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ABSTRACT
A SOCIOLINGUISTIC STUDY OF

ELABORATED AND RESTRICTED
CODE SYSTEMS

by Duane Dennis Pettersen

The research reported in this paper concerns the
sociolinguistic theory of restricted and elaborated code
systems. The two linguistic codes are identified with
lower-working class families and middle class families and
specifically with family interaction patterns within the
social classes. The two codes are distinguished on a linguis-
tic, syntactic and lexical, level as well as a psychological
level. Linguistically, a restricted code selects a smaller
set of syntactic and lexical options than does an elaborated
code user. Psychologically an elaborated code-user expresses
a greater degree of "intent" or specificity than does a
restricted code-user. The two code systems result in differences
in information processing abilities, thus affecting users of
the codes in quite different ways in terms of expressing and
reacting to identical phenomena (social, intellectual and
emotional objects).

The sociolinguistic theory of Bernstein suggests that
working class teenagers will exhibit a restricted code system

and that a middle class teenager will employ an elaborated

T mp——
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code. Further it is predicted that teenagers will employ a
linguistic code more similar to their mothers than to the
code system of their peer group from a different social
class. William Labov predicts that teens will exhibit a code
system more similar to their peers than to their mothers.

Family.discussions, eight families from each social
class, of relevant teenage issues were taped and submitted
for content analysis of ten variables. Working class members
were predicted to use a greater proportion of total pronouns/
total words, pronouns you and they/total pronouns, socio-
centric sequences/total words, and Taylor Cloze Procedure.
Middle class family members were predicted to use a greater
proportion of pronoun I/total pronouns, ego-centric sequences/
total words, subordinate clauses/total finite verbs, passive
verbs/total finite verbs, preposition of/of + in + into,
and the Gillie Abstraction Index.

Support was obtained for all hypotheses except the
proportion of pronouns/total words, and the Abstraction Index.
Thus significant differences were obtained between social
classes as regards a restricted and an elaborated linguistic
code system employed by working class and middle class
families, respectively. Further, the research supports
Bernstein's prediction that mothers and teenagers would employ

a more similar code system than teens and their peers.
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Implications of the research suggest further re-
finement of linguistic variables in terms of a generative
transformational grammar, and research of a longitudinal
nature focusing upon the effects of restricted and elaborated
codes on information processing abilities and academic

achievement.
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INTRODUCTION

Culture is transmitted
larcely throuesh the medium
of lancuace, and behavior
is in larce measure both
learned and exnressed
throurh lansuace,

Dell Fvres (1962)

Te present research is based unon a concern for
sociolincuistics, a recent term created by social scientists
who have recocnized the need for a better understandine and
use of lincuistics in behavioral science research., This
study was undertaken as a result of the experimenter's
interest in Rasil PRernstein's sociolincuistic research
conducted at the University of London. Sociolincuist
/illiam Labov of Columbia Universitv was also of interest as
Labov's work surgested certain theoretical differences which
the nresent writer wished to examine more closelv. 'hese
differences center on whether the narents (RBernstein) or the
peer crouvs (Labov) have the createst influence on a child's
lanruace behavior.

The interests of both BRernstein and Labov center on
the correlations found between social class and more sneci-
fically family interaction patterns within social classes,
and the kinds of linecuistic codes used by children., PRernstein

has identified two lineuistic codes, called elaborated and

restricted, which seem to be determined by, if not correlated



Ny

with, a middle class environment and a workine class environ=-
ment, respectively., The two codes are renerallyv distinecuished
by the deeree of exnlicitness or intent exnressed in the
lincuistic code, Flaborated codes exvress a rreater decree

of intent than do restricted codes. The codes are further
distinruished lincuistically by the oprobability of use of
structural and lexical ootions,

The interest of the present research is twofold:

(1) to attempt to renlicate in the United States, some of
Bernstein's research with the addition of testine mother
and child in the same environment thus oprovidinge further
clarification of Bernstein's sociolinruistic theory; and
(2) to provide a critical test of the concentual difference
between Bernstein and Labov. The «eneral procedure con-
sisted of interviewine a sample of middle and workine class
families whose teenarse sons attended a common hiech school.
Discussions by a 15 vear-old teenarer and his two parents
were tape-recorded and subjected to lincuistic analyvses,

The present research is orranized into the followine
chapters: Chapter I will examine current soclolincuistic
theory; Chapter II reviews related exnerimental research
and develops swnecific hvnotheses for the vresent study;
Chapter III provides an exnlication of the study's desien,
sampling procedures, data collection and statistical analyses;
Chapter IV presents the results; Chanter V discusses creneral

and specific conclusions and imolications for future theory



buildine and research endeavors; and finally, Chanter VI
vrovides a brief® summary of the research revnorted in this

document,
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CrAPTER T

SOCIOLTII~UTSLIC THROPY OF TLAFOKASHD AMD RPESURTICTHD CODES

Seneral Snciolincuistic "heorv

One of the mo=st imnortant moverents in behavioral
science since torld Vvar TT ics interest in the studv of basic
processes of comrunicetion and their re~ulative functions,
Study of the educationallv disadvantaced has 2also led to an
attention to the rrocess o lan~uare acouisition, to thre
relaticnshirs bhetween lan~u=2ce and coernition and to the
social ~antecedents and reculrtive consecuences of “orms ¢f
lancua~e use,

The siernificance of the role of lan~uare in cultural
develonment, arcue fereiter and Inrlemann (1066), is that
Ycultural denrivation' ~ay be de®ined as lancuace denrivestion,
especislly for educational onurroses. Lancua~e denrivaticn

is mainly a failure to learn the uses of lanruace, "he

vroblem of the culturallyv derrived, or the educationallv

disadvantared, the authors su~rcrest, concerns one's ability

to obtain and transrmit inforrmation, i.e., usinec loanruace as

the prirary information rrocessine svstem for data maninru-

lations. Tereiter (1065) sucrests further that information

vrocessine abllities are the essence o¢ intellectu=2l functionin-~.
The sur~ested notion of dif“erences in lan~urre-use or

usin~ lancua~e as an information orocessine medium, was

recently eiven ermoirical sunnort in Pritain bv Fasil



Bernstein (1958) in a discussion of elaborated and restricted
lincuistic codes as found in creneral use by middle and
workine class corouns respectively. Pernstein states that

a function of lancuare 1s that it "exists in relation to a
desire to express and comrunicate; consequently, the mode

of a lancuace structure--the way in which words and sentences
are related--reflects a particular form of the structurine
of feeling and so the very means of interaction and resoonse
to the environment.," (1958, p. 161) As Sapir (1956, o, 70)
states: '"Lancuage is heuristic...in the much more far
reachine sense that its forms predetermine for us certain
modes of observation and interpretation.”" It is throush
specific linrsuistic codes that relevance is created, ex-
verience esiven a particular form, and social identity con-
strained.

Bernstein (1958) argues that chanres in the form of
social control pmatterns act selectively uvon the princinles
of selection of both swvntactic and lexical options. A
similar arcument was advanced by Chomsky (1957) concernine
an 1innate structure which is universal for all men and which
provides or initiates a nrovmensity for lancuare acquisition.
The cultural or social milieu in which an individual is
born, determines the subset of rules, from a larecer theoretic
set of rules, (syntactic, lexical and ohonolosical rules)
which will be acquired, thus determining the varticular

linpuistic code employed in communication. Until recently,



relatively few social scientists were concerned with the
different subsets of rules that might be selected by groups
within a major linguistic code culture. That is, an English
code is an English code, and aside from various dialects

where pronounication or phonological differences were analyzed
and certain lexical idiosyncracies were recognized, no

serious effort was undertaken to find systematic structural
or grammatical differences.

Roger Shuy (1968) has discussed some of the tools
available for evaluating as well as teaching nonstandard
speakers a standard English code system. He states in part:

Most current materials deal with pronun-
ciations although it has long been accepted
that grammatical differences count more
heavily toward social judgments than phono-
logical or lexical differences.

It stands to reason that there is a
hierarchy of importance in matters of teaching
standard [English] to nonstandard speakers....
If grammatical matters count more heavily in
social judgments, it seems reasonable to
assume that grammatical matters should receive
high priority in materials developed. (p. 83)

The implications of the use of two different lin-
guistic codes are significant in terms of the communication
activity between the two code-users. Identical phenomena
(social, intellectual and emotional objects) will likely
be perceived differently and thus relevant characteristics
of the object will differ as will interpretations about the

object. A suggested reason is that the restricted code-user

pays more attention to the content of the object and the



elaborated code-user to the structural relationshins of the
same object, One imolication of this difference as

revealed in the linecuistic code, may be seen in student-
teacher relationships., Because the restricted code-user

does not ecenerally distinecuish btetween the role and nerson
who fills the role (its content), there is a frequent 'communi-
cation breakdown', For examnle, the student who uses a
restricted code mav consider the teacher who uses an
elaborated code, verv imnersonal and 'cool' because the
teacher emplovs a much less freauent use of nonverbal cues
which are necessaryv for the restricted code-user to identify
in providine meanines, Similarly, the teacher mav perceive
the student as arrressive, rude or hostile because of the
absence of identification of lincuistic intent and snecifi-
cation in the restricted code of the student. The teacher
makes the assumntion that status differences (a structured
object) between the student and himself should be identifiable
in the languace of the student. However, the restricted
code-user does not make such a distinction linruistically.
Freaquent situations of inaonronriate use of lanruace bv the
workine class child and misinternretations of the child's
intent by teachers, or vice versa, result in inhibitine
soclal interaction. This may lead to a misevaluation of each
other's world and communication mav become a means of
asserting differences,

The situation described in the nrevious varacsraoh
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creates a resistance to learn new vocabulary or to constructine
ordered sentences, From the child's vpoint of view there
is no need to snecifically verbalize intent. Personal
ogualification throurh exoressive symbolism, e,«,, the use
of 'I', is adeguatelvy communicated by tone-volume-nhvsical
set, not in the lansuage he uses, His total vpercentual
system results in a sensitivity to the content of an obiect
or its parts rather than the structure of the object, which
i nduces a sensitivitv to relationshins amone parts of the
object or between one object and another.

The focus upon content with concrete, tanecible and
sdimple descriptive statements, with a 'now-orientation',
results in further problems. The school, as an institution,
emphasizes the structural features of events or obiects,
which micht be used in the future for different and more
complex means of handling data and thus perceiving one's
environment, This means-end orientation is not a focus of
the child who looks for immediate satisfactions. Plaret's
(1958) differences in concrete and structural onerations in
CoOonitive develooment apnears to lend support to the hyv-
Pothesized overations which restricted and elaborated
lineruistic codes allow.

The research to be revorted in this vnaper, discusses
two linguistic codes which are used bv neoole reonresentine
individuals from a heteroceneous social structure and/or
family environment. The differin~ environments aonear

basic to the emergence of two codes, designated 'restricted'



and 'elaborated'., According to the socio-lincuistic theory
first postulated at the University of London by Rasil
Bernstein (1958), the two codes cive rise to somewhat
different ways of percelvine and manipulatine ohenomena,

and snecifically cive rise to differine levels of verformance
and academic achievement in a formal school environment. To
complete the cvcle, Bernstein suesests that the codes develoned
reinforce the existine social structure which gave rise to
the codes., Bernstein does state that restricted codes are
not necessarily linked to any given social class., Restricted
codes are used at times by all members of a society. The
major function of this code is to define and reinforce the
form of the social relationshin by restrictine the verbal
signalling of individual experience. A restricted code

does not necessarily affect the amount of sveech, only its
form. Fxamples of various uses of a restricted code at times
are ecrouns such as: husband-wife; a small rrison errouon;

or any closely knit eroun which has shared manv common ex-
periences tocether,

Before continuine a discussion of the nature of the
two codes and the social environments which ourport to in-
fluence the develoopment and use of the codes, it would seem
useful and verhaos more meaninoful to first look at lancuare
and language codes in terms of an 'information processine
framework' and particularly in terms of an analoev to the

function of a machine lanruare in comouter processing,
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Information Prccessing

The framework of information processing for a computer
model consists of three basic components: an input-output
system, a processing or programming component, and a storage
or memory unit. The major concern here is the processing or
programming component. In order to utilize the data input,
the computer or the individual 'information processor' must
have the basic 'program'. The program of the computer is
transmitted through the use of machine language or a symbol
system for 'telling' the machine what to do. The language
of the program 'tells' the computer what information to
accept, i.e., determines the input, where it is to be
stored, what operations are to be performed, what order the
operations are to follow, and what output is emitted.

The analogy of the computer to human problem-solving,
decision makiné and thinking, in other words human information
précessing, was suggested more than a decade ago by
H. A. Simon of Carnegie Institute of Technology and A. Newell
and J. C. Shaw of the RAND Corporation (1958). More recently
James Miller (1965) has viewed language as a special sort
of human artifact, an information-processing artifact.
Language, as with music, and other information trans-
mission mediums, is designed to carry out some critical
processes essential to a living system. Whether it is a
natural language of man or a machine language of some computer
system, Miller states that language is essential to infor-

mation processing.
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As the machine lancsuare determines the orocessing
functions of the computer, so human lancuace orosrams what
may be accepted, the interpretation of what 1is accented,
the interration and memorization of data, and the outout of
the system, Although lancuare as a linguistic code 1is not
the only medium for nrogram direction in the human information
oprocessine unit, it seems to be the most imnortant, esvecilally
in terms of academic studies, Fow effectively and efficiently
the person functions is derendent on the 'nrocram' that is
used for ovrocessine the data, Accordins to Labov (1070)
one of the serious drawbacks in present linpulstic knowledre,
is that we don't know what proecrams or asnects of lanruace
actually heln us to exnress our ideas clearlv and facilitate
cognitive develooment. Thaver (1967) contends that the
notion of 'rules', 'volicies' or 'proecrams' for information
preferencine and processine lies at the heart of any study of
human behavior. The problem is one of determinine which rules,
which policies, and which programs of linruistic behavior

are sipnificant.

Fernstein's Theorv

Restricted and elaborated codes, or information-
processineg proerams, as described by Fernstein, are tenta-
tively interrelated with social class, but more svecifically
with the social structure of suberouns within a society, and

in varticular the structural natterns within a family unit,
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Bernstein suggests that two eceneral tyres of codes mav be
defined on a linguistic level in terms of the probability
of the use of linguistic structural and lexical ontions.,
That 1is they can be defined in terms of the nrobability of
oredictineg for any one sneaker which structural elements will
be used to orcanize meanines, A restricted code is a less
informative code in that the kinds of structures emploved
by a sreaker are fewer or more severely constrained, and the
nrobability of vredictine the vattern of orcanizinc elements
is ereatly increased. An elaborated lin~ulstic code-user
will select from a relatively extensive rance of alternatives
from the syntactic and lexical oontions available in the
languapge system, In other words, the two codes might be
viewed as follows: =iven a theoretic set of all nossible
syntactic and lexicon options in the Fnelish lancuace syvstem,
certain social-cultural environments seem to give rise to a
languare system which systematically selects a smaller subset
of the universal set, <Specific features of the lincuistic
system of the restricted code-user characterizes varticular
styles and kinds of role behaviors as well as verceptual and
meaning functions that are markedly divercent from those
behaviors emitted by the social-cultural environment of the
elaborated code-user,

On a psvchologsical level, Rernstein has distinecuished
the codes in terms of the extent to which each facilitates
(elaborated code) or inhibits (restricted code) the orien-

tation to symbolize intent in a verbally exnlicit form.
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Wwhen the intent of the other nerson cannot be taken for
cranted, with the consecuence that meanings must be ex-
plicitly verbalized, verbal plannine promotes a hicher level
of syntactic orranization and lexical selection. The vrenara-
tion and delivery of relatively exnlicit meanins is the
major function of the elaborated code., Tt is this construct,
intent or greater or lesser exnlicitness, which is the over-
all characteristic of focus in Bernstein's theorv. Exactlyw
wvhat asnects of the elaborated code are critical for
symbolizine intent is not necessarily acreed unon by lin-
puistic researchers. Rernstein (1966) suscests that whatever
are the critical features of an elaborated code, thev are
interdependent with the child's socio-cultural envirorment
which is transmitted to him throucrh the lincuistic nrocess.

The code the child brines to the school

svmbolizes his social identity. It re-

lates him to his kin and to his local

social relations. The code orocressively

orients the child towards a nattern of

relationshins which constitute for him his

osyvcholorical realitv, and this realitv is

reinforced everv time he sneaks., (p. 259)

An examnle of the reinforced opsycholocical reality
which Eernstein nrovides, is the difference between the
followine two statements:

"I'd rather vou made less noise, darline."

"Shut un.,"”

The 1ast statement is meaningful to a middle class child, but
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what 1is 1imnortant to stress is the fact that the riddle
class child has learned to be ahle to resrond to both state-
ments, and both are differentially discriminated within a
finely articulated world of meanine., The workin~ class child
only has meanline for the one and if he hears the other he
will translate it into his own lancuare as "Shut uo!" Thus
the elaborated lancuace code is mediated throuch the restricted
code of the working class child in order for the messare to
be personally meanineful to him., Where the working class
child cannot make this translation, he fails to understand
and 1s left ouzzled, according to Bernstein,

The middle class child's relation to the environment
"is such that his rance and exnression of discriminatine
verbal resvonses is fostered by the social structure from
the beerinnine. A virtuous circle is set un which is con-
tinually reinforced, for the mother will elaborate and
€Xrand the embryo versonal qualificatory statements that
the child makes." (Bernstein, 1958, o. 163) Thus the
greater the differentiation of the child's experience the
Ereater will his ability be to differentiate and elaborate
Objects in his environment. The point thus is not that the
middle class child has more exveriences but that they are
mMore linguistically differentiated for him, thus in effect,
Creat ing more experiences.,

Bernstein provides the following examnle of the

difference between workinge class and middle class mother-
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child interactions., The pairs 2re on a bus and the child
is settine on the mother's lav.
Pestricted Code Users:
Mother: Hold on tight,
Child: “hy?
Mother: Hold on ticht,
Child: Why?
Mother: You'll fall,
Child: Why?
Mother: J told you to hold on tiesht didn't I?
Elaborated Code Users:
Mother: Hold on ticht, darline,
Child: VWwhy?
Mother: If vou don't yvou will be thrown forward
and you'll fall.,
Child: Vhy?
Mother: Because if the bus suddenly stons you'll
Jerk forward on the seat in front,
Child: V“hy?
Mother: DNow darline, hold on tichtly and don't
make such a fuss,
Althouch the examnle is very concrete and short,
1t hiphlichts a couple of issues. A whole rance of potential
learnine and connections have been cut out of the first
€Xamole by the use of the cateroric statement, DMatural
curiosity is blunted. The notion of authority and status,
potential social power, is revealed quickly. In the second
€Xample the child is exposed to a number of lincuistic
Connections, reasons and sequence, If challenced a new
Set of reasons is emnloyved. Althourh social nower is finally
revealed, it is much later and under different conditions,
The freguent use of the catecoric statement limits learninge
and Ccuriosity and induces a sensitivity towards a varticular

type of authority in which social nower is auickly revealed,
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The cateroric statement becomes a vart of a lanrcuace which
narrows the rance of stimulli to which the child resononds.

Pestricted and elaborated codes mav thus be considered
as 'oroerams' for the human information processor and,
therefore, as with the machine lancuare of a comouter system,
different kinds of information are nerceived and accented;
the informatlion may be interoreted differently; and thus
behavior which may result from the 'samre innut' ray cuite
possibly differ,

Because linrulstic codes determine the 'vlannin~ pro-
cedure' or 'procram' for information nrocessine, and because
an elaborated code oroduces a nlannins nrocedure which
promotes a relativelv hicher level of svntactic oresanization
and lexical selection than does a restricted code, that which
i1s made available for learnine by the two codes is different,
Learnine in this context, refers to what is sipgnificant, to
what objects are made relevant, social, intellectual, and
emotional objects.

Bernstein's theory may sound very similar to that of
the Sanir-whorf tradition, however its basic assumntion is
the inverse. For Whorf (1956), the lancuace system is the
basic and primary force creatins different social and cultural
énvironments, thus creatine different wavs of viewins and
Intervretine the world., For Pernstein, elements of the

Social-cultural structure are basic and underlie the formation
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of a vparticular form of linguistic code, and the code rein-
forces the socio-cultural environment, or ways of viewinc
and interpretincs the world.,

In Eernstein's 1959 paper he discusses the imnortant

function which lan~uare plavs in influencine behavior:

Lancuaze is considered one of the most
important means of initiatine, synthesizine
and reinforcine ways of thinkine, feeline

and behaving which are functionallyv related

to the soclal eroup. It does not of itself
prevent the exnression of specific ideas or
confine the individual to a eciven level of
conceptualization, but certain ideas and
ceneralizations are facilitated rather than
others, that 1is, the lanpuace used facilitates
develonment in a narticular direction rather
than inhibitine all other possible directilons,

(v.312)

A restricted code facilitates the construction and
exchange of communalized symbols and an elaborated code
facilitates the same for individualized or personal symbols.
Rerulation and control patterns inherent in an elaborated
code, induces its users to implications of separateness
and differences in phenomena and points to the possibilities
for the orsanization of exnerience inherent in a comnlex
conceptual hierarchy, These two codes are induced by the
Social relationships or control patterns within the family.
The intellectual and social procedures by which individuals
relate themselves to their environment may very much be a
qQuestion of their 'speech models' within the family and the

Codes these speech models emnloy, Middle class and associlated
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strata socialize their children to possess both an elaborated
and restricted code; while children socialized in some
sections of the lower workine class strata, can be expnected
to nossess only a restricted code. 7o succeed in school it
is critical for the child to possess an elaborated code, or
at least be oriented towards it.

The abilityv to switch codes for various social rela-
tionships, controls the ability to switch roles. Thus one
of the consequences of these codes is the abllitv to emrathize
or switch roles--a necessary and imrortant feature of effective
communication (Rerlo, 1958),

Althourh both Whorf and Bernstein vosit different
primary functions of huran behavior, the lancuare system vs,
the social-cultural svstem, resvectively, beoth would allow
for an interdependence or interactine influence of the
lin~uistic code and the social structure in which the code is
used,

Watzlawick et al, (1967) in discussine the influence
of communicative behavior, orovide a similar view as the
Sociolincuistic theorv of elaborated and restricted codes
Presented by Pernstein. The authors su~rest two functions
Of a messaze, a 'revort' and a 'command' function. A renort
function is basically the information which is transmitted
bPetween two individuals and the command function nrovides

8 definition of the relationshin between the two individuals,
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In view of Eernstein's conceotion, different sets (~rouns)
of individuals arvnear to emrloy characteristics of a lancuace
code which not only restrict the information value of the
messace transmitted but also freauently initiate a different
definition of relationshin. 1In essence it is the exnlicitness
of intent and nersonalization of relationshins which are
provided by lincuistic structures and lexicon in an elaborated
code, but the same sienificances are more fresuentlv and
exoliciltly transmitted nonverballv and by context for a
restricted code-user, MNonverbal information as well as
narticular lexical and erammatical alternatives (vara-
linsuistic features of lancuace) mav nrovide 'command' or
relationshp functions. Thus for elaborated code-users,
both 'structure' and 'content' are pnredominantly communicated
throuch the lincuistic code, while for restricted code-
users, many of the 'structural' relationshins are communi-
cated nonverbally or in codes other than the linpuistic one.
Monverbal expression such as gestures, paralinecuistic
features, faclal exoressions, bodily movements, are termed
'immediate or direct expression', while words are termed
'mediate or indirect exnression'. The importance of direct
and indirect exoressions is the relative emphasis and use
Mmade of one or the other. The workine class child's languace
With a hich provortion of commands, short simnle statements

and guestions with simnle, descrintive, tancible symbolism
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of a low-order grenerality, relies heavily unon nonverbal means
of expressine versonal feelines, The lanouare does not have
the rich vocabulary and grammatical complexity to differen-
tiate and finely distincuish versonal qualification as does
the middle class child's lancuace, This form of languace
has many imolications for the structurine of exneriences and
relationshios with obiects.

Althoursh the middle class lanruace code-user can use
many of the nonverbal means of expressing feelines, they
take second nlace to his sensitivity to verbal differentiations,
The middle class child at an earlv ace becomes sensitive
to a form of lancuace use which is relatively corpnlex and
which in turn acts as a dynamic framework uvon his nerception
of objects. There is a pressure in the middle class social
structure to intensify and verbalize an awareness of
Separateness and difference which increases the sienificance
of obJjects in the environment.,

Thus the distinction between structure and content
is one of deerrees within a conceotual hierarchy. What is
Implied is this: "Vhere there 1s sensitivitv of content only
the simnlest logical implications or boundaries of the
Structure will be cornized." More specificallyv, certain
aspects of an object will not rercister as meaningful cues;
Or 1f they do, the verbal response will be inadequately

determined.
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Because of the workine class sensitivity to the con-
tent of objects and to versonal qualification by means other
than lancuace structure, workine class members learn to
resoond and make resvonses to cues which are immediately
relevant. Cftress on the oresent in the means of communi-
cation oreclude the understandins of the meanincsfulness of a
time continuum other than of a limited order, Time-snan of
anticivation is brief and the workine out of connections
between means and distant ends 1is verv immature. 2n imnortant
consequence of this ratternine 1s that 1t nroduces a descrin-
tive coonitive nrocess, e.r., crude lo~ical connections be-
tween events A, B, C, and D, and that sustajned curiosity
is not fostered or rewarded as answers to questions rarely
lead bevond the object or further than a simnle statement
about the object (Schatzman and Strauss, 1955). The social
structure continues to reinforce the early natternino of
bercention.

e have stated above that Rernstein talks about
lanpuape codes (elaborated and restricted) or stvles of
lanruace behavior in terms of a functional relationshin with
Social interaction. Farticular ©amily control natterns or
S0clal structures influence the lincuistic code learned and
the nature and function of the code in human interaction or
Communicative environments, i.e., the lancuace code creates
Particular cornitive styvles of behavinm, At this point let
Us turn to the underlvins cultural and socizl subfeties which

~lve rise to styles of interaction throuch lincuistic code media,
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Bernstein has found that social class is a variable
which nrovides a rross distinction between restricted and
elaborated lin~uistic codes. fccial class variasbles which
have been emnloved bv Rernstein and others in Fneland as
well as by American researchers are those of occunation,
income, mother's education, and place of residence, Fernstein
(1962a) also emnloyed the variable of 'which school the
vounrster attended' a recular hiech school or a vocational
technical school., Fowever, in his recent writines (1969)
he placed oreater emnhasis unon the home environment and
vatterns of interaction or control within the home, specifi-
cally between the mother and child--the mother beinz the
dominant adult lanruaere model durine the early years of the
child's lancuace develonment,

Bernstein's arcument seems to sugmest that lincuistic
differences in education as well as other test measures are
results of a different code; and a different code is a result
of different familv styles; and familv styles mav be renerally
distincuished by the notion of social class: lower-workine
class and middle class,

A dynamic interaction is set uv in the middle class
family and socilal structure, The pressure to verbalize
feelings in a personally qualified way, the implications of
the languace learned, combine to decide the nature of the
cues to which he responds=-structural cues., £nd an orien-

tation towards structure, rather than towards content as
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does the working class social structure, allows a number of
alternative interpretations and meanincs of an obiect which
thus increases the area and intensity of the child's curiosity
and receotliveness,

The middle class child erows unm 1n a social environment
where svatial and temporal secuencine is finely distincuished.
Thus the child is inculcated with a fine sense of relation-
shios between future roals with rresent activity. The
sensitivity to the structural relationshins amones objects
facilitates the develonrent of conceptualizations which are
unavailable to workine class children,

Workine class family structure is less formally
orranized than middle class farily structure in relation to
the development of the child. Althouch authority is snecific
within the family the values exoressed do not provide the
carefully ordered universe--s»natially and temvorally--
of the child. Thus the srecific character of long-term
coals 1s renlaced bv more ceneral notions of the future.
Present activities have a much esreater value and therefore
vostronement of vresent gratifications for future ones is
difficult.

The lanruare between mother and child is restricted
for the workines class child: ocne which contains few nersonal
qualifications, for it is a lancuare where the stress is on
emotive terms emnloying concrete, descrintive, tancible and

visual symbolism. The nature of the lancuace tends to limit
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verbal exnression of feeline, Teelino between mother and
child tends to be communicated nonverballv. Thus feelinces
are less differentiated by the workine class child throurh
the medium of lanruare, Cues resnonded to in his environ-
ment are onrimarily of a cualitatively different order. Ve

is sensitive to the content of objects. Of critical im-
nortance is the tyne of lanrua=se-use uvon which value is
placed, for once a value is so placed, then that lanruare-use
will reinforce the emotional disnosition which resulted in
the initial nreference,

Fernstein (1959) has distinecuished two forms of
lincuistic codes which result from the kinds of family and
social environments described above. te surcests that a
family which emvlovs a restricted lancua~re code nrovides a
child with a lancuace environment characterized byv the
followine:

1. r‘hort, erammaticallv simnle, often unfinished

sentences with a noor syvntactical form stressin~
the active voice,

2., Sfimnle and revetitive use of conjunctions
(so, then, because),

3, Little use of subordinate clauses to brezak
down the initial catecories of the dominant
subject.

4, TInability to hold a formal subject throurh
a sneech seauence; thus a dislocated infor-
mational content 1is facilitated.

5. Pizid and limited use of adjectives and adverbs,

6. Constraint on the self-reference nronoun;
freouent use o“ nmerscnal pronouns,
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11.
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"'reauent use of statements where the reason
and conclusion are confounded to rroduce a
cateroric staterent,

A larce number of statements/phrases which
sicnal a recuirerment for the nrevious sneech
sequence to be reinforced: '“ouldn't it?',
'Vou see.', 'Vou know.', etc. Thils rrocess is
termed 'svmpnathetic circularitvy,?

Individual selection from a rrouv of idiormatic
nhrases or secuences will frecuently occur,

The individual qualification is imnlicit in
the sentence orcanization; it is a lancuace
of imnlicit meanine,

Symbolism 1s of a low order of generalitv.

the other hand, a family which emnloys an elaborated

lincuistic code orients the child to a lancuare environmrent

characterized by the followine:

1.

2.

Accurate rrammatical order and svntax reculate
what is said.

Lorical modifications and stress are mediated
throurh a srammatically comolex sentence

construction, esvecially throuch the use of a
range of conjunctions and subordinate clauses,

Freauent use of prevositions which indicate
loxical relationshivs as well as onrevositions
which indicate temnmoral and snatial conticuity.

Freauent use of the rersonal oronoun 'I', and
impersonal pronouns, 'it', and ‘'one',

A discriminative selection from a rangse of
adjectives and adverbs,

Individual qualification 1s verbally mediated
through the structure and relationships within
and between sentences,

Fxpressive svmbolism discriminates between meanines
within sveech sequences rather than reinforcine
dominant words or phrases, or accompanying the
sequence in a diffuse, ceneralized manner,
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8. A lanruace use which noints to the nossibilities
inherent in a complex concertual hierarchy for
the orranizine of exnerience,

Pehavioral scientists in the United States seem to
support Rernstein's concentlion of the home as the dominant
influence in determining the kind of linculstic code learned
and used by children. PEloom (1965) has produced 104 pares
of annotated abstracts from emnirical research vaners con-
cerned with lancruace and academic achievements., He writes
on the basis of those docurments: ",..that the home is the
sinele most important influence on the intellectual and
emotional development of children varticularly in the ore-
school vears." (n. 69) Fe continues by sayine that for
adequate lancuace develonment, there is a necessity of
frequent interaction between child and pnarent at mealtime,
playtime, and throuchout the day. Central to general learnins
and lanruage develoopment 1s the amount of interaction
between parents and their children, and the amount of
corrective feedback,

The notion of the importance of the expansion of
lancuace by the mother 1s also part of Rocer Erown and
assoclates' (19€65) theory of lancuare develonment of the
child. Providings seaquencine and sets of reasons for the child's
'Why?', 'How come?', etc., questions, are vital to the child's
rrowth, As 1s the immitation with slicht modification which
provides 'correct' gcrammar nlus many of the function words

and auxiliary verbs, etc., which the earlv child leaves out,
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Dave (1963) found that the home has the rreatest
influence on the lancuarce development of the child and the
least on the skills tausht nrimarily in the school, Fe
further concludes that it 1s not so much the status
characteristics of parents but what the varents do in the
home in terms of interaction with each other and their
children, which are most in®luential on the achieverent of

their children.

I.abov's Theorv

Althourh Fernstein, TI'loom, Prown and Dave all succest
that the home is the most siesnificant influence uvon the
child's lanruace develonment, another sociolinruist in the
United ftates, Labov, rmakes a stron~ arcument for the neer
group emercinc as the most siecnificant influence unon the
child's lancuace behavior., Labov (1970) states that in the
sociolinpuistic study of lan~uare learnine, we can becin
with the fundamental observation that "children do not sneak
like their parents." (n. 32) At first rlance, the statement
seems sorewhat surrrisine as we obviously learn to sneak
from our varents, Jf the child's narents sneak Fnelish, and
he crows un in the United States, he will certainly have
Fnelish as his native lancuare, "Vet in almost every detail,"
states Labov, "his Fnrlish will reserble that of his neers
rather than that of his narents." (n. 33) Labov does

arree that linrcuistic codes may differ between workine and
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middle classes. However, he states that children across
both class levels will have a more homogeneous code than
that code of parents and children within either of the

two classes. The present study will provide a more critical
test of Labov's hypothesis that peers rather than parents
provide the most significant influence upon the child's use
of a linguistic code.

Although Labov admits that as yet we have no thorough-
going studies of the relation of parent, child, and peer
group, all of the available evidence shows that the peer
group has the greatest influence. Labov continues:

Most parents are not aware of how system-

atically their children's speech differs

from their own; if they do inquire, they will

be surprised to find that there is no fixed

relation between their own rules and those of

their children. Instead, it is the local

group of their children's peers which de-

termines this generation's speech pattern.

This is the case with rules of non-

standard urban dialects as well as the more

neutral rules of regional dialects con-

sidered here. (1970, p. 34)
According to Labov, the full force of the peer group doesn't
appear in the six-year-old in the first grade, but does
occur in the fourth and fifth grade, when the ten-year-old
begins to come under the full influence of the pre-
adolescent peer group. Dialect differences and sharp
downward trends in school records appear at this time and
seem to not be "unconnected with the fact that peer groups

present a more solid resistance to the schoolroom culture

than any individual child can." (1970, p. 34)
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Labov, then, as with Fernstein, has based his
sociolinruistic theory of lincuistic codes uoon indirect
research and unon concentualizations of social psvcholory,
education and socioloecy. The inconsistency which seems
apnarent has not been critically tested. The nresent study
will provide a test of whether or not 1t is the vparent or
the child's peer groun that has the createst influence in
determinine the child's speech natterns. Limitations of
the present research are that it is a correlational studv and
is conducted in the United States. Also the researcher has
made no attemnt to select a random samnle from the pooulation

of teenarers or the poonulation of all children,
Summary

Fernstein has discovered systematic differences be-
tween children of 6 vears of ace as well as teenarers up
to 15 years of are., From these differences, one can make
some assumptions about the nature of family communication
styles or control patterns., IJf similar differences in
lansuage use can be found amone American families, then it
would be important to study family interaction vatterns over
time to obtailn further insight into relationshins amone
language development and academic notential in children.
The present studv is concerned with discovering lancuace
differences amons heteroceneous families as rerards social

class varlables of education level of mother and income level
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of the familv, Tn 2ddition simnle obhservation of nhvsical
characteristics of the home, both external and internal was
made., Analyses of lincuistic codes of teenacers, their
mothers and their neer ~rouns will be conducted.

If sirnificent variables are found which distincuish
elaborated and restricted codes, then imnlications for
future research as well as practical annlication in the
formal education system aonear necessary and beneficial, Tt
i1s imnortant to noint out that researchers in Fritain have
found that the use of a restricted or an elaborated code is
relatively inderendent of intellicence and other nsycho-
lorical versonalityv characteristics, Fowever, such
varliables rmav influence the level at which one overates
within a varticular code,

The research pronosal briefly described above (that is,
determinine whether or not similar reneral lincuistic codes
are used in 'white' American subcultures as has been found
in Pritain) seems to be a necessaryv vre-reculsite to further
analyses and messace maninulations of lincuistic and non-
linruistic codes as they annlv to formal education. The
relationships amone social structure, lan~uace-use, 2and
subsequent behavior have direct bearinc on ocouestions such
as the followinc: (1) Vhat is available in the environment
to be learned?; (2) Vhat are the conditions for learnin~?;

(3) vhat are the constraints on subsecuent learninc?;
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(4) Yhat are the major reinforcine orocesses?; and (5) “hat
are the sienificant lincuistic variables which facilitate
intellectual and cocnitive srowth, or facilitate human
functionins and adantine in a heteroceneous societv.

tYhen children resvond differently or rive 'wrone!
answers, it is not so often that theyv are wrone as that they
are answerine another cuestion., The two codes described above
produce different restrictions on what is pnerceived as
relevant and the internretations of that which is nerceived,
An exvlanation of 'wrong' answers micht nartially be eiven
by the lincuistic characteristics of the two codes,

In the next chapter snecific research related to
elaborated and restricted codes is reviewed. CSfrecific

research questions and hyvotheses are also oresented,
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FFSEAPCE LITERATURE AND EVPOTHFESFS

Presummarwv

In the nrevious chanter we reviewed the basic con-
ceptual and theoretical sociolincuistic literature relevant
to the emrerrence of two lincuistic codes--elaborated and
restricted. Jt was sur~ested that the two codes emerce
from a difference 1n social class level of families with
particular patterns of social interaction. One sociolincuist,
Labov, presents an alternative concevntual framework from
that of Pernstein, in that he hyrothesizes that the child's
peer grouns have a sreater influence upon the child's lin-
cuistic code than do the child's rarents, Pesearch renorted
in this study will attemnt to provide emnirical data relevant
to the apnarent concentual differences between Fernstein
and Labov,

The present chanter reviews errirical research
relevant to the emercence of elaborated and restricted codes,
In addition, ceneral gquestions and research hypnotheses based
upon theory and research relevant to the sociolincuistic

study of elaborated and restricted codes are nresented.
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Fxrnerimental Pesearch

Three major exnerimental studies have been conducted
which provide information directlv relevant to the socio-
lincuistic theory exnlicated bv Professor Fernstein. 'he
authors of the research, Rernstein, Lawton and Pobinson,
are presently associated with the Sfociolorical Pesearch Unit
at the University of London. Fach of the studies deserves

discussion 1n denth,

Fernstein's Research

Two major exnerimental napers by Professor Pernstein
are currently available to the exnerimenter. (Rernstein 1962a,
1962b) The same subjects were used for the two senarate
analyses desirned (1) to see whether the two hvynothesized
codes = restricted and elaborated - were associated with
social class, (2) to see whether the orientation to one or
the other codes was indenendent of T.7,, and (3) to see what
linruistic units were critical in distincuishine the two
codes,

The samples of subjects consisted of sixty-one boys
aced fifteen to eirhteen of workinm-class backerround
(messenger boys == none of whom had been to eorammar school)
and forty-five boys of the same ace from a nublic school, 2
tave recorded, relatively undirected discussion was taken
with all fsrouns on the tornic of the abolition of carital
ounishment. A samole of 1800 words which followed the first

five minutes of the discussions was used for the analvses,
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Studv I

In kEernstein's first analysis, he found that overall

social class differences were sirnificant as nredicted:

1 - Working-class (¥WC) subjiects used a lonrer
rmean nhrase lencth, snent less time nausine~
and used a shorter word lencth,

2 = Foldin~ nonverbal intellicence (Paven Prooressive
“atrices Test) constant, social class differences
were found in the sarme direction.

3 - Foldine verbal (¥ill Fill Vocatularv Side Form T
Senior) and nonverbal intellicence constant,
social class differences were Aacain “ound in
the sare direction excent for word lencth,

4y — within the middle-class (¥C) crour the sub-
croun with sunerior verbal intelliecence used
a lonrer nhrase lencth, a faster rate of
articulation 2and a lonrer word lencth,

5 = ¥ithin the “C oroun the sub-croun with the

averare I,”, nrofile snent less tire rausine,

Pernstein concludes that there is a difference between
workinr=class and middle-class lincuistic codes which are
revealed in verbal nlannine vrocedures as measured by
hesitation nhenomena. Althouzh I,M”, does make a difference
within a social class croun, it apnears to be indernendent

of whether a 'restricted' or 'elaborated' code is emnloved,
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Study IT

Fernstein's second nublished naner "Social Class,
Linruistic Codes and frammatical Flements" emnloved the same
samples as described earlier with analyses ma2de on only ten
middle-class subjects and fourteen workinec-class bovs,
Results of Eernstein's analvses of ecrammatical elements were
as follows:

1l - o social class differences were found in the
orooortions used of finite verbs, nouns,
orevositions, conjunctions and adverbs.

2 - "I think" (referred to as eco-centric senuence)
was found to be much more frequently used by
MC boys, whereas the svmnathetic circularity
sequence (e,r.,, 'wouldn't it', 'isn't it?',
etc., referred to a socio-centric sesuence)
occurred more freauently in working-class sneech,

3 = The ¥C crouns used a hirher vrovortion of:

(a) subordinate clauses; (b) complex verbal
stems; (c) vrassive verbs; (d) total adjectives
and uncommon adiectives; (e) uncommon adverbs
and conjunctions; (f) 'of' as a prooortion of
'of', 'in' and 'into'; (g) versonal oronoun 'I',

i -~ The WC orouns used a hicher provortion of (a)
total personal pronouns, and (b) 'you' and

'they!'.
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Once arain Fernstein defines the two codes in terms
of predictability. The structural elerments are hichlyv nre-
dictable in the case of a restricted code and much less so
in the case of an elaborated code. Althoucrh some of the
criteria (e.r., uncommon adjectives) emnloyed for
differentiatine the two codes are cuite arbitrary, he has
provided data in the form of linruistic units which suonort

differences found in hesitation nhenomena, vertal olannine,

,Ei““““j

and abstract-concrete levels of lansuace.

Eernstein sucrests that the best sinsle indicator of
the two codes is the rronortion of subordinations to finite
verbs., He restates that his findines clearly indicate that
speech orientation to the two codes and verbal plannine
processes which they entail, are indevendent of measured in-
tellicence,

Bernstein's research was stimulated by three cuestions.
Are the elaborated and restricted codes assoclated with
social class? The answer is 'yes'. JIs an orientation to
one or the other code indevendent of I.N.? Aecain Eernstein
found the emrirical answer to be 'ves', The third aquestion
concerns the lin~uistic units which are critical in dis-
tincuishine the two codes. Sienificant lingpuistic variables
are summarized in the list of four conclusions stated above,

At this voint we can say that the sociolincuistic
theory of Bernstein discussed in Chapter I i1s renerally

sunvorted, e turn now to research conducted bv Denis Lawton.
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Lawton's Fesearch

Lawton (1968) conducted research for three reasons:

1l - to provide data which would surnort or refute
Fernstein's research and theory;

2 - to extend the rance of evidence by collectine
'discussion' sneech from some bovs younrer than
the subjects used by Bernstein; and

3 - to investirate other kinds of sreech situations
and the written lancuace 0 the same boys.

Fecause of the larce armount of work entailed in
lincuistic anslyses, Lawton limited his samnle to four erouns
of five boys each; five fifteen yvear-olds from each of the
two social classes and five twelve vear-olds from each of
the two classes,

Fach boy wrote four essays with a 30-minute time 1limit.
The tonics were:

1 A story ('Urashima the Tisherboy') was read

to the eroup and theyv were immediately asked
to rewrite it.
2 - '"Fome!',
3 = '"v Life in Ten Vear's Time',
4 - To exvlain the rame of 'soccer' to a foreiener
who has neither heard of it nor seen it nlaved.
In addition, each boy was to comrlete two Sentence Comnletion

Tests,
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The second vart of the study was to attemnt to
renlicate lernstein's informal discussions by havine the bovs
particivate in a thirty-minute discussion of capital
punishment.

The third rart of Lawton's research consisted of
individual interviews with each bov. The ourrose of the
interviews was to provide a context wherein it was nossible
to control the level of codins difficultv, and to contrast
the performance of the rrourns differinc in are and social
class in two kinds of speech situations labelled 'Descrintion’
and 'Abstraction' (foldman-Fisler, 1961),

The interview was divided into three sections:

1 - Four sets of nicture cards: each set consisted

of four or five cards which conveyed a story.
The subjects were first asked to describe the
victure (descrintion), and then to abstract
the point of the story (abstraction).

2 - Nuestions about school involvine first des-

criptive, then abstract lancuace.

3 - Four guestions involvine moral judement

(abstraction),
Results of Lawton's research surcest the followinec:
A. UVritten Lanruare
1l - Clear evidence was found that the workine-
class/middle-class difference in usace of
Restricted and Flaborated Code apnlies to

written work as well as sneech.
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2 - Althouch there were soclal class differences
even on narrative-descrintion essays, the
social class differences were greatest on
essay subjects which enabled abstract
writine to be selected.

3 - A new Sentence Comnletion Test (details not
civen) was devised which was successful in
distinzuishine workine-class and middle-
class bovs 1in their use of subordinations,

Groun Discussion

In the discussion situation, planned as a

revlication of the Rernstein exveriment,

lincuistic results remarkably similar to

Eernstein's were found, not only in the direction

predicted, but in the actual numerical scores.

Individual Interviews

1 - Social class differences were still in
evidence, but

2 - the actual numerical results were quite
different from the figures relatine to
'discussion svneech!, Thus speech was
found to vary not only accordine to social
class, but also accordines to eeneral context

of situation, i.,e., the mode of communication.
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3 - Interestine differences were found in
relation to descrintion and abstract
lanruace, which surcests that workiner-class
boys can be made to use somethine which 1is
at least anproaching an Flaborated Code.

All three studies of Lawton show sicnificant differences
in use of lincuilstic forms by the two social classes, These
differences are ecreater at ace fifteen than ace twelve., The
differences are stable across various modes of communication
as well as subject matter and are less distinct when subjects
are forced to spbeak or write about abstract subjects,

Once araln the theory posited by Fernstein is basically
substantiated. Suovort for the theory is further exnanded
to include various modes (communication mediums) of inter-
actions as well as an extension of the aze level of boys
from 15 years to 12 vears. Results of Lawton's study
also surcrest that the elaborated - restricted codes are on
a continuum and that under anoronriate conditions, a re-
stricted code-user mav be able to ermnloy some of the
characteristics which an elaborated code-user emplovs.

The final research reviewed in this chanter is that

of Professor Robinson.

Fobinson's Research

Pobinson auestions the validity of Bernstein's arcurment

that many workinec-class children, especially those from the
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lower working-class, have no access to an elaborated code.

Both Bernstein (1962a, 1962b) and Lawton (1968) had renorted
social class differences in lancuace consistent with Pernstein's
sociolinpguistic theory.

Four asvnects of the exnerimental desirn emnloved by
Fernstein and Lawton are questioned.

1 - The tovic of communication - Canital Punishment,
Robinson arcues that there is a vossibility of differential
amounts of relevant Information available to both erouns.

2 - The tyne of receiver. The fact that workinc-
class boys were talkine with workings-class boys who mieht
exoect "restricted" code utterances, may have deterred
them from usines the 'elaborated' code.

3 = The structure of the communication system. PRecause
of the unstructured conversational atmosnhere, the workine-
class boys may have been encouraced to use a 'restricted!
code,

4 -~ The mode of communication. Perhans sneakine in
a groun did not offer the best onnortunitv for workine-class
boys to disvlay their 'elaborated' code., Writine micht allow
use of an 'elaborated'code.

Fobinson used over 120 bovs and girls with ames
between twelve and thirteen. 211 subjects wrote two letters --
one 'informal' and the other 'formal'. The informal letter

was to be written to a friend whom the subjects hadn't seen
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for a lone time, Fach subject was to write about the latest
news and gossio. The 'formal' letter was addressed to the
'Governor' of the school exrnlainine reasons for wantine to
ro to a varticular location,

On a larce number of lincuistic variables Robinson
found that on the 'formal' letters there were only a few
statistically sienificant differences emnlovine Wilcoxon
Matched-Pairs Siened-Ranks Tests, The informal letters
exhibited more sicenificant differences,

Robinson concludes by saylines that the restricted
number of variables examined by Rernstein and Lawton, and
the possible instability of differences found in his own
study stemmine from small lancuare samples, make general
evaluative comments tentative and imnrecise., Lexical
differences seem to support Bernstein and Lawton; however,
structural results are not so consistent.

Robinson (1965) conducted one other analysis uvon
his subjects, Fe emnloyed a special use of Cloze pnrocedure
(Taylor, 1953) to determine whether or not workines class
children would use a more nredictable code (structural and
lexical alternatives) than middle class children.

The sublects were given thirty-one exnerimenter
created sentences, each sentence on a different paze. One
word was deleted from each sentence, Fach subject was to

fill in the first word he thought of, then nut in another

B
» ]
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word below it, and finally put down as many other words
that he could think of which might 'fit', the deleted word.
At a later time subjects ranked their resnonses havine the
opportunity to changce their first resnonse.

Robinson deleted the followine words; 4 nouns;

4 adjectives; 4 verbs; 4 prenositions; 2 conjunctions; and

a number of others, unsvmecified., Results indicated that
middle class boys used a wider rance of words and workine
class boys had greater conformity of resvonses. fieneral
results suonorted Pernstein's concentions of differential
oredictability within middle and working class codes.
Robinson summarizes with the statement that "Cloze nrocedure
seems to be a useful way of exolorinc the nature of lancuace
differences." (o. 55)

A number of problems arise in attemptinoe to compare
the works of Bernstein-Lawton and that of PRobinson. The
followine speculations may be overatine:

l - Writing a letter to the 'Governor' may have
decreased the use of an elaborated code for
middle-class children because of the unioueness
of the task,

2 - Different research designs were emnloyed.

3 - Boys and girls were used by Robinson and only

boys were subjects for Rernstein and Lawton.
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b4 - Different tonic areas and constraints were

emploved.,

5 = Lincuistic units studied varied in manv

instances,

6 - Aoe differences of the children varied.

Fobinson's research renerallyv surrorts that of
bernstein and Lawton. urther evidence is nrovided which
succest that a restricted code-user may be forced to use a
code more similar to that of the elaborated code-user.

As the present study did not analyze 'writine' of the
various subjects, it cannot examine Fobinson's consideration
that perhans workinec-class children have an elaborated code
available but are not stimulated to use it. Pobinson's
alternate sucrrestion is that linecuistic differences between
social classes may be onerant at earlv ares, diminish around
are 10 or 12 because of common school influences and then
widen again around ace 15. The 'are hynothesis' was not
exnlored in the nresent research. Onlyv one communication
mode is emnloved in the pnresent research - a familv discussion.,
Thus the nossibility that teenarers who nredominantly use a
restricted code could be forced to ermnlov a code rore similar
to an elaborated code i1s not tested.

The followin~ section discusses reneral research
aquestions, a summary of hvpotheses derived from the reviews
in Chapter I and II, and a rationale for each srecific hy-

nothesis,
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Fesearch Areas and Fvnotheses

T"esearch PAreas

A review of the sociolincuistic theoryv nosited by
Professors Pernstein and TLabov and an 2nalysis of three
major research studies surcests the followine two relation-
ships:

1., Individuals identified as belonecine to a lower
socio=-economic class will ermrloy a 'restricted' lancuacre code
whereas individuals rerresentine a middle class environment
will emplov an 'elaborated' communication code. e two
codes demand rarticular information oprocessine orosrams
which are quite different in terms of orientations toward
other peonle, objijects and ideas as well as different levels
of verbalizine exvlicitness or intent of those objects,

The two codes are differentiated in terms of the
probability of vnredicting which structural and lexical
elements will be used to orcanize meanine, An elaborated
code-user (middle class) will select from a relatively ex-
tensive ranrme of alternatives., mhe restricted code-user
(lower workine class) will emnloy a limited number of the
lincuistic structures and lexicon.

2. Social class has a rreater influence upon the
linepuistic code used by individuals than peer oroun influence,
Specifically, Bernstein, thourh not Labov of the United
States, predicts that children will empolov a cormmunication

code more homogeneous with other members of their family
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than with their reers renresenting a different social class.
In the present study, a teenare boy will use a code more
like hils mother than like a teenacer from another social
class level, <Similarly, a mother in a family will emnloy
a code rmore similar to her son than a code used by the maternal
parent from a different social class.
The two ceneral areas described above lead to the

specific hypotheses stated below. The hvnotheses are desirned

ﬂ?'—-?,r.- P J

to test whether or not lincuistic differences relevant to
elaborated and restricted codes would be found amonc a
heteroseneous croun of 16 families, Descriptive data obtained
throuch content analyses of the speech of the family members

are used to test the hyrotheses,

Ceneral Hvnotheses

Ten measures of a communication code will be emnloved
to determine if sipnificant differences are revealed between
two samples of families - one desicnated 'workine class' and
the other 'middle class'. On all ten linruistic variables
the followine two ereneral hvnotheses are succested on the
basls of socilolinruistic theory and research related to the
emergence of elaborated and restricted code systems,

1l - Members of families of the 'workine class'

samnle will exnibit siecnificantly different
scores on all dependent lincuistic variables
than members of families of the 'middle class'

sample.
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2 - Mothers and sons of each samnle will exhibit a
more homoeceneous use of lineuistic variables than

will mothers or sons across samnles,.

Specific One=Alternative Hvnotheses

Hl: Workine class families will exhibit a

ereater nroportion of nronouns/total words
than will middle class families.

Numerous studies (Lawton, 1968, Chanter III) resard
a diminishing percentace of opronouns as an indication of
increasing maturity of writine, abstract writing and more
impersonal writine. Use of rersonal pronouns also suerests
an insufficient snecificity whereas a noun or noun phrase
would be more aonoronriate and indicate a creater snecificitv.
One may also internret the use of a nronoun combined with a
non-verbal sicrnal as adeauatelyv communicatine intent and
specificityv in many concrete situations.

H2: ‘Workine class families will exhibit a

creater pronortion of oronouns 'vou'
and 'they' to total opronouns than will
middle class families,

A ready identification or imnlicit acreement in
referent 1s imnlied bv the use of 'you' and 'they'. Inasmuch
as referents are not finely differentiated, the clobal term
'they' will be adapted as a gceneral label. RBoth nronouns are

nonspecific and arise out of an attemnt to concretize exrveriences,
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H3: ‘Vorkine class families will exhibit a
ocreater rronortion of socio-centric secuences/
total words than will middle class families,

""hen used repeatedly, socio-centric secuences dis-
courare further analysis, and close the discussion at that
vparticular level, Curiosity is limited. Meanines sirnaled
in this code tend to be impnlicit and so condensed. The
socio-centric sequences mav be transmitted as a resnonse
of the speaker to the condensation of his own meanines, The
sveaker reacuires assurance that the messare has been received.

H4: Lincuistic codes of workines class families

will exhibit a hicher Cloze score than will
the lincuistic code of middle class families,

Cloze Procedure 1s a measure of readability or com-
plexitv of a messare, It also may be a score correlated
with an information theorv measure of redundancv. Accordinec
to Bernstein, a restricted code uses fewer grammatical and
lexical ontions than an elaborated code. Thus predictabilityv
should be greater for the restricted code and the Cloze score
would thus be preater than for an elaborated code.

H5: Middle class families will exhibit a

hicher proportion of the pronoun 'I'/total
oronouns than will workinge class families,

The pronoun 'I' increases the differentiation of self,
A restricted code does not encourace svecificity or senara-

tion of self from others who are considered as a common or

:: ey
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like groun., A middle class familyv stresses the nerson-
relationshins and thus qualifies and differentiates what he
would say from that of someone else, Thus a middle class
member uses the oronoun 'I' more freauentlv than a working
class member,
H6: Middle class families will exhibit a
higher proportion of eco-centric sequences/
total words than will workine class families,
The preface 'I think', an eco-centric seauence, is
probably an indication of semantic uncertaintv. It invites
a further 'I think' on the nart of the receiver. The
sequence siegnals dilfference and relates the sequence to the
rerson. It symbolizes discretion. An epgo-centric seauence
also allows the listener far more deecrees of freedom and may
invite the listener to develoo the communication on his own
terms. It facilitates logical develonmment and exploration
of a particular area. Thus middle class families should show
a greater tendency to emnloy ero-centric sequences in their
elaborated code than workine class families,
H7: Middle class families will exhibit a higher
pronortion of subordinate clauses/total
finite verbs than will workines class families,
Pecent studies ocuoted in Chanter III of Lawton (1968)
acreed that 'maturitv' of expression 1s marked not only by
an increase in the frequency of use of subordinate clauses,

but also in the comnlexitv of their structurinec, Subordinate

e
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clauses are clearly identified with usine an elaborated code
which i1s associated with middle class writines.

E8: M¥iddle class families will exhibit a ecreater

nronortion of passive verbs/total finite
verbs than will workin~ class families,

A preater oronortion of passive verbts is an obvious
examnle of an 1mversonal form which 1s more suitable for
less concrete writine, Jesnersen (1924) succests that
vassive voice may be used when there are snecial reasons like
tact or delicacy for not mentioninm the active subject and
where the nassive may facilitate connection between one
sentence and the next. "These examnles of the use of nassive
volce are fairly sonhisticated, reaquirine a hieh derree of
control over the lancuacre forms.

F9: 17iddle class families will exhibit a

hischer nrovortion of the nrenosition
'ef'/of and in and into than will
workine class families,

An elaborated code, su~cests Rernstein, is associated
with creater selection of nronositions svmbolizine losiczl

relationshins than with those indicatine snatial or temnoral

relationshins. The vrevosition 'of' has the lo~ical relation-

shi» connotation as well as an adiectival ouality, 2nd thus
Zreater restraint is nlaced on this form of cualification

and use,

El

=
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H10: Lincuistic codes of middle class families
will exhibit a hirher abstraction index
score than will the lincuistic codes cf
workino class families,

Pernstein's thesis maintains thet there is a relation
between sneech svstems and orientation towsards abstract
forrulation, and thus 'abstract' writin~ would be revesaled
in middle class lancuace more than in workine class communi-
cation codes. Tn addition, atstraction and ceneralization

are usually closely connected and these two (scales) concents

are cenerallv associated with middle class lanruace,

Summary of Spmecific Fvpotheses

1l - Vorkine class family members will exhibit a
~rreater nrorortion of:

a-nronouns to total words

b=npronouns 'vou' and 'thev' to total nronouns
c-socio-centric secuences to total words
d=Cloze Procedure score comnletions

2 - Middle class familv members will exhibit a e~reater
nronortion of:

a=-nronoun 'T' to total nronouns

b-eco-centric secuences to total words
c=subordinate clauses to total finite verbs
d-nassive verbs to total finite verbs

e-use of orevosition 'of' to of, in, and into
f-abstraction index level
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Sumrmmary

Sociolinruistic research reviewed In Chaoter IT has
provided sicnificant information for the develooment of a
set of ten hyovotheses desi~ned to test the sociolincuistic
theories discussed in Chanter I, The lincuistic variables
used in the ten hynotheses were selected because of their
critical role in distinruishing elaborated and restricted

codes in onrevious research. Two of the varilables, Cloze

e

Procedure and the Abstraction Index, were emnloved because
of their aonnarent concentual value for Rernstein's develon-
ment of a sociolinrcruistic theory of lincuistic codes,
education and social class.

Chanter III will provide a descriontion of the research
desien, samnline nrocedures, overationalization of lincuistic

variables, data collection and statistical analyses,



CHAPTER TIII

RESEARCH DESJTGN

feneral Studv Desicen

The oresent studv emnloved a select eroun of 16
families 1n the PFolt, ¥ichiran, area. As no exverimental
variables were manirulated, descriptive data were emrloyed
to test the hypotheses, based upon content analyses of the

lincuistic resnonses obtained in the 16 nersonal interviews,

Samnline Procedure

The resvondents selected for the present studyv were
16 families (from a larrer sample of 25 families) with the
followine characteristics:
1l - each family has a boy between 14 and 16 years-
of-age;
2 - each family consists of the bov's natural oparents;
and
3 - that the bov and his narents have been livine
torcether, as a family.
The samnle was limited to boys and their parents as it would
require a much larrer samrle to make adequate comnarisons
between boys and ~irls on the major lincuistic variables

under study.

53
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Listings of families based on the above criteria
were obtained from school census records., A final list was
compiled of avoroximatelv 100 families which met the aquali-
fications established by the investicator. A nersonal letter
was sent to each familyv, exnlainines the opurnose of the study
and askine for their cooneration. (See Arvendix r for letter).
After two or three days, the letter was followed by a vhone
call, to set uo an avnvointment-time for the interview,

Of the 100 families, one out of every four indicated
that thev would take rart in the studyv. Four call backs
were made on the rermainine 75 families, with anproximately
207 of the families not beine contacted., Of the remainine
60 families who were reached, most refusals were due to a
conflict with summer vacation schedules and a greneral
inability to get three family members tosether for the inter-
view., Interviews were conducted over a seven-week reriod
in the months of Julv and Aurust, 1968.

Of the 25 families interviewed 16 were selected to
maximize differences on criteria considered sienificant in
terms of Bernstein's sociolinpguistic theory of elabhorated
and restricted code-users., The criteria are listed in
order of importance,

1 - mother's education level

2 - father's education level

3 - annual family income
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4 - ceneral reactions of the investicator as to
family's job descrintion, annearances of familv's
home, etc.

These four criteria allowed a distinction between the two
samnles, "orkine Class and "iddle Class, as follows:
Fducation level was arbitrarily set as 12 years of school
or less for workins class mothers and over 12 vears of
education for middle class mothers, With this criterion
five families (coded 01, 03, 07, 09, and 12) were placed in
the working class and four families (coded 11, 13, 15, and
17) placed in the Middle Class., Seven other mothers all
had an even 12 yvears of school. Emnloyvine the criterion of
12 years of school to the father's educational level
enabled the investicator to nlace three more families whose
fathers had less than 12 yvears of school, in the Workine
Class samnle, Five other families had fathers with a hiszh
school education or above and were thus nlaced in the Middle
Class samnle, Tncome levels substantiated the placement

of the seven mothers who all had a hich school education.,
The three vlaced in the Working Class samvle had an annual
median income of $8,000, while the four placed in the Middle
Class had an annual median income of $17,000. The Workine
Class and Middle Class each contained ei~ht families unon
which the analyses for the present study were made. A

description of the two samnles are in Table 1 below.
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Table l.=-=Pescriotive Characteristics of Workine and Middle
Class Samples

Workine Class "iddle Class

Education Level# Education Level#

Income¥ Tather Mother Income* Father Mother
15.0 6 10 30.0 12 12
11.0 7 10 5.5 12 14
Retired 12 11 13.0 12 16
8.4 8 12 14,0 15 12
11.0 12 10 15.0 15 13
13.0 12 10 13.5 21 16
7.0 11 12 20.0 18 12
8.0 11 12 12.0 16 12

MD.=9.,7 11 10.5 13.7 15 12.5

*Income 1n thousands, #Pducation Level 1s last year
attended school. Ages of parents was exactly one year
younger for both father and mother in the Middle Class
families than in the Workine Class families.

Definitions of Dependent Variables

The variables defined below are those used as
devendent variables in the ten hypotheses discussed in
Chapter II., Definitions for all but Cloze Procedure and
the Abstraction Index are taken from definitions used by

Bernstein, Lawton or from the Revlised Plain Fnelish Handbook,

by Walsh and talsh, 1959. The definition of Cloze Procedure
is taken from the author of the measurement techniague,
Wilson Taylor (1953)., Paul 7illie (1957) constructed the

Abstraction Index, a simnlified formula for measurine derrees

Km

Fr
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of abstraction in writine, The variables or linrulstic

units are defined immediately followings each hyvothesis.

Eypothesls I: Pronouns/total words are essentially
a tvoe of noun that cannot take the word 'the'
Immediately in front of 1it. Doubtful words
are tested by trvine to insert a 'the' in a
sentence similar to the one in question.

Fx.: is very sad. vent avav,
Fxamples of pronouns are: I, you, he, she,
it, we, thev, me, vours, him, her, its, us,
them, mine, vourself, his, hers, itself, ours,
theirs, myvself, themselves, this, that, such,
some, several, all, anv, most, each, either,
both, few, manv, none, anvone, somebody,
sorethine, evervone, nobodv, no one, nothine,
one, two, three, etc,

Fvrnothesis TT7: The rreonouns 'vou' and 'thev'/
total rnronoun were defined simnlv bv countine
eacn instance of use of the oronouns by the
subjects,

Evynothesis III: Fxarnrles of socilo-centric
sequences (S.C.)/total words are:
'isn't it', 'wouldn't it', 'wouldn't vou',
'hadn't it', 'vou know', 'ain't it', etc.
Socio-centric seguences are usually used at
the end of a sentence. ERernstein surcests
that "socio-centric seauences which are
cenerated basically by uncertaintyv, mav be
transmitted as a resvnonse of the soneaker to
the condensation of his own meanines., The
sveaker reauires assurance that the messare
hers been received and the listener reaquires an
onnortunitv to indicate the contrarv.... S.C.
scouences test the rance of identifications
which the sreakers have in common." (1267, o. 205)

Fvnothesis IV: Cloze Procedure 1is desiened to
index the corresrondence of a source's svstem
of lanruace habits - includine both semantic
and ecrammatical habits - to those of another
user of the same lancuace., A Cloze score is
a measure of derree of ease or difficultv of 2a
narticulsar messace for a varticular receiver,
The score is determined bv the abilitv of an
individual to renlace iterms deleted from a
ressace,
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Taylor has found that deletine every 5th word,
with a random selection of the 1lst word deleted
(the nrocedure followed bv this investiecator)
is a sensitive measure of readabilitv or
comnrehension. Scorine the rercentace of
'exact' words correctly renlaced rrovides
the same order of difficultv level as allowin~
synonvms, Tavlor also sugrests that scorines
'exact' words is vrrobably more sensitive to
fine differences in style of different sources.
Only exact words revnlaced were scored as
'correct' in the present research,

Cloze scores were emnrloved in this study
to draw inferences about, or make comnarisons
between, elaborated and restricted code-users
with a constant set of receivers.

Fypothesis V: The vnronoun 'I'/total nronouns
is defined simnlyv by counting each instance
of use of the pnronoun in a subject's sneech.

Hypothesis VI: Fxamonles of ezo-centric secuences
(E.C.)/total words are: 'I think', 'I belileve',
'T know', 'T rean', etc., As with socio-centric
sequences, F.,C., sequences are generally found
at the end of a sentence, althoucrh sometimes
at the berinning when the verb of the sequence
is not the main verb of a clause, F.C,
seguences do not usually recuire affirmation but
"often invites a further 'I think' on the part
of the listener," according to Rernstein,

"The sequence sienals difference and relates
the sequence to the pnerson." (1967, p. 206)
E.C. sequences allow greater freedom for the
listener and may sucsest to the receiver that
he develop the communication on his own terms
with further elaboration. PEoth eso-centric
seaquences, used more frequently by elaborated
code-users, and soclo-centric seauences, used
more frequently by restricted code-users,
"nlay an imnortant role in maintainine the
equilibrium which characterizes the different
codes." (1967, pb. 207)

Hyvpothesis VII: Subordinate clauses/finite verbs
or denendent clauses are introduced by
subordinate conjunctions such as: as, as if,
because, before, if, since, that, till, unless,
when, where, and whether., According to Walsh,
a subordinate clause does not make sense when
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standing alone, that is, it 1is dependent unon
other words to esive it 'compnlete'! meanins. The
subordinate conjunctions connect two clauses of
unegual rank, a dependent clause and an in-
dependent clause on which it devends. Fxamnles
of subordinate clauses are:

l. I was here before you came,

2. Robert delivers napers before he comes to

school.
3. When I leave, I will take the lorth road.

Hvpothesis VIII: Passive verbs/finite verbs are

verbs of the pnassive voice which denote that
the subject of a sentence receives the action.
The passive always has a verb phrase comnosed
of a form of the auxiliary verb 'be', followed
by a vast rarticinle. Examples of passive verbs
are:

1l. The doe was called by the man,

2. The letter has been written by the manacer,

Lkypothesis IX: The oreposition 'of', in oronortion
to the use of prenositions 'of!' plus 'in' plus
'into' were counted by notine each instance in
whicn a subject used one of the three nrerositions
in his speech.

Hynothesis X: The Abstraction Tndex is described by
(illie (1557) as a simnlified formula which wes
derived in part from the Flesch abstraction
formula, The correlation between Flesch and
fillie's Abstraction Index (AI) yields a multinle
R of .8229, nillie's AT comnosed of three
units is thus equivalent to Flesch's 16-unit
measure, but yet sienificantlv easier to annly
to messares,

Directions for use of the AI are as follows:
1l - Do not use on messares less than 200
words in lensth.

2 = Count the number of finite verbs per
200 words. Do not count anv form of the
verb 'to be' when used onlv as a cooula
to 1link the subject and predicate
comnlement.

3 = Count the number of definite articles and
their nouns per 200 words. Do not count
any definite article - noun secuences
if the're in an intervenine adjective or
when 'the' modifies an adjective or noun-
adjective,

__.-__,,
i

A Sanome
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4 - Count the number of nouns of abstraction ver
200 words. Count 2ll nouns endines in the
suffixes "-ness, -ment, -shio, -dom, -nce,
-ion, and -y," includine the nlurals of such
nouns.

5 - Add the numbers found in Sters 2 and 3 and
add '36' to this sum.

6 - "ultioly the number found in Stenp 4 by '2°',

7 - From the total found in Sten 5, subtract the
result of Sten 6., The result of this sub-
traction is the abstraction score,

Abstraction scores found bv the above nrocedure
are interoreted as follows, Gillie succests that
when describine the abstraction level of a messace,
one should use the verbal descriontions rather than
the numerical descriptions so as not to sucerest
the preciseness often associated with numbers.

0 - 18, very abstract

19 - 30, abstract

31 - 42, fairly abstract

43 - 54, standard

55 - 66, fairly concrete

67 - 78, concrete

79 - 90, very concrete

The definitions of variables civen above comnosed the

criteria emnloyed for content analyses of the taped dis-
cussions among three famlly members, of which only the
mother's and teenacer's utterances were analyzed 1in this
study.

The followins section briefly describes the procedures

employed for collectine the research data,

Data Collection

Personal interviews were carried out in the home of

each family. After some oreliminary remarks to place everyone

am

li
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at ease, the interviewer iIntroduced the family to the
immediate task at hand, namely, their discussion of various
tonics dealino with adolescent nroblems,

The dilscussion tonics selected were desicned to meet
several criteria. Thev had to be sufficiently interestine
to the subiects to insure motivation for communication,

They had to involve cuestions of social realitv for which

o

there were no 'correct' answers, They had to permit seversl

F

alternative solutions and to allow for differences of opinion
among family members. They had to be tonics on which all
subjects would have adequate information to carry on a dis-
cussion, They had to allow for various levels of a
specificity-cenerality dimension or a concrete-abstract
dimension,

The interviewer read the followine instructions:

"Pelow are a series of situations which are
discussed in most families at one time or another,
Tamilies seem to handle the problems in different
ways. We would like for you to discuss among
yourselves as many voints of view that you are
familiar with. From these different views,

select a view which represents the thinkings of
your family.

Please spend some time with each of the situations,.
There is no right or wrong answer...onlv what your
famlily feels is the most avoropriate answer for the
situation. You will have 30 minutes to discuss

all four situations below. Don't worry about

the time; we will inform you when the half hour

is uo,"

The 1list of sucrrested discussion ocuestions civen to the

subjects is renroduced in Aopnendix R.
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After readine the instructions, the interviewer
answered anv questions that the subliects asked., A4t this
point, the interviewer turned on the tane recorder and
indicated that he would leave the room until they finished
their discussion, or until the 30-minute time 1limit for
discussion had elavpsed. Actual discussion time for three
members of the family unit, father, mother and teenacer,
ranred from 10 minutes 30 seconds to 31 minutes 4 seconds,
with an averace (mean) time of 18 minutes U45 seconds. The
averace tire for the srouns desienated "orkine Class and
“iddle Class were 19 minutes 39 seconds and 17 minutes
51 seconds, resnectivelv, The averace time for each rroun
may not correlate with total number of words as the word
counts used in this studv are onlv for mothers and teenarers
and not for fathers, Unon comnletion of their discussion,
the interviewer handed out a brief cuestionnaire to each
member of the familv., The comnlete cuestionnaires civen
the resnondents are oresented in Anpendix C. Only a few
auestions relevant to demorranhic information were used.
The other parts of the questionnaire were administered for
ourposes of another study (Costello, 1969). After resnondents
had filled out the auestionnaire, the interviewer amain
answered any ocuestions thev had. This comrrleted the data

collection staces for each family narticinatine in the study.

pm——-—m
: i
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Data M'nalyses

Content analyses were made of ten different lincuistic
units or denendent variables., In lizht of the non-random
samnlina orocedures, sm2ll samnles, and the characteristics
of the variables used in the hvnotheses only ordinal levels
of measurement were asssumed. Thus nonnarametric statistical
analyses were made, Tour major statistical nrocedures were
employed:

1 - Kendall Coefficient of Concordance: W (Sierel,

1956) was used for overall analysis of eicht
variables (variables in Fvnotheses 1-2 and
5-9) by four samnles (Vorkine Class teenacers
and mothers and Middle Class teenarers and
mothers)., That is, the F¥endall V was used to
test statistical differences amone the four
samples or grouos.

2 - ¥rusxal-=¥allis one-way analysis of variance

(Siecel, 1956) was used to analvze each of
nine linguistic units (the eicht mentioned
above plus the Abstraction Index) by the four
crouns, that is, the Iruskal-¥allis was used
to test any differences amons the four ecrouns

on any one civen variable.
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3 - The Mann-‘hitney U test (Sierel, 1956) was

used to analyze individual differences among all
combinations of two grouns from the four samnles
on each of the nine variables mentioned above,.

A t-test (¥clemar, 1962), the onlyv parametric
statistic emnloyved was used to test for
statistical differences between Middle Class
families (father, mother and teenacer) and
Yorkine Class families on the Cloze Procedure
data. Cloze Procedure scores were conducted

on one of the three discussion topics, 'fads'.

A section of discussion annroximately U432 words
in leneth was selected from six of the interview
discussions, three each from family discussions
labeled VWorkine Class and Middle Class,
Aporoximately 87 blanks or deleted words were

in each seerment of discussion analyzed by the
Cloze method. Two subjects were randomly
selected from a University of Montana basic
sveech class, to fill in the blanks on each
messarce, Thus a total of 12 subjects were used
on which the Cloze score is based. The nercentace
of exact words correctly renlaced was the basis
for the Cloze score, (See Annendix D for
specific instructions and a cony of the messares

used for the Cloze Procedure.)

-

=
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A1l lincuistic counts were made by a coder trailned
by the experimenter, The first three family discussions,
Coded 01, 03 and 04, were comnleted by both the coder and
the exnerimenter. The coder was allowed to continue once
the exverimenter and the coder obtained identical counts
on all linecuistic variables, UDisacreements were obhtained on
'finite verbs' and 'nassive verbs'., With further discussion
and clarification of criteria for these variables, acreement
was obtained. A random samnling of further discussions
and lincuistic variables surmested that the coder and the

experimenter were in nerfect acreement.

F—



CEAPTER IV

RESULTS

The results of the nresent research are based unon
data from four samnles, eicht members ner samnle (a total
of 32 subjects). Lincuistic content analvses were ner-
formed on taned discussions of mothers and teenarers of
'Workine Class' families and of '"iddle Class' families.
The averapge number of words unon whicn the analyses were
based for the four orouns were: (1) workine class mothers
(1119); (2) workin= class teenacers (515); (3) middle class
mothers (1058); and (4) middle class teenacers (531).
Fernstein's sociolinruistic theory as well as previous
research succested that differences in freocuency of usace
should be observed for all linruistic variables studiled.
In addition, 1t was rredicted that teenarers would exhibit
a lineuistic code more similar to their mother's code than
to their peers from another social class level.
focial class distinctions were not desircrned to
follow svecific criteria cenerallv accented in the United
States, but rather unon criteria (education levels of narents)
emoloyed by Fernstein in his research in Fritain. Thus,
all analyses were tested for significance ate& = ,10 level
of confidence, Fowever, exact probability levels obtained are
revorted in the chapter.

66
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Pirst, overall differences among the four srouns
are riven, Cfecond, results for each hypnothesis are pre-
sented which predict differences between workine and middle
class families., Finally differences amongs mothers and teen-

agers of both social classes are presented,

Kendall ¥: Overall Analyses

The first analysis was conducted to determine if over-
all differences amones the four orouns and ei~ht lincuistic
variables (excludine Cloze Procecdure and the Abstraction
Index) are revealed, A ¥endall Coefficient of Concordance:
|3 kSiecel, 1956) was emploved for this nurnose. PFs exnected
no sisnificant differences (& = ,10) were found in terms of
frequency of use amongs the four rrouvs. The reason was that
on three of the varianles the two workinec class crourns were
predicted to have a creater percentare of use than middle
class zroups; similarly, five of the variables predicted
creater middle class usasme than workine class srouns,

In terms of an orderins effect, i.,e., which variables
were used most freauentlv and which ones least freaquently,
all four crouns exhibited a nearly identical rankine, A
](a= 26.74 associated with the Fendall V was sionificant
beyond € = ,001 level of confidence. Thus the nrovortion
of prevnositions 'of'/of + in + into were used most frecuently
bv all rroups while socio-centric sequences were used least

frequently by all eroupns.,
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“hen comrarinec the four ecrouvs with their usace of
the five variables on wvhich the nrediction was that *iddle
Class rrouns would have 2 greater usare than 'orliin~ Class
crouns, the variance s, associated witn a3 F¥endall ', was
sirnif®icant tevond &€ = ,05 level of confidence., Thus the

null hynothesis that the four crours would use the *five

variables enually, could be reiected, Cnce acain the TTJ
orderine o0° use of the variables was similar for 211 rrouns E

1

{

¢
but “iddle Class teenarers used the variatles most in their i,

code; ¥iddle Class rothers were second, %“orkin~ Class
rothers third, and %“orkin~ Class teena~ers used the five
varisebles least freauentlv of 2l1ll the rrours,

‘he variance s, associated with a lencdall ' emnloved
to analvze differences amnne the four crouns across the three
variables of total nronouns, nronouns vou and they, and socio-
centric sequences, was not sicnificantly different from zero,.
Thus overall, these three variables for which “orkine Class
rrouns were vredicted as more freaquent users than Middle
Class c~rouvs, were found not to siesnificantly discririnate
amon~ the four ecrours,

A surmary of the Kendall " analvses can be found in

Table 2,
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Table 2.,--kendall Coefficient of Concordance: W Anslvses
of Fieht Linecuistic Variables Across Four fCrouons, “C "others
and Teenagers and "'C Yothers and f7eenarsers.,

Variables Sienificances 2Amone Four Crouns

Total Pronouns

WC = WC
Pronouns 'You and They' n.s.(eK>.10)
Soclo-centric feouences 4
FTH

Pronoun J WC = 1C |

n.s. (K/2.10) |
Ero-centric Sequences .
Subordinate Clauses MC»1IC

s. (6{=2,05)

Passive Verbs

Prevosition 'of!

Yann-thitneyU: Combined W%orkine Class vs. Combined iddle Class
Scores for Vorkine Class mothers and teenacers were

combined and tested for differences arainst the combined

scores for Middle Class mothers and teenasers, The Yann-=Yhitney

U test revealed the followinc information.
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Table 3,--Combined Sfcores of %“orkine Class "others and
Teenacers vs, Combined Scores for '"iddle Class ™others and
Teenacers 2s Tested by the Mann-Whitney U Statistic

U Aloha Level
Variables statistic rttained
Pronouns/total words 103 .20
Pronouns you and they/total nronouns 85 J10¥%
Soclo-centric seauences/total words 78 .05%
Pronoun I/total pronouns 93 .15
Feo-centric secuences/total words 87 L10%
Subordinate Clauses/total finite verbs 83 L05%
Passive verbts/total finite verbs 102 .20
Preposition of/ of plus in plus into 95 .15

*Indicates sirnificant differences at e € .10 Ievel of
confidence.

Vorkines class erouns wvere nredicted to have a creater
usare index on the first three variables in the above table
than the index of 'iddle class corouns., Surnort was found
for two of these, 'pronouns you and they' and 'socio-
centric sequences', but no sicnificant difference was obtained
between Vorkinz and "iddle class errourns on total nronouns
used.

Aoplyine the “ann-"hitney U to variables U4 throurh 8,
for which “iddle class rrouvs were predicted to have gcreater
usace indices, reveals that only 'ero-centric sequences' and
'subordinate clauses' indicated that combined MC grouns used
a sirnificantly creater vercentare of the two wvariables than

combined mother-teena~er "/C srouns.
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Reasons for lack of siernificant aifferences on more
of the variables when combined c~rouns are tested, will be
revealed more clearly when we look at differences aron~ the
four srouns on each variable and then between all corbinations

of two crouns on each variable,

Fruskal=%*21llis one-way Analvsis of Variance

The ¥ruskal-=Tallis test (Sie~el, 1955) was emnloved
to analyze differences amons the four crouns, "C mothers and
teenarers and ‘C mothers and teena~ers, on each linruistic
variabtle serarately., CSettin~ sicnificance levels at &€ = ,10
level of confidence, ¥ruskal-sllis (I") analvses revealed

the followine~,

Table 4,-=Vruskal-=tallis one-way Annl-—-sis cf Variance Pmone
Pour Arouns (YC and "'C "others and Teenarers) on lach of
Fi~ht Variables

kE floha Level

Variables statistic rttained
Pronouns/total words 6,183 .20
Pronouns vou and thev/total nronouns 4,270 .30
focio-centric senuences/total words 3. 746 .30
Pronoun T/total rronouns £.,026 L10%
Iro-centric senuences/tot2l words 2,590 .50
Subordinate Clauses/total “inite verbs €,843 J10%*
Fassive verbs/total finite verbs L, 33U . 3N
Prenosition of/ of rlus in olus into 1.201 Q0

FIndicates sioniticant dif-erences at &k £ .10 level of
confidence,

I'E:t'*..a R oS
5
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Only two variables, the 'pronoun I' and 'subordinate clauses',
reached the required level for obtaining significant differences when the
four groups are tested on each variable separately. Once again some of the
significant differences between class groups is not revealed because of
either similarities between mothers and teenagers of a given class, or,
in many instances, similarities between the WC mothers' and MC mothers'
linguistic codes, as measured on the eight linguistic variables. More
clear evidence concerning the social classes and the mother-teenager
groups is revealed by making individual group comparisons with the Mann-

Whitney U test.

Mann-Whitney U test: Individual Comparisons

Forty-eight Mann-Whitney U tests were calculated which
is equal to comparisons between four groups taken two at a time for eight
linguistic variables. Each variable will be discussed in terms of sig-
nificant differences in frequency of use among the four groups. The
hypothesis associated with each variable is also given. Although the
hypotheses were stated in terms of Working Class (WC) families and
Middle Class (MC) families, results are reported for each of the two
groups within each class as the overall general hypothesis is concerned
with differences between classes as well as differences between in-

dividual groups within and between social classes.

oy
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Fynothesis 1: ‘torkine class families will exhibit
a crreater vroportion of »nronouns/
total words than will middle class
families,

The results from the Mann-Yhitney U test revealed
that MC teenarers ("T) used a sirnificantly sreater ovro-
nortion of pronouns (see Table 5 below) than the second
place lorkins Class teenarers ("T) (& = ,065), the third
ranked lVorkine Class mothers (V) (& = .05), or the fourth
ranked Middle Class mothers (¥"¥) (& = .05). lo other
sienificant differences were revealed. The results did not
support the hyvothesis.

Fypothesis 2: ‘VYorkine class families will exhibit

a rreater vronortion of nronouns
vou and they to total pronouns
than will middle class families.

Fesults of the tests indicated surnnort for the
directional hypothesis. (See Table 5 below.) The ordering
of the pgroups in terms of most to least frequent usace, vas
wT, W4, MM and T, The only si~-nificant differences were
between WT and ~T (&K = ,032), and ¥ and “7T (&K = ,007).

Eyoothesis 3: ‘"orkine class families will exhibit

a rreater vrovortion of socio-
centric secguences/total words than
will middle class families,

Once arain only partial suonort was obtailned,

(See Table 5 below). The order of most freauent usace is

MT, Wi, VI, and MY, MT was sicnificantly different from

M (K = .026) and " (6 = ,018), ™M was sicnificantly

F‘.’Y' v



74

different from MM (&K .024), and WT was significantly
dif ferent from MM (K = .02).
Hypothesis 4 was concerned with the Taylor Cloze
Procedure and is discussed later in the chapter.
Hypothesis 5: Middle class families will
exhibit a higher proportion of
the pronoun I/total pronouns
than will working class families.
Sufficient support was obtained for this prediction.
(See Table 5 below.) MT used the pronoun 'I' most fre-
quently followed by WT, MM and WM. Significant differences
were obtained between MT and MM (& = .07), MT and WM

(e = .014), and WT and WM (& = .032).

Table 5.--Man-Whitney U Test of Significant Differences
between Pairs of Working and Middle Class Mothers and Teenagers

Variables Significant Differences in Frequency of Usage
Pronouns MT >WT (.065); MT >WM (.05); MTPMM (.05)

You & They WT 2MT (.032); WM>MT (.097)

Socio-centric MT2WM (.026); MT>MM (.02); WMPMM (.024)

sequences MT>MM (.018)

Pronoun I WLE» WM (.032); MTWM (.014); MT>MM (.097)
Subordinate WM2WT (.052); MTPWT (.065); MMWT (.005);
Clauses MM?MT (.052)

Ego-centric
sequences None

Passive Verbs WMP2WT (.041); MT >WT (.032)

Preposition of MT2WT (.025)

R
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Fyoothesis 6: “iddle class families will exhibit
a hicher »nronortion of eco-centric
senuences/total words than will
vorkine class families.

Althourh the order of freaguencv of usare was in the

predicted direction (7T, ™7, T and '), no sirnificant
differences were obtained., (See Table 5 above.)
I'vpothesis 7: Middle class families will exhibit
a hisher nronortion of subordinate
clauses/total finite verbs than
will working class families.
Partial supnrort was obtained for this hvvnothesis.

(See Table 5 above.) The order of most frequent usace of

subordinate clauses was ', W7, ¥T and WT, M1 was sic=-

nificantly different from MT (@&
In addition %7 was sicnificantly different from WT
(&
(ad

]

.052), and M7 was sienificantly different from WT

.065),

Fynothesis 8: Tmiiddle class families will exhibit
a creater orovnortion of passive
verbs/total finite verbs than
will workine class families.

General sunnport was obtained for this hvpothesis

(fee Table 5 above) with the followine order of most fre-

auent usace: ™7, WM, M1 and W, T was sicnificantly

different from VT ( &X .032) and " was si~nificantlv

different from WT ( & L0l1),

Hypothesis Q: [iddle class families will exhibit
a hicher provortion of the onrenosi-
tion of/of + in + into than will
workineg class families,

.052) and VT (& = ,005).

7 -
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The orderings of frequencv of usare was YT, 17,

v and ¥¥, Only the difference between ¥T and VT was
significant (&€ = .025)., (Sfee Table 5 above,)

Thus suopport for the hynothesis was obtained for teenarers
but not for mothers,

Fynothesis 10 concerns the Abstraction Index and is
discussed below,

The followinc chart summarizes the order of rankings
accordine to usace of the lin~uistic variables by the four
crouns, A rank of '1l' indicates that that croun used the
variable most freasuentlv, while a rank of '4' indicates
least usace of the variable, lot all rankines indicate

sienificant differences. (See Table 5 avove,)

Variables Class Crouns

VT v R M
Pronouns/total words 2 3 1 y
You & They/total pronouns 1 2 y 3
Soclo-centric Senuences/total words 3 2 1 4
I/total pronouns 2 Yy 1 3
Ero-centric Sfequences/total words Yy 2 3 1
Sfubordinate Clauses/total
finite verbs 3 L 1 2
Passive Verbs/total finite verts L 2 1 3
Of/of + in + into 3 2 1 by

Chart 1.--Summaryv of ranks assicrned horizontallv to each of
four crouns in terms of variable usare,
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Two other variables were emnloved to test differences
between the four rrouns -- Tavlor Cloze Procedure and the
Abstraction Index. "he two hvnotheses concerned with these
two Indices are discussed below.

I'vyoothesis 4: Lincuistic codes of workine class
families will exhibit a hicher Cloze
score than will the lincuistic
code of middle class families.,

The rararetric t-test tynically used to test Cloze 3
scores was used to test differences between the combined
workine class family discussions (father, mother and teenarer),
and the discussions of the same familv members of middle class
farilies. 7"he data are shown in Table 6 below, which shows
strone sunnort (G & .005) for the directional hvnothesis,

The Cloze score succests that the workine class discussions

vere more readable, redundant or more vredictable in terms o

Table 6.--Cifferences between Vorkine Class
and “iddle Class ™amily Discussions as “easured
by Tayvlor's Cloze Procedure with Use of the t-test,

uIC MC

“ean Percent Correct 60.3% b7.2%

tgez10 = 3.652; &4 .0C5

the completion scores, than were the Cloze scores o mriddle

class families.
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I'''mothesis 10: Lincuistic codes of middle class

families will exhibit a hicher
abstraction index score than will
the linruistic code of workine
class families,

lo sunrort was obtained for this hvnothesis, 211

abstraction scores fell within the rance of 55 - 66, labeled

by ~illie as 'fairlv concrcte', Reasons for lack of sir-

nificant differences arons the four rrours will be discussed

in the followine~ chanter,

The

fcllowine list summarizes the results obtained from

the present research as re~ards two reneral and ten snecific

hynotheses,

feneral Fynotheses

1 -

“embers of families of the 'Vorkine Class'
samnle will exhibit sicnificantlyvy different
scores on all denendent lincuistic wvariables
than merbers of families of the 'Middle Class'
sample., (Partial Sunvort)

“others and sons of each samnle will exhibit

a more homoceneous use of linecuistic variables
than will mothers or sons across samnles.
(Sunnorted)

Snecific Hvnotheses

1 -

Yorkine class families will exhibit a creater
pronortion of nronouns/total words than will
middle class families. (ot sunnorted)

Workine class families will exhibit a ereater
nronortion of nronouns 'wvou and thev' to total
pronouns than will middle cless families.
(Surmnorted)

VWorkine class families will exhibit a ereater
nronortion of soclo-centric secuences/total
words than will wmiddle class families, (Partial
Surnort )
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4 - Lincuistic codes of workin~ class families
willl exhibit a hicher Cloze score than will
the lincuistic code of middle class families.
(Sunported)

5 - %iddle class families wlll exhibit a hirher
oronortion of the nronoun 'T'/total opronouns
than will workine class families, (Suororted)

b - ¥iddle class families will exhibit a hirher
nronortion of ero-centric seaquences/total
vords than will workine class families., (lot
Sunnorted)

7 - Middle class families will exhibit a hicher
pronortion of subordinate clauses/total finite
verbs than will workine class families,
(Partial Sunnort)

8 - viddle class families will exhibit a creater
pronortion of rassive verbs/total finite verbs
than will workine class families. (Surnorted)

9 - "iddle class fawilies will exhibit a hicher
nrorortion of the nrevosition 'of'/of + in +
into than will workine class families, (Partial
Surnort)

10 -« Lir~uistic codes of middle class families will
exhibit a hirher abstraction index score than
will the lincuistic codes of workine class
families. (lNot Sunported)

The analyvsis of snecific relationshins is thus com-
nleted, In Chanter V a summary and interonretation of these

results will be nresented alone with sucrestions for further

research,

Imhw_uv _



CFAPTER V

CONCLUSINNS

Tntroduction

The conclusions drawn in Chanter V are based unon
lincuistic content analvses of the oral code svstems of
Workine Class and Yiddle Class mcthers and teenacers., Data
consist of analyses of oral discourse of mothers and their
teenacre sons while the family (father, mother and teenare
son) was discussine social problems of concern to the family
and svecifically with issues the teernarer would or already
had encountered. T™e family discussed the followlne tonics:
are for obtainine a drivers license, adult rated movies,
modern stvles of dress, and teena~e srmokins, Sixteen
families were involved in the research. Analyses were
conducted on combined Vorkine Class (WC) scores of mothers
and teenarers versus combined Middle Class (C) scores of
the same family members. ITn addition, individual analyses

examined differences amono the four sroups.

General FHypnotheses

The first general hyoothesis sumgested that members

of families of the WC sampnle will exhibit sicnificantly
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different scores on all devendent lincuistic variables than
members of the "C sarmple., 1In addition, it was predicted that
V/C familles would use 'total oronouns', 'pronouns you and
they!' and 'socio-centric seauences' more freauently than

MC families, WC families would also reveal a hisher Cloze
score than the MC, On all other variables, it was predicted
that MC familles would exhibit a hirher freaquency of usace
than WC family erouvs. PResults ecenerally sunported that
prediction. Significant differences occurred in the nre-
dicted directions on five of the ten variables with two

other variables yieldine highly suvcestive results. One of
the ten variables, the AI, was not critical in distincuishine
among, any of the four eroups.

Svecifically, variables 'you and they' and 'socio-
centric sequences' vielded sienificant differences between
WC and MC as predicted. Two other variables, 'subordinate
clauses' and 'eco-centric seauences' in which MC was
predicted to have a higher frequency than WC, yielded
sienificant results. Pronoun 'I' and nreposition 'of'!
were sugrcestive in that they reached ¢ = .15 level of con-
fidence.

Cloze procedure was one of the best predictors of
difference between WC and MC as the WC lincuistic code was
more predictable (e = .005) than the MC codes.

The Abstraction Index did not differentiate amone

any of the four erourns. Two nrobable reasons exist for the
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observed lack of difference between the two classes. Tirst
the Abstraction Index develooed by (Gjillie and validated
further by Haskins has only been emploved with written
materials and not oral as in this studv. Particular
differences between written and oral discourse may account
for the lack of significance observed in the present re-
search., One of the factors seems to be that written messacres
result in a ereater amount of time svent in onlannins nro-
cedures and thus the result is a more formalized stvle of
writins than the more informal stvle likely emnloved by
family members orally discussine topics of concern to a
teenarer,

The second orobable reason 1s that the Abstraction
Index was emploved on the basis of Rernstein's concertuali-
zation that a MC code a2llowed for more abstract thinkine
with a ereater number of relationships considered amrone
objects. Thus one vossible reason for not findine siernifi-
cance 1s that the measures emnloved in the fillie Abstraction
Index are not necessarilyv relevant to the ability for
abstract thinkine or more comnlex relationshins beinc
developed. Further discussions of differences between 'C
and "C will not include the Abstraction Tndex as it was the
only variable of the ten emnloyved which was not discriminatory
among any of the four rrouns,

Seven of the remalinine nine variables surrest
differences between VC and ¥C individuals with five of the

variables yieldin~ sicenificant differences.

—~———
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If one looks only at class differences between teen-
acers, we observe that six of the nine variables yield
sirnificant differences, All differences excent 'total
pronouns' are in the vnredicted direction. Two other variables,
'pronoun I/total nronouns' and 'erco-centric sequences/total
words' were succestive but onlv reached an € = .20 level of
confidence, l!o differences were observed on 'soclo-centric
sequences',

Yothers of both classes seem to surccest the reason
for fewer sicnificant overall differences between classes,
Only one lincuilstic variable, 'socio-centric sequences',
wvas critical in distincuishinc between mothers. Four other
variables (nronouns you and they, pronoun I, eco-centric
seaquences and subordinate clauses) yielded differences,
thouech not sienificant, in the oredicted direction.

"hus in terms of overall differences between a VWC
code and a ¥C code, some surnort was found, however the
suppvort was observed nredominantly between the teenagers'
codes.,

The second ereneral hynothesis surcested that mothers
and sons within each class will exhibit a more homoreneous
use of the lincuistic variables than will mothers or sons
across classes., This hvrothesis arcse from the concentual
differences between Rernstein and Labov. PRernsteln hy-
vpothesizes that mothers have a creater influence on the

develooment of their son's linsuistic code than do the sons'

=
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neer ¢rouv. Thus, within class differences between mother
and son should be less than the differences between sons of
different classes. Labov surcests that neer erouns have the
most sienificant influence and thus the teenacers would have
more similar linruistic codes than mothers and their sons.

Cifferences between teenarers and between teens and
their mothers yielded evidence that would tend to sunnort
Bernstein's theoretical considerations rather than Labov's
hyoothesis. 7T:2enazers from the tvo classes yielded similar
results on three of the nine lincuistic variables and
sisnificantly different results on six of the nine variables.
(The Abstraction Index is not considered as it seems
irrelevant as a critical variable amone anyv of the four
grouns, )

Teenacers yielded sienificant differences on Cloze
score, total pronouns, pronouns you and they, subordinate
clauses, nassive verbs, and the nrenosition of. Prcnoun T
and ego-centric seauences were observed in the predicted
direction, but differences were at the ¢ 3 .20 level of
confidence, o differences existed between the teenacers in
soclo-centric sequences.

Mothers were different between classes on Cloze
Procedure and socio-centric sequences but eaquivalent on all

other variables,
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On the other hand, VC mothers and teenacsers were
similar (not sienificantly different) on six variables and
only different on three: Pronoun I, Sfubordinate clauses
and nassive verbs. ™C mothers and teenacers were similar
on five variables but different on total pronouns, socio-

centric sequences, pronoun I and subordinate clauses,

——

Thus it is observed that the mother seems to have a y

more sienificant influence on her teenace son than does

?mﬂnmmq

the son's peer sroun, The mother's influence is egreater in
the ¥C than for the ¥MC, Sunnort for PFernstein's thesis

was obtained for teenarers. DMNeither theorist nrovided
hynotheses on similarities or differences amones the maternal
parents between the two social classes.

The followine chart succests the relationshins arone
the four grouos of individuals as they are ranked in terms
of frequency of use of a particular variable. A rank of
']1'" indicated that the eroun employved that variable more

frequently than any other groun.
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Variable Classes and frouns
WT L™ MT MM
Pronouns 2 3 1 it
Pronouns You and They 1 2 4 3
Socio-centric seauences 3 2 1 4
Pronoun I 2 b 1 3
Subordinate Clauses L 2 3 1
I'ro-centric seauences 3 4 1 2
Passive verbs 4 2 1 3
Prenosition of 3 2 1 it
Totals 22 21 13 24

Chart 2 .-=Grouv ranking in terms of usace of eight lincuistic
variables.

The MC teena~ers' code emnloved the variables most
frequently on all variables excent 'nronouns you and thevy'
and 'subordinate clauses'. The sum of ranks also surcests
in addition to the social class differences between teenarers,
that "WC mothers have a ereater influence on their sons than
do the sons' neer erouns, YT, Althouch the rankines do not
sucpest the same for Y™ and their influence on MT, Y™ and
T are similar on five of nine variables whereas WT and 7T

are similar on only three of nine variables,
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In the followine section, each hynothesis is discussed
in terms of suvvort from combined WC eroups versus [C

crouns and also in terms of individual croun surnort.

Individual tvrotheses

The first hyvvnothesis sur~ested that WC families will
exhibit a erecter »nronortion of pronouns/total words than
MC families, Combined scores did reveal sicnificant
differences between the two classes, however, individual
croun analyses sugrest that MT have a significantly greater
frequency of use of pronouns than other grours. DNo apnarent
reasons can be found for the reversal of the nredicted re-
lationships with teenarers, althouch not with mothers,

The second hynothesis oredicted similar results as
hvpoothesis one but in terms of the oronortion of nronouns
you and they to total nronouns. Both combined scores and
individual comnarisons onrovide suvvort for the hyovothesis.
Individual suonort came nredominantly from teenacer
differences, MY avopear more like WC family members as
revealed in many of the hynotheses and the chart rrovidine
rankines of grouns on each variable (v. 86).

Hynothesis three as with hynotheses one and two,
predicted ereater usaece bv VC members., WC families should
exhibit a greater provortion of socio-centric seauences/

total words. Althouech combined ¥C versus MC scores resulted

oy —
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in significant differences, individual sroun comrarisons
are tentative because of the infreauent use of socio-
centric seaquences in the discussions. Sunport is vrartially
provided excent for T who were sicnificantly different from
both mothers erouns but not from VT,

Two V¥ and five M7 used no socio-centric secuences
while four 7' and three T used no such variable, Pro-
portions of usace by the four crouns were: W& = ,001;

wiio= ,002; V7 = ,0025; and V¥ = ,0005, Thus with the no

usare of soclo-centric senuences by half the samnle and verv
infrequent usace by the remainder of the sarnle, interonre-
tations of the results would be hichly susvect,

bFynothesis four was the best nredictor of differences
between social classes. T2vlor's Cloze Procedure annlied
to WC members' code systems resulted in a much creater
predictability score than when annlied to "C members' ccde
systems, Further clarification has teen orovided to
Bernstein's somewhat varue descrintion of 'onredictabilitv'
as he aorlied that concent to 'IC and YC code svstems,
Fven thourh a veryv small sarmnle of University freshmen
and sornhomores were emnloved to fill in the blanks of the
exrerimental samnle's messares, hichly siconificant results
were obtained., OGreater annlicaticn of the Cloze technicue
in lancuase behavior research would anresr to nrovide

fruitful insichts into sociolincuistic behavior.
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The remainine six hynotheses all predicted that MC
families would have a larcer freaquency of-use-index than
that exhibited by the code systems of C families,
Fynothesis five concerned the rvrovortions of the
nronoun I/total pronouns. Only rartial suvpvort is provided
for this hynothesis., Combined socres were su~cestive ’
(€ = .15) as were individual analvses, M7 exhibited the -
larcest index score followed by T, & and WM, Vith larcer
samnles and rreater control of the kinds of samnles selected, b,
the pronoun I mirht well be a sienificant variable differen-
tiating restricted and elaborated codes as emnloved by “C
and “C, resnectively.
Hvnothesis six, the orovortion of eco-centric seauences/
total words, is internretable much like that for hvrnothesis 3,
or socio-centric seouences/total words. Althourh combined
MC versus "WC scores were sicnificantlv different in the
oredicted direction, no siecnificant differences occurred
amone individual rrouns., Fank orderine of the crouns in
terms of frecuency of use of ego-centric seqguences was
in the nredicted direction, however. Pronortions of freouency
of use were very low as follows: VT = ,0135; W™ = ,011;
T = ,019; and MY = ,016., Low freauency of usare nrobably

surrests the reason for lack of sirnificant differences.
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Evnothesis seven surmested that YMC families would
use a rreater nronortion of subordinate clauses/total finite
verts than WC families combined scores sunnorted that
prediction (®&& .05), Onlyv partial suonort was provided by
individual comnarisons. "™ used the most subordinate
clauses and V' were second althouch not sienificantly
different from the ¥ scores., MT were third and sie-
nificantly esreater in usaecre than fourth ranked “T,

Fypothesis eirht nredicted that MC would use a creater
provortion of vassive verbs/total finite verbs than would 'C
families, lo differences were observed between combined
scores, however vnartial support was onrovided from individual
comparisons, oredominantly from teena~er differences, T
used the passive verbs most freocuently and sienificantly
more so than WI, 7, second in terms of most freaouent
usare, used a sionificantly rreater oronortion than their
teenage sons, Once arain there exists a oroblem in inter-
pretation because of infreocuent use of vassive verbs. One
WM, three VT and one MT used no passive verbs, Proonortions
of usare were very low: WI' = ,016; WM = ,0345, MT = 048,
and " = ,0315.

Fvpothesis nine succested a ereater oronortion of use
of the prenosition 'of'/of + in + into by MC than WC families,
Combined analyses were only sucrestive (K= .15). Individual

supvort was orovided by sienificant differences observed
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between MT and WT, One interestince observation is that
mothers were very infreauent users of the prenositiocn 'into!
wvhile teenarers used both 'in' and 'into' very infrequently
or not at all. Thus the pronortion of 'of'/of + in + into
1s ereatly increased. What affect this miecht have overall
is not clear at this time.

The final hynothesis concerned with the abstraction )

index was discussed earlier. Two suec~ested reasons for the

Abstraction Index not beine discriminative amones the four tm
rroups were its annlication to oral rather than written
messaces, and the conceptual inadequacy for emplovineg the

variable,

Summary and Internretations

In summary, seven of the ten hyootheses provided
suoport on the directional hyvotheses althourh bhynotheses 5
and 9 only reached the &k = .15 level of confidence., JTndividual
support for the ten hvnothses was mainly cained from teen-
ager differences, Fight of the ten hvnotheses received
partial suonort from analvses of WT and MT, Fyvnothesis one
was not sumnorted in that the observed relationshin was in
the ooposite direction of that oredicted. Eypothesis ten
sugpests that the Gillie Abstraction Tndex may not be
aponlicable with the kinds of samnles emploved or with the

oral code systems.
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From the data analvzed in the nresent research, it
appears that Fernstein's theorv of sociolincuistic behavior
or restricted and elaborated code systems, is sunvorted
scenerally and svecificallyv on many of the individual 1lin-
gulstic variables., In that mothers of the two classes were
significantly different on only one variable, socio-centric
sequences, a slicht modification in Fernstein's theory may
be desirable, That is, that are may in the lonc run over-
ride any differences in restricted and elaborated code systems
which arpnear at earlier aces, (Fernstein had found differences
at ares 5, 12 and 16.)

A further consideration must be made in lieht of the
particular design emnloyed in this research. MMothers and
their sons discussed the topics while at home and in inter-
action with one another. Thus it 1s possible that both VC
and MC families would emnloy a common restricted code,
Rernstein's research and theory sucrests that an elaborated
(MC) code user can also use a restricted code and freauently
does when in closely related erouns such as families, prison
prouns, and close friends. Tt would seem that observed
differences are all the more sicnificant in lirht of this
conceptualization, Tlowever, this reasonine micht pnlace sore
aualification on the stated survnort for Bernstein's rather
than Labov's pnredictions that mothers have a rreater

influence on the code system of their sons than do peer

i
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eroups as Labov predicts., Under the nresent desirn, the
researcher perhaons biased the results in favor of the
Fernstein nrediction.

Foth Lawton and Fobinson had sucrcested that ~iven
arnronriate desirn features, restricted code users could
be forced to use "somethins that anmnroaches an elaborated
code", Certainly more research with carefully created
desi~ns must be emnloved to further test the hvrothesis
that VC or restricted ccde ucsers can also emnlov an elaborated
code, In an environment as constructed in the onresent
research, it was found that where both classes micht well
use a restricted code, si~nificant differences were obtained.

In the first chaoter the writer drew an analocy be-
tween the effect that a machine lancuare has unon the in-
formation processine of a computer with that of the human
linculstic code systerm and its probable effect unon human
information processine., Althoursh the oresent study was not
desirned to determine effects of restricted and elaborated
codes on further educational votential, and in essence, one's
Weltanschunune, Rernstein (1961), nrovides considerable
exnlanation of patterns of difficultv which the workine
class student mi~ht have in tryvinec to cone with education
as it is eiven in our schools. These natterns of difficulty

are only sugecestive from nast research, Fernstein states

that we can say that the nrobability of finding a vattern
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of difficulties is erreater if the nuril's oricin is lower
workings-class.

Thus a lponeitudinal study is necessary in order to
determine the nossible detrimental effect that a restricted
code mirht have on a punil's information nrocessinege abilities.
Only with such studies will one be able to beecin to under-
stand and thus facilitate the lower workine class individual
in preparing to cope with modern societv and white middle-
class school systers, And in turn one would be able to
better adant our school systems to different subsets of
peonle in our society.

The present chapter discussed particular and gzeneral
conclusions rerardine differences between restricted and
elaborated linpuistic code systems as they relate to “orkine
Class and Middle Class families respectively. Some imnli-
cations were susrrmested in terms of further research into
socio-lincuistic behaviors. The final chanter will briefly

summarize the research renorted in orevious chanters,




CEAPTER VI

SUMITARY

The research renorted bere was based unon content
analyses of the responses of elcht 'orkinr-Class family
discussions and eicht Middle-Class famlilv discussions. The
16 families all resided in the Folt, Michican area and all
teenarers, ace 14 to 16, attended a common lieh School in
Folt. Ten hynotheses concernine different linecuistic
variables were tested by develovine pronortions for fre-
ouency of usare of the ten variables, Only the code svstems
of mothers and their sons were analvzed in this studyv.

The ten hyrotheses were develovned from the socio-
lincuistic theory nrovnosed by Fasil Bernstein of the Universitv
of London. PFrofessor Fernstein oronoses that familyv con-
trol vatterns within Vorkine Class families cive rise to a
linerulistic code svstem (restricted) which is sicenificantly
different from the code system (elaborated) develoned in
iddle Class homes, The differences, both structural and
lexical, between the two codes rive rise to quite different
means of perceivine identical phenomena (social, intellectual
and emotional objects). A kev difference in the two codes
is the decree of exvlicitness or intent which each exnresses.
An elaborated code exnresses a rreater decree of intent

and thus reflects a3 different form of the structurine of
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feelings and so the very means of interaction and resnonse to
the environment, i.e,, a different means o nrocessin~s infor-
mation.

From Fernstein's sociolinecuistic theorv it is surcested
that the lincuistic code of a VC teenacer will be more
similar to his mother than it will to his vneer zrouns. The
same nrediction 1s made for “C teenarers, 'illiam Labov
of Columbia Universitv suc~ests the onnosite, that is, that
the peer ecroun has the coreatest influence on a teenacer's
code system and thus the teenazers of %orkine and Yiddle class
societies will be more similar than the mother-teenacer
codes within the same social class.

Pamily discussions of social issues were taned and
transcrited. It was nredicted that mothers and teenarers of
the same social class would be more similar than teenacers
from different classes. Sunvort was nrovided for this ereneral
hvnothesis, It was also onredicted that 'C farilies would
differ from MC families on the variables listed in the ten
hynotheses, £Arain, suprort was obtained.

Svecific hynotheses in which ''C members would exhibit
a creater proportion of frequency of use of the lincuistic
variable than “C members, were develoned for prooortions
of pronouns/total words, vpronouns you and they/total
nronouns, socio-centric sequences/total words and the Tavlor

Cloze Procedure, Sfupnort for the hyvotheses was obtained
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for all but vrronouns/total words., Cloze scores yielded
the most sicrnificant criterial attribute of 2ll variables
in distinruishinc between the two social classes,

For six hyonotheses, codes of C families were
nredicted to have a rreater nrovortion of usare than "C
members' code systems. These variables were: nronoun I/
total oronouns; ero-centric sequences/total words; subordinate
clauses/total finite verbs; vassive verbs/total finite verbs;
prenosition of/of + in + into; and the Gillie Abstraction
Index. The Abstraction Index was the only variable which
did not distinecuish between any nair of the four oroups.

A1l other variables vielded data stronecly favorine the
oredicted direction althourh the oreatest differences were
found between teenarcers and not mothers.

The data obtained for the present research nrovides
evidence suonortine Fernstein's socio-lincuistic theory
both for differences in codes systems between social classes
and for a more sipnificant influence of the mother, rather
than the neer grouo, on the teenacer's code system. The
support for FPernstein's theory may be even more notent
in that hils sociolincuistic theory and research was based
upon Pritish social class systems whereas the present
research was conducted in the United States where a quite
different class system exists.

leeded research 1s on the refinement of lincuistic




variables, specifically structural units based unon s
renerative erammar.,

In addition, lonecitudinal research is urrently needed
to determine the extent to which two code systems, restricted
and elaborated, may influence educational notential and
communicative effectiveness, That is, how does the
differential use of communication codes affect human in-
formation nrocessine, human problem solvine, decision-

makine, and thinkine?
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LETTER SFNT TO RESPONDENTS

July, 1968

Dear “r, & Mrs, :

Most of us recoenize that what we sav to others is nretty
important. Ve are interested in the imnortant communication
within families; that is, what do families talk about and how
do they talk about certain tooics. e would, therefore, like
to study the communication which coes on between members of a
family.

We are ecraduate students in the Department of Communication at
Vichiecan State Universityv. Qur interests are in lookine at
natterns of discussion within families as thev relate to other
kinds of social activity, such as, where vou ¢o to look for
ideas about particular tonics, and how you ~o about makine
decisions about thines of concern to the family.

Your family (father, mother, and teen-ace son) would be asked

to participate by sittine and discussine a few topics, such

as school activities, datins, and so forth., This discussion
would take about one half hour followed by a short cuestionnaire
concernine how vou make the daily decisions of concern to your
family. You can be assured that the answers of any svecific
family will not be made public., "e are interested in esrouns

of families only, and in their patterns of discussion,

In two or three dayvs we will be contactine you by nhone to ask
for your cooperation in discussine amone yourselves, tonics
concerned with areas of interest to vou and your family., Ve
hope that you will acree to heln us in our eraduate ororrams,.

Thark you for vour time in readine this letter. e hope that
you will be interested in our research and find an hour in
vour day in which to heln us,

Sincerely,

luane D, Pettersen baniel F, Costello
rfraduate Assistant fraduate Assistant

o -,

3
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DISCUSSTON NUESTIONS

Below are a series of situations which are discussed in mest
families at one time or another, Families seem to handle the
nroblems in different wavs. W"We would like for vou to discuss
amonm vourselves as many noints of view that vou are familiar
with, From these different views, select a view which renre-
sents the tninkine of your farmily,

Flease spend some time with each of the situations. There are
no rieht or wrongs answers.,..onlv what vour family feels is

the most approonriate answer for the situation. VYou will have
30 minutes to discuss all four situations below., Don't worry
about the time; we will inform vou when the half hour is un,

It has been nronosed that the mininmum aze for retting a drivers'
license be raised from are 16 to are 18, Discuss the different
roints of view that vou are familiar with on this tovic, and
select one which renresents the thinkin~ of vour family.

Some parents feel that if their teen-ace son or dauchter wants
to smoke, the choice should be left un to the teen-s~er, Cther
narents insist that their teen-are son or dauchter mav smoke
only when the narents consider them ready to smoke, Discuss
the different voints of view that vou are familiar with con

this topric, and select one which reoresents the thinkine of
vour familyv.

Sorme parents allow their teen-a~e son or dau~hter to ro to movies
based on violence, sex, and other adult themes., 0Other narents
recard films recommended for adults onlv as strictly off-

lirits, until the teen-acer is older and mcre mature in his
thinkine, UDLiscuss the different voints of view that you are
familiar with on this tonic, and select one which reoresents

the thinkino of your familyv.

Some varents feel that their teen-are son or dauchter should be
allowed to wear their hair or clothes in keenine with the current
fads., Other parents insist that conformity to teen-ace fads

is unnecessary and that teen-acers should leave the final
decision un to the parents. Discuss the different points of
view that you are familiar with on this tonic, and select one
which reoresents the thinking of vour family.
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CHILD'S QUFESTINNNATRE

To berpin with...what srecific tonics are discussed most often
in vour familv at meal-=time?

I'd 1ike you to read each of the followine questions carefullyv...
then place an "X" in the blank in front of the answer you
consider most avpropriate, Please choose only one answer for
your father and one answer for your mother for each question,

11-12

13-14

15-16

17-18

About how often would vou say your vparents ask you
for your opinion on family decisions?

MOTHER TATHER
Several times a week Several times a week
About once a week About once a week

Once or twice a month Once or twice a month
Less than once a month Less than once a month

If your varents sald that they depended a creat deal
on your judgment regarding family decisions, would
you believe them?

MOTHER FATHER
Yes Yes
I ocuess so I suess so
Probably not Probablv not
No No

Compared with other teen-arers...are you more likely,
or less likely...to be asked by your varents for
ovlnions on family decisions?

MOTHER FATHER
More likely More likely
Less likely Less likely
About the same About the same

In recards to family decisions, would yvou like to think
your parents consider your ooinions?

MQTETF FATHER
Yes Yes
I cuess so I euess so
Probably not Probably not

Mo No
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19-20 'when you discuss family decisions with your parents,
what part do you usually onlay?

MOTHER TATHER
I talk mostly T talk mostly
I mainly listen I mainly listen
A 1little of both T~ A little of both

Yow, I would like for you to read about some oproblems thzat
teen-aecers your ace sometimes face, Listed below are some of
the possible ways of findine answers to these nroblems.

If you were concerned about findine a rart-time iob and un-
certain as to what choice to make, how o®fen would vou look for . . ’

QPTFM  NOW { THEN  SFLDOM  NFVEP ~4

21, IDFAS from newsvaners

E
&

22, IPFAS from vour mother

23, TDKAS from television

24, IDFAS from others your are

25. TDEFAS from marazines

26, IDEAS from your father

27. IDFAS FROM MOVIES

28, JDFAR from other relatives

If you needed to buy clothes for school and uncertaln as to
what choice to make, now often would you look for . . .

ORTEN POV & THEN  SQFLNOY NFVER

29. IDEAS from newsnaners

30, IDFAS from your mother

31. JNEAS from television

32, IDFAS from others yvour are

33, JTDEAS from marazines

34, IDEAR from your father

35. JINEAS from novies

36, IDFAS from other relatives







37.

Mow
the

38.

39.

4o,

41,

42,
43.

by,
s,

be,
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On matters such as jobs and clothine, if vou could ask
for ideas from only one of your narents, which narent
would you ask?

Yother Tather

here is a different kind of cuestion. Flace an "X" in
blank in front of the answer vou consider most annrorriate.

If you had just bourht new clothes for school, how sure
would vou be that you had made the best choice nossible?

Very sure
Sure
Not sure

If you had just joined a new club at school, how sure
would you be that you had made the best choice nossible?

Very sure
Sure
Not sure

If you had just accented a part-time job for this
summer, how sure would you be that you had made the best
choice nossible?

Very sure
Sure
Mot sure

Finally...just a few more cuestions about vourself...
what 1s your are?

And what was the last esrade vou comnleted in school?

Are you takine or ecoine to take a collere pren or
vocational or business trainine courses in hirh school?

Collere nren.
Vocational
Pusiness

What subject 1is easiest for you?

What subject 1s hardest for vaou?

For the first 10 years of your childhood, what state
or country did you live in for most of these years?

Did you live primarily in a rural (farm) or urban (city)
area duringe this time? rural urban

J
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Do you speak a lanruace other than Fnelish?

Yhat lancuare?

Does anvone else in your family spneak 1it?

Is it used frequently in the home? Ves

110

Ves

other

Mo

Mo

Father

T
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MOTHER'S NUESTIONNAIRE

To beein with...what snecific tovics are discussed most often
in your family at meal-time?

I'd like you to read each of the followinge questions carefullv...
then nlace an "X" in the blank in front of the answer vou
consider most avpronriate, Please choose only one answer for
each question, -

In eceneral, how are most decisions made between you and your
teenare son on the followlines situations . . .

11, If your son needed new clothes for school,..does he
usually choose his own, or do you decide for him?

I alwavs declde for him

I often decide for him

Fvery now and then I decide for him
J seldom decide for him

I never decide for him

12, In rerards to your son's friends...does he usually
choose his own, or do you surrest who they should be?

I alwavs sugcest to him

I often surgest to him

Fvery now and then I surcrest to him
I seldom sugcest to him

I never succest to him

13. When your son goes out with others his own are,.,.does
he usuallv come home when he wants to, or do you usually
remind him of what time to be horme?

I always remind him

I often remind him

Fvery now and then I remind him
I seldom remind him

J never remind nim







14,

15,

16,

17-

19.

20,

21,
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In rerards to your son's datine~...does he usually
determine how often he roes out, or do vou tell him
when he 1s allowed to date?

T always tell him
I often tell him
Ivery now and then T tell him
J seldom tell him

T never tell him

®inallv...a few aouestions about vourself,,.,.what is wvour
ace?

And what was the last erade vou comrleted in school or
collece?

tow many children do vou have livin=?
that are their ares?

loes anyone else live with your familv? Vho?

Do vou sneak a lancuare other than lnerlish? Ves lo

"hat lancuame?

Does anvone else in your family sreak it? Fusband
Teen-a~e fon

Js it used freacuentlv in the homre? Yes o

Por the first 10 years of your childhood, what state or
country did vou live in for most of these years?

Did vou live orimarilv in a rural (farm) or urban (citv)
area durine this time? rural urban

that is your family's relicion?

Protestant
~— Catholic
— Jewish
:::bther
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FATHFRY'S AUFSTIONMATRE

To berin with.,..what snecific torics are discussed most often
in vour familv at meal=tire?

I'd 1like you to read each of the followine cuestions carefully...
then nlace an "Z" in the blank in front of the answer vou
consider most annrorriate, Tlease choose only one answer for
each auestion, -

In reneral, how are most decisicns made between vou and your
teenare son on the followine situations . .+ .

11, If your son needed new clothes for school...does he
usually choose his own, or do you decide for him?

I alwavs decide for him

T often decide for him

Fvery now and then I decide for hinm
I seldom decide for him

J never decide for him

12. In rerards to your son's friends...does he usually
choose his own, or do you surcrest who they should be?

T always surcest to him

I often suecrest to him

Ivery now and then T surcest to him
I seldom surerest to him

I never suecoest to him

13. When your son roes out with others his own are...does he
usually come home when he wants to, or do you usually
remind him of what time to be home?

T always remind him

I often remind him

Fvery now and then I remind him
I seldom remind him

I never remind him




14,

15.

16.

17.

18,

19,

20.
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In recards to your son's datine,..does he usually
determine how often he coes out, or do you tell him
when he is allowed to date?

I always tell him
I often tell him
Fvery now and then T tell him

T seldom tell him
I never tell him

Finally...a few guestions about yourself...what is vour
ace?

And what was the last rrade yvou comnleted in school or
collere?

Yhat kind of work do you do or usually do?

Yhat tyne of business or industry do vou work for?

Yhat was your €amilyv's avoroximate total annual income
for last year (1967)°?

Do you speak a lancuace other than Inclish? Yes o

Yhat lanfuace?

Poes anyone else in your family sneak it? vife
Teen-ace son

Is it used frequently in the home? Yes No

For the first 10 years of your childhood, what state or
country did you live 1in for most of these years?

Did you live primarily in a rural (farm) or urban (city)
area durinm this time? rural urban

3
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TI'TPODUCTION AID THETRPUCTTIOLS

Tntroduction

I'm conductine some research that to me is very
irmortant and I hore that vou will consider it imnortant
and thus do vour best on the materisals that 1'l1l h=and out
in a moment., Tt will take annroximatelvy 15 minutes to
comnlete the exercise,

Iow, many o€ vou nrobablv know that the nature of re-
search 1is such that 1i© I told vou beforehand what T vas trvinr
to determine or what T wes studyine, that information mi~ht
pDias or influence vour behavior and thus the results of this
studv, TFsvcholo~ical research shows that this is the case.
In other words, vou micht try to heln me out or hinder me
in cbtainine fairly accurate behavior on your nart, T will
exnlain in detall, afterwards, exactlv what I'm tryine to
find out and how it mi~ht be relevant to vou.

NKAV?

Instructions

If T said '"Red, white and .' Vhat would vou sov?
F'ow if I said 'Cnickens caclkle but ouack,' what would
vou sayv?

OK. That's the task I want vou to do. VYou all have
different messaces, York ranidlyv but trv to fill in the
31222 word that vou think is missine,

Any questions?

Beesin,
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T don't _____ theyv should be allowed __ wear their
hair as _ as they want to. clothes in the
current . T thirk when vou're _ to school
vou should dressed neat, in resrect,

2ll vour lone~ hair lice in it.

ell — vou really think about it's really
sturnid to - lon~ hair and clothes if vou

start out __ vourself halfway neat and __ ¢o
throurh school that _ and mavbe vou ro _ collece
that way, if _  want to met a _ with a bis
comoany __ something they're conna look _____vou
before they look __ anyvbodv that's a beatnik
sormethine,

That's more lorical that's more vractical. That's

Uncle fam rives you hair cut when vou

in the fermy. I know about the final beine

left uon to parents, J think they should
to a decision tocrether,

richt,

In the lon-~ vou'll nrobably end un better

friends, too because

, some of your lone friends wouldn't arree

with there,
low, usually the that are dressed neat

usually more intellicent anvways.
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most of the kids here don't have real

hair, not what you'd lone for collece lids.

kids wear their hair - comrared to them,

Yearing hair and dressinc like , it takes
SO much their thouesht away from else. Thevw
snend too of their thourhts on thev dress.

ind it costs a lot more

Surnrisine if theyv take , look at the money

Save on soav.

I'11 the soan.

They snend that much on deoderant they

can stand themselves,

» they don't., They don't __ bother with the
deoderant of them, Mo, T that, I don't
think _ can insist on conformity .

Yell, the thin~ is _ in a lorical wav,

should be all richt, why I'm in favor __
dronnin~ the driver's age to 14,

Actually when coine into fads and __ , you're
chaneine your mind the time., Vou're chancine

what everybodyv else is theirs too. "henever

vou your job the emnloyers vant somebody

that isn't to changce his mind. be wantinc
yvou for ideas and if you chanerine then
you're not use to them, o conna dron you

for better.









