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WARREN STANLEY THEUNE ABSTRACT

This study was concerned with the difricultios‘of
firat=year business teachers and the relationship of these
difficulties to the student teaching they experienced. The
ultimate purpose was to obtain information which would be
helpful to teacher education institutions in evaluating and
improving their program of student-teacher training. The
specific purposes of the iniostigaiion were: (1) To de-
termine whether certain first-year teaching probiems listed
by previous investigation were of great or some concern or
little or no concern for the respondents during their first
year of teaching. (2) fo determine whether certain student-
teaching experiences were of great or some value or little
or no value in minimizing first-year problems. (3) To de-
termine the relationship which existed between rirat-jear
difficulties and student-teaching experiences. (L4) To de-
termine whether there was any significant difference between
respondents who had experienced full-day student teaching
and respondents who had experienced one-period per day stu-
dent teaching in terms of: exposure to student-teaching
experiences, the value of student-teaching experiences, and
the degree of concern for first-year teaching difficulties.

The data for this study were derived from returns of
quostiomiru from 2412 first-year business teachers who
graduated}fron sixteen business teacher education institutions



WARREN STANLEY THEUNE ABSTRACT

in eight states, located in the central region of the
United States,

Major findings were these: (1) First-year teaching
difficulties of great or some concern were concentrated in
the areas of Teaching Subject Matter, Personal Considera-
tion for Studénts, Classroom Organization, Discipline, and
Testing and Measurement. (2) First-year business teachers
tended to attach high value to the specific student-teaching
experiences included in all areas of the teaching process
except Co-curricular Activities. (3) Student-teaching ex-
periences even of high value did not result in similar firste
yoar difficulties of little or no concern. (l) Student
teachers assigned to the full-day student~teaching program
were exposed to significantly more experiences than were the
student teachers who engaged in a ano-peribd per day pro-
gram. (5) In terms of value derived from student-teaching
oxporionoéa, there was no real difference between the full=-
day group and the one=period per day group, except for four
of 60 specific experiences. (6) In terms of degree of con-
cern for first-year difficulties, there was no real differ-
ence between the full=day group and the one=period per day
group,joxcopt for five of 60 specific first-year difficulties
tested. |
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CHAPTER I

INTRODUCTION

Student teaching is recognized by leaders in the fileld
of teacher education as an essential part of the preservice
preparation of the prospective teacher., It is the culmina-
tion of nearly four years of preparation, the high point of
training for teaching. ¥“This is the proving ground. A
critical issue for ovcry.toachor education institution to
consider 1s the quality of experiences provided in student

teaching,."l
The i-portanco of student teaching is expressed by

!ryttin. He says:

The most important element of the teacher edu-
cation program is the student teaching experience.
The professional courses in educational theory which
precede practice teaching, even at their best, re-
quire a term of practice teaching to enable the stue
dent to see how general theories apply to individual
situations, and to study their validity and the
bounds within which they apply.2

l. Edward L. Ruman and Dwight K. Curtis, "The Supor-
vising Teacher in Puture Teacher Education Programs,"
Buggrviagge Teacher, Thirty-eighth Yearbook of the AssEEIh-

on Tor Student Teac (Cedar PFalls, Iowa: Association
for Student Teaching, 19 9), Pe 97.

2. John M, Trytten, "Student Teaching--On or Off Cam-
pus?,” National Association of Business Toachor-!raining
Institutions Bulletin, LX, (I95L), p. 13.







Stratemeyer gives added support to this statement when
she says:

e o o omany of their (student teachers) past experi-
ences, both within and without the school, have been
in contradiction to the basic i1deas essential to thelr
professional preparation--working with organized sub-
Jects of study rather than the situations and problems
of dally living, following the plan of action proposed
by teachers rather than sharing in the selection and
development of experiences, recalling material in a
text rather than knowing and using resources in find-
ing the solution to a problem faced, mastering facts
rather than using facts and trends to understand the
here and how, carrying out a common assignment exactly
as required rather than making modifications to meet
individual needs and concerns, depending upon evalu=-
ation by those responsible Sathor than developing com=
petence in self-evaluation,

It is the opinion of many educators that the extent and
nature of the experiences to be encountered by the student
teacher should be similar to those of a full-time teacher
who is confronted with many various teaching and non-teaching
activities, Malsbary points out that the greater number of
situations the student teacher successfully copes with under
supervised conditions, the fewer will be the new and un-
familiar problems with which he is unprepared to deal with
when he assumes his first regular teaching position. In
determining types of experiences for student teachers of
business subjeots he suggests that:

e ¢ o« o the experiences of student teachers should be
similar to those of a typical business teacher during

3. Florence Stratemeyer, “The Expanding Role of Direct
Experience," Off Campus Student Teaching, Thirty-first Year-
book of the AssocIaEEon Tor 3tuden eac ng, (Lock Haven,
Penngylvania: Association for Student Teaching, 1951), p. 5.
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& typiocal teaching day. . « An analysis of a typlical
teaching day will reveal a number of different teaching
and non-teaching activities. Among these are conduct-
ing the homeroom session, making lesson plans, present=-
ing the lessons, constructing and grading tests, super-
vising study, planning and conducting fleld trips,
maintaining discipline, assisting students to make up
work missed, and helping ﬁtudents plan and carry on
co-curricular activities,

Further importance of engaging in a wide varlety of
experiences is expressed by Mosher who points out that high
quality experiences encountered in student teaching contrib-
ute to a more effective beginning teacher.

There is certainly some degree of positive corre-
lation between the quality and scope of the experiences
inherent in the student-teaching situation and the suc-
cess of the same teacher the first year or two on the
Job. 8ince this is true, your first major concern as
a student teacher will be to partic%pate in as wide a
range of activities as practicable.

These are examples of opinions which support the notion
that high-quality experience in a wide variety of activities
during the student-teaching period can contribute to a more
effective beginning business teacher. These opinions express
the belief that student-teaching oxperibnoea should strongly
influence the performance of the student in his future teach-
ing. These opinions also suggest that student-teaching ex-
periences should extend beyond the walls of the classroom.

They should lnvolve the total school program and some aspects

4. Dean R, Malsbary, “Providing for a Variety of Worth-
while Experiences,” National Association of Business Teacher-
Training Institutions Bulletin, LX, (1954), P. 2l.

5. Howard H, Mosher, "The Modern Secondary Sehool,"
National Association of Business Teacher-Training Institutions
Bulletin, LXV, (December, 1956), DPes T







h

of coomunity life, There should be experiences representing
a falr sampling of the things a teacher needs to do in and
also outside the classroom.

One basis for the evaluation and improvement of student-
teaching experiences is a knowledge of the difficulties that
were experienced by first-year teachers who only recently
completed their student-teacher training. Until the diffil-
culties that are likely to confront the beginning teacher
have been determined, the student-teaching program cannot
render efficient help in avoiding them. The student-teaching
program needs to help student teachers to avoid as many first-
year difficulties as possible and to help them overcome the
difficulties that cannot be avolded.

Another basis for the evaluation and improvement of stu-
dent teaching i1s a knowledge of the value of student-teaching
experiences in minimizing first-year teaching difficulties.
It 1s reasonable to assume that the student-teaching program
will be strengthened if student-teaching experiences which
minimize first-year teaching difficulties are 1ﬁcorporated
into the student-teaching program.

This study did not seek to analyze all the student-
teaching experiences nor all the difficulties experienced
during the first year of teaching. This list of experiences
and problems could be exhaustive. However, it was decided
to select from previpua research the problems and experiences

which beginning teachers indicated were problems for them



during their first.year of teaching. This study was then
concerned with whether certain ®"recognized® problems were
of great or some concern or little or no concern for the
respondents during their first year of teaching. It was a
further purpose of this study to determine what effect, 1if
any, certain student-teaching experiences had in minimizing
these problems.

®The profession is faced with a tremendous responsibil-
ity in the development of high quality student-teaching pro-
grams.'6 Continuous evaluation of the student-teaching pro-
gram 1s essential to effective and adequate preparation of
teachers., It i1s hoped that this study will focus attention
on the difficulties experienced by first-year teachers, the
experiences to which student teachers are currently being
exposed to, the value of these experiences in minimizing
first-year difficulties, and as a result of this analysis,
pave the way for implementing the present day business edu-
cation student-teaching program in teacher education insti-

tutions.

Statement of the Problem

This study was an attempt to determine the difficulties
experienced by first-year business teachers during their
first year of teaching and the relationship of these

6. Ruman and Curtis, op. cit., p. 97.



difficulties to the student teaching they experienced. An-
swers to these guestions were sought as a basis for solving
the problem.

l. What were the problems incurred during the first
yoar of teaching?

2. What was the value of certain student-teaching
experiences?

3. What relationship existed between student-teaching
experiences and first-year problems?

Purpose of the Study

The ultimate purpose of this study was to obtain in-
formation which would be helpful to teacher education in-
stitutions in evaluating and improving their programs of
student-teacher training. This study was to serve as a basis
for a nor§ effective adainistration of a student-teaching
program in the preparation of prospective business education
teachers. If improvement in student teaching is effected
for this one group, a very real contribution might result,
not only to business education, but to other subject areas
as well.

The specific purposes of the investigation were:

1. To determine whether certain firgt-year teaching
problems listed by previous investigation were of
great or some concern or little or no concern for
the respondents during their first year of teaching.

2. To determine wh;ther certain student-teaching

experiences were of great or some value, or little
or no value, in minimizing first-year problems,
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3. To determine the relationship which exists between
first-year diffioculties and student-teaching ex-
periences,

4. To determine whether there was any significant
difference between respondents who had experienced
full-day student teaching, and respondents who
had experienced one-=period per day student teach-
ing in terms of: exposure to student-teaching
experiences, the value of student-teaching experi-
ences, and the degree of concern for first-year
teaching difficulties.

Delimitations of the Problem

Delimitations as to teaching field. This study was

directed toward improving the student-teaching program
offered to one specific group of secondary teachers--the
business teacher. If improvement in student teaching is
crroctod'for this one group, a very real contribution might
result, not only to business education, but to other teach-

ing areas as well.

Delimitations as to personnel being studied. This
study was concerned with the student-teaching experiences
and the first-year teaching difficulties encountered by 242
1957-58 business education graduates. The respondents were
beginning business teachers who graduated froa sixteen
colleges and universities in eight mid-west states. All re-
spondents had completed their student-teacher training and
were completing their first year of full-time teaching.

Delimitations as to kinds of institutions. This study

Wag concerned only with the student-teaching oxperiencea



offered by teacher education institutions in a certain geo-
graphical area of the United States. For purposes of this
study, sixteen selected colleges and universities from
eight states set up by the United Business Education Associ-
ation (called the CRUBEA region) were considered. This area
consisted of the states of Illinois, Indiana, Iowa, Michigan,
Minnesota, Missouri, Ohio, and wiaconbin.

Delimitations as to kinds of first-year difficulties and

student-teaching experiences studied. This study sought to

analyze sixty first-year difficulties and sixty student-
teaching experiences which were reported by previous research.
This study did not seek fo analyze all the student-teaching
eiperionoea nor all the problems experienced during the first
yoear. This was not to imply that all first-year problems

and all student-teaching experiences were not important for
consideration, but such a list would become exhaustive. It
was thus decided that a selected list of sixty specific first-
year problems and sixty specific student-teaching experi-
ences, would be used for this study. The sixty specifiec
difficulties and experiences were categorlzed into eight

broad areas representing various aspects of the total teach-

ing progran,

Definition of Terms Used in the Study

Certalin terms are used frequently throughout this study






and are defined as follows:

Business education: "That area of education which
develops skills, attitndoa; and understandings essential
for the successful direction of business relationships.®7
Business education was considered to have a twofold purbase:
(1) prepare for vocational competency, including skill train-
ing and development of occupational intelligence, and (2)
provide a nonvocational education which will create profi-
cient consumers who will possess an appreciation and an
understanding of the business world in which they live.l

Business teacher: The terms business teachers, bdbusi-
ness education teachers, teachers in the field, and class-
room teachers were all used interchangeadbly. For this study
such terms were used to designate those teachers actually
engaged in classroom instruction of some phase of business
education,

Teacher education institution: Teacher education

institution was the term used to refer to those colleges and
universities which train, among others, business education

ujorﬂo
7. Carter V. Good, Dicti of Education (New York:
MoGraw-Hill Book CMW,TW%‘;‘H, P. 4o

8. Alvin C, Beckett, "Objectives and Curricular Pattern
of Business Education in the Secondary School,” National
Association of Business Teacher-Training Institutions Bulletin,

’ ce r, 1956), p. 1D. . :
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Student t;acgéggt Part of the pre-service professional
training offered by teacher education institutions in which
the student teacher observes, participates with, and teaches
pupils in a classroom situation and engages in experiences
outside the classroom in order to increase his capability
for directing the total learning of pupils,

Student teacher: A college student who is acquiring
student-teaching experience under the guidance of a college
supervisor and/or high school supervising teacher.

First-year teacher: For use in this study, the first-

year teacher was a teacher who was completing his first year
of full-time teaching., The major portien of his teaching
was in the business education area.

Basic Assumptions Upon Which the Study Was Predicated

The following assumptions were accepted as fact or
truth before the study was made:

l. That student-teaching experience is one of the
important phases in the preparation of the good
business teacher,

2. That a need exists for periodic appraisal and
revision of the student-teaching program.

3. That first-year business teachers can recognize
the difficulties they experience and can evaluate
them in terms of the student teaching they experi-
enced.,

4o That the recollection of student-teaching experi-
ences were not blased by first-year teaching
experience,






CHAPTER II

REVIEW OF RELATED RESEARCH

Considerable research has been dene oconcerning the
difficulties encountered by beginning teachers, especially
at the secendary level, in a variety of teaching fields.
Numerous studies have also been made concerning various as-
pects of the student-teaching program. Many of these studies
were attempted primarily for the purpose of evaluating the
oeffectivensss of the over-all undergraduate professional
training. PFewer studies have been made in relating firste
year difficulties to specific aspects of the teacher edu-
cation program,

All of the studies reviewed are related in some way
to the present study; yet none of them duplicates it in
scope, organization, or presentation of data. The related
research pertinent to the background of this study is di-
vided into the following three areas:

l, Studies surveying beginning business teacher
difficulties and student-teaching experiences.

2. Studies surveying primarily beginning business
teacher difficulties.

3. Studies surveying primarily student-teaching
experiences,

11
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Related Roacaroh‘gg‘gag;gﬁ%gg Teacher Difficulties
and Student-Teaching ExperIences

Greas'g.atudz.l A study, completed at Hunter College,

was made to determine the major teaching difficulties of
beginmning business teachers and wherein the teachers did or
did not receive help in their professional and specialiszed
undergraduate training., The data were obtained by question-
naires from 271 beginning business teachers who had graduated
from 153 teacher education institutions and from 177 admine
istrators of the schools in which the teachers were employed.
The 271 returns from beginning business teachers accounted
for a 70.5 per cent usable return figure,

At the end of their first year of teaching, these 271
beginning business teachers were again contacted by personal
letters and asked to cemplete and return another check list.
It was reasoned that, after a yearfts toaching experience,
these begimning business teachers would be in a better posi-
tion to comment upon their undergraduate training, teaching
experiences, and classroom difficulties. The beginning
teachers were asked to 1list their teaching difficulties as
they experienced them, and not as they might be presented
for them to check. Completed returns were received from 169
teachers, or a return of 62.4 per cent.

1, John Gress, "Teaching Difficulties of Beginning
Business Teachers as Basis for Improvement of Business
Teacher Education® (unpublished Ed.D, dissertation, New York
University, 1951).






Gress classified teaching difficulties
major areas of the teaching process,
eight major areas, specific difficulties were listed in
sequence of greatest difficulty.

into eight
Under each of the
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It was from this list of

specific difficulties that check list items for this study

were selected.

I. Testing and Grading Difficulties

Test construction

Grading

Interpretation of test results
Administration of tests

Testing what has been taught
Grading budgets and projects
Preparing a good shorthand test
Determining what to include in tests
Converting test scores into grades
Weighting parts of the test

II. Discipline Difficulties

l.
2e
3.
8

%
9.
10,

Incessant talking of students

Lack of respect for authority

Getting student attention

Back talk of students

Inabllity to control classroom situation
Getting too "churmy" with students
Dealing with the "smart alec” student
Getting students to study

Lack of patience

Inability to solve classroom problems

III. Teaching Subject Matter Difficulties

Lesson Planning

Maintaining student interest

Individual differences

Teaching subjects for which not prepared
Motivation

Student co-operation and participation
Speed building in skill subjects
Presentation of subject matter

Teaching advanced work

. Developing study habits
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IV. Classroom Organization and Management Difficulties

l, Organization of class work
2. Inability to cover term's work
o Assigmments
é. Class attendance and other records
o Establishing standards in course work
e Securing proper equipment :
g. Setting up a course of study
o Textbook selection
9. Keeping machines repaired
10, Learning pupil names and characteristics

V. Student Activities Difficulties

l, Create and maintain student interest
2. Properly organize activities
3¢ Carry the heavy load assigned
« Make an activity enjoyable
o Overcome lack of training in this field

Vi. Personal Considerations

l. Too heavy a teaching schedule

2. Personal shortcomings

3¢ Physical strain
« Maintaining an interest in teaching
« Speech and forceful delivery

VII. Teaching Aids and Techniques Difficulties

l. Lack of training in the proper use of the
blackboard
2. Poor penmanship
o Lack of speed and proficliency in subject matter
o Woeak volce qualities

VIII, Administrative Difficulties
l. Administrative duties and problems
2. Co=cperation of prinecipal !
3. Co=cperation with faculty
4. Conforming te department rulings
Also, of particular interest to this study was that
this group of beginning business teachers felt that many of

the difficulties that they experienced during their first
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year of teaching might have been avoided if they had had
proper student-teaching experiences as undergraduates. The
primary suggestion oconcerning student teaching emphasized
the importance of letting the student teacher carry the full
teaching day schedule for an extended period; and, further,
that more responsibility be delegated to the student teacher.
Sixty-one of these business teachers stated that something
should be done to bridge the gap between student teaching
and the actual teaching situation, and that the "Utopian"
model and campus high schools should be eliminated from the
student-teaching progran.

!gzﬂg.ggggloz Weyt!s study was an analysis of the dif-
ficulties encountered by beginning teachers and by student
teachers., The data were collected through the use of peri-
odic written reports submitted by 138 secondary school stu-
dent teachers, 38 supervising teachers, 95 secondary school
beginning teachers who graduated from the Appalachian State
Teachers College in 1948 who were doing their first year of
teaching during the school year of 1948-49, and 78 super-
visors of the beginning teachers. The written reports were
supplemented by conferences held with approximately 90 per
cent of the participants.

2. Herbert Walter Wey, "A Study of the Difficulties of
Student Teachers and Beginning Teachers in the Secondary
Schools as a Basis for the Improvement of Teacher Education
With Particular Reference to the Appalachian State Teachers
goglige' (unpublished Ed.D. dissertation, Indiana University,

950).
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Wey compiled a 1list of 5,539 difficulties of student

teachers., He found that 59.2 per cent of the student-teacher

difficulties were related to only ten major types of diffie.

culties,

Ranked in descending order of the number of times

they were reported, these ten types of difficulties were:

1.
2.
3.

5e
6.
%
9.

10,

or

Handling problems of pupil control and discipline.

Motivating pupil interest and response,

Handling routine phases of classroom management,

Adjusting to deficiencies in school equipment,
physical condition, and materials.

Handling broader aspects of teaching techniques,

Lack of command over subject matter and instruc-
tional materials.

Lack of effective teaching voico.

Presenting the lesson and guiding pupil discussion.
Adapting to the needs, interests, and abilities of
pupils,

Difficulties involved in planning and organizing
activities, materials, and procedures.

the difficulties encountered by beginning teachers,

7.2 per ecent related to only eight specific types of diffi-

cultles,

These eight types of difficulties, ranked in de-

scending order of the number of times they were reported are:

1.
2.

Handling problems of pupil control and discipline.

Adjusting to deficiencies in school equipment,
physical conditions, and materials,

Difficulties related to the teaching assigmment.

Adapting to the needs, interests, and abilities of
pupils,

Motivating pupil 1nterest and response.

Keeping records and making reports.

Handling broader aspects of teaching techniques,
Being able to establish and maintain proper relation-
ships with supervisors and administrators.

Among the findings of Wey's study, the following seemed
particularly pertinent in regard to student-teaching diffi-

culties:






1.

2.
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Approximately three out of four of all difficultles
encountered by student teachers are associated with
the general area of difficulties related to in-
structional activities, and approximately one out
of four is associated with the general area of
difficulties related to deficiencies in the per-
sonal characteristics of student teachers,

8tudent teachers and supervising teachers are not
in agreement with the nature, scope, frequency,
and persistency of diffioculties encountered in
student teaching.

Among the findings of Wey's study, the following
seemed particularly pertinent in regard to beginning teacher
difficulties:

1.

2.

3.

Approximately three out of four of all difficulties
encountered by beginning teachers are assocliated
with the general area of difficulties related to
instructional activities, and approximately one

out of five 1s assoclated with the general area of
difficulties related to deficiencies in the per-
sonal characteristiocs of beginning teachers.

In general, beginning teachers and supervisors are
not in agreement with respect to the nature, scope,
frequency, and persistency of difficulties encoun-
tered during the first year of teaching.

Acocording to beginning teachers, they encounter on
an average approximately one and one-half times as
many difficulties as their supervisors report for
them.

_ Among the findings of Weyt!s study, the following seem=
ed particularly pertinent in regard to the differences in
student-teacher and beginning-teacher difficulties:

1.

2.

Handling problems of pupil econtrol and discipline
was the one specific type of difficulty encoun-
tered most frequently by both student teachers and
beginning teachers and is also the difficulty that
has the greatest tendency to persist throughout
student teaching and the first year of teaching.

In general, the difficulties encountered by student
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teachers and beginning teachers are somewhat
different in nature, scope, and frequency of
ocourrence,

3¢ Beginning teachers encounter many more difficul=-
ties in relation to the teaching load and assign-
ment, physical conditions affecting teaching,
extra-curricular activities, keeping records and

reports, and exerclsing originality and

initiative than do student teachers; whereas, be-
ginning teachers encounter considerably fewer
difficulties in relation to motivation, knowledge
of subject matter and materials, routine phases
of classroom management, use of correct grammar,
and teaching voice than do student teachers,

Related Research on Beginning Teacher Difficulties

Burrasts atud:.3 Burrasts study was undertaken to

obtain a plcture for one year of the important factorge-
performance; growth in competencies and attitudes; difficul-
ties reported; and feelings of success, elation, discourage-
ment, and frustration experienced--that affected beginning
business teacher satisfaction with his teacher position.

Weekly interviews were held with 21 beginning business
teachers, weekly reports were received from selected teach-
ors, and personal visits were made to participating princi-
pals,

Among the rindinga-uhich are of particular interest to
this study are these:

3. Darrell V. Burras, "Business Teachers'! First Year
of Experiences--Selected Case Studies™ (unpublished Ph,D.
dissertation, Unliversity of Hichigan,.l9§2§.
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The first few weeks are a period of adjustment,
anxiety, worry, and uncertainty.
The teachers who are the least adequately prepared
and have the greatest need for good supervision are
likely to be hired in positions where they are least
likely to receive good supervision,
The insecurity of beginning teachers is intensified
when they are given assigmments for which they are
not prepared, or for which they feel themselves in=-
adequately prepared.

The peak of insecurity is associated with the first
marking period.

Adjustment to the teaching situation is helped by
identifying oneself with, and living in the conmunity,

Administrators in some small schools expect a rapid
teacher turnover and consider their schools training
stations for beginning teachers, without having the
experience and resources necessary to give the super-
vision such a role demands,

Canfield's study.lt Problems 1ikely to confromt the
beginning business teacher were determined from three
sources: (1) an examination of doctoral studies concerned
with beginning teachers® problems, (2) an examination of
the literature in the field of business education, and
(3) a group conference with thirteen experienced busineas
teachers.

Of interest to this study were the problems of begin-
ning business teachers which were grouped into ten major
problem areas:

l, Teaching procedures or teaching subject matter.

o Mary Brower Canfield, "A Handbook for the Beginning
Business Teacher® (unpublished Ed.D. dissertation, New York
Uni"rﬂit’, 1955)0
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2. Testing and grading.

3. Vocational guidance, including community relation-
ships and resources,

4. Equipment and supplies.

5. Classroom organization and management, including
disecipline,

6. Teaching aids and techniques,
7 Instructional materials.
8. Professional growth and persenal considerations.

9. Administration (keeping records, cooperation with
the principal and faculty, etc.).

10, Extracurricular or student activities assigmments,

ggl;{g_ggggz.g Bell completed a study of the relation-
ship between the probionn encountered by 63 begimming busi-
ness teachers and the learning experiences provided in theilr
professiocnal education courses. The respondents had gradue
ated from Ball State Teachers Colioge during the years of
1948, 1949, 1950, and 1951, The problems were discerned by
professional visitation to the schools of these 63 beginning
business teachers,

Boll'dotorninod possible ﬁroblom areas in which teach-
ors would probably experience difficulties., The problem
areas investigated were organization and aduinistration,

teaching procedures, professional considerations, nonteaching

S. Robert Paul Bell, "The Relationship Between the Pro-
blems Encountered by Selected Begimning Business Teachers
and the Learning Experiences Provided in Thelr Professional
Education Courses® (unpublished Ed.D. dissertation, Indiana
University, 1952),
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activities, second teaching field, and professional train-
ing.

The problems encountered by beginning business teachsers
were numerocus, and they varied widely in nature. Many of
them were closely related, and they fell into 26 categories
or problem areas,

Four cenclusions with respect to relationship between
problem area and educational experiences in prefessional
courses were:

1. The experiences provided in the professional

courses had been or may have been inadequate
in quantity,

2. The experiences provided had been or may have
been ineffective,

3. The exposure of the 63 teachers as a group to the
educational experiences provided had been or may
have been inadequate,

lj. There had been or may have been co-ordinate ele=-
ments of inadequacy, ineffectiveness, and/or
insufficient exposure in the learning experiences.

Bellis's study.® An investigation to determine the

problems of teachers in their first year of teaching and
what values these teachers placed on their previous teacher
training was made by Bellis at Northwestern University in
1939. |

Questionnaires were sent to 700 beginning high school
teachers, elementary teachers, and interns, who had

6. Bertha Mary Bellis, "The Problems of Beginning
Teachers and Their Implications for Teacher Development® (un-
g;?%%ahod doctorts dissertation, Northwestern University,
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graduated from selected colleges and universities in 1936,
A second questionnaire was sent to the teachert!s principal
or superintendent asking for an evaluation of the teacher's
work, Replies were returned by 255 begimning teachers, or
34.l4 per cent. Only 178 of these replies could be matched
with the replies from thelr administrators.

Findings revealed that beginning teachers have chief
difficulties in the areas of instructional planning, ine-
structional guldance, community relationships, and pro-
fessional growth,

In evaluating their professional training, the begin=-
ning teachers expressed the opinion that this training would
have been more valuable if it had included more actual
teaching, more observation of desirable teaching, more ex-
periences with disciplinary ocases, and more opportunity to
participate in and direct extracurricular activities.

0f special interest to this study was the finding that
all the beginmning teachers emphasized that more realistic
and practical experience in practice teaching would have
made them better teachers.

Related Research on Student-Teaching Experiences

Culverts study.?’ In 1958, Culver made a study to

7. Gordon P, Culver, "An Analysis of Student Teaching
Experience in Selected High.School Business Subjects” (une
published Ed.D dissertation, University of Nebraska, .1958).
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determine the general and specific experiences which stu=-
dent teachers should have when teaching high school classes
in bookkeeping, general business, shorthand, and type-
writing. Qunestionnaires containing detailed general and
subject matter experiences for student teachers were sub-
mitted to selected chairmen of departments of business edu~
cation in teacher training institutions, superier super-
vising high school business teachers, and authors of texte
books, The experiences were ranked in order of relative
importance.

On the basis of the findings, certain conclusions were
drawn which have bearing on this study. It was concluded
that:

Chairmen of departments of business education in
teacher training institutions and supervising high school
business teachers placed great importance on experiences
that:

1. Provide for the teaching of subject matter.

2. Involve classroom management and control.

3. Provide a better understanding of total school
program,

4o Develop and strengthen desirable personal qualities.

Department chairmen, supervising high school business
teachers, and textbook authors placed great importance on
subjeot matter experiences that:

l. Require careful preliminary planning.
2. Assure a thorough knowledge of subject matter,
ﬁ. Assure having class time well planned,

o« Stimulate interest in the subject.
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5. Recognize and provide for individual differences.

6. Provide for evaluation and remedial teaching,

7. Involve testing and grading.

Adans'g'atudl.e The purpose of Adam's study was to
determine the status of the ongoing programs for prospective
business teachers and to compare the results with those of
similar studies in other sections of the United States. In
1957 she reported on this analysis of the preservice pre-
paration of business teachers. Among her findings which
were of particular interest to this study were these:

The professional laboratory experiences do not
cover every business instructional area in which the
prospective teacher will participate.

The purposes of the programs for the preparation
of business teachers are not clearly defined and
definitely stated.

Business teacher education practices in the
Southern Region compare favorably to those in other
areas of the United States in length of preservice
training, curricular content, differentiated curri-
cula, business experience, and student teaching.
Swansonts atndz.9 The purpose of Swanson's study was

to state some principles that should guide the high school
teacher who supervises business student teachers and to de-
seribe some practices that show promise of implementing the

principles.

8. ILucy Rose Adams, "An Analysis of the Preservice Pre~
paration of Business Teachers in Institutions Accredited bz
the Southern Association of Colleges and Secondary Schools
(anpublished Ph.D dissertation, Ohio State University, 1957).

9. Robert M, Swanson, "The Principles and Practices of
the Supervision of Student Teachers in Business Education®
(unpublished Ed.D. dissertation, Teachers College, Columbia
University, 1953).
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Interviews were held with high school teachers and stu-
dent teachers of business subjects to discover new ideas and
prastices. Professional publications, research studies, and
yearbooks were examined to obtain material which would serve
as the basis for the principles.

Of interest to this study were the following suggested
guides for those who help plan student-teacher experiences:

l. The student teacher should be treated as a member
of the faculty.

2. The supervising teacher and the student teacher
should share in planning the activities which are
a part of the student-teaching experiences, per-
forming the teacher!s normal activities both in
and out of the classroom, and evaluating the
student-teaching experiences.

The study further pointed out that the supervising
teachers are interested in doing the best job possible in
their work with business student teachers, and that they
would like to have materials, in-service training, and
continuing assistance from the colleges to help lmprove the
student-teaching experiences.

Huaggavo'giatudz.lo In 194l Musgrave completed a study
which included a survey of the curricula for the training of
commercial teachers in 92 teachers colleges of the United
States. Only those schools which were members of the Ameri-
can Assoclation of Teachers Colleges were included in the

study.

10, Alvin William Musgrave, "Commercial Teacher Train-
ing in 92 Teachers Colleges in the .United States™ (unpub-
lished Ed.D. dissertation, University of Texas, 194l).
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One of the findings of interest to this study was that
the most frequently reported weaknesses in commercial teache
er training were the lack of proper practice-teaching faclil=-
ities, lack of equipment, and lack of sufficient business
courses.

The most frequently reported desired changes in commer-
cial teacher training included broadening of the business
curriculum, better selection of students, more methods
courses, practice teaching in public high schools instead
of in colleges, and required work experience.

It was of interest to note that over fifteen years ago,
Musgrave advocated practice teaching in publiec high schools
instead of in colleges.,

Batchelder's study.ll A study to determine the diffi-
culties of student teachers was done by Batchelder at the
University of Michigan in 1942, Written reports from stu-
dent teachers and supervisors of student teaching revealed
4,380 difficulties which were analyzed and classified into
forty-nine groups. Eighty per cent of the difficulties
student teachers encountered were related to twelve out of
the forty-nine classifications. Listed in descending order
of frequency reported, these twelve major classifications

of student-teacher difficulties were:

11, Howard T. Batchelder, "An Analysis of Student Teach-
ers' Difficulties in Directed Teaching®™ (unpublished doctor's
dissertation, University of Michigan, 1942).
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1. Handling problems of pupil control and discipline.
2. Motivating pupil interest and response.
3. Presenting the lesson and guiding pupil discussion.
o Lack of an effective teaching volce,
o Lack of dynamic qualities in personality,
6. Lack of poise, self-confidence, assurance, and
emotional stability.
7. Planning and organizing learning activities, mate-
rials, and procedures.
8. Adap:ing to the needs, interests, and abilities of
pupllis.
9. Handling broader aspects of teaching techniques.
10. Questioning.
ll. Budgeting time and controlling tempo,
12, Lack of command over subject matter,

Susmary

In this chapter, an attempt was made to review some
of the research that is related to the problem of beginning
teacher difficulties and student-teacher difficulties and
experiences. Many of the studies reviewed were made for the
purpose of evaluating the effectiveness of the over-all
undergraduate professional training. Fewer studies were
made in relating begimning teacher difficulties to a spe~
cific aspect of the teacher education program,

All of the studies reviewed related in more or less
degree to the present study. However, no study has been
oexamined which attacks the problems of beginning business
teachers and the relationship of these problems to the stu-
dent teaching they experienced in soope, organization, or

presentation of data.



CHAPTER III

SOURCES OF DATA AND METHODS OF PROCEDURE

This chapter contains a discussion of the instrument
used to gather the data, a description of the sampling
technique and the sample population, and a discussion of
the method of analyzing the data.

Source of Data

The data for this study consists primarily of re-
sponses to questionnaires submitted to a selected sampling
of business teachers who were completing their first year

of teaching.

Procedure

Methods of securing data. Several methods of securing

the data were considered. Many desirable advantages were to
be seen in using personal interviews for securing the infor-
mation from the first-year teachers, Disadvantages which
outweighed the advantages were the cost factor and the time
factor, Since the subjects of this study were spread over
a wide geographic area, the questionnaire method was select-
ed as the instrument to gather the data,

28
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Preparation of the questionnaire., The questionnaire

was prepared to sample opinion in three broad areas.,

Part I of the questionnaire was prepared in order to gather
certain background information concerning the respondents.
Part II of the questionnaire was prepared in order to gath=-
or data concerning sixty specific first-year teaching dif=-
ficulties, It consisted of a check 1list on which respondents
were asked to indicate whether or not sixty specific diffi-
culties were of great, some, little, or no concern to them
during thelr first year of teaching, Part III of the ques~
tionnaire consisted of a check list of sixty specific
student=teaching experiences which were exactly the same

in content as the sixty specific first-year difficulties.
Respondents were asked to indicate whether or not they had
experienced these experiences during their student teaching,
and if so, if they were of great, some, little, or no value
to them in minimizing difficulties during their first year
of teaching,

These questionnaires were submitted to a group of
fifteen first-year teachers in fifteen different schools in
the state of Michigan as a pllot study. Fourteen of these
teachers responded to this questionnaire. As a resalt of
these returns, the questionnaire was revised slightly, and
the final instrumentl was submitted to the group of responde
ents whose replies comprised the major source of data for

this study.

1. See Appendix, Exhibit A.
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Kinds of data. Part I of the questionnaire was con-

cerned with gathering certain background information, ine
cluding:
l, Name, address, age, and sex of the respondent,

2. B8ubject(s) taught during the first year of teach-
ing and subject(s) taught during student teaching.

3e 8Size of school taught in during the first year
of teaching, and size of school taught in during
student teaching,

4o Amount of daily student teaching, length of time
assigned to student teaching, and credits earned
for student teaching,

S5 Over-all rating of student-tsaching experience.

6. Comments concerning first-ysar teaching or student
teaching.

Part II of the questionnalre was concerned with deter-
mining the degree of concern for sixty first-year teaching
problems or difficulties, Sixty specific recognized prob-
lems, obtained from previous research, made up this part of
the questiomnaire., Responses to the sixty items were ex-
pected to reveal anawers to the following questions:

l. What were the specific difficulties which were

of great or some concern to the respondent dure
ing his first year of teaching?

2. What were the specific difficulties of 1little or

no concern to the respondent during his first
year of teaching?

3. What specific difficulties were not experienced
during the respondents first year of teaching?

Part III of the questionnaire was concerned with detor-

mining the value of student~teaching experiences. It
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consisted of sixty specific student=tsaching experiences,
similar in content to the first-year difficulties. Re=-
sponses to these items were expected to reveal answers to
the following questions:

l, What were the student-teaching experiences which
had great or some value in minimizing certain
first-year teaching difficultles?

2. What were the student-teaching experiences which
had 1little or no value in minimizing certain
first=year teaching difficulties?

3. What student-teaching experiences were not in-
cluded in the respondentt!s student-teaching pro-
gram?

S8electing the sample. In order to secure a sample of
first-year business teachers who had graduated from teacher
education institutions located in the central region of the
United 8tatea,2 a total of sixteen colleges and universities
were selected from the eight states in this region. The only
basis of selection was that these colleges and universities
graduated business education majors and that each of the
elght states was represented.

Letters were sent to the Directors of the Business Edu-
cation DOpQrtments3 requesting the names, teaching addresses,
and student-teaching grades of all the 1957-58 business edu-~

cation graduates who had accepted a teaching position during

2. This geographic grouping of states is one of the
8lx districts used by the United Business Education Asso-
clation of the National Education Assoclation; see, Busi-
ness Education Forum, XIV, No. 3 (December, 1959).

3. 8See Appendix, Exhibit B, 1l.
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the 1958=59 school year. A total of 296 names and addresses

were supplied by sixteen colleges and universities from
eight different states, All these names then constituted
the sample,

Letterst and questionnaires were mailed to these 296
beginning business teachers on April 30, 1959, Of the 296
questionnaires mailed, 208 were completed and returned be=-
fore May 13, 1959, On May 13, a follow=-up letter> and an-
other questionnalre were malled to those who had not returned
the original questionnaire, Fifty=-four more teachers re-
turned the questionnaire in response to this reminder or
for other reasons, making a total of 262 replies, Of this
262 total, 20 were unusable because: three respondents
did not teach, thirteen respondents did not teach business
sub jects, one respondent had no student=teaching experi-
ence, one respondent did not complete the form because of
®personal reasons," and two questionnaires were returned
too late to be included,

Of a total of 296 questionnaires sent to first-year
teachers, 262, or 88,5 per cent were returned; of the 296
sent, 242, or 81.8 per cent were usable,

Table I shows the number of respondents from each of
the colleges and universities which participated in the
study.

ll»o See Appendix, Exhibit B, 2.
50 See Appendix, Exhibit B, 30






TABLE I

NUMBER OF RESPONDENTS FROM EACH OF THE PARTICIPATING
COLLEGES AND UNIVERSITIES

College or University Respondents

Number Total

University of Wisconsin 7
Wisconsin State College, Whitewater e
Wisconsin L9
Jowa State Teachers College 32
State University of Iowa 12
Iowa Ll
Central Michigan College 10
Michigan State University 15
Western Michigan University 12
Michigan 37
Ball State Teachers College 10
Indiana State Teachers College 25
Indiana 35
Central Missgouri State College 10
N. E, Missourl State Teachers College 13
Missouri 23
Illinols State University 19
Illinoils 19
Bowling Green State University 10
Ohio State University 8
Ohio 18
St. Cloud State College 9
University of Minnesota 8
Minnesota 17
TOTAL RESPONDENTS 242

Table II shows the states in which 212 respondents
taught during their first year of teaching.



34

TABLE II

STATES IN WHICH 24,2 RESPONDENTS TAUGHT
DURING THEIR FIRST YEAR OF TEACHING

e e ————
States Number of Respondents

Wisoonsin o o o o o o o ¢ o 0 o o o ¢ s o o ULl
MichigAD ¢ ¢ ¢ o o ¢ 0 o ¢ ¢ o o o s o o o U0
Iowa s 1
I1110018 ¢ ¢ o o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o o o 35
Indiana o o ¢ ¢ o ¢ o ¢ 0o 0 0 0 00 00 29
MIsSOUrl o« o ¢ ¢ ¢ ¢ o ¢ ¢ ¢ 06 06 06 0 ¢ 0 o 19
Ohio e o 6 o 6 6 06 0 06 0 0 00 00 e 17
MInnesot& « o« o« ¢« o o o o o o o 0o o o o o o 16
Others (California, 2; Arizona, 1;

N, Dakota, 1l; New York, 1;

Nebraska, 1; Massachusetts, 1), « « 7

TOTAL ® 6 0 & & o oo o & o o O O O o o o 2‘-'-2

Treatment of the Data

As each instrument was received, it was assigned a
control number and was coded for IBM key punch operators,
Open-ended items were surveyed in order to set up cate=-
gories for coding purposes,

For "others" in question five which refers to the
school in which the respondent accepted his first teaching
position, the following categories were established:
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private school
+« parochial school

§. vocational school

Question number seven, 'Totaljnumber of teachers in our
high school business education department (where I did my
first year of teaching)," and question number fourteen,
*Total number of teachsré in the high school business edue
cation department (where I did my student teaching),® were

coded according to the following categories:

l. one teacher g. seven teachers
2. two teachers « eight teachers
3. three teachers 9. nine teachers
o Tfour teachers 0. ten teachers
e five teachers Xe. over ten teachers

6. six teachers

Question number eight, "Approximate total pupil en=-
rollment in the high school (uhsro I did my first year of
teaching),® and question number fifteen, "Approximate total
student enrollment in the high sechool (where I did ny
student teaching)," were coded according to the following

categories:
X. under 100 6., 601 = 700
l, 101 - 200 T« 701 - 800
2. 201 - 300 8. 801 = 900
k. 4Ol = 500 0. 1000 =1500
5. 501 = 600 Y. over 1500

For "other" in question eleven, "Length of time
assigned to student teaching the foliowing additional
categories were established:

4. nine weeks or one-half semester
5. summer session
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For "other"™ in all other questions, special categories

were not necessary for coding purposes.

Method of Analyzing the Data

Items included in the questionnaire which were not per-
tinent to the testing of the hypotheses of the study were,
for the most part, analyzed on a percentage of response
basis.

The statistical method used to test the hypotheses was
the Chi=-square test.6 The method was chosen because data
obtained from the instrument represented a ranking of the
subjects according to their response to discrete categories,
Chi=square test was used also because the null hypotheses
under test state that the two groups do not differ in regard
to certaln characteristics,

The hypotheses to be tested were the following:

Responses made by a group of 242 first-year teachers

indicate that high or low values attached to certain
student-teaching experiences are significantly unrelat=
ed or independent to certain first-year difficulties of
high or low concern,

There is no significant difference between the re-

sponses of the full-day student-teaching group and the
responses of the one=period per day student-teaching

group concerning the exposure to certain experiences
during the student=teaching program.

6, Helen M, Walker and Joseph Lev, Statistical Inference,
(New York: Henry Holt and Company, 1953), p. 101,
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There is no significant difference between the re-
sponses of the full-day student=teaching group and the
responses of the one-period per day student-teaching
group concerning the value derived from certain student-
teaching experiences.

There 1s no significant difference between the re-
sponses of the full-day student-teaching group and the
responses of the one-period per day student-=teaching
group concerning the degree of concern for certain
firsteyear difficulties.,

If the Table of Critical Values! showed that the value
of Chi-square was significant at the 5 per cent level of
confidence, the null hypothesis was rejected.

All Chi-square tests were calculated by the Michigan
8tate University laboratory staff., In some cases the ex=
pected frequencies were believed to be five or less, thus
the formula with the Yates' corrective factor8 was used
throughout to compensate., All data submitted to the Chi-
square test and all percentiles were figured only in terms

of those persons who responded to a particular item,

Summary

Chapter III reviewed the methods employed in gathering
data for this study. After construction and administration
of the questionmnaire were discussed, the returns and manner
of coding the data gathered were reviewed. Finally, the
method of analyzing the data was discussed.

7. Henry E, Garrett, Statistics in Psychology and Edue
cation (New York: Longmans, Green and Company, Igﬁ7$, P. 465.

8. Walker and LQ" 220 cito’ Pe 1060






CHAPTER IV

BACKGROUND INFORMATION CONCERNING THE RESPONDENTS
WHO PARTICIPATED IN THE STUDY |

A purpose of this study was to obtain information which
will be helpful to teacher education institutions in evalu-
ating and improving their programs of student-teacher train-
ing, This chapter presents certain background information
concerning the respondents who provided data for this study.
It was felt that the information presented 1s necessary to
better understand the 242 respondents who represent the
sample group of first-year business teachers., It was also
necessary in order to make certain comparisons between
groupa,

Specifically, information is presented concerning:

(1) fha sex of the respondents, (2) the school in which the
respondents taught during their first year, (3) a comparison
of the size of the school taught in during student teaching
and during the first year, (4) a comparison of the subjects
taught during student teaching and during the first year,

(5) the amount of daily student teaching experienced, (6) the
length of time assigned to student teaching, and (7) the
respondent'!s over-all rating of the student teaching which
was experienced.

38
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Table III is concerned with the extent of participation

by sex.
TABLE III
SUMMARY OF THE PARTICIPATION BY SEX
FOR 2}j2 RESPONDENTS
Sex Respondents
Number Per cent

Male Respondents 117 k8.4
Female Respondents . 125 51.6

Total 22 100,0

The participation of male and female respondents was
rairlj equally distributed. Of the 22 first-year teachers,
48.ly per cent were men, and 51.6 per cent were women.

ZType of school in which beginning teachers taught dur-

ing their first year. The first-year teachers were asked

if they accepted their first teaching position in a publie
high school, public junior high school, vocational school,
private school, or parochial school, Table IV contains a
tabulation of the answers to this qnestian. |

Two hundred and twenty-three, or 92.1 per cent, of the
242 réapomdonts taught in a public secondary school during
their first yoaf of teaching, About six per cent taught in
a public junior high school, Only two respondents taught in

a parochial school, one in a private school, and one in a
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vocational school.

TABLE 1V

TYPE SCHOOL IN WHICH BEGINNING TEACHERS
TAUGHT DURING THEIR FIRST YEAR

-
Respondents
Type of 8ehool

Number Per cent

Public High Scheol 223 92.1
Public Junior High School 15 6.2
Parochial School 2 9
Private School 1 ol
Vocational School 1 ol

Total 2y2 100.0

An overwhelming majority of the first-year teachers
accepted their first teaching assigmment in the public high
school. In further analysis of the data in the following
chapters, no attempt was made to differentiate between re-
sponses made within each of the above categories as the pur-
pose of the study was ﬁo determine the difficulties of first-
yoear teachers and the relationship of these difficulties to
their student=teaching experience, regardless of the type of
school in which they taught. However, because of the high
percentage of public high school respondents involved, the
data reported were primarily that of the public high school

teacher,






S8ige of school,

b

in terms of total student enrollment,

in whiech beginning teachers taught during their first year
as compared to size of school in which they were student

teachers,

Table V presents data showing the number of re-

spondents who taunght in various size schools during their

first year of teaching and during their student teaching.,

Taught During Their First Year

Size of School in Which Respondents

TABLE V

SIZE OF HIGH SCHOOL IN WHICH RESPONDENTS TAUGHT DURING THEIR
STUDENT TEACHING AND DURING THEIR FIRST YEAR OF TEACHING .

S8ize of School in Which Respondents Did Their
Student Teaching

Student Enrollment

Student Enrollment

up to 201- 501- 1001~ Total
200 500 1000 over

[

#8811 18 26 10 17 71
AN

- ]

(]

o3 7 36 8 1, 65
(3R TN

A8

29 2 15 7 9 33
Ly

S e 5 10 16 25 56
~ 0

Total

32

87

65

225
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Opinions differ concerning size classifications of
schools. It was realized that Just where the lines of de=-
marcation between various size groups should be drawn is a
debatable question, However, for purposes of this study,
Table V presented data concerning the number of teachers
who taught in schools of the following enrollments: Total
student enrollment up to and including 200 students, en-
rollment from 201 up to and including 500 students, enroll-
ment from 501 up to and including 1,000 students, and total
student enrollment of 1,001 and over.

Table V presented data showing ﬁho total number of
respondents who taught in high schools of various sizes
during their student teaching as well as during their first
year of teaching., This table also showed the number of
respondents who did their student teaching and first-year
teaching in high schools of similar size, as well as the
number of respondents who taught their first year in a
high school of different size from the one in which they
did their student teaching. A total of 225 of the 22 re=-
spondents supplied data presented in Table V. Seventeen
no response items were not included,

This table showed that 18 respondents did both their
student teaching and first-year teaching in a school of up
to 200 student enrollment. Thirty-six did their student
teaching and first-year teaching in a school of 201 to 500,
seven did both their student teaching and first-year teaching
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in a school of 501 to 1,000 enrollment, and 25 teachers did
their student teaching and their first year of teaching in
a school of 1,001 student enrollment or over. Thus, 86
teachers, or 38.2 per cent of the 225 respondents did their
student teaching and first-year teaching in schools of simi-
lar size.

However, 139 teachers, or 61.8 per cent of the 225
respondents did their student teaching in a school different
in size from that in which they taught during their first
year,

A further analysis of Table V shows that:

A total or 2_ toachara did their student teachi

in a school . eanIﬁdaﬁff—'ETEEE??HT'EFfF%S

B B B o o saiter size

for their first year; but,

7, or 21,9 per cent, went to a school of 201-500;

2, or 6.3 per cent, went to a school of 501-1,000; and

S, or 15,6 per cent, went to a school of 1,001 or over
student enrollment for their first year of teaching,

A total of 87 teachers did their student teachi
in a school of 2 enrollment, Thirty-six, or Elf L
per cent, wo-f'f-'teac In a school of similar size

for their first yeay; but,

26, or 30.0 per cent, went to a school of less than 200;
15, or 17.2 per cent, went to a school of 501-1,000; and

10, or 1l.5 per cent, went to a school of over 1,000
student enrollment for their first year of teaching.

A total of L1 teachers did their student teaching
in a school of 501-1,000 enrollment, Only seven, or

<1 per cent, went o toach In a school of similar
slze for their first year; but,
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10, or 2L4.lL per cent, went to a school of less than
200;

8, or 19.5 per cent, went to a school of 201-500; and

16, or 39.0 per cent, went to a school of 1,001 or
over student enrollment for their first year of teach-

ing.

A total of 65 teachers did their student teaching
in a school of 1,001 or over student enrollment.
Twenty-Iive, or !8.5 per cent, went to teach ln a
school of similar size for their first year; but,

17, or 26,2 per cent, went to a school of less than
2003

1, or 21,5 per cent, went to a school of 201-500; and

9, or 13,8 per cent, went to a school of 501-1,000
student enrollment for their first year of teaching.

Opinions differ as to the advantages or disadvantages
involved for teachers who experlence student teaching in
schools of similar or different size to those in which they
accept their first year of teaching. However, it is well
recognized that there are great differences in a school of
200 enrollment or less and a school of over 1,000 enrollment,
It was not the purpose of this study to discuss these advan-
fagos or disadvantages, but to present these data as back-
ground information concerning the respondents who comprised
the sample for this study.

A comparison of the subjects taught during the first

year and subjects taught during student teaching. Data
comparing the number of respondents who taught certain busie-

ness subjects during student teaching and the number of re-

spondents who taught certain business subjects during their
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first year of teachling reveals additional background infor-
mation concerning the 242 respondents who comprised the
sample population. These data are presented in Table VI,
The table also shows the number of respondents who taught
a particular business subject during student teaching as
well as during their first year of teaching.

TABLE VI

SUBJECTS TAUGHT BY 2h2>BEGINNING BUSINESS TEACHERS
DURIKG THE FIRST YEAR AND DURING STUDENT TEACHING

Taught Taught Taught During

During During First Year
Business Subjects First Student and During

Year Teaching Student Teaching

N N N

Typewriting 203 176 152
Bookkeeping 120 101 60
S8horthand 110 105 70
General Business 90 58 29
Office Practice 51 20 L
Secretarial Training 28 18 2
Business Arithmetic 23 9 L
Business Law 17 18 L
Office Machines 12 9 2
Economics 8 9 2
Retailing 7 11 L
Salesmanship L 5 2
Distributive Education 3 L 3
Business Letter
Writing 1l 2 1l
Business Practice 1l o 0
Advanced Business 1 1l 0
Advertising 1 0 0
Consumer Education 1l 1l o

Table VI listed 18 different business subjects and the
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number of respondents who taught these subjects during
their first year of teaching, during student teaching, and
during the first year as well as during student teaching,

The subject taught by more teachers during the first
year than any other was typewriting. Two hundred and three
of the 22 respondents indicated that‘fhzy taught typewriting
during their first year of full-time teaching. Bookkeeping
was tanght by 120 teachers during the first year, shorthand
was taught by 110 teachers, and 90 teachers taught general
business. Other business subjects listed were taught by
fewer than 51 teachers,

Typewriting was also the subject taught by the greatest
number of respondents during student teaching. One hundred
seventy-six of the 2,2 respandents taught typewriting during
their student=teaching experience, Shorthand was taught by
105 respondents, bookkeeping was taught by 101 respondents,
and general business was taught by 58 of the respondents dur-
ing student teaching. Other subjects listed in Table VI
were taught by 20 or fewer respondents during their student-
teacher training.,

A further analysis was made in order to determine how
many beginning teachers taught a particular subject during
student teaching and the same subjeot during their first
year, Table VI also presented this information. It showed
that 152 teachers taught typewriting during their period of
student teaching as well as during their first year.
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Comparing this 152 total to the 203 teachers who taught
typewriting during the first year, it can be determined that
approximately 75 per cent of the respondents who taught type-
-writing as a beginning teacher had an opportunity to teach
typewriting during student teaching. About 25 per cent of
them taught typewriting without any studente-teaching experi-
ence in this subject.

Bookkeeping was taught by 60 teachers during student
teaching as well as during the first year. It can be noted
then, that only 60 of the 120 teachers, or 50 per cent, who
taught bookkeeping during the first year taught bookkeeping
during their period of student teaching and that 50 per cent
of them taught bookkeeping without any student-teaching
experience in this subject.

Seventy teachers taught shorthand during student teach-
ing as well as during the first year. One hundred and ten
teachers taught shorthand during their first year of teach-
ing. Thns, 64 per cent had student-teaching experience in
the subject of shorthand before teaching it the first year,
but 36 per cent did not,

Approximately one-third of the first-year teachers who
taught general business had student-teaching experience in
this subject., Thus, about 66 per cent had no teaching ex-
perience in genbral business prior to their first year of

teaching,
Other business subjects listed in Table VI were taught
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during the first year as well as during student teaching
by four or fewer of the respondents.,

This background information, comparing subjects taught
during student teaching and during the first year of full-
time teaching, revealed that the student-teaching progranms
engaged in by the respondents offered a program in which
many student teachers did not experience the teaching of
subjects which they were assigned to teach during their
first teaching assigmment.

Length of time assigned to student teaching and amount

of daily student teaching. Table VII shows the length of

time respondents were assigned to student teaching,

TABLE VII
LENGTH OF TIME ASSIGNED TO STUDENT TEACHING

Student-teaching Assigrment g::' z:z;
One quarter (term) 91 37.6
One semester . 66 27.3
One-half semester (nine weeks) 38 15.7
One year 27 11l.1
Other 20 8.3

Total 242 100.0

In order to determine the length of time student teach-
ers were assigned to do their student teaching, the
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respondents were asked to indicate whether their student-
teaching assigmuent was for a period of one year, one se-
mester, one gquarter or term, one-half semester or nine
weeks, or some other periocd of time,

Teble VII showed that the largest group, 37.6 per cent,
indicated their student-teaching assigmment was for a period
of one quarter or term. The second largest group, 27.3 per
cent, indicated their student-teaching assignment was for a
one semester period. Almost 16 per cent did their student
teaching for a nine week period, about 11 per cent practice
taught for a period of one year, and approximately 8 per
cent of the respondents indicated other assigmments such as
summer session only, three, four, or five weeks, or other
combinations.

In order to determine the amount of dally student teach-
ing experienced by the group of respondents, they were asked
to indicate whether they taught one period per day, two per-
lods per day, one-half day, or a full day during the time
they were assigned to student teaching. Table VIII reveals
this data as it was reported, 4 N

Data revealed in Table VIII showed that the greatest
number of respondents ézperienbed full-day student teaching,
Approximately 41 per cent indicated they taught full days
during the time they were assigned to do their student teach-
ing. Respondents who taught for one period per day comprised
the seocond largest group of respondents. Approximately
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TABLE VIII
AMOUNT OF DAILY STUDENT TEACHING EXPERIENCED

———————
Num- Per-
ber cent

Student-teaching Assigrment

Full day 98  140.5
One period per day 82 33.9
Two periods per day 23 9.5
One-half day 22 9,0
Other 17 7.0

Total 2h2  99.9

3l per cent indicated they taught for one period per day
during the time they were assigned to do their student
teaching. Respondents who taught two perlods per day,
one-half day, or other combinations, each accounted for
less than 10 per cent of the 2,2 respondents,

Thus, during the time respondents were assigned to
student teaching, approximately 75 per cent of them ex-
perienced either a full-day student-teaching schedule or
& one=period per day student-teaching schedule., Compare
ing this data with Table VII, which showed the length of
time assigned to student teaching, and with other data re-
vealed from the questionnaire, it is probably safe to
speculate that most of the full-day group taught for one
quarter or term, and the one=period per day group taught for

one semester,
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Over=-all rating of student-teaching experience. Re-

spondents were asked to rate their over-all student-teaching
experience in terms of how it helped them in their first

year of teaching., They rated the over-all experience excel-
lent, good, fair, or poor. The replies are shown in Table IX,

TABLE IX
OVER-ALL RATING OF STUDENT TEACHING

Over-all Rating of Nume Pere
Student Teaching ber cent
Excellent 85 36.2
Good 101 43.0
Fair Iy 18.7
Poor 5 2.1
Total 235 100.,0

The largest group of respondents, L 3.0 per cent, rated
their over-all student=teaching experience as good. About
36 per cent felt their student-teaching experience was
excellent, However, approximately 19 per cent of them
felt the student teaching which they experienced was fair,
and two per cent rated it as being poor. There were seven
*no response" items,
It was the opinion of the great majority of the respond-
ents, 79.2 per cent, that the student teaching they experi-

enced was excellent or good in preparing them for their first
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year of teaching. About 21 per cent felt that thelr over-

all student=teaching experience was fair or poor,

Summary

Chapter IV presented background information concerning
the respondents who provided data for this study for the
purpose of gaining a better understanding of the sample
population of business teachers as well as for the purpose
of helping teacher education institutions to evaluate their
own programs of student teaching.

After the sex of the respondents and the kind of school
in which they accepted their first teaching position were
discussed, a comparison of the size of schools in which
they did student teaching and taught during the first year,
as well as a ocomparison of subjects taught during student
teaching and during the first year, were presented. Finally,
the length of time respondents were assigned to student
teaching, the amount of daily student teaching, and the
respondentst® over-all rating of their student-teaching

experience were discussed,



CHAPTER V

PRESENTATION OF DATA SECURED FROM 242 FIRST-YEAR
BUSINESS TEACHERS

One of the purposes of this atﬁdy was to determine the
degree of concern for certain firstayear difficulties. An-
other purpose of this study was to determine the value of
certain student-teaching experiences., It was expected that
the findings might be used as bases for improving the prepa-
ration of business teachers in business education institu-
tions,

It is the purpose of this chapter to present data
showing the degree of concern for certain first-year teach-
ing difficulties, to present data showing the value of cer=
tain student-teaching experiences, and to show the relation-
ship between the value of student-teaching experiences and
the degree of concern for first-year teaching difficulties

as perceived by first-year business education teachers,

Degree of Concern for First-Year
Teaching DIf¥Tcultles

A questionnaire containing sixty specific firstayear
teaching difficulties was submitted to a group of teachers

53
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who were completing their first year of teaching in the
manner described in Chapter III. Many of these difficulties
were selected from a study completed by Gressl in 1951, in
which he gave beginning business teachers an opportunity to
express, in their own words, just what éoaching difficulties
were experienced during the first year of teaching.

After selecting sixty specific difficulties, this study
classified them into eight broad areas concerning various
aspects of the total teaching process, Briefly, the first-
yoar business teachers were asked to iIndicate whether or not
they experienced these “recognized" first-year problems and
if they were of great, ion., littlé, or no concern to them
during their first year of teaching. For purposes of this
study, the four classifications were dichotomized and
classified into problems of great or some concern or prob-
lems of 1little or no concern.

First-yoar difficulties of concern in the area of

Testing and Measurement. Eight specific problems or diffi-

culties concerning the area of Testing and Measurement were
included in this study. The 22 first-year business teach-
ers were asked to indicate whether each of these eight
difficulties was experienced during their first year of
teaching and 1f so, if it was of great or some concern or

little or no concern to them during this initial year,

1, Gress, op. cit.
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Table X lists these difficulties according to the highest
percentage of teachers who found the difficulty to be of

great or some concern,

TABLE X

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
. INVOLVING TESTING AND MEASUREMERT .. :

Great Little Did not

Testing and Measurement or Some or No Experi=-
Difficulties . Concern Concern ence

N I N %= X

Deciding on work to collect

‘and grade 161 67.9 76 32.1 3
Welghting grades to determine

final grade 160 67.0 79 33.0 2
Determining what to include

in tests 140 59.3 96 4o.7 5
Converting test scores into

grades 130 5Sh.4 109 L45.6 2
Eliminating test questions

that can be taken two ways 107 L46.1 125 53.9 8
Determining length of tests 108 45.4 130 5h4.6 1
Guarding against cheating 92 }40.0 138 60,0 11

Determining how many tests
to give 92 38.8 145 61,2 3

#Al1]1 percentages figured on basis of total number who
experienced each item,

The difficulty which was of great or some concern to
the greatest nmumber of beginning teachers in the area of
Testing and Measurement was “deciding on work to collect
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and grade.” Approximately 68 per cent of the first-year
teachers indicated ¥"deciding on work to collect and grade,"
was of great or some concern to them during their first yeér
of teaching., Ranking a close second was the difficulty of
"welighting grades to determine the final grade." Sixty-
seven per cent of the first-year teachers oxproéaed great

or some concern for this specific difficulty.

Table X also showed that two Testing and Measurement
difficulties were of great or some concern to over 50 per
cent of the beginning teachers. %"Determining what to ine
clude in tests™ was of great or scme coneern to 59.3 per
cent of the boéinning teachers during their first year of
teaching, and Sh.l per cent of them felt that “"converting
test scores into grades®™ was a difficulty of gfeat or some
concern, Thus, each of four specific difficulties in-
cluded in the area of Testing and Measurement was of great
or some concern tQ over one-half of the teachers during
thelr first year of teaching.

Pour difficulties included in this area were of great
or some concern to less than one-half of the begimming
teachers. "Eliminating ambiguous test questions™ and
’detormininé length of tests" were difficulties of great
or some concern for approxim@tely 46 per cent of the respon-
dents, "“Guarding against cheating® and "determining how
many tests to give" ranked at the bottom of the list, al=
though 4O per cent of the respondents had difficulty with
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guarding against cheating, and 38.8 per cent had great or
some concern with determining how many tests to give.

First-year difficulties of concern in the area of

Classroom Organization and Management. Eight specific

difficulties were included in the area of Classroom Organi=-
zation and Management, First-year business teachers in-
dicated whether each of these difficulties was of great or
some concern, little or no concern, or was not experienced.
Table XI lists the Organization and Management difficultles
with the specific difficulty of great or some concern to
most respondents listed first and the other specific diffi-
culties listed in descending order,

®Approach and method to use to achieve objectives™ was
the difficulty which ranked as the number one Classroom
Organization and Management difficulty. Almost 75 per cent
of the teachers indicated that they had great or some cone
ocern for the approach and method to use to achieve objec-
tives during their first year of teaching. Closely follow=-
ing was the first~year difficulty of "determining objectives
or standards." Seventy per cent of the teachers felt this
was of great or some concern to them during their first year
of teaching.

Approximately 54 per cent of the teachers felt that
®*planning daily lessons® was of great or some concern, and
almost 50 per cent of the teachers felt that "making ‘make-

up' assigments™ was a real concern to them,
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TABLE XI

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
INVOLVING CLASSROOM ORGANIZATION AND MANAGEMENT

e e ——
Great Little Did not

Organization and Management or Some or No Experie
Difficulties Concern Concern ence
N g% N y 4 |
Approach and method to use
to achieve objectives 177 Th.lh 61 25,6 2
Determining objectives or
standards 167 70.0 72 30.0 2
Planning daily lessons 127 53.8 109 U46.2 L

Making “make-up" assigmments 117 L49.8 118 50,2 6
Making minor machine repairs 76 36.4 133 63,6 32

Making regular assigmments T4 31.5 161 68,5 3
Selecting textbooks and in-

structional materials 48 29,8 113 7T0.2 79
8electing equipment 39 27.7 102 T72.3 99

#Al1]1 percentages figured on basis of total number who
experienced each item.

Four difficulties included in the area of Classroom
Organization and Management were of great or some concern
to less than one=half of the beginning teachers. Approxi-
mately 36 per cent of them had great or some concern for
*making minor machine repairs,” 31.5 per cent had great or
some concern for "naking regular assignments,® 29.8 per
cent for 'aoloctiﬁg textbooks and instructional materials,®
and 27.7 ﬁor cent had great or some concern for 'aalecting‘
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equipment.”

Table XI also showed that two items listed in this area
were not experienced by a large number of teachers during
their first year of teaching. Seventy-nine of the 240 be=-
ginning teachers who responded to this item, or 32.9 per
cent, indicated they did not select textbooks and instruce
tional materials during their first year. Ninety-nine of
the 240 beginning teachers who responded indicated that they
did not select equipment during their first year, accounting
for 41,3 per cent of the total. However, approximately
60 per cent did select equipment during their first year of
teaching and 1t was of 1ittle or no concern to almost three-
quarters of them,

First-yoear difficulties of concern in the area of

. Toeaching Subject Matter. Table XII presents data showing

the degree of concern for ten specifiec difficulties ine
c¢luded in the area of Teaching Subjeet Matter,

*Providing variation®™ was the difficulty which ranked
number one in the area or‘Toaching Subject Matter., Approxi-
mately 76 per cent of ths 239 first-year teachers who re-
sponded to this item indicated that it was of great or some
concern to them during their first year of teaching, "Build-
ing speed or accuracy in skill subjects® was a dirricuity of
great or some concern to 65.5 per cent of the beginning
teachers., About 62 per cent felt "reaching standards or

objectives” to be of great or aone'cancorn, while 53.9 per
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cent felt that "guiding pupil discussions® was a difficulty
of real concern. "Getting student co-operaticn and partici-
pation® was felt to be a difficulty of great or some concern
for SO'por cent of the respondents, while 50 per cent of

thenm felt 1t was of little or no concern,

TABLE XII

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
INVOLVING TEACHING SUBJECT MATTER :

Great Little Did not
Teaching Subject Matter or Some or No Experi-
Difficulties Concern Concern ence

N % N A N

Providing variation 182 76.2 57 23.8 2
Building speod—or acocuracy

in skill subjeots Uy 65,5 76 34.5 20
Reaching standards or objectives 1,6 62.1 89 37.9
Guiding pupil discussions 12} 53,9 106 46.1 9
Getting student co-operation

and participation 120 50.0 120 50.0 1l
Teaching non-skill subjects 92 46.7 105 53.3 35
Teaching on student level 110 h6.,2 128 53.8 2
Teaching advanced or second=-

yoar subjects 6y 6.0 75 Sh.O 99
Teaching skill subjects 89 41.2 127 58.8 17
Answering student questions 88 37.0 150 63.0 2

#All percentages figured on basis of total number who

experienced each item.
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The Subject Matter Difficulties which were of great or
some concern to less than fifty per cent of the firsteyear
teachers were: "Teaching non-skill subjects,” 6.7 per
cent; "teaching on student level,® 6.2 per cent; "teach-
ing advanced or second-year subjoéta,' 46,0 per ceﬁt;
¥"teaching skill anbjgcts,' 4Jl.2 per cent; and "answering
student questions,® 37.0 per cent. Even though each of
these items was of 1ittle or no concern for the majority of
the beginning teachers, the data also revealed that even
the item which ranked last, "answering student questions,"
was of great or some concern to over one-third of the re-
spondents.,

The item not experienced by a large number of first-
yoar teachers was "teaching advanced or second-year sub-
jeots.® Ninety-nine, or 41.6 per cent, of the 238 who
rospondod to this item did not experience the teaching of
advanced or second-year work during their first year of

teaching.
First-year difficulties of concern in the area of

TPeaching Alds and Techniques. Four specific difficulties
6ancorn1ng the area of Teaching Alds and Techniques were
included in the study. ‘Table XIII presents data showing

the degree of concern for each of these difficulties.
Table XIII shows that less than one=third of the first-
yoar teacharavéxpressed great or some concern for each of

the difficulties included in the area of Teaching Aids and
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Techniques. Approximately 70 per cent of the first-year
teachers had little or no concern for each of the four

specific difficulties.

TABLE XIII

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
INVOLVING TEACHING AIDS AND TECHNIQUES

—  —  ————————— — ——————————{

Great Little Did not
Teaching Aid and Technique or Some or No  Experi-

Difficulties Concern Concern ence

N %% N %= |

Demonstrating to the class = 76 31.§ 162 68,1 2
Acquiring audio-visual aids 71 32.6 147 67.4 22
Using the chalkboard 70 29,2 170 70,8 1l

Using available audio-visual
aids 58 25.7 168 Th.3 15

#Al1]1 percentages figured on basis of total number who
experienced each item,

"Acquiring audio-visual aids®™ was the difficulty of
great'or some concern for the laréest percentage of first-
year teachers although less than one-third of them indi=-
cated that this was a problem of great or some concern,
About 32 per cent felt that "demonstrating to the class™ was
& difficulty which concerned them greatly or to some ox~
tent, "Using the chalkboard™ was of great or some concern
to 29.2'per cent, and 25,7 pér cent of the first-year teach~-
ers had difficulty using available audio-visual aids,
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Almost all of the firste-year teachers had experience
using the blackboard and demonstrating to the class. Only
9.2 per cent of the 24,0 teachsrs did not acquire audio-
visual aids during their first year, and less than 7 per
cent did not use available audio-visual aids during their
first year of teaching.

First-year difficulties of concern in the ‘area of

Personal Considerations. Six specific firsteyear teaching

difficulties concerning Personal Considerations, which had
been encountered by other first-year teachers as revealed
by previous research, were submitted to the sample popula-
tion of business teachers, The respondents indicated wheth-
er or not they experienced these difficulties, and if so,
the degree of concern they had for them during their first
year of teaching. Data concerning their replies are pre-
sented in Table XIV,

The difficulty of great or some concern to the greate
est number of first-year teachers was "finding time to help
slower students.,” It ranked as the number one difficulty
in the area of Personal Considerations, with 78.8 per cent
of the respondents indicating that it was of great or some
concern, Ranking a close second was the difficulty of "pro-
iidins supplementary work for faster students.” Seventi-
eight per cent of the first-year teachers indicated this
difficulty to be of great or some concern to them,

Approximately two-thirds of the respondents indicated
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TABLE XIV

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
IRVOLVING PERSONAL CONSIDERATIONS

- —— - — —— —_ — _ — ————— —
Great Little Did not

Personal Comsideration or Some or No Experi=
Difficulties Concern Concern ence

| A N 43 N

Finding time to help slower

students in class 190 78.8 51 21.2 0
Providing supplementary work

for faster students 184 78,0 52 22,0
Determining student needs 158 66.1 81 33.9 2
Helping students outside

of class 12 53.0 110 47.0 6
Knowing studentt!s past record 107 45.7 127 5L4.3 )

Learning pupil names and
characteristics 84 35.4 153 6lL.6 L

#All percentages figured on basis of total number who
experienced each item,
that "determining student needs™ was of great or some con=-
cern, 53 per cent felt that "helping students outside of
class” was a problem of groaﬁ concern during their first
yoar of teaching, and "knowing studentt's past record," and
®learning pupil names and characteristics® were of gréat or
some ooncern to 45.7 per cent and 35.4 pei cent respectively.

Six specific difficulties were included in the area of
Personal Considerations, and four of the six difficulties

were of great or some concern to over fifty per cent of the
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teachers during their first year of teaching.

First-year difficulties of concern in the area of

Discipline, In order to determine whether certain diffie

culties included in the area of Discipline were of great or
some concern or little or no concern for firste-year teachers,
the sample population of business teachers was asked to in-
dicate whether or not nine specific diffioculties were experi-
enced, If the difficulties were experienced during their
first year of teaching, the respondents were asked to indi-
cate the degree of concern for each of the difficulties,
Table XV presents the data concerning their replies.

It is readlly evident from Table XV, that each of the
nine specifiec difficulties included in the area of Discipline
was experienced by almost all of the respondents. The de-
gree of concern for each of the nine difficulties which were
experienced showed that some difficulties were felt to be
difficulties of great or some concern by a great majority
of the respondents and other items were felt to be of great
or some concern by a minority of the respondents,

The most frequently mentioned difficulty in the area of
Discipline which was of great or some concern to first-year
teachers was "dealing with the dont't care attitude.” This
difficulty was of great or some concern to 72 per cent of
the begimning teachers. %Dealing with the slower student®
closely followed, with 71;1 per cent of the teachers 1ndi-
cating great or some concern for this difficulty.
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TABLE XV

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
INVOLVING DISCIPLINE

S e —————
Great Little Did not

Diseipline Difficulties or Some o om0 Experi-
N [ N [ |
Dealing with the "don't oaro'
attitude . 172 72.0 67 28.0 0
Dealing with the slower
student 170 71.1 69 28,9 2

Maintaining student interest 18 62.4 89 37.6 2

Getting students to study U1 60.3 93 39.7 5
Dealing with the faster

student 1,0 58.6 99 Ll.h4 1l
Contreolling studentst in-

cessant talking 116 50,0 116 50,0 9
Dealing with the tempera-

mental student 110 48.7 116 51,3 13
*"Punishing® offenders 103 43.8 132 56.2 5
Gotting the class period

under way 70 29.4 168 70.6 3

#All percentages figured on basis of total number who
experienced each itenm,

Approximately 60 per cent of the first-year teachers
indicated they had great or some concern with "maintaining
student interest® and "getting students to stuéy.' The
specific problems, "dealing with the faster student” and
®controlling students' incessant talking®™ were of gfoat or
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some concern to 58,6 per cent and 50 per cent respectively.

Fewer than 50 per cent of the beginning teachers felt
they had great or same concern for the three other specific
problems in this area., About 49 per cent had great or some
concern for "dealing with the temperamental student,® }3.8
per cent had'great or same concern for "punishing offonders,'
and ranking last, with 29.4 per cent inéioating_groat or '
some concern, was "getting the class period under way."

First-year difficulties of concern in the area gg'

Co~-curricular Activities. Table XVI presents data showing

the degree of concern for diffisculties involving co-
curricular activities which were experienced by 2,2 first-
year business teachers, The table also shows the number of
respondents who did not experience these co-curricular
activities during their first year of teaching,

It can be noted from Table XVI, that only one co-
curriocular activity, "assisting or advising the school paper
and/or annual® was a dirrionlty of great or some concern to
over 50 per cent of the first-year teachers who had experi-
enced this activity. Each of the other co=curricular ac-
tivities was of little or no concern to more than 50 per
cent of the first-year teachers., It is also interesting to
note the co=curricular activities which were not experi-
enced by a large percentage of the first-year teachers, A
brief analysis of each of the nine co-curricular activities

follows:
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DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
. INVOLVING CO~-CURRICULAR ACTIVITIES

Great Little Did not
Co-curricular Difficulties ©Or Some  or No  Experi-
Concern Concern ence
N T N 4 N s
Assisting or advising the ) ) N

school paper and/or anmmual 65 63,7 37 36.3 138 57.5
Asslisting or advising Busl-

ness Clubs (FBLA, FTA, etc.) 25 L49.0 26 51.0 186 78.5
Organizing and/or teaching

adult classes 27 L6.6 31 53.4 180 75.6
Assisting or advising Fr,,

Boph., Jr.. or 31'.. élass 55 ,'"1°l.' 78 58.6 106 ’-u-'-.’-l-
Conducting home room sessions 53 37.3 89 62.7 96 40.3
Directing study halls 4l 35.8 79 64.2 115 48.3
Adninistering ticket sales

or fund-raising activities 35 25,5 102 74.5 103 42.9
Chaperoning at school

functions 49 25.5 143 ThesS 47 19.7
Working with PTA or other

parent-school functions 31 20.4 121 79.6 89 36.9

#Al11 percentages figured on basis of total number who

experienced each item.

##No response items were not inocluded in figuring per-

centages.

"Assisting or advising the school paper and/or annual."
Of the 240 first-year teachers who responded to this
item, 57.5 per cent indicated they did not assist or
advise the school paper and/or annual during their first
year of teaching. Of the 102 teachers who experienced
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this activity, 63.7 per cent felt it was an activity of
great or some concern, and 36.3 per cent felt it was of
little or no concern,

"Assisting or advising business clubs (FBLA, FTA,
etc.)” Only 21.5 per cent of the first-year teachers in-
dicated they had assisted or advised business clubs dur-
ing their first year. Thus, 78.5 per cent of the firste
year teachers had no such experience., Of the 21.5 per
cent who did experience this activity, about one-~half
of them felt it was an activity of great or some concern
and one~half of them felt it was an activity of little or
no concern,

"Oorganizing and teaching adult classes.” This activity
was experienced by only gﬁ.h gor cent of the first-year
teacher respondents, About 76 per cent of the first-
year teachers did not organize or teach adult classes
during their initial year of teaching, Of the 24.4 per
cent who did, 46.6 per cent felt it was an activity which
was of great or some concern, and 53.4 per cent felt it
was of little or no concern,

“Assisting or advising the freshman, sophomore, junior,
or senior class.® One-hundred thirty, or 55.6 per cent,
of the 239 teachers who responded to this item experi-
enced this activity during their first year of teaching,
and L.l per cent did not, Of the 133 teachers who did
experience it, Ll.4 per cent felt it was an activity of
great or some concern to them, and 58.6 per cent felt
it was of little or no concern,

%Conducting home room sessions® was experienced by

9.7 per cent of the 238 teachers who responded, thus

0.3 per cent had no such experience. Of the teach~
ers who did conduet home room sessions during their first
year of teaching, 37.3 per cent felt it was of great or
some concern, but 62.7 per cent felt that conducting
home room sessions was an activity which was of little

or no concern to them,

"Directing study halls.* More first-year teachers
experienced the directing of study halls during their
first year than did not. One hundred twenty-three of
the 238 respondents, or 51.7 per cent, experienced this
activity, and 48.3 per cent did not. Directing study
halls was of great or some concern to 35.8 per cent of
the teachers who experienced it, but was of little or
no concern to 64.2 per cent of them.
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"Administering ticket sales or other fund-raising
activities.” One hundred thirty-seven, or 57.1 per cent
of the 240 respondents experienced this activity dure
ing their first year of teaching. Only 25.5 per cent
felt it was a problem of great or some concern, but
4.5 per cent felt it was an activity of little or no
concern to them during their first year., Approximately
43 per cent of the 2,40 respondents did not experience
this activity,

®Chaperoning at school functions® was the co-curricular
activity experienced by the greatest number of respond=-
ents, One hundred ninety-two of the 239 first-year
teachers, or 80.3 per cent, experienced chaperoning at
school functions, 19.7 did not. Of those who experienced
this activity, only 25.5 per cent felt it was of great
or some concern, and 74.5 per cent felt it was an ac-
tivity of little or no concern,

*Working with the PTA or other parent-school func-
tions.” This co-curricular activity was experienced by
63.1 per cent of the 241 first-year teachers who re-
sponded to this item. Only 20.4 per cent reported that
working with the PTA or other parenteschool functions
was of great or some concern to them, However, a much
larger percentage, 79.6, felt it was an activity whioch
was of little or no concern to them during their first
year of teaching.

First-year difficulties of concern involving Adminis-
trative Duties, Table XVII presents data showing the de-

gree of concern for administrative duties which were experi-
enced by first-year business teachers. Six specific admine
istrative difficulties, which had been reported by previous
research, were included., Two hundred and forty-two begin-
ning teachers indicated whether or not they experienced

these specific difficulties during their first year of teach-
ing, and if so, the degree of concern which they had for
thenm,
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TABLE XVII

DEGREE OF CONCERN FOR FIRST-YEAR TEACHING DIFFICULTIES
INVOLVING ADMINISTRATIVE DUTIES

- — ——_—— — —— ——
Great Little Did not

Administrative Difficulties or Some or No  Experi-
Concern Concern ence
N £ N B N

Preparing reports and records 78 33.9 152 66.1 10

Conferring with parents of
students 68 32.9 139 67.1 33

Working with the prin,, supt.,
or other administrative heads 59 27.1 159 72.9 23

Participating in faculty

meetings 59 25.1 176 Th4.9 S
Working with faculty members

in committee work 43 23.2 12 76.8 55
Observing other teachers

teaching classes 16 18.6 70 8i1.4 152

#Al1l percentages figured on basis of total number who
experienced each item,

Data presented in Table XVII showed that "preparing
reports and records" was the administrative difficulty of
great or some concofn to the largest number of respondents,
However, only 33.9 per cent of them felt that it was a diffie-
culty of great or some concern. Approximately two-thirds
of the teachers who prepared reports and records felt it was
of little or no concern to them during their first year,

“Conferring with parents of Atudonts' was experilenced
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by 207 of the 240 first-year respondents. Of those who did
experience this item, 32.9 per cent felt that it was of
great or some concern, and 67.1 per cent had little or no
concern with conferring with parents of students., "Work-
ing with the principal, superintendent, or other adminis-
trative heads,” was an administrative duty of great or some
concern to 27.i per cent of the first-year teachers, while
72.9 per cent felt this was of little or no concern. "Par-
ticipating in faculty meetings" was experienced by all but
five of the 24,0 first-year teachers who responded to this
item. About 25 per cent of them felt this specific diffi-
culty was of great or some concern, but 74.9 per cent felt
it was of little or no concern,

"Working with faculty members in committee work" was
of gréat or some concern to 23.2 per cent of the 185'ro-
spondents who experienced this item during their first year
of teaching. Thus, 76.8 per cent of the first-year teach-
ers who worked with faculty members in committee work felt
that this was a difficulty of 1little or no concern, Fiftye
five respondents, or 22,9 per cent, did not engage in com-
mittee work during their first year.

Only 36.1 per cent of the 238 respondents “observed
other teachers teaching classes™ during their first yoar of
teaching. Of this 36.1 per cent who had an opportunity to
observe other teachers teaching classes, 8l.4 per cent had
little or no concern for this specific item, whereas only
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18,6 did have concern for this same item,

It can be noted from Table XVII that all six of the
administrative duties were of 1little or no concern to the
great majority of the first-year business teacher respond-

ents,

Tables X through XVII presented data concerning first-
year teaching difficulties reported by 242 first-year busi-
ness teachers, A total of 60 specifiec first-year diffioul-
ties were catagorized into these eight tables, with each
table representing a certalin area of the total teaching
process, Each of the specific difficulties included in
these eight areas was of great or some concern, or little
or no concern, or not experienced during the respondent's
year of teaching. The first-year difficulty of great or
some concern to the highest percentage of respondents was
listed first in each of the eight tables and the other diffi-
culties followed in descending order.

Table XVIII separates the specific difficulties from
their broad arés, and ranks each of the sixty first-year
difficulties acoording to the percentage of respondents who

indicated them to be of great or some concern,
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Value of Student-Teaching Experiences

A questionnaire containing sixty specific student-
teaching experiences was submitted to a group of business
teachers who were completing their first year of teaching,
all of whom had completed their student teaching., The six-
ty student=teaching experiences were similar in content to
the sixty firsteyear teaching difficulties previously dis-
cussed in this chapter,

The sixty specific student-teaching experiences were
classified into eight broad areas concerning varlous as=-
pects of the total teaching process, The first-year busi=-
ness teachers were asked to indicate whether or nof they
had these student-teaching experiences during their period
of student teaching, and if they were of great, some,
little, or no value to them in minimizing first-year diffi-
oculties. For purposes of this study, the four classifica-
tions were dichotomized and classified into experiences of
great or some value, or experiences of little or no value,

It is the purpose of this part of the chapter to pre=-
sent data showing the value of certain student=teaching
experiences reported by 242 respondents,

Value of student-teaching experiences in the area of

Testing and Measurement, Eight specific student-teaching

experiences concerning the area of Testing and Measurement

were included in this study. The 2h2 respondents were
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to indicate whether each of these eight items was experi-
enced during their student teaching and if so, if it was of
great or some value, or little or no value in minimizing
first-year teaching problems, Values of eight specific
student=teaching experiences included in the area of Test-
ing and Measurement, reported by the respondents, appbnr
in Table XIX.

TABLE XIX

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING TESTING AND MEASUREMENT

Great Little Did not
Testing and Measurement or Some or No Experiw
Experiences Value Value ence

X % N n N

Weighting grades to determine

final grade 161 75.9 51 24.1 28
Determining what to include
in tests 160 75.1 53 24.9 28

Converting test scores into ‘
grades - 164 T72.9 61 27.1 15

Determining length of tests 2 68.6 65 31.L4 32
Deciding on work to collect

and grade 43 64y 79 35.6 17
Determining how many tests

to give 12} 62.9 73 37.1 L2
Guarding against cheating 122 59,5 83 L0,.5 34
Eliminating test questions

that can be taken two ways 107 58.5 76 L4l.5 57

#Percentages figured on basis of total number who
experienced each item,
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It is evident from Table XIX that each of the eight
specific student=teaching experiences included in the area
of Testing and Measurement was felt to be of great or some
value to the great majority of all respondents who had ex-
perienced it during their student teaching.

Approximately 75 per cent, or three out of every four
respondents felt that each of three student-teaching experi-
ences were experiences of great or some value to them. These
three were: "Weighting grades to determine final grade,"
®determining what to include in tests," and “econverting test
scores into grades.® Thus, about 25 per cent of the respond-
ents felt that each of these three student-teaching experi-
ences had little or no value in minimizing first-year
difficulties.

Of great or some value to a little more than two=-thirds
of the respondents was the student«teaching experience of
*determining length of tests.® Approximately 65 per cent
felt that ¥deciding on work to collect and grade™ was of
groﬁt or some value., About 63 per cent of the réspondentc
felt that "determining how many tests to give"™ was a
atudent-toﬁching eiperionce which was of nuch'value.

The experiences of "guarding against cheating” and
"oliminating ambiguous test questions" ranked last in the
list of testing and measurement experionces. However,
approximately 59 per cent of the respondents indicated that

each of these experiences was of great or some value, whereas
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41 per cent of the respondents felt that these student=-
teaching experiences were of little or no value to them.

Value of student-teaching experiences in the area of

Classroom Organization and Management, Eight specific stu-

dent=teaching experiences concerning the area of Classroom
Organization and Management were included in this study.
First-year teachers who had completed their student teach-
ing indicated whether each of these eight experiences was
of great or some value, little or no value, or was not ex~
perienced during their program of student teaching. Table XX
presents data showing their replies., The experience in-
dicated to be of great or some value to the largest percent-
age of respondents was listed first and the others listed
in descending order,

Data presented in Table XX revealed that the studente
teaching experience of "planning daily lessons™ was felt
to be of great or some value for 89.1 per cent of the begine
ning teacher respondents, Closely following with a percent=-
age of 82.0 was the student-teaching experience of "making
regular assigmments, ®Approach and method to use to achieve
objeotives™ was felt to be of great or some value to 76 per
cent of the respondents, and 75.2 per cent of them felt that
"determining objectives or standards™ during student teache-
ing helped them in minimizing first-jear teaching difficulties.
Thus, each of these four student-teaching experiences was

felt to be of much value to over 75 per cent of all the
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first-year business teachers who responded to them, and for
one experience it was as high as 89.1 per cent. "Making

make-up! assigrments™ was of great or some value to 54.8

TABLE XX

VALUE OF STUDENT-TEACHING EXPERIENCES INVOLVIRNG
CLASSROOM ORGANIZATION AND MANAGEMENT

e ——————— — =
S ————— e ——

Classroom Organization og”g:;e gitt%: gigeggt
angxggggsgzzzt Value Value ence
N %* XN %= N
Planning daily lessons 212 89.1 26 10.9 3
Making regular assigmments 191 82.0 L2 18,0 8
Approach and method to use to
achieve objectives 174 76,0 55 24,0 10
Determining objectives or
standards 170 75.2 56 24.8 15
Making "make-up"” assigmments 109 54.8 90 L45.2 41
Making minor machine repairs 58 42,3 79 57.7 102
Selecting textbooks and in-
structional materials 47 L2.3 64 5T7.7 130
Selecting equipment 28 30,8 63 69.2 149

#Percentages figured on basis of total number who
experienced each item,
per cent of the first-year teachers, but 5.2 per cent in-
dicated this student-teaching experience had little or no
value in minimizing the making of these assigmments during
their first year of teaching.
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For three experiences included in the area of Class~
room Organization and Management, more respondents felt
these experiences to be of little or no value than they did
great or some value, "Selecting textbooks and instructional
materials®™ and ?naking.minor machine repairs® were of great
or some value to 42.3 per cent, and 'seloctiﬂg equipment® was
of high value to less than one-third of the beginning teach=
ers who had these experiences during their student teaching.

It i3 also interesting to note from Table XX that more
respondents did not experience "selecting textbooks and in-
structional materials™ and 'seléoting equipment®™ during
their student toachiné than.did experience these items,
Also, "making minor machine repairs"™ was not experienced by
102 of the 239 respondents. '

Value of student-teaching experiences in the area of
Teaching Subject Matter. Table XXI presents data showing

the value of ten apeciric student-teaching experiences
which were included in the area of Teaching Subject Matter.
The number and per cent of respondents who attached great
or some value to each of the specific experiences are shown,
as well as the number and per cent of the roapondohta who
felt that a specific student=teaching experience was of
little or no value to them in minimizing first-year diffi-
culties. The number of respondents who did not have the
specific eiperienco is also shown in Table XXI.

Over 68 per cent of the rirst-yeir teachers who had
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the ten student-teaching experiences included in Table XXI
felt that each of these experiences was of much value to
them during their first year of teaching,

TABLE XXI

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING TEACHING SUBJECT MATTER

Great Little Did not

Teaching Subject Matter or Some or No Experi-
Experiences Value YValue ence
N %% N 4 N
Teaching skill subjects 188 90.1 21 10.0 25
Answering student questions 213 88,8 27 11.2 0
Teaching on student level 207 86.3 33 13.7 0

Teaching non-skill subjects 139 79.9 35 20.1 63
Getting student co-operation

and participation 189 T79.4 49 20.6 1
Building speed and/or accur-

acy in skill subjects 155 T77.9 U4 22.1 38
Reaching standards or objec-

tives 171 75.0 57 25.0 11
Guiding pupil discussions 155 73.5 56 26.5 27
Teaching advanced or second-

year subjects 72 68.6 33 31.4 133
Providing variation 157 68.3 73 31.7 10

#Percentages figured on basis of total number who
experienced each item,

At the top of the list was “teaching skill subjects™
with 90,1 per cent of the teachers indicating that this
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experience was of great or some value, Only ten per cent
felt that the student-teaching experience they had in teach-
ing skill subjects was of little or no value in minimizing
this preblem during their first year.

Ranking a close second and third were the experiences
of "answering student questions™ and "teaching on the stu-
dent level.” About 89 per cent of the respondents indicated
that 'anawefing student questions® was of great or some
value, while 86.3 per cent felt that ®*teaching on the stu-
dent level” was of great or some value during their program
of atudant'toaching.

®Teaching non-skill subjects™ was of great or some
value to 79.9 per cent of the rolﬁondontl. It is interest-
ing to note that the student-teaching experience of "teach-
ing skill subjects” was of great or some value to a ﬁighnr
percentage of tiraf-yoar teachers than was the student-
teaching experience of teaching non-skill subjects,

fGetting student co=operation and participation® was
of grént or some value to 79.l per cent of the rirct;yoar
teachers, although 20,6 per cent felt this to be of little
or no value to them in their first year of teaching. Approxi-
mately 78 per cent of those who experienced *building speed
or accuracy” attached a high value to this sfudont-toaching
experience. It is interesting to note here that 38 teachers
did not experience building speed or accuracy during their
student teaching although only 25 teachers did not experience
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the teaching of skill saubjects. This leads to the specula-
tion that even though respondents did teach skill subjects
during their period of student teaching, some of them did
not experience the building of speed or accuracy which 1is
so vital in any skill subject.

"Reaching standards or objectives™ was of great or
some value to 75 per cent of the respohdents, and "guiding
pupil discussions™ was of great or scme value to 73.5 per
cent., "Teaching édvanced and/or second-year subjects® was
felt to be of great or some value to 68.6 per cent of those
who experienced this during their student teaching. However,
over one=half (55.9 per cent) of the first-year teachers did
not experience the teaching of advanced or second-year work
during their entire student-teaching program,

"Providing variation® was the student-teaching experi-
ence of great or some value to the smallest percentage of
the first-year teachers in the Teaching Subject Matter area,
However, a high percentage (68.3 per cent) felt that "pro-
viding variation® was valuable, while 31.7 per cent félt
that it was of 1ittle or no value to them,

Value of student-teaching experiences in the area of

Teaching Aids and Techniques. Four specific student-teaching

éxporioncoa were included in the area of Teaching Aids and
Techniques. Table XXII presents data concerning the value
of each of these student-teaching experiences. Firsteyear
teachers indicated whether these student-teaching experiences
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were of great or some value, or little or no value to them

in minimizing first-year difficulties,

TABLE XXII

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING TEACHING AIDS AND TECHNIQUES

 —

Great Little Did not

Teaching Aids and Techniques or Some or No Experile
Experiences Value Value ence
N B N £ N
Using the chalkboard 210 88.2 28 1.8 3
Demonstrating to the class 203 86,0 33 14.0 5

Using avallable audio=-visual
aids 125 65.4 66 3L.6 49

Acquiring audio-visual aids 87 55.1 T1 Lh4.9 78

#Percentages figured on Basia of total numbof who
experienced each item,

The student-teaching experiences included in the area
of Teaching Alds and Techniques which were of great or some
value to a very high percentage of firsteyear teachers were
the experiences of "using the chalkboard® and "demonstrating
to the class.” Only 11.8 per cent felt that using the chalke
board was not valuable and 1.0 per cent felt that demone
strating to the class was not a valuable experience for them,
%Using available audio~visual aids® was a student-teaching
6xporionco of great or some value to more firast=year teach-

ers than was the experience of “acquiring audio-visual aids,.”
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About 65 per cent of the respondents felt that “using avail=-
able audio-=visual aids™ was of great or some vaiuo, and
about 55 per cent of the respondents felt that "acquiring
audio-visual aids"™ was an experience of great or some value.

Almost all the first-year teachers had experience in
using the chalkboard and demonstrating to the class during
their period of student teaching, but 49 of the 24,0 who re=
sponded did not use available audio-visual aids, and 78 of
the 236 respondents did not experience the acquiring of
audlo=-visual alds.

Value of student-teaching experiences in the area of

Personal Consideration of students. Six specific student-

teaching experiences were included in the area of Personal
Consideration for students. PFirste-year teacher respondents
were asked to indicate whether each of the student-teaching
experiences was of great or some value, or little or no
value in minimizing firsteyear difficulties. Data concern=
ing their replies are given in Table XXIII,

As can be noted in Table XXIII, the student-teaching
experience of "learning pupil names and characteristics"
was the studonf-teaching experience which was felt to be of
great or some value by 84.2 per cent of the first=year teach-
ors, More first-year teachers felt this experience to be of
great or some value to them than any of the other experi-
ences included in this area,

About 67 per cent of the teachers felt that "determining
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TABLE XXIII

VALUE OF STUDENT-TEACHING EXPERIENCES INVOLVING
PERSONAL CONSIDERATION OF STUDENTS

Great Little Did not
Personal Consideration or Some or No Experi-
Experiences Value Value ence

N y A N D N

Learning pupil names and
characteristios 202 84.2 38 15.8 1

Determining student needs 151 66,8 75 33,2 13
Knowing student?s past record 127 6l1l.1 81 38,9 32
Finding time to help slower

students in class 122 56.5 94 U43.5 2L
Providing supplementary work

for faster students 91 503 90 U49.7 58
Helping students outside of

class 83 U4b.6 95 53.4 62

#Percentages figured on basis of total number who
experienced each item,
student needs™ was of much value, and 61,1 per cent felt
that 'knowing'atudont'a past record” was an experience which
helped them during their first year of teaching., Only a
little more than one=half (56,5 per cent) of the teachers
reported that "finding time to help slower students in class"
proved valuablé. Respondents were about equally divided as ‘
to the value of "providing supplementary work for faster stu-
dents.® PFPifty pér cent felt it was an experience of great

or some value and about the same per cent felt it was an
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experience which was of little or no value in helping them
during their first year of teaching.

"Helping students outside of class® was reported to be
of gréat or some value to less than cnoéhalr of the teacher
respondents, Approximately 53 per cent felt that this ex-
perience was of little or no value., Sixty-two of the 2,0
teachers, or 25,8 per cent, did not help students outside of
class during their student-teaching experience.

Value of student-teaching experiences in the area of

Diseipline. In order to determine whether certain student-

toaching experiences included in the area of Discipline were
experiences of much or little value in minimiging first-year
discipline difficulties, beginning teachers were asked to
indicate whether or not they had each of nine experiences
during student teaching and if so, to indicate the value
they attached to the experience. Table XXIV presents the
data concerning their replies, This table shows the number
of first-year teachers and the per cent of the total firste
year teacher respondents who placed either great or some
value, or little or ne value on nine specific student-
teaching experiences included in the area of Discipline.
*Maintaining student interest® was the experience which
rankod at the top with 88,3 per coht of the respondents in-
dicating that it was of great or some value to them., Of
great or some value to 84.2 per cent of the teacher respond-
ents was the student-teaching experience of "getting the
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class period under way.”
The student-teaching experience of "controlling stu-

denta! incessant talking® was found to bs of great or some

TABLE XXIV

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING DISCIPLINE

Great Little Did not
Experiences or Some or No Experl=
Involving Discipline Value Value ence
¥ B N 4% N
Maintaining student interest 212 88,3 28 11.7 0
Getting the class period
under way 202 84.2 35 15.8 1
Controlling students! in-
cessant talking 155 72.8 58 27.2 25
Dealing with the faster
student 141 63,8 80 36,2 19
Dealing with the slower
student 40 61.7 87 38.3 12
Dealing with the %dontt
care® attitude . 129 59.7 87 40.3 23
Doaiiﬁg with the tempera-
mental student 118 58.7 83 Ll.3 39
Getting students to study 126 58,6 89 1.3 25

"Punishing® offenders 90 L48.1 97 51.9 53

#Percentages figured on basls of total number who
experienced each item,

value to 72.8 per cent of the respondents, Approximately 64
per cent felt that "dealing with the faster student®™ was an
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experience of much value, and approximately 62 per cent felt
that "dealing with the slower student™ proved valuable in
minimizing this difficulty during the first year of teaching.

Each of three experiences, "dealing with the dontt care
attitude,” "dealing with the temperamental student," and
“getting students to study,” was felt to be of greaf or some
value to approximately 59 pér ecent of the respondents, Thus,
about 4l per cent of them felt that each of these three ex-
periences held little or no value for them in minimizing
first-year difficulties,

"Punishing offenders™ was the one experience included
in the area of Discipllns‘ror which more teachers indicated
1ittle or no value than they did great or some valus, About
52 per cent said this was of little or no value, whereas
48 per cent felt that the experience of “"punishing offend-
ers” was of great or some value in minimizing this first-
year difficulty.

Value of student-teaching experiences in the area of

Co-curricular Activities. First-year teachers provided

data concerning nine specific co-curricular activities., By
doing so, it was possible to determine whether or not cer-
tain co=curricular activities were experienced during the
student-teaching program, and whether this experience was of
high value or low value to the respondents who experienced

it, Table XXV presents this data.
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TABLE XXV

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING CO~-CURRICULAR ACTIVITIES

92

e

Great Little Did not
or Some or No Experi-
Co=curricular Experiences Value Value ence
N B N [ N D
Conducting home room sessions 48 58.5 24 L4l.5 157 65.7
Chaperoning at school
functions 22 52,4 20 47.6 198 82,5
Directing study halls 34 52.3 31 L47.7 174 72.8
Administering ticket sales
or fund-raising activities 22 50.0 22 50.0 195 81,6
Asslsting or advising busi-
ness clubs (FBLA, FT4, etc.) 9 L45.0 11 55.0 220 91.7
Assisting or advising the
school paper and/or annual 9 h2.9 12 57.1 219 91.3
Organizing and/or teaching
adult classes 6 42.9 8 57.1 226 94.2
Working with PTA or other
parent=school functions 20 j0.0 30 60,0 190 79.2
Assisting or advising Fr.,
S8oph., Jr., or Sr,, class 9 36,0 16 64.0 215 89.6
#A11l percentages figured on basis of total number who
experienced each item,
#No response 1tems were not included in figuring per-
centages.
It 1s readily evident from Table XXV that a large per-
centage of the respondents did not experience the nine co=-
curricular activities during their student teaching, Four
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of the nine activities which were included were not experi-
enced by approximately 90 per cent of the respondents. For
only one activity was there more than 4O per cent of all re-
spondents experiencing it. A look at each of the activities
reveals some interesting findings,

"Conducting home room sessions™ was listed at the

top of the 1list in Table XXV because more respondents
felt this experience to be of great or some value than
any of the other eight co=curricular experiences. How-
ever, only 34.3 per cent of the respondents experienced
¥oonducting home room sessions,® 65.7 per cent did not.
0f those respondents who did experience it, 58.5 per
cent felt that it was an experience which was of great
or some value to them in their first year of teaching.

®"Chaperoning at school functions® was not experienced
by.82.5 per cent of the respondents, The 17.5 per cent
who had this experience during their student teaching
were about equally divided as to the value derived from
such experience., About 52 per cent felt it was of great
or scme value and about 48 per cent felt that it was of
little or no value,

®*Directing study halls® was not experienced by 72.8
per cent of the respondents during their period of
student teaching. Those whe did experience the direct-
ing of study halls during student teaching were about
equally divided as to the value this experience had in
minimizing the problem of directing study halls during
their first year of teaching. About 52 per cent felt
it was of great or some value, and approximately L8
per cent felt it was of little or no value,

"Administering ticket sales or fund-ralsing activities®
was & student-teaching experience engaged in by only
18.l4 per cent of the total respondents--81.6 per cent
had no such experience during thelr student-teacher
training. Those who experienced this activity were
equally divided as to its value, Fifty per cent felt
it was of great or some value and 50 per cent felt it
was of little or no value,

¥Assisting or advising business clubs" was not experi-
enced by 91.7 per cent of the respondents during their
student teaching. Of the few who did experience such
an activity, more of them (55 per cent) felt that it was
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of little or no value than did those who felt it was of
great or some value,

"Assisting or advising the school paper and/or annual®
was not experienced by 91.3 per cent of the respondents.
during their student-teaching program. Only 8.7 per
cent of them had the experience of assisting with or
advising the school paper and/or annnal, Of the few
who did experience this activity, 57 per cent felt that
it was of little or no value and 43 per cent felt that
it was of great or some value.

"Organizing and/or teaching adult classes™ was experi-
enced by only a few student teachers during.thelir period
of training., A little over 9l per cent of them did not
have this experience, The few who did experience it in=-
dicated that it was of little or no value to 57.1 per
cent of them, while 2.9 per cent felt that it was an
experience which was of great or some value,

*"Working with the PTA or other parent-school functions®
was not a part of the student-teaching experience for :
79.2 per cent of the respondents. Of the 20.8 per cent
who did experience this activity, 60 per cent indicated
that it was of little or no value and 4O per cent felt
that it was of great or some value,

®Assisting or advising freshman, sophamore, junior, or
senior class® was not experienced by 89.6 per cent of
the teachers.during thelr student-teaching experience.
Of the 10.4 per cent who did experience working with
classes, 6l per cent indicated that this experience was
of little or no value and 36 per cent felt that it was
of great or same value.

It is evident from the data presented that a great
majority of the student teachers did not participate in
certain co-curricular activities identified in this study
as part of their student-teaching program, It is also
evident that the majority of those who had participated in
and experienced these activities felt that they were of
little or no value in helping them minimize these same diffi=-

culties during their first year of teaching., Although it is
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not the purpose of this study to provide the reasons why
this is true, one can speculate that even those programs
that did include these experiences were not providing
valuable experiences to the majority of the student teachers
who participated in them,

Yalue of student-teaching experiences in the area of

Administrative Duties. Table XXVI presents data showing

the value of six specific student-teaching experiences which

TABLE XXVI

VALUE OF STUDENT-TEACHING EXPERIENCES
INVOLVING ADMINISTRATIVE DUTIES

Great Little Did not
or Some or No Experi-
Administrative Experlences Value Value ence

N % N G N

Observing other teachers

teaching classes 180 82.9 37 17.1 23
Conferring with parents of
students 39 65.0 21 35.0 177

Working with the prin., supt.,
or other administrative heads 63 64.3 35 35.7 132

Preparing reports and records 101 63,1 59 36.9 78

Working with faculty members
in cammittee work 35 58,3 25 4l1.7 179

Participating in faculty
meetings 71 57.3 53 L42.7 115

#Percentages figured on basis of total number who
experienced each item,
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were included in the area of Administrative Dutles, It
also shows the number of teachers who did not experience
each of the items,

Readily seen in Table XXVI was the variation in the
value attached to the administrative dutles which were
experienced,

Ranking at the top with the largest per cent of the
respondents indicating great or some value for it was the
student-teaching experience of “observing other teachers
teaching classes,” Approxinatoiy 90 per cent of the re-
spondents observed other teachers teaching classes, and 82,9
per cent of them felt it was of great or scme value.,

%#Conferring with parents of students™ was net experi-
ancod.by 4.7 per cent of the 237 roapondénts to this item.
Of the 25.3 per cent who did confer with parents of stu-
dents, 65 per cent felt that it was an experience of great
or some value and 35 per cent felt it was an experience of
little or no value,

"Working with the principal, superintendent, or other
administrative heads" was not experienced by 59.2 per cent
of the teachers duriﬂg their student-teaching program. Of
those who did work with these administrators, 64.3 per cent
felt this was an experience of great or some value, "Pre-
paring reports and records" was experienced by all but 32.8
per cent of the teachers dﬁring their student teaching,
About 60 per cent indicated this was an experience of great
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or some value, but 36.9 per cent felt it was of 1little or
ne value,

A large percentage of reapondents did mot work with
faculty members in committee work as part of their student-
teaching experience, Seventy-five per cent of them did not
participate in thias experience. Of the 25 per cent who did,
58.3 per cent felt it was an experience of great or some
value and 41,7 per cent felt it was an experience of little
or no value in minimizing the firsteyear difficulty of worke
ing with faculty members in committee work. %“Participating
in faculty meetings®™ was experienced by a litfle more than
one-half of the respondents during their student teaching.
Approximately 57 per cent of those who participated in
faculty meetings felt that it was of great or some value,
while }42.7 per cent of them felt it was of little or no

value.

Tables XIX through XXVI presented data concerning the
value of certain student-teaching experiences reported by
242 rirst-year business teachers, A total of 60 specific
student-teaching experiences were catagorized into these
eight tables, with each table representing a certain area
of the total student-teaching process. Each of the specific
experiences included in these eight areas was of great or
some value, or little or no value, or not experienced during

the respondents! program of student teaching. The
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student-teaching experience of great or some value to the
highest percentage of respondents was listed first in each
of the eight tables and the other experiences followed in
descending order,

Table XXVII separates the specific student-teaching
experiences from their broad area and ranks each of the
sixty experiences according to the percentage of respond-

ents who indicated them to be of great or some value.
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The Relationshi Between Valuo of Student-Teachi
er onces an DPegree of Concern For First-vear
EI ﬁifficulfies

Teac

In addition to the foregoing descriptive analysis, a
statistical analysis of the relationship between the value
of student=teaching experiences and the degree of concern
for first-year difficulties revealed certaln relationships
which have bearing on the problem,

In order to determine the relationship that might
exist between student~teaching experiences of high or low
value and firsteyear difficulties of high or low concern,
the value of each specific student=teaching ox@orionce and
the concern for each of the first-year difficulties were
analyzed, 8ixty specific student-teaching experiences were
reported as being either of great, some, little, or no value
to a respondent as a result of the student teaching he ex-
perienced. Also, each of the sixty specific first-year
difficulties was reported as being of great, some, little,
or no concern to a respondent during his first year of teache
ing. Thus, it was possible for a respondent to attach a
high value (great or some) to a specific student«teaching
experience and a low (little or no) concern for this item
during his first year of teaching. It was also possible
for a respondent to attach a low value to a student~teaching
experience and a high degree of concern for the same item
during his first year of teaching. Also, it was possible

for a respondent to indicate a low-low relationship, or a
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high=high relationship.

For example, item number one in Part II and Part III
of the questiomnaire, "determining what to include in
tests,” revealed answers to the following questions concern-
ing a fospondent'a student-teaching experience and his con-
cern for this item during his first year of teaching.

1. Was this specific student-teaching ex=- High Low
perience of High Value (great or some)
or Low Value (little or no), in mini-
mizing first-year difficulties? 155 52

2, Was this specific firsteyear teaching
difficulty of High Concern (great or
some) or Low Concern (little or mno), to
you during your first year of teaching? 12, 83

A further tabulation of these totals was necessary in

order to determine the data for sixty fourfold contingency
tables, Each of the 242 respondentts reaction to a par=-

tiocular item was tabulated in order to complete the 60 con=-
tingency tabloa,2 one for each specific item. For example,

the completed table for item number one 1s as follows:

Item # 1, Determining what to include in tests,
Value of this item during

g Student Teaching
©
&g™
-“eL High Low Total
g - ‘E. High 95 29 12l
OH o Low 60 23 83
§% §’
54 g Total 155 52 207
o

2. 8ee Appendix, Exhibit C,
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Ninety-five respondents indicated that the experience of
%"deciding what to include in tests®™ was of high value dur-
ing their student teaching, and'thése same 95 respondents
felt this item was of high econcern during their first year
of teaching, Also, 29 respondents felt that the student-
teaching experience of "deciding what to include in tests"
was of low value, but 1t was of high concern during their
first year of teaching. Sixty respondents felt that this
item was of high value during student teaching and of low
concern during their first year, Twenty-three respondents
felt this item was of low value during student teaching
and low concern during the first year.

The question thus arises, "What relationship exists
between student-teaching oxperiénces felt to be of high or
low value and first-year teaching difficulties felt to be
of high or low concern?®™ In order to answer this question,
the following null hypothesis was tested by cemputing the
phi coefficient3 for each of the sixty specific items, The
obtained correlation coefficients were tested by referring
lﬂz to a Chi-square table of critical valuest with one de-

gree of freedom,

Null Hypothesis-~Responses made by a group of 2i42
TIrst-year teachers indicate that high or low values

attached to certain student-teaching experiences are
significantly unrelated or independent to certain first-
year difficulties of high or low concern,

3« Walker and Lev, op. cit., p. 272.
4o Garrett, op. cit., p. L465.
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The phi coefficient correlations, the Chi-square values,
and the probabilities for the 60 items are presented in
Table XXVIII.
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The phi coefficlent correlations, presented in Table
XXVIII, showed the relationship between the value of 60
items experienced during student teaching and the concern
for the same 60 items experienced during the first year of
teaching. It can be noted from this table that the great
majority, 48 of these items, resulted in positive correla-
tions, This indicated that correlation existed between
high atudont-toaching values and high first-year concerns or
low student-teaching values and low concermns, Only twelve
items showed an inverse relationship, that is, high student-
teaching values seemed to result in low firste-year concerns
and low student-teaching values seemed to result in high
firste«yeoar concerns.

Chi-square values reported in Table XXVIII revealed
that six of the 60 items presented in this table showed a
statistiocally significant relationship between the values
of certain student-teaching experiences and the degree of
concern for the same item during the first year. The six
items which showed a significant assocliation are: '

Deciding on work to collect and grade

Learning pupil names and characteristics

Helping students outside of class

Participating in faculty meetings

Providing variation

Using the chalkboard

Thus, for these six items, the null hypothesis of in-
dependence was rejected and it was eoncluded that the group

of respondents felt that high or low values attached to
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student=teaching experiences were significantly related to
first-year difficulties of high or low concern,

A discussion of the data contained in each of the six
contingency tables,S for the items which were significant,
was felt necessary in order to interpret the relationship
which existed.

"Deciding on work to collect and grade.” A phi-

coefficient of o1y and a Chi-square value of L.98 were ob-
tained which indicated a significant relationship between
student-teaching value and first=year concern for this item.

The largest group of respondents, 94 of the 240, or
approximately 4O per cent, indicated that this experi-
ence was of high value during their student-teaching
experience but that it was also of high concern to them
during their first year of teaching. The other responde
ents were about equally divided with 19,6 per cent ine
dicating a low value in student teaching and low concern
during the first year. Almost 19 per cent indicated a
high value in student teaching and a low concern during
the first year. Approximately 23 per cent indicated a
low value for this student-teaching experience and a
high eoncern during the first year,

It appeared that even though the student-teaching ex-
perience of “deciding on work to collect and grade® was of
high value to the majority of reapondents (58 per éent) as
a result of their student teaching, it helped to minimize
this problem to the level of little or no concern for only

19 per cent of the respondents.
*Providing variation.® A phi coefficient of -.136 and

a Chlésquare of .22 were obtained which indicated a

5. B8See Appendix, Exhibit C,.
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significant relationship between student-teaching value and
firgt-year concern for this item,

The largest group o« respondents, 113 of the 228, or
approximately 50 per cent, felt that the experience of
"providing variation® during student teaching was of
high value but that it was also of high concern during
the first year of teaching. Only 4.8 per cent felt that
it was of low value in student teaching and low concern
during the first year. About 26 per cent felt it was of
low value in student teaching and of high concern during
the first year. Only 19 per cent indicated a high value
and low concern,

It appears from this data, that although "providing
variation®™ was of high value during student toiching to
approxinafoly 70 per cent of the respondents, it helped
minimize this problem during the first year to the level of
low concern for only 19 per cent of the teachers,

®*Using the chalkboard.” A phi coefficient of =,147

reaulﬁod and a Chi=square vélue of 5.10 was obtained which
was significant at the 5 per cent level,

Sixty-five per cent of the respondents felt that this
item was of high value during student teaching and of
low concern during the first year. Twenty-three per
cent felt it was of high value during student teaching
and of high concern during the first year of teaching,
Only six per cent indicated a low value for this student-
teaching experience and a low first-year concern for this

item,

It appeared that the majority of the group (65 per cent)
favored the notion that the high value of this experience
during student teaching helped to minimize this first-year
difficulty to the level of little or no concern,

"Learning pupil nsmes and characteristics.” A phi

coefficient of ¢133 and a Chi-square value of h;17 resulted
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whiech indicated a significant relationship between value of
this item as a student-teaching experience and concern for
this item during the first year of teaching.

The largest group of respondents, 52 per cent, indicated
"learning pupil names and characteristics® was a student-
teaching experience of high value and a first-year diffi=
culty of low concern., Only 3 per cent felt it was of
low value during student teaching and of high concern
during the first year., Thirty=two per cent felt it was
of high value and also of high concern; 13 per cent felt
it was of low value and low concern,

Thus, it appeared that this student-teaching experience

was of high value to the great majority of respondents (8l
per cent) and that it helped to minimize the concern for
this item to the level of low concern during the first year
of teaching for 52 per cent of the teachers,

"Helping students outside of class.” A phi coefficient

of ,155 and a Chiesquare of L.18 resulted which indicated a
significant relationship between the value of this item as
a student-teaching experience and concern for this item dur-
ing the [first year of teaching.

Twenty~nine per cent of the respondents felt that
although the student-teaching experience was of high
value, it also was of high concern during the first
year. About the same number, 28 per cent, felt that
it was of low value during student teaching and also
of low concern during the first year, Twenty-five per
cent felt that it was of low value during student
teaching and of low concern during the first year,

Thus, the respondents were fairly equally divided con=-

eernihg each of these three relationships. However, the
smallest group, 18 per cent, indicated a high student=

teaching value and a low concern for this item during the
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first year,

"Participating in faculty meetings.™ A phl coefficient

of .23 and a Chi-square of 6,80 resulted which indicated a
significant relationship at the one per cent level.

Twenty per cent of the respondents felt this item was
of high value during student teaching but also of high
concern during the first year. Thirty-seven per cent
felt it was of high value and of low concern. Thirty-
seven per cent also felt that it was a student«teaching
experience of low value and a firsteyear difficulty
of low concern,

It appeared that "participating in faculty meetings"
was an item of little concern during the first year to the
great majority of teachers (7.4 per cent), One-half of this
total indicated their student-teaching experience was of
high value in minimizing this first-year difficulty. The
other one=half indicated that thelr student=teaching ex-
perience was of little or no value in minimizing this first-
year difficulty to the level of low concern.

Thus, for five of the six items which refuted the null
hypothesis the sample felt that the student-teaching experi-
ence, even though of great value, did not result in minie-
mizing this difficulty to the level of little or no concern
during the first year of teaching., For only one significant
item, "using the chalkboard,” the sample seemed to favor the
notion that a high level stuéent-teaching experience helped
to minimize this first-year difficulty to the level of low

concern,

For 54 of the 60 items presented in Table XXVIII there
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was no statistically significant relationship between the
value assigned to a particular student=teaching experience
and the concern for the same first-year difficulty. Thus,
for 54 of the 60 items, the null hypothesis was justified.
The obtained value of Chi-square was not significant and
did not refute the null hypothesis of independence for 5l
of the 60 items,

Summary

Chapter V presented data secured from 2,2 first-year
business teachers which showed the degree of concern for
first-year difficulties, the value of student-teaching ex-~
periences, and the relationship between the econcern for
firast-yoar difficulties and the value of student-teaching
experiences,

A total of 60 first-year difficulties, representing
eight' different areas of the teaching process, were ana-
lyzed in an attempt to determine whether these difficulties
were of great or some concern, little or no concern, or not
experienced during the first year of teaching. Tables ranke
ing these first-year difficulties were presented and dis=-
cussed,

Student-teaching experiences were then analyzed in an
attempt to discover the experiences which were of great or
some value, little or no value, or were not experienced dur-

ing the student-teaching program, A total of 60 student=-
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teaching experiences, representing eight areas of the teach-
ing process, were analyzed, Tables were presented showing
these experiences ranked in terms of great or some value

to the largest percentage of respondents,

An attempt was then made to discover the relationship
which existed between the value of student-teaching experi-
oences and the concern for first=year difficulties., The
statistical method employed was the phi coefficient, The
test of the null hypothesis was made through phits relation=
ship to Chi=gsquare, The procedure was to derive the corree
sponding Chi-square from the obtained phi and then to ex-
amine a table of critical values to determine whether for
one degree of freedom the 5 per cent level of significance

was met.



CHAPTER VI

PRESENTATION OF DATA SECURED FROM RESPONDENTS CONCERNING
DIFFERENCES EXISTING BETWEEN FULL-DAY STUDENT
TEACHING AND ONE-PERIOD PER DAY STUDENT TEACHING

A specific purpose of this study was to determine
whether any differences existed between first-year business
teacher respondents who had experienced a rull-ﬁay student-
teaching program and first-year business toachor}rospond-
ents who had experienced a one=period per day student-
teaching progranm,

Table VIII, page 50 revealed that 98 respondents in-
dicated that their student-teaching program consisted of a
full-day of student teaching. Most respondents included in
this group were assigned to the full-day program for a period
of nine or ten weeks. Table VIII also revealed that 82 re-
spondents indicated that they had done their student teach-
ing in a one=period per day student=teaching program, with
the majority of them in training for one semester. It was
recognized that the length and kind of actual student-
teaching experience within these two groups varied., However,
these two groups comprised the largest number of total re-
spondents, indicating the full-day student-teaching program

116
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and the one-period per day student-teaching program were the
programs most widely engaged in by the total group of re-
spondents,

It is the purpose of this chapter to present data show=
ing the differences which existed between the full=day group
and the one=period per day group in terms of, (1) student=
teaching experiences which were or were not experienced,

(2) the value of certain student-teaching experiences which
were experienced, and (3) the concern for certain firste

year difficulties.

Relationship Between the Full-Day Student-~Teachi
“Group and the One-Perlod Per Day Student-Teaching
Group 1n Terms ol Exposure to certain
Student=TeachIng Experlences

In order to study the differences which might exist
between experiences which were or were not experienced by
respondents during a fulleday student—teaching program and
experiences whioch woie or were not experienced by responde
ents during a one=period per day student-teaching program,
an analysis was made which reveals certain relationships
that have bearing on the problem,

Data showing the frequencies of the sixty specific
student=-teaching experiences which were or were not experi=
enced by teachers who completed the full-day student-teaching
progran and by teachers who completed the one~period per day

student=teaching program are presented in Table XXIX. This
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TABLE XXIX

FREQUENCIES OF THE STUDENT-TEACHING EXPERIENCES OF RESPONDENTS WHO COMPLETED A FULL-DAY STUDENT-TEACHING
PROGRAM AND BY RESPONDENTS WHO COMPLETED A ONE-PERIOD PER DAY STUDENT-TEACHING PROGRAM

Full-Day Student Teachers One~Period
Per Day Student Teachers
Student-Teaching Experiences Did Did Not Did Did Not
Experience Experience Experience Experience
N % N % N % N %
TESTING AND MEASUREMENT
Determining what to include in tests 8L 85.71 i 1h.29 71 88.75 9 11,25
Determining length of tests 81 8he38 15 15.62 69 86,25 11 13.75
Eliminating ambiguous test questions 75 77.32 22 22,68 59  73.75 21 26.25
Determining how many tests to give 80 83.33 16 16,67 61 76.25 19 23.75
Deciding on work to collect and grade 91 93.81 6 6.19 73 91.25 i 8.75
Converting test scores into grades 92  93.88 6 6,12 4 92,50 6 750
Weighting grades to determine final grade 85 87.63 S 0337 69 86.25 11213575
Guarding against cheating 87 89.69 10 10.31 6L 80.00 16  20.00
CLASSROOM ORGANIZATION
Planning daily lessons 9%  97.96 2 2,0l 79  98.75 il 1.25
Determining objectives or standards 93 9490 L ST B B S 6425
Approach and method to use to achieve objectives 9l 96.91 3 3.09 78  98.73 al, 1.27
Selecting textbooks and instructional materials L3  L3.88 55 56.12 42 52,50 38  L47.50
Selecting equipment 36 37.11 61 62,89 36 L45.00 L4 55.00
Making regular assignments 95  96.9L 3 3.06 75 93.75 5 6425
Making "make-up" assignments 83 8h.69 15 15.31 62 78.48 17 21.52
Making minor machine repairs 60 61.86 37  38.1h 42 52.50 38 L7.50
TEACHING SUBJECT MATTER
Providing variation 92  93.88 66512 77 96.25 30 S5
Guiding pupil discussions 87 89.69 TONE163]" 67 8Ll81 12 .15.19
Getting student co-operation and participation 97 100,00 0 0.00 79 98.75 1k 1.25
Teaching skill subjects 83 91.21 8 8.79 67 83.75 13 16.25
Teaching non-skill subjects 83 88.30 11 11.70 Ly 55.00 36 15,00
Teaching advanced or second-year subjects 51 53.13 LS L6.87 2L  30.00 56  70.00
Building speed and/or accuracy in skill subjects 83 85.57 1 1h.L3 63 80.77 15 19.23
Reaching standards or objectives 9L 9592 L L.o8 17 96425 35 375
Teaching on student level 98 100,00 0 0.00 79 100.00 (0] 0.00
TEACHING AIDS AND TECHNIQUES
Demonstrating to the class 95  96.94 3 3.06 78  97.50 2 2.50
Using the chalkboard 96 97496 2 2.0k 80 100,00 0 0,00
Using available audio-visual aids 75 76.53 23 23.L47 65  81.25 15 18.75
Acquiring audio-visual aids 59  62.11 36 37.89 55 68.75 25  31.25
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TABLE XXIX~~CONTINUED

Full-Day Student Teachers One-Period
Per Day Student Teachers
Student-Teaching Experiences Did Did Not Did Did Not

Experience Experience Experience Experience

N % N % N % N %
PERSONAL CONSIDERATIONS
Learning pupil names and characteristics 98 100.00 0  0.00 79 9875 I S o5
Knowing student's past record 88 90.72 9 9.28 63 T78.75 17 21.25
Providing supplementary work for faster students 88 98.88 1 a1 58 72,50 22827550
Finding time to help slower students in class 89 91.75 8 8.25 67 83.75 53 ST 6 525!
Helping students outside of class 79  8l.hh 18 18.56 53 66.25 27 33.75
Determining student needs 9k 96.91 3 3409 (B oNt 25 7 8475
DISCIPLINE
Getting the class period under way 96 98,97 at 1,03 79 100.00 0 0.00
Maintaining student interest 97 100,00 0 0.00 80 100.00 (0] 0,00
Controlling students' incessant talking 85  89.L47 10 10.52 70 87.50 10 12,50
Dealing with the temperamental student 81 83.51 16 16449 69 86,25 11 13.75
Dealing with the "don't care™ attitude 90 92,78 1 Te22 70 88.61 Ei it
Dealing with the faster student 92 9485 5 5.8 L 88,75 9 11.25
Dealing with the slower student 93  96.88 5 3.12 72  90.00 8 10.00
"Punishing® offenders 79 8l.hly 18 18.56 62 7750 18 22,50
Getting students to study 91 93.81 6 6.19 68 85,00 12 15.00
CO-CURRICULAR ACTIVITIES
Conducting home room sessions L9  50.52 48 L9.L8 12 15.00 68 85,00
Directing study halls 29 30621 67  69.79 20 25,00 60 T75.00
Assisting or advising the school paper and/or anmual 8 825 89 91.75 6 7.50 W 92,50
Assisting or advising business clubs, (FBLA, FTA, etc.) 10 10.31 87 89.69 L 5.00 76 95.00
Assisting or advising Fr., Soph., Jre., or Sr., class EIVTI1 5105 1} 86 88.66 5 6425 75 93.15
Chaperoning at school functions 26  26.80 7L 73.20 7 8,75 T3oT o5
Working with PTA or other parent-school functions 27 0 8l HORNT2516 10 12,50 70 87.50
Administering ticket sales or fund-raising activities 23 23.96 73 76.0k4 SIONIDNE0 70  87.50
Organizing and/or teaching adult classes L ka2 93  95.88 L 5.00 76 95.00
ADMINISTRATIVE DUTIES
Conferring with parents of students 33 3402 6L 65.98 10 12,99 67 87.01
Preparing reports and records 66 68,04 31 31.96 46 58.97 32 141.03
Participating in faculty meetings 63 65.63 33" 3l.37 25 31,25 55 68.75
Working with faculty members in committee work 30 30,93 67 69.07 12 15.19 67 8L4.81

Observing other teachers teaching classes 85 87.63 12 12.37 7h 92,50 6 7
Working with the prin,, supt., or other adm. heads k2  L43.30 55 56.70 30 37.50 50 62.50
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table shows the number and per cent of the total full=time
student=teacher respondents who did or did not have a
specific experience. It also shows the number and per cent
of the total one=period per day student=teacher respondents
who did or did not experlience this specific student-teaching
item, The comparisons between the two groups as presented
in Table XXIX reveal a number of observable differences,

The question then arises, "Is there any significant
difference botéoon these two groups in terms of the experi-
ences which they did or did not have, after completing
either the full-day or the one-period per day student-
teaching program?® 1In order to answer this question, the
following null hjpothesis was tested by computing the Chiw
square statistio,

Null Hypothesis«-There is no significant difference

between the responses of the full-day student-tsaching
group and the responses of the one-period per day student-

teaching group concerning the exposure to certain experi-
ences during the student-tsaching program,

Data for testing this hypothesls were assembled into
sixty 2 x 2 contingency tables, The following is an exam=
ple of one of the 60 specific student-teaching experiences
which was tested:

Item # 1, Determining what to include in tests,

Experi- Not
enced Experienced Total
Fulle=day 8
Student Teachling b 1 98
One~period 71 9 80

Student Teaching
Total 155 23 178
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The total of 178 respondents to this item included
98 teachers who had completed the full-day student-teaching
program, and 80 respondents who had completed the one-
period per day student-teaching program. *No response®
items were not included in this analysis. . .

The Chi-square statistic using the Yates' correction
formula was conputod.l The obtained Chi-square was tested
by referring to a chi-aqhare table of critical values with
one degree of freedom,2

Find s, Table XXX presents the results of Chi-square
tests of significance concerning the exposure to sixty
specific student-teaching experiences by teachers who had
experienced a fulle-day student-teaching program and by
teachers who had experienced a ome=period per day student-
teaching progran,

The Chi-square test used to determine differences in
exposure to specific student-teaching experiences for the
two groups in question, revealed that eleven specific ex~
periences contradicted the null hypothesis., These eleven
experiences showed a significant difference between the
full-day student-teaching group and the one=period per day
student=teaching group and the exposure to these experi-
ences during their program of student teaching,

l. Walker and LQ', OP. cit., Pe 106.

2. Garrett, op. cit., p. 465,
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The eleven specific experiences which showed a signifi-
cant difference are:

Teaching non-skill subjects

Teaching advanced or second-year subjects

Knowing studentts past record

Providing supplementary work for faster students

Helping students outside of class

Conducting home room sessions

Chaperoning at school functions

Working with PTA or other parente-school functions

Conferring with parents of students

Participating in faculty meetings

Working with faculty members in committee work

A discussion of the findings concerning the relation-
ship of certain student-teaching experiences experienced by
respondents who completed a full=day student-teaching pro-
gram and by respondents who ocompleted a one=period per day
student-teaching program follows,

Testing and Measurement experiences. None of the eight
specific student-teaching experiences which were included in
the area of Testing and Measurement was found to be signifi-
cant, For each of the eight student-teaching experiences
representing this area, it was concluded that there was in-
sufficlent evidence of any real difference between the fulle
day student-teacher respondents and the one=-period per day
student=teacher respondents and the exposure to these eight
experiences during their student-teaching program.

Classroom Organization experiences. None of the eight

specific student-teaching experiences included in the area
of Classroom Organization was found to be significant. For
each of the elght specific experiences, the obtained results
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were close to those expected on the hypotheslis of independ-
ence and there is no evidence of any real difference between
the full-day student-=teaching group and fho one-period per
day student-teaching group and the experiences exposed to
during their program of student teaching.

Teaching Subject Matter experiences. Two of the ten
specific student-teaching experiences included in the area
of Teaching Subject Matter showed a significant difference
between full-day student=teacher respondents and ocme-period
per day student-teacher respondents and the experiences
exposed to during their student-teaching program. The two
experiences were:

®*Teaching noneskill subjects™ was one specific experi-
ence which showed a very significant difference between
the student-teaching program engaged in and exposure to
this item. Table XXIX showed that 83 full-day student
teachers experienced this item, and only eleven did not,
However, forty-four respondents in the one«period per day
group experienced this, whereas 36 did not. A test of
significance using the Chi-square statistic resulted in
& Chi-square of 22,65, as shown in Table XXX.

"Teaching advanced or second-year subjects™ was the
second specific experience included in the area of
Teaching Subject Matter which contradicted the null
hypothesis of no significant difference between the two
student-teaching groups. Table XXIX revealed that 51
full=day student-teacher respondents experienced the
teaching of advanced or second-year subjects and L5 did
not experience it during their fulle-day student=teaching
assigmment, Twenty=four one-period per day studente
teacher respondents experienced it and 56 did not. The
obtained Chi-square of 8,62 (Table XXX) was significant
and the hypothesis of no difference between the two
student-teaching groups was rejected.

Teaching Aids and Technique experiences. None of the

four specific student-teaching experiences included in the
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area of Teaching Alids and Techniques was significant., There
was insufficient evidence of any real difference between the
fulle=day student-teacher respondents and the one=period per
day student-teacher respondents and the four specific Teach-
ing Aids and Technique experiences exposed to during their
period of student teaching.

Personal Consideration experiences. 8ix specific ex~

periences included in the area of Personal Considerations
were analyzed., Three of the six experiences were found to
be significant, 'For the three experiences found to be sig-
nificant, the null hypothesis was rejected and thus it was
concluded that there was a significant difference between
the full-day student=teaching group and the one=-period per
day student-teaching group and exposure to the following:

"Knowing student's past record.” Table XXIX presented
data showing that 88 full-day student-teacher respondents
experienced this item and 9 did not experience it during
their student=teacher training. Sixty-three one«period
per day studenteteacher respondents experienced this and
17 did not, Table XXX showed a Chi-square of l.10, which,
at the 5 per cent level proved to be significant.

"Providing supplementary work for faster students.”
Table XXIX showed that 88 full-day student-teacher re=-
spondents provided supplementary work for faster students
and only one did not, Fifty-eight one-period per day
student-teachers did experience providing supplementary
work for faster students and 22 did not., The Chi-square
of 22,74 (Table XXX) was very significant and thus the
hypothesis of no difference between the two student=
teaching groups was rejected for this item,

"Helping students outside of class.,” Table XXIX show=-
ed that 79 full-day student-teacher respondents experie
enced helping students outside of class and 18 did not.
Fifty-three one-period per day student-teacher respond-
ents experienced helping students outside of class and
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27 did not, A Chi=square of L.57 (Table XXX) was sig-
nificant and the hypothesis of no difference between the
two groups was rejected.,

Disciplinary experiences. None of the nine specific
student-teaching experiences included in the area of Disci-
pline was significant, Thus, there was really no convincing
reason to doubt that the two groups sampled were alike con-
cerning the exposure to these nine specific disciplinary
experiences.

Co-gurricular Activities. Nine specific co-curricular
activities were included in this area. A statistical
analysis revealed that three of the nine specific experi-
ences resulted in a Chi-square value which represented a
significant difference between the two groups concerning the
hypothesis being tested., The three which were significant
are: |

"Conducting home room sessions.” Table XXIX revealed
that 49 full-day student-teacher respondents experienced
the conducting of home rooms and 48 did not, Only 12
one-period per day student-teacher respondents experi-
enced the conducting of home room sessions, but 68 did
not. Table XXX showed a Chi-square value of 22.9L, and
it was concluded that there was a very real difference
between the two groups and exposure to the student-
teaching experience of conducting home room sessions,

"Chaperoning at school functions™ was experienced by
26 full-day student~teacher respondents and 71 did not
experience this activity. Only 7 one=period per day
student=teacher respondents experienced chaperoning at
school functions and 73 did not. Table XXX showed a
Chi-square of 8.27, which at the 5 per cent level,
proved to be significant,

*Working with the PTA or other parent-school functions,."
Twenty-seven fulle-day student-teacher respondents worked .
with the PTA or other parent-school functions and 70
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did not., One=period per day student-teacher respond=-
ents indicated that 10 experienced this item and 70 of
them did not, A Chi-square of 5.3l resulted, as shown
in Table XXX, which was significant at the 5 per cent
level,

Administrative Duties. Six specific experiences were

included in the area of Administrative Duties or activities
and three of the six were found to be significant, Thofo
was a significant difference between the full-day student-
teacher respondents and the one-period per day student=-
teacher respondents and exposure to the following:

®Conferring with parents of students.” Table XXIX
presented data showing 33 full-day student-teacher re-
spondents experiencing this item and 6l who did not.
Only 10 one~period per day student teachers conferred
with parents of students during their student-teaching
training, and 67 of them did not, Table XXX showed a
Chi-square of 9,11, which at the one per cent level
proved to be significant.

*"Participation in faculty meetings.” Sixty-three
full-day student-teacher respondents participated inm
faculty meetings during their student=teacher training
and 33 did not., Twenty=five one-period per day student-
teacher respondents participated in faculty meetings
during their student-teacher training, and 55 did not.
These data were presented in Table XXIX, A test of
these differences resulted in a Chi-square of 19.27
(Table XXX), which was very significant, The hypothesis
of no difference between the two groups was thus re-
Jected,

"Working with faculty members in conmittee work."
Table XXIX showed that 30 full-day student-teacher.ree
spondents experienced faculty committee work and 67 did
not, Twelve one=period per day student teachers experi-
enced faculty coomittee work during their student=-
teacher training and 67 of them did not. In testing
this sample, the Chi-square value of 5,10 as shown in
Table XXX, was significant.

The great majority, 49 of the 60 experiences, showed

no real difference between the two groups in exposure to






130

these experiences during student teaching, regardless of
whether the respondents were engaged in the full-day
student-teaching program or in the one=period per day
student-teaching program. Eleven experiences showed a
significant difference between the full-day student-teaching
group and the one=period per day student-teaching group

and the exposure to these eleven experiences during their
program of student teaching,

However, the data did not show the intensiveness of
exposure to these experiences. For example, one can assume
that experiences, such as “ge<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>