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ABSTRACT

A STUDY OF CONTINUING EDUCATION PROGRAMS FOR

THE MINISTRY IN THE THEOLOGICAL SEMINARIES OF

THE UNITED PRESBYTERIAN CHURCH IN THE U.S.A.

by E. Arthur McAsh

Problem

The purpose of this investigation was to study the

programs of continuing education for the ministry--the

content, methods, and procedures—-conducted by the the-

ological seminaries of the United Presbyterian Church in

the U.S.A° More Specifically it was intended to:

1) Review professional literature pertaining to

continuing education as a means of establishing basic

functional principles applicable to programs of contin-

uing education for the ministry.

2) Survey chief administrators of continuing edu—

cation programs to determine the nature and extent of

continuing education activities for the ministry in their

institutions.

3) Analyze the existing programs of continuing edu-

cation in these institutions with reference to established

principles.

4) Recommend, on the basis of the study, basic prin—

ciples_and procedures of continuing education programs



E. Arthur McAsh

for the ministry.

Procedures
 

The investigation involved a survey. Eight theo—

logical schools, comprising the total number of seminaries

of the United Presbyterian Church in the U.S.A., were

used as the study population. Questionnaires were sent

to the chief administrators of continuing education in

each of these theological schools. The author visited

each campus for a period of one or two days, in order

to complete the questionnaire and to interview the dir-

ector of continuing education. A tape recorder was used

to record the interviews. Descriptive statistics were

used in presenting the survey data.

Conclusions
 

Within the limitations of the study, the review of

the literature and the data collected appear to warrant

the following conclusions:

1. Certain general principles apply to the organi—

zation and functioning of any continuing education pro—

gram for the ministry.

2. The chief administrators of continuing education

in the seminaries studied are seriously attempting to meet

the post-graduate educational needs of ministers through
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increasing emphasis upon continuing education programs,

and they evidence concern for qualitative and quantitative

improvements in their offerings.

3. While seminaries have accepted the continuing

education of ministers as one of their responsibilities,

it has been assigned a peripheral position in educational

planning by administrations and faculties.

4. Both credit and non-credit programs belong among

the total offerings of continuing education by the sem-

inaries of the denomination.

5. Off-campus as well as on-campus offerings are

necessary to meet the continuing education needs of the

large body of parish ministers throughout the nation.

6. The continuing education programs of Presbyterian

seminaries usually have appeal for ministers of other

denominations and are amenable to c00perative arrangements

inter-denominationally.

7. The seminaries are not involving laymen to any

appreciable extent in their continuing education programs

and thus may forfeit important learning experiences which

clergymen receive through interaction with laymen in an

educational environment.

8. Each seminary has certain unique emphases in con-

tinuing education which distinguish its programs from

other schools, heightening the possibilities for produc-

tive cooperative efforts among the seminaries.
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9. The over-all goals of continuing education in

the seminaries are not officially and clearly stated,

depriving programs of adequate direction and purpose.

10. Whatever objectives have been formulated for

individual programs are not clearly stated in terms of

behavioral changes to be achieved, lessening the possi-

bility of programs being sharply focused in aim and in

meeting the needs of the participants.

ll. Seminary administrators have not given guidance

and counseling a clearly defined, and therefore adequate

place, within continuing education for the ministry.

Consequently uncertainty exists with respect to its pur-

pose, function, and implementation.

12. Continuing education for the ministry operates

equally well from a separate building called a Center for

Continuing Education or from an area arranged for adult

education in existing structures.

13. Adequate seminary records of student character-

istics are not at present taken, depriving administrators

of an adequate basis for planning curricula.

l4. Evaluative procedures in non—credit programs

have generally been confined to informal opinion polls

of participants at the end of the activities; and there

have been few attempts to evaluate, by means of well-

designed instruments and research studies, the effective-

ness of continuing education practices and techniques.
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15. Evaluative procedures have suffered for lack

of clearly defined goals and program objectives stated

in terms of behavioral changes to be achieved.

16. Seminaries have begun to cooperate with educa-

tional institutions and agencies in their local areas,

but there is room for further effort in this direction.

17. The seminaries of the denomination have cooperated

very little among themselves in planning programs of

continuing education and in sharing resources for con-

ducting programs.

18. The strong desire of each Presbyterian seminary

to fashion its own unique emphasis in continuing educa-

tion for the ministry can hinder concrete efforts to coor-

dinate programs toward united denominational purposes.

19. Little conscious effort has been made to pre-

pare the pre-degree, regular student for lifelong learn-

ing through continuing education following graduation and

ordination. Consequently the continuing education pro-

grams of the seminaries suffer the lack of an important

link with the regular B.D. curricula.

20. The seminaries must invest increasing effort

and expend more of their financial and academic resources

in order to meet ministers' needs for continuing education.
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Chapter I

INTRODUCTION

In a rapidly changing culture, systematic, life-time

learning becomes important for everyone, and especially

important for persons involved in leadership in our soci-

ety. "Adults who bear responsibilities of the society

in which they dwell must be repeatedly reequipped to meet

these reSponsibilities."l

Among those who need to be "reequipped“ are ministers.

For the changing culture is not only increasing demands

upon the ministry but it is also imposing different demands

upon it. Professor Huston Smith, Speaking at a recent

consultation on continuing education for the ministry,

stated that "We live in a time when the future merges into

the present and past more quickly than before." He empha—

sized that ministers must be helped to understand new

developments in order to respond to them more adequately.2

In the last few years Christian denominations have

 

lWilbur C. Hallenbeck, "The Role of Adult Education

in Society," in Gale Jensen, A. A. Liveright, and Wilbur

Hallenbeck, editors, Adult Education, (Adult Education

Association, 1964), p. 5.

2Huston Smith, "Education in our Changing World,"

Consultation on Continuing Education for the Ministry,

(Andover Newton Theological School, June 15-18, 1964),

p. 63.



become increasingly concerned about their responsibility

for the life—time learning of their ministers. The bur—

geoning growth of continuing education programs in the

professions and in business has in some cases provided a

model to the church. Because of their educational resources

the seminaries have a prime reSponsibility for continuing

education for the ministry. And while colleges and univer-

sities provide opportunities for intellectual growth for

the minister, the seminaries are the chief theological

agencies of the church.

Recently many seminaries have taken systematic steps

to provide a wide variety of planned programs of contin-

uing education for the ministry. In some cases full-time

directors are employed to lead these programs. Administra-

tors of theological education express the belief that in

future years this function of the seminary will increasingly

engage the energies of theological schools.

A better understanding of the characteristics and

quality of programs presently being offered by these

schools will assist those who are to chart future develop-

ments and directions for continuing education offered by

the seminaries. This study is a critical examination of

programs of continuing education for the ministry in the:

seminaries of one denomination.



Statement of the Problem
 

The purpose of this investigation is to study the

programs of continuing education for the ministry -— the

content, methods, and procedures -- conducted by the

theological seminaries of the United Presbyterian Church

in the U.S.A. More Specifically, it is the intent of the

study to:

1. Survey the chief administrators of continuing

education programs to determine the nature and extent

of continuing education activities for the ministry in

each of these institutions.

2. Review relevant literature pertaining to contin—

uing education as a means of establishing basic functional

principles of programs for continuing education for the

ministry.

3. Analyze the existing programs of continuing edu-

cation in these institutions with reference to established

principles.

4. Recommend, on the basis of the study, basic prin-

ciples and procedures upon which continuing education

programs for the ministry may function.

Assumptions of the Study
 

This study is predicated upon the following assump-

tions:



1. The United Presbyterian Church recognizes that

its ministers have need for continuing education if they

are to improve the quality of their ministry.

2. Continuing education programs have been designed

to provide growth experiences and are perceived to be

a necessary requisite to continuing competence in the

ministry.

3. As continuing education for the ministry evolves

and fills an increasingly important role in the total

educational program of the denomination, it will take

on new dimensions.

4. The programs conducted by the denominational

institutions involved in this study provide increasingly

important direction for continuing education of the min-

istry within the denomination.

5. The basic principles applicable to the general

field of adult education apply also to continuing educa-

tion for the ministry.

Need for the Study
 

The field of adult education is expanding rapidly

throughout the nation and leaders are understandably con-

cerned with the nature of the programs of adult education.

Eugene Johnson, Executive Director of the Adult Education

Association of the U.S.A., considers the most important



task of the Association:

...to take cognizance of the developments

that have been taking place in continuing

education -- particularly the explosion of

participation in adult education —— in the

past decade or two, and to surround these

developments with a conceptual framework

that will make it possible for the field

of adult education to discover important

things. 3

Concern is often expressed about goals and objectives

in adult education programs.

The marginality of adult education in the

established institutional structure of our

society has been ascribed in part to its

'aimlessness' and to its policy of drift

and absence of goal-directedness. 4

Another writer states the problem in this way:

Educational objectives, when stated, are

expressed in such general terms as to be

meaningless or at least beyond the reach

of scientific evaluation and measurement.5

Another problem facing general adult education is

coordination of planning and effort. Jensen points out

that:

 

3Eugene Johnson, "The Role of Continuing Education

as I See It," Consultation on Continuing Education for

the Ministry (Andover Newton Theological School, June
 

15-18, 1964). p. 63.

4Gale Jensen, "Adult Education," in Gale Jensen,

A. A. Liveright, and Wilbur Hallenbeck, editors, Adult

Education (Adult Education Association, 1964), p. vi.
 

5Edward R. Miller, "Adult Education in Religious

Institutions," in Malcolm S. Knowles, editor, Handbook

of Adult Education in the United States, (Chicago: Adult

Education Association of the U.S.A., 1960), p. 554.

 



Little or no machinery exists for joint

planning among institutions engaged in

helping adults learn. The result is that

there is inefficiency, inadequacy, and

duplication of effort. 6

Speaking at the first national conference on adult

education in New York City in November, 1965, Dr. Paul A.

Miller, President of West Virginia University, said that,

nationally, "Adult education is a kind of inverted ice-

berg; that is, without a more suitable arrangement of its

parts, its equilibrium is in doubt."7

What has been said about the problems of adult educa—

tion generally is also true of continuing education for

the ministry. The United Presbyterian Church in the U.S.A°

has expressed its concern as to the nature, aims and objec—

tives, and coordination of programs for continuing education

of the ministry.

In 1959 the Council on Theological Education of the

church wrote:

There are many activities in the church,

and the seminaries c00perate in most of

them, designed to provide ministers with

Opportunities for continuing in-service

education. However, they are spotty and

not well-coordinated and leave much to be

desired as to range and content.- Attention

 

6Jensen, loc. cit.

7New York Times, November 19, 1965, p. 37.



should be given to the development of a

more adequate program. 8

The General Council of the United Presbyterian Church,

in 1960, initiated a series of four consultations through

the Board of Christian Education relative to continuing

education for the ministry as Sponsored by organizations

and institutions throughout the denomination. The con-

sultations were representative "of all those agencies and

institutions in the life of the church which were concerned

with the continuing education of pastors."9 The consulta—

tions agreed that:

The issues and problems of continuing edu-

cation for ministers are not matters of

peripheral concern to the church...they

are concerned both with the message and

with the very identity of the church. 10

Apprehension was expressed about the lack of direction

and coordination of programs for continuing education

sponsored by various agencies and institutions throughout

the national church.

 

8Council on Theological Education, The United Pres—

byterian Church in the U.S.A., The United Presbyterian

Enterprise of Theological Education, (Philadelphia: The

Council on Theological Education, 1959), p. 82.

9Board of Christian Education, The United Presby- ,

terian Church in the U.S.A., Report of the Consultation

on Continuing Education to the General Council, (Phila—

delphia: Board of Christian Education, 1965), p. 3.

10Ibid., p. 5.



These problems are of course faced not only by the

Presbyterians but by other denominations and by other

professional groups. While there exists a wide litera-

ture dealing with adult education generally, little study

directs itself to the specific field of continuing educa-

tion for ministers. Consultations on the subject have

been held by several groups in the past few years and

reports of these meetings have been mimeographed or printed.

In June, 1964, a consultation on continuing education for

the ministry was held at Andover Newton Theological School.

Fifty—three church leaders and educators from across the

nation took part in this meeting. A similar consultation

convened at the University of Chicago in June, 1965. The

Disciples held a consultation for the same purpose in

February, 1965. There has been a resurgence of continuing

education programs for town and country pastors on land-

grant campuses in recent years. This interest has been

seen both as an interdenominational and an inter-faith

effort in cooperation with extension services of various

universities.

In addressing itself to the specific area of continuing

education for the ministry, the need of this study appears

to be evident.

Limitations and Scope of the Study

This study is a survey of programs of continuing



education for the ministry in eight seminaries of the

United Presbyterian Church in the U.S.A. The study is

confined to programs of continuing education which have

an on-going character and which were offered within the

1964-65, 1965-66 academic years.

The survey is confined to the chief administrators

of continuing education for the ministry in each of the

eight Presbyterian seminaries. This involved a visit

to each of the seminaries and an interview with the chief

administrator of continuing education at the institution.

The chief administrators cooperating in this study

are assumed to be knowledgeable in the field of contin—

uing education for the ministry and interested in the

improvement of the programs of their institutions.

The data for the study were gathered by use of a

questionnaire and personal interview. The limitations

of these methods of data collecting are recognized as

an inherent part of the study. No attempt is made to

evaluate qualitatively the programs of continuing educa-

tion in these institutions.

Definition of Terms
 

A critical appraisal of the literature relative to

continuing education reveals that the terms "adult education“
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and "continuing education" are used interchangeably.

This practice will be followed in this investigation.

To avoid semantic confusion, the following terms

are defined and applied in this study:

The ministry: Persons who have graduated from a
 

seminary and who are ordained to the ministry of the

church.

Continuing education for the ministry: Organized
 

learning experiences Specifically designed for persons

in the ministry and contributing to their life-time

learning.

Programs: The total activities which are the re3pon-
 

Sibility of a seminary in instituting learning experiences

and in carrying them to completion (e.g., administration,

faculty, finance, curriculum).

Chief administrator of continuing education: The

person who bears primary responsibility for the direction

of continuing education for the ministry within a seminary.

Goals for Continuinngducation: The broad compre—
 

hensive purposes of the continuing education enterprise.

Objectives of Continuing Education Programs: The

definite, restricted ends to be achieved in a continuing

education program.

Reporting the Study

The remainder of the study is organized and reported
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as follows:

Chapter II outlines the methodology and procedures

of the study.

Chapter III presents a review of the literature in

the field of adult education which is pertinent to any

continuing education program and a review of Specific

studies dealing with continuing education for the minis-

try and a few comparable professions.

Chapter IV presents criteria whereby we may assess

existing programs of continuing education for the minis-

try in seminaries.

Chapter V reports a description of the findings from

the questionnaire and personal visits to the seminaries.

Chapter VI contains the summary of the findings, the

conclusions, and the recommendations of the study.



Chapter II

PROCEDURE AND METHODOLOGY

Introduction

Chapter I indicates that this investigation is a

normative study employing survey and analytical procedures.

It is descriptive in nature in that its purpose is to

identify the underlying principles of continuing educa-

tion programs for the ministry in selected seminaries, to

determine present practices, and to arrive at some con-

clusions on the direction which such programs should take

in their development.

Best describes this kind of research:

In solving a problem or charting a course

of action several sorts of information

are needed. These data may be gathered

through the processes of the descriptive

method.

The first type of information is based

on present conditions. What are they

now? From what point do we start? These

data may be gathered by a systematic

description and analysis of all the impor—

tant aspects of the present situation.

The second type of information involves

what we may want. In what direction may

we go? What conditions are desirable or

are considered to represent best practice?

This classification of objectives or goals

may come from a study of conditions exist-

ing elsewhere or what experts consider to

-12-
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be adequate or desirable.1

Adult education is a developing field in education.

Especially is this true in the area of continuing educa-

tion for the ministry in the seminaries of all denomina-

tions. The major problem confronting those involved in

such programs is to determine the important ingredients

and directions of the programs. This type of study is

helpful in this problem.

Good and Scates say:

General description is characteristic of

the early stages of work in an area when

significant factors have not been isola-

ted, and where perhaps one would not have

the means of measuring them if they were

identified. It is, therefore, a method

of exploration; but, in addition, general

description plays its part in all research

reports, and there are still areas in which

it is better fitted to the purpose than

would be quantitative data. 2

In this investigation, the experiences and opinions

of those who have worked in the development of the theory

and practice of continuing education are used as basic

data.

Best points out:

This analysis may involve finding out

about the experience of others who have

 

1John W. Best, Research in Education (Englewood

Cliffs, New Jersey: Prentice-Hall, 1959), p. 104.

2Carter V. Good and Douglas E. Scates, Methods of

Research, (New Yerk: Appleton-Century-Crofts, 1954),

p. 275.
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been involved in Similar situations. It

may involve the Opinions of experts, who

presumably know best how to reach the

goals. 3

The validity of an assessment of continuing education

programs in selected seminaries is dependent upon the data

collection instrument and procedures, and upon interpreta—

tion of findings. This chapter presents a detailed dis-

cussion of the construction of the survey instrument and

collection of the information.

Development of theguestionnaire

To acquire the information needed to assess the con—

tinuing education programs adequately, a survey instrument

was necessary. A review of the literature indicated that

an acceptable instrument was not available. The inves-

tigator, therefore, sought to develop a data-collecting

device appropriate for the purposes of the study. A ques-

tionnaire appeared to be the most suitable instrument for

the phase of the study designed to provide data concerning

the institutions. The nature of the information desired

was determined and the items on the questionnaire initially

selected after a review of the literature and discussion

with several ordained ministers and professors of theologi-

cal education and adult education. After this determination

 

3Best, 10c. cit.
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items designed to elicit this information were developed

into a questionnaire. The first draft of the question-

naire was then completed and submitted to the investiga-

tor's advisor, several colleagues, and professional

associates for evaluation, criticism, and suggestion.

Upon refinement of the initial draft, a pilot study was

conducted by submitting the questionnaire to two chief

administrators of continuing education for the ministry

(Appendix A). The pilot study participants were asked

to offer comments and suggestions for further revision

of the questionnaire in addition to completing the items

of the instrument. Both participants in the pilot study

presented helpful suggestions for its improvement. The

time necessary to complete the instrument varied widely

in accordance with the difficulty of access to the data

for completing the questionnaire. After the pilot study

was completed, the instrument was refined to its present

form (Appendix B) and submitted for final approval.

The ngulation Studied

No sampling procedures were necessary to determine

the p0pulation of the study because this was predetermined

by the inclusion of all the seminaries of the United I

Presbyterian Church in the U.S.A. These numbered eight

and are geographically situated across the northern part
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of the United States from New York State to California.

The chief administrators of continuing education, by vir-

tue of their employment in these institutions, are assumed

to have professional interest in the development of pro-

grams of continuing education for the ministry.

The seminaries comprising the population for the

study are listed in Appendix C.

Administration of the Questionnaire

The chief administrator of continuing education is

normally designated as the seminary's representative. A

cover letter (Appendix D), individually typed and per-

sonally addressed to each institutional representative,

was mailed along with the questionnaire to the chief

administrator of continuing education in March, 1966.

Re5ponse to the mailing was complete with the eight ad-

dressees completing the questionnaire. Consequently all

the questionnaires are included in the data analysis.

Seminary Visitations

A second phase of the study consists of a detailed

description of the continuing education program in the

eight seminaries. Comprehensive descriptions of selected
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continuing education programs are considered desirable in

that they can serve as models or examples of continuing

education for other institutions. Also, it is recognized

that a questionnaire survey will reveal a quantitative

assessment of specific continuing education practices.

An intensive depth analysis of a total program more clearly

delineates the inter-relatedness, unique functioning, and

relative importance of the various activities constitu-

ting the continuing education program. To present a more

complete picture of the programs for continuing education

in these schools, a personal campus visit was necessary.

The purpose of the visits was to gain detailed informa-

tion on the questionnaire items.

Arrangements for a personal interview with the chief

administrator and in some cases with other members of the

staff of the eight institutions were made by mail and

telephone. At this time the purpose of the visitation

was clearly Specified.

In order that each interviewee reSpond to basically

the same questions, an interview guide was structured

which followed the outline of the questionnaire. The

following items constituted the interview guide:

1. The Goals of Continuing Education

a. What are the general goals?

b. How were these goals develOped?
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c. Chief administrator's views on the

goals of the institution.

The Programs offered by the Institution

in the 1964—65, 1965—66 academic years.

a. The content of the programs

b. The learning experiences of the

programs

c. The objectives of each program offered

Administration

a. The administration within the organi-

zational framework of the institution

b. The Director of continuing education,

his relationship to others in the

institution and his responsibilities

c. Others in leadership in continuing

education

Finances

a. The proportion of the total instruc-

tional budget allocated for continuing

education

b. The methods of financing the programs

Faculty

a. The relationship of the seminary

faculty and faculty from outside the

institution to the instructional

reSponsibilities.

b. Provision for a counselor whose Spe-

cific duty is to counsel students in

continuing education.

Facilities

a. Provisions for housing the programs

b. Library facilities available

c. Instructional locations
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7. Students

a. Prerequisites for enrollment in con-

tinuing education

b. The characteristics of the students

who attend in terms of their age,

religion, academic background, etc.

8. Curriculum

a. Methods of curriculum construction

b. Instructional methods, techniques and

devices

c. Evaluation methods

9. COOperative Relationships

a. Cooperation exercised with other edu-

cational institutions in continuing

education programs

10. New Directions

a. What plans the director has for future

program development

Although the researcher attempted to maintain the

basic structure of the interview, the individuality of

each program necessarily modified in some measure the

pattern of the interview. Tape recordings were taken during

the interview, and published materials that would assist

the writer in a fuller understanding of the programs were

requested and received.

Presenting the Data

An examination of the questionnaire responses indi-

cated that the data could be tabulated by hand and no
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attempt was made to employ statistical procedures. For

facility in observing trends and comparative findings

some of the responses are arranged in tables. .Data derived

from interviews are included with the questionnaire responses

in the description of the several variables. A descriptive

report of the continuing education activities in the eight

seminaries visited is presented.



Chapter III

REVIEW OF THE LITERATURE

This chapter first focuses attention upon selected

published material illustrating current theoretical and

practical aspects of adult or continuing education which

would be pertinent to any continuing education program.

Secondly, the chapter includes a review of specific studies

dealing with continuing education for the ministry and

a few other comparable professions.

General Principles and Practices

in Continuing Education

For purposes of clarity the general literature is

discussed under the same headings used in the questionnaire.

Goals of Continuing Education

Over-all aims provide the general directions for

programs sponsored by an institution. Several studies

emphasize that continuing education Should be comprehen-

sive. The medical profession, for example, stresses a

nationwide effort to encompass every doctor in programs

for life-time learning. "All physicians should have an

equal opportunity to continue their medical education,

-21-
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in order that all physicians may be lifelong students."l

Likewise the legal profession looks forward to the time

when its continuing education offers "all lawyers through-

out the country . . . the broad range of post-admission

legal education"2 that should be required of the pro-

fession. Discussing the general aims of professional edu-

cation, McGlothlin states that the needs of society change

with time, and what works today may no longer be effective

tomorrow. The fundamental roles of professions may remain

but requirements change, and can be fulfilled only through

professional education which can meet the challenges of

change.3 Jensen stated that the Adult Education Associa-

tion, early in its development, identified one of the

greatest needs of agencies of continuing education as

c00perative and coordinated planning at the national, state,

and local levels.4

 

lBernard V. Dryer, M.D., Lifetime Learning for Phy-

sicians (Evanston: Association of American Medical

Colleges, 1962), p. 89.

2Joint Committee on Continuing Legal Education, Arden

House II; Toward Excellence in Continuing Legal Education,

The report on the second National Conference on the Con-

tinuing Education of the Bar (Philadelphia: Joint Committee

on Continuing Legal Education, 1964).p.4.

3William J. McGlothlin, Patterns of Professional

Education (New York: G.P. Putnam's Sons, 1960), p. 5.

4Glenn S. Jensen, "Adult Education Associations and

Councils," in Malcolm S. Knowles, editor, Handbook of Adult

Education in the United States (Chicago: Adult Education

Association of the U.S.A., 1960), p. 180.
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Objectives for Programs of Continuinngducation

Continuing education requires Specific objectives

to direct the learning process, to indicate desired beha-

vior change, and to serve as “effective guides to par-

ticipants, teachers, and administrators in planning, con-

ducting and evaluating adult education programs.“
5

,McGlothlin suggests five criteria for evaluating any

programs of professional study:

a. Competence to practice his profes-

sion, with sufficient knowledge and

skill to satisfy its requirements.

Social understanding, with sufficient

breadth to place his practice in the

context of the society which supports

it, and to deve10p capacity for leader—

ship in public affairs.

Personality characteristics which make

possible effective practice.

Zest for continued study which will

steadily increase knowledge and skill

needed by practice.

Competence in conducting or interpreting

research so that he can add to human

knowledge either through discovery or

application of new truths. 6

Though some controversy arises over whether “self-under—

standing" is an appropriate objective in continuing educa—

tion.programs, Miller believes that “an active awareness

 

51bid.,-p. 68.

6McGlothlin, 0p. cit., p. 7.
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of one's own feelings" need not involve therapy, and may

be listed fittingly as a program objective.7 This is

eSpecially true for the minister as a person, as consul-

tations at Andover Newton Theological School8 and a report9

to the General Council of the United Presbyterian Church

agree. Eugene Carson Blake, addressing himself to the

concerns and objectives of continuing education for the

ministry, defined a "learned minister" as one who among

other things adequately interprets theology, philosophy,

and ethics, an objective which commands lifetime learning.lO

Administration

The organizational structure within which continuing

education programs function depends on the administrative

 

7Harry L. Miller, "Adult Education Objectives" in

Gale Jensen, A. A. Liveright, and Wilbur Hallenbeck,

editors, Adult Education: Outlines of an Emerging Field

of University Study (Adult Education Association of the

U.S.A., 1964). P. 236.

8R. Lewis Johnson, "Summary Report" Consultation on

Continuing Education for the Ministry, (Andover Newton

Theological School, June 15—18, 1964), p. 119.

9Report of the Consultation on Continuing Education

to the General Council (Philadelphia: Board of Christian

Education, 1965), p. 18.

10Eugene Carson Blake, "The Task of the Minister in

this Changing World," Consultation on Continuinngducation

for the Ministry, (Andover Newton Theological School,

June 15-18, 1964): Pp. 21-22.
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organization in the institution Sponsoring the programs.

According to Clark, adult education in public institutions

is often handicapped by its marginal status within a school,

and so in times Of financial stress these programs operate

on an "enrollment economy." For this reason administra-

tions fashion programs not on educational principles but

upon expected enrollment.ll Burch also Opposes the peri—

pheral position many schools grant to continuing education;

he feels that adult education can reach the people who

need it only when the educational system no longer thinks

in terms of primary, secondary, and higher education, but

rather assigns continuing education a "fourth dimension,"

a legitimate and important place in the educational system.12

A superintendent Of schools believes "administrators should

not think of adult education as an illegitimate OffSpring

or a stepchild of the local schools but as an integral

part Of the total educational program,"13

 

llBurton R. Clark, Adult Education in Transition

(LOS Angeles: University of California Press, 1956),

p. 51.

12Glen Burch, Challenge to the University: An Igguiry

into the University's Responsibilipy for Adult Education,

(Chicago: Center for the Study of Liberal Education for

Adults, 1961), p. 79.

l3Herbert C. Hunsaker and Richard Pierce, editors,

Creating a Climate for Adult Learning, a Report of a

National Conference on Architecture for Adult Education

(Adult Education Association of the U.S.A. and Division Of

Adult Education, Purdue University, 1959), p. 29.
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Although adult education Should form an integral

part of any educational institution, it should still

remain distinct in some respects. Knowles Observed, for

instance, that "adult educational programs tend to gain

stability and permanence as they become increasingly

differentiated in administration, finance, curriculum,

and methodology."14 Increasingly, agencies Offering adult

education "have tended to establish separate administra-

tive units to Operate this phase of their programs."15

Certainly change in adult education Offered by insti-

tutions Of higher education has been hastened by the

increasing number Of persons professionally trained in

16 andthe field. These became "fulltime administrators,"

since they can give more thought and energy to their pro-

grams, they are more fully able to meet the needs of par-

ticipants. A statement issued by the Adult Education

Association affirmed that further development Of programs

 

l4Malcolm S. Knowles, The Adult Education Movement

in the United States (New YOrk: Holt, Rinehart and Winston,

1962), p. 259.

15Malcolm S. Knowles, editor, "Historical Development

of the Adult Education Movement in the United States,"

Handbook of Adult Education in the United States, (Chi-

cago: Adult Education Association of the U.S.A., 1960),.

p. 25.

l6Abbott Kaplan, "A Fifth Dimension in American

Education," The Educational Forum, XXVI (January, 1962),

p. 141.
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in this field required more full time adult education

administrators and leaders.17

The "democratic method in education is a practicable

method," Seay reports; he feels that while anyone may have

gOOd ideas on what participants ought to know, such ideas

Should lead to a mutual understanding between the leader-

ship and program participants.18 Morgan agrees that pro—

grams will interest the adult student more if he is involved

with their preparation.19 Kidd believes that the learner

aiding in the development Of the curriculum produces a

learning experience Of a different quality than otherwise

20
attainable. And Seay also stresses need Of a flexible

approach to adult programs, different from the traditional

pattern. Thus administrators will better meet the chang—

ing needs both Of their programs and the participants.21

 

17Robert A. Luke, "Stating a Position on Adult Edu-

cation," Adult Education, XI (Summer, 1961), p. 250.

18Maurice F. Seay, "Some Principles of an Educational

Program," Bulletin Of the Bureau Of School Service, X

(June, 1938), p. 51.

19Barton Morgan, Glenn E. Holmes, and Clarence E.

Bundy, Methods in Adult Education (Danville, Illinois:

The Interstate, 1963), p. 39.

20J. R. Kidd, How Adults Learn (New York: Associated

Press, 1959), p. 234. ‘

21

 

 

 

Seay,_pp; cit., p. 52.
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Finances

Continuing education may be financed by external

appropriations or from fees charged to students. Adult

educators disagree as to the'best method for meeting pro-

gram costs. As Liveright Observes, extension divisions

in public universities and colleges are generally required

to pay their own way, and in some instances adult educa-

tion is a profitable venture for the university as a whole.

In some public institutions, however, adult education is

considered a "service" to the community and subsidized to

varying degrees.22 Financing continuing education in

religious schools raises different problems from public

institutions, for among other things ministers are not as

highly paid as most other professions. Three adult edu-

cators agree that continuing education in seminaries should

divide the cost between the institutions and the partici—

pants. Ideally, the seminary should contribute tO demon-

strate its commitment to this facet Of education, and at

the same time make funds available for innovation and

experimentation. The participant should also pay a portion

of the program cost.23

 

22A. A. Liveright, "Adult Education in Colleges and

Universities," in Malcolm S. Knowles, editor, Handbook of

Adult Education in the United States (Chicago: Adult

Education Association Of the U.S.A., 1960), p. 209.

23Interview with Russel J. Kleis, Dr. Maurice Seay,

and Dr. Edward Blackman, July, 1966.
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Faculty

A number of universities and colleges appoint regular

faculty members to teach in continuing education programs,

some institutions recruiting full—time faculty members

on an "overload" basis and others assigning regular faculty

as a part Of their regular duties.24 The majority of

universities also employ some non-faculty instructors for

continuing education activities. Regarding such appoint-

ments, according to one study, "faculty members and exten-

sion directors were unanimous in agreeing that non-faculty

teachers employed for credit classes must be cleared by

appropriate subject matter departments“;25 and in most

institutions extension directors consult with appropriate

department heads about non-faculty teachers for non-credit

classes and programs in order to have some assurance that

the quality Of instruction will be at the university level.

Administrators disagree about whether continuing

education should include guidance and counseling of adults.

Although writers may use the words interchangeably, ”guidance"

usually means direction toward educational Objectives, while

"counseling“ involves the adults' personal problems that

have a bearing upon the pursuit Of his lifetime learning.

 

24Burch,pp. cit., p. 40.

251bid., pp. 42—43.
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Houle feels that because of the very large range of choice

Offered through continuing education activities, counsel-

ing should be provided in "every educational situation

for adults."26

One Of the unsolved problems in adult education,

McGhee affirms, is providing proper counseling:

This Should not be the province Of the un—

trained staff member; yet it so Often is.

,With the tag end Of his attention, if it is in

the daytime, because Of unfinished chores

that nag at him, he attempts to consider

unique problems of the unique man or woman

who sits beside his desk and confronts our

'counselor' with his vaguely stated pur—

poses and interests. If it is evening our

staff member adds fatigue tO his sense of

harassment. A.competent and thorough coun—

seling interview is most unlikely under

these circumstances. 27

Counseling service for adults is increasingly an

accepted part Of the normal adult education program accord-

ing to Verner and Booth, who also believe that adult coun-

seling involves skills different from those used in coun-

seling youth -- that is, the counselor Should have training

in both psychology and adult education.28

 

26Cyril O. Houle, as quoted in J. R. Kidd, How Adults

Learn (New York: Association Press, 1959), p. 281.

27Paul A. McGhee, "Liberal Education for Adults:

Some Problems of Marketing," Liberal Adult Education,

(White Plains, New York: The Fund for Adult Education),

po 50.

28Coolie Verner and Alan Booth, Adult Education,

(Washington: The Center for Applied Research in Education,

1964). P. 61.
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Ballin and Logie feel that counseling adults about

personal problems is closely involved with guidance toward

vocational educational Objectives. Such a counselor must

recognize "the complexity and unity Of man which make

mandatory an integrated consideration Of the problems of

the individual."29 "Recognition that at its best educa-

tion is an individualized process has led CSLEA to empha-

size the importance Of counseling within a total educa-

tional program."3O Discussing the purpose of counseling

and how it should be accomplished, Westervelt stated:

Counseling is a purposeful conversation

with a client or clients conducted by a

person professionally trained in coun—

seling, aimed at furnishing insight,

gaining information, and furthering

understanding which will change behavior

or facilitate decision, toward the end

Of maintaining healthy development. In

practice, educational/vocational coun-

seling involves a great deal more Of

what is Often known as 'personal' coun-

seling; such counseling goes far beyond

mere information giving. 31

Havighurst's description Of the stages Of life have

implications for adult guidance and counseling. He stated

 

9Marion R. Ballin and Ionia R. Logie, "The Counseling

of Adults, A Growing Community Need," Adult Leadership,

Vol. 8 (January, 1960), p. 200.

30The New England Board Of Higher Education and The.

Center for the Study of Liberal Education for Adults,

Proceedings Of the Conference on the Training of Counselors

Of Adults (Chatham,.Massachusetts, 1965), p. 2.

31Ibid., p. 19.
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that we no longer regard education as essentially a pre—

paration, but as a way Of "meeting the demands and aspira-

tions Of the present period of one's life."32 He presents

the stages Of the life cycle as a "series of dominant con-

cerns each Of which governs the behavior of a person (more

or less consciously) during a certain stage Of his life.

He grows from one dominant concern to the next, and on

through eight of them, one for each decade Of life."33

Wrenn expresses the need for developing professional coun-

selors to work with adults, for he recommends "that coun-

selors be prepared whose Specific function will be to assist

adults in educational and vocational planning and personal

adjustment as they resume formal education at different

periods in their lifetime."34

Facilities
 

Developing interpersonal relationships characteristic

Of adult education is Often inhibited by an environment

 

32Robert J. Havighurst, “Changing Status and Roles

During the Adult Life Cycle: Significance for Adult Edu-

cation," in Robert W. Burns, editor, Sociological Back-

grounds Of Adult Education (Chicago: Center for the Study

Of Liberal Education for Adults, 1964), p. 17.

33Ibid., p. 25.

34C. Gilbert Wrenn, The Counselor in a Changing World,

(District of Columbia: American Personnel and Guidance

Association, 1962), p. 11.
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designed for pre-adult use according to Verner. Adult

education is a very mobile phase Of education, he adds,

and cannot be practiced in the traditional facilities built

around classrooms.35 Adult educators, says Knowles, are

primarily interested in "flexibility, convenience, informal-

ity, comfort, and freedom" in the physical setting Of their

programs.36 By questioning groups Of adults which he

taught over an extended period Of time, Houle found that

they unanimously desired physical surroundings which were

attractive and retained an atmosphere Of‘informality and

ease.37 Pybas calls it a mistake when "conference facili-

ties and associated services are distinct from the educa-

38; he thinks the planning and execution Oftional process"

many programs is weakened by this "multipartite philosophy."

The problem Of a widening gap between the "educated

and the educationally underprivileged" is discussed by

Verner and Newberry. They point out that potential partici-

pation in adult education is many times the present enrollment.

 

35Verner and Booth, Op. cit., p. 59.

36Malcolm S. Knowles, "What Adult Educators Say About

the Present Environment," in Herbert C. Hunsaker and Richard

Pierce, editors, Creating a Climate for Adult Learning,

(Division Of Adult Education, Purdue University, 1959), p.15.

37Cyril O. Houle, "The Development Of Leadership,"

Liberal Adult Education (White Plains, New York: The Fund

for Adult Education), p. 63.

38M. D. Pybas, "More than a Hotel," Adult Leadership,

Vol. 10 (June, 1961), p. 43.
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Those in isolated areas remain unreached when institutions

rely SOlely upon their centralized facilities which can

never tap the full potential for continuing education.

Consequently sponsoring institutions must be willing tO

explore new approaches, as for example Off-campus activi-

ties.39

Libraries Of educational institutions play an essen-

tial role in successful continuing education programs.

Higher education libraries typically COOperate with exten-

sion divisions in providing materials for on-campus and

Off-campus requirements.4O Gamble believes that theologi-

cal libraries especially have a responsibility to ministers

in the field, and that extension programs can meet the

specific study needs Of ministers in their parish setting.

The seminary library can help a minister overcome obstacles

to systematic study:

(1) Uncertainty as to the 'best books‘;

(2) availability of these books; (3) the

discouragements that harass disciplined

study plans; and (4) the intellectual

impoverishment occasioned by the paucity

Of colleagues who are prepared for or

interested in theological dialogue on a

deep level. 41

 

39Coolie Verner and John S. Newberry, Jr., "The Nature

Of Adult Participation," Adult Education, VI (Summer, 1958),

p. 240. .

40

 

Liveright, pp. cit., p. 213.
 

41Connolly C. Gamble, Jr., "The Seminary Library and

the Continuing Education of the Minister," Library Trends,

Vol. 9 (October, 1960), pp. 271-273.
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Gamble goes on to say "through its extension program the

seminary library may meet directly problems one and two,

and the librarian may be a decisive factor in regard tO

the third."42

Students

Intelligent design and improvement Of continuing

education programs requires a thorough investigation of

student characteristics, what Verner calls one Of the first

steps in determining the needs to be met in programs. He

says that the adult educator should know the participants'

age, occupation, area Of residence, previous education,

stage in the life cycle, level Of aspiration, level Of

achievement, and certain other psychological, physiological,

and social characteristics.43 Since adult education is

always voluntary, Levine believes that programs must be

carefully aligned tO the students' needs, interests, and

aSpirations. SO one of the better ways to plan effective

programs is to identify student characteristics and motiva-

tions accurately.44 Dressel suggests basic data about

 

421bid., p. 273.

43Verner and Booth, Op. cit., p. 51.

44James Levine and Arthur A. Dole, "Salient Enroll-

ment Determinants in Adult Classes," Adult Education,

XIII (Spring, 1963), p. 150.
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students in Higher Education be collected each year as

an essential tOOl in curriculum planning.45

Obstacles to adult participation in continuing edu-

cation are the concern of educational institutions; and

removing such Obstacles increases program enrollment.

Beery describes three important problems facing potential

students: academic, financial, and attitudinal.46 John-

stone and Rivera discovered that inadequate finances and

lack Of time deterred many potential clients from attending

47 while James feels acontinuing education activities,

major Obstacle to adult participation is boredom, the

feeling that adult educators are giving them “more Of the

"48
same.

Curriculum
 

Following World War II a President's Commission on

Higher Education recommended the develOpment Of comprehensive

 

45Paul L. Dressel, and Associates, Evaluation in

Higher Education, (Cambridge, Massachusetts: Houghton

Mifflin Company, 1961), p. 410.

46John R. Beery, "Continuing Education, Why and How,"

Educational Leadership, Vol. 17 (March, 1960), p. 352.

47John W. C. Johnstone and Ramon J. Rivera, Volun-

teers for Learning (Chicago: Aldine Publishing Company,

1965). P. 17.

48T. F. James, "Adult Education," Cosmopolitan,

(September, 1957), p. 35.
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in-service programs tO strengthen the teaching profession,

suggesting that: (1) in—service education must not be

left to chance -- it must be a planned program, (2) no

one type of in-service education is universally applicable

tO all institutions, and (3) successful improvement pro-

grams use a variety of activities and techniques.49 Houle

asked members Of some fifty adult groups which he had led

over several years to indicate what they felt were the

important elements in a successful learning situation.

The same principles tended to be voiced by every group

and included the following:

...the physical surroundings Should be

attractive; there should be an atmosphere

of social informality and ease; the exper-

ience Of the members Of the group should

be used to enrich the discussion; the

path of progress should be kept Open for

each individual; the group itself should

periodically evaluate its own accomplish-

ments. 50

Houle contends that programs sponsored by universities

should ultimately reflect the full range Of knowledge

appropriate to the institution. And he suggests a number

Of principles necessary tO build a distinguished tradition

Of continuing education in universities:

 

49U. S. Department Of Health, Welfare, and EducatiOn,

President's Commission on Higher Education, Higher Educa-

tion for American Democracy, 1947.

50Houle, pp. cit.
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(1) Programs of continuing education should

be guided by men and women of stature and

competence....(2) Programs of continuing

education Should be directed toward Signifi-

cant educational purposes....(3) Programs

Of continuing education should be highly

complex, SO that they reflect the many

facets Of the university; but they also

should have coherent principles of Opera-

tion and a central unity of theme and ap-

proach....(4) Conferences Should be long

enough and sufficiently well designed SO

that they have the maximum possible educa-

tional impact....(5) Programs of continuing

education Should be fully accepted as an

essential responsibility Of the university. ..

(6) Programs of continuing education should

make important contributions to the univer—

sity....(7) Programs Of continuing education

should be used as centers for social and

behavioral research. 51

Institutions Of Higher Education generally Offer both

credit and non-credit programs for adults, although Schwert-

man feels that the most exciting future in continuing

education lies chiefly in the direction Of non-credit

Offerings and that educators should experiment boldly with

learning situations which differ radically from the tradi-

tional credit courses.52

Centers Of continuing education continue to conduct

research into the many aSpects of adult education. Brunner

criticized the "strange lack Of curiosity about the effec-

tiveness Of their work among a considerable number of

 

51Cyril O. Houle, "What is Continuing Education,"

Continuing Education Report: From the University of Chicago,

NO. 1 (Chicago: The University of Chicago), pp. 3-4.

52John B. Schwertman, _; Want Many Lodestars, (Chi-

cago: Center for the Study Of Liberal Education for Adults,

1958) I p. 99.
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agencies, some Of which Spend large sums on what they

call educational programs."53 And the Kellogg Foundation

specified research as one Of the purposes of continuing

education on university campuses in order tO increase the

effectiveness Of Offerings and to share findings with

other institutions.54

Curriculum requires evaluation, an activity which

identifies the process used in determining how effectively

a program is producing the Objectives previously set for

it. The continuing education program as a whole may be

assessed as well as the learning achieved by participants.

A study on life—time learning for the medical profession

pr0poses voluntary examinations as a learning device in

the physician's continuing education. The doctor may

choose to take examinations at any given segment of a pro-

gram for self-evaluation purposes and he may wish to remain

anonymous. This procedure allows the participant to deter-

mine his Own progress.55

Morgan et a1. summarizes the major purposes Of evalua~

tion in adult education as follows:

 

53Edmund de S. Brunner, "Adult Education and Its

Research Needs,“ Adult Education, X (Summer, 1960), p. 218.

54W. K. Kellogg Foundation, Continuing Education: 'An

Evolving Form Of Adult Education (Battle Creek, Michigan:

W. K. Kellogg Foundation), p. 22.

55Dryer, Op. cit., pp. 90-91.
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1. TO determine how near the individual

student and the class as a whole come to

reaching the goal that they set out tO

attain.

2. TO measure the rate Of progress that

the students are making at any given

time in the course.

3. TO determine the effectiveness Of Spe—

cific teaching materials methods and

activities.

4. TO provide information which will be

useful tO the student, the instructor,

and the public. 56

Evaluation should be carried out with reference to the

specific learning Objectives and it Should be a "regular,

on-going part Of the total learning process," according

to Kidd.57 And Kirkpatrick summarizes the steps in evalua-

tion in ascending order Of difficulty: (1) reaction Of

the students to the program, (2) the learning that takes

place in the program, (3) the behavior change in the students,

and (4) the results in on-the-job performance.58 Appraisal

Of the behavior of participants must be made more than

once according to Tyler, early in the program and also

later, in order that change may be measured.59 And Beckhard

 

56Morgan, Holmes, and Bundy, gp. cit., p. 159.

57Kidd, op. cit., p. 289.
 

58Donald L. Kirkpatrick, “Techniques in Evaluating

Training Programs," Journal Of American Society for Training

and Development (November, 1959), p. 48.

59Ralph W. Tyler, Basic Principles Of Curriculum and

.Instruction (Chicago: University Of Chicago Press, 1950),

p. 69.
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wants to employ some evaluative measures at four stages:

during critical planning, when firming up the program plan,

during the activities, and after the program is finished.60

Because so many institutions and agencies Offer such

varied programs in continuing education, there is a need

"for transmission Of information, exchange Of ideas, and

for cooperation in planning"61 among Sponsoring institu-

tions. Universities and colleges throughout the country

are cooperating more and more -- for example, through the

Committee on Institutional Cooperation in the Midwest,

linking the Big Ten universities and the University Of

Chicago in a cooperative effort to increase their effec-

tiveness. In the conviction that no university can ful-

fill its responsibilities alone, these universities combine

their strengths, pool their resources, and Share specialized

equipment. The "C.I.C. staff Office functions as a clear-

ing house, a fact-finding agency, a communications center

62
and a source Of personal contact for the project members."

More specifically, universities are making their continuing

 

6ORichard Beckhard, "Evaluating the Effectiveness

Of Meetings," Conference Planning (Washington: National

Training Laboratories, National Education Association,

1962), p. 49.

6¥§ggg§, First Yearbook (Washington: National ASSO-

ciation Of Public School Adult Educators, 1961), p. 116.

62Stanley F. Salwak, "The Need for COOperation and

the CIC Response,“ The Educational Record, (Summer, 1964),

p. 309.
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education programs more effective through cooperative

arrangements. In 1957 the University of Michigan and

Wayne State University, and in 1962 Eastern Michigan

University, joined in Offering non-credit adult education

programs cooperatively with mutual program planning, use

Of instructional staff, publication efforts, and student

advisement. Although each institution is autonomous,

this cooperation helps prevent duplication of effort.63

The success Of continuing education programs may depend

in large measure upon how strongly pre—degree studies

emphasize to students the need for lifelong learning fol-

lowing graduation and entrance into their vocation. Bowers

feels in this regard that medical schools may fail to

teach "life-long habits Of self—education"64 and that

their curricula emphasize teaching rather than the student's

self-education. Wicke believes higher education Should

try giving students more independent work to encourage

them to accept more responsibility for their own education.65

 

63Charles L. Jackson and Norbert A. Stirzaker, "COOpera-

tion in Adult Education," Adult Leadership, VOl. 10, (June,

1961). P. 45.

64John Z. Bowers, M.D., “Solving our Biggest Problem,"

in Bernard V. Dryer, M.D., Lifetime Learning for Physicians

(Evanston, Illinois: Association Of American Medical Cole

leges, 1962), p. ix.

5Myron F. Wicke, "Criteria for Governing Curricular

Content," Current Issues in Higher Education: Undergraduate

Education (Washington: National Education Association,

1964), p. 202.
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And Verner feels that curricula must lead youth tO under-

stand learning as a lifelong process so that they I'1eave

formal schooling (a) with an insatiable curiosity, (b)

with a mastery of the tools Of learning, and (c) with a

commitment to continue learning through the rest Of their

life Span."66

Promotion
 

The Adult Education Association found that continu-

ing education is best promoted by word-of—mouth, while

the next most productive technique was through literature

and publicity.67 Dekker says of such program literature

and announcements: (1) they should clearly state the pro—

gram's Objectives, (2) they should reflect the educational

values Of the institution they represent. When a program

ends, he adds, it should be reported in appropriate news

media tO interest the public in future events of a similar

nature. Institutions Should reflect their long range plans

through promotional materials in order to allow ministers

ample time to arrange their continuing education experi-

ences.68 A report on continuing education for the legal

 

66Verner and Booth, Op. cit., pp. 110-11.

67Thomas L. Cotton, "Public Understanding Of Adult

Education," in Malcolm S. Knowles, editor, Handbook of

Adult Education in the United States (Chicago: Adult

Education Association Of the U.S.A., 1960), p. 129.

68Tunis Dekker, from a class lecture at Michigan

State University, Spring, 1966.

 



-44-

profession urged word-Of-mouth publicity among members

Of the profession, and that promotional activities Should

emphasize that "it is the duty of lawyers to avail them-

selves Of Opportunities to improve their professional com-

petence and concomitantly to increase the emoluments that

will come through increased value of their services to

clients."69 If we accept the view that promotion should

reflect continuing education program Objectives, however,

then it should stress personal growth Of participants

as well as their professional development.70

Studies of Continuing Education for the Ministry
 

The general literature Of adult education has attached

insufficient importance to continuing education for the

ministry. Even though a number of books and articles dis-

cuss the general subject Of the church and its role in

adult education, a survey Of the literature reveals few

specific studies of the continued education Of clergymen.

A systematic, coordinated formulation Of the post—graduate

 

69Joint Committee on Continuing Legal Education,

Arden House II: Toward Excellence in Continuing Education

Of the Bar (Philadelphia: Joint Committee on Continuing

Legal Education, 1964), p. 13.

70Harry L. Miller, "Adult Education Objectives," in

Gale Jensen, A. A. Liveright, and Wilbur Hellenbeck, edi-

tors, Adult Education: Outlines Of an Emerging Field of

University Study (Adult Education Association Of the U.S.A..

1964). pp. 230-232.
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curricula a minister might pursue has merely begun. For

71 treating the needsexample, a recently published book

Of the ministry in the next decade made only cursory refer-

ence tO the subject of ministers' continuing education,

and even that concerned just the first three years fol-

lowing ordination. This volume emphasized pre-ordination

training in theological schools. Indeed we find little

serious literature on post—graduate studies for the various

professions; and much Of what has been written is specula-

tive, not definitive. SO the following will Simply focus

attention on what existing studies have said about contin—

uing education for the ministry, as well as reviewing

similar discussions for other professions.

A dissertation72 written over a decade ago investi-

gated post-seminary and in-service education of clergymen

of the Presbyterian Church, U.S.A. The study described

and analyzed "factors involved in providing a post-seminary

educational program for the improvement Of clergymen in

73
service." This broad investigation included many aspects

of post-seminary educational programs offered within the

 

71David L. Edwards, editor, Preparing for the Ministry

in the 1970's (London: SCM, 1965).

72William Alvin Hulick, "Post—Seminary and In-Service

Education of Clergymen in the Presbyterian Church, U.S.A.,"

(Unpublished Ph.D. dissertation, University Of Pittsburgh,

1952).

73

 

Ibid., p. 10.
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Presbyterian Church, U.S.A., including provisions for

post-graduate study provided by theological seminaries

and by other agencies Of the Church. It records how

Presbyterian clergymen are reportedly furthering their

professional competence, what studies appeal most to clergy-

men, and what problems appeared in developing programs

leading to a post-graduate doctoral degree.

Hulick gathered data from publications Of the Pres-

byterian Church, its seminaries, and other agencies con-

cerned with post-graduate education for ministers. After

choosing a sampling of active ministers in the-denomina—

tion he constructed a questionnaire to elicit responses

about their interests and activities in post-graduate

studies. He surveyed the general literature Of in-service

and on-the—job training in order to understand recommended

practices and techniques.

This writer believes that the Presbyterian Church has

taken the lead in many educational endeavors since this

nation's birth. Presbyterians have always insisted upon

an educated clergy; and Of late they have become concerned

with the professional improvement Of clergy in service.

Hulick's survey revealed that the seminaries developed

post-graduate studies for ministers in service by employ-.

ing available facilities and faculty who could somehow

spare time above their regular class work. In short,

they failed to provide Specific resources to meet the
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needs Of parish ministers; so post-graduate programs led

primarily to advanced academic degrees, and extension

programs remained incidental to these seminary degree

programs.

Among the extension activities which Hulick tabulated,

seminaries arranged library loans, periodical publications,

lecture series, summer schools and institutes, conferences,

and other activities for clergymen. These extension ser-

vices were designed to increase the clergyman's Skill in

his ministerial functioning and to help him deve10p his

personal spiritual life. Hulick asked his sample of clergy-

men, all between thirty and forty years Old, which types

Of programs they preferred. .Almost all wanted to increase

their professional proficiency, especially in their preach-

ing function. In general, most men desired programs lead-

ing to a doctoral degree. Ministers who had been out of

seminary five to fifteen years were more concerned for

their professional improvement than Older men or those

more recently graduated. Only 5 out of 287 said they had

no interest at all in post-graduate courses. Most min-

isters tried to eliminate recognized deficiencies in their

ministry through their own reading and research. Recent

graduates from seminary were more interested in professional

doctoral programs through continuing education than their

colleagues who had been away from seminary for a number of

years. And ministers who were interested in non-degree
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programs revealed that a degree would provide an incentive

to in-service training.

This researcher concluded among other things that:

(1) Presbyterian clergymen wish to advance their profes-

sional effectiveness by taking both degree and non-degree

programs through in-service training; (2) existing post—

seminary professional improvement programs require improve-

ment in order to attract wider participation from ministers;

(3) post-seminary education presently lacks a basic philo-

sophy and an integrated purpose; (4) programs Should enhance

a minister's Skill in preaching, administration, teaching,

and social outreach; (5) post-seminary education can and

Should be denominationally planned and sponsored; (6)

post-seminary educational programs Should encourage both

professional and academic development of ministers.

In general, much as the study just reviewed explored

the perceived needs Of Presbyterian clergymen fourteen

years ago, the present study will analyze how continuing

education programs are functioning to meet the needs of

ministers today.

Connolly Gamble74 surveyed continuing education pro-

grams in theology Offered to ministers in the United States

and Canada. A questionnaire was sent tO “approximately

 

74Connolly C. Gamble, Jr., “The Continuing Theologi-

cal Education Of the American Minister," (Union Theological

Seminary, Richmond, Virginia, 1960), mimeographed.
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five hundred agencies and institutions seeking descrip-

tions of their program of continuing theological education

for ministers."75 The respondents included theological

schools in the U.S.A. and Canada, universities and land

grant colleges, conference centers and institutions Of

pastoral care and preaching. This survey excluded both

programs for advanced degrees and lecture series presented

primarily for a campus community. This study sought tO

"clarify the educational needs Of the Protestant ministry

and to identify the provisions for continuing education

now available to ministers.“76

Gamble Offered a rationale for continuing theological

education: the minister requires a sustained program of

study because of his professional status, his prophetic

function, his pastoral responsibilities, and his teaching

ministry. Education at a seminary merely provides a foun—

dation for later disciplined study; life-long study is

imperative because the world is constantly changing and

so is every individual's relation to society. And yet

ministers generally should not be expected to continue

their education without the guidance Of educational insti-

tutions.

 

75Ibid., p. 1.

76Ibid., p. 1.
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Reports from the seminaries revealed that many pro-

grams of continuing education are just "more Of the same,"

following regular class courses in content and method.

Many seminaries viewed continuing education as a "luxury"

which they could ill afford, distracting the schools from

their primary Obligation and jeOpardizing their regular

graduate programs. Their reSponses implied that, continuing

education was a "peripheral and expendable aspect Of the

seminary program."

Continuing education programs Offered at seminaries

emphasized the pastoral ministry and the divisions of

responsibility among large staffs. Resident programs were

most frequently scheduled for two or three weeks in the

summer and generally stressed pastoral skills: preaching,

counseling, and education. Some respondents felt that

the quality Of summer schools was Often unworthy Of the

name "continuing education." The library extension ser-

vices varied greatly, some Offering unrestricted mail ser—

vice, and others refusing all but alumni. Lecture series

were usually designed for not only pastors in service

but also the resident student body. Some respondents

regarded the lecture series as "tOO brief for rigorous

intellectual discipline.” According to the survey, min-.

isters aged 31-45 years comprised 54.9% of the total number

of program participants; those aged 46-60 years were the

next largest group with 24% Of the total participants.
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Gamble concluded that to pursue life-long learning

a minister must have (a) a personal library to adequately

support systematic study; (b) books by mail from theologi-

cal libraries; (c) correspondence courses as directed study

guides; and (d) study groups organized in his locality

with competent instruction assistance from seminaries.

Resident study centers may be located on a theological

seminary campus, a university campus, at retreat centers

and conference grounds, or at other logical places.

He ends his study by stating that "adequate provisions

for home study await the development or strengthening Of

continuing education departments as full-time concerns

of theological seminaries. Until the resources of theologi-

cal education are mobilized and coordinated, the needs and

Opportunities will not be met adequately."77 And again

he emphasizes that "the furtherance of continuing theolog-

ical education awaits the develOpment of the Church's

understanding of its meaning and importance."78

A series Of national consultations on continuing

education for the ministry has produced some meaningful

literature. The first, held at Andover Newtqn Theological

School on June 15-18, 1964, and financed by a grant from

Lilly Endowment, Inc., consisted Of fifty-three church

 

77Ibid., p. 57.

781bid., p. 66.
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leaders and educators from across the country who discussed

the purposes, concepts, and programs Of continuing educa-

tion for the church's ministry. A mimeographed summary

Of the proceedings79 revealed general agreement as tO the

purposes Of the continuing education for clergymen, summed

up as follows:

A. TO help the minister understand the meaning

Of the rapidly-changing world in which he

and his people live . . . .

B. TO help the minister understand more clearly

his role and to deal with the conflicts

between his self-understanding and the ex—

pectations laymen have Of him . . . .

C. TO help the minister clarify his theological

insight . . . .

D. TO supplement the minister's seminary educa-

tion . . . .

E. TO provide Opportunity for the minister's

growth as a person throughout his life . . . .

F. TO assist the minister in understanding the

principle Of and develOping the capacity for

communication . . . .

G. TO help ministers to increase continually

their competence in the various skills required

Of them . . . .

H. TO help ministers to learn how to learn from

life, how to 'read' the meanings Of people,

and how tO perceive the theological meaning

implicit in life . . . .

I. TO help the minister to learn how to become

acquainted with fields Of knowledge outside

his own professional Specialty. 80

The consultants agreed in insisting that learning is

a life-time process, that the learner shares the respon-

sibility for his own growth, that learning experiences

 

79"Consultation on Continuing Education for the Min-

istry," (Andover Newton Theological School, Newton Center,

Massachusetts, June, 1964), mimeographed.

801bid.. pp. 119—120.
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must be correlated with life's experiences, that clergy

must be involved with laity in their continuing education

activities, that learning involves the interaction Of

students with students and students with teachers, and

that the theology both Of church and ministry must under-

gird the educational programs designed for ministers. In

general they felt that the primary responsibility for main-

taining a program Of continuing education rests with the

individual. But seminaries and denominations must provide

educational Opportunities and must counsel in planning

their life-long learning programs. Those attending this

conference also were concerned that continuing education

programs maintain a high standard Of educational excellence.

A second national consultation on continuing educa-

tion for the ministry convened at the University Of Chicago,

June 8-12, 1965. About one hundred persons attended; most

were directly involved with continuing education programs.

Again, a publication81 summarized the proceedings and

emphasized these points Of agreement among the consultants:

(1) Continuing education begins when the person ceases to

be exclusively occupied as a student and starts fulfilling

the role Of a clergyman. While all experiences may be

educational, "continuing education" should be applied tO_

 

81"National Consultation on Continuing Education

for the Ministry," (Center for Continuing Education,

University Of Chicago, June, 1965), mimeographed.
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those learning experiences purposefully and systematically

undertaken by a minister in order to improve his competence.

(2) Clergymen require continuing education experiences

which are highly individualized in order tO satisfy their

varied needs as persons and as professional men. (3) While

the post-graduate learning enterprise requires ecumenical

promotion and stimulation, the final responsibility Of

creating programs still remains with the denominations;

even so, cooperation among denominations in educational

efforts is helpful. (4) Ministers require counseling to

guide them in defining educational purposes and Objectives

and to make them aware Of the varied programs available

to them. (5) Seminaries should prepare their regular

students to make lifetime learning a goal following their

graduation.

A third national consultation on continuing educa-

tion for the ministry was held in June, 1966, at Kellogg

Center, Michigan State University, at the time this paper

was being written.

The Metropolitan Detroit Council Of Churches spon—

sored a two-year survey, completed in 1964, Of the need

and feasibility Of a center for theological studies in

Michigan. The findings Of the study82 prOposed what would

 

82J. Stanley Barlow, "Toward a Center for Theologi-

cal Studies," report of the Greater Detroit Study Commission

on Theological Education, July, 1964, (mimeographed).
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be essentially a continuing education center for the pro-

motion of theological education among clergy and laity in

the greater Detroit region, a broadly based agency Offering

"basic studies" in religion and theology. Such a center

could help coordinate theological studies in colleges and

universities in the area, and also help guide clergymen

in planning continuing learning programs.

Studies Of Continuing Education for

Medicine and the Bar
 

The professions Of medicine and law acknowledge that

their practitioners must continually enhance their learn-

ing and Skills to retain full professional competence.

And some Of the techniques the medical profession has

develOped suggest new ways for continuing the clergyman's

education beyond his graduation from seminary.

The medical profession expends considerable money

and effort in providing Opportunities for physicians to

keep up tO date with progress in their science. A study

published by the Journal Of Medical Education, the work

Of a joint committee appointed by the Association Of American

Medical Colleges, describes the importance Of continuing

education for physicians in these words:

Our society recognizes the importance Of

providing educational Opportunity for the

nearly 70,000 students and house Officers

in our medical schools and hospitals but

comparatively little is being done for the
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more than 200,000 physicians in profes-

sional practice. Aside from the need

itself, there are many pressures demand-

ing a solution to this situation, most

Of which are tied to the expenditure Of

large sums Of money to wit: the millions

going into medical research which is crea-

ting new knowledge, the billions being

spent from private and public sources for

health and medical care, more billions

being spent by the industries that manu-

facture the drugs, instruments, and equip-

ment and build the facilities involved in

medical care and now, even more billions

being Spent by the commercial and govern-

mental interests concerned with the tech-

nologies that can be used in the storage,

recall, and transmission Of medical know-

ledge.

It is incumbent upon the medical profession

to guide these pressures SO that the result

is active teaching and learning and not

mere talking and listening. The report,

'Lifetime Learning for Physicians,' reveals

this can be done by an academic plan which

not unlike the 1910 'Bulletin' Of Abraham

Flexner, proposes adherence tO standards

only possible to a university, but this

time to a 'university without walls.‘ 83

The committee affirms that if post-graduate medical

education is to serve the physicians, their patients, and

society, it must emphasize two prime criteria, continuity

and excellence. To meet these basic criteria requires

imaginative, bold, and comprehensive attempts at continu-

ing education.

Dryer develOps three fundamental assumptions about

 

83Ward Darley, M.D., "Foreword," in Bernard V. Dryer,

M.D., Lifetime Learning for Phyeicians (Evanston, Illinois:

Association Of American Medical Colleges, 1962), p. xvi.
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lifetime learning for physicians:

1. That the continuing education Of physi-

cians is one Of the most important prob-

lems facing medical education today.

That there is a serious gap between avail-

able knowledge and application in medical

practice.

That the continuing medical education of

the physician is a nationwide problem

for which a nationwide plan is the best

solution. 84

He believes that continuing education must consider the

needs of the physician as a lifetime learner, and must

emphasize the human aspects Of medicine and escape the

dehumanization which the science Of medicine may promote.

The study Specifically proposes a nationwide "univer-

sity without walls” according to the following criteria,

which are Of particular significance for the continuing

education of ministers:

A.

B.

Focus should be on the patient, through

the physicians . . . .

All physicians Should have equal Opportun-

ity to continue their medical education in

order that all physicians may be lifelong

students. Local inadequacies in continuing

medical education Opportunities should be

minimized or eliminated by new educational

patterns and technology . . . .

Opportunity for continuing education should

be available at a time, place, and pace con—

venient tO each physician . . . .

The continuing education program Should take

the form Of an organized sequential curri-

culum, comprehensive in scope . . . .

 

84
Bernard V. Dryer, M.D., Lifetime Learning for

Physicians (Evanston: Association of American Medical

Colleges, 1962), p. 22.
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E. The curriculum should be continually avail-

able . . . .

F. The physician should have the right to choose

any or all Of the curriculum . . . .

G. The physician-learner should participate

actively in the program and not be only a

passive recipient . . . .

H. Some means of evaluation should be built

into the program, both for the physician-

learner and the educators . . . .

I. There should be a variety of voluntary exam-

inations designed primarily as a part Of

the learning procedure, and kept separate

from any other purpose . . .

J. The curriculum should be designed and pro-

duced by a national 'faculty' made up of

expert and scholarly teachers in the subject

matter Of the life sciences and such neigh-

boring fields as the physical sciences, the

arts, and the humanities . . . .

K. The curriculum should be nationally organized

and developed but made available on a regional

and local selective basis . . . .

L. Existing institutional programs should be

reinforced and augmented and not disturbed

or displaced by the national educational

program. 85

In concluding, the study noted the variety Of programs

and choices available to physicians, but suggested that pre-

sent duplications Of effort necessitate a nationally coor-

dinated effort in order to conserve doctors' time, money,

and energies.

The legal profession Similarly promotes continuing

education programs for its members.86

 

851bid., pp. 89-90.

86For example, the Institute Of Continuing Legal

Education, Ann Arbor, Michigan, Sponsored by the University

of Michigan Law School, Wayne State University, and the

State Bar of Michigan, publishes courses on points Of law

and holds seminars for the profession.
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In December 1958 the first national conference on

continuing education Of the Bar was held at Arden House,

New York. This conference concluded that continuing legal

education was the responsibility of the organized bar both

at the national and state levels,

that an adequately compensated professional

staff is essential to develop and carry out

an effective state program, that increased

emphasis must be placed upon education for

professional reSponsibility; and that law

schools have an important contribution to

make to the continuing education of the

bar. 87

The second national conference was held in December, 1963,

also at Arden House. It reviewed the progress made in

continuing education of the bar since the first conference

and considered ways in which the quality Of continuing

education may be improved and the number Of participants

increased. Discussing the improvement Of educational liter—

ature, programs and techniques, the conference insisted

that all training publications should be of a high quality

and duplication of existing publications avoided, that

continuing legal education programs should be expanded

and made available to a greater number Of the profession,

that instructors for the programs should be well prepared

and qualified, and experimentation in the use Of instructional

 

87Joint Committee on Continuing Legal Education, Arden

House II: Toward Excellence in Continuing Legal Education,

The Report on the Second National Conference on Continuing

Education Of the Bar (Philadelphia: Joint Committee on

Continuing Legal Education, 1964), p. xxii.
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techniques (e.g., audio-visual aids) should continue.88

Neither the number of programs Offered,

nor the number Of lawyers who attend them,

as important as these matters are, prO-

vides the ultimate measures Of the effec-

tiveness Of continuing legal education.

The goal is also to develop programs that

in their diversity, continuity, and depth

will make a lasting contribution to the

education Of the profession. 89

The conference felt that continuing education programs

can provide the lawyer newly admitted to practice with

important skills that are not apprOpriate for formal law

school education. The organized bar is responsible for

providing continuing education for practicing lawyers and

Should subsidize the program "to the extent necessary to

insure its quality and successful Operation."90 The Con-

ference concluded that continuing legal education can

eventually be self-sustaining on a regional basis.

 

881bid., pp. xxiii-iv.

89Ibid., p. xxiv.

901bid., p. xxviii.



Chapter IV

CRITERIA FOR ASSESSMENT OF PROGRAMS

OF CONTINUING EDUCATION IN SEMINARIES

The review of the literature just concluded suggests

and supports a number of criteria whereby we may assess

existing programs for the continuing education Of the

ministry in seminaries.

Goals of COntinuing Education for the Ministry

(The broad aims or goals of continuing education for

the ministry in seminaries should include the following:

1. Provide continuing education experiences for all

ministers Of the supporting denomination who come

under the influence of the seminaries, and also for

ministers Of-Other denominations who may be accom-

modated in these programs.

Provide Opportunities for ministers to keep up-to-

date with the requirements of their profession.

Involve laymen along with ministers in continuing

education experiences.

Cooperate with other seminaries in continuing education

.program.planning, and with local institutions and
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agencies which are committed to like Objectives.

Develop programs best adapted to the unique educational

task Of seminaries.

Objectives for Programs of Continuing

Education for the Ministry

Program Objectives for continuing education for the

ministry in seminaries should include the following:

1. Growth in competence in the knowledge and Skills of

the ministerial profession.

Growth in social understanding, placing the practice

Of the ministry in the context Of the society in which

it functions and developing capacity for leadership

in that society.

Growth as a person in self-understanding and in inter-

personal relationships.

Growth in enthusiasm for continued inquiry and learn-

ing.

Growth in understanding Of the theological, philosoph—

ical, and ethical concerns of the Christian Church.

Administration

The administration of continuing education for the
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ministry in seminaries Should include the following prin-

ciples as guidelines:

1. Continuing education is an essential responsibility

Of the seminary.

The over-all goals Of the continuing education divi—

sion are clearly and Officially stated.

Objectives of each continuing education project are

clearly stated in terms of the behavioral changes to

be achieved.

Continuing education is an integral part Of the semi—

nary as a department or division of the institution.

The department or division of continuing education

is differentiated in administration, finance, curri-

culum, and methodology.

The chief administrator or director Of continuing

education gives his full professional time tO leader-

ship Of this department.

In program planning, administrators involve those

directly concerned with the programs, including instruc-

tors and representatives of the students.

Administrators are flexible in formulating curricula

and administering programs Of continuing education in

order to meet new and unique needs which may arise.



-64-

9. Through evaluation Of faculty members and a system

of rewards (e.g., salaries, promotions), the central

administration demonstrates it has a concern for the

quality Of continuing education and gives it high

priority in its scale Of values.

Finances

Financing continuing education for the ministry in

seminaries should include the following principles as guide-

lines:

1. The seminary contributes financially to continuing

education in sufficient amounts to give evidence Of

the commitment Of the institution to continuing edu-

cation.

2. The seminary makes funds available for innovation and

experimentation for continuing education.

3. The participant makes a significant contribution to

the cost Of programs which he attends.

Faculty and Staff

Staffing continuing education programs with faculty

and instructors in seminaries Should include the following

principles as guidelines:
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Programs make use Of seminary faculty contributions

tO the extent they are available and appropriate to

the needs Of the participants.

Faculty policy permits employment Of non-seminary

faculty members who have unique contributions to make

and who are required for effective programming.

Non-faculty instructors are jointly approved by the

director Of continuing education and the head Of the

department in the institution concerned.

Guidance-Counseling

Guidance-counseling service Offered by the seminaries

for continuing education participants Should include the

following provisions:

1. A guidance-counselor is available for participants in

continuing education to help them formulate educational

goals and objectives and to counsel them on personal

problems related to their continuing education Objec-

tives. He assists participants in the selection Of

activities consonant with their goals and Objectives,

helping them achieve coherence in their continuing

education experiences.

The guidance-counselor systematically records data

received in sessions with counselees, and in a form
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available for future use.

3. The guidance-counselor has formal training in theology,

education, and guidance-counseling.

Facilities
 

Seminaries should include the following guidelines

in providing facilities for continuing education for the

ministry:

1. Building facilities are designed to accommodate the

kinds of programs characteristic Of adult education.

These may consist Of a Center for Continuing Educa-

tion or an area arranged for the purpose in existing

structures.

2. Facilities designated for continuing education:

a. lend themselves to informality

b. are flexible for different types Of

programs

c. are reasonably comfortable

d. have equipment flexible enough for use

in different types of programs

e. are equipped with audio-visual aids

f. have good ventilation and lighting.

3. Off—campus facilities are used when they more fully

meet the needs Of participants than the campus location.
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The seminary library provides adequately for contin-

uing education programs including:

a. library resources for programs held on

campus

b. mail service for continuing education

students studying at home

c. extension library resources for Off-

campus programs.

W

Seminaries conducting continuing education programs

for ministers should provide students the following con-

siderations:

1. Record and file adequate data Of student characteris-

tics for use in planning programs for these students

and for research purposes.

Attempt to remove significant barriers which hinder

ministers from attending continuing education programs.

These barriers include:

a. The academic barrier. Non-credit programs

are Open to all ministers regardless Of their

academic degrees. Credit programs, however,

follow the regular admissions and screening

procedures.
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The financial barrier. Seminaries may Offer

scholarships to ministers who require finan-

cial help, and they use their influence to

persuade local churches to provide their

ministers financial assistance in attending

continuing education programs.

The time barrier. Seminaries use their influ-

ence to persuade local churches to grant time,

apart from vacations, so that their ministers

may pursue their continuing education.

The attitude barrier. Seminaries attempt to

overcome the prospective student's negativism,

complacency, indifference, or inertia in

attending continuing education programs.

Curriculum

Curriculum planning for continuing education for the

ministry in seminaries Should include the following prin-

ciples as guidelines:

1.

purposes.

Content reflects the full range of knowledge appro-

priate to a seminary. It is not limited to any par-

ticular subject matter area.

Programs are directed toward significant educational
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Programs are long enough in duration to have adequate

educational impact.

Instructional teaching aids are available to enhance

program instruction.

Programs utilize a variety Of methods and techniques

when appropriate to enhance the learning process (e.g.,

seminars, conferences, guidance—counseling, and reading

study—guides).

Pre-program study is encouraged in order to enhance

the educational experiences Of the students.

The pre-degree studies Of the regular student in the

seminary are constructed so as to prepare him for his

continuing education following graduation and ordination.

Programs are used for educational research.

Evaluation

The evaluation process in continuing education for

the ministry in seminaries Should include the following

principles as guidelines:

1. Programs are evaluated during the activities, at their

conclusion, and at a point in time following their

completion.
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The evaluation process includes identifying the learn—

ing which has taken place during the program; the

behavior change in the participants elicited by the

program; and the reaction Of the students to the facil—

ities, the instructors, the content, and the methods

and the techniques used in the program.

Some form Of non-compulsory examination is Offered

in non-credit courses as an aid in the evaluation of

learning.

Some form of recognition is given students when they

have satisfactorily completed the program requirements.

Institutional Cogperation

Seminaries should cooperate in their continuing edu-

cation programs with other institutions using the following

guidelines:

1. While preserving their individuality, the seminaries

clearly define methods of COOperation with the other

seminaries Of the denomination in planning their con—

tinuing education programs. This cooperation includes

pooling their potential resources in facilities, faculty,

and students, and sharing in research studies.

The seminaries cooperate in planning programs with

other local theological schools, universities, and
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agencies who have like purposes in continuing educa-

tion.

Promotion
 

Seminary directors should include the following prin-

ciples when they promote their continuing education prO-

grams:

1. Promotion Of continuing education programs is directed

first to ministers of the denomination while those

Of other denominations should be welcomed as facilities

and resources permit.

Promotional literature and announcements clearly define

the Objectives Of the programs.

Promotional literature and announcements are consonant

with the Character of the seminary.

Programs are promoted prior to the event and reported

following its conclusion.

Promotional activities appeal to the minister's needs

for professional development and his growth as a per-

son .



Chapter V

DESCRIPTION OF THE DATA FROM THE SEMINARIES

Introduction

This chapter summarizes the data both from the ques-

tionnaire and from interviews and subsequent study. Because

a personal visit was made to each seminary after mailing

the questionnaire, a response was Obtained from all eight

seminaries, each administrator in charge Of continuing

education COOperating fully with the study.

While all the seminaries studied Offer a variety Of

lecture series, conferences, workshops, and extension

courses Of various sorts, each school has some claim to

originality, some unique emphasis by which we may char-

acterize its continuing education program. Some schools,

for example, have established reciprocal connections with

other organizations or institutions in order tO enhance

their Offerings. Louisville Seminary in Kentucky is the

only Presbyterian seminary jointly controlled and supported

by the United Presbyterian Church in the northern states

and by the Presbyterian Church in the South. Its contin-

uing education Offerings thus draw a unique blend Of min?

isters from northern and southern states. McCormick Seminary

in the heart Of Chicago has a cooperative arrangement with
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the Presbyterian Institute of Industrial Relations, con—

trolled by the Board of National Missions. The seminary

provides the Offices, and the Institute provides training

for ministers of industrial communities through a series

of three-week seminars held each winter and spring. And

Pittsburgh Seminary in Pennsylvania conducts continuing

education programs in Canton, Ohio, COOperating with the

Presbyterian synod there.

Other schools have established similar links with

non-Presbyterian institutions. Auburn Theological Seminary,

a Presbyterian school, formed a unique association with

Union Theological Seminary in Manhattan in 1939; and their

continuing education programs have also been brought to-

gether under the leadership of one Director Of Continuing

Education. Dubuque Seminary, on the Mississippi River

on the eastern border Of Iowa, is a graduate division Of

the University Of Dubuque, on the same campus with the

arts college. Through a unique arrangement, the Associa—

tion Of Theological Faculties, the Dubuque Theological

Seminary, Wartburg Theological Seminary (Lutheran) and

Aquinas Institute (Roman Catholic) coordinate both their

regular course curricula and their continuing education

activities. And Johnson C. Smith Seminary in Charlotte,.

North Carolina, a graduate professional school Of Johnson

C. Smith University, takes pride in being at the center

of the present day Negro educational revolution, emphasizing
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in its programs how the church can participate in social

change.

More specifically, however, we may characterize some

Of these schools according to their individual curricular

emphases. San Francisco Seminary in San Anselmo, California,

until quite recently Offered only a doctoral degree (S.T.D.)

in continuing education and this program had a limited

enrollment; now they have added an S.T.M. program avail-

able tO parish ministers. Princeton Seminary in New Jersey

specializes in seminars held each week throughout the

academic year. Both Auburn-Union and McCormick sponsor

Pastors in Residence; Dubuque Offers pastors an unstructured

week for personal study; and Pittsburgh invites ministers

to bring their wives to certain seminars.

The importance Of all these Offerings is clearly

revealed by the over-all statistics (see also Table I):

during the 1964-65 academic year, the eight seminaries

enrolled a total of 1,930 regular students and 2,450 con-

tinuing education students of whom all but 238 were ordained

ministers. The more Specific data are presented below

according to the ten sections of the questionnaire.

Section I —- The Goals of Continuing Education

for the Ministry

The person responsible for continuing education in

each of the eight seminaries was asked to state the present
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over—all aims or purposes Of continuing education for the

ministry in his institution. Of course, statements Of

purpose are not always fully implemented in actual prO-

grams an institution executes, but they should reveal the

TABLE I

NUMBER OF STUDENTS IN REGULAR CLASSES AND IN

CONTINUING EDUCATION IN EIGHT PRESBYTERIAN

SEMINARIES IN THE 1964-65 ACADEMIC YEAR

 

 

 

. . Ordained

Cont1nu1ng Ministers

Regular Education in Continuing

Seminary Students Students Education

Auburn-Union 622 690 600

Dubuque 165 204 195

Louisville 143 141 125

McCormick 225 146 108

Pittsburgh 252 501 472

Princeton 279 605 555

San Francisco 201 67 67

Johnson C. Smith 43 96 90

TOTALS 1,930 2,450 2,212

 

basic philosophy or the priorities which a school hopes

to implement. In their replies (see Table II) five reSpon—

dents stated that their institutions had no explicit state-

ment Of purpose for continuing education. Three Offered
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statements Of purpose for continuing education in their

seminaries and said they believed these goals to be ade-

quate. Three who had listed no statement Of purpose replied

that a lack of over-all aims seriously limited their prO-

grams, one suggesting that a concise statement was impera-

tive. Only two Of the three institutions which had stated

general aims for continuing education also stated Specific

Objectives for program activities designed tO implement

those broad aims or goals. In all three schools, a faculty

committee including the director had formulated the general

goals for continuing education.

Section II -- Programs and their Objectives

The seminaries Offered a variety Of Opportunities

as the titles and Objectives Of continuing education pro-

grams listed in Table III reveal. One seminary Offered

just credit programs leading to a degree, and three only

non-credit programs; the remaining four institutions Offered

both. Five institutions stated Objectives for individual

programs, some more completely than others, but with few

exceptions these Objectives were stated in ways difficult

to measure in behavioral terms. The other three schools

gave no Objectives.
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i
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p
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c
e

a
n
d

t
o

e
x
e
c
u
t
e

t
h
e
m

s
y
s
t
e
m
a
t
i
c
a
l
l
y
w
i
t
h

d
e
c
l
i
n
i
n
g

n
e
e
d

f
o
r

s
u
p
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h
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Section III -- Administration

The position Of continuing education within the

organizational structure Of an institution points up the

importance ascribed to these activities by the institu—

tion. Describing the place continuing education holds

within their administrative framework (see Table IV),

five schools stated they had a separate department or

division of continuing education. Each of these depart-

ments was responsible to the seminary's central administra-

tion through a faculty committee appointed for this pur-

pose, except for one school in which the department

answered directly to the President; three seminaries which

had no department of continuing education administered

their programs through other departments.

The increasing use Of full—time or part-time direc-

tors Of continuing education indicates how this area Of

the seminary's responsibility is growing. Five seminaries

had appointed a Director Of Continuing Education; in another

the Dean, and in two others faculty members, filled this

post (see Table V). In three seminaries these adminis-

trators reported to the President; in three to the Dean

and the President; and in two schools to faculty committees.

When continuing education activities are actually in

progress they require administrative guidance and over-

sight. This responsibility occupied the full time Of the
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directors in three seminaries. The others combined these

duties with teaching and conducting seminars. None Of the

eight seminaries had assistant directors Of continuing

education, but one school will soon hire a part—time

assistant to the director. Officials Of the seminary who

have subsidiary administrative responsibilities toward

continuing education and their reSponsibilities are listed

in Table VI.

Apparently directing continuing education for the

ministry is coming to be a full-time job in more and more

seminaries. Two Of the directors in this study gave all

their time to that task; one gave 90% of his working hours,

and others less time (see Table VII), these holding various

other jobs in the seminary -— teaching, administration,

and alumni relations. All the heads Of continuing educa-

tion were paid from the general institutional budget, with

the exception Of one director whose salary derived from

the income of the programs he administered, in this case

degree programs only. All the heads Of continuing educa-

tion programs had theological degrees, Six were pastors

before their present appointments, four had taught on sem-

inary faculties and two in colleges, and one possessed a

degree in education.

Section IV -- Finances

Financing continuing education is generally recognized
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TABLE VI

TITLES AND RESPONSIBILITIES OF PERSONS

IN LEADERSHIP OF CONTINUING EDUCATION OTHER THAN THE

DIRECTOR AND ASSISTANT DIRECTOR IN EIGHT

PRESBYTERIAN SEMINARIES

Titles of Officials of the seminaries who have subsidiary

responsibilities toward continuing education and their

 

 

reSponsibilities.

. . Nature of

Seminary T1tle ReSponSibility

Auburn- Secretary-Treasurer Administrative Assis-

 

 

 

 

 

 

Union Of Auburn tant .

An Instructor Leadership of Seminars

with Pastors

Dubuque Chairman of the Grad- Chairman's respon-

uate Committee Sibilities

Three members Of the TO determine the prO-

Graduate Committee grams Offered

Louisville Two faculty members Of Planning programs

the continuing educa-

tion committee

McCormick Members Of sub-committee Make recommendations

on continuing educa- to Faculty Academic

tion Program Committee

Pittsburgh Members Of Graduate Planning programs

Education Committee

Princeton Dean Of Field Education Advisory capacity

San . .

Francisco Faculty Members AdV1sory capac1ty

 

Johnson C.

Smith

 
Professor of N.T.

Studies

Associate Professor Of

O.T. Studies

Assistant Professor Of

Religious Drama and

Homiletics

Director of Promotion

and Recruiting  
TO recommend lecturers
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as Of paramount importance to the Operation of the prO-

grams. With reference to expenditures there were wide

differences among the seminaries in the amount of money

spent for continuing education; for 1964-65, the total

expenditures varied from $1,000 in one school tO $84,000

in another (see Table VIII). One institution reported

that no figures were available and another that the amount

listed was an "educated guess.‘' In many cases costs are

not clearly defined apart from the whole institutional

budget. Expenditures as proportions of the total instruc-

tional budget are described in Table IX. These costs,

from schools reporting, ranged from 3% to 20%. Outside

grants and personal gifts provided substantial financial

assistance for continuing education in the majority Of

the seminaries (see Table X).

Administrators disagree about the proportion Of the

total program cost (exclusive of room, board, and trans-

portation) which students should pay for their continuing

education. An examination of Table XI reveals that in two

institutions the students pay a considerable part of the

costs, while some schools require little or no money from

the participants. One seminary which now charges no fee

plans a pilot program where the participants will pay the

entire cost. When continuing education participants share

graduate degree courses with regular seminary students,

they pay the regular tuition. Four administrators felt
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TABLE VIII

TOTAL DOLLAR EXPENDITURES FOR CONTINUING

EDUCATION AT EIGHT PRESBYTERIAN SEMINARIES

(a) What were the total dollar expenditures for contin-

uing education at this institution in the 1964-65 academic

year? (This includes salaries, materials, etc.) (b) For

the academic year 1965-66?

 

 

Smith

Seminary 1964-65 1965—66

Auburn-Union $84,000 $84,000

Dubuque $50,000 $55,000

approximately approximately

Louisville $ 6,300 $ 6,200

McCormick $ 1,000 Not Available

Pittsburgh Not Available Not Available

Princeton $38,000 $39,432

San $37,600 $49,100

Francisco

Johnson C. $ 4,000 $ 4,500
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TABLE IX

OF TOTAL INSTRUCTIONAL BUDGET

ALLOCATED FOR CONTINUING EDUCATION FOR TWO ACADEMIC

YEARS AT EIGHT PRESBYTERIAN SEMINARIES

 

Seminary
Academic Year Academic Year

 

1964-65 1965-66

Auburn-Union 8% 8%

Approximately Approximately

Dubuque 15-20% 18-20%

Louisville 7% 7%

Approximately Approximately

McCormick Not Available Not Available

Pittsburgh Not Available Not Available

Princeton 7.5% 7.4%

San 7.5% 10%

Francisco

Johnson C.

Smith

3% 3%
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TABLE X

FINANCE: SPECIAL FINANCIAL GRANTS FOR CONTINUING

EDUCATION FROM OUTSIDE THE INSTITUTIONAL BUDGET.

THEIR SOURCE AND PROPORTION TO THE TOTAL

CONTINUING EDUCATION BUDGET IN 1964-65

AT EIGHT PRESBYTERIAN SEMINARIES

(a) Are special financial grants made to continuing educa-

tion from outside the institutional budget provisions?

(b) If yes, specify the source of the grants. (c) What

is the proportion Of these grants to the total continuing

education budget?

 

Seminary a b c

 

Auburn-Union Yes $10,000 annually 8%

for fellowships

for Methodist

 

 

 

 

 

 

 

clergy

Dubuque Yes Foundations and 33-1/3%

some individuals

Louisville Yes Individuals 12%

Approximately

McCormick NO

Pittsburgh NO

Princeton Yes From Churches

and Alumni 33%

San Yes Individuals 3%

Francisco

Johnson C. Yes National Board 10%

Smith Of Missions
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TABLE XI

FINANCE: STUDENT FEES AS A PROPORTION OF THE

TOTAL COST OF CONTINUING EDUCATION AT

EIGHT PRESBYTERIAN SEMINARIES

What proportion Of the costs of the total

program is met by continuing education

student fees in the 1964-65 academic year?

 

Seminary Proportion of Costs

 

 

Auburn-Union 100%.Ministers Conference

85% Summer Session

10% Other Programs

Dubuque 10%

Louisville None

McCormick Not Available

Pittsburgh Very Small

Princeton None

San Francisco 88%

Johnson C. Smith None    
the distribution of program costs between their institution

and the participants was inappropriate, one commenting

that continuing education programs must be self—supporting

in order to serve large numbers of ministers.
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Section V —~ Faculty

A11 seminaries but one drew their faculty in contin-

uing education from a variety Of fields other than their

own staff (described in Table XII). Administrators evidently

differ greatly in their judgments about whether to use

instructional leaders from institutions and agencies other

than the sponsoring seminary.

A lack Of uniformity existed among the schools in

their provision Of counselors whose Specific function was

to provide guidance and counsel to their continuing educa—

tion students (see Table XIII). Three schools Offer no

such provision. Five seminaries provided counselors speci—

fically tO guide their continuing education students.

These counselors have all been pastors; two had training

in guidance and counseling at the Master's level, and one

in a doctoral program, these having been trained in col—

leges Of education. Generally these counselors discussed

the educational goals of continuing education students,

expending little effort upon personal problems. They

rarely recorded data received in counseling sessions for

future use.

Section VI -— Facilities

One seminary has a center for continuing education

on its campus, while other schools conduct their programs
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TABLE.XII

FACULTY: PERCENTAGE OF TEACHING FACULTY IN CONTINUING

EDUCATION PROGRAMS FROM EDUCATIONAL INSTITUTIONS:

DENOMINATIONAL BOARDS AND AGENCIES, BUSINESS AND

THE PROFESSIONS AT EIGHT PRESBYTERIAN SEMINARIES

What percentage Of the continuing education programs in

the academic year, 1965—66, are taught by (a) your own

faculty, (b) faculty from other theological institutions,

(c) from non—theological educational institutions, (d)

from denominational boards and agencies, (e) from busi-

ness and the professions, (f) other?

 

Seminary a b c d e f

=============A========g=======L======$=======L=====%====S

Auburn-Union 99% .05% .05%

Dubuque 80% 10% 5% 5%

Louisville 80% 20%

McCormick 100%

Pittsburgh 65%, 20% 5% 10%

Princeton 49% 5% 5% 29% 12%

33“ . 27% 33% 33% 7%
Francisco

3:22;“ C ' 12% 40% 36% 12%        
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TABLE XIII

FACULTY: AVAILABILITY OF FACULTY WHOSE SPECIFIC

FUNCTION IS TO GIVE GUIDANCE AND COUNSEL TO CONTINUING

EDUCATION STUDENTS, AND SOME COUNSELING PROCEDURES,

AT EIGHT PRESBYTERIAN SEMINARIES

(a) Is there a counselor available whose Specific function

is to provide continuing education students with guidance

and counseling? (b) If yes, does the counselor provide

guidance in planning students' continuing education aims

and Objectives? (c) Does he counsel on personal problems?

(d) Are counseling data systematically recorded?

 

 

Seminary a * b c d

Auburn-Union NO

Dubuque Yes Yes Some NO

Louisville NO

McCormick Yes Yes NO NO

Pittsburgh Yes Yes Yes Yes

Princeton No

San Francisco Yes Yes Occasionally Very

Limited

Johnson C. Yes Yes Yes Yes

Smith      
 

* Administrators indicating "no" for column (a) reported

the director or faculty members counseled students but

it was not their Specific function.
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in regular seminary facilities (shown in Table XIV). Con-

tinuing education participants can fraternize with the

regular seminary students because they use the same dining

halls and dormitories. The one exception conducted con-

tinuing education classes only in the summer when regular

TABLE XIV

FACILITIES: BUILDINGS USED FOR CONTINUING EDUCATION

PROGRAMS AND THE OPPORTUNITY FOR PARTICIPANTS TO

USE DORMITORY AND DINING FACILITIES WITH

REGULAR STUDENTS AT EIGHT PRESBYTERIAN SEMINARIES

(a) Is there a Continuing Education Center used Specifi-

cally for this purpose? (b) Are the facilities ordinarily

used for regular courses also utilized for continuing

education? (c) DO continuing education participants live

in dormitories with seminary students? (d) DO they eat

with the seminary students?

 

 

 

Seminary a b c d

Auburn-Union NO Yes Yes Yes

Dubuque , No Yes Yes Yes

Louisville NO Yes Yes Yes

McCormick No Yes Yes Yes

Pittsburgh NO Yes Yes Yes

Princeton Yes NO NO Yes

San Francisco NO Yes NO NO F

Johnson C.

Smith NO Yes Yes Yes      
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students were on vacation. All directors reported satis-

factory facilities, though some schools are contemplating

enlargements.

Each seminary made available the regular library

facilities to students in continuing education programs

and they provided library loan provisions in person or

through the mails to Off-campus participants. Six seminaries

made library acquisitions of books and periodicals speci-

fically for continuing education, although only two dif—

ferentiated these expenditures from their general library

budget (one $1,000, the other $500).

Most seminaries made some use of Off-campus instruc-

tional locations (see Table XV): two schools conducted

programs exclusively on their own campuses. Program re—

quirements Often suggested instructional locations, as

where one institution Offering only degree programs

arranged for 50% Of the work to be done on campus in the

vacation months and 50% at the minister's home during the

rest Of the year.

Section VII -- Students

The characteristics Of students participating in

continuing education can be determining factors, if known

by administrators, in program planning. All the seminaries

collated descriptive records Of participants in programs
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but with varying degrees of completeness. In two schools

records of student characteristics were not available for

use.

Student prerequisites for enrollment: six seminaries

Offer credit programs in continuing education which all

require a B.D. degree for enrollment. One seminary requires

only a B.A. for one credit program. Non-credit programs

are offered by all seminaries, with one requiring no pre-

requisites for enrollment and the rest a variety of require—

ments (see Table XVI).

Age groupings of students: five schools had no record

available of their students' ages. Of the three seminaries

reporting, two revealed the largest percentage Of partici-

pants in the 35-45 year age group and one in the 25-35

year age group (see Table XVII).

Religious affiliation Of students: one seminary

directs its programs exclusively to Presbyterian ministers,

while in another student body only 50-55% of the partici-

pants are Presbyterian. This latter school attracts

heavily from different religious groups because Of its

deep organizational involvement with Lutheran and Roman

Catholic seminaries and with the religious department in

a state university. Three schools reported no records

about their students' religious affiliation (see Table

XVIII).

Academic background Of students: in the credit
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TABLE XVII

AGE GROUPINGS OF PARTICIPANTS IN CREDIT

PROGRAMS

AT EIGHT PRESBYTERIAN SEMINARIES

 

 

 

 

 

 

 

 

Seminar 25‘ 35' 45 yrs.

y 35 yrs. 45 yrs. & over

Auburn- Credit * * *

Un1on Non-credit * * *

Dubuque Credit 25% 70% 5%

Non-credit 20% 70% 10%

Louisville Credit * * *

Non-credit * * *

McCormick Credit * * *

Non—credit * * *

Pittsburgh Credit ** ** **

Non-credit 44.2% 33.2% 22.6%

Princeton Credit * * *

Non—credit 3* * *

san Credit ~34% 60% 6%

Franc1sco Non-credit .** ** **

Johnson C. Credit ** ** **

Smith Non-credit * * *     
* NO record available

** NO courses Offered in this category
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TABLE XVIII

RELIGIOUS AFFILIATION OF PARTICIPANTS IN

 

 

 

 

 

 

 

 

 

Seminary Presby- Other Roman

terian Protes- Catholic

tant

Auburn— Credit * * *

Un1on Non—credit * * *

Dubuque Credit 55% 40%. 5%

Non-credit 50% 30% 20%

Louisville Credit 100%

Non-credit * * *

McCormick Credit * * *

Non-credit * * *

Pittsburgh Credit ** ** **

Non-credit 57% 39% 4%

Princeton Credit * * *

Non-credit * * *

San Credit 95% 5%

Franc1sco Non-credit ** ** **

Johnson C. Credit ** ** **

3“” th Non-credit 75% 25%     
 

**

NO record available

NO courses Offered in this category
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programs Of four schools reporting, in three seminaries

all students held theological degrees while in one school

only 50% had such degrees (see Table XIX). Non-credit

programs similarly attract a preponderance Of theological

degree holders, with over 75%.of the participants in this

category in the three seminaries reporting. Comparatively

few students held graduate degrees in other fields. Two

seminaries had no available records Of the academic back—

ground Of their continuing education students.

Distances students live from seminary_sponsored pro-

grams: two seminaries attracted over 90% Of their credit-

program participants from a distance Of over 100 miles

although in another school the students in credit programs

all lived within 100 miles. Two seminaries reported the

majority Of non-credit participants lived over 100 miles

distance while one school attracted 89% Of its non-credit

students from within a 100 mile radius (see Table XX).

Three schools did not have records of geographic origins

Of continuing education participants.

Financial assistance and study leave granted to con—

tinuing education participants: ministers often lack time

or money to continue their education. Some men receive

no financial assistance, while others-are helped by their

church or synod. In answer to questions about these prob-

lems three schools could provide no descriptive data on

their students, and the others had incomplete records.
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TABLE XIX

PERCENTAGE OF PARTICIPANTS WITH THEOLOGY

DEGREES AND OTHER GRADUATE DEGREES IN CREDIT AND

NON-CREDIT PROGRAMS OF CONTINUING EDUCATION AT

EIGHT PRESBYTERIAN SEMINARIES

 

 

 

 

 

 

 

 

    

- Theology Other

Seminary Degrees Graduate

Defifi—e—is-E=_—_—-__-——=== =1

Auburn- Credit 50% 10%

Union Non-credit * *

Dubuque Credit 100%

Non—credit 90% 10%

Louisville Credit 100%

Non-credit * *

McCormick Credit * *

Non-credit * *

Pittsburgh Credit ** **

Non-credit 90% *

Princeton Credit * *

Non-credit * *

San Credit 100% 18%

Franc1sco Non-credit ** **

Johnson C. Credit ** **

Sm1th Non-credit 75% 25%

 

* NO record available

** NO courses Offered in this category
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TABLE XX

APPROXIMATE DISTANCES PARTICIPANTS LIVE FROM

SEMINARY SPONSORED CREDIT AND NON-CREDIT CONTINUING

EDUCATION PROGRAMS AT EIGHT PRESBYTERIAN SEMINARIES

 

 

 

 

 

 

 

 

 

Seminar 100 Miles Over 100

Y Distance Miles

Distance

Auburn-Union Credit 20% 80%

Non-credit * *

Dubuque Credit 50%. 50%

Non—credit 45% 55%

Louisville Credit 100%

Non—credit 27% 73%

McCormick Credit * *

Non-credit * *

Pittsburgh Credit ** **

Non-credit 89%. 11%

Princeton Credit * *

Non—credit * *

San Credit 15% 85%

Francisco Non-credit ** **

Johnson C. Credit * *

Sm1th Non-credit * *    
* NO record available

** NO courses Offered in this category
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Financial assistance: in credit programs three sem-

inaries reported that 100%, 75%, and 51% respectively, Of

their students paid the entire expense; in the non-credit

programs three schools reported that 90%, 89%, and 25%

respectively Of their students paid their own way. In

credit programs at two schools 25% and 6% of the students

respectively received scholarships or loans; and again,

in non-credit programs at two schools 75% and 10% Of the

students respectively were similarly helped. One seminary

stated that 43% Of its students in credit programs were

assisted financially by their churches. Three seminaries

had no records in this category.

Study leave: in one seminary, all ministers taking

programs for credit attended during their vacation periods;

but all these men were granted time by their employer for

course study at home. At another seminary all the cre-

dit students were granted time from their regular employ—

ment, but in yet another school only 50% had been granted

time by their employers for this study. For non-credit

programs one seminary reported 33% used their own vaca—

tion time and 66% were given time by their employer; another

reported that 50% used their vacations. Four schools had

no records in this category.

In general, all the seminaries maintained incomplete

and Sketchy records of their continuing education students'

characteristics.
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Section VIII -— Curriculum

Procedures for planning programs: in the eight sem-

inaries the director, collaborating with committees re-

sponsible for continuing education, determined the over—all

content Of the programs. Three Of these schools included

continuing education participants and other ministers in

the planning process. The content Of each individual prO-

gram was determined in the same way as the over-all cur-

riculum.

Pre-program requirements for students and use Of

examinations: three schools had established nO pre-program

requirements, while four required that specific books be

read prior to the student's arrival. Two Specified that

manuscripts be written, and three requested that selected

articles or working papers be read. One school in its

"Pastors-in-Residence" program requested that a preliminary

bibliography on the subject be submitted for study. All

schools used examinations, both Objective and essay, for

evaluative purposes in their credit programs. Only one

used examinations in non-credit programs.

Forms of recognition used for completing programs

successfully: students in credit programs received tran-

script credit and later degrees at all seminaries Offering

credit programs. Only two seminaries granted Specific,

concrete recognition to those successful in non—degree
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programs, one sending a letter Of achievement to the ses-

sion of the minister's church, and the other giving a

"Certificate Of Attendance“ to the participant.

Methods and techniques used in instruction: all

seminaries use a variety Of instructional methods and

techniques in both credit and non-credit programs (see

Table XXI). Directors favored seminars most frequently,

with guided reading, educational guidance and counseling,

library lending services, and conferences following in

order Of preference.

Program evaluation procedures: in evaluating their

Offerings, seven schools actively sought their students'

judgment Of the programs' effectiveness as shown on Table

XXII. And generally the seminaries employed the same

evaluation procedures in non-credit programs, soliciting

both written and oral Opinion in the final session. One

school used examinations in non-credit courses for evalua-

tive purposes. One seminary used no evaluative procedures

in non-credit courses. Credit courses used Objective and

essay examinations to evaluate the learning taking place.

COOperative relationships with other institutions

in programming: tO hold down costs and improve instruction,

institutions Of higher education increasingly are pooling

their resources in cooperative ventures. Two Of the sem-

inaries surveyed had taken no steps to cooperate with other

institutions or agencies in planning their continuing



-111-

TABLE XXI

CURRICULUM: ACTIVITIES USED IN CONTINUING EDUCATION

IN EIGHT PRESBYTERIAN SEMINARIES AND RATED* BY

DIRECTORS AS TO THEIR RELATIVE IMPORTANCE

 

 

 

 

 

 

 

 

 

 

 

 

         

o .3 °

H .54 01 £2 0 U

H c) H O o
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s O S w4 O +1 c g :1“

9.4 .Q s o +1 "4 a find

5:: 5 O 0 m4 :4 run (DE

4:3 Q >1 S D: In mth tam

Tape recordings 1 3 l 1 l 1

Educational Guidance and

Counseling 2 4 3 5 5 4

Film and Visual Aids 3 l 3 1 2

Consultation in the Field

by Institutional Per—

sonnel 2 2 2 5 2 2

Guided Reading 4 4 5 4 5 5 3

Library Materials

Lending Service 4 4 5 3 3 3

Extension Classes Off

Campus 3 3 3 5

Correspondence Study 4 5

Conferences' 3 4 3 4 5

Seminars 2 _5_ g 2 2 2 _§_

Auditing Regular School

Courses 1 l l 1

Other: Unstructured Study

Organized Travel, Radio,
. . NO Responses

Telev1s1on     
* The directors rated the effectiveness of the activities

used in programs on.a 5 point scale with l as low. The

numbers underlined indicate the activities most used at

each seminary.
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TABLE XXII

EVALUATIVE PROCEDURES IN CONTINUING EDUCATION

PROGRAMS AT EIGHT PRESBYTERIAN SEMINARIES

Are there Specific methods used for evaluating your pro-

grams Of continuing education? If yes, describe briefly

the procedures used for evaluations.

 

Seminary

Yes

or

NO__
 

Auburn-

Union NO

Evaluation Procedures

None
 

Dubuque Yes Regular papers are required. Seminar

attendance is used. Examinations are

given in both credit and nonucredit

courses.
 

Louis-

ville

Yes Evaluation forms are filled out by par-

ticipants. ‘Sessions are held with par-

ticipants to receive their Opinions.
 

McCormick Yes Evaluation sessions held at the close of

each pastors-in—residence "term" of

study to get student Opinions. Response

in the continued interest and study Of

participants are assessed by director

and faculty.
 

Pittsburgh Yes An evaluation form is distributed at the

close Of most courses to the partici—

pants for them to give their judgments.
 

Princeton Yes Each participant fills out a four by six

inch blank card with his opinions of the

program. Group evaluation is done

orally at the close Of each seminar.
 

San

Francisco

Yes Annually students are asked to give

their judgments on a wide variety of as-

pects of their experiences in the prO-

grams. These data are sorted and dis-

tributed to various administrators and

faculty. Teaching methods and facilfljes

are assessed in the same way. Examina-

tions and term papers by participants,

in seminar quarters and five in—parish

papers annually per student are assessai

byga supervising professor each year.
  Johnson C.

Smith  Yes  Questionnaires are given to each par-

ticipant at the end Of courses for the

purpose of evaluation of every aspect of

the total program he participated in.
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education programs. Three schools consult on continuing

education with local church councils and Presbyteries.

One seminary has commenced working with six seminaries Of

various denominations in the Northeast in planning a future

degree program. One seminary belongs to the Graduate

Theological Union in its area which becomes a "clearing

house for plans for developing new ventures in continuing

education." Another school participates in an unusual

arrangement with Lutheran and Roman Catholic seminaries

and the school Of religion at a state university, incor-

porating their faculties to plan and conduct continuing

education activities.

Section IX -- Promotion

All the seminaries advertised their continuing educa-

tion Offerings in some way. One seminary encouraged only

Presbyterian applicants; three directed their promotional

literature to Presbyterian ministers, but invited those

Of other denominations also; and four solicited applica-

tions from all denominations equally. All schools used

a variety of promotional methods, including direct mail—

ing to alumni and former participants in continuing educa-

tion programs, advertising in national church papers, and

announcements at ministerial and Presbytery meetings.

When enlisting participants for their continuing educa-

tion programs, all the directors attempted to motivate
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ministers by appealing to their need for increased com-

petence in their professional tasks. One Offered an Oppor-

tunity for the minister to know himself better; two men-

tioned intellectual growth; another spoke Of ecumenical

fellowship; another stressed meeting individual deficien-

cies; and yet another Offered the Opportunity to partici-

pate in "the renewal of the church."

Section X —- New Directions
 

Four seminaries initiated new departures in their

programming during the 1965-66 academic year. One intro-

duced workshops and more group discussion to correct an

overdependence upon the lecture method; another through

inter-seminary cooperation attempted to reach larger num-

bers Of participants; one school Opened more practical

courses to appeal to ministers in the seminary's own

metropolitan area; and the fourth school cooperated with

the local Presbytery in a pilot program including both

ministers and laymen, as well as a Directed Study prO-

gram jointly administered with another Presbyterian Seminary.

In the year 1966-67 four seminaries are acting on

new ideas in continuing education. One will increase

its Pastors-in-Residence Offerings from two to three ses-

sions during the academic year so more ministers can attend.

Another will introduce sub-channel FM radio and also begin



-115-

inter-disciplinary seminars for clergy and laity together.

One school will cooperate with the Lutherans in an invita—

tional ten-day seminar on the subject “Today's Ministry

to Youth." A fourth seminary introduces an S.T.M. degree

program as a subdivision of the doctoral program rather

than a separate terminal degree program.

Six directors look past 1967 and envision new direc—

tions they want their schools to take in continuing educa-

tion. One expects to cooperate with five other theologi-

cal schools in a highly individualized "Pastoral Fellows"

program, and also to deve10p a degree program exclusively

for pastors. Another seminary anticipates using TV for

ministers in their parish and also to introduce courses

on campus which local pastors may take for credit. One

seminary intends to invite businessmen who are interested

in extending their knowledge Of theology tO plan their

own programs using faculty resources of the seminary and

meeting on the campus. Another hopes to introduce two-

week courses for the increasing number of ministers who

wish to attend programs on campus. Finally, one seminary

plans a long-term continuing education program leading

tO the MIA. degree in religion Open to all ordained pas-

tors having the B.D.



Chapter VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The Objectives. The Objective Of this investigation
 

was to study the programs Of continuing education for the

ministry -- their content, methods, and procedures —— as

conducted by the eight seminaries Of the United Presby-

terian Church in the U.S.A. Its specific Objectives were:

1. To interview the chief administrators of contin—

uing education programs to determine the nature and extent

Of continuing education activities for the ministry in

each Of the seminaries.

2. TO determine the aims and purposes Of existing

programs Of continuing education in these institutions.

3. TO review relevant literature in order to estab-

lish basic functional principles of programs for contin-

uing education for the ministry.

4. To recommend, on the basis Of the study, basic

principles and procedures upon which continuing education

programs for the ministry may function.

Methodology. Data were collected primarily through
 

a comprehensive questionnaire mailed to each of the eight

United Presbyterian seminaries. The author visited each

campus for a period of one or two days in order to complete
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the questionnaire and to interview the chief administra-

tor Of continuing education. Tape recordings were made

Of the interviews.

SUMMARY OF FINDINGS

1. Each Of the eight United Presbyterian seminaries

studied actively engaged in continuing education for the

ministry and Offered among them a wide variety Of credit

and non-credit continuing education programs; each school

maintained distinctive and individual emphases in these

programs.

2. The number of continuing education participants

in the eight seminaries exceeded the number Of regular

seminary students; and ordained ministers accounted for

most Of this continuing education enrollment.

General Goals for Continuing Education

3. The chief administrators for continuing educa—

tion in five Of the seminaries gave no explicit statements

Of over-all purpose for continuing education in their

institutions; three Offered statements Of purpose which

they considered adequate.

Programs and their Objectives

4. Four schools Offered both credit and non-credit
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programs, one Offered only credit programs leading to a

degree,and flupe only non-credit programs. Continuing

education administrators in five seminaries stated Objec—

tives in some form or other for individual programs but

generally in a way difficult to measure in behavioral

terms. Three stated no program Objectives.

Administration
 

5. Five seminaries had departments or divisions

of continuing education within their administrative frame-

work; the three schools without such a department or divi-

sion administered their programs through other departments.

6. Five seminaries had appointed a Director Of Con—

tinuing Education. Two Of these directors gave their full

time, one 90%, and the other two spent much less time

with continuing education.

7. The administrative head of continuing education

is paid from the general institutional budget in all sem-

inaries except for one school which pays him out Of con—

tinuing education student fees.

Finances

8. Total expenditures for continuing education for

the 1964-65 academic year varied from $1,000 in one school

to $84,000 in another. One seminary had no figures
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available while another took an "educated guess" because

it did not differentiate continuing education expenditures

clearly from the general institutional budget. Expressed

as proportions of the total instructional budget these

expenditures ranged from 3% to 18-20% in the 1965-66

academic year.

9. Administrators disagreed about how much of the

total program cost (exclusive Of room, board, and trans-

portation) students should be expected to pay for their

continuing education. Two seminaries required (these

Offered non-credit programs only) no payments from these

students while other schools required between 10% to 100%

of the cost Of programs. Students were generally charged

tuition in credit courses with little or no fee in non-

credit Offerings.

Faculty

10. One seminary used its Own teaching faculty

exclusively in continuing education programs, while in

others between 12% to 99% Of the instructors came from

other institutions and agencies, the professions, and

business.

11. Three seminaries had assigned no counselors

whose Specific function was to provide guidance and coun-

sel to their continuing education students. And generally
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speaking in the five schools providing such services,

the counselors discussed educational goals alone, spending

little time with personal problems. They rarely kept

records of the counseling sessions for future use. Three

Of these counselors had formal training in guidance and

counseling at a college of education, though all had had

formal theological education.

Facilities
 

12. One seminary used a former private home speci-

fically designated as a Center Of Continuing Education,

while the other schools used existing facilities. The

director Of continuing education at each seminary considered

these building facilities satisfactory.

13. Two schools conducted all their continuing edu—

cation programs On campus and another,99% Of its programs.

Five seminaries Offered programs in off-campus facilities

or in the participants' homes.

14. Each seminary Offered its regular library facil-

ities to on-campus continuing education students and each

library provided mail service. The seminaries with Off—

campus programs Offered extension library resources.

Students
 

15. Generally, the records of such student charac-

teristics as age, religious affiliation, academic background,
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geographical origins, and mode Of financing their contin-

uing education and acquiring study leave privileges, were

incomplete and thus inadequate for the purposes of program

planning and research.

Curriculum
 

16. In all eight seminaries the director, along

with committees responsible for continuing education,

determined the curriculum. Three schools included the

continuing education participants and other ministers in

the planning process.

17. The curricula Offered by the eight seminaries

covered a wide range Of content, particularly emphasizing

theology and the professional tasks of the minister.

18. Only two seminaries granted Specific and formal

recognition to those successful in non-degree programs.

19. Each seminary used a variety Of instructional

methods and techniques in both credit and non-credit prO-

grams. Directors favored seminars most frequently, with

guided reading, educational guidance and counseling, library

lending services, and conferences following in the order

Of preference.

20. TO evaluate continuing education programs, seven

schools actively sought their students' judgments of pro-

gram effectiveness, soliciting both written and oral Opin-

ions in the final session; one seminary used no evaluative
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procedures in non-credit courses. Credit courses, when

Offered, used Objective and essay examinations to evaluate

the learning taking place, and one school used examina-

tions in non-credit courses except when the course lasted

only a day Or two.

21. Six seminaries in varying degrees have taken

steps to cooperate for continuing education with other

institutions or agencies having like Objectives; two schools

reported no specific COOperative planning. Cooperation

between the seminaries Of the denomination are generally

just biannual consultations.

22. All seminaries but two indicated that there is

no conscious effort to coordinate the pre-degree curricula

Of the regular seminary student with continuing education

after graduation and ordination.

Promotion
 

23. In promoting their continuing education programs

one seminary encouraged only Presbyterian applicants;

three directed their promotional literature to Presbyter-

ian ministers, but invited those Of other denominations

also; and four solicited applications from all denomina-

tions equally.

24. In the promotional literature, program Objectives,

when given, were usually imprecisely stated.

25. All directors of continuing education said their
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promotional material appealed tO the minister's need fOr

professional growth; two also stressed personal growth.

26. All chief administrators Of continuing educa-

tion but one have planned new departures in their program-

ming during 1966-67 and beyond.

CONCLUSIONS

Within the limitations Of the study, the review Of

the literature and the data collected appear to warrant

the following conclusions:

1. Certain general principles apply to the organi—

zation and functioning Of any continuing education pro-

gram for the ministry.

2. The chief administrators Of continuing education

in the seminaries studied are seriously attempting to meet

the post-graduate educational needs Of ministers through

increasing emphasis upon continuing education programs,

and they evidence concern for qualitative and quantitative

improvements in their Offerings.

3. While seminaries have accepted the continuing

education Of ministers as one Of their responsibilities,

it has been assigned a peripheral position in educational

planning by administrations and faculties.

4. Both credit and non-credit programs belong among

the total Offerings Of continuing education by the seminaries
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Of the denomination.

5. Off-campus as well as on-campus Offerings are

necessary to meet the continuing education needs Of the

large body of parish ministers throughout the nation.

6. The continuing education programs Of Presbyterian

seminaries usually have appeal for ministers of other

denominations and are amenable to cooperative arrangements

inter-denominationally.

7. The seminaries are not involving laymen to any

appreciable extent in their continuing education programs

and thus may forfeit important learning experiences which

clergymen receive through interaction with laymen in an

educational environment.

8. Each seminary has certain unique emphases in

continuing education which distinguish its programs from

other schools, heightening the possibilities for productive

cooperative efforts among the seminaries.

9. The over-all goals Of continuing education in

the seminaries are not Officially and clearly stated, de—

priving programs of adequate direction and purpose.

10. Whatever Objectives have been formulated for

individual programs are not clearly stated in terms of

behavioral changes to be achieved, lessening the possibility

Of programs being sharply focused in aim and in meeting

the needs Of the participants.
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ll. Seminary administrators have not given guidance

and counseling a clearly defined, and therefore adequate

place, within continuing education for the ministry.

Consequently uncertainty exists with respect to its pur-

pose, function, and implementation.

12. Continuing education for the ministry Operates

equally well from a separate building called a Center for

Continuing Education or from an area arranged for adult

education in existing structures.

13. Adequate seminary records Of student character-

istics are not at present taken, depriving administrators

Of an adequate basis for planning curricula.

l4. Evaluative procedures in non-credit programs

have generally been confined to informal Opinion polls

of participants at the end of the activities; and there

have been few attempts to evaluate, by means Of well-

designed instruments and research studies, the effective-

ness Of continuing education practices and techniques.

15. Evaluative procedures have suffered for lack Of

clearly defined goals and program Objectives stated in

terms Of behavioral changes to be achieved.

16. Seminaries have begun to cooperate with educa-

tional institutions and agencies in their local areas,.but

there is room for further effort in this direction.

17. The seminaries of the denomination have cooperated

very little among themselves in planning programs Of
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continuing education and in sharing resources for conduct—

ing programs.

18. The strong desire Of each Presbyterian seminary

to fashion its own unique emphasis in continuing educa-

tion for the ministry can hinder concrete efforts to coor-

dinate programs toward united denominational purposes.

19. Little conscious effort has been made to pre—

pare the pre-degree, regular student for lifelong learn-

ing through continuing education following graduation and

ordination. Consequently the continuing education programs

Of the seminaries suffer the lack of an important link

with the regular B.D. curricula.

20. The seminaries must invest increasing effort and

expend more Of their financial and academic resources in

order to meet ministers' needs for continuing education.

RECOMMENDATIONS

An important value of a study of this nature is the

recommendations that emanate from it. From the results

of this study the following recommendations are made:

1. A definitive statement Of general goals for con-

tinuing education for the ministry should be developed

in each seminary. The written statement Of general pur-

poses should include a rationale or basis for the educa-

tional programs Offered and a statement Of what is to be
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presented in the educational activities; this statement

should also require provisions for attempting to evaluate

the programs. This statement might be drafted by a team

including representatives of the central administration,

the faculty, and parish ministers knowledgeable in educa-

tional matters along with the chief administrator Of con-

tinuing education. Each school should, furthermore, incor-

porate a triennial review of its goals as standard pro-

cedure.

2. Each department Of continuing education Should

develop a procedure for identifying Objectives in highly

specific terms for each program Offered. Stating the

Objectives in terms Of the desired behavioral change in

the participants will provide a basis for evaluating stu—

dent progress and for evaluating and refining that par-

ticular continuing education program. The chief admin-

istrator of continuing education, the instructors, and

representative participants Should take part in this pro-

cedure.

3. Seminary administrators and faculty Should View

continuing education for the ministry not as an excrescence

on the total educational enterprise but as an integral and

integrated portion Of the seminary's responsibility.

4. Each seminary should appoint a full-time director

Of continuing education.
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5. Each seminary Should establish a department or

division of continuing education within the organizational

structure, differentiated in its administration, finance,

curriculum, and methodology.

6. Institutional fund-raising efforts Should repre-

sent the needs Of continuing education as a vital part

of the total seminary's Operation.

7. The central administration in the seminary should

institute a system Of rewards (e.g., remuneration, les-

sened work-loads) for faculty participation in seminary

sponsored continuing education programs.

8. Seminaries should provide a guidance-counselor

whose Specific function is to give guidance and counsel

for continuing education students. The counselor should

be free to personally help ministers formulate educational

goals and Objectives and achieve coherence in their con-

tinuing education experiences; the counselor should also

Offer to counsel ministers with personal problems related

to the minister's continuing education Objectives. Ideally

this counselor should have been trained in theology, educa-

tion, and guidance-counseling. He should systematically

record data from sessions with counselees in a form avail-

able for his future use.

9. The seminary administrators should urge the Pres—

byterian Church to establish a national Office for COOpera-

tion in Continuing Education to expedite voluntary cooperation



—129-

among the seminaries in all aspects of program planning

and implementation.1 The Office for Cooperation might

act as a fact-finding and information agency, a central

clearinghouse for ideas and materials, and a channel Of

personal communication for continuing education leaders

Of the seminaries.

10. Continuing education programs require contin—

uous evaluation in terms Of learning that has taken place,

behavior changes in the participants, and student reaction

to the total program. The evaluation process Should become,

in part, a cooperative venture among the seminaries Of

the denomination, using some common instruments2 to compare

seminary programs and improve institutional performance,

as well as for research.

11. As an aid to curriculum planning, seminaries

should record in a readily available fashion all signifi-

cant data concerning student characteristics, including

each participant's age, religious affiliation, residence,

 

1Examples of institutional cooperation can be found

throughout American Higher Education -— e.g., the COOpera-

tive arrangement Of the University Of Michigan, Wayne

State University, and Eastern Michigan University in the

field Of Adult Education.

2For example the Program Research Questionnaire for

Residential Adult Education Centers, developed by the'

Program Research Committee Of the Kellogg Foundation

Supported Centers of Michigan State University, the Univer-

sity Of Georgia, The University Of Nebraska, The University

Of Oklahoma, and the University of Chicago; and also, the

Kropp-Verner Attitude Scale.
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previous education, stage in the life cycle, grants Of

mOney and time by his employer for continuing education,

and special interests. The seminaries ought to arrange a

uniform tabulation of this information for purposes of

cooperative program planning and research.

12. Seminaries should construct their B.D. curricula

with the conscious purpose of encouraging habits of self-

education in their students, deliberately guiding the

future parish minister toward a commitment to continued

learning throughout his lifetime.

l3. Seminaries should involve laymen with clergy-

men in some continuing education Offerings, beginning on

an experimental basis by inviting laymen who display leader-

ship qualities in the church, so that ministers may have

regular Opportunities to interact with laymen in the unique

learning experiences Offered through continuing education

programs.
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APPENDIX A

PARTICIPANTS IN THE PILOT STUDY

The Reverend William R. Phillippe

Director of Continuing Education

The Pittsburgh Theological Seminary

Pittsburgh, Pennsylvania

The Reverend John M. Salmon

Director of Continuing Education

Louisville Presbyterian Theological

Seminary

Louisville, Kentucky
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APPENDIX B

A QUESTIONNAIRE TO STUDY THE CONTINUING

EDUCATION PROGRAMS FOR THE MINISTRY IN

SELECTED UNITED PRESBYTERIAN INSTITUTIONS

The purpose Of this questionnaire is to enable you

to answer questions relative to continuing education pro-

grams for the ministry in your institution. In reSpond-

ing to the questionnaire, use the following definitions

as a frame of reference. The ministry comprises persons

who are ordained to the ministry Of the church. Continu—

ing education for the ministry consists of organized learn—

ing situations Specifically designed for persons in the

ministry. It involves ministers who have graduated from

seminary and who have been ordained. For the purposes

Of this study, programs of continuing education Offered

within the academic years, 1964-65 and 1965-66, will be

considered, and only those Of an on-going character.

The year used in a particular question will depend upon

the availability and relevancy of the data.

Thank you for your cooperation in this study and for

the time given to this questionnaire.

E. Arthur McAsh

Name Of your institution

Title Of person completing inquiry

Number Of full-time students enrolled in regular classes

in your institution in the 1964-65 academic year

Number Of participants attending all continuing education

programs sponsored by your institution in the academic

year of 1964-65

Number of ordained ministers attending the above continuing

education programs

Number Of non-ordained persons attending these programs
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I. THE GOALS OF CONTINUING EDUCATION FOR THE MINISTRY IN

THIS INSTITUTION

One Of the great issues in continuing education for

the ministry has to do with its broad, over—all aims or

goals. The question is: What are we trying to accomplish?

Are we trying to improve peOple for their vocation, to

broaden them intellectually, or spiritually, or what?

1. Has your institution stated its broad purposes

or goals for continuing education for the min-

istry? Yes NO If yes, please state

these over-all goals.

2. As director of continuing education do you believe

these goals to be adequate? Yes NO

If no, what would you add to these goals?

Would you delete any areas contained in the above

broad goals? Yes NO If yes, which

would you delete?

3. What agency(ies) of your institution (e.g., admin-

istration, faculty, committee, commission, etc.)

formulated these goals?

4. Has your institution stated Specific Objectives

which are designed to implement the above broad

aims or goals? Yes NO If yes, please

state these specific Objectives as definitely

as possible.

 

II. CONTINUING EDUCATION PROGRAMS AND THEIR OBJECTIVES

1. List the titles Of programs of continuing educa-

tion for the ministry Offered by your institution

in the 1965—66 academic year. List Credit Programs

and Non-Credit Programs separately. Please state

the Objective(s) Of each program Offered.

III. ADMINISTRATION

A. Continuing Education within the administrative frame—

work Of the institution. '

1. Does the institution have a department or division

Of continuing education for the ministry? Yes

NO If yes, to whom is this division or

department responsible?
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If no, what department Of the institution admin-

isters continuing education?

B. Leadership Of the Continuing Education Program

1. What Official has the chief administrative leader-

ship and reSponsibility for continuing education

in this institution?

TO whom is he reSponsible?

Information concerning the director of continuing

education:

What is his title?

What other titles does he hold?

What percentage Of his time is given to directing

the continuing education program?

100% 75% 50% 25% Other%

If less than 100%, state his other professional

duties.

From what source(s) does his salary for his work

in continuing education come? General Institu-

tional Budget Special Fund Earnings

Of program (Other (specify)
 

What are his academic degrees?

If he has done graduate study, what are his major

areas Of emphasis?

His minor areas Of emphasis?

 

 

What is his experience background? Pastor Of a

church? Denominational Official Seminary

faculty member College faculty member

Other_____

Is the director's reSponsibility limited to admin-

istration in the operation of the continuing educa-

tion programs? Yes NO If no, what other

responsibilities does he carry in the continuing

education programs?

Does he teach any regular courses of the institu—

tion? Yes NO
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Information concerning an assistant director.

Is there an assistant director of continuing edu-

cation? Yes NO If yes, what are his

specific responsibilities?

In what ways do the training and skills Of the

assistant director complement those Of the direc-

tor?

What percentage of his time does he give to con—

tinuing education?

100% 50% 25% Other %

If less than 100% state his other professional

duties.

Other persons in positions Of administrative

leadership.

List the titles of Officials Of the seminary who

have subsidiary administrative responsibilities

toward continuing education. Describe their

responsibilities.

IV. FINANCES

1. What were the total dollar expenditures for con-

tinuing education at this institution in the

1964-65 academic year? (This should include

salaries, materials, etc.)
 

What are the total dollar expenditures projected

for the academic year 1965-66?

What proportion Of the total instructional budget

was allocated for continuing education in the

academic year 1964-65?

What proportion Of the total instructional budget

is allocated for the academic year 1965-66?

Are special financial grants made to continuing

education, from outside the institutional budget

provisions? Yes NO If yes, specify

the source of the grants (religious, business,

individual, etc.) and the amount given through

each category Of grant.

  

What is the proportion Of these outside grants

to the total continuing education budget?
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What proportion Of the costs of the total program

are met by continuing education student fees?

As administrator, do you feel this distribution

of income is appropriate?

V. FACULTY

1. What percentage of the continuing education prO-

grams in the academic year 1965-66 are taught

by:

Your own faculty %

Faculty from other theological institutions %

Faculty from non-theological educational

institutions %

Instructors from denominational boards and

agencies %

From business and the professions %

Other (Specify) %

Faculty who provide guidance and counsel.

Is there a counselor available whose Specific

function is tO provide continuing education students

with guidance and counseling? Yes NO

If yes, does the counselor provide (a) guidance

in planning the students' continuing education

aims and Objectives? Yes NO (b) counsel

with personal problems other than educational

problems? Yes NO

Does the counselor have the following background

of qualifications?

A theological degree? Yes NO
 

‘Experience as a minister in the parish

setting? Yes NO

Guidance and counseling training on the

Master's level? Yes NO

Doctoral level? Yes No
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Courses in a College Of Education on the

Master's level? Yes NO

Doctoral level? Yes No

Are data systematically recorded respecting the

counselees? Yes NO If yes, are these

data available for future use? Yes NO

  

VI. FACILITIES

1. Buildings

Is there a Continuing Education Center used spe-

cifically for this purpose? Yes NO

If yes, are arrangements Of these facilities

satisfactory? If they are not satisfactory, how

would you wish them changed?

Are your institution's buildings and facilities,

ordinarily used for regular courses, also utilized

for continuing education purposes? Yes NO

If yes, are arrangements of these facilities

satisfactory? If they are not satisfactory, how

would you wish them changed?

DO participants in continuing education programs

while they are on campus live in dormitories with

the seminary students? Yes NO DO they

eat in the dining hall with the seminary students?

Yes NO

Are Off-campus facilities used? Yes NO

If yes, are the arrangements Of these facilities

satisfactory? If they are not satisfactory, how

would you wish them changed?

Library

Are the regular library facilities made available

for continuing education programs? Yes NO

If yes, are there Special arrangements made with

the library for the students of continuing educa—

tion programs while they are at the institution?

Are there library loan provisions for Off—Campus

continuing education participants? Yes NO

If yes, are the books Obtained by the participant

in person? Yes NO By mail? Yes

NO
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Does the library acquire books and periodicals

specifically for continuing education? Yes

NO If yes, describe the nature of these

books.

If yes, how much money is expended annually for

them?

What was the total cost of library service to

continuing education in the academic year 1964-65?

Was this cost met by the general library budget?

 

Yes NO

By the continuing education department's budget?

Yes NO
 

Instruction locations

Specify locations used for instruction and the

approximate percentage of the programs in 1965-66

which are located there.

Location Percentage

Of Programs
 

Seminary Campus

Extension centers Off campus

Camps or retreat centers

At home

Other (Specify)

List the places used by your institution for

extension centers Off campus in continuing educa-

tion.

VII. STUDENTS

1. What are the prerequisites for students to enroll

in your continuing education programs?

Credit: Non-credit:

Characteristics Of the continuing education student

body in the 1964-65 academic year.
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Age groupings Of students:

In Credit Programs

25-35 years %

35-45 years %

45-and above %
 

I have no record ( ) insufficient

the above.

Religious affiliation Of students?

In Credit Programs

Presbyterian ___%

Other Protestant ‘__;%

Roman Catholic -__jA

Jewish ___%

Other %

I have no record ( )

Of the above.

Academic background of students:

In Credit Programs
 

 

NO degrees %

Undergraduate

degrees %
 

Theology degrees %

Other graduate

degrees %

In Non-Credit

Programs

96

96

A

0

record ( ) Of

In Non-Credit

Programs
 

O

A

A

A

A

A

O
O

0
O

 

insufficient record ( )

In Non-Credit

Programs
 

I have no record ( ) insufficient record ( )

Of the above.

Geographical origins of students:

In Qredit Programs

Within 100

miles %

Over 100 miles %

In Non—Credit

Programs
 

_%

96

I have no record ( ) insufficient record ( )

Of the above.
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VIII.

A.

B.

The percentage Of students who:

  

 

 

Credit Non—Credit

Programs Programs

Pay all their own expenses .__J% ___JA

Are assisted by their local

church totally % ‘__4%

Are assisted by their local

church partially .__;% ___%

Are assisted by their synod

totally .__;% ___j%

Are assisted by their synod

partially ___% ,___%

Use their vacation time for

programs ___% %

Are granted time by their

employer .__J% .__J%

Are given scholarships or

loans .__JA ___%

Other (specify) ___jA %
 

I have no record ( ) insufficient record ( )

Of the above.

CURRICULUM

Curriculum Areas

1. By what procedures is the over-all content (topics

or areas Of study) Of the continuing education

program generally determined? (Note: For specific

programs see the next question.)

List the programs Offered within the total contin—

uing education endeavor in the academic year

1965-66 and the method by which the curriculum

in each was determined, and who carried the primary

responsibility in the curriculum determination.

Program Titles Method of Responsibility

Curriculum Deter—

mination (e.g.,

Director, faculty

members, joint

committees, requests

Of ministers, etc.)

 

 

Instructional Devices
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Are there pre-program requirements which students

must satisfy? Yes NO If yes, check

the following which are used and rate them as to

the importance you attach to these requirements.

Of

Very little

Imp, Imp. imp.

Read required books

Write manuscripts

Read selected articles or

working papers

Other (Specify)

Are mechanical teaching aids utilized? Yes

NO If yes, check the mechanical teaching

aids used and from your experience with them

rate them as to their utility.

 

Teaching Aids Ratings

Audio-visual aids Used, Very Useful,

Programmed books and Useful, Of little

teaching machines usefulness

Other (specify)

Are examination methods used? Yes NO

If yes, state the examination methods used and

the percentage Of programs in which they are

used.

   

Examination In Credit Non-Credit % of

Method Programs Programs Programs

Essay

Objective

Term,Paper

Other (specify)

Are there concrete forms Of recognition given for

successful completion of the programs? Yes

NO If yes, specify the forms of recognition

and your Opinion as tO their utility.

Form Of Recognition Usefulness

(l)

(2)

(3)

(4)

(5)
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D. Evaluation

1. Are there specific methods used for evaluating

your programs of continuing education? Yes

NO If yes, please describe briefly the

procedures you may use for evaluating any Of the

following program areas: instruction, learning

by the participants, facilities.

E. Cooperative relationships with other institutions in

programming.

1. DO you take specific steps to cooperate with other

institutions in planning your continuing education

programs? Yes NO If yes, indicate the

other institutions, the Specific steps taken, and

your Opinion of the utility of these efforts at

program coordination.

Institutions Cooperative Steps

Presbyterian seminaries

Other denominational seminaries

Church related colleges

Universities

Local church councils

Other (Specify)

Is there a conscious effort tO coordinate the pre-

degree study of the regular seminary student with

continuing education which will follow graduation

and ordination? Yes NO If yes, in what

manner is this done?

IX. PROMOTIONAL ACTIVITIES

1. DO you actively promote your continuing education

programs with a view to attracting participants?

Yes NO If yes, do you direct your pro-

motional efforts to:

Presbyterian ministers only?

_Presbyterian and ministers of

other denominations equally?

Primarily Presbyterian min-

isters but also ministers

Of other denominations?
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Indicate your chief methods Of promotion.

TO what motives do you attempt to appeal when you

enlist participants for your continuing education

programs?

X. NEW DIRECTIONS IN CONTINUING EDUCATION PROGRAMS

1. Did your programs for 1965-66 contain any new

departures from those Of previous years? Yes

NO If yes, specify, and indicate your Opinion

as to their utility.

Have you projected any new directions for your

programs in 1966-67? Yes NO

If yes, specify.

Have you envisioned new ideas to incorporate into

your programs at some point in time beyond 1967?

Yes NO

If yes, Specify.



APPENDIX C

LIST OF THE EIGHT UNITED PRESBYTERIAN

SEMINARIES PARTICIPATING IN THIS STUDY

Institution
 

Auburn Theological Seminary,

associated with Union Theological

Seminary

Dubuque Theological Seminary

Louisville Presbyterian Theological

Seminary

McCormick Theological Seminary

The Pittsburgh Theological Seminary

Princeton Theological Seminary

San Francisco Theological Seminary

Johnson C. Smith University

Theological Seminary
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Location

City Of New York

New YOrk

Dubuque, Iowa

Louisville,

Kentucky

Chicago, Illinois

Pittsburgh,

Pennsylvania

Princeton,

New Jersey

San Anselmo,

California

Charlotte,

North Carolina
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APPENDIX D

SAMPLE COVER LETTER SENT TO DIRECTORS

OF CONTINUING EDUCATION

Dr. John Doe

Presbyterian Seminary

University City, U.S.A.

Dear Dr. Doe:

The enclosed questionnaire is being sent to the directors

of continuing education at eight United Presbyterian Theo-

logical seminaries in the United States. I am asking your

cooperation in completing and returning it to me at your

earliest convenience.

Your reSponse will assist me in my doctoral dissertation

entitled, "A Study of Continuing Education Programs for

the Ministry in Selected Institutions of the United Presby-

terian Church in the U.S.A.."

The purpose Of this study is to determine the nature and

extent of continuing education activities for the ministry

in each of the United Presbyterian seminaries and to recom-

mend On the basis Of the study, basic principles and pro-

cedures upon which continuing education programs for the

ministry may function.

I propose to phone you in a few days in order to make an

appointment with you to visit your campus for a day or two

and discuss with you the continuing education programs

sponsored by your institution.

Many thanks for your helpfulness.

Sincerely yours,

E. Arthur McAsh

EAM:dj
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