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This study was based on the hypothesis that there were

discrepancies between the beliefs of leaders in homemaking

education in Hichigan and the practices in local homemaking

programs and that the nature and extent of the discrepancies

between beliefs of leaders and practices could be determined

and quantitatively described; that data about discrepancies

would provide some specific indications of strengths and

weaknesses of the program, and would have implications for

program development at the local level and for teacher

education including supervision.

Four areas of stated beliefs of leaders were drawn

from federal and state bulletins relating to the develOpment

of vocational homemaking education at the secondary level.

These beliefs were: (1) Homemaking education is a COOperative

program in which the school and home work together (2) Home-

making education is an integral part of the total school

program (3) The needs of local pupils are determined and the

homemaking program is based on the recognized needs, interests

and problems of adolescents and their families (A) In the

homemaking program, the teaching-learning methods are those

which contribute to the achievement of the goals of home-

making.

Local practices in relation to each area of belief

were studied in a random group of twenty-three reimbursed

vocational homemaking programs. Basic data were secured

Beatric Olson O'Donnell



through field visits to the participating schools and through

the use of three objective instruments. Certain supplement-

ary materials were submitted by the participating schools.

Data were secured from 1,169 pupils in sixty—four homemaking

classes, 679 parents of pupils in homemaking classes in

twenty-one of the participating schools, and homemaking

teachers and school administrators in the twenty-three schools.

Discrepancies between beliefs of leaders and practices

in local programs were defined as the difference between the

percentage of respondents who reported they had experienced a

group of practices in local homemaking programs and the per-

centage of respondents who would have experienced the prac—

tices had the belief been fully implemented in the local

programs. Four levels of discrepancies were defined. It was

assumed that there was "little or no discrepancy" if seventy-

four to one—hundred percent of the respondents consistently

reported practices which were related to a belief; "some

discrepancy" if forty-nine to seventy-five percent reported

the practices; "considerable discrepancy" if twenty-four to

fifty percent of the respondents reported the practices and

"great discrepancy" if less than twenty-four percent of the

respondents reported the practices.

The data which were secured from school administrators

and homemaking teachers, pupils in homemaking classes and

their parents generally supported the hypothesis of the study.

Beatric Olson O'Donnell



Discrepancies between the four major areas of stated beliefs

of leaders and practices were found for the total sample and

for individual schools. The extent of the discrepancies

varied for the four beliefs.

here was "great discrepancy" between the beliefs of

leaders and the practices in local programs in the area of

home and school cooperation. There was "considerable dis—

crepancy" between beliefs and practices in the area of

determination of local needs and program planning based on

needs of adolescents and their families. The findings were

less conclusive with reference to the belief that homemaking

education is an integral part of the total school program.

There was "great discrepancy" between the beliefs and

practices in the use of certain teaching-learning methods

and "considerable discrepancy" in the use of other methods.

The study had certain limitations. Not all areas of

beliefs of leaders were included. The sample did not

adequately represent all types of vocational homemaking

programs in Michigan, but represented fairly well local

programs which offered a basic two year homemaking program

with one year of Homemaking III.

Item analysis of responses was made through the use

of the Fattu nomograph chart. The analyses indicated that

(I) there were significant differences in the responses

of homemaking teachers and school administrators relative
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to the homemaking and the total school program; (2) there

was general agreement between the responses of homemakin

teachers and pupils; (3) the instruments contained a fair

percentage of items which discriminated between beginning

and advanced homemaking classes; and (4) the instruments

discriminated between individual schools.

Beatrice Olson O'Donnell
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CHAPTER I

THE PROBLEM AND DEFINITION OF TERMS USED

Leaders in homemaking education have repeatedly

pointed out the importance of having principles or beliefs

which serve as guides to action in developing homemaking,

and/or family life education. Some have pointed out that

there may be gaps between philosophy and practice, but that

as teachers and leaders think "more deeply about the program

and check practices against philosophy“ that the program may

be made more significant for pupils and others for whom the

program is planned.

The home economics curriculum, like that of any

other area, will be as comprehensive in scope,

purposes, and possibilities as the mental pictures

carried by those responsible for its development.....

Philosophy of education almost invariably becomes

accepted as a way of educational thinking long be-

fore it shows results in changed ways of teaching.....

As teachers and other leaders think more deeply

about the program and check practices against

philosophy, more significant educational experiences

should be insured among their pupils and others for

whom the entire program is intended.

As a basis for understanding more about the beliefs

of leaders and about practices in local homemaking programs,

 

1Curriculum Development in Education for Home and

Family_Living. Part II. Series I. Some Procedures Used

in Evolving agghilosophy. (Washington, D.C.: United States

Department of Interior Office of Education, Vocational

Division. March, 1939), p. 2.

 



the writer reviewed all of the articles relating to homemaking

education, which had appeared in the Journal of Home Economics

in the past fifteen years. This review of the literature-

indicated that relatively great emphasis had been placed on

the clarification of concepts or beliefs and that relatively

little emphasis had been placed on understanding local prac-

tices or on the clarification of what specific beliefs mean

in terms of local practices. In the opinion of the writer,

there had been excessive pre-occupation of leaders with phi-

losophy, beliefs and concepts, much of which.was repetitious

in nature. In the opinion of the writer, there had been in—

sufficient consideration of the problems of practical imple-

mentation of the beliefs and of the problems of evaluation

of actual practices in homemaking programs. It appeared to

the writer that consideration given to the following might

have been exceedingly profitable: (l) the determination of

criteria for studying local programs in relation to stated be-

liefs, (2) the development of valid, reliable and objective

instruments for studying local programs in relation to stated

beliefs and (3) evaluation studies of both beliefs of leaders

and practices in local programs.

In Michigan, in the past decade, many beliefs about

homemaking education and family life education had been

expressed by leaders through State Plans for Vocational Edu-

cation, instructional and administrative bulletins or



releases, in demonstration programs and committee work. How-

ever, no objective data were available about the degree to

which basic beliefs of leaders had been or were being imple-

mented in local programs. Some types of data had been re-

ported which later had been shown to have doubtful reliability.

State supervisors of homemaking education, the itinerant

teacher trainer and others often suggested that many of the

expressed beliefs of leaders were not being implemented in

local programs. Frequently leaders had expressed concern

that homemaking teachers did not possess certain important

competencies. Leaders continuously expressed concern about

the adequacy of certification requirements for homemaking

teachers and had worked cooperatively in the State to secure

needed changes in the State Plan for Vocational Education and

changes in the curriculums of the various colleges which had

been approved for the preparation of homemaking teachers. On

the other hand, at conferences and meetings when questions

arose about homemaking education or family life education,

teachers and leaders in homemaking education were often quick

to report illustrations of various outstanding local prac-

tices in Michigan, which indicated that beliefs were being

implemented in many communities in Michigan.

By 1950, however, it became increasingly clear that

without reliable and objective data concerning beliefs and

local practices in homemaking education, it would be difficult



to-make realistic or efficient plans for program improvement

in Michigan. At that time, leaders in Michigan, including

staffs of the Office of Vocational Education, Department of

Public Instruction and home economics education staffs of

colleges preparing homemaking teachers expressed interest

in securing a more objective picture of the homemaking pro-

gram at the secondary level. In such a study, the relation-

ships between beliefs of leaders and practices in local home—

making programs would be an important consideration. It was

assumed, for example, that if discrepancies between beliefs

of leaders and local practices existed to any considerable

extent in the Michigan program that the findings might have

important implications for the pre-service and the in—service

teacher education programs. It was also assumed that this

type of study might have some implications for other states,

since there had been close cooperation with other States and

with the United States Office of Education in the determi-

nation of beliefs of leaders and of recommended practices.

PURPOSES OF THE STUDY

The purposes of this study were (1) to identify or

clarify some of the areas of stated beliefs of leaders in.

vocational homemaking education in Michigan, especially as

they relate to homemaking education in grades nine through

twelve: (2) to develop some instruments for determining



local practices in relation to the selected areas of beliefs

of leaders: (3) to determine the extent of discrepancies

between stated beliefs of leaders and the actual practices

in local vocational homemaking programs and (4) to develop

some suggestions for program development in Michigan based

on the findings.

HYPOTHESIS

This study was based on the hypothesis that there were

discrepancies between beliefs of leaders in homemaking edu-

cation in Michigan and practices in local homemaking programs

and that the nature and extent of the discrepancies between

beliefs of leaders in homemaking education and practices in

local homemaking programs could be determined and quantatively

described and that data about discrepancies would provide

some specific indications of strengths and weaknesses of the

program, and would have implications for program development

at the local level and for teacher education including super—

vision.

ASSUMPTIONS

Beliefs pf leaders. It was believed that since state

supervisors and teacher trainers assume leadership responsi—

bilities in vocational homemak ng education within each

state and since over a period of years they have partici-



pated in cooperatively developing the basic philosophy of

vocational homemaking, the view point or philosophy, as

expressed in their publications, is generally accepted by

these leaders and constitutes the basic philosophy of vo-

cational homemaking education.

Since in Michigan, state supervisors and teacher

trainers have cooperatively participated in the preparation

of publications, releases or bulletins for use by local

schools in the development of vocational homemaking programs,

and since they have participated in research, evaluation

studies and in demonstration programs, an analysis of the

basic beliefs or philosophy as expressed in these publi-

cations would constitute an actual statement of beliefs of

leaders in vocational homemaking education in Michigan.

Practices 13 local homemaking programs. The study of
 

practices was limited to reimbursed vocational homemaking

programs because (1) more professional consultant services

had been made available in developing local homemaking pro-

grams and (2) there had been a fairly consistent and funda—

mental philosophy underlying the development of vocational

homemaking programs including recommended practices.

Four assumptions were made about determining local

~ractices: (l) A description of practices in homemaking

would tend to be more reliable and more valid if a random



sample of local reimbursed vocational homemaking programs were

used, and that having drawn these schools at random, if one

would attempt to get from all of these schools those various

slants or aspects of local homemaking programs which repre-

sent the basic viewpoint or beliefs of leaders. (2) In an

effort to study homemaking in local vocational homemaking

programs, it would be necessary to get some indications of

practices within other areas than homemaking in the school

program, especially in those areas involved in the development

of family life education. (3) One would have a basis for

judging local practices if one would secure responses from

school administrators, homemaking teachers, pupils in home-

making classes and from their parents. (4) Personal col-

lection of the data by the investigator through field visits

to the cooperating schools would tend to control the con—

ditions under which participants responded and provided

data.

Discrepancies between beliefs and practices. It was

assumed that discrepancies between beliefs of leaders and

practices in local programs could be determined from the

percentage of respondents who reported that they had experi-

enced certain practices in the local programs, and the per—

centage who would have reported that they had experienced

the practices, had the belief been fully implemented in
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local programs. In other words, it was the difference between

the actual percentage reporting the practice and one hundred

per cent.

This arbitrary standard was selected because no other

standard was available which was more valid. In actual appli-

cation, if seventy-four to one—hundred per cent of the re?

spondents indicated that they had experienced the practice,

the belief was regarded as implemented in the local home-

making programs in the sample.

DEFINITION OF TERMS

Beliefs 2; leaders. The beliefs of leaders in home-

making education in Michigan were defined as those major

areas of stated beliefs which had been given extensive con-

sideration in the past decade (1) in federal and state

bulletins governing the development and approval of vo—

cational homemaking programs at the secondary level in

Michigan and (2) in those research, evaluation studies and/or

demonstration programs in Michigan which had involved leaders

in homemaking education and had had their support.

Practices Ag local homemaking programs. Practices

in local homemaking programs were defined as those conditions

or practices which individuals involved in the program

(homemaking teacher, school administrators, pupils in home-



making classes and their parents) had experienced in their

own local homemaking programs primarily during the year of

the study or during any other unit of time which might be

specifically designated.

Discrepancies between beliefs 2: leaders and practices
 

33 local homemaking programs. Discrepancies between beliefs

of leaders and practices in local homemaking programs were

defined as the difference between the percentage of respon-

dents who reported that they had experienced a group of

practices in the local homemaking program and the percentage

of respondents who would have experienced the practices had

the belief been fully implemented in the local program.

Four levels of discrepancies were defined. It was assumed

that there was "little or no discrepancy“ if seventy—four

per cent to one hundred per cent of the respondents con-

sistently reported practices which were related to a belief;

'some discrepancy" if forty-nine per cent to seventy—five

per cent reported practices; “considerable discrepancy” if

twenty-four per cent to fifty per cent of the respondents

reported the practice and "great discrepancy" if less than

twenty-four per cent of the respondents reported the practice.



 

 

‘
1
’
!

.
1
1
1
,

t



LIMITATIONS

The study was limited to certain stated beliefs of

leaders as expressed in the past decade in federal and state

bulletins governing vocational homemaking education and in

research, evaluation studies and demonstration programs in

Michigan which had involved leaders in homemaking education

and had had their support. The study was further limited to

those stated beliefs of leaders which were practical for use

in the study considering the available time and money and

the opportunities for securing objective data about local

practices.

Practices were limited to the practices in a randomly

drawn sample of reimbursed vocational homemaking programs

and were further limited to those randomly drawn reimbursed

vocational homemaking programs in which the school super-

intendents were willing to cooperate or participate in the

study.
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CHAPTER II

ABBREVIATED STATEMENT OF PROCEDURES AND A SUMMARY

OF THE FINDINGS

ABBREVIATED STATEMENT OF PROCEDURES

In order to specifically identify the beliefs of leaders in

homemaking education in Michigan, major publications in home-

making education which had been issued and/or used by the

Office of Vocational Education, in the past decade in the

development of vocational homemaking programs, were analyzed.

Research, informal studies and demonstration programs, which

had involved leaders in homemaking education in Michigan

during the past decade and which had served as guides to

action in prOgram development, were also analyzed in an

effort to identify the areas of beliefs of leaders in Michigan.

Excerpts from the federal and state bulletins, re—

ports of research and demonstration programs from whiCh be-

liefs of leaders in homemaking education in Michigan were

drawn are included in Appendix A, page 2&1.

Agggg g: beliefs 2§_leaders. The following four areas

of beliefs of leaders were identified in federal and state

bulletins and reports of research, evaluation studies and

demonstration programs and were selected as being practical
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for use in this study: (1) Homemaking education is a co-

operative program in which the school and home work together

(2) Homemaking education is an integral part of the total

school program (3) The needs of local pupils are determined

and the homemaking program is based on the recognized needs,
 

interests and problems of adolescents and their families in

relation to homemaking, personal and family living (4) In

the homemaking program, the teaching-learning methods are

those which contribute to the achievement of the goals of

homemaking.

Techniques for determining_practices 33 local programs.
 

The four areas of beliefs of leaders in homemaking education

were used as a basis for instrument development. For each of

the areas of belief, a descriptive list was made of some of

the practices and/or conditions (criteria) which would indi-

cate that the beliefs were being implemented in local home—

making programs. Statements of beliefs and practices were

submitted at various times to leaders in homemaking education

for their acceptance and/or revision. The instruments were

used in a pilot study in which five schools used by Michigan

State College for student teaching centers, participated.

The results of the pilot study were used in the revision of

the instruments and the procedures.

Thirty schools were drawn at random from the official

list of reimbursed vocational homemaking programs in the
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spring, 1950., School administrators in twenty-three schools

accepted the invitation to participate in the study. In

general, the group of schools in the sample shared many of

the characteristics of reimbursed vocational homemaking pro—

grams in Michigan, especially in relation to size, equalized

valuation per school census child and geographical distri-

bution for the lower peninsula.

Collection 2: Egg dgtg. Data relating to local prac-

tices were collected in the late spring, 1950, through field

visits by the investigator to each of the participating

schools. Three objective instruments were used. (See

Appendix B, pages 302 to 34h.) One instrument, Check List A,
 

was used to secure data from school administrators and home-

making teachers about homemaking and the total school pro-

gram. Another instrument, Check List p, was used with home-
 

making teachers and pupils in homemaking classes to secure

data about the experiences of pupils in homemaking classes.

A third instrument, Check List Q, was used with parents of
 

pupils in homemaking classes to secure data about their

participation in the homemaking program.

Homemaking teachers were asked for supplementary data

about (1) the needs of pupils and their families which they

had used in planning the various homemaking courses (2) the

goals of the various homemaking classes and (3) the units

of instruction including the distribution of time spent on the



 

 

.
I
!
f
i
‘
.
¥



12+

various units in homemaking classes.

School administrators were asked for supplementary data

about the (l) strengths and weaknesses of homemaking teachers

and (2) suggestions and recommendations for improving the

homemaking program in Michigan.

Description 2; the sample. Data from one thousand
 

nine hundred and twelve individuals were tabulated from the

twenty-three reimbursed vocational homemaking programs. The

total sample included one thousand, one hundred and sixty-

nine pupils in sixty-four homemaking classes. Five hundred

and three of these were in Homemaking I, three hundred and

sixty-six were in Homemaking II, two hundred and forty-four

in Homemaking III and fifty-six in Personal-Family Living

classes.

Responses were secured from six hundred and seventy-

nine parents of pupils in homemaking classes in twenty—one

communities.

Data were secured from both school administrators and

homemaking teachers in twenty-one of the participating schools.

Tabulation pf the data. The responses of school ad—
  

ministrators and homemaking teachers on Check List g were
 

hand tabulated. Replies from pupils in homemaking classes

on Check List B were punched on IBM cards. Replies included
 

"Yes", "No” and "Uncertain" responses. The replies from

homemaking teachers on Check List §_were hand tabulated. Re-
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plies from parents of pupils in homemaking classes on ghggk

ig§§_g were punched on IBM cards. These included "Yes”,

"No" and "Uncertain" responses.

The goals of homemaking classes and units of instruc—

tion were organized according to homemaking areas and by

homemaking classes.

The data from school administrators were summarized

by individual questions.

Treatment 9§_§p§,g§§§. The per cent of "Yes", "No"

and “Uncertain" responses were determined for individual

 

items, for major and for minor categories. In Check List A,

significant differences between the percentages of “Yes" re-

sponses of school administrators and homemaking teachers were

determined by the Fattu nomograph chart, for individual items

and for major categories in the instrument.1 In Check List B
 

significant differences between percentages of "Yes'I re-

sponses of homemaking teachers and pupils in homemaking

classes were determined by the Fattu chart, for individual

items and for major categories within the instrument. In

 

lThe Fattu nomograph chart was developed by Nicholas

Fattu and was reproduced by the Committee on Educational Re—

search of the University of Minnesota. It enables one to

determine the significance of differences between proportions.
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Check List g, the data from parents were analyzed as a whole

and no breakdowns were made for individual homemaking classes.

The percentage of replies from parents was studied for indi-

vidual schools and homemaking classes.

Validity and reliability g§_the instruments and the

.Qatg. The instruments used in the study were developed in

relation to the four selected beliefs of homemaking leaders in

Michigan. The beliefs which were used in the study and the

criteria for studying local practices were submitted to Michigan

homemaking education leaders for discussion, approval and/or

suggestions for improvement. During the early analysis of

the data from the local schools it became apparent that leaders

were not in agreement regarding the relative emphasis (time)

which should be placed on the various areas of homemaking.

As a result, the investigator developed an instrument for the

purpose of providing opportunities for leaders to make value-

judgments about the number of weeks in the year (36 weeks),

which they believed would be desirable to spend on each of the

various areas of homemaking in homemaking classes. These

data were then used as a basis for interpreting or studying

local practices.

In general there were no significant differences be-

tween the responses of the school administrators and home—

making teachers on sixty-eight out of seventy-two items in

Check List A. However, when the items were grouped into
 

categories, some significant differences were found and when
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the total instrument containing the seventy-two items was

analyzed, the differences between the responses of school ad-

ministrators and homemaking teachers were significant at both

the 5% and 1% levels.

In general homemaking teachers and pupils in homemaking

classes tended to agree about the practices in local home-

 

making programs. Check List §_contained a relatively large

number of items which discriminated between the responses of

pupils in the various homemaking classes.

ABBREVIATED SUMMARY OF THE FINDINGS

Findings in_relatigg 39 5h; hypgthesis. The data which

were secured from school administrators and homemaking teachers,

and from pupils and their parents generally supported the

hypothesis of the study. Discrepancies between the four major

areas of stated beliefs of leaders and practices in local

homemaking programs were found for the total sample and for

individual schools.

The extent of the discrepancies varied for the four

areas of beliefs. While the relationship between each of the

four beliefs of leaders and the practices in local programs

ranged from "great discrepancies" to "some discrepancies",

there was evidence to indicate that certain discrepancies be-

tween beliefs and practices were of greater significance than

others.

Extent 9: the discrepancies between beliefs and_prac-

pipes. The extent of discrepancies between the major beliefs

of leaders and practices in local homemaking programs were
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briefly as follows:

1. There was "great discrepancy" between bee

liefs of leaders and the practices in local

,rograms in the area of home and school co-

operation.

There was "considerable discrepancy" between

beliefs and practices in the area of determi—

nation of local needs and of program planning

based on local needs of adolescents and their

families.

The findings were less conclusive with refer-

ence to the belief that homemaking education

is an integral part of the total school pro—

gram. There appeared to be "considerable

discrepancy” between beliefs of leaders and

practices in local programs, especially in the

area of planning and developing family life

education.

There was "great discrepancy" between the be—

liefs of leaders and practices in the use of

certain teaching-learning methods and "con-

siderable discrepancy" in the beliefs and

practices in the use of other methods.

The nature of the discrepancies for each of the major

areas of beliefs used in the study are briefly described for
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each of the areas of beliefs.

Discrepancies ;p the area 3; home and school_g9—
  

Operation. Data relating to home and school cooperation were

secured from parents of pupils in homemaking classes through

Qpppkllgp§_g, Six—hundred and seventy-nine parents of pupils

in fifty-eight homemaking classes in twenty-one reimbursed

vocational homemaking programs responded to the check list.

The median per cent of returns of the check list from the

parents was sixty-nine per cent. (See Appendix D, page 359.

The following were some of the findings:

1. A high percentage of parents mighty-five

percent) believed in the importance of

home and school cooperation and reported

that they were willing to spend time in

helping with the homemaking program.

2. Less than ten per cent of the parents had

had opportunities to discuss needs, interests

and problems of girls and boys and how these

might be met through the homemaking program

and through home and school cooperation.

3. Homemaking teachers had had relatively few

contacts with parents by inviting them to

meetings, visiting them in their homes,

sending them materials describing homemaking

and inviting them to see or help with the
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regular homemaking classes.

Parents had had relatively few contacts

with the homemaking program through

seeing the homemaking department,

attending style shows, being guests at

homemaking class meals and visiting

regular homemaking classes.

Discrepancies $3 the area.gf homemaking education and
  

the total school program. Data relating to homemaking and

the total school program were secured from school administrators

and homemaking teachers in twenty-one of the participating

schools through Check List A. The findings were briefly as

follows:

The faculty in the schools had had oppor-

tunities and time to work together on

general curriculum problems. In two-thirds

of the schools, family life education had

been discussed at one or more faculty

meetings. Approximately one-fourth of the

schools reported that goals relating to

family life education had been accepted by

the faculty as a basis for planning and

working. School administrators and home-

making teachers did not agree regarding the

participation of parents and community groups.
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In approximately one-fifth of the schools

family life education had been more

definitely planned and developed. In the

remainder of the schools family life edu—

cation had been included on an informal

and/or incidental basis. Responsibility

for instruction in family life education

had been assumed by various members of the

faculty. Ninety per cent of the school

administrators reported that homemaking

teachers assumed major responsibility in

family life education. Sixty per cent of

the administrators also reported that

social studies teachers assumed such

responsibilities. There was less agree-

ment among the school administrators and

homemaking teachers about the responsi—

bilities assumed by others in the school.

Over three-fourths of the school adminis-

trators reported that the homemaking

teachers had helped to plan and/or super—

vise social activities within the school

so these activities had been of greater

educational worth to young people. In

approximately one—half of the schools,
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the homemaking teachers had served as

consultants in the management of noon

lunches so the meals were more nutritious,

attractive and economical. However, the

homemaking teachers had less frequently

served in making the noon lunch period

an educational experience for young

people, in developing good food habits,

socially accepted ways of behaving, good

table manners, and/or good human relation-

ships. A few homemaking teachers had

done cooperative teaching with other

teachers in the school. One-third had

assisted other teachers in planning units

and/or in providing resource materials

pertaining to family life education.

A little less than one-half of the home-

making teachers had had experiences in

teaching homemaking for both boys and

girls. Ninety per cent of the adminis-

trators and fifty-seven per cent of the

homemaking teachers believed that in

their schools, girls who go to college

had elected homemaking or had had oppor-

tunities in their schedules to take home-
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making. This difference between the re-

sponses of school administrators and home-

making teachers was significant at both

the five per cent and one per cent levels.

A little over one-half of the schools re-

ported that the state supervisors of home—

making had worked with them in developing

their homemaking programs and/or family life

education. School administrators reported

that college faculty and general educators

from the Department of Public Instruction

had also helped in program development.

The school administrators and homemaking

teachers did not agree regarding the

consultants who had worked with them.

Neither did they agree regarding the types

of services which consultants had rendered

in their schools. The one item on which

school administrators and homemaking

teachers differed most greatly pertained to

the home experience program. Less than

twenty per cent of the homemaking teachers

but more than sixty per cent of the school

administrators reported that consultants

had given help in planning ways of improving
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the home experience program, including home

visits and/or contacts with families. This

difference was significant at both the five

per cent and one per cent levels.

Discrepancies 2p the area 9; determination p§_local
 

needs and ppogram planning based 0 local needs 2: adolescents
  

and their families. Practices in local programs are briefly

summarized under the three major headings: (l) the avail-

ability and use of data about local needs and the extent of

cooperative planning with pupils and parents, (2) the goals

of homemaking classes, units of instruction and the overall

distribution or use of time in the homemaking classes, and

(3) the breadth and emphases in learning experiences.

1. Availability and use 9: data about local
 

needs and the extent 2; cooperative
 

planning with_pupils and parents. The

majority of homemaking teachers were not

articulate about the local needs of pupils

which they had considered in development

of local homemaking courses. School

administrators and homemaking teachers

did not agree regarding the data about

pupils and their families, which were

available in the local schools. In general,

three-fourths of the school administrators
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reported the availability of records showing

general ability of pupils, responsibilities

and/or activities of girls and boys outside

of school, follow-up of drop—outs, and

problems of girls and boys which were re-

vealed through standardized check lists and

through counseling. Fewer school adminis-

trators reported the availability of data

regarding families, or about the employment

of girls after marriage on either a full-time

or part-time basis. Homemaking teachers

tended to be aware of available data in the

local schools relative to individual pupils,

but there was not agreement in the responses

of administrators and homemaking teachers re-

garding the types of data which were available.

There was little evidence to believe

that the local homemaking programs were

generally planned cooperatively with pupils

and their parents. There was “strong" evidence

of some cooperative planning with pupils in

approximately one-fifth to one-fourth of the

schools and “some“ evidence of cooperative

planning in approximately one half of the

‘_schools.
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There was less cooperative planning with

parents than with pupils. Less than ten per

cent of the six-hundred and seventy-nine

parents of homemaking pupils reported that they

had had opportunities to discuss needs, in—

terests or problems of adolescent girls and

boys and how these might be used in planning

and in developing homemaking education in the

local program.

Home visiting had been highly recom-

mended by leaders for helping homemaking

teachers to understand.pupils and their fam-

ilies. Approximately twelve per cent of the

parents of the pupils in the study reported

that they had been visited by one or more home-

making teachers during "the past two years“.

In view of this, questions may be raised as to

the amount of practical and actual information

homemaking teachers had, either about home

conditions and practices of the families of

the pupils or about the effectiveness of the

school learning for home living. In some

cases, however, homemaking teachers had been

teaching in their communities for a number of

years and so may have had considerable infor—
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mation about the pupils and their homes

although there was little evidence of it in

interviews.

Nineteen of the twenty-three home—

making teachers in the study submitted over-

all plans for the various homemaking courses

for the year of the study. Fifty per cent of

these teachers reported units which had titles

that could be interpreted as including co-

operative planning in at least one homemaking

class. When cooperative planning was reported,

the amount of time devoted to it was approxi-

mately one week. Check List B contained
 

thirty-six items relating to opportunities

which pupils had had for expressing and/or

finding or understanding their own needs, in—

terests and problems. Less than twenty-five

per cent of the pupils in homemaking classes

reported that they had had these various

opportunities for expressing or understanding

their own needs and interests.

Goals pf_homemaking classes, units p: 2p:
  

 

struction and length 3: time devoted pp_various
 

units. Goals for homemaking classes were made

available by eleven homemaking teachers or
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approximately forty-eight per cent of the

twenty—three teachers. Five hundred and

fifty—three goals were submitted by these

teachers. The statements of goals varied in

depth, breadth and significance. Many goals

were characterized by traditional home eco—

nomics content. They did not particularly

reveal sensitivity to adolescents, to families

or to the local situation.

Nineteen homemaking teachers or eighty-

two per cent of the twenty—three homemaking

teachers submitted over—all plans indicating

units of instruction which were included in

the various homemaking courses and the approxi-

mate length of time spent on each unit. All

of the schools included instructional units

in "clothing" and in ”foods". Other areas of

instruction which.were most likely to be in—

cluded were "housing and home furnishings”,

"family relationships and family living",

"child development” and "home nursing". The

areas of instruction which.were included less

frequently were "management and consumer

problems”, "personal improvement“, ”grooming"

and "boy-girl relationships". Units of



instruction in "family relationships" or

"family living'I were not offered in any of

the schools in Homemaking I but were offered

in thirty-two per cent of the schools in

Homemaking II and sixty-seven per cent of

the schools in Homemaking III. Units of

instruction in ”child development" were

offered in forty-two per cent of the schools

in Homemaking I, fifty-three per cent of the

schools in Homemaking II and twenty-three

per cent of the schools in Homemaking III.

Units of instruction in "home furnishings"

were offered in ninety—five per cent of the

schools with thirty-seven per cent of the

schools offering such units in Homemaking I,

fifty-eight per cent in Homemaking II and

fifty—three per cent in Homemaking III.

The greatest amount of pgpp (weeks)

was spent in beginning and advanced homemaking

courses on units in clothing and foods. The

least amount of time was spent on units re-

lated to helping adolescents understand them-

selves, their own development and their re-

lationships with other girls and boys. Con-

siderably less time was spent on family
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relationships and child development than was A

spent on either foods or clothing. Somewhat

less time was spent on housing and home

furnishings than on family relationships and

child development. Little time was spent on

consumer problems and on management of time

and money.

The breadth and emphases gp learning experi-
 

ences. Learning experiences which were pro-

vided pupils in homemaking classes have been

discussed below in relation to those areas

of homemaking which were referred to by

leaders in the “objectives' and/or "content"

of homemaking education at the secondary

level.

3a. Personal and family relationships.

Approximately seventy per cent of the

pupils in the total sample reported

that they had had opportunities for

help in understanding themselves and

how to improve their personalities.

Forty-seven per cent of the pupils re-

ported that they had had help in under-

standing their "relationships with

boys“ and their "relationships with

girls". Approximately forty per cent of
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the pupils reported that they had re-

ceived help in understanding their own

physical development and their "feelings

or emotions”. A higher percentage of

pupils in Family Living classes than in

other homemaking classes reported that

they had received help in understanding

themselves and in their relationships

with other girls and boys. A lower per-

centage of pupils in Homemaking II, than

in Homemaking I and III reported that

they had received help in understanding

themselves and in their relationships

with other girls and boys.

A higher percentage of pupils in

homemaking classes reported that they had

received help with “table manners” (80.5

per cent) than had received help with

other types of manners, courtesies or

social skills (59.2 per cent). Some

pupils reported that they had made plans

for improving manners and social behavior

as a part of their daily living in the

homemaking class, and in the school.

Less than one—half of the pupils in the
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sample reported that they had developed

guides or standards for social behavior,

which they believed to be important in

the homemaking class, school, home or

other places in the community. In

general, the experiences which pupils

had in acting as hostesses or hosts

and/or in having guests at class meals

or other occasions appeared to be

limited.

A higher percentage of pupils in

Family Living classes (eighty-three per

cent) than in other homemaking classes

(forty to fifty-three per cent for Home-

making I, II or III) reported that they

had received help in understanding their

personal relationships with their own

families. Approximately forty to fifty

per cent or less of pupils in the sample

reported that they personally had worked

out certain problems with their own

families such as "sharing the housework,

meals and shopping, entertainment of

friends at home, dating, and social life

away from home". Fewer pupils reported
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that they had worked out personal budget

or money matters with their families.

A higher percentage of pupils in Family

Living classes than in other homemaking

classes reported that they (1) had tried

to find out some facts about Michigan

families and (2) had tried to understand

different methods families use in

managing their activities such as planning,

preparing, serving of family meals, doing

the shopping, entertainment of friends,

getting the housework done, earning,

spending and saving of money. A high per-

centage of pupils in Family Living classes

reported that they had tried to under-

stand families with different kinds of

problems and had tried to understand

families whose values, interests, re-

sources, and nationality or racial back-

grounds differed. Less than fifteen per

cent of pupils in Homemaking I and II

and only one-third of the pupils in Home—

making III reported that they had had

these types of opportunities. Discussions

of ”what makes for stable and happy



34

marriages" were not reported generally by

pupils in Homemaking I and II (nineteen

per cent) but were reported by pupils in

advanced homemaking courses. Fifty-

seven per cent of the pupils in Home-

making III and one hundred per cent of

the pupils in Family Living classes re—

ported that they had had discussions on

"what makes for stable and happy marriages".

Few parents and/or others in the community

had participated in these discussions.

Few pupils in homemaking classes reported

that they had discussed reliable sources

for help on marriage and family problems.

Over forty per cent of pupils in Home—

making I reported that they had discussed

"going steady" but few in Homemaking I or

II reported that they had discussed other

phases of preparation for marriage and

family life.

A higher percentage of pupils in

Family Living classes than in other home-

making classes had had opportunities to

discuss needs of young children and what

happens if these needs are not met, and
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how to help children with certain aspects

of their development. While approxi-

mately one-half of the pupils in home-

making classes reported that they had

had opportunities to understand young

children, less than one-fourth had had

opportunities to have guided experiences

with children in the school and/or home-

making classes. The most common method

used for understanding children which

the pupils indicated was "reading and

having discussions."

Planning, preparin~ and servigg familyi L. a
 
 

meals, refreshments and snacks. A high

percentage of pupils in homemaking

classes (seventy-three per cent) reported

the use of films, reading and discussion

in understanding nutritional needs of

individuals and families. Pupils in

Family Living classes did not report

that they had discussed food needs of

families or the food customs or family

resources in relation to planning suitable

family meals. Less than one-half of the

pupils in homemaking classes reported



that they had attempted to understand

the available resources of families such

as time, money or equipment for pre-

paring and serving family meals. Approxi-

mately one—third had attempted to find

out food habits or food customs of fam—

ilies in the community as an important

consideration in meal planning.

Pupils in beginning and in ad-

vanced homemaking classes reported that

they had prepared luncheons, dinners,

refreshments or snacks for parties and

breakfasts. The number of meals varied

considerably. The highest percentage of

pupils in Homemaking I reported that they

had prepared breakfasts and luncheons.

The highest percentage of pupils in Home-

making II reported that they had pre-

pared dinners, luncheons, and refresh—

ments or snacks for parties. The highest

percentage of pupils in Homemaking III

reported that they had prepared dinners,

refreshments or snacks for parties or

luncheons. There had been little meal

preparation in Family Living classes,
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but twenty-nine per cent reported that

they had prepared refreshments or snacks

for parties. Approximately six to four—

teen per cent of pupils in Homemaking I,

II and III reported that they had not

had opportunities to prepare any meals

in homemaking classes, the highest per

cent being in Homemaking II. Eighty

per cent of the pupils in all homemaking

classes reported that they had received

help with table manners. Ninety-one per

cent of the pupils in Homemaking I,

seventy—two per cent of the pupils in

Homemaking II and seventy-nine per cent

of pupils in Homemaking III reported

that they had received help with table

manners. While meal service had not been

used in Family Living classes, fifty—four

per cent reported receiving help with

table manners. The setting of an attrac-

tive table for meal service, the using

of different kinds of food service in

homemaking classes and having guests at

class meals provide opportunities for

the development of social skills. A
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high percentage (eighty-four per cent)

of pupils in the sample reported that

they had used different methods to

improve the attractiveness of the table.

There also had been discussions, demon—

strations or exhibits to show different

ways families might set their tables and

why. In general, the type of meal

service which pupils reported that they

had used, varied. The simplest service

of "passing food" was reported by two-

thirds of the pupils in the sample and

the method of serving food by a host or

hostess was reported by approximately

one-half of the pupils in Homemaking I

and II and by one—third of the pupils in

Homemaking III. The use of the buffet

service was reported by less than one-

fourth of the pupils, the highest per-

centage of pupils which reported its use

being in Homemaking II. Over one-third

of the pupils in the sample reported that

they had invited teachers and others in

the school to be guests at their class

meals. Few parents of class members or
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others in the community had been guests

at these meals. Few girls and boys who

were not in homemaking classes had been

guests.

Personal appearance and_grooming:
 

planning, selecting, making and taking

ppgp_p§ clothing. Ninety—one per cent of

pupils in Homemaking I, forty-five per

cent of the pupils in Homemaking II and

thirty—five per cent of the pupils in

Homemaking III reported that they had had

opportunities for help with I'hair styles,

care of hands, skin and make-up". Few

pupils reported that consideration was

given to (1) what is important in being

well-groomed, (2) working out problems

of management in grooming activities to

save time, money and get things done when

needed, or (3) comparing costs of grooming

when done at home or by paid services.

A high percentage of pupils in the sample

reported that they had had opportunities

for understanding the characteristics of

different kinds of textiles. However, a

relatively small percentage of pupils re-
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ported that they had had opportunities

for applying this knowledge about tex-

tiles to problems or methods of laundering,

pressing, or ironing of clothing. Approxi—

mately one-third to one—half of the

pupils in homemaking classes in the

sample reported that they had had oppor-

tunities for discussing clothing needs

of high school girls, but few reported

that they had had opportunities to under-

stand the clothing needs of other members

of the family. Some consideration had

been given to clothing needs of young

hildren. Less than one-half of the

pupils in the homemaking classes re-

ported that they had received help in

reducing the cost of clothing, and less

than one-third had planned and made

decisions with their families about the

clothing they planned to buy, alter,

make or do without. Few reported that

they had talked with their families about

money for clothing. The garments which

were made most frequently in beginning

and in advanced homemaking courses were
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simple cotton blouses, skirts, and

dresses. In Homemaking II and III,

approximately one-fourth of the pupils

reported that they had made dresses or

blouses of other material than cotton,

and had made jackets, suits or coats.

Few clothes were made or little sewing

was done for others, either for family

members or for others in the school or

community. There was little evidence

that pupils in homemaking classes

attempted to find out about community

sewing practices and/ or about the

problems girls have in making clothes.

Selecting, arrangipg, use and care pf
  
 

housing, home furnishingp and household
 

equipment. In Family Living classes more
 

consideration was given to housing needs

of family members than in other home-

making classes. Considering the total

sample, less than one-fourth of the

pupils reported that they had attempted

to understand the needs of families in

housing and in furnishing homes. More

consideration was given in Homemaking II
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and III to "styles of houses" than to

the housing needs of family members.

In Homemaking III and Family Living

classes, approximately forty to fifty

per cent of the pupils reported that

they had tried to find out costs of

housing. Few pupils had had oppor-

tunities to see new and/or made-over

home furnishings at different cost

levels. Approximately fifty per cent

of the pupils in Homemaking II and III

and Family Living classes had discussed

(1) important points in the selection of

various kinds of home furnishings, and

(2) had studied selection and arrange-

ment of furnishings for the various

rooms in the home. Approximately two-

thirds of the pupils reported that they

had helped in the selection of home

furnishings in their own homes and had

helped in the arrangement of furnishings

in their homes. Only a small percentage

of pupils in homemaking classes reported

that they had had opportunities for im-

proving the appearance of the homemaking
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room. A relatively small percentage of

pupils reported that they had had oppor-

tunities to see demonstrations and/ or

to make at school various home fur-

nishings. Approximately twenty to

twenty-five per cent of the pupils re-

ported that they had had opportunities

for helping with making furnishings and

refinishing furniture in their own homes.

Little consideration had been

given to beginning and advanced home-

making classes in household equipment.

More consideration appeared to have been

given to kitchen equipment than to other

household equipment. A higher percentage

of pupils reported opportunities for

understanding the important points in

the care and cleaning of equipment than

in the cost, selection or arrangement of

equipment. Few reported that they had

found out kinds of labor saving equipment

families have and/or had a chance to

see in the stores or homes various models

of common household equipment, including

vacuum cleaners and attachments, laundry
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equipment, or ironers.

Lees than one-third of the pupils

in Homemaking I, II and III reported that

they had developed and/or used guides or

standards in the arrangement of storage

space for food, dishes, cleaning equip-

ment, table linens in the homemaking room.

Few pupils in homemaking classes reported

that they (1) had tried out different

methods of cleaning woodwork, windows,

floors, stoves, refrigerators, or (2)

had seen new techniques for cleaning

silver, brass, copper, furniture, or

lamp shades. When pupils were asked

about their home activities or responsi-

bilities, seventy-five to eighty-five

per cent of pupils in homemaking classes

reported that they helped with household

tasks such as cleaning and laundering.

Management and consumer education. Prac-
  

tices in local homemaking programs in

the area of management and consumer edu-

cation tend to be integrated in many

types of learning experiences. The

instrument, Check List B, which was used
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in this study, included some items re-

lating to personal management, home

management and consumer education but

did not include a comprehensive coverage.

It was assumed that in order to

understand management practices that it

was important for pupils to understand

some minimums about personal and family

needs and values. Over fifty per cent

of the pupils reported that they had had

opportunities for understanding nutritional

needs of family members and for under—

standing the various personal, social

and emotional needs of younger children.

But considerably less than fifty per cent

of pupils reported that they had had

opportunities (1) to understand their own

personal needs and interests, (2) to

understand what makes for a stable happy

marriage and family life, and (3) to

understand the clothing and housing needs

of family members.

Approximately fifty per cent of

the pupils reported that they had had

opportunities for understanding how
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families manage the planning, preparing

and serving of family meals but fewer

reported experiences in understanding

family or home management practices in

(1) getting the housework done, (2) in

doing the shopping, (3) in entertainment

of friends and (b) in dealing with money

problems of earning, spending and saving

of family income.

Approximately fifty per cent of

the pupils in homemaking classes reported

that they had attempted to find out some

facts about available resources of fam-

ilies, for example (1) the amount of time

homemakers in the community believe that

they have for "getting family meals",

(2) the kinds or types of labor saving

equipment families in the community have

and (3) the typical incomes of Michigan

families.

Very few reported that they had

studied costs and compared costs of goods

and services in an effort to understand

wise decisions about the use of available

resources a
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Approximately one-half of the

pupils reported that they (1) had worked

out ways of sharing the housework, meals

and shopping in their own homes and (2)

had worked out ways to reduce time and

energy in various household activities.

Few reported that they had worked out

plans about their own clothing, grooming

or money problems with their families.

A higher percentage of pupils in

homemaking classes had had opportunities

for understanding important points in the

selection and buying of food than in the

buying of clothing. Only a few reported

that they had had opportunities for under-

standing the selection and purchase of

household equipment and home furnishings.

Approximately forty per cent of the

pupils reported that they had had oppor-

tunities to understand general principles

of selection, buying clothing and ward—

robe planning and only one-third of the

pupils reported that they had had oppor-

tunities to understand the buying of

common articles of clothing such as shoes,
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sweaters, skirts, suits or coats.

Approximately three-fourths of the

pupils in homemaking classes reported

that they had learned important points

in the economical buying of fresh fruits

and vegetables and approximately sixty

per cent of them reported that they had

learned important points about the buying

of meats, poultry, and fish. Fewer re-

ported that they had had help with buying

canned and frozen foods. Some pupils re-

ported (1) using commercial mixes and

frozen foods in the preparation of their

meals, (2) canning foods for use in class

meals, and (3) learning to freeze foods.

It was assumed that some understandings

of the economic values were developed in

these situations, although no data were

secured from the pupils or teachers.

Discpppancies $3 the area 9: teaching-learning methods
 

which are related nghomemaking goals. Data relating to
 

teaching-learning methods were secured through Check List B,

which was checked by homemaking teachers and pupils in the

homemaking classes. When the responses of pupils were analyzed
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there seemed to be indications that certain teaching-learning

methods were reported more frequently by pupils than were

others.

The categories for six of the teaching—learning methods,

which were used in the study are listed below in rank order,

according to the percentage of pupils who reported practices

related to the various types of teaching—learning methods.

The method reported receiving the highest percentage of "yes"

responses of pupils is listed first and the method receiving

the lowest percentage of ”yes" responses of pupils is listed

last: (1) had opportunities for working out problems with

own families and sharing work in own homes (2) had oppor—

tunities for personal and/ or individual help, (3) had oppor-

tunities for developing own guides, standards for behavior

and work and to evaluate results, (4) had opportunities for

taking field trips, seeing or participating in demonstrations,

observations, films, socio-dramas, (5) had opportunities

for relating class experiences to the customs, practices,

conditions and resources of families and the community and

(6) had opportunities for understanding own needs, interests

and problems and for eXpressing concerns and interests.



CHAPTER III

DETAILED DESCRIPTION OF PROCEDURES AND TREATMENT

OF THE DATA

The procedures, which were used in this study and the

treatment of the data are discussed in greater detail in this

chapter than they were in the preceding chapter.

DETERMINATION OF BELIEFS OF LEADERS IN HOMEMAKING

EDUCATION IN MICHIGAN

MWWQWMW. In

determining the beliefs of leaders in homemaking education

in Michigan, certain assumptions were made. These briefly

were as follows:

1. Since state supervisors and teacher trainers

assume leadership responsibilities in vo—

cational homemaking in the State, and since

over a period of years they have partici-

pated in cooperatively developing the basic

philosophy of vocational homemaking, the

vieWpoint or philosophy, as expressed in

their publications is generally accepted by

these leaders.

Since in Michigan, state supervisors and

teacher trainers have cooperatively partici-

pated in the preparation of publications,

releases or bulletins for use by local
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schools in the development of vocational

homemaking programs and since these leaders

have participated in research, evaluation

studies and demonstration programs, an

analysis of the basic philosophy as expressed

in the publications, research or demonstration

programs would constitute an actual state-

ment of beliefs of leaders in the vocational

homemaking program in Michigan.

3. There is a generally accepted philosophy of

homemaking education which leaders have used

in Michigan as a basis for the development of

local reimbursed vocational homemaking pro-

grams at the secondary level.

Determination 23 the beliefs pf_leaders. In order to
 

specifically identify the beliefs of leaders in homemaking

education in Michigan, major publications in homemaking

education, which had been issued and/or used by the Office

of Vocational Education in the past decade in the develop-

ment of vocational homemaking programs, were read and

analyzed. Research, informal studies and demonstration pro-

grams, which also had involved leaders in homemaking education

in Michigan during the decade, and which had served as guides

to action in program development, were also analyzed in an

effort to identify the areas of beliefs of leaders in



Michigan.

Excerpts from the above bulletins and reports were

then organized in such a manner as to indicate major cate—

gories or areas of beliefs of leaders. Excerpts from

federal and state bulletins were organized separately. The

organized or classified statements or excerpts from both

federal and state bulletins are included in Appendix A.

These organized and classified statements were used as a

basis for determining the areas of beliefs of leaders.

It was also necessary to select from the total group

of classified statements, those beliefs which seemed feasible

for use in this study considering the amount of time and

money which were available and considering the possibilities

or opportunities for securing objective data about local

practices.

gpggg g: beliefs 2: leaders. A number of areas of

beliefs of leaders were apparent in the analysis of the re-

leases and publications. Four areas of beliefs of leaders

were regarded as reasonably feasible or practical and as

important for use in this study. They were: (I) Homemaking

education is a cooperative program in which the school and

home work together, (2) Homemaking education is an in-

tegral part of the total school program, (3) The needs of

local pupils and their families are determined and the home-

making program is based on the recognized needs, interests
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and problems of adolescents and their families in relation

to homemaking, personal and family living, (4) In the home-

making education program, the teaching—learning methods are

those which contribute to the achievement of the goals of

homemaking. Other areas of beliefs which were regarded as

impractical for use in this study centered around the be-

liefs about the goals of homemaking education, the beliefs

about the individuals for whom the homemaking program is

planned and beliefs about the homemaking department and its

facilities.

In official releases, belief was expressed that home-

making education prepares for effective home living or the

homemaking program is concerned with the improvement of home

and family life, with efficient and satisfying participation

in homemaking, family and community living, and with personal

development of the individual. Beliefs about the individuals

for whom the homemaking program is planned, was expressed in

such ways as, "the individuals reached through the program

are sufficiently mature to develop a realization of the

importance of homemaking and increasingly assume managerial

responsibilities in the home." In reference to the home-

making department and its facilities, belief was expressed

that the furnishings and equipment in the homemaking depart—

ment should be comparable to those of the homes of families

in the community, and that the department should have
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facilities which provide experiences in all areas of home*

making.

DETERNINATICN OF PRACTICES IN

LOCAL HOMEMAKING PROGP MS

§ppp assumptigns pplating pp loaal pragtic . In

determining the practices in local homemaking programs certain

assumptions were made:

1.

2.

The nature and the extent of the dis—

crepancies between beliefs of leaders and

practices could be described from analyses

of actual practices within a group of repre-

sentative homemaking programs.

Reimbursed vocational homemaking programs

should be selected because, (a) considerable

professional consultant services have been

available in developing local reimbursed

vocational homemaking programs in Michigan,

and (b) there has been a fairly consistent

and fundamental philosophy underlying the

development of vocational homemaking programs,

including recommended practices. This basic

philosophy has been expressed in State Plans

for Vocational Education and through official

bulletins and releases.
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A description of homemaking would tend to be

more reliable and more valid if a random

sample of local reimbursed vocational pro-

grams were used and that having selected

these schools at random, if one would attempt

- to get from all of these schools those

various slants or aspects of local homemaking

programs which represent the basic vieWpoints

or beliefs, and which constitutes the

generally aCcepted philosophy of leaders.

One would have a basis for judging local prac-

tices if one would secure responses from

school administrators, homemaking teachers,

pupils in homemaking classes and from parents

of pupils in homemaking classes.

In an effort to study homemaking in local

programs, it would be necessary to get some

indications of practices within other areas

than homemaking in the school program,

especially in those areas involved in the

development of family life education.

Objective, reliable and valid instruments

could be developed which would measure local

practices in relation to the areas of belief

selected.
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7. Personal collection of the data by the

investigator through field visits to the

cooperating schools would tend to control

the conditions under which participants re-

sponded and provided data.

Criteria for studying local practices. Early in the

study, descriptive lists were made of some of the practices

and/or conditions, which would indicate that the beliefs

were being implemented in local programs. Statements of

beliefs and the criteria for studying local practices in re-

lation to each belief, were submitted at various intervals

to a panel of leaders in homemaking education for their

acceptance and/or revision. The criteria, which were accepted

by the leaders and used for studying local practices are in—

cluded in Appendix B.

Development 9; the instruments for studying local

practices. The four areas of beliefs of leaders in homemaking

education and the criteria for studying local programs were

used as bases for (l) instrument development and for (2) de-

cisions about the kind of supplementary data which were

needed from the schools.

In the initial stages, five instruments were tenta-

tively developed. These instruments were used in a pilot

study in which five schools used by Michigan State College

for student teaching centers in homemaking education, par-
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ticipated. Data from the pilot study were secured in the

spring of 1949, from a total of four hundred and eighteen

individuals; two hundred and sixty—nine pupils in homemaking

classes; one hundred and thirty-nine parents of pupils in

homemaking classes; six homemaking teachers and five school

administrators.

The results of the pilot study were used in revising

the instruments and the procedures used for collecting the

data. The five original instruments were reduced in number

to three; some of the items were deleted, and free-response

questions were replaced by objective items. In the final

revision, each instrument contained more homogeneous material

than the original instruments, and the type of question was

made more uniform. In the development of the instruments,

special effort was made to secure as wide a sampling as

possible of the local practices and at the same time not be

too long to have a poor psychological effect on the various

respondents. The total number of the items in the final

instruments was increased. The instruments were developed

so the data could be punched on IBM cards. The instruments

were submitted to a group of leaders in homemaking education,

vocational education and general education for their sug-

gestions for improvement. The three instruments, Check Lists

A, B_gpd g which were used to determine local practices, are

included in Appendix C.
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Participating schools. In 1949-50, there were two

hundred and seventy—four reimbursed vocational homemaking

programs in Michigan.1 Before drawing the sample to be used

in the study, the schools used for student teaching by the

various institutions in the State, the School for the Deaf

and the School for the Blind, were deleted from the list,

since it was believed that these schools were not represent-

ative.

In the spring of 1950, thirty schools were selected

at random from the official list of reimbursed vocational

homemaking programs. The research worker, Office of Voca-

tional Education, Department of Public Instruction, assisted

in drawing the random sample of thirty schools using 2gplg

XXXIII, Randgm Numbers p: gpppp I?

Invitations to participate in the study were extended

in April, 1950, by the Director of the Division of Education

to the school superintendents of the thirty schools. School

administrators in twenty—three schools accepted the invi—

tation to participate in the study. The group of schools, in

 

lDirectory__g_f_ Vocational Homemaking Programs for

l2£2;59, Lansing: Office of Vocational Education, Department

of Public Instruction. Circular No. 20. p. 8.

2R.A. Fisher and F. Yates. Statistical Tables for

Biologgpal Agpicultural and Mechanical Research. London:

Oliver and Boyd. 1938. p. 82.
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many ways, shared some of the characteristics of vocational

homemaking programs in Michigan. A study of Table 1 suggests

that the size of the schools of the sample was fairly repre-

sentative.

TABLE 1

SIZE OF SCHOOLS IN THE VOCATIONAL HOMEMAKING PROGRAM

AND IN THE SAMPLE

 

 

Class Number of Vocational Number in Percent in

School Homemaking Programs the Sample the Sample

N - 264 N - 23

A 13 l 7.7

B 7h 9 12.2

C 133 10 7.5

D A3 3 7.0

E 1 o o

 

A study was also made of the sample in terms of

equalized assessed valuation per school census child. II'able

2 suggests that the sample may have been skewed slightly

toward representing communities with greater economic re-

sources.

In studying the geographical location of the partici-

pating schools, the sample appeared to be fairly repre-

sentative of the various sections of the State with the ex-

ception of the upper peninsula. No school administrator

from the upper peninsula accepted the invitation to par-

ticipate in the study.
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TABLE 2

EQUALIZED ASSESSED VALUATION PER SCHOOL CENSUS CHILD

IN 264 VOCATIONAL HOMEMAKING PROGRAMS

AND IN THE SAMPLE3

 

Equalized Assessed Valuation Total Schools

 

Per School Census Child in the Sample

N-264 N—23,

Highest 20% 3

Second 20% 7

Third 2075 5

Fourth 20% 4

Lowest 20% 4

 

In 1949-50, there were one hundred and fifteen rural-

agricultural schools in the reimbursed vocational homemaking

program. There were eight rural agricultural schools in the

sample, or seven per cent. These were distributed by size

schools as follows: one was a class B school; five were

class C schools and two were class D schools.

Field visits pp the participatipg schools. After
 

each of the school administrators accepted the invitation to

participate in the study, the most convenient date for the

visit to the school was determined. The first field visit

was made on April twenty-sixth and the last on June sixth.

 

3Data regarding equalized assessed valuation per

school census child were secured from Dr. John F. Thaden,

Department of Sociology and Anthropology, Michigan State

College.



On the agreed upon date of the field visit, the in-

vestigator arrived in the school fifteen to thirty minutes

before school started in the morning, in order to clarify

further with the school superintendent the purpose of the

study and to secure his reactions and approval for the use

of each of the check lists. It was regarded as especially

important that the school superintendent see the check list

for parents and that approval be secured to distribute the

check list to the parents of pupils in the participating

homemaking classes.

The superintendent usually introduced the investigator

to the homemaking teacher and both eXpressed interest in

cooperating with the study. A schedule for the day was

worked out with the superintendent, the principal and with

the homemaking teacher, so the data could be collected ac-

cording to plans.

Data were collected from one section of classes in

Homemaking I, II, III or Family Living, at the regularly

scheduled class period. Individual conferences were held

with the school administrator and with the homemaking teacher

at the time during the day, which.was most convenient for

each. Check lists for parents were distributed to pupils in

the homemaking classes participating in the study.

Specific procedures used.gp the collection 9: the
 

data. The procedures used in the collection of the data are
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described below for each of the instruments which were used

in studying the local practices.

Check List g was used to secure information from school

administrators and homemaking teachers about homemaking in

the total school program. When Check List A was shown to the
 

school superintendent, it was explained that an effort was

being made to find out some things about the relation of

homemaking education to the total school program, and that

he or someone who understood the total school program, as well

as the homemaking program, would be in best position to

answer the questions in the check list. The superintendent

usually looked at the check list and then made his decision

as to who would be in best position to respond to it. In

three-fourths of the schools, the data were secured from one

or two school administrators in the school, sometimes from

both the superintendent and the principal, through a con-

ference lasting approximately one class period. During the

conference, the school administrator checked the responses

on the check list, asked questions and/or made comments re-

lating to the various items. The investigator helped to

clarify the items, if necessary.

In three schools, or approximately thirteen per cent,

the school administrator responded to the check list when

the investigator was in the school but not in a conference.

In one school, the school administrator sent the check list
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to the investigator after the field visit. In two schools,

a class A and a class B school, the school administrators

(principals) failed to return their check lists to the in-

vestigator.

Data in Check List A were also secured from home-

making teachers in a conference at a time when classes were

not scheduled. The conference usually lasted approximately

one class period. In one school, a class B school, the

school administrator requested that the conference be held

jointly with the homemaking teacher.

Check List §_was used to secure information about the

learning experiences pupils had had in homemaking classes.

It was checked by pupils in homemaking classes and by their

homemaking teachers. The homemaking teacher and the in-

vestigator looked over the schedule of classes and selected

one of each of the homemaking classes to be included in the

study. The decision was based on the best use of time during

the total day's activities.

The homemaking teacher introduced the investigator to

each of the participating homemaking classes. She eXplained

that the investigator was from Michigan State College and

that she was interested in securing their help. The in-

vestigator then used the following approach with each of the

participating classes: She said, "There are many peOple who

come to Michigan State College who do not know what girls
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and boys do in homemaking classes in Michigan. Rather than

guessing about what they do, we thought it would be a better

idea to go right into the schools and find out what the girls

and boys have done in homemaking classes this year. gppp

school has been selected as one of the schools to represent

Michigan.I (This seemed to please the young people).

The investigator then held up Check List §_and said
 

that she had a check list which listed many kinds of things,

which might be done in homemaking classes. At this point,

part of Check List B was distributed to the pupils. Then she

said, “There are many more things in this check list than

any ppp class would do in any one year. But we had to think

of all of the kinds of things which girls and boys in home-

making classes might do." She further said, "You do not

have to worry about whether or not you check the statements

in the same way that the persons sitting next to you have.

Not all pupils do the same things in homemaking classes.

Sometimes too, pupils are absent from school and so have not

done some of the same things that others have done.‘I

For directions she said, "Place a check in the 'Yes'

column if you did the particular thing described, this year

in this homemaking class. Place a check in the 'No' column

if you did 393 do the particular thing described. If you

are uncertain as to whether or not you did the particular

thingfidescribed, place a check in the 'Not Sure' column. Be
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sure to answer all items. When you have finished, will you

raise your hand, for I have another part of this check list

which is almost as long as the one which you have."

As each pupil completed the first part of the check

list and raised his or her hand, the investigator collected

it, hanked each one, and then gave him the remainder of the

check list.

If pupils failed to complete Check List B, an oppor-
 

tunity was provided during the day for them to return to the

homemaking room and complete the check list.

Check List B_was used to secure information from

parents about their participation in the homemaking program.

Near the end of the homemaking class period when the majority

of pupils had completed most of Check List B, the investi-
 

gator explained that she had an announcement. She explained

the importance of including parents in the study and told

them that she had a short check list for their parents. An

envelope containing Check List Q_was distributed to each

pupil. The investigator and pupils took a few minutes to

look over the check list and the investigator asked if they

would be willing to take them home to their parents and re—

turn them to the homemaking teacher after they had been

checked by their parents. It was explained that the home-

making teacher would send all of the check lists from the

parents to the investigator. A date was agreed upon for
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returning them to the homemaking teacher.

Supplementary data. Supplementary data were also

secured from the local schools. Homemaking teachers were

asked for statements of goals of homemaking classes and the

units of instruction including the distribution of time spent

on the various units in homemaking classes. If it were not

convenient for the teacher to provide copies of these on the

day of the visit, the homemaking teachers were asked to send

them to the investigator.

Homemaking teachers were asked during the conference

in filling out Check List 5 the following question: ”Which
 

of the needs, interests and problems of students have you

considered of greatest significance in planning homemaking

courses in this school (Homemaking I, II, III or Family

Living classes)?"

During the conference with the school administrator

two questions were asked: "Considering all of the homemaking

teachers you have had, what do you believe to be their

strengths and weaknesses? What three or more suggestions

would you make to improve homemaking education in Michigan?“

Participating homemaking classes, In 1949-50, local
 

vocational homemaking programs were organized to include a

two year basic homemaking program, with the third year being

devoted to selected enrichments. Four choices for the third

‘h—a
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year were available: (1) Homemaking III and IV, (2) Family

Living, (3) Related Subjects and (4) Extended Experiences.

Approximately one-half of the schools in 1949-50 selected

only Homemaking III or IV for their third year of work in

homemaking. Approximately fifteen per cent selected only

Family Living classes for their third year of work. A few

selected related subjects and a larger number of schools

selected extended experiences and/or combined extended ex—

periences with Homemaking III, with Personal-Family Living

classes, or with related subjects.

This study included data from only two of the en—

richments: (l) Homemaking III and IV and (2) Family Living

classes. The sample included data from fifteen Homemaking

III and IV classes and three Family Living classes.

Participating_parents. Check List C was distributed

to parents of pupils in the homemaking classes which partici-

pated in the study, with the exception of one school. In

this school, a class B school, the school administrators

believed that since there had been little contact with the

parents it would not be well to distribute the check list at

the time of the study. In another school, a class D school,

the check lists for parents were not returned to the investi-
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gator and it was not possible to determine the reason.

Six hundred and seventy—nine parents of pupils in

twenty-one vocational homemaking programs responded to Check

List C. The per cent of the returns for the twenty-one

schools varied. In general the percentage of returns from

the sample was regarded as good. The range of per cent of

returns from parents of pupils in fifty-eight homemaking

classes in the twenty—one schools was from twelve to one-

hundred per cent with the median of sixty-nine per cent.

A study of the differences in the percentage of re-

turns in the different communities did not reveal any definite

trends or differences in the schools which were associated

with such factors as: (1) size of school, (2) rural~agri~

cultural or non-rural agricultural schools or (3) the amount

of assessed valuation per school census child, If any dif—

ferences appeared, there seemed to be slight differences in

favor of the larger schools and in favor of non-rural agri-

cultural schools, but these differences were not tested for

significance.

TABULATION AND TREATMENT OF THE DATA

Method B; tabulation p; the data. The responses of

school administrators and homemaking teachers on Check Li§£.é

were hand tabulated. Data from each school were kept sep-

arate. Replies from pupils in homemaking classes on Check
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List B were punched on IBM cards. The replies from home—

 

making teachers on Check List B were hand tabulated. Replies
 

from parents of pupils in homemaking classes on Check List 9
 

were punched on IBM cards.

Supplementary data or descriptive data which were

collected were organized and classified for the sample as a

whole and/or for homemaking classes in the sample.

Treatment pf EBB.QB£§. The following procedures were

used in the treatment of data from Check List g: (1) the
 

per cent of “Yes", "No”, and "Uncertain" responses were

determined for individual items, for major and minor cate—

gories and for the instrument as a whole, (2) significant

differences between the percentages of "Yes" responses of

school administrators and homemaking teachers were determined

by the Fattu Nomograph Chart for individual items, for major

categories and for the instrument as a whole and (3) comments

from school administrators were classified and summarized

for the total group.

The following procedures were used in the treatment

of the data from Check List B; (l) the per cent of ”Yes",
 

"No'I and "Not sure" responses were determined for homemaking

classes on each of the four hundred and ninety-five items
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and on major categories, (2) the significance of the dif-

ferences between percentages of "Yes" responses of pupils

in various homemaking classes and the "Yes" responses of the

homemaking teachers were determined by the Fattu Nomograph

Chart and (3) the significance of the differences between

the percentages of the "Yes" responses of pupils in Home-

making I, II and III on individual items were determined by

the same method.

In the treatment of the data from parents, which.were

secured through Check List 9, the percentage of "Yes", "No"
 

and "Uncertain'I responses were determined for individual

items in the total sample.

Validity and reliability 9: the instruments and the
 

.data. Certain precautions were taken throughout the study

which would tend to increase the validity, objectivity and

reliability of the data. The instruments were developed in

relation to specific beliefs of homemaking leaders in Michigan.

These beliefs and the criteria for studying local practices

in relation to each belief were based on analyses of the

publications which had been used in Michigan in the develop-

ment and approval of reimbursed vocational homemaking pro-

grams and on evaluation or demonstration programs. Beliefs of

leaders were checked at various intervals to determine the

acceptance of the beliefs used in the study and the criteria

for studying local practices. In general three types of

methods were used: (I) group discussions of the selected be-

liefs and criteria (2) a questionnaire, which provided leaders
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an opportunity to make value Judgments about the amount of

time (weeks) which they recommended to be spent on various

areas of homemaking in Homemaking I, II, III and Family Living

classes and (3) individual conferences with the head teacher

trainers and state supervisor.

The instruments which were first developed were used

in a pilot study involving five schools and four hundred and

eighteen individuals. The data from the pilot study were

used in later revision of the instruments and in revision of

the procedures for the collection of the data. The final

instruments included a wide representation of objective items

which were organized as sub-items under larger categories.

This, it was believed would tend to increase the reliability

of the items. Each respondent was asked to answer questions,

only in relation to his own experiences with the local home-

making program, and "time" was always defined.

The data were collected under favorable conditions in

the local communities. It was believed that the following

conditions would tend to increase the reliability and validity

of the data: (1) a random sample of reimbursed vocational

homemaking programs was used in which the beliefs of leaders

had been theoretically used in program development, (2) the

purpose of the study was eXplained to all respondents before

they supplied the information requested, (3) data were col-
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lected by the investigator through field visits to each school

and the date of visit was selected and approved by the school

as a convenient time for the visit, and (n) time was allowed

the respondents to check the items in the instruments, (5)

there was a wide coverage of items in relation to each be-

lief, (6) the check lists were objective and (7) data from

local schools were in general checked by more than one source.

Three types of analyses of the data were made to

determine: (1) the extent to which there was agreement in

the responses of school administrators and homemaking teachers

on Check List A and extent to which there was agreement in

the responses of homemaking teachers and pupils in the various

homemaking classes on Check List E, (2) the extent to which
 

the items in Check List 2 discriminated between the various

homemaking classes and (3) the extent to which the thgk

ig§§§_g, g and g discriminated between schools.

No significant differences were found between the re-

sponses of the twenty—one school administrators and twenty-

one homemaking teachers in sixty-eight out of seventy—two

items in Check List g. However, when the items were grouped
 

into categories, some significant differences were found,

and when the total instrument containing the seventy-two

items was analyzed, there was a significant difference be—

tween the responses of school administrators and homemaking

teachers at both the five per cent and one per cent levels.
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There was general agreement in the responses of home—

making teachers and of pupils in homemaking classes on ghggk

.Ligt p, However, in approximately twenty-five per cent of

the items there were differences in the responses of home-

making teachers and pupils in Homemaking I, II and III, which

were significant at the five per cent level, and in approxi-

mately seven per cent of the items there were differences be-

tween the responses of homemaking teachers and pupils in

homemaking classes, which were significant at the one per

cent level. (Table 3, page 7#). The area of greatest agree-

ment between the responses of homemaking teachers and pupils

in homemaking classes was in the general area of human relation—

ships, including personal development, girl-boy relationships,

family relationships or marriage and family life and child

development. The area of least agreement was in the general

area of clothing and more particularly in the area of

clothing construction.

ghggk Ligt E contained a relatively large number of

items which discriminated between the responses of pupils in

different homemaking classes. In Check List g, there were
 

292 items (59.0 per cent), in which the differences between

the responses of pupils in Homemaking I and II were signifi-

cant at the five per cent level and 227 items (45.9 per cent)

in which the differences were significant at the one per cent

level. In reference to Homemaking I and III, there were

’



74

TABLE 3

NUMBER.AND PER CENT OF ITEMS IN CHECK LIST §_WHICH
 

SEONED SIGNIFICANT DIFFERENCES BETWEEN THE

RESPONSES OP HOMEMAKING TEACHERS AND

PUPILS IN VARIOUS HONENAKINC CLASSES1

 

 

Number and Per Cent of

Items Which

Showed Significant

Differences Between

GROUPS COMPARED the Responses of

Various Groups

Sign ficant Sign ficant

at 50 level at level

Number Per Number Per

N-495 Cent N-Q95_ Gent
 

Homemaking Teachers and

Pupils in Homemaking I 107 21.7 34 6.9

Homemaking Teachers and

Pupils in Homemaking II 131 26.5 41 8.3

Homemaking Teachers and

Pupils in Homemaking III 115 23.2 35 7.1

Pupils in Homemaking I and

Pupils in Homemaking II 292 59.0 227 45.9

Pupils in Homemaking I and

Pupils in Homemaking III 291 58.8 227 #5.9

Pupils in Homemaking II and

Pupils in Homemaking III 237 47-9 137 27-7

 

 

The significant differences between the responses

of homemaking teachers and pupils in homemaking classes

were determined by the Fattu Nomograph Chart.
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291 items (58.8 per cent) in which the differences were

significant at the five per cent level and 227 items (45.9

per cent) in which the differences were significant at the

one per cent level. The instrument did not discriminate as

effectively between Homemaking II and III as it did for

Homemaking I and II and Homemaking I and III. In reference

to Homemaking II and III, there were 237 items (47.9 per cent)

in which the differences were significant at the five per cent

level and 137 items (27.? per cent) in which the differences

were significant at the one per cent level.

An analysis was made of the informal comments and

recommendations of the school administrators. These were

too limited to be regarded as significant but they are

included in Appendix F and Appendix G.

Individual schools were studied with reference to

their responses on Check List g, to determine if the instru-

ment discriminated between the twenty-three schools. A

comparison was made of the number and per cent of the items

in Check List g in the various areas of homemaking, in which

each school had a higher percentage of "Yes'I responses than

the mean of the sample. The criterion which was used to

determine Ihigher percentage" was fifteen per cent or more

above the mean of the sample. This procedure obviously had

some weaknesses. No attempt was made to pull out each

school's data from the total sample when comparisons were

made and so in reality each school is compared with the total



sample of which it is also a part. However, it did not seem

practical to do the more accurate calculations, for this

particular study.

Considering the summary by individual schools, of the

number and per cent of items in major categories in home-

making, which were checked above the mean of the total

sample, the "best school" and the "poorest school" were

selected. School C was tentatively selected as the "best

school" and School V was tentatively selected as the "poorest

school". Then comparisons were made of these two schools

using all of the data from the other check lists and from

other supplementary sources such as the goals of homemaking

classes, the units of instruction and the time spent on the

various units.

An analysis of all of the data from the two schools

indicated that the over—all practices in School C were ob-

viously more in harmony with the beliefs of leaders than the

practices in School V. Summaries of the practices in the

two schools are included in Appendix E . School C was

characterized by an (1) intensive and extensive program in

human relationships in all homemaking classes, (2) a generally

broad homemaking program and (3) a high percentage of parents

reporting various opportunities for home and school co-

operation and (4) some specific attempts to develop home and
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family life education and to integrate homemaking in

the total school program.

School V was characterized by (1) intensive and

extensive emphasis on clothing in beginning and advanc-

ed homemaking classes , (2) a relatively limited prog—

ram in terms of breadth , (3) limited home and school

cooperation except in Homemaking III and (4) no recog-

nized planning in development of family life education

in the total school program.



CHAPTER IV

LOCAL PRACTICES IN RELATION TO THE BELIEF

CONCERNING HOMEMAKING AND THE TOTAL SCHOOL PROGRAM

Five criteria were used in the study of local

practices relating to the belief that homemaking is

an integral part of the total school program. The

descriptions of local practices with reference to

this belief are based on data secured from twenty-one

of the twenty—three schools participating in the study.

The two schools, in which data were not made available

included a class A and a class B school.

Criterion 1. The local school faculty, parents

'ggdpupils hggg 222g working_together 2n general 22;;—

iculum problems and have been_studying and develgpipg

family gig; education. Practices in the twenty-one

schools with respect to working on curriculum problems

and on home and family life education are summarized

in Tables 4 and 5. Administrators and homemaking

teachers tended to agree that faculty had had oppor—

tunities and time to work together on general curri-

culum problems. In two-thirds of the schools, family

life education had been discussed in one or more faculty

meetings. Approximately one-fourth of the adminis-

trators and homemaking teachers reported that one or

more lists of tentative goals of family life education

had been accepted by the faculty as a basis for planning
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and working. A somewhat higher percentage of schools

reported that the faculty had been working on Joint

projects and that the faculty had been critically

studying together their own courses and/or those of

their co-workers to see how each might make a better

contribution to family life education.

Table 5 reveals some apparent differences in

the responses of school administrators and homemaking

teachers about the participation of parents, community

groups, school—advisory committees and high school

girls and boys, in development of family life educa-

tion. These differences are not significant when

the items are considered separately, however, when

the eleven items in the category were considered as

a whole, differences between the responses of school

administrators and homemaking teachers were significant

at the 5% level.
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Criterigp 2. Various members 9: the faculty,

including the homemaking teacher have assumed respon—

sibilities i3 education for home and family living.

Data in Table 6 indicate that the schools participa—

ting in the study appeared to be divided roughly into

two groups with reference to the status of family

life education. In the first group of schools or

about one—fifth of the schools, family life education

had been more definitely planned and developed. In

this group administrators and homemaking teachers

agreed that, (a) the faculty had developed a series

of planned units and/or courses which constituted

the basic instruction in family life education, (b)

family life education was a planned part of the re-

quired work for pupils and (c) family life education

had been clearly labeled so students, parents and

teachers could identify it and did refer to it as

such.
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In the second group of schools, or in approx-

imately in four-fifths of the schools the administra-

tors and homemaking teachers tended to agree that

family life education had been included in their

programs on an informal, incidental or elective basis.

They reported that family life education had been

included in courses and/or activities wherever and

whenever a member of the faculty had indicated special

aptitudes or interests in this type of education.

Two-thirds of the school administrators and homemaking

teachers agreed that family life education was avail—

able in their local schools through one or more elec-

tive courses. Approximately one-half of the schools

reported that family life education was so integrated

in the total curriculum and school life that it could

not be easily labeled and was not referred to as such.

According to the responses from the school

administrators and homemaking teacher, responsibility

for instruction in family life education had been

assumed by various individuals. As indicated in

Table 7, there was high agreement by practically all
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of the administrators that the homemaking teachers

had assumed considerable responsibility for instruc—

tion in family life education. Approximately sixty

per cent of the administrators and homemaking teachers

reported that considerable responsibility had also

been assumed by social studies teachers. There was

less agreement in the responses of administrators

and homemaking teachers about the responsibility

assumed by teachers of biology, health and physical

education. This difference was not significant.

In approximately forty per cent of the schools,

administrators and homemaking teachers reported the

use of community leaders in providing some of the

instruction in education for family life.

Criterion 3. figmemaking teachers have and

use opportunities for integgating homemaking in the

school life and proggam. A study of Table 8 suggests

 

that over three-fourths of the school administrators
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and homemaking teachers agreed that the homemaking

teachers had helped to plan and/or supervise social

activities within the school, so these activities

would be of greater educational worth to young people.

Approximately two—thirds of the administrators and

homemaking teachers reported that the homemaking teach—

ers had served as consultants in making rest rooms

and other rooms in the school, attractive and/or func-

tional. In a_proximately one-half of the schools, the

homemaking teachers had served as consultants in the

management of the noon lunches so the meals were more

nutritious, attractive and economical. However, home—

making teachers had less frequently served in making

the noon—lunch period an educational experience for

young people, in developing good food habits, socially

acceptable ways of behaving, good table manners and/or

good human relationships.

Only a few homemaking teachers reported that

they did any "cooperative teaching" with teachers

in other departments of the school. However, one-

third or more of the homemaking teachers had assisted

other teachers in planning units and/or in providing

resource materials pertaining to family life education

and/or homemaking. School administrators also agreed

that the homemaking teachers had been helpful in pro—

viding resource materials, especially to fellow high

school teachers.
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Criterion 4. Homemaking education Ag available

'ggg Ell giglg ESQ pgy_. Table 9 summarizes the data

relating to the availability of homemaking education

to all girls and boys in the participating schools.

A little less than one-half of the homemaking teachers

in the participating schools had.had experience in

teaching homemaking for both boys and girls. In app-

roximately one—half of the schools, administrators

and homemaking teachers were uncertain about the

attitudes of parents, teachers and pupils regarding

homemaking instruction for both boys and girls.

A higher percentage of administrators than homemaking

teachers appeared to believe that the idea of mixed

groups of both girls and boys in homemaking classes

was accepted locally. This difference was not sign—

ificant.
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There was a significant difference in the re-

sponses of school administrators and homemaking teach-

ers about the opportunities which girls who go to

college have for electing homemaking in the high school.

Ninety per cent of the administrators and fifty-seven

per cent of the homemaking teachers, believed that

in their particular schools, girls who go to college

had elected and had had opportunities in their sche—

dules to take homemaking. This difference between

the responses of school administrators and homemak-

ing teachers was significant at both the 5% and 1%

levels.

Criterion 5. Consultants_have helped ip over—

all planning 9; family life education, homemaking

‘39; giglg gag bays andZor integrated courses. A study

of Table 10 suggests that a little over one-half of

the schools reported that state supervisors of home-

making education had worked with them in developing

their homemaking and/or family life education programs.

School administrators also reported that college fac-

ulty and general educators from the Department of

Public Instruction hed also helped in program devel-

opment.
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9h

A comparison of the responses of the school

administrators and homemaking teachers in Tables 11

and 12 suggests that a higher percentage of the par-

ticipating schools had received help from consultants

on improving or developing their reimbursed vocation—

al homemaking programs than had received help in ex-

tending homemaking education to the girls and boys

in the local schools.

In general, school administrators and homemak-

ing teachers did not agree with regard to the consul-

tants who had worked.with their local programs.

Neither, did they agree with regard to the types of

services, which the consultants had rendered in the

schools. These differences in the responses of school

administrators and homemaking teachers were significant

at both the 5% and 1% levels. The one item in which

school administrators and homemaking teachers differed

most greatly pertained to the home experience program.

Less than twenty per cent of the homemaking teachers but

more than sixty per cent of the school administrators

reported that consultants had given help on I'planning

ways of improving the home experience program, includ—

ing home visits and/or contacts with families.“ This

difference was significant at both the 5% and 1% levels.
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CHAPTER V

LOCAL PRACTICES IN RELATION TO THE BELIEF

CONCERNING HOME AND SCHOOL COOPERATION

Seven criteria were used to study local practices

relating to the belief that - homemaking education is

a c00perative program in which the school and the home

work together. The descriptions of local practices

relating to this area of belief were based primarily

on data secured from six hundred and seventy-nine

parents in twenty—one schools. Some additional data

were secured from the school administrators, homemak—

ing teachers and pupils in homemaking classes.

Criterion 1. Parents participate pp curriculum

planning and iplppp development 2; family ligp‘pdppa-

pipp‘ip the total schoql_program. A study of Table 13

shows that a little less than one-half of the adminis-

trators from the twenty—one schools reported that

parents and representative community groups had had

opportunities to participate in curriculum development

and in the deve10pment of family life education. While

a greater number of administrators than homemaking

teachers reported the participation of parent and commun—

ity groups, this difference was not statistically sign—

ificant. '

Criterion 2. Parents believe ip ppp impprtance

.p; value p; home and school cooperation ip developing

the local homemaking educatiop program and are willing
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‘39 help. Parents of pupils in homemaking classes 99

were asked their reaction to the importance or value

of parents and homemaking teachers working together

in developing the local homemaking education program.

A study of Table 14 shows that a high percentage of

parents believed in the importance or value of home

and school cooperation. Over eighty per cent of the

parents believed that certain values would be gained

from home and school cooperation. They believed that:

(a) the homemaking teacher would understand better

the homes, (b) the homemaking teacher would under-

stand better each pupil, and (c) the parents would

understand better the homemaking program in the school.

While two-thirds of the parents believed that with home

and school cooperation the homemaking program would be

better and the girls and boys would be better satisfied,

approximately one—fifth to one-fourth of the parents were

uncertain about this.
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The parents were asked if they would be willing

to attend meetings and/or to spend time helping to

plan the homemaking program. A study of Table 15

indicates that high percentage of parents said that

they would be willing to: (a) help their sons or

daughters plan and carry out suitable home experiences,

(b) attend a few meetings during the year in working

with the homemaking teacher, (0) help with homemaking

class activities when pupils request their help and

(d) spend some time helping to plan the homemaking

course with the teacher and pupils. A relatively

small percentage of parents expressed interest in

being members of a homemaking advisory committee.

Criteriongj. Parents and the homemaking teacher

have individually and/23'5g groups discussed: (3)

the needg. interests, problems 2; concerns gg'bgyg

and girls and how £1393; might 329. 2.3.2.9. _i_r_1_ planning

homemaking education, (1;) the 5.211.943 9_1’_ h9g2 mgr-

iences Egg; gag especially valuable £9; adolescents,

and (9.) £913.29. school and _h_o_g_1_e_ mighty}; together.

Parents were asked if they had had Opportunities to

discuss with the homemaking teacher or groups of par—

ents, the needs of girls and boys and the kinds of

experiences that would be especially valuable for them.

The replies from parents are summarized in Table 16.

Over eighty—five percent of the parents reported that

they had not had opportunities to discuss any of the
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following: (a) needs, interests, problems, activities

or responsibilities of high school girls and boys,

(b) how the needs, interests, and problems might be

used and/or are being used in planning homemaking

courses, (c) the kinds of home experiences which are

especially valuable for young people, (d) some practi—

cal ways in which parents and teachers might work to-

gether, and (e) the kinds of homemaking class activi—

ties that are especially valuable.



Criterion 4. Parents have had opportunities

£_,undeggtand the homemaking program and fig partici—

pate in, he program in various ways. The parents

were also asked about the opportunities which they

had had for informally participating in the homemak-

ing program. In Table 17 the replies 0! parents are

summarized. Approximately twenty to thirty per cent

of the parents had stopped in to see the homemaking

department, had talked with.the homemaking teacher,

had attended a style show or had been a guest at a

party given by a homemaking class. Less than ten

per cent had been guests at class meals and only

two per cent had ever visited a regular homemaking

class.
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Qriterign 5. ghe homemaking teacher has con—

tacted parents g; pupils in homemaking classes ig‘a

variety 2; flags. The parents were asked if they had

been contacted by the homemaking teacher in specific

ways. Table 18 summarizes the responses of the par-

ents. Over twenty-five per cent of the parents re-

ported that the homemaking teacher had invited them

to something special in the homemaking department to

see the work of pupils. Eighteen per cent of the

parents said that they had been invited to one or

more meetings for parents alone and/or for parents

and homemaking pupils. Approximately twelve per cent

reported that a homemaking teacher had visited them

in their homes in the past two years.
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griterion 6. Pupils relate their homemaking

glass expegiences‘tglthggg.ggg homes and families.

A group of items in the check list B which was checked

by the pupils in homemaking classes, related to work—

ing out problems with their own families and sharing

work in their homes. Approximately fifty per cent

of the pupils in each of the homemaking classes in

Homemaking I, II, III and Family Living, reported

that they had worked out with their families, pro—

blems of sharing the housework, meals and shopping.

Approximately forty per cent reported that they had

worked out problems of entertainment of friends at

home, dating and social life away from home.

Pupils in homemaking classes reported less

participation in working out problems of money man—

agement with their families than they did other types

of problems. Approximately twenty to twenty-five

per cent of the pupils in homemaking classes reported

that they had worked out personal budget or money

problems with their families. A smaller percentage

of parents reported that their sons or daughters

had participated in money management in their own

homes than had participated in other home activities

such as housework, personal grooming, selecting and

making clothes, helping with family meals, taking

care of children, entertaining friends, room improve-

ment, or improvement of family relationships.



Criterion 7. Pupils ighomemaking classeg

assume g variety g; home responsibilities 2; have

g variety 2: planned home experiences.

 

Table 19

summarizes the replies from parents relating to the

planned home experiences of their own sons and daugh-

ters, who were in homemaking classes. Considering

the replies from the parents a high percentage of

pupils in homemaking classes had opportunities for

home experiences in many of the areas regarded as

important in an effective homemaking program.

TABLE 19

PLANNED HOME EXPERIENCES OF PUPILS IN HOMEMAKING

CLASSES AS REPORTED BY PARENTS

PLANNED HOME EXPERIENCES

OF

PUPILS IN HOMEMAKING CLASSES

110

Number and Per Cent

of "YES” Responses

r M622
 

 

Selecting clothes. . . .

Washing and ironing clothes.

Personal grooming. . . . . .

Preparing family meals .

Making clothes . . . . .

Household cleaning . . .

Serving family meals . .

Taking care of children. .

Planning family meals. . .

Improving manners. . . . . .

Room improvement . . . . . . .

Entertaining friends . . . . . .

Canning, preserving and freezing. .

Improving relationships with own family.

Managing money . . . . . . . . . . . . .

Home decorations and home furnishings. . .

Planning recreation and leisure activities

Housing planning . . . . . . . . . . . . .

O
O

O
O

O
C

O
0

O
C

O

O
O

O
O

O
O

0
O

O

O
O

O
O

O
0

NUMBER PER CENT

569 83.6

568 83.5

568 83.5

561 82.5

555 81.6

551 81.0

532 78.2

530 77.9

#86 71.n

472 69.4

a 6 67.0

4 7 65.7

#11 60.4

3A1 50.1

321 u?.2

286 #2.0

282 41.5

18a 27.0
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Table 20 summarizes the responses of parents relat-

ing to their contacts with the homemaking program and their

attitudes and interests in cooperating with the program. The

data dramatically indicate that parents are willing and in-

terested in helping with the homemaking program but that

they had had limited opportunities in the local schools

which participated in this study.
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CHAPTER VI

LOCAL PRACTICES IN RELATION TO THE BELIEF CONCERNING

THE HOMEMAKING PROGRAM AND THE RECOGNIZED NEEDS,

INTERESTS AND PROBLEMS OF ADOLESCENTS

In this study it was believed that three conditions

or practices in local homemaking programs may indicate that

homemaking education is based on the recognized needs,

interests and problems of adolescents in relation to home-

making, personal and family living. Practices in the local

homemaking programs in the twenty-three participating schools

have been described in relation to each of these three major

criteria.

Criterion l. The homemaking program is developed
 

cooperatively by the homemaking teacher, the pupils and the

parents. The homemaking teacher has_at least, some basic
 

data regarding-the girls and boys, thgig homes and the local

community. Nineteen of the twenty-three homemaking teachers

in the study submitted over-all plans for the year for each

of the homemaking classes included in the study. Approxi-

mately fifty per cent of these teachers reported units, which

had titles that could be interpreted as including cooperative

planning in at least one homemaking class. Four homemaking

teachers or approximately twenty-one per cent reported
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cooperative planning for all of the homemaking classes. Four

homemaking teachers reported cooperative planning for only

Homemaking I and one homemaking teacher reported cooperative

planning for only Homemaking III. When cooperative planning

was reported, the amount of time devoted to it was approxi-

mately one week. _

Check List B, Which was checked by both pupils and the

homemaking teachers, contained thirty-six items relating to

opportunities which pupils had had in homemaking classes for

expressing and/or finding their own needs, interests or

problems. Less than twenty—five per-cent of the pupils in

homemaking classes reported that they had had these various

opportunities for expressing their own needs and interests.

(Table 73, page 206).

Less than ten per cent of the parents of homemaking

pupils reported that they had had opportunities to discuss

needs, interests or problems of adolescent girls and boys and

how these needs might be used in planning and develOping the

homemaking education program. (Table 16, page 103).

One of the methods which had been highly recommended

for helping homemaking teachers to understand pupils and

their families is to visit their homes. The parents of pupils

in the homemaking classes were asked if one or more homemaking

teachers had visited them during the past two years.
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Approximately twelve per cent of the parents reported that

one or more homemaking teachers had visited them. (Table 18,

page 108).

Approximately sixty to eighty per cent of the school

administrators reported the availability in the school, of

records showing general ability of pupils, of data relating

to pupils who go to college, responsibilities and/or

activities of girls and boys outside of school, follow—up of

drop-outs, and problems of girls and boys revealed through

standardized check lists and through counseling.

Thirty—eight to forty-eight per cent of the adminis-

trators reported the availability of records which had

revealed: pupils who were in need of special help; certain

data relating to families of pupils; employment of girls and

boys; satisfactions and/or dissatisfactions of pupils con-

cerning school life and interests of girls and boys.

Nineteen to thirty-eight per cent of the administrators

reported the availability of records which showed: successes

and/or difficulties of pupils in their activities and

responsibilities; certain socio-economic information about

families; anecdotal records of pupils; friendship patterns

of pupils; and data relating to the extent of employment of

high school girls after marriage on either a part-time or

full-time basis.
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Homemaking teachers tended to be aware of the avai-

lability of these data and indicated some use of them, but

there was not complete agreement between the responses of

administrators and homemaking teachers.

The homemaking teachers were asked, nWhich of the

needs, interests and problems of pupils have you considered

of greatest significance in planning homemaking courses in

your school (Homemaking I, II, III and Family-Living)?"

In general the homemaking teachers were not articulate about

the needs which they had considered as especially important

in planning the various homemaking courses.

Criterion g. The_goals, unitg of instruction and

the over-all distribution gr Egg.g£_time indicate that the

recognized needs, interests and problems 33 adolescents are
 

given major consideration in program planning. The goals of

homemaking classes were made available by eleven homemaking

teachers or by approximately forty-eight per cent of the

twenty—three teachers. The statements of goals varied con-

siderably in depth, breadth and significance. Many goals

were characterized by traditional home economics content and

skills and did not particularly reveal social sensitivity to

adolescents, to families or to the local situation. There

were however, a number of goals which related specifically

to adolescents and their concerns in personal and family living.
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While the number of goals reported for the various

areas of homemaking would not give a true picture of em—

phasis or of significance, the spread of goals, the gen—

eral type of emphasis and the frequency or distribution

of goals tend to have value as supplementary materials in

the study. The number of goals Which the homemaking teach—

ers reported for Homemaking I, II, and III emphasized

clothing and personal appearance and foods and hospitality.

More detailed data relating to the goals are given in

Tables 2 to u, Appendix, pages 348 to 350.

Nineteen homemaking teachers or eighty—two per cent

of the twenty-three homemaking teachers submitted over—all

course plans indicating the units taught and the approximate

length of time spent in each unit. Several tables in the

Appendix include data about the areas of homemaking which

were included in the local programs and the approximate

length of time devoted to each. In Table 1 , page 347 ,

Appendix the per cent is given of the nineteen schools

offering various types of homemaking units in their local

homemaking programs. In Tables 5 to 12 , pages 351 to 358,

Appendix, data are given concerning the amount of time which

the nineteen schools reported that they had devoted to the

various areas of homemaking.

The greatest proportion of time was spent in begin-

ning and advanced homemaking courses on units in clothing

and personal appearance and on units in family meals and
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4

hospitality. The least amount of time was spent on units

related to helping adolescents understand themselves, their

own development and their relationships with other girls and

boys. Considerably less time was spent on family relation-

ships and child development than was spent on either foods or

clothing. Somewhat less time was spent on housing and home

furnishings, than was spent on family relationships and

child development. Little time was spent on consumer problems

and on management.

Criterion 3, Learning experiences Which are related

32 recognized needs, interests and problems g: adolescents and
 

their families are provided ig the homemaking education

program. Twenty-three indications in five major areas of

homemaking were used to study local practices relating to the

criterion that "learning experiences which are related to the

recognized needs, interests and problems of adolescents and

their families are provided in the homemaking program".

The twenty—three indications, which were used in studying

local practices were derived from (1) statements of objec—

tives of homemaking education, (2) statements about the

content and about the fundamentals of homemaking education

and (3) suggestions for program planning.
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Practices Relating to Learning Experiences in Personal

and Family Relationships and Child Development

Indication l. Pupils have opportunities 32 understand
 

themselves and others, especially their relationships with

other girls and boys. Data in Tables 21 and 22, pages 120 '

and 121, indicate that about seventy per cent of the pupils

in the total sample reported that they had had opportunities

for understanding themselves and "how to improve one's per-

sonality". Forty-seven per cent of the pupils reported that

they had had help in understanding their "relationships with

boys" and their 'relationships with girls". Approximately

forty per cent of the pupils reported that they had received

help in understanding their own physical development and their

"feelings or emotions".

A higher percentage of pupils in Family Living classes

than in other homemaking classes reported that they had

received help in understanding themselves and in their re-

lationships with other girls and boys. A lower percentage of

pupils in Homemaking II, than in Homemaking I and III

reported that they had received help in understanding them—

selves and in their relationships with other girls and boys.

Indication g. Pupils have opportunities 39 develop

certain social skills.iglp§rsonal and family living. Data in

Table 23, page 122, indicate that a higher percentage of
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pupils in homemaking classes reported that they had received

help with "table manners" (80.5 per cent) than had received

help with other types of manners, courtesies or social skills

(59.2 per cent). Some pupils reported that they had made

plans for improving manners and social behavior as a part of

their daily living in the homemaking class, and in the

school. Less than one-half of the pupils in the sample re—

Ported that they had developed guides or standards for social

behavior, which they believed to be important in the home-

making class, school, home or other places in the community.

Opportunities pupils had for the development of social

skills in relation to food service are further shown in

Table 37, page 143. In general, the experiences which pupils

had in acting as hostesses or hosts and/or in having guests

at class meals or other occasions appeared to be limited.

Some pupils had had opportunities to use different kinds of

food service, but this opportunity was not reported by many

pupils.

Indication 2. Pupils have opportunities Eg.ggdg§-

£fl£fl§=£§mlli§§, home and family life and.tg_work out pgoblems

with their own families. The opportunities which pupils had

 

'in homemaking classes to understand families and family life

are summarized in Tables 24 to 27, pages 125 to 129. A higher

percentage of pupils in Family Living classes (83.1 per cent)
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than in other homemaking classes (40.1 - 52.9 per cent) re-

ported that they had received help in understanding their

personal relationships with their own families. Approximately

forty to fifty per cent of the pupils in the sample reported

that they personally had worked out certain problems with

their own families such as — ''sharing the housework, meals

and shopping, entertainment of friends at home, dating, and

social life away from home“. Fewer pupils reported that

they had worked out personal budget or money matters with

their families. (Table 24, page 125).

A higher percentage of pupils in Family Living classes

than in other homemaking classes reported that they (1) had

tried to find out some facts about Michigan families and

(2) had tried to understand different methods families use

in managing their activities such as planning, preparing,

serving of family meals, doing the shopping, entertaining

friends, getting the housework done, earning, spending and

saving of money. (Table 25, page 126).

A high percentage of pupils in Family Living classes

reported that they had tried to understand families with

different kinds of problems and had tried to understand

families whose values, interests, resources and nationality

or racial backgrounds differed. (Table 26, page 127). Less

than fifteen per cent of pupils in Homemaking I and II and
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only one—third of the pupils in Homemaking III reported that

they had had these types of opportunities.

Discussions of what makes for stable and happy marriages

and family life were not reported generally by pupils in

Homemaking I and II but were reported by pupils in advanced

homemaking courses.(Table’27, page 129). Fifty-seven per

cent of the pupils in Homemaking III and one hundred per cent

of the pupils in Family Living classes reported that they

had had discussions on "what makes forstable and happy

marriages". Few parents and/or others in the community had

participated in these discussions. Few pupils in homemaking

classes reported that they had discussed reliable sources for

help on marriage and family problems.

Indication 4. Pupils have opportunities 33 understand
 

younger children. Data relating to the opportunities which

pupils in homemaking classes had to understand, observe and

work with younger children are summarized in Tables 28 to 32,

pages 130 to 134. A study of these tables reveals that a

higher percentage of the pupils in the Family Living classes

than in other homemaking classes had opportunities to discuss

needs of young children and what happens if these needs are

not met and how to help children with certain aspects of

their development. While approximately one-half of the

pupils in homemaking classes reported that they had had
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opportunities to understand young children, less than one-

fourth had had opportunities to have guided experiences

with children in the school and/or homemaking classes.

(Tables 30 and 31, pages 132 and 133). The most common method

used for understanding children which the pupils indicated

was Ireading and having discussions“.

Practices Relating to Learning Experiences

in Planning, Preparing and Serving Family

Meals, Refreshments and Snacks

Indication.§, Pupils have opportunities-tgiugdgg-

.stagd personal and family food needs, local food customs and

available resources as“; basis for meal plannin ,.p;§-

paration and service. A high percentage of pupils in home-

making classes (72.5 per cent) reported the use of films

in understanding nutritional needs of individuals and families.

About the same percentage reported that they had read and

had discussions about nutritional needs. Pupils in Family

Living classes did not report that they had discussed food

needs of families or the food customs or family resources in

relation to planning suitable family meals. (Table 33,

page 136).

Less than one-half of the pupils in homemaking classes

reported that they had attempted to understand the available
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resources of families such as time, money or equipment for

preparing and serving family meals. (Table 33, page 136).

Approximately one-third had attempted to find out food

habits or food customs of families in the community as an

important consideration in meal planning.

Indication g. Pupils have opportunities pp manage,

prepare and serve family meals, refreshments pp snacks for

parties. Planning meals and learning to buy foods at different

cost levels has been regarded as important in eXperiences with

meals - many pupils reported that they had received help in

economical buying of common foods. (Table 3#, page 138).

Pupils in beginning and advanced homemaking classes

reported that they had prepared and served a variety of

family meals, refreshments and snacks. (Table 35, page 139).

The highest percentage of pupils in Homemaking I reported

that they had prepared breakfasts and luncheons. The highest

percentage of pupils in Homemaking II reported that they had

prepared dinners, luncheons, and refreshments or snacks for

parties. The highest percentage of pupils in Homemaking III

reported that they had prepared dinners, refreshments or

snacks for parties or luncheons. There was little meal

preparation in Family Living classes but 28.6 per cent

reported that they had prepared refreshments or snacks for

parties.
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Approximately six to fourteen per cent of the pupils

in Homemaking I, II and III reported that they had not had

opportunities to prepare any meals in homemaking classes,

the highest per cent being in Homemaking II.

In general, the type of meal service which pupils re-

ported that they had used, varied. The simplest service

of ”passing food" was reported by two-thirds of the pupils

in the sample and the method of serving food by a host or

hostess was reported by approximately one-half of the pupils

in Homemaking I and II and by one-third of the pupils in

Homemaking III. The use of the buffet service was reported

by less than one-fourth of the pupils, the highest per-

centage of pupils reporting its use being in Homemaking II.

(Table 36, page 141).

Indication Z- Pupils have opportunities.pp develop

socipl skills 1p the service 9: school meals, refreshments_gp

gnacks. The setting of an attractive table for meal service,

the using of different kinds of food service in homemaking

classes and having guests at class meals provide oppor-

tunities for the development of social skills. The opportu-

nities which pupils in homemaking classes reported that they

had had for the development of social skills in food service

and hospitality are indicated in Tables 37 and 38, pages 143

and Inn. A high percentage (84.h per cent) of pupils in the
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sample reported that they had used different methods to im-

prove the attractiveness of the table. (Table 37, page 143).

There also had been discussions, demonstrations or exhibits

to show different ways families might set their tables and

why. (Tables 37 and 38, pages 143 and 144).

Over one—third of the pupils in the sample reported

that they had invited teachers and others in the school to

be guests at their class meals. Few parents of class

members or others in the community had been guests at these

meals. Few girls and boys, who were not in homemaking classes

had been guests. (Table 37, page 143).

Referring back to Table 23, page 122, it is seen that

about eighty per cent of pupils in all homemaking classes

reported that they had received help with table manners.

Ninety-one per cent of the pupils in Homemaking I, seventy-

two per cent of pupils in Homemaking II and seventy-nine per

cent of pupils in Homemaking III reported that they had

received help with table manners. While meal service had

not been used in Family Living classes, fifty-four per cent

reported receiving help with table manners.

Indication.§. Pupils have opportunities for exper-

iences.ip the economical buying 9: common.£gods and i3 Egg

presgrvation p§_foods pp reduce costs. Approximately three—

fourths of the pupils in homemaking classes reported that
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they had learned important points in the economical buying

of fresh.fruits and vegetables and approximately fifty—

eight per cent reported that they had learned important points

about the buying of meats, poultry, and fish. Fewer reported

that they had had help with buying canned and frozen foods.

(Table 34, page 138).

Some pupils reported having (1) used commercial mixes

and frozen foods in the preparation of their meals,

(2) canned foods for use in class meals and (3) learned to

freeze foods. It was assumed that some understandings of

the economic values were developed in these situations,

although no data were secured from the pupils. (Tables 39

and 40, pages 146 and.147) .

Indication 9, Pupils have opportunities for improving

the school lunch_program. Data in Table 41, page 148, in-

dicate that approximately one-fourth to one-third of the

pupils in the sample reported that they had had opportunities

to improve the school lunch hour. One-third of the pupils

in Homemaking I and one-fourth of the pupils in Homemaking II

and III reported that they had carried on activities to im—

prove manners and social behavior, planned menus and had made

the tables more attractive. Approximately one-fifth of the

pupils in the sample reported that they had helped children

at the school lunch hour.
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Practices Relating to Learning Experiences in Planning,

Selecting, Making and Taking Care of Clothing,

Including Personal Grooming

Ipdication'19.. Pupils have opportunities 39 under-

stand_personal and family clothing needs and costs and prin-
 

ciples pf clothing selection and buying. Approximately forty

per cent of the pupils reported that they had had oppor—

tunities to understand general principles of selecting and

buying clothing, and wardrobe planning. Approximately one-

third of the pupils reported that they had had opportunities

to understand the buying of common articles of clothing,

such as shoes, sweaters, skirts, suits, coats. (Table 42,

page 150). Less than one-half of the pupils in the homemaking

classes reported that they had received help in reducing the

cost of clothing, and less than one~third had planned and

made decisions with their families about the clothing they

planned to buy, alter, make or do without. (Table 43,

page 151). One-third to one-half of the pupils in home-

making classes in the sample reported that they had had

opportunities for discussing clothing needs of high school

girls, but few reported that they had had opportunities to

understand the clothing needs of other members of the family.

Some consideration had been given to clothing needs of

young children in all homemaking classes. (Table 43, page 151).
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Indication III” Pupils have opportunities for g;-

_periences.;n making and/or altering clothing. A study of

Table 44, page 153, reveals that the garments which were

made most frequently in beginning and advanced homemaking

courses were simple cotton blouses, dresses, skirts or slacks.

In Homemaking II and III approximately one-fourth of the

pupils reported the making of dresses or blouses from other

materials than cotton and the making of Jackets, suits or

coats. Few clothes were made or little sewing was done for

others, either for family members or for others in the school

or community.

Ipdication lg. Pupils have opportunities 39 secure

help with personal grooming and with taking care.g; clothing.
  

Ninety-one per cent of the pupils in Homemaking I, forty—

five per cent of the pupils in Homemaking II and thirty-five

per cent of the pupils in Homemaking III, reported that they

had had opportunities for help with "hair styles, care or

hands, skin and make-up“. (Table 45, page 15h). Few pupils

reported that consideration had been given to (1) "what is

important in being well-groomed" (2) “working out problems of

management in grooming activities to save time, money and

get things done when needed“ or (3) ”comparing costs of

grooming when done at home or by paid services“.

A high percentage of pupils in the sample reported
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that they had had opportunities for understanding the

characteristics of different kinds of textiles. However a

relatively small percentage of pupils reported that they had

had opportunities for applying this knowledge about textiles

to problems or methods of laundering, pressing, ironing of

clothing. (Table 46, page 156).

Practices Relating to Learning Experiences in

Selection, Use and Care of Housing, Home

Furnishings and Household Equipment

Indication l}. Pupils have_gpportunities 33 under-

stand hgusing needs-g: families and the cost 9: housing

including cost.g§ home furnishings. Data in Table #7,

 

page 158, would seem to indicate that in Family Living classes

more consideration had been given to housing needs of family

members than had been given in other homemaking classes.

Considering the total sample, less than one-fourth of the

pupils reported that they had attempted to understand the

needs of families in housing and in furnishing homes.

More consideration had been given in Homemaking II

and III to "styles of houses'' than to the housing needs of

family members. (Table 48, page 159).

In Homemaking III and Family Living classes approxi-

mately forty to fifty per cent of the pupils reported that
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they had tried to find out costs of housing. (Table 48,

page 159). Few pupils had had opportunities to see new and/

or made-over home furnishings at different cost levels.

(Table 49, page 161).

Indication.lfl. Pupils have opportunities 39 upggg-

.gtgndlimportant_points.;p the selection and arrangement.g§

furnishings for the home. Based on data in Table 50, page 162,

approximately fifty per cent of the pupils in Homemaking II

and III and Family Living classes had (1) discussed impor-

tant points in the selection of various kinds of home

furnishings and (2) studied selection and arrangement of fur-

nishings for the various rooms in the home. Approximately

two-thirds of the pupils reported that they had helped in

their own homes in the selection and in the arrangement of

furnishings.

Indication 15, Pupils have opportunities 39 improve

the appearance 9: the homemaking room and 3p get ideas gpr
 

making new furnishings and for refgpishipg g; altering.u§gd

furnishings. Only a small percentage of pupils in homemaking

classes reported that they had had opportunities for improving

the appearance of the homemaking'room. (Table 51, page 164).

A relatively small percentage of pupils reported that they

had had opportunities to see demonstrations and/or to make

at school various home furnishings. Approximately twenty to
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twenty-five per cent of the pupils reported that they had had

opportunities for helping with making furnishings and re-

finishing furniture in their own homes. (Table 52, page 166).

Indication IQ. Pupils have opportunities tg_ggg§3—

stand principles_g§ selection, arrangement, use and care 9;

household equipment. Data in Tables 53 and 54, pages 167

and 169, suggest that little consideration had been given in

beginning and advanced homemaking classes to household equip-

ment. More consideration appeared to have been given to

kitchen equipment than to other household equipment. A higher

percentage of pupils reported opportunities for understanding

the important points in the care and cleaning of equipment

than in the cost, selection or arrangement of equipment. Few

reported that they had found out kinds of labor saving equip-

ment families have and/or had had a chance to see in the

stores or homes various models of common household equipment,

including vacuum cleaners and attachments, laundry equipment

or ironers.

Indication _Z- Pupils have opportunitiesltg.ungg§r

,stang Egg; is important_in the arrangement 9; cupboards 9;

storage space in the kitchen and had tried out various methods

 

.2; household care. Less than one-third of the pupils in

Homemaking I, II and III reported that they had developed

and/or used some guides or standards in the arrangement of
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storage space for food, dishes, cleaning equipment or table

linens in the homemaking room. (Table 55, page 171).

When pupils were asked about their home activities

or responsibilities, seventy-five to eighty—five per cent of

pupils in homemaking classes reported that they helped with

household tasks such as cleaning and laundering. (Table 56,

page 172).

Few pupils reported that in the homemaking class they

had (a) tried out different methods of cleaning woodwork,

windows, floors, stoves, refrigerators or (b) seen new

techniques for cleaning silver, brass, copper, furniture or

lamp shades. (Tables 56 and 57, pages 172 and 17b).

Practices Relating to Learning Experiences in the

Area of Management and Consumer Education

Indication lé, Pupils have opportunities-£9 understand
 

and t evaluate methods which families use gammanagementIQ£
 

 

their activities and_resources. Approximately fifty per cent

of the pupils in the sample reported that they had had oppor-

tunities for understanding how families manage the planning,

preparing and serving of meals. Fewer reported that they had

had opportunities for understanding family or home management

practices in getting work done, in entertainment of friends

and in dealing with money problems. (Table 58, page 175).
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A higher percentage of pupils in Family Living classes than

in other homemaking classes reported that they had had oppor—

tunities for understanding methods which families use in the

management of their activities.

Indication l2. Pupils have opportunities for under—

standing various needs 2; family members. It was assumed

that in order to understand management practices that pupils

needed opportunities to understand some of the needs of

family members. Fifty per cent or more of the pupils reported

that they had had opportunities for understanding nutritional

needs of family members and the various personal, social and

emotional needs of younger children. But few reported that

they had had opportunities to understand clothing and

housing needs of family members. (Table 59, page 177).

A higher percentage of pupils in Family Living classes

than in other homemaking classes reported that they had had

opportunities for understanding the needs of children and

the housing needs of family members. Some pupils reported

that they had had opportunities for understanding some of

their own needs and interests, but many pupils reported that

they had not had these experiences. (Table 63, page 183).

Indication.gg. Pupils have opportunities tg_gndgg—

stand available personal and/or familyresources. Approxi—

mately three-fourths of the pupils in Family Living classes
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and one—third of the pupils in Homemaking III reported that

they had attempted to find out some information about the

typical or prevailing incomes of Michigan families. Few

pupils in Homemaking I and II had had these experiences.

(Table 60, page 179). Approximately one-fourth of the pupils

reported that they had had Opportunities to find out from

their own families about the amount of money they,

personally could have for clothing. (Table 60, page 179).

Approximately fifty per cent of the pupils in homemaking

classes reported that they had had opportunities to find out

how much time homemakers in the community believed was

available for l'getting family meals“. (Table 60, page 179).

As earlier reported, few pupils had had opportunities to find

out the kinds of labor saving equipment families had.

(Table 53, page 167).

Igdication.gl. Pupils have opportunities_for_planning
 

ang.ggigg their plans.;g‘working out pgoblems.gt school and

ham_. Theoretically, in homemaking classes, the planning

and using plans are involved in daily class activities. Some-

times the plans are made as a total group, sometimes in small

groups and sometimes planning is done individually. There

were few items in Check List g which pertained to this phase

of planning. However some items were included which related

to working out problems at school and home.
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Approximately one-half of the pupils reported that

they had worked out (1) ways of sharing in the housework,

meals and shopping in their own homes, (2) ways to reduce time

and energy in setting the table and (3) problems of enter—

tainment of friends at home and problems of dating. Few

reported that they had worked out plans in clothing, grooming

or in money management with their families or in their homes.

(Table 61, page 181).

Fifty per cent or less of the pupils in homemaking

classes reported that they had had opportunities to develop

guides and standards for making certain common decisions

which affected them personally in the homemaking class or its

activities. (Table 64, page 184).

Indication.§g. Pupils have opportunities for.ig-

creasing their consumer understandings, especially ig rela-
 

tion 39 the_purchase 23 food, clothing, housingL home
 

fgrnishings.ang household eguipmegt. Approximately fifty per

cent of the pupils in homemaking classes reported that they

had had opportunities for understanding important points in

the selection and the purchase of clothing and food. Fewer

reported that they had had opportunities to understand the

selection and purchase of housing, household equipment and

home furnishings. (Table 62, page 182).

Only a few reported that they had studied costs and/or
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had compared costs of goods or services when secured by the

individual and/or family through their own efforts or when

these goods and services were secured through commercial or

paid channels.

Indication 23. Pupils have gpportunities for undep-

standing and applying_princip1es.2§.g§§.;p everyday parsonal

and family living. A study of data throughout the report

suggests that a higher percentage of pupils in homemaking

classes had opportunities for understanding and applying prin-

ciples of art in relation to foods and clothing than they

had in understanding and applying principles of art to

housing and home furnishings. Few opportunities were reported

for improving the appearance of the homemaking room and/or

making application of art principles to the homemaking room.

Only about five per cent of the pupils in homemaking

classes reported that they had had opportunities for under-

standing children's art activities or art expressions.



CHAPTER VII

LOCAL PRACT CES IN RELATION TO THE BELIEF

CONCERNING TEACHING—LEARNING METHODS

Eight criteria were used to study local practices

relating to the area of belief that in the homemaking ed—

ucation program the teaching—learning methods are those

which contribute to the achievement of the goals of home-

making. When the responses of pupils were analyzed there

seemed to be indications that certain teaching—learning

methods were reported more frequently by pupils than were

other methods. Table 65 shows the per cent of pupils in

varying homemaking classes reporting opportunities for ex-

periencing the various teaching—learning methods; Table

66 shows the rank order of the use of the various methods.

Critgpgon l. Pupils work out problgmg with thpig

own families and share work lg phggg Qgggg. Data from

parents indicated that a relatively high percentage of

pupils in homemaking classes assumed many responsibilities

in their homes, such as those involved (a) in housework,

laundering and ironing, (b) in meal planning, preparation

and service, (0) in selecting and making clothes, (d) in

care of children, (e) in entertainment of friends, (f) in

room improvement, and (g) in improving relationships within

the family. (Table 19, page 110)
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There were twenty-two items in the Check List B

which related to working out problems with own families

and sharing work in their homes.

Table 67 shows the extent to which pupils in

homemaking classes reported that they had worked out

certain types of problems with their own families.

Approximately fifty per cent of the pupils in all of

the homemaking classes reported that they had.worked

out problems with their own families of sharing the

housework, meals, shopping, entertainment of friends

at home, problems of dating and social life away from

home.

A smaller percentage, approximately twenty-five

to thirty-five per cent of the pupils had worked out

personal budget or money problems with their families.

About the same percentage had planned and made deci-

sions with their families about their clothing prob—

lems - what to buy, alter, or make and/or do without,

or how much money they could have for the season or

year for clothing. A study of the responses of both

pupils and the parents indicated less participation

in home eXperiences related to management of money

than in other home responsibilities.
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Criterion 2. Pupils receive personal and/or

individual helQ. Each homemaking teacher in a reimbursed

vocational homemaking program has a scheduled conference

period for the purpose of providing individual and/or

personal help to her pupils. The general philosophy of

homemaking education is to provide personal and/or individual

help and many of the methods used are directed toward this

objective.

Thirty items in the inventory for pupils related to

receiving personal and/or individual help. As shown in

Table 68 a high percentage of pupils in Family Living

classes reported that they had received personal and/or

individual help in their relationships with their own

families, in their relationships with girls and boys and

in an understanding of themselves — their own physical

development and their own feelings or emotions.
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Considering the responses of pupils in Homemaking

I, II and III, a smaller percentage reported that they

had received personal and individual help in their

relationships with their own families, friends and

in understanding themselves. A higher percentage of

pupils in Homemaking I, II and III, than in Family

Living classes reported having received personal and/or

individual help in manners and social etiquette.

Qriterion 3. Pupils develop guides ggd.§tgnd—

ards and evaluate progress. Forty—two items in the

 

inventory were related to opportunities which pupils

had had for participating in developing guides, or

standards for making their own decisions and for

guiding their own behavior or work in the homemaking

class and outside the class. Considering the results

shown in Table 69, less than one-half of the pupils

in homemaking classes had had these types of oppor-

tunities in connection with making and evaluating

garments, manners and social behavior, grooming and

the arrangement and care of the homemaking room.
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griterign b. Pupils see films, analyze stories,

.pggticigate in socio-dramas. The results in Table 70

would seem to indicate that one—third or more of the

pupils in homemaking classes had had some opportuni-

ties to see films related to understanding themselves

and others, but fewer had had opportunities to see

films related to the growth and develOpment and/or

behavior of younger children.

In Family Living classes pupils reported that

stories had been used in understanding problems or

situations in families. Stories had not been used

often in either Homemaking I or II, but approximately

one-third of the pupils in Homemaking III reported

their use. The socio-drama had not been used to any

great extent in any of the homemaking classes.
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Criterion 5. Pupils have a variety 2: concrete

homemaking exneriences; Concrete homemaking exper—

iences were limited in definition to such activities

as: working with and/or taking care of children; pre-

paring and serving meals, refreshments or snacks using

different methods of service; canning foods for class

use; improving the school lunch hour; altering and

making clothes; using different kinds of household

equipment; trying out different methods of cleaning;

being responsible for the laundering of table linens;

care of large equipment; and improving the attractiveness

of the homemaking room.

In general, leaders believe that pupils in

homemaking classes need a wide range of concrete

learning experiences if the goals of homemaking will

be attained. A relatively small percentage of pupils

in the sample actually reported that they had had

these many types of concrete learning experiences in

homemaking classes. Some of this was due to the lack

of breadth or sc0pe of concrete learning experiences

in the total prOgram.

Criterion é. Pupils take field trips, see

damanaizaiians.and.maka.aaaaaxaiigns. Closely related

to concrete learning experiences are field trips, de-

monstrations and observations. These have been gener—

ally regarded as important in stimulation of learning

in homemaking, both in the class and outside the



199

class. Table 71 summarizes the opportunities which

pupils reported that they had had for field trips,

demonstrations or observations.

A study of Table 71 indicates that the highest

percentage of pupils in Homemaking I, II and III re-

ported having had opportunities to see and/or parti—

cipate in demonstrations of (1) hair styles, care of

hair, skin and hands, (2) steps in clothing construc-

tion, (3) table setting for family meals and (4) press-

ing clothing made from different textiles.

In Homemaking II and III, a higher percentage

of pupils than in Homemaking I, reported having had

opportunities to see recent models of household equip—

ment, different kinds of houses and homes furnished

at different cost levels, demonstrations of slip covers

and different methods of cleaning woodwork, cleaning

and waxing furniture.



T
A
B
L
E

7
1

P
E
R

C
E
N
T

O
F

P
U
P
I
L
S

I
N
H
O
M
Z
J
A
‘
I
A
G

C
L
A
S
S
E
S

W
H
O

M
A
D
E

O
B
S
E
R
V
A
T
I
O
N
S
,

A
fi
D

S
A
W

E
X
H
I
B
I
T
S

E
N
D

D
P
I
s
T
S
T
}
A
T
I
o
K

(4:)

 

P
e
r

C
e
n
t

o
f

'
I
e
s
”

E
e
s
o
o
n

b
y

P
u
p
i
l
s

i
n

H
f
m
o
m
a
k
i

l

O
B
S
"
S
I
R
’
A
Q
T
I

1
‘
]
,
E
X
H
I
B
I
T
S

A
K
D

D
E
L
L
I
C
I
T
E
S
T
I
M
\
T
S

“
U
n
i
o
'
A
P
A
-

1
1
0
.
0
c
h
K
.
-

1
-
0
1
1
1
1
7
%
”
fi
—

F
P
—
L
f
l
i

i
n
g

I
i
n
g

I
I

i
n
?

I
I
I

L
i
v
i

‘
F
S
Q
3

Z
F
3

1
‘

,
a

.
,

.
.
-

.
.
.
.

1
.
.
.
,
-

-
.
.
—
-

Z
1
'

-
.
.
.
.
.
.
.
J
-

_
-
c
.
’

4
"

_
_
_
_
~
.
_

~
_
-
-

 

 

C
a
r
e

o
f

h
a
i
r
,

h
a
n
d
s
,

s
k
i
n
;

u
s
e

o
f

m
a
k
e

u
p

9
1
.
0

4
5
.
9

3
4
.
8

2

S
t
e
p
s

i
n

m
a
k
i
n
g

a
g
a
r
m
e
n
t

6
4
.
1

5
5
.
3

4
0
.

k
.
.
.

2

T
a
b
l
e

s
e
t
t
i
n
g
s

f
o
r

f
a
=
.
n
i
l
y

m
e
a
l
s
;

b
u
f
f
e
t

s
u
p
p
e
r
s
,

3
9
.
6

3
6
.
0

6
3
0
.
6

J

P
r
e
s
s
i
n
g

a
n
d

i
r
o
n
i
n
g

c
l
o
t
h
e
s

m
a
d
e

f
r
o
m

d
i
f
f
e
r
s
:
1
t

2
8
.
8

3
5
.
1

2
8
.
6

7
.
9

2
9
.
7

t
e
x
t
i
l
e
s

w
a
r
d
r
o
b
e
s

s
u
i
t
a
b
l
e

f
o
r

h
i
c
h

s
c
h
o
o
l

g
i
r
l
s

a
n
d

b
o
y
s

-
1
7
.
9

2
3
.
0

5
2
.
9

1
.
8

2
6
.
0

R
e
c
e
n
t

m
o
d
e
l
s

o
f
h
o
u
s
e
h
o
l
d

e
o
u
i
p
m
e
n
t

1
8
.
4

2
5
.
8

2
8
.
0

3
2
.
1

2
3
.
4

C
h
i
l
d
r
e
n

a
n
d

t
h
e
i
r

a
c
t
i
v
i
t
i
e
s

2
0
.
5

2
7
.
1

1
9
.
3

2
3
.
2

2
2
.
4

q

B
e
s
t

y
s

o
f

l
a
u
n
d
e
r
i
n
g

s
w
e
a
t
e
r
s
,

b
l
o
u
s
e
s
,

s
l
i
p
s
,

2
9
.
2

2
1
.
4

1
3
.
8

0
2
2
.
1

e
t
c
.

s
s
i
n
g
aa
n
d

i
r
o
n
i
n
g

d
i
f
f
e
r
e
n
t

k
i
n
d
s

1
5
.
0

1
9
.
9

1
5
.
8

3
.
9

1
6
.
2

s
e
s
,

J
a
c
k
s

s
,

s
k
i
r
t
s
,

t
r
o
u
s
e
r
s

(
C
o
n
t
i
n
u
e
d

o
n

t
h
e

N
T
e
x
t
P
a
g
e
)

 
 

_
.

_
.
.
.

.
_
_
_
_

.
.
.
.
_
—
.
-
—
.

-
.
—
—
.
.
.
—

-
—
-
.
.
.

.
.
_
.
_
.
_
_
_
.
.
.

-
.

.
<

.
.
.

-
-
-
.
.

.
.

.
—
—

.
.
.
—
.
.
.
,
_
.
_
_
_
.
-

_
.
_
_

_
.
-
-
»
.
.
.

.
.
.
-

.
.
.
-

.

_
.

-
A

—
.
—
-
“
—
-
-

.
.
-
-
.
—
—

200



T
A
B
L
E

7
1

P
I
R

C
E
N
T

0
F

P
U
P
I
L
S

I
N
d
o
n
I
n
A
1
I
T
G

c
@
3
1
1
8

“
H
0

M
1
“
D
E

O
B
S
L
R
V
A
T
I
Q
N
S
,

A
N
D

3
1
;

L
X
E
’
S
I
T
S

A
g
e

D
L
L
S
N
S
E
R
R
T
I
J
N
S

(
C
J
N
T
I
N
U
E
D
)

 
 

.
.
.
—
.
~
g
.
.
.
—

 

o
f

“
Y
e
s
"
h
e
e
o
o
n
s
e
s

b
e
o
o
r
t
e
d

o
i
l
s

i
n
H
i
n
e
m
e
r
i
n
;

C
l
r
s
s
e
s

.
e
m
s
k
—

fi
g
m
e
m
e
h
-

F
a
m
i
l
y

l
o

e
1

I
1
T
H
:

I
I
I

L
i
V
i
u
g

__
1
:
3
1

N
1
,

6
—
2
4
4

x
—
e
n

H
-
1
1
6
0

_
.
.
.
.
-
-

.
.
-
-
.
.
_
_
.
_
_
_
_
_
-
_
.
_
.
/
_
.
.
.
.
_
_
_
_
.
_
_
-
_
-
~
_
.
_
_
.
.
.
_
.
.
1
.
_
.

 

I
T
S

A
1
D

1
3
3
2
:
1
0
1
6
S
T
R
.
"
T
I
C
/
1
'
-
S

b
v

 

A
t
t
r
e
c
t
i
v
e
l
m
o
n
e

f
u
r
n
i
s
h
i
n
s
:
s

e
t

d
i
f
f
e
r
e
z
t

c
o
s
t

2
.
1

1
4
.
5

2
2
.
8

1
8
.
2

1
1
.
1

l
e
v
e
l
s
;

n
e
w

a
n
d

m
a
d
e

o
v
e
r

f
u
r
n
1
s
h
i
n
t
s

S
t
e
n
s

i
n

m
P
L
i
n
"

s
l
i
o

c
o
v
e
r
s
,

c
u
r
t
e
i
n
s
,

d
r
e
w
e
r
i
e
s
;

3
.
1

2
1
.
5

1
3
.
2

3
.
0

1
1
.
0

n
d

r
e
f
i
r
i
s
h
i
n
g

f
u
r
n
i
t
u
r
e

(.1)

D
i
f
f
e
r
e
n
t

k
i
n
d
s

o
f

k
o
u
s
i
n
g

f
o
r

f
e
I
fi
1
1
1
6
8

3
.
5

8
.
1

2
4
.
8

1
3
.
6

9
.

8
.
8

9
.
5

8
.
0

4
.
6

\O

(1')

C
h
i
l
d
r
e
n
'
s

a
c
t
i
v
i
t
i
e
s

i
n

a
r
t
,

m
u
s
i
c
,

s
t
o
r
y

h
o
u
r
s
,

e
t
c
.

 

4
.

.
—
.
—
~

201



' 202

Approximately twenty per cent of the pupils

in all of the homemaking classes reported that they

had observed and worked with children and discussed

what they saw. Very few had had opportunities to see

children under the guidance of a teacher in art act—

ivities, music activities, story hour or lunch hour.

Qritegigg 2, 232113 relate experien9e§.tg

practices, conditions and resources 9; families in

the community. Table 72 summarizes the extent to

which pupils in homemaking classes reported that they

had related their homemaking class eXperiences to the

practices, conditions and resources of families in

the community.

A fairly high percentage of pupils reported

that they had related their foods experiences to the

practices or conditions in the community. Only a

small percentage of pupils had related their "sewing"

and their "clothing“ eXperiences to the trends in

the community.
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In Family Living classes a higher percentage 5

of pupils than in Homemaking I, II and III reported

contacting parents of young children and had included

parents in discussions of marriage and family life.

Criterion 8. Pupils hggg opportunities 29

ggpress and/or understand their gap ngggg, interests,

problems 2; concerns. Thirty-six items in the inven—

tory related to opportunities which pupils had to

express and/or to understand their own needs, inter—

ests, problems or concerns.

A study of Table 73 suggests that twenty-five

percent of pupils or less in all homemaking classes

had opportunities to eXpress and/or understand their

needs in the areas of manners, personal appearance

and grooming, or understanding themselves. These

are regarded as areas of general concern to adolescents.
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CHAPTER.VIII

IMPLICATIONS OF THE FINDINGS FOR PROGRAM DEVELOPMENT

IN HOMEMAKING EDUCATION IN MICHIGAN

I. LIMITATIONS OF THE STUDY

Limitations with regard to the beliefs_gf leaders.

In this study, the beliefs of leaders were limited in two

ways. First, the beliefs of leaders were limited to stated

beliefs, which had been explicitly expressed in bulletins

prepared and/or used in Michigan in the past decade in the

development and approval of reimbursed vocational home-

making programs at the secondary level, and in research,

evaluation studies and demonstration programs. No attempt

was made to determine the actual beliefs of leaders or to

identify or deal with areas of disagreement.

Secondly, not all areas of beliefs of leaders, which

had been expressed in the bulletins dealing with vocational

homemaking education at the secondary level were included

in the study. Only those beliefs were included which seemed

feasible for use in studying local practices, considering

the amount of time, and money which were available for the

study and the opportunities for securing reasonably objective

data about local practices.

Limitations with regard to the determination g£_lggal

practices. A random sample of thirty schools was originally



drawn. It was assumed that all the schools which were in-

vited would participate. However, twenty-three schools or

seventy-seven per cent of the thirty schools actually par-

ticipated. An analysis of the various types of programs which

were represented in the actual sample suggested that not all

types of vocational homemaking programs were represented.

Only the enrichments of Homemaking III and IV and Family

Living classes were included and the Family Living classes

from which data were secured seemed too few in number to be

regarded as representative. The findings concerning local

practices seemed to be fairly reliable for the participating

schools but there were certain questions about the repre-

sentativeness of the data for vocational homemaking programs

in Michigan.

The items in Check List B, which focused on oppor-

tunities for learning experiences pupils may have had in home-

making classes, were based primarily on the major homemaking

areas and on certain stated objectives or content which

leaders had made explicit. They were not based on the

objectives which leaders had stated about personal development

of pupils, improvement of home and family life or community

living since, in the opinion of the writer, leaders had not

made these sufficiently explicit to be useful in this study.

In the development of Check List B, not all areas of
 

homemaking were sampled. The area of “health, first aid



and home care of the sick" was omitted in order to provide

a greater spread and depth of representative items in other

major areas of homemaking. Leaders in homemaking had em-

phasized the desirability of integration of certain aspects

of homemaking such as art for the home, management, and

consumer education. Items pertaining to these phases were

primarily integrated in the major areas represented in the

check list.

While a fairly high percentage of replies from parents

were received, no follow-up was made of the parents who failed

to reply. In reference to the beliefs of leaders, that home-

making is a part of the total school program, the data may

have been more reliable or meaningful had the investigator

remained in the school another day and had had opportunities

for interviews with social science, biology or English

teachers and had had opportunities for probing certain

responses of administrators and homemaking teachers. However,

this was not possible, since the investigator contacted all

the schools at the close of the school year and time did not

permit more than one day in each school.

One other important factor which may have limited the

total picture of practices in local programs was that the

homemaking activities during the last month to six weeks of

the school year could not be reported for all of the schools.

The visits to the schools were made from April twenty-sixth
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to June sixth. This probably limited the over-all picture

concerning local practices in the total sample. More limited

data were obviously secured from the first schools visited

than from the last schools visited.

Limitations with regard to the determination g:
 

discrepancies between beliefs pf leaders and local practices.

An arbitrary standard of seventy-four to one-hundred per cent

of “yes" responses on the items on Check Lists g, E, and Q,
 

together with supplementary data from local schools formed

the bases for indicating that a belief was implemented in a

local homemaking program. This was necessary because no other

standard was available which appeared to be more valid.

Since the goals of homemaking classes in the partici—

pating schools were submitted by approximately one half of

the homemaking teachers, one would not be justified to state

that the submitted goals were representative of the goals of

homemaking in local vocational homemaking programs in

Michigan or that they were representative of the participating

schools. It was assumed however, that when teachers did not

have written goals on the day of the visit and/or did not

later submit goals for the various homemaking courses, that

the goals were not available.

The data regarding "units offered" and the "amount of

time spent in the various units" in homemaking classes,

would seem to be considerably more representative of practices
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in the participating schools and in vocational homemaking

programs in Michigan than the “statements of goals", since

the data regarding "units taught" were secured from eighty—

three per cent of the participating schools.

Value judgments about the recommended amount of time

which would seem suitable for each of the various areas of

homemaking in each of the homemaking courses, were also

secured from a group of twenty Michigan leaders, including

state supervisors, teacher trainers and supervising teachers.

These leaders represented five of the six colleges which had

been approved for the education of vocational homemaking

teachers.

An analysis of the data from the homemaking education

leaders indicated that (l) individual leaders in Michigan

varied in their value judgments about the most effective use

of time in homemaking classes (Homemaking I, II, III, and

Family Living): (2) that judgments of supervising teachers

about the most suitable amount of time to be spent on various

aspects of homemaking were quite similar to the actual amount

of time which teachers in the study reported, (3) that super-

visors and teacher trainers recommended less amount of time

be spent on clothing and foods than the amount of time

recommended by supervising teachers and (h) that teacher

trainers recommended more time to be spent on home furnishings,

child development, family relationships, management and
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consumer aspects than the time recommended by supervising

teachers or the actual amount of time which homemaking

teachers reported that they had spent.

With respect to the study of practices relating to

teaching-learning methods, both breadth and depth of items were

sacrificed. For example, in Michigan considerable emphasis

had been placed on cooperative planning. It did not seem

possible within the limits of this study to secure adequate

coverage of cooperative planning and cooperative group work.

However, Checkaist B contained thirty-six items which

related to one important phase of cooperative planning, namely,

providing pupils with opportunities for understanding and

expressing their own needs, interests or problems.

Considerable emphasis had been given to this phase of coop—

erative planning in the Michigan bulletins.

The conference hour in vocational homemaking programs

had been specifically set aside for teachers to work.with

pupils on an individual or personal basis. No attempt was

made to study the use of the conference time but an attempt

was made to find out from pupils in homemaking classes if

they had received personal or individual help in various areas

of homemaking.

There were other limitations with respect to the

determination of practices. For example, in the area of

home and school cooperation, no data were secured from the
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homemaking teachers. It had been a practice in Michigan that

homemaking teachers in reimbursed vocational homemaking

programs submit data relative to home visits and home

experiences of pupils to the State Office for Vocational

Education at the end of the school year. For this reason it

was believed that homemaking teachers should not be asked for

this type of information during the study. However, no

attempt was made to actually study the data which.were later

submitted by the participating schools to the State Depart—

ment of Vocational Education with reference to the homemaking

teacher's contacts with families during the year of the study.

II. SOME POSSIBLE FACTORS WHICH MAY HAVE CONTRIBUTED

TO THE DISCREPANCIES BETWEEN BELIEFS OF LEADERS AND

PRACTICES IN LOCAL HOMEMAKING PROGRAMS

The writer believes that no one or two factors have

been chiefly responsible for the existence of discrepancies

between beliefs of leaders and practices in local homemaking

programs, but that there have been a number of interacting

factors, some of which may have had a greater influence than

have others. »The following are submitted as factors which

Iggy have contributed to the discrepancies between beliefs of

leaders and the practices in local reimbursed vocational

homemaking programs in Michigan.
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Beliefs gg Longfiggme Ideals Not Achieved g; Achieved

Only After Ag Extended Period 9; Time

1. It may be that all beliefs of leaders are ideals

which are never actually achieved but serve only as

directions for working.

2. Some believe that it may take fifty years or more

for an idea to be accepted and that not enough time may have

elapsed for the general implementation of the specific

beliefs in the local homemaking programs in Michigan.

Beliefs Misunderstood.gr Too Difficult for

Averagg Homemaking Teachers tg_Put Into

Practice Without Strong Local Support

1. The beliefs of leaders may not have been under-

stood and/or accepted by personnel in local communities.

2. The beliefs of leaders may be too difficult for

average homemaking teachers and/or typical schools to put into

practice under existing conditions. The beliefs of leaders

may require competencies which can be achieved only by those

teachers who have special personal or professional

characteristics. Closely related to this is the possibility

that the homemaking prOgram at the secondary level may be

too broad in scope, too complex in structure and may require

too high a degree of creativity or depth of understanding of
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pupils, their families, and the educative process, for

average or even superior homemaking teachers to manage in

practical local situations.

3. For effective implementation at the local level,

some of the beliefs of leaders may require strong leadership

and support from local school administrators, faculty and

community groups. Certain practices or conditions in some

schools and/or local communities may operate unfavorably on

processes of putting some beliefs into practice. It may be

that certain beliefs of leaders may need to be reviewed in

the light of actual conditions in local communities in Michigan.

Inadequacies g; the State Plan and/or Guide

for Homemaking Education

1. The State Plan and/or Guide for Homemaking Edu—

cation as it has pertained to outlining the requirements for

local homemaking prOgrams at the secondary level may not have

been effective instruments with respect to the approval of

local reimbursed vocational homemaking programs. Theoreti-

cally, all reimbursed vocational homemaking programs in

Michigan meet the basic requirements as outlined in the State

Plan or Guide unless they are approved as experimental

pregrams. However, data from the study with reference to the

beliefs of leaders showed wide discrepancies between the
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beliefs of leaders and local practices in the total sample

and in individual schools. This was true for two of the

beliefs which had been regarded as mgjg; aspects of reim—

bursed vocational homemaking programs, namely (1) home and

school cooperation and (2) the determination of local needs

and a broad homemaking program based on local needs.

2. The State Plan and/or Guide for Homemaking Edu-

cation, as they have pertained to the legal or administrative

requirements for vocational homemaking education may not have

been effective instruments with respect to outlining teacher

education requirements for vocational homemaking teachers.

For example, the certification requirements for vocational

homemaking teachers may not have provided adequate emphases

(credits) on the development of competencies implied in the

beliefs which were used in this study. Major teaching

competencies for example may have been left to be developed

in a few courses in home economics education. It is also

possible that some teacher competencies cannot be efficiently

developed in the pre-service teacher education program, but

must be developed primarily as a significant and planned

part of the in—service prOgram.
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Inadequacies g: the in~service program

It is possible that the in—service teacher education

program may not have been effective. Local school adminis-

trators, state supervisors and college teacher educators have

had responsibilities for providing effective in—service

education. But the past decade has been characterized by

important changes, all of which may have influenced the

effectiveness of the in-service education pregram in Michigan.

Thseconcept of state supervision has undergone change. More

emphasis now is being placed on local school responsibilities.

Adjustments required by this concept may have resulted in

ineffectiveness within the program.

There has been an increased concern for the extension

of home and family life education for all youth; there have

also been greater and greater demands for homemaking

education. Along with these new requests for an expanded

program there has been a shortage in the supply of qualified

homemaking teachers. These changes or conditions have made

many heavy demands on leadership in home economics education

and on local schools.

Local school administrators may not have understood

the homemaking education program including home and family

life education and may not have been in a position to provide

the help needed by the homemaking teachers in their schools.
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This was recognized by teacher educators at the Dearborn

Conference in 1946.1

The in-service teacher education program may not have

been effective due to such factors as (1) too large a program

to enable supervisors to give adequate guidance to individual

schools; (2) time and energies may have been placed on other

activities which did not directly result in program improve—

ment in respect to the major beliefs of leaders Which.were

used in this study; (3) inadequate follow—up of graduates

and/or in—service education through study groups, extension

classes, summer school programs, meetings or conferences.

Vossbrink in her study of in-service teacher edu-

cation not only pointed out some of the most and least effec-

tive methods of in-service teacher education but also made

some recommendations for the in-service education program for

home economics teachers in Michigan.2 Her study indicated

that the Michigan in-service education program for home

economics teachers had certain weaknesses.

 

1Based on personal notes and on First Report 2; the

Home Economigg Curriculum Committee 33 Michigan

p 2-3 (duplicated) unpublished report.

ZMeta Vossbrink, “An Analysis of the InsService

Education PrOgram for Home Economics Teachers with Suggestions

for Improving the Michigan Program," Ph.D. dissertation,

University of Chicago, June, 1953. pp. 293. '
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Inadequacies_gf the Pre-Service Program
 

l. The pre—service teacher education program may not

have provided suitable and/or sufficiently effective learning

experiences for prospective homemaking teachers. 0r, college

women in home economics education may be too immature and/or

too inexperienced to profit from the learning experiences

which are provided, at the time they are provided or included

in the prOgram. Or, the responsibility for helping college

students develop the competencies implied, may be placed on

too few individuals or in too few courses in the total four

year teacher education program to have any practical cumula-

tive effect. For example, one or two teacher trainers within

a college may have the responsibility to help students

develop certain complex competencies in a few home economics

education courses which may in reality require the coordinated

efforts of several departments and many members of the faculty,

throughout the total four year program.

2. It is possible that the objectives, content,

values and procedures in college home economics courses and

related courses in the college program may not support

sufficiently and/or may be in conflict with certain of the

objectives, values and procedures at the secondary level and

thus may have had some unfavorable effects on homemaking at

the secondary level. For example, the subject approach has
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has tended to be the approved and dominant approach in

college home economics courses. The functional, individual

or family approach has tended to be the approved and dominant

approach in homemaking education programs at the secondary

level. The conflict between these two approaches or emphases

may be a very real and serious source of difficulty for not

only the inexperienced, immature prospective homemaking

teacher but also for the more experienced homemaking

teachers.

The need for increased emphasis on family centered

teaching at both the college and secondary levels has been

pointed out by leaders within the field of home economics

and by others outside of the field. Davis has pointed out

that home economics teachers tend to emphasize middle class

standards and values, while the majority of pupils in the

public schools tend to come from lower socio-economic

groups.3

McGinnis has urged home economists at both the college

and secondary levels to adapt their teaching to the values,

resources and cultural backgrounds of the families of the

groups being taught. She has outlined some criteria which

may serve as guides in making teaching of home economics more

 

3Allison Davis, "Our Responsibilities for Freedom -

Home Economics and the American Social System." Journal 2:

Home Economics #3:512, September 1951.



“family centered."br

College home economics faculty are being challenged

to rethink their own courses and certain changes are being

made.

Satisfactions and Morale

In a day when there is such a shortage of home econo-

mics teachers and when the supply of prospective teachers is

limited, the problem of professional morale and job satis-

faction have strategic importance for program development,

for recruitment and for continued service of all professional

leaders in home economics education, whether they are

employed at the secondary level, college level and/or in

supervision. While this study was not concerned with teacher

morale or teacher job satisfaction, it seemed well to con-

sider at least, the possibilities of morals and satisfaction

as factors which may have affected or may affect the ultimate

implementation of beliefs of leaders used in this study.

A study of the factors affecting the satisfactions of

home economics teachers was recently conducted by the Home

Economics Research Committee, Home Economics Section,

 

4

Esther McGinnis, ”Family Centered Teaching,"

Journal 2; Home Economics, 44:9-12, January, 1952.
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American Vocational Association, Inc? The Michigan data in

this study“wereanelyzed by Holmblade.6 When Holmblade

analysed the Michigan data, she found that the Michigan

teachers had a lower mean job satisfaction score than the

national sample but that home economics teachers in the vo-

cational programs in Michigan had a higher mean job satis—

faction score than the teachers in the non-vocational programs.

Holmblade reported that in the national sample the mean job

satisfaction score increased as the length of teaching

experience increased but this was not true for the Michigan

sample. The Michigan teachers in the three to five year group

had the highest mean job satisfaction score; those of less

than one year the next highest and those having taught ten

years or over expressed the least satisfaction with their jobs.

It is important to note that Holmblade reported that more

than one-half of the teachers in the Michigan program had

taught five years or over and more than one-half of these had

taught ten years or over. These data seem especially

important in (l) considering the factors which may have

 

5Factors Affecting the Satisfactions 9; Home Economics

Teachers. Committee on Research and Publications, American

Vocational Association, Inc. Washington 5, D. C. May, 1948,

pp. 95.

6Amy Jean Holmblade, "Factors Related to the

Satisfactions of Michigan Home Economics Teachers" p. 14

(unpublished report)
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contributed to the discrepancies between beliefs of leaders

and practices and in (2) considering some possible areas

for action.

III. SOME RECOMMENDED AREAS FOR ACTION

Some possible areas for action in reducing the gaps

between the beliefs of leaders and practices in local home-

making programs are only briefly indicated below but they may

be suggestive of some important steps which might be taken as

a follow—up of the study.

Seven recommended areas for action are: (l) the

further clarification of the beliefs of leaders and what these

beliefs mean in terms of local practices, (2) the clarifi-

cation of the relationships between the certification

requirements and the competencies expected of vocational home—

making teachers, (3) the formulation of more effective plans

for helping local schools, (4) the revision of certain

aspects of the State Plan and/or Guide so some of the criteria

for approval of reimbursed vocational homemaking programs

may be more objective or explicit, (5) the provision for more

effective in-service education for homemaking teachers,

(6) the provision for more effective pre-service education

for homemaking teachers and (7) the development of some

demonstration and experimental programs in homemaking education

in Michigan. Each recommended area for action is briefly
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discussed below.

1. The further clarification 2; the beliefs 2:
 

leaders and what the beliefs mean An terms 9; local practices.
 

The beliefs of leaders as they are stated in federal and state

publications at present are integrated in the content of dis—

cussions about vocational homemaking programs. They are

difficult to find, to untangle and to understand. The writer

believes that if statements of beliefs about homemaking

education could be brought together, that is, assembled and

organized, and if the criteria for studying local practices

in relation to the beliefs could be more clearly defined and

illustrated, and were used as a basis for discussion when

planning local programs, local schools would be in a much

better position to implement the beliefs. Furthermore, state-

ments of beliefs could be rewritten in the light of discussions

in local communities.

Statements of beliefs and'what these mean in terms of

local practices should be made widely available for use in

the State. Conflicts in beliefs and/or in practices, if and

when they exist, should be treated as matters of fact and

should be dealt with indicating reasons for differences in

viewpoints, and how these differences might affect local

practices. The writer believes that within the field of

vocational education there are many opportunities for

differences and for flexibility in terms of both beliefs and
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practices, especially when neither can be supported by

reliable data.

2. The clarification 33 the relationships between

the certification requirements and the competencies expected

,2; vocational homemaking teachers. The writer believes that

the teacher education publications including the Guide for

Vocational Homemaking Education should make obvious the

relation between certification requirements and the compe—

tencies expected of vocational homemaking teachers on the job.

This is essential for practical use with the staffs of the

colleges preparing homemaking teachers and for use with

prospective homemaking teachers. For example, if home and

school cooperation is an important part of the vocational

homemaking pragram, experiences need to be included in a wide

variety of courses and related fields, where individuals can

reasonably develop such a competency. The experiences could

be included in a number of different courses or in parts of

courses in the total curriculum.

At the present time, the State Plan and/or Guide for

Vocational Homemaking Education indicate or imply that the

development of this competency is the basic responsibility

of the preéservice program. Some leaders tend to believe

that this is not realistic in terms of what is known about

the maturity and the developmental level of prospective



and/or beginning teachers and what is known about the com-

plexity of teaching and of local schools, of homes and

family life and of modern communities or community life.

The following questions may need thoughtful consi-

deration on the part of leaders and others in Michigan: Is

home and school cooperation an area in which beginning

teachers should be expected to be competent and to assume full

responsibility as a beginning teacher? If not, what can be

reasonably expected of them in the pre—service pregram and

as beginning teachers on the job? Or is this an area in which

teacher competencies are developed primarily on the job through

the guidance and support of local school administrators,

faculty and community groups and through the supplementary

helps from supervisors and college staffs? Whatever the

decision is, it should be clearly stated in the Guide for

Vocational Homemaking Education. If the competency is to be

developed through the pre-service program then a block of

time (credits and courses) should be indicated which would be

appropriate considering the difficulties involved in

developing these competencies.

A second example may be given. If homemaking teachers

are expected to be competent in the determination of local

needs, then this competency needs to be analyzed and be given

full recognition in the certification requirements of

vocational homemaking teachers. At present this competency
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is given only superficial consideration in the State Plan

and/ or Guide for Vocational Homemaking Education.

A third example may also be added. Homemaking teachers

are also expected to have competencies in planning and

developing a broad homemaking program based on the local

needs. The writer believes that not all areas of homemaking

have been given equal or appropriate consideration in the

certification requirements of vocational homemaking teachers.

The present State Plan and/ or Guide for Vocational Home-

making Education places more emphasis on the areas of foods

and nutrition and on clothing and textiles than on other

major areas of homemaking. The writer believes that the

emphasis on foods and clothing at the secondary level is

possibly only a natural result of the continued emphasis on

foods and clothing in certification requirements and that the

secondary school program in homemaking would become broader

and would give more consideration to such areas as personal

and family relationships, child development, consumer edu—

cation, management and home furnishings if teachers had

equal opportunities to develop competencies in these areas.

If certification requirements do not give equal support to

all areas of homemaking in teacher certification, then local

homemaking teachers probably should not be expected to

implement broad homemaking programs at the secondary level

without considerable help through a planned in-service

program. Exceptional teachers might be able to
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implement broad programs but average homemaking teachers

would continue to have difficulties.

3. .222 formulation 2: more effective_plans for helping

_p assisting local schools. Considerable effort has been

spent in Michigan in developing the belief that the needs

of the local community should be determined and the home-

making program should be based on the needs of local pupils

and their families. But, generally speaking, in both theory

and practice this area of belief remains vague and mis-

understood.

Several specific suggestions are offered to deal with

this problem. First it would seem imperative that a

rationale for curriculum development in homemaking education

especially in relation to the determination of local needs,

be stated and generally accepted as a basis for work in the

state.

A rationale seems to be partially implied but it has

never been clearly enough stated in the federal and state

bulletins so that a professional worker or a teacher would

have any sense of security about its interpretation or use

in curriculum development in homemaking education.

Second, it would seem important that some agreement

be reached about the objectives of homemaking education at

the secondary level. Lack of consensus among leaders about
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the objectives of homemaking results in confusion in working

with local schools. Third, it would seem important that

local schools would be given more specific help with local

curriculum development, in studying their own needs and in

planning over-all pregrams based on their needs.

Various types of instruments might be developed and

distributed which would help homemaking teachers to work

cOOperatively with pupils and their families in planning

local homemaking pregrams. Evaluation materials might be

developed and distributed to help local schools evaluate their

progress toward the various objectives of homemaking.

The revision 23 certain aspects 9; the State Plan
 

and/or Guide for Vocational Homemaking Education §g_some g;

the criteria for approval 9; reimbursgd vocationg; homemaking
 

pgggrams may pg made more objective and explicit. The data

from this research would seem to indicate that certain of the

present standards described in official releases were not

generally met by the reimbursed vocational homemaking programs

in the sample. A question may be raised if some other bases

or criteria for approval than certain of the ones now used,

might be developed which would be simpler to understand by

local communities and would be generally more reliable and

valid.

For example, if the determination of local needs is
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actually one of the basic criteria for approval of reim-

bursed vocational homemaking programs, then some better

methods than now used appear to need development in order to

help local schools determine needs. If one of the beliefs

of leaders in vocational homemaking education is that local.

programs are based on local needs, then the second problem

would be to help schools and communities to actually build

local homemaking programs based on the local needs which have

been determined.

Vocational homemaking programs might be grouped into

three stages of development, all stages being regarded as

exceedingly significant and as worthy of reimbursement. One

stage might consist of a one or two year period in which a

local school or community, presumably under the guidance of

one or more consultants would organize itself for work in

studying their own local needs, would summarize their

findings, would make some inferences about the objectives and

the local homemaking program. This report would be written

and would be available for local use and for the use of

others interested in similar problems. Another stage‘might

involve actual program revision and/or development. This

might be a three to four year period - a long enough period

of time to make some needed changes in the local program.

A third stage might involve primarily processes of

evaluation of the local program, or evaluation of pupil growth
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toward the major objectives of homemaking.

Since theoretically, vocational education funds have

been provided for the purpose of promotion of effective

vocational education, many schools in Michigan might be

encouraged to continue to develop their local programs with—

out reimbursement, especially after a period of extended

financial assistance. Furthermore to stimulate the up—

building of the program, schools having received considerable

reimbursement or financial help in the determination of

needs, program development and evaluation, might be encouraged

to do experimental work and/ or may be encouraged to serve as

much needed demonstration centers in the state. These schools

then might be reimbursed on a different basis. Reimbursed

vocational homemaking programs in Michigan might then be

classified in the official directory according to the partic-

ular phases of curriculum development, which they have

selected locally for emphasis. Such a classification might

be mutually helpful to local schools and to state supervisors

in planning workshops, or conferences, in the preparation

and sharing of materials; or in scheduling demonstrations

and school visits.

The assumption, of course, would be that local

vocational homemaking programs would continue to be as good

as possible, regardless of the stage of development and
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would generally measure up to the present requirements of

vocational education but it would mean more. It would mean

that local communities would have specific opportunities to

get more planned systematic guidance in the various steps

in building functional homemaking programs based on local

needs. Supervisors and other consultants would be in a better

position to work with schools and give the help needed, con—

sidering the varied demands which are made on them.

Many objections might be raised to such a proposal,

but the writer has been concerned over the discrepancies

between beliefs of leaders and the actual implementation of

the beliefs in local programs. She believes that local

schools have not received the kind and amount of help which

they actually need. In first implementing this idea, a

limited number of schools might be selected and then as pro-

cedures are developed, to increase the number in the

following years.

5. The provision for more effective in—service edu-

cation for homemaking teachers. The State Plan and/or

Guide for Vocational Homemaking Education might indicate

the kinds of teacher competencies which need to be developed

as an integral part of the in-service program and the plan

for providing opportunities for helping homemaking teachers

develop these competencies on the job. Leaders who are
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responsible for in-service education need to not only scru—

tinize or evaluate their own practices to see if they are

providing the most effective kinds of learning experiences

for experienced homemaking teachers, through local, state and

regional conferences, school visits, study groups, summer

school programs, graduate work but they need to develop a

plan for the in-service program.

Vossbrink, in her study of in—service teacher edu-

cation not only pointed out some of the most and least

promising methods of in—service teacher education, but also

made some recommendations for the in-service teacher education

pragram for home economics teachers in Michigan.7

6. The provision for more effective preeservice edur

cation for homemakigg teachers. The pre-service and the in-

service teacher education programs are integrally related.

The pro—service prOgram should be continuously adjusted to

(l) the competencies expected of homemaking teachers on the

job, (2) information about the effectiveness of beginning

teachers and others when they are on the job, and (3) the-

types of in-service education which are or are not being

provided at the local level. Agreement needs to be reached

by leaders with reference to (l) the competencies which can

be reasonably achieved in the pre—service prOgram and (2) the.

 

7Vossbrink, _p. cit.
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competencies which need to be achieved primarily through a

planned in-service program.

Special consideration need to be given to the

broadening of experiences of prospective homemaking teachers

so they have better bases for thinking, generalizing and

applying learnings to new and different kinds of local

situations. This study indicates that teachers need help in

implementing the four beliefs used in this study.

7. The development 2;_some demonstration and expeng-

gpnta;,prog;ams in homemaking educatign. The writer believes

that leaders need to work out more systematically ways to

test beliefs and local practices before they are recommended.

Vossbrink found that Michigan homemaking teachers expressed

interest in having opportunities to see good practices in

action. Demonstration centers and/or experimental pragrams

may well become important parts of the in-service programs

as well as the pre-service programs in Michigan.
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EXCERPTS FROM FEDERAL AND STATE BULLETINS AND

REPORTS FROM WHICH BELIEFS OF LEADERS IN HOMEMAKING

EDUCATION IN MICHIGAN WERE DRAWN

For purposes of this study, the philosophy of voca-

tional homemaking education at the secondary level in Mich-

igan was limited to beliefs, which were explicitly express-

ed in the past decade (1) in state and federal administra-

tive or program planning bulletins and (2) in bulletins

describing evaluation studies and demonstration programs,

which had directly involved leaders in homemaking education

in Michigan and had had their support.

The basic beliefs of leaders relating to homemaking

at the secondary level, which were expressed in the above

sources seemed to generally fall in six types of cate-

gories: (l) the goals, objectives and/or purposes of

homemaking education at the secondary level, (2) the per—

sons for whom the homemaking program is planned, (3) the

planning or local homemaking programs, (4) the learning

experiences which are recommended, (5) the relation of

the school to the homes of pupils enrolled in homemaking

classes and (6) the relation of homemaking education to

the total school program.

Separate analyses were made of the beliefs which

were expressed (l) in federal bulletins, (2) in state bulle-

tins and (3) in bulletins describing research, evaluation

studies and demonstration programs.
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EXCERPTS FROM FEDERAL BULLETINS INDICATING

BELIEFS OF LEADERS ABOUT HOMEMAKING EDUCATION

Goals, Objectives andZor Pugposes g;

Homgmaking Egucation g; the Secondary Level

An administrative bulletin issued by the Division of

Vocational Education reports several purposes of homemaking

education at the secondary level.

_ The controlling purpose of vocational education is to

'fit for useful employment', hence it follows that the

controlling purpose of vocational education in home

economics, as provided for by the vocational education

acts, is to prepare for responsibilities and activities

involved in homemaking and in achieving family well

being. The general objective of vocational education

in home economics is to provide instruction which will

enable families to improve the quality of their family

life through the more efficient development of utiliz-

ation of human and material resources.

In a more papular bulletin, describing homemaking

education in the United States, the goals or purposes of

homemaking are stated in a similar way.

Homemaking education prepares individuals for effec-

tive home living. It includes instruction in financial

planning, in management of time and energy, in human

relationships and in creating and appreciating beauty,

as well as in the mechanics of housekeeping.2

 

‘1 Federal Security Agency, Office of Education,

Administggtion g; Vocatioga; Egugatiog, Vocational Educa-

tion Bulletin No. 1, General Series No. 1, Revised 1948,

p. 50.

2 Federal Security Agency, Office of Education,

Vocational Education Division, flomemaking Education ig the

Sgcondagz Schools 2; the united Statgs, 1947, p. 1.
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It is the purpose of homemaking education in the

secondary school to accomplish the objectives (listed on

page 12) in such a way that the training given will

enable the pupil to apply it in three different types of

situations: First, to solve the pupil's present prob—

lems of (a) personality development, (b) participation

in family planning and work, and (c) adjustment to

family members and to others in the community; second,

to give the pupil a foundation upon which to build in

the future as an adult homemaker; and third, to suggest

the application of homemaking education outside the

pupil's home in wage-earning occupations requiring home—

making skills.3

The objectives of homemaking education for all age

groups are described specifically as follows:

THE BASIC GOAL of homemaking education is to help the

individual to live a more useful and satisfying personal,

family, and community life. More specifically, the

objectives of homemaking education for all age groups

are to help individuals to

BECOME BETTER CITIZENS through understanding and

assuming responsibilities and privileges as members of

the family and of the community.

MAKE MORE EFFICIENT USE OF AVAILABLE RESOURCES

through wise planning of expenditures; through wise

selection of food, clothing, housing, furnishings, and

equipment; through learning how to save money by home

production and preservation of food, construction and

repair of clothing, and care and repair of tools and

equipment.

GUIDE CHILDREN WISELY through understanding their

physical and emotional needs.

ACQUIRE SKILLS in managing a home and in performing

necessary housekeeping duties.

ESTABLISH A WHOLESOME ATTITUDE TOWARD OTHER PEOPLE

through satisfying experiences with them and their

families.

3 Ibid., p. 3.
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ADJUST T0 CHANGES in their personal lives and in

the social and economics order.

IMPROVE THEIR HEALTH through an understanding of what

constitutes good health and the practice of habits which

contribute to it.

APPRECIATE BEAUTY which already exists in their

environment and to make their homes, clothes, and food

more attractive.

ENJOY SOCIAL ACTIVITIES through gaining assurance by

participation in family and community recreation,

hobbies, and other activities.

EXPERIENCE A SENSE OF ACCOMPLISHMENT through knowing

how to do work well, and through acquiring skills and

interests that enable them to express creative ability.“

The Persons For Whom the Homemaking

Program g; Planned

Belief is expressed that enrollees in homemaking

classes should be mature and should increasingly assume

managerial responsibilities in the home.

The individuals reached through the program are

sufficiently mature to deve10p a realization of the

importance of homemaking and increasingly assume

managerial responsibilities in the home.5

The Planning _3 Local Homemaking Programs

and the Instructional Program

 

Based 2g local needs. Belief is expressed that a

5 Ibid., p. l

5 Administration.2; Vocational Egucation,

2p.,g;§., p. 51.
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“homemaking program that adequately serves the community,

provides instruction for both in—school and cut-of-school

groups“.6 Belief is also expressed that homemaking

education needs vary within States and often within the

communities of the State and that homemaking programs

should be deve10ped to meet these varied needs.

Homemaking education needs vary within the States

and often.within communities of the State. The home

‘ economics education programs, therefore, should be

develOped to meet these varied needs.7

One of the characteristics of effective homemaking

programs is that the problems studied in homemaking classes

are the real concerns of individuals and families.

(In homemaking) problems studied are derived from

the needs and concerns of individuals and families

served, taking into consideration their maturity and

experiences.8

In discussing reimbursable activities of the home-

making teacher, it is made clear that provision is made for

reimbursing time spent by the teacher in studying needs of

families and communities.

It is permiseable to reimburse from Federal funds

for time spent by the home economics teacher in . . .

making studies of local home conditions, and making

other community contacts or followbup of students

needed for adequate program planning and develOpment.9

 

'5.;pig., p. 51.

7 gpgg., p. 55.

8 gig,” P. 51.

9 Ibid., p. 56.
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Belief is specifically expressed that (l) the States

should be responsible for studying and identifying needs of

local communities and developing programs based on the needs

and that (2) States may make provisions for the use of

Federal funds for reimbursement of studies and experiment-

ation carried on to determine the most effective programs

for meeting the homemaking education needs in the State.

State and local studies should be made to determine

the best types of vocational programs in homemaking

education to serve these varying needs.10

State plans may make provisions for using Federal

funds for reimbursement for studies and experimentation

carried on to determine the most effective programs for

meeting homemaking education needs within States.11

States will outline in their respective State plans

prOposale for organization of homemaking education

programs to meet the needs of in-school and out-of-

school groups. They will also indicate other specific

provisions for develOping programs to fit State and

local needs that assist in attaining the purposes of

homemaking education, and in maintaining the essential

characteristics of a homemaking education program.12

In another bulletin, belief is expressed that (l)

homemaking courses vary widely from one school to another

and even from one class to another, depending upon the needs,

interests and capacities of pupils, (2) homemaking teachers

must know a great deal about the needs of their pupils, the

kinds of homes from which they come and about the community,

 

10 Ibid., p. 56.

1'1 Ibige, p. 550

12 Ibid., p. 51.
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and (3) homemaking teachers should make final plans cOOper-

atively with their pupils and with parents.

Homemaking education courses vary widely from one

school to another, from one teacher to another, and even

from one class to another class taught by the same

teacher. Each course is a different combination of the

fundamentals of homemaking. Each is based on the needs,

interests and capacities of the pupils enrolled. There-

fore the teacher, with her knowledge of homemaking and

methods of teaching must first find the interests and

needs of pupils. To do this she must know their envir-

onment, their homes and the community. Then she is

ready to make a tentative plan of what she will teach.13

. . . each homemaking course is different because

each class has different needs and interests. Therefore,

the teacher who is planning a course must know the indi-

vidual needs of her pupils. She must also know the

kinds of homes ffiom which they come and something of the

community life.1

With information gathered about pupils, their homes,

and the community the teacher is prepared to select from

the fundamentals of homemaking (£22 p. 5) the phases for

which there is greatest need and interest. She then

plans the order and method of introduction of each phase

to suit the age and ability of the group.

So that the pupil's study may be motivated by

responsibility for its planning, the first few meetings

of a homemaking education class usually are devoted to

group consideration by teacher and pupils of the phases

of homemaking which should be studied, and the order in

which they should be taken up. All pro—planning by the

teacher is tentative. The final planning for work of

the class is shared by teacher and pupils and, sometimes,

by parents. School, home, and community projects that

may be a part of the learning experiences are also con-

sidered.15

 

13 Homemaking Education A; the Secondagy Schools 2;

the United States, gp. cit., pp. 4-5.

14 Ibid., p. 10

15 Egg. cit.



Includes instruction ig all major areas 9; homemaking.

Belief is expressed in (l) the importance of including home-

making instruction either as separate or integrated units in

all major areas of homemaking and (2) that the program should

be intensive and extensive enough to enable the individual

served to develOp abilities necessary for effective partic-

ipation in homemaking.

Each program in homemaking education for in-school

groups shall include instruction in the several aspects

of homemaking.16

(Referring to essential characteristics of homemaking

education) The curriculum is concerned with the funda-

mental values and problems in the several aspects of

home living and homemaking, and deals with these in such

a way as to develOp needed skills, understandings,

attitudes and appreciations.17

The total program is sufficiently intensive and

extensive to enable the individual served in develOping

abilities necessary for effective participation in home-

making and in community activities affecting the home.18

Over a period of years the program in any one center

meets the homemaking needs of the in-school and out—of-

school youth and adults taking into account other

educational opportunities which the home, the school,

and the community provide.l9

The program includes a sufficient variety of exper-

iences to give students actual learning experiences in

all of the major phases of homemaking. 0

 

15 Administration g; Vocational Education,

pp. cit., p. 51.

17 Loc. cit.

18 Loc. cit.

19 Loc. cit.

20 Ibid., p. 50.
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Vocational programs (therefore) need to provide for

instruction in all of the following aspects of home

living and homemaking;

12.

Selection and purchase of goods and services for

the home.

Maintenance of satisfactory personal and family

relationships.

Selection, preparation, serving, conservation,

and storage of food for the family.

Selection, care, renovation, and construction of

clothing.

Care and guidance of children.

Selection and care of the house and its

furnishings.

Selection, use and conservation of home equipment.

Maintenance of health and home safety.

Home care of the sick, and first aid.

Consumer responsibility and relationships.

Selection and provision of education, recreational

and occupational experiences for family members.

The interrelation of the family and the community.21

Belief is further expressed in the importance of

certain aspects or phases of instruction. The content of

homemaking education covers:

1.

\
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Selection, preparation, serving, conservation,

and storage of food for the family.

Selection, care, renovation, and construction of

clothing.

Care and guidance of children.

Selection and care of the home and of its

furnishings.

Use and conservation of home equipment.

Maintenance of health.

Home care of the sick, including first aid.

Selection of purchase of food, clothing, equip-

ment, and furnishings.

Management of human and material resources avail-

able to the home.

Maintenance of satisfactory family relationships.22

51 Ibid., p. 50.

22 Homemaking Education ig the Secondary Schools Ag

he United States, 2p. cit., p. l.
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Belief is also expressed that certain "fundamentals

are necessary".

Certain fundamentals are necessary to home living

regardless of the type of community or section of the

United States in which the school is located. In

homemaking education the approach and the amount of

time given to the fundamentals--food, clothing,

relationships, child-develOpment, the house, health

and home nursing, home management and consumer buying--

vary in different schools.23

The fundamentals of homemaking at the secondary level

are specifically described or identified for foods, clothing,

relationships, child deveIOpment, the house, health and home

nursing, home management, consumer buying.24

The Learning Experiences Which Are Recommended

Includes schogl—home—gommunity ggperience . Many

beliefs are expressed about the importance of effective

learning experiences in the homemaking program. Leaders

express the belief that learning experiences should be

provided in the school, the home and the community, and

that these learning experiences should be related to the

goals of homemaking or to the fundamentals of homemaking

and the needs of pupils.

Directed learning experiences of pupils in the home

and in the community, as well as in the school, are

 

23 Ibid., p. 5.

2“ Ibid., pp. 5-9.
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important parts of the vocational program in homemaking

education. 5

Activities through which pupils learn to solve

problems are carried on in the school, the home, and the

community.

IN THE SCHOOL part of the class time is given to

group discussion, demonstration, directed study, and

the actual doing of certain processes. Activities are

based on discussions. Pupils either plan their approach

to a problem or evaluate their solution of it. There is

no formal lecture and little recitation in homemaking

education classes. The method is group discussion--

carried on at a time when the sharing of ideas or the

comparison of results will broaden the individual's

understanding. Some class time is given to investiga-

tion and performance, either individually or in groups

of two, four or six. Pupils may be engaged in such

activities as reading about the way diseases spread,

working with children, preparing a meal, planning a

menu, or house cleaning.

IN THE HOME almost everything the pupil does-~taking

care of the baby, washing dishes, making her bed, even

planning her social activities—-is related to some part

of her study of homemaking. An important part of the

teacher's work, therefore, is to help the pupil approach

her home activities as problems which can be solved by

the methods practiced at school. Home activities offer

Opportunity_to test skills and managerial ability. The

usual sources of information are augmented by consul-

tation with other family members at home. Printed

sources of information such as magazines, cook books,

and bulletins are used. But in order to make certain

that the home, the natural setting for homemaking

activities, is fully utilized, homemaking teachers

incorporate into their teaching what are called 'home

projects.‘

IN THE COMMUNITY there are many services, organiz-

ations, and activities which directly influence family

life, so the homemaking teacher works with pupils in

community activities that contribute to better community

life. For example, during class study of improving

23 Administration g; Vocational Education,

22. cit., p. 52.
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nutrition practices, a teacher may provide Opportunity

for her pupils to participate in a community nutrition

project. They may assist in weighing younger children

at the health clinic or in distributing information on

good health practices; or they may engage in other

activities apprcpriate to their age and ability.

Examples of community activities in which pupils partic—

ipate include assisting in the care of children of

working mothers, sewing for the Red Cross, assisting

health departments in making surveys of sanitary condi-

tions, and assisting in baby clinics. Such experiences

contribute to good citizenship by giving secondary

school pupils a knowledge of how communities operate and

how community activities affect home living.26

Home projects (sometimes called home experiences) are

an essential part of the homemaking education curriculum.

Through them pupils work on some problem in their

personal, family and community life. The pupil selects

the project in consultation with both the teacher and

the family, and outlines a plan for its solution. The

plan is followed, with modifications as the project

develops under the guidance of both teacher and

family.2?

Belief is expressed that learning experiences in the

home and community should be “directed" or supervised and

that homemaking teachers should have time regularly

scheduled for conferences with pupils for the planning and

the guiding of these out-cf-school experiences.

(Reimbursable activities for the homemaking teacher

involve) holding conferences in regularly scheduled

school periods with individual pupils on directed

experiences in home and community.28

23 Homemaking Education ip the Secondary Sphoqlg ;p

the United States, 22. cit., p. 18.

 

27 Loc. cit.

28 Administratiog 3; Vocational Education,

pp. cit., p. 52.
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Provision is made in the schedule of the homemaking

teacher for consultation with individual pupils. This

is particularly important in homemaking education (1)

because pupils seek help with personal and family

problems which cannot always be discussed freely in a

group, and (2) because of the necessity for individual

guidance on home projects and community activities.29

Time should be provided in the daily schedule of the

teacher, in addition to that provided for class teaching,

for individual work with pupils on planning, executing,

and evaluating their related home and community

experiences.3

Provides broad and practical experiences with eguip-

ment and furngshgngs i the homemaking department. Leaders

in homemaking education support the belief that physical fac-

ilities in the homemaking department should (1) be provided

for all areas in homemaking, (2) be comparable to that of

the homes in the community, (3) be related to all areas of

homemaking and (4) provide Opportunities for experimentation

with a wide variety of qualities and types of materials.

The physical set-up for homemaking education is most

effective when it is comparable to that of the homes in

the community. The homemaking education department sets

an attainable standard for the homemakers and may stim-

ulate needed improvements in homes. Well-equipped

departments have the type of furnishings and equipment

that is within reach of the majority of the peOple.

When there are varied family incomes in the community

the equipment reflects the different economic levels.51

29 Homemaking Education ;p the Secondagy Schools 2;

the United Statgg, pp. cit., p. 17.
fig—

30 Administration 31; Vocationil Education,

22. cit., p. 52.

31 Homemaking Education Sp the Secondagy Schools 2;

thg Unified States, 2p. cit., p. 11.
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In satisfactory homemaking education departments,

there is adequate space and equipment for studying the

different areas of homemaking.32

Homemaking programs are materially strengthened when

laboratory experiences in the study of child develOpment

are provided as are laboratory experiences in the other

phases of homemaking education.33

Administrative relationships and arrangements, in—

cluding provisions for space and equipment are of a kind

that facilitate deve10pment of the program.34

The equipment and furnishings of the department pro-

vide opportunity for eXperimentation with a wide variety

of qualities and types of materials. Variety in con-

struction and finishes provides a basis for pupils and

for others in the community to develOp judgment in

making selections for their own homes.35

The equipment for different areas of homemaking

education is described for the living center, foods, cloth-

ing, child deve10pment, laundry, care of the sick and other

areas of homemaking education.36

Includes 2.13 lpppp p _t_w_q 1333 program. Belief is

expressed that adequate time should be allowed in the

program for achieving the goals of homemaking.

The total program is sufficiently intensive and

extensive to enable the individual served in developing

 

‘32 Ibid., p. 11.

33 Administration p; Vocational Education,

.92. Cit., pa 550

34 Ibid., p. 51.

35 Homemaking Education Sp the Secondagy Schools 2;

the United States, pp. cit., p. 11.

36 Ibid., pp. 11-16.
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abilities necessary for effective participation in home-

making and in community activities affecting the home.37

The variety of activities which constitutes good

homemaking education makes it important that sufficient

time be allowed at school for definite progress tuward

the objectives. . . . Most schools have at least a two

year homemaking education program and many have a three

or four year program.3

.gpg Relation p; the Schop; pp the Hompp p;

Pupils Enrolled Sp Homemaking Classes

There is an implied belief in the importance of

cooperative planning of the homemaking teacher, pupils and

parents. But the beliefs about cooperatively planning with

parents are not as clearly stated as they are in the State

releases or publications. In the administrative bulletin

issued by the United States Office of Education, the belief

is expressed as follows: “There should be a good community

understanding and increasing participation in the program.“39

However, it was indicated earlier in this report that

strong beliefs are expressed about the importance of (l)

finding interests and needs of pupils and their families

especially through home visiting, local studies, or other

 

37 Administration p; Vocational Education,

2p. cit., p. 51.

33 Homemaking Education in the Secondagy Schools 2;

the United States, pp, cit., p. .

39 wingetretggp g; Vocational Education,

2p. pit., p. 51.
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methods, (2) planning homemaking education programs based

on the needs and interests of pupils and their families,

(3) planning, guiding and evaluating with pupils and parents

the homemaking experiences pupils have in their homes, and

(4) providing physical facilities which are comparable to

those of families in the community and which are possible

of attainment by the majority of families.

The Relation p; the Homemaking

Program pp the Total School Program

Only minor consideration is given to the relation of

homemaking to the total school program in vocational home-

making programs. The following quotations indicate the type

and extent of service which homemaking teachers may devote

to activities other than those related to homemaking classes

and the possibilities for using vocational funds for coord—

inators of family life education:

When adequate attention has been given to those of

the above items that a community considers essential

parts of its basic program, reimbursement may be made

for a reasonable amount of time, in the teacher's

schedule (not more than 20 per cent) for the deve10p-

ment and correlation with homemaking education of such

work as nutrition education in connection with the

school lunch; assistance to elementary teachers on

programs of education for home living; and assistance

to programs of home living on the secondary level.”0

 

40 Administration p; Vocatgpna; Education,

.QE- Lit-o P- 5?:
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Federal funds may be used for the reimbursement of

the salaries of coordinators for programs of education

for home and family living. Such coordination will be

considered as a phase of a local program of supervision.

. . . Provision . . . shall set forth in the State plan

which stipulate the plan of coordination and the duties

and qualifications of the coordinator.41

EXCERPTS FROM STATE BULLETINS INDICATING

BELIEFS OF MICHIGAN LEADERS ABOUT HOMEMAKING EDUCATION

Three administrative bulletins, published by the

State Office of Vocational Education were used in the decade

in the deve10pment and/or approval of reimbursed vocational

homemaking programs in Michigan. These bulletins were

published in 1938, l9h2 and 1948.

Goals, Objectives andlor Purposes g;

Homemaking Education at the Secondary Level

Analyses of these three bulletins indicate that the

purposes of homemaking education emphasize (l) improvement

of home and family life, (2) efficient and satisfying

participation in homemaking, family and community living,

and (3) personal development of the individual.

The underlying philosOphy for vocational education

in home economics seeks the improvement of home and

family life through the training of youth and adults

for the vocation of homemaking. . . . The controlling

purpose of vocational education in home economics is to

prepare for assuming the responsibilities of the

KI Ibid., p. 55.
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homemaker such as (a) provision of food for the family,

(b) selection, care, and construction of clothing. (c)

care and guidance of children, (d) selection, furnishing,

and care of the house, (e) selection and use of home

equipment, (f) maintenance of health, (g) home care of

the sick, (h) consumer buying, (1) management of all

material and human resources available to the home, (j)

maintenance of satisfactory family relationships, (k)

application of the arts and sciences to the home. 2

The present day homemaking curriculum in secondary

schools is based upon such immediate objectives and

activities as will provide training to enable the

student to (1) appreciate the worthwhile functions of

a home, (2) learn the pleasure which can come from

homely tasks well done for the welfare of family members

or of the family as a whole, (3) understand the possible

contributions of science and art to homemaking, (4)

benefit from the Opportunities for self-develOpment

which a course dealing with those intimate personal and

social problems can give.“3

In 1942 the purposes of homemaking education were

stated in very much the same manner as the above statements

which were made in the 1938 bulletin.

The underlying philosOphy for vocational homemaking

education seeks the enrichment of home and family life

through training of youth and adults. . . . The purpose

of vocational homemaking education is the preparation

of youth and adults for efficient and satisfying para

ticipation in homemaking, particularly in assuming such

responsibilities as:

l. provisions of food for the family

. selection, care, and construction of clothing

. care and guidance of children

. selection, furnishing, and care of the house

. selection and use of home equipment

. maintenance of health

. home care of the sick\
J
O
‘
U
L
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”2 Michigan State Plan for Vocational Education and

Rehabilitation, State Board of Control for Vocational Educa-

tion, Bulletin No. 201, 1938, p. 81.

“3 Ibid., p. 93.
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consumer buying

management of all material and human resources

available to the home

maintenance of satisfactory family relationships

application of the arts and sciences to the homedn

The present day homemaking curriculum in secondary

schools is based upon such immediate objectives and

experiences as will be helpful in

a.

b.

guiding the individual in determining the values

most worth working for in immediate personal and

family living

assisting the individual in achieving a wholesome

personality and working out personal and social

relationships

helping the individual in discovering his needs,

interests, and capacities as they relate to home

activities

using individual and family resources for the

attainment of the values set up as most worthwhile

in life

helping the individual in preparing for a

vocationu5

Homemaking education is the phase of education ex—

perience which is designed to help the individual to

live a more useful and satisfying personal, family and

community life. . . .

The objectives of homemaking education are to help

individuals to:

1.

2.

3.

Become better citizens through understanding and

assuming responsibilities and privileges as mem-

bers of the family and of the community.

Make more efficient use of available resources

through wise planning of expenditures, wise

selection, and learning how to save and conserve.

Guide children wisely through understanding their

physical and emotional needs.

 

4“ Vocational Homemaking, the State Board of Control

for Vocational Education, Bulletin No. 2&2, Revised, p. l.

45 Loc. cit.
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h. Establish a wholesome attitude toward other people

through satisfying eXperiences with them and their

children.

5. Adjust to changes in their personal lives and in

the social and economics order.

6. Improve their health through an understanding of

what constitutes good health and the practice of

habits which contribute to it.

7. Acquire skills in managing a home and in perform—

ing necessary housekeeping duties.

8. Appreciate beauty which already exists in their

environment and to make their homes, clothes, and

food more attractive.

9. Enjoy social activities through gaining assurance

by participation in family and community recre-

ation, hobbies, and other activities.

10. Experience a, sense of accomplishment through

knowing how to do work well, and through acquiring

skills and interests that enable them to express

creative ability.

The Persons For Whom the Homemaking Program 3; Planned

In administrative bulletins issued by the State

Office of Vocational Education, emphases are placed on be-

liefs that enrollment in home economics classes should con—

sist of persons who (1) are of normal intelligence, (2) are

mature enough to realize the social significance of homemak—

ing, and (3) are mature enough to assume managerial responsia

bilities in the home. Belief is eXpressed that the program

 

“6 Guide 33 Reimbursed Vocational Education Programs,

Homemaking, Office of Vocational Education, Department of

Public Instruction, Lansing, Michigan, Bulletin No. 292R,

Revised, l9h8, p. 55.
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had been planned for girls, but some provisions are made

also for boys.

Persons must be at least 14 years in chronological

and mental age to enter the all-day course. . . . The

pupils should be sufficiently mature to realize the

social significance of homemaking and to assume manag-

erial responsibilities in the home.“

Known conditions in the state and requests for

assistance justify an expected expansion in home econ-

omics in . . . enrollments of boys in separate classes

and in classes with girls which are growing in quality

as well as quantity. 8

Persons must be at least fourteen years in chronolog-

ical and mental age to enter the all-day program. . . .

The students should be sufficiently mature to realize

the social significance of homemaking and to assume

managerial responsibilities in the home. In advanced

classes, all girls enrolled must have completed preceed-

ing courses in the vocational homemaking program.

Boys may be included in eligible homemaking classes

not to exceed one year and only when in combination with

the third year of vocational homemaking. Boys may elect

the work for either or both semesters, and in this case

either or both semesters of work would be reimbursable.

At this time segregated classes for boys are not

eligible for reimbursement. However, many communities

find it desirable to offer a separate class in home-

making for boys as a one semester course, although

a course organized on this basis is not reimbursable.“9

In l9h8, leaders continued to express belief that the

day school program “must be designed to meet the needs of

persons 1h years of age or over who are sufficiently mature

 

In? Michi an §£a£§.£lsa £9; Vgcational Education and

Rehabilitation, pp. cit., D. 93.

#8 Ibid., p. 82.

49 Vocational Homemaking, o . cit., p. 5.
fl
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to develop a realization of the importance of homemaking,

and increasingly assume managerial responsibilities in the

home."5O

Statements concerning the eligibility of boys for

enrollment are less evident. In the definition and ob-

jectives of homemaking, leaders state that ”boys as well as

girls . . . are served.'51

In descriptions of Personal and Family Living Classes

for eleventh and twelfth grade pupils, reference is specif-

ically made to boys. One of the enrichments in the home-

making program includes, "Courses in personal and family

living for 12th and/or 11th grade girls and/or boys who may

or may not have had the two year basic course."52

The Planning pg Local Programs and the Instruction Program
 

pggpg‘gpllgppl.ppppp. Beliefs are expressed that

homemaking education at the secondary level should be

adapted to the maturity, experience and needs of pupils,

should meet the needs of the peOple who compose the commun-

ity and should function in the lives of pupils taking into

consideration changes in social life.

 

O Q3 uide._p Reimbursed Vocational Education Programs,

pp, cit., p.

51 bi ., p. 55.

52

as
!

Ibid., p. 59.
fl
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The course of study should be adapted to the maturity,

experiences, and needs of the pupils so that they may be

trained as interested and intelligently helpful assist-

ants in homemaking, and thus be better prepared to meet

the modern living conditions.53

The effectiveness of the instruction in homemaking

is in direct prOportion to the degree to which it

functions in the lives of students helping them solve

their immediate problems; it may be measured also by the

degree to which knowledge, appreciation, skills, and

attitudes are develOped which are applicable to the

solution of problems later in life. There should be

student participation through varied group and indi—

vidual experiences, with practical application of know-

ledge to changing social life. Experiences should

provide progress and growth of the individual.54

In establishing a vocational homemaking department in

a local school system, the needs of the peOple who com-

pose the community should be given careful consideration.

The type of program selected should be adapted to the

various factors concerning home life of boys and girls

in the community. . . . An effective homemaking program

provides for participation in experiences which are

centered upon the individual and group problems relating

to school, home, and family life in the community.55

Flexibility of plans and procedures is characteristic

of homemaking programs in order to utilize pertinent

problems and concerns of enrollees in personal and family

living. Classroom teaching and guidance are linked with

experiences in the home and community. Methods of begin—

ing and carrying forwarg a program will necessarily vary

from school to school.5

Beliefs about coOperative planning at the local level,

 

53 Michggan ptate Plan for Vocational Education and

5“ Vocationg; Homemaking, pp. cit., p. 13.

55 Guide pp Reimbursed Vocational Education,

pp. p;§., p. 55.

56 Ibid., p. 58.
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especially c00perative planning of pupils, homemaking

teachers and parents were first explicitly stated in 1942.

No beliefs relating to cooperative planning with pupils and

parents are expressed in the 1938 bulletins. The following

quotations suggest the types of beliefs which are expressed

about c00perative planning.

Since most effective learning takes place where work

is develOped on a cooperative basis of student-teacher

planning and participation, students should have Opporb

tunity for such experiences. They must assist in early

planning for the year's work as well as frequent later

Opportunities for developing specific plans, procedures

and evaluation of work. It is particularly important

that they share in determining the goals or objectives

which affect the plans of procedures and evaluation.

The teacher needs to be prepared with tentative

goals and plans for the year, the unit, and the day.

These should be adapted to student needs, interests,

and abilities.

Various teaching procedures are means of stimulating

and maintaining interest. It is important that most

effective techniques and procedures be selected in

relation to the goals which have been cOOperatively

p1anned.57

All pre-planning by the teacher should be tentative

since final planning for work of the class is shared

c00perative1§ by the teacher, pupils and increasingly

by parents.5

Advisory groups or committees are recommended as a

means of securing community cooperation in guiding the home-

making program in relation to local needs.

 

57 Vocational Homemaking, _p. ci§., p. 12.

58 Guide pp Reimbursed Vocational Education Programs,

220 Cit. ’ p. SE.



It has been found desirable in many communities to

work through advisory groups representative of the

various interests concerned with the program. Suggest—

ions from the advisory groups are frequently very help-

ful to the homemaking teacher in planning the curriculum,

deciding upon equipment and references needed, the

budget for Operating the department, community activ-

ities that seem desirable to undertake as well as

suggesting an approach to many other problems affecting

progress of the homemaking department.59

Irislades inetru____ct10n is all has: was a: aaas:

making. Belief is also expressed that in homemaking educa-

tion consideration should be given to all aspects of home—

making and that homemaking education should include separate

or integrated units of instruction from the major areas of

homemaking. Belief is expressed that the length of time,

sequence, and content of units of instruction should be

adapted to local groups and to the seasons of the year.

Homemaking is a composite occupation, therefore

consideration shall be given to the fundamental problems

in many aspects of home living and homemaking. Each

semester shall include at least two units or aspects of

homemaking. The training of judgment in selection of

materials or procedures, of appreciations, and skills,

both manipulative and managerial, must all be considered

in selecting and develOping the content of courses.

Personal problems of the girl include consideration

of physical and mental health, an upbuilding of person-

ality possibilities, personal appearance, and social

relationships within and without the home.

Family problems consider the maintenance of family

health, sound nutrition, the rounded develOpment of

children and adult members, the social relations of

the various family members, leisure interests, the

 

59 Guide pp Rpimbursep Vocationa; Education Programs,

pp. cit., p. 4.
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distribution of tasks, money management, and other

activities of the home.

Manipulative and managerial skills are involved in

the preparation and service of meals, the care of

children, the care and upkeep of the house, and the

construction, care and upkeep of clothing.

Selection includes suitable choices and wise expend—

itures for food, clothing, household equipment and

supplies, and materials for leisure interests.

These are woven into the several years of work

according to the ability and background of pupils,

utilizing the broadened experiences in the uppergrades

for more mature consideration of aspects previously

considered and the resources of school, home and

community, to an increasing extent.

Homemaking is a science and an art so care should be

taken that pupils receive such instruction in the funda-

mental principles of science and of art that they may be

able to utilize them in solving homemaking problems. . .

Pupils should be guided in recognizing basic principles

involved and techniques to aid in the solution of new

problems involving such principles. . . .60

In 1942, the belief is expressed that any program

planned to help youth with immediate and near-future

problems in personal and family living must be broad in

scope, include emphases on many areas Of homemaking and

help youth to understand the interrelationships among the

areas.

Homemaking is a composite occupation, therefore

consideration shall be given to the fundamental problems

in many aspects of home living and homemaking, including

the development of individual members. The organization

of work considers the interrelationship of several areas

of homemaking in each year's work.

 

50 Michigan State Plan for Vocationg; Education and

Rehabilitation, pp. cit., pp. 98—99.
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The work should be adapted to the maturity, exper-

ience, and needs of the students so they may be intel-

ligently helpful assistants in homemaking, and thug be

better prepared to meet problems in modern living. 1

In 1948 the belief is expressed that the basic two

year homemaking course at the secondary level should include

separate or integrated units from the major areas of home—

making and that one additional year referred to as "enrich—

ments" shall be selected from several possible choices,

based on the needs of the local community.

A basic two year course . . . shall include separate

or integrated units from the major areas concerning

food, clothing, shelter and people. . . .

Enrichments to the homemaking program shall include

at least a year's work of regular daily class periods

in one or more of the following:

1. Advanced work in homemaking education with the

basic two-year course as a prerequisite.

2. Courses in personal and family living for 12th

and/or 11th grade girls and/or boys who may or

may not have had the two-year basic course.

3. Closely related subjects such as art or science

for the home, household mechanics, etc., which

include only students concurrently or previously

enrolled in eligible homemaking courses.

h. Extended experiences. A daily class period, in

addition to the regular conference period, is

arranged to develOp directed personal, home,

school, and community experiences closely related

to the homemaking program in whéch enrollees of

homemaking classes participate. 2

 

61 Vocatpona; Homemaking, pp. cit., p. 11.

62 Guide pp Reipbursed Vocatponap Education Eppggppg,

c t., p. 580
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Recommendations and/or suggestions are made in 1938

and in l9h2 regarding the emphases for the various home-

making classes. NO beliefs are expressed about the flex-

ibility of length of time, sequence, or content of units of

instruction although these are implied.

A recommended sequence of units for a composite

course in home economics follows:

Homemaking I

(The girl herself)

Fall Semester Spring Semester

Foods Home nursing

Food preservation Clothing

Luncheon Own wardrobe--kind and

Nutrition-~growing girl quantity

Breakfast Cotton garment construc-

Christmas gifts—-foods tion

Kitchen and its equipment Textiles--standard

cottons and linens

Personal improvement—-

hygiene, grooming,

personality

Home projects each semester

Homemaking II

(The girl and the family)

Clothing

Wardrobe study with cos—

tume design and budgets

Review-~cotton garment

construction

Wool construction-—new or

made-over

Textiles--wool, household,

and summary of fabrics

Girls' room

Christmas (gifts-~craft)

or clothing

Child develOpment

Behavior, food, clothing

Dinner

Home Management

Three meals a day

Daily dietaries

Family nutrition

Marketing

Home tasks and schedules

Family finances

Family relationships

Special occasions-~food and

social aspects

Home projects each semester
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Homemaking III

(The girl and the home in the community)

Living in the community

Art in the home and community

Housing and equipment—-comparative situations

Community sanitation and housekeeping

Social relationships-~home and community

Consumer education and planned spending

Special problems in foods or clothing

Home projects63

Suggestions for Organizing Vocational Homemaking

Program in Day Schools:

Homemaking I

Students enrolled in Homemaking I are usually con-

cerned with individual problems of particular interest

to this age level. Hence the emphasis for this year is

centered about ppp girl herself.

Fall Spring

develOp joint plans for assist in home nursing

Homemaking I meet needs for personal

provide meals for the improvement and clothing

health of girls arrange and furnish a room

share holiday occasions

share home responsibilities

Homemaking II

Emphasis for Homemaking II is centered about the girl

and the family group since her interests are broadening

and she is becoming more concerned about understanding

herself as a part of the family group.

Fall Spring

make joint plans for Home- OOOperate in food management

making II problems of the family

meet clothing needs of the meet the food needs of the

family family

 

763Michigan State Plan for Vocational Education and

Rehabilitation, pp. cit., pp. 100-151.
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utilize art in clothing and plan and prepare family

in the home meals

improve home arrangements distribute the family food

and furnishings, budget

understand develOpment of market for home and family

children . supplies

consider Christmas time consider consumer's respons—

through child develOpment, ibilities

social relationships, art share in special occasions

and textiles of groups and organiz-

ations

live together OOOperatively

in the family

consider housing respons-

ibilities of the family

Homemaking III

Homemaking III suggest areas for family and community

living with emphasis upon vocational Opportunities

allied to homemaking.

develOp joint plans for living in the

community, the school and the home

apply art in home and community

plan home furnishings

understand housing problems of community

maintain family and community health

plan wholesome and satisfying recreation

recognize factors affecting successful and

happy home life

meet consumer problems of young adults

apply food and nutrition in spegfial problems

solve special clothing problems

A general belief is expressed in l9u8, about the

importance of flexibility of the local program based on

information gathered about pupils, their homes, and the

community.

In homemaking education the approach and the amount

of time given to the fundamental concerns of food,

clothing, relationships, child develOpment, the house,

*5& Vocational Homemaking, pp. pit., pp. 11-12.
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health, and home nursing, home management, and consumer

buying vary in different schools. Using the information

gathered about pupils, their homes, and the community,

the teacher is prepared to guide the selection of the

phases of homemaking for which there is greatest need

and interest. The sequence and content of units should

be adapted to the group, to the local situation, and to

the seasons of the year.

The following additional statements further specify

certain "fundamental concerns" and "responsibilities” in—

volved in homemaking.

The preparation of youth and adults for the respons—

ibilities and activities involved in homemaking and in

achieving family well—being in home and community is

develOped through instructional programs involving the

following areas of homemaking education:

Selection and purchase of goods and services for

the home

Maintenance of satisfactory personal and family

relationships

Selection, preparation, serving, conservation, and

storage of food for the family

Selection, care, renovation, and construction of

clothing

Care and guidance of children

Selection and care of the house and of its

furnishings

Selection, use, and conservation of home equipment

Maintenance of health and home safety

Home care of the sick, and first aid

Consumer responsibility and relationships

Selection and provision of educational and

recreational experiences for family members.66

In the l9h8 Guide, no suggestions for the different

homemaking courses are included as they are in the 1938 and

the l9#2 bulletins. However, a release or circular, which

 

55 Guide to Reimbursed Vocational Education Programs,

pp. cit.,

I
3

66 Ibid., p. 57.
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was prepared and used in develOping local reimbursed voca—

tional homemaking programs, contains specific suggestions

for the various homemaking courses. Only the suggestions

for Homemaking I and II and for Enrichments l and 2 (Advanced

Homemaking and Personal and Family Living) are included

below:

Homemaking I

Students enrolled are usually concerned with indi-

vidual problems of their own age level, so the emphasis

is centered about the girl herself.

 

 

 

Fall Spring

Planning program jointly, Developing personality

getting acquainted Health practices, habits

Good grooming

Providing meals‘ppp‘ppp Social acceptability

ppalthy gir; Personal money management

Preserving foods for

family use Providing puitablp wardrobp

Preparing, serving nutri- Selecting and buying

tious meals clothing and accessories

Planning and making

Sharing holiday occasions garments

Gift foods, baskets for

families, craft Arranging ppp furnishing'p

articles for food room

service and kitchen Refinishing and redecor-

ating

Sharing home responsibil- Selecting, buying, making

ities home accessories

Making the kitchen attrac-

tive and convenient

Keeping an attractive and

well managed home

Homemaking II

Emphasis is centered about the individual as part of

the family group since interests are broadening and

there is more concern of this age in its contribution

to family and social living.



Fall

Meeting clothing needs pp

the famipy

Wardrobes for self and

family members

Applying art in clothing

Planning, selecting,

making new or made-over

garments, emphasizing

wool

Selecting, care of

textiles

Care and guidance pp

children

Sharing Christmas

Gifts using art and

textiles

Family get-togethers

School functions

Contributing pp family

health

Home nursing

First aid

Spring

COOperating pp family food

problems

Meeting family nutrition-

al needs

Planning and preparing

family meals

Distributing the family

food budget

Developing social and

family relations

Hospitality and rec-

reation in home

Living satisfactorily

with others

Clothes for social

occasions

Sharing in various family

activities

COOperating in school,

community functions

Sharing family problems pp

the home

Qualities of livable

happy homes

Utilizing equipment and

facilities

Improving home and school

social rooms

Exterior and home grounds

improvement

Enrichment 1. Advanced Homemaking

H.M. III and IV provide for study of community living

as well as the personal and family concerns of girls as

young adults.

leted the two-year basic course*

I, II, andave completed H.M.

Enrollees in H.M. III shall have com-

those in H.M. IV shall

III.

Providing beauty and efficiency pp home living

Improving home, homemaking department, or

other school centers

Beauty in the community

Special problems in household management
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Looking to the future

Building for happy and successful home

and family life

Guided vocational opportunities allied

to homemaking

Living pp‘p healthfp; community

Family and community health

Housing and community welfare

Home safety and household mechanics

Family and community recreation

Selecting special problems‘pp food and nutrition

for individuals pp groups

 

gglecting special clothing problems for

individuals pg groups

Understanding consumer problems for home living

Enrichment 2. Personal and Family Living

Girls and/or boys of the 12th and/or 11th grade en-

rolling select problems facing young adults which can

be helped through organized instruction in homemaking

education. The course may be planned on a semester

or yearly basis and include these or similar areas.

Making ppp most pp one's self‘pp1p young adult

Determining personal assets and liabilities,

with ways to improve one's personality in

daily living

Looking one's best--grooming, clothing, posture

Healthful living--physically, mentally,

emotionally

Learning pp live satisfactorily with others

Working and playing with various age groups

Sharing in family living

Selecting, arranging and utilizing living

quarters for comfort, efficiency and

attractiveness in the home, away from

home, for work, or at college

Looking pp the pppupp

Building for a happy and successful home

and family life

Guided vocational Opportunities allied to

homemaking
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Participating lg community life

Sharing in community improvements, health,

recreation, housing, consumer practices,

social welfare and working conditions

for employed youth67

he Learning ggperienceg

iWh ch Are Recommended
 

Includes school-home—commungty egperiences. A number

of beliefs are expressed about the types of learning exper—

iences which leaders believe to be important in the home-

making program. These beliefs emphasize breadth of learning

experiences and adequate guidance of the learning experiences

by the homemaking teacher.

Belief is expressed about the importance of learning

experiences in the school, the home and the community and

about the importance of both individual and group work.

Directed experience is an essential part of the

program in homemaking and is achieved both through

individual and group gork in the classroom, at home

and in the community. 8

Directed home experience is an essential part of the

program in homemaking and is achieved both through in-

dividual and group work in the classroom, at home and

in the community. 9

57 Program Plannigg Sgggestions for Homemaking

Education, Office of Vocational Education, Circular No. 3

(Rev. 19h8), pp. 3—4.

68 Michi an gtgtg,£lgg.£gg Vocational Education and

Rehabilitation, 22. cit., p. 81.

69 mama;W. 22. __.cit.. p. 1.
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An effective homemaking program provides Opportunity

for participation in experiences which are centered upon

individual and group problems relating to the school,-

home, and family life in the community.70

The basic provisions for achieving the purpose and

maintaining the characteristics of vocational education

in home economics are

(l) scheduled class time

(2) learning experience in the home

(3) scheduled time in the school day for teacher-

pupil conferences

(h) provision for home and community contacts

by teachers7l

Since school time for acquiring skills is limited and

certain learning experiences can be provided best out-

side the classroom, home practice and home projects

shall be promoted during the school year and where

possible in the summer. . . .

(1) Plans for pupil growth through home projects

(a) Home practice shall be encouraged throughout

vocational classes. Recording the kind and

amount will aid in choosing home projects. . .

(b) School Year Home Projects-~usually given

credit similar to that of a term report.

-1— In the first year classes, one home pro-

ject for each student is required,

although a second is urged. These vary

greatly in time according to the manip-

ulative or less tangible factors involved.

-2- In the second year classes, two home

projects are expected, usually one each

semester. They should represent differ—

ent aspects of home economics. A longer

project involving two aspects is accept-

able or a major and a minor project in

two aspects.

 

‘_g Reimbursed Vocational Education Programs,

71 Michigan State Plan for Vocational Education and

.Bshahiliiaiiss..an-.sii-. p. 93.
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é3a In the third year, two or three home projects

conducted during the year should involve more

managerial or distinctly advanced manipula-

tive skills, or a more complex situation.

They shall represent different aspects of

the work.72

In the 1938 bulletin, there is considerable discussion

of summer projects. Only a brief quotation is included here:

Usually two different and additional home projects

are undertaken during the summer following each year's

work. Students should be encouraged to undertake

projects sufficiently challenging and significant to

justify recommendation for an additional fourth of a

unit credit. (equivalent to one-half semester's work)

toward graduation. Senior students, who may be excused

from summer project work, shall be expected to undertake

longer and more difficult projects during the school

year.

Belief is expressed in the importance of the scheduled

conference period for the homemaking teacher so there will

be time for teacher supervision and home contacts, including

home visits.

The teacher's schedule shall provide at least five

unassigned school periods usually indicated as $confer~

ence time' for supervising and checking home projects.

Where the program selected includes summer projects,

the teacher is employed for supervision of these pro-

jects beyond the school year with additional salary

on the same basis as that paid during the school

year. . . .74

Teachers are urged to make home visits during the

school year for better understanding of the home

 

VZIbid., p. 96.

73 Ibid., pp. 96-97.

7h Ibid., p. 97.
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environment of individual pupils so as to assist them

more effectively with home projects as well as to eval-

uate teaching”procedures and content in class work.

During summer project supervision, the teacher should

make several visits to each home. . . . Adequate trans—

portation allowance shall be provided the teacher for

the supervision of home projects, by the local board of

education.75

In 1942 leaders continue to express beliefs in the

importance of directed home experiences.

' Directed home experience is an essential part of the

program in homemaking and is achieved both through

individual and group work in the classroom, at home

and in the community.7

Since school time for developing skills is limited

and certain learning experiences can be provided best

outside the classroom, home practice and home experience

projects should be promoted during the school year and

encouraged during the summer. Planned home experiences

should be an integral part of the homemaking program

and provide for a wide range of organized activities.77

In l9h2 certain details are included as to the home

experiences which are regarded as suitable for pupils in

Homemaking I, II, and III.

Recognizing the purpose of home experiences as

contributing to student growth and develOpment, the

homemaking teacher needs to be consistent in planning

with students on the basis of individual needs and

abilities.

(a) In Homemaking I, the kind and amount of home

experiences selected by each student is dependent

upon previous home and school experiences. It

may be desirable to encourage each student to

 

75 Ibid., p. 98.

76 Vocational Homemakigg, 2p. cit., p. l.

77 Ibid., po 9'
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plan a parallel home experience to accompany each

area of homemaking included in the first year

of work. . . .

(b) In Homemaking II, students may be assisted in

planning and organizing a group of related home

experiences which are an outgrowth of several

areas of homemaking included in the second year

of work. . . .

(c) In Homemaking III, project work may emphasize

home, community and vocational experiences which

are a definite outgrowth of areas of work in-

cluded in this year and involve more managerial

skills.78

Some suggestions are offered and beliefs expressed

about guiding students in selecting personal and home

experiences.

Guiding students in selecting personal and home exr

periences that will meet their needs and interests and

enable them to apply their homemaking training, will be

adequate to the extent that the teacher utilizes all

information acquired with tact and judgment. The

teacher will find the following procedures helpful

(a) Make effective use of conference periods for

individual counseling.

(b) Assemble folders for each student with anecdotal

and other records as to the home, the student's

needs and interests, and the varied kinds of

evaluations of her work and develOpment.79

Teachers are urged to make home visits during the

school year for better understanding of the home

environment of individual students so as to assist

them more effectively with home experiences, as well as

to evaluate teaching procedures and effectiveness of

classwork.

 

78 Vocational Homemaking, pp, cit., p. 10.

79 Loc. cit.

80 Ibid., pp. 10-11.
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Where feasible, the local board of education may

employ the teacher beyond the school year in order that

she may supervise home experiences when school is not

in session. The salary for extended employment and

transportation is not eligible for reimbursement.81

Leaders continue in 19h8 to express beliefs in the

importance of directed home experiences including home

visiting, and in community experiences.

Almost everything the pupil does in the home is

related to some part of her study of homemaking. In

order to make certain that the home, the natural setting

for homemaking activities, is fully utilized, homemaking

teachers should provide for an integrated 'home exper-

ience' program. A home experience is a personal or home

problem which a pupil selects to solve under the

teacher's guidance as a regular part of her homemaking

education study. It provides the tie between in-school

and out-of-school activities and responsibilities which

is required for effective learning. Homemaking teachers

may be employed for an extended period beyond the reg—

ular school year in order to devote time for home visit-

ing, for gathering information about the community, and

for participation in community activities that affect

family life.82

Home visiting is an integral part of the home exper-

ience work. The technique of home visiting is extremely

important. The teacher must exercise tact in order to

gain the confidence of the family. It is important that

pupils understand her purposes in visiting home in

order that they may interpret them to their families.83

In the community, there are many services, organiz-

ations, and activities which directly influence family

life so the homemaking teacher works with pupils in

community activities that contribute to better family

and community life. Experiences utilizing community

 

52 Guide _9 Reimbursed Vocational Edugatign Programs,

op. cit., p. 65.

33 Loc. Cit.
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resources provide opportunity to gain knowledge of how

communities Operate and to participate in community

activities which affect home living.84

A special bulletin relating to home experiences is

also used in develOpment of this phase of the homemaking

program.85 .

Provides broad gag practical experiencgg with equip-

ment and furnishings ip‘thg homemaking department. Leaders

express a number of beliefs about the importance of provid-

ing adequate facilities and furnishings in homemaking

departments in order to provide effective learning

experiences.

The homemaking department should create an atmosphere

conducive to promotion of the spirit of homemaking in

young peOple through the equipment and its arrangement.

Such facilities shall promote desirable standards in

efficiency and good taste in various aspects of home-

making for which school training is provided. Types of

homes in the community served should be considered in

selecting the equipment to provide desirable standards

and a homelike atmosphere adapted to local needs as

well as a wide range of home activities. Where possible,

a cottage or a group of rooms approximating an average

home situation desirable in the community shall be

provided. The equipment and space should be adequate

for both individual and group work. Books and illus-

trative materials shall be suitable for each unit or

aspects of homemaking offered. Careful selection and

arrangement of equipment are more important than the

amount of money used.

8E Ibid., p. 65.

85 Guides for Home Projects 23 Homemaking Ag Michigan,

Bulletin No. 229, Revised, 19 l.

86 Michigan State Plan for Vocations; Education and

Rehabilitation, gp. cit., pp. §3-9U.
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The homemaking department should create an atmosphere

conducive to developing appreciation of the vocation

of homemaking in young peOple through the equipment and

its arrangement. Such facilities shall promote desir-

able qualities of efficiency and good taste in the

equipment to provide a homelike atmosphere. One room

of sufficient size to accomodate equipment for the

various areas included in the homemaking program may be

adequate in programs under the direction of one teacher.

Where possible, a group of rooms or a cottage approxim-

ating an average home situation may be provided. The

equipment and space should be adequate for both indi-

vidual and group work.

Regardless of whether the department includes one

room or a suite of rooms, each department is equipped

for teaching all areas of homemaking and provides

adequate storage facilities. . . .8

Belief is expressed that the physical set-up for

homemaking education is most effective if it reflects the

home and family needs of the community.

The physical set-up for homemaking education is most

effective when it is equipped in accordance with the

home and family needs of the community. The homemaking

education department should present attainable standards

and stimulate needed improvements in homes. Since there

are varied family incomes in most communities, the

equipment should reflect different economic levels. In

satisfactory homemaking education departments, there

are adequate space, equipment, and instructional mater»

ials for studying the different areas of homemaking.89

Belief is also expressed that there should be equip-

ment for the different homemaking areas and that the room

should be convenient and attractive and should represent

87 Vocational Homemaking, pp. cit., p. 6.

88 Guide £2 Reimbursed Vocational Education Programs,

92. cit., p. .

89 Ibid., p. 89.

4



different types and costs.

The equipment for teaching the different units of

homemaking should be grouped for convenient use and make

an attractive room and should represent different types

and costs. Reference materials and other instructional

aids should be available for each area. . . .

(1) Living Center

(2)

(3)

The home living center may be a room or space

within a room. This should provide for flexibil-

ity in arrangement for such furnishings as com-

fortable chairs, studio couch or bed davenport,

lamps, tables, rugs, pictures and curtains. It

can be used for the study of home furnishings,

home management and child develOpment, for teach—

ing bed-making and for informal group discussions.

The living center often serves as a social center

for pupils and for teachers, parents and other

groups of adults in the community.

Foods

The space for meal preparation and service is

usually equipped with stoves, sinks, work tables,

storage cabinets, and cooking utensils and

supplies arranged in the most convenient and

efficient order. The term 'unit kitchen' often

is used to describe space which accomodates from

four to six pupils at one time. A department

may have several unit kitchens, depending on the

number of pupils to be accommodated at one time.

Some departments have a diningroom for meal

serving. In others, the living rooom or the food-

preparation space is used for this purpose.

Dishes, flatware, glassware, and table linens

are provided for meal service.

Clothing

The equipment for clothing construction includes

sewing machines, suitable chairs, multi-purpose

tables, a full-length mirror, a folding screen

to provide privacy for fitting garments, irons,

ironing boards, and teaching aids for clothing

construction and selection.
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(4) Child DevelOpment

Equipment and materials for teaching child care

depend upon those needed in the plans for study.

(5) Laundry

Laundry equipment may be located in a food-

preparation, clothing, or utility room, or in a

separate room. Such equipment shall provide for

washing, dyeing, drying, and ironing.

(6) Care of the Sick

A bed, either regular type or roll-a—way, or a

studio couch, a bedside table, pillows, bed linen

and blankets, and a medicine cabinet equipped

with first-aid supplies suitable for a home are

necessary for teaching home care of the sick.

(7) Other Areas of Homemaking Education

Areas such as consumer buying, relationships,

management, and family recreation seldom require

additional stationary equipment. They are

usually taught in the space provided for the

living center.90

Other miscellaneous facilities for homemaking educa-

tion are also described. Some consideration is given to

methods of instruction other than those described above.

Emphases are placed on problem solving techniques, many

types of activities, on COOperative group work and on the

use of homemakers in planning.

The methods of instruction shall be such as lead to

solving of the present problems of the individual and

her family, point to recognition of basic principles in

such a way as to make them usable in other situations,

and lead to creative solving of new problems as they

arise in later years. . . .

 

90 Ibid., p. 89.
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Pupil initiative and resourcefulness shall be stimu-

lated and utilized. Class activities hall include

discussions, laboratory work, pupil and teacher demon-

strations, field trips, group work, and supervised study.

Directed experiences in the home through home projects

should correlate home instruction with home living.9l

Since most effective learning takes place where work

is develOped on a COOperative basis of student-teacher

planning and participation, students should have

Opportunity for such experiences. . . .

Various teaching procedures are a means of stimulating

and maintaining interest. It is important that most

effective techniques and procedures be selected in re—

lation to the goals which have been cooperatively planned.

The effectiveness of the instruction in homemaking is

in direct prOportion to the degree to which it functions

in the lives of students helping them to solve their

immediate problems; . . . There should be student

participation through varied group and individual exper-

iences, with practical applications of knowledge to

changing social life. . . .

Homemakers, due to their practical experiences, often

have suggestions of an educational nature to contribute

if their c00peration is encouraged. The homemaking

program must be extended to include not only the school

and home, but also the community and its resources.92

BELIEFS AS EXPRESSED IN RESEARCH, INFORMAL STUDIES

AND DEMONSTRATION PROGRAMS WHICH WERE SPONSORED

BY LEADERS IN HOME ECONOMICS EDUCATION IN MICHIGAN

In the past decade, research, informal studies, and

demonstration programs, which were Sponsored by leaders in

 

91 Michigan State Plan for Vocationalquucation and

Rehabilitation, _p. cit., p. 101.

92 Vocational Homemaking, on. cit., pp. 12—13.
*—
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home economics education in Michigan, served to stimulate,

point up or clarify certain beliefs of leaders and served

as practical guides to action. Three of these are sapecially

significant: (1) research relating to characteristics of

homemaking teachers of varying proficiencies, (2) a cOOper-

ative evaluation by state supervisors and teacher trainers

of the status of the homemaking education program in Michigan,

and (3) a cOOperative demonstration program in home and

family life education.

Research Relating £9 Characteristics g;

Homemaking Teachers g; Varying Proficiencies

In 1942-43 a study to determine the differences of

teachers of varying proficiency was sponsored by the Kichigan

Committee on Research and Graduate Work in Homemaking Educa—

tion, under the direction of the State Board for Vocational

Education. Responsibility for the study was carried by

Hazel Hatcher, Associate Professor of Education at Michigan

State College, who worked closely with the research committee

and with Beulah I. Coon, Agent for Studies and Research in

Home Economics Education, United States Office of Education.

This investigation was a comprehensive study of thirty

six Michigan homemaking teachers of whom twelve were out-

standing, twelve average and twelve were non-proficient.

Hatcher found that proficient homemaking teachers had the
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following characteristics:

1. All had a breadth and strength of interests which

contributed to making them more interesting persons.

2. All were enthusiastic about teaching; were able to

eXpress the beliefs which they practiced in teaching and

in personal living.

3. In all instances the relationship between pupils

and teacher indicated a high degree of mutual trust and

confidence.

4. All gave pupils effective guidance in working in

immediate problems and in facing new ones.

5. All planned cooperatively with pupils, one with

parents also; all stated goals simply and specifically,

usually as pupils' goals.

6. All planned cooperatively with pupils relating

experiences to specific goals.

7. All planned evaluation cOOperatively with pupils in

terms of pupils goals; more than half mentioned self—

evaluation; all employed many techniques, including pre~

testing but nearly all recognized need for better

evaluation and wanted help.

8. All worked cooperatively with pupils in improving

the homemaking department through arrangement of the

furniture, equipment and supplies; through high standards

of cleanliness; and through creating a more attractive,

home-like atmosphere.

9. All made wide use of the school facilities as an

extension of the classroom.

10. Practically all gave other departments extensive

cOOperation in develOping their programs and in building

a better school program; sought help of others in devel-

oping a better homemaking pr3gram.

11. All made moderate use of the community as an

extension of the classroom.

12. All cooperated to a considerable extent with the

community on projects to which they could make a worth—

while contribution and sought community cooperation

in return.
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13. Practically all were consulted extensively on

problems related to homemaking; arents had a very

adequate picture of the program.8

The findings from this study were discussed widely

and plans were made for the use of the findings in both the

pre-service and the in-service teacher education programs

in home economics. An evaluation instrument, based on the

findings, was develOped for use by homemaking teachers,

state supervisors of homemaking education and by the

itinerant teacher trainer, Michigan State College.9’+

A supplement for the use by homemaking consultants,

was also developed.95 As a result of this study, beliefs

were strengthened about the importance of: (1) c00perative

relationships of the homemaking teacher, pupils and their

families and cooperative relationships of the homemaking

teacher in the school and community, (2) extending the home-

making program to include learning experiences in the

school, home and community and interrelating goals, learning

 

93 Characteristic Differences Among Homemaking

Tgaghers of Varying Proficiency, Department of Education,

Michigan State College and the State Board of Control for

Vocational Education, Bulletin No. 288, 19uu, pp. 2-6.

94 Teacher Growth.;g Homemaking Education, State

Board of Control for Vocational Education and the Department

of Education, Michigan State College, Misc. No. 2105, 19n3,

30 pp-

95 Teacher Growth in Homemaking Education (For use

of Homemaking Consultant),State Board of Control for

Vocational Education, Official Misc. No. 2105 Supplement,

19h3, 16 PP-
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experiences and evaluation, and (3) develOpment of the

teacher as an individual.

Cooperative Evaluation 2; the Status 2;
 

,flgmemaking Education Ag Michigan

In the winter of l9b5—b6, "leaders in home economics

education in Michigan invited Rua Van Horn of the United

States Office of Education to help in the evaluation of the

total home economics education program in Michigan."96

In May, 19h6, state supervisors and teacher trainers

in homemaking education met for a three day conference at

Dearborn Inn, Dearborn, for the purpose of evaluating the

status of the Michigan program. An evaluation instrument

which had been developed in the United States Office of

Education and which had been used in other States, was used

as a basis for the cooperative evaluation of the Michigan

program.97

The evaluation instrument was organized around five

major responsibilities of state supervisors and teacher

education and contained ninety—three subdivisions for use

in evaluation.

 

9575 Guide for Homemakigg Education, Lee I. Thurstone,

Superintendent of Public Instruction, Bulletin No. 2130M,

1951. p- 57.

97‘é Plan for Evaluating the Status of a State

Program 2; Homquconomics Education, Federal Security Agency,

U. S. Office of Education, Misc. No. 2581, 15 pp.
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1. Developing a concept of the fundamental signif-

icance of home living and homemaking education in the

life of the individual and in this country today.

II. Determining better bases for content and methods.

III. Providing effective instruction in present

programs.

IV. Extending effective instruction to those who

need it.

V. Coordinating educational programs in school and

community to bring about ultimate improvement of homes. 98

In the process of evaluation, well—develOped and

undevelOped areas of the Michigan program were subjectively

identified by the group. The major well-develOped and

undevelOped areas of the home economics program, as ident-

ified by the group are briefly described below.99

Develoning the concept‘gg the fundamental signif-

icance 2;.hgmg living ggd,homemaking education iguggg‘lifg

g; _thg _in_4dividug_l_ grid _ip Elia countgy _1_:_o_c_1__y. The group

agreed that Michigan leaders had made considerable progress

in: (l) acquainting themselves with the total school program,

(2) develOping the concept of home and family life education

in vocational schools and classes, and (3) acquainting state

officials with the sc0pe of the home economics program.

The group also agreed that the Michigan leaders

 

96 Ibid., pp. 2-10

99 Based on personal notes and on First Report of

the Home iconomics Curriculum Committee in‘_;gh;gag, pp. 2-3,

iduplicatedS.
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had 333 made much progress in; (l) acquainting themselves

with education for home and family living in the elementary

school, (2) maintaining and promoting an understanding with

government and state agencies related to the improvement of

home life, and (3) acquainting local school officials with

the scOpe of the home economics program.

Determining better bases for content and methods. The

group agreed that progress had been made in: (l) determining

content and methods needed for the secondary school level

and for adults, (2) determining content for students with

the educational objective of homemaking and of teaching,

and (3) determining needed instructional programs for even-

ing schools, state programs of family life education, and

for four year college terminal courses for homemaking majors.

The group also agreed that little progress had been

made in: (l) determining content and methods needed for

homemaking in the elementary sehoo, junior college and

out—of-school youth, (2) determining content for students

with the objective of wage earning and for other professions

than for homemaking, snd(3) determining needed instruc-

tional programs for schools with varying types of organiz-

ations (Example: schools without home economics departments;

small schools having homemaking department; rural schools;

city schools; vocational schools; continuation schools;

high schools having junior college grades; junior college



terminal and/or senior college preparatory).

Providing effective instruction 3p the present
 

program. There was agreement in the group that progress had

been made in: (l) the supervisory programs, especially with

reference to the type of reports required from teachers,

(2) the devices for evaluating the program and their per-

tinence in relation to pupil develOpment, and (3) providing

learning experiences in the classroom.

There was agreement in the group that little progress

had been made in; (1) evaluating the supervisory programs in

relation to conferences for teachers, organization and

provisions for new teachers, and provisions for all home-

making teachers in the State, (2) promoting effective

programs through emphasis on providing experiences in the

community and in interpretation of homemaking to the public,

and (3) evaluating the results of instruction.

Extending _i_1_'1_§truction jc_9_ 311.9533. _whg _r_1_e_e_d_ _i__t_. The

group believed that progress had been made in extending

instruction for special areas and groups but believed that

little progress had been made in: (1) extending instruction

in different age levels and to both sexes in centers not

providing instruction in homemaking and to different

economic groups, and (2) prorating of funds for the total

program.
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Coordinating education programs 23 school ggg‘ggm—

munity‘tg bring about ultimate improvement g; hgmgg. The

group agreed that considerable progress had been made in

participating in the coordination of efforts of agencies and

organizations concerned with the family and in the promotion

of coordinating and/or state councils.

They believed that little progress had been made in:

(1) working cooperatively in local communities to clarify

major objectives in home and family living, (2) recognizing

effective contribution which they as home economists could

make with emphasis on immediate action, and (3) determining

bases for allocating of responsibilities and apportioning

time for coordinating the services of State staff and

teacher training staff.

The outcomes of this conference are briefly described

as follows:

This group decided to embark upon a state-wide

program that would:

1. Units all homemaking teachers in the state whether

in rural or urban communities, in large or small

systems, or in reimbursed programs.

2. Strengthen teacher leadership through respons-

ibility for the program.

3. Actively interest teachers in local curriculum

improvements.

u. Extend effective instruction to groups not being

reached.

5. Coordinate educatianal programs in the school

and community to bring about ultimate improvement

of homes.100

 

IUOIQ Guide or Homemaking Education, _p.,g;£., p. 57.
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In the summer conferences for homemaking teachers

(1947-50), strong beliefs were expressed that homemaking

programs should be an integral part of the school-community

program, especially in home and family life education.lOl

Demonstration Program gp

Home and Family Life Education

During the past decade, leaders in home economics

education in Michigan played important roles in stimulating

interest in school-community programs in home and family

life education. In l9u4, a bulletin, Education.£pglfigg§‘gpd

Family Living, which had been prepared by the Committee on

Home and Family Living, Michigan Council on Adult Education,

was made available by the Superintendent of Public Instruc-

tion.102 This bulletin indicated that lay leaders as well

as professional leaders in Kichigan were ready for some

experimentation and further development of family life

education in local communities.

In 19b1, the United States Office of Education dis—

tributed a report of progress on a demonstration program

in home and family life education in four communities.

 

101 IQiQ-. pp- 57—59.

102 Committee on Home and Family Life Education,

Michigan Council on Adult Education, Education :2; Home and

Family Living, Superintendent of Public Instruction, l9EE:—

Bulletin No. 331, 25 pp.
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This program was under the direction of Muriel W. Brown.103

The demonstration programs had been of considerable interest

to leaders in Michigan. In 1941, Muriel Brown served as a

special consultant at a summer conference for homemaking

teachers.

In 19u6, plans were made for a demonstration program

or a community program in home and family life education in

Michigan. Two committees at the state level were reapons-

ible for guidance of the program: a State Staff Committee

and a State Advisory Committee.104 The chairman of the

demonstration program was Alba M. Anderson, who was one of

the State Supervisors of Homemaking Education.

The major purpose guiding these programs was 9the

develOpment of a type of education for home and family

living that fosters conditions of growth and well-being

of each member of the families in the community'. Some

of the more specific objectives were to:

1. Provide Opportunity for experimentation and

improvement of various types of home and family

life education.

2. Encourage closer integration of curricular offer—

ings relating to home and family in elementary,

secondary, and adult education.

3. DevelOp interest of teachers and administrators

in extending education for home and family living.

 

103 Federal Security Agency, U. S. Office of Educa-

tion, ”Four Communities Pioneer", School Life, Reprint,

fashington, D.C., U.S. Government Printing Office, l9hl, 21 pp.

10“ Education for Home and Family Living';p Michi an,

Lee M. Thurstone, Superintendent of Public Instruction,

Bulletin No. 295, 1950, p. 2.
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4. Develop closer coordination of personnel from

local and state agencies, state departments,

and colleges and universities working with and

contributing to education for home and family

living.10

The many opportunities for homemaking education

leaders to participate in this demonstration program,

resulted in crystalizing and strengthening beliefs about

the importance of home and family life education and the

importance of homemaking in the total school-community

program.

 

‘—105 Ibid., p. 2.
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APPENDIX B 298

CRITERIA USED AS BASES FOR STUDYING LOCAL PRACTICES

Criteria peed for studying practices relating

£2 homemaking and the totg; school proggam.

1. The local school faculty, parents and pupils

have been working together on general curr-

iculum problems and have been studying and

developing family life education.

Various members of the faculty including

the homemaking teacher have assumed major

responsibilities in education for family

living.

Homemaking teachers have and use opportun—

ities for integrating homemaking into the

school life and program.

Homemaking education is available to all

girls and boys.

Consultants have helped in overall plann-

ing of family life education, homemaking

for girls and boys and integrated courses.

Criteria used fgr studying practices relating
 

 

“pg home and gghog; cooperation.

1. Parents participate in curriculum planning

and in the development of family life ed—

ucation in the total school program.

Parents believe in the importance and value

of home and school cooperation in developing
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and are willing to help.

Parents and homemaking teachers have in-

dividually and/or in groups discussed the

needs, interests, problems or concerns of

boys and girls and how these might be used

in planning homemaking education, the kinds

of home eXperiences that are especially

valuable for adolescents, and how the school

and home might work together.

Parents have had opportunities to understand

the homemaking program and to participate

in the program in various ways.

The homemaking teacher has contacted parents

of pupils in homemaking classes in a variety

of ways.

Pupils relate their homemaking class experiences

to their own homes and families.

Pupils in homemaking classes assume a variety of

home responsibilities or have a variety of

planned home experiences.

Criteria used for studying the homemaking program

 
 

in relation tathe recognized needs, interests and

problems 2; adolescents and their families.

1. The homemaking teacher has at least some

basic data regarding girls and boys, their

homes and the local community and the home-

making program is developed cooperatively
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by the homemaking teacher, the pupils and

their parents.

The goals, units of instruction and the

overall distribution or use of time indi-

cate that the recognized needs, interests

and problems of adolescents are given major

consideration in program planning.

Learning experiences which are related

to the recognized needs, interests, and

problems of adolescents and their families

are provided in the homemaking education

program. These include learning experiences

in all aspects of homemaking. (broad program)

Criteria used for studying locg; practicgg relat-

ing £2 certain teaching-learning methods, which are

closely relatgg.§g the goals 2; hpmemaking.

l. Pupils have opportunites to express and

understand their own interests, needs,

problems or concerns.

Pupils have opportunities to receive per-

sonal or individual help.

Pupils develop guides, or standards and

participate in evaluation of their progress

or results.

Pupils work out problems with their own

families and share responsibilities in their

own homes.

Pupils relate their homemaking class experiences



to conditions, practices, customs and 301

resources of families in the community.

Pupils have a variety of concrete exper—

iences in which there are opportunities

to develop interests, understandings

and abilities.

Pupils have opportunities to use suitable

aids to learning.
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CHECK LIST A - 1*

HOMFMAKING EDUCATION IN THE TOTAL SCHOOL PRJGRAM

SOEOL
 

NAME OF SCHOOL ADJINISTBATOR REPORTING;

PUEOSE: This inventory is an attempt to understand better

how homemaking education fits into your total school program.

The questions relate only to practices and conditions in your

school.

*Developed by Beatrice O'Donnell, Michigan State College,

for use in the Stag! 5g Homemaking Educatiog _i_n_ Michi an,

Especially _i_n_ Grades Nine Through Twelve;
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Directions: Below are some general statements regarding conditions and

practices in homemaking and/or family life education in local school

programs. To the left of these statements are three colums. ”Yes“.

l'Ho", and “Uncertain".

If the statement is true or more true than false for your school.

encircle the number in the "Yes" column.

If the statement is false or go_re false than true for your school,

encircle the number in the "No" column.

If the statemnt is neither true nor false or you are gggrtain about

it, encircle the number in the "Uncertain" column.

flow available _i_§_ homemaking instruction y;

 

your school for boys gag; girls _i_n_ grades 2 - 12?

Yes No Uncertain

 

One or more courses in homemaking is required for

all girls in grades 9 -- 12.

More students in grades 9 - 12 wish to enroll in

homemaking classes than can be scheduled.

Girls who plan .to go to college usually elect home-

making courses and/or have opportunities in their

schedules to do so if they wish to elect homemaking.

Students. faculty and/or parents accept the idea of

having both girls and boys in homemaking classes.

The homemaking teacher teaches and/or has taught

one or more homemaking courses in which both boys

and girls have been enrolled.

The homemaking teacher teaches and/or has taught

one or more courses for girls and boys which deal

primarily with problems of youth, home and family

living and/or preparation for marriage (homemaking

or non-homemking course).

The homemaking teacher teaches and/or has taught

in the integrated courses such as unified studies

and/or core program.

Add others or make comments.
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What ggportunities gg_homemaking teachgrs have angler Egg

,gg inte rati homemaking ig,§hg_schogl pggggggl

 

Yes He Uncertain

 

9 9.

3 10.

The homemaking teacher serves as a consultant in

the management of noon lunches at school so meals

are nutritious, attractive. and economical.

The homemaking teacher serves as a consultant in

making the noon lunch period an,educational exper-

ience for young people in developing good fbod

habits. sociallyhacceptable ways of‘behaving. good

table manners. and/or good human relationships.

The homemaking teacher helps to plan and/or

superVise social activities within the school so

they are of greater educational worth to young

people.

The homemaking teacher assists other high school

teachers in the school in.pianning units and/or

in.providing resource materials pertaining to

family life or to homemaking.

The homemaking teacher does some cooperative teach-

ing in which she works with other faculty in teach-

ing parts of‘ether courses which are not homemaking.

_ The homemaking teacher serves as.a consultant in

making restrooms and other rooms in the school

attractive and/or more functional.

The homemaking teacher works with elementary

school teachers in.planning units and/or'providing

resource materials relating to family life or to

homemaking.

Add others or make comments.
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~HWfl~¥o

taggtherinstugingE-pg _i__x_1_developing family lifq education

in you school2

 

Yes No 'Unoertain

_A-

h 5 6 l7.

7 8 9 18.

1 2 3 19.

a 5 6 20.

7 8 9 21.

1 2 3 22.

t. 5 s 23.

7 8 9 24.

1 2 3 25.

a 5 6 26.

7 8 9 27.

1 2 3 28.

i _— 

__Y

The school has provided time and/or opportunities

for faculty to work together on general curriculum

problems.

Family life education has been discussed at one or

more meetings in which there was an opportunity far

faculty and/or parent participation.

The faculty have had opportunities to observe

effective practices in family life education in

other schools and communities.

One or more lists of tentative goals for family life

education have been accepted by faculty and others

as a basis for planning and working.

The faculty have been working on one or more Joint

projects in family life education such as previewing

of films suitable for age levels or for specific

classes.

The faculty have been critically studying together

their own courses and those of co-workers to see

how each may make a better contribution to family

life education.

The school has provided ways for parents or represen—

tative community groups to work with the faculty

on one or more phases of family life education.

The faculty and/or administration have provided

opportunities for students to help plan and/or

evaluate ”units", "courses” or "activities" related

to family life education.

The administration and/or faculty have appointed a

committee on education for family living.

The faculty have prepared and/or received some

written materials describing family life education

in the local schools.

The faculty have made attempts to Jointly evaluate

the effectiveness of what is being done in family

life education in the local schools.

Add others or make cements.

A/—
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59.! __§_ family life education orflized i_n_ mur school
 

in.szaaeaizaziyii

 v

Yes No Uncertain

 

4 5 6 35.

Family life education is included in courses and/or

activities wherever and whenever a member of the

faculty indicates special aptitudes or interests in

this kind of education.

The faculty have developed a series of planned units

and/or courses which constitute the basic instruction

in family life education.

Family life education is a planned part of required

work for students in grades 9—‘12.

Family life education is available in this school

through one or more elective courses in grades 9-12.

Family life education is so integrated in the total

curriculum and school life that it cannot be easily

labeled and is not referred to as such.

Family life education is clearly labeled so students,

parents, and teachers can easily identify it and do

refer to it as such.

Add others or make cements.
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Lho have seemedm__gor responsibilities for teachigg

Fmily”Life Education in grades 2 - 12?

Yes No uncertain

 

~‘~ v“— 'd

 

7 3 9 36.

1 2 3 37.

4 5 6 38.

7 8 9 39.

z. 5 6 41.

1 2 3 #3.

w—Wh.*-—- ... -_

No specific teachers are responsible for teaching

family life education.

One or more social science teachers assume consider—

able responsibility in family life education.

One or more teachers of English assume considerable

responsibility in teaching family life education.

One or more teachers of health education.and/orhphysi-

cal education assume considerable responsibility in

family life educaticn.

One or more teachers of biology or other sciences

assume considerable responsibility in teaching family

life education.

One or more teachers of homemaking assume considerable

responsibility in teaching family life education.

One or more leaders in the community including the

clergy, doctors. lawyers, nurses. social workers

have assumed considerable responsibility in teaching

family life education.

Add others or make comments.



1E...”consultants havvg worked

mu:mairman
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in ygur lip developigg

anodj r familyeho edugtiog?

 

 

Yes No Uncertain

7 8 9 “5.

Li 5 6 1+7.

1 2 3 49.

One or more state supervisors of homemking education.

One or more general educators from the Department

of Public Instruction.

One or more college teachers or members of a college

faculty.

One or more community leaders: clergy. doctors,

lawyers, social workers.

A school-community advisory committee

Add'others or make comments.
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I what wayg have consultants helped with homemaking-

 

 

and o_z; family life education?

Yes No Uncertain

ll 5 6 50. In planning homemaking for girls.

7 8 9 51. In planning homemaking for boys.

1 2 3 52. In planning homemaking for mixed groups of boys

' ‘ and girls.

14 5 6 53. In planning a reimbursed vocational homemaking

Pmsram.

7 8 9 514». In planning for the improvement of the homemaking

room and its facilities.

1 2 3 55. In over all planning of family life education.

4 5 6 56. In providing lists of references suitable for students

in homemaking classes.

7 8 9 57. In planning the use of the conference hour.

1 2 3 58. In planning ways of improving the home experiences

program including home visits and/or contacts with

families.

1+ 5 6 59. In planning integrated courses of homemaking and other

subjects.

7 8 9 60. In evaluating the homemaking program.

1 2 3 61. In planning procedures for determining needs,

interests, and problems of young people in the

local emol.

1+ 5 6 62. In improvement of classroom teaching.

7 8 9 63. Add others or make comments.
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What written materials about needs. gterests. 2% problem _o__f_

ypgg people are avg-ilable _ig ygur school:
 

 

Yes No Uncertain

 

1+ 5 6 65.

l 2 3 67.

7 8 9 69.

1 2 . 3 73.

7 8 9 75.

4 5 6 7?.

l 2 3 79.

Description of problems of students as revealed through

standardised check lists and/or counseling techniques.

Description of responsibilities and/or activities of

students outside of school.

Lists of difficulties and/or successes students have

in their activities and responsibilities.

Lists of satisfactions and disoatisfactions of

students with school life.

Description of general abilities, native ability.

and/or school achievement.

Follow-up reports of students who have dropped

out of school and/or completed 12th grade.

Friendship patterns of students.

The extent of part—time employment of students

during the year and/or sunnner.

Lists of students who need special help, especially .

in social-emotional development.

Anecdotal records of the grow belnvior of students

in unsupervised situations in school and/orout of

school.

Family life data including statistics regarding

marriage. divorce, separation. etc.

Description of socio-ecenomic status and/or

problems of families in the comunity.

Data regarding extent of employment of women after

marriage (part-time and/or full-time)

Descriptions of interests of students in homemaking.

Percent of students, who go on to college.

Percent of girls who major in home economics in college.
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Dvalggticn of Hémegigg’ and

Becomendations for Improvepent.

1. Considering all of the homemaking teachers you have had. what do

you believe to be their strengths and weaknesses?

Streggthg

Weaknesses

2. What three or more suggestions would you mks to improve hemennking

education in Michigan?
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CHECK LIST A - 2"

HOMMAKING EDUGATION IN THE TOTAL SCHOOL PKJGBAM

scsooz. ,

NAME OF HOMINAKING TEACHER
  

PURPOSE: This inventory is an attempt to understand better

how homemaking education fits into your total school program.

The questions relate only to practices and conditions in your

school.

*Develcped by Beatrice O'Donnell, Michigan State College.

for use in the §_tp_dy _gf Homemaking Education in Michiggg,

Especially ig Grade§_Nine Through Twelve.



Blh'

Directions: below are some general statements regarding conditions and

practices in homemaking and/or family life education in local school

programs. To the left of these statements are three columns. ”Yes”.

"No“, and "Uncertain". '

If the statement is true or more true than false for your school.

encircle the number in the "Yes" column.

If the statement is falsepg more false than true for your school,

encircle the number in the "No" column.

If the statement is neither true nor false or you are uncertain about

it, encircle the number in the "Uncertain" column.

How gypiiable _i.§_ homemaking _i_r_1_s_truction _ig

yo_u_1; goggle} for boys and girls it; grades 9-- 12?

 

Yes No Unco rtai n

 

l 2 3 1. One or more courses in homemaking is required for

all girls in grades 9 - 12.

1+ 5 6 2. More students in grades 9 - 12 wish to enroll in

homemaking classes than can be scheduled.

7 8 9 3. Girls who plan to go to college usually elect home-

making courses and/or have opportunities in their

schedules to do so if they wish to elect homemaking.

l 2 3 4. Students, faculty and/or parents accept the idea of

having both girls and boys in homemaking classes.

4 5 6 5. The homemaking teacher teaches and/or has taught

one or more homemaking courses in which both boys

and girls have been enrolled.

7 8 9 6. The homemking teacher teaches and/or has taught

one or more courses for girls and boys which deal

primarily with problems of youth, home and family

living and/or preparation for marriage (homemking

or now-homemaking course).

1 2 3 7. The homemaking teacher teaches and/or has taught

in the integrated courses such as unified studies

and/or core program.

1+ 5 6 8. Add others or make comments.
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What gpportunities‘gg homemaking teachers have and/or use

;g_integrating homemaking $3 the schggl'program?

 

Yes No Uncertain

 

9 9. The homemaking teacher serves as a consultant in

the management of noon lunches at school so meals

are nutritious, attractive. and economical.

The homemaking teacher serves as a consultant in

making the noon lunch period an.educational exper-

ience for young people in developing good food

habits. sociallyaacceptable ways of behaving. good

table manners, and/or good human relationships.

The homemaking teacher helps to plan and/or

supervise social activities within the school so

they are of greater educational worth to young

people.

The homemaking teacher assists other high school

teachers in the school in.planning units and/or

in providing resource materials pertaining to

family life or to homemaking.

The homemaking teacher does some cooperative teach-

ing in which she works with other faculty in teach-

ing parts of other courses which are not homemaking.

.The homemaking teacher serves a|.a consultant in

making restrooms and other rooms in the school

attractive and/or more functional.

The homemaking teacher works with elementary

school teachers in planning units and/or'providing

resource materials relating to family life or to

homemaking.

Add others or make comments.



-...
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‘Tg_what extent have faculty i3 the gchool been workigg

together _i_q stggyingeaiZor i3; developing family life education

i3 your school,

 

Yes No Uncertain

 

6 17.

9 18.

3 19.

6 20.

6 23.

3 25-

9 27.

The school has provided time and/or opportunities

for faculty to work together on general curriculum

problems.

Family life education has been discussed at one or

more meetings in which there was an opportunity ftr

faculty and/or*parent participation.

The faculty have had.opportunities to observe

effective practices in family life education in

other schools and communities.

One or more lists of tentative goals for family life

education have been accepted by faculty and others

as a basis for'planning and working.

The faculty have been working on one or more joint

projects in family life education such as previewing

of films suitable for age levels or for specific

classes.

The faculty have been critically studying together

their own courses and those of co-workers to see

how each may make a better contribution to family

life education.

The school has provided ways for parents or represen-

tative community groups to work with the faculty

on one or more phases of family life education.

The faculty and/or administration have provided

opportunities for students to help plan and/or

evaluate ”units". "courses" or l'activities'I related

to family life education.

The administration and/or faculty have appointed a

committee on education for family living.

The faculty have prepared and/or received some

written materials describing'family life education

in the local schools.

The faculty have made attempts to jointly evaluate

the effectiveness of what is being done in family

life education in the local schools.

Add others or'make comments.
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.1351! is. family life education orggized _i_:_i_ your school

LI! ggdes 2 so 12?

Yes No Uncertain

 
- - -.——— “..‘_~~~

1+ 5 6 29. Family life education is included in courses and/or

activities wherever and whenever a member of the

faculty indicates special aptitudes or interests in

this kind of education.

7 8 9 30. The faculty have developed a series of planned units

and/or courses which constitute the basic instruction

in family life education.

1 2 3 31. Family life education is a planned part of required

work for students in grades 9-12.

’4 5 6 32. Family life education is available in this school

through one or more elective courses in grades 9-12.

7 8 9 33. Family life education is so integrated in the total

curriculum and school life that it cannot be easily

labeled and is not referred to as such.

1 2 3 31+. Family life education is clearly labeled so students,

parents. and teachers can easily identify it and do

refer to it as such.

1+ 5 6 35. Add others or mke cements.
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Ehp_have ggpumed major responsibilitieg for teaching

Familijifa Educatigg lg grades 9 - 12?

 

_L

' _" V‘— r...“ -...-.--~—...-. ~~’—-q._'_~.on- __...-

Yes No Uncertain

 

7 3 9 36. No specific teachers are responsible for teaching

family life education.

1 Z 3 37. One or more social science teachers assume consider—

able responsibility in family life education.

4 5 -6 38. One or more teachers of English assume considerable

responsibility in teaching family life education.

7 8 9 39. One or more teachers of health education and/orjphysi-

cal education assume considerable responsibility in

family life education.

1 2 3 40. One or more teachers of biology or other sciences

assume considerable responsibility in teaching family

life education.

u 5 6 41. One or more teachers of homemaking assume considerable

responsibility in teaching family life education.

7 8 9 #2. One or'more leaders in the community including the

clergy, doctors, lawyers, nurses, social workers

have assumed considerable responsibility in teaching

‘family life education.

1 2 3 93. Add others or make comments.
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What gonsvfltants 33.3119. worked in mur school in developing

1931; homemaking Lrogram and]; famiLv life education?

  

 

Yes No Uncertain

"
.

U
‘

0
\

47.

l 2 3 1&9.

~. vufin— ...”..AJM... -1

One or more state supervisors of homemaking education.

One or more general educators from the Department

of Public Instruction.

One or more college teachers or members of a college

faculty.

One or more community leaders: clergy, doctors,

lawyers, social workers.

A school—community advisory committee

Add others or make comments.



_A_ A

‘—

 

Yes No

“ 5

7 8

1 2

9 5

7 8

l 2

4 5

7 8

1 2

4 5

7 8

l 2

4 5

7 8

320

In what ways have consultants helped with homemaking

andfiar family life education?

Uncertain

9

'
3
\

50.

51.

52.

53.

55.

56.

57.

58-

59.

60.

61.

63.

 

_-_-_ __.... -....-— -.-..~ — --.- .....- - _ “—.. C

6 In planning homemaking for girls.

In planning homemaking for boys.

In planning homemaking for mixed groups of boys

and girls.

In planning a reimbursed vocational homemaking

program.

In planning for the improvement of the homemaking

room and its facilities.

In over all planning of family life education.

In providing lists of references suitable for students

in homemaking classes.

In planning the use of the conference hour.

In planning ways of improving the home experiences

program including.home visits and/or contacts with

families. ‘

In planning integrated courses of homemaking'and other

subjects.

In evaluating the homemakingjprogram.

In planning procedures for determining needs,

interests, and problems of young people in the

local school.

In improvement of classroom teaching.

Add others or make comments.
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jhat written materials about needs, interests, and.prob1ems g;

ygungjpeople are available in_your school?

 

Yes No Uncertain

1 2 3 67.

7 8 9 59.

l 2 3 73.

7 8 9 75.

4 5 6 77.

1 2 3 79.

mourn—s
 

_—

Description of problems of students as revealed through

standardised check lists and/or counseling techniques.

Description of responsibilities and/or activities of

students outside of school.

Lists of difficulties and/or successes students have

in their activities and responsibilities.

Lists of satisfactions and dissatisfactions of

students with school life.

Description of general abilities, native ability,

and/or school achievement.

Fbllowzup reports of students who have dropped

out of school and/or completed 12th grade.

Friendship patterns of students.

The extent of’part—time employment of students

during the year and/or summer.

Lists of students who need special help, especially

in social—emotional development.

Anecdotal records of the group behavior of students

in unsupervised situations in school and/or out of

school.

Family life data including statistics regarding

marriage, divorce, separation, etc.

Description of socio—economic status and/or

problems of families in the community.

Data regarding'expent of employment of women after

marriage (part-time and/or full-time)

Descriptions of interests of students in homemaking.

Percent of students who go on to college.

Percent of girls who major in home economics in college.
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Which of the needs, interests, and problems of students have you

considered of greatest significance in planning the homemaking

courses in this school?

Homean I

Homemaking II

Homemaking I I I

What were the goals for the homemaking classes this year? (Please

attach if lists are available)

Homemaking I

Homemaking II

Homemaking III
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CHECK LIST 3*

EXPERIENCES OF PUPILS IN HOMFMAKING CLASSES

SCHOOL ' A

HOMEMAKING CLASS (Encircle your class): Homemaking I

Homemaking II

Homemaking III

ruuy.invite

NAME OF PUPIL
 

AGE OF PUPIL SEX: (Encircle) Girl - Boy

PURPOSE: To find out what 152;; have done in your homemaking

class this year.

* Developed by Beatrice O' Donnell, Michigan State College, for

use in The Stp_dl p}: Homemaking Education in Michi , Especially

Ln Grades Nine Thropgh Twelve.
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In this check list there are a great many kinds of things

which might be done in homemaking classes. There are many

more things in this check list than an ONE class would do

in any one year. But we had to think of all of the kinds of

things which girls and boys in homemaking classes migit do.

You do not need to worry about whether or not you check

the statements in the same way that the persons sitting next

to you have. Not all pmoils do the same things in homemaking

classes. Sometimes too, pupils are absent from school and

so have not done some of the same things that others have done.

DIRECTIONS:

Place a check (I) in the YES Column, if you did the

particular thing this year in this homemaking class.

Place acheck (X) in the no column, if you gig 991; do the

particular thing this year in this homemaking class.

If you are uncertain as to whether or not you did the

particular thing described, place a check in the NOT SURE

column.

Be sure to answer all items in one of the above columns.
“m-m—I’

 

when you have finished PART I of this check list, will you

raise your hand for]. have another check list (PARI' II)

which is almost as long as the one you have.

You will need to work hard to finish before this end of the

period.
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..CUPI. SCHOOL, HOME AND COMMUNITY EXPERIENCES

”" —' IN PLANNING, PREPARING, AND SERVING MEALS 
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ll.

12.

13.

1h.

15.

16.

17.

A

lo.

19.

20.

21.

22.

23.

2h.

2H.
’

26.

27.

28.

29.

30.

Did you do any of these things to find out abogt the food

habits or food customs of families in your community?:

Talked with homemakers about foods they serve often.

Found out special food customs of various nationality groups.

Studied records of food eaten by homemaking students.

Invited people to the homemaking class to talk about food customs.

 

 

Had a class discussion on food customs and habits.

Did the homemaking class use any of these ways to understand

the nutritional needs of peOple?:

 

 

Saw films or movies on nutritional needs.

Heard talks or discussions by specialists.

Saw photographs or picture which show effects of different

diets or deficiencies.

Head or had panels or discussions in class.

Conducted experiments with animals and/or saw experimental

animals that had been on certain deficiency diets.

Did the homemaking class do any of these things to help them

plan meals thioh would be'suitablc for familiés, especially

for their own families?:

 

 

 

Talked with families about typical meals seerd to families for

breakfast, dinner, and supper.

Found out about how much money homemakers think is practical

for the family food budget.

Found out what foods people can, store, or freeze for their own

use.

Found out about how much time homemakers think they have for

getting meals for the family.

Found out what kinds Of kitchen equipment (ranges, electric

roosters, freezers, etc.) families have or do not have.

Did you prepare any of these meals in homemaking class?:
 

Dinners.

Luncheons.

Breakfasts.

Refreshments or snacks for parties.

Packed lunches.

How many meals did you prepare in homemaking class?:

No meals. Y

One or two.

 

Three or four.

Five or six.

Seven or more.

Did you talk about any of these things then you discussed

setting the table?:

Different ways families set tables and why.

hays to reduce time and energy in setting the table.

hays to improve the attractiveness of the table.

Suitable centerpieces for family meals.

how Younger children might help with table setting.
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_ SCHOOL, HOI~AE7AND COMTNTNI'I‘Y EXFEHLENUES

@9292: IN PLANNING, PREPARING, AND SERVING MEALS
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33.

3h.

35.

36.

37.

38.

39.

140.

hl.

DZ.

’43 .

AN.
14‘; .

b6.

b7.

b8.

b9.

50.

51.

S2.

53.

SN.

55.

56.

57.

58.

S9.

60.

61.

62.

63.

6h.

65.

Did you see a demonstration or exhibit of simple ways families

might set their table for family meals?:

Breakfasts.

Dinners.

Suppers or luncheons.

Buffet suppers.

Evening snacks.

 

Did you invite any of the followingADeOple to be your guests at

meals in the homemaking class?:

Girls who were notin homemaking.

Boys who were notin homemaking.

Parents of class members.

Teachers or others in the school.

Others in the community.

Did you use any of these kinds of Service when you served meals

in the home a in Class?:

Pass food and let each person help himself.

Have food served at the head of the table by a host or hostess.

Use buffet style.

Have food serVed on trays.

Use formal service.

In homemaking did you have a chance to get practical new ideas

about table setting_throuah any of these ways?:

Seeing the homemaking~class meals

Visiting someone's home.

Seeing displays in a store.

Seeing a movie.

Seeing pictures or photographs.

Didkyou can enough of any of the following foods do you could

use them in your class meals?:

Fruits. '

Vegetables.

Meats, poultry, fish.

Jellies or preserves.

Pickles or relishes.

Did you learn to freeze any of the following foods?:

Fruits.

Vegetables.

Pies or deSSerts.

Meats, poultry, fish.

Bread or baked goods.

 

id a

following?:

Fresh fruits.

Fresh vegetables.

Fresh meats, poultry, or fish.

Frozen fruits, or vegetables.

Frozen meat, poultry, or fish.

 

h of the

 



-

a

-.

...

n»..-

 

 



'YES

NOT

N0 SURE
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66.

67.

68.

69.

TO.

71.

72.

73.

7h.

75.

76.

77.

78.

79.

80.

8h.

85.

86.

87.

88.

89.

90.

91.

92.

93.

92'...

95.

96.

97.

98.

99.

100.
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SCHOOL, NONE AND COIIIUNITY EXPERIENCES

0399? P IN PLANNING, PREPARINGLAND SERVING MEALS

Did you learn important facts about buying any of the following

canned foods for the family?:

Fruits.

Vegetables.

Meats, fish, poultry.

Soups.

Pickles, Preserves.

Did you have a chance in homemaking class to use any of the

following commercial mixes?:

Desserts, puddings.

Hot breads, muffins, biscuits, rolls.

Cakes.

Pastry;

Pie fillings.

Did you have a chance to use in homemaking class any of these

frozen foods?:

Fruits.

Vegetables.

Meats, poultry, fish.

Rolls, biscuits.

Desserts.

 

 

Did you take any field trips or see demonstrations of the

following?:

Meat cutting demonstration.

Lockers for frozen foods.

Use electric or gas stoves.

Use of pressure sauce pans or pressure cookers.

Use of electric mixers, different coffee makers, etc.

Did the homemaking class do any_of these things to help improve

the lunch hour at school?:

Plan menus.

Carry on activities to improve manners and social behavior.

Make the room more attractive.

Make the tables more attractive.

Help younger children.

 

 

  

GROUP II, SCHOOL, HOME AND CONNIUNITY EXPERIENCES

‘ IN SELECTINGL TAKING CARE OF, AND MAKING CLOTHES

Did you have a chance to study any of the following about the

cost of clothing wardrobe for high school students?:

Average cost Of individual garments.

Total cost of an average wardrobe.

Average cost of clothes for a season.

Cost of present wardrobe.

Cost of other needed garments for the season.

Did_ygu personally get any of the following kinds of help in

learning how to reduce the cost of your clothing wardrobe?:

Using simple basic garments with different accessories.

Choosing which clothes to select ready-made and which ones to

make.

Taking care of old clothes you have and new ones you have bought

Altering clothes you have and new ones you have bought.

Making over clothes you have and making new garments from old

ODBS.

 



-...

 



‘
)

D
)

(
D

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NOT . SCHOOL, HOME AND COMMUNITY EXPERIENCES

YES NO SURE GROUP 11' IN SELECTINg, TAKING CARE 01:, AND MAKING CLOTHES

Did you have a chance to do any of the following in evaluating

clothing wardrobes for a high school student?:

___ ___ 101. Saw slides on possible choices in a year-round wardrobe and

check the best.

____ ___, ___ 102. Analyzed color harmonies in wardrobes and made recommendations

for improvement.

,____ ___ ___ 103. Evaluated exhibits of new or used clothing for suitability for

high school students.

.___ ___ ___ 10h. Applied principles of good design to several wardrobes.

____ ___ ___ 10S. Estimated the kind or amount of upkeep on different garments.

Did you have a chance to get help in any of the following ways

on personal wardrobe_prob1ems?:

____ ___ ___ 106. Studied clothing you had on hand and talked with the homemaking

teacher about it.

.___ ___ ,___ 107. Planned clothing you would probably need and discussed with the

homemaking teacher.

,___ ___ ___ 108. Figured out how much money you had spent for clothes this or

last year.

____ ____ .___ 109. Talked with your family about the amount of money you could

probably have for clothing this season or year.

___ ___ ___ 110. Planned and/or made decisions with your family about what to

buy, alter or make (or do without).

Did you have help on figuring any of the following in deciding

whether or not to make a particular garment?:

111. What it would cost to buy it readymade.

:::: ‘__— -__ 112. The cost of materials to make it.

__ ""‘ "— 113. The time required to make it.

___ ... 11h. The energy or skills required to make it.

“" " — "" 115. Deciding vinether it is needed and will fit into the present

'———' ___ —_— wardrobe.

Did you haVe a chance in homemaking_class to talk about points

to consider in selecting any of the following?:

116. Shoes.

_——- -__' -—_'117. Sweaters.

'——_ ___ -—— 118. Skirts, trousers.

”'" : “‘"’ 119. Suits, coats, jackets.

:::: ____ ::::f120. Ties, jewelry, scarfs, etc.

Did_you have a chance in homemaking class tgygpt help on what

to wear on various occasions?:

____ ___. ___ 121. To school every day.

____ ___ ___ 122. To a school party.

.____ ___ .___ 123. On a special date.

____ _"__ ___ 12h. To church, a concert, etc.

____ ___ ___ 125. On a week-end party or trip.

Didyyou have a chance in homemaking‘class to see or understand

clothing needs of arm of the following=members of a family?:

____ ___ ___ 126. Young children (boys and girls)

____ ___ ___,127. High school boys.

____ ____ ___ 128. High school girls.

____ ___ ___ 129. Men like your father.

____ ‘___ ___ 130. homen like your mother.
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GROUP II: S.NHOOL, NONE AND CONinNITY E;<PNNEN: S '

IN SELECTING, TAKING CARE 0?, A:'D NAKING CLGTHss
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

13m.

132.

133.

13h.

135.

136.

137.

138.

139.

lhl.

lh2.

lh3.

lhh.

145.

1&6.

1h7.

1’48 0

1N9.

150.

151.

152.

153.

155.

156.

157.

153.

159.

160.

161.

162.

163.

16h.

165.

In homemakingidid you talk about characteristics of different

kinds of textiles?:

Cotton.

Linen.

Silk.

Wool

Synthetic (rayon, nylon, etc.).

How did vou find out what problems students in the homemaking

class had with buying and selecting their clothes?:

Took tests to see what they knew about selecting clothes.

Asked students what problems or questions they had.

‘Norked in small groups and students made a list.

Students observed others and made notes of what they saw in the

school.

Asked parents what they thought were student's problems.

flhat_did;ypu do in glass which helped the glass to understand

and anplv principles of clothing selection for an individual?:

Tried styles for different types of individuals.

Tried colors for different types of individuals.

Used a basic dress or suit, changing the accessories (jewelry,

ties, scarf).

made an exhibit of clothes which illustrated good design.

Had practical tests to see if you could apply principles you

had learned.

what kinds of help did you personally get in selecting clothes?

Found styles best for you.

Found colors best for you.

Had help in altering clothes so they fit you better.

Had help in choosing jewelry, scarfs, ties, etc.

Get suggestions on combining colors in clothes or combining

garments.

 

 

Did students trv_to find out what problems and needs they have

in taking care of their own clothes by doing any of these thiqgfi’

Listed questions they wanted discussed in class.

Listed things they wanted someone to show them how to do.

Listed what experience they have had or have not had in care

of clothes. I

Asked parents and others what they thought young people should

learn in caring for clothes.

Brought to class clothes which needed some kind of special care.

 

 

Did_xnu_have a chance to see or help in a demonstration of best

ways of caring for garments made from?:

Cotton.

Linen.

Silk.

Wool.

Synthetic (rayon, nylon).

Did you have a chance to see or help in a demonstration of best

ways to launder any of the following?:

Sweaters.

Blouses.

Shirts.

Slips or undergarments.

Hose.
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166.

167.

168.

169.

170.

171.

172.

173.

17h.

175.

176.

177.

178.

179.

180.

181.

182.

183.

181;.

165.

186.

187.

188.

189.

190.

191.

192.

193.

19h.

195.

1960

197.

198.

199.

ZOO.
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GROUP II: SCHOOL, HOME AND COMMUNITY EXPERIENCES

IN SELECTING, TAKING CARE OF, AND MAKING CLOTHES.

Did you have a chance to see or help in a demonstration of best

wavs of pgessing pr ironing of clothipg pads of?:

Cotton or linen.

Silk.

wool.

Rayon.

Nylon.

Did_you have a chance to see or helppin a demonstration of best

ways of pressing or ironing of the followingpclothing?:

Blouses or dresses.

Jackets.

Skirts.

Trousers.

Ties.

Did you have a chance to see how clothing is cared for througp

commercial services in the community?}

In a laundry and/or laundrette.

In a dry cleaning establishment.

In a shoe repair shop.

In a d.othing repair shop.

In cold storage.

Did you have a chance to figure costs of various commercial

services for the followin ?:

Dry cleaning of dresses, blouses, suits, coats, ties,trousers,

etc.

Laundering of dresses, blouses, shirts, slacks, etc.

Repairing of shoes for family members.

Cold storage of clothing for winter.

Repairing or altering of garments (holes, adjusting hems,etc.).

1 . . a. ) l' ( E I]‘ p 1] _. ?

Clothes hangers, (coat, skirt or trouSers).

Garment bags.

Shoe bags or racks.

Hat boxes, glove boxes, etc.

Tie racks, handkerchief boxes or cases.

 

Did you_personally make any of the following?:

Garment bags.

Shoe bags.

Sh0e covers.

Handkerchief cases or boxes.

Laundry bags.

Did you use any of these ways to find out problems students

haVe had in making clothes?:
 

Listed garments they have made in other homemaking classes.

Listed what they have made at home.

Listed kinds of alterations they have made either at school

or home.

Listed successes or difficulties they have had.

Brought to school garments they had made.
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201.

202.

203.

20h.

205.

206.

207.

208.

209.

210.

216.

217.

218.

219.

220.

221.

222.

223.

22h.

225.

226.

227.

228.

229.

230.
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GROUP II: SCHOOL, HOME AND COMMUNITY EXPERIENCES

-— IN SELECTINGa TAKINGAQARE OF, ANDMMAKING CLOTHES

Did you set up any guides to help students in class make good

gecisions about the folloWing?:

Whether or not to sew a garment in school.

Which garments to make in class.

Patterns and/or materials most suitable for garments.

Amount of time necessary to complete the garment.

when and when not to take garment home to work on.

 

*—

 

 

Did the students in homemakinggclass evaluate each other's

Choices about the following?:

The garments each decided to make.

The patterns each selected.

The materials each selected.

The seams and finishes each selected.

The amount of time estimated and/or reouired to complete the

garment.

 

 

Did students in homemaking do any of these things when they

were making clothes in class?:

 

 

All made practically the same type of garment.

They worked in small family groups or committees.

They watched the teacher give a demonstration of each step about

the time they needed help.

They studied illustration materials which showed each step.

They helped to evaluate their own and each other's work and/or

made suggestions.

Did you personally do any of the following in homemaking class?:

Fitted a dress for alterations.

Straightened a hem.

Shortened and/or lengthened a skirt.

Changed a neck line or collar of a dress or blouse.

Shortened or lengthened sleeves.

 

Did you find out any of these things about sewing trends in

your school and community?:

Per cent of people who have sewing machines.

Per cent of girls in high school who make clothes.

Kinds of clothes girls want to learn to make.

Kind of clothes girls have trouble making in school or under

school conditions.

What garments in general are made or not made in homes.

 

 

After you had finished a garment, did you make a summary of any

of the following?:

The actual cost of the garment.

Comparison of your garment with one which could have been

purchased for the same price.

The actual length of time it took to complete it (total hours).

The problems or satisfactions you had and new things you

learned.

How it fits into your wardrobe.
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NOT SCHOOL, HOME AND COLHJIUNITT EXPERIENCES

YES NO SURE GROUP II: IN SELECTING, TAKING CARE OF, AND MAKING CLOTHES

What kinds of new garments if any did you make in homemaking_

class?

____ ___, ___ 231. A very simple cotton garment such as an apron, a slip, etc.

____ ___ ___ 232. A cotton garment such as a blouse, dress, slacks.

___ ___ ___ 233. A dress or blouse made out of silk or some synthetic fibre.

____ ____ ____23h. A jacket, suit or coat.

____ ___ ___ 235. A knitted sweater or dress.

In the homemaking class did you make clothes for other people

than yourself?:

___. ___ ___ 236. Red Cross.

.... .__ ___ 237. Own younger brothers and sisters.

___ __, .__ 238. Your mother or older sister.

___ ___ ___ 239. Class play.

.... ___ ___ 2hO. Other community organizations, church, etc.

SCHOOL, HOME AND commit? EXPERIENCES

GROUP III: IN UNDERSTANDING AND LIVING WITH CHILDREN

Did you have any of these experiences with children in your

school or in the homemaking class?:

___ ___ ___ 2hl. Took care of them when mothers attended meetings.

____ ___ ___ 2h2. Took care of them in nursery school, day school, kindergarten.

.___ ___ ___ 2h3. Helped them at lunch time.

____ ___ ___ 2hh. Told or read stories to them.

.___ ___, ___ 2h5. Had special parties for them.

Did you observe any of the_following children activities under

the supervision of a specially trained teacher?:

___, ____ ___ 2h6. Dramatizations.

___ ___ 2&7. Music hour.

____ ___.2h8. Art work.

”m u. . 2&9. Story hour.

___ ___ 250. Lunch hour.

Did you use any of these ways to find out about children?:

____ ___ ___ 251. Had a specially trained person talk to you.

___ 252. Saw a movie whicn explained about children behavior and/or

growth.

____ ___, ___ 253. Read books and had discussions.

____ ____ ___ 25h. Talked with parents of children.

.___ ___ ___ 255. Observed or worked with children and discussed what we saw.

Did you have a chance to talk about how to help children

develop any of these?:

.___. ___ ___ 256. Humor.

.... ___ ___ 25?. Feelings Of security.

___. ___ ___,255. Sharing with other$,taking turns.

‘___ ___ ___ 259. Independence.

___, ___ ___ 260. Affection, response to affection.

' r u a1 abo of Ih fo owin: ne ds of chi dren an

WMh

___. .__, ___ 261. Wholesome food.

____ ___ ___ 262. Suitable clothing.

___, ___, ___ 263. Feeling of being loved, a chance to show affection for others.

____ ___ ___ 26h. A feeling of belonging and being a part of a group.

265. A feeling of accomplishment-~that one can do things.
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SCHOOL, HOME AND COMMUNITY EXPERIENCES

GROUP III: IN UNDERSTANDING AND LIVING WITH CHILDREN
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266.

267.

268.

269.

270.

271.

272.

273.

27A.

275.

276.

277.

278.

279.

230.

281.

282.

283.

28h.

285.

286.

287.

288.

289.

290.

291.

292.

293.

29A.

295.

296.

297.

298.

299.

300.

Did 103 trlk about how to answergbj|dzen'§ guestign§_rgg3£ding

flax Q? the EQJJanDgo:

Santa Claus.

The world, stars, etc.

God.

Birth.

Death.

Didgyou ever discuss in homemakinn class any of thSSe things

about children?:

How children grow and develop.

The basic needs of all children.

Gocd relationships of parents to children.

Good relationships of brother or sisters to younger children

in the family.

Relationships of children with their playmates.

Did3you do any of these things to find out the needs of

students in homemaking in understanding,and living with children:?

Took a test to find out what we knew about children.

Listed our own experiences with children.

Listed questions children ask.

Listed our difficulties or successes with children.

Talked with homemakers about what is important.

 

SCHOOL, HOME AND COMMUNITY EXPERIEIQCES

GROUP 2!: IN IMPROVING OIlE'S MANNERS

Ingyour homemaking class did you do any of these things to find

out what questions orgproblems students have about manners and

social etiquette?:

Asked students to list problems or questions.

Took tests on soci:l usage or m.anrers to see how much you knew.

Took tests on social usage or menrers to See whait you could do.

Had a question box.

Observed what students do or do not do in school or outside of

school.

 

Did you have a chance to_get help on any of the following?:

Making introductiOns or helping peOple to get acquainted.

Using the telephone.

Extending or accepting invitations.

Table manners.

courtesies important in a group of boys and girls.

Did you work out any guides of what_agggtitgte§_gggg_mgggg;§

and good social behavior in any of the following places?:

In the homemaking class.

In the school as a whole.

At the drug store or other places in the community.

In one's own home and/or other peOple's homes.

On the bus and train.

Dig the homem3king 9;?ssswork ogt anv+wry§ to reguladu p_a§tige

whai_had been.learned_ahent_gced_manners_and_ic_check_cn_their

DIQEIEESZ:

At cless or school pe.rties.

At meals, or teas, etc., in homema.king class.

In the lunch-room, office, halls, etc.

when people visit the homemaking room.

When members of the class shop and/or go on field trips.
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NOT er
H . SCHOOL, HOME AND COMMUNITY EXPERIENCES

YES NO SUM GROUP V' IN UNDERSTANDING OIJE'S SELF

In your homemaking class did you do any of these things to help

students understand themselves?:

,___ ___ ___ 301. Saw a film on growth and development.

____ ___ ___ 302. Invited a counselor to talk to you or help you with some questions.

____ ___ ___ 303. Took personality tests and studied results.

____ ,__ ___ 30h. Invited a doctor or nurse to give a talk on a special topic.

.___ ___ ___ 305. Invited a minister, priest, or other representative of churches

to give a talk.

In the homemaking class did you use any of the following as a

basis for discussion in understanding people?:

____ ___ 306. Movies.

‘___ 307. Skits or socio-dramas by class members.

____ 308. Stories or literature.

309. A case history of an individual.

___ 310. Observations made by students under guidance of a teacher.

Did you get help in homemaking class in understanding yourself

in any of these ways?:

.___ ___ .___ 311. Your own physical development.

___. .__ ___ 312. Your own feelings or emotions.

___. ..1 ___ 313. Your relationships with girls.

____ ____, ___ 31h. Your relationships with boys.

___, ___, ___ 315. Your relationsnips with your own family.

Did you discuss any of the followingin your homemaking class?:

__3_ ___ ___ 316. How to improve one's personality.

____ ___ ___ 317. What to do when there is friction or poor relationships between

peeple.

___, ___ ___ 318. How to avoid trouble or friction with people.

___. ‘___ .__ 319. there to get help when one is worried and needs special help.

___, ___ ___ 320. How to evaluate one's persOnality or study of one's own behavior.

SCHOOL, HOME AND COHMUNITY EKEERIENCES

GROUP VI: IN IMPROVING OJE'S PERSONAL GROOUING.

In homemaking class did you see or help to show any of the

following?:

___ 321. Hair styles suitable for different types of girls.

_g__ 322. Care of hands and nails.

___ ___ 323. Care of one's skin.

32h. Use of make-up.

___ 32S. Care of hair and scalp.

Did the homemaking class do any of these things to find out

what kinds of help they needed or wanted in being better groomedz:

____ ___ ___ 326. Listed problems or questions they had about grooming.

____ ___ ___ 327. had a question box for personal questions.

____ ___, ___ 328. Took tests to find out what they knew.

____ ___ 3__ 329. Asked teachers and others to list things they thought were

important.

___ 330. Observed students in the school for a period of time and listedI

 

 

 

 

 

 

 

 

 

 

 

 

 

ways in which students are or are not well groomed.
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NOT SCHOOL,HONE AND COMMUNITY EXPERIEJCES

YES NO SURE GROUP VI: IN IMPROVING ONE'S PERSONAL GROOMING.

Did the homemaking class have a chance to talk about the

selection and/or use of any of the following for improved

grooming?:

____ ___ ,___ 331. Powder, rouge, lipstick, creams.

____ ___ ___ 332. Dress shields, deodorants, etc.

__m_ -__ ___ 333. Foundation garments.

___. ___ ___ 33h. Razors, etc.

____ ‘___ ___ 33S. Soaps, wash clothes, tooth brushes, tooth paste, powder, etc.

In the homemaking class did you do any of these things which

Helped you to understafid’what—is important ifiigood groomihg9:

____ ___ ___ 336. Had skits or slides showing a well-groomed girl.

___” __. ___ 337. Had skits or slides showing a well-groomed boy.

___. .___ ___ 338. Had slides or films on tips on good grooming for anyone.

___. ___ ___ 339. Had talks by specialists at stores, in the school or homemaking

class.

____ ___ ___ 3hO. Listed things class members thought important for well-groomed

high school students.

In the homemaking class did you compare costs of grooming,

activities, when done at home orfiby paid services?:

_._. ___ 3hl. Shampoos.

.___. ___ 3L2. Permanents.

____ 3h3. Manicures.

___. __m .. 3hh. Care of shoes.

____ ,___ 3hS. Hair trims and haircuts.

Did the homemaking class work out specific suggestionsto help

students manage their grooming activities?:

___ ___ 3h6. To save time.

___. ___ ___ 3&7. To save money.

____ ___ ___.3h8. To save energy or effort.

___. ___ _m_ 3&9. To get more satisfactions or better results.

___, ___ ___ 350. To get things done when they are needed.

Did you personally work out any plans for making it easier for

you personally to take care of your own clothes at home?

___. ... _u_ 351. Rearranged my closet space.

__.. ___ ___ 352. Rearranged a dresser drawer .

___. ... ___ 353. Made or purchased a shoe rack.

____ ___ .___ 35h. Secured more hangers for coats, skirts or trousers.

___. ___ ___ 355. Worked out a schedule for taking care of clothes.
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NOT SCHOOL, norm, AND COMMUNITY EXPERIENCESrIN

'YES NO SURE GROUP VII: UNDERSTANDING FAMILIES AND LIVING IN ONE'S

OhN HOME __I

In your homemaking class did you do any of these things to

buildPBetter understanding between young people and their

parents?:

___ 356. Invited parents to school to help in discussion of certain

teen-age or family problems.

357. Made a survey to determine the attitudes of both parents and

young people about one or more problems.

358. with the help of a leader, had discussions of one or more

films about human behavior and/or family life.

359. Selected certain personal problems in which individual class

members worked out selected problems with own family.

__n 360. Planned school-community projects or activities in which

parents and students worked or played together.

Did your homemaking class try to find out any of these things

about families in Michigan?:

361. Information about age of marriage, number of children, number

of divorces, etc.

fi__ 362. Health condition of family members.

___ 363. Average income of families.

____ 36h. Laws affecting inheritance, income tax exemptions for families,

etc.

365. Laws affecting marriage, divorce, separation, etc.

Did your homemaking class discuss any of these things about

getting ready for marriage?:

__._ .___ ___ 366. Going steady.

___. ___ “__ 367: Deciding who and when to marry.

____ ___ ___ 368. Etudying what makes for stable, happy marriages.

____ ___ ___ 369. Planning the wedding.

___. ___ m_. 370. Making plans for establishing a new home after marriage.

Did your homemaking class talk about where to get reliable

help on marriage or family life?: '

.... ___ ___ 371. Books.

____ ___ __‘,372. Magazines or bulletins.

____ ___ ___,373. Local, state, or national organizations or agencies.

___. ___ .___ 37h. Personal or family counseling services.

...- ___ ___ 375. Community leaders.

Did the homemaking class tryto understand families with

different kinds of problems?:

___. ___ ___ 376. Young families just getting started.

.___ ___. ‘___ 377. families whose children are growing up.

378. Older families whose children are grown up.

,.__ ___ 379. Families with no children.

____ ___, ___ 380. Families broken through death, divorce, separation.

 

 

 

 

 

 

 

 

 

 





YES

M
I

H
l
l
l
l
l

I
I
I
I
I

|
|
|
|
|

I
l
l
l
l

H
H
I

H
i
l
l

'
7

IO

NOT

URE

__ 381.

__ 382.

__ 383.

._ 38h.

__ 385.

__ 386.

__. 387.

_ 388.

__ 389.

_ 390.

391.

392.

393.

32h.

39S.

__ 396.

___ 397.

__ 398.

__ 399.

_ boo.

__ 1,01.

__ hoz.

__ L030

__ hob.

_ 1.05.

337

SCHOOL, HOME AND COMMUNITY EXPERIENCES

GROUP XII: IN UNDERSTANDING FAMILIES AND LIVING IN

ONE'S OWN HOME

 

Did the homemaking class discuss differences in families due

to?:

 

Their values--or philosophy of life.

Their social interests.

Their nationality or racial background.

Their religious interests.

Their economics resources (income).

In homemaking class, did you use any of the following methods

for analyzing family problems or situations?:

 

 

Stories and/or books.

Movies.

Radio dramas.

Plays seen in theatres or school.

Skits or socio-dramas acted out by class members.

In homemaking, did you discuss and/or evaluate methods which

families use to manage any of the following activities?:

 

 

Earning, spending, saving family income.

Getting the housework done.

Doing the shopping.

Planning, preparing, and serving meals.

Entertaining friends.

Did you use any of these methods to discuss marriage and

family life?:

 

 

Panel discussions in which one or more parents helped.

Community leaders who gave talks on certain phases of family

life (doctor, nurse, lawyer, minister, priest, etc.)

Small group reports from class members.

Entire class discussions.

Panel discussions in which class members had prepared Certain

materials.

Did you personally work out any of the following with your own

family?:

 

Your personal budget or money problems.

Your problems of dating.

Entertainment of your friends at home.

Your social life or activities away from home.

Ways of sharing the housework, meals, shopping, etc.
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NOT SCHOOL, HOME AND COMMUNITY EXPERIENCES

YES NO SURE GROUP VIII: IN UNDERSTANDING HOUSING INCLUDING

FURNISHINGS AND EQUIPMENT FOR HOMES

.9 u hOc‘n..o° ._ to 0. o. 5 v. 9 u ‘ o o. o

7 E I] E J] . Ii 1 E l . E E 'J' ?:

____ ___ .__ uoé. Apartments.

___. .___. ___ hO7. Housekeeping rooms.

.___ ___ ___ LOB. Trailers.

___, ,___ .___ hO9. Old houses.

____ ___, ___ th. New houses.

In homemaking class; didgyou try to find out any of the follow-

ingcosts?:

.___ ___ ___ hll. Renting differenty types of housing.

____ ___ ___ hlZ. Owning different types of housing.

____ ‘___ ‘___ h13. Operating a house.

___, ___ __, bib. Financing a new house.

____ .___ __m hlS. Remodeling a house.

In homemaking glass, did you study any of the following things

about h9using?:

____ ____ .___ hlé. Floor plans.

____ ___. ___ 17. Styles of houses.

___. ‘___ ___ £18. Ideas for remodeling or refinishing.

___. ___ ___ hl9. New ideas for building houses.

____ _"_, ___ L20. Landscaping of yards or grounds.

In homemaking class did you talk about needs of different family

members which should be taken into consideration in furnishing

a home?:

____ ___ ___ h2l. Students of high school age.

___” ___ ____h?2. Young children.

____ ____ ___ h23. Mothers.

____ ___ ___ th. Fathers.

.___ ___, ___ ’25. Elderly people.

In homemaking_class did you discuss important points in selggt-

ing any of the followingefurnishings for the home?:

____ ___ ___ h26. Draperies and curtains.

____ ___ ___ h27. Furniture.

____ ___. ... h28. Lamps, picture, wall hangings, and other accessories.

____ ___ ___ h29. Household furnishings such as sheets and towels.

____ ___ ___ hBO. Floor coverings.

In homemaking class did you discuss important points in selection

:ngzor arranging furniture and furnishings in any of the follow-

ing rooms?:

____ ___ ___ h3l. Living room.

____ ___, ___ h32. Dining room.

___, __ __ U33. Kitchen.

____ ‘___ ___ h31. Bedroom for high school students.

____ ___ ___,hBS. Bedrooms for other family members.

In homemaking did you have a chance to get ideas for room furnish-

ings by seeing attractive homes furnished on different cost levels

____ ___, ____h36. Low—cost level with furnishings—which have been made over.

___, ___, ___,h37. Lowbcost level with new furnishing which have been made over.

___. ____ ____h38. hoderate cost level with furnishings which haVe been made over.

____ ____ '___.b39. Moderate cost level with new furnishings.

____ ____ ____hh0. Above average cost with mainly new furnishings showing modern

trend.
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NOT SCHO , -. .5.)

YES NO SURE GROUP VIII: IN UNDERSTANDING HOUSING INCLUDING FURNISHINGS

AND EQUIPMEl...lIT FOR HOMES

WWW

do any of the following?

.___ ___, hhl. wake slip covers for a chair or sofa.

.___ ___ ___ hb2. Make curtains.

____ .___ th. make draperies.

__ __ LIN—L. chinish furniture.

___, ___ ULS. Make lamp shades.

EWLWNMof how to

do any of the f low'n ?:

____ ___ ___ hh6. Clean different kinds of woodwork.

___, ___, ___ bh7. Clean and wax furniture.

____ ____ ___ th. Clean lamp shades.

.___ ___ ___,bh9. Clean trays or bowls made from copper or brass.

____ ___ ___ hSO. Clean silver.

Did you personally have a chance to do any of the following in

ygur own home?:

____ ____ ___ hSl. Helped Select something for the home.

___! ___ hSQ. Rearranged furniture in one or more rooms.

____ ___ ___ h53. Refinished furniture.

.___ ____ ___ USh. Helped make slip covers, draperies, etc.

____ ___ ____h5f. Arranged table tops, teps of dressers, buffets, writing desks,

book cases, etc.

Did the homemakinggclass do a.ny of thes c things to help improve

the attractiveness of the homemaking room?:

____ .___ '___ hSé. Selected new accessories, lamp shades, or lamps.

‘____ ____ ___ LS7. Changed the arrangement of wall hangings or pictures.

____ ___ ___ h58. hearranged the furniture.

____ ___ ___ h59. Selected new art objects—vases, bowls, trays, etc.

____ ___ ___ hDO. Selected new furniture.

Did the homemaking class do any of these things to help improve

the attrcctiveness of the homemaking room?:

____ ___ ___ h6l. Mzde’ pl.ce mrts.

____ ___ ‘___ h62. Made slip COVers or upholstered chairs or sofas.

____ ___ ____h63. Mde curtains.

____ ___ ___ h6h. Made draperies.

____ ___ ___ N65. Refinished furniture.

Did the members of the homemaking class have a chance to see

in_stores,_homes,gor the homemaking room any of the reCent

models of the following household equipment?3

____ ___ ___ D66. Small kitchen equipment made of different materials such as

stainless steel, aluminum, pyrex, plastics, etc.

____ ‘___ ____h67. Vacuum cleaners including attachments.

.___. ___ ___ h68. Sewing machines including attachments.

____ ____ ___ D69. Laundry equipment-~washing machines, ironers, and dryers.

____ ___ ___,h70° Irons, electric or steam, and ironing boards.
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NOT SCHOOL, HOME AND COMMUNITY EXPERIENCES ”

YES NO SURE GROUP VIII: IN UNDERSTANDING HOUSING INCLUDING FURNISHINGS

AND EQUIPMENT FOR HOMES

Did members of the homemaking class have a chance to use any of

the following equipment in the homemaking class?:

____ U71. Small kitchen equipment made of different materials, stainless

steel, aluminum, pyrex, etc.

.___, ___ ___ U72. Laundry equipment such as washing machines and dryers and

ironers.

___. .___, ___ U73. Special equipment--electric waffle irons, roasters, toasters,

etc.

._._ ___ U7U. Vacuum cleaners including attachments.

U75. Pressure cookers, pressure sauce pans, etc.

Did the students in homemaking class study any of the following?3

___- ___ ___ U76. Kinds of labor-saving equipment families in the community have.

___. ___. ___ U77. Cost of various kinds of labor-saving equipment.

____ .___ ___ U78. General points in selection of labor saving equipment.

.___ ___ "__,U79. Principles important in arrangement of equipment.

___ U80. Care and cleaning of equipment.

Did the homemaking class try out different methods of cleaning

any of the following?:

___ ___ U81. Woodwork.

____ ___ U82. Floors.

___ ___ U83. Stoves.

U8U. Refrigerators.

::: U85. Windows or Mirrors.

Did you personally do any of the following in the homemaking

class?: .

.___ ___ ___ U86. hash table linens (table cloths, luncheon cloths, place mats,

napkins).

___, ___ ___ U87. Iron table linens (table cloths, luncheon cloths, place mats,

napkins).

___. ___. ... U88. Clean refrigerator.

___, ___, ___ U89. Clean an electric or gas range.

890. Use an electric washing machine.

Did you personally do any of the following at home?:

___ U91. Help with family laundry.

U92. Help with family ironing.

____ ___ ___ U93. Clean and arrange kitchen cupboards, cabinets, etc.

____ ___ ___ U9U. Clean and arrange linen closets.

.___ ___ ___ U95. Clean refrigerator, gas or electric stove.

Did the homemaking class develop and/or use some guides in

arrangement—in the homemaking room of the following?:

___ U96. Cupboards for dishes.

___ U97. Cupboards for food supplies.

____ ___ ‘___ U98. Closets for cleaning equipment or supplies.

____ .___ ___ U99. Drawers for table linens.

___ Soo.

 

 

 

 

 

 

 

 

 

 

Refrigerator.
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CHECK LIST C

PARTICIPATION OF PARENTS OF PUPILS IN HOME-

MAKING CLASSES IN THE HOMEMAKING PKJGRAM AND THEIR

KETTIT’IDES TOWARD SUCH PARTICIPATION
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Dear Parent:

A study is being made of homemaking education in the high schools of

Michigan. Your school superintendent has accepted our invitation to

be one of the cooperating schools in this study. We appreciate this

very much.

We believe that such a study would not be complete unless We contacted

all parents of students in homemaking classes and secured the benefit

of their experiences and judgment.

The questions on the attached check list relate only to your experiences

with.homemaking in the high school program. The questions will take

only a few minutes to answer but they are very important in this study.

We are hoping very much that 100% of parents of students in homemaking

classes in your community will answer this cheek list. When the study

is completed your school will have a very worthwhile picture of home-

making in the high school in grades 9-12.

If you wish to have your daughter or son help you to fill out this

check list that is quite alright. 23: 23 sure to answer all questions.

Your daughter or son who is taking homemaking should return this check

list in the enclosed envelope within a day or two to the homemaking

teacher.

 

Thank you very much. It will mean a great deal to homemaking, not

only in Michigan but for future plans in other states. We need so

much the parents' viewpoints and experiences.

Cordially,

Mrs. Beatrice O'Donnell

Hememaking Education

Michigan State College

East Lansing, Michigan

BODzng
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Directions: Below are some generil Statements regarding corditions and practices in

homemaking and/or family life edu mt;on. To the 1ft of these statements are three

columns, "Yes", "No", and "Uncer+ain"

If the statement is true or more true than false, encircle the number in the "Yes’

column.

If the statement is false or more false than true, encircle the number in the "ho"

column.

If the statement is neither true nor false or you are uncertain about it, encircle

the number in the ”Uncertain” column. '

 

 

 

In the past two years, have you contacted the homemaking department

in your high school by doing any ofthese things?

 

 

Yes No Uncertain

l 2 3 I. Stopped in to see the homemaking department one or more

times when you were already in school for another purpose.

h 5 6 2. Was a guest at a party or a tea given by a homemaking class.

7 8 9 3. has a guest at a meal prepared by a homemaking class.

1 2 3 h. Attended a tyle show given by a homemaking class in which

students showed what they ad made in homemaking.

h S 6 S. Visited one or more regular classes in homemaking.

7 8 9 6. Talked with the homemaking teacher about how your girl or

boy in high school was getting along in honcmaking and/or

in school.

1 2 3 7. Tall:ed with the homemaking teacher alout something of

personal interest to you.

In the past two years, has a homemaking teacher contacted you

in any of these ways?

 

 

h S 6 8. Invitedyou to "something special" in the homemaking depart-

ment to see the uork of students.

7 8 9 9. Invited you to one or more meetings for parents alone and/or

for parents and homemaking students

1 2 3 10. Sent you a "homemaking check list" which she asked you to

answer alone or with the help of your daughter or son.

' O . O C .

u 5 6 ll. Sent you some materials wh1ch described homemak1ng 1n the

high school.

7 8 9. 12. Tele honed you or wrote you a personal note.1 r

1 2 3 13. Invited you to see or help with a regular homemaking class.

h S 6 lh. hade one or more visits to your home.
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In the past two

3%

years, have you worked alone with [he homemaxing teacher
 

and/or with the groups of parents and talked about any of these things?
 

 

 

 

 

 

Yes No Uncertain

7 8 9 15. The "needs", "interests", "problems", "activities", and/or

"responsibilities" of high school students.

1 2 3 16. How the ”needs", "interests", "problems", etc., of students

might be used and/or are being used in planning the homemak-

ing classes.

h S 6 17. The kinds of home experiences which are especially valuable

to high school students in grades 9 - l2.

7 8 9 18. Some practice ways in which parents and teachers might work

together in your community.

1 2 3 19. The kinds of homemaking class activities which are expeci-

ally valuable for high school students in grades 9-12 and

why.

h S 6 20. Some practical ways of checking progress which is being

made by students either in hcremaking classes and/or in

their homes.

If it were possible, would you be willing to do any of the following things:

7 8 9 2l. Spend two hours twice a year helping to plan the homemaking

course with the homemaking teacher and/or.the students.

1 2 3 22. Help your girl or boy in high school who is enrolled_in

homemaking to plan and carry out suitable home experiences.

h S 6 23. Attend one or two meetings a year for parents and teachers.

7 8 9 2h. Help with homemaking class activities when students need the

benefit of your experience and request it.

1 2 3 25. Be a member of a homemaking advisory committee.

What is your reaction to the importance or value of parents

and homemaking teachers working together?

h 5 6 26. The homemaking program would be better.

7 8 9 27. The parents would better understand homemaking in school.

1 2 3 28. The homewmking teacher would better understand the homes

and.fanilies of students.

h S 6 29. The homemaking teacher would better understand each student.

7 8 9 30. The high school girls and boys would be mere satisfied.



In which of the following areas of homemaking has your girl and/or boy

the is enrolled in homemaking class_in the high school planned

and carried out "home experiences”?

 

Yes No Uncertain

l 2 3 31. Household cleaning.

b S 6 32. Planningrecreation and leisure activities.

7 8 9 33. Improving manners at home.

1 2 3 3h. Canning, preserving, and/or freezing.

b S 6 35. Personal grooming.

7 8 36. Selecting clothes.

1 2 3 37. Making clothes

h S 6 38. Caring for the sick.

7 8 9 39. Planning family meals.

’1 2 3 hO. Preparing family meals.

h S 6 bl. Serving fanily meals.

7 8 9 h2. Taking care of children.

1 2 3 b3. Entertaining friends.

b S 6 hb. Managing money.

7 8 9 hS. Room improvement.

1 2 3 b6. Home decoration or home furnishings.

L S 6 h7. House planning.

7 8 9 b8. Washing and/or ironing clothes.

I 2 3 h9. Improving relationship with one's family.

A s ' 6 50. Add others
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PER CENT OF NINETEEN SCHOOLS OFFERING VARIOUS

TYPES OF HOMEMAKING UNITS IN THEIR LOCAL

HOMEMAKING PROGRAMS

 

 

 

 

Schools

that In In In

Types of Offered Home— Home— Home-

Units Reported the Unit Making Making Making

By Homemaking in at I II III

Teachers Least N-l9 N-l9 N-l5

One

<_# Course

Clothing 100 100 100 87

Foods “ 100 89 95 53

Housing and hom

furnishings 95 37 58 53

Family relationships

and family living 84 O 32 67

Food preservation 79 73 0 no

Christmas 79 O 58 33

Child Development 79 #2 52 33

Home nursing 7h 32 42 27

Management and consumer

problems 68 11 26 53

Personal Improvement 68 68 16 20

Grooming 63 63 5 7

Boy-girl relationships 26 11 A: 20
 

 

 



TABLE 2

NUMBER AND DISTRIBUTION OF GOALS WHICH ELEVEN

HOMEMAKING TEACHERS REPORTED

FOR HOMEMAKING I

348

 
 

ll

Goals Reported For Total Number

Homemaking I of Goals

Submitted

Child Development 11

Relationships of Boys and Girls 7

Clothing and Personal Appearance 43

Meals and Hospitality 51



NUMBER AND DISTRIBUTION OF GOALS WHICH ELEVEN

HOMEMAKING TEACHERS REPORTED

FOR HOMEMAKING II

 

 

 

 

 

Goals Reported For Total Number

Homemaking II of Goals

Submitted

Child Development 9

Management of Time and Energy 6

Marriage and Family Living 14

Home Accidents, First Aid and

Care of the Sick 19

Housing and Home Furnishings 48

Clothing and Personal Appearance 49

Meals and Hospitality 55
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NUMBER AND DISTRIBUTION OF GOALS WHICH

HOMEMAKING TEACHERS REPORTED

FOR HOMEMAKING III

Goals Reported for Total Number

Homemaking III of Goals

Submitted
 

Going Steady, Courtship, Engagement,

Selection of Mate, Weddings, etc. 10

Family Living 8

Understanding Oneself and Improving

One's Personality

Preserving Food 10

Clothing Construction Processes 9

Careers and.Work Experiences 6

 

 



 

 



TABLE 5 351

AMOUNT OF TIME DEVOTED TO PERSONAL

AND SOCIAL IMPROVEMENT

Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In Of Schools Area-Total

Class Sample Reporting Sample

Units in Area

Num— Per Total Mean Med— Ran—

 

 

ber Cent ian ge

Homemaking I l9 13 68.4 53.0 2.8 3 0-8

Homemaking II 19 3 15.8 9.5 .5 0 0—4

Homemaking III 15 3 20.0 11.0 7 0 0-8

 

 



 

 

 

 

 

 

 

 

 

TABLE 6 352

AMOUNT OF TIME DEVOTED TO GETTING ALONG

WITH PEOPLE AND GIRL-BOY RELATIONSHIPS

:Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In or Schools Area—Total

Class Sample Reporting Sample

Units in Area

Num- Per Total Mean Med- Ran-

ber Cent ian ge

Homemaking I 19 2 10.5 4 .2 0 0-2

Homemaking II 19 l .5 12 .6 0 0—10

Homemaking III 15 3 20.0 22 1.5 0 0-9
 

;-:

a: __‘_ 



TABLE 7 353

AMOUNT OF TIME DEVOTED TO UNITS

IN FAMILY RELATIONSHIPS

Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In or Schools Area—Total

Class Sample Reporting Sample

Units in Area ,

Num— Per Total Mean Med— Range

 

 

ber Cent ian _‘

Homemaking I 19 0 0 0 0 0 0

Homemaking II 19 6 31.6 15 .8 2.5 0-6

Homemaking III 15 10 66.7 69 4.6 6:g_ lzlé
 

 

 



TABLE 8

k
0

\
n

I
:
-

AMOUNT OF TIME DEVOTED TO UNITS

IN CHILD DEVELOPMENT

 

 

Number and Number of Weeks

 

 

 

Number Per Cent Spent in the

Homemaking In Of Schools Area in the

Class Sample Reporting Sample

Units in Area

Num— Per Total Mean Med! Range

ber Cent ian

Homemaking I 19 8 42.1 27 1.4 3.5 1-6

Homemaking II 19 10 52.6 39 2.1 3.5 2-7

Homemaking III 15 5 33.3 14 .9 3.0 2—4

 

 



 

 



TABLE 9 355

AMOUNT OF TIME DEVOTED TO UNITS

IN CLOTHING AND PERSONAL APPEARANCE

 

 

Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In or Schools Area in the

Class Sample Reporting Sample

Uni;s_in Area

Num- Per Total Mean Med— Range

 

 

ber Cent ian

Homemaking I l9 19 100 208 10.9 12.0 8—20

Homemaking II 19 19 100 210 11.1 11.0 4-19

Homemaking III 15 13 87 133 10.2 9.5 6-15
 

 



TABLE 10 . 356

AMOUNT OF TIME DEVOTED TO UNITS

IN FOODS — FAMILY MEALS AND HOSPITALITY

 

 

Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In 0f Schools Area in the

Class Sample Reporting Sample

Units in Area

Num— Per Total Mean Med- Range

 

ber Cent 3ian

Homemaking I 19 18 94.7 242 13.4 10.0 7—22

Homemaking II 19 18 94.7 187 10.4 10.0 3—17

Homemaking III 15 12 80.0 94 7.8 7.0 2-19

 



TABLE 11 357

AMOUNT OF TIME DEVOTED TO UNITS

IN HOUSING AND HOME FURNISHINGS

 J

1

Number and Number of Weeks

 

 

 

Number Per Cent Spent in the

Home- In Of Schools Area-By Schools-

making Sample Reporting In Sample

Class Unitsfip Area

Num- Per Total Mean Medp Range

ber Cent ' 'ian

Homemaking I 19 7 36.8 21 3.0 3.0 2.3

Homemaking II 19 11 57.9 62 5.6 5.0 2-8

Homemaking III 15 8 53.3 53 6 6 5.0 2-8

 

 



TABLE 12 358

AMOUNT OF TIME DEVOTED TO UNITS

IN MANAGEMENT AND CONSUMER EDUCATION

 

 

Number and Number of Weeks

Number Per Cent Spent in the

Homemaking In 0f Schools Area in the

Class Sample Reporting Sample

Units in Arga

Num— Per Total Mean Med— Range

 

 

 

ber Cent ian

Homemaking I 19 2 10.5 3 l 5 1.5 1—2

Homemaking II 19 5 26.3 14 2 8 2.0 1-5

Homemaking III 15 8 53.3 30 3 7 3.0 2—9
 

 



 

 

 

 



TABLE 13

PER CENT OF CHECK LISTS

RETURNED BY PARENTS

359

 5!

Per Cent of

Returns

Number of

Schools

N—21

 

 

89—100

79— 90

69- 80

59- 70

49- 60

39- 30

29- o P
L
O
K
J
J
N
I
-
‘
fl
-
F
’

 

 





APPENDIX E



APPENDIX E 361

DESCRIPTION OF HOMEMAKING EDUCATION IN TWO OF THE

SCHOOLS WHICH SHOWED THE LEAST AND THE GREATEST

DISCREPENCIES BETWEEN BELIEFS OF LEADERS

AND LOCAL PRACTICES

The two schools which showed the least and the

greatest discrepancies between beliefs of leaders and local

practices have been designated as Schgol Q and as School

1. School C showed the least discrepancies. School V

showed the greatest discrepancies. Practices in these

two schools are described below for each of the major

beliefs used in the study.

Homemaking Education

and the Total School Program

Practices ig School 9. School Q had some of the

characteristics of effective homemaking programs. It

also failed to have some of the characteristics which

leaders believe to be important. The following were some

of the local practices, which were reported by the school

administrator and homemaking teachers in School C.

1. Family life education had been discussed at

faculty meetings and at Parent-Teacher Association meet-

ings. The faculty had had some opportunity to observe

effective practices in home and family life education in

other schools. They had had some help from professional
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community leaders, nurses and specialists in family life

education. Once or twice they had had parents and repre-

sentative community groups work with the faculty on one

or more phases of family life education. The pupils had

also had opportunities to help plan, and evaluate units,

courses or activities related to family life education.

2. The homemaking teacher, the social studies

teacher with some assistance from the biology teacher

and specialists in family life education in the commun-

ity had assumed major responsibilities for instruction

relating to home and family life education in the total

school program. There had been permissiveness in the

school for all teachers to contribute to this type of

education, but the homemaking courses were the only

courses designated primarily as family life education.

3. The homemaking teacher had used opportunities

to integrate homemaking education in the school life.

The homemaking teacher had helped to plan and supervise

social activities within the school, had helped to make

the school more attractive and had shared resource mater-

ials with her co—workers. The school administrator report-

ed that “wonderful results“ had come from an etiquette

program in the whole school and that the homemaking teach-

er had done a great deal to help with it. The homemaking

teacher had done some cooperative teaching, although the

administrator said, that this had not been done too often.

The teacher reported a two weeks unit for both girls and
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boys which had been cooperatively taught by the homemak—

ing teacher and another member of the faculty.

4. Homemaking education had been made available

to many girls but not for boys. The homemaking teacher

reported that more pupils wanted to enroll in homemaking

than could be scheduled and that there had been a wait-

ing list. The homemaking classes were large.

5. Consultants had helped in over-all planning

of homemaking and/or family life education. There had

been close relationships between the state supervisors

of homemaking education and the homemaking teacher. In

speaking of state supervisors she said, “They stop in

anytime“. . . The teacher also reported receiving help

from one of the colleges and reported that she had had

a wide variety of kinds of help from the various consul-

tants in program planning.

Practices 15 School 1, In general School V lacked

some of the characteristics of effective homemaking pro—

grams. It also had some of the characteristics which

leaders believe to be important. In reference to this

particular belief the following were some of the local

practices which were reported by the school administra-

tor and the homemaking teacher in School V.

l. The school administrator and the homemaking

teacher agreed that there had.been no discussions of

family life education by the faculty. Members of the

community, parents, or pupils had not participated in



curriculum development.

2. The homemaking teacher was the only person in

the school who was responsible for instruction in any way

related to family life education.

3. The homemaking teacher assumed a few respon-

sibilities for integrating homemaking education in the

total school program. She assisted in the management

of the school lunch, in planning and supervising the

lunch room activities, and in helping with social

activities in the school. She reported that she had

shared certain resource materials with other faculty in

the school. . ~

4. The homemaking classes were small. The teach—

er reported that she had not taught courses for boys and/

or for mixed classes of girls and boys.

5. One state supervisor of homemaking education

had worked with the school but no other consultants from

the colleges or State Department of Public Instruction

had helped.

Home and_School Coogeration

Practices.ig School‘Q. A high percentage of par-

ents of pupils in homemaking classes returned their check

lists: ninety-one per cent in Homemaking I, one—hundred

per cent in Homemaking II and ninety—three per cent in

Homemaking III. Some of the responses of parents in School

C were similar to those of the parents in the total sample.

Parents believed in the importance and values of home and
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school cooperation. They were willing to help in various

ways in the homemaking program. They reported that their

own adolescent daughters, who were in homemaking classes

had had a variety of planned homemaking experiences in

their own homes.

However a higher percentage of parents in School

C than in the sample reported that they had contacted

the homemaking department in various ways in the past

two years. The homemaking teacher in School C also had

contacted a considerably higher percentage of parents of

pupils in homemaking classes than had other homemaking

teachers in the sample. In School C approximately one—

half to three-fourths of the parents in the various

homemaking classes reported that the homemaking teacher

had invited them to meetings Or to other occasions. In

the sample only eighteen per cent of the parents reported

that they had had this type of opportunity.

The homemaking teacher in School C had visited a

higher per cent of the homes of pupils in homemaking

classes than had the teachers in the sample. Twenty to

twenty-five per cent of parents of pupils in Homemaking

I and III reported that the homemaking teacher had visited

them; forty-seven per cent of parents of pupils in Home-

making II reported that the homemaking teacher had visited

them. In the sample, approximately twelve per cent of the

parents reported that they had been visited by one or more

homemaking teachers in the past two years.
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Practices 13 School 1. In general, the percentage

of returns of check lists from parents in School V was

lower than the returns in School C. One hundred per cent

of the parents of pupils in Homemaking III, sixty-nine

per cent of the parents of pupils in Homemaking I and

fifty-three per cent of the parents of pupils in Home-

making II returned their check lists.

Some of the responses of parents in School V were

similar to those of parents in the sample and to the par-

ents in School C. Parents in School V believed in the

importance and values of home and school cooperation.

They were willing to help in various ways in the home-

making program. They too reported that their own sons

and daughters, who were in homemaking classes, had had

a variety of planned homemaking experiences in their own

homes.

However some of the responses of parents of pupils

in homemaking classes in School V differed from those

of parents in School 0. In some ways, there appeared to

be less participation of parents in the homemaking program

in School V than in the sample. A lower percentage of

parents than the mean of the sample had contacted the home—

making department. The homemaking teacher had contacted

few parents. No parents reported that they had been invit—

ed to meetings. No parents of pupils in Homemaking I re—

ported that they had been visited by the homemaking tea—

cher. Twelve to thirteen per cent of the parents of
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pupils in Homemaking II reported that they had been visit—

ed by the homemaking teacher and one—fourth of the parents

of pupils in Homemaking III reported they had been visited

by the homemaking teacher in the past two years.

he Homemaking Program and the Needs

Interests and Problems 9;.Adolescents and

 

 

Their Families

For purposes of clarity and ease of comparison.

descriptions of practices relating to this belief are

discussed together for both schools. In School C there

was evidence of considerable GOOperative planning with

both pupils and with parents. Time had been allowed for

cooperative planning with the pupils of varying homemaking

classes. Approximately one-helf to three-fourths of the

parents in the various homemaking classes reported that

they had been invited to meetings, had been sent mater—

ials regarding the homemaking classes or had in other ways

been in contact with the homemaking program. In the total

sample approximately eighteen per cent of the parents

reported that they had had these types of opportunities.

In School V there was some evidence of cooperative

planning with pupils. However, pupils in School V report-

ed fewer opportunities to express their own needs, inter-

ests or problems than pupils had had in School 0. In con—

ferences with the homemaking teachers regarding the local

needs, which the homemaking teachers had used in planning
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their homemaking programs the teacher in School C was

articulate and showed evidence of depth of understanding

of the total community, including the pupils, their homes

and families but the teacher in School V did not show

depth of understanding of the personal or social needs of

pupils, their homes and families. She was more aware of

less important details related to the homemaking program.

The two schools were in widely different types of commun-

ities: (1) School C represented an industrial area in

which the assessed valuation of property per school

census child was in the lowest twenty per cent (2) School

V represented an agricultural area in which the assessed

valuation of property per school census child was in the

highest twenty per cent.

In School 0 the homemaking teacher had visited twen—

ty to twenty-five per cent of the parents of pupils in

Homemaking I and III and forty-seven per cent of the par-

ents of pupils in Homemaking II. In the sample, approx—

imately twelve per cent of the parents reported that they

had been visited by one or more homemaking teachers in

the past two years. In School V the homemaking teacher

had contacted few parents. No parents reported that

they had been invited to meetings. No parents of pupils

in Homemaking I reported that they had been visited by

the homemaking teacher. Twelve per cent of the parents

of pupils in Homemaking II reported that they had been

visited by the homemaking teacher and one—fourth of the



369

parents of pupils in Homemaking III reported that they

had been visited by the homemaking teacher.

Practices Ag School Q and School 1 concerning Egg

‘ggglg g; homemaking courses and the ungpg‘2§.ipstruction.

There were no goals available for homemaking classes in

School V. The goals of homemaking classes in School C

were pupil goals. These goals are given below. They

indicate a relatively broad homemaking program, with efforts

to include the various homemaking areas as special units

or an integrated part of units.

Goals 2; Homemaking glasses
 

Homemaking‘I.

Student goals in Canning:

1. To learn different ways to keep different kinds of

foods -- root vegetables, foods we smoke, foods we

freeze, foods we preserve in sugar, brine, foods we

can etc.

To learn how to make food keep and reasons for spoilage.

To learn how to use different kinds of Jars and lids.

To learn to label and store foods.

To learn how to open kettle, water bath and pressure

cooker can.

U
I
F
'
U
N

Student Goals in Meal Planning:

To learn to cook and eat by the basic 7.

To learn to make appetizing breakfasts.

To learn to prepare and serve an attractive lunch.

To learn to prepare above meals on low, medium and

high income levels.

To learn to set a breakfast and luncheon table attrac-

tively.

To learn to bake simple cookies, muffins, biscuits

and pastry. .

0
‘
»

k
n

F
U
J
N
H

Student Goals in Xmas Unit:

1. To learn to make and wrap gifts from the kitchen:

cookies, Jellies etc.

2. To learn to make and package fudge, divinity and taffy.
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Student Goals in Child Care:
o
w
n
-
(
r
u
n
e

H To learn about the birth of the baby, (Dickinson birth

models).

To learn how to bathe a young baby.

To learn how to feed a young baby.

To learn how to dress a young baby —- minimum layette.

To learn how a pregnant person should eat and dress.

To learn the signs and symptoms of pregnancy.

Student Goals in Personal Improvement:

0
O

O
O

\
O

(
I
)

'
\
)
m
e
‘
J
N
H

To learn how to buy and use make up.

To learn how to care for my complexion and hands.

To learn how to buy and use deodorants.

To learn how to care and arrange my hair.

To learn what colors I should wear.

To learn good design in clothes suited to my age, weight,

height etc.

To learn good manners and how to introduce people, how

to enter a room gracefully and what to do with my hands.

To learn what accessories are and how thry can be used

to best advantage.

To learn how to buy and use good shampoos, tooth pastes

and powders.

Student Goals in Garment Construction:

\
0

m
'
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O
\

K
n
-
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K
»
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N
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To learn to make a plain, flat fell, lapped and French

seam.

To learn how to blindstitch, back stitch and invisible

hem. .

To learn to use a pattern, altering it to fit my mea—

surements.

To learn to fit a garment.

To learn to put in a zipper, to put on a continuous

facing and to apply a bias binding.

To learn to set in a sleeve, to do machine gathering,

to use tailor's tacks or dressmakers' carbon.

To learn to use, thread, oil and clean a machine.

To learn to set on a skirt bank, cuffs, pockets, buttons

grippers.

To learn how to make tapered and pleat darts.

Homemaking II.

Student Goals in Interior Decoration:

1

2:

3.

4.

To learn how to buy and arrange furniture.

To learn how to make over old furniture —- paint

removal and upholstering.

To learn color schemes to use in different types of

rooms.

To learn how to use different fabrics in drapes, slip-

covers, curtains etc.



 
I
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l
l
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l
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To learn how to buy and care for floor coverings used

in our homes.

To learn how to arrange cut flowers.

To study different styles of homes and furnishings

suited to these types.

To learn a few of the more popular period styles of

furniture.

To learn something about the use of antiques.

To learn how to use paints and varnishes.

To learn how to select and hang pictures.

Student Goals in Wool Dress Unit:

~
q
-

o
m
n

c
m
»

R
N
A To learn how to buy and care for wool, rayons and silks.

To learn to use more difficult patterns than were used

in let year.

To learn to use a press cloth.

To learn to make tailored and bound buttonholes, and

pockets.

To learn to use machine attachments.

To make a cotton blouse to review processes learned

in let year clothing.

To make more careful and detailed wardrobe study.

Student Goals in Xmas Unit:

1.

2.

To learn to make as many gifts from cloth and plastic

as possible.

To learn new and clever ways of wrapping gifts.

Student Goals in Home Nursing:

0
O

O
O

o
o
w
o
x
m

4
:
"
m
e To earn the Red Cross Home Nursing Certificate.

To learn to make a bed with and without a patient.

To learn what to do in caring for illness in the home.

To learn to recognize illnesses and to know when to

call a doctor.

To learn how to take T.P.R.

To learn how to follow the Doctor's instructions.

To learn how to disinfect a room.

To learn how to act around thesnck.

Student Goals in Nutrition:

\
‘
l

o
x
m
x
r

'
J
N
H To learn what nutrition is and why it is important.

To learn why “We are what we eat”.

To learn why some girls are over weight and some too

skinny.

To learn how to count claories and to control weight.

To review Basic 7.

To learn to make the nsick tray" from the family's

food.

To learn how to Judge nutritious meals.



Student Goals in Meal Planning and Preparation:
(
I
)
'
\
)
O
\
U
\

P
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N
H To learn how to buy and prepare meats.

To learn how to make yeast breads.

To learn how to make fancy desserts.

To learn how to make meal time plans that work out

right.

To learn how to plan and prepare cheap meals.

To learn how much of the income to use for groceries.

To learn how to plan oven and one dish meals.

To plan and prepare special day meals, buffet and party

snacks.

Goals for Homemaking III.

1.

2.

'
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n
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To study problems of girls dating, going steady and

engaged.

To study family problems of who holds the purse strings,

do I take my husbands religion, should I work after

marriage, who gets the family car.

To learn more about personality, adJustments and prob-

lems of living with others or alone.

To learn how to be and stay happily married.

To learn how to get along with people.

To learn how to use leisure. ,

To learn how to budget and live on the average income

of Beecher graduates.
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Homemaking classes 33 School 9 and ‘phool E

In the mudy of the practices relating to the units

of instruction in homemaking classes in School C and School

V, a comparison was made of the units which were included

in each of the homemaking classes in the two schools and

the units of instruction or emphases which the Office of

Vocational Education had suggested.

A study of the practices in the two schools suggests

that the homemaking program in School 0 was a broader and

more comprehensive program than was the homemaking program

in School V.
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SCHOOL C AND IN SCHOOL V

 

AREAS OF HOMEMAHING UnitsAIncluded in Eadh of the

Schools and Time SpentI l l

RECOMLENDED School 0 Weeks Sphoo; V Weeks

 

 

Simple meals

Provide meals for the family

for the health with emphasis

of girls on breakfasts

and luncheons 8 Breakfast unit 10

Share holiday

 

 

occasions Christmas

gifts from the

kitchen 1

It pays to pre-

serve food A 4

Clothing for high

Meet needs for Making a school girl 11

clothing cotton garment

(with class of Spring dress or

36) 12 skirt 9

Meet needs for Personal Prob—

personal improve— lems and sugg- Personal grooming

ment and cloth- ested improve- and manners

ing (see above) ment 4

Care and train-

ing of a pre—

 

 

school child 4 0

Assist in home First aid 2 0

nursing

Share home res- Helping to care

ponsibilities for home 1 0
 

Arrange and furnish

a room
 

Looking forward to

Homemaking 11A;
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IN SCHOOL C AND IN SCHOOL V

 

 

Units Included in Each of the

School; and Time Spent

School C Weeks School V Weeks

AREAS OF HOMEMAKING

RECOMMENDED

 

 

Make Joint plans Pupil-parent-

for Homemaking II teacher plann-

 

ing for the Planning 4

year days

Meet clothing Planning and

needs of the fam- constructing

.ily a wool garment

Utilize art in and review of

clothing’ fibers 11 Spring dress 11
 

Cooperate in food

management prob— Good health

lems of the family thru good nu-

Plan and prepare trition 2 Planning and

family meals preparation of

Meet food needs of Nutritious fam- luncheons 10

the family budget ily meals with

Distribute the fam-emphasis on

ily food dinners 9
 

Home manage—

ment and enter-

tainment 2

 

*Utilizing art in

clothing and in

the home
 

consider Christmas

time thru child Christmas gifts Candies and

development, soc— and scrap bag 1 cookies for the

ial relationships, Holidays - gifts 8

art and textiles

 

Market for home and

family supplies

Consider consumer's

responsibilities
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IN SCHOOL C AND IN SCHOOL V

(continued)

 

 

AREAS or HOMEMAKING unit; én°%Udeddi¥ Each oftthe

RECOMMENDED ‘———————rQ4°Q.§lanp:_lme
Spen

School 0 keeks School V Weeks
 

  

Share in special

occasions of

groups and organ—

izations

Live together

cooperatively in

 

the family

Improve home arr-

angements and Making our

furnishings school and

Consider housing home more Interior

responsibilities attractive 8 decoration 6

of the family

Understand develop-

ment of children
 

Home nursing 5
 

Looking for—

ward to Home-

making III
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IN SCHOOL C AND IN SCHOOL V
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AREAS OF HOMEMAKING

RECOMMENDED

Units Included in Each of the

Schools and Time Spent

  

  

Develop Joint

School C Weeks School V Weeks

L

 

 

 

 

 

 

plans for liv- Pupil-parent—

ing in the comm— teacher plann—

unity. the school ing for the Planning 3

and the home year days

Getting along

Recognize fac— with other

tors affecting people 6

successful and Grooming and

happy home life meeting the Boy-girl

opposite sex 5 relationships 9

Planning whole- Problems in

some and satis- dating, being

fying recrea— engaged, pass-

tion port to marri—

age 6

Marriage and

family life 8

Children in

the home help-

ing with play-

school study

behavior pro-

blems 2

Apply food and Planning hot

nutrition in lunch program

special prob— and menus l

lems

Candies and

cookies for

holidays 6

Solve special Wool garments 8

clothing prob— Spring and summ-

lems er dresses 7

Meet consumer

problems of Better buy-

young adults manship 2
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IN SCHOOL C AND IN SCHOOL V

(continued)

 

 

Units Included in Each of the

AREASEggMSEEEESKING Schools and Time Spent

‘ School C Weeks School V Weeks“

Plan home fur-

nishings Buying home

Understand housing furnishings

problems of the

community
 

Apply art in home

and community
 

Maintain family

and community

health
 

AdJusting to

School life 2

Learning to

Study 2
 

- A look to the

future
 

Looking forward

to marriage
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opportunities 3g; learnihg experiences Ap;£h§ various

homemaking areas. A study of the opportunities, which

pupils in School C and in School V reported that they had

had, showed wide differences. In general, pupils in

homemaking classes in School C reported more opportunities

for extensive and broad learning experiences in all areas

of homemaking education than did the pupils in School V.

School C differed from other schools in the sample and

differed from School V in the following respects: (1)

more emphasis had been placed in relationships, and child

development in Homemaking I (2) a broader and more exten—

sive program had been provided in Homemaking II (3) more

emphasis had been placed in housing,relationships and

child development in Homemaking III. (4) less emphasis

had been placed on foods and clothing in Homemaking III.
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Teaching-Learning Methods Related 39

Goals 2; Homemaking

Practices lg School Q gag School 1 concerning‘

teaching—learning methods. The teaching—learning

methods in which the two schools differed most greatly

concerned the ”relating of homemaking to the practices.

conditions, and resources of families in the community“.

Pupils in School C reported three times as many items

as School V which were above the mean of the sample

in the three methods: (1) working out problems with

their own families, (2) having opportunities to express

and understand their own needs, interests or problems

and (3) developing guides or standards for their own

work or behavior in school, home and community and

evaluating progress. Pupils in School C reported

twice as many items as School V which were above the

mean of the sample in the area of I'receiving personal

and/or individual help".

Pupils in School C had many more opportunities

than had the pupils in School V for concrete learning

experiences.
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STRENGTHS AND WEAKNESSES OF

HOMEMAKING TEACHERS AS REPORTED BY SCHOOL

ADMINISTRATORS IN THE STUDY
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Strengths

and Wgaknessgg Classification of Comments Number

Total

Number

 

Strengths

Weaknesses

Other

Total

Cooperation

Personality

General competency

Teaching procedures

Relation to community

Teaching procedures

Relation to total school

Appearance and care of home—

making room

Grasp of homemaking skills

Work with boys and mixed groups

Personality of teacher

Control of students

State Vocational Program and

state reports

General comments

Supply of Homemaking Teachers

State Plan for Vocational

Education 3
'

W
U
!

N
(
“
W
k
-
3
U
!

O
\
C
D
N
V
fl

(
I
R
E
)

31

45

12

88
 

 



A CLASSIFICATION OF THE COMMENTS MADE

BY THE SCHOOL ADMINISTRATORS IN THE STUDY REGARDING

THE STRENGTHS AND WEAKNESSES OF HOMEMAKING

TEACHERS

I. Strengths of Homemaking Teacherg.

A. cooperation with faculty, teachers, pupils and parents.

Integrates program with other departments.

Ability to work cooperatively with pupils and

Ability to work cooperatively with pupils, parents,

Present teacher is cooperative and wants to do

Willingness to cooperate with others.

All get along nicely with kids.

Good understanding of problems of adolescent girls.

 

Ability to be calm, collected and deliberate.

Have sense of balance and Judgment.

Willingness to use more time than average teacher

in order to complete work and help students and

 

Their strengths far outweigh their weaknesses.

Have been lucky. Most home economics teachers

leave little to be desired. The problem is the

Trained--ability to do the Job well.

Re

1.

2.

parents.

3.

4 and other teachers.

things.

2. Cooperativeness outstanding.

7.

8. Counseling is strong.

9.

Re Personality.

l.

2.

3. Good order.

4.

others.

5. Generally good personality.

6. Pleasing personality.

7. Personality.

8. Neatly dressed.

Re General Competency.

1.

2.

best use of one teacher.

3.

4. Generally competent in several areas of homemaking

rather than narrow specialists in one or two areas.
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5. Generally well trained.

6. Haven't ever had a teacher who did not know enough.

7. Girls well grounded usually in knowledge of home

economics and in techniques of teaching.

Re Teaching.

1. Good order outstanding.

2. Ability to provide good habits.

3. Ability to develop moral and social responsibility.

4. Teaching subject matter.

5. Discipline.

6. Motivates girls to individual high attainment.

7. Stimulates interest in the field among students.

II. Weaknesses of HomemakingiTeachers.

A. Re the Relation of Homemaking to the Local Community.

Not trained in analyzing the community situation.

Not doing basic teaching important in the community.

Not too much interested in community needs.

Not too much interested in visiting homes, etc.

(that used to be good, now weak).

They used to get into homes when they were required

to do it.

Are often too idealistic and don't realize that

community resources are limited and real as they

may be.

A good many pupils say, "My mother doesn't do it

that way“.

Would understand country girls and others if they

took part in the community.

Teachers used to run adult programs; don't now.

They don't teach adult classes; other teachers

in the school do.

Not true of present teacher but they tend to work

only in the school, not outside.

They don't take part in community life.

They don't go to church.

Teaching.
 

Teachers don't give students enough.

They don't find out where students are.

Students do things over which they can already do

at home.
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Takes too long to make pies (one day for crust,

next day for filling).

Too much time for fancy things (salads and pies).

Are too precise in teaching color.

Tendency toward impractical resolution of problems

of instruction.

Lack of timing in organization.

Relation to the Total School.

Lack of cooperation with other departments.

One teacher kept the laboratory a closed unit; no

one could use it.

They don't like to let others use the room and yet

have invested $3,500 in equipment.

Inability to plan, prepare and supervise pupils

in serving meals of various occasions.

Home economics not as bad now but used to think

they were special-~(ag is worse).

Not a_guotation: Superintendent expressed objection

to vocational education and special requirements.

Objected to state meetings and having home economics

teachers regard themselves as special teachers with

everything in the school revolving around home

economics. Said it hadn't been-as bad during the

last two or three years.

Homemaking Room and Department.
 

Are average in room housekeeping (home economics

laboratory).

Homemaking room lacks color.

Too many loud colors in the homemaking room:

The room is not restful.

Not trained in running the department.

Needs help in delegating small details of running

department to pupils.

Grasp of Homemaking Field or of Skills.

Do not have complete grasp of the field of home

economics.

There hasn't been enough first aid and physical

education. They don't know how to take care of

accidents.

Failure to understand tools, ie., don't know

troubles with sewing machines; don't know where

fuses are for stoves, etc.
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Work with Boys.
 

l. Inability to handle boys.

2. Some don't want boys in class but our present

teacher wants them.

3. How to work with mixed groups.

Re Personality of Teacher.

1. One teacher was not conservative enough.

2. Lack of interest.

3. One teacher-—colorless personality.

4. One teacher, slip shows frequently.

Control of Students.

1. Not too well trained in discipline.

2. Don't know how to control students-~some go one

way, others another; some teachers regiment them.

State Vocation Program and State Reports.

1. Possible lack in training as to value and

necessity of state reports.

2. Inadequately grounded in the state program and the

forms and reports required of each.

Other comments

A. General Comments.

1. Have known a half dozen in Michigan, all like other

teachers had personal strengths and weaknesses.

2. Have had a variety. Personality has been most

important. Don't think they can sell home economics

unless they are vitally interested in it.

3. Have had some good ones and some poor ones.

4. Most schools are getting their best results in the

home-and-family-life education from free lancing.

They get the "best" teacher in the school to teach

- it.

5. Not another teacher in the system has a better

opportunity in getting next to children (except

vocational agriculture).



B. Supply of Homemaking Teachers.

1.

2.

3.

Supply of homemaking teachers too small.

Train teachers who plan to stay in the field.

Too much state funds are put in education of

homemaking teachers and other teacher who do

not stay on the Job long enough to carry over

results of training to the student in the local

community.

Chemistry requirements too high for homemaking

teachers, keeping field limited.

State Plan for Vocational Education.

Why do pupils have to take homemaking three

years? This keeps them from taking home economics.

The conference period is a waste of time: Students

enrolled in classes are Q23 free to have conferences

with the teacher.

The limitations of time as set by Smith Hughes

limits time in a small school to teach.

Teacher loses too much time meeting requirements

of State supervision, reporting, etc.
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RECOMMENDATIONS FOR INPROVEMENT

OF HOMEMAKING EDUCATION IN MICHIGAN AS REPORTED

BY THE SCHOOL ADMINISTRATORS IN

THE STUDY

 

 

 

 

Total

Area Classification of Comments Number Number

Local Relation of homemaking to

Program local community 8

Family life education 4

Relation to school lunch program 1 13

Teacher Education of homemaking teachers 5

Education Supply of homemaking teachers 3

Personal qualities of teacher 2 10

State Requirements in program 3

Plan Visits by personnel of State

Dept. 1 4

Total 27
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RECOMMENDATIONS FOR IMPROVEKENT OF

HOMEMAKING EDUCATION PROGRAM IN MICHIGAN AS MADE BY THE

I. The Local Program.

A.

SCHOOL ADMINISTRATORS IN THE STUDY

w.‘x-

\\

Relation of the Program to the Local Community Needs.

1.

‘
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Start where children in a community are and do

things important in the community. Not too far

from them but far enough to help them raise

their sights.

Could fit what they do into the way people live;

how they eat and what they can afford to have;

how to take care of experiences in evening classes

and make it pleasant to come here and have con-

tacts with teachers.

Increased emphasis and requirements of establish—

ment of advisory committees of parents and pupils.

Need to educate parents.

There's plenty of room for improvement of homes

in this community.

More experiences in working with adults.

Many women in the community have to work, and the

girls don't get too much example: Need to do this

in homemaking.

Teach adult programs.

Family Life Education.

More of family life education.

Emphasis on home and family living increased with

corresponding decrease in emphasis on specific

skills.

A more integrated program in home economics—~if

we were to get our other faculty to assume more

responsibility in the direction of teaching home

and family living.

Wonder if perhaps it would not be well in program

of home and family living if we spent more time

on the social aspects of family life. We spend a

great deal of time in the program on the practical

aspects, cooking, making clothes, etc. Perhaps

more time on social aspects.
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C. Relation to the School Lunch Program. Further develop:

ment of ability to promote the hot lunch or cafeteria "

program. This to include public relations in pro-

moting why the meal and service is offered and how

full advantage should be taken of it by the pupils.

II. Teacher Education Programs.

A. Re Education of homemaking teachers.

1. Have more family life education in training home-

making teacher.

2. Have more of the sociological in training home-

making teachers.

3. Training and preparation be more extensive, maybe

include reupholstering, etc.

4. Do more with techniques of getting to know people.

Find out what they know. This applies to all

teacher-training institutions.

5. Every teacher should have experience in living

with students. The psychology of working with

children, the way to dish out discipline even if

they have to do physical punishment.

B. Re Supply of homemaking teachers.

1. Provide more sources of training of so-called

homemaking teachers (different institutions).

2. Cut down on physics and chemistry in training

homemaking teachers.

3. Possibly a bonus from state and federal funds for

the teacher who stays on the Job and work

effectively for a period of years such as five or

more.

C. Re Personal Qualities of teachers.

1. Need for a homemaking teacher to be a married

woman. .

2. If you could get teachers who have families for

family life education.

III. State Plan for Vocational Education.

A. Requirements in Program.

1. State regulations or schedules should be relaxed.

2. Reduce the number of minutes per week for ad-

vanced homemaking classes necessary under Smith

Hughes.

3. Homemaking should be taught to more girls at a

lower age, especially sixth, seventh, and eighth

grades.
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School Visits by State Department of Vocational

Education: Regularly scheduled visits by the State

Department of Vocational Education personnel. We

have had one visit in two years.




