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ABSTRACT

A STUDY OF THE UNDERGRADUATE ACADEMIC ADVISING PROGRAM
AT UMM AL-QURA UNIVERSITY, SAUDI ARABIA, AS
PERCEIVED BY STUDENTS AND FACULTY ADVISERS

By

Sultan Said Magsood

This study was designed to investigate the undergraduate aca-
demic advising program at Umm Al-Qura University. Two major objectives
of the investigation were (1) to determine the academic advising needs
of undergraduate students as perceived by faculty advisers of under-
graduates and the undergraduate students themselves and (2) to deter-
mine the factors or problems that faculty advisers and students
perceived as precluding both groups from performing and benefiting
adequately from the academic advising program at Umm Al-Qura Univer-
sity.

The sample comprised 883 male undergraduate students and 110
faculty advisers. Two questionnaires, one for faculty advisers and one
for students, were used to collect demographic data, perceptions of
students and faculty advisers of the students' academic advising needs,
and perceptions of faculty advisers and students of the factors or
problems that preclude them from performing and benefiting from the

academic advising program at Umm Al--Qura University. Statistical
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Sultan Said Magsood
techniques used for data analysis were frequency distributions, means,
standard deviations, rank ordering, t-test, MANOVA, and ANOVA.

This research revealed that faculty advisers and students per-
ceived the 16 academic advising functions presented in their question-
nafres as functions that should be fu'lf.ﬂ'led. Both groups considered
advising functions related to academic and administrative concerns more
important than functions related to personal and vocational/career
concerns in terms of the extent they should be fulfilled. Moreover,
faculty advisers and students revealed some degree of need for all 16
advising functions.

This research also revealed that faculty advisers consfdered 41
out of 45 factors that 1imit their efforts in performing their work as
academic advisers as influential. On the students' side, 37 out of 46
functions that prevent or discourage students from benefiting from the
academic advising program avaflable to them were considered
influential. Demographic variables i1dentified in the study, except for
student's college affiliation, student's adviser's nationality, and
student's years in college, did not significantly differentiate stu-
dents' and faculty advisers' perceptions of the factors presented in
Part Three of their questionnaires. Based on the study findings,
recommendations were made to help improve the academic advising program

at Umm Al-Qura University.
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In the name.of Allah,
the most merciful and the most beneficient

Praigse be to God, the Cherisher and Sustainer of the
worlds, Most Gracious, Most Merciful, who says in the
Holy Qur'an, "Proclaim! (or Read!) In the name of the
Lord and Cherisher who created, Created man, out of
a (mere) clot of congealed blood, Proclaim! And thy
Lord is Most Bountiful, He who taught (the use of)
the pen,--Taught man that which he knew not." And
peace be upon his prophet and messenger Mohammad

who said, "For him who adopts a path seeking knowl-
edge, Allah eases the way to Paradise and angels
gpread their wings for a seeker of knowledge, being
pleased with his occupation, and all that are in the
heavens and the earth, including the fish in the
water, ask for forgiveness for a learmed one. A
learned one 18 superior to a worshipper as the moon
18 superior to all the planets. The divines are
heirs of the Prophets and the Prophets do not leave
an inheritance of dirhems and dinars but only of
knowledge. He who acquires knowledge acquires a

vast portion (Abu Daud and Tirmidht)."
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CHAPTER 1

THE EDUCATIONAL PROBLEM

Saudi Arabia needs trained Saudi Arabians to satisfy a large
demand for advanced technicians in all fields. One of the most ambi-
tious efforts being undertaken by the Saudi Arabian government is to
train indigenous manpower. In this regard, Nabti (1980) wrote:

Attempts have been made to develop Saudi manpower to cope with the
country's growth targets and to replace the foreign workers with
nationals. In order to reach this goal the government embarked on
a massive crash expansion program of the school system. (p. 33)

In article 229 of the Educational Policy of the Kingdom of
Saudi Arabia (1978), it 1s stated that:

Manpower {is considered by the State as the springboard of the
utilization of all 1ts other resources. The State considers the
development of this power, through education and cultivation, the
basis for general development. (p. 4)

Exposure to more opportunities of higher education {s an impor-
tant strategy the Saudi government has employed to achieve development
of well-qualified manpower in the country. Accordingly, the institu-
tions of higher education have been undergoing massive and unprece-
dented expansion in student population and educational facilities.
Backer (1982) noted that the government of Saudi Arabia increased 1its
spending for higher education from 1.982 bi11ion dollars to 5.539

b1111on dollars between the years 1976 and 1980.
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Resulting from ongoing needs for well-trained manpower as well
as the need to train the Saudi population to provide that manpower
itself, institutions of higher education were almost entirely dependent
on foreign technicians. Some foreign technicians were contracted to
provide training in Saudi Arabfa. Saudi Arabfan students also traveled
to other countries to pursue opportunities in higher education.

A11 Saudi institutions of higher education were modeled after
foreign institutions or greatly influenced by the experiences of the
Saudis who had returned with advanced degrees from other countries such
as the United States. This influence was most apparent in the areas of
organizational development, admissions policies and procedures, facili-
ties, instructional methods, textbooks, methods of registration, and
curriculum.

Foreign influence came from two sources during two different
periods.

Between 1950 and 1970 Saudi institutfions of higher education
were influenced by Egyptian educators who brought to Saudi Arabia that
which they had learned at British and French institutions of higher
education. Educators from other Arab countries were also {nfluential
(Faheem, 1982).

The second period extended from 1970 to the present. During
that period most Saudi {institutions of higher education shifted from
the British and French educational influences to U.S. influences--the
credit-hour system predominated. Al{ (1979) noted:

The University of Petroleum was the first Saudi unfversity to
implement the American semester credit hour system. In 1973 King
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Saud (Riyadh) University started to implement the concept in the
College of Education on an experimental basis. King Abdul Aziz
University implemented the new system in 1975 after it was approved
by the supreme Council of the University. (p. 277)

With the exception of the University of Petroleum and Minerals
in Dhahran, which effectively applied the credit-hour system due to
assistance provided by American experts who implemented the system, the
application and implementation of the Western credit-hour system was
accoﬁpan1ed by many difficulties. Jan (198) stated:

Although the semester credit-hour system has provided new routes to
improving the University in Saudi Arabia, there is still a need for
comprehensive studies to be conducted to find out why such a system
1s st111 facing many difficulties tn implementation and practice.
(p. 74)

One of the most serious difficulties facing the Saudi Universi-
ties during the process of implementing the semester credit-hour system
i1s establishing an academic advising program. At the present time,
academic advising is not being provided effectively, as expressed by
some of the university constfituents. Many reasons have been identified
that explain this situation.

1. The semester credit-hour system in Saudi Universities is
relatively new. Academic advising is an essential component in the
credit-hour system. Consequently, its functioning within the system of
higher education is characterized by 1inexperience.

2. Decision makers perceive facilities, registration, admis-
sfions, curricula, and 11braries as higher priorities than academic
advising. Therefore, 11ttle attention has been paid to that function.

3. Even though many faculty members are Arabs from other

countries, they were trained to implement the British system. Their
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exposure to the semester credit-hour system is minimal which prevents
them from utilizing 1t in Saudi Arabia.

The experience of one university exemplifies the problems aca-
demic advising faces in Saudi Arabia. Constituents at Umm Al-Qura
University expressed their dissatisfaction with the academic advising
program in the following way.

An article in Sadda Al-Jamia, the university newspaper, reported
the suspension of some students from the university due to their unac-
ceptably low grade point averages. The Dean of Registration and Admis-
sion attributed their low grade point averages to shortcomings in the
academic advising programs in some departments.

The Director of the Registration Office blamed students' low
achievement on many factors, one of which was the 1nadequacy of the
academic advising program. He perceived it as inadequate because of
(a) increased enrollments and subsequent increased faculty advisement
loads, and (b) lTack of experience of faculty members as academfic advis-
ers.

The Director of the Office of Academic Advising indicated that
the students! suspensions were due to lack of cooperation between

faculty advisers and students 1n the academic advising process.

Statement of the Problem
Given the above, 1t 1s apparent that the academic advising
program at Umm Al-Qura University experiences many problems and

improvement is sorely needed. A logical place to begin improving the
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system is indicated by recognizing the fact that an academic adv1§ement
program exists primarily to serve the academic needs of the univer-
sity's students. As Burke (198l) noted,
tinkering with aln] [advising] system which does not reflect par-
ticipant needs will do 11ttle to resolve the fundamental problem.
e+« An effective advising program 1s one that reflects the needs
and expectations of participants in the process. (p. 3)
Advisement-related needs of faculty and advisees must be deter-
mined at Umm Al1-Qura University. Factors that prevent students and
1imit faculty advisers from benefiting from the academic advisement
process must also be investigated. Once information is collected
regarding perceived needs of both groups and the factors 1imiting their
fulfiliment, a more effective faculty advising system can be designed.
The study upon which this research report is based attempted to

generate information that would assist decision makers solve the above-

described problem.

Purpose of the Study

There were three purposes for conducting the study; (a) to
investigate the perceptions of faculty members and undergraduate stu-
dents at Umm Al-Qura University regarding students' academic advising
needs; (b) to determine the major factors or problems that prevent or
1imit the fulfiliment of academic advising as perceived by undergradu-
ate students and faculty members; and (c) to contribute to higher
quality undergraduate academic advising at Umm Al-Qura University.

The study was guided by seven research questions:

Research Question l: What are the academic advising needs of
undergraduate students as perceived by faculty advisors?



Research Question 2: What are the academic advising needs of

undergraduate students as perceived by the students themselves?

Research Question 3: What do faculty members perceive as factors or ~
problems that 1imit their performance as academic advisers?

Research Question 4: What do the students perceive as factors or
problems which prevent or discourage them from fulfilling their
academic advising needs?

Research Question 5: Do faculty members' demographic variables
(age, nationality, academic rank, years of advising experience,
number of advisees, highest degree held, and college affiliation)
affect their perceptions of the factors or problems that 1imit
their performance as academic advisers?

Research Question 6: Do students' demographic variables (age,
years in college, college of enroliment, students' nationality,
advisors' nationality, and student enroliment status) affect their
perceptions of the factors or problems that prevent or discourage
them from fulfilling their academic advising needs?

Research Question 7: Do faculty and students differ in their per-
ceptions of the following aspects of academic advisement: (a) the
possible outcomes expected from the academic advisement process,
(b) the accepted definition of the program and related {nformation
needs, (c) the commitment of university authorities to academic
advising, (d) the establfshment of a complementary or centralized
advisory bureau, (e) the advisement responsibilities assigned to
faculty members, (f) the academic advising program's purposes and
procedures, and (g) the evaluation of faculty advisers.

Limitations of the Study

Only male undergraduate students and male faculty members who
advise undergraduate students at Umm Al-Qura University were selected
as subjects for the study. In addition, recommendatfions and findings
generated by the study's data are exclusive to Umm Al-Qura University.
General izations to other universities in Saudi Arabia may not be

appropriate.



Aca
tio
stu!
prc
phi:
and

heecs of
" fmpor|
deterl i1

otiectyy




Importance of the Study
In A Guide to the Resources for Student Counseling and Advising
of the University of Michigan 1t was stated:

Academic advising s, for an educational {institution, the founda-
tion of 1ts counseling structure. Such advising must help the
students to resolve questions arising 1n the selection of specific
programs and courses, in the development in the indfviduai of a
philosophy of education, and in academic performance, both before
and after a student experfiences difficulty. (p. 24)

Burke (1982) concluded 1n his study of the academic advising
needs of students at Florida State University: "Academic advisement is
an important part of university 11fe because it aids the students in
determining and sustaining their course of study as well as career
objectives" (p. 24).

Emphasizing the 1mportance of this research is the fact that
the academic advising program in Saudi universities, 1n relatfon to
students' needs, has never been systematically {nvestigated by
researchers. Despite 1ts relevance to effectively carrying out a
credit-hour system (that is aiready in place), 1t appears that 11ittle
attention has been paid to academic advisement. Academic advisement is
an important i1ssue to be studied due to other, more "nstitutional® or
"organizational" reasons.

Most 1nstitutfons of higher education in Saudi Arabia use the
credit-hour system. However, all K-12 schools (with the exception of a
small number of high schools) have the traaftional system. Confusion

arises as graduates of these schools attempt to enter {institutions of

higher education where trained academic advisers should be present (but
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are not) to appropriately credit incoming students for courses taken at
these institutions of higher education.

According to Al-Malleess (1980), Saudi Arabia has two different
types of high schools: (a) the "comprehensive™ school 1n which students
don't specialize in one area but can choose a variety of subjects after
tenth grade, and (b) the "traditional™ school in which students are
tracked 1nto either The Arts or Science concentration after tenth
grade. These differences create difficulties for students who need the
important skills of trained academic advisers to help them adjust to
the new environment and the requirements of the university.

Raising the issue ot academic advising will bring 1t to the
attention of faculty members who, to a large extent, are not familiar
with the credit-hour system or the responsibilities of the academic
advising program, yet, in some cases, are required to perform the
duties of the academic adviser.

Information generatea by the study will also benefit university
administrators who lack knowledge about the role and specific functions
of an effective academic advising program.

After the recent academic suspension of many students from Umm
Al1-Qura University for maintaining an unacceptably low grade point
average (Sada Al-Jamfa, p. 4, 1st ed.; Jumada Al-Ala, 1405), students
protested citing the absence ot a clear and effective academic advising
program as the reason for their poor performance. The students

declared that they had not received any help from the university 1in
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understanding their responsibilities, how and why they should _choose
certain courses, and how to succeed at the university.
The importance ot the study 1s underscored by the above-ment{oned

events.

Definition of Terms
Academic advising--Duties performed by faculty members to

assist students with making decisions regarding their personal, educa-
tional, and vocational needs (Hardee, 1970).

Needs--"Refers to discrepancies between the extent to which
advising functions should be fulfilled and the extent to which advising
functions are befng fulfilled as percefved by students and faculty"
(Burke, 1981, p. 9).

Perceived--"To have taken hold of, felt, comprehended, grasped
mentally, recognized, observed, or become aware of primarily through
the senses of sight and hearing™ (Smith, 1974, p.9 ).

Faculty advisers--Al1 faculty members to whom the<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>