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ABSTRACT

A BIOGRAPHICAL AND ATTITUDINAL STUDY
OF THE CLASS OF 1972 OF
VILLANOVA UNIVERSITY

By
James Thomas Ryan

Members of the freshman class of Villanova Uni-
versity, 1968-1969 were surveyed by a questionnaire in-
vestigating thelr background, collegiate 1life and atti-
tudes toward the university, principally the student
personnel services. The answers were analyzed on the
variables of sex, race, grade point average, parental in-
come, collegiate residence and religious practice.

Although outnumbered, the women form an integral
part of campus life. Many items 1n the background of the
students are similar, though the women were better stu-
dents in high school and still are. The women are higher
in religious practice and are more involved in social
activities than the men. In general, the men are not as
pleased with their college experience as the women.

The most obvious result of a racial study is that
the campus 1s Caucaslan. Only thirty-seven students are
non-white and so it is difficult to draw meaningful con-
clusions about the other races. The indication, however,
1s that the Negro students are different from other

students by reason of background, parental education,
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home residence, preparation for college and extra-
curricular 1life.

One quarter of the freshmen had less than satis-
factory grades the first semester. Collegiate residence
and parental backgrounds are not related to grades. High
school grades appear to be a good predictor of academic
success. The better students have more ambitious educa-
tional goals than poor students. Many aspects of extra-
curricular life show no relation to grades though better
students are more religious. Overall satisfaction with
the university increases with grade polint average.

Almost half the class lives on campus, sixteen per
cent live off-campus but away from home, and the remainder,
with thelr parents. In many aspects of life, the dormitory
and off-campus residents are similar, and those at home,
somewhat different. Day students are more likely to be
Catholic, while higher 1ncome 1s more frequently associ-
ated with residing on campus. Resident students are the
most unhappy with their facilities and food. 1In regard
to both student services and extra-curriculur 1life, the
student at home 1s less 1involved.

Not many differences among students are related to
income, since there 1s not a great spread of incomes
present. Demographic factors are the most clear instance

of variation. Examples are race, parental and collegiate
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residence, and financlal support. Most other items are
not related to income.

The major division among students on the basis of
religion 1s between those who are Catholic (89%) and
others. Measured on Trent's scale, the women students
are more religious in practice than men. Dormitory
resldents and good students also seem to be high. The
high practicing group is happier with the institution in
general, the rules, and student services.

It was concluded that the student body lacks
diversification, a situation which could be remedied by
recruiting local Negro and foreign students. There seems
to be significant dissatisfaction among resident students
over food services and dormitories. New facllities would
provide a significant improvement. Meanwhile it 1s sug-
gested that substantial improvements be made 1n present
buildings and that a consultant be invited to study the
food situation. Many aspects of student services seem to
suffer from a fallure to publicize their existence. A
central student services bullding would reinforce the
effect of each service and supplement other publicity ef-
forts. Academic advising needs improvement and the in-
volvement of student personnel staff would strengthen the
program. Finally, it appears that the university and
staff are not viewed by students as authorities or sources

of help in questions of a religious nature. A restructuring
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of the campus religious program is suggested. A reevsliua-
tion cf religious needs and services shculd be undertaken

and should involve students, faculty, and staff.
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CHAPTER I

THE PROBLEM

Need

In They Went to College: A Descriptive Summary of

“the Class of 1965, Alexander Astin has written, "meaning-

ful information about the student 1s vital because it
extends the fund of knowledge necessary for rendering

1 To fill this need theré are various

rational decisions."
types of research on students, personality, values, aca-
demic and climate. But the most fundamental, and a
necessary prelude to further studles, 1s the knowledge
about their backgrounds and attitudes.

Within the institutions of higher education, the
Cathollc colleges have historically formed a distinct
sub-group. It has been noted that there 1is a difference
in their approach to education, as well as in their stu-
dents. Andrew Greeley ponders the unique position of
Cathollc higher education:

But as the openness of the ecumenlical era and the

socloeconomic parity of Catholics change the
stance of the Catholic population and the Catholic

1Alexander Astin and Robert Panos, They Went to
College: A Descriptive Summary of the Class of 1965
(Washington: American Council on Education, 1967),
p. 32.




eccleslastical structure, it is not unreasonable
to assume that Catholic higher education will
undergo profound changes as it strives to reflect
the acculturation of its constituency to the
larger American Soclety, and perhaps to shape and
direct this acculuration.?

Although most institutions of higher education need
more data about students, the Cathollc colleges have an
added necessity of research more specifically related to.
thelr schools, becuase of the difference in their students
and the transitional state of the schools. It then ap-
pears that Vlillanova Unlversity shows a deficiency common
to Catholic schools:

In the Danforth Study we found that few Catholic

Institutions complled systematic information on
thelr students and alumni. The analysis of data
on students and alumnl can provide valuable clues
to the improvement of an institution's educational
program. We urged colleges and universities to
develop more complete files of information on

such matters as the soclal and economic background
of thelir students, the psychological characteristics
of students, the occupations of alumni, their
intellectual activities and thelr civic and church
involvement .3

Astin himself has contributed substantial informa-
tion about students' backgrounds. Unfortunately Villanova
University was not part of Astin's national survey, so an
institutional report on his questionnaire 1s not available.

Even if 1t were, 1n addition to national norms and general

2Andrew Greeley, The Changlng Catholic College
(Chicago: Aldine Publishing Co., 1967), p. 53.

3Mann1ng Pattillo, "The Danforth Report and Catholic
Higher Education," Catholic Mind, 64 (June, 1966), p. 40.




questions, research more proper to the specific institu-
tion is required in order to have a more accurate know-
ledge of the educational situation.

The information about students upon which Villanova
Unlversity can draw 1s severely limited. An application
for admission requires, beyond the standard academic data,
the barest perscnal information. After admission, there
has been little additional institutional research in the
student area. The Admissions Office did a study on drop-
outs during one year, 1967, to determine the relationship
between success at Villanova and I. Q., high school
record, and SAT scores. They found the first irrelevant,
and the latter two significant.u During 1967-68, there
was a brief survey of the degree of participation in
student activities.5 The other study results available
are from a booklet published in 1927 reporting the repliles
to a religious survey.6 The fact that the students'

favorite magazines were Cosmopolitan, Liberty, and the

Saturday Evenling Post gilves an indication of the value of

its results today. The scarcity of information about

students 1s obvious.

uPhilip Mino, The Statlistical Analysis of the Drop

and Probation Listing from Villanova University, June,
1968. (Mimeographed.)

5James Ryan, A Study of the Student Activities Pro-
gram at Villanova University. (Mimeographed.)

6E. V. Stanford, Spiritual Searchlights (Villanova:
Villanova Press, 1926).




Joseph Katz and Harold Korn last year wrote:
Social sclentists have given detailed accounts
of almost any 1imaginable human group: distant
primitive tribes, hometown street corner groups,
printers' union, prostitutes, suburbila, deviants.
But, there have been few prolonged and detailed
studies of the population righ% under the social
sclentists' window: students.
This research hopefully will fi11ll part of the void of
Information about students at Villanova, contribute to
the knowledge about students at Cathollc colleges and
universities, and supplement the growilng research on

college students 1in general.

Purpose

The need 1s seen for information about students
and thelr environments to help educators make decisions
and evaluate results.
But the first step . . . 1s to know the entering
student, to know him as a person and to see him
against hils background and against the college
environment and its subculture.
The emphasls of the present study 1s on the students them-
selves. The purpose of the study 1s to provide informa-

tion about the background of students, present student

life and attitudes toward a particular institution,

7Joseph Katz and Harold Korn, "After Listening to
Students," Fordham, Vol. 2, No. 5 (July, 1968), pp. 3-7.

8T. R. McConnell and Paul Heist, "The Diverse
College Student Population," in The American College,
ed. by Nevitt Sanford (New York: John Wiley & Sons,
1962), p. 249.




particularly student facilities and services, with special
attention paid to the variables of sex, race, religion,
parental income, collegiate residence, and grade point
average. The area of student background includes infor-
mation of a demographic nature, about parents, and rel;—
gion. Student life and attitudes comprise extracurricular
involvement, faculty contacts,vstudy life and habits, and

reactions to administration and student services.

Theoretical Context

The purpose of this section 1s to present a theory,
the acceptance of which makes the present study meaning-
ful, and to show the farmework into which the findings of
the study fit.

The basic structure of the theory contains four
elements. First, it 1s postulated that the college exper-
ience has the potential to bring about changes 1n students.
Second, the direction of the desired change must be
determined, that is, i1t must be decided what the ideal
product of the educational process should be like. Then,
1t 1s Important to ldentify those 1influences which the
college can bring to bear upon the student to change him
in the desired direction. The final element 1s the entry
behavior and present status of the student. Each of
these elements of the theory will be discussed.

The thesis that the college experlence can cause

change 1n people is supported by a theory of personality



development 1like that of Sanford or Erikson. That stu-
dents change and develop is not a new idea, but a claim
made in every college catalogue and verified by recent
research, The very existence of the college 1s based on
the presumption that significant change occurs 1n the
student. But, that the college actually does accomplish
change has been challenged, most notably by Philip Jacob
in the Report of the Hazen Foundation, where he raised
serious doubts about the effectiveness of the college
experlence, and especlally, the impact of the faculty.9
Jacob wrote in 1957. More recently, however, the re-
search of Dressel, Bushnell, Wallace, Trent and Medsker
and Katz has reaffirmed the position that colleges do
achieve change, 1if only modest in many cases. As an
example, Trent and Medsker say that:

Personality development, whether in terms of
reported change of values, or measured attitudes,
took place most among the college persisters,
followed by the withdrawals, then the employed
youths, and least of all among the homemakers
who experienced nelther college nor employment
the first four years after high school.l0

College has also been seen as an opportunity for

religious development. Sanford speaks of the college

9Philip Jacob, Changing Values 1n Colleges: An
Exploratory Study of the Impact of College Teachlng (New
York: Harper, 1957), pp. [-0O.

10James Trent and Leland Medsker, Beyond High

School: A Study of 10,000 High School Graduates (San
Francisco: Jossey-Bass, 1968), p. 175.




experience as an enlightenment of conscience,ll and

Dressel views the period as an opportunity to form

12

principles and solve problems  ~--concepts which lend

themselves to the Justification of a Cathollec college
philosophy.

More specifically, the freshman year of college
has been l1dentifled as a particularly significant stage
in the process of personality development for those stu-
dents who go to college. Mervin Freedman is led to say:

Perhaps we should think of a developmental
phase of late adolescence, beginning at some
point in high school or prep school and termi-
nating around the end of sophomore year in
college; followed by a developmental phase of
young adulthood that begins around the Jjunior
year and carries over to a yet undetermined ex-
tent 1nto alumnae years. From this point of
view, baslic changes 1in qualities of character,
outlook on life, and fundamental personality
characteristics are consolldated by the end of
the sophomore year, after the developmental
phases of early and late adolescence in which
raplid change has taken place; and for some time
thereafter little change takes place 1in these
characteristics, or at least, change 1s likely
to be a more measured or gradual affair.l3

llNevitt Sanford, "Developmental Status of the
Entering Freshmen," in The American College, ed. by
Nevitt Sanford (New York: John Wiley and Sons, 1962),
p. 276.

12Paul Dressel and I. J. Lehman, "The Impact of
Higher Education on Student Actilvitles, Values and
Critical Thinking Abilities," Educational Record, U6
(Summer, 1965), pp. 248-258.

13Mervin Freedman, "Studles on College Alumni,"
in The American College, ed. by Nevitt Sanford (New
York: John Wiley and Sons, 1962), p. 864.




Freshmen have been found to be authoritarian and resistant
to change. As noted, Jacob concluded that freshmen do not
change, but others regard this year as the last opportunity
to effect a significant change in the individual's person-
ality. According to Sanford, the freshman's 1impulse and
ego development 1s between that of an adolescent and an
adult. The crisis of adolescence is over, but the controls
for inhlbitling impulses are uncertain. He therefore sees

B ppe

the entrance to college as a developmental crilsis.
research of Wallace led him to pinpoint the first seven
weeks of college as the period of most change, and Heath
agrees with him and sums up the findings of his research:
In answer to our question at the beginning of
this chapter--Yes, students did change. They be-
came more mature, more in some sectors of their
personalities than in others. The pattern of the
freshmen's subsequent growth 1n college_1is largely
set during his first months at college.lb
The direction of the desired change in students, or
the 1deal product of our educational system, 1s a frighten-
ing issue. Research seems to indicate that to a large
degree we can determine the type of people our students
will become. For a long while it has been a rhetorical
question since the college seemed to have a minimum of
control in directing the impact of the institution. With
greater knowledge of the dynamics of the college experl-

ence, however, the issue becomes more relevant. After

Msanford, The American College, p. 266.

15Douglas Heath, Growing Up in College (San Fran-
cisco: Jossey-Bass, 19638), p. 157.




establishing that colleges do indeed bring about change
in students, Trent and Medsker express concern:

Because of the philosophical and ethical issues
involved, there is need for further study of the
function of the school in value formation. In
1965 Dressel argued that the college should foster
the change of certain values for some students.

But who is to decide which values and which stu-

dents?16
Although in the context of a Cathollc institution, some
of the usually disputed or controversial values are
settled by definition, it 1is still a question that re-
quires more thought and discussion. But first of all, a
realization of the potential and the implications of the
college experignce is necessary.

After ascertaining that college students do change,
and after general agreement on the goals of the college
experience 1is reached, research has sought to identify
factors that cause change. Traditionally the credit for
student development was glven to the influence of the
faculty and the curriculum. Later literature like Jacob's
disputed this presumption.

Theodore Newcomb i1s responsible for a great deal of
research in the area of peer group influence, the variable
that 1s frequently 1dentified as cne of the most significant.
The importance of peer influence 1s congruent with theories

of personality development. Nevitt Sanford writes: '"The

vulnerablility to other people's appralsals makes the

rpent and Medsker, Beyond High School, p. 267.
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average freshman highly susceptible to the influence of
his fellow students; their approval or disapproval can
make or break his self confidence."17 Walter Wallace
broadens the concept a bit saying, "The quality of student
interpersonal relations 1s probably the most important
determinant of the largest number of enduring maturing

nl8 Pace and Stern's research has dealt with the

effects.
press that the college environment imposes on the student
subcultures which they find on the campus. And Alexander
Astin has compared student backgrounds and student body
characteristics with environmental characteristics of
colleges. James Coleman's work on high schools has
emphasized the importance of peer influence, but also the
socio-economic background of the family. All of this
research 1s founded on the theory of environmental and
peer influence on the student. Powerful influences
facilitating change in students are at hand, and many
have been 1dentified and can be controlled to some de-
gree. This makes more evident the duty incumbent upon
college educators to be consclous of the changes they are
bringing about and the factors that cause development.

The fourth element 1n the structure of the theory of

development in college, the entry behavior and present

17Sanford, The American College, p. 264.

18Walter Wallace, Student Culture (Chicago: Aldine
Publishing Co., 1966), p. 262.
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status cf the student, 1s of particular interest. It 1is
here that the present study finds meaning. After one 1s
convinced of the potential of the college experience, has
identified the items that influence, and has decided on
desirable goals to seek, the importance of knowling more
about the student now becomes the starting point. Richard
Peterson has developed the College Student Questionnaire
for thils purpose and Joseph Katz has polnted out the need
for a student profile.19 The extensive study of freshmen
by Astin l1ls also a reflection of the realiization that, in
order to assess the effects of college, and 1in order to
formulate plans to achleve the maximum potential from the
college experience, more 1information is needed about the
students and thelr 1lives.

Apparently then, the college experience, and more
specifically, the freshman year, 1s a significant stage
in the personality development of students. As educators,
the personnel cannot allow this develcpment to occur by
chance, but must devote attention to determining worth-
while directions of change and to identifying factors
which iInfluence development. Baslc to any program 1is
information about the student and his life, information
which the present survey attempts to supplement. This

study deals with only a portion of this information.

19Joseph Katz et al., No Time for Youth (San
Francisco: Jossey-Bass, Inc., 1968), p. L24,
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For example, the area of personality and psychological
makeup has not been investigated. Interest has centered
in two areas. The first has been the background of
students, including demographic information such as age,
sex, race and parental background, then high school
experience, and finally, religion. The other area of
concern of the study deals with the early reaction of
the student to some of the factors of the college which
are expected to cause change, such as the faculty and

personnel services.

Limitations

The present study 1s restricted by the time at which
the questionnaire was administered. Since it was dis-
tributed in January, 1t cannot be construed as an assess-
ment of incoming students, but of individuals who already
may have experienced substantial change as a result
of the colilege environment. The study of Wallace would
indicate the possibility, since he found significant
changes occurriﬁg in the first seven weeks of college 1n

his findings.20

On the other hand, content of the ques-
tionnaire requires familiarity with the institution and
so 1s not designed as an entrance instrument.

Any instrument 1s limited by its length, especially

when the study depends on a voluntary participation. Any

20Wallace, Student Culture, p. 17.
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number of additlional areas of student concern could have
been investigated, but a longer completion time militated

agalnst this.

Previous Research

There are two main types of research concerning
demographic information on college students. In the
first category are national surveys such as those of Astin
and Peterson. The second group conslsts of studies on
Individual campuses. In reporting results of the present
research, comparisons are made with these earlier find-
ings while the general scope of the previous studies is

described here.

National Surveys

Some Biographical and Attitudinal Characteristics

of Entering College Freshmen: A Summary Report of a
21

Questionnaire Study and On a Typology of College Stu-

dents22 represent two stages 1in the efforts of Richard

Peterson to develop a standard instrument for widespread
use. In the first study, general background data is

presented as well as attitudinal information, reported by

21Richar-d Peterson, Some Blographical and Attitudi-
nal Characteristics of Entering College Freshmen: A
Summary Report of a Questionnalre Study (Princeton:
Educational Testing Service, 1964), pp. 7-18.

22Richard Peterson, On a Typology of College Stu-
dents (Princeton: Educational Testing Service, 1965),

p. 3.
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type of school. The second monograph uses Clark and
Trow's division of subcultures as a basils for reporting
the answers of 13,000 students to the College Student
Questionnaire, Part I. Among the areas examined are back-
ground characteristics, including demographic factors,
parents' marital status, income, occupation, religion and
family cultural level. Secondary schooling is also in-
vestigated.

Alexander Astin and Robert Panos in They Went to

College: A Descriptive Summary of the Class of 1965 used

a massive sample of 246 institutions of every type with
127,000 students participating.23 The data, broken down
by sex, 1lncludes demographic information, parental 1in-
come and backgrounds, persistence, campus activities and
involvements as senlors, impressions of the college,
classroom and environment, and educatlonal plans.
Alexander Astin, Robert Panos, and John Creager have

provided National Norms for Entering College Freshmen--

Fall, 1966 and Supplementary National Norms for Freshmen

Entering College in 1966. The data includes demographic
items, parents' income, education, religious background,
senior year activities on a comprehensive scale, achleve-
ments, plans, and description of thelr colleges and
collegiate activities. The information is recorded on

the basls of type of colleglate institution and sex in

23Astin and Panos, They Went to College . . . , p. 1.
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24

the first study. In the second study, the breakdown is

by region in which the college 1s located, and sex.25

Catholics in College26 1s a recent and thorough

investigation of Catholics, both in Catholic and secular
colleges. The data 1s drawn from two surveys, one on
the West Coast and a later national sample. The two
studies combined involved almost 10,000 students in 80
Catholic colleges and 600 secular schools. This study

has been used for comparisons 1n the religious dimension.

Individual Campus Studies

The Office of the Vice President reports the re-

sults of the Mundelein College Student Questionnaire

Responses: 1963/1966.27 Two freshman classes are in-

volved and one group again as seniors. Approximately
500 items of information were sought from each group and
the answers compared. The material covered included

socio-economic and blographical background, reactions to

2uAlexander' Astin, Robert Panos, and John Creager
National Norms for Entering Freshmen--Fall, 1966 (Washing-
ton: American Council on Education, 1967), p. 3.

25Alexander Astin, Robert Panos, and John Creager,
Supplementary National Norms for Freshmen Entering Col-
lege in 1966 (Washington: American Council on Education,

1967), p. 3.

26James Trent, Catholics in College (Chicago:
University of Chicago Press, 1967), p. 52.

27Office of the Vice President, Mundeleln College
Student Questionnaire Responses: 1963/1966 (Chicago:
Mundelein College, 1966).
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various aspects of the college, administration, faculty,
facilities and other students.

A Demographic Study: The Freshman Class of Auburn

University, 1964-1965 by William Moon provided the initial

idea for this study. Moon investigates the class by means
of an eighty-four item questionnaire. He then does an
analysis of his data on the basis of several factors
including sex, fraternity status, parental income and
expectations.28

The Division of Instructional Services of the State
Unlversity of New York at Buffalo is responsible for a

continuing project, A Biography of a Class Study 29

Twenty monographs have appeared since the first freshman
class was studied in 1964. Subsequent publications have
been studles of new classes plus follow up data on pre-
vious ones. The most recent study 1s a biographlc study
of the freshman class of 1968-69 and a comparison with
previous classes. The categories of information gathered
are similar to the biographical section of the present
study. However the data on background of parents,

especially employment designation, 1s more specific.

28William Moon, A Demographic Study: The Freshman

Class of Auburn University, 1964-1965 (Auburn: Student
Counseling Service, 1966), pp. 223-236.

29Jean Alberti and Nancy Avner, "Freshman Class
Status Report: 1968-1969," A Biography of a Class Study
(Buffalo: SUNY at Buffalo, Division of Instructional
Services, 1968), pp. 1-6.
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These studies form the bulk of recent research on
demographic information about college students. Indi-

vidual aspects of these surveys are cited in Chapter III.

Overview

The next chapter explains the design of the study,
the construction of the questionnaire used, the experi-
ments with the instrument and the final procedure used.
Also included here is the analysis technlque decided
upon and the mathematical tests of significance used.
Chapter III is the analysis of the results and 1is
divided in terms of the six important variables--sex,
race, parental income, grade point average, collegiate
residence, and religious practice. Chapter IV is a
summary of the findings and conclusions of the study to-

gether with some recommendations.



CHAPTER II

DESIGN

The data for this study was gathered by means of a
questionnaire which was completed by the Class of 1972.
The purpose was to investigate the background and atti-
tudes of the class with attention to the influence of
sex, race, parental income and expectations, residence,

religion, and grade point average.

Assumptions

Obviously any questionnaire study relies upon
honesty and care on the part of respondents. Since par-
ticipation was voluntary there was an opportunity for
students not interested to escape without influencing
results. Few took advantage of this option. However,
the general attitude toward the whole study gave every
indication of willing cooperation and curiosity about the
outcome. The high propcrtion of students who made per-
sonal comments supports this contention. Several even
typed thelr views.

A more serious difficulty 1s whether questions are
clearly understcod by the respondents in the same sense

as they are by the researcher. Many of the questions

18
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have been drawn from other guestionnalres to take advan-
tage of both the data from the replies, and the experi-
ence in formulating questions. In addition, the question-

naire was given two trials to eliminate ambiguilties.

Instrumentation

The study area 1s divided into seven categories

roughly corresponding to the topics studied by Richard
Peterson in his College Student Questionnaire,l although
the questions themselves are not his. These categories
are demographic factors, information on parents, and
religion. The remalning areas constitute student 1life
and attitudes toward services and are extra curricular
involvement, faculty contacts, study life and habits,
and finally, reactions to administration and services.
The questions were arranged in roughly chronological
order with simple and less sensitive items at the begin-
ning of the instrument.

Six variables form the basis of analysis. These
factors have been chosen because of their special impor-
tance.

Sex 1is obviously a natural division and one
found to be significant in studies of college
students. In Catholic higher education it demandé

particular attention as many schools venture into

1Peterson, On a Typology of Students, appendix.
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coeducation. Villanova University has accepted
women in the College of Nursing since 1956, but
this year (1968-69) marks the first class that is
coeducational in all schools, and also the first
class which has women residing on campus.

Race presents the most serious domestic issue
this country faces, and the college campuses have
not escaped the confrontation of the larger society.
Catholic colleges have not distinguished them-
selves by contributions in this area. Villanova
University has a typically small percentage of
Negro students despite being early 1in its accep-
tance of black students.

Academic success 1is of interest in an institu-
tion devoted to intellectual growth. The members
of the class have been divided into four academic
groups on the basis of thelir first semester grades.

Parental income of Catholic college students
1s generally considered to be fairly uniform and
Villanova University at a casual glance seems to
fit this pattern. Students have been asked to
place their family income in one of six categories.

Colleglate residence has been a matter of
debate since the colonial college. Recently
interest has agaln focused on the questlion with

the emphasis of peer influence, student unrest
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over collegiate living rules, and the rising cost
of providing residential facilities.

Religion within Catholic education, and higher
education in particular, has been the topic of
serious discussion and soul searching. Indeed
what 1s in question is whether there exlsts justi-
fication for the Catholic college as a distinct
institution. Included in the questionnaire is a
six item Religious Practice Index developed by
James Trent.

Preliminary tests were administered to small groups.

The first time 1t was given to twenty students to whom
the purpose of the questionnaire and the study was ex-
plained. They were also given space and asked to comment
on questions or explain their answers. Afterwards they
were interviewed to identify any problems in the instru-
ment. As a result of this experiment, a few changes were
made and the questionnaire administered a second time to
different students with only printed instructions as a
guide. Space for comments, questions or objections was
again provided. There were no changes made in the instru-
ment as a result.

The validity and reliability of the instrument need

to be assured. Since the answers sought were largely

blographlical in nature, there are no criterion measures
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against which they can be validated. On the other hand,
there is no reason 7o suspect a lack of validity. Care
was taken 1in the questionnaire construction to provide
questions that could be validly answered without diffi-
culty.
Within the questionnaire was James Trent's six item
Religicus Practice Index. Reporting on his study he says:
The Religious Practice Index correlates with two
other religious scales, the Religious Liberalism
scale of the Omnibus Personality Inventory and the
Religious Concepts Inventory. The reliability
ccefficlent, estimated on inter-item correlations,
1s .73 for both the Catholic college students and

approximately 100 Junior college students used as
a comparison group.

Sample
The total avallable population for the study was

sixteen hundred and ten (1610) freshman students who were
enrolled at Villanova University for the Spring, 1969
semester. Fourteen hundred and thirty two (1432) ques-
tionnaires were returned. Of this number, four (4)
students did not answer any questions and four (4) were
incomplete. The returned forms of five (5) seminarians
were removed since their very different status renders

some replies 1nappropriate. Three (3) questionnaires

2Trent, Catholics 1n College, p. 330.
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were recturned too late to be included in the tabulation.
The fcurteen hundred and sixteen (1416) questionnaires
used represents eighty nine (89) per cent of the popula-

tion.

Procedure

Two weeks prior to Spring semester registration
there were malled to the members of the freshman class a
copy of the questionnaire and a cover letter explaining
the project and asking cooperation. The students were
requested to bring the completed forms to registration.

At registration a table was set up at one point 1in
the line where the questionnaires were requested of the
stduents. Those who did not have their questionnaires
were offered another form and most were willing to stop
the reglstration procedure and answer 1it.

The returned questionnaires were examined to see 1if
they were completely filled out and also to read the
written comments. The guestionnaires were numbered and
the information punched ca zomputer cards to be compiled

and analyzed.

Analysis

The individual answers to each item on the question-
naire were counted and the percentage giving each answer
computed. The six areas for analysis were 1dentified by

the key questions, one, three, six, eleven, fifty and
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twenty-six through thirty-one. For each of these ques-
tions, the various answer groups were agaln analyzed to
see how they answered all the other questions. The data
was analyzed by the Chil square test of significance. Chi
square measures the deviation of the actual frequency
from the expected.

The Chi square value is obtained by the following

formula:
2
> (foij - feij)
X~ =1 Te
iJ
where
foij = observed frequency of the cell
in the 1 row and the J column
fe = expected frequency of the cell

1 in the 1 row and the J column

Chl square significance was measured at the .01l and .05
levels. According to Trent, the Religicus Practices
Index within the questionnaire, questions twenty-six
through thirty-one, 1s designed

to measure the degree to which a person practices
his religion, apart from his religious attitudes
or beliefs. . . . (T)he items assess the follow-
ing: 1) frequency of church attendance; 2) com-
parison of the person's faith with his parents';
3) frequency with which the person would attend
church i1f under no obligation to do so; 4) fre-
quency with which the person commits breaches
against the tenets of his faith; 5) practice of
the person's religious tenets compared to his
friends'; 6) the extent of the person's disagree-
ment with the dogmas of his religion.

A score between 1 and 3 has been assigned to
each of the 6 Religious Practices Index item
responses. . . . The most religious responses 1in
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respect to report of practices are scored 3; mod-
erate or middle responses are 2; the least self-
reports of religious practice are scored 1. The
simple addition of the item scores constitutes
the total score, with a range of 6 to 18.3

Written Comments

At the end of the questionnaire comments were in-
vited and a full page left for them. Approximately
fifteen (15) per cent of the students wrote some response.
Almost all of these were in a serious, if sometimes
critical, vein. Several students took the trouble to
type thelr views. These comments proved to have side
benefits as several problems requiring immediate atten-

tion were discovered.

Summary

A questionnaire was used to obtain data about stu-
dents, their backgrounds and present attitudes. This
information was divided into seven areas of inquiry and
six questions were used to analyze the data in terms of
the crucial items of sex, race, parental income, reli-
gious practice, collegiate residence and grade point
average. The data was punched on computer cards and the

Chi square test used to identify significant relationships.

Ibid., p. 329.



CHAPTER III

ANALYSIS OF RESULTS

The procedure here will be to present a general
summary which describes how the entlre class answered
each item of the questionnaire. Following this are six
sections, each devoted to one of the variables identi-
fied for special attentlion. A summary concludes the

chapter.

General Summary

This introductory section is a review of the re-
plies of all the students to the various 1tems on the
questionnaire. Each gquestion is examined, except those
dealing specifically with one of the variables con-
sidered later.

The spread of ages among freshmen 1s narrow. The
most common age of the group is eighteen, with 82 per
cent in this category. Nine per cent are 19 and 5 per
cent 17 years old. There are 21 students who are 20 or
older. Over 97 per cent of the class are single, and 20

per cent of them are steady dating. These figures are

26
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similar to those at Cornell in 1962.l The size of stu-
dents' families varies. Only 6 per cent are only child-
ren, while 15 per cent have more than four brothers and
sisters. One-quarter of the students have two siblings.

Where Villanova students are from shows a pattern.
The locale of parental residence is most often a city or
town of between 10,000 and 100,000 residents. Next 1n
frequency (25 per cent) is a suburb of a metropolitan
area of over a million inhabitants, followed by a town of
less than 10,000. Since 35 per cent of the students 1live
in the Philadelphia area and 35 per cent more in New York
or New Jersey, a picture evolves of a suburban clientele
living in the suburbs of New York City, Phlladelphia, or
the small subdivisions of the Eastern megalopolis. Only
1l per cent of the class are foreigners and 3 per cent
from another section of the Unlted States.

Only U per cent of the class have a parent who
attended Villanova, though one quarter of the class has
a relative who previously matriculated here. The 1initial
contact which gave rise to the thought of attending the
institution is most frequently other people. Twenty per
cent were drawn to the school as a result of college

publications, and 19 per cent knew alumni. Similarly,

lRose Goldsen et al., What College Students Think
(Princeton, N.J.: D. Van Nostrand Co., 1962), p. 215.
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the major factor in students' decisions to attend here
varied widely. Most frequently mentioned were academic
factors (31 per cent). One quarter of the students
checked "other factors." Two per cent made thelr deci-
sion because 1t was a Catholic college whereas the ma-

jority did in 1922.°

Cost as a conslderation is also
very locw.

In the area of parental educatlon, the fathers seem
to have more and the mothers less than the national norms.
Over half of the students' fathers attended college, and
only 16 per cent failed to graduate from high school.

The college attendance figure 1s above the U6 per cent
found by Astin3 and by Petersonu for all institutions.
In this study 14 per cent of the fathers received a post
graduate degree which again compares well with the 10
per cent figure of Peterson.5 The mcthers are not as
well educated. Thirteen per cent failed to graduate
from high school, which is lower than Astin's national
percentage.6 Twenty-nine per cent went to college and

14 per cent graduated. The overwhelming majority of the

parents are living together (88 per cent). Three per

°Stanford, Spiritual Searchlights, p. 6.

3Astin, Panos, and Creager, National Norms . . .,
p. 22.

uPeterson, Some Bilographical and Attitudinal
Characteristics . . . , p. 11.

5Ibid.

6Astin, Panos, and Creager, National Norms . . .,
p. 22.
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cent are separated or divorced. More than half of the
parents assumed their children would go to college, and
it was a surprise to the parents of only one per cent of
the group.

In regard to secondary schooling, about two-thirds
of the freshmen went to Catholic high school and one-
third to public school. These figures are close to those
of Astin for Catholic colleges.7 In high school 53 per
cent had between a 2.00 and 3.00 grade point average, and
41 per cent had between 3.00 and 4.00. Three-fifths of
the class have had more than 8 years c¢f Catholic school-
ing, and 75 per cent have more than 4. This supports
Trent's argument that Catholic college students are
characterized by previous Catholic schooling.8 Typically
the students graduated from high school Jjust before
entrance to college. Five per cent walted a year. The
size of students' high schools is falrly large. Almost
half are from an earocllment of over 1,000. Eighty-seven
per cent rated their preparation for college as at least
adequate, while 10 per cent regarded 1t as inadegquate.

One-third of the c¢lass has not decided on an occupa-
tion after college, while 22 per cent are quite sure of

themselves. This shows more vacilation than when

7Astin, Pancs, and Creager, Supplementary National
Norms . . . , p. 13.

8

Trent, Catholics in College, p. 52.
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9 found that 85 per cent of the freshmen were

Peterson
decided on a vocation. The class is about evenly divided
into groups that have and have not changed their goals
and aspirations since entering college, with 13 per cent
reporting considerable change. Regarding educational
goals, the students are optimistic. Only 14 students do
not expect to receive a bachelor's degree, 37 per cent
are planning on graduate work of some kind. The former
figure is low, but so is the latter. Astin found 50 per
cent planning on advanced degrees,10 Feterson 60 per
cent.' Perhaps the 27 per cent who are undecided will
close this gap. The educational goal most often re-
garded as first in importance is developing an ability to
get along with different kinds of people, followed very
closely by vocational training. Twenty-seven per cent

considered the developing of the spiritual dimension of

the individual as most important. The College Student

Profile found vocational training nighest (51 per cent)

and developing the mind next (34 per cent).12 Employment

9Peterson, Some Biographical and Attitudinal

Characteristics . . . , p. 4.

loAstin, Panos, and Creager, National Norms . . . ,
p. 20.

11

Peterson, Some Biographical and Attitudinal
Characteristies . . . , p. 4.

12American College Testing Program, College Student
Profile (Iowa City: American College Testing, 1966),

p. 13.
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after ccllege must seem remote, yet only 6 per cent failed
to answer the question about where they would like to
work, though another 29 per cent sald that location was
not 1Important. One-half plan to work in the East.

With the faculty, the students are somewhat unhappy.
Over half agreed with the statement that few instructors
take a genuine interest in students' personal welfare.
Thirty-seven per cent disagreed. Tests are not the prob-
lem. Seventy per cent think that they measure broad know-
ledge failrly accurately. Fourteen per cent report that
the majority of the tests that they have taken were essay
in style, 20 per cent objective, and 54 per cent, some
combination of the two. About one-half of the students
prefer the objective-essay combination, and the next
favorite 1s objective (24 per cent). Half the students
report talking informally wlith their professors once or
twlice a semester, one-third never does. The greatest
source of dissatisfaction with the faculty could well be
related to academic advisement. Thirty-eight per cent
have been pleased with their experience. However, 39 per
cent have either been dissatisfied, have not been able to
meet their advisor, or do not know who he is. One per
cent say that they do not have an advisor, and another
fifteen per cent have voluntarlly chosen not to see him.

In class, the majority of the freshmen (51 per cent)

feel equal to other students most of the time, while 41
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per cent sometimes feel superior. Ninety per cent feel
that classes are taught on the level of average or
better students. Only 12 freshmen think that instruction
1s directed mainly toward slower students. The breakdown
of students replying by college is: 48 per cent in Arts
and Sciences, 25 per cent in Commerce and Finance, 17 per
cent in Engineering, and 10 per cent in Nursing.
Two-thirds of the students say that they have not
cheated on an examination since their arrival at college.
One per cent report that they cheat falrly frequently,
I per cent did not answer. These figures are reflected
in thelr evaluation of other students' practices.
Seventy-three per cent estimated that one-half or less of
thelr confreres cheated. Thirty-seven per cent guess
that less than 10 per cent of the class cheat. In Alex-
ander Astin's study, the rate of cheating was higher at

13 The figures

Catholic colleges than any other type.
presented here are even higher than the ones he en-
countered. It is small wonder than a student government
move toward an honor code several years ago was less than
successful.

Thirty per cent of the students did not skip a class

during the first semester while over one-half missed

several times. Twenty-eight per cent named the library as

13Astin, Panos, and Creager, Natlonal Norms . . . ,
p‘ 250
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the place they most frequently study. The opening of the
new wing of the library has obviously caused a large in-
crease here over previous years. Three-quarters of the
students study between 11 and 30 hours a week, with ;he
largest number between 16 and 20. Six per cent study more
than 30 hours, 3 per cent under 5. One-quarter of the
class does no serious reading that is not required, while
38 per cent do up to 2 hours a week. Only 4 per cent do
as much as 10 hours. Twenty-two per cent of the students
regard their problems as primarily academic. This 1is
second in frequency to personal (34 per cent).

Reaction toward the university 1n general is more
favorable than toward the faculty. Eighty-four per cent
of the students are at least fairly well pleased with
thelr decision to attend Villanova, and almost half are
very happy and satisfied. Eight per cent are slightly
unhappy, and 2 per cent very unhappy. These statistics
are slightly more favorable than the report of senilors to
astin,1h

Fifty-nine per cent of the class see the regula-
tions as Just about right. Most of the remaining group

feel they are somewhat strict and that students should be

given more freedom.

luAstin, Panos, and Creager, Supplementary National
Norms . . . , p. 25.
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Ratings of individual aspects of the campus vary.
Seventy-two per cent are unfamiliar with the student
court, and 2 per cent feel that it 1s unfair 1n its deci-
sions. Fifty-seven per cent have not been to the in-
firmary. Of those who have been there, 29 per cent were
dissatisfied. Sixty-two per cent of the class thought
orientation was of at least some value, though 10 per
cent thought it was a waste of time and should be dis-
continued. Thirteen per cent thought 1t was of great
value. Three-quarters of the students are unfamiliar
with Psychological Services. O0Of those who saild they
were familiar with the office, 80 per cent thought it
was at least satisfactory. One-third of the students
are unaware of the existence of the Placement Bureau.
Five per cent reported receiving employment through it,
but 14 per cent of these were not pleased. One-half
the class regards the athletic facilities as adequate.

The great majority of students (84 per cent) have
not been lnvolved with spiritual counseling. At
Mundelein in 1956, 55 per cent of the students reported
they had not sought spiritual advice.15 Of the 72
students who reported contact 1n this area, one-third
were displeased with the outcome. Seven per cent are

looking for advice but do not know where to go. Most

15Office of the Vice President, Mundelein . . . ,
p. U8.
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students (48 per cent) feel the atmosphere at Villanova
is neutral as far as religion is concerned, but 42 per
cent feel that it is favorable to Christian living.
Seventy students feel the Villanova‘atmosphere 1s un-
favorable to Christian living.

Fifty-seven per cent of the freshmen rate the food
services on campus as poor or very poor. Thirty-five
per cent regard them as satisfactory. Under the dis-
cussion of collegiate residence, the item of resident
cafeteria facilities is better isolated. This 1s the
area where discussion about food generally focuses, but
the question here includes all food.

In out-of-class activities, 46 per cent have ex-
perienced no trouble getting dates, while 28 per cent
have. The remainder have made no attempt. More than a
third date at least once a week, and almost another third
date once or twice a month. Besldes cheating, the other
statistic for which Catholic schools were noteworthy was
drinking. Astin found that more than 53 per cent of his
Catholic school sample had drank in the past year,16 the
highest of any type school. Sixty-nine per cent of the
Villanova freshmen drink, and 61 per cent did so before

their arrival at college.

16
p. 18.

Astin, Panos, and Creager, National Norms . . . ,
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Tw>-thirds of the students read parts of each issue

of the Villanovan, and another 26 per cent read it

thoroughly. Less than 6 per cent seldom or never read it.
More than half of the students participated 1n a student
organization during the first semester, 27 per cent as
formal members. Sixty-two per cent did not participate
in fraternity or sorority rushing. Of those who did,
27 per cent are undecided on pledging, and the rest
evenly divided on their decision to pledge or not. This
contrasts sharply with Peterson's findings where 48 per
cent of the students expected to be members.17 The
majority of freshmen see Student Government as somewhat
effective, though 28 per cent think it ineffective.
Eighty-five per cent of the class attended at least
one athletic contest in the first semester. Three-fifths
have attended a concert or lecture attraction. The 39
per cent who have nct 1s surprising since a concentrated
effort is made to get freshmen to attend an event during
Orientation. Mixers are part of the environment. Only
20 per cent nave not gone to any, while 57 per cent have
gone to more than cone. Popular concerts are also well
supported. While 29 per cent have not attended an

attraction, 42 per cent have been to more than one.

17Peterson, Some Bilographical and Attitudlnal
Characteristics . . . , p. 6.
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Villanova students, then, are from a similar Catho-
lic, suburban, Eastern background. Their happiness with
the decision to attend Villanova probably reflects a
satlsfaction with their friends and involvement in out-
of class activity and to a lesser extent, administrative
services. They have been less pleased with faculty

contacts.

Sex

The present class marks an important step in Villa-
nova University's path toward coeducation. 1In its
fifteenth year of coeducation in the full-time under-
graduate division, women are for the first time living
on the campus and, hence, becoming more fully involved.
The ratio 1s still four men to one woman, but the follow-
ing figures indicate that in most areas the women are an
integral part of the campus community.

The background of the class illustrates some of
the ways in which the men resemble the women. Although
the ages are different with the boys older, the racial
percentages are the same. Thelr family sizes too are
about equal. The lccale of their parents' homes does
show a difference. More than half of the women are from
the Philadelphia area, as opposed to 32 per cent of the
men. Correspondingly, men from the other parts of

Pennsylvania, New York, and New Jersey are more common

than women by 49 per cent to 33 per cent. Half the
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freshmen girls live on campus compared to 31 per cent of
the boys. This reflects the different housing policies

of the Deans of Men and Women. Nineteen per cent of the
men are off campus but away from home, only 1 per cent of
the women. As their primary source of financial support,
the women report their families 67 per cent of the time,
which 1s the same as Astin'sl8 figure for Catholic women,
and very high compared to the 49 per cent of the Mundelein

girls.19

Sixty-one per cent of the Villanova men depend
on their parents and 19 per cent are their own support.
versus only U4 per cent of the girls.

The parental information was strikingly similar for
the two groups. The fathers of 57 per cent of the women
and 49 per cent of the men had gone to college. These
values are about the same as Astin's in 1966 for Catholic

20 The figure for women is higher than the 49

colleges.
per cent for Mundelein in 1966 and 35 per cent in 1963.21
The education of the mothers did not vary between men and

women students, and both were lower than Astin's national

18Astin, Panos, and Creager, National Norms . . . ,
p. 16.

lgoffice of the Vice President, Mundelein . . . ,
p. 6.

2oAstin, Panos, and Creager, Natlonal Norms . . . ,
p. 8.

2lorfice of the Vice President, Mundelein . . . ,
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22 Income shows

average of U3 per cent attending college.
no difference on the basis of sex of the students, and
little variation is seen 1ln parental expectations though
families of the men more often presumed they would go to
college than the wcmen. The marital status of both groups
is the same.

Secondary schcoling shows some differences in the
two groups, mcst significantly in regard to grades.
Sixty-four per cent of the girls were between 3.00 and
4,00 in grade point average in high school, and only 35
per cent of the boys. The positions were reversed for
the 2.00 to 3.00 range. The pattern here is similar to
the one found by Astin on a national level.23 Sixty-two
per cent of the women attended Catholic high schools,
which was a shade higher than the men. Nelther was there
a signifiéant difference in the amount of Catholic school-
ing. Nine per cent of the men allowed a year to elapse
before thelr entrance to college, versus U4 per cent of
the wemen, The size of their high schools was the same
but the men were mcre pleased with their preparation for
college. Expectedly, more men (ll per cent) were first
attracted to Villanova by athletic teams. For women,

others and collegiate publications were more influential.

22
p. 22.

Astin, Panos, and Creager, National Norms . . . ,

231pid., p. 5.
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The reason for coming to this college was academic fac-
tors for 38 per cent of the women and 30 per cent of
the men.

Religion, predictably, finds women more devotional
than men. Part of this may be because more of the girls
(93 per cent) are Catholic. In high school, they went to
church more often, 93 per cent once a week compared to 81
per cent of the men, and the gap has now widened, 88 per
cent for women, 64 per cent for the men. Compared to
thelr parents, about 62 per cent of the women and half of
the men feel about as religlous. Weekly attendance at
church if optional declines to 79 per cent of the girls
and 56 per cent of the men. The frequency of serious
breaches agalnst the moral tenets of their religion shows
the same pattern. Sixty-eight per cent of the women and
4o per cent of the men say they are rarely guilty of such
faults. Occasionally, 39 per cent of the men and 29 per
cent of the women are guilty. Comparison with thelr
friends' practice of religion shows little difference
between the sexes. The disagreement with dogmas of their
faith shows variation, with 19 per cent of the boys ob-
Jecting 1n many respects and 12 per cent of the girls.
The usual plcture of women more religious than men is
therefore found to be true at Villanova.

The plans of students show variation by sex, with

the women more sure of themselves. Forty-four per cent
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of the women and only 17 per cent of the men are defi-
nitely decided upon an occupation after college and 33
per cent of the boys are undecided. More women (52 per
cent) have made no change in plans since arriving at
college. Educatlonal plans show a definite difference.
Sixty-two per cent of the women plan to receive a
bachelor's degree while only 26 per cent of the men do.
Correspondingly, men are higher on master's degree expec-
tations, 35 per cent to 16 per cent of the women. The
latter figure 1s much below Astin's value for women in

2k More men (29 per

Catholic colleges (37 per cent).
cent) are undecided. All of this seems to indicate that
the girls are rather settled in their plans. They will
finish four years of college and that will conclude

their education. '

The purpose of education is more frequently seen to
be developing the ability to get along with people by the
women (34 per cent) than by the men (22 per cent). Ex-
pectedly, men (22 per cent) see the purpose as vocational
in nature more often than the women (19 per cent). Women
are more sure of their major, with half of them very cer-
tain, compared to a fifth of the men. Work location is

less important to women (27 per cent) than to the men (36

per cent). A possible explanation of this data 1is that

24
p. 13.

Astin, Panos, and Creager, National Norms . . . ,
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the girls expect to be married at the end ¢f their senior
year and will go where their husband's work leads them.

In regard to faculty relations, the women are hap-
pier. Forty-two per cent of them disagreed with the state-
ment expressing faculty lack of interest in students'
welfare. Only 28 per cent of the men objected. They talk
with the professors in the same ratio. They agree on the
degree to which tests measure comprehensive knowledge.

The women's preference for objective tests 1s noteworthy.
Forty-four per cent favcr these, while only 20 per cent
of the men do. Over half the men would choose a combina-
tion of essay and objective type test. The girls also
report having objective tests more frequently than the men.
A possible explanation of this is that the College of
Nursing may make more frequent use of objective tests.
Sex identifies a difference in how students ccmpare them-
selves with their classmates, but not how they rate the
academic level of thelr classes. The marks of the fresh-
men show much less variation than in high school, and the
girls are still just a bit higher. The women see less
cheating and they do less. While 62 per cent of the men
have not cheated this year, 85 per cent of the women have
not. The men tend to study in the library more, while
the women stay in the dormitory. The girls spend more

time studying, but serious reading outside of class 1is
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more common for the men. Thirty-four per cent of the
women do none, compared to 24 per cent of the men.

Life outside of class also varles. The pattern of
Villanovan reading is the same. The dating practices are
not. Dating is no problem for 60 per cent of the women,
while for 60 per cent of the men it is. The girls date
more, 31 per cent more than once a week while only 10 per
cent of the men do so. The drinking plcture could be pre-
dicted. Sixty-five per cent of the men and 45 per cent of
the women began drinking before college. Now, 39 per cent
of the women and 23 per cent of the men do not drink. The
latter figure 1s below the 39 per cent of Berkeley men who
do not drink.25 The types of problems experienced by stu-
dents are the same. The hours spent working are also
similar. The high number of female commuters has already
been mentioned. Once a month, 25 per cent of the men and
15 per cent of the women go home. Participation in stu-
dent organizations is more typical for the women. Fifty-
two per cent of the men and only 36 per cent of the girls
have not participated. Fraternity and sorority propor-
tions are about even. Attendance at athletic events is
the same. The girls go to the mixers more often, 60 per
cent have been to more than one. They also go to popular
concerts more often than the males, but about as fre-

quently to the lectures.

25Katz et al., No Time for Youth, p. 366.
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Reaction to admlnistration and services differs.
The general impression of Villanova is more favorable to
the women. Sixty-four per cent of them were very happy
and 89 per cent were fairly happy. The opinions on the
student court were the same. More girls (16 per cent)
were disappointed with the infirmary than boys (8 per
cent). One-third of the women did not participate in
Orientatlon due to a delay in the completion of their
dormitory. Only 5 per cent of the males missed it. The
women rated their living facilities as excellent twice
as often as the men and only 1 per cent considered them
poor. Men are housed 1in very old bulldings, the girls
dormitory is newly opened. Almost two-thirds of the
women have met and were pleased with thelr academic
counselors, twice the number of the men. Psychological
Services, Placement, and spiritual counseling are viewed
similarly. More women than men view the atmosphere as
favorable to Christian living. Women are more pleased
with the food but still over half regard it as poor or
very poor. Athletic facilitlies are rated evenly though
13 per cent of the women did not answer. The reaction
to regulations in general is the same, and women consider
the student government to be more effective.

We see then a smaller, more involved, happler group
of women and a larger, more critical group of men. The

women are more religious and had better grades in high
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school, though the difference 1s not as great now. Many
aspects of Villanova life strike the two groups similarly,
though the girls' living facilitles seem to make a dif-
ference.

Race

The racial composition of Villanova 1s overwhelmingly
white (97 per cent). In fact, the remalning groups are
almost better dlscussed as individuals. Significance tests
were used, but thelr results not reported because of the
small number of non-whites. It also must be noted that the
Negroes in this study are atypical. In general, they are
from higher income families than would be expected of the
average American Negro. Twelve Negroes and flve Orientals
are included in the survey, and twenty students indicated
their race as "other." The low number of black students
and the higher number of "others" attracts attention.

Other statistics of the university are of little help.

A survey conducted by the Officer of the Registrar 1lists

for the four-year student body, 50 Negroes, 24 Orientals,

23 students with Spanish surnames, and 71 American Indians.
Although these figures are not accepted, especially the
number of Indlans, the estimate of black students 1s
generally considered fair. Thls would mean that the

number 12 for Negro freshmen 1s probably low. The susplcion
would then be that some of the Negro students marked
"other." This might be accounted for as a reaction against

the category "Negro" as presented. This would also lower
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the "other" group which would then account for the Arab,
foreign Indians, and other students for whom the question
was difficult to answer.

The small number of Negro students on campus is a

point of new awareness and concern. The Segregated

Covenant notes Villanova's early acceptance of black stu-
dents, but also notes the incongrulty of the small in-
volvement of urban Catholic colleges in recruiting
Negroes.26 Villanova's proximity to a large metropolitan
area and even closer Negro districts has suggested the
fittingness of a greater Villanova concern. This year
marks the first attempt at a motivatlon program designed
to identify promising students with poor academic back-
grounds and to encourage them to undertake college. Some
of these students are, no doubt, in the sample. Until
now, it 1s suspected, the black students have usually
been athletes on scholarship or the members of quite
affluent families with much in common with other students
on campus.

The sex ratio of the university 1s duplicated by
racial background, which provides a complicating factor
in the dating situation. Those in the "other" category
tend to be younger. The Negro students are all 18 except
one student. Two Orientals are over 21. Very few stu-

dents are married. Fewer Orlentals are golng steady than

26William Osborne, Segregated Covenant (New York:
Herder and Herder, 1967), pp. 34, 174.
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most students but the situation 1s reversed for the Negro
students (42 per cent), versus 20 per cent for the whole
class. Regarding family size, there 1s little variation.
The community in which parents reside reflects the
picture that might be expected. Nelther Negro nor Orien-
tal students live in the suburbs. Half of the Negroes
are from a city of over a million, and few are from small
towns. This contrasts with the "other" group where 24
per cent of the students are from towns compared to 10
per cent of the total group. The largest portion (28
per cent) of Caucasian students are from cities of 10,000
to 100,000 and the next largest (25 per cent) are from
suburbs of over a million 1lnhablitants. Very few whites
(13 per cent) are from the city versus 58 per cent of
the blacks. Fifty per cent of the Negroes are from the
Philadelphia area, no doubt the city itself, whereas only
35 per cent of the Caucasian students are local. Few
students of any race are from other sections of the
country or from foreign countries. Seventy-two per cent
of the Caucasians are from Pennsylvania, New York, or
New Jersey versus 58 per cent of the Negroes. This indi-
cates that black students who are not living in the city
of Philadelphia are from other Eastern states. Thils data
fits the national pattern of Negroes being predominantly
urban., The white students are from the Eastern seaboard,

New York, New Jersey, and Pennsylvanla, living in the
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suburbs, smaller cities and towns of the megalopolis.
Students who classifled themselves as "other" (90 per
cent) and the Negroes (83 per cent) more frequently had
no relative previously attending Villanova. The pattern
of collegiate living is not much affected by race except
" for one item. In housing off campus but away from home,
therefore in the local area, there are no Negro students.
This supports the contention that the community 1s dis-
criminating against Negroes or else that the students
suspect 1t and do not seek off-campus accommodations.
Change of residence shows no racial influence and satis-
faction with living quarters is also little affected
except that more whites (35 per cent) than blacks (8 per
cent) regard their facilities as excellent.

The difference between the races 1s reflected in
some aspects of parental background. The lowest per-
centage of fathers attending college are Negro (33 per
cent) while three out of the five Oriental students'
fathers have been in higher education. More Caucasian
fathers attended college than stopped after high school.
For Negroes, this was reversed in the same ratio, 50 to
30 per cent. Of the fathers who attended éollege, the
"others" stand out with 76 per cent finishing and 43 per
cent receiving a further degree. A high percentage (17

per cent) of Negro students did not know the extent of
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their fathers' college work. The education of mothers
does not seem to be related to race.

On the question of parental income, 18 per cent of
the class did not reply and the highest refusal was among
the eleven students who did not indicate their race
either. The "other" category has two very poor students
and several very wealthy ones. While there are some
wealthy Negro students, they tend to be poorer. There
were no black students in the lowest income range, but
several in the $3,000 to $5,000 bracket.

There was no variation in the divorce rate of
parents in the various races. Negroes and Orientals were
higher in the proportion of separations than other groups.
The 75 per cent of the Negro parents living together was
the lowest. The parents in the "other" classification
were highest in expectations with 76 per cent assuming
their children would go to college, compared to 56 per
cent of the whites and 33 per cent of the Negroes and
none of the Orilentals. Very few parents of any race did
not expect the children to go to college, and the Negroes
were highest (67 per cent) in encouraging college attend-
ance.

The secondary schooling of the class 1s distinctive
because of racial background. A low percentage (25 per
cént) of black students attended a Catholic high school,

compared to the rest of the students (63 per cent).
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Negroes went to public high school in greater percentages
than other students 58 to 32. As far as grade point
average in high school, the Negro students were lower.
Twenty-five per cent of them had averages below 2.00,
compared to 3 per cent of the rest of the class. This
seems to be a reflection of the motivation program. On
the other hand, more Negroes (67 per cent) were in the
high grade point division than Caucasians (41 per cent).
The Negores then tend to have higher or lower than usual
high school grades. Corresponding to their religious
background, a high percentage of Negro students (60 per
cent) have had no Catholic education. A third have had
more than 8 years of Catholic schooling, compared to 60
per cent of the white students. No difference in high
school size is related to race; however, Negroes were a
great deal less pleased with their hilgh school experi-
ence. Fifty-eight per cent of them thought their high
schools were adequate in preparing them for college while
87 per cent of the other students did. At the other ex-
treme, 17 per cent of the Negroes regard their schooling
as very inadequate. Again, these statistics probably
reflect the fact that the black students are from urban
areas which are having more difficulty in providing
quality education.

While race is not a factor in how Villanova first

came to students' attention, Negroes did indicate cost as
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the deciding factor in their decision to attend. Since
the tuition and room charges are quite high ($2600 per
year), this probably means that they came because they
were offered scholarships. This explanation 1s supported
by the high percentage that do receive financial aid.

For other students, the most frequently mentioned reason
for choosing Villanova was academic factors (29 per cent),
followed by location.

As far as student plans are concerned, race also
makes some difference. Negro students have tentatively
decided upon an occupation more frequently than Caucasian
students, and fewer are undecided. The "other" students
are more declded on occupation than the rest of the class.
More black than white students intend to complete a
master's degree program, but more are also undecided.
Oriental students have the highest aspirations, and the
"others" are also high. Surprisingly, no Negro students
regard education primarily in vocational terms. This is
probably related to their high representation in the
College of Arts and Sciences. They more frequently re-
gard providing a basic general knowledge as the most
important aim of education. The five Oriental students
all see a different reason for college. In respect to
their majors, Negroes are slightly less certain than the

remaining students. The location of future employment is
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generally not Important to students, but 1is more relevant
to Negroes than anycne else.

Religion as a factor tends to distinguish the Negro
students form the rest of the campus. Forty-two per cent
of the Negroes are Catholic, while almost 90 per cent of
the campus 1is. Most of the other blacks are Protestant.
Three of the five Orientals are Catholic. The remaining
questions were designed with Catholics in mind so that
the results are less meaningful for Negro students.
Negroes went to church less frequently in high school
and still do though the difference is less. Compared to
parents, Negroes are about the same as other students
except that the extremes are more common. The frequency
of attendance at religious services 1if left up to the
individual does not vary by race, probably because Negro
students already feel it is left up to them. Blacks,
however, do see themselves as committing serious breaches
of their moral tenets more often than whites. Lack of
disagreement with religious dogmas 1is higher among
Negroes, prcbably because the Catholic Caucaslans have a
more authoritarlan church clearly presenting dogma.

In the area of faculty relations, Negro students
(33 per cent) agree less frequently with the statement
that few instructors take a genuine interest in their
personal welfare than do other students (52 per cent).

However, they all seem to meet with their instructors
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about as often. Academlcally, students seem to rate
themselves and the level of their classes the same.
Absences from class and satisfaction with faculty advis-
ing also seem tc be about even for the races, although
Negroes are.a bit more happy with the latter.

As far as course of studies, Negroes are over-
represented in Arts and Sciences, compared to other stu-
dents (48 per cent) prcbably as a result of the special
interest of this Dean. Oriental students favor Engineer-
ing. There are no racial differences in the types of
tests preferred or experlenced, though Negro students
feel they measure comprehensive knowledge better than the
others. It seems as 1f Negro students cheat slightly
more and are lower 1n theilr estimation of thelr fellow
students' virtue in this area. The "others" and Orien-
tals are at the other extreme, cheating less and seeing
less of it arcund them. The place of study varies little
by race. The amount of time spent studying varies widely
within the groups, but Oriental and "other" students tend
to study more. In regard to serious reading outside
class, Oriental and Negro students are lower. Forty-two
per cent of the Negroes do none, ccmpared to 26 per cent
of the class.

The next area of concern is the reaction to admin-
istration and student services. In general, Negro stu-

dents are a bit less pleased with the Villanova experience
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than other students. One-third are slightly unahppy
versus 8 per cent of the class. Race seems to have no
influence on many items, opinion of the student court,
student government, athletic facilities, food, and
spiritual counseling. Other areas did show differences,
usually between the Negro students and the remaining
group. Negroes are much more pleased with Psychological
Services and fewer of them (42 per cent) report no con-
tact. The majority of the blacks were not aware of the
Placement Service. 1In response to the general question
on regulations, a fourth of the Negroes thought they were
Just right, compared to three-fifths of the class. Three-
quarters of the Negroes thought the rules were too strict.
A final consideration is extracurricular life,
which again exhibits a racial bias. Black students (42
per cent) have considerable difficulty dating while only
7 per cent of the class does. Another 42 per cent of
the Negores have not tried to date. This is, no doubt,
the result of the limited Negro population, remoteness
of neighboring cocmmunities, and social taboo of mixed
dating. Everyone seems to go home as oftean and work
patterns are about the same, though the "others" do put
in longer hours. Half the Negro students are in organized
activities as formal members and only 25 per cent are not
involved at all, half the rate of the white students.

The races are equally involved in the sororities and
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fraternities. The Negroes more frequently go to the
lectures and culturzal concerts and less often to athletic
events. Orlental students are somewhat withdrawn with
lower attendance at mixers, athletic events, and lectures.
The data in the area of race must be Jjudiciously
used because of the small size of the non-white groups.
Perhaps the chlef value will be to serve as a base for
future investigation when the motivation program becomes
more than a pilot projJect. The information that is
avallable suggests that race does make a difference,
principally isolating the Negro students. The demo-
graphic information on the students reflects the racial
structure of soclety with the additional presence of
several affluent Negro students. Religiously, the Negroes
break the pattern of the rest of Villanova in the higher
rate of Protestantism. Toward the university, attitudes
are quite similar except that the Negroes feel more
restricted. 1In extracurriculur life, the Negroes are
very much invclved, though severely hampered 1in their

dating. The Oriental students seem to be quite removed.

Grade Point Average

The students were asked to place themselves in one
of four categories on the basis of their grade point
average for the first semester. The grading ranges from

0.0 to 4.0 with a 0 to 1.0 failing, although a 2.0 is
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necessary to graduate. Two per cent (27 students) are
below 1.0. There are 343 students (24%) between 1.0 and
2.0. Almost one half of the class (49%) is between 2.00
and 3.00. Sixteen per cent are above 3.00. The groups
were then studied for variations.

Demographic factors identify some differences. The
grades of women are hlgher as noted before. Age is not
a significant item though the 19 year olds are not doing
as well as the rest of the class. There are variations
between colleges. Strangely, Nursing is not particularly
high in average despite the large percentage of girls.
The explanation perhaps 1s that women 1n other colleges
are doing exceptionally well. Engineering students are
not doing well, though one half the students below 1.00
were enrolled in Arts and Sciences. The size of the
famlly shows differences that are difficult to 1interpret.
A high percentage of students with low grade point
averages have four brothers and sisters. On the other
hand, a high propocrtion of the better students have five
or more siblings. The place and size of the parental
home seems to have no bearing on grades, nor does col-
legiate residence. Those off campus but away from home
do not show the 111 academic effects that many had
supposed. Nelther the source of financial support nor

the amount of family income are related to success in
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studies. Students' rating of their living accommodations
does not vary with grades.

Parental background of students at various grade
levels shows amazing similarity. Education of either
parent is not a significant factor, nor is income, mari-
tal status, or parental expectations for college. The
fact of previous attendance at Villanova by a relative
does not make a difference.

Secondary schooling, like parental background,
shows little relationship to success in studies in the
first semester. The type and size of school are not
important although the lower average students did attend
the larger schools. Neither is the year of graduation or
the number of years of Catholic education significant.
Expectedly, however, the grade point average in high
school is an excellent indicator of college success. Of
those with first semester grades above 3.00, 72 per cent
had done this well in high school. The evaluation of
their high school preparation follows this same pattern.
Thirty per cent of those below 2.0 regarded their
secondary schooling as inadequate versus only 10 per cent
of those over 2.0. The initial contact with Villanova
and the factor that was most instrumental 1n the choice
of college did not vary with scholastlic average.

Religious practices of students seem to have some

relationship to grades. Attendance at church, both in
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high school and at present varies. Those with lower
grade point averages go to church every Sunday in smaller
percentages than those with higher averages. This fact
is compensated for by a higher frequency of monthly
attendance by the pocrer students. The amount of dis-
agreement with dogmas of faith shows no significance.
Other items: falth compared to parents and friends,
attendance at services if optlonal, and the frequency of
serious breaches of their moral tenets, likewlse show no
variation with grade point differences.

Overall, the administration leaves different impres-
slons with students, but freshmen at the various grade
point levels rate individual services much the same.
Those who are happy with their decision to attend Villa-
nova are those who are doing well in their studies. Of
the group above 3.00, 86 per cent are at least fairly
well pleased. Only 59 per cent of those under 1.00 feel
this way.

There 1s also a significant variation in attitude
toward regulations. The very poor students find them
rather strict. Of the above 3.00 group, 62 per cent
think they are just about right. Reactions to the
Student Court, Orientation, and academic counseling are
the same. So is the rating of the infirmary, though use

of this facility increases as grades decline.
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The Placement Office, Psychological Services and
spiritual counseling are seen in the same way by all
groups, as is the spiritual atmosphere of the university.
There 1s not a great difference in the attitudes toward
the athletlic facilities although adverse reactions de-
creased as the scholastic averages increased. Attitudes
toward food and the estimation of Student Government
show no variation.

The plans of students at various grade polint levels
were also examined. Those with higher averages are more
sure of thelr plans after college, and of their present
major. Uncertainty in one's major ranges from 48 per
cent in the lowest grade group to 24 per cent in the
above 3.0 segment. Those with higher marks also showed
less of a tendency to make a major change in thelr objec-
tives. Thirteen per cent of them have done so since
their arrival. The various grade levels agree on rating
the goals of education. Predictably, those who are doing
better scholastically expect to achlieve a higher educa-
tional level than the rest. Thirty-seven per cent of
those below, and 25 per cent of those above 2.00 expect
to finish thelr educatlion with a bachelor's degree.

The study 1life of the students at the various
scholastic averages shows conslderable varlety. The
types of examinations preferred and experienced are the

same for the groups. The perceptions of cheating do not
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differ significantly but admitted cheating does. The
percentage of those who have not cheated at all increases
with scholastic average. Seventy six per cent of the
students above 3.00 have not cheated. The percentage of
those who see l1little cheating also increases with grade
point average. As would be expected, those who are doing
poorly in studles compare themselves less favorably with
other students, and they think classes are taught mainly
on the level of the better students. Concurrently, the
better students think that the level of instructlon is
geared to the average student. The pattern of class
absences also shows differences. The better students
tend not to miss. Forty-three per cent of them saild

they never skip classes, compared to 30 per cent of the
whole class. As marks increase, the percentage who study
at home goes down. The number of hours spent studying
indicates that with application, more students could do
well. The percentage of those studying from 5 to 10
hours and 11 to 15 hours decreases as averages increase.
The percentage of those studying between 15 to 20 hours
and 21 to 30 hours increases as marks do. This would
seem to indicate 15 hours a week as some sort of divider.
The amount of serious reading done outslde of class does
not vary with academic success. The degree of personal
interest recognized by the students in the faculty re-

flects how well they were dolng in their studies.



61

Agreement with the statement that few instructors take
genulne interest in my personal welfare decreases as the
grade point average goes up. The poorer students also
think that tests less accurately measure comprehensive
knowledge. All four groups consult with the faculty at
the same frequency.

Life outside of class in some ways reflects the
students' success in class. The pattern of reading the
student newspaper 1s different. It 1is thoroughly read
less frequently by the high average student who tends to
read parts each week. But the difficulty and frequency
of dating is the same, as 1is the attendance at athletic
events, lectures, mixers and popular concerts. The vari-
ation in student organization participation is signifi-
cant. Formal participation increases with rising grade
point average, and non-membership affiliation is more
frequent among those wilth low averages. Fraternity
membership is not related to grades. This seems to
contradict the finding of Crookston that the fraterni-
ties were self-selective as far as chooslng higher
average students.27

Away from the campus scene, work patterns are

similar. This supports Anderson who found no relationship

27B. B. Crookston, "Selectivity as a Factor in
Fraternity Scholastic Achievement," Personnel and Guid-
ance Journal, 40 (December, 1961), p. 357.
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between grade point averages and work.28 The type of

problems reported by students also is related to their
marks. Naturally those with poorer grades more fre-
quently mentlion academic difficulties. However, those
with good averages have more personal problems. Forty-
two per cent of those above 3.00 mention this area while
34 per cent of the entire class did so. The frequency
that freshmen go home does not change with grades.

In brief then, three-quarters of the freshman
class are doing at least satisfactory work. Parental
background shows little variation with grades. The
expected higher achievement 1in high school on the part
of better students was found as well as theilr more favor-
able rating of their preparation. It seems that the
better students are continuing their practice of going to
church once a week while less successful students go
every month. The general attitude of the better students
toward Villanova 1s more favorable but there 1s little
difference 1n rating specific services. The area of
study life shows variety in the expected ways, the time
spent studyling. And finally, the more successful stu-
dents are more inclined toward formal participation in

extracurricular activities.

288ert Anderson, "The Academic Load of the Employed
Student," Journal of College Student Personnel, 7
(January, 1966), p. 26.
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Residence

The students at Villanova University are sub-
divided into three major categories, those living on
campus, those at home, and those away from home but liv-
ing off campus. In the present survey, there are 18
other students living with relatives, and 18 with still
other arrangements, apparently older, married students,
or simply 1living on theilr own. There are approximately
1900 students living on campus. Of these 653 are fresh-
men. This is U6 per cent of the class and 35 per cent
of the student body. Astin's national survey of 246
institutions found 57 per cent of the men and 73 per
cent of the freshmen women on campus while about 22 per
cent lived at home.29 This would mean Villanova is a
little below the national norm of students living on
campus. Off campus there are 220 freshmen, 16 per cent
of the class. Although students in all four years live
off campus, most of the freshmen would live on campus 1if
there were space. Untill rooms are available, these stu-
dents usually live in private homes or apartments near
the university. This situation is reflected in the stu-
dents who moved after first semester. They are primarily
students who moved for convenience sake while the dormi-
tory students stayed where they were. Despite the desire

of freshmen to be on campus, they are not pleased with

29Astin and Panos, They Went to College . . . ,
p. 16.
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the facilities when they get there. Forty-one per cent
of the students cn campus rated their accommodations as
poor, compared to 14 per cent off campus and 1 per cent
of those at home. While 84 per cent of the off-campus
residents rated their living conditions as adequate,
only 57 per cent on campus did. Students find them-
selves on the horns of a dilemma, the convenience of
campus living versus less adequate facilities.

There is a greater percentage of women living at
home than men, and 1 per cent of those off campus are
women. Age 1s a factor. Those with a special living
arragnement are older and they tend to be married.
Fifty-eight per cent of those living off campus are in
Arts and Sclences; there are few nurses off-campus.
Living pattern 1is related to whether a relative has pre-
viously attended Villanova. Only 39 per cent of those
living with a relative had no prior connection with the
school. Those who live at home are also more likely
to have a relative who is an alumnus, often a brother.
Seventy per cent of the dormitory residents are being
supported by their parents, while those with relatives
and other arrangements are more often on scholarship or
loans.

Success 1n studies shows 1little variation with
collegiate residence. Though campus residents seem a

bit higher, the difference is not significant. In
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regard to preferred type of test and tests experienced,
those living with r2latives mentioned the essay method.
Off campus students favor a combination cof essay and
objective. Estimated cheating is also related to where
students reside. Those 1living with realtives are mixed
in thelr reports on other students while those living on
thelr own are pessimistic. Self reported cheating does
not vary with residence. Related to type of living
arrangement is the students' opinion on the level of
instruction. The three maln residential groups are
similar, but the others think that teaching is directed
toward the better students. As one might expect, those
off campus miss class more often. Not surprisingly,
where studenfs study 1s related to thelr residence. Half
of those living in the dormitories usually study there,
whille 35 per cent study in the library and 9 per cent in
an empty classroom. One quarter of those off campus also
study in the library and two-thirds of them in their
apartments. Even of those l1llving at home, 22 per cent
regard the library as their chilef study area. The amount
of time devoted to study varies, with the campus dwellers
the highest. Those off campus are a bilt higher 1n the
amount of serious reading done outside assignments, and
the dormitory residents are lower. Thirty per cent of

them do none.
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Parental background shows few different patterns.
For dormitory residents, the number of fathers who
attended college (57%) is higher than the rest of the
class. Otherwlise the educational difference among the
parents of the various groups is minimal. There is no
difference in parents' marital status. The expectations
of the parents of dormitory and off campus students were
higher than the day students, a situation opposite that
at the Unilversity of Buffalo.30

Income 1s related to collegliate residence. Those
with their own living arrangements are at the extremes of
income; those in the dormitories have more affluent fami-
lies. Fifty-five per cent of the students living at home
have annual incomes between $5,000 and $15,000. Obviously,
where the students' homes are 1s relevant. Those living
at home are in the Greater Philadelphia area. Many of
the dormitory residents (36%) and off campus students
(4L0%) are from communities of 10,000 to 100,000 popula-
tion, usually (52%) in New York or New Jersey. Twenty
per cent are from another Eastern state.

The different residential groups come from various
high school backgrounds. Those living at home are more
frequently (73%) from Catholic schools. This 1is no doubt

due to the unusually large Cathollic system in Philadelphia.

30cathleen Kupiniec, Helen Wyant, and Jean Alberti,
The University Experience (Buffalo: SUNY at Buffalo,
Division of Instructional Services, 1967), p. 55.
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The number of years of Catholic education is related in
the same way as is the size of high schools. Seventy-
six per cent of the commuters have had more than 8 years
in Catholic schools. The members of the class living at
home report attendance at larger schools, and the Catholic
schools 1in the area are some of the largest in the world.
This fact however has not negatively influenced students'
evaluation of thelr preparation for college. The year of
graduation indicates that those living independently have
allowed time to elapse before starting college. The
first contact with Villanova showed some varlation. Dorm-
itory residents were more frequently aware of the school
as a result of college publications. The deciding factor
in attending also varied. Location was more frequently
an important reason for those living at home (24%), while
those 1living with relatives show the influence of family
and friends (44%).

Religion shows differences between the residential
groups at Villanova. Those living with relatives and
independently are less frequently Catholics, 70 per cent
of them, while 89 per cent of the class are. Most of the
remaining replies to religious questions simply flow from
this initial division of the community. The same two
smaller groups went to church less frequently during high
school and still do. Those living at home are highest in

current attendance with 77 per cent going once a week to
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church. The dormitory stduents are next (68%) followed

by off campus students (57%) on weekly attendance. Church
attendance if optional and the comparison of faith with
parents as well as friends, show no significant variation.
Off campus students see themselves more frequently gullty
of breaches of thelr moral tenets than do other students.
The students off campus also tend more often to deny a
dogma of thelr religion. Ten per cent disagree 1n no way
while 15 per cent of the class are 1n this position.

The various reslidential groups seem to feel the same
about thelr decision to come to Villanova while opinions
of individual aspects of campus l1life vary. Students at
home are usually the distinctive group. Their lack of
familiarity with the Student Court 1s an example. Dormi-
tory resldents were more frequently not involved 1in
Orlientation, but this 1s because of the large number of
girls who were not able to particlipate. The residents
who were involved thought more of the program than the
day students or off campus residents. Those living with
relatives less frequently reported no contact with Psy-
chological Services but they rated the services favorably.
They also show more awareness of the activitles of the
Placement Office. Off campus students (60%) fail to
consider spiritual counseling more often than the average
freshman (52%). In rating the spiritual atmosphere of

campus, those living at home see 1t as neutral more
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frequently (52%) while the students with relatives are
more optimistic. People familiar with the campus will
not be surprised that 77 per cent of the campus resi-
dents regard the food as poor or very poor and only 20
per cent regard it as satisfactory. This same group is
also more critical of the athletic facilities while those
at home are the most pleased with them. Perhaps this is
a measure of students' reliance on these facllities. The
students at home are more conservative in thelr reaction
to the regulations in general. Sixty-seven per cent think
they are Just about right. The off campus population is
the most skeptical about Student Government while those
at home are more satisfiled.

The plans of the students vary slightly with their
place of residence. On thelr occupation after college,
the minority groups of students with relatives and living
on thelr own are more definite. Their indecislon rate is
about half of the 30 per cent figure of the class. This
same group more often intends to end their education with
a bachelor's degree. The only other aspect of planning
that 1s different 1s where students intend to reside
after college. Those at home twice as often (45%) ex-
pect to stay in Pennsylvania, but for 37 per cent of them,
location 1s not important. Twenty per cent of the dormi-
tory and off campus students plan on working in New York

or New Jersey.



70

In assessing the faculty, there is no difference
between groups on the amount of interest they see in-
structors displaying 1n students. Students at home are
more pleased with academlc counseling than the other
groups. Apparently however off campus residents do have
closer contact. Twenty-six per cent of them have not
spoken with teachers while 32 per cent of the class has
not.

The extracurricular life of students frequently
divides the class into the same majority group of dormi-
tory residents, off campus students, and those living
at home, and a minority group consisting of the remaining
students. In respect to dating, the students at home
have an obvious advantage and 62 per cent of them report
no trouble while the 46 per cent of the class did. Those
at home date more often, while the dormitory residents,
hampered by lack of automobiles, are dating less fre-
quently. The students at home are more abstemious.
Thirty-eight per cent of them do not drink. There is no
significance in the various kinds of problems experienced
though the day students had more personal problems (37%).
This may be an indication of what some research has indi-

31

cated, that commuters have more problems. The dormitory

and off campus students are lower in part time employment

31Matthew Stark, "Commuter and Resldence Hall Stu-
dents Compared," Personnel and Guidance Journal, Ui
(November, 1965), p. 281.
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than the 58 per cent of the class. Obviously those Iiv-
ing at home go there more often. Next in frequency are
the off campus residents with 12 per cent going home each
weekend, three times the rate of the dormitory group.
Forty-six per cent of the latter go home once or twice a
semester and 37 per cent once a month.

Day students are low in organizational activity.
Sixty per cent of them did not participate compared to
49 per cent of the class. Off campus students are lower
on formal affiliation but frequently attend meetings.
Students at home were also noteworthy for thelr lack of
involvement in fraternity or sorority rushing. This same
phenomenon occurs in respect to athletic contests,
attendance at lectures, mixers, and popular concerts.

In general, the dormitory students and off campus resi-
dents are very similar in their involvement in these
areas with the residents holding a slight edge. Two-
thirds of the campus residents have been to more than
one mixer. Half of them have also been to more than one
concert.

The resulting picture of residential 1ife 1s that
students who live with relatives or 1n thelr own arrange-
ment are somewhat removed from the malnstream. Those
living at home are also less involved 1n extracurricular
life. The students in the dormitories and off campus are

very similar in their backgrounds, outlook and collegilate
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life. Living off campus has not been a great handicap
and must appear as an attractive alternative as resi-
dents are so very unhappy with thelr food and accommoda-

tions.

Income
The cross section of parental income levels at
Villanova is an excellent sample of the middle class
Catholic college pattern, described by Jencks and

32 though apparently even more well to do than

Reisman,
usual. There are a few low income famillies represented.
Fifteen students' families (1%) earn less than $3,000

and 42 (3%) have incomes of $3,000 to $5,000. The total
of these two figures 1is below both the national norm of
13% and the Catholic norm as found by Astin.33 Two
hundred eighty five or 20 per cent are between $5,000 and
$10,000, and the largest group, 27 per cent, earn between
$10,000 and $15,000. Two-thirds of the families' incomes
are between $5,000 and $25,000, compared to 78 per cent
34

of the country's students. Twelve per cent of the
class reported incomes in excess of $25,000, a figure

again above both the national nor'm,35 and the Catholic

32Christopher Jencks and David Reisman, Academic
Revclution (Garden City: Doubleday and Co., 1968),

D.

33Astin, Panos, and Creager, National Norms . . . ,
p. 16.

341p14. 351pb14.
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36 Eighteen per cent of the students

figure of 7 per cent.
did not reply to the question on family income. In brief
then, compared to national averages, fewer Villanova stu-
dents come from the lower income groups and more from the
higher than would be expected. They are from families
that are more prosperous than the average student in
higher education, or in Catholic higher educatilon.

Quite obviously some demographic factors are re-
lated to income. Others are not. Sex 1s an example of
the latter as is marital status. Age 1s connected.

Those from the lower income groups are older, apparently
having delayed thelr entrance to college as a signifi-
cant percentage graduated from high school before 1968.
Not surprisingly, race is an important item. The very
poor students are Negroes. Above this income level, the
percentages are about even. The various 1ncomes are
spread evenly among the colleges. Famlly size shows a
difference as the students without brothers and sisters
are found more often in the low income group. The very
wealthy famlilies tend more often to have cover five
children. As 1n the larger soclety, poverty is an urban
problem, the poor are more frequently from cities of
over a million people and seldom from the suburbs of

large citlies. Two of the very poor students are from

36Astin, Panos, and Creager, Supplementary National
Norms . . . , p. 17.
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foreign countries. Wealthy students frcm the Phila-
delphia area and the rest of the state are under repre-
sented. Higher income students are more often from other
parts of the country than other income levels. Family
resources are reflected in collegiate residence also.

The better off students are less frequently 1living at
home, and more often on campus. Parents and relatives

of high income students are more likely to be their
source of financial support, while poorer students are
more frequently on scholarship or loans.

The education of both mothers and fathers reflects
the family income. For the fathers, this 1s true at
every level. Eilghty-seven per cent of the fathers in the
over $25,000 bracket attended college compared to 13 per
cent of the lowest income group. Only 1 per cent of the
highest group did not graduate from high school. Twenty-
one per cent of the high group graduated from college.

Of the mothers in this same group, none failed to attend
high schocl whereas 20 per cent in the lower inccme group
did not. Marital status also reflects the income dif-
ferences. 1In the lower categories, less than half the
parents are together against 80 per cent of the class.
Even death of a parent 1s much more common in the lower
groups. In wealthy families, it is more llkely that a
member of the family has previously attended Villanova.

Expectations too vary with family income. Only 1 per
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cent oI the highest social class did not expect their
children to attend college. Parental background, then,
does differ widely with the income level of the family.

High school experience also shows the influence of
income; though not in the type of high school or years
of Catholic education. As far as grades are concerned,
in the 2.0 to 3.0 range, it is more common to find poor
students than wealthy ones. The better high school stu-
dents are more frequently in the higher income group.

The very wealthy students are under represented at the
larger high schools and a very adequate rating for their
high school experience is much more typical of the richer
pupils. Initial contact with Villanova and reasons for
attendance are not connected with 1ncome.

Religion seems to bear very little relation to
financial resources. The only significant item was the
denomination in which the students registered. The pro-
portion of Cathclics is higher in the upper income levels
and Protestants are higher at the lower extreme. There
are no important connections between income and religious
practice.

Reaction to the administration, like religion, 1is
not affected much by income. The basic satisfaction with
the institution shows no variety. The difference 1in
regard to the infirmary is that the middle income groups

have not been there as often. Orlentation too draws
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differing reactions. The $5,000 to $10,000 groups are
more frequent in favorable responses. Most of the other
services such as Psychologlcal Services, spiritual
counseling, Placement and the fcod are viewed the same
way by students of all incomes. A significant difference
does exist regarding the student governemnt. The middle
income levels see it as somewhat more effective than the
extreme groups.

Plans of the students are little affected by 1lncome.
Although the higher income students intend to pursue an
advanced degree more often than the poorer students, the
difference is not significant. The noteworthy item 1is
that the importance of the location of future employment
varies inversely with income. Many of the other aspects
of planning show no evidence of an income pattern.

Continuing the trend of previous variables, reaction
to the faculty 1s quite similar for various segments.

None of the questions in this area show significance.
Interestingly, however, the percentage of those who have
met and been helped by their advisor decreases steadily
with income.

There are not many important connections between
study 1life and income. Grade point average does not vary,
nor does cheatling. The rating of students compared to
thelr confreres is the same for all incomes but the esti-

mation of the level of classroom instruction is
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significantly different. The very rich and poor seem to
agree that classes are taught on a higher level than the
middle income groups. Many other elements of study 1life
do not vary such as cutting class, where students study
and the number of hours of study. The highest percentage
of students read from 1 to 2 hours a week and more higher
income students do this than the less well-to-do students.
Extracurricular 1ife is the filnal area of concern.
There is no difference in dating, but drinking practices
vary. The wealthy students are more likely to have begun
drinking before college and more of the lower income
people do not drink now. All the groups have the same
response to the newspaper. The percentage of students
with academic problems lncreases with income while
naturally, financial concerns decrease. A student 1s
less llkely to work during the school year as his parents'
income rises, especlally in the 11 to 20 hour bracket.
The frequency of golng home 1s related to income, no doubt
because the percentage of day students is related to in-
come. Participation in most student organizations 1is
similar. The percentage of those who were involved in
rushing for the fraternities and sororities decreased
with income which 1s 1n contrast to Goldsen's findings at
Cornell. There, 63 per cent of the students in the $20,000

to $30,000 range were in fraternities versus 12 per cent
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who intend to pledge at Villanova.37 Attendance at ath-
letic contests, lectures and concerts does not vary. The
wealthy students are more likely to attend mixers, however.
Differences encountered at Villanova because of in-
come are scattered. To begin with, there 1s not a great
deal of variety in income existent. The ltems most
closely related to income are demographic, including
race, residence, both parental and collegiate, and source
of income. Other areas like parental background, reli-
gion, reactions to administration and plans show little
Influence of income while high school experience indi-
cates Income differences. Life outside of class 1s likely
not to vary much, except for the frequency of golng home,
which 1s related to collegiate residence, and work pat-

terns and types of problems encountered.

Religion
According to the University Bulletin:

As an institution sponsored by a Cathollc reli-
gious order, and in keeping with the century-old
educational traditions of the Order of St. Augus-
tine, the University gives prominence to the study
of the Christian religion and regards the moral38
training of its students as a prime commitment.

Though religion and religious practice holds such an

important place in the minds of Villanova's offlclals,

37Goldsen et al., What College Students Think, p. 45.

38Villanova University Bulletin, 50 (February, 1968),
p. 39.
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little information is available on the effectiveness of
the program in this area. The research of 1926 has been
mentioned. Since then, reliance has been placed on esti-
mates of attendance at religious functions, and the re-
ports of those closely assoclated with students. The
present section 1s the total formal research in this
sphere and more than anything else, indicates the need
for more study and reflection.

There has been much discussion in Catholic circles
as to what constitutes a Catholic college. On at least
one scale Villanova 1s secure. Its students are Catholic,
89 per cent of them, and this is about the same as the
90 per cent that Astin found in Catholic colleges.39

Six per cent registered as Protestants, 2 per cent
Jewlsh, and 1 per cent, other. Only 3 students declined
to answer the question. Eighty-three per cent of the
students attended weekly church services when they were
in high school and 69 per cent do so presently. Sixty
per cent of the students report that they would attend
services weekly if 1t was left up to them. The reason
for this question on optional attendance i1s that attend-
ance at church on Sunday 1s obligatory for Catholics by
Church law, though the university does not enforce this

regulation. The difference between obligatory and

39Ast1n, Panos, and Creager, Supplementary National
Norms . . . , p. 17.
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optional attendance 1is more evident when the 69 per cent
figure is compared to a non-denominational university,
Cornell, where 20 per cent of the students attended

4o On the other hand, we now

church once a week in 1962.
live in a new religious world. Trent in his study found
that 99 per cent of the Catholic students went to church
once a week.u1 A majority of the students regard their
religious faith as equal to that of thelr parents and
one-third as less religious. Thils would substantlate
Hadden who found students' religious practice is closely
associated with that of their par‘ents.“2 Over one-half
of the students say that they seldom or rarely commit
serious breaches against the moral tenets of their faith.
One third occasionally do. Sixty-one per cent cof the
students report that they disagree in some or a few re-
spects with the principal dogmas of thelr religion.
Twenty per cent do so in many respects. These replles
are especially interesting in light of the answers to

the question regarding spiritual counseling. Over 80 per
cent simply have not felt the need for spiritual advice.
This would indicate that serious disagreement with the

institutional church does not bother students enough to

quoldsen et al., What College Students Think,
p. xx1ii.

41

HZJ. Hadden and R. Evans, "Some Correlates of
Religious Participation Among College Freshmen," Reli-
gious Education, 60 (1965), p. 284.

Trent, Catholics in College, p. 181.
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seek to dispel the confusion and they still attend church
regularly. Ninety-seven freshmen are seeking spiritual
guldance and do not know where to go. A third of the
students see the atmosphere of Villanova as favorable to
Christian living and one-half as neutral. Sixty-five per
cent of the students regard the practice of their faith
equal to their friends and 22 per cent think they are more
faithful.

The Religious Practices Index of James Trent has
already been discussed. The index scores run from 6 to
18. Table 4 shows the results of the students' responses.
The standard mean was computed and is 54.5. This com-
pares with 50.8 that Trent found for the freshmen in his
West Coast survey in 1959 and 43.7 for his sample in

43 In other words, religious practice

Junior Colleges.
at Villanova as measured on Trent's scale is higher than
his national average in 1959. As noted above, one of

the common yardsticks of religiosity, church attendance,

nas dropped. Also, a great number of students report

0

disagreement with the Church on principle dogmas. These
factors would lead one to look for a decline in religious
practice, but the explanation is no doubt found in several
of the other items. Over 50 per cent of the stﬁdents
scored in the highest category on the question about

breaches of moral tenets of their religion. Thils reflects

u3Trent, Catholics 1in College, p. 107.
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a different consciousness of the concept of sin among
youth American Cathollcs who simply do not consider
themselves guilty of such faults.

The answers to the reaminder of the questionnaire
were examined in light of how students ranked on Trent's
scale. A not surprising relationship was found between
a high rating on this scale and frequent church attend-
ance while in high school. A high ranking was also
assoclated with one religious denomination, Catholic,
which was to be expected. The Index was designed ex-
plicitely for Catholics.

Some demographic facts are related to religion.
Expectedly, women are more religious than men. They
are over represented on Trent's scale from 14 upwards.
This sex factor no doubt explains the variations in
colleges where Nursing appears as more religious. Age
is not a factor, nor size of family, or home locality.
Those living in the dormitories tend to be higher on
religious practice, those off campus lower, and the day
students in between.

In the area of studies, several differences are
noted. Those with grade point averages of 3.00 to 4,00
are quite high in religious practice, while between 1.00
and 2.00 it declines. The average students are a bit
above normal in their religious practice. The percentage

of those who have cheated increases as religious practice
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declines. The same pattern is repeated in the estimation
of cheating done by others. In rating instructors, those
who regard them favorably tend to be more religious
though there 1is little difference in the freguency of
informal talks with professors. The percentage of those
who consider themselves superior to other students in .a
class declines as religious practice rises. It should be |
remembered that those with the highest grades are quite

religious. They also think that the classes are taught

on the level of the better students. High religious LJ
practice is also related to high class attendance. The

same group also studies more and does a bit more serious

reading.

Parental background shows little variety. One item
that seems to be different is the education of mothers.
The students of mothers who did not graduate from high
school were more frequently high on religious practice.
Martial status 1s also noteworthy. Thcse whose parents
are together are higher than other grcups. Income 1s not
related to religious practice.

Two categories from high school experience attract
attention. The first is scholastlc average which is
related in the same way as college grades. The second is
years of Catholic education. Those who dld not go to
parochial schocls are lower in practice than others,

especially the group with more than elght years of
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Catholic schoeling. This is reminiscent of the conclu-
sicn of Andrew Greeley that there is a moderate but
significant association between Catholic education and
adult religious benavior.uu

The only segment of student plans that 1s related
to religious practice 1is that those who report a con-
siderable change in educational goals are low on
religicsity.

Satisfaction with Villanova seems tc be connected
with religion. Those who are very happy with their
decision to attend this college are much more likely to
be high in practice and those who are unhappy are low.
The reaction to regulations is similar. At the high end
of the scale about three-quarters think the rules are
Just atout right. Unfamiliarity with the Student Court
increases with religious practice. Again, the percentage
of people who have been to the infirmary increases with
religion. Those who saw considerable value in Orienta-

ion are those most invcived 1in religious living. The
number who have not considered spiritual counseling de-
creases with high practice to one-third at the upper
end, while the average for the class is 52 per cent. At
the upper le&el, 46 per cent of the students also see

the climate of the university as favorable to Christian

uuAﬁdrew Greeley and Peter Rossi, The Education of
American Catholics (Chicago: Aldine Publishing Co.,
1966), p. 219.
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living, well above the average of 37 per cent. But even
to ths most religious, the food does not taste any better.
In extracurricular 1life, the differences are in
the area of dating and drinking. Those high on Trent's
scale do less of both. Almost half at the upper level of
his scale do not drink compared to 26 per cent of the
class. The lower group has more trouble dating, but the -
higher practicing segment has more frequently not tried.
In brief, then, a more consistent practice of
religion seems to be assoclated wlth a favorable atti-
tude toward the university. The members of the higher
practicing group are more happy with theilr decilsion to
attend, thelr classes, the rules and student services.
They also tend to be women more often than men, good
students more often than poor ones. The background of
the variocus levels is much the same though more years
of Catholic education seem to be a factor related to
high practice. Plans of the groups are much the same.
In 1life outside class, the more religious group dates

and drinks less frequently.

Written Comments of Students

The last page of the questionnaire was left blank
and comments invited. Two hundred four students (14%)
did respond. This number is 1n addition to the many
short remakrs made on the questionnaire next to individual

questions. As in any open-ended study, it 1s difficult
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to quantify results because of the importance of tone,
emphasis, and length, although an attempt has been made.
In general, the comments were in the nature of a criti-
cism, but this was by no means universal, e.g., "I feel
that I made the best declision of my 1life when I decided
to attend Villanova." The general tone that seemed to
pervade was overall satisfaction with Villanova University
but with some complaint, frequently the cafeteria food.
The fervor and the frequency of these two elements lends
credence. A signed comment:

I enjoy myself as well as work at my studies at

V.U. I have l1little complaint. The food of course

is Jjust plain slop!

Or again:

I'd 1like to begin by first stating that I love

Vilanova and that it has been everything that

a college should be, at least in my opinion.

It has a terrifically friendly atmosphere,

really great kids and for the most part, the

faculty 1s very good. But I do have a few minor

complaints that I would like to bring to your
attention.

Minor Complaint #1. The food is for the most
part miserable. The food 1s a disgrace to a
fine universitvy.

The most frequently mentioned area in remakrs was
the academic. These however covered a broad field in-
cluding individual instructors, and classes, pre-
registration, testing procedures, advising and closed

sections. Academic concerns were mentioned in 63 re-

sponses.
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I wouldn't know how to get an academic advisor or
who to ask--but I need one.

There 1s a lack of concern taken by a majority of
the professors which I feel hurts the name of the
University as well as the student. Something
should be done about this. As a student, I look
back at the first semester and I feel that my
professors were not at all helpful in learning;

I taught myself the required materials from read-
ing the texts! This statement isn't meant to be
sarcastic; it is a sad fact!

I think the 1lnstructors should speak to the stu-
dents who are encountering difficulty, and they
should attempt to find where the problem lies.
The 1instructors appear too businesslike in their
approach, and this makes them appear aloof.

The next most frequent comment was about food. All
but one were unfavorable. Another 1ssue elliciting fre-
quent interest was the evaluation of rules and supervi-
sion. This was mentioned 28 times but the feelings were
hardly unanimous. On one side:

Villanova provides no opportunity whatsoever for
the 1ndividual to grow up and learn about 1life,
thus severely hampering the maturation process.
These restrictions include class cuts (limited),
drinking on campus, and females in dorms. By
upholding these restrictions the school also
restricts its own abllity to provide the student
with a well rounded education, such as the Ivy
League and better Catholic schools are able to
because they don't have these restrictions.

And on the other school of thought:

As i1t stands now, I feel that the adminlstration
is taking too soft a line with student organiza-
tions. I believe that 1in college the student
should start to govern himself, but when the
student body starts telling the faculty how to
run the school, they are out stepping their
bounds. Thils 1s what I feel is happening at
Villanova.
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In general the replies seemed to about balance be-
tween the liberal and conservative viewpoints. Men
seemed to favor drinking on campus but stricter dress
regulations (a relaxation had just been made). Women
favered a relaxation of their dress code.

Another major complaint deals with facilitles;
dormitories especially, and also athletic space. The
frequency of the dormitory complaint (20) 1s significant
since only a portion of the class is on the campus,
making the potential critical population smaller.

Two surprising areas of concern were cheating and
religion. Students were surprised and disturbed at the
prevalence of the former. On religion, some used the
space to clarify their disagreement with the Church or to
comment on the religious atmosphere.

I can't quite say I disagree with the principal
dogmas of my religion, but as I hinted at before,
I am in a period of question when many of these
dogmas seem unreal or false.

It is difficult to procure spiritual assistance on
campus, it 1s difficult to become acquainted with
any of the priests. The only contact that can be
made is during a fifty minute theology lecture.

Among the other problems mentioned were lack of
social activities, inadequacy of miscellaneous services
and difficulty in learning about campus happenings.

A final typed response 1s presented in full. All
of 1t does nct typify the tone of the majority of replies,

particularly his basic dissatisfaction. However many
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part: <f 1t do. Obviocusly the statement has been well
thcugnt out and reflects the purpose of the present study.

Vilianova 1s not imbued with the Christian values
that one would expect to find at a Catholic insti-
tution. Perhaps the faculty has high standards,
but the student body in general seems to be miss-
ing the basic tenets which are inherent in
Christianity. I was Catholic, but have dropped

the title after thinking about and seeing the
hypocrisy in the church I used to attend. I feel
that Christ's teachings are for the most part basic
for living what 1is considered a decent life. I
don't feel that I have taken a meaningful part in
mass for the last few years. I have gone to church
alone since I communicate my thoughts better in
solitude.

As fer the material side of the school...My room
1s very 1lnadequate for the amount of money I have
paid. Dressers should have been provided by the
school. The school has decelved me academically.

I thought it would provide a more stimulating and
broader course selection for liberal arts students.
To be perfectly blunt, Villanova is more of a Jock
school than I ever suspected. As of now I do not
look with pleasure upon returning here for 1969-70
and I am hoping to transfer. I am not sorry for

my short experience here for I have met some very
fine individuals who have helped me make some very
important decicsions. Perhaps it is my fault for
choosing Villancva and expecting so much, but
Villanova has let me see a lot of what 1s wrong

in itself and myself. Maybe through studies like
this Villanova will be able to change, or if Villa-
nova finds that too hard, the study might help in
selecting students that fit into the Villanova mold.
I do hecpe my ccocmments will help in some small way.

b Lgear—~ -~ 5
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TABLE 1l.--Income and collegiate residence, freshman class,
Villanova University, 1968.

At Home Dormitory Off Campus
Income

No. % No. % No. %

Less than 3,000 5 1 6 1 3 1
3,000 - 4,999 15 3 17 3 5 2
5,000 - 9,999 126 26 100 15 Ly 20
10,000 - 14,999 142 29 172 26 55 25
15,000 - 25,000 80 17 146 22 42 19
Over 25,000 33 7 92 14 28 13
No answer 81 17 120 19 43 20

Lg2 100 653 100 220 100
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TABLE 2.--Income and grade point average, freshman class,
1968, Villanova University.

Grade Point Average

Income 0-0.99  1.00-1.99 2.00-2.99 3.00-4.00

No. % No. % No. % No. %

Less than 3,000 1 it 7 2 it 1 2 1
3,000 - 4,999 0 0 13 T 2 9 4
5,000 - 9,999 8§ 30 66 19 139 20 50 21

10,000 - 14,999 5 19 91 27 188 27 66 28
15,000 - 25,000 3 11 63 18 148 21 U9 21
Over 25,000 6 22 48 14 78 11 20 9

No Answer by 14 55 16 120 18 37 16
27 100 343 100 694 100 233 100
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TABLE 3.--G.P.A. and collegiate residence, freshman class,
Villanova University, 1968.

Grade Point At Home Dormitory Off Campus
Average No. % No. % No. %
0.0 - 0.99 7 1 10 2 y 2
1.00 - 1.99 122 25 151 23 54 25
2.00 - 2.99 241 50 328 50 102 L6
3.00 - 4.00 72 15 114 17 35 16
No Answer 40 8 50 _8 25 11

Lg2 100 653 100 220 100




TABLE 4.--Religious practice scale, freshman class,
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Villanova University, 1968.

Religious Men Women
Practice
Level No. % No. %
6 3 1 0 0
7 11 1 1 0
8 3 0 21 9
9 43 4 L 2
10 60 6 4 2
11 87 9 9 4
12 96 10 10 4
13 129 13 15 7
14 171 18 37 16
15 216 22 63 28
16 114 12 57 25
17 33 3 8 3
18 _3 _1 _o _o
969 100 229 100

b e —



CHAPTER IV

SUMMARY AND CONCLUSIONS

The freshman class of Villanova University for
1968-1969 has been surveyed on questions concerning their
background and present collegiate l1life and attiltudes to-
ward the university, principally the student personnel
services. Emphasls was placed on the variations related
to sex, race, grade point average, parental income, col-

leglate residence and religious practice.

Sex
Although the women are outnumbered by a 4 to 1

margin, they form an integral part of campus life. Their
place of residence helps to achieve this campus involve-
ment as almost one-half the women live in the dormitory
compared to a third of the men. The parental background
of the two groups 1s much the same. In high school the
women were better students than the men though the men
were better pleased with their preparation for college.
The women are still better students. In the religlous
sphere, the women are significantly more committed than
the men. More of them are Catholics, which may explain

to some degree more frequent church attendance in high

94
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school and at present. However in all the other reli-
gious items, the women also score higher than the men.
In regard to academic aspects, the two sexes are very
similar although overall, the women are a bit more pleased.
Outside of class, however, the girls glitter. They date
more often, are more involved in student organizations,
and go to concerts and mixers more frequently. As in
the academic area, so in reaction to administrative ser-
vices, the women are more pleased with most of the ser-
vices encountered. Thils 1s most evident 1n regard to
campus housing where the difference in physical facili-
ties 1is reflected in the student replies. We find then
a smaller but more involved and contented group of women

among the more numerous, less satisfied men.

Race

The most striking aspect of the racial situation at
Villanova 1is the lack of variety. Ninety-seven per cent
of the campus is Caucasian. Only 37 students in the sur-
vey were not white. Thils small number of students of
other races 1s accurate but it makes meaningful conclu-
sions difficult to formulate. The results though seem
to indicate that in many ways the black students are a
distinct group. Although their income levels are widely
varied, they seem to be similar in their 1isolation.

Their backgrounds are different from other students,

parental education, urban home residence, and preparation
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in high school being distinctive. Religiously the black
students tend not to be Catholic and hence lower on
Trent's scale of Religious Practice. In extracurricular
life the racial pattern is again that Negroes are sepa-
rate.

Although they are more involved than other stu-
dents 1n organizational activitles, lectures, and con-
certs, the pattern of dating indicates the results of
segregation. In general, Negro students are less
satisfied with Villanova than other groups. Only five
Oriental students replied to the survey but this seems

to be the total population.

Grade Point Average

Most Villanova students are doing well in their
studies. One-quarter have less than satisfactory grades.
The women are doing pbpetter than the men. Colleglate
residence does not seem to be related to grade point
average, nor does the source of financial support.
Parental backgrounds for the different grade levels are
not different. Also most aspects of secondary schooling
are not related to academic success though grades do make
a difference. Overall satisfaction with the university
increases with grade point average, though the evaluation
of many individual services does not vary. Not surpris-
ingly the better students have more ambitlous educational

plans and are more certain in thelr plans. Cheating is



97

more commcn among the poorer students and they see less
Interest displayed by the college in their behaf. Most
basic, however, the good students study more. Many
aspects of extracurricular 1life are enjoyed equally by
all students. The better students more often go to
church every Sunday. In summary, many aspects of Villa-
nova at various grade levels are similar, and better

grades are associated with study.

Residence

Almost half the freshman class live on campus.
Sixteen per cent live off campus but away from home.
Almost all of the remaining students live with their
parents. In many aspects of life the dormitory and off
campus students are similar and those at home are some-
what different. This 1is logical, since many of the off-
campus resident students would prefer to be on campus.
Typical of these resemblances are parental background
and secondary schooling. The day students however are
more likely to be Catholics and from Catholic high
schools. Reslidence does not seem to be related to grade
pcint average. Naturally, where the students live
affects study habits, and campus residents study the most.
Higher income 1s more frequently assoclated with residing
on campus. This may amplify the dissatisfaction with
the living facilities as this group 1is the most unhappy.

The students living at home are highest in church
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attendance followed by dormitory residents and then off-
campus residents. In respect to both student services
and extracurricular 1life the students at home are an
isolated group. With the notable exception of dating
they are less involved. Belng an off-campus resident
does not seem to adversely affect participation. The
campus students are outspoken in their c¢riticism of

two items, living facilitles and the food.

Income

Not many differences among students at Villanova
are related to income. First of all, there is not a
great variety of income backgrounds among the students.
Demographic factors are the most clear examples of varla-
tion. These include race, parental and collegiate resi-
dence and primary source of support for college. Ex-
amples of items not related to income are parental
background, religion, reactions to services, and plans
for the future. High schoocl histories of the various
groups are different. Many elements of extracurricular
life are very similar. Wealthy students go to more
mixers, and have fewer financial problems. The fre-
quency of going home 1s different and so are patterns of
part time employment, with higher income groups doing

less of both.
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Religion

The major division among the students cn the basis
of religion is between those who are Catholics (89%)
and those who are not. It was found that only 69 per cent
attend church weekly, but that measured on Trent's scale,
the students are more religious than the national average
of eight years ago.

The varying degrees of religious practice among
students showed some interesting results. Expectedly
the women are more religious than the men. Those living
in the dormitory seem to practice thelr faith to a higher
degree than other students. Those whose grades are better
are more likely to be religious. The high practicing
group also cheats less and regards classes and instructors
as better. Parental background is little different and
so are high school records. The number of years of
Catholic education is positively related to practice.
The more practicing group 1s much happier with Villanova
in general, the rules, and the individual student ser-
vices. As far as extracurriculars are concerned, the
more religious group drinks and dates less, but resembles
other students in most other respects.

The general summary of the questionnaire responses
showed students from a similar Catholic, suburban,
Eastern background. Their previous écademic experlences

have also been much alike. Their parents are fairly well
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educated and financially secure. The happiness with

their declsion to attend Villanova seems to be an out-
growth of their satisfaction with out of class activi-
ties, and to some extent, administrative services; more

than with their classroom and faculty experiences.

Conclusions

While the assimilation of women on campus seems to
be proceeding smoothly and happily, integration cf the
races 1s not. Most basically, a decision needs to be
made on whether a university diversified in terms of stu-
dents is desired. If not, the present policies and prac-
tices are successful and should be continued. If more of
a mixture 1s desired, it must be realized that this rep-
resents a change, a change that must be promoted rather
than simply desired. The motivation program initiated
this year would have to be vastly supplemented and im-
proved both 1n regard to recruiting and processing stu-
dents, and also in accommodating, counseling, and inte-
grating them when they arrive. If a campus more
representative of the nation 1s decided upon, the most
obvious direction in which to move 1s the Negro population,
especially in the Philadelphla area. Nor, however, should
it be forgotten that Villanova also has very few foreign
students. If diversificatlon 1s desired, an increase here
should be considered as a potential improvement of the

student body.
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Apparently the dormitory and off-campus residents
form the core of czollegiate 1ife at Villancva. Different
aspects of campus life are viewed 1n various ways, but
two 1tems dominate and to a degree spoll an otherwise
favorable impressicn cf the college for the dormitory
residents. These are the 1living conditions and the food
services. The solution of the former problem 1is tied ia.
inevitably to building plans and substantial improvement
is not possible without new construction. Meanwhile,
compensating considerations should be made whenever pos- 5
sible. The proposal here would be the majJor rehabllita-
tion of some of the present facilitles 1n addition to
prompt and sound maintenance. Perhaps too, the students
could be asked to initiate suggestions on improvements.
There seems to be agreement that the facilities are in-
adequate, and it 1s reasonable to expect that the resi-
dents should have the best ideas on making them better.

The present students should be informed of the building
plans, tcld how these willl affect the total facility
plcture, and given a guarantee of a reasonable timetable.

The food does seem to be a significant and irritat-
ing issue even to students who are not chronic complainers.
Interminable polls and meetings still leave a situation
that 1s baslcally unsatisfactory to the great majority of
the resident students. Perhaps the next step is the use

of a food service consultant to explore the entire
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problem. Although the overwhelming complaint seems to
concern resident dining, a study should cover the entire
food service across the whole campus. At present, the
services in different buildings are substantially inde-
pendent. Perhaps unaffiliated experts could offer a
solution which is at least satisfactory to the majority
of students.

A significant weakness of most of the student services
is lack of publicity. Efforts have already been made in
this direction by means of a brochure. Another solution
would be a central student service building which has
been much discussed. Recently planned bulldings have each
contained some student facilities, a procedure which has
resulted in a scattering of offices around campus. On
a campus as small as Villanova, centralization would pro-
vide an effective reinforcement of what facilities are
avallable. A second hope for publicizing student ser-
vices 1s a revitalized Orientation Program. Long range
plans for changing the tone of this operation to a more
serious and academic level without making 1t unpopular
have already begun. With this effort, it should be
possible to make students more aware of what agencies
are offered to them.

A service worthy of particular attention and per-
haps improvement 1s faculty advising. At present, this

1s strictly an academic concern, undertaken as part of

o=
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the duties of a faculty member. Some cocordination, or
at least preliminary discussion, should be initiated
between the academic area and student personnel to seek
for ways of improving this function. A possible experi-
ment or pilot program would be the employment of a full
time staff member whose only duty would be academic
advising.

A final consideration is the religious dimension.
This was a prime motive for the founding of the uni-
versity, and presumably 1s stlll a serious administrative
concern., In view of thlis, some of the results of the
present study are worthy of consideration. Using the
traditional yardstick of religiosity, attendance at
Sunday Mass produces disturbing results. While the
Religious Practices Index would cause a more optimistic
reaction, the amount of serious disagreement with princi-
pal dogmas of the institutional Church 1s high. Yet,
not only have students not sought spiritual guidance,
they have not even considered it. One might hypothesize
that students are solving their problems through the
classroom and the study of theology, but those familiar
with the campus know that this is not true. 1In brief,
it would seem that Villanova and its staff are not seen
as authorities or sources of help in questions of a
religious nature. The present structure is not very

effective outside of performing the normal services of a
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parish church. A renewal would then seem to be in crder.
But the present confusion in the Church and other Catholic
campuses witnesses the fact that there is no ready plan
on which to act. 1In view of this situation, the solution
1s not to devlise a new approach and present it to the
students. Much better would be an attempt to evaluate
present needs and to use the clientele to be served as
the consultants. An evaluation 1s needed, but it should
be a campus wide effort. The suggestions of all the
religious advisers should be sought and discussions held.
The lay counselors should also be included and their
outlook on the religious dimension of campus life soli-
clted. The faculty too should be consulted. Most
important, the student body should be significantly in-
volved in a religious self study. Questions of what ser-
vices are desired, who should provide them, and the place
of religion on the campus should not only be open to
everyone, but a substantial effort made to insure as wide
a participation as possible. The very exlistence of such
an evaluatlon should create an interest in the religious
dimension of campus life, and the resulting program

should be more effective.

Future Research

It 1s most important to realize that research on
students should be a continuing operation. Obviously the

present study could be refined, and information of this
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nature needs constantly to be updated. A different area
of concern 1s research more specifically directed toward
the field of religion and values as a supplement to the
discussioh above. Much other information usually avail-
able on attitudes and personality traits is not available
at Villanova. On a broader scale, the subject of Catho-
lic colleges will be a fruitful area for research on
students. The rapid change the colleges are undergoing,
thelr ability to emphasize speclal aspects of education,
plus theilr unique opportunity for student development
make it necessary for educators to investigate how these

colleges affect students.
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APPENDIX B

VILLANOVA UNIVERSITY
Office of the Dean of Student Activities

ATTITUDINAL AND BIOGRAPHICAL QUESTIONNAIRE

Instructions
1. Please circle the letter that corresponds to the item that best answers each question.
2. Please use the space at the end of the questionnaire to add any of your comments or suggestions.

1. What is your sex?
(a) Female
(b) Male
2. What was your age at your last birthday?
(a) 17 or under
() 18
(c) 19
@ 20
(e) 21 orover
3. What is your race?
(a) Caucasian L
(b) Negro
(c) Oriental
(d) Other
4. What is your marital status?

(a) Married with children
(b) Married, no children
(c) Engaged

(d) Going steady

(e) Single, not going steady

S. In which college are you enrolled?
(a) College of Arts and Sciences
(b) College of Commerce and Finance
(c) College of Engineering
(d) College of Nursing

6. Last semester what was your grade point average?
(a) Less than 1.00
(b) Between 1.00 and 1.99
(c) Between 2.00 and 2.99
(d) Between 3.00 and 4.00

7. Which item below pertains to your father’s education?
(a) Attended elementary school but not high school
(b) Attended high school but did not graduate
(¢) Graduated from high school but did not attend college
(d) Attended college
(e) Do not know

8. If your father attended college, which item below is appropriate?
(a) Attended college but did not graduate
(b) Graduated from college but did not do graduate work
(¢) Did some post-graduate work but did not receive degree
(d) Received one or more post-graduate degrees
(¢) Do not know
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Which item below pertains to your mother’s education?
(a) Attended elementary school but not high school
(b) Attended high school but did not graduate
(c) Graduated from high school but did not attend college
(d) Attended college
(e) Do not know

If your mother attended college, which item below is appropriate?
(a) Attended college but did not graduate

(b) Graduated from college but did not do post-graduate work
(c) Did some post-graduate work but did not receive a degree
(d) Received one or more post-graduate degrees

Approximately what was your family’s income for last year?
(a) Less than $3,000

(b) Between $3,000 and $4,999

(c) Between $5,000 and $9,999

(d) Between $10,000 and $14,999

(e) Between $15,000 and $25,000

(f) Over $25,000

How many brothers and sisters do you have?

(a) None
(b) One
(c) Two
(d) Three
(e) Four

(f) Five or more

Which of the following best describes the community which you consider as your parental home?

(a) Suburb in a metropolitan area of more than 1,000,000
(b) Suburb in a metropolitan area of less than 1,000,000
(c) A city (not suburb) of 1,000,000 or more

(d) A ity of 100,000 to 1,000,000

(e) A city or town of 10,000 to 100,000

(f) A town of less than 10,000

What is the marital status of your parents?
(a) Divorced

(b) Separated

(c¢) Living together

(d) One deceased

(e) Both deceased

Has a member of your family previously attended Villanova University?
(a) None

(b) One parent

(c) Both parents

(d) A brother or sister

(e) A grandparent or other close relative

() Combination of the above

What were your parents’ expectations regarding your attending college?
(a) It was naturally assumed that all children in the family would go to college

(b) They encouraged the children who wanted to go, but did not assume that all would go

(c) It was not expected that any of the children in the family would go to college
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Do your parents or guardian reside in:

What was the size of the student enrollment of the high school from which you graduated? (Grades 9 through 12)

(a) Philadelphia area

(b) Pennsylvania other than Philadelphia area

(c) New York or New Jersey

(d) Another eastern state

(e) Some other section of the United States

() In aforeign country

From what type of high school did you graduate?

(a) Catholic

(b) Private but not church related

(c¢) Church related but not Catholic

(d) Public

(e) Other

What was your overall scholastic average in high school?
(a) Below 1.00

(b) Between 1.00 and 1.99

(c) Between 2.00 and 2.99

(d) Between 3.00 and 4.00

How many years of education have you had in Catholic school prior to Villanova?
(a) None

(b) Less than four

(c) Between four and eight

(d) More than eight

In what year did you graduate from high school?

(a) 1968

(b) 1967

(c) 1966

(d) 1965

(e) 1964 or before

(a) Less than 100 students

(b) Between 100 and 199 students

(c) Between 200 and 499 students

(d) Between 500 and 999 students

(e) 1,000 or over

How would you evaluate your high school in terms of preparing you for college?
(a) Very adequate

(b) Fairly adequate

(c) Not very adequate

(d) Very inadequate

(e) Undecided

In what religious denomination did your register at Villanova?
(a) Catholic

(b) Protestant

(c) Jewish

(d) Other

(e) No religion

How frequently did you attend church when you were in high school?
(a) Once or twice a year or less

(b) Once a month or so

©

Once a week or so

-
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Your average attendance at religious service now.
(a) Once or twice a year or less

(b) Once a month or so

(¢) Once a week or so

Your religious faith compared to your parents’.
(a) Less religious than they

(b) About as religious

(c) More religious than they

Average attendance at religious services if left completely up to you.
(a) Once or twice a year or less

(b) Once a month or so

(c) Once a week or so

Frequency you feel you commit serious breaches against the moral tenets of your faith.

(a) Frequently
(b) Occasionally
(c) Seldom or rarely

The practice of moral tenets of your faith compared to your friends.
(a) Less faithful than they

(b) The same as they

(c) More faithful than they

Amount you seriously disagree with the principal dogmas of your religion.
(a) In many respects

(b) In some or few respects

(c) Inno respects

What was your initial contact with Villanova University that caused you to give serious consideration to attending?

(a) High school counselor

(b) College publications (catalog, college brochure, career information, etc.)
(c) Villanova alumni or staff member

(d) Familiarity with athletic teams

(e) Others

What was the major factor which caused you to select Villanova University as the place to continue your education.

(a) Cost

(b) Location

(c) Catholic school

(d) Academic factors

(e) Influence of family and friends
(f) Other factors

How do you feel about your decision to attend Villanova University?
(a) Very happy and satisfied

(b) Fairly well pleased

(c) Slightly unhappy

(d) Very unhappy

(e) Undecided

Have you decided upon an occupation after college?
(@) Yes, definitely

(b) Yes, tentatively

(¢) No

Have your educational goals and aspirations changed since you entered Villanova University?

(a) No, not any

(b) Yes, slightly

(¢) Yes, considerably
(d) Yes, completely
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Do you expect to complete your college education with:

(a) Less than four years of college

(b) A bachelor’s degree

(c) A master’s degree or a professional degree, (M.D., L.L.B., etc.)
(d) Doctorate (Ph.D., Ed.D., etc.)

(¢) Undecided

Which of the following goals of education do you consider most important?
(a) Developing knowledge and interest in community and world problems
(b) Developing an ability to get along with different kinds of people

(c) Training for a specific vocation

(d) Providing a basic general education

(e) Developing a spiritual dimension of individual

(f) Other

In regard to the selection of your major, are you:
(a) Very certain

(b) Fairly certain

(c) Somewhat uncertain

(d) Very uncertain

How do you feel tests administered in courses at Villanova Universtiy measure broad comprehensive knowledge?
(a) Very well

(b) Fairly well

(c) Poorly

(d) Undecided

What type of examination do you prefer?
(a) Objective

(b) A combination of objective and essay
(c) Essay

(d) Oral

(e) Some other type

(f) Undecided

What is the major type of examination you have taken in courses at Villanova University?
(a) Objective

(b) A combination of objective and essay

(c) Essay

(d) Some other type

What per cent of the students in your classes do you feel cheat on examination?
(a) Less than 10%

(b) Between 10% and 25%

(c) Between 25% and 50%

(d) 50%and more

(e) Undecided

While attending college, have you cheated on an examination?
(a) No

(b) Once

(c) More than once but not often

(d) Fairly frequently

Please react to the following statement: “Few instructors take genuine interest in my personal welfare.”
(a) Strongly agree

(b) Agree

(c) Disagree

(d) Strongly disagree

(¢) Undecided

i &a
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How often do you hold informal talks and conferences with your professors?
(a) Never
(b) Once or twice a semester
(c) Every week or so
(d) More than once a week

Compared to other students in your classes, do you feel you are academically:
(a) Superior most of the time

(b) Superior sometimes

(c) Equal most of the time

(d) Inferior sometimes

(e) Inferior most of the time

Do you feel that your classes at Villanova University are generally taught on the level of:
(a) Slower students primarily

(b) Average students primarily

(c) Better students primarily

(d) Superior students primarily

(e) Each individual student in the class

How often do you cut class?

(a) Never

(b) Several times a semester

(c) About one class a week

(d) More often than once a week

What is your place of residence?

(@) At home with parents

(b) University dormitory

(c) Off-campus, but not home

(d) With a relative away from home
(e) Other arrangement

If you changed place of residence since last semester, why?
(a) For convenience

(b) For economic reasons

(c) For greater freedom

(d) For better facilities

(e) Did not change

How often do youu read The Villanovan?
(a) Read each issue thoroughly

(b) Usually read parts of each issue

(c) Seldom read it

(d) Never read it

Where do you most frequently study?
(a) Dormitory room

(b) Library

(c) Empty classroom

(d) Home or apartment

(e) Other

How many hours do you study per week outside class?
(@) Under5

(b) Sto10

(c) 11to1lSs

(d) 16to20

(e) 21to30

(f) more than 30
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How many hours each week do you spend doing serious reading not required in your courses?
(a) None
(b) From 1 to 2 hours
(c) From 3 to 9 hours
(d) From 10 to 15 hours
(e) 15 ormore

Since coming to Villanova University have you experienced any trouble getting dates?
(a) Yes, considerable

(b) Yes, some

(¢) No

(d) Don’t know, have not tried

How frequently do you date?
(a) Less than once a month
(b) Once or twice a month
(c) Once a week
(d) More than once a week
(e) Do not date

If you drink an alcoholic beverage, when did you first begin drinking?
(a) Before entering college

(b) After entering college

(c) Do not drink

How would you classify nost of your problems?
(a) Social

(b) Personal

(¢) Academic

(d) Financial

(e) Others

Do you consider the Student Court at Villanova University:
(@) To be very fair in its decisions

(b) To be fair in most of its decisions

(c) To be unfair in most of its decisions

(d) To be unfair in all of its decisions

(¢) Undecided

()  Unfamiliar with court

What has been your contact with the infirmary?

(a) Have not been there

(b) Have been there and received satisfactory attention

(c) Have been there and was not pleased with the attention received

How do you feel about the orientation program in which you participated in September?
(a) It was of great benefit

(b) It was of considerable value

(c) It was of some value

(d) It was of little value

(e) It was a waste of time and should be discontinued

(f) Did not participate

After college, would you prefer to work:

(a) In Pennsylvania

(b) New York or New Jersey

(c) Inanother eastern state

(d) Insome other section of the United States
(¢) Inaforeign country

(f) Location is not important
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Which one of the following is your primary source of financial support while attending college?

(a) Parents and other relatives

(b) Spouse’s earnings

(c) Personal savings and part-time employment
(d) Scholarships and loans

(e) Other sources

If you are employed part time during the school year, how much time do you devote to your employment each week?

(a) Less than 6 hours

(b) From 6 to 10 hours

(¢) From11 to 20 hours

(d) From 21 to 25 hours

(e) More than 25 hours

() Do not work during school year

How frequently do you go home?

(a) [1am adayhop (every day)

(b) Every weekend

(c) About every two weeks

(d) Usually once a month

(e) Usually once or twice each semester

How would you rate your present living accommodations?
(a) Excellent

(b) Adequate

(¢c) Poor

(d) Very poor

What is your experience with academic counseling at Villanova?
(a) Have met my advisor and received helpful assistance

(b) Have been dissatisfied with his help

(c) Have not been able to meet my advisor

(d) Have chosen not to see my advisor

(e) Do not have an advisor

() Do not know who my adyvisor is

What is your opinion of Psychological Services on campus?
(a) Excellent

(b) Satisfactory

(c) Poor

(d) Have had no contact

What is your experience with the Placement Bureau?

(a) Received good employment through it

(b) Received employment but was not pleased

(c) Have requested but not received employment

(d) Was aware of its existence but had no reason to use
(e) Was not aware of its existence

What is your experience with spiritual counseling at Villanova?
(a) I'have sought advice and was pleased with the result
(b) I have sought advice and was not pleased

(c) Idonotknow anyone I feel I could approach, although I wanted to
(d) I have not felt the need, but know where I could get assistance

(¢) I'have not considered spiritual counseling

What is your opinion of the spiritual atmosphere of Villanova?
(a) A Christian atmosphere permeates Villanova

(b) There exists an atmosphere that is favorable to Christian living

(c) The atmosphere of Villanova is neutral as far as religion
(d) The atmosphere is unfavorable to Christian living
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73. Considering quality and quantity, how would you rate the food services on campus?
(a) Excellent
(b) Satisfactory
() Poor
(d) Very poor
74. Have you found the athletic facilities at Villanova to be:
(a) Excellent
(b) Satisfactory
(¢) Poor
(d) Very poor
75. What is your reaction to the regulations at Villanova?

(a) Too strict

(b) Somewhat strict, students should have more freedom
(c) Just about right

(d) Not strict enough

76. What is your impression of the effectiveness of the Student Government Association?
(a) Very effective
(b) Somewhat effective
(c) Not very effective
(d) Generally ineffective

77. Have you participated in a student organization?
(a) Asa formal member
(b) Attended meetings but did not hold membership
(c) Did not participate in any organization

78. What is your fraternity or sorority status?
(@) Did not participate in rushing
(b) Did rush, but decided not to pledge
(c) Am going to pledge
(d) Rushed, but am not decided on pledging

79. Have you attended an athletic contest?
(@ No
(b) Yes, one
(c) Yes, more than one

80. Have you attended a lecture or orchestra concert?
(@ No
(b) Yes,one
(¢) Yes, more than one

81. Have you attended a mixer?
(a) No
(b) Yes, one
(¢) Yes, more than one
82. Have you attended a popular concert?
(@) No

(b) Yes, one
(c) Yes, more than one

Thank you for your time. If you have any other comments about Villanova or the questionnaire that you think might be
helpful, please use the space on reverse side to mention them. Your contributions here will be appreciated.




APPENDIX C

villanova
university

VILLANOVA, PENNSYLVANIA 19085 of Student Activities

December 28, 1968

Dear Villanovan,

Enclosed is a questionnaire on your background and attitudes
toward Villanova. This is part of a study to obtain more data
about our students so that we can better meet their educational
needs and assess our student services. Therefore we ask your
thoughtful answers. |If there are any questions that you consider
too personal, or that you do not wish to answer for some other
reason, please skip them,

Space is provided at the end of the questionnaire for any other
comments you may have. This section could be particularly help-
ful to us. | will read each questionnaire carefully so that

none of your thoughts will be lost. Our intention is to make
improvements so we need your cooperation. |If you have questions,
or would like to discuss the study, please stop in the Student
Activities Office on the second floor of Dougherty Hall, and we
can get together.

Thank you for your cooperation.
Sincerely yours,

a? 7

Rev. mes T. Ryan 0.S.A.
Dean of Student Activities

JTR/jeg
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