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Verne Allen 8tockman

EVALUATION OF HELPING TEACHER'S CONTRIBUTION OF INSERVICE
EDUCATION OF TEACHERS IN RURAL SCHOOLS OF MICHIGAN

AN ABSTRACT

The inservice education of teachers for the improve-
ment of instruction presente a problem to rural America.
The purpose of this study was to suwvey the services sup-
plied by the helping teachers in Michigan and to evaluate
these services as seen by the teachers served, the helping
teachers, and the County Superintendents. The role of the
helping teacher was analyzed in an attempt to f£ind out -
(1) What teachers, helping teachers, and County Superintend-
ents consider 1s their role, (2) what kinds of processes and
8kills enable the helping teacher to help teachers improve
instruction, and (3) what differences are evidenced between
a county with a helping teacher and a county without a
helping teacher?

A questionnaire was used to secure the opinions of
(1) teachers who worked in counties with helping teachers,
(2) teachers who worked in counties without helping teachers,
(3) helping teachers, and (4) County Superintendents.

The questionnaire was divided into five areas. These
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were: The role of the helping teacher in (1) the improve-
ment of teaching me thods and techniques, (2) developing
democratic 1living in the school, (3) recognizing and using
individual differences, (4) developing community and school
relations, and (5) administering the school.

In general, teachers were more interested in help in
specific teaching techniques and less concerned with help
in the way children learn, their soclal and emotional ad-

Justment, the use of community resources, and in interpret-
ing the child and the school to the home and the community.

The helping teachers felt keenly the needs of teachers
to know the child, to recognize and use individual differ-
ences found, and to make the community aware of the Job the
school should de. Their greatest interest was shown in the
area of demooratic living. They were particularly anxious to
get teacher-participation in planning meetings and programs.

The County Superintendents rated the same items somewhat

lower but, in general, agreed with the helping teachers.

Case studies were made of two counties that had a
similar rural level of living index. These counties se-~
lected were County A with a helping teacher for six years
and County B which had no helping teacher service.

In County A, the helping teacher filled out a daily

report for the County Superintendent. Forty-five percent
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of the reports made some evaluation of the teacher's com-
petence, skills, and abilities. Other types of activities
carried on by the helping teacher were ranked in the follow-
ing order: (1) working with parents and ocommunity groups,
(2) problems of teachers, (3) working with teacher-planning-
groups, (4) helping teachers with room arrangement, and (5)
the preparation of the news letter. There were many other
activities that varied from year to year.

In County B, the County 8uperintendent tried to do
something about improving the instructional program, but
he felt he oould not begin to meet the needs,

In general, County A with helping teacher service,
made many more contacts with teachers, provided a much
wider program of services, and carried on a much more con-
certed and better organized program of activities than the
County B Superintendent, without a helping teacher, was able
to provide,
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CHAPTER I
INTRODUCTION

The in-service education of teachers for the improvement
of instruction in schools in rural areas presents a problem to
rural Amerioca. The role helping teachers perform in providing
better instruction for teachers and pupils in rural areas in
Michigan will be the subject of this study.

The educational opportunities of American rural boys and
girls have been more limited than the opportunities afforded
urban children. Mechanization of the farm and the farm home
has brought tremendous changes in farming methods, yet the
average one-room country school is much the same as it was
fifty years ago. The buildings, the furniture, the course
of study, the teaching materials, and even the training of
the teacher have not kept pace with the vast sosclal and eco-
nomic changes of the farming areas.

There 18 a strong trend toward district reorganization
into larger administrative units. This reorganization makes
poseible increased administrative efficlency and equalized
taxes, as well as, higher paid and higher certified teachers,
improved school buildings, more adequate transportation, and

1
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better attendance. However, the small schools that are left
should provide the best possible type of educational program.
Since these schools will continue to serve the rural areas
for some time, they offer a challenge to improve their serv-
lces, the teaching staff, and the kind of suprort that will
enable them to educate rural boys and girls to take their
place 1n our democracy.

Some of the more important problems that face education
in rural areas are school district reorganization, better
financing of schools, better and more realistically trained
teachers, and more supervision and inservice education.

Teaching in the one-room school is a difficult task.
The teacher should not only be experienced but should have
command of many skills. In the study made by Gaumnitz and
Blose, they say:

Despite the rapid rate at which the one-teacher schools
are decreasing . . . there are stilll a great many such
schools. It would seem obvious that one-teacher schools
will and should continue to operate in many rural communi-
ties of the United States for a long time to come. A good
case can be made for the contention that the teachers em-
ployed in them shouvld be regarded second to none in terms
of educational qualifications and in terms of the remunera-
tions provided. After all, the teacher of such a school must.
more than those in the larger schools, depend upon herself for
the education provided to the boys and girls in her charge.

In addition to responsible classroom performance, the teachers
of the one-room schools have many other lmportant responsibil-
ities. They are usually the sole representatives of public
education within the area they serve; they are called upon for
wise counsel by the local boards; they must secure or impro-
vise much of the essential equipment and instructional ma-
terials needed by their pupils; and they are responsible for



3

maintaining healthful and happry learning situations, often
under trying circumstances. These are not jobs for mere be-
ginners - - jobs knocked down to the lowest bidder. If these
teachers are to deal wisely and effectively with every child
attending, they require greater maturity, wider experience,
sounder tralning, and more help from administrators, super-
visors, and other teaching aids than are now commonly found.l
In 1950, there were approximately 60,000 teachers in

2 Even though reorganization of schools

one-teacher schools.
progresses rapidly, there will be at least 25,000 teachers
for such schools needed for a long time. In 1948, the one-
teacher schools still served about 1,500,000 boys and girls.3

In Michigan, a larger percentage of farm children are
retarded at each age level than of urban children.4 I11lit-
eracy 1s more prevalent in the farming sections than 1n the
cities.

Supervision of teachers in rural areas has been consplc-

uous by 1ts absence. In Michigan, the supervision for rural

1 -- Walter H. Gaumnitz and David T. Blose, The One-
Teacher School - Its Midcentury Status. Washington, De Ce:
Tnited States Printing Offlce, 1950, D« 5.

2 —= Julian E. Butterworth and Howard A. Dawson, The
Modern Rural School. New York: McGraw-HE1ll Book Company,
Tncorporated, 1952, p. 348.

3 -- Gaumnitz and Blose, op. cit., pe. 15.

4 -- The Improvement of Public Education in ¥ichican.
Report of The ¥IchIgan Publlc Educatlon Study CommIssIon.
Lansing: Michigan Public Education Study Commission, 1944,

pp. 16, 17.
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schools has been provided by the County Superintendent of
Schools. In most cases this has consisted of a few teachers!
meetincs and an occasional visit to the school by the County
Superintendent. The many dutles required of the superintend-
ent and the large number of schools to be visited have neces-
sarily limited his time for supervision. In many cases ad-
ministrative and other types of problems have lessened the
oprortunities for supervision. OCnly a few counties have had
rural supervisors or helping teachers. In fact, only twenty
counties in Michigan had helping teachers in 19851=-52. All
6f these countles are to be found iIn the southern half of the
lower peninsula. On page five 1s a map of Michigan showing
the location of the counties which employed helping teachers
in 1951-52,

The Problem. The purpose of this study 1s to survey

the services supplied by the helping teachers and to evalu-
ate these services as seen by the teachers served, the help-
ing teachers themselves, and the County Superintendents.

The study will analyse the role of the helping teacher as
seen by these groups. It will include the collecting and

interpreting of data in an attempt to answer the following

questions:

1. What do teachers, helping teachers, and County Su-
perintendents consider is the role of the helping
teacher in the improvement of teaching methods and
techniques; in developing democratic living in the
school; in recognizing and using individual differ-
ences; in developing community gnd school relations,
and in administering the school.
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2. What are some kinds of processes and skills that
enable the helping teacher to help teachers im-
prove instruction?

3e What are the differences in the program and kinds
of servioes provided in a county with a helping
teacher and in a county that does not employ a
helping teacher?

Scope and Limitations of the Study. It has been
necessary definitely to 1limit this study to Michigan. It
has also been limited to the sixteen counties studied to
prevent the influence of such unmeasured faotors as big in-
dustrial areas upon the areas outside the big towne such as
are found in Wayne and Oakland Counties. It has not been
feasible to discuss the relationship of the larger commun-
1ty centered schools in the areas. With the increase in
numbers of these larger community schools and the resultant
decrease in numbers of small one-teacher schools, the teach-
ers served by the helping teachers will tend to be taken over
by the supervisors in the community schools.

In this study no attempt has been made to equate the in-
dividual teacher's background and training. Sinee teachers
vary 8o greatly in their abilities and in their training, the
helping teacher must start where the learner is, for he can
learn only as he sees the relationship between the old and
the new.l Therefore, each teacher presents new problems or

various combinations of old problems, no two of which are

1l -- William Heard Kilpatrick, Philosoggi of Eduocation.
New York: The Macmillan Company, 1951, p. 0



alike.

The limitations of the questionnaire, as a measuring
device, have been considered and attempts have been made in
collecting the material to overcome some of the variable
factors by administering all the questionnaires to the

teacher-groups by three people who were aware of these lim-

itations.
Definition and Descriptions of Supervision. Barr,

Burton, and Brueckner define supervision as ". . . an ex-
pert technical service primarily concerned with studying
and improving the conditions that surround learning and pu-
pil growth.'l

The ultimate purpose of supervision 1s to help children
grow, The process involves sharing of experiences by parents,
teachers, and children as well as by other members of the
community.

Wiles says, “the basic function of supervision is to
improve the learning situation for children, Supervision
is a service activity that exists to help teachers do their
Job better."2

Kilpatrick writes, "the helping teacher . . . guldes

where guiding seems needed, but mainly works '‘on the side’

l -- Barr, Burton, and Brueckner, Supervision New
York: Appleton Century Crofts, 1947, p. 1l.

2 -- Kimball Wiles, Supervision for Better Bchools,
New York: Prentice-Hall, §§55, Pe e
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of the teacher. Perhaps the main service of today's super-
visor is two fold; on the one hand, to help steer the in-
service study programs with a minimum of authority and a
maximum encouragement of teacher leadership; on the other
hand, to help new teachers find themselves in their work."l

Burton states that there are three major functions to
good supervision: (1) studying the teaching-learning situ-
ations, (2) improving 1t, eand (3) evaluating the means,
methods, and outcomes,<

The supervisor 1s responsible for coordinating all re-
sources such as school personnel, community agencies, and
Instructional materials iIn order to speed the growth proc-
ess. The term 'helping teacher} more nearly describes this
person, for the term 'supervisor'! has come to carry the con-
notation of administrative direction or dictation.

Today, the emphasis 13 on the goal-centered approach in
curricuvlum development: setting up goals, carrying out the
program, and then evaluating the outcome. The teachers must
themselves recognize the need for supervision. The helping
teacher must not superimpose a ready-made set of objectives.

He must counsel and assist teachers in the identification of

their own and the groups' needs. Allce Kellher describes

1l -- Kilpatrick, ov. cit., p. 342,

2 -- Barr, Burton, and Brueckner, Supervision. New
York: Appleton-Century Company, Incorporated, 19358, p. 20.




the instructlonal consultant as a "good catalyser".l

The NMichigan Study Commission on Svpervision in Rural
Areas, 1n discussing the role of instructlional leadership,
describes the edvcational consultant and his relationship
to the learning situation in the following manner:

A prime essentlal 1s the abllity to work with many
groups and many individuals in a cooperative, friendly man-
ner. Optimism and patience should be among his major assets.
Growth on the part of a mature individual takes place slowly,
as soclal structure changes slowly. To accept these facts
philosophically ailds both the 1nstructional consultant and
his teachers. There is 1little to rain in accusing teachers
of resisting change, or in making them feel inadequate either
with themselves or 1n the eyes of their pupils or their com-
munities. Teachers as pupils must have status and a sense
of satisfaction in their accomplishments if they are to be
effective. Accepting where the teacher 1s as a starting
point, and accepting his pace and individvality as determin-
ing the rate and direction of growth, the supervisor coun-
sels with him. With major attentlion upon strong points,
stimulation and commendation are given to the exercise of
initiative, originality, and creativeness. Differences
among teachers are accepted as assets.

Need for the Study. In 1947, a Nichlgan Study Com-

mission on Supervision in Rural Areas surveyed the status
of the supervisory services for rural schools in Michigan
counties and the organizational patterns in other states.
In their report to the State Superintendent of Public In-
struction they urged a continuous evaluation of the super-

visory programs for the different types of areas in NMichigan.

1 -- Report of the Michlgan Study Commission on Super-
vision in Rural Areas, Troy L. Stearns, Chairman. Lansing,
Wichlgan: Department of Public Instruction, 1948, pp. 6, 7.

2 -- Tbid., pe 7.
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The commission report proved of valuable sassistance in com-
paring the data secured as to changes in the total state
situation.

Since that report was published, the County Board of
Education program, with 1ts appointment powers of the County
Superintendent, has brought the needs of more rural suvper-
vision to the attention of more and more counties. The pres-
ent law provides in Section 10 (g) of Act Number 217 of the
Public Acts of 1949 - - "It 1s the duty of the County Super-
intendent of Schools to supervise and direct the work of the
teacher in schools not havine a superintendent."l

The County Superintendent visits the small rural schools
who do not have a superintendent. He confers with the teach-
ers, assists in planning the course of study, develops in-
service programs, and in general assists in the improvement
of instruction in these schools. Only twenty of NMichigan's
eighty-three counties have helping teacher service avallable
for their rural children.

Procedure and Sources 2£ Data. To secure satisfac-

tory data it was necessary to select a group of teachers who
worked in a county that had the services of a helping teach-

er and a second group of teachers who worked in a county

1] -- Public and Local Acts g% the Legislature of the
State of Mlchligan. Lansling: Irankllin DeKleln Company,
1949, p. 245.
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without helping teacher services. After consultation with
the advisory committee, it was decided to prepare a ques-
tionnalre to secure the opinions of these teachers regard-
ing the helping teacher services. In the counties that had
helping teacher assistance, an attempt was made to f£ind out
what services they were providing and what they could pro-
vide. In the counties without a helping teacher, an inves-
tigation was made to find ovt how rural teachers think the
helping teacher could help them,

The questionnaires were all administered directly by
three people in an attempt to obtain as ﬁniform a response
as possible. These three people had had experience with
survey techniques. A more detailed report of the method
by which the questionnalre was developed and administered
will be found in Chapter III. One hundred forty-three
teachers from counties with helping teacher services and
one hundred forty teachers from countles without helping
teacher services completed the questionnaire.

The questlionnaire was also sent to the helping teach-
ers in the twenty counties served by helping teachers.
There were twenty-four helping teachers who replied. Some
of the counties employ more than one helping teacher. An
information sheet was prepared to secure data relative to
the training and length of service of the helping teachers.
A part of the sheet was a check 1list of the duties with which

they are usuvally concerned each year. This information
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sheet was included with the questionnaire sent to the help-
ing teachers. A summary of these data will be found in the
Appendix,

The same questionnaire was also sent to all the County
Superintendents of Schools in the state. Forty-nine of the
County Superintendents responded. They indicated the ser-
vices which they felt the helping teachers can and do pro-
vide.

Case studies were made of two counties that were sim-
ilar in population, land area, number employed in agricule
ture, and other factors of the rural level of living index.
In selecting the counties to be used, the Michigan part of
the United States census for 1940 was studied. Those coun-
ties selected were County A with a helping teacher for a
period of six years, and County B which had no helping teach-
er service. A more complete discussion will be found in
Chapter IV which analyses the supervisory activities in the
two counties,

Early Studies. Some states have had helping teacher
service for more than thirty years. Michigan began a rural
supervisory program in the early 1920's in a limited area.
Some of the early reports were merely observations of admin-
lstrators on the influence of supervisors. Special bulletins
of state departments of education and reports of state super-
intendents pointed out the inoreased attendance of pupils,
the larger number who continued in school through the high
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school grades, the increased standards of the teachers em-
ployed, and the improved buildings and equipment that re-
sulted from a program of supervision.l

Experiments conducted in the 1920's, and even earlier,
attempted to determine the effect of supervision upon the
learnlng of common school subjects: Brown County, South
Dakota? and LaGrange and Johnson Counties, Indianad were
three experimental counties. In these cases the results
indicated that the pupils in the supervised schools made
greater improvement in the common school subjects during
the year than those 1n similar schools which were not su-
pervised.

In 1924-25, Marvin S. Pittman and his staff members
in the Department of Rural Education at Michigan State
Normal College surveyed the effectiveness of supervision
in common school subjects iIn sixty rural schools in Osk-
land County and the same number of rural schools in Macomb
County. The schools stuiied in Oakland County had super-
vision, while the schools in Nacomb County were unsupervis-
ed. William C. Hoppes, Director of Supervisory Training at

the College, directed the field studies and made the report.

1 -- Willlam C. Hoppes, The Value of Supervision in
the Rural Schools of Oakland County, Bulletin Vo. 7e
Lansing, Michigan: Nichigan Education Association, 1926,

Pe S

2 - - ijdo, po 50
3 - Ibidc, po 5.
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The conclusions of this investication indicated the
followling:

l. That the operation of a program of supervision of
rural schools as employed in this experiment was
entirely feasible as a part of a typical county
school organization;

2. That the level of achievement in nine phases of
four school subjects among the punils of Oakland
and NMacomb Counties in the fall of 1924 was con-
siderably below the expected standards; that the
pupils in the supervised schools of Cakland County
in the spring of 1925 approximated the expected
standards and far exceeded the achleverent of the
puprlls in the unsupervised schools in Nacomb County;

3. That the svpervised teachers with very few exceptions
heartily endorsed supervision as it was conducted in
0Oakland County.l

Supervision of rural schools in Oakland County was con=-
sidered essential at that time. ‘/here 1t existed 1t consist-
ed largely of telling the teachers what to do and what not
to do by an administrative supervisor. The 1926 report in-
dicated the need for helring the teachers to plan together.

It stated:

In this brief description of the supervisory work in
Oakland County there has been a conscious purpose to empha-
size these propositions which are believed to be essential
to the greatest possible success of supervisory service:

1. The purpose of supervision 1s to provide motive
and practical help for both teachers and pupils in
their work in the schools.

2. The plans for accomplishing this purpose must be
definitely and concretely formulated.

3. The teachers should be taken into full confidence
of the supervisor concerning the purpose of the
program.

4. The teachers should also be permitted and encour-
aged to participate freely in the professional
meetings where plans are explained and elaborated.

1 - Ibido, p. 230
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5. The supervisors must be specifically trained for
the function which they perform in the county sys-
tem, and thelr work must be harmoniously organized

In relation to administrative functions and in re-
lation to auxiliary agencies.l

A resurvey of the rural schools of Oakland County in
1929-30, indicated continued improvement of the common school
subjects and a wider range of the activities carried on in the
rural schools. The resurvey reported that superimposed super-
vision cannot accomplish the greatest good for teachers and
children. As a result of this:

1. The policy of working only with teachers requesting
helping teacher service has prevailed.
2. The teachers and helping teachers have always worked

side by side in the interests of the children.
3. The helping teacher has always acted as a guide, not

a dictator.
4. The teachers have taken an active part in planning
and carrying out the suvpervisory program.?2
In 1947, the State Superintendent of Public Instruction
for Nichigan appointed a Study Commission on Supervision in
Rural Areas. Thelr report compared counties that employed
helping teachers and those counties that did not have such
assistance. The survey included 62 counties and 28 helping
teachers. The report made four generalizations:
1. Not all needs were felt with the same degree of in-
tensity by the respondents.

2, In counties where there are helpineg teachers, 1t
appears that the chief administrator delegates

l -~ Ibid., p. 16.

2 == E. J. Lederle, A Re-Survey of the Rural Schools
a Pontlac, Klchican: Offlce

of Oakland County, Michlgan.
of the Commﬁsioner_reﬁ_o Schools, 1930, pp. 3-27.
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Instructional affairs rather freely to his staff
and has a feeling that the needs are met to some
extent.

3. The County Superintendent without a helpinc teacher,
in general, did not think he met needs well, but
rather thought he did a 1ittle something about every-
thing. He seldom indicated that he did nothine about
the needs 1listed.

4. Only a few of the ways of meeting the needs listed
were studied. . . . 1

As a part of thelr repbrt, the commission asked Miss

Esther Schroeder of Vestern Nichigan College of Education

to study the orcanizational patterns of supervision in rural
areas in other states. She reported a growing movement to
provide coordinators for the Improverent of instruction in
rural areas durlng the post-war years. There was a trend
toward requiring professionally trained personnel for this
work with several states 1Initlating thelr own programs of
selecting potentlal suvpervisors and providing pre-service
educational opportunities for them. Miss Schroeder called
attention to the changes in the types of supervisory activi-
ties, the scheduled Inspection and demonstration era giving
way to Interest in chilld growth, teacher growth, and cooper-

ative planning.

The Helping Teacher Fovement in Michigan. The impetus

for the start of rural supervision in Michigan probably can
be credited to Marvin S. Pittman. He came to Nichigan in June,
1921, from Columbia University where he had Just completed his

doctoral dissertation on the subject of Rural Supervision.

1 -- Report of the ¥ichican Study Commission, op. cit.,
p. 30
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Before that he had completed his masters thesis at the Uni-
versity of Oregon on the same subject. Dr. Pittman began
his work iIn NMichigan by sending out letters to the County
School commissioners of the state informing tkem that he
desired to prepare rural supervisors at I'ichigan State Nor-
mal College. He described the type of person whom he thought
should be selected to take the work. The County School Com-
missioners nominated teachers for this work. The first group
consisted of fifteen people, who corpleted the B. A. degree
with speclial emphasis on rural education. The program of
studies was selected to sult the needs of the individval stu-
dents and the purposes of the program. Three groups (zones)
of rural schools were organized as the "Practice Area" for
the program. Two of the groups of twelve rural schools each
were In Washtenaw County and one group was in Wayne County.
The program was continued for several years. Dr. Willlam C.
Hoppes came from Teachers College, Marquette, Michigan, to
assist Dr. Pittman after the first year. The supervisors,
prepared through the prosram, were employed mostly in four
counties: Washtenaw, Wayne, Oakland, and Lenawee. At oOne
time there were fifteen helping teachers in the area around
the Michigan State Normal College at Ypsilanti.l

Wayne and Oakland have had rural supervisors longer

than any other counties in Michigan. In the school year 1951-

1l -- Letter from Dr. Yarvin S. Pilttman, dated December
18, 1951.
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52, there were twenty counties employing thirty-eight help-
ing teachers. Most of them were employed by the County Board
of Education, upon the recommendation of the County Superin-
tendent of Schools. }ost of the helping teachers are paid
out of the funds provided for the office of the County School
Superintendent by the County Board of Supervisors.

Five of the thirty-eight helping teachers were employed
under a special leglslative act which amended the County Nor-
mal Act and permitted two and not more than four counties to
corbine to use money appropriated for County Normals to em-
rloy helping teachers for inservice education to their teach-
ers under the supervision of a State Teachers' College. The
provisions of the act stated that the act shall be construved
to mean and include training programs for pre-service educa-
tion or inservice training of teachers. The County Normal
Boards were empowered to "employ teachers for the inservice
training of rural teachers employed in schools located with-
in counties cooperating in the maintenance of a county Nor-
mal training class."l

This chapter has been primarily concerned with a state-
ment of the problem, scope and limitations of the study, need
for the study, procedure and sources of data, and the back-

ground of the helpine teacher movement in Michigan.

1 -- General School Laws, 1946 Revision. Lansing, Nich-
igan: Department of FubliIc Instruction, pp. 172, 173.




CHAPTER II
REVIEW OF LITERATURE

This chapter will consider some of the older concepts
of supervision, review the literature in the field of rural
supervision, and discuss rural research studies,

Qlder concepts of supervision. Early supervision
consisted of inspection and rating of teachers. In 1709, in
Boston, committees of citizens were appointed to visit and
inspect bulldings and equipment. They examined pupils to de-
termine their achievement. Later this included the function
of oriticising and advising the teacher.l

Until the first quarter of the present century, the func-
tions of supervision were few and were largely inspection of
teaching procedures and olassroom management. Up to this time
professional publications contained only vague and general

2

statements. Later on, the teacher was "corrected" in her

detalled techniques by the use of ready made procedures handed

l -- Barr, Burton, and Brueckner, op. cit., p. 3.
2 -- Inid., p. 4,
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down by administrative authority. An improvement of this
me thod was the attempt to guide and train teachers. The
guidance still came from the "main office" but the training
was for improvement of the teacher. Supervision today em-
phasizes the development of human personality and the im-
provement of the learning situation.l

In 1923, Cubberley stated that a strong supervisory
principal - "should at all times know what his school is do-
ing, be able to determine accurately the efficiency of the
instruction given in 1t, know that the pupils are classified
as they should be, be able to give demonstration teaching,
get real team work out of his teachers by coordinating their
work, and be able to approach the instructional problems of
his school with a degree of expertness which is based only
on the objectives and quantitative testing of results. . . .
The larger lines of policy were planned by the superintendent
or decided upon in conference."2

In 1925, Sears indicated that supervision 1s the function
of gulding the work of the teacher in the claseroom.’

In 1947, Barr, Burton, and Brueckner fused the old and
the new concepts of supervision by stating, "The basic concept

of traditional supervision, imposition of trailning and guidance

l - Ibido’ ppo 6’ 70
2 == Ellwood P. Cubberley, The Prin a His School.
Boston: Houghton, Mifflin conﬁany, I§%3, PP. %5, 1&7

3 == Jesse B, Sears, The School Survey. Boston: Houghton
Miff1lin Company, 1925, p. 368,
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upon teachers, 1is replaced by the view that suvpervision is
a cooperative enterprise in which all persons work together
to improve the setting for learning."l

Review of the Litersture. Most of the literature in

the fleld of rural supervision has been closely related to
the general field of supervision. In fact, the general prin-
ciples apply to both fields. .Some of the books which include
the more recent discussions of supervisory practices are:

Supervislion by Barr, Burton, and Brueckner, Supervision for

Better Schools by Kimrbal %*iles, and Imrnroving Instruction

Throuech Supervision by Briges and Justman. Other references

in general svpervision are in the biblioaraphy.
The literature pertaining to rural supervision is limit-
ed. OCne of the earliest writers in this field in Michigan

was Narvin S. Pittman.2 His book, The Valuve of School Super-

vision, copyrighted in 1921, was one of the earliest in the
United States. He reported that (1) children in svpervised
schools advanced faster in the common school subjects, (2)
their average attendance was higher, (3) there were greater
gains in the lower grades, (4) supervision served to keep
children in the seventh and eichth grades longer, (5) teach-
ers read four times as many professional books as the unsu-

pervised teachers, and (6) supervision proroted the social

1 -- Barr, Burton, and Brueckner, op. cit., p. vi.

O -= Yarvin S. Pittman, The Value of Schcol Surer-
vision. Baltimore: warwick and York, 1%21, pp. 16-1G.
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life of the community,
Pittman used what he called the zone plan of super-
vision. At each teachers' meeting, the supervisor taught
a demonstration lesson in the subject that was to be empha-
sized during the following month. Then the supervisor visit-
ed the schools at a planned time to observe the resulte, hear
the children recite the lesson and confer with the teacher.
Pittman states 1t was the aim of the supervisor to inspire
and guide the schools rather than criticise them. He visit-
ed parents and took part in the community activities to fur-
ther stimulate the prOgram.1
In the last few years there have been several general
books in the field of rural supervision. The 1949 Year-
book of the Department of Rural Education of the NEA enti-
tled The Rural Supervisor at Work includes a good descrip-

tion of the problems and opportunities a helping teacher
faces. It 18 full of illustrations of activities and pro-
grams that are being carried on in the various parts of the
United States.2

The 1950 Year-book of the Department of Rural Education

1s entitled The County Superintendent of Schools in the United
Btates,3 It has a chapter on democratic leadership which has

1 -- Ibid., pp. 30-61.
2 -- The Rural Supervisor at Work. Washington, D. C.:
E&ucaf!on,

Department of Rural NatTonal Education Associa-
tion, 1949, pp. 1-242.

3 -- The County Superintendent of Schools in the United
States. Washingfon, D. C.: Department of Rural Educatlon,
National Education Association, 1950, pp. 76-100,
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many Ilrplications for helpinc teachers,

The }Modern Rural School by Butterworth and Dawson, 1s

one of the most recent books in the fileld of rural education.
The authors discuss the supervisor's job with particular ref-
erence to community schools and the training needed.l

Rural Research Studies, There have been several stud-

ies made to show the effect of supervision on learning the
comron school subjects. Pilttman found that children 1n super-
vised schools in Brown County, South Dakota, advanced 94 per-
cent farther in a seven months period in the common school
subjects than children In unsupervised schools.2

Hoppres found achievement in the supervised Oakland County
schools, as reported in Chapter I, was 76 percent greater than
in the unsupervised lMacomb County schools.3

This improved achievement was conflrmed later by a resur-
vey of the Oakland County schools in 1929-30.4 The teachers
in the 1924-25 study endorsed suvpervision as 1t was conducted

in Oakland County.

Harriet Van Antwerp, formerly Supervisor of Instruction

1 -- Butterworth and Dawson, op. cit., pp. 354-3683.

2 -= Pittman, ODe 01to, De 17.

3 -- Hoppes, op. cit., p. 5. (Tests used were: Thorndike-
McCall Readinc Scale, Woody Arithmetic Scales, Nonroe's Stand-

ard Reasoning Test in Arithmetic, Wilson Language Error Test,
and Norrison-NcCall Spelling Scale.)

4 -- Lederle, op. cit., po. 3=27,
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of the Oakland County schools, made a survey of the Teachers'

Eveluaticn of the Effectiveness of Supervisory Activities

for the school year of 1933-34. The four types of supervi-
sory activities examined vere: (1) visitation by the suner-
visor, (2) individuval conferences, (3) teachers' meetinrcs,
and (4) supervisory bulletins. OCne hundred fifty replies
were made to a questionnalre sent out by the County Superin-
tendent's office. In general, all of the services of the su-
pervisor were rated as valuable to the imrprovement of teach- -
ing. The clder teachers' responses did not have as hich a
rating as 413 the younger and less experienced teachers. The
newer teachers most frequently named changes pertaining to
small and definite blts of teachine procedures, drill devices,
and special methods. They were more often interested in sub-
ject matter per se than In goals and attitudes, which reflects
their own feeling of adequacy.l
In 1947, Jane Franseth beran a two year study of the
Georgia procram of helping selected teachers learn to suver-
vise schools. In the surnary of her report she says:

[ ]

The evidence from this study seems to indicate that
the Georgis supervisors are learning how to help schools
increase the achievement of children in certain functions
of democratic citizenship and in the skills such as read-
ine comprehension, word-study, lan~uare, and arithmetic.
An anelysis of tre results of the School Fractlces Ques-
tionnaire shtows that children in suvervised schools are
provided with more opportunities than chilldren in unsu-
pervised schools to develop skill in plannina their own

1 -- Farriet Van Antﬁerp, "Teacher Evaluation of the
Effectiveness of Supervisory Activities," Eivcational kethod,
Vol. XV (1ay, 1938) tp. 441-47,
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activities, in initiatine activities, in usinc a vife vari-
ety of resources in the solution of problems, in exoroising
freedom in speech and thoucht, end tre 1ike. From an anal-
ysis of the results of the Iowa Every Prpril Test of Basic
Sk11lls 1t aprears that the sunervised children are having
more opportunities than unsupervised children to learn such
skills as getting meanine from the printed pare, vsine the
dictionary and indexes, interpretine mavs and praphs, cet-
ting the main purpose of a paracrarph, recornizine common
elements in incidents, snd drawing ccnclusions from an arti-
cle. In arithmetic and lancuage, there is evidence that su-
pervisid children are achieving more than vnsuvrervised chil-
dren.

Seay and Clark, under the sponsorship of the Sloan
Foundation and the University of Kentuclty, worked on a pro-
gram to improve the economic cornditions of the people in the
mountains of Kentucky. From their study they concluded that
supervision in developing curriculum materials helped improve
the diet of the children and janitors in that area.2

In Your School District, the 1948 year-book of the De-

partment of Rural Education, TLoils Clark reported that there
was a rapld increase in the number of supervisors. In 1946-
47, there were 2,249 supervisors serving counties or similar
rural areas in the United States.®

It was also stated in the year-book that in most in-

stances rural teachers do not have the advantages of super-

1 -- Jane Franseth, Lesrninc to Supervise Schools- An
Appreisal of the Georgia Procran. washincton, D. C.: Fed-
eral Security Arcency. United States Cffice of Education,
Circular 2E9, 1951.

2 == laurice Seay and Harold Clark, The School Curricu-
Jum and Economic Improvement. Lexinston: Bureau of School
Service, Universifty of Kentucky, 1940, pp. 2, 21, 78

3 -- Vour School District. Washincton, D. C.: Depart-
ment of Rural Edvcatjon, NmA, 1248, po. 66, 280.
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The above publication also states that of the 27 states
using the county as a unit, nine states provide at least one
supervisor of instruction in each county. This supervisor
1s an employee of the County Superintendent's office.Z

In 1948, The NMichlecan Study Commission on Supervision
in Rural Aress, under the chailrmanship of Troy L. Stearns,
surveyed the current rvral supervisory conditions in VMich-
igan and made recomrendations to the State Superintendent
of Public Instruction. This report was discussed in Chapter
I on pages eight, nine, and thirteen.

A review of the Biennial Repcrts, for the past twenty
years, of the United States COffice of Education, shows no
summary of the extent of suvpervision in rural aress.

The most recent book available dealing with rural edu-
cation 1s the Fifty-first year-book, Part II of the National
Society for the Study of Education, entitled Education In

Rural Comrunities. The editorial committee summarized the

services of the effective supervisor as follows:

Rural supervisors have a most Inportant influvence on
education in thelr supervisory areas. Thelr philosophy of
rural education shovld be clesr and concrete; thelr methods
of workine with teschers should be such as to release the
creative energies of every teacher, even those most poorly
qualified and prevared. The effective supervisor:

1. Telps teachers uvnderstand children and use the hu-
man and material resources of the community in providine the
experiences which each child needs. To accorplish these ends

1 - Ibidc, p- 16.

2 - Ibiﬂ., po 65.
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the svpervisor uses personal conferences with the teachers
child study crouvrs, deronstrations of metrods of workinc wjth
children and parents, drawratizations of sitvaticns in which
teachers feel at a loss, and other netnods.

2. Helps teachers understand parents and other merbers
of the comrunity and enlist their co-onesration. .

3. Acqualints teachers with the county, state, and fed-
eral resources available to them.

4, FEelps each teacher feel successful and haorvy in his
wor¥k% and recognlze its greast irrortance. The surervisor ac-
centuates the positive, helos the teacher trink trrouch the
sitvation himself and use the sunervisor as a consrltant and
a resovrce., If criticlism is necessary, he cives 1t frow the
teacher's viewpoint as a sugrestion that will help him to at-
tain his goals.

5. Brincs teachers'! needs to the attention of adminis=-
trators and sugrests wavs of reetinc ther.

6. Nakes every effort to provide the instructional ma-
terials that each teacher needs and to help him use the com-
munity as a laboratory for learninr,

7. Attends conferences and university courses to keep
in touch with modern methods of surervision and takes an
active part in grouvrs concerned with rural educaticn and
the welfare of children., 1

Surrery. The older concepts of supervision consisted
of inspectin~ and rating teachers. In current llterature,
supervision 1s the cooperative effort of all persons working
topether to improve the learning sitvation. Iiterature in
the field of rural supervision is lirited. Early research
studies atterpted to show the effect of supervision on im-
proved achievement in learning the common school subjects.
The few reports and studies available contain descriptions
of the problems, skills, and opportunities in a successful
rural supervisory program. The nost recent publications

snmmarize the services of the effective supervisor.

1 -- The Fifty-first Yearboolr of the National Soclety
for the Study of Eduvcation, Part IT, Edvcation 1n Rrral
Comrrunities. Chicago: The Unﬁversity off Chicaco Press, 1952,
TDe. 291’ 292.




CUAFPTER ITI

THE ROLE CF THE YELPING TEACTS™ IW SELECTED

REAS TN L'ICIIGAXN

Nost teachers in small rural schools are not aware of
the services which can be provided by a helping teacher.
Often they associate svnervision with administration, dic-
tation, censvre, promotion, and various sitwvations which
may make them feel insecure. Probably more often they sinply
do not know how a good helping teacher can be of assistance.

l'ost teachers do not feel supervision i1s helpful. Only
four percent of the teachers in Indisna feel that the super-
vision they have 1s good.1 when Nort and Cornell asked
over 2000 teachers in Pennsylvania where they secured ideas
for changes that they had made or would like to make, only
35 mentioned the local supervisor. Teachers ranzed sugges-
tions from lccal supervisors twenty-third on the list of
sources of new ideas.?

The present study endeavors to sample the opinion of

teachers from twenty counties concerninc the role of the

helping teacher. In the spring of 1950, a group of teachers

1 -- Wiles, ope. cite, pe S

2 bl ijd.’ p. 3.
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in an extension class held in Shiawassee County were stuvdy-
ing the problems of the rural school with svecial eumphasis
upon supervision. These teachers helped to develop a ques-
tionnaire on the suvbject, "How Vight a Helpin~ Teacher
Assist Ye?" Thers were teachers 1n the class fronm Shiawas-
see, Genesee, and Livingston Counties that worked with
helping teachers. Clinton County teachers in the class were
interested in securing the services of a helpinc teacher for
their couvnty. This questionnaire was developed as a group
project in this class. Teachers in the class from the above
mentioned counties filled out the questionnalire and later
thirty-seven teachers from Livingston County, who had not
been in the class, also completed it.

The County Superintendent in Charlevoix County and some
teachers from Charlevoix, Eumet, and Antrim Counties spent
a nurber of meetings working on the wordinc cf the question-
naire, and on how teachers interpreted the questions. After
several refinements of the questionnaire, it was administer-
ed to 336 persons classified as follows: (1) 49 County Su-
perintendents, (2) 24 helplng teachers, (3) 143 teachers
from counties with a helpine teacher, and (4) 140 teachers
from counties without a helpinz teacher.
The questionnaire was divided into filve areas:
1. The Role of the Helping Teacher in the Improvement
of Teeaching lethods and Techniques.
©. The Role of the Eelning Teacher in Developing Demo-
cretic Living in the School.

7. The Role of the Helning Teacher in Recognizing and
Using Individval Differences.
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4. The Role of the Felpinc Teacher in Developing Com-

munity and School Relations.

. The Role of the Helring Teacher in Administering

the School.

There was a total of 66 questions in the five areas
with four possible choices for each qrestion. No person
made more than one rerly for any one question. A fvll
copy 6f the questionnaire will be found in the aprendix.

A sumrary of the iters of the guestionraire, torether
with the percentages of the four different possible replies
for the four groups of people surveyed will be found in
Tables I, II, III, IV, and V.

In general, it will be noted that there was greatest
agreement in the first and fifth areas, narely: Improvement
of Teaching Methods and Techninues, and Administration of
the School. The least arreemrent was found in the third and
fourth areas, namely: Developing Comrunity and School Rela-
tions, and in Recornizing and Using Individuval Differences.

In a preponderance of cases the helpi~g teacher rated
rost of the items as being greatly needed or would be uvse-
fvl. The County Superinterients did not rate the items as
hizh as the helping teachers, yet they are in close afree-
ment with the helpinc teachers. The teachers in the coun-
ties that had a helping teacher rated the items similar to
those teachers in counties without a helrin~ teacher.

In general, those teachers from covunties not having a
helring teacher rated more of the items under consideration

hicher than those teachers who had a helning teacher program.
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Perhaps the teachers withcut a helrin~ teacher felt the need
for such services more than did tre others. In those coun-
ties vhere a helpinc teacher procram was established, the
services were often talen for grartel and trvs 413 not re-
celve as hirh a ratinr. Fersonol observations of tzachers
in the two covnties studied iIn Chapter IV confirm this obser-
vation.

A tabular presentation and a corparison of the revlies

of the four growrs of edncators follow,.

Tes BCLz (I THEE Porr1led TsAZTe I0 T0I0eds: o T Cr

BACTING LZT7C .3 AYD TZC T INwS

le Flannirn~ and teachina rmmits based on natiral centers

of interest. Both the County Swvrerintendent rrouvps and
the helringa teacher grouvrs hal hizher percentages that con-
sidered help wseful end rreatly neeledl than either of the
teacher-rrours. Seventy percent of the helpin~ teachers felt
that thls was areatly needed. OCnly 14 rercent of the teach-
ers witrovt a helninc teacher felt 1t was creatly needed.

the marc~ereont of the school

in

2 Plannin~ with rurils

or cless activitien. Forty percent of thre teachers in

countles trat hal a helvning teacher ani E2 percent of the
teachers without a helrin~ teacher felt that help would be
nseful or rreatly reeded. Towever, £2 percent of the relp-
inc teachers rated tris rreatly needel and 22 percent usefvl.

Forty-three percent of t“e Covnty Svrerinte-dents Ald not
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TA:SLA I a2
LULEER AID FHEDCEUTAGE CF LESPCISES BY VARTUUS GRCUF3 RANTING
FRLEITG TZACHFER'S SEFVICES IN MR IIIERCVETEYNT CF
ToACHILG LETTIOLS AND TsChl T T3
Yumber of persons in desirnated groups County Supts.
erlyirz to questionnaire 49
Percentage of responses in each ratinc tamber Percent in
catersory rating each rating
Service %1 2 3 4
Service
l. Plannin~ and teaching nnits based on nat-
nral centers of interest. 43 45 43 0 12
2. Flannineg with pupils in tre manarerent of
the school or class activities. 43 24 29 4 43
3. Using the out-of-door experiences of chill-
Udrene 43 36 32 6 25
4, Discovering specific pnrocedvres and devic-
es for use 1In the locel school situation. 473 44 82 0O 4
5. Provide opportunities for teachers to sharg
erxreriences and plan ways of rieetirg their
nroblens. 49 32183 0 O
6. F“]nln" the teacher aponraise hor strencths
and weaknesses. 43 62 29 0O 2
7. Helprine the teacher untrained in rusic and
art to find ways of civins chiliren expe-
riences in these arcas. 42 <6 36 2 6
8. Directing 4-H Club work 49 6 14 14 66
9, Teaching a class for the teacher to show
different procedures or devices. 472 45 81 2 2
10. Give a dermonstration lesson before a
croup of teachers. 49 €1 47 0O 2
11. Give teachers a chance to visit otlrer
teachers to observe best practices. 42 52 46 0 2
12, Usinc learrninc alls, as filis, trirs, dra-
ratizations, etc. 42 45 46 0O 8
1%32. Selectinc aviio-visval weterials to stinn-
late an»d enrich the learrer. 47 c3 43 0 4
14. Telwirs the teacher to bulld ccununity at-
titvies favorarle to rrovicins alegrate
instr»ictional egnipuert. 49 60 36 0O 4
*1 == Greatly Need Ielp 3 == Do not Consider Help Kecessary
2 == Wonldl be T,e¢u1 4 -- Necessary but not Fesponsibility

of

Felnine

Teacrer




TARLE T,

continuarl

1l
(3]

Helping Teeachers

Peachers with a

Helrine Teacher

Teachers without a
Helning Teacher

24 143 140
Number Percent in Nunber Percent in Nunber Percent in
rating each rating rating each rating reting each rating
Servicel] %1 2 3 4 Service|l %1 2 3 4 Service| 1 2 3 4
24 70 26 O 4 124 25 47 2 20 130 14 &9 14 1S
23 €2 29 0O 9 121 12 28 27 33 137 10 42 26 22
23 cC 35 0 15 122 13 22 31 24 137 12 41 29 18
23 71 24 O S 119 29 34 19 18 1324 25 49 19 7
24 g7 29 4 0 130 36 23 6 © 140 39 47 4 10
23 7129 O O 12 43 45 § 2 128 38 49 9 7
23 €0 35 £ O 123 51 31 4 4 133 63 25 & 2
22 0 17 11 72 116 7 20 57 16 120 24 27 14 ES
24 48 39 13 O 12¢ 323 64 2 1 139 30 60 7 3
22 30 &0 15 S 128 40 89 1 O 138 24 65 5 6
24 43 43 4 5 123 41 50 4 b 137 39 83 S 3
24 39 61 O O 129 22 6 8 14 137 40 42 9 9
24 541 O 4 121 25 36 lo 25 133 33 44 10 8
24 68 32 0 O 126 23 42 16 19 136 33 45 14 8
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think it wes tre job of the helrincg teacher., One County
Svperintendent indicated it was the local teacher's re-
sponsibility.

J

3. Uslng the out-of-door exreriences cf children,

Fifty-five percent of the teachers from counties with a
helrina teacher ard 47 percent of the teachers without a
helrine teacher dil rnot consider helr necessary or that
it was the resrorsibility of the helninc teacher. Only
15 percent of the kelpirg teachers scresd., Twenty-six
percent of tre County Superintenients felt it was not the
resyonsihility of the helping teacher.

4, Dilscoverinc srecific prrocelvres and devices for use

13 the locsl school situation. It is evident thsast thre

County Superintenients and the helrinc teachers felt this
item was nore Irportant than did tre teaclers. Teachers

In counties that had a helring teacher were less aware of
1ts Importarce then those teacrers who had no helpinc teach-
er. Perhaprs County Superintendents and helrlins teachers
tend to over-rate thils phase of tleir work.

S. Provide oprcrbumitiag for rrorps of tecschers to

share trefr exneriences and rlan toretrer ways of reetire

SSRGS . o - — - - -

treir rroblems. Tris item iIndicated that 211 the rrours

agreed es to its Irrortance. Courty Superintendents rated
t1s greatly needed, €2 percent - the hizhest score of any
of tre items of thelr ratins on the guestionnaire. The

teachers d13d not rate ttris as »ich as did elther the Conn-

ty Svrmerintendents or the helpir~ teaclters.
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6e Helrinz tre teacher arrralns Yar stroancths o vealr-

resses, County Cvrerintendents, helrins teachers, teachers

in counties withk relrinr~ teacrers, ard teachers withovrt, rated
Fis 1tem 92, 100, €9, and 24 percent, resnectively, in the
"ereatly need help" or "help wonld he 1seful" colurns.

7. Xelrdra the teacher vho 13 untrained $r n1sic ani art

to £find ways of civins children exreriences in tlese areas,

rerrtars by using other rerbers of the conmvnity. Both teacher-

groups rated this need the hichest of any in the questionraire.
Teachers from countles witheovrt a heloine teacher were even more
anxiouvs to have help. Seven percent nmore indicated they great-
ly needed help. County Superintendents dil nct rate it as high
as they did fourteen other Items. Helpine teachers rated twen-
ty items higher than this one. Evidently there 1s a real need

from the viewpoint of the teachers.

8. Directinc 4-77 Cluvh work. All the groups felt that

directing 4-¥ Club work was not the resreonsibility of the help-
ing teacher. Teachers in counties without a helrins teacher
felt a 1ittle more need than any other croup.

In kichifan, 4-H Clvb wori 1Is unéer the direction of the
4= Clubd Acent or County Arricultvural Acent. The leaders are
usvally unpaid volunteers in thé cormunity. Soretimes the
teacher acts as a leader. If so, she is most often the lead-
er of throse clubs that meet in the school, svch as hot lunch,

sewing, or handicreft clubs.

o Teachina a class for the teacher to show the teacher
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sore different rrocednres or devices, There were 13 per-

cent of the helvinzs teachers who thourht this was not neces-
sary. Both teacher-crovups and the County Srvrerintendents

felt it would be vuseful ani was creatly needed. Il'any help-

1]

fne teachers are reluctant to talze over a teackter's class.
Rather they prefer to "bvild up" the local teacrer in the
eyes of the crildren and tre comrmunity by other kinds of
relp.

10. five a denornstratfon lesson before a ~rovp of

teachnrs, In a similar manner, the helpning teacher felt
tris was of less Imnvortance than did tre other three grours.
It should be noted that the teachers in the counties with a
helring teacher felt thils was more 1mportant than did the
teacters in tre counties without a helrins teacher. In prac-
tice most of the helpins teachers In the covnties from which
schedules were collected gave deronstration lessons. This
was observed while collectlinrs data., It evidently was popu-
lar with the teache»s. There Is a difference bhetween taking
over a teacher's class and civine a rrepared denonstration

before a grovwp of teachers.

11. 0*vin~ teacrers an orrvortunits for viaitins cther

taechers to chserve best current rractices. This questicn

brovrht more acreement in responses than any other guestion
in the questionnaire. lore than 90 percent felt they needed
kelp. Teachers, County Superirterdents, anrd helring teach-

ers alike believe that visiting other teacrers rcives the



teachers new ideas and weys of teachines,

12. Usine such learnine atds as £1lws, trins, Adrara-

tizations, etc. Twenty-two rercent of te teacters with

a helrirg teacher and 12 percent of thre teachers without a
helrinz teacher felt this was unrecessary or not the respen-
8ibility of the helning tescher. It is probably due in sorne
cases to fears of operatine egquirment, lack of information
about the materials, and a ceneral inertla on the part of
the teachers.

13. Selectinc anlio-visual rateriels trat will stimu-

late the learner and enrich his evrerience. The County

Svrerintendents and helpinc teachers thovu~ht it was more
irportant to select the auvdio-visval waterials that stinu-
late and enrich the child's experience, than 2id both the
teacher-gcrouns. Thirty-nine percent of the teachrers from
countles with a helpins teacher 2i1d nct thirk it recessary
or the respongibility of the helrnirc teacher.

14, Helpirs the tenchkar to build cornunity attitndes

favorahle to prrovidine aleanate Instructional eauirment.

The teacher-groups wvere nct as aware of these neceds as were
the helpine teachers and the County Svrerintendents. Cne
teacher sald that this was the resronsibility of the local

Board of Edwvcation.

TEE ROLE OF THE HELPING THEACHER IN DEVSLOPING
DEMNOCRATIC LIVIVG I¥ THE SCHOOL

In thils area there was a wile divergence of opinion.
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NULBLE? ATD PLLPCHUTACE CF RESFCIIL3 BY VARTCUS GROTES BATTY

t

PELEING UDEVELCPILG

€]

DEDO grecl

(For content, see opposite side of pace.)



TATLE IT

ULIDER ATD PORCENTAGE O RESFCONSES BY VARTICUS GRCUE3 RATING
WIPING TEACHER'S SERVICLES IY DEVELCOPING

WTIC LIVING IN T SCHOOL

o
t
o
C)
t*

-Number of persons In designated groups County Supts.
renlying to guestionraire _ 49

Percentage of responses in each ratirg Number Percent in
catecory rating each rating

Service] %1 2 3 4

Service

1. Helrinc children feel secure and wanted 45 40 23 2 30

2. leans of getting participation of chil-
dren in various group activities. 43 32 35 6 27

3. Developinc respect with other menbers of
the group. 44 36 23 2 34

4, Develoning leadership amonz children. 45 35 25 2 38

5. PFHelpinz children become good followers

as well as leaders. 45 34 33 0 33
6. Getting children to work togcether more

efficiently. 45 c2 27 021
7. Helping grouvrs to learn to talk thincs '

over and cone to decisions by sharing

ideas. 45 40 40 0 20
8. Assistinc children to intelligently

evalvate thexrselves, each other, and

the school situation. 45 32 45 0 23

9. Organizine the recreational activities
of teachers and pupils 45 26 51 0O 23

10. Eelrirg teachers to ¢grow in the vnider-
standing and sitills of democratic

leadershipe. 45 67 29 0 4
#1 ==~ Greatly Need Felp 23 == Do not Consider Help Necessary
2 == JWould be Useful 4 -- Yecessary but not Responsibil-

1ty of Helrnings Teacher




TLBLE II, continued

W\
e}

Helping Teachers

Teachers with a
Helping Teacher

Teachers without a
Helping Teacher

24 143 140

Number Percent 1n Nurber Percent in Nunber Percent in

rating each rating rating each rating rating each rating

Servicel] #1 2 3 4 Service 1 2 3 4 Servicel %1 2 3 4
24 66 24 0 10 117 21 25 14 40 139 19 30 25 25
24 64 27 0O 9 109 6 42 19 33 138 12 45 292 14
23 64 27 O 9 112 9 33 18 40 136 14 43 26 17
23 60 30 0 10 110 10 33 17 40 137 13 43 24 20
23 57 33 0 10 111 12 23 18 27 140 16 47 22 15
24 81 9 0 10 117 25 35 14 26 1329 19 47 17 17
23 64 27 0O 9 111 23 34 16 27 133 25 40 19 16
24 73 14 4 9 116 19 40 15 26 135 23 50 14 13
23 21 53 10 16 116 15 36 15 o4 137 26 37 22 15
24 77 23 0 O 119 32 55 7 6 136 22 46 11 11
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This was probably duvue to the Z2iffesrence of educational phi-
losophy amoneg groups and rcembers of the sreups. lany of the
replies were from older teachers who were trairei filteen to
twenty or more yzars aco. Cften they felt thelir job was only
to teach the 3 R's. lost of the teachers had received little
trainin~ in psycholory, cnild growth and develorment, and
many of the other vhases of democratic livine with which our
better teacher-trainirc institntions are nowr concerned.

The first five guestions in tke rart of the questionnaire
dealin~ with developing democratic livins in the school will

be discussel together.

1. Falrinec childraen feel secure and wanted.

o, leans of gettin~ rarticinetion on the rart of the
chiiiren in varicous ~ronn activities

3. Develorinr rezpect with other merbers of tre crouvr.

4, Develcnin~ leadershin armonrnc children,

Folrin~ c¢crildren becone good followers as well as
leaierse.

N

In these first five guestions, E£5 percert of the teach-
ers fror coiunties trat had a helriac teacher ivllcs
was not necessary or it mas not the respeonsibility of the
helpin~= teancher. Ahout 42 rercent of the teachers fron couvn-
ties without a helvnin~ teacher bel the save orinilon. Less
tran 12 percent of the tal-in:- teachers arra2i. Arproxirate-
ly 27 vercernt cf the Covnty Svnerinterdents Telt these five

jtens were unnecessary or not the job of the helrpine teacher.

The next four questions on the questionnaire w11l be
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crovred together.,

Ge Cattine chilliren to wor't terethar rore efficiertly
e

:
[ T rN e
in o rreoves

[

7. Felrin~ cegv-3 to Jearn ko tellr 52 i--~g9 over av' coro
" - 03 T - — E—
tO decisicen3 by 3tac 1700s,
== L

Z. Assistin~ ¢hildren to Intelli~ontly evelwete thor-
321r2s, escr otror, ant e =chiool aitvabion.

Qe QCrecanizinge the recreaticral activities of teachers

It 1s evident that both crouvrs of teachers thoucht tlrese
would be useful, still about 40 percent of the teachers in
counties with a helping teacher felt they were not necessary
or the job of the helping teacher. The group of teachers in
counties that did not have a helping teacher was more favor-
able. The helping teachers felt these were greatly needed
except in organizing the recreational activities of teachers
and pupils. The County Superintendents were generally in
favor of all the items, but more of them rated the items as

would be useful.

10. BHelpine teachers to grow in the understanding and
ski11lls of democratic leadership.

A high percentese of all of the groups indicated this

was creatly needed or would be vsefuvl.

THE ROLE OF TEE FELPING TEACH:ER IN RECOGNIZING

AND USING INDIVIDUAL DIFFIERENCES

Ttems 1, 2, 5, 6, and 11 in this area will be grovped

together for discussion convenience which follows their

listinge.
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TABLE III

NUL'BER AND PERCENTAGE CF RESPONSES BY VATICUS GROUPS RATING
HELPING TXACHER'S SEZRVICES IN RECCGNIZING

AMD USTING TIVDIVIDUAL DIFFXERENCES

(For content, see opposite side of pace.)



TARLE III 42

NUNVBER AND PERCLNTAGZ CF RESPCNSES BY VARTOTS GROUPS RATING
FELFPING THEACHER'S SERVICES IN RECCGNIZING
AND USING INDIVIDUAL DIFFERENCES

Number of persons in desienated groups ' County Supts.
replying to questionnaire 49

Percentage of responses in each rating Number Percent in
category ' rating each rating

service] %1 2 3 4

Service

1. Workling with small groups and at the same
time keeping other puplls profitably busy. 46 44 40 0 16

2. Meeting widely different abilities and in-
terests in the same class group. a7 46 35 0 19

3. Crganizing groups to do different things
at the same time according to their needs
and still be working profitably. 47 43 38 0 19

4. Teaching many subjects to many grades. 45 49 17 6 28

5. Securing supplerentary materials that are
interesting to the wide variation in age
and ability levels. 46 €3 35 0 2

6. Neeting the needs of the gifted child
(hich I.Q.) and the slow learning child
(low I.Q.)-. 46 7319 0O 8

7. lNaking adjustments for pupils who have
poor vision, poor hearing, or other phys-

ical handicaps. 46 49 35 2 14
8. TUnderstanding the emotional and social

needs of boys and girls. 47 63 31 0 6
Q. Guidance that will contribute to their

emotional and social maturity. 46 83 32 0 15
10. Giving and interpreting tests. 45 42 47 1 10

11. Developing remedial work and securing
materials to make 1t effective. 46 71 256 0 4

#]1 -- Greatly Need Help 3 =- Do not Consider Help Necessary
2 == Vould be Useful 4 -- Necessary but not Responsibil-
ity of BHelving Teacher
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TABLE III, continved

Teachers with a Teachers without a

Helpling Teachers Helping Teacher Felping Teacher

24 143 140

Number Percent in Number Percent in Number Percent in
rating each rating rating each rating rating each rating
service| ¥1 2 3 4 service | ®*1 2 3 4 service] %1 2 3 4
23 7024 6 O 119 44 29 6 21 139 44 36 11 9
24 86 10 4 O 113 26 47 11 16 137 37 45 11 7
24 76 19 0O ° 112 26 45 10 19 137 33 81 7 9
22 79 11 10 O 111 43 34 11 12 132 41 33 15 11
24 8119 O O 118 39 50 S5 6 140 42 47 S5 6
23 78 22 O O 118 45 42 1 12 139 57 38 2 &
24 45 17 0O 38 115 31 47 8 14 140 44 31 10 15
24 7525 0 O 112 28 42 10 20 139 28 47 13 12
22 63 32 0 o 113 20 41 11 28 135 26 52 13 9
23 68 27 5 O 116 21 46 10 23 137 25 32 23 20
25 7525 0 O 113 35 88 2 5 140 46 37 9 8
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1. Workine with small srours and at the sare tire keep-
ing other pupils orofitahli busy.

2. VYeeting widely different abilities and Interests in
the same class grouvp. —_

5. Securing suprlementary materials that are Interest-
ing to the wide variation in age and ability levels.

6. }Meeting the needs of the gifted child (h*"h I. Q.)
anH the slow 1earn1np child (Jow T I. 7.

11. Developing remedial work and in securing materials
to make it effective.

The above questions were found to be the ones with which
the four groups most agreed. The County Superintendents felt
that they were greatly needed or would be useful. Item 1 re-
ceived 80 percent; item 2, 81 percent; item 5, 938 percent;
item 6, 92 percent; and item 11, 96 percent. The helping
teachers rated them even higher. TItems 1, 2, 5, 6, and 11
were rated 94 percent, 96 percent, 100 percent, 100 percent,
and 100 percent, r-espectively for the two top ratings. In
meeting widely different ebilities and interests in the same
class group, 86 percent of the helping teachers rated it
greatly needed help, the hichest score rated any of the items
in the questionnaire. The teacher-groups were in similar
agreement. Teachers in countles with a helping teacher rated
item 1, 73 percent; item 2, 73 percent; item 5, 89 percent;
item 6, 87 percent, and item 11, ©3 percent. Teachers in
counties without a helping teacher rated the sare items, 0
percent, 82 percent, 89 percent, 95 percent, and 83 percent,

respectively. Apparently the teachers who did not have the
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services of a helping teacher felt that the helpring teacher
would be able to help them more than did the teachers who
were already recelving these services.

3. Organizing grours to do different things at the

same time sccording to thelr needs and still be working

profitably. Nineteen percent of the County Superintendents

said i1t was not the job of the helping teacher. Twenty-nine
percent of the teachers from counties that had a helping
teacher felt it was not necessary or the responsibllity of

the helping teacher. Only 16 percent of the teachers from
counties withouvt a helping teacher felt it was not necessary
or the job of the helring teacher. It is apparent that teach-
ers do not generally use this democratic procedure of group
and committee work with children.

4. Teaching so many subjects to so many grades. Only

49 percent of the County Superintendents felt i1t was greatly
needed, while 79 percent of the helping teachers gave 1t a
similar ratirg. Forty-three percent of the teachers with a
helping teacher and 41 percent of the teachers without a help-
ing teacher felt they greatly needed help.

7. Yaking adjustments for punils who have poor vision,

poor hearing, or other physical bhandicaps. Thirty-eight

percent of the helping teachers said it was not their respon-
sibility, and only about 15 percent of the two teacher-groups
arreed. In Vichican, legal provisions are made for caring

for these children by other agencies. However, the teacher
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does have the responsibility of gettine the handicapped pupil
in contact with the proper agencies.

8. DUnderstanding the emotional and social reeds of boys

and girls, Seventy percent of the teaschers with a helping
teacher, and 75 percent of the teachers withovt a helping
teacher felt 1t was greatly needed or would be useful. Ninety-
four percent of the County Superintendents and 100 percent of
the helpring teachers agreed. Perhaps the 30 percent and the
25 percent of the teacher-groups who did not arcree reflect

the lack of trainirg of many of the teachers who responded.

It 1s an area with which the teachers apparently are not too
familiar.

9. Guidance that will contribute Eg their emotional

and social maturity. In providing guidance activities,

20 percent of the teachers with a helpins teacher and 26
percent of the teachers without felt i1t was greatly needed,
wnile 53 percent of the County Superintendents and 63 per-
cent of the helping teachers thoveht likewise.

10, Giving and interpreting tests. In giving and

interpreting tests, 68 percent of trhe helpins teachers felt
the teachers greatly needed help. However, only 21 percent
and 25 percent, respectively, of the teacher-groups agreed.
In fact, 33 percent and 43 percent, respectively, thought
it was not necessary or the responsibility of the helpling
teacher. The testing program is very limited in 1"ichigan

rural schools. Some teachers feel that tests micht reflect
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on their teachinz ahility rather than on the level of mental
abilities of the children in their groups. It will be a long
time before teachrers will understand what tests really mean.

It will core with a change in eduvucational philosophy.

THE ROLE CF THE HELPING TEACFLR IN DEVELOPING

CCMLUNITY AND SCHOCL RELATICNS

In general, both teacher-grouprs did not feel they great-
1y needed help in this area. The teachers with a heloping
teacher 1n their county did not exceed 21 percent rating in
"greatly need help" category. An averasge of 45 percent of
this grouvp indicated help was unnecessary or not the respon-
sibility of the helping teacher on all 14 items. Those teach-
ers from counties that did not have a helping teacher felt
much more strongly the need than did the other teachers. The
helring teachers continued to feel that these were greatly
needed, although in item 7 - Possible cooperation with farm
and community groups - 56 percent thoucht it would be use-
ful, but 16 percent felt it was not necessary ani 6 percent
felt 1t was not the responsibility of the helring teacher.
Nearly one-third of the County Superintendents rated 1tem
2 - Planning and conducting surveys of community resources
and needs, item 10 - Developing self-discipline in the child,
and item 11 - Cuiding the individuval without harming the group
and vice-versa, as not the job of the helpinc teacher. The

County Superintendents consistently ratel the items in this
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TARLE IV

NULBER ANMND PERCENTAGE CF RESPCYSES BY VARTICUS GRCTPS RATING
HYLFIVG TEACHER'S SERVICES IN DIVELOPING

CCMATNITY AND SCUYCCL RTLATICNS

(For content, see orposite side of page.)
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NUIBER ANT PZETRCINTAGE OF RESPONSTES BV VARTQUS (PCUPS RATING

HELFING TZACHZER'S SERVICES IN DEVELOPING

Number of persons in designated groups ‘County Supts.
replying to questionraire 49
Percentege of responses in each rating Number Percent in
category rating each rating
service *1 2 3 4
Service
1. Making the school part of community life. 33 38 41 3 18
2. Planning and conducting svrveys of com-
munity resources and needs. 43 24 43 0 33
3. Securing better understanding of the
school on the part of the parents. 44 43 42 C 15
4. Advisine the teachers ahout community
standards. 43 33 43 4 18
S. Learning how to translate the problems
and issues of modern society into class-
room activities. 43 44 43 0O 7
6. Locating and using persons, places, and
objects of instructional value in the
community. 43 44 49 0O 7
7. Possible cooperation with farm and com-
munity eroups. 42 29 E6 2 13
8e Using visits and other neans of becomring
-acqrainted with parents. 42 24 50 2 24
9. Learning how to balance individval wel-
fare with grouvp welfare. 41 32 48 0 20
10. Developins self-discipline in the child. 43 38 31 2 29
11. Guiding the individval without harming
the grouvup and vice-versa. 42 35 33 0 32
12. Discovering sources of potential irrita- ‘
tions in the school and comnmunity that
may become school problems later. 44 39 42 2 11
13, Develorines group standards of conduct. 42 37 40 2 21
14, Learnins to guide the enerries of chil-
dren in wholesome, interestings work and
play. 43 42 34 0 24
%1 -- Greatly Need Help 3 -= Do not Consider Help Necessary
2 == %Would be Useful 4 -- Necessary but not Responsibil-

ity of the Helpinz Teacher
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TARLE IV, continved

Teachers with a Teachers without a

Helping Teachers Helping Teacher Felping Teacher

24 143 140

Number Percent in Number Percent in Number Percent in
rating each rating - rating each rating rating each rating
service |®*1 2 3 4 service |#1 2 3 4 service |1 2 3 4
18 38 38 6 18 103 20 22 13 45 114 37 28 17 18
21 40 30 10 20 1156 21 33 10 36 139 19 83 15 13
22 63 32 0O b 123 14 44 9 33 139 37 38 15 10
21 35 47 6 12 117 13 43 9 35 136 13 38 30 19
21 28 72 0O O 116 13 48 15 19 138 23 44 23 5
22 52 33 0 10 117 21 43 10 26 135 26 50 13 11
21 22 56 16 6 113 13 34 19 29 132 9 51 21 19
20 58 37 5 0 116 7 29 21 43 136 16 34 24 26
22 52 34 0 14 113 8 45 25 22 132 11 52 16 21
22 63 26 0 11 123 17 37 15 31 - 136 20 33 17 30
21 65 30 0O & 113 15 40 19 26 134 24 47 11 13
20 83 32 5 10 115 15 & 9 25 137 33 41 11 15
20 56 33 0 11 122 20 41 13 26 136 17 43 21 19
21 63 27 &5 5 118 16 40 17 27 134 23 42 18 17
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area more often in the "would be useful" column than in the
"ereatly need help" colwmn.

The older teachers who felt the school shouvld not con-
cern itself with the community probably influvenced the kind
of reply given to these guestions. It has not been very
long ago that teachers were not expected to participate in

comrunity activities.

THE PCLE CF THE FELFIFG TZACHTT IN ADINMTYISTERING

TH% SCYCCL

l. Felninz the teacher advise the school board Eg Eg-

come aware of the needs of the school and their responsibil-

1ty for the fulfillment of these needs. Nineteen percent

of the County Superintendents felt this was not the job of
the helpins teacher to advise school boards. Twenty-four
percent of the helpine teachers, 27 percent of the teachers
with a helping teacher, and 23 rercent of the teachers with-
ovt a hrelrin~ teacher felt it was not necessary or the re-
sponsibility of the helping teacher. Traditionally in Nich-
igcan, this has been the job of the County Superintendent.
Some County Suwperintendents delegate this work to the help-
inge teacher,l

2. Helrino the teacher with pupil classification.

Only 20 percent of both teacher-groups felt this was greatly

1 -- Public and Local Acts, op. cit., p. 245.
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TABLE V
NUI'BER AND PERCENTAGE CF RESPCNSES BY VARTCTS GROUFS PATING

HELFING TEACTZER'S SERVICES I ADITNISTERING TFZ SCHOCL

(For content, see opposite side of pa~ve.)



TABLE V

51

NUI'BER AND PERCENTAGE CF RESFOKSES BY VARICUS GROTUFS RATING

FELPING TEACFER'S SERVICES IN ADNIN

STERING TEE SCHOOL

Number of persons in deslgnated groups County Supts.
replying to questionnaire 49
Percentage of responses in each rating Number Percent in
category ratine each rating
service | #1 2 3 4
Service
l. Helping the teacher advise school bosard. 43 45 36 0 19
2. Helping the teacher with pupil classi-
fication. 45 33 483 1 13
3. Helping the teacher provide publicity
for a good school. 45 49 43 2 6
4, Coordinating local school health needs
with other agencies. 44 36 42 0 22
5. Helping in developing school and com-
munity groups, as P.T.A.'s, etc. 45 33 54 4 9
6. Speaking or acting as consultant to
groups that will help Interpret the
schools to the community. 45 58 36 6
7. Felping the teacher orient herself in a
new communlity. 45 42 6 0 2
e Advise both local boards and teachers as
to the svitability of a particular teach-
er for a particular job. 43 26 30 2 42
9. Encourage teachers to develop confidence
in new situations. 45 47 53 0 O
10. Naking a professional library available
for county teachers, 44 45 33 2 15
11. BHelping in room and grounds arrancements. 43 26 56 2 16
12. To provide throuch various puvblications
an interpretation of the prosram and pol-
icies of the county board of education 45 21 43 2 34
13. To acquaint teachers with newer practices
and materials. 5] 70 28 O 2
14. To help teachers work and grow togethe-. 44 67 33 0 O
15. To help teackers becone ective partici-
pants in teachers' meetines. 44 67 33 0 0
15. To provide ways for settling grievances. 44 43 44 2 11
17. To get teachers to set up an evaluation
of helring teachers. 44 36 43 10 11
%1 == Greatly Need Help 3 ~- Do not Consider Help Necessary

2 == T7ould be Useful

of Helping Teacher

4 -~ Yecessary but not Responsibil-




TABLE V, continved

Teachers with a Teachers without a

Helping Teachers Helping Teacher Helping Teacher

24 143 140

Number Percent in Number Percent in Number Percent in
rating each rating rating each rating rating each rating
service| %1 2 3 4 service] *¥1 2 3 4 service *1 2 3 4
21 59 17 12 12 115 25 48 17 10 135 28 44 14 14
21 65 29 0 6 113 20 51 15 14 135 20 41 20 19
21 5341 6 O 112 17 563 21 9 130 18 47 22 13
22 47 35 6 12 113 27 40 12 21 131 25 48 12 15
22 33 80 17 O 113 17 44 24 15 133 28 33 19 18
23 47 42 11 O 107 30 52 8 10 130 31 52 10 7
22 €3 47 0 O 108 27 44 16 13 127 24 45 22 9
21 €6 19 6 19 110 24 42 7 27 128 18 43 19 20
22 78 22 0 O 108 26 62 8 4 131 20 56 16 8
22 58 32 10 O 111 38 49 2 11 131 38 44 11 7
22 47 £3 0 O 105 6 37 21 356 125 14 43 20 18
20 33 60 0 7 106 23 S5 12 10 122 22 43 13 17
21 7129 0 O 113 45 2 1 2 128 42 47 5 6
22 67 28 5 O 105 33 €2 9 6 128 24 49 19 8
22 83 11 6 O 107 26 85 19 O 127 20 44 19 17
21 65 20 6 O 102 23 42 15 18 129 25 46 14 15
22 59 29 6 6 105 31 51 14 4 131 24 43 13 15
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needed, whlle 65 percent of the helring teachers thou~ht it
was greatly needed. Some of the teachers felt they "knew
best" about the child's ability, and objected to any inter-
ference by some one from the County Superintendent's office.
Many rural teachers feel they are their "own boss" and resent
the "interference" of a supervisor. Thig mrirht be indicative
of thelr feeling of Insecurity.

3. Helrninc the teacher provide publicity for a good

school. An average of 45 percent responded to this gen-
eral nuestion that 1t would be uvseful. However, 35 percent
of the teachers without a helping teacher felt it was not
the job of the helpinc teacher or it was not necessary.
Possibly the question was not specific enouch as nearly
everyone wants a "good school",

4. Coordinatirc local school health rneeds with other

agencies. In many counties in Nichicran, a County Health
Unit assumes the responsibility for the coordination of
health needs. Cooperation with school authoritles is neces-
sary. The County Superintendent most often assumes this re-
sponsibility unless he delecates 1t to the helpinc teacher.
Nore than 66 percent of both teacher-groups felt it was
greatly needed or would be useful. Seventy-eight percent

of the County Superintendents and 82 percent of thre helping
teachers agreed.

5. FHelping in developing school and community groups

such as P. T. A.'s, Mothers' Clubs, etc. Vore than =&
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third of both teacher-groups felt it was not necessary or
not the responsibllity of the helrine teacher. Seventeen
percent of the helring teachers and 13 percent of the County
Superintendents rated it in a similar manner. ! any teachers
feel they do not want to "put on a show" for the parents at
most P. T. A. meetings. Cccasionally a teacher is afraid
that the P. T. A. and similar groups will criticise her or
her methods. Yost teachers drive to and from school. They
often live outside the district and do not want to be "both-
ered" by a nirht meeting.

6. Speaking or acting as consultant to groups that

will help interpret the schools to the cormrunity. Eighty-

nine percent of the helping teachers felt this was greatly
needed or would be useful. Ninety-four percent of the County
Svperintendents and 82 percent of both teacher-grovps felt a
similar need.

7. Helvping the teacher orient herself ig 8 new commun-

1ty. Nearly a third of both teacher-groups felt it was
not necessary or the job of the helpinc teacher. It was ob-
served, while conducting the questionnaire, that most of the
teachers were older and more experienced and hence did not
need as mvch help.

8. Advise both local boards and teachers as Eg the

svitability of a particular teacher for a particular job.

Forty-four percent of the County Superintendents, 25 per-

cent of the helping teachers, 34 percent of the teachers
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with a helpine teacher, and 39 percent of those without
felt this was not necessary or the job of the helpins teach-
er. Forty-two percent of the Cocunty Superintendents indi-
cated that 1t was not the responsibility of tre helping
teacher. This question is usually considered an administra-
tive responsibility. Felpins teachers who rate teachers this
way often lose some of their rapport with teachers, since
the teachers then become concerned with pleasing the super-
visor in order to get a hicher rating.

9. Encourarge teachers to develop ccnfidence in new

situvations, All of the groups rated this high, mostly in

the "greatly needed" or "would be useful" coluzn. Forty-
seven rercent of the County Superintendents and 78 percent
of the helvninc teachers felt it was greatly needed. Twenty-
six and 20 percent, respectively, of the teacher-groups
arreed.

10. Yal“inc a professional library availahle for connty

teachers, All the grouprs acreed on this item. An average
of 45 percent classified it as rreatly needed.

11. Helring in roorm and ~rornis arrancerents., Eight-

een percent of the County Suvperintendents, 57 percent of the
teachers with a helping teacher, and 38 percent of the teach-
ers without a helning teacher felt help in room and grounds
arrancements was not necessary or the job of the helping
teacher. Evidently teachers did not feel the need for this

Sservice.
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12. To provide tkrough various puvblications an inter-

pretation of the programr and policies of the County Board of
Education. Thirty-four percent of the County Superintend-
ents felt 1t was not the job of the helping teacher to pro-
vide publications. Again, this is usually the responsibility
of the County Superintendent unless he delecates 1t to the
helping teacher. Ninety-three percent of the helping teach-
ers thovght 1t was greatly needed or would be useful. In
practice, most helping teachers assist in the preparation of
publications from the County Superintendent's office.

13. Ig acquaint teachers with newer practices and ma-

terials, » A1l the grovps rated trhis very high. Seventy
percent of the County Superintendents, 71 percent of the
helring teachers, 45 percent of the teachers with a helping
teacher, and 42 percent of the teachers withovt rated this
as greatly needed. Only two percent of thre County Superin-
tendents, none of the helping teachers, three percent of
the teachers with a helping teacher, and 11 percent of the
teachers without, rated thils not necessary or the job of

the helping teacher.

14. To help teachers learn to work and grow together

by working in srall groups. One hundred percent of the

County Superintenients, 95 percent of the helpin~ teachers,
€5 percent of the teachers with a helpines teacher, and 73
percent of the teachers without said they greatly needed

help or 1t would be useful.
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15. To help teachers be active particivants in teachers!

meetincs, Sixty-seven percent of the County Superintend-
ents, 83 percent of the helrins teachers, and only 26 percent
and 20 percent, respectively, of the teacher-grovys thought
they greatly needed help to become active participants in their
teachers' meetinoss. Nineteen rercent of both teacher-grovps
did not consider heln» necesssary. In oral discussions of this
item, teachers definitely felt teachers!' meetings should be
made more interesting. They said this lack of interest might
be prevented if teachers planned their own meetines. The vuse
of small interest groups would help stimvlate discussion and
teachers would not be afraid to "speak uvp".

16. To proviie ways for settling grievances, irrita-

tions, etc. Eichty-seven percent of the County Superin-

tendents, 24 percent of the helring teachers, 70 percent of
the teachers with a helring teacher, ani 71 percent of those
without felt they greatly needed helr or help wovld be useful
in providine ways to settle'grievances and jrritations and to
present mrinority orinions.

17. To cet teackers to set up an evaluation of helning

teachers, Fifty-nine percent of the helpinc teachers felt
it was greatly needed to set vp evalvation techniques of them-
selves. A much smaller percentace was checlzed by all the
other gronrs.

The last two iters are rather new in the field of super-

vision. FPerhaps this is why there seerms to be less interest
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in their vse. It night be that the older i1dea of supervision
cortinuves to Inflvence teachers. They do not want to or are
"afraid" to malke adverse criticism of the helrins teacher
which many sti1ll consider es the old-fashioned tvpre of "snoop-
ervisor".

Sumrary. The following 3s a swrrary of the way thre
four different edvcator-grours resronded to the jitems on the
questionnaire.

The County Surerintendents felt that the teachers greatly
needed help from the helrinz teachers in eleven of the 66 items
which they rated 60 percent or above in the first category.
These items were: (1) sharing experiences, (2) aprraising
their strengths and weaknesses, (3) bvilding favorable com-
munity attituvdes, (4) skill in derocratic leadership, (S)pro-
viding supplerentary materials, (6) meeting the needs of the
gifted and the slow learner, (7)understanding children's emo-
tional needs, (2)developinrs remedial work, {9)acguaint teach-
ers with new practices and materials, (10)help teachers learn
to work together by working in small grovps, and (11) help
teachers be active participants in teachers!' neetinss.

The County Superintenients and the helpins teachers

rated nearly all the items higher than did the teachers them-

selves.1

1 -- See Table I, paces 32, 33; Table II, pages 39, 40;
Table III, pares 42, 43; Table IV, pages 48, 49; and Table
V, paces &1, &2.



c9

The responses of the helrinc teachers consistently show-
ed that they felt that teachers greatly needed their help or
that thelr help would be useful in all five areas. The one
exception ovt of the 66 items wes directine 4-E Club work.
In this item, 72 percent pointed ovt that it was not their
responsibility.

Both teacher-groupns rated the itexs lower than did the
County Superintendents and the helpinc teachers. 1In fact,
the teachers from counties that had a helring teacher seemed
less aware of the services provided than were the teachers
from counties without helpine teacher service. 1In only two
items did teachers rate more than 50 percent in the "greatly
need help" category. These were: (1) neeting the needs of
the gifted child and the slow learning child, and (2) help

in teaching music and srt.
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SELECTED MNICTIGAN COUNTIES

v
(]

In order to examine ﬁore closely the role of the help-
ing teacher, two counties were selected to make a study of
helping teacher practices. 1In selectinc the two counties,
it was decided to choose as sinilar a rural situation as
possible. larraret Hagood has established an Index of the
level of living in each county of the United States based
on the 1940 census. Using such ltems as percentace of occu-
pled dwellinass with less than 1l.51 persons per room, per-
centages of radios, gross income of more than 602, late
mocdel automobiles, and grades completed in school by adults,
she arrived at a comparison based on the index of 1C0 for
the United States. This represents the "standard of prac-
tice". .1

The ruvral level of 1living index varied only five points
betreen the counties. Roth counties were slichtly over 100.

County A was 113 and County B, 109. Other factors mentioned

1 -- Vargaret Hagood, Rural Ievel of Iivirnc Indlexes for
Counties of the United States, 1947, ‘“ashincton, . Ce.: bu-
reau of Acricultural Economlics, 1243 (}Mimeorraphed).
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in the census which vere aquite similar were popuvlation, land
areas, elducaticnal baclicround of parents, nurber erployed in
agriculture, averare valve of farms, and value of farm pro-
ducts sold. A more complete listinec of the items for these
two countlies willl be fovrnd 1In the arrendix.

The County Surerintenilents of Scrools for trhese coun-
ties have had similar educational traininc and backeground
of service. County A Svrerintendent, who has had a helping
teacher for six years, has been the County Superintendent
for seventeen years. Formerly he had been principal of a
small school and preceeding that was a teacher in rural
schools, County B Superintendent has no helpins teacher.
He has also been the County Surerintendent for seventeen
years. Freviously he was a superintendernt of schools in
two or three small towns. Fe, too, has had rural school
teaching exrerience. Both ren received a lasters Degree
from the University of !ichiran in suvpervision and admin-
1stration. Both have been active in chwrch work and in
community grouvps such as service cluhs, scouting, 4-H Club
rrorotion, County Fair Boards, and fund ralsing drives.

Both have worked in state educational orecanizations. Both

for a nunber of years. These conmittees have been active
in studying school and commrunity progsrars. Both superin-
tendents have a hirh degree of rapprort with their teachers

as observed in the many contacts with both teachers and



administrators.

County A, with a helning teacher, has 72 school dis-
tricts, one consolidated school district, and one third
class city school district. There were 148 teachers in
the 72 districts. County B, without a helpins teacher,
has 32 schools, of one to four rooms in size, with 456 teach-
ers. There are also three consolidated schools with which
the County Sunerintendent assists in problemrs of supervision
and aiminlistration. County B also has one third class city
school district.

A close relationship was buillt vp by the writer with
most of the teachers throueh extension class meetincs for
three years in each of the counties. Visits have been nade
to nost of the schools in both of tre counties during that
tire. Yence there was an opnorturity to observe the various
supervisory vractices in both counties and how they wvere re-
ceived by the teachers concerned. In County A, the visits
were usually made with the helprin~ teacher or the County Su-
perirtendent.

County A hadl two helplinsg teachers over the six year pe-
riod. Each stayed three years. The first helpinc teacher
was a vivacious, agrressive person with lots of energy and
Arive. She was an enthnsiastic worker, the kind of enthusi-
asm that was conta~ious with teachers. Because of her eager-

ness to "get things rollins" she sometimes wnconsciously

offended a few of the older and nore established teachers.
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She was very active in local and state professional groups.
The County Superintendent felt she helped teachers to be
more creative. He indicated she worked best with large
groups.

The second helping teacher, who began her work in the
fall of 1948, was rather quiet but somewhat authoritarian
in her contacts with teachers. She worked hard, expending
a grezt deal of nervous energy, as did the first helping
teacher. More often she had set plans rof the teachers of
the county. These were sometimes pushed through regardless
of teachers' feelings and wishes on the matter. 8She did
little with professional groups outside the county. The
County Superintendent indicated she worked best with small
groups.

In 1949, a chilld accountant was hired in County A.

The title was somewhat less descriptive of the job than one
of visiting teaocher. In reality, this person does a great
deal of home visiting, case work, and analysis of individ-
ual problems of children. This work is mare often associ-
ated with the Job of the visiting teacher than that of the
person who handles the ochild accounting,.

It was fortunate that the helping teacher made out
daily reports to the County Superintendent. These reports,
for the five school years between the fall of 1946 and the
spring of 1951, were avallable for study and evaluation.

A sample of the types of dally report forms will be found
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in the aprendix. An analysis of tle rerorts for County A

was made classifying the verilous statements and practices
listed. A sumrary of these practices will be found in Table
VI on page 6G5. Table VII on pare 66 shows the estimated ac-
tivitles of the County Superintendent in County B. Since the
reports in County A were not made with a view of tabulation,
it was occasionally necessary to be rather arbitrary in class-
ifying some of them. The first helplng teacher did not use
this system of reporting during her first year, 1945-46. Be-
ginning in the fall of 1946, until the spring of 1951, the
reports were qulte complete. Both teachers used forms that
were similar. These reports Iniicate the thines the helring

teacher felt were important. It is possible other activities

were carried out and not recorded. Tt is also possible the
helpine teacher did not record the items in the same way. It
was significant to the helping teachers when they recorded
these items. Thus 1t glves an indication of their attituies
toward the teachers, the schools, or the activities carried
on in the school and the comrunity. The reports were grouped
into thirty areas. Those most frequently mentioned will be

discussed belowe.

l. Evaluatino teachers. This was the largest area

in the tabulation of the items of the daily reports. Included
were statements regarding the competencies of the teachers,
how the teacher was ccnducting the school, conditions in the

school, and what the helring teacher thourht about the teach-
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DAILY REFCITS, CCOULTY A

Activities

N¥umber of times

nenticned by 2nd.

Helping Teacher

20,

21.
22,
23.
24,

25,
26.
27.
28.
29.
30.

Evalvating Teachers
Problems of Teachers
Room Arrangement

Teacher-Planning-Groups

Working with Parents
and Community Groups

News Letter

Reading Helps
Teaching Technlques

Demonstration Classes
Achlevement Tests

Films or Projector
dellvery

Art Work

Teaching iaterials
distributed

Radlo Procrans

Talks with Children
Program lelps

Talks to Community
and School Groups

Retarded Children

Fair Exhibits

Stvdent Teachers,
externing

BEot Lunch Procrans
Child Accountlng
Gradling and Placement
Health Edvcation, Co-
ordination

Seatwork

Discipline

laps and Grephlc iork
Bulletin Boards

Fleld Trips

Safety Patrol

50-S1

Nunber of times
mentioned by 1lst.
Helping Teacher
1046-47 1247-48
215 190
33 60
€5 47
62 31
40 49
11 13
19 13
13 11
40 33
27 17
1 17
17 7
19 21
31 5
-- 4
-- 6
14 11
17 3
6 4
S 2

1948-49 1949-50 19
318 321
11 26
4 3
25 11
25 15
18 24
12 20
-- 1
4 11
18 20
. 10 15
10 20
2 35
19 20
-- 7
7 10
17 S
6 10
- 24
6 20
6 20
-- 7
- 1

271
41
2

4

13
27
21
30

13

25
15

0
P
12

17
2054

e

Child Accountant

% County Superintendent

/A% Discontinued







TATLE VII
ESTIFATED ACTIVITIES CF CCULTY SUPERINTEIDELT, CCm.TY B
Activities Interpretation “Per Year
Averacge
l. ZEvaluvating Teachers Supt. B calls them visits 130
2. Problems of Teachers Discusses and advises 25
3. Room Arrancement Relies on Collere Ext.Teachers Few
4. Teacher-Flannin~-Groups | 10 Groups meet twice a year 20
5. orking with Parents
and Community Groups Very Actilve 72
6. News Letter Only occasionally Few
7. PReading Helps Relies on Collece Ext.Teachers -
8. Teaching Techniques Relles on Collece Ext.Teachers -
9. Demonstration Classes wife, formwer Zl. Supervisor,
gave some demonstrations —-—
10. Achievement Tests Handled by local Teachers -——-
1l. Filrs or Projector County #'ilm Progranm handled &5 Filmg
delivery through Supt's. Office and to 18
Teachers! Committee schools
12, Art Work None -——-
13. Teaching laterials Only throurh County Book
Library -——
14. Radlo Prorranms Music and Eealth S
15, Talks with Children Occasionally Few
16, Program Helps Talks them over with each
teacher at first fall visit 46
17. Talks to Community These talls averaged 8 per
and School Groups month 72
13. Retarded Ckildren A local problem. Consvlts
with teacher when asked ---
19, Fair Exhibits Fromotes exhibits, swvprervises
displays. On Falr Board. 1
20. Student Teachers,
externing Occasionally Few
21. Hot Lunch Procrans Supervises County Prorrar.
Evaluvates each Project. 23
22, Child Accounting Fesponsible for County.
Clerk helps - No. of Schools A 35
23. Grading and Placenent Advises teachers when asked Few
24, Health Education, Co- Advises with County Health
ordinaticn Dept., and Area Study Corm:. Few
25. Seatwork None -——-
26. Discipline Helps 1if problems arise Few
27. Yaps and Graphlc vwork None -——
28, Bulletin Boards None -——
29. Fileld Trips Felps rlan conservation trips
with teachers each fall 1
30. Safety Patrol None -
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ing process. Some examples of these statements were:

Enjoys her group, but I have a feeling that she isn't
consistent, Her room was quite nicely decorated for Hal-
loween. The witch was in the early stages of development,

Seems to be happy in her work with her children. They
sang & prayer in English and then she had the Mexiocan chil-
dren sing in Spanish. S8he sang along with them, She 1is
considerate of these children in drawing them out and in
making them feel as though they belong. She could gripe but
instead she enjoys them,

Her room never changes from year to year - neither does
she.

Mrs. B, was doing 0. K, She certainly provides her chil-
dren with a lot of activity.

Room fair. Beginners were reading in the First Grade
book., We discussed a beginners program without reading. She
seemed interested and may respond next year.

The first helping teacher averaged slightly over 200 of
these comments per year on the reports. The second helping
teacher averaged slightly over 300 per year. The reader 1is
again reminded that these reports were originally intended
for the County Superintendent only. It 1s, therefore, more
of a report to him of the opinion of the helping teacher
about the individual teacher visited. It 18 interesting to
note that the number of these evaluations decreased from 215
in 1946-47 to 190 in 1947-U48, Then a new helping teacher be-
gan her work in the fall of 1948, She evaluated teachers 318
times., This increased to 321 in 1949-50, and then decreased
to 271 evaluations in 1950-51, the last year studied,

In County B, the County Superintendent, who does not
have a helping teacher, indicated he makes an average of 20

to 30 visits per month., These visits vary in length from a
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few minuvtes to all day, dependins upon what he thinks needs
to be done. The County Surerintendent considers the prob-
lems of the teacher's adjustment to the school and community,
program of stuvdies, cleanliness and orderliness of the build-
Inc and suvrrouniinrs and many other details. Te usually does
not have enoirh time to help the tezcher with problems con-
cernine teachina techniques, puvpll's personal and school ad-
justrent, and sinilar helpin~ teacher activities.

2. Problems of teachers. Teacher rroblems were pre-
sented by the teachers themselves or the helrinr~ teacher as
listed on the reports. This increased in nurber for each
year the helprlng teacher was in t»e county. The first help-
ina teacher reported 35 problems in 1946-47, and 60 dvring
the next year. The second relping teacher rencrted 11 prob-
lems for 194C-42, the first year she was on the job, and 26
and 41, respectively, the next two years. It 13 evident the
second teacher di1d not recornize t*e imrortance of the indil-
vidval problems encurh to record them as much as did thre
first helpinc teacher,

In Covmty B, the County Superintendent has less time for
assistance and is usually less adert In teaching skills. Fow-
ever, he Indicated he helped 20 or 30 teaclers a year.

3. Roomr grrancerent. The first helrin~ tescher spent

a great deal of tire on problems of room arrancement. Sixty-
81x suecgestions pertaininc to roomr arrancement were recorded

in 1246-47 and 47 svgrestions in 1047-48, The second helping
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teacher reported little time spent on such items - four, three,
and two sugcestions, respectively, for her three year period.

Little relp was rrovided by the County Svperintendent in
County B. Jinen college teachers were conducting extension
classes in the area, they were sometimes asked to help in im-
proving the schoolroom arranrerent,

4. Teacher-plannins-srours. Amaln the first helring

teacher recorded many more times, 62 and 31, working with
teacher-planning-croups than did the second helping teacher
who recorded 25, 11, and 4, respectively. 1In County A, there
are six teacher-planning-groups averaging 20 members each.
These meet two or three times a year with the helping teacher
or the County Surerintendent to work on the various couvnty-
wide programs.

In County B, there were ten teacher-groups orzanized to
plan various activities such as the auvdio-visual procram for
the county, conservation tours, and variocus clinics such as
reading, motion plcture projector operation, etc. These
croups meet two or three times a year. Some of them arrange
the admlnistrative details of the different prograis.

5. WNorking with parents and comrunity crours. Duvring

the two years for which the first helping teacher made re-
ports, she met with the parents or community grouvps 40 and

49 times, respectively. After the first year of the second
helping teacher, a child accountant was hired who did a great

deal of case work with parents. Fer work would tend to reduce
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the number cf meetincs with parents and comrunity erours as
reported by the seccond helping teacher

In County B, the County Surerintenient is very active
in working with parents and local community croups. Fe es-
timated these would average two or three a week. Sormetines
he worked wlth two or three in a sincle day.

6. DNews Letters. Both relrinc teachers helped pre-

pare the monthly news letters. They also helped in prepara-
tion of teaching materials and similar public relstions ma-
terials.,

The County Suverintendent in County B was able to send
out news letters only occasionally. He received some assist-
ance from his clerk.

7. Readinc relps., The first heloinr teacher report-

ed that she had civen help in reading 32 times durinc the
first two years studied. It wasn't until the last year of
the second helping teacher's three year term that she record-
ed having given readine help. It does not scerm lilzely that
she icnored this 1mportant problem durin~ the first two years
but rather that she made no reference to it in her reports.
In Ccunty B, the County Superintendent relied on in-
strvctors of college classes who would and could help his
teachers with problems in readinc. Variouvs representatives
of text-book publishing companies often sent reaiin~ srecial-

ists in to deuwonstrate realinz techniques and to confer with

teachers.
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8e Teachinr techninmnes, Tre first helpinc teacher

was less concerned with teachinc technigues and more concern-
ed with the creativeness of the teachers. Attention is again
directed to the statement that the second helping teacher
more often had set plans for the teachers of the county.

The County B Superintendient acain depended upon college
extension class teachers.

2. Teaching denmonstration classes. The first help-

ing teacher had considerable skill in teachins demonstration
lessons and averaged three or four a mronth. The second help-
ing teacher recorded teaching only one lesson durinz the last
three years. It was noted, however, that the County Superin-
tendent was not 1n favor of the helpinc teacher civine demon-
stration lessons.

In County B, the wife of the County Superintendent had
been an elenentary svuvpervisor in a city school system. Untill
recent years she helped by giving demonstration lessons.

10. Achieverent tests. The first helpincs teacher

did a great deal of work with teachers in helpines them to
vse and understand achlevement tests. The second helping
teacher spent less time the first two years with tests, but
gradually increased the help in this inportant area. The
first helrinrs teacher was greatly concerned with finding out
where children were and then helrinc the teacher plan a vro-
eram to strencthen the areas where the children were weak as

evidenced by the tests.
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In County B, the teacher-groups orcanize ard help in-
terpret the testinc progran. Thisg is, of course, 1limited

in scope.

1l. Filws or rrojector delivery. For several years

County A has owned two rotion picture projectors, purchase

Qs

by individnal school contribuvtions. Films and trese pro-
Jectors were circulated to the rerber schools. Often the
helpine teacher assisted in transrortin~ tre equipment and
films from school to school. .

In cooperation with a ccllere extension teaclber, County
B Superintendent orcanized a rotion pictire f£ilm and £31m-
strip procram for his county. Eichteen schools purchased
rotion rictvre projectors throusgh Boards of Eduvuecation, P. T.
A.'s or other civic minded grouvps or individuals. A teach-
ers!' comrittee was orcanize’ to select films to be used in
the county. Fifty or 60 filrs are circulated each year to
the 12 schools which suvprort the pro-ranm. The County Super-
intendent's clerk does the bookiner and handiles the mailing
of the films. Thre teachers, board remrbers, or interested
citizens in each of the districts call for the filws and

pass them on to other schools. It I8 one cof the most suc-

4]

ce3sful vrocrana for rural schools that hein~ cerried cn
in lichican. Plars are under-vay to exten? tre pro~ram to
211 of the schools in the county.

12, Art worls, Both helnin~ teachers revorted help

in art work on an average of 12 or 13 times a year.



Very 1little regular help 1s availahle in Couvnty B.

13, Teachtirec rateriesls distributed. Cnly the second

teacher 1llsted teachine materials distribhuted. Tre first
helpine teacher was actvally observed distributing teaching
materials but did not consider it iiportant enou~h to indi-
cate 1t on her reports.

Thre County Book Library in County B does nmake some
teachring rmaterials available to teachers of rural schools.
l'ost of trese materials are obviously books. Children's
books and a few professional boolzs for teacrers are Jistrib-
vted.

Eichty-five percent of the items, which were mentioned
on the daily rerorts of the helring teachers in County A,
were included in the 13 items discussed above. Tne rest of
the activities are very svotty in nurber and vary a great
deal from year to year. Between the two helpineg tecachers
there 1s a rreat deal of variation also. Tn general, the
first helrirc teacher was rore concerned in these scattered
ftems with procrsn helps for teachers, talks to cowrunlty
and school crours, seat work, mars, an? bulletin boards. The
secon’d relrins teacrer was interested, as noted from her
rerorts, in talirs with ciildren, assisting stulent teacrers
from Covnty Nornals and Teacrers' Colleges to extern in the
county, and gralinz and placerent of children.

The child accovrntant, previonsly described, took over

the work with retarded children, reneral child accomnting
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practices and problems of discipline. The second helping
teacher also assisted with the more recently developed ac-
tivities such as a county rural school radio program, fair
exhibits, assisted hot lunch proerams (with Federal Aid),
and health education. These responsibilities were dele-
gated to her by County Svperintendent A.

Since County Superintendent B had no helping teacher
to assist him, many of the activities discussed were carried
on only occasionally and then only in a very limited way. He
emphasized that many of these items were handled with indi-
vidual teachers as the needs arose, but no organized program
was developed for carrying out these activities on a county-
wide basis.

Of particular interest and importance to the County B
Superintendent were the fair displays of the rural schools.
During August, he spent a great deal of time in arranging
the exhibits, supervising the judging, and Iin promoting the
program.

For the last two years, County B Superintendent has
helped promote weekly radio programs on health. Last year
a rural music program was also developed in cooperation
with the University of Nichigan. Practically all of the
schools have radios availsble. As the programs were pre-
sented over the alr the children used supplementary mate-
rials such as workbooks and quizzes to develop an active

interest on their part. Competition between schools was
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encovraged and grovps from irdlvidual ccheols rent to the
radio station unon occasicn to identify the children with
the procrar.

For two years, County A has hal two rural rusic teach-
ers, hired by the County Board of Edvcation. Local schools
contribute a large part of their waces and esxnense in order
to participate in the music procran,

Ilany other activities in County B were planned with
teachers! assistance. A field trip is taken each year to
study the problems of conservation. Teachers from all the
roral schools 1In the comnty clinb into busses, and under
the directlion of Soil Conservationists, the County Agricul-
tural Arent, and extension specialists study the conserva-
tion problers in their own county so they are better able
to interpret these problems to their boyvs and girls.

Eirhty percent of the rural teachers In County A spend
a week end each fall at the Hircoins Lake Conservation School
in group planning and field studies. They include a general
school problem in agenda. For the past four years they
studied reading, science for elerentary chiliren, the connty
motion ricture film vrocram, and the county rural mvsic pro-
grat.

In general, it should be noted that County A, wlth help-
ing teacher service, was able to make rmany more contacts with
teachers, to provide a much wider procram of services to the

rural boys and girls of the area, ani to carry on a much more
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concerted and better organized prorram of activities than

County B.

on as are found in County B. The Superintendent's ablility
or organize the efforts cof teacher-gcrouvps, outside experts,
and just ordinary volunteers is noteworthy. Fis ability and
Interest account for rany more activities than would ordinar-
11y be found in that kind of a county. He felt he was not
doing enouch and often asked the question, "How can I get a

helrine teacher?™



IAPTER V

SUML ARY, CONCLUSICHS, AWD PECC:T ZLDATICNS

FOR FURTIER STUDY

The purpose of this study was to survey the services
supplied by the helpinzg teachers and to evaluate these serv-
ices as seen by the teachers served, the helping teachers,
and the County Superintendents. The role of tre helping
teacher was analyzed in an attempt to find out - (1) what
teachers, helring teachers, and County Superintendents con-
gider is their role, (2) what kinds of processes and skills
enable the helping teacher to help teachers improve instruc-
tion, and (3) what differences are evidenced between a county

with a helringe teacher and a county that does not employ a

helplne teacher.

This chapter will summarize the findincs of the data as
presented in Chapters III and IV, list the major conclusions,

and make recommendations for further study.
SUI'TARY

The Role of the Eelping Teacher in Selected Aress in

Michicane. There was rreatest asreement among both teacher-

groups, the County Superintendents, and the helpins teachers

77
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in the areas of Teacr'ne Methois »rd Techni~ues and Adninis-

tration of the Schcol. With the excention of founr items,

more than half of all the rroups felt the iters were greatly
needed or would be useful in these two areas. Directing 4-H
Club work, pnlanring with pupils in the ranarement of the
schools or class activities, using the ouvt-of-door experi-
ences of children, and helping in room ani crounds arrange-
ments were the four 1tems which evceeded the 49 percent as
not necessary or the resrvonsibility of the helring teacher.

The 1tens which were in closest favorable asreement
were: (1) providing opportunities for erovps of teachers to
share thelr exrveriences and plan tocether ways of neeting
their problems, (2) demonstration teachine, (3) visits to
other teachrers, (4) use of learninc aids, (Z) help in teach-
ing music and art, (6) helplng the teacher appraise her
strencths and weaknesses, (7) encouvracine teachers to develop
confidence in new sitvations, (3) acqjuaintins teschers with
newer practices and raterlals, and (9) helnine interpret the
schools to the cormunity.

In the area of The Role of the Helnine Teacher in Devel-

opine Democratic Living in the School, the helping teachers

rated all these items hich, with one excention. Orsanization
of recreation for teachers and prprils was the only item that
dropped below 60 percent as beinc greatly needed in the en-
tire area. An average of 25 percent of the County Superin-

tendents felt these jtems were not the responsibility of the
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helpine teacker. The teacher-rrouns were not nearly as hich
in their ratines. Nore than 50O percent of the teachers who
had a helring teacher rated the iters jin this area as not
necessary or the job of the helring teacter. Tre one excep-
tion was the 1tem on helpning teachers to crow in Aemocratic
leadership.

In the area of Recognizine and Usine Individual Differ-

ences, the teacher-groups wanted helr in meeting widely dif-
ferent abilities and interests in the sawe class croups. The
helping teachers felt this was the most irporftant item in the
questionnaire. The teacher-grovps also wanted helv In meet-
ing the needs of the gifted and the slow learning child, in
developing rewedial work and securinc supvlermentary materials
for the wide variations in ace and ability levels.

In the area of Develonin~ Comrrunity and School Pela-

tions, both teacher-croups did not feel they creatly needed
help. However, the helping teachers felt teachers greatly
needed help in this area. The only excentions were cooper-
ating with farm and comrunity croupns snd translatine the
problems of modern society into classroom activities. The
County Superintendents rated the items In this area more
often in the "would be useful" column than in the '"greatly
need help" colunrn.

In genersl, teachers were more interested in help in
specific teachina techniques and less concerned with help

in the way children learn and their social and emotional
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adjustment, the use of comrunity resources and in interpre-
ting the child and the school to the home ani the comrunity.
It was evident that most of tre teachers hal 1little knovwledge
of or interest in the processes of democratic 1ivin~ ard work-
ing in school and comnrunity.

The helpinz teachers felt very keenly the needs of teach-
ers to know the child, to recoenize and use the individual
differences found, and to make tre cormunity aware of the job
the school shovld dc. In democratic livine they were nuch
more interested than any of the cther grovps. They were par-
ticularly anx'ous to get tsacher-particiraticn in plarning
their own neetincs anl rro~rans.

The County Suprerintendents ratel the itens scmewhat low-

er, but In general, arreed with tve helpina teachers,

An Analysis of the Svrervisory Activities Iin Tro Selected

Viehircan Counties. Two co:nties were selected that had a

similar agricultural situation. The County Superintendents
had both been in the same position for seventeen years. Both
had a very procressive procram for the rural schools and a
righ depgree of raprort with thelir teachers. County A emnloyed
a helring teacher to assist In the supervisory activities.

In County B, the County Superintendent had to handle these
duties as well as the administrative responsihilities of the
office. In County A, the helpinc teacher filled out a dally

report for the County Superintendent over a five year period.
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These were avallsble for study.

Forty-five percent of the rerorts wade sore evalvation
of the teacher as to her corpnetence, s'rills, and abilities.
Silnce the rerorts were not rade with a view for later study
or analysls, the statements indicate only the helpineg teach-
er's personal evalvatlion of the teacher and the teachinc sit-
vation. Silnce the teschers visited 414 not lmow these reports
were belng made to the County Suverintendent, it is evident
they had little effect on the relsttonship of the helping
teacher to the teachers in the county. Trere were twenty-
nine other types of activities carried on by the helping
teacher. Eleven of these activities were continuous over
the five year period. In nurber of timres tlese itens were
mentioned on the reports they were ranked in the following
order: (1) working with parents and comrunity groups, (2)
problems of teachers, (3) workineg with teacher-planning-
groups, (4) helping teachers with room arrancements, and (5)
the preparation of the news letter. There were sore eichteen
groupines of activitles that varled creatly from year to year
and between the two helping teachers thenselves. !lost sig-
niflcant of these lteuns were the demonstrstion classes, test-
ing programs, helps 1n reading, the notion plcture and strip
fil program, and art work. The different helpin~ teachers
stressed different types of activities. These were closely
related to their own skills and abilities.

The rmuch hicher nurber of contacts the helpine teacher
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was abhle to make with the teachers in County A and the larger
number of services rendered to the teachers leaves no doubt
a3 to the value of the program in improvemeht of iInstruction
in the rural schools of the county.

An observation was made by the writer of the county
helpins teacher program 1n four other counties and similar
results were noted over counties that had no helping teacher.

In County B, the County Superintendent tried to do some-
thing about everything, although he felt he could not begin
to meet the needs. He was Ingenious iIn using book salesren,
college extension teachers, his wife (a former elementary
supervisor), his office clerk, committees of teachers, and
other people in the community. These individvals helped the
teachers with many different types of problems. County B
Svperintenient's often asked guesticn dvring interviews -
"How can I gét a helping teacher?" - was indicative of his

desire to provide more services to his teachers.
CONCLT'STCMS

1. It was observed that items the helplng teachers
and County Superintendents felt important, particularly
in the areas of democreatic living, recognizing and using
individual differences, and community and school relations
are not recognized as important by a majority of the teach-

ers. Probably this 1s due, not only, to the lack of training
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of the teachers, but such other factors as a different phi-
losophy of edvcation, short period of service, insecurity,
indifference, and inertisa.

2. The hirh rating of nearly all the items in the
questionnaire by the helpins teachers and similar, but not
so high, ratincs of the County Suvperintendents wovld tend to
indicate the validity of the 1tems as to the attitudes and
opinions of the two groups concerning the role of the help-
ing teacher.

3. While teachers reported (Chapter III) that they
wanted help in the understandine and skills of democratic
leadership, it was evident that they had 1little idea of what
thls meant in terms of actual teaching and livina in the ru-
ral school and the rural comnrunity.

4, Few bhelping teachers in }ichican are skilled in the
techniques of using group processes In supervision. These
skills will require a great deal of time to develop for they
are developed as the helpin~ teacher works with thre grovps.l

5. It was observed that some of the comnunity-centered
schools in the counties use the services of the county's

helping teacher. However, this tyre of school tends to proviide

1 -- It was observed that rost of the helrin~ teachers
interviewed stressed this need more than any other. The 1n-
dividvalized training procramr for elementery sunervisors at
Vichican State Collese 1s a forward step in the rirht direc-
tion. The advisors of the procsram help the svvervisors se-
lect courses and experiences that will assist them in thelr

rarticular problems.
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its own supervisicn within the school's administrative plan.

6. lost of the helping teachers contacted and many of
the teachers Interviewed felt a need for rore procress and
greater interest in small discussion grcups of teachers.

In small groups each person has a chance to contribute to

the discussion and planning. It would indicate there is more
security in the smaller group, thus more participation by its
members.,

7. Tke replies to the item regardins teachers!' active
participation in teachers! meetincs showed an awareness of |
the need for more Interesting meetincs by all the groups.

The use of teachers' committees and swall interest groups
was discussed and reccmmended.

8. Because the nature of the helping teacher's position
enables her to visit more schools and thus be exposed to more
ideas, she can help teachers be more creative by telling them
what other teachers are doing. She usvally has more training
and experience 1n teaching that would help her to develop new
ideas and techniques.

9. The need for developing rapport by the County Su-
rerintendents and the helpinn teachers with their teachers
was observed during the collectine of data. This includes
the problems of helping the teachers feel secure, assist-
ing them to evaluate themselves by recocrizins their own
strengths and weaknesses, and developing respect and lead-

ership with other teachers and with children. The present
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helring teacher in County A reports that teachers now often
ask her, "Will you stay a couple of hours and see if you
can find out my trouble?™

10. The findinrs of this study would indicate asree-

ment with those of the Stvdy Commrission on Supervision in

Rural Areas in 1947-43;:

A. That the County Superintendent, withcut a
helvine teacher, did not think he met the
needs well but rather thourht he did a 1lit-
tle something abovt everythine.

B. In counties with a belrinc teacher, the Coun-
ty Superlintendent delerates instructional af-
fairs to the staff, althourh this varles
ereatly from county to county.

Ce Not all needs were felt with the sare degree
of intensity by the resnondents.

RECONMI'ENDATICNS FOR FURTY LR STUDY

l. It i1s recommended that a study be made of the qual-
ities, competencies, and abilities necessary for the Job of
helping teacher in order to be able to select versonnel,
provide experiences and training that will ~uide and develop
good leaders 1n rural supervision.

2. Tre development of criteria for a good supervisory
program would be a valuable contribution to enable helring
teachers to see the vossibilities of service to rural teach-
ers.

3. It is recomrended that provision be made for con-
tinuous evaluvuation of the helrinc teacher prorfram as recon-

rended by the kichiran Study Comrission on Supervision in
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Rural Areas. The sugrested areas are:

A. Professional workers from state, college, and

county.

B. The crowth of teachers and pupils as shown by

a variety of evidence.,

C. Lay and community grovups.

D. The supervisors, therselves, Individually and

in groups.

E. And by the teachers and pupnils served.

4, 1In kichizan, the County Superintendent of Schools
is pald from State Aild funis, through the County Board of
Education. Due to the very limited county funds in nost
counties, most Boards of Suvpervisors feel they are unable
to afford a heloning teacher.

It would seem wise to determine ways and means of
providing lerislative recognition and aprropriation of funds
on a state-wide basis to help provide helrin~ teachers for
all of the countles in the state.

S. Perhaps the most difficult task the helping teacher
faces 1is to help teachers become more creative. Teachers
rarely display creativeness without the encovracement to do
so frow County Superintendents, helrin~ teachers, school
boards, and the community. It 18 sugcested that a2 study be
made of the administrative, supervisory, and comrunity groups
which foster creativeness in teachers by: (1) recognizing and
vtilizing individual differences, (2) developins a climate
that will encourare the free flow of 1deas from the teacher

to the helping teacher and back acain, (3) recosnizine the

need for readiness to learn and providinc oprortunities that



will foster realiness, (4) encouracinc teachers to visit
other teachers ard observe other ideas and practices, and
() vsing consultants in many different areas to develop
new ideas. ‘Workshops, clinics, and extension classes can
be used to encourace teachers to develop creative ideas.
6. A little lknown area is the relationship of rural
people to thelr schools. Studies should be made of ways
and means of inteerating the pecple of the comrunity in the
democratic learning process so that rural boys and girls
and thelr teachers ri~ht better nnderstand treir comrunities.
7. Althcvwch there have been sorie studies made, there
is still 1ittle known abouvt rural children, their needs, and
the effect of the rural environient unon thelr developmente.
Felpine teachers need to know a great deal ahovt these fac-
tors if they are to help rural teacters understand these
problems. It 1s recommended that studies in tris area be

expanded.
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GEORGIA TEACFERS COLLEGE

Collegeboro, Georgla

December 18, 1951

Mr. Verne Stockman

Audio-Visual Aids

Central Michigan College of Education
Mt. Pleasant, Michigan

Dear Mr., Stockman:

Please forgive me for my delay in answering your letter
of November 16. Each day I have thought that I would get to
i1t, but pressing duties have caused me to delay. Now, at
last, I can tell you a few things that after thirty years I
can remember about the launching of our supervisory program
in Southeastern Michigan.

When I arrived in Michigan in June, 1921, I immediately
set to work on the project. As you probably know, I had done
both my Masters thesis at the University of Cregon and my doc-
toral dissertation at Columbia on the subject of Rural School
Supervision. So, I was a sort of a "bug" on the subject and
wanted to push 1t further.

These are items that may be of interest to you about 1it:

l. I began by sending out letters to the County School
Commissioners of the State, stating that I desired to prepare
"Helping Teachera". I described the type of people who I felt
should be selected to take the work, and asked them to locate
among their own rural teachers some people to nominate for this
work. This they did and as a result, fifteen people were chosen.

2. They came in and took, as a rule, two years of work,
completing the Bachelors degree with speclal emphasis on rural
education.

3. We had a program of studies - a very pliable cur-
riculum, selected to suit the situation of the individual
students and at the same time the purposes of the program.
Probably, as was the case with M. L. Smith at Central, 1t was
mostly Pittman and enthusiasm - not a carefully worked out
coursee.
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4, We organized three groups - zones - of rural schools
as the "Practice Area" for the program. Two of those groups of
twelve rural schools each were in Washtenaw County and one was
in Wayne County.

De The teachers in the rural schools of Michigan at
that time were nearly all high school graduates with six weeks
of summer school at one of the Teachers Colleges. They needed
guldance and inspiration.

6. The supervisors were "trained" in that sort of sit-
uation to work with that sort of situation.

Te The program was continued for several years. Dr.
W. C. Hoppes of Teachers College, Marquette, came to assist
me after I had worked with it for one year. The program was
continued for several years.

8. Supervisors prepared according to this program were
employed in four counties: Washtenaw, Wayne, Oakland, and Lene-
wee, and perhaps another one or two. At one time there were
fifteen Helping Teachers in that area round about Ypsi.

9. Mr. Fred Fischer of Wayne County and Miss Mary Jame-
son ocan give you the best personal interpretation of the program.
Fred was Assistant Commissioner of Wayne when the program was in
operation, Mary was a rural teacher at the beginning and later
took the course and became a Helping Teacher. She can give you
the program from A to Z. Mr. O, C. Eckley of the Ypsilanti
Press was the Secretary of the Ypsilanti Chamber of Commerce and
worked with us in connection with the Kiwanis of Ypsilanti., The
files of the Ypsilanti Press might be helpful,

10. Further sources of background are:

(1) "Successful Teaching in Rural Schools" - Pittman
American Book Company

(2) "The Value of School Supervision" - Pittman
Warwick & York

(3) "A Guide to the Teaching of Spelling" - Pryor
and Pittman McMillan

(4) Yearbook of Rural Education, 1950 - N, E. A.

I trust that the foregoing material will be helpful to
you. If there 1s anything that I can do further to assist you,
please let me know, . . .

Yours very truly,

Marvin 8. Pittman
MSP/gek
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TABLE I, A

COMPARISON OF COUNTY A AND COUNTY B

BASED ON 1940 CENSUS

Census Items, 1940 County A County B
Population, 1940 27,094 23,390
Land Area in Square lMiles 520 464
Population per Square Mile 52.1 50.4
Urban Population 10,329 14,455
Rural-nonfarm Population 6,843 1,950
Rural Farm Population 9,922 6,985
4 Pope. 25 Yrs. of Age and Over -

5 or more grades of Education 89.57 89.1%
4 Pop. 25 Yrs. of Age and Over -

High School Education 24.5% 23.7%
Population in Labor Force

(14 Yrs. and Over) 9,214 7,966
Total Number Employed 8,289 6,877
Employed in Agriculture 1,856 1,751
Residence Structures 7,085 6,654
Nonfarm Dwellings 4,770 5,163
Rural Farm Dwellings 2,582 1,988
4 Running Water - Rural Farm 19.2% 32.1%
% Electric Lights - Rural Farm 64.7% 39.8%
Residence Telephones 4,777 2,937
Number of Farms, 1945 2,120 1,279
Value Farm Property in 1000's of $ 10,609 8,608
Average Value per Farm in § 5,021 5,333
Val.Farm Products sold in 1000's of § 1,676 1,653
Rural Level of Living Index 113 109




INFCRNATICN SHEXET FOR HELPING TEACHERS

(Summary of Reports from 24 Belping Teachers
in 20 Counties)

Median

No. of years in present helping teacher position 3.0
No. of years in other supervisory positions 4.0
No. of years your county has had a helping

teacher or rural supervisor 7.5
How many courses have you had in:

l. Supervision 2.0

2. Rural Supervision 1.5

3. Testing 1.5

4, Conducting Surveys 1.0

5. Child Growth and Development 2.0
How many teachers do you usually visit a month? 40.0
How many teacher-groups do you meet a month? 4.0

1. Large meetings 2.0

2., Small discussion groups 3.0

Check the following duties with which you are
usually concerned during a school year:
In-service tralining of teachers

1.
2.
Se
4.
Se
6e
7.
8.
9.
10.
11.
12,
13.

14,
Other

1.
2.
Se
4.
5.
6.
7.

Visits to schools

Consultant in special cases

Promote public relations

Participation in community activities

Make home calls

Conduct special tests
Assist in workshops

Meet with teacher-groups
Issue news bulletin

Set up refresher courses for teachers

Make reports

Cooperate with other agencies such as
the Health Department and Red Cross
Distribute professional materials

1tems 1listed by individual helping teachers

Checks
Hot Lunch 2 8.
Vision Tests 1 e
School Camping 1 10.
Music Meetings 1 11.
County Institute 1 12,
Visual A. Programs 1 13,
8th. Grade EX. 1 14.

Child Develop. Groups
Professional Organizations
State Curriculum Comm.
County Attendance Work
Visit Pre-school Clinics
County Planning Comm.
Social Meetings for Be-
ginning Teachers
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Nean
4,71
5.17

10.20

2.29
1.69
1.75
1.23
2,59

43.73
4,00
2.18
3453

Total
Checks
20

23

21

20

18

20

22

19

23

21

13

18

22
23

= DNV W



92

HELPING TEACHERS REPORTS IN COUNTY A

The first helping teacher in County A made her visita-
tion reports to the County Superintendent of Schools on
3 x & cards. They had a mimeographed form which she used.

Below 1s a copy of one of these reports.

HELPING TEACEER'S REPORT
Toacher R g Ldaviee’ Day's kileage g7
Date /- 9~ ¥7 School M

Time of Visit NVugse - 2:30

Discipline _o&pp ol

Ao iy w h. Mae
W}f,(f-, gt 7t M

The second helping teacher in County A used a much more
complete printed form for her reports to the County Superin-
tendent. After filling iIn the report form, she used the
back for her own personal comments. A copy of one of her

reports follows.



TEACHERS CHECK CARD

Name ﬁ' '! ZZ é’Townshipa' é , No

Personal Development

Dress and appearance - - - -
Controls voice - - - - - -
Engages In school interests - - -

Soclal Development
Gets along easily with others - - -
Engages in community activities

Professional Development
Shows sympathetic understanding of boys
and girls - -
Provides for theilr individual differences
Guides discussion without doing all the
talking - - - - -

Teachers Control of Method
Takes more college work to become a
better teacher = - - - - -
Secures desirable learning results -
Has good discipline - - - - -

Teachers School Relations
Adapts to local school situation, methods,
and opportunities - -
Shows capacity for professional growth
Willingly assumes share of additional
responsibility - - - - - -
Sincerely interested in suggestions -

Physical Characteristics of Room or Building
Care of school property - - -
Room lighting and temperature - - -
Room decorations - - - - - -
Condition of tollets - - - - -

Program Posted Yes No &—

Flag Displayed Yes s+ No

Good
-| <
- V=
-1 &
-] =
-| #T
-] #<

Ave

l‘l l\l\l

l\l\ qc\ ' '\f\ |\ qc\

UL
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Below
Ave




94

On the back of the foregoing report the second helping
teacher in County A made the following comment:

"Miss K. isn't doing any more than she can get by with.
I listened to three reading classes - Beginners, 1 and 2 =
There was 1little or no preparation. I looked at one work
book and 1t wasn't checked. No board work. Room was neat
and attractive. Most of work up looked like Mrs. Rossley's

room. She had so little to say to the children - and she

has a small group."



QUESTIONNAIRE

The Role of the Helpins Teacher in
Improvement of Teaching Methods

1.
2.

Se
4,

Se

6.
7.

9.

10.
11.

12,
13.

14.

and Technlqgues

Planning and teaching units based
on natural centers of interest.
Planning with pupils in the man-
agement of the school or class
activities.

Using the out-of-door experiences
of chlldren.

Discovering specific procedures
and devices for use in the local
school situation.

Provide opportunities for groups
of teachers to share their experi-
ences and plan together ways of
meeting their problems.

Helping the teacher appralse her
strengths and weaknesses.

Helping the teacher who 1is un-
trained in music and art to find
ways of giving children experi-
ences in these areas, perhaps by
using other members of the com-
munity.

Directing 4-H Club work.

Teaching a class for the teacher
to show the teacher some different
procedures or devices.

Give a demonstration lesson before
a group of teachers.

Giving teachers an opportunity for
visiting other teachers to observe
best current practices.

Using such learning aids as films,
trips, dramatizations, etc,
Selecting auvdio-visual materlals
that will stimulate the learner
and enrich hls experience.

Helping the teacher to bulld com-
munity attitudes favorable to pro-
viding adequate instructional
equipment.
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Greatly
Need
Help

Would
Be
Useful

Do Not
Consider
Help
Necessary

Necessary
But Not
Job of
Helping
Teacher




QUESTICONNAIRE

The Role of the Helping Teacher in
Developing Democratic Living in

2.

Se

8.

9.

10.

the School

Helping children feel secure and
wanted.

Means of getting participation on
the part of the children in vari-
ous group activities.

Developing respect with other
members of the group.

Developing leadership among chil-
dren,

Helping children become good
followers as well as leaders.

Getting children to work together
more efficlently in groups.

Helping groups to learn to talk
things over and come to decisions
by sharing 1ideass.

Assisting children to intelligent-

ly evaluate themselves, each other,

and the school situation.

Organizing the recreational activ-
ities of teachers and pupils.

Helping teachers to grow in the
understanding and skills of demo-
cratic leadership.
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Greatly
Need
Help

Would
Be
Useful

Do Not
Consider
Help
Necessary

Necessary
But Not
Job of
Helping
Teacher




QUESTIONNAIRE

The Role of the Helping Teacher in
Recognizing and Using Individual

2.

10.

11.

Differences

Working with small groups and at
the same time keeping other pupils
profitably busy.

Meeting widely different abilities
and interests in the same class
group.

Organizing groups to do different
thinegs at the same time according
to thelr needs and still be work-
ing profitably.

Teaching so many subjects to so
many grades.

Securing supplementary materlals
that are interesting to the wide
variation 1In age and abililty
levels.,

Neeting the needs of the gifted
child (high I.Q.) and the slow
learning child (low I.Q.)

Making ad juvstments for puplls
who have poor vision, poor hear-
ing or other physical handlcaps.

Understanding the emotional and
social needs of boys and girls.

Guidance that will contribute to
thelr emotional and social matur-
ity.

Giving and interpreting tests.
Developing remedial work and in

securing materials to make it
effective.

o7

Greatly
Need
Help

Would
Be
Useful

Do Not
Consider
Help
Necessary

Necessary
But Not
Job of

Helping
Teacher




QUESTICNNAIRE

The Role of the Helping Teacher in

1.
2.
Se

4.
S.

7.
8.
9.
10.
11.

12.

13.
14.

Developing Community and School

Relatlions

Making the school a part of commun-
ity 1life.

Planning and conducting surveys of
community resources and needs.
Securing better understanding of
the school on the part of the par-
ents.

Advising the teachers about com-
munity standards.

Learning how to translate the prob-
lems and issues of modern society
into classroom activities.
Locating and using persons, places
and objects of instructional value
in the community.

Possible cooperation with farm and
community groups.

Using visits and other means of be-
coming acqualinted with parents,
Learning how to balance individual
welfare with group welfare.
Developing self-discipline in the
child.

Guiding the individual without
harming the group and vice-versa.
Discovering sources of potential
irritations in the school and
community that may become school
problems later.

Developing group standards of
conduct.

Learning to gulde the energiles

of children in wholesome, in-
teresting work and play.

o8

Necessarﬂ
Greatly}Would [Do Not But Not
. Need Be Consider Job of
Help Useful| Help Helping
Necessary | Teacher
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QUESTIONNAIRE
l Necessary
The Role of the Helping Teacher in Greatly| Would | Do Not But Not
Administerineg the School Need Be Consider Job of
Help Useful Help Helping

Necessary| Teacher

1. Felping the teacher advise the
school board to become aware of
the needs of the school and theilr
responsibility for the fulfill-
ment of those needs.

2, Helping the teachers make final
decisions on classification and

promotions of puplls.

3. Helping the teacher provide pub-
licity for a good school.

4, Coordinating the local school
health needs with the county and
state health programs.

5. Helping in developing school and
community groups such as P.T.A.'s,
Mothers! Clubs, etc.

6. Speaking or acting as consultant
to groups that will help interpret
the schools to the community.

7. Eelping the teacher orient herself
in a new community.

8. Advise local boards and teachers
as to the sultability of a partic-
ular teacher for a particular job.

9. Encourage teachers to develop con-
fidence in new situvuations.,

10. Making available a professional
library for the needs of the
teachers in the county.

1l. Helping in room and grounds
arrangements,

12, To provide through various publi-
cations an interpretation of the
program and policies of the county
board of education.

13. To acquaint the teacher with the
newer instructional practices and
materials avallable.

14, To help teachers to learn to work
together by working in small groups,

15. To help teachers to become active
participants in teachers' meetings.

16. To provide ways that teachers may
bring in minority opinions, griev-
ances, and irritations.

17. To get teachers to set up an eval-
uation of helping teachers.
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