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ABSTRACT

EVALUATION OF VALUES CLARIFICATION AS A METHOD OF

TEACHING A COLLEGE LEVEL HUMAN SEXUALITY COURSE

BY

Nancy Brunton Smith

This study was conducted with a sample of forty-eight

drawn from a population of ninety—one students from a human

sexuality class on the Michigan State University campus

during Spring term 1981-82.

The basic objective of the study was to evaluate a pro-

gram for human sexuality education that utilized values clari-

fication techniques. Gender, students' role in the class,

their willingness and ease of discussing sexuality were also

examined. A secondary objective was the development of a

questionnaire to measure values and the values clarification

process. Though further work is still needed, supportive

measures indicated that the questionnaire adequately meas-

ured these two dimensions.

The research indicated that students were able to signifi—

cantly clarify their values and that students gained signifi—

cantly in their knowledge of sexuality from the beginning to

the end of the course. Surprisingly, a moderate inverse rela—

tionship was found to exist between students' clarification

of their values and their gain in sexual knowledge. Students



role in the class or their gender did not appear to have any

effect on how well they were able to clarify and understand

their values.

The study indicated that while students were more at

ease when discussing sexuality at the conclusion of the course

than they were at the start, they were no more willing to dis—

cuss sexuality with a broad range of people. Discussion

group facilitators were more willing to discuss sexuality both

at the beginning and the end of the course than were non—facili—

tators.
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CHAPTER I

STATEMENT OF THE PROBLEM

The Need

During the past several decades in which sex education

has begun to come into its own, there has been great concern

from educators, parents, and students for something other

than mere sex education. Each group seems to have been say-

ing that they would like to see some kind of values taught

in addition to the disclosure of information regarding sexu-

ality.

Articles and books have been written on the connection

between sex education and the teaching of values. There is,

however, a significant deficiency in the literature. Most

of the literature has been theoretical and lacks substantia-

tion through empirical research methods. The literature

which does note empirical research deals mainly with attitudes

about sexuality and not with the effectiveness of utilizing

a values clarification process.

A search was conducted to find an instrument for meas—

uring values and individuals' clarification of their values

as they relate to sexuality. No instrument was located

which adequately measured these two dimensions in regard to

sexuality. Most questionnaires which were found measured a



2

respondent's sexual attitudes and not values. In light of

this, an instrument was developed to measure values and

clarification of the respondent's values for sexuality.

1.

Objectives

This study had six objectives. They Were:

To evaluate the effectiveness of utilizing a values

clarification process for a college level sex edu—

cation course.

To develop an instrument for measuring values and

students' clarification of values for sexuality.

To determine if there were any differences in clari-

fication of values between males and females when

exposed to thesameeducational materials.

To determine if the students' role in the class,

whether or not they were a group facilitator, affected

the amount of clarification of values which the stu-

dent experienced.

To evaluate whether or not the class facilitated the

students' ease and willingness to discuss sexuality.

To examine whether students gained knowledge of

sexuality from the class as well as a greater under-

standing of their values.

Review of the Literature

There has been considerable interest in the relation-

ship between sex education and the values of students. This

concern has prompted a great amount of writing on the subject.
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Areas covered in the literature have been sex education,

values, values clarification, gender, and the values of the

instructor.

One of the first methods of teaching sex education was

that of a scientific—biological approach which cameiabout

after World War I. The objectives of this method were to

dispel "ignorance, correct misconceptions, and to focus on

the biological facts of life” (Hoyman, 1970, p. 340). This

method often dealt with animal reproduction and did not go

into the facts about human reproduction.

While the field of sex education in general has expanded

beyond the post World War I concept, there are those indi-

viduals who even today advocate such limited programs.

Hennessy (1980) cited a recent iincident in which a biology

teacher indicated that he was doing his part in sex educa-

tion by teaching the biological reproduction cycle and work—

ings of the frog. Such approaches to sex education are seen

by most professionals as inadequate in that they do not meet

the needs of the student and often leave individuals confused

and uncertain about sexuality (Arcus, 1980; Brick, 1981;

Calderone, 1974; Englund, 1980; Gordon, 1981; Hacker, 1981;

Hennessy, 1980: Hoyman, 1970: Needle, 1977; Schinke, 1981; and

Wilkins, 1979).

The general concensus among professionals in the field

is that sex education is important for the dispensing of

knowledge regarding sexuality. Studies indicate that the

more knowledgeable young people are regarding sexuality, the

,A
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more likely they are to handle their own sexuality in a respon—

sible manner (Gordon, 1981). The learning of biological and

physiological information about sexuality is seen as funda-

mental and a building block upon which to build comprehensive

sex education programs (Hacker, 1981). This fundamental

objective of sex education, however, should be only one goal

of several.

Many authors have stressed that sex education needs to

be more than just imparting the facts of biological reproduc-

tion to the students (Brick, 1981; Englund, 1980; Hacker,

1981; Hoyman, 1970; Schinke, 1981). "Sex education should

involve young people in developing an awareness of what it

means to be a sexual being" (Wilkins, 1979, p. 223). Hoyman

(1970) and Brick (1981) felt that for optimal use, sex edu-

cation must deal with the social, psychological, and value

dimensions of human sexuailty so that the student receives

and develops a clear understanding about his/her own sexu-

ality.

The inclusion of values into any comprehensive sex edu—

cation program is believed to be necessary by professionals

in the field (Arcus, 1980; Calderone, 1974; Gordon, 1981;

Hennessy, 1980; Needle, 1977; Reagan, 1980; and Wilkins,

1979). Englund (1980) points out that there is a real need

for instructors of sex education programs to guide students

toward recognition of underlying moral principles which are

present in their actions and the actions of others.

While the majority of authors agree that values need
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to be considered in regard to sex education, Arcus (1980)

raised some questions as to how and who should deal with this

issue and in particular whether or not the educational sys—

tem should be involved in this process. She points out the

difference between teaching values and dealing with values.

Dealing with values in her perception and as stated by the

1968 National Commission on Family Life Education, is for

educators to, "be able to help youth and adults clarify their

own concepts and expand their thinking beyond their own value

structures" (p. 164). If educators are to include values in

sex education programs, then according to Arcus, it must be

by dealing with values and not teaching them.

Instructional courses on sexuality and values must be

realistic and relevant to today's youth and should provide

opportunities for the students to study and discuss feelings

about sexuality (Needle, 1977). By raising and examining the

controversial issues with which individuals must deal in

today's society, educators provide the opportunity for stu—

dents to clarify what they value and believe of their own

sexuality (Hacker, 1981). Such views represent the beliefs

of many professionals and indicate a need for the inclusion

of values in any sex education program (Arcus, 1980; Brick,

1981; Calderone, 1974; Englund, 1980; Gordon, 1981; Hennessy,

1980; Hoyman, 1970; Schinke, 1981; and Wilkins, 1979).

There is general agreement among sex educators that

values cannot be taught by dictating values to the student,

nor should students be given the idea that hedonism is the
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accepted norm through the implication that values have no

part in sexuality. "Many educators want to strike a balance

between these two extremes in order to preserve fairness and

objectivity without sacrificing personal conviction and

integrity," (Englund, 1980, p. 7). From these convictions

have come several educational methods for dealing with this

situation. Values clarification is one of those methods.

Arcus (1980) defines values clarification as calling

for students to strive toward clarifying their own values

using the processes of choosing, prizing, and acting. In so

doing, students are better able to examine what they believe

and why. On the basis of this knowledge, they may decide to

stand by their values more firmly, or they may find a need

for modification of existing values. Whichever the case,

the student has gained a new understanding about him/herself

and can act accordingly. As a teaching method, Hacker (1981,

p. 209) emphasized that values clarification is, "the exposing

of values, not the imposing of them."

Raths, Harmin, and Simon (1978) indicated that by

helping individuals to clarify their own values, one may see

less confusion, apathy, or inconsistency in those individuals.

"If we succeed in clarifying them (values), the theory (values

clarification theory) asserts that results will show up as

changes in behavior," (p. 4). One clarifies what One's own

values are by examining the process through which one's values

were developed. This valuing procedure is based on three

processes: The first is that of making a choice as to what

i
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one will value. This choosing must be done by the individual

freely, from several alternatives, and after consideration

has been given to the consequences. The second process is

prizing one's choice. One must be happy with one's choice;

happy enough to be able to affirm that choice to others.

The final process is acting on one's choice. Individuals

are now at the point where they can do something with their

choice and in some way incorporate it into some pattern of

their life. A person's values often do not remain the same

through life, but mature as the individual matures.

Throughout life, this proceedure continues and values are

reassessed which may or may not result in changes of values.

A few other studies have suggested other factors

which have been examined in relationship to the values clari-

fication process. Reagan (1980) investigated the values of

the instructor and the possible effect which they might have

on the students' values. She concluded that the instructor's

values and the imparting of information on sexuality did not

appear to influence the values of the students in terms of

changing them. Reagan also concluded, "...that the benefits

of sex education, at least at the college level, far out-

weigh the perceived risks," (1980, p. 7).

Another factor which has been examined is that of

gender differences in attitudes regarding sexuality. Dearth

and Cassell (1976) compared gender differences of university

students after a semester course in human sexuality and

found that for the most part, males and females were more



8

alike than different in regard to attitudes about sexuality.

Whether or not this held true when looking at their values

rather then attitudes was not explored.

In light of the review of literature, this study

evaluated the effectiveness of utilizing a values clarifi-

cation process for a college level human sexuality course;

developed an instrument for measuring values and clarifica—

tion of values as they relate to sexuality; examined differ-

ences in clarification of values between males and females

when they were exposed to the same educational material; and

evaluated whether students gained knowledge of sexuality from

the course. Based on the goals and structure of the course,

two other objectives were explored: to determine if a stu—

dents' role in the class affected the amount of clarification

of values which students experienced and to evaluate whether

or not the class facilitated the students' ease and willing—

ness to discuss sexuality. The Reagan study (1980) indicated

that the values of the instructor were not an influential

factor, but it was seen as beneficial to control this element

in the present study.

The research was conducted in one undergraduate, upper

division human sexuality class at Michigan State University.

Because of the limited sample, this study may only be gener-

alized to other human sexuality classes in the College of

Human Ecology at the Michigan State University and not to

other universities' sex education classes.
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Research Hypotheses 

The following hypotheses have been derived from the

literature reviewed and were tested in the research.

HOlFor students who receive sex education taught

from a values clarification basis, there will

be no significant change in students' under-

standing of their values regarding sexuality.

HllStudents who receive sex education taught

from a values clarification basis will have

a significantly greater understanding of

their own values for sexuality by the end

of the course.

The literature reviewed suggests that when students

learn through a values clarification process their learning

is enhanced and they then understand their position on the

issues (Wilkins, 1979). Arcus (1980) and Hoyman (1970)

concur that enabling students to carefully examine the

options is of great importance.

HOZThere will be no significant change between

the values of male and female students when

exposed to sex education as taught from a

values clarification basis.

Dearth and Cassell (1976) studied the difference in

attitudes between males and females and found there to be

little difference. It is expected that the same thing will

hold true for values, especially when both males and females

participate in the same sex education class taught from a

values clarification perspective.
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H There will be no relationship between the

students' role in the class and the under-

standing of their own values.

H13The relationship between being a group

facilitator and students' understanding of

their own values will be greater than the

relationship between not being a facili-

tator and students' understanding of their

own values.

The human sexuality course studied utilized group

facilitators. Because the facilitators received more expo-

sure to the instructors and to the techniques of values

clarification, it was hypothesized that these will have a

positive effect on the students clarification of their

values.

Hb4There will be no relationship between stu—

dents' understanding of their own values and

their willingness to discuss their sexual

feelings and behavior.

H14There will be a positive relationship between

willingness by students to discuss their sexual

feelings and behavior and students' under—

standing of their own values.

One of the objectives of the course was to help stu-

dents become more willing to discuss sexual issues which

concern them. It was hypothesized that the more one under—

stands one's own values the less threatening communicating

those values becomes.

H There will be no significant change in stu-

dents' ease of talking about sexual beliefs,

values and behavior from the beginning to

the end of the course.

HISStudents will report significantly greater

ease of talking about sexual beliefs, values

and behavior from the beginning to the end

of the course.
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Another objective of the course was to increase a stu—

dent's level of comfort in discussing sexual issues. Because

the students received practice in discussing sexual issues

throughout the term, it was hypothesized that the level of

comfort would increase for students.

HO There will be no significant difference in

students' knowledge of sexuality from the

beginning to the end of the course.

HISStudents will increase significantly their

knowledge of sexuality from the beginning

to the end of the course.

The professionals in the field believe that the impar—

ting of knowledge regarding sexuality is fundamental to

human sexuality programs. Such knowledge is essential and

cannot be overlooked (Hacker, 1981).

Conceptual and Operational Definitions 

This study used several concepts which need to be

defined and clarified. These concepts are: sex education,

values clarification and values.

Sex education is the communication of information from

one person to another on the subject of human sexuality.

This communication of sexual information took place

through classroom lectures, audio-visual aids, and assigned

readings which were to be done by the student before class

time. Topics under consideration were: biological aspects

of sexuality, birth process, psychosexual development, sexual

response, sex roles, teenage sexuality, sex education in the

home, pornography, contraception, values, sexually transmitted
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diseases, sexual expression, atypical sexual behavior, abor—

tion, homosexuality, handicapper sexuality, rape, marital

rape, incest, sexuality in the middle and later years, cohabi-

tation, love and intimacy, and communication.

Sex education was measured through the use of two tests:

the Sex Knowledge section of the Sex Knowledge and Attitude

Test developed in 1972 by Dr. Harold I. Lief and Dr. David M.

Reed (Appendix A), and the Sex Knowledge Inventory-Form Y

developed by Thomas McHugh and Gelolo McHugh in 1977 (Appendix

A). The course's final exam was also used as a post measure

of sex education. When operationally referring to sex educa-

tion, the term sex knowledge has been used throughout this

work.

Values clarification is the process of clarifying and 

understanding one's values and the development of those

values (Arcus 1980). This process involves the elements of

choosing, prizing and acting which are integral in the devel-

opment of values and facilitate the student's arrival at a

clear picture of his/her own values (Raths, Harmin, and

Simon, 1978).

Techniques were utilized in teaching the human sexu-

ality course under study which were constructed to enable stu-

dents to clarify their values. Each activity that the mem—

bers of the class received was based on the values clarifi-

cation process and incorporated the elements of choosing,

prizing and acting.

Students' clarification of their values was measured by

A



13

the Value Diffscore which represented the total amount of

change in values exhibited on the Sexual Values section of

the instrument (Appendix A) from pre to post test for each

student. Students' issue reaction papers (Appendix B) and

their self-reports of clarification on the Who I Am Sexually

II assignment (Appendix B) were both used as supportive meas-

ures of students' clarification of values.

Values were conceptualized in an abstract and universal

way. They are ideals that govern an individual's behavior

and are the result of the valuing process of choosing, prizing

and acting (Raths, Harmin, and Simon, 1978) Raths, Harmin,

and Simon point out that values are different from attitudes

and beliefs. Attitudes, beliefs and purposes approach values

but do not meet all the criteria involved in the valuing pro-

cess. For example, an attitude may be freely chosen and

prized, but it may not influence the individual's actions.

Often values develop out of these expressions, but until they

meet all the criteria in the valuing process, they should be

viewed as a different concept than values.

Each student's values were considered to be an indi-

vidual and unique matter with no right or wrong values.

Students were asked to discuss their values in papers and in

small discussion groups for the various topics dealt with in

the course. This enabled students to explore their own

values and to identify what values they held that were related

to sexuality. Students' values as they relate to sexuality,

were measured by the Sexual Values section of the instrument

(Appendix A).



CHAPTER II

METHODOLOGY AND DESIGN OF THE STUDY

Chapter two deals with the research design and method-

ology of the study. The methods and rationale behind the

methods used in this study, the basic design of the study,

the sample, the sampling process, the instrumentation, the

data collection techniques, and scoring of the instrument are

presented in this chapter for the reader's information.

Population

Limitations of expense and time influenced the researcher

to choose a population of one class of human sexuality taught

at Michigan State University. The population consisted of

ninty—one students from the Thursday evening class of Human

Sexuality in the Family taught during Spring Term 1981-82.

The class met in the evening for approximately two and one

half hours each week.

Sample

Subjects were selected from the population to form a

sample size of forty-eight. Because the role of facilitator

was viewed by the researcher as enhancing a student's values

clarification process and in order to have a sufficient num—

ber of facilitators to analyze this variable, all the

14
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facilitators were included as part of the sample. The other

thirty-two members of the sample were chosen from the dis-

cussion groups randomly without replacement (two per group)

by throwing a dice to obtain two different numbers between

one and five.

Sampling Process

On the first day of class, students were asked to fill

out an information sheet (Appendix C) which gave the instruc—

tors information pertinent to the class and this study. On

the basis of this information, the students were divided into

sixteen discussion groups, each containing five or six stu—

dents. Members for the discussion groups were selected by

the instructors on the basis of gender, major in school, age,

conservative/liberal views, dominant/submissive personalities,

and committed/non—committed to a relationship indexes in

order to achieve a mixture of people in each discussion group.

This information was supplied on the information sheet and

was seen as helping to provide an atmosphere for stimulating

discussion. The only variable which was not equally distri-

buted in each group was the number of males and females.

Since the class had more females than males, any discussion

group which included males, contained at least two. This was

done so that the men in the class would feel comfortable and

not overwhelmed by the women in the discussion group. Care

was taken to avoid placing two persons who knew each other

in the same group as this could affect their willingness to

discuss the topics openly.
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Once the groups had been stratified, the researcher

selected two members from each group, other than the group

facilitator, for the sample. This selection process was done

randomly without replacement by throwing a dice.

In each group, number six was denoted as the facili—

tator, thus utilizing numbers one through five for selecting

the remainder of the sample. The first two different num—

bers rolled on the dice between one and five determined which

two group members became a part of the study. Thus, three

students were selected from each discussion group. This

process was followed for each of the sixteen groups. These

students were studied in depth with regard to all three

measures of the study: the instrument (Appendix A), the

weekly issue reaction papers (Appendix B), and Who I Am

Sexually II papers (Appendix B).

It should be noted that there were four students who

were originally selected as part of the sample, but each had

to be replaced by another student from the discussion group

of which the student being replaced was a member. TWO stu-

dents did not take the pretest, one student dropped the

class, and one student decided not to participate in the

discussion group experience. The replacement process was

also done by throwing a dice to randomly select a student

from those remaining in the group who were not already a part

of the sample.
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Research Design

This study was designed to explore and evaluate the

effectiveness of utilizing a values clarification process for

a college level human sexuality course; to develop an instru-

ment for measuring values and students' clarification of

their values for sexuality; to examine differences in clari—

fication of values between males and females when exposed to

the same education materials; to determine if a students' role

in the class, whether or not they were a group facilitator,

affected the amount of values clarification which the stu-

dents experienced; to determine whether or not the class

facilitated the students' ease and willingness to discuss

sexuality; and to evaluate whether students gained knowledge

of sexuality from the class. With these objectives in mind

and because no empirical research has been done to evaluate

the utilization of the values clarification process in a

human sexuality course, a pilot design was selected in which

there was only one group but a pretest and posttest were

administered.

The study was cross-sectional in nature in that a sec-

tion of each student's life was being measured for the effect

of a particular teaching method. Each student was asked to

complete the pretest and the posttest, thus enabling a meas—

urement at a certain point in time. The results are general-

izable to students who enroll in a human sexuality course

taught in the College of Human Ecology taught on the Michigan

State University campus.
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All students in the class were exposed to the same lec-

ture materials, audio—visuals, guest speakers, and instructors.

The exercises, film discussion sheets, situation sheets, role

play situations etc. were constructed to facilitate the stu-

dents' exploration of their values. The guidelines for

writing the weekly issue reaction papers (Appendix B) and the

Who I Am Sexually II papers (Appendix B) were stated in a

similar manner to help the students examine the choosing,

prizing and acting processes which they utilized in reaching

their own values. Each student received a printed copy of

these guidelines.

It should be noted that the researcher was actively

involved in the class as a Teaching Assistant. In this posi-

tion the researcher was present for all class sessions, met

with the facilitators, contributed to the course through

organization, evaluation, and occasional instruction.

The small discussion groups were used throughout the

course. Needle (1977) advocated opportunities for students

to study and discuss their feelings about sexuality and

believes such opportunities can be helpful for students.

Hacker (1981, p. 209) concurs on this point and also states

that students must be allowed to discuss their differences,

and "be heard and respected for them and learn how to deal

with them on a peer level.“ Small discussion groups appear

to be ideal for achieving such purposes.

Raths, Harmin, and Simon (1978) indicated that the use

of small groups for discussions and exercises facilitates
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thoughtful comments. Morrison and Price (1974, p. 10) point

to the "continual self-examination which occurs in the pro—

cess of group interaction." Stratification of groups to

strive for a good mixture of people was cited by Raths, Harmin

and Simon (1978) as one method of forming small groups. For

the purposes of this study and achievement of the course

goals, stratification of the groups was seen as beneficial.

Each discussion group contained a facilitator. The

facilitators were students enrolled in the class for credit.

They were expected to meet all class requirements as were

the other students. Individuals were chosen to be facili-

tators by first expressing an interest in the role and then

examination of their schedules. The facilitators met with

the instructors each week prior to class for one hour. This

time was spent in discussion of the planned class activities,

dealing with the dynamics of small group processes in order

to help them form a cohesive discussion group, conversing

about the process of values clarification to facilitate their

ability to help the members of their group to consider how

their values developed, and discussion and evaluation of the

previous week's activities. Because the facilitators received

added exposure to values clarification techniques and to the

instructors, they were evaluated as a separate group as well

as part of the total sample.
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Instrumentation

The instrument used (Appendix A) consisted of four

major parts: the Sexual Values test, the Sex Knowledge sec—

tion of the Sex Knowledge and Attitude Test (SKAT), the Sex

Knowledge Inventory—Form Y, and Demographic Information. The

instrument has separate pretest and posttest forms which

differ only on the Sexual Values portion of the instrument.

Both the pre and post test forms have been included in

Appendix A.

Sexual Values. Values were measured by the Sexual

Values section of the instrument which was developed for this

thesis (Appendix A). This portion of the instrument was pre-

tested at the end of Winter Term, 1982 in a Michigan State

University human sexuality class. The pre and post tests

contained two questions on each topic and underlying value

as they relate to sexuality, for internal validity. One ques—

tion on each topic was worded identically for both tests.

For internal validity, the second question for each topic and

underlying value had the same meaning, but was worded slightly

differently from pre to post test. This was done to avoid

carryover between the tests which might affect the results.

The Sexual Values portion of the instrument was con—

structed based on fifteen topics related to sexuality that

were dealt with in the human sexuality course. Those topics

were: masturbation, pornography, homosexuality, birth pro-

cess, sex education in the home, intercourse with love,

sexuality in the later years, incest, privacy and sexuality,
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nudity, sexual communication, abortion, rape, birth control,

and venereal disease. This test also included two questions

on the willingness and ease with which the respondents were

able to discuss sexuality and the posttest contained a ques—

tion dealing with the overall rating of the course.

The questions on this portion of the instrument were

designed to measure an underlying value for each topic area.

The underlying values believed by the researcher to be meas—

ured were: pleasure for oneself is alright (items 3,18/3,18)l,

right to choose to what one is exposed (items 4,19/4,19),

right to choose one's own lifestyle (items 5,20/5,20), part-

nership of father and mother (items 6,21/6,21), parents

responsibility for their child's sexual development (items 7,

22/7,22), sex with love (items 8,23/8,23), right of an indi—

vidual (child) not to be harassed (items 10,25/10,26), sex

is private (items 28/28), sex is natural (items 13,15,30/13,

15,30), communication between partners is desireable (items

l4,29/14,29), self-determination (items 1,9,11,16,24,26/1,9,

12,16,24,27), and responsible sexual behavior (items 2,12,17,

27/2,ll,l7,25). It should be noted that while there are fif-

teen topics there are only twelve underlying values being

measured. The reason for this is that questions on the topics

of abortion, sexuality in the later years, and rape were all

thought to measure the underlying value of self-determination

 

1Throughout the remainder of the test and in the tables,

a format of (x,x/x,x) will be used to indicate the item numbers

on the pre/post tests respectively.
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(items 1,16,9,24,11,26/1,16,9,24,12,27). The questions on

birth control and venereal disease were thought to measure

the underlying value of responsible sexual behavior (items

2,17,12,27/2,l7,11,25).

The Sexual Values section used a five point Likert Scale

from "strongly agree“ to "strongly disagree." The intent

was not to see if a student moved from "strongly agree" to

"strongly disagree" or vice versa on any of the questions.

Such movement could have been seen as a change of values, and

the intent of the course and study was not to change students'

values. Instead, smaller movements or shifts in values were

expected, such as from "uncertain" to "agree" or "disagree."

These smaller movements of one or two points were seen as

indicating an increaSed clarification and understanding of

values on a particular topic. Larger shifts also indicated

a clarification of values, but it was thought that they were

not as likely to occur. Because a Likert Scale was used,

data was collected at the ordinal level.

In addition to the Sexual Values section of the instru—

ment, two subjective measures were taken to measure the stu-

dents' values and clarification of their values during the

course. Students were required to write a weekly issue reac-

tion paper (Appendix B) which helped the students clarify

their values on those issues. Each student was also required

tO' write a two page "Who I Am Sexually II" paper (Appendix

B). This paper was to deal with the four issues which the

students felt they had come to clarify and understand most
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for themselves. This assignment was written in the eighth

week of the term and was assumed to be the students' self

report of clarification and understanding of values. Both

assignments were examined by the researcher for evidences of

the choosing, prizing and acting process of reaching one's

values. The guidelines for both assignments (Appendix B)

helped the researcher to discern the students' utilization

of the values clarification process.

A values clarification score was determined for each

respondent on the Sexual Values section of the instrument.

This score was a calculation of the difference between the

pre and post test responses, thus illustrating the total

amount of shift which occurred in sexual values from the out—

set to the finish of the course for each student. This shift

was seen as representative of the amount of clarification of

values which the student experienced.

Sex Knowledge. The Sex Knowledge and Attitude Test

(SKAT) was developed by Dr. Harold I. Lief and Dr. David M.

Reed (1972), both of the University of Pennsylvania. The

knowledge portion of the SKAT consists of seventy-one true-

false questions on a variety of topics regarding sexuality

which allowed for collection of interval level data. The

authors of the test reported the sex knowledge portion of

this test to be a valid test on the basis of face and content

validity of the questions. They also reported the reliability

measure of the test to be .87 (Lief and Reed, 1972). Future

references to this portion of the instrument will be made by
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use of the term, "general sex knowledge" section of the instru—

ment. The Attitudes sectioncfifthis standardized test was not

utilized.

The Sex Knowledge Inventory-Form Y was developed by

Thomas McHugh and Gelolo McHugh (1977) as a standardized test

for measuring the extent of an individual's knowledge of the

human reproductive systems and also allowed for collection

of data at the interval level. This test was divided into

three parts. The first dealt with the different parts of

both the male and female anatomies and will be referred to

as the "body parts" portion of the instrument. The second

part was a list of questions dealing with the functions of

various sexual parts of male and female bodies and will be

referred to as the "physiology" section of the instrument.

The term, "broad sex knowledge" will be used to refer to the

third section of the Sex Knowledge Inventory—Form Y. This

part consisted of four lists of multiple choice questions on

a variety of sexual topics. There was no reliability or

validity information available for this test.

Demographic Information. Three factors which were per-
 

tinent to this study were gender, a student's role in the

class and the instructor's values. Sex was specified by

each student on the instrument under demographic informa—

tion. A student's role in the class referred to whether or

not a student was a group facilitator. Although it is

recognized that values are communicated in non-verbal as

well as verbal ways, the instructors' values were controlled
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as much as possible by the instructors refraining from men-

tioning their own values and by maintaining the same instruc-

tors throughout the course.

Final Exam. Although not a part of the test instrument,

the final exam developed for the course was used as another

measure of knowledge gained from the course. A correlation

was run between the final exam and the total sex knowledge

score to determine the reliability of the final exam as a

measure of sexual knowledge gained. Because there was a moder-

ate positive correlation between the two scores, the final

exam was also used as a measure of knowledge gained.

Scoring of the Instrument
 

Sexual Values. The Sexual Values section of the instru-

ment was a Likert Scale scored from one to five, with five

being the greatest amount of the value measured and one being

the least; three was uncertain. For example: question two

on both the pre and post tests dealt with the topic of birth

control and measured the underlying value of responsible

sexual behavior. The question was as follows:

Birth control may be considered as ranging from

abstinance to chemical and mechanical methods.

Assuming procreation is not the goal, the consis-

tent use of birth control methods by a couple

desiring intercourse is a necessary action.

If students responded with "strongly agree" they received a

five because the response represented the greatest amount of

the underlying value of responsible sexual behavior. If they

responded with "strongly disagree" which represented the

least amount of the underlying value of responsible sexual
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behavior, they received a one. Each question was scored in

a similar manner for both the pre and post tests.

Sex Knowledge. The general sex knowledge portion of
 

the instrument was scored by taking the number wrong and sub-

tracting that from the total score possible, seventy-one, to

arrive at the student's score. The body parts portion was

scored in the same manner with a total possible of twenty.

A similar method was used on the physiology section of the

instrument. There were six questions which required more

than one answer (questions 5, 7, 15, 16, 22, 27; see Appendix

A, p. 114). For computer analysis each answer was treated as

though it came from separate questions. Thus, the total score

on this section was thirty-seven. All four parts of the

broad sex knowledge section were combined to make a total

score of forty from which the number of incorrect responses

were subtracted in order to arrive at a score for this sec~

tion. The total sex knowledge score was gained by adding the

scores of all four sections together. This computation of

the total sex knowledge score was done by the computer in

order to minimize possible errors in scoring.

Data Collection
 

During the first class session, the students were asked

to fill out the instrument and return it to the researcher.

Once this was done, there was no further testing during the

course. On the last day of the class before the final examin-

ation date, each student was asked to fill out the instrument
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again and return it to the researcher. Each time, students

were assured that the results of this testing would not

affect their course grade.

One of the class requirements was that the students

make a copy of their issue reaction papers which the instruc-

tor keeps for a term. All reaction papers (Appendix B) were

read at the end of the term and assigned a score by the

researcher for the purposes of this study. Possible scores

ranged from zero to five points based on specific criteria

that were intended to facilitate the examination of the

values clarification process (Appendix B). This scale was

collapsed to a system better suited to statistical analysis

of any increase or decrease in ability to clarify values.

Collapsing of the criteria allowed for measurement of the

major increases or decreases in the scores. The criteria for

a threecn'a four and a one or a two were relatively close.

Because of this, students could have moved back and forth

frequently without gaining clarification of their values,

particularly at the beginning of the course when they were

trying to grasp the criteria. In the new scale a five became

a three, a three or four became a two, a one or two became

a one, and a zero remained the same.

The Who I Am Sexually II papers (Appendix B) were also

read by the researcher. For this assignment students were

asked to list and discuss four topics examined over the term

in which they thought they had gained the most understanding

of the topic and their underlying values. Each of these four
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topics was recorded by the researcher in the order in which

they were cited. These areas of most gained understanding

were assumed to be the students' self reports of clarifica—

tion and understanding of values.

To avoid influencing the responses of the students they

were not told until the end of the course that research was

being conducted to examine the relationship of the values

clarification process and education for human sexuality.

After students had taken the posttest they were told that

research data had been collected on randomly chosen members

of the class. At this time students were given the option

of participating or not in the research without affecting

their grade. No students who were a part of the sample

requested not to be included. To further protect the ano-

nymity of the members of the sample and to assure that the

students' grades were not affected by their inclusion or exclu—

sion in the study, the identity of students in the sample

were known only to the researcher and not to the major pro-

fessor who assigned grades for the course.

For the purposes of this research, a .05 level of signifi-

cance was accepted for statistical significance before the

analysis of the data took place. Significance levels of .01

and .001 have also been noted where they apply. Acceptance

or rejection of hypotheses was based on the .05 level of

significance.



CHAPTER III

RESULTS OF THE DATA ANALYSIS

Description of the Sample
 

The sample for this study was composed of forty-eight

students of which 81 percent were female and which was repre-

sentative of the composition of the class. Sixty-nine per—

cent of the sample were in their senior year in college, 10

percent were graduate students and the remaining students

were juniors with one sophomore. All of the males in the

sample were seniors while 62 percent of females were seniors,

13 percent were graduate students, and the remaining 25 per-

cent were juniors and sophomores. Because the majority of

students were upper-class—persons and graduate students,

their ages tended to correspond: 79 percent of the students

were twenty to twenty—two years of age. The remaining 21 per-

cent ranged in age from twenty—three to forty-one. Age per—

centages were similar for both males and females.

The group of facilitators was composed of sixteen stu—

dents, 81 percent of whom were female which is representative

of the total sample and the class. Facilitators ranged in

age from twenty to forty-one with 94 percent between the

ages of twenty and twenty-two. Ninty—four percent of the

facilitators were juniors or seniors, the remaining indi-

vidual was a graduate student.

29
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When asked to describe their own beliefs and values,

88 percent listed them as being not at all or somewhat conser—

vative, i.e. in favor of traditional standards. Seventy—five

percent of the students described their beliefs and values

as being influenced in some way by religion. Males and

females did not exhibit any major differences on either of

these questions, nor did facilitators or non-facilitators.

In response to whether or not students felt that their

beliefs and values were in conflict with their parents' beliefs

and values, 69 percent replied that "somewhat" of a conflict

did exist. A larger proportion of females (74 percent)

indicated that their values and beliefs were in conflict

with their parents than did males (44 percent). Facilitators

also reported somewhat more conflict in beliefs and values

between themselves and their parents with 94 percent of

facilitators reporting somewhat or definite conflict while

non-facilitators reported 78 percent for the same levels of

conflict.

Analysis of Value Items and Overall

Clarification of Values

 

 

Students' responses to the individual value items and

the clarification of their values were analyzed and are

reported in this section. The individual value items were

examined through the use of the Wilcoxon matched-pairs signed-

ranks test to determine if there was a significant increase

in students‘ clarification of their values. The value items

that showed a significant increase were then cross—tabulated
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with the students' self-reported areas of most gained under-

standing and clarification in order to examine these two

factors together. The values clarification process was

further analyzed through the calculation of a total values

clarification score, the Value Diffscore. The Value Diffscore

was then correlated with the issue reaction paper measures

to discern the relationship between the objective and sub-

jective measures.

The Wilcoxon Test. The Wilcoxon matched-pairs signed-

ranks test was used to analyze the values portion of the

instrument. The Wilcoxon is a statistical test for ordinal

level data which determines the significance of the differ-

ence between two related samples according to the trait being

measured. This test is appropriate for samples where respon-

dents act as their own controls in pre—and-post designs

(Champion, 1970). The Wilcoxon was used because the data

was collected on a five point scale which is traditionally

considered to be ordinal level data. Also the study utilized

a pre-and-post test situation in which the students acted as

their own controls, thus making the Wilcoxon an appropriate

statistacal test. The .05 level of significance was used to

determine whether or not a significant increase in clarifi-

cation of values had occurred.

Values Diffscore. In order to complete the analysis

of the data dealing with students' clarification of their

own values, it was viewed as important to derive a total score

for change in the Sexual Values section of the instrument.
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This total score was obtained by taking the absolute value of

the difference between the scores for each item on the pre—

test measure and the posttest measure of this section of the

instrument. As with the Wilcoxon, the questions which were

worded identically on both the pre and post tests were placed

with each other and the items which were similarly worded on

the two tests were examined together (hereafter referred to

as paired questions). For the Value Diffscore, the two ques-

tions on both tests dealing with willingness to discuss sexu—

ality and ease of discussing sexuality were not included.

This was due to the researcher's belief that they do not meas-

ure values, but attitudes and behavior. Also, the Value

Diffscore was correlated with each of the two discussability

questions to see if there was any significant relationship

between them. Once the absolute value of the difference

between the pretest and posttest questions was obtained for

each of the thirty pairs of questions, they were all added

together to procure a total score.

The absolute value of the difference between the pre-

test and posttest was used so that all change would be

recorded in the total score. If for instance, a student had

marked "uncertain", a three, on the pretest for questions

one and two, and then on the posttest marked "strongly agree",

a five, for question two and "strongly disagree", a one, for

question one; then the shift on both questions would cancel

each other out when added together if the absolute value of

the difference was not considered. By considering the
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absolute value of the difference for both questions, the total

score then reflects the amount of change for each regardless

of the direction of the change. While most changes which

students made did show a positive change, there were some

who moved in the opposite direction. This was seen as impor-

tant information which should not be lost, because it does

indicate a clarification of values on the part of the student.

Hypothesis One

H01F°r students who receive sex education taught

from a values clarification basis, there will

be no significant change in students' under-

standing of their values regarding sexuality.

HllStudents who receive sex education taught

from a values clarification basis will have

a significantly greater understanding of

their own values for sexuality by the end

of the course.

Results of the Wilcoxon Test
 

The Sexual Values section of the instrument contained

thirty-two questions on both the pre and post tests.

Seventeen of these were identically worded on each test. The

other fourteen were similarly worded questions but related

on subject matter and the underlying value (see Table 1).

To utilize the Wilcoxon test, the difference in scores on the

seventeen identically worded questions were examined pre to

post with each other and the fourteen similarly worded ques-

tions were analyzed together. Thus creating a total of

thirty-two pairs of questions pre to post test. All of those

thirty-two pairs showed an increase in the underlying value,
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however, only a little over half were significant at the .05

level (see Table 1). Eleven (71 percent) of the seventeen

identically worded pairs exhibited a significant increase

from the beginning to the end of the course.

It should be noted that of the thirty-two pairs of

questions, only thirty were value items. The other two pairs

were the discussability questions: willingness to discuss

sexuality and ease of discussion. Both questions were iden-

tically worded on the two tests. With the deletion of these

two pairs, the number of significant value items was sixteen,

still 53 percent of all the items (see Table 1).

The implementation of the Wilcoxon test takes into

account scores which show no change from pre to post test.

Such scores are termed ties and are dropped from the analysis.

Another type of tie may occur in which the difference between

pre and post scores on an item for two or more respondents

is the same size. In such cases the same rank is assigned

to the scores and is determined by taking the average of the

ranks that would have been assigned had the scores differed

(Siegel, 1956). For example, if three pairs resulted in

scores of -l, -l, and +1; each pair would be given the rank

of: l+§+3 = 2.

There were quite a few ties which resulted in the data

when it was analyzed through use of the Wilcoxon test. These

ties were due to the small scale, one to five, on which each

question was measured. The number of ties ranged from eleven

per item to thirty-seven per item with the greatest amount of
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Table 1

Change in Individual Value Items by the

Wilcoxon Test Pre to Post (n=48)

 

 

 

 

Items Least Rank

Subject Area (Pre/Post) Mean Z Score

Significant Items

Birth Control ° ( 2/ 2) 7.00 -1.894**

Homosexuality 1° < 5/20) 9.00 —1.734*

Birth 1° ( 6/21) 12.06 -l.776*

Sex with Love ° ( 8/ 8) 10.57 -2.938***

Incest (10/26) 4.50 -2.706***

Rape ° (ll/12) 7.50 -3.767***

Venereal Disease ° (12/25) 11.75 —2.271**

Nudity ° (15/15) 12.33 —2.171**

Birth Control (17/17) 12.67 -2.437**

Masturbation ° (18/ 3) 13.69 -3.351***

Pornography ° (19/ 4) 10.50 -l.721*

Sex with Love (23/23) 11.00 —2.368**

Sexuality Later Yrs° (24/ 9) 6.50 -2.27l**

Rape 1 (26/27) 12.72 -2.475**

Privacy ° (28/28) 11.17 -1.932**

Venereal Disease (27/11) 13.50 —2.9l9***

Non-SignifiCant Items

Abortion ° ( l/ l) 16.79 - .255

Masturbation ( 3/18) 11.72 -1.071

Pornography ( 4/19) 12.85 - .121

Sex Ed in the Home ° ( 7/ 7) 7.00 — .220

Sexuality Later Yrs° ( 9/24) 12.33 - .390

Sex is Natural (13/13) 11.83 - .122

Sexual Communication (14/29) 9.56 -1.064

Abortion (16/16) 16.94 - .958

Homosexuality (20/ 5) 12.20 - .552

Birth (21/ 6) 6.50 — .847

Sex Ed in the Home (22/22) 9.50 -1.023

Incest ° (25/10) 7.50 - .942

Sexual Communication° (29/14) 5.50 - .978

Sex is Natural (30/30) 9.50 - .019

° Identically worded question on both pre and post tests.

n=47, three students choose not to answer the question

on one of the tests.

*** p S .001

** p 5 .01

* p 5 .05



36

ties occuring in the mid-twenties for the questions. Upon

examination of the cross-tabulations for each of the pre-

test questions with the posttest questions, the majority of

movement between tests did appear to occur on the questions

which showed a significant increase. There were, however,

a few items on which there appeared to be quite a bit of

movement but the Wilcoxon did not show them to be signifi-

cant. This may be due to the number of ties which occurred

in the data.

Cross-Tabulation of Significant

Value Items with Self-Reported

Areas of Clarification

 

 

 

The Who I Am Sexually II paper which students were asked

to write during the eighth week of the term was used as a

supportive measure to the Sexual Values portion of the instru—

ment. Students were asked to elaborate on four subject

areas of their choice from a list of topics covered during

the class on which they considered themselves to have

gained the most understanding and clarification of why they

believed as they did. This measure was thus considered a

self—report by the students regarding their own level of

values clarification.

The five most frequently mentioned subjects were:

homosexuality, birth control, rape, handicapper sexuality,

and birth process. Each of these subject areas also exhib—

ited a significant increase from pre to post test when ana—

lyzed with the Wilcoxon test. The one exception was handi-

capper sexuality which was not a topic examined on the

instrument.
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The areas which were mentioned by the students were

examined in connection with the items displaying a statis-

tically significant increase from pre to post test through

the use of the Wilcoxon test. Table 2 shows a cross-tabu-

lation for the total sample of these two areas according to

subject. The results<xfthis cross-tabulation indicated

that the self reports by the students and the Wilcoxon

statistical test were quite similar.

For the purposes of this cross—tabulation, the item

"sex with love" was considered similar to the reported area

"love and intimacy." Also the item, "nudity" was considered

similar to the reported area of "sex education" due to the

content of the question. There were no subject areas which

corresponded with the items of masturbation and privacy for

sex which the students could choose, so they have been

placed at the bottom of the table.

Value Diffscore and Correlation

with Reaction Paper Measures

 

 

The Value Diffscore was examined as a total measure for

clarification of values which students experienced during

the course. If individuals had moved one point on each

question then they would have received a Value Diffscore of

thirty. To expect that most individuals would move one

point per question seemed unrealistic, and indeed the scores

showed that for most students, this did not occur. The

total sample ranged in Value Diffscores from seven to thirty-

seven with modes of 14 and 20, a median of 18 and mean of 19

(see Table 3).
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Table 3

Frequency Distribution of the

Value Diffscore (n=45)

 

 

 

 

Diffscore Frequency ‘Percentage

7 2 4.2

11 1 2.1

12 l 2.1

13 1 2.1

14 5 10.4

15 4 8.3

16 4 8.3

17 4 8.3

18 2 4.2

19 2 4.2

20 5 10.4

21 3 6.3

22 2 4.2

24 1 2.1

25 l 2.1

26 l 2.1

28 1 2.1

29 1 2.1

32 l 2.1

35 2 4.2

37 l 2.1

Total 451 100.0

 

1There were three students who chose not

to respond to one question each on either

the pre or post test. For this reason,

no diffscore could be calculated for those

students.
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There has been a fair amount of controversy over the

past decade in regard to treating ordinal level data as inter—

val data. Much of current thinking leans toward treating

ordinal data as if it were interval because it allows the

researcher to employ more powerful and sophisticated statis-

tical techniques (Asher, 1976). Interval statistics are

usually better developed and more clearly interpretable

(Labovitz, 1970). Labovitz (1970) believes that his argu-

ments for using interval statistics on ordinal data are gen-

eral enough to apply to any ordinal scale. He stated that

any error which may occur in this process is offset by the

more powerful and sensitive statistics which can be used.

Originally, Lavovitz (1971) used an ordinal scale with only

four categories and his results showed that the correlations

were quite high in magnitude. Asher (1976, p. 66) pointed

out that the "greater the number of categories in the ordinal

variable, the less critical is the interval requirement."

Labovitz (1971) agreed with this statement, and still believes

that the advantages of using interval statistics on ordinal

data far outweigh the possible risks of violating assumptions.

In light of the arguments presented by Labovitz, Asher

and others, the researcher chose to treat some of the ordinal

data in this study as interval level. The Pearson Product

Moment Correlation was used to detect the relationship

between the Value Diffscore and (l) the students' increase in

clarifying of values on their reaction papers and (2) the

score averages of the reaction papers.
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The correlation between students' reaction paper aver-

ages and the Value Diffscore exhibited a very low negative

relationship that was not significant (r=-.09, p > .05, n-45).

This relationship suggested that as a supportive measure of

students' clarification of values the reaction paper average

was a poor indicator of this process as it occurred over time.

Forty-five scores were available for this correlation due to

no responses by three students on one question each in the

Sexual Values section of the instrument.

The relationship between the Value Diffscore and the

reaction paper increase was a very low positive correlation

that was not significant (r=.05, pi> .05, n=45). Again, this

correlation suggested that the reaction papers were a poor

supportive measure of the values clarification process for

the sample.

In conslusion, the H01 null hypothesis was rejected and

the H11 hypothesis accepted on the basis of the Wilcoxon

matched-pairs signed-ranks test performed on the individual

value items, which yielded statistically significant increases

for over half of the items, sixteen out of thirty. The major-

ity of significant movement on the value items occurred on

items which were identically worded from pre to post test,

thus indicating more strongly a clarification by the students

of their own values. Examination of the Value Diffscore also

indicated that students did clarify their values. The Value

Diffscore gave evidence of the total amount of clarification

which occurred during the course, and supports the results of

the Wilcoxon.
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Hypothesis Two

HOZThere will be no significant change between

the values of male and female students when

exposed to sex education as taught from a

values clarification basis.

Results of the Wilcoxon Test

The Wilcoxon matched—pairs signed-ranks test was run

for the sub-groups of males vs females to see if there were

any noticeable differences in clarification of values between

the groups. There were some areas in which males and females

reported significant change in regard to clarification of

values (see Tables 4 and 5). Males appeared to have clari-

fied their values on fewer items (four out of thirty) than

did females (thirteen out of thirty). All of the areas but

one that showed a significant increase for males were also

areas on which females showed a significant increase. There

are, however, three and a half times more items clarified for

females than for males. This difference may be due to the

small number of males in the sample or it may be that at the

beginning of the course males were able to state what they

valued more clearly than females, or that females were able

to clarify more of their values over the term. The researcher,

however, tends to believe that this difference is due more

to the small numbercfifmales who were included in the study.

The small number of males in the sample limits the amount of

variation likely to be present in their responses. There

was less likelihood of someone on the extremes being a part

of the sample. Also the small sub—group size meant that
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larger amounts of change were needed to cause a significant

difference from pre to post test.

Table 4

Value Items that Showed a Statistically Significant

Change Pre to Post Test for Males (n=9)

 

 

 

No. of Least Rank

Subject Area Pairs Mean Z Score

Sex with Love ° 9 2.00 —2.028**

Venereal Disease ° 9 2.50 —1.677*

Sexuality Later Years ° 9 0.00 —1.826**

Rape 9 0.00 -l.826**

 

° Identically worded question on both pre and post tests.

** p 5 .01

* p 5 .05
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Table 5

Value Items that Showed a Statistically Significant

 

 

 

Change Pre to Post Test for Females (n=39)

No. Least Rank

Subject Area Pairs Mean Z Score

Homosexuality ° 38 7.50 —1.680*

Birth Process ° 39 11.50 -l.867**

Sex with Love ° 39 8.67 —2.207**

Incest 39 3.50 -2.251**

Rape ° 39 7.50 —3.376***

Venereal Disease ° 39 9.50 -l.655*

Nudity ° 39 11.00 -2.103**

Birth Control 39 10.06 —2.206**

Masturbation ° 39 13.20 —3.251***

Pornography ° 39 8.70 —l.829**

Sex with Love 39 8.00 -2.068**

Rape 38 10.37 -l.755**

Venereal Disease 39 11.50 —3.148***

 

° Identically worded question on both pre and post test.

*** p 5 .001

** p 5 .01

* p 5 .05

Cross-Tabulation of Significant Value
 

Items with Self-Reported Areas of
 

Clarification
 

The Who I Am Sexually II paper was examined to see if

the subject areas on which students reported greater
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understanding and clarification were the same areas that

exhibited a significant increase as indicated by the Wilcoxon

test. Males reported greater understanding and clarification

most frequently on the following four subject areas: birth

control, homosexuality, birth process, and handicapper sexu—

ality. None of these four subject areas exhibited a signifi-

cant increase from the beginning to the end of the course

(see Table 6). The small size of this sub—group could have

influenced the results. The clarification which occurred

for males on these subject areas may not have been large

enough to compensate for the size of the sub-group to produce

a significant difference.

The six most frequently reported subject areas for

females were: homosexuality, rape, handicapper sexuality,

birth control, birth process and venereal disease. Each of

these subject areas, except handicapper sexuality which was

not a topic included on the Sexual Values section of the

instrument, was found to exhibit a significant increase from

pre to post test by the Wilcoxon (see Table 7). For females,

the areas of self-reported clarification and greater under—

standing were supportive of the results of the Wilcoxon test

for the individual value items.

Value Diffscore and Correlation

with Reaction Paper Measures

 

 

Students' total clarification of values was measured

by the Value Diffscore which was a calculation of the absolute

value of the difference between the value pairs from pre to
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Table 8

Frequency Distribution of the Value Diffscore

for Males (n=8) and Females (n=37)

 

 

 

 

 

 

Males Females

Diffscore Freq. Percent Freq. Percent

7 1 11.1 1 2.6

11 O 0.0 l 2.6

12 1 11.1 0 0.0

13 0 0.0 l 2.6

14 0 0.0 5 12.8

15 1 11.1 3 7.7

16 1 11.1 3 7.7

17 1 11.1 3 7.7

18 0 0.0 2 5.1

19 0 0.0 2 5.1

20 2 22.2 3 7.7

21 1 11.1 2 5.1

22 0 0.0 2 5.1

24 O 0.0 l 2.6

25 0 0.0 1 2.6

26 0 0.0 l 2.6

28 0 0.0 l 2.6

29 0 0.0 1 2.6

32 0 0.0 l 2.6

35 O 0.0 2 5.1

37 0 0.0 l 2.6

Total 81 100.0 371 100.0

1
Three students did not respond to one question each on

the Sexual Values portion of the instrument. Thus no

diffscore could be calculated for those students.
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post. Value Diffscores for males ranged from seven to twenty—

two with a mode of 20, a median of 16 and a mean of 16 (see

Table 8). Scores for females ranged from seven to thirty-

seven with a mode of 14, a median of 18, and a mean of 20

(see Table 8).

Table 9 shows a comparison of the means and standard

deviations for the total sample and the two sub—groups of

males and females (M1 the Value Diffscore. The standard

deviation for males was smaller than for the total sample or

for females. These figures indicate that the sub-group of

males was more homogeneous than the sample or the group of

females. Thus, the males in this study were more alike in

regard to clarification of values than females or the entire

sample which was 81 percent female.

Table 9

Means and Standard Deviations on the Value Diffscore

for the Total Sample, Males and Females

 

 

 

Sample Males Females

Mean 19.20 16.00 19.89

SD 6.76 4.72 5.54

N 45 8 37

 

The Value Diffscore was correlated with the two reaction

paper measures: the students' increase on their reaction

papers and the score averages of the reaction papers. The

correlation between students' reaction paper average and the
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Value Diffscore was significant only for males, and indicated

a very strong positive realtionship (see Table 10). Thus as

average scores for males increased, so did clarification of

values. For males the average reaction paper score appeared

to be a good indicator of the values clarification process.

The relationship between the Value Diffscore and the

reaction paper increase for males was a moderate negative

correlation that was not significant (see Table 10). While

the correlation was not significant, it is interesting to note

that it was negative and indicated that as clarification of

values increased the evidence of increase on the reaction

papers decreased.

The correlation for females between the Value Diffscore

and the reaction paper average is a low negative relationship

that was not significant (see Table 10). A low positive

correlation that also was not significant existed between

the Value Diffscore and the reaction paper average (see Table

10). While neither relationship was significant, it should

be noted that the correlations were in the opposite direction

of those for males, but in the same direction as the correla-

tions for the total sample. This seemed to indicate that the

increase in reaction papers was a slightly more supportive

measure of clarification of values for females than males.

The data showed that while females exhibited a statis-

tically significant increase on more value items (thirteen)

than did males (four), this was not seen as evidence that

females were able to clarify their values any better than
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males. The small n of the males in the sample may have been

responsible for this difference. When the Value Diffscore

was correlated with the reaction paper average for both males

and females, the results indicated a significant, strong posi-

tive relationship (r=.74, p 5 .01, n=8) between the two vari-

ables for males and a low negative relationship (r=-.25,

p 5 .05, n=37) for females which was not significant. These

correlations appear to indicate that as males were able to

clarify their values the average scores on their reaction

papers also increased. In light of these results, the H02

null hypothesis is accepted.

Table 10

Pearson Correlation Between Value Diffscore and

Reaction Paper Measures for Males and Females

 

 

Value Diffscore

 

 

Males Females

n=8 n=37

Reaction Paper

Increase -.34 .18

Reaction Paper

Average .74** -.25

 

** p S .01
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Hypothesis Three

H0 There will be no relationship between the stu-

students' role in the class and the under-

standing of their own values.

H13The relationship between being a group facili-

tator and students' understanding of their

own values will be greater than the relation-

ship between not being a facilitator and stu-

dents' understanding of their own values.

Results of the Wilcoxon Test
 

The Wilcoxon test was run on the sub-groups of facili-

tators vs non-facilitators to see if there were any notice—

able differences in the clarification of values between the

groups.

The groups of facilitators and non-facilitators showed

very little variation between them regarding areas clarified.

The number of items for each group was quite similar, ten

for facilitators and nine for non-facilitators (see Tables

11 and 12). Also the subject areas for the two groups were

quite similar. The only difference being that facilitators

exhibited a significant increase on the first set of ques-

tions dealing with masturbation which was not so for non—

facilitators. This was not seen by the researcher as a major

difference betweentfluatwo groups since both groups did show

a significant increase on the second set of questions dealing

with masturbation.

Generally, a value item was not significant for a sub-

group if it was not also significant for the total sample.

However, for both facilitators and non-facilitators the
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Table 11

Value Items that Showed a Statistically Significant

 

 

 

 

Change Pre to Post Test for Facilitators (n=l6)

No. of Least Rank

Subject Area Pairs Mean Z Score

Abortion ° 16 4.50 —l.734*

Masturbation 16 0.00 -2.366**

Incest 16 0.00 -2.366**

Rape ° 16 3.00 —2.100**

Birth Control 16 4.00 -l.988**

Masturbation ° 16 0.00 -2.666***

Sex with Love 16 4.00 -l.867**

Sexuality in

Later Years ° 16 0.00 -1.826**

Rape 16 3.00 —1.859**

Venereal Disease 16 5.00 -2.293**

° Identically worded question on both pre and post tests.

*** p S .001

** p S .01

* p 5 .05
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Table 12

Value Items that Showed a Statistically Significant

Change Pre to Post Test for Non-Facilitators (n=32)

 

 

 

No. of Least Rank

Subject Area Pairs Mean Z Score

Abortion ° 32 10.08 —1.661*

Homosexuality ° 32 5.00 -1.704*

Sex with Love ° 32 7.13 —2.676***

Rape ° 32 5.00 —3.l48***

Venereal Disease ° 32 7.25 -l.76l*

Masturbation ° 32 9.17 —2.265**

Rape 31 9.07 -1.807*

Venereal Disease 32 9.00 -l.917**

Sex is Private ° 31 4.50 -2.000**

 

° Identically worded question on both pre and post tests.

*** p 5 .001

** p S .01

* p $ .05

question on abortion which was identically worded on both tests

(items l/l) showed a significant increase in clarification

of values by students for each group, but not for the total

sample. Upon examination of the cross-tabulations for each

group, the direction of the movement was indicated. Facilitators

appeared to move toward valuing more control by women over

their own bodies and non-facilitators seemed to have moved in

both directions with a bit more movement toward control. The
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group of facilitators also exhibited a significant increase

on the first set of questions on masturbation (items 3/18)

which was not evident among the whole sample. Again, the

cross-tabulations were used to indicate the direction of

the change on these questions. Facilitators appeared to value

and accept pleasure for oneself more by the end of the course

than they did at the beginning. Other than these two items,

there are no differences between the sub-groups and the whole

sample on significant increases in the values clarification

process.

Cross-Tabulation of Significant

Value Items with Self-Reported

Areas of Clarification

 

 

The subject areas of most gained understanding reported

by students on the Who I Am Sexually II paper were examined

to note similarities and differences between the reported

areas and the value items that exhibited a significant increase

from pre to post test. The four most frequently reported sub-

ject areas for facilitators were: homosexuality, handicapper

sexuality, rape and venereal disease. Rape and venereal dis—

ease were the only two of these four areas that exhibited a

significant increase in the clarification of facilitators'

values (see Table 13). Handicapper sexuality was not on the

Sexual Values portion of the instrument, and the area of

homosexuality was not significant for this sub-group. The

self-reported areas of clarification appear to have been ade—

quate support for the results of the Wilcoxon test.
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.57

The five more frequently reported subject areas of gained

understanding for non—facilitators were: homosexuality, birth

control, rape, handicapper sexuality, and birth process. Of

these five items only homosexuality and rape were areas on

which non-facilitators exhibited a significant increase in

clarification of values (see Table 14). It appears that the

self—reported areas of clarification were adequate support

for the findings of the Wilcoxon test.

Value Diffscore and Correlation

with Reaction Paper Measures

 

The Value Diffscore indicated the amount of total clari—

fication of values by the students during the course. The

scores for facilitators ranged from seven to twenty—nine with

modes of 15, l6, l7, and 20, a median of 17 and a mean of 18

(see Table 15). Non—facilitators' scores ranged from seven

to thirty-seven with a mode of 14, a median of 20, and a mean

of 20 (see Table 15).

A comparison of the means and standard deviations for

the total sample and the two sub-groups of facilitators and

non—facilitators is displayed in Table 16. The standard

deviation for facilitators (5.54) was smaller than that of

non-facilitators (7.27). These figures indicated that the

group of facilitators was more homogeneous than the non-

facilitators; there seemed to be more diversity among the

sub-group of non-facilitators.
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Table 15

Frequency Distribution of the Value Diffscore for

Facilitators (n=15) and Non-Facilitators (n=30)

 

 

 

 

 

Facilitators Non—Facilitators

Diffscore Freq. Percent Freq. Percent

7 1 6.3 l 3.1

11 O 0.0 1 3.1

12 l 6.3 O 3.1

13 0 0.0 l 3.1

14 l 6.3 4 12.5

15 2 12.5 2 6.3

16 2 12.5 2 6.3

17 2 12.5 2 6.3

18 l 6.3 1 3.1

19 O 0.0 2 6.3

20 2 12.5 3 9.4

21 0 0.0 3 9.4

22 O 0.0 2 6.3

24 1 6.3 0 0.0

25 0 0.0 l 3.1

26 l 6.3 0 0.0

28 O 0.0 1 3.1

29 1 6.3 O 0.0

32 0 0.0 l 3.1

35 0 0.0 2 6.3

37 0 0.0 l 3.1

Total 151 100.0 301 100.0

 

lThree students did not respond to one question each on

the sexual Values portion of the instrument. Thus no

diffscore could be calculated for those students.
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Table 16

Means and Standard Deviations on the Value Diffscore

for the Sample, Facilitators and Non-Facilitators

 

 

 

Sample Facilitators Non-Facilitators

Mean 19.20 17.73 19.93

SD 6.76 5.54 7.27

N1 45 15 30

 

lThree students did not respond to one question each on

the Sexual Values portion of the instrument. Thus no

diffscore could be calculated for those students.

The Value Diffscore was correlated with the two reac—

tion paper measures to examine the existing relationship. The

correlations between the Value Diffscore and the reaction

paper increase for facilitators was a very low positive rela-

tionship that was not significant (see Table 17). The corre-

lation between these two variables for non-facilitators was

also not significant, but it was a very low negative relation-

ship (see Table 17). The relationships for both sub—groups

between the Value Diffscore and the reaction paper averages

were very low negative correlations which were not signifi-

cant (see Table 17). It appears that the reaction paper was

not an adequate supportive measure of the values clarification

process for facilitators or non—facilitators.
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Table 17

Pearson Correlation Between Value Diffscore and Reaction

Paper Measures for Facilitators and Non-Facilitators

 

 

Value Diffscore

 

 

Facilitators Non-Facilitators

n=15 n=30

Reaction Paper

Increase .17 -.07

Reaction Paper

Average -.12 —.02

 

p) .05

A Pearson Correlation test was used to determine the

relationship between students' role in the class and clarifi—

cation of their values. To find the relationship between

these two variables, students' role in the class had to be

made into a dummy variable. Because role in class was a

dichotomous variable it could not be correlated with the Value

Diffscore, therefore it was necessary to dummy this variable

so the computer would treat role in class as a continuous

variable and make a correlation possible. The result of this

correlation was a very low, negative relationship that was

not significant (r=-.16, p > .05, n=45). This correlation

indicated that there was no significant relationship between

students' role in the class and the amount of clarification

of values which they experienced.

On the basis of the data analyzed, the H03 null hypoth-

esis is accepted and the H13 hypothesis is rejected. Both
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facilitators and non-facilitators exhibited statistically

significant increases on approximately the same number of

items, eleven and ten respectively. When a Pearson corre-

lation test was run on the dummy variable for role in class

and the Value Diffscore, the relationship was not signifi—

cant and was a very low negative relationship (r=-.16, p > .05,

n=45). No major differences were indicated between the two

groups on either of the subjective measures of the values

clarification process.

Factor Analysis
 

A factor analysis was performed on the values section

of the instrument. Factor analysis is a design by which the

regularity and order in the data can be ascertained (Rummel,

1967). It is one method of discovering the minimum number

of hypothetical factors underlying the data that can account

for the observed covariation, and as a means of investigating

the data for possible reduction (Kim and Mueller, 1978). The

factor analysis was run in this study to ascertain whether

the thirty-two value items would factor into the twelve values

and one issue of discussability that were believed to under-

lie the Sexual Values section of the instrument.

When the factor analysis was allowed to run freely

using oblique rotation, it produced twelve factors on the

pretest and twelve on the posttest (see Table 18 and Table

19 respectively). The analysis did provide evidence of pat-

terns in each test, however, most of these patterns did not

hold constant from pre to post test. It is interesting to
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Table 18

Pretest Oblique Factor Analysis, Pattern Matrix After Rotation

 

 

 

Item

No. Subject Area 1 2 3 4 5 6 7 8 9 10 ll 12

1 Abortion' .58

16 Abortion .95

2 'Birth Control'l .35

17 Birth Control .64

3 Masturbation .41 .41

18 Masturbation' .55

4 Pornography .32

19 Pornography° .91

5 Homosexuality' .84

20 Homosexuality .78

6 Birth Process‘ .34

21 Birth Process -.50

7 Sex Education

in the Home‘ .45 -.42

22 'Sex Education

in the Home .53

8 Sex with Love' .88

23 Sex with Love .74

9 Sexuality in

Later Years .57

24 Sexuality in

Later Years' .66

10 Incest .69

25 Incest' .63

ll Rape“ -.57

26 Rape .56

12 Venereal

Disease‘ .39

27 Venereal

Disease .56

13 Dark Rm for Sex .76

28 Privacy for Sex .69

14 Sexual

Communication .61

29 Sexual

Communication' .57

15 Nudity' -.7O -.97

30 Nudity -.7O

31 Willingness to

Discuss Sex' .39

32 Ease of

Discussability' .32

 

° Identically worded question on both pre and post tests.



Posttest Oblique Factor Analysis,

64

Table 19

Pattern Matrix After Rotation

 

 

 

Item:~ Factors

No. Subject Area 1 2 3 4 5 6 7 8 9 10 ll 12

1 Abortion' .69

16 Abortion .56

2 Birth Control' .83

17 Birth Control .72

3 Masturbation“ .92

18 Masturbation .92

4 Pornography' -.75

19 Pornography -.46

5 Homosexuailty' -.70

20 Homosexuality -.79

6 Birth Process .68

21 Birth Process' .49 .31

7 Sex Education

in the Home' .45 .38

22 Sex Education

in the Home .66

8 Sex with Love' -.68

23 Sex with Love ,80

9 Sexuality in

Later Years' -.38 -.44

24 Sexuality in

Later Years -.64

10 Incest' .57

26 Incest -.74

ll Venereal

Disease -.56

25 Venereal

Disease' .66

12 Rape' .69

27 Rape -.45 —.38

13 Romantically

Lit Rm for 'Sex .38 -.35

28 Privacy for Sex° .78

14 Sexual

Conmunication' - . 34 - . 4 0

29 Sexual

(bmnunication -.55

15 Nudity'
.69

30 Nudity -.42 .38

31 Willingness to

Discuss Sex' .74

32 Ease of

Discussability’ -.68

33 Rating of the

Class -.77

 

' Identically worded question on both pre and post tests.
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note that some of the questions that were identically worded

on both tests did not load onto a factor with the same size

of factor loading on the pre and post test analysis. In each

case, the pretest question loaded only moderately onto one or

several factors, but loaded more strongly onto one factor in

the posttest. This occurred for the subject areas of birth

control (items 2/2), venereal disease (items 12/25), willing-

ness to discuss sexuality (items 31/31), and ease of discus—

sing sexuality (items 32/32), see Tables 18 and 19. Other

identically worded items loaded strongly onto one factor for

the pretest, but in the posttest became dispersed and loaded

moderately onto one or more factors. This happened for the

areas of sexuality in the later years (items 24/9) and sexual

communication (items 29/14), see Tables 18 and 19. These

cases appear to indicate that the class has had some inter—

vening effect on the students tin”: has altered the manner in

which an item loads onto a factor.

Nine of the seventeen items factored together on both

the pre and post tests. Those items were: homosexuality

(items 5,20/5,20), sexuality in the later years (items 9,24/

9,24), sexual communication (items 14,29/14,29), birth

control (items 2,17/2,l7), masturbation (items 3,18/3,18),

masturbation and sex education (items 3,18,7/3,18,7), privacy

for sex and ease of discussing sexuality (items 28,32/28,32),

and nudity (items 15/15), see Table 20. Each of these

factors was examined to determine the underlying value con-

cept of the questions loading at a minimum of .35. The
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underlying value constructs for these factors were labeled

as: sexual openness (homosexuality), self determination

(sexuality in the later years), sexual communication (commu-

nication about sex), responsible sex (birth control),

individual responsibility for sexual behavior (masturbation),

appropriate sexual behavior (masturbation and sex education),

comfort with sexuality (privacy for sex and ease of discus—

sing sexuality), and sexuality is natural (nudity), see Table

20. Once these factored values were derived, the factors

rather than the individual items were assessed for signifi—

cant change from pre to post testing by means of the Wilcoxon

matched-pairs signed-ranks test. This analysis will be

covered in depth in the next section.

The factor analysis was run with oblique rotation to

determine if there were any relationships between the fac-

tors. When the analysis was run freely, there were no strong

relationships between the factors. The strongest correla—

tion between factors was a -.27 between factors one and eight

on the pretest (see Table 21) and a -.24 between factors two

and twelve on the posttest (see Table 22). Because of the

lack of relationship between factors it was concluded that

the items were measuring different constructs and thus the

analysis was not forced to a fewer number of factors.

In summary, the questions on the same subjects which

were intended to measure the same underlying value did tend

to factor together within each testing. While these ques—

tions did not always factor with the same factor loadings
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from pre to post test,tjunrdid show some evidence of meas-

uring the same phenomena. This appeared to indicate that

the experience of the course had an intervening effect on the

students' responses to the Sexual Values section of the instru-

ment. If an item loaded more strongly onto a factor for the

posttest than for the pretest, this appeared to be further

evidence that students were able to clarify their values

during the course.

Value Factors
 

As stated, the items which factored together on both

pre and post tests were combined to make eight different value

factors. These value factors were then analyzed by use of

the Wilcoxon matched-pairs signed-ranks test to see if a

significant change occurred from pre to post test. Of those

eight value factors, only four were significant at the .05

level (see Table 23). For those value factors which were not

significant it should be noted that these factors usually

involved paired items which did not show significant change

when analyzed individually by the Wilcoxon test. The one

exception to this was the comfort with sexuality factor in

which both pairs of questions involved showed a significant

increase when examined individually. It is unclear why this

occurred.
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Table 23

Change in Value Factors from Pre to Post Test (n=48)

 

 

 

No. of Least Rank

Value Factors ‘Pairs Mean Z Score

Sexual Openness 471 13.33 -0.668

Self Determination 48 14.79 -1.382

Sexual Communication 48 12.00 —l.277

Responsible Sex 48 14.29 -3.067***

Indiv. Responsible

Sexuality 48 12.79 —3.106***

Appropriate Sexual

Behavior 48 15.85 -2.597**

Comfort with Sexuality 471 13.91 -1.395

Sexuality if Natural 48 12.33 -2.l7l**

 

1 Two students did not respond to one question each on

the Sexual Values section of the instrument.

*** p S .001

** p £ .01

The value factors were also analysed by use of the

Wilcoxon for each sub—group of the sample. It was found that

for males there was a significant increase only for Responsible

Sex (see Table 24). Females exhibited a significant increase

from pre to post test on all of the items which showed a

significant increase for the whole sample (see Table 25).

It is possible that the small n for the group of males in

the study has had an effect on the number of items which

Showed a significant increase from the beginning to the end
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of the course. This difference also occurred for the analysis

of the individual items.

Change in Value Factors from Pre to

Post Test for Males (n=9)

Table 24

 

 

 

No. of Least Rank

Value Factors Pairs Mean Z Score

Sexual Openness 9 2.25 -0.183

Self Determination 9 3.00 -0.314

Sexual Communication 9 2.50 -0.913

Responsible Sex 9 0.00 -1.826*

Indiv. Responsible

Sexuality 9 1.00 —0.477

Appropriate Sexual

Behavior 9 0.00 -1.000

Comfort with Sexuality 8 1.50 0.000

Sexuality is Natural 9 2.00 -O.535

 

* p 5 .05
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Table 25

Change in Value Factors from Pre to

Post Test for Females (n=39)

 

 

 

No. of Least Rank

Value Factors Pairs Mean Z Score

Sexual Openness 38 11.85 -0.546

Self Determination 39 12.50 -1.345

Sexual Communication 39 9.79 -1.066

Responsible Sex 39 12.14 -2.687***

Indiv. Responsible

Sexuality 39 12.75 —3.049***

Appropriate Sexual

Behavior 39 15.33 -2.468**

Comfort with Sexuality 39 13.47 -1.359

Sexuality is Natural 39 11.00 -2.103**

 

I
I
\

*** p .001

** p 5 .01

The sub-group of facilitators increased significantly

on three of the four value factors that showed a significant

increase for the sample. There was no significant increase

on Sexuality is Natural for this sub-group (see Table 26).

Non-facilitators increased significantly only on Responsible

Sex and Individual Responsibility for Sexual Behavior (see

Table 27).
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Table 26

Change in Value Factors from Pre to Post

Test for Facilitators (n=16)

 

 

 

No. of Least Rank

Value Factors Pairs Mean Z Score

Sexual Openness 15 4.00 -0.280

Self Determination 16 7.50 -1.412

Sexual Communication 16 3.00 -0.314

Responsible Sex 16 4.00 -2.578**

Indiv. Responsible

Sexuality 16 0.00 -2.803***

Appropriate Sexual

Behavior 16 0.00 -2.803***

Comfort with Sexuality 15 6.00 -0.706

Sexuality is Natural 16 3.500 -1.540

 

*** p s .001

.. 105.01
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Table 27

Change in Value Factors from Pre to Post

Test for Non-Facilitators (n=32)

 

 

 

No. of Least Rank

Value Factors Pairs Mean Z Score

Sexual Openness 32 10.00 -0.860

Self Determination 32 7.88 -0.639

Sexual Communication 32 8.17 -1.302

Responsible Sex 32 9.17 -2.103**

Indiv. Responsible

Sexuality 32 9.50 —1.703*

Appropriate Sexual

Behavior 32 10.61 —l.147

Comfort with Sexuality 32 8.75 -1.136

Sexuality is Natural 32 8.25 -l.603

 

** p 5 .01

* p 5 .05

It should be noted that the value factors which exhibited

a significant increase for any of the sub-groups also showed

a significant increase for the whole sample. There were no

value factors that were significant for one of the sub-

groups but were not significant for the entire sample.
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Analysis of Students' Willingness

to Discuss Sexuality

Hypothesis Four

H There will be no relationship between students'

understanding of their own values and their

willingness to discuss their sexual feelings

and behavior.

Hl There will be a positive relationship between

willingness by students to discuss their sexual

feelings and behavior and students' under-

standing of their own values.

The Pearson Product Moment Correlation was used to deter-

mine the relationship between students' willingness to dis-

cuss sexuality and their clarification of values. In addition

to the correlations, the Wilcoxon matched-pairs signed-ranks

test was used to determine if there was a significant increase

in students' willingness to discuss sexuality from the course's

start to its conclusion. The .05 level of significant was

pre selected to determine statistical significance.

The Value Diffscore was correlated with the students'

willingness to discuss sexuality both before and after the

course. The only correlations that were significant were

those for the group of facilitators. For this sub-group, the

Pearson correlation indicated a moderate positive relation—

ship between willingness to discuss sexuality and clarifica-

tion of values. The facilitators were more willing to discuss

issues in sexuality both at the beginning of the course and

at the end (see Tables 28 and 29).
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Table 28

Pearson Correlation Between Value Diffscore and Pretest,

Posttest Willingness to Discuss Sexuality for Total

Sample, Males and Females

 

 

Value Diffscore

 

 

Samplel Males1 Femalesl

n=45 n=8 n=37

Pretest —.03 —.28 .04

Posttest .132 —.O3 .143

 

1Three students did not respond to one question each on

the Sexual Values section of the instrument.

2n=44

3n=36

p > .05

Table 29

Pearson Correlation Between Value Diffscore and Pretest,

Posttest Willingness to Discuss Sexuality for Total

Sample, Facilitators and Non-Facilitators

 

 

Value Diffscore

 

 

Sample1 Facilitatprs Non-Facilititors

n=45 n=15 n=30

Pretest -.03 .58** —.16

Posttest .132 .59** .052

 

1Three students did not respond to one question each on

the Sexual Values section of the instrument.
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The Wilcoxon test was used to determine if there was

a statistically significant increase in students' willingness

to discuss sexuality from pre to post test. The results of

this test indicated that the increase in willingness to dis-

cuss sexuality from the beginning to the end of the course

was not significant for the total sample nor any of the sub-

groups; males vs females or facilitators vs non-facilitators

(see Table 30).

Table 30

Change in Willingness to Discuss

Sexuality from Pre to Post Test

 

 

 

No. of Least Rank

Pairs Mean Z Score

Total Sample 471 8.50 — .440

Gender

Males 9 2.88 -l.079

Females 381 5.00 —1.600

Role in Class

Facilitators 16 3.00 — .405

Non-Facilitators 311 5.64 - .578

 

1One student gave more than one response on the posttest.

p>.05

In conclusion, the results of the Pearson Product Moment

Correlations run between the Value Diffscore and students'

pretest and posttest willingness to discuss sexuality indi-

cated that there was no statistically significant relationship

between either the pre or post measure of willingness to
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discuss sexuality and the Value Diffscore (pretest: r=-.03,

p:>.05, n=45; posttest: r=.l3, p 7 .05, n=44). There was,

however, a statistically significant relationship between

the Value Diffscore and willingness to discuss sexuality

for the sub-group of facilitators (pretest: r=.58, p 5 .01,

n=15; posttest: r=.59, p 5 .01, n=15). The Wilcoxon test

was performed on this item to see if there was a significant

increase from pre to post test. There was no statistically

significant increase in willingness to discuss sexuality for

the entire sample (z=—.440, p'> .05, n=47) nor for the group

of facilitators (z=—.405, p > .05, n=l6). On the basis of

these results, the H04 null hypothesis is accepted and the

H14 hypothesis is rejected.

Analysis of Students' Base in

Discussing Sexuality

Hypothesis Five

HOSThere will be no significant change in stu—

dents' ease of talking about sexual beliefs,

values and behavior from the beginning to

the end of the course.

H1 Students will report significantly greater

ease of talking about sexual beliefs, values

and behavior from the beginning to the end

of the course.

Students' ease of discussing sexuality was examined by

the variables of gender and role in class as well as for the

total sample. The Wilcoxon matched-pairs signed-ranks test

was used to determine if students increased significantly in

their ease of discussing sexuality. A significant increase



83

from pre to post was exhibited by the total sample and females,

but not for males in their ease of discussing sexuality (see

Table 31). This difference may have been due to the males

being more comfortable talking about sexuality at the begin-

ning of the course than females were. Or it may have been

due to the small number of males in the sample. Thus, the

increase for males was not as great and not significant.

Table 31

Change in Ease of Discussing Sexuality from Pre to

Post Test for Total Sample, Males and Females

 

 

 

No. of Least Rank

Pairs Mean Z Score

Total Sample 471 6.50 -3.563***

Males 81 0.00 -1.342

Females 39 6.00 —3.340***

 

1One student gave more than one respnose on the posttest.

*** p 5 .001

Both the sub-groups of facilitators and non-facilitators

as well as the total sample, exhibited a significant increase

in ease of discussing sexuality from the beginning to the

end of the course (see Table 32). Thus, a student's role in

the class seemed to have no effect on his/her ease of dis-

cussing sexuality.
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Table 32

Change in Ease of Discussing Sexuality from Pre to Post

Test for Total Sample, Facilitators and Non-Facilitators

 

 

 

No. of Least Rank

Pairs Mean Z Score

Total Sample 471 6.50 -3.563***

Facilitators 151 3.00 -2.100**

Non-Facilitators 32 4.00 —2.900***

 

1 One student gave more than one response on the posttest.

*** p S .001

** p S .01

In conclusion, the H05 null hypothesis was rejected and

the H15 hypothesis was accepted on the basis of the Wilcoxon

test done on the ease of discussing sexuality item which was

measured on the pretest and posttest. The Wilcoxon showed

there to be a statistically significant increase in ease of

discussing sexuality (z=-3.563, p E .001, n=47) for the

total sample. Ease of discussing sexuality also showed a

significant increase for three of the four sub-groups:

females (z=-3.340, p 3 .001, n=39); facilitators (z=—2.100,

p 5 .01, n=15); and non-facilitators (z=-2.900, p E .001,

n=32).



85

Sex Knowledge
 

Hypothesis Six

H06There will be no significant difference in

students' knowledge of sexuality from the

beginning to the end of the course.

Hl Students will increase significantly in their

knowledge of sexuality from the beginning to

the end of the course.

A t-test for matched pairs was used to determine if the

sex knowledge portion of the instrument showed a statistically

significant increase from pretest to posttest. The total sex

knowledge scores for the pretest and posttest were examined

as well as each component of the sex knowledge section of

the instrument. In addition to the t-test, the Pearson

Product Moment Correlation was used to determine the relation-

ship between sex knowledge and students' clarification of

their values. The correlations were run between the sex

knowledge measures: (1) pretest total sex knowledge, (2)

posttest total sex knowledge, (3) the final exam developed

for the course, and the Value Diffscore. A probability level

of .05 was pre selected to determine significance for both

sets of statistical tests.

The total score and three of the four parts exhibited

a statistically significant increase between pre and post

tests (see Table 33). The one part of the sex knowledge

measure which did not show a significant increase was the

broad knowledge section of the test on page nine of the

instrument. Some of the students commented informally on
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this section of the instrument and indicated that it was not

an adequate measure of sexuality. Due to these comments,

the researcher was not surprised by the results of the t-test.

Table 33

T—Test of Pre and Post Sex Knowledge Measures

for the Total Sample

 

 

 

1 Mean Mean

N Pre SD Post SD t

Total Sex

Knowledge 43 124.40 15.92 130.09 16.60 -4.40***

General Sex

Knowledge 48 50.73 5.70 54.27 5.91 -4.31***

Body Parts 47 12.30 4.81 13.83 4.30 -3.44***

Physiology 44 23.82 6.19 24.91 7.34 -1.90*

Broad Sex

Knowledge 46 36.67 3.00 36.96 2.78 -0.87

 

lFive students did not complete one or more parts of the

sex knowledge section of the instrument.

*** p 5 .001

* p 5 .05

Each of the sub-groups of the sample were also examined

to see if there was a statistically significant increase

between the pretest and posttest scores. All of the groups

showed a significant increase from pre to post test for the

total sex knowledge scores, the general sex knowledge and the

body parts portions of the instrument. The group of males

was the only sub-group that exhibited a significant increase

on the broad sex knowledge portion of the instrument.
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The sub-group of males also displayed a mean on the pretest

total sex knowledge score that was lower than the means for

females or for the entire sample. The mean on the posttest

total sex knowledge score for males was higher than the means

for females or the sample (see Tables 34 and 35). This indi-

cated that males exhibited the greatest amount of increase

in sex knowledge during the course when compared with the

sample or the sub-group of females.

Table 34

T-Test of Pre and Post Sex Knowledge Measures

for Males

 

 

 

Mean Mean

N Pre SD Post SD t

Total Sex

Knowledge 9 119.33 15.78 130.56 15.89 -3.73***

General Sex

Knowledge 9 50.33 5.15 55.56 4.07 -3.13**

Body Parts 9 10.78 5.22 13.89 4.89 -3.33**

physiology 9 23.33 5.59 24.00 8.54 —l.06

Broad Sex

Knowledge 9 35.89 3.89 37.11 2.42 -1.85*

 

I
A

*** p .001

** p 5 .01

I
A

* p .05
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Table 35

T—Test of Pre and Post Sex Knowledge Measures

for Females

 

 

 

1 Mean Mean

N Pre SD Post SD t

Total Sex

Knowledge 34 125.74 15.92 129.97 17.01 -3.15***

General Sex

Knowledge 39 50.82 5.88 53.97 6.26 -3.38***

Body Parts 38 12.66 4.70 13.82 4.22 -2.36**

Physiology 35 24.20 6.35 25.14 7.11 -l.54

Broad Sex

Knowledge 37 36.86 2.77 36.92 2.89 -0.15

 

lFive students did not complete one or more parts of the

sex knowledge section of the instrument.

*** p S .001

** p 5 .01

The pretest total sex knowledge score mean was higher

for facilitators than the pretest means for non-facilitators

or the total sample. The sub—group of facilitators also

exhibited a higher posttest total sex knowledge score mean

than did non—facilitators or the sample (see Tables 36 and

37). This indicated that as a group, facilitators knew more

about sexuality at the beginning of the course than did non-

facilitators or the sample, and that by the conclusion of

the course they still knew more about sexuality.
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Table 36

T-Test of Pre and Post Sex Knowledge Measures

for Facilitators

 

 

 

1 Mean Mean

N Pre SD Post SD t

Total Sex

Knowledge 14 125.29 14.40 132.79 14.55 -4.69***

General Sex

Knowledge 16 51.13 5.57 55.31 4.36 -3.24***

Body Parts 16 12.69 3.70 14.75 3.36 -3.21***

Physiology 15 24.07 5.38 25.80 7.96 —l.57

Broad Sex

Knowledge 15 36.47 3.02 37.20 2.15 -1.24

 

lTwo students did not complete one or more parts of the

sex knowledge section of the instrument.

*** p S .001
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Table 37

T-Test of Pre and Post Sex Knowledge Measures

for Non—Facilitators

 

 

 

1 Mean Mean

N Pre SD Post SD t

Total Sex

Knowledge 29 123.97 16.83 128.79 17.60 -2.75**

General Sex

Knowledge 32 50.53 5.84 53.75 6.55 -3.04***

Body Parts 31 12.10 5.33 13.35 4.69 -2.l4**

Physiology 29 23.69 6.66 24.45 7.09 -l.14

Broad Sex

Knowledge 31 26.77 3.03 36.84 3.07 -0.17

 

lThree students did not complete one or more parts of the

sex knowledge section of the instrument.

*** p S .001

** p 5 .01

The final exam which students took at the end of the

course was correlated with the posttest total sex knowledge

score using the Pearson Product Moment Correlation. This

was done to observe how the final exam compared with a

standardized sex knowledge measure. The Pearson Product

Moment Correlation did indicate that there was a moderate

positive relationship (r=.42, p 5 .001) between the two scores.

For each of the sub—groups studied there was some evidence of

a positive relationship, however, only two of the groups

showed a significant relationship at the .05 level (see

Table 38).
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Table 38

Pearson Correlation Between Posttest Total Sex Knowledge

and Final Exam for Total Sample and Sub-Groups

 

 

Posttest Total Sex Knowledge

 

 

Facili- Non-Facili-

Sample Males Females tators tators

Final

Exam .42*** .53 .42** .22 ,57***

N 431 9 341 141 291

 

Five students did not complete one or more parts of the

sex knowledge section of the instrument.

*** p S .001

** p S .01

Thus, it appears that the constructed final exam was

a moderately valid measure of students' knowledge in sexuality.

It is likely that the correlation between the two measures

was moderate because of the emphasis on physical aspects of

sexualityiJlthe standardized test as compared with the devel-

oped final exam.

As a consequence of the results from the above corre-

lation, the final exam was also used as a measure of total

sex knowledge for the class. The Value Diffscore was then

correlated with the measures of sex knowledge: the final

exam, the pretest total sex knowledge score and the posttest

total sex knowledge score. These correlations were performed

using the Pearson Product Moment Correlation. The correla-

tion between the Value Diffscore and the sex knowledge
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measures exhibited an inverse low to moderate relationship

for all groups except males, meaning that as students' clari-

fication of their values increased, their sex knowledge

decreased. While these correlations were significant for

the total sample, females and non-facilitators, they are only

moderate in magnitude. The size of the sub-group of males

and facilitators may have had an effect on these findings

(see Tables 39 and 40).

Table 39

Pearson Correlation Between Value Diffscore and Measures

of Sex Knowledge for Total Sample, Males and Females

 

 

Value Diffscore

 

 

 

Sample Males Females

Pretest Sex

Knowledge -.30** -.05 -.36**

(ml (44) (8) (36)

Posttest Sex

Knowledge -.37*** .02 -.44**

(ml (41) (8) (33)

Final

Exam -.35*** .38 -.37**

(ml (45) (8) (37)

1

The difference in the number of respondents is due to

five students who did not complete one or more sections

of the sex knowledge portion of the instrument and

three students who did not respond to one question each

on the Sexual Values section of the instrument.

*** p S .001

** p S .01
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While the correlation is not large or significant, it

is interesting to note that for males the relationships

between the Value Diffscore the posttestosex knowledge

score and the final exam are positive rather than negative.

Table 40

Pearson Correlation Between Value Diffscore and Measures

of Sex Knowledge for Total Sample, Facilitators

and Non-Facilitators

 

 

Value Diffscore

 

 

 

Sample Facilitators Non-Facilitators

Pretest Sex

Knowledge —.30** -.16 -.34*

(n)1 (44) (15) (29)

Posttest Sex

Knowledge -.37*** -.20 —.41**

(n)1 <41) <13) (28)

Final

Exam -.35* -.33 -.40**

(n)1 (45) (15) (30)

1

The difference in the number of respondents is due to

five students who did not complete one or more sections

of the sex knowledge portion of the instrument and

three students who did not respond to one question each

on the Sexual Values portion of the instrument.

*** p 5 .001

** p S .01

* p 5 .05
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In conclusion, the analysis of the data showed that there

was a statistically significant increase from pre to post test

in respect to sex knowledge (t=-4.40, p $ .001, n=45) for

the entire sample. A t-test for matched pairs was used to

test for significant increases between pre and post test on

the total sex knowledge score as well as the four sections

measuring sex knowledge. Three of the four sections showed

a significant increase from the beginning to the end of the

course. On the basis of these results, the H06 null hypothesis

was rejected and the H16 hypothesis was accepted.



CHAPTER IV

SUMMARY, CONCLUSIONS AND IMPLICATIONS

OF THE RESEARCH

Summary

This research was conducted with a sample drawn from

a populationcflfninety—one students from a human sexuality

class on the Michigan State University campus. The class met

once a week for two and one half hours during Spring Term

1981-82. The sample consisted of forty—eight students, six-

teen of whom were chosen because of their roleijlthe class,

discussion group facilitator; the other thirty-two were

chosen randomly without replacement by throwing a dice from

the class' sixteen discussionggroups.

The data was collected through the administration of

a pretest form of the instrument (Appendix A) on the first

day of class. The posttest form of the instrument (Appendix

A) was administered on the last day of class before the

final examination date. The instrument was designed to

measure values as they relate to sexuality and knowledge of

sexuality. The final exam which was developed for the course

was also used as a measure for knowledge of sexuality.

Supportive measures of students' clarification of their

values were used. These measures were two course assignments,

(1) weekly issue reaction papers (Appendix B) and (2) Who I

95
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Am Sexually II papers (Appendix B). Both measures were con-

structed to facilitate the students' clarification and under-

standing of their own values and valuing process of choosing,

prizing and acting. These supportive measures were then

examinedjxlconnection with the Sexual Values section of the

instrument.

The objectives of this study were:

1. To evaluate the effectiveness of utilizing a values

clarification process for a college level sex edu-

cation course.

2. To develop an instrument for measuring values and

students' clarification of values for sexuality.

3. To determine if there were any differences in clari—

fication of values between males and females when

exposed to the same educational materials.

4. To determine if students' role in the class, whether

or not they were a group facilitator, affected the

amount of clarification of values which the student

experienced.

5. To evaluate whether or not the class facilitated the

students' ease and willingness to discuss sexuality.

6. To examine whether students gained knowledge of

sexuality from the class as well as a greater under-

standing of their values.

The objectives were analyzed statistically through the

use of the Wilcoxon matched-pairs signed-ranks test, the

Pearson Product Moment Correlation, cross-tabulations of the
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data, a factor analysis, and the t-test for matched pairs.

A probability level of .05 was pre selected to determine

statistical significance.

Conclusions
 

The results of this study indicated that when college

students participated in a human sexuality class taught from

a values clarification perspective they were able to clarify

their values regarding sexuality. The theory and the litera-

ture state that sex education should be taught from a values

clarification basis so that the students will gain more from

the class than just added knowledge. Dealing with the social,

psychological, and value dimensions of sexuality was advo-

cated by Hoyman (1970) so that students may develop a clear

understanding of their own sexuality. The present study

supports what the theory has proposed.

Raths, Harmin, and Simon (1978) took the theory one

step further. They indicated that if an individual was

allowed to freely choose and prize his/her values, the results

should be evident in his/her behavior. While this study

does not test the theory that far, it was certainly hoped

that whatever clarification and understanding the students

experienced, they would carry that over into their actions

regarding sexuality.

An instrument was developed for this study to measure

individuals' values and clarification of those values as they

relate to sexuality. The students' self—reported areas of
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most gained understanding in the Who I Am Sexually II papers

seemed to be supportive evidence that the Sexual Values sec-

tion of the instrument was measuring students' values and

their clarification of those values. With some added work,

the Sexual Values section of the instrument does show promise

of becoming a valid and reliable test.

As was expected, the study found no major differences

between the abilities of males and females to clarify their

values. Success in this process of understanding appears to

be much more of an individual thing rather than something

which is related to gender. On this point the research con-

curs with the study done by Dearth and Cassell (1976) in

which they found little differentiation between males and

females regarding sexual attitudes from the beginning to the

end of a human sexuality course.

It was thought that facilitators would exhibit a

greater understanding of their own values regarding sexuality

than would those who were not facilitators because of the

facilitators' added exposure to the values clarification pro—

cess and to the instructors. The results of the research

do not bear out this assumption. There appears to be little

difference between facilitators and non-facilitators in

regard to clarification of values. For the instructors,

this indicated that the greater understanding and awareness

which they have seen occurring in the facilitators had also

been occurring in the rest of the students. If facilitators

gained something from the class that other students did not,
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perhaps it was something more related to the role of facili-

tator, such as: leadership skills, ability to listen,

ability to facilitate discussion, or confidence in them-

selves. At this point, however, it appears that students

gained from the course regardless of their role in the class.

The question testing willingness to discuss sexuality

was worded such that it tested with whom students were

willing to discuss sexuality. The research indicated that

this does not change significantly from the beginning to

the end of the course. The study, however, did not ask with

how many people students were willing to discuss sexuality

from the start of the course to its conclusion. Comments

that the instructors have received indicate that this may be

an area of willingness to discuss sexuality in which students

do change during the course.

Even though students were not any more willing to talk

about sexuality with a broader range of persons, students

were, however, more at ease when discussing sexuality at the

conclusion of the course than they were at the start. The

discussion groups used in the class appear to have helped

students become more comfortable discussing sexuality even

though they may not be anymore willing to talk about sex

with a broad range of persons.

It is hoped that the greater ease in discussing sexu-

ality which the students experienced will carry over into

the personal relationships of the students . Thus enabling

them to talk about the sexual relationship which exists
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between the student and his/her partner. One of the goals

of the course was to increase the students' comfort and ease

in discussing various aspects of sexuality, and it appears

to have been met.

One interesting aspect of the results was that the

correlation for facilitators between the Value Diffscore and

willingness to discuss sexuality was a substantial positive

correlation that was statistically significant. This held

true for both the pre and post test measures, which may

indicate that as a group, facilitators are more willing to

discuss sexuality with a broader group of persons, particu-

larly as it relates to one's values. This finding may be

helpful in choosing facilitators for similar human sexuality

programs. One may want to look for those students who appear

more willing to discuss values and sexuality.

The research indicated that students also gained in

general knowledge about sexuality. Such knowledge is cer-

tainly a primary goal of any sex education program and can-

not be overlooked. The students in this study were able to

gainixlgeneral knowledge of sexuality as well as that which

deals with specific parts of the anatomy and the physiology

of sexuality.

The data also showed that as a group, males increased

the most in their level of knowledge of sexuality. The

research indicated that at the beginning of the course males

in this study knew less about sexuality than females, but by

the course's conclusion males knew more than females. While
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this data cannot be generalized to all males, it may be an

indicator that the American stereotype of males knowing all

there is to know about sexuality is incorrect.

When students' clarification of their values and their

gained sex knowledge were correlated, a moderate inverse

relationship resulted. This may indicate that too much

concentration on one leads to a decrease in the other. This

may be a note of caution for those involved in teaching sex

education. The present sample is not generalizable to all

human sexuality courses, however, this finding may be some—

thing to watch for in other programs that seek to impart

clarification of values as well as information about sexu—

ality. When considering these results, it is also important

to keep in mind the goals of any sex education program. If

the program is directed toward those who will one day be

teaching factual information about sexuality, then an instruc-

tor may want to concentrate more on the information aspect

of sexuality. If, however, the goals of the program are to

facilitate students in clarifying their own values so that

they can incorporate their learning into their lives, then

the instructor may want to place more emphasis on the values

clarification process. This point should be examined in

regard to future human sexuality classes on the Michigan

State University campus.

One point to note about the relationship between the

values clarification process and knowledge of sexuality is

that in this study both variables did exhibit a statistically
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significant increase from the outset of the course to its

conclusion. While there may be an inverse relationship

between the two, it should be remembered that the relation-

ship is moderate and that in this study human sexuality

taught from a values clarification basis did appear to facili-

tate the students' gain of knowledge and understanding of

their values and beliefs.

As a whole, the research tended to concur with the

literature reviewed. For the sample in question, a values

clarification approach to sex education did allow the stu-

dents to gain more from the course than just added knowledge.

The students did, however, gain knowledge of sexuality from

the course as well. It appears as though the course could be

interpreted as a positive learning experience for the stu-

dents.

Limitations of the Present Study
 

The entire sample was limited in itself. Only one

class served as the population, thus limiting the scope of

the research. Had the sample been larger, including other

classes and possibly universities, additional information may

have been gained and generalizability increased. While other

researchers and program instructors may gain ideas and

insights from this study, the results can be generalized only

to the course, Human Sexuality in the Family at Michigan

State University.

One major limitation which has been mentioned throughout
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the work is the very limited number of males in the study.

The low number of males in the sample may have affected some

of the research results. For instance, the Wilcoxon did not

produce as many statistically significant items for males as

it did for females. One possible explanation is that with

the small number of males there was less likelihood that the

sample contained males on the extremes: conservative or

liberal. With such a sample there was less probability of

variation or movement from pre to post test. The small num-

ber may just not have been large enough to have detected any

major patterns in the data which would have affected the

analysis. Another possible explanation is that the sociali-

zation of males in American society leads men to believe

that there are specific ways sexuality should be treated,

and that as men they know everything about sexuality and how

to treat it. With this kind of pressure from society and

peers it may be very difficult for men to re-examine their

values regarding sexuality and show significant changes in a

period of ten weeks.

The Sexual Values portion of the instrument was not a

standardized test of values relating to sexuality. The

questionnaire was in the beginning stages of development and

such information should be considered along with the results.

Developing a questionnaire which measures values and not

attitudes is very demanding and must be given careful thought,

consideration and time. While much thought and work has gone

into the questionnaire to this point, still more is needed.
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Suggestions for Future Research

A study with a larger total sample which would increase

the generalizability would be beneficial to replicate the

present study. Also a study similar to this research with

more males should be done. The findings between males and

females are tenuous and further study needs to be done with

samples in which there are an equal number of males and

females, if possible. Such studies would either substantiate

or revise the findings of the present study.

Studies of the values clarification approach need to

be enlarged to cover programs other than only those as the

college level. Many public school districts are facing the

question of how to teach sex education. Research studies

which can show the results of what students gain from a

values clarification approach to human sexuality may be of

great benefit to school boards and parents. Research studies

that could show hard data related to public schools may help

to relieve some of the worries parents have about the link-

ing of sex education and the values clarification process.

Facilitators reported informally that they felt they

had gained more from the class by being a facilitator than

if they had not been in that role. This study indicated that

for facilitators the extra element which they sensed they

took from the class was not added clarification of values.

Other than self reports, there was no evidence of the some-

thing which facilitators gained from the class that other

students did not gain. Research on the role of facilitator,
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and the benefits which students receive from the role, would

be helpful to determine what it is that is gained and if it

is a real or perceived gain.

The Sexual Values section of the instrument is still

being developed. Much work can be done to advance this pro-

cess. After carefully examining the factor analysis, some

of the questions should be revised to measure more accurately

the underlying value. The questions on both the pretest and

posttest need to be tested to discover if they are measuring

the same underlying value on both tests. Particular atten—

tion Should be paid to the similarly worded questions to

assure measurement of the same underlying value. This could

probably best be done by placing all the questions on one

test. The test should then be administered to a selected

sample. With this accomplished, a factor analysis should be

run to determine if the groups of questions are measuring the

same single underlying value. If so, then the questions can

again be divided into pretest and posttest forms with one

identically worded and one similarly worded question per sub—

ject area for each test. At that point the evaluation pro-

cess could be started again to assure the researcher that a

valid and reliable instrument was being developed.

Human sexuality programs need to be evaluated. Instructors

should not assume that because a course runs smoothly or it

has worked for the past ten years that it is a worthwhile

program that meets the needs of the students. If sex educa-

tion with a values clarification approach is to be used
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productively, existing programs must be continually evaluated

and revised. And evaluation should be as in depth as possi-

ble, yielding statistical data that can be analyzed, substan—

tiated, and able to be replicated by other researchers in

other settings.



APPENDIX A



107 Student ID Number

PRBTEST

Sexual Values

Your own personal values and feelings are wanted here. Carefully avoid any

inclination to respond to this survey in ways you believe someone else wants

you to feel. This is not a test; there are no right or wrong answers.

Read each item and decide whether your own beliefs and values incline you to

agree or disagree with what it says to you. Place your answers on this test.

If you STRONGLY AGREE with what is said, circle the capitalized SA

at the right of the item.

If you are simply in AGREEMENT, circle the capital A.

If you STRONGLY DISAGREE with the item, circle the capitalized SD.

If you are simply in DISAGREEMENT, circle the capital D.

If you are UNCERTAIN how you feel about the item, circle the

capital U.

work as rapidly as you can. First impressions are best. Remember, you are

being asked to record your feelings toward the meaning of each item as you

understand it.

1. Abortion should be permitted whenever the SA A U D SD

female involved thinks it is the best -

decision.

Birth control may be considered as ranging SA A U D SD

from abstinance to chemical and mechanical

methods. Assuming procreation is not the

goal, the consistent use of birth control

methods by a couple during intercourse is

a necessary action.

Self pleasure through the use of masturbation SA A U D SD‘

is a selfish act.

Pornography or sexually explicit material SA A U D SD

should be available to any adult who wants

to see it.

HOmosexual couples should be permitted to SA A U D SD

dance with each other at public dances as

are heterosexual couples.

The birth of a child is not complete unless SA A U D SD

both mother and father are active participants.

Discussion of sexual matters should be kept SA A U D SD

to a minimum in the home so the child will

not develop undue curiosity about sex.

Sexual intercourse is acceptable only if the SA A U D SDI

couple has a committed, loving, and stable

relationship.

Making fun of sexual behavior between elderly SA A U D SD

persons is offensive to me.



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.
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Incest is wrong only because there are laws

against it.

The main issue in rape which is offensive

to me is that a woman does not have the

ultimate control over her own body.

If I was married with a family and discovered

I had contracted VD from a one night stand, I

would seek medical attention for myself but

say nothing to my spouse for fear of a divorce.

A darkened room creates the best setting for

satisfying sexual intercourse for me because

I and my partner cannot see what is happening.

I would enjoy discussion my sexual needs

with my partner.

Nudity in families helps children learn to

accept the naturalness of the human body.

Abortion does not consider the rights of

the unborn child and therefore should not

be permitted.

Birth control ranges from abstinance to mod-

ern chemical and barrier methods. If one

does not want to become pregnant, sexual

intercourse for pleasure without the use of

an effective birth control method is an

irresponsible act.

Masturbation for individuals is an acceptable

expression of sexuality.

Printed material or pictures that might be

labeled pronographic or sexually explicit

should be reggired as one form of sexual

instruction for Ell people.

Homosexuality is not acceptable as a varia-

tion in sex outlet for adults.

Birth is an event which the mother should

experience on her own.

Children should receive their primary sex

education from their parents.

Sexual intercourse is acceptable if the

individuals are just casual friends or if

it is their first date.

The current trend to acknowledge the sexual

rights of older persons in nursing homes

should not be encouraged because such expres-

sion is offensive to other residents and

staff members.

2

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD



25.

26.

27.

28.

29.

30.

For the following two questions, please choose the one response which best
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A parent has the right to involve his/her SA A U

child in any type of behavior including

sexual caressing.

Rape cannot occur in marriage because it is SA A U

the duty of each person to satisfy their

partner's sexual needs.

If I discovered I had a venereal disease, I SA A U

would tell my sexual partner(s) about the

possibility of their having VD as well, even

though it may mean the end of the relationship.

For me, privacy with no danger of interrup- SA A U

tion is necessary for satisfying sexual

interaction.

Good sexual relationships are built and SA A U

maintained through a lot of verbal and

non—verbal communication between partners

about their sexual expression.

Nudity in a family is only acceptable when SA A U

the children are young and do not know what

sex is all about.

describes how you feel about the statement.

31.

32.

I am willing to discuss my personal feelings and behavior in regard

to sexuality if there is a valid reason --

A. only with my sexual partner

. with no one

with intimate friends of the same sex

in a classroom setting

M
U
O
L
'
D

. with intimate friends of either sex

Discussing my behavior, attitudes and beliefs on sexuality

A.fi£:a somewhat gratifying experience in which I feel little

uncomfortableness.

. is very hard to do

. is a neutral experience which poses little threat to me

is a very rewarding experience that is easy for me

M
U
O
U
‘
J

. makes me feel somewhat uncomfortable

SD

SD

SD

SD

SD

SD
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General Sex Knowledge *

Each of the following statements can be answered either true or false. Please indicate your position

on each statement using the following alternatives:

18.

19.

20.

T. True F. False

sure to answer every question.
  

. Pregnancy can occur during natural menopause (gradual cessation of menstruation).

Most religious and moral systems throughout the world condemn premarital intercourse.

. Anxiety differentially affects the timing of orgasm in men and women.

. A woman does not have the physiological capacity to have as intense an orgasm as a man.

There is no difference between men and women with regard to the age of maximal sex drive.

Social class is directly correlated with the frequency of incest.

The use of the condom is the most reliable of the various contraceptive methods.

. The incidence oi extramariiai intercourse is constant for males between the ages of 21 and 60.

. Nearly haif of 3H unwed girls in America have sexual intercourse by age 19.

There are two kinds of physiological orgastic responses in women, one clitoral and the other

vaginal.

. Impotence is almost always a psychogenic disorder.

. Tranvestitism (a form of cross-dressing) is usually linked to homosexual behavior.

. There was as much premarital coitus a generation ago as there is now.

. Sex 031 attitudes of children are molded by erotic literature.

. In some successful marriages sex adjustment can be very poor.

Homosexuals are more likely to be exceptionally creative than heterosexuals.

. A women who has had a hysterectomy (removal of the uterus) can experience orgasm during

sexual intercourse.

Homosexuality c' mes from learning and conditioning experiences.

In responsive women, non-coital stimulation tends to produce a more intensive physiological

orgastic response than does coitus.

Those convicted of serious sex crimes ordinarily are those who began with minor sex offenses.

*Sex Knowledge and Attitude Test, Harold I. Lief and David M. Reed,

University of Pennsylvania, 1972.
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31.
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40.
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42.

43.

44.
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One of the immediate results of castration in the adult male is impotence.

The body build of most homosexuals lacks any distinguishing features.

Masturbation by a married person is a sign of poor marital sex adjustment.

Exhibitionists are latent homosexuals.

A woman's chances of conceiving are greatly enhanced if she has an orgasm.

Only a small minority of all married couples ever experience mouth-genital sex play.

Impotence is the most frequent cause of sterility.

Certain foods render the individual much more susceptible to sexual stimulation.

A high percentage of those who commit sexual offenses against children is made up of the

children's friends and relatives.

A higher percentage of unmarried white teenage girls than unmarried black teenage girls in the

United States have had intercourse with four or more partners.

The attitude of the average American male towards premarital intercourse is shaped more by his

religious devoutness than by his social class.

. ln teaching their daughters female sex roles, middle-class mothers are more affected by cultural

stereotypes than mothers in other social classes.

ln most instances, the biological sex will override the sex assigned by the child's parents.

The onset of secondary impotence (impotence preceded by a period of potency) is often associa-

ted with the influence of alcohol.

. Nursing a baby usually protects the mother from becoming pregnant.

. In our culture some homosexual behavior is a normal part of growing up.

. Direct contact between penis and clitoris is needed to produce female orgasm during intercourse.

For a period of time following orgasm, women are not able to respond to further sexual stimulation

. In some legal jurisdictions artificial insemination by a donor may make a woman liable to suit for

adultery.

Habitual sexual promiscuity is the consequence of an above-average sex drive.

Approximately one out of three adolescent boys has a homosexual experience leading to orgasm.

Impotence in men over 70 is nearly universal.

Certain conditions of mental and emotional instability are demonstrably caused by masturbation.

Women who have had several sex partners before marriage are more likely than others to be

unfaithful after marriage.

The emotionally damaging consequences of a sexual offense against a child are more often

attributable to the attitudes of the adults who deal with the child than to the experience itself.

5



46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

112

Sexual maladjustment is the major cause of divorce.

Direct .stimulation of the clitoris is essential to achieving orgasm in the woman.

Age affects the sexual behavior of men more than it does women.

The circumcized male has more trouble with ejaculatory control than the uncircumcized male.

More than a few people who are middle-aged or older practice masturbation.

Varied coital techniques are used most often by people in lower socioeconomic classes.

Individuals who commit rape have an unusually strong sex drive.

The rhythm method, (refraining from intercourse during the six to eight days midway

between menstrual periods) , when used properly is just as effective as the pill in preventing

conception.

Exhibitionists are no more likely than others to commit sexual assaults.

The ability to conceive may be significantly delayed after the menarche (onset ‘of menstruation).

Many women erroneously consider themselves to be frigid.

Menopause in a women is accompanied by a sharp and lasting reduction in sexual drive and

interest.

The two most widely used forms of contraception around the world are the condom and

withdrawal by the male (coitus interruptus).

People in lower socioeconomic classes have sexual intercourse more frequently than, those

of higher classes.

Pornographic materials are responsible for much of today's aberrant sexual behavior.

For some women, the arrival of menopause signals the beginning of a more active and satisfy-

ing sex life.

The sex drive of the male adolescent in our culture is stronger than that of female adolescent.

Lower-class couples are generally not interested in limiting the number of children they have.

Excessive sex play in childhood and adolescence interferes with later marital adjustment.

There is a trend toward more aggressive behavior by women throughout the world in courtship,

sexual relations, and coitus itself.

Sometimes a child may have cooperated in or even provoked sexual molestation by an adult.

LSD usually stimulates the sex drive.

Seven out of ten parents desire formal sex education in the schools.

For every female that masturbates four males do.

Douching is an effective form of contraception.

Freshmen medical students know more about sex than other college graduates.

6
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Body Parts **

DIRECTIONS: How well do you know the proper names for male and female sex parts? (iiyen the proper name,

you are to identify each part by its number. In the blank space by each name write its number from the drawing.

Be sure to fill all spaces. It you do not know, guess. If you are guessing, place an X by your answer. If you

want to know more, draw a circle around your answer. The term sex part is used here to mean either sex

organ or sex structure. Each drawing shows one half of a human body which has been divided through the center

from front to hack. Place your answers directly on the booklet
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Physiology **

DIRECTIONS:You may understand much about male and female sexual relations without knowing the scientific

names for sex parts. Answer the questions below with numbers and/or names. You can select the numbers from

the drawings. Use both numbers and names when you know both. If you do not know either, quess the number.

If you are guessing, place an X by your answer. If you want to know more about a question, draw a circle around

your answer. The term Sex Part is used here to mean either sex organ or sex structure. Each drawing on the opposit

page shows one half of a human body which as been divided through the center from front to back.

MALE SEX PARTS Name No.

 

What covers and protects the male organs that produce male reproductive cells?

Where are the male reproductive cells formed?  

Where do the newly formed reproductive cells first accumulate?

Which male sex part penetrates the female during sex relations?

During sexual arrousal:

a. What male sex part becomes larger, longer. and quite firm?

b. Which male sex part is most sensitive to touch?

6. What sex part passes the male reproductive cells out of the body, but has no such

function in the female.

7. At the height of male sexual excitement fluids are added to the male reproductive 7.

celis by three sex parts. These three parts are:
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8. Which male part, when closed by disease, accident, or surgery, prevents the male

 

 

 

 

 

from causing a female to become pregnant. 8.

9. Which male sex part supplies the male bloodstream with products important to

physical growth and health? 9,

10. What male sex part is removed in castration? to.

11. Which is the male sex part that is partially removed in circumcision? 11.

FEMA le' SEX PARTS

12. Where are the female reproductive cells formed? 12.

13. Which female sex part first receives the mature female reproductive cell? 13.
 

14. What sex parts covers and protects the sex organs and structures of the female? 14.

15. During sexual excitement the two female sex parts that usually become moist are: 15.

16. During sexual arrousal:

a. What female sex part usually becomes larger and firmer? 16' a

b. Which female sex part is most sensitive to touch? b

17. In sexual intercourse, which female sex part completely encloses the male sex

 

 

 

 

 

 

 

 

 

 

 

 

 

 

18. Where does the male sex organ enter the female? ‘8'

19 At what place inside the female does the male sex organ usually discharge male

reproductive cells? ‘9-

20. Where does a male reproductive cell meet with, and unite with the female repro-

ductive cell? 20-

21. Where do the united male and female reproductive cells go to continue growth

before the baby is born? 21.

22. The first two female sex parts that a baby passes through in being born are: 22-

23. Where does a baby come out of its mother's body? 23-

24. Which female sex part, when closed by disease, accident, or surgery, prevents the

female from becoming pregnant? 24,

25. What female sex part supplies the female bloodstream with products important to

physical growth and health? 25,

26. The menstrual flow comes from what female sex part? 26.
 

27. The first two female sex parts that the menstrual flow passes through on its way 27.

out of the body are?

28. Where does the menstrual flow leave the female's body? 28.

29. In douching, where is the nozzel of the syringe placed? 29.

30. What sex part withdraws into the. female body at the height of sexual excitement? 30.
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Broad Sex Knowledge **

DIRECTIONS: In the blank space beside each definition below, write the number of the word that best firs the

definition. Be sure to fill all spaces in both columns. If you do not know, guess. If you are guessing, place an X by

your answer. If you want to know more about the meaning of a word, draw a cicle around your answer.

I. caesarean 5. labor 9. puberty

l. banian (a. menstruation I0. scnilrty

3. conception 7. menopause ll. semen

4. douche 8. pregnancy I). sterilization

The stage of ph} stcal grow th during which boys and girls

Decatur: able to liar. c children.

flushing; the vagina with a liquid.

The birth of a baby through the abdomen by a surgical

uperaltori.

Fluid containing male sex cells.

The shedding of .i lining of blood cells by the womb.

A surgical operation which DICVCIIIS a person from be-

coming a parent.

That 'irnc when a woman is (Osing her ability to have

. lilltlft‘ll.

The joining, oI a m.ilc .urd a Icinalc (ell.

Tnc physical efforts otgtx ure birth to a baby.

l'lic condition ol‘a woman from the ("NC her baby begins

to develop until it is born

33. mistress

34. rape

3S. travesty

39.20nads

30. hirsute

3 I. impotence

25. adultery

2f). fornication

27. (rigidity

38. genitals 32. masturbation 36. vulva

Low degree of sex desire especially in women.

Male and Icuiale sex parts.

Sex relations of an unmarried male with an unmarried

ferrule.

Sex relations forced upon another.

Sex relations of .i married person with someone other

than husband or witc.

The outsrdc, visible parts of the female sex organs.

Self-stimulation of one's sex organs.

Lack of ability to perform normal sex relatioiis~

especially in men

The reprodUctne sex glands of males ck females

.\ woman who usually limits her sex relations to one man

to whom s'hc is not married.

 

l3. climax l7. ejaculation 2|. orgasm

l-l. coccyx lh. erection 22. ovulation

IS. copulation l‘). Icryciit 23. UVUll‘i

:o, coitus 2(i intercourse 24. sperm

T he separation of the Icmalc egg front the gland whcrc

It forms.

The highest point of sexual cxcitement in male or female

I Write two numbers)

The reproductive cells of the male.

Sex relations.

(Write three numbers)

Discharge of flurd by the male at the highest point of sex-

ual excitement.

The enlarged and firm condition of the male sex organ

during sex arounsal.

The reproductive cells of the female

**Sex Knowledge Inventory-Form Y, Gelolo McHugh, Saluda, NC:

Publications, Inc., 1977.

 

 

37. abortion -ll. infamy 45. prostitute

3h. gonorrhea 42. miscarriage do syphilis

43

44. promiscuity 4h

39. homosexual 7. taboo

40. incest

prophylactic 4

Wasscnnann

A disease of the blood which usually enters the body

through the sex organs.

The birth of a baby before it can lch.

A disease of the msrdc lining of male or female sex organs.

A blood test for a venereal dicsase.

Natural or intentionally caused birth ofa baby before

it can live.

Sex relations with a close relatiye.

A woman who offers to have sex relations for pay.

A person who has sex relations with a member of the

same sex.

A device or chemical used to keep one from catching a

venereal dcsase through sex contacts.

Sex activities With more than one person during the same

period.

Family Life
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Demographic Information

Your Age

Sex

Year level in school
 

Check one of the items below which best describes your level of commit-

ment to a relationship at this time:

Married Committed Not committed at present

Engaged Divorced/Separated Never been committed

If you are married, how long have you been married?
 

Check one of the items below which best describes your religious training:

 

Catholic Protestant Jewish

None Other

Are you a parent? Yes No
  

Are your beliefs conservative (in favor of traditional standards)?

Circle one response.

. Not at All

. Somewhat

. Definitely

. Very DefinitelyD
O
W
?

Are your beliefs influenced by religion?

A. Not at All

B. Somewhat

C. Definitely

D. Very Definitely

Are your beliefs in conflict with your parents' beliefs?

Not at All

Somewhat

. Definitely

. very Definitely

. In conflict with one but not the otherM
U
O
W
Z
’

Answer only if you chose response E for number 10.

Are your beliefs in conflict with:

A. Your mother, but not your father

B. Your father, but not your mother

10
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POSTTEST

Sexual Values

Your own personal values and feelings are wanted here. Carefully avoid any

inclination to respond to this survey in ways you believe someone else wants

you to feel. This is not a test; there are no right or wrong answers.

Read each item and decide whether your own beliefs and values incline you to

agree or disagree with what it says to you. Place your answers on this test.

If you STRONGLY AGREE with what is said, circle the capitalized SA

at the right of the item.

If you are simply in AGREEMENT, circle the capital A.

If you STRONGLY DISAGREE with the item, circle the capitalized SD.

If you are simply in DISAGREEMENT, circle the capital D.

If you are UNCERTAIN how you feel about the item, circle the

capital U.

Work as rapidly as you can. First impressions are best. Remember, you are

being asked to record your feelings toward the meaning of each item as you

understand it.

1. Abortion should be permitted whenever the SA A U D SD

female involved thinks it is the best

decision.

2. Birth control may be considered as ranging SA A U D SD

from abstinance to chemical and mechanical

methods. Assuming procreation is not the

goal, the consistent use of birth control

methods by a couple during intercourse is

a necessary action.

3. Masturbation for individuals is an accep- SA A U D SD

table expression of sexuality.

4. Printed material or pictures that might be SA A U D SD

labeled pornographic or sexually explicit

should be reguired as one form of sexual

instruction for all_people.

S. Homosexual behavior is acceptable between SA A U D SD

consenting adults.

6. Fathers should actively participate in the SA A U D SD

birth of their children whenever possible.

7. Discussion of sexual matters should be kept SA A U D SD

to a minimum in the home so the child will

not develop undue curiosity about sex.

8. Sexual intercourse is acceptable only if the SA A U D SD

couple has a committed, loving, and stable

relationship.
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12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.
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The current trend to acknowledge the sexual

rights of older persons in nursing homes

should not be encouraged because such expres-

sion is offensive to other residents and

staff members.

A parent has the right to involve his/her

child in any type of behavior including

sexual caressing.

If I discovered I had VD I would seek medical

attention for myself and not tell my partner

for fear of losing the relationship.

The main issue in rape which is offensive

to me is that a woman does not have the

ultimate control over her own body.

I would like to experience sexual intercourse

in a romantically lit room so that my part—

ner and I could see our interaction.

Good sexual relationships are built and

maintained through a lot of verbal and

non-verbal communication between partners

about their sexual expression.

Nudity in families helps children learn to

accept the naturalness of the human body.

Abortion should be permitted whenever the

responsible male involved thinks it is

the best decision.

Birth control ranges from abstinance to

chemical and barrier methods. Individuals

who do not want children should use birth

control when engaging in sexual intercourse.

Masturbation for a married person is

acceptable.

Pornography or sexually explicit material

has no worth whatsoever and should not be

available to the public.

Homosexual couples should be permitted to

dance with each other at public dances as

are heterosexual couples.

The birth of a child is not complete unless

both mother and father are active participants.

The home is the best place for a child to

recieve their sex education.

Sexual intercourse is best when enjoyed for

its own sake rather than for the purpose of

expressing love.

2
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24. Jokes about the absurdity of sexual expres- SA A U D SD

sion of older adults are acceptable to me.

25. If I was married with a family and discovered SA A U D SD

I had contracted VD from a one night stand, I

would seek medical attention for myself but

say nothing to my spouse for fear of a divorce.

26. Parent-child incest is a violation of a SA A U D SD

child's rights and privacy.

27. When I refer to someone as "my woman" ("my SA A U D SD

man") that means that I have the right to

sexual interaction with them.

28. For me, privacy with no danger of interrup- SA A U D SD

tion is necessary for satisfying sexual

interaction.

29. I would feel uncomfortable talking with my SA A U D SD

partner about our individual sexual needs.

30. It is better if family members do not expose SA A U D SD

their boides to one another.

For the following three questions, please choose the one response which best

describes how you feel about the statement.

31. I am willing to discuss my personal feelings and behavior in regard

to sexuality if there is a valid reason —-

A. only with my sexual partner

B. with no one

C. with intimate friends of the same sex

D. in a classroom setting

E. with intimate friends of either sex

32. Discussing my behavior, attitudes and beliefs on sexuality

A. is a somewhat gratifying experience in which I feel little

uncomfortableness

is very hard to do

is a neutral experience which poses little threat to me

is a very rewarding experience that is easy for me

makes me feel somewhat uncomfortableN
U
D
E
!

33. Overall for me, this class has been

A. a class in which I gained an understanding of my attitudes and

values about sexuality

B. a fun experience but I didn't get much out of it

C. a class in which I learned a fair amount of factual material

about human sexuality

D. a class in which I gained an understanding of my attitudes and

values about sexuality as well as learning factual material on

human sexuality.

E. a waste of time
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General Sex Knowledge *

Each of the following statements can be answered either true or false. Please indicate your position

on each statement using the following alternatives:

18.

19.

20.

T. True F. False

sure to answer every question.
  

Pregnancy can occur during natural menopause (gradual cessation of menstruation).

. Most religious and moral systems throughout the world condemn premarital intercourse.

. Anxiety differentially affects the timing of orgasm in men and women.

. A woman does .not have the physiological capacity to have as intense an orgasm as a man.

There is no difference between men and women with regard to the age of maximal sex drive.

Social class is directly correlated with the frequency of incest.

The use of the condom is the most reliable of the various contraceptive methods.

. The incidence of extramarital intercourse is constant for males between the ages of 21 and 60.

. Nearly half of all unwed girls in America have sexual intercourse by age 19.

. There are two kinds of physiological orgastic responses in women, one clitoral and the other

vaginal.

. Impotence is almost always a psychogenic disorder.

. Tranvestitism (a form of cross-dressing) is usually linked to homosexual behavior.

. There was as much premarital coitus a generation ago as there is now.

. Sexual attitudes of children are molded by erotic literature.

. In some successful marriages sex adjustment can be very poor.

Homosexuals are more likely to be exceptionally creative than heterosexuals.

. A women who has had a hysterectomy (removal of the uterus) can experience orgasm during

sexual intercourse.

Homosexuality cc mes from learning and conditioning experiences.

In responsive women, non-coital stimulation tends to produce a more intensive physiological

orgastic response than does coitus.

Those convicted of serious sex crimes ordinarily are those who began with minor sex offenses.

*Sex Knowledge and Attitude Test, Harold I. Lief and David M. Reed,

University of Pennsylvania, 1972.

4
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One of the immediate results of castration in the adult male is impotence.

The body build of most homosexuals lacks any distinguishing features.

Masturbation by a married person is a Slgn of poor marital sex adjustment.

Exhibitionists are latent homosexuals.

A woman's chances of conceiving are greatly enhanced if she has an orgasm.

Only a small minority of all married couples ever experience mouth-genital sex play.

Impotence is the most frequent cause of sterility.

. Certain foods render the indivrdual much more susceptible to sexual stimulation.

A high percentage of those who commit sexual offenses against children is made up of the

children's friends and relatives.

A higher percentage of unmarried white teenage girls than unmarried black teenage girls in the

United States have had intercourse Wlill four or more partners.

The attitude of the average American male towards premarital intercourse is shaped more by his

religious devoutness than by his socual class.

In teaching their daughters female sex roles, middleclass mothers are more affected by cultural

stereotypes than mothers Ill other social classes.

In most instances, the biological sex Will override the sex assigned by the child‘s parents.

The onset of secondary impotence (impotence preceded by a period of potency) is often assoma-

ted wnh the influence of alcohol.

Nursrng a baby usually protects the mother from becoming pregnant.

In our culture some homosexual hehawor IS a normal part of growing up.

Direct contact between penis and clitoris is needed to produce female orgasm during intercourse.

For a period of time following orgasm, women are not able to respond to further sexual stimulation

In some legal iurisdictions artificial insemination by a donor may make a woman liable to suit for

adultery.

Habitual sexual promiscuity is the consequence of an above-average sex drive.

Approximately one out of three adolescent boys has a homosexual experience leading to orgasm.

Impotence in men over 70 is nearly universal.

Certain conditions of mental and emotional instability are demonstrably caused by masturbation.

Women who have had several sex partners before marriage are more likely than others to be

unfaithful after marriage.

The emotionally damaging consequences of a sexual offense against a child are more often

attributable to the attitudes of the adults who deal With the child than to the experience itself.

5
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Sexual maladjustment is the major cause of divorce.

Direct .stimulation of the clitoris is essential to achieving orgasm in the woman.

Age affects the sexual behavior of men more than it does women.

The circumcized male has more trouble with ejaculatory control than the uncircumcized male.

More than a few people who are middle-aged or older practice masturbation.

Varied coital techniques are used most often by people in lower socioeconomic classes.

Individuals who commit rape have an unusually strong sex drive.

The rhythm method, (refraining from intercourse during the six to eight days midway

between menstrual periods), when used properly is just as effective as the pill in preventing

conception.

Exhibitionists are no more likely than others to commit sexual assaults.

The ability to conceive may be significantly delayed after the menarche (onset bf menstruation).

Many women erroneously consider themselves to be frigid.

Menopause in a women is accompanied by a sharp and lasting reduction in sexual drive and

interest.

The two most widely used forms of contraception around the world are the condom and

withdrawal by the male (coitus interruptus).

People in lower socioeconomic classes have sexual intercourse more frequently than those

of higher classes.

Pornographic materials are responsible for much of today's aberrant sexual behavior.

For some women, the arrival of menopause signals the beginning of a more active and satisfy-

ing sex life.

The sex drive of the male adolescent in our culture is stronger than that of female adolescent.

Lower-class couples are generally not interested in limiting the number of children they have.

Excessive sex play in childhood and adolescence interferes with later marital adjustment.

There is a trend toward more aggressive behavior by women throughout the world in courtship,

sexual relations, and coitus itself.

Sometimes a child may have cooperated in or even provoked sexual molestation by an adult.

LSD usually stimulates the sex drive.

Seven out of ten parents desire formal sex education in the schools.

For every female that masturbates four males do.

Douching is an effective form of contraception.

Freshmen medical students know more about sex than other college graduates.

6
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Body Parts **

DIRECTIONS: How well do you know the proper names (or male and female sex parts? (iiscn the proper name.

you are to identify each pant by its number. In the blank space by each natne write its number front the drawing.

Be sure to fill all Spares. If you do not know, guess. If you are guessing. place an X by your answer. If you

want to know more, draw a circle around your answer. The term sex part is used here to mean either sex

Ul‘gllh' or sex structure. Each drawing shows one half of a human body which has been diyided through the center

tinin from to hack. Place your answers directly on the booklet
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Physiology **

DIRECTIONS:You may understand much about male and female sexual relations without knowing the scientific

names for sex parts. Answer the questions below with numbers and/or names. You can select the numbers from

the drawings. Use both numbers and names when you know both. If you do not know either, quess the number.

If you are guessing, place an X by your answer. If you want to know more about a question, draw a circle around

your answer. The term Sex Part is used here to mean either sex organ or sex structure. Each drawing on the opposit

page shows one half of a human body which as been divided through the center from front to back.

.
U
‘
P
f
e
’
N
r
‘

10.

11.

12.

13.

14.

15.

16.

17.

18.

19

21.

22.

24.

25.

27.

28.

MALE SEX PARTS

What covers and protects the male organs that produce male reproductive cells? 1

Where are the male reproductive cells formed? 2

Where do the newly formed reproductive cells first accumulate? 3.

Which male sex part penetrates the female during sex relations? 4.

During sexual arrousal: 5

a. What male sex part becomes larger, longer. and quite firm? a

b. Which male sex part is most sensitive to touch? b

What sex part passes the male reproductive cells out of the body, but has no such

function in the female. 6.

At the height of male sexual excitement fluids are added to the male reproductive 7.

celis by three sex parts These three parts are:

Which male part, when closed by disease, accident, or surgery, prevents the male

from causing a female to become pregnant 8.

Which male sex part supplies the male bloodstream with products important to

physical growth and health? 9.

What male sex part is removed in castration? to.

Which is the male sex part that is partially removed in circumcision? 11.

FEMALE SEX PAR TS.

Where are the female reproductive cells formed? 12.

Which female sex part first receives the mature female reproductive cell? 13.

What sex parts covers and protects the sex organs and structures of the female? 14.

During sexual excitement the two female sex parts that usually become moist are: 15.

During sexual arrousal:

a. What female sex part usually becomes larger and firmer? 16' a

b. Which female sex part is most sensitive to touch? b

In sexual intercourse, which female sex part completely encloses the male sex

organ? '7-

Where does the male sex organ enter the female? 13-

At what place inside the female does the male sex organ usually discharge male

reproductive cells? ‘9-

Where does a male reproductive cell meet with, and unite with the female repro-

ductive cell? 20-

Where do the united male and female reproductive cells go to continue growth

before the baby is born? 21-

The first two female sex parts that a baby passes through in being born are: 22-

Where does a baby come out of its mother's body? 23-

Which female sex part, when closed by disease, accident, or surgery, prevents the

female from becoming pregnant? 24_

What female sex part supplies the female bloodstream with products important to

physical growth and health? 25,

The menstrual flow comes from what female sex part? 26.

The first two female sex parts that the menstrual flow passes through on its way 27,

out of the body are?

Where does the menstrual flow leave the female's body? 28.

In douching, where is the nozzel of the syringe placed? 29.

What sex part withdraws into the female body at the height of sexual excitement? 30.

Name No.
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Broad Sex Knowledge **

DIRECTIONS: In the blank space beside each definition below, write the number of the word that best fits the

definition. Be sure to fill all spaces in both columns If you do not know, guess. If you are guessing, place an X by

your answer. If you want to know more about the meaning of a word, draw a cicle around your answer.

I. cacsarcan S. labor 9. puberty

.2. banian 6. menstruation I0. scnility

3. conception 7. menopause ll. semen

4. douche 8. pregnancy l3. sterilization

The stage of physical growth during which boys and girls

ticcoiiic al‘lc ti- liaxc children.

Flushing the Vagnfa “lift a liquid.

The birth of a baby through tlic abdomen by a surgical

operation.

Fluid containing male sex cells.

The shedding of a lining of blood cells by the womb.

A surgical operation which presents a person from be-

coming a parent.

That 'irne which a woman ts lasing her ability to have

.Iiildrcn.

T h: ]-.‘!lllll;,, of a male and a Iciiulc (cll.

Tnc physxal ct'torts (ifgix ing birth to J bah}.

flit‘ condition i‘fa woman from ilic time her baby begins

to dcvclop until it is hurt

I
l
l

29. gonads 33. mistress

30. hirsute 34. rape

3|. impotence 3S. travesty

32. masturbation 36. vulva

25. adultery

26. fornication

27. frigtdity

28. genitals

__ Low degree of sex desire especially in women.

Male and female sex parts.

Sex relations of an unmarried male \Mlh an unmarried

female.

_ Sex relations forced upon another.

Sex relations of a married person with someone other

than husband or wilt.

The outside. vrsiblc parts of the ferrule scx Ungltz.

Sclllstimulation of one's sex organs.

lack of ability to pcr form rioi mal scx relations

especially in men

The reproductive sex glands of nlJIL‘x .x fciiialt-s

‘\ woman xx ho usually limits her sex relations to one man

to whom shc is not married.

 
  
 

)3. climax l7. ejaculation 2|. orgasm

l-l. coccyx lb. erection 22. oxulatron

IS. copulation l‘l. lcrvcrit 23. ovum

lb. L‘Ullux 20 intercourse Z-l. spcrm

'1 he separation of the female egg from the gland where

ll forms.

The highest point ol'scxual excitement in male or female

llt'ritc two numbers)

The reproductive cells of the male.

Sex relations.

(“rite three numbers)

Discharge of flurd by the male at the highest point of sex-

ual exciicrnent.

The enlarged and firm condition of the male sex organ

during sex arounsal.

The reproducth cells of the female

**Sex Knowledge Inventory-Form Y, Gelolo McHugh, Saluda, NC:

Publications, Inc., .

  
9

3". abortion -?l. ii.t.imy ~15. prostitute

38. gonorrhea 42. miscarriage in s} phrhs

39. homosexual 43. prophylactic 4“. taboo

40. incest 44. promisctiity 4h “’assciinann

A disease of the blood which usually enters the bod)

through the sex organs.

The birth of a baby before it can Inc.

A disease of the inside lining of male or female sex organs.

A blood test for a venereal dicsasc.

Natural or intentionally caused birth of a baby below

it can live.

Scx relations with a close iclatrie

A woman who offers to have sex relations for pas.

A person who has sex relations Nth a member of the

same sex.

A device or chemical Ust‘d to keep one from catching a

venereal desase through scx contacts.

Sex activrties wrtli moic than one person during the same

period.

Family Life
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11.
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Demographic Information

Your Age

Sex

Year level in school
 

Check one of the items below which best describes your level of commit-

ment to a relationship at this time:

Married Committed Not committed at present

Engaged Divorced/Separated Never been committed

If you are married, how long have you been married?
 

Check one of the items below which best describes your religious training:

 

Catholic Protestant Jewish

None Other

Are you a parent? Yes No
  

Are your beliefs conservative (in favor of traditional standards)?

Circle one response.

A. Not at All

B. Somewhat

C. Definitely

D. Very Definitely

Are your beliefs influenced by religion?

A. Not at All

B. Somewhat

C. Definitely

D. Very Definitely

Are your beliefs in conflict with your parents' beliefs?

. Not at All

. Somewhat

Definitely

Very Definitely

In conflict with one but not the otherF
I
D
O
!
!
!
»

Answer only if you chose response E for number 10.

Are your beliefs in conflict with:

A. Your mother, but not your father

B. Your father, but not your mother

10
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WEEKLY REACTION TOPICS

Birth Experience
 

A. Following your reading on the available options for

childbirth, describe how you (and your partner) would

prefer to experience childbirth.

Discuss why these considerations are important for

you (and your partner).

Psychosocial Development

A. Draw a picture of yourself as you recall you looked

in your early teens. (You may use colors, pastels,

etc.) Discuss how you felt about your body at that

time. Include some of your reactions to the physical

developments and changes that took place.

Discuss some of the reactions "significant others"

(peers, parents, siblings, friends, etc.) had to your

growth and physical changes. How did that influence

your self image?

Sex Education in the Home

A. From your readings, personal experience, and learn-

ings, develop a list of "Suggestions for Parents"

for providing an education for human sexuality for

their children.

Compare your suggestion list to how you received your

education for human sexuality at home. What impact

did these teachings have on your present day attitudes

about your sexuality?

Contraception and Values

A.

B.

In a relationship who is responsible for contracep-

tion? Discuss why you feel this way.

What type of contraceptive method would you and/or

your partner most prefer? Discuss why you would

select this method and what values are the basis of

your decision.
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Abortion

A. From your readings in class and in other readings,

outline both sides of the issue of abortion (you will

not necessarily agree with all the points you list).

B. How do you personally feel about the abortion issue?

From where do these attitudes and feelings develop?

What values do you think underlie your position on

this issue?

Homosexuality
 

(Before reading the chapters assigned)

A. Discuss how you feel about homosexuality.

B. How did you acquire these attitudes and feelings?

Marital Rape
 

In some marital relationships, individuals are pressured physi-

cally and/or psychologically into having sexual intercourse

when they would prefer not to.

A. What values and teachings are present in our society

which are conducive to this happening?

B. How do you personally feel about this issue and what

values have you been taught about interpersonal rela-

tions that influence your feelings?

Sexuality in Middle and Later Years

Let's suppose you are married and have a family. Your widowed

parent is living with you. Your parent has met someone they

are sexually attracted to. One morning you notice that your

parent's friend has slept overnight with your parent.

A. How would you react to this situation?

B. What feelings and values underlie your reaction?

Love and Intimacy

A. Define love, intimacy, and sex. In what ways are

these concepts the same and/or different from each
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other? Give examples of behaviors Which illustrate

these concepts.

What teachings and/or values are the basis for your

definitions?
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CRITERIA FOR WEEKLY REACTION PAPERS

5 pts. Must contain I messages of how you think and feel,

compare your present attitudes with ones you used

to hold, plus specific examples from your own life

which relate to the points being made. This

should be approximately one page, typed, single

spaced.

 

4 pts. Compare what ygu_think and feel now to how you used

to think and feel using I messages. Make sure you

do not get how you think mixed up with how you feel.

Some examples of feeling words are: angry, mad,

happy, frustrated, confused, relieved, uncertain,

elated, etc.

3 pts. State how you think and feel at the present by

using I statements.

2 pts. State what you think but not what you feel, or

stating what soceity thinks. There are very few

or no I messages.

  

1 pt. - Very brief, impersonal, and incomplete.

fig rewrites will be accepted after the April 29, 1982 assign-

ment.
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WHO I AM SEXUALLY II

Biological Foundations

Birth Process

Teenage Sexuality

Abortion

Marital Sexual Expression

Intimacy

Values Clarification

Incest

Sexual Response

Psychosexual Development

Homosexuality

Sexual Dysfunction

Atypical Sexual Behavior

Contraception

Rape

Communication

Sexuality in the Middle Years

Education for Human Sexuality

Handicapper Sexuality

Sexually Transmitted Diseases

Pornography

Sexuality in the Later Years

Cohabitation

Awareness of Others

Ease of Discussing Sexuality

Divide your paper into two columns, one for "Knowledge" and one for

”Understanding of Why You Believe as You Do." Choose four topics from

the list above for which you feel you have gained new insight as to your

beliefs and values.

Incorporate in your answer on each of the four topics, in what ways are

your attitudes and/or feelings similar and/or different from when you

came into the class.

under the "Knowledge" column.

Place the attitude/content part of this question

Write the feelings/values part of your

answer under column tow, "Understanding of Why You Believe as You Do."

This paper should be single spaced and be about two pages typed.

use your paper lengthwise if you like.

Example

Knowledge/Content

Contraception

I now know that using condoms and

foam together is an effective means

of birth control. They are almost as

effective as the pill when used

properly and consistently together.

I had always thought that neither

one was a very good method and had

never considered using them toget-

her. It's good to know what their

effectiveness is separately and

together.

You may

Understanding of Why You Believe

as You Do (feelings and values)

I have wanted the protection of

the pill but felt uneasy about using

it. I now realize that part of my

uneasyness comes from my parents'

views on medication. They always

told us that drugs should be used

sparingly and with care. By using

condoms and foam together it will

give me the feeling of security

from pregnancy that I have always

wanted. Also, this decision fits

much better with my values on medi-

cations and altering my body's sys-

tem. Another aspect of this method

that I like is it enables my partner

and I to really share the responsi-

bility of contraception. From the
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Understanding of Why You

Believe as You Do

example of my parents' relationship

and the relationship of my brother

and sister—in-law I have seen rela-

tionships as partnerships in which

two people share the responsibility

for the relationship. Things have

been worked out together, not with

one person taking total responsi-

bility. It makes me feel good to

know that my partner and I can share

the responsibility of contraception

in this way and to know that he too

is in favor of condoms and foam.
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INFORMATION SHEET

HUMAN SEXUALITY

MAJOR Check if you want to

be a group leader

 

   

 

 

CLASS TIME

EEEE

ADDRESS PHONE

YEAR IN SCHOOL EEE
 

Where would you place yourself on the continuums below in terms of your own

views and attitudes?

 

 

1 2 4 5

Traditional/ Liberal

Conservative

1 2 3 4 5

Dominant Submissive

Check one of the items below which best describes your level of commitment

to a relationship.

Married Committed Not committed at present

Engaged Divorced/Separated Never been committed

List below persons in the class with whom you are acquainted.

Do you have a handicap we Should be aware of?

Why are you taking this course?

What do you want from the course? (Include special topics)

Did you have a sex education course(s) before college? If so, briefly

describe it.
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Information Sheet Continued

If you wish to be a group leader/facilitator please explain why and what

experience you have in leading groups.

Mark any hours and days you could meet with the Instructor for a one hour

group leaders meeting.

 

9-10 10-11 11-12 12—1 1-2 2-3> 3-4 4-5
 

Monday

 

TueSday

 

Wednesday

 

Thursday

 

Friday           
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