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Thls study was based on the hypothesis that there were
dlscrevancies between the beliefs of lesders in homemaking
educaticn in Ifichigan and the practices in loczal homemeking
programs and that the nature and extent of the discrepencies
between beliefs of leadere and nractices could be determined
and qusntitatively described; that data about discrepancies
would provide some speciflc indicstions of strengths and
weaknesses of the program, and would have implicetions fcr
program development at the local level and for teacher
educetion including supervislon.

Four arees of stated bellefs of leaders were drawn
from federal and stzte bulletins relating to the cdevelopment
of vocationsl homemaking educetion et the secondery level.
These bellefs were: (1) Homemeking educ~tion is a cooperative
program in which the school &nd home work together (2) Home-
making educetlon 1s an integral part of the total school
progrem (3) The needs of locsl pupils are determined and the
homemaking progrem 1is based on the recognized needs, interests
end problems of adolescents and their famillies (4) In the
homemaking program, the teaching-learning methods ere those
wiiich contribute to the achievement of the goals of home-
meking.

Local practices in releation to each ares of bellef
were studled in a random group of twenty-three reimbursed

vocationel homemeking programs. Baslic data were secured
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through field visits to the participating schools and through
the use of three objective instruments. Certain supplement-
ary materlals were suomitted by the participating schools,
Data were secured from 1,169 pupils in sixty-four homemaking
classes, 679 perents of pupils in homemaking classes in
twenty-one of the particloasting schools, and homemaking
teachers and school zdministrstors in the twenty-three schools.

Discrepancles between belliefs of leaders and prectices
in local programs were defined as the difference btetween the
percentege of resnondents who reported they had experienced a
group of vractices in locel homemasking programs and the per-
centege of respondents who would have experienced the prac—
tices had the bellief been fully 1mplemented in the local
programs., Four levels of discrepancies were deflned. It was
assumed that there was "little or no dilscrepeancy" if seventy-
four to one-hundred percent of the respondents consistently
reported practices which were related to & belief; "some
discrepancy" 1f forty-nine to seventy-five percent reported
the practices; "conslderable dlscrepancy" if twenty-four to
fifty percent of the resvondents reported the practices and
"great discrepancy" if less than twenty-four percent of the
respondents reported the practices,

The data which were secured from school edmlinistrators
end homemaking teachers, pupils 1n homemaking classes and

thelr parents generslly suoported the hypothesls of the study.

Beatric Olson 0O'Donnell



Discrepancies between the four msjor areas of etated Leliefs
of lesders and practices were fcund for the total semnle end
for individuel echools., The extent of the dlscrepancies
varied for the four beliefs.

here was "great dlscrepancy" tetween the beliefs of
lecders and the prectices in locel nrogreéms in the area of
home and school cooperetion. There was "consicderable cis-
crepancy" between beliefs and practices in the arsa of
cetermination of locel needs and »rogram ~leaning besed con
neecds of adolescents end thelir famllies. The findings were
less conclusive with reference to the belief thset homemaking
eGucation 1s an integral part of the total school progran.
There wes "greet discrepsncy" between the beliefs and
practices 1n the use of certain teacning-learning methods
and "consicderable Clscrepancy" in the use cf other nethods,

The study had certein limitstions. Not eall eress of
belliefs of leaders were included. The semple dild not
adeqguately repreczent a2ll tynes of vocational homemaxing
programs in lichigan, but represented fairly well local
programs wiich offered & baslc two year homemeklng progrem
with one yeer of Homemaking III,

Item analysis of resvonses was made through the use
of the Fattu nomograph chart. Tne analyses 1adicated that
(1) there were significant differences in the responses

of homemalking teachers and school aduainictrators relative

Beatrice Olson O'Donnell



to the lomemeXing and the totel ccliiwol program; (2) there
was general agreement between the resnonses of homemakin
teschers and nupils; (3) the instruments contained s fair
vercentoge of items which dlscrimineted between beginning
and edvanced homemaking claeses; and (4) the instruments

discriminated between individuel schools.

Beatrice Olson O'Tonnell
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CHAPTER I
TEE PROBLEM AND DEFINITION CF TERMS USED

Leaders in homemeking educetion heve reveatedly
pointed out the importence of heving princinles or bellefs
which serve es guldes to action in developing homemeking,
end/or femily life education. Some heve pointed out that
there mey be gevs between vhilosonhy end nrzctice, but that
as teachers and leeders think "more deenly sbout the program
end check przctices egainst philosonhy" thaet the »rogrem may
be made more significent for puvnils end others for whom the
program 1s plenned.

The home economics curriculum, like that of any
other aree, wlll be as comprehensive in scope,
purposes, and possiblilities as the mental plctures
cerried by those responsible for its development.....
Philosophy of education almost invarlably becomes
accepted as a way of educetional thinking long be-
fore it shows results in changed ways of teaching.....
As teachers and other leaders think more deeply
about the program and check practices against
philosophy, more significant educationel experilences
should be insured among their pupils_and others for
whom the entire program is intended.

As a basls for understanding more about the bellefs

of leaders and esbout practices in local homemzsking programs,

1Curriculum Develovment in Education for Home and
Family Living. Part II. Series I. Some Procedures Used
in Evolving a Philosoohy. (Weshington, D.C.: United States
Denartment of Interior, Office of Education, Voceational
Division. March, 1939), p. 2.




the writer reviewed all of the articles relating to homemsking
education, which hed appeared in the Journal of Home Economics
in the past fifteen years. This review of the literature -
indicated that relatively grest emphesis had been placed on
the clarificetion of conceots or beliefs and that relatively
little emphasis hed been placed on understanding local prac-
tices or on the clarificetion of what specific beliefs mean
in terms of local practices. In the opinion of the writer,
there had been excesslve pre-occuvation of lesders with phi-
losovhy, bellefs end concepts, much of which was repetitious
in nature. In the opinion of the writer, there had been in-
sufficient considerztion of the problems of practical imple-
mentetlion of the bellefs end of the vproblems of evaluation
of actual"practices in homemeking progreams. It sppeared to
the writer that conslderation given to the following might
have been exceedingly profiteble: (1) the determinstion of
criteria for studying local progrems in relation to stated be-
liefs, (2) the development of velid, reliasble and obJective
instruments for studying locel progrems in relation to stated
beliefs and (3) evaluetion studies of both beliefs of leaders
end practices in local progrems.

In Michigan, in the past decade, many beliefs about
homemeking education and femily life education had Dbeen
expressed by leaders through State Plans for Vocetlonal Edu-

cation, instructionel and edministrative bulletins or



releases, in demonstrstlon programe end commnittee work. How-
ever, no objectlive data were availlable sbout the degree to
which baslc bellefs of leaders had been or were being imple-
mented in local orograms. Some tyves of data had been re-
ported which later had been shown to have doubtful reliability.
State supervisors of homemeking education, the itinerant
teacher trailner and others often suggested that many of the
expressed bellefs of lesders were not being implemented in
local programs. Frecuently leaders had expressed concern
that homemaking teachers did not vpossess certein important
competencles. Leaders continuously exnressed concern about
the adequacy of certificetion requirements for homemaking
teachers and had worked cooveratively in the State to secure
needed chenges 1n the State Plan for Vocational Educatlon and
changes 1n the curriculums of the varlous colleges which had
been epproved for the preveration of homemeking teachers. On
the other hand, at conferences and meetings when questlons
arose about homemekinz educetion or family life education,
teachers end leaders in homemeking educetion were often qulck
to report 1llustretions of varlous outstanding locel prec-
tices 1n Michigan, which indicated that beliefs were being
implemented in many communities in Michigan.

By 1950, however, 1t becsme increasingly clear that
without relieble and objective data concerning beliefs and

local practices in homemekxing educetion, 1t would be difficult



to make reazlistic or efficient plans for program improvement
in Michigan. At that time, leaders in Michigzan, including
staffs of the Office of Vocatlonel Education, Devartment of
Public Instruction and home economics education staffs of
colleges preparing homemeking teachers expressed interest

in securing a more objective picture of the homemsking oro-
grem &t the secondery level. In such & study, the relatlon-
shipns between bellefs of leesders and practices in locel home-
meking progrems would be an importent consideration. It weas
essumed, for exeample, thet 1f discrevancles between bellefs
of leeders end locel practices exlsted to any considerable
extent in the Michigzen progrem thet the findings might have
important implicetions for the vre-service and the in-gservice
teacher educetion progrems. It was also essumed that this
type of study might heve some 1mplicestions for other states,
since there nad been close cooperation with other States and
with the United States Office of Educetion in the determi-

natlion of bellefs of lesders eand of recommended practices.
PURPOSES OF THE STUDY

The purposes of this study were (1) to identify or
clarify some of the aress of ststed belliefs of lezders in.
vocational homemsking education in Michigen, especlelly as
they relste to homemeking education in grades nine through

twelve: (2) to develop some instruments for determining



local prectices in reletion to the selected aress of bellefs
of leaders: (3) to determine the extent of discrepeancles
between stated beliefs of lezders and the actual practices
in loczl vocetional homemeking programs and (4) to develod
some sugsestions for vrogrem develovment in Michigen based

on the findings.
HYPOTZESIS

This study wes based on the hypothesis thet there were
dlscrepencies between beliefs of leaders in homemeking edu-
cetion in Michigen and prectices in local homemsking programs
and thet the neture and extent of the discrepencles between
bellefs of leaders 1n homemsking education and prectices in
locel homeneking progrems could be determined and quantatively
described end thet data szbout discrevencies would orovide
some specific indications of strenzths end wesknesses of the
program, and would have implicetions for program development
et the locel level &nd for teacher educetion including suver-

vision.
ASSUMPTIOQNS

Beliefs of lesders. It wes believed that since state
supervisors end tescher treciners essume lezdership resnonsi-
bilities in vocationel homemekins educatlon within eech

state and since over a period of years they have verticil-



pated in cooveratively develoving the basic philosophy of
vocatlional homemekinz, the view voint or ophllosonhy, as
exoressed in thelr publicatlons, 1s generelly accevnted by
these leaders and constitutes the besic vhilosovhy of vo-
cational homemeking educetion.

Since in Michizan, state suwervisors and teacher
treiners have cooperetively perticipated in the ovreparation
of publicetions, relecses or bulletins for use by local
schools 1n the develovment of vocationsl homemecking programs,
end since they have particivated in resezrch, evaluetion
studies and 1n demonstretion programs, an enzlysis of the
basic beliefs or phllosophy as exoressed in these publi-
catlons would constitute en actusl statement of beliefs of

leaders in vocatlionel homemekxing education in Michigan.

Practices 1in locel homemeking vrogrems. The study of

practices was limited to reimbursed vocational homemeking
orograms because (1) more vrofessional consultant services
had been mede avellable in developing local homemsking pro-
grems end (2) there hed been a fairly consistent end funda-
mental philosophy underlyinz the development of vocatlonal
homemaking vrograms including recommended vrectlces.

Four assumptions were made about determining local
orectices: (1) A descrivtion of vractices in homemzking

would tend to be more relisble and more valid 1if a rendom



sample of locel reimbursed vocational homemakXing orogrems were
used, &nd that having drewn these schools at rendom, if one
would attemnt to get from &ll of these schools those varlous
slants or asnects of loczl homemeking vrograms which repre-
sent the basic viewpoint or beliefs of leaders. (2) In an
effort to study homemeking in local voceational homemaking
programs, 1t would be necessary to get some indicstions of
prectices within other arees than homemaking in the school
progrem, esveclally in those ereas involved in the development
of family life education. (3) One would have a basis for
Judging locel practices if one would secure responses from
school edministretors, homemaking teachers, pupils in home-
mexing clesses end from their varents. (&) Personal col-
lectlon of the data by the 1lnvestigator through field vislts
to the coonerating schools would tend to control the con-
ditions under which narticipants resnonded and provided

datee.

Digcrevancies between beliefs and practices., It was

assumed that discrevanclies between beliefs of leaders end
practices in locel programs could be determined from the
vercentege of respondents who revorted thet they had experl-
enced certain practices in the locel v»rogrems, and the per-
centage who would have renorted thst they had experlenced

the practices, had the bellef been fully implemented 1in
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local programs. In other words, 1t was the difference between
the actual percentage revorting the practice and one hundred
per cent.

This arbiltrary standard was selected because no other
standard was avallable which wes more valid; In actual eppli-
cation, 1f seventy-four to one-hundred ver cent of the reQ
soondents indlicated that they had experlenced the vractice,
the bellef was regarded as implemented in the locel home-

making programs in the sample.
DEFINITION OF TERMS

Beliefs of leaders. The beliefs of leaders in home-

meking education in Michigan were defined as those major
areas of stated bellefs which had been given extenslve con-
sideration in the past decade (1) in federal end state
bulletins governing the development and epproval of vo-
catlonal homemeking programs at the secondary level in
Michigan and (2) in those research, evaluation studies ahd/or
demonstration programs in Michigan which had involved leaders

in homemeking education and hed hed their support.

Prectices in local homemeking progrems. Prectices

in local homemeking vprograms were defined as those condltlons
or practices which individuels involved in the orogram

(homemaking teacher, school esdministrators, pupils in home-



meking clesses and their parents) hed exverienced in their
own locel homemaking vrograms primarily durlng the year of
the study or during any other unit of time which might be

snecifically designated.

Discrepancies between beliefs of leeders and prectices

in locel homemsking progrems. Discrevancies between bellefs

of leeders end prectices in local homemeking progrems were
defined es the difference between the vercentage of respon-
dents who renorted that they had experienced a group of
orectices in the local homemeking progrem end the vercentage
of resvondents who would heve exverienced the vrzctices hed
the bellef been fully implemented in the locel program.
Four levels of discrepancies were defined. It wes essumed
that there was "little or no discrevancy" if seventy-four
ver cent to one hundred per cent of the resnondents con-
sistently reported practices which were related to & belief,;
"some discrevancy" if forty-nine per cent to seventy-five
ver cent reported vractices; "considersble discrevancy" if
twenty-four per cent to fifty per cent of the respondents
revorted the oractice and "great discrevancy" if less than

twenty-four ver cent of the resvondents reported the »ractlce.
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LIMITATIONS

Tre study wes linited to certain stated beliefs of
leaders es exvressed in the vest decade in federel and state
bulletine governing vocetlonel homemeking educetion end in
reseerch, evaluetion studles and demonstretlion vrogrems 1in
Michigan which had involved lesders in homemeking educetlon
end had hed theilr suvvort. The study was further limited to
those stcted beliefs of leaders which were prectlicel for use
in the study considering the evallable time &nd money and
the opportunities for securing obJective data ebout locel
prectlices.

Prectices were limited to the prectices in a randomly
drawn sample of reimbursed vocetional homemeklng progrems
end were further limited to those randomly drawn reimbursed
vocatlionel homemeking progrems in which the school super-
intendents were willing to cooverete or particivate in the

gtudy.
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CHAPTER II

ABBREVIATED STATEMENT CF PROCEDURES AND A SUMMARY
OF TEE FINDINGS

ABBREVIATED STATEMENT OF PROCEDURES

Technicues for determining accented beliefs of leeders.
In order to specifically identify the beliefs of lezders in
homemeking educetion in Michigen, majJor publications in home-
making educatlion which had been issued and/or used by the
Office of Vocational Ecducatlon, in the past decade in the
development of vocatlonal homemeking progrems, were analyzed.
Research, informal studies end demonstration progrems, which
had 1involved leaders in homemeking education in Michigen
during the vest decade and which had served as guldes to
action in vrogrem development, were glso enalyzed in an
effort to identify the areas of bellefs of leaders in Michigsn.

Excerpts from the federal and state bulletins, re-
ports of research and demonstration programs from which be-
liefs of leesders 1in homemeking education in Michigen were
drawn are included in Apvendix A, page 2u41.

Areas of beliefs of lesders. The following four areas

of beliefs of lezders were identified in federal and stste
bulletins and reports of research, evaluatlon studles and

demonstratlion progrems end were selected as being practical
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for use in this study: (1) Homemeking educetion is a co-
operative progrem in which the school and home work together
(2) Homemzking education 1is an integral part of the total
school progrem (3) The needs of local puplls are determined

and the homemaking progrem 1s besed on the recognized needs,

Interests and problems of edolescents and thelr families in
relation to homemeking, personal and femily living (4) In
the homemeking program, the teesching-lesrning methods are
those which contribute to the achlevement of the gosals of
homemeking.

Technigues for determining oractices 1n local programs.

The four areas of beliefs of leeders in homemeking education
were used as a basis for instrument development. For eech of
the arecs of bellef, a descriptive list wes made of some of
the prectices and/or conditions (criteria) which would indi-
cate that the bellefs were being implemented in local home-
meklng progrems. Stetements of beliefs and practices were
submitted at various times to leaders in homemeking educetlion
for their acceptance and/or revision. The instruments were
used in a pilot study in which five schools used by Michigan
State College for student teaching centers, particlpated.
The results of the pilot study were used in the revision of
the instruments end the procedures.

Thirty schools were drewn at rendom from the officlel

list of reimbursed vocetioneal homemeking programs in the
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spring, 1950.> School administrators in twenty-three schools
accepted the invitation to particinate in the study. 1In
generel, the group of schools in the szmple shared many of
the characteristics of reimbursed vocatlonel homemeking pro-
grems in Michigen, esvecielly in relation to size, equelized
veluation per school census child and geographical distri-
bution for tre lower veninsula.

Collection of the deta. Date releting to locel vrac-

tices were collected in the late spring, 1950, through field
visits by trhe investigator to eech of the particliveting
schools. Taree objective instruments were used. (See

Apvendix B, pages 302 to 344.) One instrument, Check List A,

wes used to secure data from school administretors and home-
meking teachers about homemeking and the total school pro-

grem. Another 1instrument, Check List B, wes used with home-

making teachers and pupile 1in homemaking classes to secure
data aboﬁt the experiences of pupils in homemeking clesses.

A third instrument, Check List C, was used with pafents of

pupils in homemaking classes to secure data about their
perticipation in the homemeking program.

Homemeking teachers were asked for supplementary deta
about (1) the needs of pupils end tneir families which they
had used in planning the various homemzking courses (2) the
goals of the various homemeking classes and (3) the units

of instruction including the distribution of time spent on the
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various units in homemeking classes.

School administretors were asked for supvlementary deata
ebout the (1) strengths and weakneeses of homemaking teachers
and (2) sugsestions and recommendations for improving the
honemeking program in Michigan.

Description of the semple. Data from one thousand

nine hundred and twelve individuals were tebulated from the
twenty-three reimbursed vocational homemeking orograms. The
total samovle included one thousend, one hundred and sixty-
nine pupils in sixty-four homemaking classes. Five hundred
and three of these were 1n Homemeking I, three hundred and
slxty-six were 1in Homemeking II, two hundred and forty-four
in Homemeking III and fifty-six in Personel-Family Living
classes.

Responses were secured from six hundred and seventy-
nine parents of pupils in homemeklng classes in twenty-one
communities.

Data were secured from both school sdministrators and
homemeking teechers in twenty-one of the participating schools.

Tabulation of tre date. The responses of school ed-

ministrators and homemeking teachers on Check List A were

hand tabulated. Repllies from pupils in homemaking classes
on Check List B were punched on IBM cards. Replies included

"Yes", "No" and "Uncertain® responses. The replies from

homemeking teechers on Check List B were hand tabulated. Re-
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plies from parents of puplls in homemeking clesses on Check
List C were punched on IBM cards. These included "Yes",
"No" a2nd "Uncertein" resvonses.

The goals of homemeking classes and units of instruc-
tion were organized according to homemeking ereas and by
homemeking classes.

The deta from school administrators were summarized
by individual questions.

Treatment of the date. The ver cent of "Yes", "No"

and "Uncertain" responses were determined for individual

items, for majJor and for minor cetegories. In Check List A,

significant differences between the percentages of "Yes" re-
soonses of school administretors end homemeking teachers were
determined by the Fattu nomograph chart, for individuel items

end for mejor categories in the instrument.l In Check List B

significant differences between percentages of "Yes" re-
sponses of homemaking teachers end puvils in homemaking
classes were determined by the Fattu chart, for individual

items and for major categorles within the instrument. 1In

lThe Fattu nomograph chart wes develoved by Nicholas
Fattu and was reproduced by the Committee on Educational Re-
search of the University of Minnesota. It enables one to
determine the significance of differences between proportions.
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Check List C, the data from parents were snalyzed ss a whole

end no breskdowns were mede for individual homemsking classes.
The percentsge of replies from parents was studied for indi-
viduael schools and homemeking clesses.

Velidity end reliability of the instruments and the

date. The instruments used in the study were developed in
reletion to the four selected beliefs of homemeking lecsders in
Michigen. The bellefs which were used in the study and the
criteria for studylng locel practices were submitted to Michigan
homemeking education leeders for discussion, approval and/or
suggestions for improvement. During the early enalysls of
the data from the local schools 1t became apparent that leaders
were not in agreement regarding the relative emphasis (time)
which should be placed on the various arees of homemsaking.
As & result, the investigator developed an instrument for the
purpose of providing opportunities for leaders to meke value-
Judgments about the number of weeks in the year (36 weeks),
which they belleved would be desirable to svend on each of the
various areas of homemaking in homemeking classes. These
date were then used as a basls for intervreting or studying
local preactices.

In general there were no significant differences be-
tween the responses of the schcol administrators and home-
making teachers on sixty-elight out of seventy-two 1tems in

Check List A. EKowever, when the items were grouped into

categories, some significent differences were found and when
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the totel instrument conteining thrhe seventy-two items wes
anelyzed, the differences between the resvonses of school ad-
ministretors and homemeking teachers were significant at both
the 5% and 1% levels.

In generel homemeking teachers and pupils in homemeking
classes tended to agree about the practices in locel home-

meking progrems. Check List B conteined a relatively large

number of items which discriminsted between the resvonses of

puplls in the various homemeking classes.
ABBEREVIATED SUMMARY OF THE FINDINGS

Findings in relation to ithe hypothesis. The data which
were secured from school edministrators end homemaking teachers,
and from puprils and their parents generslly supvorted the
hypothesis of the study. Discrepancies between the four major
erees of stated beliefs of leaders and practices in local
homemeklng programs were found for the total sample and for
individual schools.

The extent of the discrepancies varied for the four
eareas of beliefs. While the relationship between each of the
four bellefs of leaders and the practices in local vrograms
ranged from "grest discrevancies™ to "some discrepancies",
there wzs evidence to indicate that certain discrevancies be-
tween beliefs and prectices were of greater significence than

otners.

Extent of the discrepancles between beliefs and prac-

tices. The extent of discrepancies between the ma)Jor beliefs

of leaders and practices in locel homemeking programs were
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briefly as follows:

1. There was "greet discrepancy® between be-
liefs of lecders and the prectices in local
programs in the area of home end school co-
operation.

2. There was "considersble discrevancy" between
bellefs and practices in the area of determi-
nation of local needs and of program planning
based on local needs of adolescents and their
families.

3. The findings were less conclusive with refer-
ence to the belief thet homemeking education
1s an 1lntegral vart of the total school vro-
gram. There appeared to be "coneiderable
discrepancy" between beliefs of leaders and
practices in local progremns, especially in the
area of planning and developing family life
educetion.

4, There was "great discrepancy® between the be-
liefs of leaders and prectices in the use of
certain teaching-learning methods and "con-
siderable discrepancy" in the beliefs and
practices in the use of other methods.

The neture of the dlscrepancies for each of the major

areas of bellefs used in the study are briefly described for
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each of the areas of bellefs.

Discrepancies in the area of home &nd school co-

operation. Deta relating to home and school cooperstion were
secured from parents of pupils in homemaking classses through

Check List C. Six-hundred end seventy-nine parents of oupils

In fifty-elght homemakingz clesses in twenty-one reimbursed
vocatlonal homemeking programs responded to the check list.
The median per cent of returns of the check list from the
parents wes sixty-nine per cent. (See Appendix D, page 359.
The following were some of the findings:

1. A high percentsge of vparents (eilghty-five
vercent) believed in the importance of
home and school cooveration and reported
that they were willing to spend time 1n
helping with the homemeaking progrem.

2. Less than ten per cent of the parents had
hed opportunities to discuss needs, interests
and problems of girls and boys and how these
might be met through the homemaking progrem
and through home and school cooperation.

3. Homemakling teachers had had relatively few
contacts with parents by inviting them to
meetings, visiting them in their homes,
sending them materials describing homemaking

end inviting them to see or help with the
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regular homemaking classes.

Parents hed had relatively few contacts
with the homemeking program through
seeing the homemeking department,
attending style shows, belng guests at
homemaking class meals and visiting

regular homemeking classes.

Discrevancles in the area of homemaking education and

the totzsl school program. Data relating to homemeking and

the total school program were gecured from school asdministrators

and homemeking teachers in twenty-one of the particivating

schools through Check List A. The findings were briefly as

follows:

The faculty in the schools had hed oppor-
tunities and time to work together on
generel curriculum problems. In two-thirds
of the schools, family life education had
been discussed at one or more faculty
meetings. Approximately one-fourth of the
schools reported that goals relating to
family life education had been accepted by
the faculty es a besls for planning &and
working. School administrators and home-
making teachers did not agree regardling the

participation of parents and community groups.
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In approximately one-fifth of the schools
femily life education had been more
definitely planned end developed. In the
remainder of the schools family life edu-
cation had been included on &n informal
end/or incidental basis. Responsibility
for instruction in famlly life education
had been assumed by varlious members of the
faculty. Ninety per cent of the school
administrators reported that homemaking
teachers assumed major responsibility in
family life education. Sixty per cent of
the administrators also reported that
social studies teachers assumed such
responsibilities. There was less agree-
ment among the school administrators and
homemeking teachers about the responsi-
bilities assumed by others in the school.
Over three-fourths of the school adminis-
trators reported that the homemaking
teachers had helped to plan and/or super-
vise soclal activities within the school
gso these activities had been of greater
educational worth to young people. 1In

epproximately one-half of the schools,

21
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the homemekingz teachers had served as
consultants in the management of noon
lunches so the meals were more nutritious,
attractive and economical. However, the
homemaking teachers had less frequently
served 1n meking the noon lunch period

an educatlonal experlence for young
people, in developing good food habits,
soclelly accepted ways of behaving, good
table manners, end/or good human relation-
shivs. A few homemeking teachers had
done cooverative teaching with other
teachers in the school. One-third head
asslsted other teachers in planning units
and/or in providing resource materials
pertalning to family 1life education.

A 1little less than one-half of the home-
making teachers had had exvperiences 1in
teesching homemaking for both boys and
2irls. Ninety per cent of the adminis-
trators and fifty-seven per cent of the
homemeking teachers belleved that in
thelr schools, girls who go to college
had elected homemeking or had had ovppor-

tunities in thelr schedules to teke home-






making. This difference between the re-
sponses of school administrators and home-
maklng teachers was significant at both
the five per cent and one per cent levels.
A 1ittle over one-helf of the schools re-
ported that the state supervisors of home-
meking had worked with them in developing
thelir homemeking programs and/or family life
education. School edministrators reported
that college feculty and general educators
from the Devartment of Public Instruction
hed also helped in vrogram development.
The school administretors and homemaking
teachers did not agree regarding the
consultents who had worked with them.
Neither 414 they egree regerding the types
of services which consultants had rendered
in thelr schools. The one item on which
school administrators and homemaking
teachers differed most greetly pertained to
the home experience program. Less than
twenty per cent of the homemeking teachers
but more than sixty per cent of the school
administrators reported that consultants

hed given help in planning weys of improving
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the home experience program, including home
visits and/or contects with families. This
difference wes significant at both the five
per cent and one per cent levels.

Discrevancies in the area of determination of locsl

needs and program vlanning based on local needs of adolescents

end their femilies. Practices in locel programs are briefly

sunrarized under the three major headings: (1) the avail-
ability and use of date about local needs and the extent of
cooperative planning with pupils end perents, (2) the goals
of homemekxing claesses, units of instruction and the overall
distribution or use of time in the homemeking classes, and
(3) the breadth and emphases in learning experiences.

l. Availebllity end use of data about local

needs and the extent of cooperative

planning with puvils and varents. The

majority of homemeking teachers were not
articulate about the local needs of pupills
which they had consldered in development

of locezl homemeking courses. School
administretors and homemeking teachers

did not agree regarding the date about
puplls and their families, which were
avalleble in the locel schools. In generel,

three-fourths of the school administrators
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reported the avellabllity of records showilng
general ebility of puvlls, resvonsibilities
end/or sctivities of girls and boys outside
of school, follow-up of drov-outs, and
problems of girls and boys which were re-
vealed through stendardized check lists and
through counseling. Fewer school adminis-
trators reported the avallability of deta
regarding femilies, or about the employment
of girls after marriage on either a full-time
or part-time baslis. Homemaking teachers
tended to be aware of avallable data in the
local schools relative to individuel pupils,
but there wes not sgreement in the responses
of administrators and homemaking teachers re-
garding the types of data which were avallable.
There was little evidence to belleve
that the locel homemeking progrems were
generally plenned cooperatively with pupills
end thelr parents. There wes "strong" evidence
of some cooperative planning with pupils in
epproximately one-fifth to one-fourth of the
schools snd "some® evidence of cooperative
planning in epvroximaetely one half of the

- schools.
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There was less cooperative planning with
varents than with pupils. Less thean ten per
cent of the six-hundred and seventy-nine
parents of homemaking pupils reported that they
had hed opportunities to discuss needs, in-
terests or problems of adolescent girls and
boys and how these might be used in plenning
and in developing homemaking education in the
local program.

Home visiting had been highly recom-
mended by leaders for helping homemeking
teachers to understand puplls and thelr fam-
1lies. Approximately twelve per cent of the
parents of the puplls in the study reported
that they had been visited by one or more home-
meking teachers during "the past two years".

In view of this, questions may be reised as to
the emount of practical and actusl information
homemeking teachers had, either ebout home
conditions end prectices of the families of
the puplls or about the effectiveness of the
school learning for home living. In somne
cases, however, homemaking teachers had been
teaching in thelr communities for a number of

years and so may have had considerable infor-
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mation about the puvils snd their homes
elthough there was little evidence of 1t in
interviews.

Nineteen of the twenty-three home-
making teachers in the study submitted over-
2ll plans for the various homemeking courses
for the year of the study. Fifty per cent of
these teachers revorted units which had titles
that could be intervreted as including co-
overative planning in at least one homemaking
cless. When cooverative planning was reported,
the emount of time devoted to 1t was approxi-

mately one week. Check List B contalned

thirty-six items relating to opportunities
which pupils hed had for expressing end/or
finding or understanding their own needs, 1in-
terests and problems. Less than twenty-five
per cent of the puplls in homemeking classes
reported that they had had these varlous
opportunities for expressing or understaending
thelr own needs end interests.

Goals of homemasking classes, units of in-

struction and length of time devoted to varlous

units. Goals for homemeking classes were made

evallsble by eleven homemeking teachers or
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approximately forty-eight per cent of the
twenty-three teachers. Five hundred and
fifty-three goals were submitted by these
teachers. The statements of gosls vearied in
depth, breadth and significance. Many goals
were characterized by traditional home eco-
nomics content. They did not particulerly
reveel sensitivity to adolescents, to familles
or to the local situetion.

Nineteen homemeking teachers or elighty-
two per cent of the twenty-three homemeaxing
teachers submitted over-all plans indicating
units of instruction which were included in
the various homemeking courses and the epproxi-
mete length of time spent on esch unit. All
of the schools included instructional units
in "clothing®" and in "foods". Other arees of
instruction which were most likely to be in-
cluded were "housing and home furnishings",
"femily relationships end femily living",
"child development™ and "home nursing". The
arezg of instruction which were included less
freouently were "menegement end consumer
problems", "personal imorovement®, "grooming"

end "boy-girl reletionshins®™. Units of



instruction in "family relationshins" or
"femily living" were not offered in any of
the schools in Homemeking I but were offered
in thirty-two per cent of the schools in
Eomemeking II and sixty-seven per cent of
the schools in Homemeking III. Units of
instruction in "child develovment" were
offered in forty-two ver cent of the schools
in Homemeking I, fifty-three per cent of the
schools in Homemeking II and twenty-three
ver cent of the schools in Homemeking III.
Units of instruction in "home furnishings"
were offered in ninety-filve ver cent of the
schools with thirty-seven per cent of the
schools offering such units in Homemeking I,
fifty-eight ver cent in Homemeking II and
fifty-three per cent in Homemsking III.

The greztest amount of time (weeks)
was spent in beginning end edvanced homemeking
courses on units in clothing and foods. The
least amount of time was spent on units re-
lated to helping adolescents understand them-
selves, thelr own development and thelr re-
lationships with other girls end boys. Con-

slderebly less time was spent on family
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relationships and child development than was |
spent on either foods or clothing. Somewhat
less time wes spent on housing and home
furnishings then on family relationships and
child development. Little time wes spent on
consumer problems eand on manegement of time

and money.

The brecdth and empheses in learning experi-

ences. Learning experiences which were pro-
vided pupils in homemeking classes have been
discussed below in relation to those areas
of homemeking which were referred to by
lezders in the "objectives" and/or "content"
of homemeking education at the secondary
level.

3a. Personal and femily relationships.

Avproximately seventy per cent of the
puvils in the total sample revorted
that they had had opvortunities for
help in understanding themselves and
how to improve thelr personalities.
Forty-seven per cent of the pupils re-
ported thet they hed had help in under-
stending their "relationships with
boys" &nd their "relationshivs with

girls". Approximetely forty per cent of
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the puplls repvorted that they hed re-
celved help in understending their own
physicel develooment end their "feelings
or emotions". A higher vercentage of
puvils in Family Living clesses then in
other homemakxing classes reported that
they had received help in understanding
themselves snd in their relstionchiovs
with other girls and boys. A lower per-
centage of pupils in Homemeking II, then
in Eomemeking I and III reported that
they had received help in understanding
themselves and in their relctlonships
wlth other girls &and boys.

A higher percentege of pupils in
homemaking clesses reported that they had
received help with "table manners" (80.5
ver cent) then hed receilved help with
other types of menners, courtesles or
social skxills (59.2 per cent). Some
puplils reported that they had made plens
for improving manners and socisl behavior
as a part of thelr daily living in the
homemeking class, and in the school.

Less than one-hslf of the puvrils in the
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sample reported that they had developed
guldes or standards for social behavior,
which they belleved to be important in
tre homemeking class, school, home or
other pleces in the community. In
general, the experiences which pupils
hed in ecting es hostesses or hosts
and/or in having guests at class meals
or other occasions appeared to be
limited.

A hligher rercentage of pupils in
Family Living classes (eilghty-three per
cent) then in other homemeking claseses
(forty to fifty-three per cent for Home-
meking I, II or III) reported thet they
nad received help in understanding their
personal relaetlonships with their own
femilies. Approximately forty to fifty
per cent or less of puplls in the semple
reported that they personally hed worked
out certain problems with thelr own
femilies such as "sharing the housework,
meals end shoppring, enterteinment of
friends at home, dating, and social life

evay from home". Fewer puplls revorted
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thet they had worked out personal budget
or money matters with their femilies.

A higher nercentage of puvils in Family
Living clesses then in other homemaking
clesses reported thet they (1) had tried
to find out some facts ebout Michlgzan
families end (2) had tried to understend
different methods families use in
managzing their ectivities such as plenning,
prevaring, serving of femily meals, doing
the shopring, entertainment of frilends,
getting the housework done, earning,
spending end saving of money. A high per-
centage of pupils in Family Living classes
reported that they had tried to under-
stend femilies with different kinds of
problems and had tried to understand
femilies whose values, interests, re-
sources, and nationality or resciel back-
grounds dlffered. Less than fifteen ver
cent of pupils in Homemaking I and Il

and only one-third of the pupils in Home-
making III reported that they had had
these types of opportunitles. Discusslons

of "what meXes for stable and hapdy
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marriages" were not revorted generally by
pupils in Homemesking I and II (nineteen
per cent) but were reported by pupils in
advenced homemeking courses. Fifty-

seven per cent of the pupils in Home-
meXing III and one hundred per cent of

the pupils in Family Living clesses re-
ported that they had had discussions on
"what makes for stzble and happy marriages".
Few parents end/or others in the community
hed participeted in these discussions.

Few puvlls in homemezking classes revorted
that they hed discussed reliable sources
for help on merriesge end femily problems.
Over forty per cent of puvils in Home-
meking I reported thet they had discussed
"going steedy" but few in Homemeking I or
II reported that they had discuseed other
pheses of preveration for merriage and
femily life.

A higher percentage of puplls in
Family Living clesses than in other home-
meking classes had had opportunities to
discuss needs of young children &end what

hapvens 1f these needs are not met, and
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how to help children with certelin aspects
of thelr development. While apvoroxi-
metely one-half of the puplls in home-
meking clecses reported that they had
hed opvortunities to understand young
children, less than one-fourth had had
opportunities to have guided experiences
with children in the school &nd/or home-
meking classes. The most common method
used for understending children which
the pupils indicated was "reading end
having discussionsg."

Planningz, prevaring and eerving femily

meels, refreshments end snacks. A high

vercentage of pupils in homemaking

clesses (seventy-three per cent) reported
the use of films, reading and discussion
in understending nutritional needs of
individuels and famillies. Puprils in
Family Living classes did not report

that they had discussed food needs of
families or the food customs or family
resources in reletion to planning suiteble
family meels. Less than one-half of the

pupils in homemeking classes reported



that they had attemdted to understand

the available resources of families such
es time, money or equioment for pre-
paring end serving family meals. Approxi-
mately one-third hed attempted to find

out food hablits or food customs of fam-
ilies in the community as an important
consideretion in mesl plenning.

Pupils in beginning end in ad-
vanced homemezking classes reported that
they had prevared luncheons, dinners,
refreshments or snacks for parties and
breakfasts. The number of meals varied
conslderably. The highest percentage of
pupils in Homemaking I reported that they
hed prepared breeskfasts and luncheons.
The highest percentage of pupils in Home-
meking II reported that they had pre-
pared dinners, luncheons, and refresh-
ments or snacks for parties. The highest
percentage of pupils in Homemeking III
reported that they had prerared dinners,
refreshments or snacks for vartles or
luncheons. There had been little meal

preparation in Family Living clesses,
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but twenty-nine ver cent reported thet
they had prenared refresnments or snacks
for parties. Approximately six to four-
teen per cent of pupils in Homemaking I,
IT end III reported that they had not

hed opvortunities to prevare any meels

in homemaking classes, the highest per
cent belng in Eomemezking II. Eighty

per cent of the puplls in ell homemeking
classes reported thet they had received
help with table menners. Ninety-one per
cent of tne puplls in Homemeking I,
seventy-two per cent of the pupils in
Homemeking II and seventy-nine per cent
of vupile in Homemeking III reported

thet they haed received help with table
manners. While meal service had not been
used in Femily Living classes, fifty-four
per cent reported receiving help with
teble manners. The setting of an ettrac-
tive teble for meal service, the using

of different kinds of food service in
homemeking clesses end having guests at
class meals provide opportunities for

the develooment of soclal skills. A
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high percentage (eighty-four per cent)
of purils in the semnle revorted that
they haed used different methods to
imorove the attrectliveness of the table.
There also had been discussions, demon-
strations or exnibits to show different
ways femilies might set thelr tables end
why. In generel, the tyve of meel
service which punils reported that they
hed used, veried. The simolest service
of "paseing food" was reported by two-
thirds of the punlils in the sample and
the method of serving food by a host or
hostess wzs reported by aporoximately
one-helf of the pupils in Homemeking I
and II and by one-~-third of the puvils in
Homemaking III. The use of the buffet
service was reported by less than one-
fourth of the pupils, the highest per-
centage of punils which revorted its use
being in Homemeking II. Over one-third
of tre puplls in the sample revorted that
they had invited teachers end others in
the school to be guests at their class

meals. Few pnarents of class members or
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others in the community hed been guests
et these meals. Few girls and boys who
were not in homemaking classes had been
guests.

Personel avvneeresnce and grooming:

planning, selecting, mexing end teking

cere of clothing. Ninety-one per cent of

pupils in Homemeking I, forty-five per
cent of the puplls in Homemeking II and
thirty-five per cent of the pupils in
Homemeking III reported that they had had
oprortunities for help with "hair styles,
care of hands, skxin and meke-up". Few
puplls revnorted that considerstion wes
given to (1) what is important in being
well-groomed, (2) working out problems

of management in grooming activities to
save time, money and get things done when
needed, or (3) comparing costs of grooming
when done at home or by paild services.

A high percentage of pupils in the sample
reported that they hed hsd opportunities
for understanding the cheracteristics of
different kinds of textiles. However, e

relatively small percentage of pupils re-
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ported that they hed hed opportunities
for avplying this knowledge about tex-
tiles to problems or methods of laundering,
pressing, or ironing of clotning. Aporoxi-
mately one-third to one-half of the
pupils in homemeking clesses in the
sample reported that they hed had oppor-
tunitles for discussing clothing needs

of high school girls, but few reported
thet they had had ovvortunities to under-
stand the clothing needs of other members
of the family. Some consideration hed
been given to clothing needs of young
children. Less then one-half of the
purils in the homemeking classes re-
vorted thet they had receilved help in
reducing the cost of clothing, and less
than one~third had planned and mede
decisions with thelr familles about the
clothing they planned to buy, alter,

meke or do without. Few revorted trat
they had telked with theilr families about
money for clothing. The garments which
were made most frequently in beginning

and in advenced homemeking courses were
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simple cotton blouses, skirts, and
dresses. In Homemeking II and III,
epproximetely one-fourth of the pupils
reported that they had made dresses or
blouses of other materiel than cotton,
end had mede Jackets, suits or coats.
Few clothes were mede or little sewing
wae done for others, elther for femily
members or for others in the school or
community. There wes 1little evidence
thet pupils in homemeking classes
ettempted to find out sbout community
sewing practices and/ or about the
problems girls have 1n meking clothes.

Selecting, erranging, use and cere of

housing, home furnishings and household

equivment. In Femily Living classes more
consideretion was given to housing needs
of femily members then in other home-
meking classes. Consldering the total
genple, less than one-fourth of the
puvils revorted that they hed ettempted
to understand the needs of femilies 1n

housing and in furnishing homes. More

conslderation wee given in Homemeking II
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and III to "styles of houses" than to
the housing needs of family members.

In Homemeking III and Femily Living
classes, eporoximetely forty to fifty
per cent of the puvlls reported thet
they had tried to find out costs of
housing. Few pupils hed had oppor-
tunities to see new and/or made-over
home furnishings at different cost
levels. Approximately fifty per cent

of the vupils in Homenskxing II and III
and Femily Livinz clesses hed discussed
(1) important points in the selection of
various kinds of home furnishings, and
(2) hed studied selection and arrange-
ment of furnlshings for the various
rooms in the home. Approximetely two-
thirds of the puvlils reported that trey
hed helped in the selection of home
furnishings in their own homes and hed
helped in the arrangement of furnishings
in thelr homes. 0Only a small percentage
of puplls in homemeking clesses revorted
that they hed had opportunities for im-

proving the appearance of the homemaking
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room. A reletively small vercentage of
vuplils revorted that they hed had opvor-
tunities to see demonstraticns and/ or
to meke et school verious home fur-
nishings. Approximetely twenty to
twenty-five per cent of the punils re-
ported thet they had had opvortunities
for helping with making furnishings and
refinishing furniture in their own homes.
Little consideretion had been
given to beginning and edvanced home-
making classes in household equipment.
More consideration appeered to have been
given to kiltchen equipment than to other
household equipment. A higher percentage
of puvrils reported opvortunities for
understanding the important points in
the care end cleening of equioment than
in the cost, selection or arrangement of
equipment. Few reported that they hed
found out kinds of labor seaving equipment
families have end/or had a chance to
see in the stores or homes various models
of common household equipment, including

vacuum cleeners end attechments, lsundry



3e.

LL

equipment, or ironers.

Less than one-third of the pupils
in Homemekxing I, II end III reported that
they had developed end/or used guildes or
standards in the errangement of storage
space for food, dishes, cleaning equip-
ment, table linens in the homemeking room.
Few pupils 1in homemeking classes reported
that they (1) had tried out different
methods of cleening woodwork, windows,
floors, stoves, refrigerators, or (2)
had seen new technigues for cleaning
silver, brass, copper, furniture, or
lemn shades. When nunils were ecsxed
avout thelr home activities or resoonsi-
bilitiles, seventy-five to eighty-filve
per cent of pupils in homemeking clesses
reported that they helped with household
tasks such as cleaning and laundering.

Menagement end consumer education. Prac-

tices 1n local homemaking progrems in
the area of management and consuner edu-
catlion tend to be integrated in many
types of learning experiences. The

instrument, Check List B, which was used
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in this study, included some items re-
lating to personal management, home
menagement and consumer education but
did not include a comprehensive coverage.

It was essumed that in order to
understand management prectices that it
wes lmportant for pupnlls to understand
some minimums about personal end family
needs and velues. Over fifty per cent
of the puplls revorted that they had head
oprortunities for understanding nutritional
needs of family members and for under-
standing the varlous personal, sociel
and emotional needs of younger children.
But conslderebly less than fifty per cent
of pupils reported that they had had
opportunities (1) to understand their own
personel needs and interests, (2) to
understand what makes for a stable heppy
merriage and family life, end (3) to
understand the clothing and houslng needs
of family members.

Approximately fifty per cent of
the puplls reported that they had hed

opportunities for understanding how
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femilies manage the vplanning, prepvering
and serving of femily meals but fewer
revorted exveriences in understanding
family or home management practlices in
(1) getting the housework done, (2) in
doing the shopping, (3) in entertainment
of friends and (4) in desling with money
problems of earning, spending and saving
of famlly 1ncome.

Avproximetely fifty per cent of
the pupils in homemaking classes revorted
that they had attemoted to find out some
facts about available resources of fam-
ilies, for example (1) the amount of time
homemaekers in the comnmunity believe that
they have for "getting family meals",

(2) the kinds or tyves of labor saving
ecuipment familles in the community have
and (3) the typical incomes of Michigan
familles.

Very few reported thet they had
studled costs end compared costs of goods
end services in en effort to understand
wise declslons about the use of avellable

resourcese.
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Aporoximately one-half of the
punils reported thset they (1) had worked
out weays of sharing the housework, meals
and shopping in their own homes and (2)
had worked out ways to reduce time end
energy in various household activities.
Few revorted that they hed worked out
plens ebout their own clothing, grooming
or money vproblems with their femilies.

A higher percentage of pupils in
homemaking clesses had had opportunlties
for understanding important points 1in the
selectlion end buying of food than in the
buying of clothing. Only a few revorted
that they had had opvortunities for under-
standing the selection and purchase of
household equiovment and home furnishings.

Approximately forty per cent of the
pupils revorted that they had had oppor-
tunities to understand generel princlples
of selection, buying clothing and ward-
robe planning and only one-third of the
pupils revorted that they had hed ovvor-
tunities to understand the buying of

common erticles of clothing such as shoes,
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sWweaters, skirts, suits or cozats.
Avproximately three-fourtns of the
puvrils in homemeking classes reported
that they had learned imvortent points
in the economical buying of fresh fruits
end vegetables and approximately sixty
per cent of them reported that they had
learned important points about the buying
of meats, poultry, and fish. Fewer re-
ported that they hed had help with buying
canned and frozen foods. Some purils re-
ported (1) usinz commercial mixes and
frozen foods in the vrevaration of theilr
meels, (2) canning foods for use in class
meals, and (3) learning to freeze foods.
It wes assumed that some understandings
of the economic values were developed in
these situations, although no data were
secured from the puplls or teachers.

Discrepancies in the area of teaching-learning methods

which gre related to homemsking gosls. Data relating to

teaching-learning methods were secured through Check List B,

which was checked by homemaking teachers end pupils 1n the

homemeking classes. When the responses of pupils were analyzed
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there seemed to be indicetions thet certain teasching-learning
methods were revorted more frequently by punlls than were
others.

The cetegories for six of the teeching-learning methods,
wnich were used in the study are listed below in rank order,
according to the percentage of puolls who revorted practilces
related to the varlious types of teaching-learning methods.
The method revorted receiving the highest percentage of "yes"
responses of puvils is listed first and the method receiving
the lowest percentage of "yes" responses of puvnils is listed
last: (1) had oprortunities for working out problems with
own families and shering workx in own homes (2) had opvor-
tunities for personal and/ or individual help, (3) had ovvor-
tunities for developing own guldes, standerds for behavior
and work and to evaluete results, (4) haed opvortunities for
taking field trips, seeing or particivating in demonstrations,
observations, fillms, socio-drames, (5) hed opportunities
for relating class experiences to trhe customs, vractices,
conditions and resources of femilies and the comnunity and
(6) had ovpportunities for understending own needs, 1interests

and problems and for expressing concerns and interests.



CHAPTER III
DETAILED DESCRIPTION CF PRCCEDURES AND TREATMENT
OF THEE DATA

Tre vrocedures, which were used in this sgtudy and the
trestment of the deta are discusced in greater detesil in this

chavter then they were in the vreceding cheavter.

DETERMINATION OF BELIEFS OF LEADERS IN HOMEMAKING
EDUCATION IN MICHIGAN

Some assumvtions releting to beliefs of leeders. In
determining the bellefs of leaders in homemaking educatlon
in Michigan, certzin essumptions were made. These briefly
were as follows:

1. Since state suvervisors and teescher tralners
essume lesdership resvonsibilities in vo-
cationel homemsking in the State, and since
over a period of years they have partici-
vated in cooveratively develooing the basilec
philosovhy of vocationel homemeking, the
viewpoint or philosonhy, as expressed in
their publicetlions 1s generally accented by
these lecders.

2. Since in Michigen, state supervisors and
teacher treiners have cooperetively partici-
pated in the preveration of publicetions,

releeses or bulletins for use by locel
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schools 1in the development of vocational
homemaking programs and since these leaders
have participated in research, evaluation
studies and demonstretion programs, an
enalysie of the basic philosophy as expressed
in the publications, research or demonstration
programs would constitute an actual state-
ment of bellefs of leaders in the vocatlonal
homemeaXing progrem in Michigen.

3. There 1s a generzlly accepted philosophy of
homemaking education which leaders have used
in Michigan as a besis for the development of
locel reimbursed vocational homemeking pro-

grems at the secondary level.

Determingation of the beliefs of leaders. In order to
specificelly identify the beliefs of lezders in homemeking
education in Michigan, major publications in homemeking
education, which hed been issued and/or used by the Office
of Vocationel Education in the past decade in the develop-
ment of vocatlonal homemeking programs, were read and
analyzed. Research, informal studies end demonstration pro-
grams, which also had involved leaders in homemaklng educatlon
in Michigan during the decade, and which had served as guldes
to action in progrem development, were also analyzed 1in an

effort to identify the areas of bellefs of leaders in



Michigan.

Excerpts from the ebove bulletins end reports were
then organized in such a manner as to indicate major cate-
gories or arees of beliefs of leaders. Excerpts fron
federesl end state bulletins were organized separately. The
organized or classifled statements or excerpts from both
federal and state bulletins are included in Avpendix A.
These organized esnd clessified stetements were used as a
besls for determining the arees of bellefs of leaders.

It was &lso necessary to select from the total group
of classified stetements, those beliefs which seemed feasible
for use in this study considering the amount of time end
money which were aveallable and considering the possibllities
or opportunities for securing objective deta about local
practices.

Areas of belliefs of lezders. A number of ereas of

bellefs of leaders were epvarent in the enalysis of the re-
leases end publications. Four ereas of belliefs of leaders
were regarded as reasonsbly feaslible or prectical end as
important for use in this study. They were: (1) Homemeking
education 1s a cooperative progream in which the school &and
home work together, (2) Eomemeking educetion is an in-
tegral part of the total school progrem, (3) The needs of

locel puvils and their femilies ere determined and the home-

meking progrem is based on the recosnized needs, interests
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end problems of edolescents and their families in relation

to homemeking, personal and family living, (4) In the home-
meking educetion program, the teaching-learning methods are
those which contribute to the echievement of the goals of
homemeking. Other ereas of bellefs wnich were regarded as
imoractical for use in this study centered around the be-
liefs about the goesls of homemaking education, the beliefs
ebout the individuals for whom the homenekxing program 1s
planned end beliefs about the homemaking devartment and 1its
facilities.

In officiel releases, bellef wes expvressed that home-
meking education prevares for effective home living or the
homemeking orogram 1s concerned with the improvement of home
and family life, with efficient and satisfying participation
in homemaeking, family and community living, eand with personal
development of the individuel. Bellefs about the individusls
for whom the homemakXing progrem is planned, wes expressed 1n
such weys as, "the individuels reached through the progrem
are sufficiently meture to develop a rezlization of the
importance of homemeking and increasingly assume managerial
responsibilities in the home." 1In reference to the home-
meking department and 1ts facilities, belief was expressed
thet the furnishings and equipment in the homemaking depart-
ment should be compsrable to those of the homes of famlilles

in the community, and that the department should have
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fecilitles which provide exveriences in all aress of home-

meking.

DETERMINATICN OF PRACTICES IN
LOCAL HCME!AKING PROGRAMS

Sone gssumptions relating to locel vraciices. In
determining the vractices in local homemeking vwrogrems certain
escsumntions were mede:

1. The nature and the extent of the dis-
crepancles between belliefs of leaders and
prectices could be described from analyses
of actual practices within a group of repre-
sentetive homemsking programs.

2. Relmbursed vocationsl homemsking programs
should be selected beceuse, (a) considerzble
professional consultant services have been
avelleble in develooning locel reimbursed
vocational homemeking ovrogreams in Michigen;
end (b) tnere has been & fairly consistent
and fundamentel philosonhy underlying the
development of vocationel homemeking progrems,
including recommended practices. This besic
philosophy has been exvressed in Stete Plans
for Vocetional Education and through officieal

bulletins &nd releases.
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A description of honmemeking would tend to be
more reliable and more velld if a random
sample of loczl reimbursed vocational pro-
graems were used and that having selected

these echools at random, if one would attempt

- to get from all of these schools those

varlous slants or aspects of local homemeking
programs which represent the besic viewpoints
or beliefs, and which constitutes the
generzlly accepted philosophy of leaders.

One would have e basis for Judging local prac-
tices 1f one would secure responses from
school sdministrators, homemeking teachers,
pupils 1n homemeklng classes and from parents
of pupils in homemeking clesses.

In an effort to study homemeking in local
progrems, 1t would be necessary to get some
indicetions of practices within other areas
then homemeking in the school program,
especlially in those areas involved in the
development of femily life education.
Objective, reliable and valid instruments
could be developed which would measure local
practices in relation to the areas of bellef

selected.



7. Personzl collection of the deta by the
investigator through fileld visits to the
coopereting schools would tend to control
the conditions under which verticipents re-
sponded end provided data.

Criteriz for studying local nrectices. Early in the

study, descriptive lists were mede of some of the practices
and/or conditions, which would indicate that the belilefs

were belng implemented in local progrems, Statements of
beliefs end the criteries for studying locel vrectices in re-
lation to eech belief, were submitted at verious intervels

to a panel of leaders in homemeking education for their
acceptance and/or revision. The criteris, which were accepted
by the lesders &and used for studying locel practices are in-
cluded in Appendix B.

Development of the instruments for studying locel

vractices. The four areas of beliefs of leaders in homemeking
educetlon and the criteria for studying local progrems were
used as bases for (1) instrument development end for (2) de-
cileions about the kind of suvplementery data which were
needed from the schools.

In the inltial steges, five instruments were tenta-
tively developed. These instruments were used in e pilot
study in which five schools used by Michigan State College

for student teaching centers in homemaking educetion, par-
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ticipeted. Data from the pilot study were secured in the
spring of 1949, from a total of four hundred and elghteen
individuels; two hundred end sixty-nine pupils in homemaking
classes; one hundred and thirty-nine parents of pupils in
homemeking clascses; six homemeking teeschers end five school
adninistrators.

The results of the pllot study were used in revising
the instruments and the procedures used for collecting the
deta. The five original instruments were reduced in number
to three; some of the items were deleted, and free-response
aguestlons were repleced by objective items. In the final
revision, eech instrument conteined more homogeneous materiel
then the original instruments, and the type of cuestlon was
mede more uniform. In the development of thre instruments,
svecial effort was mede to secure &s wide a sempling as
possible of the local practices and et the seme time not be
too long to heve a poor psychological effect on the varilous
respondents. The total number of the items in the finel
Instruments was incressed. The instruments were developed
so the data could be puncned on IBM cards. The instruments
were submitted to a group of leaders in homemeking educetlion,
vocatlonal education and generel education for their sug-

gestlions for improvement. The three instruments, Check Lists

A, B end C which were used to determine locel prectlces, are

included in Apvendix C.
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Perticipeting schools. In 1949-50, there were two

hundred and seventy-four reimbursed vocetionsl homemeking
progrems 1in Michigan.l Before drawing the semple to be used
in the study, the schools used for student teaching by the
various institutions in the Stete, the School for the Deaf
end the School for the Blind, were deleted from the list,
since 1t wes believed that these schools were not represent-
ative.

In the spring of 1950, thirty schools were selected
et rendom from the officlael 1list of reimbursed vocational
homemaking progrems. The reseerch worker, Office of Voca-
tional Education, Department of Public Instruction, assisted
in drewing the random semple of thirty schools using Teble

XXXIII, Rendom Numbers of Group ;?

Invitations to particivste in the study were extended
in April, 1950, by the Director of the Division of Education
to the school superintendents of the thirty schools. School
edministrators in twenty-three schools accepted the invi-

tatlion to particivate in the study. The group of schools, in

lDirectorx of Vocational Homemeking Programs for

1949-50, Lensing: Office of Vocetional Education, Department
of Public Instruction. Circular No. 20. p. 8.

2R.A. Fisher and F. Yates. Statistical Tables for

Biologicel Agricultural and Mechanical Research. London:
Oliver and Boyd. 1938. p. 82.
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many ways, shared some of the charescteristics of vocational
homemaking programs in Michigan. A study of Table 1 suggests
thet the size of the schools of the sample wes feairly repre-

sentetive.

TABLE 1

SIZE OF SCEOOLS IN TEE VCCATICNAL HOMEMAKING PROGRAM
AND IN TEE SAMPLE

Classe Number of Vocetionzal Number in Percent in
School Homemeking Programs the Sample the Sample
N = 264 N = 23

A 13 1 7.7

B 7L 9 12.2

C 133 10 7.5

D L3 3 7.0

E 1 0 0

A gtudy wes elso made of the semple in terms of
eduelized assessed valuetion per school census child. Teble
2 suggests that the sample may have been skewed sllightly
towerd revresenting communities with greater economlic re-
gsources.

In studying the geographical location of the partici-
patling schools, the sample appeared to be feirly repre-
sentative of the various sections of the State with the ex-
cention of the uvper peninsula. No school administrator
from the upper peninsula accepted the invitation to par-

ticipate in the study.
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TABLE 2

EQUALIZED ASSESSED VALUATION PER SCHOOL CENSUS CHILD
IN 264 VOCATIONAL HOMEMAKING PRCGRAMS
AND IN TEE SAMPLE3

Equalized Assessed Valuation Total Schools

Per School Census Child in the Semple
N-264 N-213
Highest 20% 3
Second 20% 7
Third 20% 5
Fourth 20% L
Lowest 20% L

In 1949-50, there were one hundred snd fifteen rural-
agricultural schools in the reimbursed vocational homemaking
program. There were eight rural egriculturael schools in the
sample, or seven per cent. These were distributed by size
schools as follows: one was a class B school; five were
class C schools and two were class D schools.

Field visits to the participating schools. After

each of the school sdministraetors accepted the invitation to
participate in the study, the most convenient dete for the
viglt to the school wes determined. The first fileld visit

wes made on April twenty-sixth and the last on June sixth.

3Data regerding equalized assessed valuation per
school census child were secured from Dr. John F, Thaden,
Department of Sociology and Anthropology, Michigan Stete
College.



On the agreed upon date of the field visit, the in-
vestigator arrived in the school fifteen to thirty minutes
before school started in the morning, in order to clarify
further with the school superintendent the purpose of tne
study and to secure his reactions end approval for the use
of each of the check lists. It was regarded as especlally
importent that the school superintendent see the check 1list
for varents and that avproval be secured to distribute the
check 1list to the parents of puvils in the participating
homemeking classes.

The superintendent usually introduced the investigator
to the homemaklng teacher and both exoressed interest in
cooperating with the study. A schedule for the day was
worked out with the superintendent, the principal and with
the homemaking teacher, so the data could be collected ac-
cording to plans.

Data were collected from one sectlion of clesses in
Homemeking I, II, III or Family Living, at the regularly
scheduled class period. Individual conferences were held
with the school administrator and with the homemaking teacher
et the time during the day, which wes most convenient for
each. Check lists for parents were distributed to pupils in
the homemeking classes participating in the study.

Specific procedures used in the collection of the

data. The vrocedures used in the collection of the data are
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described below for each of the instruments which were used
in studying the local practices.

Check List A was used to secure information from school

adminlstrators and homemezking teachers ebout homemeking in

tr.e total school program. When Crheck List A wes shown to the

school superintendent, it was explained that an effort was
being made to find out some things about the relation of
homemaking education to the total school vrogram, and theat
he or someone who understood the total school progrem, as well
as the homemzking progrem, would be in best position %o
enswer the questions in the check list. The superintendent
usueally looked &t the check list and then made his decislon
as to who would be in best position to respond to it. 1In
three-fourths of the schools, the data were secured from one
or two school administrators in the school, sometimes from
botir the superintendent and the principal, through a con-
ference lesting approximetely one class perliod. During the
conference, the school administrator checked the responses
on the check list, asked questions end/or mede comments re-
lating to the various items. The investigator helped to
clarify the items, 1f necessary.

In three schools, or approximately thirteen per cent,
the school edministrator responded to the check list when
the investigator weas 1in the school but not 1in a conference.

In one school, the school administretor sent the check list
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to the investigator after the field visit. 1In two schools,
a class A and & class B school, tre school administrators
(principals) falled to return their check lists to the in-

vestigator.

Daeta 1n Check List A were also secured from home-

meking teachers 1n a conference at a time when classes were
not scheduled. The conference ususlly lasted avproximately
one class period. In one school, a class B school, the
school adminigtrator requested thast the conference be held
Jointly with the homemeking teacher.

Check List B was used to secure informetion about the

learning experiences pupils hzd had in homemaking classes.

It was checked by pupils in homensgking clesses and by their
homemeking teachers. The homemaking teacher and the in-
vestizator looked over the schedule of clesses and selected
one of each of the homemaking classes to be included in the
study. The decision was based on the best use of time during
the total day's activities.

The homemeking teacher introduced the investlgator to
eech of the particivating homemeking classes. She exvplained
that trhe investigator was from Michipen Stzte College and
that she was interested in securing their help. The in-
vestigator then used the followirg epvroach with each of the
perticipating classes: She szid, "There are many people who

come to Michigan State College who do not know what girls
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end boys do in homemaking clazsses in Michigan. Rather than
guesslng about what they do, we thought it would be a better
idea to go right into the schools end find out what the girls
and boys have done in homemeking classes this year. Your
school has been selected as one of the schools to represent
Michigan." (This seemed to please the young people).

The investigator then held up Check List B and said

that she had a check list which listed many kinds of things,
which might be done in homemsking classes. At this point,
part of Check List B was distributed to the pupils. Then she

sald, "There are many more things in this check 1list than
any one class would do in any one year. But we had to think
of all of the kinds of things which girls and boys in home-
meking classes might do." She further said, "You do not
have to worry about whether or not you check the statements
in the same way that the persons sitting next to you have.
Not &ll puplls do the same things in homemeking classes.
Sometimes too, puplls are absent from school and so have not
done sdme of the same things thet others have done."

For directions she sald, "Place & check in the 'Yes!
column if you did the particular thing described, thls year
in this homemaking cless. Place a check in the 'No' column
if you did not do the particular thing described. If you
are uncertain as to whether or not you did the particular

thing described, place a check in the 'Not Sure' column. Be
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sure to answer all items. When you have finished, will you
raise your hand, for I have another part of this check list
which 1s elmost as long as the one which you have."

As each pupll completed the first pert of the check
11st and reised his or her hand, the investigator collected
it, thanked each one, and then gave him the remainder of the
check 1list.

If pupils falled to complete Check List B, an oppor-

tunity was provided during the day for them to return to the
homemeking room and comvlete the check list.

Check List C wes used to secure information from

parents about their participation in the homemaking program.
Near the end of the homemaking class perlod when the majorlity

of puplls hed completed most of Check List B, the investi-

gator explalned that she had an announcement. She explalned
the importance of including parents in the study and told
them that she had a short check list for thelr parents. An

envelope containing Check List C wss distributed to each

pupil. The investigator and pupils took a few minutes to
look over the check 1list and the investigator asked 1if they
would be willing to take them home to their parents and re-
turn them to the homemeking teacher after they had been
checked by their parents. It was explained that the home-
meking teacher would send all of the check lists from the

parents to the investigetor. A date wes agreed upon for
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returning them to the homemaking teacher.

Suoplementary deta. Suvnlementary data were also

secured from the local schools, Homemakling teachers were
esked for statements of goals of homemaking classes and the
units of instruction including the distribution of time spent
on the varlous units in homemeking cleasses. If 1t were not
convenient for the tescher to provide covles of these on the
day of the visit, the homemeking teachers were asked to send
them to the investigator.

Homemekling teachers were asked durlng the conference

in filling out Check List A the following question: "Which

of the needs, interests and nroblems of students have you
considered of greatest significance in planning homemeking
courses in this echool (Homemaking I, II, III or Feamily
Living classes)?"

During the conference with the school administrator
two questions were asked: "Considering all of the homemaking
teachers you have hed, what do you belleve to be thelr
strengths and weeknesses? What three or more sugzestions
would you make to imvrove homemaXing education in Michigan?!

Participeting homemaking classes, In 1949-50, local

vocational homemsking progrems were organized to include a
two yeer besic homenekxing progrem, with the third year belng

devoted to selected enrichments. Four cholces for the third
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year were avallable: (1) Homemeking III and IV, (2) Family
Living, (3) Related SubjJects and (4) Extended Exveriences.
Approximately one-helf of the schools in 1949-50 selected
only Homemaking III or IV for their third year of work in
honemsking. Aporoximately fifteen per cent selected only
Family Living classes for their third year of work. A few
selected related sublects and a larger number of schools
selected extended experiences and/or combined extended ex-
perlences with Homemeking III, with Personal-Family Living
classes, or with related subjects.

This study included data from only two of the en-
richments: (1) Homemeking III and IV and (2) Femily Living
classes. The sample included data from fifteen Homemaking
IIT and IV classes and three Family Living classes.

Participating parents, Check List C was distributed

to parents of pupils in the homemeking classes which partici-
rated in the study, with the exception of one school. In
this school, a class B school, the school administrators
believed that since there had been little contact with the
parents 1t would not be well to distribute the check list at
the time of the study. In another school, a cless D school,

the check lists for parents were not returned to the investil-
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gator end it was not possible to determine the reason.

Six hundred and seventy-nine parents of puvoils in
twenty-one vocetional homemaking programs responded to Check
List C. The per cent of the returns for the twenty-one
schools varied. In generzl the percentage of returns from
the sample was regarded es good. The range of per cent of
returns from parents of pupils in fifty-elight homemaking
classes in the twenty-one schools was from twelve to one-
hundred per cent with the medien of sixty-nine per cent.

A study of the differences in the percentage of re-
turns in the different communitles did not reveal any definite
trends or differencee in the schools which were associated
with such factors as: (1) size of school, (2) rural-agri-
cultural or non-rural agricultural schools or (3) the amount
of essessed valuation per school census child, If eny dif-
ferences appeared, there seemed to be slight differences in
favor of the larger schools and in favor of non-rural agri-
cultural schools, but these differences were not tested for

significance.
TABULATICN AND TREATMENT OF TEE DATA

Method of tebulation of the deta. The recsponses of
school sdministrators and homemeking teachers on Check List A
were hand tabulated. Data from each school were kevt sev-

arate. Revlies from pupils in homemeking classes on Check
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List B were punched on IBM cards. The replies from home-

meking teachers on Check List B were hand tabulated. Revnlies

from perents of pupils in homemeking classes on Check List C

were punched on IBM cards.

Supvlementary datze or descriptive data which were
collected were organized and classified for the samvle as a
whole and/or for homemaking classes in the sample.

Treatment of the data. The following procedures were

used in the treatment of data from Check List A: (1) the

per cent of "Yes", "No", and "Uncertain" responses were
determined for individual items, for major and minor cate-
gories and for the instrument as a whole, (2) significant
differences between the percentages of "Yes" resvonses of
school administrators and homemaking teachers were determined
by the Fattu Nomogreph Chart for individuel 1tems, for major
categories and for the instrument es & whole and (3) comments
from school administrators were classified and summarized
for the total group.

The following procedures were used in the treatment

of the data from Check List B: (1) the per cent of "Yes"®,

¥No" and "Not sure" responses were determined for homemaking

classes on each of the four hundred and ninety-five 1tems
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end on mejor categories, (2) the significance of the dif-
ferences between vercentages of "Yes" responses of pupils
in various homemaking classes &nd the "Yes" resnonses of the
homemeking teachers were determined by the Fattu Nomogravh
Chart and (3) the significance of the differences between
the percentages of the "Yes" resvonses of pupils in Home-
making I, II end III on individual items were determined by
the seme method.

In the treatment of the data from parents, which were

secured through Check List C, the percentage of "Yes", "No"
and "Uncertein" responses were determined for individual
items in the total samnle.

Validity and relisbility of the instrunents and the

data. Certain precautions were teken throughout the study
which would tend to increase the validity, obJjectivity and
relisbility of the date. The instruments were develoned in
relation to specific beliefs of homemaking leaders in Michigan.
These beliefs end the criteria for studying locel practices

in relation to each belief were based on snalyses of the
publicetions which had been used in Michigan in the develop-
ment and epproval of reimbursed vocational homemaking oro-
grams and on evaluatlion or demonstration programs. Bellefs of
leaders were checked at various intervals to determine the
acceptance of the beliefs used in the study and the criteria
for studying local practices. In general three types of
methods were used: (1) group discussions of the selected be-

liefs and criteria (2) a questionnaire, which provided leeders
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en opportunity to meke velue Judgments about the amount of
time (weeks) which they recommended to be spent on various
areas of homemsking in Homemeking I, II, III end Femily Living
clesses and (3) individual conferences with the head tescher
trailners and stete supervisor.

The 1nstruments which were first develoved were used
in a pilot study involving five schools and four hundred and
elghteen individuals. The data from the pilot study were
used in later revision of the instruments and in revision of
the procedures for the collection of the data. The finel
instruments included a wide renresentation of objJjective items
which were organized as sub-items under larger categories.
Thls, 1t was believed would tend to increase the reliability
of the items. Each respondent was asked to answer questilons,
only in relation to his own exveriences with the local home-
making progrem, and "time" was always defined.

Tne data were collected under favorable conditlons in
the local communities. It was believed that the following
conditione would tend to increase the reliabllity and validity
of the data: (1) a rendom sampnle of reimbursed vocatilonal
homemeking vrogrems wes used in which the beliefs of leaders
had been theoreticelly used in program development, (2) the
purpose of the study was expleined to all resvondents before

they supplied the information requested, (3) data were col-
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lected by the investigator through field visits to each school
end the date of visit wes selected end adproved by the school
as a convenlent time for the visit, and (4) time wes allowed
the respondents to check the items in the instruments, (5)
there was a wilde coverege of 1tems in relation to esch be-
lief, (6) the check lists were obJective and (7) data from
local schools were in general checked by more than one source.
Three types of asnalyses of the data were made to

determine: (1) the extent to which there was agreement in

the responses of school administrators and homemzking teachers
on Check List A and extent to which there was egreement in

the responses of homemaking teachers and puvils in the varilous

homemaking classes on Check List B, (2) the extent to which

the items in Check List B discriminated between the various
homemzsking classes and (3) the extent to which the Check
Lists A, B and C discriminated between schools.

No significant differences were found between the re-
sponses of the twenty-one school edministrators end twenty-

one homemeking teachers in sixty-eight out of seventy-two

items in Check List A. However, when the items were grouved

into categories, some siznificant differences were found,
and when the total instrument containing the seventy-two
items was analyzed, there wes & significant difference be-
tween the responses of school administretors and homemaking

teachers at both the five per cent and one per cent levels.
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There was generzl asgreement in the resvonses of home-
meking teachers and of pupils in homemeking classes on Check
List B. However, in approximately twenty-five ver cent of
the 1tems there were differences 1in the responses of home-
meking teachers and puplls in Homemeking I, II and III, which
were significent at the flve per cent level, and in aporoxi-
mately seven per cent of the items there were differences be-
tween the responses of homemeking teachers and punils in
homemeking classes, which were significant at the one per
cent level. (Table 3, vage 74). The area of greatest agree-
ment between the responses of homemeking teachers and puvils
in homemaking classes was 1n the general area of human relation-
ships, including personal development, girl-boy relatlonships,
family relationships or marriage and femily life and child
development. The area of least egreement wes in the general
area of clothing and more particularly in the area of
clothing construction.

Check List B contalned a relatively large number of

items which discriminated between the resvonses of pupils 1n

different homemeking clesses. In Check List B, there were

292 items (59.0 ver cent), in which the differences between
the responses of pupils in Homemeking I end II were signifi-
cent at the five per cent level and 227 items (45.9 per cent)
in which the differences were significant at the one ver cent
level. In reference to Homemeking I and III, there were

2
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TASLE 3
NUMBER AND PER CENT OF ITEMS IN CHECK LIST B WHICH

SHOWED SIGNIFICANT DIFFEXENCES BETWEEN TEE
RESPONSES OF HOMEMAXING TEACHERS AND
PUPILS IN VARIOUS EOMEMAKING CLASSEST

Number and Per Cent of
Items Which
Showed Significant
Differences Between
GROUPS COMPARED the Responses of
Various Grouvs

Sienificant Sipnificant
gt 5/ level et level

Number Per Number Per
N-495 Cent N-495 Cent

Homemaking Teachers and
Pupils in Homemaking I 107 21.7 34 6.9

Homemexing Teachers and
Pupils in Homemaking II 131 26.5 L1 8.3

Homemeking Teachers and
Pupils in Homemeking III 115 23.2 35 7.1

Pupils 1in Homemaking I and
Pupils in Homemeking II 292 59.0 227 45,9

Pupils in Homemeking I and
Pupils in Homemeking III 291 58.8 227 45,9

Pupils in Homemaking II and
Pupils in Homemaking III 237 L7.9 137  27.7

lThe significant differences between the responses
of homemaking teachers and pupils in homemeking classes
were determined by the Fattu Nomogravh Chart.
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291 1tems (58.8 per cent) in which the differences were
slgnificant at the five per cent level and 227 items (45.9
per cent) in which the differences were significant et the
one per cent level. The instrument did not discriminate as
effectlvely between Homemaking II and III as it did for
Homemaking I and II and Homemaking I and III. 1In reference
to Homemaking II and III, there were 237 items (47.9 per cent)
in which the differences were significant at the five per cent
level and 137 items (27.7 per cent) in which the differences
were significant at the one per cent level.

An enalysis wes made of the informal comments and
recommendatlions of the school administrators. These were
too limited to be regarded as significant but they are
included in Appendix F and Appendix G.

Individual schools were studied with reference to

thelr responses on Check List B, to determine 1f the lnstru-

ment discriminated between the twenty-three schools. A
comparison was made of the number and per cent of the items

in Check List B in the varlous areas of homemaking, in which

each school had a higher percentage of "Yes" responses than
the mean of the sample. The criterlon which was used to
determine "higher percentage® was fifteen per cent or more
above the mean of the sample. This procedure obviously had
some weaknesses. No attempt was made to pull out each

school's data from the total sample when comparisons were

made and so 1n reality each school is compared with the total



sample of which 1t 1s slso a part. However, 1t d1d not seem
practical to do the more zccurete czlculations, for this
varticular study.

Considering the summery by individual schools, of the
number end per cent of items in majJor categories in home-
meking, which were checked zbove the meen of the total
seample, the "best school" and the "poorest school" were
selected. School C wes tentatively selected es the "best
school" end School V wes tentatively selected es the "poorest
gchool®. Then comvarisons were mede of these two schools
usirg all of the deta from the other check lists and from
other supvlementary sources such as the gosls of homemexing
classes, the units of instruction end the time spent on the
varlous units.

An anelysis of all of the date from the two schools
indicated that the over-all prasctices in School C were ob-
viously more in harmony with the bellefs of lecsders than the
practices in School V. Summaries of the practices in the
two schools are included in Avrendix E . School C wes
charecterized by an (1) intensive and extensive program in
human relationships in e1l homemeking classes, (2) a genereally
broad homemeking progrem &and (3) a high percentage of parents
reporting various opportunities for home and school co-

operzation and (4) some specific attempts to develop home and
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family life education and to integrate homemaking in
the total school program.

School V was characterized by (1) intensive and
extensive emphasis on clothing in beginning and advanc-
ed homemaking classes , (z) a relatively limited prog-
ram in terms of breadth , (3) limited home and school
cooperation except in Homemaking III and (4) no recog-
nized planning in development of famlly life education

in the total schocl program.



CHAFTER IV

LOCAL PRACTICES IN RELATION TO THE BELIEF
CONCERNING HOMEMAKING AND TFE TCTAL SCHOOL PROGRAM

Five criteria were used in the study of local
practices relating to the belief that homemaking 1is
an integral part of the total school program. The
descriptions of local practices with reference to
this belief are besed on data secured from twenty-one
of the twenty-three schools participating in the study.
The two schools, 1in which data were not made avallable
included a class A and a class B school.

Criterion 1. The local school faculty, parents

and ouvlls have been working together on general curr-

iculum problems and have been gtudying end develoving

family life educsztion. Prectices in the twenty-one
schools with respect to working on curriculum problems
end on home and family life educatlion are summarized
in Tables 4 and 5. Administrators and homemaking
teachers tended to agree that faculty had had oppor-
tunitlies and time to work together on general curri-
culum problems. In two-thirds of the echools, family
l1ife education had been discussed in one or more faculty
meetings. Approximately one-fourth of the adminis-
trators and homemaking teachers reported that one or
more lists of tentstive goals of family life education

had been accepted by the faculty as a basis for planning
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