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ABSTRACT
INTEGRATION OF COLLEGE STUDENTS' PERCEIVED ADVISING NEEDS
INTO A MODEL FOR ACADEMIC ADVISING (WITH
EMPHASIS ON INDUSTRIAL-ARTS MAJORS)
By

Harry Thomas Smith

Statement of the Problem

The problem in this study was to determine the
perceived advising needs of junior- and senior-level
college students within six seleéted departments at Eastern
Michigan University. The advising needs of the industrial-
arts majors would then be inserted into a theoretical
model for academic advising. The resulting model would
provide the means for satisfying students' advising
needs. The theoretical model developed within this
study could also be used to develop advising programs
responsive to the advising needs of students within

other majors.

Procedures Followed

The procedures employed to resolve the problem
were:
1. A review of the literature was conducted to

determine the parameters of academic advising.
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An interview schedule was constructed and
used to determine students' perceptions of
academic advising.

A survey instrument was then drafted and
administered to samples of students from
six selected majors.

The results of the survey were tabulated

and analyzed.

The needs of the industrial-arts majors were

inserted into the theoretical advising model.

Conclusions of this Study

The major conclusions of this study are as follows:

1.

The six majors in this study have definite
needs related to academic advising, although
it was possible to determine levels of signifi-
cant-differences for only two of the six
majors.

History-and-social-studies majors have per-
ceived advising needs that are significantly
different than the needs of the total sample.
Music majors have perceived advising needs
that are significantly different when compared
to the needs of the total sample.

It is possible to construct an advising model
based upon the perceived needs of the students

within the industrial-arts major.
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5. Individual perceived needs of students within
any major may be as varied as the perceived
needs between the majors.

Recommendations

Based upon the results of this study, it is suggested

further attention be given to the following areas:

1.

Surveying the perceived advising needs of students
within majors, other than those used in this
study, to determine if the same (or differing)
needs are perceived.

Determination of whether or not the needs
perceived by students are being met through
existing programs of academic advising.

Surveying the perceived advising needs of stu-
dents at freshman and sophomore levels.
Evaluation of the type of in-service preparation
required of advisors.

Implementation of the advising model developed

in this study and evaluation of the model through

follow-up studies.
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INTRODUCTION

"Conditions of employment'" of faculty members
at many universities include the function of academic
advising. This function may or may not be known to the
faculty members when they sign their contracts. Many
times it is not stated in their teaching contracts,
and it is not uncommon for a faculty member to find
that he or she has an advisement responsibility to several
students. This responsibility is most frequently viewed
as being above and beyond assigned teaching duties and
the faculty member may feel he has been volunteered
or has been ''drafted." Additional compensation may
or may not be provided for the advising responsibility.

This condition may result in an advisement program
that is both sensitive and responsive to the needs of
the students and one that is administered by a competent
and concerned faculty; or students may be confronted
with an advising program that is administered by faculty
having little desire, or competence, for advising.
The end result may be an advising program that does
not assist many college students with their advising
needs. Advising programs of this type are constructed
around the best interests of faculty and administrators,

with questionable regard for what is best for the students.
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This study was part of an effort to determine
if the kinds and quantity of perceived advising needs
of students are related to their respective majors.
Furthermore, it was intended that the study utilize
perceived needs in the construction of an advising model
that may be more responsive to the needs of students.

"Being more responsive to the advising needs
of the students" should not be construed to mean the
advisor is to become a crutch upon which the students
may lean whenever they are confronted with difficult
decisions involving their educational pursuits. Quite
the contrary, a responsive advising program should be
able to provide the students with many additional inputs
to aid in making decisions. Discussions with advisors
should provide additional perspective to student concerns
and should encourage students to weigh advantages against
disadvantages, with resulting improvement in their ability
to make decisions. The model developed within this
study was intended to provide a framework through which
students might have their perceived needs known and
through which faculty advisors might be able to assist
in satisfying those needs.

The study was conducted at Eastern Michigan Universi-
ty. The six major departments included in the study
are primarily involved in the preparation of elementary

and secondary public school teachers.



CHAPTER 1
A DESCRIPTION OF THE STUDY

Presented in this chapter is a statement of the
problem, the need'and purpose of this study; the general
hypothesis; a definition of terms; sample theories of
guidance, counseling, and advising;'and an overview

of the study.

The Problem

The problem in this study was to determine the
perceived advising needs of junior- and senior-level
college students within six selected departments at Eastern
Michigan University. It was anticipated that the resulting
survey of perceived needs could provide insight for the
development of an advising model that would reflect
the perceived advising needs of students and also provide
the means for satisfying those needs. The model development
centered around the advising needs of the industrial-
arts majors.

In the initial stages of this study, a secondary
problem was encountered. This problem was defining
the parameters of academic advising. In general terms,
and for purposes of this study, academic advising is

regarded as an activity in which a designated faculty

3
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member interacts with a student in an attempt to help
that student resolve problems of an educational, personal,
or vocational nature.
More specific definitions and differentiations
between advising, counseling, and guidance are presented

in chapter 2.

Need for the Study

Evidence of the need for meaningful academic
advising at Eastern Michigan University has been presented,
in part, several times in the campus newspaper, the

Echo.

On March 10, 1972, a letter to the editor was
titled "Advising Students or Herding Cattle?" (1, p.

2). The title accurately reflected the context of the
article.

Again in the Echo (2, p. 2), on March 9, 1973,
the editorial was directed toward speeding up parts
of the advising process.

The following month, the Echo (3, p. 2) again
contained an editorial plea for both the advisors and
advisees to work jointly in expediting the advising
process.

The editorials just cited are evidence of negative
attitudes on the part of advisees toward the way academic
advising was being handled. Specific evidence of student

dissatisfaction with past advising experiences could
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be cited were it not for the possibility of breaching
the confidence of both faculty members and students.
Some of these other sources were discussions in departmental
staff meetings dealing with advising, and formal as
well as informal discussions with advisees.

Because a student newspaper is a relatively strong
communication vehicle for college students, the editorials,
and other articles not cited, were considered to be
frank perceptions of the advising systems employed at
that time. The evidence gathered did indicate sufficient
need to pursue the topic of perceived advising needs
of college students.

The difficulty of determining and meeting the
advising needs of college students is not unique to
Eastern Michigan University. In studies conducted by
Witters and Miller (4), Morrison (5), DelLisle (6), Frieden-
berg (7), and Kiell (8), it was concluded that: students
desire some type of advising system; students have percep-
tions as to how advising should be handled; and students
desire improvement in the present advising procedures.

The results of these studies have been presented in
greater detail in chapter 2.

Many persons prominent in the fields of guidance,
counseling, and advising have advocated a need for improve-
ment in the advising processes. Kate Mueller (9) has
great concern over which faculty should advise students.

Grigg and Goodstein (10) felt college students should
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play a greater role in evaluation of advisors. Morison
(11) supports the contentions of Grigg and Goodstein.
McKinney (12) feels that faculty, at least many of them,
do have abilities conducive to academic advisement;
Hardee (13), while in support of the contentions of
McKinney, takes faculty advisors to task for many of
their advising techniques. The opinions of these and
several other authors are also presented in greater
detail in the review of the literature, chapter 2.

It was felt the following procedures would provide
data needed for the development of an advising model
capable of accommodating the needs of the majority of
the industrial arts students and an advising model that
also would be able to accommodate the requirements of
the needs expressed by any of the five other majors:

1. Review the literature to assist in the construction
of an interview schedule that addresses itself

to the functions of advising, attributes of advisors,

and the mechanics of advising.

2. Interview samples of students to determine their
perceptions of the advising process.

3. Utilize the feedback from the interviews to construct
and administer a questionnaire to six samples

of students in order to determine their perceived

advising needs.

4. Analyze the data to determine the specific perceived

advising needs of the samples, and determine
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if and at what significance levels the majors
of the students may be correlated with their
perceived advising needs.

5. Utilize both the likenesses and differences in
the perceived needs of the students within the
majors to construct a model for academic advising.
It was hoped an advising model constructed through

the above procedure could not only contribute to the
development of advising programs that would better serve
the students and faculty at Eastern Michigan University,
but also provide some insight for the development of
more meaningful advising programs elsewhere. Although
academic advising frequently receives little recognition,
it remains a vital function of the university; and it

is very instrumental in recruiting as well as in the
retention of students. It is a process through which

an advisor may communicate on a one-to-one basis with

a student, and to many students an advisor represents

the department or the university.

Purpose

One purpose of this study was to determine, through
a survey of the perceived advising needs of junior-
and senior-level college students within six major fields
of teacher education, if the respective majors of the
students are related to any significant differences

in their perceived needs.
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A second purpose was to utilize those surveyed
perceived needs as one component in the development
of an advising model. The model was to be constructed
specifically for the industrial-arts majors and reflects
their perceived advising needs. The model was also
designed to be broad enough to serve as the framework
in the development of advising programs for the five

other majors.

Hypotheses

The hypotheses of this study are stated below
in general terms and are presented in testable form
in chapter 3, p. 40.
1. Using, as the variable, the majors of students
in six selected fields of teacher education,
it is possible to find significant differences
in the students' perceived advising needs.
2. When utilizing differences in students' perceived
advising needs, using their respective majors
as the variable, as many different models for
academic advising are required as there are majors

in the samples.

Definition of Terms

The study was centered around the specific perceived
needs conceived by junior- and senior-level college

students to be within the parameters of academic advising.
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Academic advising, as used in this study and

as defined by Hardee (14, p. 9) is:

. . an activity dispatched by members of the teaching
faculty and directed toward assisting students with
their educational, vocational, and personal concerns
at a defined level of competence, . . .

Definitions of the terms "needs" and ''perceived"

were taken from Webster's New World Dictionary (15,

pp.

981, 1085) and are presented below:

Needs: something useful, required, or desired
that is lacking, and/or a condition
in which there is a deficiency of something

Perceived: to have taken hold of, felt, comprehended,
grasped mentally, recognized, observed,
or become aware of primarily thru the
senses of sight and hearing

Theories of Advising, Guidance,

and Counseling

To further study the academic advising process,

it was necessary to determine the parameters of academic

advising.

Hardee (13, p. 11) believes academic advisors

have the following functions:

and

. assist the student in initial exploration
of long-range occupational and professional plans,
referring him to sources for specialized assistance.

to:

. serve as coordinator of the learning experiences
of the student, assisting in the integration of
the various k1nds of assistance rendered--health
and psychological aids, remedial work, financial
aids, religious counseling, the panoply of all services
available to the student.
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While reinforcing many of the functions presented
by Hardee, Robertson (16, p. 234) deals with where the
emphasis of the advising program should be placed:

The emphasis in the advising relationship
rests not on problem solving by the advisor, but
in helping the student to clarify the issues, gain
perspective of his difficulty, get the facts straight,
and to work out alternative courses of action, but
not in handing him ready made answers.

. . . academic advising, rightly understood,
is simply an extension of teaching, a conscious
concern for academic and educational questions that
most students have about the importance of their
educational development and the practical value
of their many educational objectives.

In their writings, both Robertson and Hardee
allude to a differentiation between psychological counseling
and academic advising. The distinction seemed to be
very evident when Hardee (13, p. 11) speaks of the advising
functions of "referring him to sources for specialized

assistance" and "assisting in the integration of the

various kinds of assistance rendered . . ."

Hardee further indicates that the special assistance
and functions of integration are more in the domain
of counseling than academic advising and that academic
advising is more of a referral function.

Another distinction found between psychological
counseling and academic advising was that persons working
in the field of psychological counseling are more likely
to have had special training in the selection, administra-

tion, and evaluation of various testing techniques,
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as well as interviewing strategies. That is less often
true in the case of the academic advisor, although the
"functions" of the academic advisors and the counseling
and guidance personnel tend to overlap considerably.

Part of the rationale for centering this study
around '"perceived" advising needs comes from a very
concise statement made by Combs (17, p. 56): '"Behaving
and learning are products of perceiving."

If behaving and learning are indeed products
of perceiving, it would follow that perceptions of individ-
uals (advisees) need to be determined before behavior
and learning may be modified. Previous research studies
have indicated that perceptions of college students
frequently center around needs related to the academic
advising process.,

Moser and Moser (18, p. 280) indicate an awareness
of the importance of the advisor attempting to meet
the needs of his advisees:

If the student's needs are met, the faculty
advising task has been successful. The student
should feel free to approach his advisor concerning
any problem. He should guide the student to the
proper source of help if he feels inadequate for
the task.

When Moser and Moser speak of the faculty advising
responsibility, there is an implication of some type
of structured advising program or system. Systems which
are structured need inputs. This study was directed

toward the inputs of the students' perceived advising

needs. Therefore, the two key questions to be answered
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in this study were: (1) is it possible to differentiate
between the perceived advising needs of students, using
their major as the variable; and (2) utilizing the perceived
needs, is it possible to construct a differentiated

advising model for the industrial arts majors?

Overview

To present as broad and as comprehensive a background
of perceived advising needs as possible, chapter 2 deals
with the problems of ambiguity in terminology in the
fields of advising, counseling, and guidance. The
literature revealed that a large portion of the writing
on academic advising fall under the titles of guidance
and/or counseling; and considerable difficulty was encoun-
tered in distinguishing between guidance, counseling,
and academic advising. Recent authors are beginning
to delineate these differences more carefully.

The scope of the discrepancies encountered in
the literature related to the definitions of counseling
and academic advising proved to be very frustrating.
The parameters of guidance, counseling, and advising
that were used in this study are presented in chapter 2.
The perceptions held by students, faculty, and selected
authors of academic advising may also be found in this
chapter.

The design of the study is developed in chapter 3.
Included in this chapter is an explanation of the samples,

as well as a brief description of the populations from
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which the samples were taken. In addition, information
relating to the assumptions, measuring devices, the
design of the study, testable hypotheses, and the methods
of analysis are presented.

Chapter 4 contains a restatement of the hypotheses,
statements of rejection or acceptance and significance
levels, presentation and interpretation of the data, dis-
cussion of the data, and a summarization of the hypotheses
tested.

The major emphasis in chapter 5 is on model develop-
ment, based primarily on the analysis of the results
taken from chapter 4.

Chapter 6 contains a collation of previous summaries,
a discussion of the findings, statements of conclusions,

and implications for further research.
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CHAPTER 11

REVIEW OF LITERATURE

The review of the literature is presented in four
parts. The first part is directed toward the problem
of ambiguous terminology in the literature and contains
the parameters of advising, and guidance and counseling,
used in this study. The second contains an overview
of students' perceptions of academic advising. The
third centers around the college faculty members and
their academic advising responsibilities. The fourth
contains the perceptions of academic advising as presented
by several key authors from the fields of advising, and

guidance and counseling.

Ambiguity in Terminology

A large portion of the writings on academic advising
was found under the terms guidance, counseling, and guidance
and counseling. There seemed to be considerable confusion
among the authors in these fields as to the main functions
of advising, guidance, and counseling. This confusion
seemed to be further perpetuated by writers using the
terms interchangeably. An example of using these terms
interchangeably was found in a Manual for Faculty Advisors

at Arizona State University (1, p. 6):

15
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it is the faculty guidance advisor who is
the key to the success of the student guidance program,

and,
The emphasis in the counseling relationship rests
not on problem solving by the advisor, but in helping
the student.
and,
The advisor has the key for successful counseling.
Such an interchange in the use of terms tends
to cause one to wonder who really is an advisor, counselor,
or guidance person.
Almost equally frustrating and confusing were
the attempts of writers to define terms, while at the
same time failing to delineate clearly enough to avoid
more confusion. For example, counseling has been defined
as what counselors do to help students resolve questions
and problems for themselves. Does such a definition
imply inclusion of questions a student may have concerning
how he may avoid the homosexual advances of his roommate,
or questions pertaining to what classes students should
enroll in during fall term? It is difficult, when such
nebulous definitions are used, to determine if the questions
posed by students are a function of advising, or guidance,
and/or counseling.
Shelton (2, p. 7) was more concise than many
authors and defined a faculty advisor as:
. . . a member of the teaching faculty who, in addition
to his classroom duties, is assigned the responsibility

of serving as academic advisor to a defined number
of students.
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Shelton then defined a counselor as:
. . . a nonteaching faculty member who has special
training in the area of counseling and whose primary
responsibility is to assist students in their special
needs.
However, this definition does not identify those
"special needs'" requiring a professional counselor.
A more definitive definition of faculty advising
was proposed by Melvene Hardee (3, p. 9):
. . faculty advising, an activity dispatched by
members of the teaching faculty and directed toward
assisting students with their educational, vocational,

and personal concerns at a defined level of com-
petence, . .

as contrasted to:

. . . counseling, which enlists the efforts of persons
who are specifically trained and experienced in

the areas of educational, psychological, or clinical
counseling procedures.

Hardee's definitions were used to determine the
parameters of advising and counseling for purposes of
this study. Hardee's definitions also provided the
guidelines in determining the literature to be considered
for inclusion in this study. While many of the authors
cited throughout this study used the words guidance
or counseling, interchangeably with or in lieu of advising,
careful analysis indicated that the essence of their
writing was within the parameters of advising as defined

by Hardee.
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Students and Academic Advising

A key concern of this study was to utilize student
inputs in the development of academic advising programs.
Part of this concern has been influenced by recent changes
in university programs (4, p. 3):

There is a clear and probably irreversible
trend in colleges for instructional faculty to devote
higher proportions of time to teaching and research,
with a consequent drastic reduction in the amount
of time available for the kind of personal individ-
ualized contacts with students which originally
characterized the master-discipline relationship.

One of the consequences of increased specializa-
tion is that teaching faculty as a group is unable
to provide the individualized personalized attention
students need, except for the area of academic advise-
ment, generally of '"majors."

How do students feel about this "irreversible"
trend? Lee Witters and Harry Miller (5, pp. 36-40)
surveyed about 300 students in one department of a major
university and determined that: (1) the role students
expected their advisor to play was one of an academic
educational consultant; (2) most students did not expect
advice on academically easy courses; (3) preparation
of registration schedules and adjustment of course conflicts
were not viewed as major functions of advisors; and
(4) students felt that an advisor had a distinctly academic
function with little or no responsibility for the personal
and social problems of his advisees.

According to the students, the advisor's role was
simply to provide a signature for registration pur-
poses and to check student records to make sure

they were taking the courses required for graduation.
(5, p. 38)
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However, when asked to identify characteristics
which they felt typified a good advisor, the students
listed many traits beyond those required to provide a
registration signature, i.e.: (1) being well organized;
(2) having a good sense of humor; (3) being easy to
get along with; (4) being competent; (5) having a friendly
attitude; (6) maintaining regular office hours; (7)
advising about future careers; (8) encouraging the completion
of their degrees; and (9) providing information about
registration procedures.

Students' perceptions of expanding an advisor's
role beyond that of providing a signature was not unique
to the study done by Witters and Miller, for Morrison
(6, pp. 50-62) found that senior teacher education majors
felt advisors should have provided earlier exposure
to the realities of the profession: "It would have
been nice to talk to someone who would have told me
truthfully if I were wrong in my thinking about teaching."

Morrison also found that many students would
have preferred additional help in planning a program:
"This catch-as-catch-can approach to planning a program
gets in the way of everything." (6, p. 58) One student
felt it was necessary to "work out a four-year program
with your advisor to see what lies ahead and to see
how one course fits into another." (6, p. 58)

The students cited in Morrison's study were express-

ing their perceived needs in terms of academic advising.
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However, other than a few isolated studies, it was quite
difficult to find research focused on students' perceived
advising needs.

There have been a few authors who, for a number
of years, have expressed concern for working with perceived
advising needs of students:

Already and without special stimulus students
make their way to us for advice, or '"just to talk
things over," in efforts to integrate all their
activities, including studies and their participation
in the life of the college community, their personal
problems, employment, the choice of vocation, the
significance of the events of the day, into some
more meaningful life. (7, p. 197)

One of the most extensive studies dealing with
students' perceptions of their advising programs was
conducted by Frances H. DeLisle (8).

DeLisle's study was designed to examine the various
advising programs in the colleges and departments of
one specific university and to secure faculty, staff,
and student reactions pertaining to undergraduate academic
advising. The most important aspect of DelLisle's research
was the data related to student expectations from advising,
and their suggestions for changes or additions in academic
advising programs.

A total of 5,259 questionnaires were completed
by undergraduate students. When the response patterns
of the student samples were grouped according to college

affiliation, it was shown through chi-square calculations

that there were significant differences at the .05-per-cent
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or the .0l-per-cent level for fifty-five out of sixty-one
items in the questionnaire.

DelLisle's study indicated students affiliated
with the '"more professionally oriented" colleges tended
to expect: (1) an advisee would retain the same advisor
throughout the college years; (2) the advisor would
be available for the clarification of educational plans
and career goals; (3) the advisor would have sufficient
knowledge of the entire curricular resources of the
university to help in planning a balanced program; (4)
the advisor would be able to suggest supplementary resources
of the university when they were needed; and (5) if
needed, help would be available for students improving
their academic record.

In contrast to the students in the "more profes-
sionally oriented" colleges, DeLisle found students
affiliated with the "other'" colleges entered the university
with fewer and less specific expectations from academic
advising. Moreover, these students were less satisfied
with their experiences after they arrived on campus
and were more critical about the extent to which they
felt their needs were being met through the academic
advising process. The students from the '"other'" colleges
tended to favor the departmental orientation for advising.
Their views--also in favor of the provision of full-time,
professionally-trained academic advising staff--were

more pronounced than those of the students in the '"more
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professionally oriented'" colleges. The students from
the "other colleges" favored an expansion of all types
of additional counseling services to help with individual
problems that may interfere with their academic achievement
and intellectual development.

DeLisle did not define those colleges which were
the "more professionally oriented" and those colleges
which were referred to as the "other colleges."

In the free response portion of the questionnaire,
administered by DelLisle, 2,116 additional comments were
provided by the students. The responses were tabulated
by subject and represented the perceptions of the students
in terms of need for improvement in the current advising
programs. These responses of the students have been
listed below, in part, by frequency as they are samples
of perceived advising needs as defined within this present

study on pages 3 and 8.

Frequency

Subject Mentioned
Approach, attitude, and avail-
ability of academic advisors . . . . . 834
Full-time or professional
advisory staffs suggested . . . . . . 612
More knowledgeable and
informed advisors . . . . . . . . . . 517

More time allowed for
each advisee . . . . . . . . . . . . . 361
(9, pp. 81-82)



23
Research on academic advising was also conducted
by Friedenberg (10, pp. 545-568) at the University of
Chicago. He constructed a questionnaire to measure (1)
student opinions of the scope of activities desirable
in the advisory system; (2) student information about
the system as it then existed; (3) student evaluation
of the effectiveness of the advisory system in solving
certain problems; and (4) the students' opinions as
to the role that advisors should play.
Concerning the results of the study, Friedenberg
(10, p. 563) pointed out that:
Of particular interest was the extent to which students
conceived the Advisory System as playing an important
role in interpreting the purposes and values of the
University College, plain to them--a function which,
it must be admitted was almost completely ignored
in the instrument itself.
In 1956, Kiell (11, p. 364) prepared and distributed
a checklist and sentence-completion form to a group of
452 freshman students at Brooklyn Colleges. Regarding
the results of the study, Kiell had the following comment:
It is evident that students believe the main
function of the counselor revolves around program
planning. Yet 10 per cent feel their counselor

does not know enough about the college, its resources,
and the curriculum . .

Faculty and Academic Advising

The faculty members represent a second dimension
of academic advising. It is essential that literature
pertaining to their role in academic advising be included

in this study.
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Moser and Moser (12, p. 281) indicated there are
many dimensions to the attitudes developed by faculty
members toward academic advising. They felt: (1) many
faculty members develop negative reactions to personnel
work; (2) faculty members may be reluctant to admit
they have little knowledge about tests, percentiles,
and graduation requirements; (3) advising responsibilities
may not be a spelled-out part of their contracts; (4)
many faculty members have no talent for counseling and
feel threatened by students; (5) faculty members may
soon become disenchanted if students do not respond
to their overtures; (6) faculty members are overworked
and may not have time for advising; and (7) most faculty
members do not receive acknowledgment for advising
responsibilities.

Kate Mueller (13, pp. 208-214) felt not all staff
should do advising, because: (1) advisees may not feel
confident with a particular faculty member; (2) some
faculty members may do a poor job which may be worse
than none at all; (3) listening first hand to advisees
may not be the best way for some faculty members; and
(4) some faculty members simply have no talent for advising.

Many faculty members and students would agree
with Mueller, but there have been many students and faculty
members who do not agree with her theory that advising
does not directly involve feelings and attitudes and

that "only in the counseling arena does the student
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learn from the very process of the interview." (13, p. 211)
Mueller does state, however:

Faculty members are . . . the most conversant and

most sophisticated group in the college on the subject

of educational objectives, and they can become the

best interpreters to the students of academic goals

and procedures.

In all fairness to the faculty, it should be
noted that many of the "problems'" they have in advising
may not be of their own making. For, in the 1971 Report
to the President of Michigan State University (14, pp. 28,
46-49) it was emphasized that increasingly heterogeneous
student populations, higher student-teacher ratios,
explosions of knowledge, and students' attitudes all
call for wider curriculum choices for students, less
rigid time requirements for courses and a wider variety
of types of instruction. It was also indicated in the
report that many of the same problems confronting the
university have adversely affected the quality and the
quantity of academic advising. But, while there was
a call for innovation and experimentation to offer a
wider variety of advising models, no recommendations
were made to first determine the perceived advising
needs of the student body.
The role of the faculty advisor was defined in

a report of the steering committee at Stanford University
in California (15, p. 19). The report indicated it was
the prime concern of an advisor to assist the advisee

in identifying his interests, abilities, and goals.
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The advisor should then help the student in planning
a coherent education that capitalizes on the student's
interests, abilities, and strengths. The advisor should
not do all the planning for the advisee, but assist
him in his own planning.

Hardee (3, p. 41), in conversation with members
of the faculty at Michigan State University, found they
did feel the advisor could help students to perceive,

a little at a time, the main dimensions of their chosen
field of study; help students discover integrity in

their work; and even discover what it is about the student's
required courses that caused the faculty member to insist
upon them in the first instance.

Hardee also felt that too often the meetings between
advisory and advisee consisted of little more than a
confrontation over the enrollment card.

Many other authors indicated they share the same
perceptions as Hardee. These same authors are calling
for a renewal of the advising processes and more detailed
investigation into the elements that are essential for
a viable advising program.

Selected Perceptions of
Academic Advising

Part of the renewal process currently in the
forefront in education is the call for accountability.
One method being advocated for measuring the quality

of student advisement is student evaluation of their
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faculty advisors. Faculty members may feel threatened
by such a '"direct" measure of their performance, but
Grigg and Goodstein (16, p. 31) feel that college students
may function as independent observers and are capable
of evaluating some aspects of the advisor's performance:
What exists here is a pool of independent observers
of fairly well-delineated job performance, namely
a counselor as he goes about his assignment of entering
into rapport with others.

Morison (17, p. 86) reinforced Grigg's and

Goostein's feelings in his book entitled Students and

Decision Making. He felt it was essential to include

students in the university decision-making process.
Morison believed that the minority of students interested
in taking an active role in the university decision
making must be allowed to do so:

Students can contribute to the making of better
decisions by adding another perspective into the
decision process--the perspective of those who feel
the effects of many university policies.

In conjunction with student involvement in the
advising process, many authors were also concerned about
the involvement of the faculty.

McKinney (18, p. 304) pointed out that many of
the faculty members have the capacity to understand

individuals in difficulty. He also felt many faculty

members could accept students at their present level

of growth, encourage them patiently, and support them
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while they are resolving their troubles. Effectively,
faculty members may find themselves in the role of an
advisor without consciously planning to perform advisory
tasks.

McKinney (18, p. 305) presented a very optimistic
view as to the ability of faculty members in handling
the academic advising responsibilities:

They are not amateurs dabbling in the technical
phases of counseling, venturing beyond the limits

of their competence and training. They are, rather,
understanding older persons who are attempting to
provide for their students a relationship that even
a better-trained but less personable counselor could
not always give.

Not all faculty members have either the talents
or charisma as described by McKinney. Hardee (3, p. 10)
indicated there are those members of a faculty whose
actions tend to give testimony to many of the criticisms
voiced by students speaking of their past experiences
with advisors. Hardee, seemingly with tongue in cheek,
almost too accurately stereotyped many advisors:

The automat stereotype. This is the common
"slip a coin in and get a schedule out'" process
wherein the student and advisor interact solely

in a mechanical process of working out a program
suitable for a given period of registration.

The thousand-mile checkup. This stereotype
is one that conceives of the advisor as active in
arranging a program of courses and subsequently
checking a month or six weeks thereafter to see
how the program has worked. This and a little more!

The patch-after-crash stereotype. In this
role, the faculty advisor is galvanized into action
at moments of crisis.
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The malevolent benevolency. . . . the faculty
advisor as mother hen, with a wingspread like that
of an eagle, hovering over the student by day and
by night--protecting, preventing, and paternalizing.

Fortunately, not all advisors may be so stereotyped;

and many authors, Hardee included, felt viable advising

programs need not be catch-as-catch-can types of activities.

Borland (19, pp. 213-215) presented five principles
of effective faculty advising systems:

1) PFaculty advising should be limited to career
and educational development aspects.

2) Academic advising represents the marshalling
of a range of experiences which aid in meeting
students' educational or occupational objectives.

3) Responsibility for the outcomes of the academic
advising system must be shared by all of its
participants.

4) Student personnel staffs represent the main
institutional expertise to facilitate a truly
individualized faculty academic advising system.

5) The individual student must become an active
participant in the curricular process.

This study was directed primarily toward Borland's

fifth principle of effective faculty advising systems.

From beginning to end, an attempt has been made to directly

utilize the inputs of college students.

Summary

In reviewing the literature, one of the most
difficult problems to overcome was that of determining
the descriptors most useful in selecting appropriate
and meaningful writings and research. It was found that

the descriptors faculty advising, advising, guidance,
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counseling, higher education, student personnel services,
college teaching, and students' needs were most valuable.

Confusion in terminology seemed to be a relatively
minor problem when it was accepted simply as a state
of confusion, and the literature was carefully examined.
When the chaff was separated from the wheat, it was
fairly evident the underlying theme was relatively uniform;
namely, assisting students with problems encountered
in adjusting to their educational environment and pursuits.

Studies dealing with the perceptions of students
and their advising pointed out that all students seemingly
shared a need to have some person from whom they could
seek assistance with a multitude of problems related
both directly and indirectly to their educational pursuits.
There seemed to be as many individualized needs as there
were students. Regardless of the means used to categorize
groups, it was very difficult to find a program of advising
that was geared to meet all the needs of any one group
of students. The only study found that was able to statisti-
cally point out unique differences in advising needs
of students was conducted by DeLisle.

When students' advising needs were grouped according
to the students' respective college affiliations, significant
differences were in evidence. DeLisle did not proceéd
with what seemingly would be the next logical step,

that of developing models based upon those differences.
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Ample evidence also was found in the literature
indicating students are desirous of relevant advising
programs, but little hard research has been geared specific-
ally toward designing and testing such programs. It
would seem there has been more time spent in "armchair
speculation."

Speculation of this type seemed to be present
in the literature written about the faculty and academic
advising. Many authors were quick to point out the
shortcomings of faculty members and their roles in advising,
and in the following chapter or paragraph they would
speculate on the qualities and functions of faculty
members in their advising role. There was evidence
of many steering committees, task forces, and other
types of forces being brought to play in an attempt
to determine what elements might be used to construct
a framework for advising that would be more responsive
to students' advising needs. Models that have been
developed, though few in number, seemed to be as varied
as the universities, colleges, and departments that devel-
oped them. Follow-up studies of these models were not
evident.

Writings on academic advising seemed to be advocating
immediate research be conducted and that action be taken
to determine both students' advising needs and the role
to be assumed by the various segments of the university

in meeting those needs.
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Regardless of differences of opinions on the
part of students and faculty, it was evident from the
literature that advising is a crucial element in a student's
college career. Hardee (20, p. 14) states this quite
aptly:
With the contention that teachers are an important
""agent" in the coordination of academic programs
of student personnel work .
With the repeated observation that the task
of advising-counseling students is one of '"coordina-

tion" of the efforts of many who assist students

With the belief that not all faculty advising
is worth its salt in time and money expended .

I affirm, none-the-less, that faculty advising
ought to be initiated if it is lacking and given
professional blood plasma if it is about to expire.

And, finally, I observe that the liberal arts
college has the best of all climates for expressing
the concern of educators for students, and consequently,
for implementing this task in ways that have not
yet been tried.

The present study was designed to deal with academic
advising in "one of those ways that has not yet been
tried."

The procedures used to determine the perceived
advising needs of the students surveyed in this study
are identified in chapter 3.

There is a critical need for some hard-nosed
research aimed at answering the question of what
academic advisement method enables students to receive

the best possible information on which they can base
decisions concerning course selection. (21, p. 12)
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CHAPTER III

DESIGN OF THE STUDY

The design of this study was somewhat unique
in that the instrument used in the survey contained
a relatively large number of items contributed by students,
as opposed to previous studies that leaned heavily on
past research done by personnel from the fields of academic
advising, guidance, and counseling.

The heavy dependence on student input in the
construction of the survey instrument was felt to be
very necessary if the concern for students' needs was

to be consistent throughout the entire study.

Selection of Samples

The population from which the samples were taken
consisted of the junior and senior education majors
in the fields of elementary education, history and social
studies, industrial arts, music, special education,
and speech and dramatic arts; at Eastern Michigan Univer-
sity.

Although Eastern Michigan University is a multi-
purpose state university, its primary speciality--

historically--has been teacher education. All the students

35
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included in this study were working on a bachelor's
degree in the field of education.

The samples were a result of the natural ordering
of the population. They consisted of students enrolled
during fall and winter terms, 1973-1974, in what are
more commonly referred to as '"'methods'" or '"teaching
of" classes offered by each of the respective departments.

Age, grade point, ethnic background, and other
individual differences were not controlled variables.

It was felt that each of these was of sufficient complexity
to merit having separate research studies conducted,

if they are considered to be of importance in the advising
programs. In this study, they were not considered to

be of sufficient importance.

It was the intent of this study to treat the
advising needs of the students from the same basic perspec-
tive that is used daily by advisors, counselors, faculty
members, department heads, and other university personnel;
namely, identification of students by their majors.
Therefore, the hypotheses in this study were directed
toward the study of differences in perceived advising
needs, using only the majors of the students as an independent

variable.

Assumptions

The following assumptions have been used in guiding

the development of this study:



37
1. Academic advising is a necessary and productive
function of the university.
2. Academic advising is, and shall remain, a
function separate from guidance and counseling.
3. The expressed perceptions of students have
a high level of validity in terms of reflecting
their real needs.
4. The samples used in this study are representative

of the population.

Limitation

The functions of academic advising used in the
survey instrument were determined by the students included
in the study. Therefore, this study reflected the needs
of only these students, at this university, at this

specific time.

Procedures
Three steps were necessary to determine the perceived
advising needs of the students within the six majors:
(1) an interview schedule was constructed to determine
the students' present perceptions of the parameters
of academic advising; (2) the results obtained through
the use of the interview schedule were used in the drafting
of a survey instrument; and (3) the survey instrument
was administered to the samples, the results tabulated

and analyzed.
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The interview schedule was constructed through
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