefore no consideration should
be given to any projects save those in-
volving a special individual in a chosen
internship or study situation. No ef-
forts should be made to distribute
grantees so as to involve more institu-
tions or to "balance" grants across var-
ious segments of the field. Most, per-
haps all, of the recipients will be pre-
pared for career work in liberal adult
education; and most, perhaps all, of the
training situations will be of the na-
ture of lnternship, rather than of a
purely academic nature. . .

. « .the staff should be limited to
an Executive Secretary with a secretary
reporting to the Director of this Fund
operation. . .

All senior staff members of the
Fund will be drawn upon in the nomina-
tion of candidates, in the consideration
of training situations and in maintain-
ing liaison with the_recipients and the
training situation.31

After nearly a year of operation under the conditions

outcomes of the closed "speclal grant" program and discerned

the presentation of a point of view on the agenda of the

of view iIn contained in the following statements:

Ibid., pp. 24-5.

the staff of the Fund re-assessed the

Subsequent discussions led to

The essence of this point
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Experience during the past year sug-
gests the need for a further modification
in procedure. A publlc announcement 1is
necessary to discover a larger number of
persons and opportunities of the kind and
quality desired. A selection committes
1s necessary both to give the Fund the ad-
vantage of the wisdom and experience of
Important persons in the field, and to
share with these persons the understand-
Ing and development of philosophy which
take place as a result of considering
candidates. Moreover, giving all inter-
ested persons an opportunity to apply for
the awards, and calling upon outstanding
figures to make the selections, streng-
then the relationships of the Fund with
the field and help the adult education
movement toward maturity.

What is sought for now is a combin-
ation of the advantages of (1) choosing
from a wide fleld of persons and job op-
portunities and of (2) the sharper focus
on liberal adult education and matching
individuals and jobs.

« « «the following measures are pro-
posed: (1) a public announcement specif-
ically defining the purposes, nature, and
criteria of the program; (2) a prelimin-
ary weeding-out of inappropriate candi-
dates by the staff of the Fund on the
basis of application blanks, letters, and
interviews; and (3) the appointment by the
Fund of a committee to make the selections.

For the recipients to begin their
study and training for the year 1956-57,
selection must be made by spring, and the
announcement of the program should there-
fore be made as soon as possible.32
The Fund's Board approved the recommendations in October,
1955 for the return to a publically anncunced grant program.

An appropriation of $150,000 was made available for the grant

32. 1Ibid., pp. 25-6.
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program of 1956-57. After the screen procedures were com-
pleted, the National Selection Committee decided in February,
1956 that forty-two fellowships be granted.

Final Years, 1957-1961

During the remainder of the Fund's existence a stabiliz-
Ing effect of procedure and policies was evident. The Fund
maintained a publicly announced open grant program. Concur-
rent Fellowship Programs, the general and mass media, wers
allocated an annual appropriation of $250,000 -- $210,000 was
divided equally between the General and Mass Media Fellowships.
The National Selection Committee maintained the responsibility
of selecting individuals for the grants; the screening of ap-
plications, however, was conducted by Fund staff members.

The "special grant" system used in 1955 was maintained
In concurrance with the publicly announced grant program.
The Fund still possessed the opportunity to choose individ-
uals for grants. During the four years 1956-1959, $,0,000
was allotted annually by the Directors for "special grants."
These monies were directed to several individuals as Fund Fel-
lowships; $15,000 was delegated annually to the Canadian
Adult Education Association for sub-grants in Canada; and
$26,000 was allocated to the Center for the Study of Liberal
Education for Adults to provide internships for selected in-
dividuals from university extension divisions and evening col-
leges.

The patterns of procedure were uniform during the grant

programs of 1957-58, 1958-59, 1959-60, and 1960-61., The
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operating procedures involving the initial announcements, the
applications, the filing of applications, screening, inter-
viewing, and final selection became routinized for both the
general and mass media fellowship program. Each year approx-
imately $105,000 was designated as available grant money in
each of the four years and between seventeen and twenty-two
grants were awarded.

The objectives, purposes, and goals of the Fellowship
Program of the Fund for Adult Education were clear. The lead-
ershlip training awards were deemed essential as a means of in-
creasing the number of trained, qualified individuals needed
to perpetuate the objectives of the liberal adult education
movement. From 1951 to 1961 a total 292 grants were awarded
to individuals to enhance this goal. The impact of these
awards in relation to thelr stated objectives becomes the
next step in our inquiry.

Evaluation of the Fellowship Programs:

A review of the literature relating to the Fellowship
Program of the Fund for Adult Education revealed a dearth of
evaluative studies. The scarcity of evaluative assessments
was not limited to the Fellowsnlp Program itself; the avail-
able literature describing and evaluating any aspect of the
Fund's activities 1s extremely rare. The majority of the
literature is published by the Fund itself or by 1its former
staff members: annual report, ten year report, and special
report. Evaluations of the Fund!s activities and the Fellow-

ship Programs were conducted as an on-going process by the
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Fund itself. It is assumed thnat thése data are on file in
the permanent records of the Fund. Therefore the appraisals
of the Fellowship Program contained in this paper will be
limited primarily to candid judgments of representatives of
the Fund.

Charles H. Percy, Chairman of the Board, The Fund for
Adult Education, described the limited availability of skill-
ful imaginative adult educators prior to the organization of
the Fund for Adult Education. In reviewing the contributions
of the Fund to resolve this inadequacy he said, "Now again
through timely and determined efforts of the Fund, there is
a large and rapidly growing supply of excellent personnel
who will inevitably earn for adult education its rightful
place in the American educational scheme."33

C. Scott Fletcher, President, The Fund for Adult Educa-
tion, appraised the contributions of the Fellowship Program
to the lilberal adult education movement.

As president of the Fund, I have
been in a position to make my own eval-
uation, and simply stated, it is that
these awards have done much to advance
the 1dea and practice of continuing
liberal education in the United States;
and, furthermore, to advance the con-
cept and reality of continuing liberal
education as a field of educaticn and

participation worthy of the best tal-
ents and the best preparation.3

33+ The Fund for Adult Education, A Ten Year Report.
op.cit., p. L.

34. Shilen, Ronald. op.cit., preface.
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Rcnald Shilen, Executive Secretary of the Fellowship
Program from 1951-1959 and its director in 1960, comments
upon the difficulty inherent in evaluating fellowship pro-
grams, the contributions of the Fellowship Program, and the
need for continuing a grant program to individuals.

Fellowship programs are notoriously
hard tc evaluate, because essentially
they are gambles on, and investments in,
people, and the human equation is the
most complex of all. The Fund made such
evaluations as it could in order to
achieve a constantly finer focus in areas
that do not permit neat boundaries be-
cause they deal with the breadth, vari-
ety, complexity and dynamism of the livses
of self-governing adults.

By all the measurable criteria, thne
Fellowship programs were and continue to
be effective -- such criteria as advance-
ment in recognition and responsibilities;
the Jjudgments of employers, supervisors,
and the recipients themselves; and achieve-
ments in publications, programming and
other activities.

But the Fund 1s convinced that the
Fellowships programs have made and will
make a contribution to wider, deeper and
better opportunities for the American
people to continue their liberal educa-
tion.

Whatever contributions the programs
make are due in large part to those many
persons who, in many roles, helped in
their conception, development and execu-
tion. Whatever appreciaticn the Fellows
may feel 1s owed, not to the Fund, but to
the idea and the cause the Fellowship prc-
grams were Set to advance -- continuing
liberal education.

As events make us more grim, the ten-
dency for institutions and agencies, pub-
lic and private, 1s to deal increasingly
with plans, projects and programs. The
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danger 1s that individuals will be 1g-
ncred. Yet plans, projects and programs
depend on able people well prepared. And
the whole strength of a free socisty is
the quality of the individuals it permits
and encourages. Relatively small sums of
mcney to the right persons for the right
things at the right times can make much
more difference than larger, more ambil-
tious enterp<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>