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Statement of the Problem
The purpose of thls project was to devise a technique
which could be used to determine audlence reactions to family
life and mental health films in terms of: (1) concept
change, (2) misconceptions, (3) emotional disturbance, (4)
help with problems, and (5) the relationship between certain

background factors and the film's effect.

Methodology

The film Palmour Street was selected for Investigation

and a questionnaire was constructed to test for the above
factors. The method used to test for concept change and
misconceptions consisted of a series of multiple cholice ques-
tions. One question was constructed to test for each scene.
In order to construct the qusstions, every word in the film,
including dialogue and narration, was recorded. The film
wés then divided into scenes based upon the latter transcrip-
tion. Four professional people working with this film, then
decided upon the concept which each scene attempted to convey.
Multiple cholce questions based upon the scenes were then
constructed to test for acceptance of the concept or prefer-
ence of a léss sound concept, as expressed in one of the al-
ternative folls to the question. The set of questions was

administered to a sample of 442 indiviZuals, conhsisting of
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adults attending a meeting to study famlly 1life and mental
health, students in a college marrlage and family relations
course, and a workshop group of famlly 1ife educators. The
same set of multiple cholce questions was fiven in a rre-
film cqu~stionnaire and a post-film questionnalrs. Changes
in response were analyzed to glve an 1ndication of the
effects of the varlous scenes shown in the film.

The method used to test for emotional disturbance and
help with problems was a series of five comment questions
concernine audience feeling sbout the film. These qusstions
were included in the second part of the questlonnaire after
the fi1lm showing.

The method used to test for the relationship between
background factors and the film's effect was to include ques=-
tions pert:zining to background on the pre-film questionnaire
and to compare the response to these 1tems with the response

to the multiple cholce questions.

Findings
Some of the multiple choice questions used in the study
wore effective in detz2rmining misconceotions ceused by the
film. Other questions indicated misconceptions but tre
guestions were not found to be valid., ITifferences in re-
action to the film were consistently indicated in relation
to one backeground factor--the fact that the audience member

had or did not have children. The reason that more back=-



ground ltems were not found to be significantly related to
response may or may not have been due to the failure of the
test to measure these adequately.

The comnent gquestions regarding scenes most disliked
and factors 1n the film causing concern weres found to be
effective in giving insight into the effects of the film.
Those questions which were posed to determine whether the
fi1lm had helped audlience members with problems were found
to be of limited value.

It was concluded as a result of this study, that family
1ife and mental health fillms can be evaluated with useful
results, by the use of multiple cholce guestions which also

allow for comments regarding the film.
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CHAPTER I
INTRODUCTION

In the past few years, documentary type films per-
taining to family life and mental health situations have
been used extensively to augment educational programs by
teachers and leaders of community groups. Over a period
of thirty years, studles have demonstrated conclusively
general and specific teaching values of educational films,
and it was assumed by the investigator that films in the
field of human relations could be equally effective as an
educational device.

Experience with family life films, however, has indi-
cated that audience members scmetimes misunderstand the
meaning of various film scenes. When such misconceptions
are combined with emotional disturbance in a particular
area, the result may be harmful to the personal adjustment
of the individual. Even when the scene 1s understood, it

sametimes happens that the dramatization is disturbing to

—

The following reports represent reviews of numerous
studies pertaining to the teaching values of films:
Frank N. Freeman, Editor. Visual Education
(A Comparative Study of Motion Pictures and Other
Methods of Instruction) Chicago: U.of Chicago Press,
1924. pp.8, 80.
A.,L. Long. Research in The Educational Film Fileld.
Film and Education. Edited by Godfrey M. Elliott.
¥ew York: Philosophical Film Library. 1948. pp.60-71.

1l






audience members, For these reasons some professional
people 1in the field have expressed concern over the wide-
spread practice of using films which have had 1little or
no systematic evaluation, and allowing untrained persons
to show and discuss them with audiences.l While some
efforts have been made to traln such lay leaders in the use
of films for community progreums,2 such training is of ne=-
cessity superficlal. Non-professional leaders often lack
adequate psychological training and experlience to recog-
nize disturbance on the part of audlence members who have
seen a film., Information about specific material in films
is also limited, with the result that the persons who, of
necessity, must show films may not have the understanding
to discuss them adequately.

The practice of allowing untrained persons to show
and discuss films in the area of family life and mental
health, and the fact that many professional persons were
concerned about misuse of such films led the investigator
to the conclusion that such films should be studled to deter=

mine their effect upon audiences. It was believed that such

The demand for film showings exceeds the supply of
available professional persons in many communities,

Esther L., Middlewood. Mental Health Films in
Community Education. Amer. J., of Orthopsychiatry.
Vol. XXI, No. 1. Jan. '51. pp. 49-50.

2




an investigation would provide information which might be
useful to agencies engaged in educational programs which
utiligzed family 1ife and mental health films.1

A review of film research indicated that no work had
been done in evaluating family 1life films with audlences.

It was therefore neceesary to begin the investigation on
somewhat of a trial and error basis, since films in the

area of human relations involve the study of emotional
factors which are not as evident to measure as instructional
material in other types of films,

Two methods of film evaluation were used in the explora-
tory stud1332 by the investigator before a third method was
finally decided upon as one which might prove helpful in de-
termining the effects films might have upon those who
viewed them. The method investigated in this study was one
using multiple-choice questions as a basis for film analysis,
All of the data presented in the body of the thesls pertains
to this method.

1 Certaln leaders in family life education and re-
lated flelds in the state of Oregon, organized the
Oregon Coordinating Councll on Social Hyglene and
Femily Life, in Portland, in the fall of 1951. This
councll shared ideas, materials and services in order
to improve thelr respective educational programs
throughout the state. One expressed need was better
film evaluation in order to improve discussion tech-
niques on thepart of both professional and lay leaders
who used films in this fisld.

2 See Appendix A,



« Statement of the Problem
The major problem in the evaluation of famlly 1life
and mental health films was the development of an instru-
ment which would be effective in determining the effects
of a particular film. It was belleved that such an instru-
ment should evaluate a film in terms of the following:

e Concept change, It is important in the selection

of films pertaining to family life or mental health subjects
to know whether or not concepts in the film are conveyed to
audience members.

.o Misconceptions, Few films are produced without some

statements or actions which give audience members incorrect
*

concepts which were not intended. It would be of consider-

able help to group leaders to know in advance which, if any,

scenes in a film tended to mislead audience members.

—

C.F. Hoban, Focus on Learning. Washington D.C.: Amer,
Council on Education. 1942, p. 70, "Although motion
pictures potentially have great usefulness in concept
bullding at any maturity level, they occaslionally give
rise to misconceptions of varying degree. It 1s essen=
tial to discuss this reaction im terms of two questions:
What kinds of misconceptions sometimes arise from
motion pictures « ¢« ¢ ? What are the sources of these
misconceptions in terms of the films themselves o ¢ o ?
It is assumed that, if teachers are conscious of the
possibilities of misconceptions, procedures can be de-
veloped in the selection and use of films which will
prevent such misconceptions from arising."




" » Emotional disturbance. Remarks made by audience

members after film showings have suggested that anxiety

- may have been created in some persons who have viewed films.
The prevalence of such comments suggests that all fllms
dealing with emotional situations should be studied as to
their effects upon audience members, Some films may con-
tain so much amxiety-arousing material that they should not
be used by untrained leaders, if at all.

‘e Help with problems. The major objective in show=-

ing films is to help individuals to handle their problems
more effectively through better understanding of themselves
and others, It is important, therefore, for a discussion
leader to fully utilize the material in such films during
the discussion which follows the film showinge.

. s Effects of the film in relation to certain back-

ground factors. A discussion leader may often know in ad-

vance certain general characteristics of the group to whom
a film will be shown, 1.e., whether it has a generally high
educational background; whether or not it consists of young
adults who are unmamried or of older parents. It might
therefore, be helpful to leaders to have information con-
cerning the effectiveness of a particular film with certein

general types of audiences,



The purpose of this study, then, was to devise a
method to evaluate a famlly 1life film to test for:
(1) concept change, (2) misconceptions, (3) emotional dis-
turbance, (4) help with problems, and (5) ths relationship

between certain background factors and the film's effects,
« Plan of Organization of the Thesis

The present research project purported to do two things:
(1) develop a method to evaluate family life and mental
health films, and (2) test the effectiveness of the method
on a film, The methodology of test construction has been
presented in Chapters II and III of the thesis; the results
of testing the final instrument in terms of the film's

effects on the sample appear in Chapters IV - VII,

Chapter II. Methodology

This chapter deals with the construction of the final
questionnaire used in the study and the method of testing
for the stated objectives.

Chapter III. The Relationship of Questionnaire Construce

tion to Preliminary Testing

Two preliminary forms of the questionnaire were con-
structed and tested prior to the development of the final
form described in Chapter I. This chapter deals with the

results of the early testing in terms of how it influenced
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the construction of the final form of the questionnaire.
The only purpose of these early forms was to ald in the
development of the final form, and so the results of the
two preliminary forms are not discussed in terms of the

film's effects upon the samples,

Chapter IV, Characteristics of the Sample

This chapter included a description of the sample of
442 individuals who were tested with the final form of the

questionnaire.

Chapter V. Effects of Film Scenes on the Sample as
Indicated by Responses to Multiple Choice Questions

An analysis of the multiple choice questions was made
to determine the effectiveness of the questionnaire in re-

vealing concept changes and misconceptions as a result of

viewing the film Palmour Streect.

Chapter VI. The Relationship between Background Factors

and Response of the Sample as Revealed by the Questionnaire
Background fastors were compared with the response of
the sample to the multiple choice questions in order to de-
termine whether or not the questionnaire was effective in
detecting background differences in responses to these ques-

tions.



Chapter VII., Effect of ths Film as Revealed by an

Analysis of the Comment Questions

The samplés responses to the comment questions are
presented with an evaluation of the data as it pertained
to the effectiveness of the questionnaire in determining
the degree to which the film caused emotional disturbance
and gave help with problems,

Chapter VIII. Summary and Conclusions




CHAPTER II
METEODOLOCY

In order to develop a method of film evaluation, 1t
was necessary to select one film for experimental purposes.

The film selected was Palmour Street. The following des-

cription of the film appeared in the December 1952 issue
of The Coordinator.1

Palmour Street. Health Publicatlons Institute,
1950, 27 mine.

This picture shows that a famlly's social and
economic status i1s not nearly so important to
children's well being as are the relationships
between mother and father, parent and child.

It centers on a family in Georgia--a family

not without friction and problems, but one

built on the sound foundation of emotional
warmth. The dilemmas of a working mother, the
influence of a baby sitter, and a crisis brought
on by.the father's injury are among perplexities
posed by the film., Because of 1ts relaxed, posi-
tive tone, the film tends to decrease audience
tension and to encourage participation. Palmour
Street was one of a select group of films shown
at the Midcentury White House Conference on
Children and Youth,

This film was selected because 1t was believed tQ be

Oone of the better family 1i1fe films and because it was used

[ Published by the Oregon Loordinating Council on

Social Hygiene and Family Life, 305 Education Center
Building, 220 S.W. Alder Street, Portland 4, Oregone.



extensively by the investigatorl in his work in parent
education, This provided an opportunity to sample many
groups of the types of persons who usually attend film
discussion meetings on child development and famlly rela-
tions.

The method used to evaluate the film was a questionnaire2
consisting of three types of questions: (1) background
questions, (2) a series of multiple choice questions based
upon the film scenes, and (3) comment questions., The first
part of the questionnaire, consisting of background ques-
tions and the multiple choice questions, was adminlstered
before the audlence saw the film. The second part of the
queationnaire, consisting of the same series of multiple
choice questions, in addition to the comment questions,

was administered after the film showing.
. « Background Questions

The bacwWeround questions comprised the first page of
the questionnaire. They included nine items: (1) Sex,
(2) Age, (3) Schooling, (4) Residence, (5) Marital status,
(6) Number of children, (7) Age of children, (8) Attendance

at feamily relations meetings, and (9) Books and magazines

1 The investigator was engaged in family relations
programs as Family Life Specialist with the Federal
Cooperative Extension Service at Oregon State College,
Corvallis, 1951-3.

2 See discussion of two trial forms in Ch,III; this
and remaining chapters refer to final form of the

questionnaire. See Appendix B, the three question=
naires. 10



read in the area of family relations.1

Multiple Choice Questions

Development of a multiple choiqe instrument. Experi-
mentation with different types of questions indicated that
multiple choice questions were the most effective method
of film evaluatiqn attempted.2 The first step in the
construction of questions was a thorough analysia of the
film, Every word spoken in the film, including both
dialogue and narration, was recorded in shorthand by a
secretary. The investigator, after viewing the film
repeatedly and with the aid of the secretary's trans-
cription, divided the film into scenes. Each of the scenes
was desoribed briefly and this description was combined
with the comments of the narrator and/or the dialogue of
the actors. With this information as background data, the
investigator attempted to determine what concept each
scene tried to convey to those viewing the film. Three
other professional persons who had used the film with

groups were asked to give their opinions regarding the

I The background questions were limited to these
nine items. See discussion pp. 25-b.

2 See Appendix A for discussion of initial attempts

at film evaluation,

11



oonoeptl.1 Before any concept was selected, all four
individuals agreed upon it. Once the concepts were
determined, the next step was to construct questions

that tested for acceptance or rejeotion of the concepts.
One question was developed for each of the originsal

scenes, The first part of the question was a short para-
graph describing a situation similar to that in the film
scene to be tested. At the end of the paragraph, a question
was asked regarding the previous statement. Four folls were
offered after the statement and question. One of the four
foils was considered by the investigator to be a better
answer than the other three. The audience members were re-
quested to select the foll with which they most agreed.

The set of questions was given to the audience to be
checked just before seeing the film. Each person was asked
to indicate a series of four numbers at the top of his ques-
tionnaire; then, when filled out, the questionnaires wewre
collected by the investigator. Immediately following the
film showing, the second part of the questionnaire with the

same series of multiple cholce questions was handed out.

. Curtis E. Avery, Director of the E. C. Brown Trust;
Margie R. Les, Staff Psychologist, E. C. Brown Trust;
Shirley B. Poffenberger, Parent Education, Corvallis;

A copy of the questionnalre and concepts were sent
to the film producer who expressed satisfaction with
the study.

12



The audience was again asked to check the foils which they
believed to be correct, now that they had seen the filme.

It was made clear to each audience that they were not to
check the foll which the film seemed to indicate was correct,
but the one which they themselves believsd to be correct.
Audience members were asked to indicate the same code number
on this post-film questionnalre as they had put on the pre
film questionnaire. This, of course, made 1t possible for
the investigator to compare the pre and post film responses

of each individual and 1t assured anonymity of the sample,

Analysis of the multiple choice questions. The analysis

of the data in the multiple cholce questions seemed somewhat
cumbersome when first considered. There was a possibility
of twenty-five different combinations in the responses to
each question. On the pre film questionnalre, for instance,
a person might not have answered or he could have checked
foils one, two, three or four. After seeing the film, the
same five possibilities were offered.

After all the responses were punched on I.B.M, cards
and tabulated, the sample response was broken down into a
five by five table. It was possible by this means to deter=-
mine how many checked foll number one on a particular ques-
tion before seeing the film, and then, to check how many of
these same individuals had indicated foll one, two, three or
four afterwards, and so on for all possible shifts in any

question. A check of each question, however, showed that

13



there was no need for this cumbersome method. Analysis of
the data in this more involved manner did not give signifi-
cantly different results from a more simple analysis of the
totals checking each foll before and after seeing the film,
The statistical analysis of the data in Chapter V, therefors ,

has been done in this manner.

Purpose of the multiple choice questions. The multiple

choice questions were constructed to measure two closely re-
lated factors: (1) concept changes as a result of viewing

a film on family 1life, and (2) misconceptions conveyed by
the film.

(1) Concept changes It is important in the selection
of a f1lm to know what concepts are conveyed and how effec=-
tively. Ideally, this problem might have been approached
from two aspects: (1) Does the audience member accept what
the film tried to convey? and (2) Does the audience member
put into action the concept which the film tried to convey?

Considering that the second of these could be measured
only by a future contact with the audience member in a prac=-
tical aituation; this would have been impossible to test
within the 1limits of the present investigation. In regard
to the first approach, it was belleved that psychologlcal
concepts may be accepted by audlience members intellectually

but often are not accepted emotionally, and so are not put
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into practice. It was assumed that intellectual acceptance
may be the first step toward emotional acceptance of & con-
cept, leading to utilization of a concept in future actions.
The use of a film conveying sound concepts; then, can be
jusfified ir audience members accept these intellectually.

The multiple choice questions were designed to test
whether or not the concepts 1llustrated by the scenes were
accepted by audience members. By presenting the same set
of questions before and immediately following the film show-
ing, 1t was possible to compare the responses in order to
evaluate the effpcts of the film as indicated by change or
lack of change in responss.

(2) Misconceptions: Misconceptions were found by test-
ing for correct concepts. Three of the four foils which
answered each story problem question were considered to be
incorrect interpretations of the film scene which the qustion
represented. If an individual answered a question correctly
on the pre test before seeing the film and incorrectly on
the post test after seeing the film, provided the question
was valid; it was belleved that the audience member had
acquired a misconception from the film scene.

In a consideration of the problem of testing for miscon=
ceptions 1t was reasoned that i1f a concept were missed by a
large percentage of the sample, 1t would indicate that:

(a) the question was a poor one, (b) the audience was unable
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to accept the concept, or (c) the film did not make the

concept clear enough.

Question and foll constructione. Careful phrasing of

the questions after two trial tests, reduced the number

of non-descriminative questions. One particular method of
constructing foils was helpful. This method was to state

the question in the story problem without the foils, leaving

it open for any answer the individual believed was right. (Fig.l)

Fig.l. Example of a method used to ald in the devel-
opment of folls for multiple choice questions.

A six-year-o0ld boy is afraid of a small doge. His
father sees him draw away from the dog. The best
thing for the father to do would be to:
(Complete the sentence in a few words.)

The above method was not used with any audiences in
the present study;lhowever, the data collected in this
manner with other groups gave an indication of possible
misconceptions, and formed the basis for the development of
both correct and incorrect folls to the multiple cholce

questions which were used in the present study.

-

ifhia technique was used on a sample of forty-two women
attending the investigator's family 1life discussion
meetingsy 1t helped in the preparation of félls for

the final form of the questionnaire.
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Validity of the multiple choice gquestions. It was

recognised that the value of the study depended to a large
extent upon the validity of the story problem questions
which were used. The investigator was aware that in some
instances 1t seemed highly possible that the wording of the
solutions to the story problems--the folls, rather than the
film may have caused sudience members to select a differ=-
ent response in the post film questionnaire than they had
in the one filled out before the film showing. The prob-
lem was how the validity of such questions could be deter-
mined,

The question arose as to whether or not the questions
with multiple choice answers should be treated as a test.
If these could be treated as a test, then, the total sample
could be divided into the upper and lower fifty per cent;
an item analysis could be run, and a reliability coefficlent
could be computed. The major problem here was in terms of
objectives., The purpose was not to grade subjects from
good to poor according to their responses to all the ques-
tions=- rathog i1t was to evaluate the film, scene by scene.
A total score, then, would have been meaningless. What was
needed was an analysis of each individual question. Treat=-
ing these as a test to be scored would not have helped in
the construction of valid questions and foils, since high

and low scores could not be used as a criterion to judge
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whether or not a foll was good or valid., It was belleved,
therefore, that the aforementioned method of establishing
validity would not be useful.

The method which was finally used in an attempt to
establish valldity was to present the questions to an audi-
ence in one questionnaire. Below each question were three
lines allowing the audience member to write in the reason

for a change in response after the film showing, if such
a change were made. (Fig. 2)

Fig. 2., Example of presentation of question used
in validation form of the questlionnaire.

Before After A six-year-0ld boy 1is afraid of a
small dog. His father sees him draw
away from the doge. The best thing
for the father to do would be to:
(check one)

(1) Let the boy find out for himself
that the dog won't hurt him

(2) Urge the boy to go up and pat
the dog

(3) Tell the boy a story about a nice
dog he had when he was a boy

(4) Pay no attention to the situation

Reason for change:

If the addition of the statement which asked for the

reason for change of an answer had been included in each
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story problem answered by the total sample; this method of
analysis probably would have proved to be sufficient as a
test to establish the validity or lack of validity of the
questions., Unfortunately, although the investigator was
aware of the need for establishing validity of the questions
throughout the study, the above approach was not developed

" until the end of the investigation. At that time; the only
sample available was a group of twenty-seven students en-
rolled in a marriage and family class at the University of
California, Davis. This group was the only one tested with
this validation technique and the results, therefore, were
considered in view of this limitation. Because of the size
of the sample, no statistical analysis was made; however, the
method seemed to be effective as a means of evaluating the
folls, and it was belleved that 1t did give some indication
of validity.

In nearly every case, the camments indicated what the
student had in mind when he checked the foll after fhe film
showing. The analysis of the twenty-seven questionnaires
was also in agreement with the investigator's subjective evalu-
ation of the questions' validity, which had occurred as an
inevitable result of the many discussions held with audience
members after the film showlings where the questionnaire was
used. The results of this study of validation were applied
to the interpretation of the responses to these questions,

appearing in Chapter V,
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C. Comment Questions

The comment questions were designed to measure two
rather 1llusive factors: (1) emotional disturbance as a
result of viewing scenss in a family relations film, and
(2) help with problems that audience members received as

a result of viewing the film.

Emotional disturbance. The questionnalre given to

audience members after the film contalned a series of five
questions which asked for personal comments about the film,
Two questions which pertained to emotional disturbance were:

What scene did you dislike most in the film?

What, if anything, do you feel more concerned
about after seeing the film?

The investigator attempted to get the maximum response
from the sample by the following method:

Immediately after the film ended, the post questionnaire
was handed out to audience members. The discussion leader
then requested that they turn to the comment questions at
the end of the questionnalre and write in their comments
about the film before checking thelr answers to the story
problems for the second time.. The audience was further re-
quested to write down whatever came to mind when they first
read each question, and to give a reason for these remarks

if they could.
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Help with problems. Three comment questions were posed

to reveal which scenes had been of most help to audlence
members, The questlions asked were:

What scene did you like most in the film?

What, 1f anything, in the film helped you
with any of your problems?

Tabulation of comment questions. After the total samp=

ling had been done, the investigator recorded the different
types of responses to the comment questions in the 442
questionnaires. The responses to each question were classi-
fied into twelve categories according to meaning and/or
content. This breakdown was decided upon because of the
limitation of the I.B.M. card column which was single-punched
for each question designated in the questionnalre; however,
the number of categories proved sufficients The totals were
tabulated, and all of the comment responses were compared

for possibie relationships to background factors.

Because of the general phrasing of the quéstions, the
audience had an opportunity to express freely their feelings
immediately after the film showing. The expressions which
woere of most value usually gave the reason for the comment
which was made. It was therefore believed that it would be
helpful to ask "why?" after each of the questions in any

future questionnaire.
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Sunmmary

In order to develop a method of film evaluation the
film Palmour Streast was selected for study. The method

used to svaluate the film was a questionnalre consisting
of three types of questions: (1) background questions,
(2) a series of multiple choice questions based upon the
film scenes, and (3) comment questions.

Background questions. Background questions were in-

cluded in the questionnalre to determine if different back-
grounds cause individuals to react differently to the film,

Palmour Street. The background items included sex, age,

schooling, residence, marital status, number of children,
age of children, attendance at family relations meetings,
and familiarity with family life subject matter.

Multiple choice questions., Multiple choice questions

were constructed to test for doncept change and for miscon-

ceptions as a result of viewing the film, Palmour Street.

To construct the multiple choice questions, the following
steps were taken:
l. The concept in each scene was determined.
2+ A multiple choice question was constructed to test whether
or not the concept in the scene was accepted or whether or
- not misconceptions regarding the meaning were conveyed.
3. Each question was phrased to describe as nearly as possible

what had occurred in the scens to be tested.
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4, In order to create questions that tested each major scene,
it was necessary to record all dialocue and action in the
£film to be sure of exactly what had taken place.

5. The questions were created to test for acceptance of the
concept rather than for memory of what had occurred in the
scene.

€. An attempt was made to determine the validity of the foils
in each question by asking the audience members to write
a few words saying why they had changed their mind, 1if
they had, after seeing the film.

Comment questionse.

Comment questions were included in the questionnaire to
test for emotional disturbance as a result of viewing film

scenes in the film, Palmour Street, and to determine whether

or not audience members had been helped with problems as a
result of viewing the film. These questions were:
1., What scene did you dislike most in the film?

2, What, if anthing, do you feel concerned about after seeing
the film?

3. What scene did you like most in the film?

4, What, 1f anything, in the film helped you with any of your
problems?

5. What, if anything, do you feel more satisfied with after
seeing the film?
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CHAPTER III

THE RELATIONSHIP OF PRELIMINARY TESTING
TO QUESTIONNAIRE CONSTRUCTION

The questionnaire described in Chapter II was tested
in two trial formslbefore the final construction. The pre-
liminary testing of both forms played an important part in
the refinement of the questionnaire used in the study. The
more significant findings of this preliminary testing have
been described in the following discussions of: (1) back-
ground questions, (2) multiple choice questions, and (3)
oonment\questions.

Both Form I and Form IIzwere administered by the inves-
tigator to groups studying family relations which were com-
prised of women, most of whom ware married and had children.
Form I was filled out by fifty-two persons and Form II by
ﬁinety-six persons. The two trial forms contained the three

types of questions listed above, as did the final form.

1800 Appendix B.

Forms I and II were the trial forms; Form II1 was
the final form.



Background Factors

Based upon the assumption that differences in back-
ground might cause variation in the audience members' re-
sponses to films, questions pertaining to some background
factors were included in the questionnsire. In the first
form of the questionnaire, a long series of questions was
asked as a result of consultations with other persons who
were interested in the investigation. Nineteen questions
were posed as a result of the numerous suggestions which
were recéived. Audience members were requested to consider
each of their children and rate their social adjustment
individually, to indicate the ages and sex of thelr children,
and to evaluate themselves as parents,

While the results of such questions were interesting,
i1t was believed that they added little to the major cbjectlves
of the study. The inclusion of such questions also tended
to focus the research upon the audience members rather than
on the film. While such questiohs might have indicated some-
thing about parent-child relationships, they revealed nothing
of a film's effects upon audience members.

Another disadvantage of these extraneous questions was
the additional time required to fill out the questionnaire.

It was found throughout the project that time was an impor-
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tant consideratlon.1 As a result of the trial testing of
Form I of the questionnaire, 1t was decided to include
only those background items of: sex, age, schooling,resi-
dence, marital status, nmumber of children, age of children,
and famillarity with subject matter pertaining to child

development and family relations.

1 The film showlng took twenty-seven minutes, and a dis=
cussion of the film had to follow, so it was neceesary
to 1imit the length of the questionnaire as much as
possible. Twenty minutes, including time before and
after the film showing, was considered the maximum
which an audience should be asked to spend filling out
questionnaires, especially since these persons were not
aware when they attended that they would be asked to
participate in a research project.

One positive aspect of the time spent in filling out
questionnaires should be mentioned, however. Not only
was there no objection on the part of sudlience members
who were asked to do so, there were many favorable re-
marks made that they enjoyed especlally filling out the
answers to the story problems, and that they believed
they got more from the film becsause of them.
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Multiple Choice Questions

Testing the trial forms of the questionnaire enabled
revision of the questions and folls. After reviewing the
various responses to the multiple choice questions in Forms
I and II, it was concluded that: (1) the story problem
statement should describe the action and/or characters in
the film scene it was to test, and (2) the foils should be
phrased so that they tested for acceptance of the concept
in a particular scene rather than for the sudience member's

ebility to remember what had occurred in the scene.

Trial questions. In the first form of the questionnailre,

some of the multiple choice questions stated the action of
the scene which they represented and some did not. For
oxample; in the first scene of the film, a group of mothers
was shown waiting with thelr children in a Well Baby Clinic.
One child was shown crying and pulling at his mother while
she spoke sharply to him and told him to behave. A second
child was sitting quietly on his mother's lap, smiling up
at her while she smiled back. The narrator commented:
"Children take after their parents in more ways than looks.
What makes this difference in children? Could it be this

difference in their parents?"
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It was believed that this scene intended to convey the
concept that attitudes and feelings which children have con-
cerning themselves and the world about them are determined
largely by the adults who rear them. The following question
was devised to represent this concept although 1t did not
describe the scene .

A Korean war orphan was brought to this country

at the age of six months to be brought up in an

American home. When this child is sixteen years

of age, which of the following people do you

think his personality would probably be like?

(check ono§

(1) foster mother and father
(2) real mother and father

(3) his personality would not be like either
of the above

(4) you can't tell whom he would be most like

Audience comments after filling out this type of ques-
tion indicated objection because they were not based upon
what had been seen in the film, Also; after reviewing the
responses to Form I, i1t was believed that the questions
which described what had taken place 1n the film scene
were more meaningful as to interpretation of the responses.
The differences in response to the pre test and the post
test suggested that there was confusion on the part of many
audience members, probably because the question was not
presented as a scene in the film. It was decided, there-
fore that the multiple choice questions should describe the
film in the statement of the story problem,
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Testing for concept acceptance. The multiple choice

questions wére designed to test for audlence acceptance of
the concepts believed to be represented by the film scenes.
Analysis of the first form of the questionnaire, however;
revealed that many of the questlions were probably only test-
ing for memory of what had occurred in the film scene. For
oxamplo; in the dog scene; a slx-year-old boy showed fear

of a small dog. The father noticed his son's fear and patted
the dog, showing his son that there was no reason to be afraid.
The narrator commented: "Kenny is scared and that is natural,
but 1t is not good for him to stay scared. Now that he is
six years old, he 18 making up his mind whether he will be
scared the rest of his life."

I% was believed that the intended meaning of this scene
was that children often learn fear or overcome it by feeling
the parent's attitude regarding the object or situation.

Fige. & illustrates the question in Form I which was designed
to test this scene. Table 1. indicates audience response to

the question.
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Fige 3. Question used in preliminary form of
questionnaire to test the dog scene.

A six-year-old boy was afrald of a small dog.
The boy's Pather saw him draw away from the dog.
The best thing for the father to have done
would have been to: (check one)

(1) stay out of 1t and let the boy find out
for himself that the dog wouldn't hurt
him

(2) chase the dog away
"(3) tell the boy not to be afraid
(4) go up and pat the dog

TABLE 1

RESULTS OF TESTING DOG SCENE IN PRELIMINARY FORM
OF QUESTIONNAIRE

No. of Foill Per cent Before Per cent After
checked the film the film
o* 0 0
1 19.3 0
2 0 0
3 Te7 39
4 730 96,1
Total cases 52 52

*O has been used, thus, to indicate no response
to the question on the part of audlence members.
This 1s indicated as abowe 1n all tables pertain-
ing to the story problem multiple choice ques-
tions.
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. The correct response to the question 1llustrated in
Fig. 3. was foll number four, "Go up and pat the dog."
By checking this foll, the audience member indicated the
completion of the film scene which was begun in the state-
ment concerning the boy's fear of a dog. Of the sample
tested with this form of the question, 96.1 per cent checked
the correct foll after seeing the film, The examination of
this and similar patterns of response to questions of this
type led the investigator to believe that they tested for
memory of what had been seen rather than for acceptance of
the concept represented by the actione.

In the final form of the questionnalire an attempt was
made to phrase the folls so that none of them described
exactly what had taken place in the film. The final form
of the question on the dog scene 1s presented in Fig. 4.,
and the data pertaining to the audiences' responses follow

in Table 2.
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Fige. 4. Question used in final form of
questionnaire to test the dog scene.

A six-year-0ld boy 1s afraid of a small
His father sees him draw away from

dog.

the doge.

The best thing for the father

to do would be to: (check one)

——m

(1)

(2)

(3)

(4)

let the boy find out for himself
that the dog won't hurt him

urge the boy to go up and pat
the dog

tell the boy a story about a nice
dog he had when he was a boy

pay no attention to the situation

TABLE 2

RESULTS OF TESTING DOG SCENE IN FINAL FORM

OF QUESTIONNAIRE

No. of Foil Per cent Before Per cent After
checked the film the film
0 1.8 l.8
1 12,7 10.9
2 17.3 75.9
3 66.4 11.4
4 1.8 o
Total cases 442 442
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Comment Questions

In the first form of the questionnaire,1 all of the
comment questions were asked in connection with the backe-
ground questions in order that individuals might elaborate
on the the items which they had checked., It was found, how-
ever, that very few persons made any comments and the ones
which were made did not relate to the film.

In the second form of the questionnaire, all of the
questions which did not directly relate to the film evalu=
ation were eliminated., All of the questions which replaced
these were included to measures possible effects of the film.
One question, "What is your biggest problem, if any, at the
present time, with any of your children?™ was asked in the
questionnaire before the film. After the film, a question
was included which asked if the film had helped with any
problem. A few of the answers to these questions indicated
that the audience members had obtained some helpful infor-
mation from the fllm, but most of the written remarks were
ambiguous or of such a general nature that they suggested
the audience member's desire to please the discussion leader
by writing something favorable. Over half the group indicated
that they had received no help with thelr problems. Partof
the reason for this may have been the numerous types of

problems which existed, as was indicated in these statements.
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After a consideration of the responses to this question

it was believed that it would be unfair to the film to ex-
pect that it would help audience members with a great vari-
ety of personal problems. It was decided that 1t would
also be unwise to infer to the audience by the inclusion

of such a question that they might expect help with spe-
cific problems as a result of seeing the film. For these
reasons, the question was left out of the final form of

the questionnaire.

In Form II of the post film questionnaire, a series
of questions asked whether or not the audience member was
worried about himself and/or his children as a result of
seoing the film. The individual was requested to check
"ves" or "no" to these questions and if the answer was "yes",
then he was instructed to comment. In most cases, very few
checked "yes" and so there were few comments. It was found
that shen the request for comments was not related to the
type of response, i.e., "yes" or "no," that audience comments
were more frequent. This phenomenon might have indicated
resistance to admitting worry and/or commenting about ad-
mitted worry, since -there were more comments made in the
final form of the questionnaire when the audience was only
asked to comment on their feelings.

The previous questions pertalining to worry were also
considered to be too long. Each of these questions had
three parts. The first one concerning worry about children
was:
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Has this meeting caused you to worry about
any of your children? Yes No .

If yes, what 1s 1t you are worried about?

What was it in the meeting that caused you
to worry?

If these Questions had been answered in full, it would
have given valuable insight into the effects of the film.,
It was apparent, however, that audlence members would not
take time to analyze thelr experience and answer these
questions.

The comment question used in Form III regarding worry
was, "What, if anything do you feel concerned about after
seeing this film?". This question elicited more comments
than all of the six previous questions in Form II. One of
the reasons for this was believ<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>