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ABSTRACT

INTERPERSONAL INFLUENCE ON THE OCCUPATIONAL

AND EDUCATIONAL ASPIRATIONS AND EXPECTATIONS

OF SIXTH GRADE STUDENTS

by Mildred Beatty Smith

In this study the investigator undertook to ascertain

some factors that relate to change in occupational and edu-

cational aspirations and expectations of sixth grade students”

Hypotheses formulated were concerned with: (1) expected

socio-economic status of student and teacher-student ex-

pressed relationship, (2) students' perceptions and teachers'

expectations, (3) teachers' expectations and observed teacher-

student relationship, (4) socio—economic status and change in

occupational and educational aspirations and expectations,

and (5) closeness of teacher-student relationship and change

in occupational and educational expectations.

Interview schedules were formulated to obtain infor-

mation from a sub-sample of forty boys and their seven

teachers concerning students' perceptions of teachers' ex-

pectations and expressed relationships. A checklist of

items relating to teacher behavior was developed to observe

teacher-student relationships to determine if teachers were

positive and encouraging, or negative and discouraging toward

selected students, and to determine if observed teachers'

behavior was related to teachers' expectations of students.

Two questionnaires were deve10ped and administered to 850

sixth grade boys and girls in pre- and post-test situations
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to ascertain change in occupational and educational aspir—

ations and expectations. Data were collected from sixth grade

students and teachers in the Flint Public Schools during the

1959-60 school year. A. B. Hollingshead’s occupational and

educational scales were used to classify students' socio-

economic status, occupational goals, teachers' expectations

of the socio~economic status students will attain, and stu-

dents' years of school attendance expectations. Two scales

were deve10ped to classify grade expectations and teacher-

student expressed relationships. An observation checklist was

formulated to evaluate observed teachermstudent relationships.

Highly significant associations were found to exist?

between the closeness of the teachermstudent expressed re-

lationship and the expected socianconomic status of students.

Highly significant associations were found to exist

between teachers' expectations and students' perceptions of

teachers' expectations for years of school attendance and

grades. These findings show that teachers have different

expectations for different students and most students are

accurately perceiving these expectations.

Highly significant associations were found to exist

between teachers' expectations and the observed teacher~

student relationship. Teachers were more positive and en-

couraging if they had high expectations of students. They

were more negative and discouraging if they had low ex~

pectations of students.

In general, change in students” occupational and edu-

cational aspirations was not related to socio-economic
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status. Associations were found to exist, however, between

socio-economic status and change in occupational expectations

for boys, years of school attendance expectations for girls,

and arithmetic grade expectations for all students. Lower-

class boys tended to lower their occupational goals during

the sixth grade school year. Low positive but not quite

significant associations were disclosed between change in

occupational expectations for girls and socio-economic status.

The hypothesized association between change in expectations

and socio-economic status was, therefore, given some, but

not conclusive support.

Predicted associations between change in students'

occupational and educational expectations and the closeness

of the teacher-student relationship were not entirely sup-

ported. Associations were found to exist, however, for

change in arithmetic grade expectations among students ex-

pressing very friendly relationships with arithmetic teachers.

Associations were also disclosed for change in years of school

attendance expectations and change in arithmetic grade ex-

pectations among class III students.

Data to compute change in aspirations and expectations

were collected within a nine-month period. This makes evi-

dent that change computed occurred within a short period of

time. The low positive but not quite significant association

that existed may well become significant as students mature.

Results of the study suggest that students' occu-

pational and educational expectations are changing as stu-

dents are becoming aware of individual differences and the
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expectations of person with whom they identify. Findings

suggested the teacher as a source of influence for some

students. Results from this study also suggest the teacher

as a source of motivation for the social class "deviant."
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CHAPTER I

INTRODUCTION

THE SOCIALIZATION PROCESS

Because most behavior has to be learned and because

society has a definite interest in the behavior of its members,

socialization is one of the inevitable functional problems in

all societies.1 In all societies there are formal and inw

formal structures and processes for training or socializing

individuals in the ideas, values, or norms of the group. The

socialization processes have both a planned aspect and an unw

planned aspect. Some of the most influential socialization

occurs in an informal and unorganized manner. Among the

socially structured agencies of socialization found in every

society are the family groups, peer or friendship groups,

work groups, and the school. Each shares an essential role

in the socialization of the individual into the ways of the

group.

 

1In this study, socialization is referred to as the

process of inducting the individual into the ways of the

group,

For further discussion of this concept, see W. B.

Brookover, A Sociolo of Education (New York: American Book

Company, 1955 , pp. ~5; and Bernard Barber, Social Stratifi-

cation: A Comparative Analysis of Structure and Process (New

Ygrkg Harcourt, Brace and Company, 1957), pp. 264~7 and

25- 30



The Role of the Family in the Socialization Process

In every society, the family has the first and perhaps

predominant social influence on the child. It is the family

group that defines the basic ideas, values, norms, and emotions

that influence the individual throughout his life span. With-

in this context socialization is synonymous with education,

when education is used in its broadest meaning.2

The ideas, values, norms, and emotions held by the

social class with which the family is identified, are passed

on to the child by means of child-rearing practices. These

ideas, values, norms, and emotions are transmitted to the

child by family members in both formal and informal situations,

and by verbal and non-verbal communication.

A child learns that the process of reading is important,

if members of his family group read extensively in his presence.

No other communication is necessary for this value to be trans-

mitted to the child. Similarly, an uneducated father can

indicate to his son that going to college is important to the

father by admiring, in the presence of his son, the son of a

friend who attends college. The son of educated parents learns

indirectly but explicitly that "all members of this family

attend college." He then expects to attend college if he is

to be like other members of the family and "belong" to the

family group. Working-class parents who show interest in books

 

2Margaret Mead defines education as a cultural process

by which the newborn infant is transformed into a full member

of a specific human society. See Margaret Mead, "Our Edu-

cational Emphasis in Primitive Perspective," American Journal

of SociolOgy, 48:633-9. 1943.



or formal education transmit their values to their children

in the same manner. These values may involve a new car or

entertainment. The child interacts with members of his family

group; he internalizes the expectations of these "important

people," and their values become his.

The family is not the absolute socializing agent for

the child. It is the first socializing agent because the

child has his first experience with his family. These experi-

ences are limited primarily to the family group during his

early years. During the later childhood period when the

child enters school, the teacher is in the position of becom-

ing an additional one of these "important peOple" in the life

of the child.

The Role of the School in the Socialization Process

As already indicated, individuals other than immediate

family members relate to the child in the socialization pro-

cess. This occurs formally when the child leaves home for a

portion of each day for the purpose of learning more about the

society in which he lives. It is at this point that the

school becomes an important agency of socialization. The

school is one of the most important of the formally organized

agencies in American society designed for the expressed pur-

pose of socializing the child.

Any society must carry out certain functional imper-

atives if it is to maintain itself. One of these functional

imperatives is "to train the young." When the social heritage

'becomes too complex and too specialized for any one adult to



know by himself, the school becomes an indispensable adjunct

to the family, to supplement the training given by the family

in order to train socially competent members of the society.

The school does not teach merely the ideals and skills

necessary for membership in the different social classes. It

also inculcates the various values, norms, and emotions

apprOpriate for each social class. This is generally done

implicitly in the public schools. A problem arises, however,

when the teacher of one social class group with its values,

norms, and emotions is expected to teach pupils who belong

to another social class group encompassing a different set

of values, norms, and emotions. In general, however, public

school teachers, who are predominantly middle-class people,

do perceive the different social class positions of their

students when such differences exist and are willing, and

often anxious, to recognize and encourage talented lower-

class pupils.3

The schools, therefore, have influence in overcoming

some socializing effects of the child's family group. This

is especially significant since the influence of the family

begins long before the child enters school. The child who

has not "learned" in the family setting that it is important

to read, or more importantly, that high achievement in school

is valued, begins his school career with a distinct dis-

advantage. As a result, many lower-class children do not

achieve in school and frequently drop out in later years when

3Howard S. Becker, "Social Class Variation in the

Teacher-Pupil Relationship," Jgurnal of Educational SogiOIOgy,



the academic demands become too great for their achievement

level. Children from middle-class families learn at home

that achievement in school is important and are therefore

motivated to achieve. In addition, the child-rearing

practices employed by their parents develop certain habits

and routines that form a good base for the regimented program

of the school. This means that training the middle-class

child receives in the family situation "fits" him well into

the school program.

Those lower-class students who are talented, who en-

gage in middle-class practices atypical for their social

class, are recognized and encouraged by their teachers. The

public schools do train some students for social mobility,

but they train the larger proportion of students to keep to

the same class position as that of their parents.4

THEORETICAL FRAME OF REFERENCE

No research studies reported directly relate to the

hypotheses tested in this study. Hypotheses formulated were,

therefore, based on certain theoretical formulations about

human learning.

The action theorist postulates that the group in which

the individual is socialized influences his motivation to

learn certain behavior. The general interactional process

 

4Bernard Barber, ;.._- ¢ 3. -

'- - - 5 u.« . - nee ' ... New Ybrk: iarcourt, Brace

an- company, ° , p. 3 .

a a a



through which an individual learns to conform to group stand-

ards or behavior and hence comes to feel himself a member of

a group is referred to as socialization. Through this inter-

actional process, the child learns whatever types of behavior

the society or culture provides for him to learn.5

In discussing the process by which the individual be-

6 discussed the impact ofcomes a member of the group, Mead

the group on the individual. He stated that the human self

arises through his ability to take the attitude of the group

to which he belongs. The image that the individual has of

himself is taken from the group in which he is socialized.

Several hypotheses relating to theory about learning

were discussed by W. B. Brookover.7 These hypotheses predict

that nearly all human beings learn certain expected types of

behavior in every society. They also predict that the indi-

vidual learns the types of behavior that he considers ap-

propriate for himself; and, that the appropriateness of this

behavior is defined for him through the internalization of

the expectations of ”significant others." The individual

takes on the attitude of "significant others," and looks upon

himself and Judges his performances, his behavior, in the

light of his conception of what his "significant others" see

in him.

 

5W. B. Brookover, "Some Social Psychological Con-

ception of Classroom Learning," Sghool and Socieyy, 87:

84.7! 1959a

6George H. Mead, Mind, Self and Society (Charles W.

Morris, ed.; Chicago: The University of Chicago Press, 1934),

p. 138.

7Brookover, op. cit.



Since human behavior is learned through an interaction

process, and since an individual's aspirations and expecta-

tions are a part of human behavior, it is evident that

aspiration and expectation behavior are learned in the same

manner as are other types of behavior.

THE PURPOSE OF THE STUDY

In recent years, much concern has been expressed about

the need for highly trained personnel in the various pro-

fessions and vocations. Criticism has been leveled against

the schools about the quality of training given students as

well as the limited number of students who pursue and complete

a course of study designed to prepare them for the higher

occupations.

Popular critics base their charges on a lack of

emphasis upon teaching in certain fields, such as science and

mathematics. Little consideration has been given, however,

to the educational and occupational expectations of students,

the social class differences of these expectations, and the

effect of the behavior of associates of the student in help-

ing him define his educational and vocational expectations.

The home and community serve as socializing agents for

the child by helping him define his expectations. Through

interaction with "significant others," each individual

internalizes the expectations of these "significant others"

and thus defines his expectations. Since the teacher is a
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representative of parents and community, she, too, helps the

child define specific expectations, through the interaction

process. One can expect that teachers influence the aspirm

ations and expectations of students.

This study is designed to examine changes in the edu»

cational and occupational aspirations and expectations of

grade six students and to identify some factors that influence

these changes.

Sixth graders were selected for study because these

students are in an "in-between" stage of deveIOpment. They

are beyond the fantasy stage, but their levels of expectation

are not yet crystallized. These students are becoming aware

of individual differences and the expectations of persons

with whom they identify. Their hopes and aspirations are

being influenced by some such factors.

ASSUMPTIONS AND HYPOTHESES

Assumptions

The hypotheses that were tested were based on at least

four assumptions that have been implied in previous discussion.

It was assumed: (1) that grade six students have educational

and vocational aspirations and expectations; (2) that teachers

have differential expectations of students; (3) that through

interaction with teachers, students internalize teachers'

expectations, and students' expectations may be changed;

(4) that the closeness of the teacher-student relationship

is a significant factor in mobility and stability of students’

aspirations and expectations.



Hypothepes

In order to make a detailed examination of teachers

as agents of changes in students' educational and occupational

aspirations and expectations, a number of specific hypotheses

were drawn up. The review of related research disclosed no

empirical studies directly relating to the hypotheses tested

in this study. The rationale for these hypotheses was based

on various theoretical formulations. Statements of hypotheses

tested and discussion follows:

General Hypothesis I: Tepgheps are most likely to pe in p

glpse pelationship to pheir students

when the socio-economic status.8 of

peacheps is similap to the pocip-

economic spatus of students,

When Warner9 defined the social class structure, he

described it as being behaviorally relevant. Persons from

the same social class status embrace similar values and

goals. This similarity of values and goals brings about a

congruence of behavior between individuals of the same social

class. When students exhibit behavior which exemplifies

 

ESocio-economic classes I, II, and III are used to

designate the three operationally derived social classes

utilized for analysis in this study. Class I occupies the

highest status.

See page 51 for occupational categories represented

by each of the three socio-economic classes.

9Nilliam L. Warner, eri an Socie ' o c

Intppprepation (New YOrk: Alfred A. Knopf, 1952, pp. 9-90.
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values that teachers support, students receive their approval

because teachers reward the kinds of behavior that meet their

approval. The theory of circular behavior described by

AndersonK’states that behavior on the part of one individual

brings about similar behavior from another individual. If

the teacher approves and supports the student, the student

will perceive this approval and support and will likewise

approve and support the teacher. This mutual approval and

support by teacher and student is the source of the close-

ness of the teacher-student relationship. This closeness of

relationship is mediated through the socio-economic status

effect. In view of these considerations, it was suggested

that relationships would be in the direction stated.

General Hypothesis II: leacheps' levels of egucapiOpal apd

occupapional expgctapions of spudentg

wil v e u-

W'

expeppatlopg.

This hypothesis predicts that teachers' level of ex-

pectation of students will vary in accordance with what

teachers know about students. Factors that influence this

variance of teacher expectation may be multiple, including

father's occupation as well as student's behavior. The

 

1OIHarold H. Anderson, gpugieg of Igaghgrs' Clapspoom

FOQE . :5 t 'On 8,.‘9 are S"-i-:' Istsisati'= =6aa'_-

. . a ' h: : _)g ornia: :tanford University._ _3 -8. :9 :-7

“rose, 9 5 , p. 153.
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hypothesis further predicts that through the interaction pro-

cess, students will perceive the expectation that teachers

have of them. Students may perceive teachers' expectations

through direct verbal behavior on the part of the teacher or

through less direct teacher behavior. Support for the belief

that students perceive indirect teacher behavior was revealed

to this investigator while interviewing a boy in the sub-

sample about his perceptions of teacher expectation. The

boy made this statement: "She says she wants me to go to

college but it isn't sincere." When questioned about why he

thought his teacher was insincere, his only explanation was:

"Hell, I Just know it. I can feel it." This study proposes

that teachers consciously and unconsciously act out their

feelings toward students and that students perceive these

feelings.

General Hypothesis III: Teachers' expectapions of students

ape pogitivgly pplated to the op-

served teachep-ptudenp pelatiogship.

The student who stated that this teacher is insincere

about her expression concerning his going to college is

probably experiencing some very subtle but discouraging or

non-supportive behavior from the teacher. This hypothesis

predicts that if a student can perceive a teacher's behavior

directed toward him, this behavior can be observed by

trained observers through systematic observation periods in

the classroom. This hypothesis also predicts that this ob-

served behavior directed toward students by teachers will
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be positive and supportive of students if teachers have high

expectations of students and will be negative and non-

supportive of students if teachers have low expectations of

students.

General Hypothesis IV: Changes ln students' aspirations apd

expectations ape posltively associ-

ated with students' socio-eponomic

status and teacher-ptudent relatiop-

sh p.

This hypothesis is based on the supposition that the

age-grade group of students selected for study is in the

process of crystallizing levels of educational and occupational

aspirations and expectations and that during this process,

' aspirations and expectations may be changed. It is further

assumed that students' levels of aspirations and expectations

may be changed by the expectations of significant persons and

that changes occurring can be identified and measured. Two

sources of influence on change in students' aspirations and

expectations are being examined by this hypothesis. The

first source is the socio-economic position of the student's

family. The second source is the closeness of the teacher-

student interpersonal relationship.

A. he -stu al a t o s

 

It is predicted that the socio-economic status of the
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family influences students' educational and occupational

aspirations and expectations. This prediction is supported

by several empirical studies.11 It supports the action

theorist's hypothesis that the group in which the person is

socialized influences his motivation.

B. When socio-economic status of students is held

constant, changes in aspirations and expectations

will be positively associated with the closeness

of the interpepsonal relationship petween studenps

and teacheps.

It has been suggested earlier that through interaction

with "significant others," the individual internalizes the

expectations of the "significant others" and his expectations

will be modified to simulate the expectations of the other

person.

Teachers are capable of being "significant others" for

students. An intermediary factor may exist which may alter

the effect of teachers' expectations on students. This

factor is the closeness of the interpersonal relationship

existing between students and teachers. The supposition

made here is that the teacher is an effective agent of change

in students' aspirations and expectations if the student

perceives the teacher as being important to him. If the

teacher is not important to the student, it does not matter

 

11Further discussion of the influence of the family

on children's aspirations and expectations is given in Chapter

II of this study.
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to the student what the teacher thinks or expects of him.

If the student perceives the teacher as being an important

person to him, the student will be influenced by the teacher's

expectations. The closeness of relationship provides

opportunity for the student to interact with the teacher and

thus to internalize the teacher's expectations. If the

expectation of the significant teacher is low, the student

will internalize this and his expectations will remain low

if already low, or will be lowered if higher than that of

the teacher. Likewise, if the expectations of the significant

teacher are high, the student's expectations will be raised or

will remain high if already high. This closeness of the

teacher-student relationship is a source of both social

mobility and of social stability for students. The teacher

is a source of upward mobility for a lower class student if

the teacher has high expectations of him and if the lower-

class student perceives the teacher as being a significant

person to him. The teacher is a source of downward mobility

for the upper-class student if the teacher has low expecta-

tions of the student and if he perceives the teacher as be-

ing significant to him. This discussion suggests the teacher

as a source of motivation for the social class "deviant."12

On the basis of the effect of the closeness of the inter-

personal relationship between teachers and students on

 

12The social class "deviant" is the individual who is

learning the values and norms necessary for mobility into

another social class.
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students' aspirations and expectations, a prediction is made

that the relationship will be a direct one.



CHAPTER II

REVIEW OF RELATED RESEARCH

FAMILY INFLUENCE ON ASPIRATIONS AND EXPECTATIONS

In every society, the family is the first social in-

fluence on the child. In all societies, the families making

up the different social classes train their children in

different norms, ideas, and emotions by means of different

child-rearing practices. Social class differences in child-

rearing practices have been studied persistently and fairly

scientifically in recent years.

One of the first comparative studies was made by

jMartha Ericson.1 Her study consisted of long and intensive

interviews about child-rearing practices with 48 middle-class

mothers who had 107 children and 52 lower-class mothers who

had 165 children. Ericson identified several differences in

the practices followed by middle-class and lower-class mothers.

She found that the middle-class child is more likely to be on

a feeding time schedule. The lower-class child, on the other

hand, is likely to be fed when he cries or ignored until the

mother finds time to feed him. Her findings showed that

fewer middle-class children are breast-fed, and the feeding

 

1Martha Ericson, "Child Rearing and Social Status,"

American Journal of Sociology, 52: 190-2, 1946.
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time is shorter than for lower-class children. The middle-

class child is required to establish cleanliness habits

earlier than the lower-class child, and starts bowel and

bladder training earlier than the lower-class child.

There were social class differences in time in which

children were expected to assist with household responsi+

bilities. Middle-class girls begin cooking and sewing in

the home earlier than lower-class girls. Middle-class girls

and boys are required to be at home earlier at night, and

they start going to movies at a later age than do lower-class

children.

Middle-class children are expected to look forward to,

and train in school for, white-collar and professional work.

Ericson's interview data showed that middle-class families

train their children earlier to assume responsibility for

their own activities. There is greater emphasis on individual

achievement, and there is closer supervision of children's

activities to assure that they measure up to acceptable

standards of middle-class responsibility and achievement.

Ericson's study shows that socialization practices of middle-g

class families reflect both middle-class values and hopes for;*

their children's educational, occupational, and social suc- J

cess.

Davis and Havinghurst report similar but more extensive

findings on social class differences in child-rearing practices.2

 

2Allison Davis and Robert J. Havinghurst, Esthep of

the Man (Boston: Houghton Mifflin Company, 1947), pp. 215-9.
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Their findings are based on a sample of approximately 200

mothers, twice the size of Ericson's sample. Davis and

Havingshurst's findings confirm those of Martha Ericson.

In addition, they identified several specific differences

that support the general differences between the classes.

They report that middle-class children are more

stringently required to restrain their impulses to physical

aggression than are lower-class children. The middle-class

boy is expected to defend himself when attacked, but other-

wise to abstain from physical aggression. The middle-class

boy is expected by his parents to participate actively in all

normal competitive situations. Their findings show that

middle-class children are more inhibited than lower-class

children in regard to aspect of sex. Middle-class children

are closely supervised by parents and parent-surrogates in

social situations. The middle-class mother is the more

active disciplinary agent. The middle-class father, while

disciplining less than lower-class fathers, spends more time

with the children. Middle-class mothers expect their children,

especially the boys, to go on to college, and give consider-

able encouragement to this end. Middle-class girls are

trained to make "good" wives and mothers; and college

attendance is an instrument for this purpose.

The two studies Just cited were concerned with the

typical differences in child-rearing practices that exist

between the two classes. It should also be pointed out that

these studies involved the middle and lower classes only.
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Child-rearing practices in the upper classes were not

studied in either case.

Macdonald, McGuire, and Havinghurst found that there

were a few lower-class children participating in middle-class

organizations along with middle-class children.3 Whereas

.middle-class children participated mainly in Scouts and the

Y.M.C.A., lower-class children, on the other hand, participated

mainly in the various centers and clubs established for "underr

privileged" children. Middle-class children were frequently

in the company of their parents. They more often read books

and took music lessons, and less frequently attended the

movies than did lower-class children. There were, however,

those children who engaged in practices atypical for their

social class. These lower-class "deviants" were learning

middle-class values necessary for mobility into the middle

class.

One important American value.orientation is the right

of the individual to improve himself and thus work his way

"up." Many examples of this type of individual can be cited

in the society. What is the source of motivation for this

individual? Since the individual seeks the support of his

social group, what then is the source of support for the

lower-class child who defies the norms of his groups and be-

haves as the middle-class child?

Kahl's study identifies a portion of the social source

3M. Macdonald, C. McGuire, and R. J. Havinghurst,

"Leisure Activities and the Socio-Economic Status of

Children," American Journal of Sociology, 54: 505-19, 1949.
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of the admired, lower-class "deviant."4 This study is a

part of a larger research project on the sources of social

mobility conducted by the Harvard Laboratory of Social Re-

lations. In the large research project, 3,271 public high-

school boys from the sophomore and junior years in eight

different towns in the metropolitan Boston area were inter-

viewed about their aspirations for social mobility. From

this larger group, Kahl selected 24 lower-middle-class boys

who had IQ scores high enough for college work but only half

of whom were in the college preparatory course and were

definitely planning to go to college.

Kahl conducted five-hour interviews with each boy and

one-to-two-hour interviews with their parents to try to dis-

cover social differences in the family situations which helped

to explain why some were and some were not planning to go to

college.

His finding revealed significant differences within

the social class in values and norms of the different parents.

Fifteen of the families appeared to have accepted the value

of "getting by." These families rarely considered the possi-

bility of college for their children. They had only vague

knowledge about what college means and the kinds of Jobs it

leads to. The fathers expressed satisfaction with their

Jobs and felt that their sons should get Jobs after high

school that emulate theirs.

 

4Joseph A. Kahl, "Educational and Occupational

Aspirations of 'Common Man' Boys," Harvard Educationgl Review,

23: 186-2039 19530
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The other nine families believed in "getting ahead."

They took the middle class as their reference group and were

aware of the handicap their lack of education had been to

them. These parents urged their children to do well in

school and urged them to go to college.

Kahl's findings showed that the boys from families who

believed in "getting by" generally were more bored with

school and expected to have jobs like their fathers. Boys

from families who believed in getting ahead, however, seemed

to take school work more seriously than recreational affairs.

They tended to have more specific occupational goals, worked

harder in school, thought more of the future; and they be-

lieved that they could somehow manage to support themselves

through college and reach the middle class. Kahl described

the parental support thus:

Parents who believed in the value of "getting ahead"

started to apply pressure from the beginning of the

school career. They encouraged high marks, they paid

attention to what was happening at school, they stressed

that good performance was good for occupational success,

they suggested garious occupations that would be good

for their sons.

0f the twelve boys who were going to college, eight

were from families that wanted to "get ahead" and four were

,rrom the content-to-"get by" families. Of the twelve boys

‘who were not going to college, eleven were from families con-

tent to "get by,” and only one was from a family that wanted

to "get ahead."

Kahl's findings show that some children may be atypical

51b1d. , p. 201.
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for their social class in spite of the attitudes of their

parents. The question to be answered is this, what was the

source of motivation for those boys who were not influenced

by immediate families? This question needs additional study.

A. B. Hollingshead, in his study of Elmstown, found

that children tended to name the occupation of their parents

or their parents' friends as the occupation they would like

to have when they are adults.6 In response to a question

about occupational choice, 77 per cent of upper- and upper-

middle-class children wanted to be business and professional

people. The lower-class children's occupational choices were

in sharp contrast. Forty-one per cent of them had no idea at

all about their future vocation, or they listed highly

romantic, dramatic, or freak occupations, such as wild animal

trainer or juggler in a carnival.

Hollingshead states that:

Apparently these lower class youngsters, on the aver-

age, have adjusted their job desires to what they hOpe

to achieve. By doing so, they have limited their

horizons to the class horizon, and in the process they

have unconsciously placed themselves in such a position

that they will occupy in the class system the same level

as their parents.

Hollirgsl'ead's data, like that of Kahl's, show that

some children's occupational choices are atypical of their

social classes.

In four semi-industrial communities in New Jersey, /

6 .

A. B. Hollingshead, Elmspown's Youth (New York: John

Wiley, 1949). pp. 282-7.

7Ibld., p. 287.
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Stephenson studied the social mobility orientations of a

thousand ninth-grade children.8 By means of a questionnaire,

he collected data on both the mobility aspirations of the

students as well as their mobility plans. This study included

both what the students wished to do and what they planned to

do. LHis findings show that the higher the social class

position of the parents, the larger was the proportion of

children who aspired to the high occupational position.

Stephenson also found that large prOportions of children whose

parents were in the lower class also aspired to the high occu-

pation position. In his lowest class, 45 per cent of the stu-

dents aspired to occupations that would place them in the two

highest social classes. These lower-class ninth graders dif-

fered from their higher class peers more for plans they made

for occupational achievement than in their aspirations.

The lower-class children in the study wished to achieve

a higher occupational position. They seemed to realize, how-

ever, that they could not muster the resources necessary to

attain higher occupational positions. They, therefore, adjusted

their plans to the norms of their social group. The children

in the lower social classes, although wishing for a higher

occupational position, tended to choose the industrial arts

and general curricula and planned not to go to college. The

children in the higher social classes chose the college

curriculum and planned to attend college.

An intensive study of middle-class socialization was

h k _..._

8Richard M. Stephenson, "Mobility Orientation and -

Stratification: A Study of One Thousand Ninth Graders," (un-

published doctoral dissertation, Columbia University, 1956).
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reported by Aberle and Naegele in 1952.9 Their study was

concerned with the expectations that middle-class fathers

have for their children and the subsequent evaluations that

these fathers make of their children's behavior. Aberle and

Naegele had a series of lengthy interviews with the fathers

in more than 20 families in a middle-class Boston suburb.

The families ranged from the lower-middle to the upper-

middle classes. Occupation was used as the index to social

position. The fathers' occupations consisted of professions,

business executives, owners of large businesses, and salesmen.

Aberle and Naegele found that, without exception,

these fathers wanted their sons to have a college education.

The majority of the fathers planned for their daughters to

attend college, also. The expectations of the fathers sug-

gest that they consider a college education much more

important for the occupational success of boys than of girls.

The fathers included in the study had a total of 56

children, 29 boys and 27 girls. The age-range was from a

few months to 13 years of age. These fathers made many more

statements about their boys than about their girls. The

statements about the very young ones indicate the early con-

cern that parents have for their children's future. For

their sons, these fathers highly valued such behavior as suc-

cess in school, responsibility and initiative, sufficient

competition, good behavior, athletic participation,

 

9David F. Aberle and K. D. Naegele, "Middle-Class

Fathers' Occupational Role and Attitudes Toward Children,"

American Journal of OrthOpsychiatpy, 22: 366-78, 1952.
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masculinity, and were frequently concerned with the opposites

of these characteristics. They were pleased if their daughu

ters were "nice" or "sweet" or if they were attractive, af~

fectionate, and well liked. Values and expectations that

these fathers have for their children are communicated in

numerous verbal and non-verbal situations by them to their

children. It is in this type of environment that the fundam

mental socialization of these children is taking place.

Sewell, Haller, and Straus studied 4,167 high school ’

seniors, of both sexes, in public and private high schools

in Wisconsim'O Their hypothesis that levels of educational

and occupational aspirations of youth are associated with the

social status of their families, when the effects of

intelligence are controlled, was supported.

They concluded that the apparent effects of social

status on levels of educational and occupational aspirations

were not simply due to the common relationship of these varia

ables to intelligence, although intelligence is related to

both types of aspirations.

An earlier study which has implication for family inm

fluence on the aspirations of children was done with college

11
students. This study was reported by Gould in 1941. Gould

studied 81 male, sophomore-year students. These students

10W. H. Sewell, A. O. Haller, and M. A. Straus,

"Social Status and Educational and Occupational Aspirations,"

American Sociological Review, 22: 67m73, 1957.

"Rosalind Gould, "Some Sociological Determinants of

Coal Striving," Journal of Social Psychology, 13: 461~73,

19 1.
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were classified according to the size of the average dis-

crepancy scores obtained on six unrelated tasks. Each student

was asked to predict his performance on a particular task and

then to perform the task. The discrepancy score was the

difference between his prediction of his performance and his

actual performance. Gould then grouped her subjects into two

categories according to the average discrepancy scores ob-

tained on the six unrelated tasks. Her low group was those

students with fewer discrepancy scores, and her high group

was those students with more discrepancy scores, or more

errors in their predictions of performance.

Her findings show that the group with fewer discrepancy

scores are from families who are in a higher economic and

social position than the group with greater discrepancy

scores. This finding suggests that the student from the

higher economic and social position, in most instances,

accurately predicts his performance on the assigned tasks.

Gould administered a questionnaire to the two groups to

ascertain if there were differences in vocational aspirations

between the two groups. She found that the group whose

families were in the higher socio-economic classes and who

had fewer discrepancy scores had higher vocational aspirations

for themselves than did the group whose families occupied a

lower socio-economic position. Gould emphasizes the role

that the status of the family plays in the goal-setting of

its offsprings in this way:
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The'concept of the "future,""then, *3 an expression

of one 8 status at the present time.

A study of Ybumans, reported in 1958, examines the

social backgrounds, school experiences, attitudes, character-

istics, and future plans of a group of rural high school

youth who expect to enter college.13 The data were obtained

in an attitude survey of youth age 16 and 17--and their

families--from three Rural DevelOpment Pilot Counties in low

income farming areas in Kentucky.

In the 480 families interviewed, almost one-fourth of

the youth (47 boys and 57 girls) said they planned to enter

college.

The aspirations of these youth were signifcantly re-

lated to the socio-economic status of family. By means of a

socio-economic status scale designed by Sewell,14 the total

sample was divided into three social groups of equal number.

Slightly over one-half of the youth who planned to go to

college came from the high social status group. Approxi-

mately one-quarter came from each of the other two social

status groups.

The students who planned to enter college held their

high school teachers in high esteem. Nine-tenths of them

12lbid., p. 468.

13E. Grant Ybumans, "Backgrounds of Rural Youth Plan-

ning to Enter College," Journal of Educapional Sociology,

32: 152-6, 1958.

'4w. H. Sewell, "A Short Form of the Farm Family

Sozio-Economic Status Scale," Rural Sociolo , 8: 161-70,

19 3-
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said their teachers showed a great deal of interest in them.

Although one-fifth said their teachers were too easy with

them, four-fifths said they were about right in strictness.

Youmans reports that approximately four-fifths of the youths

planning to attend college said their teachers treated them

fairly, never embarrassed them greatly, and never hurt their

feelings badly.

The mean IQ for the students in this study who planned

to attend college was 96. The mean IQ for those not planning

to attend college was 81. Four-fifths of the college

aspirants said they maintained a "B" grade or higher during

the last year of school. Only one-half of those not planning

to attend college made such a statement. The college-

aspiring youth held significantly stronger convictions about

the value of formal education than did the other youth.

They were asked such questions as: "Will things learned in

school be helpful in later life?" "Can a person be success-

ful without a high school education?"

The favorable attitudes toward teachers held by stu-

dents who planned to attend college is reacted to by Ybumans

in this way:

The attitudes revealed by these youth suggest that

they would be very responsive to a sympathetic instructor

and that they could be capable of forming a friendly and

even close relationship--something which experienced

teachers say is essential to the learning process. The

very satisfactory relationships these boys and girls

have had with their high school teachers and with their

peers, their firm convictions about the value of formal

education, and their strong interest in school subjects

suggest qualities which would make for very satisfying
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teachermstudent relationships.15

Youmans' findings show not only that the students who

planned to attend college came from the relatively high social

status group, but that they enjoyed pleasant relationships

with their teachers as well.

PEER GROUP INFLUENCE ON ASPIRATIONS AND EXPECTATIONS

Previous research cited shows that the family is the

first socializing agent for the child. As the child grows

older and begins to emancipate himself from parent influence,

he looks to his peers for support and approval. It is at

this time that the adolescent peer group becomes an important

socializing agent for the child. Among his peers, the ado-

lescent can try out new ideas and norms without direct adult

supervision. This emancipation from adults by the adolescent

and its accompanying dependence on peer acceptance and ap-

proval is a necessary developmental stage in the life of the

individual as he makes his transition from childhood to

adulthood.

The influence of the peer group on the aspirations

and expectations of youths has been the focus of recent

studies.

Haller and Butterworth report findings from such a

study.'6 They tested the general hypothesis that interaction

'5Y0umans, op. cit., p. 155.

16A. O. Heller and C. E. Butterworth, "Peer Group In-

fluences on Levels of Occupational and Educational Aspir-

ations," (unpublished study, Michigan State University, East

Lansing, Michigan, 1958).
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in the peer group influences levels of occupational and edu-

cational aspirations of American adolescent boys.

Four hundred and forty-two seventeen-year old boys

who were attending school in Lenawee County, Michigan, were

included in the study. The hypothesis was tested in a situ-

ation in which the subjects influenced each other through

direct interaction. Thus, the peer-clique (group in which

members had a high degree of friendly interaction) was the

focus of the study. Operationally, peer groups were defined

as a pair of subjects who named each other as best friends.

The level of occupational aspiration was measured by

scores on the Occupational Aspiration Scale (OAS).17 The

level of educational aspiration was measured by a series of

questions concerning the number of years of college or

university training each subject planned to complete.

In general, the evidence in the study tended to supm

port the hypothesis that interaction in the peer-clique in—

fluences levels of occupational and educational aspiration.

There was more contrary evidence, however, regarding the

level of educational aspiration than there was regarding the

level of occupational aspiration.

Their findings appear to show that youth who interact

with one another in peer-groups tend to develop similar

levels of occupational and educational aspirations. Haller

and Butterworth suggested that their findings support the

__

17A. O. Haller, ccu ational As iration Scale (Michigan

State University, East lensing, Michigan, 1957).
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action theorist's hypothesis that the groups in which the

person is socialized influence his motivation to achieve, and

that a previously unidentified socializing group is added.'8

Another study which indicates the impact of peer group

influence on student behavior was reported by Coleman in

1959.19 He reports of a study conducted in nine public high

schools. The study was concerned with the "climate of values"

which exists among the students in each school, and the ef-

fects of the different "value climates" upon achievement in

school.

The schools were all located in the Midwest and in-

cluded smalltown schools, suburban schools, and schools in

larger cities. The range in social class, in size of school,

in type of community, and in parental style of life was great

in the schools studied. The school population in the selected

schools ranged from 200 in the smallest to 1,900 in the

largest school. The average family income ranged from 36,000

in the smallest school to $11,400 in the largest one. There

were 4,021 boys and 4,135 girls in the total pupil population.

Some hypothetical questions were administered to the

boys and girls to indicate the degree of encouragement that

teenagers give to scholastic effort.

In response to a question about how friends would re-

act to their being selected by the biology teacher as biology

assistant, only 5.3 per cent of the 3,830 boys who responded

18

19James Coleman, "Academic Achievement and the Structure

Of Competition," Ha vard Educational Review, 27: 330-51, 1959.

Haller and Butterworth, cp, cit.
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felt that their friends would unambiguously look up to them

for being the biology assistant. Fifty per cent felt that

their friends would "Kid me about it, but envy me," and 42

per cent felt that their friends would react in the same

manner toward their being selected as an auto shop assistant

by the auto shop teacher.

Similarly, the girls were asked to react to questions

regarding being selected as a biology class assistant and a

sewing class assistant. Coleman reports that the girls'

responses were similar to those of the boys.

Coleman compares academic achievement and inter-

scholastic athletic achievement and suggests that group sup-

port given to interscholastic achievement motivates the

individual to want to achieve. He states thus:

When the competition was between individuals, the

fact that one individual's achievement lowered the

position of other group members generated interference

with one person's efforts by other members, though the

interference was perhaps unconscious or subtle. When

the competition was with groups (as with interscholastic

athletics) there was support of one person's efforts by

others in the group.2

When the competition is between groups rather than

between individuals, reinforcement occurs. Coleman suggests

consideration of "scholastic fairs" and "scholastic tourna-

ments" between schools and school exhibits that are judged.

Findings by Coleman show the impact of peer-group influence

on the behavior of its members.

The first group of studies cited in this review of

’ 20Ibid., p. 346.
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related research was concerned with family influences or

aspirations and expectations. The second group of studies

were concerned with peer group influences on aspirations

and expectations. One may conclude from this survey of re-

lated research that no other investigator has been directly

concerned with the hypotheses of this study. In the studies

cited, no consideration was given to the concept of change

in aspirations and expectations and its association with

students' relationships with teachers or its association

With socio—economic status of students.



CHAPTER III

PROCEDURE

Since the purpose of this study was to examine changes

that occurred in the aspirations] and expectations2 of sixth

grade students, it was necessary to collect certain baseline

data. These data identify the socio-economic status, the

educational and vocational aspiration and expectations of

students, and students' expressed relationship with their

reading and arithmetic teachers. These baseline data were

collected in the pre-test phase of the study. The pro-test

questionnaire was administered to a sample of students in

September 1959. A post-test questionnaire was administered

to the same students in May 1960. The post-test question-

naire was designed to elicit the status of students' edu-

cational and occupational aspirations and expectations and

their expressed relationships with their teachers at the end

of the school year. The difference existing between the pre-

and post-tests data was the change that occurred during the

interim.

A sample of sixth grade students in the Flint Public

 

1The term "aspiration" is referred to in this study

as the student's wish.

2The term "expectation" is referred to as the student's

plan. '

34
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Schools was drawn for participating in the preu and post-

test phases of the study. In addition, a sub~sample of

students was drawn for further study. A description of the

sampling procedure follows.

SAMPLING PROCEDURE

The Sample

The sample frame consisted of a 30 per cent sample of

the approximately 2,900 sixth grade students who were enrolled

in Flint Public Schools in September 1959. The 30 per cent

sample was selected by school classes; thus, the sample unit

was the school classes of students.

The 35 elementary schools were classified according

to socio-economic status of families in each school community.

This investigator was acquainted with the student population

in each of the elementary schools. In addition, annual

achievement data were available for study. The investigator

drove through the various communities to observe ecological

conditions. School communities were classified according to

socio-economic status. Colleagues who knew the school com-

munities were also asked to make classifications. There were

similar data compiled by the research office of the Flint

Public Schools. These data, though limited, assisted with

classification. Schools were further classified according to

racial composition of students.

Socio-economic status of families and racial compo-

sition of students for each school community are identified

in the following table.
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TABLE 1.---Composition of student population in Flint public

elementary school communities.

W

  

 

 

 

 

Socio-economic Status Racial Composition

Schools

Mostly

Middle Mixed Lower White Mixed Negro

1. Civic Park x x

2. Clark x x

3. Cody x x

4. Cook X x

5. Coolidge x x

6. Cummings x x

7. Dewey x x

8. Dort x x

9. Doyle x x

10. Durant-Tuuri-Mott x x

11. Fairview x x

12. Freeman x x

13. Garfield x x

14. Gundry x x

15. Hazelton x x

16. Hemedale x x

17. Jefferson x x

18. Lewis x x

19. Idncoln x x

20. Longfellow x x

21. Martin x x

22. McKinley x x

23. Merrill x x

24. Oak x x

25. Parkland x x

26. Pierce x x

27. Pierson x x

28. Potter x x

29. Roosevelt x x

30. Selby x x

31. Stevenson x x

32. Stewart x x

33. Walker x x

34. Washington x x

35. Zimmerman x x
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The 35 public elementary schools were further classi-

fied into the following five category types.

TABLE 2.---Classification of Flint public elementary schools

into category types.

W

 

.No. of Racial Socio-Economic

Type Schools Composition Status

A 11 All White Middle

B 6 All White Middle and Lower

C 5 White and Negro Middle and Lower

1a Mostly Negro Middle and Lower

D 6 All White lower

E 2 White and Negro Lower

4 Mostly Negro Lower

 

aThis school was grouped with the preceding 5 schools because

the socio-economic status is similar.

There were 99 classes of sixth grade students in the

35 elementary schools. There were approximately 2,900 stun

dents enrolled in the sixth grade.3 Since the sample unit

was the school classes, the schools were selected so that a

representative proportion of the total number of classes in

each of the category types was selected.

The following table shows the selected school, the

number of classes, and the number of pupils in each of the

category types of selected schools. The Flint Student Study

Questionnaires 1 and 2 were administered to all sixth grade

students in these elementary schools.

 

3Number of sixth grade students enrolled in Flint

Public Schools, Flint, Michigan, on October 2, 1959.
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TABLE 3.---Schools selected for samplinga.

 

 

No. of No. of

Type Schools Classes Students Totals

A Civic Park 121

Freeman 91

Coolidge 58 271

9

B Cody 83

Selby 94 177

5%

C Dewey 89

Stewart 71 160

5%

D Homedale 101

Lewis 63 164

5

E Martin 94

Jefferson 100 194

6

Totals 11‘ 31 966

 

8'All classes of sixth grade students in the 11 selected

schools comprised the sample.

The Sub-Sample

In addition to selection of the sample of students

described in Table 3, a sub-sample of students and their

teachers was selected for the purpose of studying teachers'

observed behavior toward students and students' perception

of teachers' expectations. The selection of this sub-

sample posed a dual sampling problem in that both teachers

and their students were selected according to specified

criteria. Criteria for selection of teachers and students
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are described below.

Criteria for selection of teachers. This sub-sample

 

consisted of eight women teachers of reading and arithmetic

subjects; who were white; married; whose backgrounds, includ-

ing husbands, were of middle-class orientation; were no less

than 25 years of age; had completed two or more years of

classroom teaching at the elementary level; and, were con-

sidered as average or above in teaching competency.. No part-

time teachers were included since they were considered

atypical of elementary teachers.

Since each class of students had a reading teacher

and an arithmetic teacher, both teachers of the same class

of students were required to meet the specified criteria.4

This stipulation was required because observations were made

in reading and arithmetic teaching situations.

Teachers who met the specified criteria were identified.

The classrooms of these teachers were then selected if there

were a minimum of four middle-class boys and four lower-

class boys in each classroom.

Criteria for selection of students. This sub-sample

consisted of four middle~ and four lower-class white male

students from classrooms of the selected teachers.

Restrictions on race were imposed in order to remove the

 

4This is the organizational plan for grades four, five,

and six in the Flint Public Schools.
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systematic error that might be introduced by this variable;

and, since the error would have to be factored out, to re-

duce the size of the sample required. Boys who were 14 years

old or older were eliminated from this phase of the study

since they are atypical of sixth grade student population.

Excluded in this category were those who had repeated a grade

more than once, and recent immigrants from rural areas.

Girls were eliminated from this phase of the study because

they are not generally expected to be the main wage earners

in the home.

Each reading teacher taught two groups of students

each day. One group of students remained with this teacher

for one-half day for reading and other language arts subjects

and attended classes taught by special teachers during the

other one-half day. The arithmetic teacher was one of these

special teachers.5 This allowed each reading teacher to

teach two classes of students, one class in the morning and

another class in the afternoon.

Since each reading teacher taught two classes of stu-

dents, it was necessary to select one of the two classes if

both contained a minimum of four middle-class and four lower-

class students. A coin was tossed to make selection.

After reading teachers and their classrooms were

selected, the next problem was selected of four middle-class

and four lower-class students in the selected classroom. A

5An exception to this occurred with teacher No. 3.

(See Table 4.) Teacher No. 3 taught reading and arithmetic

to the same group of students.
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random digit table was utilized for this purpose.

The following reading and arithmetic teachers and

selected students from their classes comprised the sub-sample

of teachers and students. Arithmetic teachers for these

classes of students were classified by the school system

as special teachers. Reading teachers were referred to as

homeroom teachers.

TABLE 4.---Selected sub-sample of teachers and students.

  

 

----—.

Teachersa and Students

No. of No. of Total

Schools Reading Students Arithmetic Students Students

Civic Park No. 1 8° No. 2 8 16

Freeman No. 3b 8 No. 3 -- 8

Homedale No. 4 8 No. 5 -- 8

Selby No. 6 8 No. 7 -- 8

 

7 Teachers 40 Students

8.Teachers are identified by number.

bTeacher No. 3 taught the same students for both reading and

arithmetic classes. She was observed in both situations.

cIn this class, the arithmetic teacher did not meet specifi-

cations established in the criteria. Eight additional stu-

dents were selected at the Civic Park School for observation

in an arithmetic class taught by a teacher who met criteria.

This arithmetic teacher is identified by the No. 2.

This sample consisted of a total of seven teachers and

40 students. The teachers taught in eight teaching situ-

ations. The behavior of each teacher toward the four middle-

class and four lower-class boys was observed.
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INSTRUMENT DEVELOPMENT

Flint Student Study - 1 guestionnaire._Thei§re=Te§t
 

A questionnaire that could be mass administered was

devised to collect information about socio-economic status

of each student's family, occupational and educational

aspirations and expectations of students, and students' ex«

pressed relationship with reading and arithmetic teachers.6

Structured questions were dichotomous and multiple

choice. Some open-end questions were also used since it was

felt that such questions were useful for collecting infor-

mation that forced answers might not provide. This question-

naire was pro-tested and revised before it was mass ad-

ministered to 31 classes of students.

Flint Student Study - 2 Questionnaire, The Post-Test

The questionnaire used in the pre-test phase was re»

vised for the post-test phase of the study. 'Questions about

social class status of the family were omitted during this

phase since both questionnaires were administered within a

one-year period and it was assumed that the family retains a

status position for a time after the occupation of the wage

earner changes. This questionnaire repeated questions about

students' occupational and educational aspirations and ex«

pectations and expressed relationship with selected teachers.

__.

The music teacher was included in the questionnaire

to spread the focus of attention from specified teachers.
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This questionnaire was also mass administered to each of the

31 classes of students.

Your School Plans - Questionnaire

This questionnaire was devised to ascertain the stu-

dent's perception of his teacher's expectations of him. This

questionnaire elicited the student's perceptions of his read-

ing teacher's and his arithmetic teacher's expectations of

him for years of school attendance and the letter grade that

the student was expected to earn in the subject taught by

the teacher.7 This questionnaire was administered individu-

ally to each pupil drawn in the sub-sample.

About YOur Pupils — Questionnaire

This questionnaire was devised to ascertain reading

and arithmetic teachers' expectation of pupils in the sub-

sample with respect to years of school students are expected

to attend, letter grades students are expected to earn, and

teachers' expressed relationship with students. This

questionnaire was completed by the seven selected reading and

arithmetic teachers.

Observation Checklist

This checklist contained types of teacher behavior

directed toward pupils. Behavior was classified into three

 

7This questionnaire contained questions about parents',

friends', and music teachers' expectations so as to spread

the focus of attention from specific teachers.
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types: positive, neutral, and negative behavior.8 These

observation categories were concernediwith teacher behavior

that was encouraging in effect, discouraging in effect, and

teacher behavior that was neutral in effect toward students.

In addition to the Bales source, this investigator observed

a number of classroom teachers, recorded all behavior

directed toward students, and classified behavior for catew

gories.

Pre-Testing the Instruments

All instruments used in this study were preutested

and revised before administered. Questionnaires designed

for use with students were pro-tested and revised as needed.

The questionnaire completed by teachers was also premtested

and revised.

The observation checklist of teacher behavior was pre-

tested and revised. This investigator observed with a second

observer in two teaching situations to determine if two

people could independently classify each teacher act toward

students and determine degree of agreement. A code system

was used so that at the end of each observation period, the

first observer compared his classification of each act with

those of the second observer.

After further revisions, reliability tests were made

by three observers who assisted with this phase of the

—._

8Behavior categories by Bales were important source

materials referred to in devising the categories. See

Robert F. Bales, Interaction Process Analysis (Cambridge:

Adderson-Wesley Press, 1950).
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study.9 They are identified as Observer A, Observer B, and

Observer C. Observers A, B, and C made two reliability tests.

A total of six tests were made. The lowest reliability was

79 per cent and the highest was 86 per cent. The mean reli»

ability for the six observations was 83 per cent. Each of

these observation periods was for a 40~minute duration.

COLLECTING THE DATA

Approval was granted by the Research Director of the

Flint Public Schools for the data to be collected. Building

principals were notified; they informed teachers of the study.

Principals and teachers were very cOOperative and helpful

during the entire span of this study.

The Pro-Test Phage

During the last two weeks of September 1959. this

investigator administered The Flint Study - 1 Questionnaire

to the 31 classes of grade six students. Teachers and stum

dents both were very interested in the type of questions

asked and many students asked to be informed of the results.

Nine hundred and sixty-six pupils completed The Flint Student

Study - 1 questionnaire.

The 0 se vat on ethod

In April 1960, the three observers who assisted with

 

9The reliability is referred to as the per cent of

agreement between two observers observing the same behavior

simultaneously in the classroom.
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this phase of the study observed the seven selected teachers'

behavior toward the eight selected students in the eight

teaching situations. The observations occurred during six

scheduled periods of 40 minutes each. Each teacher and

selected students were observed for a total of 240 minutes.

Observations were made on April 8, 11, 22, 25, 29, and May 2,

1960. Each observer made use of a spatial seating chart to

identify the eight selected boys in each of the classrooms.

Teachers were told that students were being observed

but to avoid a situation of over-sensitivity, selected stun

dents were not identified for teachers, nor were the obserm

vational categories disclosed. In all cases, teachers and

students were very c00perative and helpful.

Three observation patterns were arranged so that each

observer observed for two periods in a classroom before going

to the next classroom. The observers' classroom observations

were, therefore, randomized. Three observation patterns were

established for the three observers. Observer A.made two

observations in a classroom before going to another classroom

to observe. Observers B and C made two observations in the

same classroom. Each of the three observers observed each

teacher equal amounts of time. After each observer completed

the two scheduled observations in a pattern, he then made two

observations in the next pattern (see Table 5).



av.
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TABLE 5.---Observation schedule arranged to randomize class-

room observations.

 

 

 

Obser- i

vation

Patterns April 8 April 11 April 22 April 25 April 29 May 2

I Observer Observer Observer Observer Observer Observer

A A B B C C

II Observer Observer Observer Observer Observer Observer

B B C C A A

III Observer Observer Observer Observer Observer Observer

C C A A B B       
An observation time schedule was developed for each

observer for each day that observations were scheduled. An

example of the observation time schedule for one day is

given in Table 6.
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TABLE 6.---Observation time schedule for the three observers.

  

 

 

 

Teaching Time b

Teachersa Situations Schedule Schools

Pattern I

No. 3 Reading 9:00 - 9:40 No. 5

N0. 2 Arithmetic 12:45 - 1:30 NO. 1

No. 1 Reading 2:00 - 2:40 No. 1

Observer A

Pattern II

No. 3 Arithmetic 9:40 - 10:20 No. 5

No. 6 Reading 1:15 - 1:55 No. 10

Observer B

Pattern III

No. 7 Arithmetic 8:45 ~ 9:30 No. 10

No. 4 Reading 12:45 - 1:30 No. 6

No. 5 Arithmetic 2:00 - 2:3o° No. 6

Observer C

 

aEach teacher in the sub-sample was assigned a code number.

bEach school was assigned a code number.

0Two additional observations were made in this teaching situ~

ation so that these students were observed for a total of

240 minutes.

The Student Interviews

In May 1960, each of the 40 selected boys comprising

the sub-sample was interviewed individually by this investi=

gator. They completed the questionnaire designed to ascer~

tain their perceptions of their reading and arithmetic

teachers' expectations of them. All students were coopera~

tive and answered all questions. Most of them talked freely

when asked why they made a particular response to a question.

A mnall number of boys appeared tense when confronted with
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the question about teachers' expectation of the number of

years they will attend school.

The Tpacher Questionnaire

Each teacher in the subusample completed a question-

naire about her expectations of eight selected students in her

class in regard to grade expected in school, years of school

attendance, prediction of the occupational status each stu-

dent will attain in adult life,10 and the teacher's expressed

relationship toward each student.

The Post-Test Phase

In May 1960, the Flint Student Study - 2 was adw

ministered to all classes of students who completed the Eltpt

Student Study - 1. Information from this questionnaire was

coded to ascertain changes in students' aspirations and ex-

pectations. A total of 850 students completed both the pre-

and post-test.11

CLASSIFYING THE DATA

Classifying Students in the Sample by Socio-Economic Status;

Occu ation Goals

Of the 961 boys and girls who completed the pre-test

 

10A. B. Hollingshead's seven occupational categories

were used for this phase of the study. Each teacher was given

a cOpy of the categories with sample occupations for each.

' (See: A. B. Hollingshead, Two Factor Index of Social Position,

New Haven: Yale University, 1957:)

11Studentswho had transferred during the school year

were not available for the post—test.
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questionnaire, sufficient data were obtained from 947 stu-

dents about occupation of family wage earner to classify

these 947 students by this single factor. A large propor-

tion of these students did not know the last year of school

the wage earner attended. Since sufficient data on education

werernnzavailable, August B. Hollingshead's Two Factor Ipdgx

to Social Pesition could be utilized for classifying students

 

into socio-economic classes. The single factor of occupation

is the index to social position used in this study.

Classifying Students' Occupational Expectations

The occupational scale of A. B. Hollingshead's, Two

Factpr Index to Social Position, was used to classify stu-

dents into the three socio-economic classes.12 The seven-

point occupational scale is listed below.

The Occupational Scale

1. Higher executives of larger concerns, proprietors,

and major professional.

2. Business managers, proprietors of medium-sized

businesses, and lesser professional.

3. Administrative personnel, owners of small

businesses, and minor professional.

4. Clerical and sales workers, technicians, and owners

of little businesses (value under 86,000).

5. Skilled manual employees.

6. Machine operators and semi-skilled employees.

12Hollingshead, op. cit.
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7. Unskilled employees.

8. Housewives.13

Three socio-economic classes are designated through—

out this study. Class I represents occupations 1, 2, and 3;

class II represents occupation 4; and class III represents

occupations 5, 6, and 7 on the preceding occupational scale.

Students in the sample were classified according to father's

occupation. I

A preliminary examination of data collected from boys

in the sub-sample showed that selected boys from class III

families were perceived by their teachers as having high

occupational and educational potentials. These same boys

were receiving encouraging and supportive behavior from

teachers. Boys in the sub-sample were, therefore, classim

fied into sociomeconomic classes according to teachers' per-

ceptions of occupational status boys will attain. This made

possible the evaluation of the association between teacher

expectation and student perception, and teacher expectation

and teacher-student relationship.

Classifying Students'4lears of School Attendance Expectations

Hollingshead's14 educational scale was used to classify

student's educational plans. The seven-point educational

scale and descriptions follow.

 

13This classification was added because of necessity.

By assigning this category at the end of all occupational

classifications, this writer does not intend to imply that

it requires less skill.

14Hollingshead, op. cit.
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The Educational Scale

1.

2.

7.

Graduate Professions; Training. Persons who have

completed a recognized professional course lead»

ing to graduate degree.

Standard College or Untyerstty Graduation. All

persons who completed a four-year college or

university course were assigned this position.

Pa ia Col e e Trainin . Individuals who com“

pleted one year but not a full college course

were assigned this category.

 

High School Gpaduates. Graduates from private

school, trade, or parochial schools were assigned

the same value.

Partia; High School. Individuals who completed

the tenth or eleventh grade, but did not complete

high school were assigned this score.

gupipr High School. Individuals who completed

the ninth grade were assigned this position.

Less Than Seven Years of School. Individuals who

have not completed the seventh grade were given

this score, irrespective of the amount of edu-

cation received.

glaspifying Grade Expeptations

In all instances in this study, students and teachers

were asked to indicate the alphabet letter grade they expected

would be earned in selected school subjects. This investiu

gator translated letter grades into a numerical value scale.

The numerical scale is as follows:

The Grade Expectation Scale

U
‘
I
-
‘
P
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Students were asked to circle the letter grade they

expected to earn. The problem of the minus and the plus was,

therefore, eliminated.

Classifying TeacherwStudent Expressed Relationships

Teacherwstudent expressed relationships were classified

into the following fivewpoint scale:

The Teacher-Student Expressed Relationship Scale

Very friendly

Friendly

Neither friendly nor unfriendly

. Unfriendly

. Very unfriendly

1

2

3

4

5

Determining Direction of Change in Aspirations and

Expectations

Change in aspiration and expectation was determined

by comparing prewtest response with postmtest response to

ascertain if student's level of aspiration and expectation

had changed or remained the same.- If a student's aspiration

or expectation was in the same classification for both

tests, his aspiration or expectation was considered the

"same." If, however, the student's postwtest aspiration or

expectation was higher than the pre-test classification, the

direction of change was considered "up." The direction of

change was "down" if the student's postmtest aspiration or

expectation was lower than the premtest classification.

Only vertical mobility of aspirations and expectations was

considered for analysis purposes since change in status was
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the dependent variable. Change was computed for occupational

aspirations and expectations, years of school attendance as-

pirations and expectations, and alphabet letter grade expec-

tations for reading and arithmetic for all boys and girls in

the sample.

STATISTICAL TECHNIQUES

In order to determine the nature of association

between socio-economic status, and the following independent

variables: (1) teacher-student closeness of relationship,

 

(2) teachers' observed behavior toward selected students,

and (3) change in students' aspirations and expectations,

the chi square test was employed. Calculations for the chi

square were made according to procedures outlined by Fisher.15

Tests of the significance of the difference between

means were used to determine the significance of the differ-

ence between mean scores for students' perceptions of

teachers' expectations; and teachers' expectations for years

of school attendance, for grades, and for teacher-student

expressed relationships toward each other.'5

In this study a probability was considered significant

at the 10 per cent level for analysis of pre-test and post-

test data collected to ascertain change in aspirations and

expectations. These data were collected within a school

15N. M. Downie and R. W. Heath, Bas c Statistics

Methods (New York: Harper and Brothers, 1959), pp. 147-57.

16

 

Ibid., pp. 131-6.



w’fn-u

‘Ccrcu

r

a

unorv‘

0.1....

10....
_

‘IIOI‘

II

6|»..

  



55

calendar year so that the teacher variable was controlled.

This makes evident that any change computed occurred within

a nine-month period. Since any change computed was collected

within a short period, a lower level of significance is

accepted.

In presentation of findings unless otherwise indicated,

frequently used qualifying adjectives will be utilized to

describe certain probability ranges.

The range descriptions and qualifying adjectives are:

 .05 <: P < .10 - moderately significant .

.01 <: P < .05 - highly significant . b

.OO1<: P < .01 - extremely significant
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CHAPTER IV

PRESENTATION OF FINDINGS

 

In Chapter I several hypotheses concerning change in 5

students' occupational and educational aspirations and ex-

pectations, teacher expectation and student perception, and

the closeness of the teacher-student relationship were set =

forth. These hypotheses are now being examined in light of i

the findings of the study.

To facilitate the analysis, the presentation of re-

sults is organized into five general areas. These areas are:

(1) teacherustudent closeness of relationship and its associ-

ation with socio—economic status, (2) teachers' expectations

and students' perceptions of teachers' expectations, (3) ob-

served teacher-student relationship and its association with

teacher expectation, (4) socio-economic status and change in

students' aspirations and expectations, and (5) teacher-

student interpersonal relationship and change in students'

expectations.

Findings relating to change in aspirations and ex-

pectations were collected from all boys and girls in the

sample. Findings relating to relationship between teachers

and students and between teacher expectation and pupil per-

ception were collected from the seven teachers and 40 boys

who comprise the sub-sample.
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Questionnaires, interview schedules, and observation

form utilized to collect data are contained in Appendix B of

this thesis.

TEACHER-STUDENT CLOSENESS OF RELATIONSHIP

Data presented in this section tests the hypothesis

that teachers are most likely to be in closer relationship

to their students when the socio-economic status of teachers

is similar to the socio-economic status of students. These

data were collected from the seven teachers and the 40 boys

in the sub-sample. These data are analyzed in terms of

three designated socio-economic classes for students.

Relationships with Reading and Arithmettc Teachprs

Data presented in Table 7 reveal extremely significant

relationships exist between students' expressed relation-

ships toward their reading and arithmetic teachers and read-

ing and arithmetic teachers' expressed relationships toward

students. Table 8 shows the number of cases in which

teachers' and students' expressed relationships, are lower

or equal to each other., An examination of these data shows

that more teachers expressed lower relationship toward stu-

dents than students did toward teachers. Further exami-

nation of Table 8 shows that teachers' expressed relation-

ships toward class III students were equal to and in most

cases lower than the expressed relationships of these stu-

dents toward teachers. In other words, teachers said they

liked their students less than students said they liked
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teachers. Teachers said they liked class III students less

than classes I and II students.

Relationships with Reading Teachers

Data presented in Table 9 show no significant differ-

ences exist between students' expressed relationshipstoward

:
4
,
”

reading teachers and reading teachers' expressed relation-

ships toward students.

 Relationships with Arithmetic Teachers '

Findings presented in Table 10 show no significant

differences exist between relationships expressed by stu-

dents and their arithmetic teachers toward each other.

Further examination of Tables 9 and 10 shows a direct

relationship exists between teachers' expectation of stu-

dents' socio-economic status and the significance of the re=

lationship that exists between teachers and students. The

higher the socio~economic status of students, the greater is

the relationship that exists between teachers and students.

A minor exception occurs for class II students shown in

Table 9.

These findings support the hypothesis that teachers are

most likely to be in significant relationship with their

students when the socio-economic status of teachers is

similar to the expected status of students.
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TABLE 7.---Relationship between reading and arithmetic

teachers' expressed relationships toward students

and studegts' expressed relationshipsa toward

 

 

 

 

 

 

 

teachers.

Teachers' Responses

Students'

Responses 1 2 3 4 5 Totals

1 11 17 1 -- 1 30

2 5 1O 5 3 1 24

3 -- 1 5 3 -- 9

4 -- -- 1 -- -- 1

Totals 16 28 12 6 2 64

x? = 23.1105 6 d.f. P .001

 

aA five—point scale was used to classify teachers' and stu-

dents' expressed relationships toward each other. Point 1

represents the closest relationship.

bIn computation of the chi square test, the last two columns

and last two rows were combined.
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TABLE 8.---A comparison of reading and arithmetic teachers'

expressed relationships toward students and stu-

dents' expressed relationship toward teachers.

 

 

 

Socio-Economic

Classesa Teachers' and Students'

Egprepseg Relationshtps prard Eaph Other

Teach r Pupil

Lower Same Lowerc Totals

I 9 14 5 28

II 7 3 1 11

III 16 9 O 25

Totals 32 26 6 64

 

aTeachers designed occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

bNumber of cases in which teacher expectation is lower than

student perception of teacher expectation.

0Number of cases in which student perception of teacher ex-

pectation is lower than teacher expectation.
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TABLE 9.---A comparison of students' expressed relationships

toward reading teachers and reading teachers' ex-

pressed relationshipsa toward students.

W

Significance of

 

 

 

Mean Score ‘Qifferences

Socio-Economic Students' Teachers'

Classes Expressed Expressed -

Relation- Relation- Proba-

ships ships t bilityc ' w“

I 1.4730 1.5789 .5872 N.S.

II 1.2500 1.7500 .8960 N.S.

III 1.2220 1.7777 1.196 N.S. . A1

 

aA five-point scale was used to classify teachers' and stu-

dents' expressed relationships toward each other. Point 1

represents the closest relationship.

bTeachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

0Probability of .05 or less was accepted as indicating a

significant difference..



TABLE 10.---A comparison of students' expressed relation-

ships toward arithmetic teachers and arithmetic

teachers' expressed relationshipsa toward

students.

 

Significance of

 

 

Mean Score Differences

Socio- onomic

Classes Students' Teachers'

Expressed Expressed

Relation- Relation- Proba-

ships ships t bility°

I 1.5555 1.6666 .459 N.S.

II 1.4285 2.0000 1.5496 N.S.

III 2.7500 2.6250 .3753 N.S.

 
 

aA five-point scale was used to classify teachers and stu-

dents' expressed relationships toward each other. Point 1

represents the closest relationship.

bTeachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

cProbability of .05 or less was accepted as indicating a

significant difference..
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TEACHERS' EXPECTATIONS AND STUDENTS' PERCEPTIONS

OF TEACHERS' EXPECTATIONS

Data presented in this section.werecollected from the

seven teachers and 40 boys in the sub-sample. These data

test the hypothesis that teachers' levels of educational and

occupational expectations of students will be positively re-

lated to students' perceptions of teachers' expectations.

It should be noted here that students were not asked

to estimate teacher expectation in regard to occupational

status students will attain.‘ This question was omitted be-

cause it was felt that the problem of making such a pre-

diction lacked immediacy for this age student. An attempt

was made to avoid asking questions of students that they

might interpret as being unfair to them. When pre-testing

the interview schedule, it was obvious that students showed

no hesitation about answering questions in regard to teachers'

expectations for grades and years of school attendance. When

asked about teachers' occupational expectations, they in-

variably said: "I don't know," and displayed a "How do you

expect me to know that?" attitude.

Teachers expressed no concerns about their abilities

to predict occupational and educational goals for students.

4 had excellentOne teacher explained to this writer that Bob

potential but that she rated him below John because he does

not have the same chance in life that John has because,

 

4Names referred to are fictitious.
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"John's father has a very important job and has been recently

promoted to an even higher position." She further explained,

"Although John does not have quite the potential that Bob has,

his father's position will help and Bob does not have this

kind of support from home." This teacher asked if it were

all right to make predictions in this manner. This investi-

gator told her to utilize any information that she had for

‘
.
.
-
f
'
?
‘
1
m
l
.
_
1

making predictions.

Grades Students Will Earn

 
Alphabet letter grades designated by students and

teachers were translated into a five-point numerical scale

(see page 52). A grade of A is represented by a numerical

value of one (1), an E grade is represented by numerical

value of five (5).

Reading and arithmetic grades. Data presented in

Table 11 show highly significant associations exist between

reading and arithmetic teachers' expectations and students'

perceptions of teachers' expectations for grades students

will earn in school.

Findings presented in Table 12 show the number of

instances in which reading and arithmetic teachers' expect-

ations for grades in school are equal to or lower than are

students' perceptions. A cursory examination of this table

revealed that teachers' expectations for classes II and III

students were equal to and in most instances lower than were
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students' perceptions of teachers' expectation. This find-

ing did not show for class I students. The number of in-

stances in which teacher expectation for class I students was

lower than student perception was the same for teachers and

students.

Beading Gpadgs. Table 13 shows no significant differ-

ences exist between reading teachers' expectations and stu-

dents' perceptions of reading teachers' expectations for

reading grades they will earn in reading. Further exami-

nation of Table 13 shows direct relationships exist between

teachers' expectations and socio-economic status of students.

The lower the socio-economic status of students, the lower

are teachers' expectations for students and the lower are

students' perceptions of their teachers' expectations.

These findings show that reading teachers' expectations of

the grades their students will earn in school are directly

related to the expected socio-economic status of students

and that the respective socio-economic classes are perceiv-

ing their teachers' differential expectations.

Arithmetic Grades. Table 14 includes a comparison of

arithmetic teachers' expectation of grades students will earn

in arithmetic and students' perceptions of arithmetic tea-

chers' expectations. No significant differences exist

between teachers' expectations and class I students' per-

ceptions of arithmetic teachers' expectations. Significant

ascociations do exist for classes II and III students.
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Arithmetic teachers' expectations are much lower than these

students perceive them to be. Data presented in this table

also show direct relationships exist between students' per-

ceptions and teachers' expectations, and between teachers'

expectations and socio-economic status of students. The

lower the socio-economic status of students, the lower are

teachers' expectations for grades students will earn and the

lower are students' perceptions of their teachers' expect-

ations. These data show that arithmetic teachers' expect-

ation of grades their students will earn are related to the

 
expected socio-economic status of students. Students in the

respective socio-economic classes are perceiving these

teachers' differential expectations.

Since items tested show that teachers have differ-

ential levels of expectations of students and that in most

cases students are accurately perceiving teachers' expect-

ations, support is given to the hypothesis that predicted

this association.
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TABLE 11.---Relationship between reading and arithmetic

teachers' expectations and students' perceptions

of expegtations for grades students will earn in

school.

 

Teachers' Expectations
  

 

 

 

Students'

Perceptions 1 2 3 4 5 Totals

1 7 9 -- -- -- 16

2 4 1O 1O 4 3 31

3 -- 2 7‘ Z_ 1 ___ 11.

Totals 11 21 17 11 4 64

2

X = 28.564 6 d.f. P .001

 

aIn computation of the chi square test, the last two columns

were combined.

TABLE 12.---A comparison of reading and arithmetic teachers'

expectations of students and students' perceptions

of teachers' expectations for grades students will

earn in school.

W

 

 

 

Teachers' Students'

Socio-Economic Expectations Perceptions

Classesa Teacher Student

Lowerb Same Lowerc Totals

I 6 16 6 28

II 8 3 O 11

III 19 6 O 25

Totals 33 25 6 64

 

aTeachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

bNumber of cases in which teacher expectation was lower than

student perception of teacher expectation.

0Number of cases in which student perception of teacher exa

pectation was lower than teacher expectation.
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TABLE 13.---A comparison of students' perceptions of reading

teachers' expectations for gradesa students will

earn in school.

 

Significance of

  

 

Socio- onomic Mean Scorps Differences

Classes

Reading

Students' Teachers' Proba-

Perception Expectation t bilityc

I 1.7368 1.6842 .2446 N.S.

II 2.2250 3.2500 1.5073 N.S.

III 2.5555 3.7777 3.199 N.S-

aAlphabet letter grades were translated into a five-point

scale. Point 1 is the highest.

bTeachers designated occupational categories they expected

students to attain. The socio-economic class of students

were teachers' expectations.

0Probability of .05 or less was accepted as indicating a

significant~difference.-
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TABLE 14.---A comparison of students’ perceptions of arith-

metic teachers' expectations for gradesa students

will earn in school.

 

Significance of

  

 

Socio- onomic Mean Scores __, gafferences

Classes

Students' Teachers Probaw

Perception Expectation t bilityc

I 1.4444 1.6666 1.296 N.S.

II 1.5714 2.2857 2.046 .05

III 2.5000 3.6250 5.087 .01

 

aAlphabet letter grades were translated into a five-point

scale. Point 1 is the highest.

bTeachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

cProbability of .05 or less was accepted as indicating a

significant difference.

Years of School Attendance

The seven-point educational scale used to classify

data concerning years of school attendance (see page 52)

shows that a number 1 classification refers to graduate pro~

fessional training; a number 2 classification designates

standard college or university training; and number 7 classim

fication designates less than seven years of school.

Reading and arithmetic teachers' expectattons and stum

gents' perceptions. Data presented in Table 15 show extremely

significant relationships exist between reading and arithmetic

teachers' expectations for the number of years students will
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attend school. Table 16 shows the number of instances in

which teachers' expectations are equal to or lower than stu-

dents' perceptions. This table reveals that teachers' ex—

pectations are lower than or are equal to students' per-

ception for all students except those in class I.

Reading teachers' expectations and students' per-

ceptions. In Table 17 are mean scores for reading teachers'

expectations and students' perceptions for years of school

attendance. An analysis of these data show that no signifim

cant differences exist between teachers' expectations and

students' perceptions for the three socio-economic classes

of students. These findings show that students are perceiv-

ing their teachers' expectations for years students will at-

tend school.

Arithmetic teachers' expectations and students per-

ceptions. An examination of data presented in Table 18 shows

no significant differences exist between arithmetic teachers'

expectations and students' perceptions for classes I and II

students. An exception occurs for class III students. This

finding shows that class III students are not accurately

perceiving their arithmetic teachers' expectations of them.

These teachers expect considerably less of class III students

than class III students perceive that arithmetic teachers

expect. Further examination of Table 18 shows that arithmetic

teachers' expectations of number of years these students will

attend school are directly related to the expected socio-
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economic status of students. Students in the respective

socio-economic classes are perceiving these teachers' differ-

ential expectations.

Examination of Tables 13, 14, 17, and 18 shows that

reading and arithmetic teachers' expectations for number of

years students will attend school and reading and arithmetic

grades students will earn in school are directly related to

the expected socio-economic status of students. The higher

the expected socio-economic status of students, the higher

the teachers' expectations for number of years students will

attend school and for grades students will earn in school in

the coming years.

Several tests were made to determine significance of

differences that exist between teachers' expectations and

students' perceptions of teachers' expectations(see Tables

13, 14, 17, and 18). Nine of the twelve tests showed no

significant differences existed.

In the three instances in which significant differ-

ences between expectations and perceptions were found, two

cases involved class III students and one case involved

class II students. In all instances, arithmetic teachers

were involved. This finding suggests that differences that

occurred relate to socio-economic status of students and to

arithmetic teachers.
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TABLE 15.---Relationship between reading and arithmetic

teachers' expectations and students' perception

of expectations for years of school attendance.3

 

 

 

 

Students' Teacherg;Expectations

Perceptions

1 2 3 4 5 Totals

1 7 8 -- -- -- 15

2 5 11 1O 4 2 32

3 .. 1 :7 8 1 1L

Totals 12 2O 17 12 3 64

x2 = 33.63 6 d.f. P .001

 

8'In the computation of the chi square, the last two columns

were combined.

TABLE 16.---A comparison of reading and arithmetic teachers'

expectations and students' perception of teachers

expectations for years of school attendance.

 

 

 

Teachers' Students'

Socio-economic Expectations Perception

Classesa b 0

Teacher Students

Lower Same Lower Totals

I 5 17 6 28

II 8 3 O 11

III 19 6 O 25

Totals 32 26 6 64

 

8‘Teachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

Number of cases in which teacher expectation was lower than

student perception of teacher expectation.

0Number of cases in which pupil perception of teacher ex-

pectation was lower than teacher expectation.

b
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TABLE 17.---A comparison of students')perceptions of reading

teachers' expectations and reading teachers'

expectations for years of school attendance.a

 

 

 

Significance of

 

Mean Secret, Differences

Socio-economic

Classes Students' Teacher Proba-

Perception Expectation bibility

I 3.263 2.053 N.S.

II 3.000 3.500 N.S.

III 4.000 4.444 N.S.

 

8Years of school attendance were classified on a seven-

point scale. Point 1 is the highest.

bTeachers designated occupational categories they expected

students to attain.

were teachers' expectations.

The socio-economic classes of students

cProbability of .05 or less was accepted as indicating a

significant difference.

0
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TABLE 18.---A comparison of students' perceptions of arith=

metic teachers' expectations and arithmetic team

chers' expectations for years of school

attendance.a

 

  4f:

 

 

Significance of

  

 

Socio-economic Mean Scores Differences

Classesb

Students' Teachers' Proba-

Perception Expectation t bilityc

I 1.444 1.666 .916 N.S.

II 1.571 2.285 1.249 N.S.

III 2.500 3.625 3.008 .01

 

8‘Years of school attendance were classified on a seven-

point scale. Point 1 is the highest.

bTeachers designated occupational categories they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

cProbability of .05 or less was accepted as indicating a

significant difference.

OBSERVED TEACHERFSTUDENT RELATIONSHIPS

Data presented in this section tests the hypothesis

that teachers' expectations of students are positively re»

lated to the observed teacher-student relationship. These

data were collected from the seven teachers and 40 boys in

the sub-sample.

The unit of teacher behavior is defined as any act

directed toward a student that was positive, neutral, or

negative in effect. Trained observers utilized a checklist5

 

5See Appendix B for the observation checklist used in

this phase of the study.
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containing teacher-behavior categories that were: (1) posi-

tive and supportive, (2) neutral, and (3) negative and non-

supportive. Observation data were collected and analyzed

according to the three socio-economic classes of students

designated by teachers.

Reading Teachers' Observed Behavior

Data presented in Table 19 make evident extremely

signficant associations exist between reading teachers'

behavior toward students when the expected socio-economic

status of students is held constant. Further examination

of data presented in this table shows direct relationship

exists between reading teachers' positive behavior directed

toward students and teachers' expectation of students'

socio-economic status. The higher the expected socio-

economic status of students, the more positive and supportive

is reading teachers' behavior toward students. These find-

ings support the hypothesis that reading teachers' expect-

ations of students are positively related to the observed

teacher-student relationship. Reading teachers are more

positive toward students if reading teachers have high ex-

pectations of students.

Arithmetic Teachers' Observed Behavior

Data presented in Table 20 show extremely significant

associations exist between arithmetic teachers' behavior to-

ward students when the expected socio-economic status of
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students is held constant. This table also shows direct re-

lationship exists between arithmetic teachers' positive be-

havior directed toward students and teachers' expectation of

students' socio-economic status. The higher the socio-

economic status of students, the greater is the proportion of

positive teacher behavior acts directed toward the three

classes of students. An exception occurs for class II stu-

dents.

The hypothesis that teachers' expectations of stu-

dents are positively related to the observed teacher-student

relationship is supported.

TABLE 19.---Reading teachers' observed behavior toward

students.

 

Behavior of Teacher

 

 

 

 

Socio-Economic

Classesa

Positive Neutral Negative Totals

I 238 173 58 469

II 45 17 16 78

III 75 60 61 196

T0tals 358 250 135 743

x2 = 37.9417 4 d.f. P .001

 

aTeachers designated occupational category they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

 

6An examination of the raw data showed that one boy

received 48 of the 100 negative teacher acts directed toward

class II students. See Table 20.



TABLE 20.---Arithmetic teachers' observed behavior toward

students.

W

Behavior of Teachers
  

 

 

 

Socio-economic

Classesa Positive Neutral Negative Totals

I 46 38 17 101

II 75 71 100 246

III 161 169_ 119 449,

Totals 282 278 236 796

x? = 25.5203 4 d.f. P .001

 

aTeachers designated occupational category they expected

students to attain. The socio-economic classes of students

were teachers' expectations.

SOCIO-ECONOMIC STATUS AND CHANGE IN STUDENTS'

ASPIRATIONS AND EXPECTATIONS

Data presented in this section test the hypothesis

that when teacher-student interpersonal relationships are

held constant, change in students' aspirations and expecta-

tions will be positively associated with socio-economic

status of students. These data were collected from the 850

boys and girls in the sample who completed questionnaires in

both the pre-test and post-test phases of the study.

Opcupatipna; Aspiration Change
 

During the pre- and post-test phases of this study,

all students in the sample listed the jobs they would "most

like" to have if they were free to choose any job. Changes
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in job aspirations that occurred between the pre- and post-

test period are presented below.

Change for students in the sample. According to find-

ings presented in Table 21, no associations exist between

socio-economic status and change in occupational aspirations

for all students in the sample. Data presented in Table 21

make evident that no significant associations exist between

socio-economic status and change in occupational aspirations

for boys in the sample. Data presented in Table 21 show no

significant associations exist between change in occupational

aspirations for girls and socio-economic status.

The preceding test items show no association exist

between change in occupational aspiration and socio-economic

status of students.

Occupational Expectation Change

During the pre- and post-test phases of this study,

all students in the sample listed the jobs they "expect"

they will get when they grow up. Changes in expectations

that occurred between the pre- and post-test phases of the

study are presented below.

Chgnge for students in the gampte. An examination of

Table 21 shows no significant associations exist between

socio-economic status and change in occupational expectations

for all students in the sample. Findings presented in Table

21 show moderately significant associations exist between
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socio-economic status and change in occupational expectations

for boys in the sample. As can be seen in Table 21, no

significant relationships exist between socio-economic

status and change in occupational expectations for girls in

the sample. low positive but not quite significant associ-

ations do occur for girls, however.

Tests for items concerning occupational change show

greater associations exist for occupational expectation

change than for occupational aspirations change. Low

positive but not quite significant associations exist between

change in occupational expectations and socio-economic status

for all students and for girls in the sample. Moderately

significant associations exist between change in occupational

expectations and socio-economic status for boys in the sample.

Support is given to the hypothesis that change in

boys' occupational expectations is associated with socio-

economic status. The higher the socio-economic status of

boys, the greater the probability that occupational expecta-

tions will be raised and the lower the socio-economic status

of boys, the greater the probability that occupational ex-

pectations will be lowered, is supported.

Findings which show that change in girls' occupational

expectations is at a low positive but not quite significant

level and change for boys is at a moderately significant

level indicate that since boys are expected to be family

wage earners, they are more oriented toward occupational

goals than are girls. Since data collected from girls were
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included in data analyzed for all students, one can assume

that this factor influenced the fact that no associations

were disclosed for all students in the sample.

Pre- and post—data from which occupational change was

computed were collected within a nine-month period. The low

positive and moderately significant associations which oc-

curred between change for boys and girls and socio-economic

status occurred within this short period. This finding sug-

gests that associations might be greater for boys and girls

if the time-span between the two tests were greater.

Findings which show low positive and moderately

significant associations existing for expectation change but

not existing for aspiration change suggest that students may

be more realistic about their expectations than they are

about their aspirations. These findings indicate that lower-

class students scaled down their occupational expectations

to the norms of their social group, but they did not lower

their aspirations to the same degree.

Yeaps of School Attpndance Aspiration Change

All students in the sample listed the number of years

they "would like" to attend school if they were free to go as

far as they wanted to. This information was ascertained

during both the pre- and post-tests. Changes in aspirations

that occurred between the pre- and post-test period are pre-

sented below.

Change for students in the samp;e. According to data
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presented in Table 22, no significant associations exist

between socio-economic status and change in the number of

years students "would like" to attend school. An examination

of data presented in Table 22 shows no significant associ-

ations exist for change in the number of years boys "would

like" to attend school when socio-economic status is held

constant. Findings presented in Table 22 show moderately

significant associations exist between change in the number

of years girls "would like" to attend school and socio-

economic status of girls. Data reported in Table 40,

Appendix A, indicate the direction of girls' aspiration

change. An examination of these data show that larger pro-

portions of class III girls' aspirations were either raised

or remained the same.

Years of School Attendance Expectation Change

Boys and girls in the sample listed the number of

years they were "pretty sure" they will attend school. These

findings are reported below.

Change for students in the sample. According to data

presented in Table 22, no significant associations exist

between socioueconomic status and change in the number of

years all students were "pretty sure" they will attend school.

The proportion of students from the three socio-economic

classes who raised and lowered their expectation was fairly

equated (see Table 41, Appendix A). From Table 22, it can

be seen that no significant association exists between
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socio-economic status and change in the number of years boys

were "pretty sure" they will attend school. Data presented

in Table 42, Appendix A, show that pr0portions who raised or

lowered expectation are almost the same for the three classes

of boys. Data presented in Table 22 show low positive but

not quite significant associations exist for change in the

number of years girls said they were "pretty sure" they will

attend school. Detailed data shown in Table 43, Appendix A,

indicate that the largest proportion of class I girls who

changed their expectations, lowered them. Proportions of

girls who raised or lowered expectations are approximately

equal for classes II and III girls.

Since five out of six items tested do not show

associations, it cannot be said that change in years of

school attendance expectations and aspirations is directly

related to the socio~economic status of students. Moderate

and low positive but not quite significant associations were

found for girls' expectations and aspirations. The direction

of change was an inverse one, however. The higher the socio-

economic status of girls, the greater was the change in the

downwards direction. (See Tables 40euu143, Appendix A.)

grade Expectation Chgpge

All boys and girls in the sample indicated the alpha-

9
bet letter grade they expected to earn in reading and

—

9Students indicated letter grades expected for science

and social studies, also. These subjects were added so as to

spread the focus of attention from reading and arithmetic sub-

jects and teachers of these subjects.
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arithmetic in the coming years. Students were not asked to

indicate the letter grades they "would like" to earn. Data

collected from this phase of the study are presented below.

Reading and arithmetic_grade change for students in

the sample. According to data presented in Table 23, ex-
 

tremely significant associations exist between socio-economic

status and change in reading and arithmetic grades students

expect to earn. Data shown in Table 44, Appendix A, show

that the direction of change is skewed in the downwards

direction. Thirty-four per cent of class III students

lowered their grade expectations. Twenty per cent of class

I students and 22 per cent of class II students lowered their

grade expectations. The direction of change was a direct

one. The lower the socio-economic status of students, the

greater was the percentage of students who lowered grade ex-

pectations.

Findings given in Table 23 show highly significant

associations exist between socio-economic status and change

in reading and arithmetic grades boys expect to earn. The

direction of change is direct. The lower the socio-economic

status of boys, the greater the proportion who lowered their

grade expectations (see Table 45, Appendix A).

A brief look at Table 23 will show that associations

between socio-economic status and change in reading and

arithmetic grade expectations are extremely significant for

girls in the sample. Detailed data shown in Table 46,

Appendix A, indicate that a larger proportion of classes I and
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III girls lowered their grade expectations.

Reading_grade expectations for students in the samptp.

An examination of Table 23 shows no associations exist between

socio~ec0nomic status and change in reading grades all stu-

dents expect to earn in school. An examination of the

direction of change indicates that the greater pr0portion of

students from the three respective classes changed their

reading grade expectations in the upwards direction (see

Table 47, Appendix A).

According to Table 23, there are no significant

associations between socio-economic status and change in

reading grade expectations for boys in the sample. Detailed

data shown in Table 48, Appendix A, indicate that the greater

proportion of classes I, II, and III raised their reading

grade expectations.

Low positive but not quite significant associations

exist between socio-economic status and change in girls'

reading grade expectations. According to Table 49, Appendix

A, the direction of change was upwards. Larger proportions

of girls in the three respective socio-economic classes

raised their reading grade expectations.

Arithmetic gpade change for students in the sample.

An examination of data presented in Table 23 shows highly

 

significant associations exist between socio-economic status

and change in arithmetic grade expectations for all students

in the sample. Greater pr0portions of classes I and II stu-

dents lowered their arithmetic grade expectations than did
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class III students (see Table 50, Appendix A).

Results given in Table 23 show no associations exist

between socio-economic status and change in arithmetic grade

expectations for boys in the sample. Examination of detailed

data shown in Table 51, Appendix A, indicate that greater

pr0portions of classes I and II boys lowered grade expecta-

tions than did class III boys.

According to results given in Table 23, extremely

significant associations exist between socio-economic status

and change in girls' arithmetic grade expectations. Larger

prOportions of classes I and III girls who changed grade ex-

pectations, raised them. This trend was reversed for class

II girls (see Table 52, Appendix A).

Since tests show that grade change is related to

socio-economic status of students and years of school at-

tendance change is not related to socio~economic status, the

assumption is made that grades expected are a greater index

to educational goals than are years of school attendance for

sixth grade students. Support was given this assumption that

grades are of more immediate concern for students when the

40 boys who comprised the sub-sample were interviewed by this

investigator. When boys were asked why they do not expect

to attend college, or why they do not expect to graduate

from high school, typical responses were, "Because I don't

do well in reading," or "I always have trouble with arithm

metic." Reading and arithmetic were the only subjects men=

tioned by students in relationship to this problem.
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A comparison of test items concerning reading grade

expectations with items concerning arithmetic grade expecta-

tions shows greater associations for arithmetic grades than

for reading grades.

Since five of the six items tested that involved

arithmetic show significant associations between socio-

economic status of students and grade change, the hypothesis

that arithmetic grade expectations are positively associated

with socio~economic status of students is supported.

A comparison of grade change expectations for boys

and girls suggests that girls are more highly oriented to-

ward grade achievement than are boys. Data presented in

Table 21 indicate, however, that boys are more highly

oriented toward occupational goals than are girls.

Data presented in Table 22 indicate that years of

school attendance expectations lacked immediacy for both boys

and girls at this time.

TABLE 21.~~~Summary of associations between socio-economic

status and change in occupational aspirations

and expectations.a

 

Students in the Sample
  

 

All Students Boys Girls

2 Proba- Proba- Proba-

Change in x bility x? bility x? bility

 

Occupational

Aspirations 1.85 .70+ 4.56 .30+ 4.43 .30+

Occupational

Expectations 5.26 .20+ 8.66 .05+ 6.02 .10+

 

aDetailed data shown in Tables 32, 33, 34, 35, 36, 37,

Appendix A.
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TABLE 22.---Summary of associations between socio~economic

status and change in years of school attendance

aspirations and expectations.3

Studentsftn the Sample

 

 

All Students Boys Girls

2 Proba- 2 Proba~ 2 Proba-

Change in X bility X bility X bility

Years of

School

Attendance

Aspirations 1.71 .70+ .67 .10+ 8.90 .05+

Years of

School

Attendance

Expectations 2.14 .70+ .67 .95+ 7.73 .10+

 

aDetailed data shown in Tables 38, 39, 40, 41, 42, 43,

Appendix A.
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TABLE 23.---Summary of associations between socio-eccnomic

status and change in grade expectations.

 

Students in the Sample

 

 

gt; Stpdents Boys Girls

Probam 9 Proba~ 2 Proba-

Change in x2 bility x— bility x bility

Reading and

Arithmetic bc

Expectations 22.21 .001 10.31 .O2+ 15.77 .001

Reading Grade

Expectations 3.93 .30+ 4.96 °20+ 7.61 .10+

Arithmetic

Grade

Expectations 12.50 .O1+ 5.52 .20+ 15.93 .001

 

aDetailed data shown in Tables 44, 45, 46, 47, 48, 49, 5o,

51, 52, Appendix A.

bAn average was taken for reading and arithmetic grades ex-

pected by students.

cGrade aspiration was not ascertained. Students were asked

only what grades they expect to earn.

INTERPERSONAL RELATIONSHIPS AND CHANGE IN

STUDENTS'r EXPECTATIONS

Data presented in the previous section concerned

aspiration and expectation change and its association with

socio-economic status of students. Findings showed signifi-

cant associations for change in students' expectations but

no significant associations were disclosed for aspiration

change. Data presented in this section test the hypothesis

that when sociOmeconomic status is held constant, change in

students' expectations will be positively associated with the
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closeness of the teacher-student interpersonal relationship.

These data were further analyzed among classes I and I110

students and among class III students. Since data presented

in the previous section disclosed no significant associations

for aspiration change, the decision was made to omit further

analysis of these data.

All students in the sample indicated how they felt to~

ward reading and arithmetic teachers. Their responses from

the post-test phase of the study were used for analysis pur»

poses. Student responses about relationship with teachers

were translated into a five-point scale. "Very friendly" is

the highest; "very unfriendly" is the lowest.

Occupational Expectation Changepangflts Association with

Relationships with Reading Teachers

Students expressing very friendly11 relationships.

According to data presented in Table 24, low positive but not

quite significant associations exist between change in occum

pational expectations and sociOmeconomic status among stun

dents who expressed very friendly relationships with reading

teachers. According to detailed data (see Table 53, Appendix

A) large pr0portions of classes I and II students raised

their expectations. Large proportions of class III stun

dents both raised and lowered expectations. These findings

suggest that if the teacher is in close relationship

 

10Data for classes I and II students were combined

when analyzed for this phase of the study.

11These data represent point 1 on the expressed rem

lationship scale (see page 53).
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with students, students will raise or lower expectations in

accordance with teacher expectation.

Students expresstngpless friendly12 relationships.

An analysis of data presented in Table 24 shows no association

exists between change in occupational expectations and socio~

economic status among students expressing less friendly re~

lationships with reading teachers.

Change for classes I and II, and for class III students.

Occupational expectation change was examined for all students

in socio-economic classes I, II, and III who expressed very

friendly and less friendly relationships with reading teachers.

An examination of data presented in Table 25 shows that no

associations exist between change in occupational expectations

and relationship with reading teachers among either classes I

and II students or class III students. Detailed data presented

in Tables 57 and 58, Appendix A, show that large pr0portions

of students who expressed very friendly relationships with

reading teachers, raised their occupational expectations.

Seventy—one per cent of classes I and II students who changed

their occupational expectations, raised them.

Occupational Expectation Chgpge and Its Association with

Relationships with Arithmetic Teachers

Students expressing_verypfriendly relationships, Findings

12These data represent points 2 through 5 on the ex»

pressed relationship scale (see page 53). This divisision was

made because of the small number of students who expressed

less friendly relationships with teachers.
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presented in Table 24 show no associations exist between

change in occupational expectations among students expressing

very friendly relationships with arithmetic teachers.

All students expressing less fripndly relatiopships.

A.glance at findings presented in Table 24 shows that no

 

associations exist between change in occupational expectations

and socio-economic status among students expressing less

friendly relationships with arithmetic teachers.

Chan e for classes I and II and for class II stu-

gpptp, Data shown in Table 25 indicate low positive but not

quite significant associations exist between occupational

expectation change and relationship with arithmetic teachers

for both classes I and II students, and class III students.

An examination of detailed data shows that among classes I

and II, and class III students expressing less friendly re-

lationships with teachers, the numbers who moved up and down

are approximately equal (see Tables 59 and 60, Appendix A).

A further examination of change for classes I and II, and

III students who expressed very friendly relationships with

arithmetic teachers shows that large proportions of these

students raised their occupational expectations. Seventy-

one per cent of classes I and II students, expressing very

friendly relationships with arithmetic teachers, who changed

their expectations raised them. Fifty-nine per cent of

class III students, expressing very friendly relationships

with arithmetic teachers, who changed their expectations
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raised them. Similar trends occur for students expressing

very friendly relationships with reading teachers (see Tables

57, 58, Appendix A).

It should be noted here that more positive though not

quite significant associations exist for those students who

expressed very friendly relationships with both reading and

arithmetic teachers (see Table 24). Tables 57 and 59,

Appendix A, show that larger prOportions of class I students

raised their expectations regardless of expressed relationm

ships with reading and arithmetic teachers. This is an

interesting finding which indicates that higherwclass stun

dents raise their expectations if they are or are not in

significant relationship with reading and arithmetic team

chers. Data from the preceding designated tables also indie

dicate that a larger proportion of lowermclass students lowers

their expectations if in significant relationship with team

chers. The implication here is quite clear: lowereclass stu~

dents who are perceiving low teacher expectations must not

develop close relationships with teachers if they are to raise

their expectations. The closeness of relationship provides

opportunity for students to internalize teacher expectation

and be influenced by it.

Since all items tested showed no significant associe

ations existed between change in occupational expectations

and the students' closeness of relationships with reading

and arithmetic teachers, it can be said that the hypothesis
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that predicted direction is not supported.

Years of School Attendance Expectation Change_angplts Assoctr

ation with Relationships with Readinngeacherp

Students expressing very triendly relationships. As

shown in Table 26, no significant association exists between

years of school attendance expectation change and socio-

economic status for students who expressed very friendly re-

lationships with reading teachers.

Stpgents exppessipg less friendly relationships. Find-

ings presented in Table 26 show no significant associations

exist for years of school attendance expectation change and

socio-economic status for those students who expressed less

friendly relationships with reading teachers.

Chan e for classes I and II and c class II 8 udents.

Data presented in Table 27 show no significant association

exists between change in years in school attendance ex-

pectation and relationship with reading teachers among stu-

dents occupying class I and II positions. Low positive but

not quite significant associations exist between change in

expectation and relationships with reading teachers among

class III students.

Years of Sghool Amtepdange Expectation Change and Its tspoci-

ation yith Relationships with Arithmetic Teacheps

Students egpressing very friendty relationshtps. Find-

ings presented in Table 26 show no associations between change

in years of school attendance expectation for students who
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expressed very friendly relationships with arithmetic team

chers.

Students expressing less friendly relationships. As

shown in Table 26, no associations exist between change in

years of school attendance expectation for students who ex-

pressed less friendly relationships with arithmetic teachers.

Change for classes I and II, and for class III students.

No significant associations are shown between change in years

of school attendance expectation and relationships with

arithmetic teachers among classes I and II students as revealed

by Table 27.

Moderately significant associations are found between

change in years of school attendance expectation and relation-

ships with arithmetic teachers among class III students, ac-

cording to data presented in Table 27.

A look at Table 27 shows that low positive but not quite

significant associations and moderately significant associa

ations exist between change in years of school attendance

expectation and relationships with reading and arithmetic

teachers among class III students. Detailed data (see Tables

66 and 68, Appendix A) show that larger proportions of class

III students expressing very friendly relationships with

reading and arithmetic teachers raised their expectations;

and larger portions of class III students expressing less

friendly relations with reading and arithmetic teachers

lowered their expectations.

Since the four items tested show no associations exist



between change in years of school attendance expectations,

for all students, and relationships with reading and arith-

metic teachers, it can be said that the hypothesis that stated

that change is related to relationship with teachers is not

given support.

Another dimension is added to the picture when change

is related to relationship with teachers and socio~economic

status classes are held constant. Low positive but not quite

significant and moderately significant associations exist

among class III students (see Table 27).

Grade Expectation Chang§_and Its Apsociattgn with Relation-

ships with Reading Teachers

 

All students in the sample indicated the grades they

expect to earn in reading and arithmetic subjects in the com-

ing years in school. Reading grade expectations and an aver-

age of reading and arithmetic grade expectation changes are

presented in association with relationships with reading tea-

chers. Arithmetic grades and an average of reading and

arithmetic grades students indicated they expected to earn

are presented in association with relationships with aritha

metic teachers.

Students expressingpvery friendly relationships. An

examination of data presented in Table 28 shows no associ-

 

ations exist between change in reading grade expectations

and socio~economic status of students who expressed very

friendly relationships with reading teachers. Detailed data

(see Table 69, Appendix A) show that a large pr0portion of
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class III students raised their reading grade expectations.

When reading and arithmetic grades were averaged and

change was computed for those students who expressed very

friendly relationships with reading teachers, a low positive

but not quite significant association is shown. Data pre-

sented in Table 28 reveal this finding.

Students expressing_less friendly relationships. Ac—

cording to findings presented in Table 28, no associations

exist between change in reading grade expectations and socio~

economic status of students who expressed less friendly rem

lationships with reading teachers.

Highly significant associations exist, however,

between change in reading and arithmetic grade expectations

and socio—economic status among all students expressing less

friendly relationships with reading teachers.

Change for classes I and_;;, gpdptor class III students.

Findings reported in Table 29 show no associations exist be-

tween grade change and relationship with reading teachers

among classes I and II students, and among class III students.

An examination of the direction of change (see Tables 74 and

76, Appendix A) shows that class III students who expressed

very friendly relationships with reading teachers are likely

to change in upwards or downwards directions. The upward

direction occurs when reading grades are taken alone (see

Tables 74 and 76, Appendix A). The downward direction occurs

when reading and arithmetic grades are averaged (see Table

76, Appendix A).



97

Items tested show no support for socio-economic status

as a factor in change in students' reading grade expectations.

Support is shown, however, when an average is taken for read-

ing and arithmetic grades. The assumption is made that it is

the arithmetic factor that contributes to differences found.

Grade Expectation Change and Its Association with Relation-

ships with Arithmetic Teachers

Students expressing very friendly relationships. As

can be seen from Table 30, moderately significant associations

 

exist between change in arithmetic grade expectations and

socio-economic status among students expressing very friendly

relationships with arithmetic teachers. Detailed data located

in Appendix A (see Table 77) show that large proportions of

class I and II students who changed their grade expectations,

lowered them. Pr0portions of class III students who lowered

and raised expectations are almost equal.

Low positive but not quite significant associations ex-

ist between change in grade expectations and socio-economic

status when an average is taken for reading and arithmetic

grade expectations (see Table 30). The presence of the read-

ing grade may contribute to the lower significance level re-

vealed by this test.

S u e t ex r sin le 8 iendl e a on h . Ac~

cording to data presented in Table 30, no significant associ-

ations exist between change in arithmetic grade expectations

and socio-economic status among students expressing less

friendly relationships with arithmetic teachers. Proportions
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of students who changed in upwards or downwards directions

are equal for the three social classes except in the case of

class III students (see Table 79, Appendix A). A slightly

larger proportion of these students raised their expectations.

This trend did not show for class III students who expressed

very friendly relationships with arithmetic teachers (see

Table 78). This finding supports a previously stated assump-

tion that teachers' expectations have a lesser impact on

lower-class students if teachers are in a less significant

relationship with these students. If students do not like

the teacher, they are less likely to be influenced by her.

Chgpge for classes;;,and II. and for class III students.

.According to results shown in Table 31, no significant associ-

ations exist between change in arithmetic grade expectations

and relationship with arithmetic teachers among classes I and

II students.

Moderately significant and highly significant associ-

ations exist between change in arithmetic grade expectations,

and relationship with arithmetic teachers among class III

students.

When results for reading grade change are compared with

arithmetic grade change, one finds that the more significant

associations occur primarily with arithmetic grade change.



99

TABLE 24.--—Summary of associations between socio-economic

status and change in occupational expectations

with relationship with teachers held constant. a

 

Occupational Expectation Change for All Students

  

  

Relationship

with Teachers Reading Teacher Arithmetic Teacher

x2 Probability x2 Probability

very Friendlyb 6.90 .10+ 5.12 .20+

Less Friendlyc 1.79 .70+ 2.17 .70+

 

aDetailed data shown in Tables 53, 54, 55, 56, Appendix A.

bThese data represent point 1 on expressed relationship scale.

0These data represent points 2 through 5 on expressed relation-

ship scale.

TABLE 25.---Summary of associations between change in occuu

pational expectations and relationships with

teachers with socio-economic status held constant.a

 

  

 

Classes I and II Class III

Studentsb Students

Teachers X2 Probability X2 Probability

Reading

Teachers 2.2393 .30+ 1.4034 .30+

Arithmetic

Teachers 3.4007 .10+ 3.6569 .10+

 

aDetailed data shown in Tables 57, 58, 59, 60, Appendix A.

bData for classes I and II students were combined.
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TABLE 26.--~Summary of association between socio=economic

status and change in years of school attendance

expectations with relationship with teachers

held constant.a

 

Sghool Attendance Expectation Change for All Students

 

 

Relationship

with

Teachers Reading Teachers Arithmetic Teachers

x2 Probability x2 ,ggrobability

Very Friendlyb 3.90 .30+ 4.40 .30+

Less Friendlyc .66 .95+ 1.06 .80+

 

aDetailed data shown in Tables 61, 62, 63, 64, Appendix A.

bThese data represent point 1 on expressed relationship scale.

0These data represent points 2 through 5 on expressed rem

lationship scale.

TABLE 27.-m-Summary of Associations between change in years

of school attendance expectations and relation=

ships with teachers with socio~economic status

held constant.a

 

 

 

Classes I and II Class III

Studentgb Students

Teachers X? Probability X2 Probability

Reading

Teacher .8049 .50+ 4.0485 .10+

Arithmetic

Teacher 1.2946 .50+ 5.1691 .05+

 

aDetailed data shown in Tables 65, 66, 67, 68, Appendix A.

bData for classes I and II students were combined.
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TABLE 28.---Summary of associations between socio-economic

status and change in grade expectations with

relationship with reading teachers held constant.

Relationships with Reading Teachers
 

 

 

Grade Change Very Friendlyc Less Friendlyd

in

x2 Probability x2 Probability

Reading 4.80 .30+ 4.05 .30+

Reading ang

Arithmetic 7.16 .10+ 12.49 .O1+

 

aDetailed data shown in Tables 69, 70, 71, 72, Appendix A.

bAn average was taken for reading and arithmetic grades exm

pected by students.

0These data represent point 1 on expressed relationship scale.

dThese data represent points 2 through 5 on expressed rem

lationship scale.

TABLE 29.---Summary of associations between change in grade

expectations and relationships with reading

teachers with socio-economic status held constant.

 

SoctprEconomic Status 9f Students
  

  

 

Grade b

Changethi Classes I and II Ctass III

x2 Probability x2 Probability

Reading .5631 .70+ 2.2240 .30+

Arithmetic

and Reading0 1.6287 .30+ .4593 .70+

 

aDetailed data presented in Tables 73, 74, 75, 76, Appendix A.

bData for classes I and II students were combined.

0An average was taken for reading and arithmetic grades ex~

pected by students.
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TABLE 30.---Summary of associations between socio-economic

status and change in grade expectations with

relationships with arithmetic teachers held

constant.

 

Relationships with Arithmetic Tpachers

  

 

Grade

Change ___ Very Friendly Less Epiendly

in

X? Probability X? Probability

.Arithmetic 8.02 .05+ 5.57 .30+

Reading ang

Arithmetic 7.30 .10+ 17.28 .001

 

aDetailed data presented in Tables 77, 78, 79, 80, Appendix

A.

‘bAn average was taken for reading and arithmetic grades ex-

pected by students.

TABLE 31.---Summary of associations between change in grade

expectations and relationships with arithmetic

teachers with socio-economic status held

 

 

 

constant.

c - 0

Grade

Change Ctapppg T gpq I; 9135: g;;

in 2

x2 Probability x Probability

Arithmetic 2.3541 .30+ 4.9766 .05+

Reading ang

Arithmetic 1.9277. .30+ 6.6014 .02+

 

aDetailed data presented in Tables 81, 82, 83, 84, Appendix

A.

bAn average was computed for reading and arithmetic grades

students expect to earn.



CHAPTER V

SUMMARY AND CONCLUSIONS

In this study the investigator undertook to ascertain

some factors that relate to change in occupational and edu-

cational aspirations and expectations of grade six students.

The hypotheses formulated were concerned with: (1) expected

socio-economic status and teacher-student expressed relation-

ships, (2) students' perceptions and teachers' expectations,

(3) teachers' expectations and observed teacher-student re-

lationships, (4) socio-economic status and change in occu-

pational and educational aspirations and expectations, and

(5) the closeness of the expressed teacher-student relation-

ship and change in occupational and educational expectations.

Interview schedules were formulated to obtain infor-

mation from a sub-sample of 40 boys and their seven teachers

concerning teachers' expectations, students' perceptions, and

expressed relationships. A checklist of items relating to

teacher behavior was developed to observe teacher-student

relationship to determine if teachers were positive and en-

couraging, or negative and discouraging toward selected

students; and to determine if observed teachers' behavior was

related to teachers' expectations of students. Two question-

naires were developed and administered to a sample of

103
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students in pre- and post-test situations to note changes

that occurred in students' aspirations and expectations.

Eight hundred and fifty boys and girls comprised the sample

of students. All data were collected from sixth grade stu-

dents in the Flint Public Schools during the 1959-1960 school

year.

Several indicators were used to classify data for

analysis purposes. Indicators used were: (1) A. B. Hollings-

head's occupational and educational scales for classifying

students into socio-economic status classes, for classifying

students' occupational goals, and for classifying years of

school students expect to attend, (2) two scales devised by

the investigator to classify students' grade expectations and

teachers' and students' expressed relationships, and (3) an

observation checklist developed by the investigator to evalu-

ate observed teacher-student relationships.

Significant associations were found to exist between:

(1) expected socio-economic status of student and teacher-

student expressed relationships, (2) students' perceptions

and teachers' expectations, and (3) teachers' expected socio-

economic status of student and the observed teacher-student

relationships. Associations between socio-econcmic status

and change in occupational and educational aspirations and

expectations were not as clear-cut. Some significant and

some low positive but not quite significant associations were

disclosed. Associations between the expressed closeness of

the teacher-student relationships and change in occupational
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and educational expectations disclosed significant associ-

ations for some students.

Teachers in this study are more likely to have close

relationships with their students when the teachers' socio-

economic status is similar to that expected for students.

This phase of the study showed that the closeness of the

teacher-student expressed relationship is directly related

to the socio-economic status teachers expect students to at-

tain. If a teacher has high occupational expectations for a

student, that teacher and student are more likely to express

very friendly relationships toward each other.

Highly significant associations were found between

teachers' expectations regarding the number of years students

will attend school, alphabet letter grades students will at-

tain in school, and students' perceptions of these teachers'

expectations. These findings show that teachers' levels of

expectations vary among students and that most students are

accurately perceiving their teachers' expectations. Teachers'

expectations regarding grades students will earn and years

they will attend school are directly related to teachers'

expected socio-economic status of students. The higher the

teacher's expectation of the occupational status a student

will attain, the higher is the teacher's expectation for

grades students will earn and years students will attend

school.

Significant associations were found between teacher

expectation of students and observed teacher-student relation-

ship. This phase of the study showed that teachers' observed
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behavior toward students was directly related to their ex-

pected status of students. The higher occupational status

the teacher anticipates a student will attain, the more

positive and encouraging is her behavior toward the student.

In other words, teachers are more positive and encouraging

toward students if they hold high occupational expectations

for them. Teachers are more negative and discouraging toward

students if they hold low occupational expectations for them.

These findings show that although there are several children

in the same classroom with the same teacher, some students

are living in different social-psychological environments

from other students.

In general, change in students' occupational and edu-

cational aspirations was not related to socio-economic status.

- An exception to this occurred for change in girls' aspirations

regarding years of school attendance where moderately

significant associations were found. Since only one of six

tests concerning aspiration change showed significant associ-

ations, the hypothesis that predicted direction for aspiration

change was not supported.

Some associations were found between students socio-

economic status and change in occupational expectations. Low

positive but not quite significant associations were found

to exist between change in girls' occupational expectations

and socio-economic status. Lower-class boys tended to lower

their occupational expectations during the sixth grade school

;year. These findings suggest that boys are more oriented
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toward occupational goals than are girls. The hypothesized

association between occupational expectation change and

socio-economic status was supported for boys.

No significant associations were found between change

in expectations regarding years of school attendance and

socio-economic status. A near significant association among

the girls, however, suggests that girls may be slightly more

oriented toward years of school attendance goals than are

boys at this age level.

Highly significant associations were found between

arithmetic grade expectation change and socio-economic status

of students. Five of the six tests made concerning arithmetic

grade change showed highly and extremely significant associ-

ations existing. Similar associations were shown between

socio-economic status and change in combined reading and

arithmetic grade expectations. Significant associations were

not found, however, between change in reading grade ex-

pectations alone, and socio-economic status. It is there=

fore clear that change in arithmetic grade expectation is

associated with the socio-economic status of students.

Since significant associations were not found between

socio-economic status and change in aspirations but some

associations were found between expectation change and socio-

economic status, the suggestion is made that students' more

realistic expectations are more likely to be influenced by

socio-economic status than their "wishes." Lower-class

boys' "wishes" remained the same during the year, but their

actual occupational goals were sometimes reduced. This
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finding suggests that lower-class boys seemed to be realizing

that they cannot muster the resources necessary to attain

higher occupational positions. They, therefore, were ads

justing their occupational expectations toward the norms of

their social group.

Tests were made to determine if associations existed

between the closeness of the expressed teacherwstudent rem

lationship and the following variables: (1) change in occua

pational expectations, (2) change in years of school attendance

expectations, and (3) change in grade expectations. Tests

concerning aspiration changes were omitted from this phase

of the study since data concerning aspiration change from an

earlier phase of the study showed no significant associations.

Significant associations did not exist between the dew

gree of friendliness and occupational expectation change.

Some low positive but not quite significant associations were

found for change in occupational expectations among classes

I, II students,1 and among class III students and relations

ship with arithmetic teachers.

No significant associations were found to exist between

years of school attendance expectation change and the degree

of friendliness with teachers. Moderately significant

associations were found between years of school attendance

expectation and relationship with arithmetic teachers among

class III students. Low positive but not quite significant

associations were also found between grade change and

 

1Data for students in classes I and II were combined

when analyzed for this phase of the study.
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relationship with reading teachers among class III students.

No significant associations were found to exist regards

ing reading grade expectation change and the degree of

friendliness with reading teachers.

Moderately significant associations were found to exist

between arithmetic grade change among students expressing

very friendly relationships with arithmetic teachers. Signifiu

cant findings were also disclosed between arithmetic grade

change and relationship with arithmetic teachers among class

III students. Direction of change for arithmetic grade ex»

pectations was not consistent when analyzed for students. A

larger proportion of class I boys lowered their arithmetic

grade expectations and a larger proportion of class III boys

raised them. A reverse relationship was found to exist for

girls. Large pr0portions of class III students who expressed

less friendly relationships with arithmetic teachers raised

their arithmetic grade expectations. This finding, though

unexpected, suggests that class III students who are less

friendly with arithmetic teachers are less affected by these

teachers' expectations. This finding also suggests that if

the class III student's teacher has a low expectation of him,

he is in a more favorable position if he does not have a

close relationship with that teacher.

The previous findings suggest that teachers' expectations

have greater effect on lower-class students' expectations than

on middle-class students' expectations. Teachers, therefore,

are more important to lower-class students than they are to

middle-class students in regards to educational goals. The
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suggestion is made that this situation exists because the

teacher, in most instances, is the only professional or higher

status person with whom lower-class students have direct con»

tacts. Lower-class students, therefore, value teachers'

estimations of their abilities and potential more highly be»

cause these students see the teacher as the only person with

first-hand information who knows them well. Middle-class

students have direct contacts with a number of people from

professional or higher status occupations, including, of

course, their parents. These students do not see the teacher

as sole authority regarding their abilities and potential and

will not value her opinion as highly. They will not, there~

fore, be as highly influenced by teachers as will lowermclass

students.

If the teacher has high expectations of a loweruclass

student, the student may be influenced by these expectations

and may raise his educational and occupational goals. If

the teacher has low expectations of a lower-class student,

the student may likewise be influenced by these expectations

and may lower his educational and occupational goals. The

teacher is a source of social mobility and social stability

for lower-class students. The closeness of the relationship

appears to be the mediating factor. These findings suggest

that teachers reinforce the educational and occupational

goals that middle—class students already have. These findings

also suggest that in cases where the teacher has a lower eXw

pectation of the middle-class student than the student has

of himself, the teacher's expectation will be in competition
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with expectations of the student's family and family friends;

and, that the individual who is most important to the middle~

class student will have greater influence on him.

Data collected from the sub-sample of teachers and stu-

dents showed that teachers had high occupational and educa-

tional expectations of some lower-class boys. These boys

were observed to be well groomed and displayed dependable and

polite personal characteristics. Their teachers were observed

to be positive and encouraging toward them. Results from

this study suggest the teacher as a source of motivation for

the social class "deviant."2

Data to compute change in aspirations and expectations

were collected within a nine-month period. This makes eviw

dent that any change computed occurred within a short period

of time. Low positive but not quite significant associations

that were found to exist may well become significant as stu-

dents mature. It is recommended, therefore, that follow-up

study he made with these students for the purpose of identify~

ing additional change that.may occur and to assess factors

influencing change.

Results from this study suggest that students' occu-

pational and educational expectations are changing as stu-

dents are becoming aware of individual differences and the

expectations of person with whom they identify. These find-

ings suggest the teacher as a source of influence for some

 

2The social class "deviant" is the individual who is

learning the values and norms necessary for mobility into

another social class.
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students.

Implications for Further Stugy

The findings from this study indicate that further study

is needed to answer questions raised. Since data to compute

change in aspirations and expectations were collected within

a nine-month period, this writer suggests that followmup study

of students included in the sample be undertaken to ascertain

whether additional changes in aspirations and expectations

have occurred. It is also suggested that in addition to ascerm

taining further changes that may have occurred, investigation

be undertaken to identify additional factors, other than those

studied at this time, which may influence the direction of

change in students' aspirations and expectations. Other

members of the family and peer-group members could be investim

gated as sources of influence.

This writer suggests that data for the 40 boys in the

sub-sample be further analyzed to determine if their occum

pational and educational aspirations and expectations changed

during the period studied and to determine if changes found

are related to teacher behavior observed during the obserw

vation phase of the study. Findings from this study have

implications for investigation in a related area. It is

suggested that study be undertaken to investigate whether

associations exist between teachers' behavior toward students

and students' achievement in school subjeCts.
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TABLE 32.---Association between change in all students'

occupational aspirations and socio-economic

status.

Socio-economic

Classes

_Qirection of Change

 

 

  

Up Same Down Totals

I 34 36 13 83 .

II 29 38 19 86 7

III 225 286 131 642

Totals 288 360 163 811

__i

1

2

X = 1.8480 4 d.f. .70 P '< .80 8

TABLE 33.---Association between change in boys' occupational

aspirations and socio-economic status.

  

 

 

 

 

Socio-economic g_Qirection of Change

Classes

Up Same Down Totals

I 23 19 6 48

II 18 23 5 46

III 122 128 63 313

Totals 163 170 74 407

x2 = 4.5565 4 d.f. .30 P < .50
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TABLE 34.---Association between change in girls' occupational

aspirations and socio-economic classes.

 

Direction of Change

Socio-economic

 

 

 

Classes Up Same Down Totals

I 11 17 7 35

II 11 15 14 40 , 5

III 103 158 68 _329 3

Totals 125 190 89 404

x2 = 4.4259 4 d.f. .30 < P < .50 , U

 
 

TABLE 35.---Association between change in all students'

occupational expectations and socio-economic

status.

 

Direction of Chapge

Socio-economic

 

 

Classes Up Same Down ' Totals

I 38 31 13 82

II 32 28 21 81

III 231 221 168 620

Totals 301 280 202 783

 

x? = 5.2605 4 d.f. .20 < P < .30
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TABLE 36.---Association between change in boys' occupational

expectations and socio-economic status.

 

Dipection of Change

Socio-economic

 

 

 

 

Classes Up Same Down Totals

I 22 16 8 46

II 15 19 9 43 ' r

III 108 89 _99 296 j

Totals 145 124 116 385

X2 = 8.6553 4 d.f. .05 < P < .10 ' i,

 

TABLE 37.---Association between change in girls' occupational

expectations and socio-economic status.

 

Direction of Change
 

Socio-economic

 

 

Classes Up Same Down Totals

I 16 15 5 36

II 17 9 12 38

III 123 132 69 _324

Totals 156 156 86 398

 

x2 = 6.0180 4 d.f. .10 < P < .20
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TABLE 38.---Association between change in all students'

years of school attendance aspirations and socio-

economic status.

Direction of Change
 

Socio-economic

 

 

 

Classes Up Same Down Totals

I 24 40 21 85

II 29 41 16 86

III 223 293 143 659i

Totals 276 374 180 830

x2 = 1.7095 4 d.f. .70 < P < .80

 

Table 39.---Association between change in boys' years of

school attendance aspirations and socio-economic

status.

Dipection of Changp
 

Socio-economic

 

 

Classes Up Same Down Totals

I 19 19 11 49

II 13 28 5 46

III 109 14g 74 325

Totals 141 189 90 420

 

X2 = 65914 4 d.f. .10 < P < 020
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TABLE 40.---Association between change in girls' years of

school attendance aspirations and socio-economic

classes.

W

Direction of Chan e
  

 

 

 

Socio-economic

Classes Up Same Down Totals

I 5 21 1O 36

II 16 13 11 40

III 114 151 69 _334

Totals 135 185 90 410

x2 = 8.8952 4 d.f. .05 < P < .10

 

TABLE 41.---Association between change in all students'

years of school attendance expectations and

socio-economic status.

 

  

 

 

Socio-economic r 1 a

Classes Up Same Down Totals

I 19 38 29 85

II 24 39 23 86

III 1.51 :11: 1Zi_ 452..-

Totals 210 393 228 831

 

x2 = 2.1390 4 d.f. .70 < P < .80
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TABLE 42.---Association between change in boys' years of

school expectations and socio-economic status.

Direction of Change

Socio-economic

 

 

 

Classes Up Same Down Totals

I 13 20 17 50

II 11 22 13 46

III 84 142 _99 2325

Totals 108 184 129 421

x2 = .6698 4 d.f. .95 < P < .98

 

TABLE 43.---Association between change in girls' years of

school attendance expectations and socio-economic

status.

 

pipection 0; Change
  

Socio-economic

 

 

Classes Up Same Down Totals

I 6 18 12 36

II 13 17 10 40

III _53 74 77 254

Totals 102 109 99 310

 

x? = 7.7349 4 d.f. .10 < P < .20

 



TABLE 44. ---Association between change in all students'

reading and arithmetic gradea expectations and

socio-economic status.

Direction of Change
  

 

 

 

Socio-economic

Classes Up Same Down Totals

I 15 53 17 85

II 26 41 19 86

III 181 256 231 668

Totals 222 350 267 839

x2 = 22.2069 4 d.f. P .001

 

aAn average was taken for reading and arithmetic grades

students expect to earn.

TABLE 45.---Association between change in boys' reading and

arithmetic gradea expectations and socio-

economic status.

 

 

Direction of Change
 

 

 

 

Socio-economic

Classes Up Same Down Totals

1 17 29 8 54

II 16 17 13 46

III _98 120 116 334

Totals 131 166 137 434

x? = 10.3124 4 d.f. .02 < P < .05

 

aAn average was taken for reading and arithmetic grades

students expect to earn.



TABLE 46.---Association between ghange in girls' reading

and arithmetic grade expectations and socio-

economic status.

W

Direction of Change
 

Socio-economic

 

 

 

Classes Up Same Down Totals

I 3 24 9 36

II 10 24 6 40

III 83_ 136 115 334

Totals 96 184 130 410

2

X = 15.7728 4 d.f. P .001

 

8‘An average was taken for reading and arithmetic grades

students expect to earn.

TABLE 47.---Association between change in all students'

reading grade expectation and socio-economic

status. '

 

Direction of Change

Socio-economic

 

 

Class Up Same Down Totals

I 21 53 11 85

II 24 48 14 86

III 200 339 119 658

Totals 245 440 144 829

 

x2 = 3.9261 4 d.f. .30< P < .50
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TABLE 48.---Association between change in boys' reading

grade expectations and socio-economic status.

Socio-economic

Direction of Chapge

 

 

 

Classes Up Same Down Totals

I 11 3O 8 49

II 18 18 10 46

III 102 157 65 324

Totals 131 205 83 419

x2 = 4.9916 4 d.f. .20 < P 4:.30

 

TABLE 49.---Association between change in girls' reading

grade expectations and socio-economic status.

 

Socio—economic

Direction of Change

 

 

 

Classes Up Same Down Totals

I 10 23 3 36

II 6 3O 4 40

III _98 182 54 334

Totals 114 235 61 410

x2 = 7.6107 4 d.f. .10 < P < .20

 



125

TABLE 50.---Association between change in all students'

arithmetic grade expectations and socio-economic

 

  

 

 

 

status.

Sirection of Change

Socio-economic

Classes Up Same Down Totals

I 14 53 18 85

II 11 49 26 86

III 174 331 153, 658

Totals 199 433 197 829

x2 = 12.4969 4 d.f. .01< P < .02

 

TABLE 51.---Association between change in boys' arithmetic

grade expectations and socio-economic status.

 

Direction of Change
  

Socio-economic

 

 

Classes Up Same Down Totals

I 8 25 16 49

II 7 26 13 46

III 56_ 15g, 76_ 324

Totals 101 213 105 419

 

x2 = 5.5214 4 d.f. .20 < P < .30
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TABLE 52.---Association between change in girls' arithmetic

grade expectations and socio-economic status.

W

Direction of Change
 

 

Socio-economic

 

 

 

Classes Up Same Down Totals

I 6 28 2 36

II 4 23 13 40

III 88 169 77 .334

Totals 98 220 92 410

x? = 15.9268 4 d.f. P .001

 

TABLE 53.---Association between change in occupational ex-

pectations and socio-economic status for all

students expressing very friendly relationships

with reading teachers.

 

Direction of Change
  

Socio-economic

 

 

Classes Up Same Down Totals

I 21 19 4 44

II 21 16 13 50

III 146 135, 103 385

Totals 188 171 120 479

 

x? = 6.90 4 d.f. .10 < P < .20
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TABLE 54.---Association between change in occupational ex-

pectations and socio-economic status for all

students expressing less friendly relationships

with reading teachers.

.Stpection of Change
   

 

 

 

Socio-economic

Classes Up Same Down Totals

I 17 12 9 38

II 11 12 11 34

III 85 85_ 76 246

Totals 113 109 96 318

x2 = 1.79 4 d.f. .70 < P < .80

 

TABLE 55.---Association between change in occupational ex-

pectations and socio-economic status for all

students expressing very friendly relationships

with arithmetic teachers.

ire 10 of an e
  

 

 

 

 

Socio-economic

Classes Up Same Down Totals

I 29 21 8 58

II 27 21 15 63

III 152 140 104 396

Totals 208 182 127 517

2

X = 5.12 4 d.f. .20 < P'< .30

 



128

TABLE 56.---Association between change in occupational ex-

pectations and socio-economic status for all

students expressing less friendly relationships

with arithmetic teachers.

 

Direction of Change
  

 

 

 

Socio-economic

Classes Up Same Down Totals

I 9 1O 5 24

II 5 7 8 20

III 75 81 76 252

Totals 89 98 89 276

x? = 2.17 4 d.f. .70 < P <:.80

 

TABLE 57.---Association between change in occupational ex-

pectations with relationships with reading

teachers held constant for classes I and II

students.

 

 

 

 

Relationships Ctasses I and II Students

with

Reading Teachers Up Same Down Totals

Very Friendly 42 35 17 94

Less Friendly SS g4 _g0 72

Totals 70 59 37 166

x2 = 2.2393 2 d.f. .30 < P < .50
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TABLE 58.---Association between change in occupational ex-

pectations with relationships with reading

teachers held constant for class III students.

 

Clasp III Students
  

 

 

 

Relationships

with Reading

Teachers Up Same Down Totals

Very Friendly 146 136 103 385

Less Friendly SS __§5 75_ 245

Totals 231 221 179 631

x2 = 1.4034 2 d.f. .30 < P,< .50

 

TABLE 59.---Associaticn between change in occupational ex-

pectations with relationships with arithmetic

teachers held constant for classes I and II

students.

 

Relationships C e a n

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 56 42 23 121

Less Friendly 14 17_ 13 44
 

Totals 70 59 36 165

 

x2 = 3.4007 2 d.f. ,10 < P < .20
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TABLE 60.---Association between change in occupational ex-

pectations with relationships with arithmetic

teachers held constant for class III students.

  

 

 

 

Relationships Clasp III Students

with

Arithmetic

Teachers Up Same Down Totals

‘Very Friendly 152 140 104 396

Less Friendly 75 8L 12 22.—

Totals 227 221 180 628

x2 = 3.6569 2 d.f. .10 < P < .20

TABLE 61. ---Asscciation between change in years of school

attendance expectations and socic-econcmic status

for all students expressing very friendly re-

lationships with reading teachers.

W 

Socie-economic

 

 

Classes Up Same Down Totals

I 8 23 16 47

II 15 24 12 51

III 105 195, .94 3972_

Totals 128 245 122 495

 

= 3.90 4 d.f. .30 < P< .50
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TABLE 62.---Association between change in school attendance

expectations and socio-economic status for all

students expressing less friendly relationships

with reading teachers.

 

pirection of Chdnge
 

 

 

 

Socio-economic

Classes Up Same Down Totals

I 11 15 12 38

II 9 15 11 35

III 62 11S 50 260

Totals 82 148 103 333

x2 = .66 4 d.f. .95 < P< .98

 

TABLE 63.---Association between change in years of school

attendance expectations and socio-economic

status for all students expressing very friendly

relationships with arithmetic teachers.

 

____ Directio 0 Chan e
 
 

 

 

 

Socio-economic

Classes Up Same Down Totals

I 14 26 21 61

II 19 27 18 64

III It; _295 97 413

Totals 143 259 136 538

 

x2 = 4.40 4 d.f. .30 < P < .50
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TABLE 64.---Association between change in years of school

attendance expectations and socio-economic

status for all students expressing less friendly

relationships with arithmetic teachers.

Direction of Change
  

 

 

 

Socio-economic

Classes Up Same Down Totals

I 5 12 7 24

II 5 12 5 22

III 57 110 77 244

Totals 67 134 89 290

x2 =1.06 4 d.f. .80 < P <.90

TABLE 65.---Association between change in years of school

attendance expectations with relationships with

reading teachers held constant for classes I

and II students.

 

 

 

 

Relationships Classes I gpd II Students

with

Reading Teachers Up Same Down Totals

Very Friendly 23 47 28 98

Less Friendly 20 3O 23 73

Totals 43 77 51 171

 

x? = .8049 2 d.f. .50 < P < .70
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TABLE 66.---Association between change in years of school

attendance expectations with relationships with

reading teachers held constant for class III

students.

W

  

 

 

 

Relationships ___ Class III Students

with

Reading Teachers Up Same Down Totals

Very Friendly 105 198 94 397

Less Friendly 62 118 80 260

Totals 167 316 174 657

x2 = 4.0485 2 d.f. .10 < P < .20

 

TABLE 67.---Association between change in years of school

attendance expectations with relationships with

arithmetic teachers held constant for classes

I and II students.

 

 

 

 

Relationships Classes I and II Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 19 53 39 111

Less Friendly 10 _:g4 12 46

Totals 29 77 51 157

2

X 1: 1.2946 2 def. 050 < P < 070
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TABLE 68.---Association between change in years of school

attendance expectations with relationships with

arithmetic teachers held constant for class III

  

 

 

 

students.

W

Relationships Class III Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 110 206 97 413

Less Friendly _57 110 77 __. 244

Totals 167 316 174 657

x2 = 5.1691 2 d.f. .05 < P < .10

 

TABLE 69.---Association between change in reading grade ex-

pectations and socio-economic status for all

students expressing very friendly relationships

with reading teachers.

  

Direction of Chan e
 

Socio-economic

 

 

Classes Up Same Down Totals

I 10 31 6 47

II 15 26 1O 51

III 118 _gi3 66 .397

Totals 143 270 82 495

1

x2 = 4.80 4 d.f. .30 < P < .50
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, TABLE 70.---Association between change in reading and

arithmetic gradea expectations and socio-economic

status for all students expressing very friendly

relationships with reading teachers.

 

  

pirectton of Change

 

 

 

Socio-economic

Classes Up Same Down Totals

I 11 26 1O 47

II 16 25 1O 51

III _99 166 132, 397

Totals 126 217 152 495

x? = 7.16 4 d.f. .10 <:P ‘<.10

 

8‘An average was taken for reading and arithmetic grades

students expect to earn.

TABLE 71.---Associaticn between change in reading grade ex-

pectations and socic-econcmic status for all

students expressing less friendly relationships

with reading teachers.

 

 

 

 

  

Socie-economic .212221123_21_988B83_.

Classes Up Same Down Totals

I 11 22 5 38

II 9 22 4 35

III M j}_ 22.1..

Totals 102 170 62 334

 

x2 = 4.05 4 d.f. .30 < P < .50
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TABLE 72.---Association betwgen change in reading and

arithmetic grade expectations and socio-economic

status for all students expressing less friendly

relationships with reading teachers.

 

<;Qirection of Change

 

 

 

Socio-economic

Classes Up Same Down Totals

I 4 27 7 38

II 10 16 9 35

III §§p _90 89 261

Totals 96 133 105 334

x2 = 12.49 4 d.f. .01 < P < .02

 

8‘An average was taken for reading and arithmetic grades

students expect to earn.

TABLE 73.---Association between change in reading grade ex-

pectations with relationships with reading

teachers held constant for classes I and II

 

 

 

 

students.

Relationships Classes I and II Students

with
'

Reading Teachers Up Same Down Totals

Very Friendly 25 57 16 98

Less Friendly 20 44 9 73

Totals 45 101 25 171

 

x2 = .5631 2 d.f. .70 < P < .80
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TABLE 74.---Association between change in reading grade ex-

pectations with relationships with reading

teachers held constant for class III students.

W

 
 

 

 

 

Relationships Class III Students

with

Reading Teachers Up Same Down Totals

Very Friendly 118 213 66 397

Less Friendly 82 126 53; 261

Totals 200 339 119 658

X? = 2.2240 2 d.f. .30 < P < .50

 

TABLE 75.---Association between change in reading and

arithmetic gradea expectations with relation-

ships with reading teachers held constant for

classes I and II students.

 

 

 

 

Relationships Classes I and II Students

with

Reading Teachers Up Same Down Totals

Very Friendly 27 51 2O 98

Less Friendly 14 43 16 73

Totals 41 94 36 171

x2 = 1.6278 2 d.f. .30 < P < .50

 

8‘An average was taken for reading and arithmetic grades

students expect to earn.
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TABLE 76.---Association between change in reading and

arithmetic gradea expectations with relation-

ships with reading teachers held constant for

class III students.

 

 

 

 

 

 

Relationships Class III_§tudents

with

Reading Teachers Up Same Down Totals

Very Friendly 99 166 132 397

Less Friendly 82 9O 89 261

Totals 181 256 221 658

x2 = .4593 2 d.f. .70 < P < .80

 

aAn average was taken for reading and arithmetic grades

students expect to earn.

TABLE 77.---Association between change in arithmetic grade

expectations and socio-economic status for all

students expressing very friendly relationships

with arithmetic teachers.

 

Direction of Changgp
 

 

 

Socio-economic

Classes Up Same Down Totals

I 10 37 14 61

II 7 35 22 64

III 97 216 100 413

Totals 114 288 136 538

 

x2 = 8.02 4 d.f. .05 < P < .10
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TABLE 78.---Association between changes in reading and

arithmetic gradea expectations and socio-economic

status for all students expressing very friendly

relationships with arithmetic teachers.

 

Direction of Change
 

 

 

 

Socio-economic

Classes Up Same Down Totals

I 13 36 12 61

II 20 29 15 64

III 112 175 126 413

Totals 145 240 153 538

x2 = 7.30 4 d.f. .10 < P '<.20

8'An average was taken for reading and arithmetic grades

students expect to earn.

TABLE 79.---Association between change in arithmetic grade

expectations and socio-economic status for all

students expressing less friendly relationships

with arithmetic teachers.

W

Direction of Change
 

 

 

 

Socio-economic

Classes Up Same Down Totals

I 4 16 4 24

II 4 14 4 22

III 77 115 53 245

Totals 85 145 61 291

 

x? = 5.57 4 d.f. .20 < P < .30
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TABLE 80.---Association betwgen change in reading and

arithmetic grade expectations and socio-economic

status for all students expressing less friendly

relationships with arithmetic teachers.

Direction of Change
  

 

 

 

Socio-economic

Classes Up Same Down ' Totals

I 2 17 5 24

II 6 12 4 22

III 69 81 95 245

Totals 77 110 104 291

x2 = 17.28 4 d.f. P .001

 

8‘An average was taken for reading and arithmetic grades

students expect to earn.

TABLE 81.---Association between change in arithmetic grade

expectations with relationships with arithmetic

teachers held constant for classes I and II

 

 

 

 

students.

Relationships Classes I and II Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 17 72 36 125

Less Friendly 8 3O 8 46

Totals 25 102 44 171

 

X2 = 2.3541 2 d.f. .30 < P < .50
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TABLE 82.---Association between change in arithmetic grade

expectations with relationships with arithmetic

teachers held constant for class III students.

MWW...“

  

 

 

 

Relationships Class III Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 97 216 100 413

Less Friendly 77 115 532 245

Totals 174 331 153 658

x? = 4.9766 2 d.f. .05 < P <:.10

 

TABLE 83.---Association between change in reading and

arithmetic gradea expectations with relation-

ships with arithmetic teachers held constant

for classes I and II students.

  

 

 

 

 

Relationships Classes I and II Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 33 65 27 125

Less Friendly 8 29 9 46

Totals 41 94 36 171

x? = 1.9277 2 d.f. .30 < P < .50

 

3An average was taken for reading and arithmetic grades stu-

dents expect to earn.
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TABLE 84.---Association between change in reading and

arithmetic gradea expectations with relation-

ships with arithmetic teachers held constant for

class III students.

  

  

 

 

 

Relationships Class III Students

with

Arithmetic

Teachers Up Same Down Totals

Very Friendly 112 175 126 413

Less Friendly _692 81 _95 ._245

Totals 181 256 221 658

- x2 = 6.6014 2 d.f. .02 < P < .05

 

9'An average was taken for reading and arithmetic grades stu-

dents expect to earn.



APPENDIX B

QUESTIONNAIRES AND INSTRUCTIONS FOR THEIR ADMINISTRATION
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NAME H. R. TEACHER
 

SCHOOL
  

DATE
  

FLINT STUDENT STUDY - 1

We are interested in what young peOple like you THINK ABOUT

THEMSELVES and WHAT KINDS OF PLANS they have for the future.

After each question is read, then write the answer. The in-

formation that you give will be treated confidentially, our

interest being in how students in general answer these

questions, rather than in how particular students answer

them. We hope, therefore, that you will answer the follow-

ing questions in as frank a manner as possible.
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WHO ARE YOU

ARE YOU A GIRL OR A BOY?

(Circle one below)

Girl Boy

HOW OLD ARE YOU? YEARS AND MONTHS.

ARE YOUR PARENTS LIVING?

(Circle one below)

Both Mother Only Father Only Neither

IF BOTH PARENTS ARE LIVING, ARE THEY .........

(Circle one below)

Living Together Separated Divorced

IF SEPARATED OR DIVORCED, HOW LONG?
 

WHO IS THE MAIN WAGE EARNER IN YOUR HOUSE?

(Circle one below)

Father Mother

WRITE A FEW LINES DESCRIBING THE KIND OF WORK YOUR FATHER

(OR.MOTHER) DOES AT HIS JOB.
 

 

 

IS HE SELF-EMPLOYED?

(Circle one below)

Yes No



146

(If answer to question 8 above is yes, then answer 9 and 10,

below)

9. DOES HE HAVE ANY EMPLOYEES WORKING FOR HIM?

(Circle one below)

Yes

10. IF YES, HOW MANY?

(Circle one below)

(a)

(b)

1 - 10 (0)

1O - 25 (d)

NO

(e)

50 - 100 (f)

25 - 50 100 - 500

500 - 1000

(If answer to question 8 above is no, then answer 11, 12 and

13, below)

11. WHAT IS THE NAME OF THE ORGANIZATION FOR WHICH HE WORKS?

 

12. DO ANY PEOPLE WORK UNDER HIS SUPERVISION?

(Circle one below)

Yes No

13. IF YES, HOW MANY?

(Circle one below)

(a)

(b)

1 - 1O

1O - 25

14.

(0)

(d)

(e)

(f)

25 - 50 100 - 500

50 - 100 500 - 1000

HOW LONG HAS YOUR FATHER BEEN IN THIS LINE OF WORK?

 

 



15.

16.

17.

18.

19.
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IF LESS THAN TWO YEARS, WHAT WAS HIS OCCUPATION BEFORE

THAT TIME?
 

 

WHAT WAS THE LAST YEAR OF SCHOOL YOUR FATHER COMPLETED?

(Circle one below)

Grammar School: 1 - 2 - 3 - 4 - 5 - 6 - 7 - 8

High School: 9 - 1o - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:

WHAT WAS THE LAST YEAR OF SCHOOL YOUR MOTHER COMPLETED?

(Circle one below)

Grammar school: 1 - 2 - 3 - 4 - 5 - 6 - 7 - 8

High School: 9 - 1O - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:

WHAT YOU WANT TO DO

IF YOU WERE FREE TO CHOOSE ANY JOB, WHAT WOULD YOU MOST

LIKE TO DO WHEN YOU GROW UP?
 

 

SOMETIMES WHAT WE WOULD LIKE TO DO IS NOT THE SAME AS

WHAT WE EXPECT 29 29. WHAT JOB WOULD YOU LIKE THAT YOU

ARE PRETTY SURE YOU WILL GET?
 

 



20.

21.

22.

23.

24.
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HOW CERTAIN ARE YOU ABOUT YOUR JOB PLANS?

(Circle one below)

Very Certain Fairly Certain Not Certain

IF YOU WERE FREE TO GO AS FAR AS YOU WANT TO IN SCHOOL,

HOW FAR IN SCHOOL WOULD YQQ LIKE TO GO?

(Circle one below)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:

SOMETIMES WHAT WE WOULD LIKE TO DO ISN'T THE SAME AS

WHAT WE EXPECT TO DO. HOW FAR IN SCHOOL ARE YOU PRETTY

SURE YOU WILL GO?

(Circle one below)

Junior High: 7 - 8 ~ 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Werk:

HOW CERTAIN ARE YOU ABOUT YOUR SCHOOL PLANS

(Circle one below)

Very Certain Fairly Certain Not Certain

AS YOU THINK OF YOUR SCHOOL WORK IN THE NEXT FEW YEARS,

WHAT KIND OF GRADES DO YOU EXPECT THAT YOU WILL GET?

(Circle one below)

In Social Studies? A, B, C, D, E

In Arithmetic? A, B, C, D, E

In Science? A, B, C, D, E

In Reading? A, B, C, D, E



149

YOU AND YOUR TEACHER

Now we are interested in what young people think of their

teachers. Circle the statements that tell how you feel

about your teachers.

25. CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD YOUR

MUSIC TEACHER.

8.. Very friendly

Friendly

Neither friendly nor unfriendly

Unfriendly

Very unfriendly

26. CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD YOUR

READING TEACHER.

a.

b.

c.

d.

e.

Very friendly

Friendly

Neither friendly nor unfriendly

Unfriendly

Very unfriendly

27. NOW, CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD

YOUR ARITHMETIC TEACHER.

8. Very friendly

Friendly

Neither friendly nor unfriendly

Unfriendly

Very unfriendly
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Directions for Administering

FLINT STUDENT STUDY - 1

This questionnaire is designed to be mass administered to a

class of students. Since elementary students' readability

varies, students will be paced as follows: Each item will

be read aloud by administrator, time will be allowed for

all students to write in response before next item is read.

Directions

1. Explain to students that they have been selected to

participate in a study and that they are to answer some

questions. Give them the privilege of asking any

questions about this study.

2. Pass out Flint Student Study - 1 questionnaires and

direct each student to write in desired information on

face sheet. CHECK THIS.

3. Read introduction on face sheet. Explain that each

question will be read tg_them, and they are not to write

in responses until after the question is read.

4. Begin with item 1.

5. After question 6 is completed, say to students:

"If you have a step-father, step-mother, or guardian

other than your parents with whom you have been re-

siding for at least five years, answer the following

questions as if they were your (biological) gun

parents."

6. After question 9 is completed, have all students put



Note
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pencils on desks. Ask students who circled YES to take

pencils and complete questions 10 and 11. These students

will put pencils down. The students who circled NC for

question 9 take pencils and complete items 12, 13, and 14.

After question 24 is completed, tell students that there

are 3 more items to be completed. Tell them that we

want to get some ideas about how students in general

feel about teachers.

Explain that since they have several subjects, three tea-

chers were selected at random in order to save time. The

subjects were arranged in alphabetical order (use chalk-

board if desired). Arithmetic, music, and reading sub-

Jects were selected because arithmetic is at the beginning,

music comes toward the middle, and reading toward the

end of the alphabet list.

While collecting questionnaires, put ethnic identification

on last line on face sheet if group is mixed, otherwise,

this should be done later.

: Walk around room to see that students circle only one
 

item where choices are given.

Give particular attention to questions:

3, 4, 5, 1o, 11, 14, 17, 18, 22, and 23.

Question 25 gives one choice in each subject area.
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NAME H. R. TEACHER
 

SCHOOL
 

 

DATE
 

 

FLINT STUDENT STUDY - 2

A school year has almost passed since you completed a

questionnaire about your plans for the future. For various

reasons, some boys and girls change their plans from time to

time, others do not. For this reason we would like to know

what your plans are at the present time. After each question

is read. then write in the answer. The information that you

give will be treated confidentially. We hope, therefore,

that you will answer the following questions in as frank a

manner as possible.
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HAVE YOU TRANSFERRED TO THIS SCHOOL SINCE SEPTEMBER, 1959?

(Circle one below)

Yes No

IF YES, WHAT SCHOOL WERE YOU ATTENDING IN SEPTEMBER?

 

WHAT YOU WANT TO DO

IF YOU WERE FREE TO CHOOSE ANY JOB, WHAT WOULD YOU MOST

LIKE TO DO WHEN YOU GROW UP?
 

 

SOMETIMES WHAT WE WOULD LIKE TO DO IS NOT THE SAME AS

WHAT WE EXPECT IQ 92. WHAT JOB WOULD YOU LIKE THAT YOU

ARE PRETTY SURE YOU WILL GET?
 

 

 

HOW CERTAIN ARE YOU ABOUT YOUR JOB PLANS?

(Circle one below)

Very Certain Fairly Certain Not Certain
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4. IF YOU WERE FREE TO GO AS FAR AS YOU WANT TO IN SCHOOL,

HOW FAR IN SCHOOL WOULD YQQ_L;KE TO GO?

(Circle one below)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:

5. SOMETIMES WHAT WE WOULD LIKE TO DO IS NOT THE SAME AS WHAT

WE EXPECT TO DO. HOW FAR IN SCHOOL ARE YOU PRETTY SURE

YOU WILL GO?

(Circle one below)

Junior High: 7 -.8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:

6. HOW CERTAIN ARE YOU ABOUT YOUR SCHOOL PLANS?

(Circle one below)

Very Certain Fairly Certain Not Certain

7. AS YOU THINK OF YOUR SCHOOL WORK IN THE NEXT FEW YEARS,

WHAT KIND OF GRADES DO YOU EXPECT THAT YOU WILL GET?

(Circle one for each subject)

In Social Studies? A, B, C, D, E

In Arithmetic? A, B, C, D, E

In Science? A, B, C, D, E

In Reading? A, B, C, D, E
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YOU AND YOUR TEACHER

Now we are interested in what young people think of their

teachers. Circle the statements that tell how you feel about

your teachers.

8. CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD YOUR

NOEEO TEACHER.

a. Very friendly

b. Friendly

c. Neither friendly nor unfriendly

d. Unfriendly

e. Very unfriendly

9. CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD YOUR

READING TEACHER.

a. Very friendly

b. Friendly

0. Neither friendly nor unfriendly

d. Unfriendly

e. Very unfriendly

10. NOW, CIRCLE THE ONE BELOW THAT TELLS HOW YOU FEEL TOWARD

YOUR ARITHMETIC TEACHER.

a. Very friendly

b. Friendly

0. Neither friendly nor unfriendly

d. Unfriendly

e. Very unfriendly
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Directions for Administering

FLINT STUDENT STUDY - 2

This questionnaire is designed to be mass administered to a

class of students. Since elementary students' readability

varies, students will be paced as follows: each item will

be read aloud by administrator, time will be allowed for all

students to write in response before next item is read.

DIRECTIONS:

1.

2.

Explain to students that they are to complete a question-

naire similar to the one completed in the fall.

Pass out Flint Student Study - 2 questionnaires and

direct each student to write in desired information on

face sheet. CHECK THIS.

Read introduction on face sheet of questionnaire. En-

courage student to ask questions. They may ask in parti-

cular why questionnaire is being repeated. If this

happens, simply reiterate explanation given in intro-

duction.

After question A is completed, ask all students to put

pencils on desk. Direct students who circled YES to

take pencils and complete question B.

Check to see that students circle only one number for

questions 4 and 5.

Check to see that students circle one letter grade in

each subject area for question 7.

After question 7 is completed, tell students that there

are 3 additional items to be completed. Explain to them

that we want to get some ideas about how students AB

general feel about teachers. Say to them, "Since you

have several teachers, three were selected to save time.

All of the subjects that you take were arranged in

alphabetical order. Arithmetic was chosen because it

comes at the beginning of the list, music was selected

because it comes in the middle, and reading was selected

because it comes toward the end of the list."
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YOUR SCHOOL PLANS

1. Circle the ones below that tell how your mother thinks

you will do in each school subject during the coming years.

(Circle one for each subject)

Social Studies A B C D E

Arithmetic A B C D E

Science A B C D E

Reading A B C D E

2. Circle the ones below that tell how your father thinks

you will do in each school subject during the coming years.

(Circle one for each subject)

Social Studies A B C D E

Arithmetic A B C D E

Science A B C D E

Reading A B C D E

3. Circle the one below that tells how far in school your

moths; thinks you will go.

(Circle one)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Werk:
 

4. Circle the one below that tells how far in school your

father thinks you will go.

(Circle one)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Werk:
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5. Circle the ones below that tell how your teachers think

you will do in each school subject during the coming

years.

(Circle one for each subject)

Social Studies A B C D E

Arithmetic A B C D E

Science A B C D E

Reading A B C D E

6. Circle the one below that tells how far in school your

readingiteacher thinks you will go.

(Circle one)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:
 

7. Circle the one below that tells how far in school your

arithmetic teacher thinks you will go.

(Circle one)

Junior High: 7 - 8 - 9

Senior High: 10 - 11 - 12

College: 1 - 2 - 3 - 4

Graduate Work:
 

8. Circle the ones below that tell how your friends think

you will do in each school subject during the coming

years. .

(Circle one for each subject)

Social Studies A B C D E

Arithmetic A B C D E

Science A B C D E

Reading A B C D E



159

Directions for Administering

YOUROECHOOL PLANS

The information below entitled "Interview Information" is

discussed with the interviewee, not read to him. The inter-

viewer is to establish rapport with the interviewee and in-

volve him in conversation as much as possible.

After the interviewee is given the questionnaire, he com-

pletes it independently if possible. The interviewer should

appear disinterested but remain in the room in case there

are questions. Only clarification help is given.

INTERVIEW INFORMATION

Introduction

" , I have been talking to teachers, and

I know that they have certain ideas and thoughts about their

students. They have ideas about what kind of a student each

one will be -- which ones will be good students, which ones

will find the work hard to do. They have ideas about how far

in school their children will be able to go. For instance,

they think about whether a child will go through high school

22 a few years in a college."

"Children have ideas about the other students in the class,

don't they? All of us have ideas about

other peOple, don't we? You can name the

ones you think are the good students in your class and you

can name the ones you think are having trouble in reading,

11

in arithmetic, in spelling, can't you? .
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"Now , I have some questions that I want

you to help me with. This is what I want you to do. Read

this (paper) and check the ones that answer the questions

best for you. Answer them as thoughtfully and carefully as

possible. As far as we are concerned, there are no RIGHT or

WRONG answers.
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ABOUT YOUR PUPILS

A Questionnaire

Introduction

The educational and vocational goals that your students attain

will probably be influenced by many factors. Some students

are more able than others; some work harder at a task than

others; and, some of them will be motivated, by family members

and others, to attain higher goals, and others will not.

Attached is a checklist for selected students in your class.

These eight students were randomly selected for this phase

of the study. YOu know, of course, that there are no RIGHT

or WRONG answers to these kinds of questions. Please

complete all items on the check list as best you can. Give

your BEST OPINION about each one.
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NAME OF PUPIL

1.

2.

3.

 

AS YOU THINK OF SCHOOL WORK IN THE NEXT

FEW YEARS, WHAT KIND OF A STUDENT DO YOU EXPECT THAT HE

WILL BE?

(Circle for subject you teach)

In Social Studies: A B C D E

In Reading: A B C D E

In Science: A B C D E

In Arithmetic: A B C D E

HOW FAR IN SCHOOL DO YOU THINK HE WILL GO?

(Circle one below)

Junior High: 7 - 8 - 9

Senior High: 10 -‘11 - 12

College: 1 - 2 - 3 - 4

(Check)

Graduate WOrk:
 

AS YOU THINK OF CONSIDERING ABILITY,

INITIATIVE, INTEREST IN SCHOOL, ETC., PLEASE INDICATE

THE OCCUPATIONAL CATEGORY TO WHICH EOO,EEENE_HE WILL

BELONG.

Our interest is in the category and 22A in

particular occupation; so, please write in

the category numbers only in the space pro-

vided below. A list of Occupational Cate-

gories is attached.

(Write in category number below)

CATEGORY NUMBER
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BECAUSE ATTITUDES OF STUDENTS DIFFER, DIFFERENT STUDENTS

RELATE IN DIFFERENT WAYS TO THEIR TEACHERS. AS BEST YOU

CAN, CIRCLE THE STATEMENT BELOW THAT BEST DESCRIBES THE

RELATIONSHIP THAT TEACHERS HAVE WITH THIS STUDENT.

a. Very friendly.

b. Friendly

c. Neither friendly nor unfriendly

d. Unfriendly

e. Very unfriendly
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Directions for Administering

ABOUT YOUR PUPILS

The name of each student is typed on each questionnaire. A

questionnaire for each of the eight students and one list of

occupational categories (Hollingshead's Occupational Scale)

is given to each reading teacher and each arithmetic teacher.

Directions to Teachers

Tell each teacher that she is to complete a short question-

naire for eight boys in her classroom. Explain to her that

these boys were randomly selected for this phase of the study

and that this method is used to expedite time for us.

Question 1.

Question 2.

Ouegyion 3.

Ogestion 4.

Ask teacher to complete items for subjects

taught by her.

No directive for this question.

Explain to teacher that the occupations listed

on the Occupational Scale are grouped into cate-

gories and that the categoyy numbeg and not a

particulgr occupation should be recorded on the

questionnaire.

Explain to the teacher that her Opinion is

needed in completing this question. Say to her

that other teachers are completing similar

questionnaires and each is doing this inde-

pendently.
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OCCUPATIONAL CATEGORIES

Listed below are seven occupational categories. Since it is

difficult to list all jobs in each category, only a sample

of jobs that belongs to each category is included.

Category I. Higher Executives, PrOprietors of Large Con-

cerns, and Major Professions.

Bank Presidents, Vice Presidents

Judges

Research Directors

Contractors

Dentists

Lawyers

Teachers, University, College

Postmaster

Personnel Managers

 

Category II. Busineps Managers, Proprietors of Medium Eizeg

Businesses, and Lpsser Pyofessions.

Branch Managers

Production Managers

Executive Assistants

Internal Revenue Agents

Police Chief

Real Estate Brokers

Store Owners

ChirOpractors

Librarians

Category III. Administrative Personnel, Small Independent

Buginesses, and Minor Professions.

Store Managers (chain)

Purchasing Agents

Insurance Agents

Credit Managers

Section Heads, Federal, State, and Local

Government Offices

Managers, Department Stores

Advertising Clerks

Reporters, Newspaper

Car Dealer
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Category IV. Clerical and Sales Workers, Technipians,

and Owners of Little Businesseg.

Bookkeepers

Bank Clerks and Tellers

Factory Supervisors

Sales Clerks

Dental Technicians

Inspectors, Weights, Sanitary Inspectors,

R. R., Factory

Safety Supervisors

Owner of Tailor Shop

Shipping Clerks

Category V. Skilled Manual Employees.

Auto Body Repairers

Cabinet Makers

Chefs

Electricians

Locksmiths

Painters

Piano Tuner

Policemen, city

Radio, T. V., Maintenance

Category VI. Machine Operators and Semi-EkilEed Employees.

Assembly Line Werkers

Delivery Men

Meat Cutters and Packers

Solderers, Factory

Taxi Drivers

Welders, Machine

Coin Machine Fillers

Roofers

Sprayers, Paint

Category VII. Unskilled Employees.

Attendants, Parking Lots

Grave Diggers

Janitors, Sweepers

Laundry Workers

Dairy Werkers

Car Washers

Freight Handlers

Laborers, Construction

Unskilled Factory Workers
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OBSERVATION FORM
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DLRECTIONS FOR OBSERVERS

Observations of teacher behavior will be recorded for the

eight selected individuals only.

At the end of each observation period indicate your

general reaction to the way the teacher responds to the

group as a Whole. Under the "group" column, indicate

the frequency with which she responds in each category.

e.g. Under "degrading" indicate whether the teacher

has responded in this way (a) Very often; (b)

frequently; (0) seldom; (d) never.

In addition,record on the back of the observation form

illustrations, special occurrences, etc. which you feel

may be of special interest to the investigator.

Please read carefully the definitions attached to

"checking up," "putting off," and "supplies pro-

nunciation." These are highly specific behaviors and

should not be tallied unless they conform closely to

the definitions given.

Record in the nonverbal categories only when there is no

verbal response. Otherwise record your impression of the

total impact of the simultaneous verbal and nonverbal be-

havior.

Do not be mislead by the examples. The content of the

sentences spoken should not necessarily be identified

with a specific category. The same words may possibly

be said in a positive, neutral, or negative way.

Note carefully that All responses of the teacher to the

ideas and behavior of the student are to be recorded.

Failure to respond is considered a response" for our pur-

poses and is "entered under the category of "no response.

"No response" is given in both the behavioral and con-

tent areas.

'1
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Observation Categories

THE OBSERVED TEACHERPSTUDENT RELATIONSHIP

The Unit of Observation

In this study the unit of observation is defined as any

act, either verbal or nonverbal, on the part of a teacher which

is directed to a student.

THE CATEGORIES

There are four types of teacher behavior categories

which are distinguished. It is assumed that, in general, the

teacher's response is directed toward the student in regards

to the content being considered or toward the behavior of the

student. If both dimensions appear simultaneously, a double

classification is made.. Verbal and nonverbal behavior are

distinguished in both the content and the behavior categories.

In the pre-test phase of category designations, two basic

types of teacher responses, behavior involving content and

behavior relating to the way in which the student was acting,

appeared to be basic. A third category type for special

behavior was designated. The fourth category type was needed

since it was assumed that all teacher acts could be observed

and classified. The fourth category is described as

residual. A description of the four category types are

given below.-

I. Content Categories

These categories include all verbal and nonverbal teacher

responses to statements, ideas, and opinions of students. This
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is, in effect, evaluation of intellectual content.

Category 1. Praising

Includes all verbal acts which have the effect of

praising, encouraging, enhancing the statements,

opinions, or ideas of the student.

Examples: "That's fine."

"YOu've made an important point there."

Category 2. Agreeing

Includes all verbal acts which show agreement with

the statements, opinions,or ideas of the student.

Examples: "Yes, that's true."

"I feel the same way you do."

Category 3. Neutral Response

Includes all verbal responses of the teacher which

fail to make an evaluation of the statements, opinions,

ideas of the student.

Examples: "All right." (Not showing agreement)

"Okay, next." (Not showing agreement)

Category 4. Disggreeing

Includes all verbal acts which show disagreement with

the statements, opinions, or ideas of the student.

Examples: (Correcting an error made by a pupil.)

"I donft think so."

Category 5. Degrading

Includes all verbal acts which have the effect of de-

grading, discouraging, belittling, the statements,

opinions, or ideas of the student.

Examples: (Sarcasm or ridicule)

"That wasn't a very bright answer."

Category 6. Nonverbal Positive

Includes all nonverbal behavior that shows positive
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evaluation of the statements, opinions, or ideas of

the student.

Examples: Nodding, smiling, laughing with

Category 7. Nonverbal Negative

Includes all nonverbal behavior that shows negative evalu-

ation of the statements, opinions, or ideas of the stu-

dent.

Examples: Shaking head, frowning, laughing

gp

Category 8. No Response

Includes all nonverbal behavior that shows failure to

respond with affect to statements, opinions, or ideas

of the student. This is a category of no response.

Note that failure to respond affectively on the verbal

dimension is put in category 3.

Examples: Blank look

Changing subject without comment or ex-

pression.

II. Behavior Categories

These categories include teacher responses directed

toward the behavior of the student rather than to his ideas.

These categories include both verbal and nonverbal responses.

Category 9. Reward

Includes verbal acts that indicate approval of the

behavior of the student.

Examples: "That was very nice of you."

"Because you did such a nice job, you

can . . .'

Category 10. Discipline

Includes all verbal acts that indicate disapproval

with the behavior of the student.

Examples: "Pay attention!"

"YOu've been so noisy that you'll have

to O C O



172

Category 11. Nonverba; Positive

Includes all nonverbal behavior that shows approval

of the behavior of the student.

Examples: Smiling, patting on back

Beaming, or appearing to be charmed

Category 12. Nonverbal Negative

Includes all nonverbal behavior that shows disapproval

of the behavior of the student.

Examples: Insolent glance or stare

Shaking student

III. Special Behgvior Categories

These categories include specific behavior acts that

imply usurpation of students' initiative and self-esteem.

Specific descriptions are given below.

Category 13. Putting ng

This category of behavior is specifically defined as

occurring when the teacher indicates that the student's

request or comment cannot be dealt with at the time

the student introduces it.

Examples: "Let's skip that for the moment."

Neutral

"Let's not go over that again."

Negative

Category 14. Checking Up

This includes all acts in which the student's judge-

ment is validated by the teacher. The teacher does

not accept without questioning.

Examples: Student asks to sharpen pencil and

teacher checks point to see if needed.

Student desires to go to booktable and

teacher checks to see if other work is

completed.
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Category 15. Supplies Pronunciation

This category of behavior is specifically defined as

occurring when the student is reading and comes to a

word he cannot pronounce. The teacher provides the

pronunciation without waiting for or urging the child

to attempt the pronunciation himself.

IV. Residual Category

This observation category will not be tallied, although

it is conceptually present. It includes kinds of statements

by the teacher which are neutral in effect as representing

information; explanation; asking questions; and, procedure

comments. If affect accompanies any of these kinds of state-

ments, they will be classified elsewhere. It should be noted

here that all teacher responses to student behavior, be it

positive, negative, or neutral, will be classified under be-

havior categories.
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