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4 STUDY OF TEE OFINIONS OF SiLsCTiD STUDSNTS IN THe COLLEGE
OF ZDUCATION, IMICHIZAN 3TAaTs URIVARSITY, CONCERIING
SZILEZCTED PUBLIC SCHOOL IDUCATIONAL ACTIVITIZS

by Mitsugi Nakashima

Probleme. The purpos2 of this study was to examins
the opinions of selected students enrclled in the College
of Zducation, iichigan 3State Uriversity, concerning the rzla-
tive desirability of seslected public school educatioral
activities.

This study derived its immortance frcm the fact that
attitudes or opinions of individuals and groups may be mors
influential in determining behavior than cognitive knowlcdre
alone.

liethodologye 4 modified ¢-sort technique was used

in structured individual interviews to obtain the data. The
forty activities about which student cpinions were sought
were essantially in two categories: (1) nineteen were "im-

peratives" from ths book Imperatives in fducat ionl and

(2) twenty-one were reprzsentative of certain areas of con-
cern in public education today. The interviewees wars in-

structed to judge the relative merits of tha activities for
Americen putlic schocls in general or at large and at sreci-

fied educational levels--elementary, secondary or both
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levels--according to these response categories: (1) impera-
time, (2) highly desirable, (3) desirable, (4) lowly desirable,
(5) undesirable, and (6) can't judge.

The 142 students randomly selected for the study were
among those enrolled in degrees rrograms during the winter
term of 1967 in the College of Education or dually with the
College of &ducation and the College of Latural 3ciences. In

the latter classification w2re seniors majoring in s2condary

]

education, specificallyr, =h2 biological sciences. 3tudents
in the College of Zducatior were sanior zlementary education
majors and master's degrec and doctor's degree candidates
srecializing in elementary education, secondary education,

or educational adminicswratione.

Conclusions. The students d4id not reach majority

agreemant (critzri-n ratincs} that the ninetzen educational

ti

e

activ

)

s dasignatzsd as "imperatives" in Imperatives in

gducation ware, in fact, imperativzs for the conduct of the

1

public schools today. Criterion ratings ware reached on

only four activities: "-<eaching natural scisnces,”™ "teach-
ing reading skills," "providing kindergarten nrogram," aind
"providing guidance and counseling services.'

Thare was no lincar relactionshiy to the froguancy

2

with which each of the classzes reiazhed majority azrsarmans
J J =

in designating activitizs PLotet

] 4 . .~ - 4 -~ ~
lutely nacessary in the

(

as
public schools. This conclusion was drawn becaus2, althouch

the doctoral candidates did achieve on
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than the other two classes, this difference was considered
negligible. Furthermore, the seniors and master's degree
candidates both reachsd majority agrecments on the same
number of activities.

The opinions were more differentiated when analyzed
according to the students! major fields of study. The ele-
mentary education'majors most freduently reach majority agree-
ment that the activities were "imperatives." The educational
administration majors reached criterion ratings least often.

The expressed commitment to thes necessity of compensa-
tory activities for the disadvantaged fell short of the
intensity expected in view of the current emphasis on equal
opportunity in education. This held regardless of the class
or curriculum by which students were classified.

In terms of the frequency with which criterion ratings
were achieved, the master'!s degree educational administra-
tion majors' opinions ware most divargent from those of the
other groups of students, espacially at the same class lsvel.
This was interpreted as having possible future administrator-
teacher relationships and expectations, esracially with
regard to change and innovation in education.

The doctoral degree candidates expressed the most
favorable overall opinions of the activities. The master's
degree candidates'! opinions were the least favorable.

The students in the slementary zducation curriculum

expressed th2 most favorable overall orinions of the activities.

-
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The educational administration majors held the least favor-
able overall opinions. This was the result of the combina-
tion of disparate opinions--of the depreciation of the rela-
tively higher opinion ratings of the doctor's degree candi-
dates by the considerably lower ratings of the master's

degree candidates--rather than of congruent opinions.

limerican issociation of 3chool igministrators, Im-
o

preratives in Education (Washington, D. C American associ-

ation of School Administrators, 1966).
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CHAPTER I
INTRODUCTION

Statement of the Problem

The purposs of this study was to analyze the opinions
expressed by students in the College of =sducation, Michigan
State University, concerning the relative desirability of
selected public school activities. More specifically, the
aim of this survey was to examine the configurations of the
differential opinions which obtainad when seniors, master's
degree and doctor's dagree candidates judged the relative
merits of educational activities that were either specified
as hypothetical imperatives in the book, Imperatives in

1 or were selected by the investigator as repre-

Education,
sentative of certain specific areas of concern in public

education today.

Importance of the Study
This study derives part of its importance from the

fact that in part it is an extension of Lees's study? which

limerican issoc®ation of School Administrators, Im-
peratives in Education (Washington, D. C.: American Asso-
ciation of School Administrators, 1966).

2§illiam B. Lee, ™A 3tudy of the Educational Opinions
of Selected Teachers and administrators™ (unpublished Ph.D.
gggsirtation, College of fducation, Michigan State University,
7)e ’

1






investigated the opinions of teachers and administrators in
five Michigan school systems ragarding the relative merits
of certain school activities which had been posited as im-
peratives for the public schools in the publication, Impera-

tives in Education. The present study deals with the opin-

ions of preservice elementary and secondary teachers as well
as of preservice and experienced administraters currently
engaged in graduate study. Although the data generated by
the two surveys will not be compared in the prasent study,
nevertheless, certain comparisons insofar as some of the
so-called "imperatives" are concerned can be made because of
similarities in study design and sample population.

This study is also viewed as contributing to the fund
of information already available about seniors and graduate
students in the College of Education. These are tha students
who will soon be employed as teachers, predominantly in
public schools, are thoss who have temporarily left their
professional work to resume full-time study or are those
who are combining full-time work in local school systems
with part-time graduate study. There can be value in finding
out how students at different stages of their educational
training view certain activities carried on in public schools.
Their attitudes about the need for certzin educational ac-
tivities in the public schools have important implications,

because as Remmers has stated,
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The realization is rapidly growing that attitudes,

the way individuals and groups feel about the various

aspects of their world, are probably more determina-

tive of behavior than mere cognitive understanding

of this world. When this is granted, the importance

and value of attitude measurement becomes at oncs

obvious.3

The importance of studying group opiniops takes on

added dimension in the light of certain assumptions which
Griffiths has made in his theory of decision-making.

The administrator works with groups or with a group

referrent, not with individuals as such. An admin-

istrator interacts with others in the organizatiocn

primarily in terms of the group to which others be-

long. « « « The same is true of his perceEtion of

other administrators in the organization.
In the interaction between these distinct groups in educa-
tion, opinions regarding aspects of the professional job
would have especial significance. And, in view of the
impact of collective negotiations on the process of educa-
tion, information regarding the convergence and/or divergence
of teachers! and administrators?' opinions could be valuable.

It is apparent that our society is characterized by

rapid change in all aspects of life. But Gow, Holzner, and
Pendleton, in discussing the nature and impact of social

change, remark:

3H. H. Remmers, Introduction to Opinion and Attitude
Measurement (New York: Harper & Brothers, Publishers, 1954),

Pe 150

“Daniel E. Griffiths, Administrative Theory (New York:
Appleton-Century-Crofts, Inc., 1959), p. 7he
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Just how fundamental the change in American social
structures has been is rarely recognized in full.
This unawareness is, in itself, an important fact
which may become dangerous in the future. Social
change is not merely still occurring but, in fact,
is still accelerating even though the period of
transition seems to have passed and the outlines
of the new social structure have come clearly
visible. Not to see this, or to interpret the
present and the recent past in terms of ideas that
were adequate only prior to the twentieth century,
leads into serious error and possibly into grievous
mistakes in political, economic, or educational
terms.5 (Italics mine.)

Furthermore, these writers are of the opinion that
the schools "have been driven by political forces into the
position of spearheading societal change as that change is
embodied in politically formulated putlic policy."6 They
consider as being largely academic the question of whether
the schools should reflect or should reshape society.

Stoke, in a discussion of the relationship of edu-
cation to the national welfare, expressed the belief that

e o o if national survival depends on education,
it is easy to conclude that education must be con-
sciously enlisted to serve the national needs. The
swift developments of recent years begin to make
such a direct relationship betwsen education and

national necessity appear not only natural and ac-
ceptable, but inevitable.?

5J. Steele Gow, Jr., Burkart Holzner and William C. Pen-
dleton, "Economic, Social, and Political Forces," The Changing
American School, The Sixty-fifth Yearbook of the National So-
ciety for the Study of Educatior, Part II (Chicago, Ill.: The
University of Chicago Press, 1966), p. 166.

6Ibid., p. 197.
7Harold W. Stoke, "National Necessity and Educational

Policy," Current Issues in Higher fducation (Washington, D.C.:
The Association for Higher Education, 1959), p. 13.







Imperatives in Education identified problems of na-
tional scope and then explicated the areas in education which
needed modifying, revising and reshaping in order that the
public school system retain a significant role as a primary
contributor to the continued viability of our society. The
urgent need for meeting the challenges presented by certain
cultural forces is reflected in the number of educational
activities--innovations, new approaches, and new emphases--
which were designated as imperatives in education.

This study examines the extent to which students and
the special commission of the American Association of School
Administrators (AASA) share similar reactions to the social
forces affecting education. That is, do the students also
regard the activities endorsed as "absolutely necessary" by
the AASA commission as "imperatives" in education? In ad-
dition to getting student reactions to these hypothetical
imperatives, reactions to other educational activities which
reflect areas of strong concern in public education today

will be sought.

Hypotheses
The following hypotheses will be examined in this
study:
1. Students will reach consensus in designating as
imperatives those activities selected from Imperatives in

Education.







2. Doctor's degree candidates will reach consensus
most often in their designations of activities as "imper-
atives."

3. Seniors will reach consensus least often in their
designations of activities as "imperatives."

L4+ Educational administration majors will reach con-
sensus most often in their designations of activities as
"imperatives."

5. Secondary education majors will reach consensus
least often in their designations of activities as "imper-
atives."

6. Doctor's degree candidates will express the
highest overall opiniorn ratings of the activities.

7. Seniors will express the lowest overall opinion
ratings of the activities.

8. Educational administration majors will express
the highest overall opinion ratings of the activities.

9. Secondary education majors will express the lowest

overall opinion ratings of the activities.

Definition of Terms
Opinion--"a view, judgment, or appraisal formed in
the mind about a particular matter or matters. {It] im-
Plies a conclusion concerning something on which idzas may
differ, not however, excluding careful considération or

weighing of evidence, . . . but usually stressing the
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subjectivity and disputability of the conclusion."8

Imperative--"an unavoidable fact compelling or in-
sistently calling for action."9

Hypothetical imperative--"an imperative of conduct
that springs from expediency or practical necessity rather
than from moral law."10

Educational activity--an instructional or noninstruc-
tional services or offering generally found in or suggested

for the public schools.

Type of Study
This is a descriptive research or normative-survey
research which "is a structu:z:i attempt to obtain data--facts
and opinions--about the current condition or status of things.
It seeks to ascertain the prevailing condition at the time
of the study."11
Good, Barr and Scates, in discussing the character-

istics of the normative-survey research, use the term

8Philip Babcock Gove (ed.), Webster's Third New Inter-
national Dictionary (Springfield, Mass.: G. C. Merriam Co.,
Publishers, 1967), p. 1582.

9Ibid., p. 1113.

Orp44., p. 1117.

1150mn B. Barnes, The Dynamics of Educational Research
\Tempe, Arizona: Arizona States Collega, 1958, p. .






"normative" in the sense that the data regarding the current
conditions are gathered to determine "what is the normal or
typical condition, or practice.“12
The usefulness of this type of study, especially to
education, is described by VanDalen.
Before much progress can be made in solving problems,
men must possess accurate descriptions of the phenom-
enon with which they work. Hence, the early develop-
ments in educational research, as in other fields,
have been made in the area of descriptions. . . . De-
termining the nature of prevailing conditions, prac-
tices, and attitudes--seeking accurate descriptions
of activities, objects, processes, and persons--is
their objective. They depict current status and some-
times identify relationships that exist among Ehe—
nomena or trends that appsar to be developing.l3
The aim of the present study was to survay the
opinions expressed by a selected sampls of students snrollad
in the College of Education at Michigan State University.
Remmers, in discussing opinion and attitude measursement,
states that opinions are being m2asured whensver atlempts
are made to measure a:titudas.lb
Sells and Trites write that the responses obtained

through questionnaires, interviews, etc., have often been

12Carter V. Good, A. S. Barr and Douglas £. Scates,

The Methodologzy of Educational Ressarch (New York: D. Appleton-
Century Co., Inc., 1936), p. 289.

13peobold VanDalen, Understanding Educational Research:
An_Introduction (New York: ~McGraw-Hill Book Co., Inc., 1962),
Sqatroduction

Pe 184,

lLRemmers, Ope. cit., pe. 7.






assumed to possess "face validity"™ for attitude studies "by
virtue of the intrinsic content of the questions asked or
behavior observed."l5 And, "If we are interested only in
knowing what the present attitudes of a given group are,"

states Remmers '"we can squate validity with reliability."l6

Limitations of the Study

Methodology. This study is subject to all of the
limitations commonly associated with deicriptive surveyse.
A basic limitation is that the findings usually indicate
norms, not standards. Also, this approach to the study of
problems is essentially static; the situations being studied
may well be dynamic.17

The instrumznt developed and used for this study was
not standardized. Thus, it has inherent weaknesszs of non-
standardized instruments sometimes developad for specific
and limited purposes such as this study.

Sampling. This study was limited to students sn-
rolled during the winter term of 1967 in the College of

1553ul B. Sells and David K. Trites, M"Attitudes," En-
cyclopedia of Educational Research, ed. Chester W. Harris,
3rd ed., (New York: The Macmillan Co., 1960), p. 103.

163u0ted in Sells and Tribes, ibid.

. 17Leighton H. Johnson, "Limitations of the Descrip-
tive Method," Phi Delta Kappan, 34 (March, 1953), p. 24l.
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Education or dually with the College of Education and the
College of Natural Sciences at Michigan State University.

The students in the College of Education were senicrs
majoring in elementary education, and master's degree and’
doctor's degree candidates majoring in elementary education,
secondary education or educational administration.

The students dually enrolled were seniors majoring
in secondary education, specifically limited to the biological

sciences.

Summary
This study was intended to survey and analyze the
opinions held by students enrolled in the College of Educa-
tion, Michigan State University, about the relative desirabil-
ity of selected public school activities. These activities
were differentiated into two basic groups: (1) those desig-

nated as "imperatives" in the book Imperatives in Education,

and (2) those selected by the investigator as reflecting
current areas of concern in public education.

The study of opinions or attitudes is important be-
cause they give indications of possible future action or
behavior. The relative divergence and/or convergence of
opinions about the relative merits of school activities has
special significance to teacher-administrator interaction
because of the impact of collective negotiations on pro-

fessional conduct and behavior.
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Nine hypothesss were formulated to be examined in this
descriptive survey study. The limitations of methodology

and sampling were discussed in this introductory chapter.






CHAPTER II
REVIEW OF THE RELATEZD LITERATURE

Two categories of related literature are presented
in this chapter. The first deals with research studies
relevant to the present study. The sscond briefly reviews
the context from which the educational activities categorized

as "imperatives" were derived.

Related Research

There have bzen many studies dating back to the 1920's
which have investigated college students' attitudes and
values. These studies have focused on specific problems
such as attitudes toward political, economic, social and
religious issues. None, except one which will be discussad
shortly, is directly relevant to the present’study which
deals with students' attitudes or opinions concerning public
school educational activities, per se.

A number of general findings seem to have implica-
tions for this study. College attendance has gensrally been
found to be one critical factor which produces changes in

attitudes and values.l Jacob, after conducting an axtensive

l7rvin J. Lehmann and Paul L. Dressel, Changes in Crit-
ical Thinking Abilit Attitudes, and Values Associatad with
Co%Ie Attendance, Cooperative Resaarch Project No. 1646,
Office of £ducation, U. Se. Department of Health, Education and
Welfare (Zast Lansing, Mich.: Michigan State University,

1963), p. 7. tos
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review of studies which dealt with the attitudes and valuss
of college students noted "more homogeneity and greater con-
sistency of values among students at the end of their four
years than when they begin."2 However, there is very little
evidence that changes in values and attitudss can be attrib-
uted to any one factor among the many college experiences
which students encounter.

A study related directly to the present one was
conducted by Lee.3 He interviewed 149 elementary and sec-
ondary school teachers and administrators in five selected
school systems of comparable size in Michigan to determine
the importance which they attached to educational activities

described in Imperatives in Education. He was interested

specifically in examining the relationship between expressed
opinions and factors such as educational degree, professional
position, and years of experience in public school education.

Lee reported that only in two activities, both related
to reading, was there conssnsus about their being imperatives

in education.’

2Philip E. Jacob, Changing Values in %ollege (New Haven,
Conn.: The Kdward W. Hazen Foundation, 1957), p. 6.

3William B. Lee, "A Study of the Educational Opinions
of. Selected Teachers and Administrators” (unpublished Ph.D.

ggzsirtation, College of Education, Michigan State University,
7)e

bIbid., p. 143.
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Educators with advanced degrees were more apt to re-
gard the educational activities as imperatives. This phe-
nomenon was not clearly manifested; although the relation-
ship held true in nine of the 22 activities which were ex-
amined, it did not in five of the 22 items.’

The opinions of elementary and secondary teachers
were undifferentiated when the number of activities desig-
nated as imperative were examined.®

Administrators tended to see the educational activi-
ties as more imperative than did classroom teachers. They re-
acted in this manner on thirteen of the 22 items examined;
only in two items was this trend not established.”

Lee also noted a tendency for educators with greater
experience to regard the activities as imperatives. The
exception to this pattern occurred among those in the six-
to-fifteen years of professional experience category.8

This study justifies the tentative conclusion that
there is lack of consensus as to the absolute necessity of

most educational activities, even those which are nearly

5Ibid., p. lhb.

61bid.

7Ibid., p. 147.

8Tpid., p. 148.
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universal components of putlic school programse. On the
other hand, there was no consensus that any educational
activity is undesirable. That is, there was no activity

which was seen as undesirable by a majority of the educators

sur-veyed in Lee's study.

Imperatives in Education: An Overview
From time .to time, different sets of goals have been
formulated and promulgated for the purpose of guiding public
school education in America. One of the most recent is that
of the American Association of School Administrators (AASA)

which, in 1966, published its Imperatives in Education. This

bocke is actually the report of a special commission appointed

in the spring of 1964 to discharge the
e o o responsibility for identifying and stating in
clear and concise fashion major educational impera-
Times that must be at the forefront as curriculums
are modified, instructional methods revised, and
©Organizational patterns reshaped to meet the needs
of this country in one of its most dynamic periods.
The schools are challenged by certain very powerful
Cultwural phenomena, for instance: technological advancses,
fear of unemployment, changing occupational patterns and

eeds, urbanization, global idzological conflicts, and others.

e ————

ati 9American Association of School Administrators, Imper-
Yes in Education (Washingtor, D. C.: American Association

°f School Administrators, 1966), p. i.
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With due consideration of these circumstances the AASA com-
mission identified nine imperatives in education to enhance
the viability of the educational system. The nine impera-
tives in education are:
To make urban life rewarding and satisfying.
To prepare people for the world of work.
To discover and nurture creative talent.
To strengthen the moral fabric of society.
To deal constructively with psychological tensions.
To keep democracy working.
To make intelligent use of natural resources.
To make the best use of leisure time.
To work with the peoples of the world for human
betterment .10
The publication noted that these imperatives were
not goals but, rather, "points" at which the schoolts pro-
gram should be examined for possible revisions and modifica-
tions to make it more capable of meeting the exigencies of
our- times. However, if these are urgent needs--hypothetical
impe ratives--which have universal implications for our
Schools, then perhaps they are functionally, as Cunningham
desc ribed, "goals for the schools, national in scope."ll
For each of the nine imperatives the AA