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PFOGFANS IN ENGLANE

By Albert Pugh

This is a descriptive study of student teaching in

anland.

The data for this study were obtained from the

information gained through a three month stay in England.

Several methods were employed in collecting the data for

this study: (1) personal interviews with faculty members

and students; (2) observation of student teaching programs;

and (3) the use of related literature.

There are two main routes into the teaching profes-

sion in England; one is a three year non—degree course

offered by the training colleges to educate men and women

for elementary and secondary positions. The other is a

three or four year degree course offered by the university

departments of education in educating men and women mostly

for secondary school rositions. The majority of teachers

in anland receive their education from the training

colleges. The focus of attention in this study is on

student teaching erograms in the training colleges.
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Student teaching plays an important role in the

total teacher education program in England. In the train-

ing colleges the student teaching eXperience generally

consists of thirteen weeks of block practice which is divided

over the three year teacher education course. This involves

a gradual process where periods of classroom observation

precede the block yractice and heles introduce the student

teacher to the complexities of teaching.

The majority of teaching assignments are within com-

mutingP distance of the College which allows the student to

return to campus each eveninx.

The English institutions of higher education Operate

under a snpervisory system called tutorial system. In this

arrangement the college student receives close szervision

and guidance in all ghases of his colle e program. Vvery

faculty member must accept the eersonal deveIOQment of

every student as his :rimary Concern. Pegardless of sub-

ject taught or department represented it is general practice

for each faculty member to take an active part in the super-

vision and evaluation of student teachers.

The letter grades of A throuSh E and a written report

are used in evaluating the student teacher's performance.

This evaluation is made by the coonerating teacher, princi—

pal, and college suyervisor working as a team in assessing

the student teacher's work, however, the college SUpervisor
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undergoing changes brought about by the needed expansion of

the teaching force and by new emphasis placed on teacher

education. Educators see a need for imgrovement in the

existing teacher education programs and are striving for

the best program that is possible.
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CUAPTEF I'

INTFOBUCTICK

Much has been written in the professional journals

and books about student teaching in the United States. A

number of state and national organizations represent student

teaching in this country. These organizations help promote

the im,ortant role student teaching plays in our total

teacher education scene.

The college student normally accepts his student

teaching eXperience as a very important part, if not the most

important part, of the college program. He is eager to get

into the classroom to try out the theories learned in the

professional courses. Student teaching is an integral part

of the teacher education program; it is a central focus of

the program and not just a culminating activity. Intended

teachers must have Opportunities to meet children and

teachers in the environment of a school if they are to under—

stand the complexities of teaching.

The investigator has been associated with student

teaching programs in this country for the past five years.

{is deep interest in student teaching stimulated his desire

to know how student teaching programs were handled in other

countries.

This interest was stimulated further by attempting



to find answers to the following questions: So all countries

Operating a teacher education program use student teaching

as a part of their program? If student teaching is used, do

their programs function in the same manner as ours? What

are some of the important differences between our student

teaching programs and those of other countries?

The country the investigator was particularly inter-

ested in was England. He had been there for a short time

during World War II, had friends living there, and for the

practical reason, there would be less difficulty with the

language barrier.

At the same time his interest was gradually mounting

to attempt such a study, he met an Englishman enrolled with

him in the 1961 Michigan State University Summer Session.

In England this person was on the teaching faculty of a col—

lege and was here for the summer. The investigator had an

opportunity to talk to the English educator several times

that summer in an attempt to find the answers to some of the

questions he had to ask about the English educational system.

It was pointed out that student teaching exists as a part of

the teacher preparatory program in the English institutions

of higher education much in the same way as it does in the

United Stateso

During this same summer session the investigator

attempted to find out what the literature and research had



to say about student teaching in England. He could find

nothing that indicated student teaching was a part of the

teacher preparatory program in England.

In need of more certainty that student teaching

existed in the educational prOgram of England, he wrote to

an English friend employed at a college near London. Within

two weeks the reply to this letter informed him that student

teaching plays an important role in the teacher education

pregram and the greatest number of participants of this pro-

gram would be found in the training colleges and not the

universities. This was found to be true as the researcher

progressed with the study.

Since there seemed to be no literature available that

dealt Specifically with the topic of student teaching in

England, the investigator thOUght it would be a wonderful

opportunity and challenge if he could investigate this topic

where it is taking place, in England. Such a study would

afford the investigator an excellent chance to see student

teaching and the entire English educational system in ooer-

ation.

A leave of absence was given to the investigator for

the fall semester of 1962 from his position at Central Nich-

igan University. This meant he had a year in which to get

the ground work set up before leaving for England.
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STATEMENT OF THE PFCELMN

This is a descriptive study of student teaching in

England.

REVIEW OF THE LITERATURE

A survey of the literature revealed a number of pub-

lications which were concerned with teacher education in

England but very little attention was given to the Specific

area of student teaching. This literature did help to clar-

ify the setting in which the teacher education program oper-

ates. It should be recognized, however, that any attempt to

present a simplified description of the develOpment of

teacher education in such a complex educational system

leaves much to be desired.

In England the first systematic attempt to train

teachers started at the beginning of the nineteenth century

in the Monitorial Schools of Lancaster and Bell. These two

men, Dr. Andrew Bell and Joseph Lancaster, devised a system

where-by older pupils were employed as teaching monitors

under the supervision of a single teacher. With the use of

this technique it was believed that a school of a thousand

pUpils needed only one adult teacher.1

 

1H. C. rent, The Training of Teachers in the United

Kingdom (London: Longmans, Green & Co. Ltd., 19627, pp. 1—2.

 
 



The Monitorial system soon became very popular and

in 1810 Lancaster established in Borough Road in south London

a large "Model" school for the purpose of training teachers.2

Improvement in the monitorial system was later brOUght

about by Sir James Kay-Shuttleworth. Jeffreys reported that:

The deve10pment of training colleges in this country

is mainly due to Dr. J. P. an (Sir James Kay-Shuttle-

worth). He was first reSponsible for the pUpil-teacher

system, which was an improvement on the monitorial sys-

tem but lent itself to the typical practice, about

the 18505, of staffing a school with one teacher and a

number of pupil teachers or "assistant teachers" (i.e.

those who had just completed their apprenticeship). It

was Kay-Shuttleworth who first pictured the weight of

public education resting fairly on the shoulders of

adult teachers, not on those of older children. The

education of teachers might still begin at a young age;

but there must be a sufficiently long apprenticeship

before they became fully qualified.

The pattern for the modern training college had been

laid down. Jeffreys goes on to say:

There was a gradual tendency to shorten the pUpil—

teacher's apprenticeship, and to postpone each step in

the teacher's training, until it became normal for the

intending teacher to remain at a secondary school until

the age of seventeen, and then proceed to a training

institution with or without a year's interval of prac-

tice teaching. The first college to be provided by a

local education authority was established in 1901i.4

In the early years of this century university depart-

 

2Asher Tropp, The School Teachers (London: Nilliam
~‘

Heinemann Ltd., 1953), p. 7.

 
_

“L. . m . .
“m. V. C. Jeffreys, Tevolution In leacher-Training

(London: Sir Isaac Pitman & Sons, Ltd., 19517, p. 5.

1:

 
 

'Tbid., p. 6.
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ments of education were established in the new universities

coming into existence. After three years of undergraduate

work at the university, the degree student could receive an

additional year of professional training in the university

department of education.

Many changes have taken place in the English educa-

tional system since the establishment of the first training

college in 190M. Probably the most important single docu—

ment in English educational history to affect the training

of teachers is the McNair Feport of 19bh. This is sometimes

referred to as the Educational Act of 19bt.5

Pesides making recommendations concerning the recruit-

ment and remuneration of teachers which has profoundly

affected subsequent policy, the McNair Report lengthened the

teacher education programs from two years to three years in

an effort to improve teacher education in the training col—

lege for elementary and secondary teachers. This went into

effect with the beginning of the 1960-61 academic year.

With the additional year added to the program a new three

year curriculum had to be devised.

The majority of teachers in England receive their

training from one of several types of institutions. During

the academic year of 1961—62 the enrollment and the number

5y
.‘I.inistry of Education, Educ :ien in Pritain (London:

Her Majesty's Stationery Office, lfisy, a. 0.



(placed in parentheses after the enrollment) of these insti-

tutions were as follows:6

1. University Tepartments of Education 3,??? (2b)

2. General Training Colleges 31,967 (ll?)

7. Specialist Colleges

A. Pousecraft 2,11” (15)

B. Physical Education 1,2hh (7)

h. Art Training Centres 551 (16)

5. Technical Teacher Training Colleges 525 (h)

This review of literature gives an indication of the

setting in which the present student teaching program func-

tions in England.

NEFD ANY SIGNIFICANCE CF TFE STUFY.

There is a definite need for this type of study. It

will show how student teaching is practiced in England and

its place in the educational scene. It will give us an

effortunity to examine student teaching in another culture

and encourage educators to take another look at our own

programs. It will provide a basis for understanding our

own student teaching programs better.

The value of this type of investigation lies not only

 

6Ministry of Education, Statistics of Education,

Part II: 1961, (London: Her Majesty's Stationery fffice,

1962), p. 3.

-

  



in the dis semination and exchange of information regarding

student teaching in England, but it also gives impetus to

further research into the English student teaching programs

which up to this time has been seriously neglected.

EYLDlITATlCKS CF THE QTULY

In this study certain limitations are inherent in

the investigator, the situation, and method used. The fol-

lowing delimitations are recognized:

1. The study was limited to the information gained

from a three month stay in England observing and

studying student teaching.

The study was limited since there was very little

literature available dealing Specifically with

the tonic under investigation.

This study involved the use of the interview and

observation technique. Like any other research

technique, the use of these techniques is subject

to criticism. For example, interpretation of the

reSponse, condition of the interview, and skill

of the interviewer must be considered. It is

also possible that with the employment of obser—

vation techniques the investigator would not deal

with the data in a completely objective manner.

This might be due to his working with student
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teaching programs in his own country.

DEFINITION CF T"?“~IS

There are certain terms to which frequent reference

will be made throughout this study. As there is consider-

able Confusion among educators of anland and the United

States over the meaning of some terms related to the area

of teaching, it seems necessary to clarify their meaning

and usage with reSpect to this study.

For purpose of clarity all persons in this study will

be referred to as males with the exception of the COOperat-

ing teacher. However, when direct quotes are used the gender

will remain unchanged.

Terms that are a part of the educational system in

the United States will be used throughout this study.

Teacher Education: The process of preparing young
 

peeple to enter teaching. In England this is called teacher

training.

Student Teaching: The period or periods of super-
 

U
}vised teaching wnen the student assume resyonsibility for

the work with a given groun of learners for a given length

of time. This is generally referred to in England as

teaching practice.

Flock Practice: A number of uninterrupted weeks of
 

.tudent teaching. At this time the student is generallyI



free from all other college course work.

Student Teacher: “his is any college student engaged
  

in the Specific exocrience defined as student teaching.

Egpoerating Teacher: The classroom teacher in a

public or private school who has the primary resQOisibility

of guidinq the student teacher in his student teaching

eXperience.

Col '
u
-
I

eta funervisor: Any member of the college staff
 

who supervises the student in his student teaching exeeri-

ence. In the English education system this }erson is gener-

ally referred to as the education tutor, education lecturer,

or subject matter Specialist.

Principal: The person who is in charge of an ele-

mentary or secondary school. In England this person is

referred to as Headmaster.

Lesson Ilans: A systematic plan prepared by the

 

student teacher before teaching a specific lesson which

aids him in his teaching. This is called lesson notes in

the English education system.

Student: This is the college student.
 

Children: These are the boys and girls in the ele-

mentary or secondary schools.

Fvaluation: The process of appraisin the student.4-

u
 

teacher's work. This is referred to as assessment by an-

lish educators.
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OFCAKIZATION OF THE STUDY

This presentation has been divided into five chapters.

Chapter I deals with the general nature of the problem,

review of the pertinent literature, the need for the study,

the delimitations of the study, and the definition of the

terms used in this study. Chaeter II describes the nroce-

dure used in setting up the study before leaving for England

and also the procedure used to carry out the investigation

while in England. Chapter III covers the nresentation and

interpretation of the data on the student teaching program

under study. The future pattern of student teaching pro—

grams in England is dealt with in Chapter IV. Chapter V

consists of a summary, implications, and suggestions for

possible future research.
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Settinr us the study. In January of 1962 a letter
-

 

 

was sent to the Association of Teachers in Colleges and

Departments of Education in England.1 It informed them of

the investigator's desire to Spend three months in England

during the autumn of 1962 to visit some of their colleges

and universities for the gurgose of studying their teacher

education programs and specifically the area of student

teaching. At this time he requested a list of their insti-

tutions involved in teacher education.

Two weeks later a letter and a booklet were received

from them.2 They welcomed his visit to their country and

offered to help in any way they could with the study. They

mentioned at this time that the majority of teachers in

England were educated in the training college and only a

very small per cent received their education in the univer-

sity depar ments of education.

 

1Association of Teachers in Colleges and Bewartments

of Education, 151 Goner Street, London, W.C. 1, England.

2Association of Teachers in Colleges and Departments

of Education, Association of Teachers in Colleges and

Ienartments of Education, TBristol: General Tublishing

Syndicate, lfh27
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The booklet they sent contained a complete list of

institutions in England that are taking part in the teacher

education program. Listed under the title of each institu-

tion is the name of each faculty member and the subjects he

teaches, the location of the institution, and the Fresident

or Iean's name. It was also evident from the course offer-

ings whether the institution was classified as a Specialist

or a general traiifitu; college. Also fuwwn the number of‘

faculty members listed under an institution, one received

an indication of its size.

The yrocess used in selecting the institutions to

be visited involved several steps. The following factors

were Considered: size, geographic location, and type of

institution. Fepresentation of different sizes was desired.

It was also important that a good geograghic cross-section

of England was employed in this study and it was essential

that,'the nuijoritgr of lllO lJlFtltlH ions cilectxui for‘ this? studyr

were classified as general training colleges, since the bulk

of the teachers receive their education in this type, and

only a few university departments of education were to be

included.

Luring the first part of February 1362 Heads of

thirty selected training colleges were contacted by letter,

as were the Department Heads of six university departments

of education. Permission was souSht to visit their institu-



tion for a two or three day period in the autumn of 1962,

and the Specific interest in student teaching was mentioned.

It was Imped that a sufficient number of replies to these

letters would allow for the final selection of sixteen

training colleges and three university departments of edu—

cation to be used for the study.

By April of 1962 replies had been received from all

thirty-six institutions. The majority of the letters men-

tioned their interest in the study and welcomed the investi-

gator to their college or university. The letters stated in

general that the investigator would be able to observe stu-

dent teaching programs in Operation, be free to visit classes

on campus, and arrangements would be made for him to visit

with staff members and students. Three training colleges

mentioned conflicts in their programs at the time of the

intended visit, so they preferred not to be included in the

study. Also, one other training college informed the re-

searcher that they would be in the process of moving to new

quarters at the time of the planned visitation and any visit

at that time might not be too beneficial. One training col—

lege wanted a definite date set several months in advance of

the visit while all others required only a week's advance

notice.

From these thirty-six replies the researcher selected

sixteen training colleges and three universities that he



thought could best fit into a three month visitation

schedule and also present a clear yicture of the English

student teaching program.

Ierinite dates were made two months in advance for

Visits to the first two institutions in the schedule; there

would not be time to Contact them in advance after arrival

in England.

A list of questions and topics dealing with student

teaching was prerared for the investigation. Since there

had been no literature available on the SpelejC area of

student teaching practices in England, it was necessary for

the investigator to plot the questions so they would include

all phases of student teaching as related to his own exha-

riences in working with student teaching programs.

This list included such tonics and questions as the

following:

1. In terms of days and weeks, what is the length of

student teaching assignments?

2. Are student teaching exyeriences divided into a

nUmber of parts or phases?

3. Now are the student teachers sunervised?

h. Are lesson :lans used by student teachers?

5. Wow many student teachers would a COOQerating

teacher work with each year?

6. Loos the COOperating teacher receive a payment



for her services in the student teaching program?

7. Is the cooperating teacher's load reduced when

working with a student teacher?

8. What degree of reSponsibility is assumed by the

student teacher in the classroom?

9. What is the COOperating teacher's role in the

student teaching program?

10. What peOple are involved in the evaluation? What

methods and techniques are employed?

11. What effect does the student teaching program

have on the teacher, pupil, school administrator,

and the Community?

12. Is student teaching an on— or off-campus oper—

ation? If off-campus are there tranSportation

problems?

13. Are conferences used between student teacher,

COOperating teacher, and college SUpervisor?

lb. What is the significance of student teaching to

the total teacher education program?

The investigator arranged all the questions and topics

on one sheet of paper allowing Space for recording the data

collected during the investigation. Information from each

institution visited was recorded on a seoarate sheet.

Procedure used in tnjland. A rented car was u ed forU
)

 

the three month period Spent in England so the visitations



to the institutions would be free from schedules of trains

and buses.

The following is the general procedure used for the

investigation:

1. The institution was contacted by phone a week in

advance of the visitation.

l_I:~.on arrival at the institution at 9:30 11.32., the

investigator met ufiifli‘U1e Toad of the training

college or the Scan of the university department

of education. This meeting generally lasted for

an hour. The investigation was discussed and a

brief history of their teacher education program

was given.

During the next hour a staff member associated

with the student teaching program took the inves-

tigator on a tour of the institution. At this

time the investigator was free to ask questions

and receive printed materials on various phases

of the teacher education program.

At 11:00 A.M. the investigator met in the faculty

lounge with the staff. At this time questions

were directed to him about teacher education in

the United States; he also had an opportunity to

discuss their programs.

The investigator had lunch with the staff



at 12:35 F.N. in their dining room.

6. .In the afternoon of the first day and for the

most part of the entire second and third days

the investigator's time was taken u} with one

(usinore of‘tlué following: (I) attendirr; lec—

tures, (2) observing student teachers in the

local schools, (3) discussing teacher training};

with faculty or grOUps of students.

7. Cccasionally the investigator accepted invita—

l iorn< to \Lisit; witfii atuilt3rrnenflx>rs in tlieii‘

lionnis.

e. At the end of each day the data were recorded in

the pregared notebook. This notebook was not

used during the interviews since the list of

questions and togics had been memorized. 'a'hen

necessary, however, notes were made on pocket

cards during the day.

C. Approximately ten hours each week were Spent in

college and university libraries in search of

related literature.

l0. Frequent visits were made to caijS and city

bookstores in search of related literature.

It was necessary to siend two or three days at many

of the institutions during the early weeks of visitation.

ITOWevery {is an accumniitance “4113 their riwxgrams (hflnaloped,
;



it was found that one or two days at an institution Would

furnish the information sought. Eurinj the later visita—

tions the investigator became more orientated and felt a

much better job of questioning and evaluating took place.

SifikAFY

The data for this study were obtained by several

methods. The greatest portion was collected through the

researcher's personal contacts and interviews with college

and university faculty members associated with student

teaching. The many opportunities the researcher had to

observe and talk to student teachers during their student

teaching eXperience proved to be most valuable. A number

of times it was oossible for the investigator to discuss

student teachinj with small 5rouys of collefie students in

the college lounfie. A limited amount of data were obtained

from brochures. The college yrosyectus generally gave a

description of the college, course offerings, and entrance

recuirenents, but in most cases nothing Sgecifically on

student teaching.

The analysis of data will be presented in Chapter III.



CIEAF’I‘ER III

Introducticni

There are two main routes into the teaching pro-

fession in England; one is a three year non—degree course

offered by the training colleges to educate men and w0men

for the infant (age 5-7), junior (age 7—11), and secondary

(age 11-15 and beyond) schools. The other is a three or

four year degree course offered by the university depart—

ments of education in educating men and women mostly for

secondary school positions.1 It has been pointed out in

Chapter I of this study that the majority of teachers in

England are products of the training college. It is the

training college student teaching program this study is

concerned With at this time. A brief account of the uni-

versity teacher education program will be dealt with later

in this chapter.

The sixteen training colleges viSited by the

researcher in anland had an average enrollment of #92

students; the largest enrollment was 689 while the smallest

1Albert FUgh, "Teacher Preparation in England,"

Improving College and University Teaching, Vol. XII, No. 2

(Spring 19537, 121-122.

   



was 25-3. Cne college was for men, tl‘ree were for women,

and twelve were co-educational.
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TWHB purpose of the {IYUJHJKj college curricullmilnas

been stated by the Association of Teachers in Collefes and

fefartments of Education:

A Training College has a twofold character. It

offers the student an Ofportunity to continue his own

educatdxnfi, whether 1J1 subjects t0k£fll£it school or iii

others not hitherto taken by him. It also provides a

professional training for him as a :rosgcctive teacher;

this as;ect of his weft includes the study and yractice

of education. The term 'ccncurrent course' has been

zuiortrm? to chascritma lwis lu11fl€TI concr;“tior1\flzich

includes both gersonal and grofessional education.

. . . . . . . . . . . . . . . . . . . . . . . . . . . .

It gives ogfortunity for the full devcltlnnJit of skills

and gifts, and it (nables the student to erlorc the

f‘zrincig‘les and attitudes underlying the art of teaching.

Tembership of the community is also an im;ortant factor

in the Training College life; most Colleges have a

Students' Union which erfianizes games, cultural soci—

etixas amid (Niger zxctiw/itixgs, 2111 ()f udiich (anirjlgutez to

the liberal iature of the education given.5

The elements of a training college course vary in

amount according to the age range the student is preparing

to teach. The following is an example of a three yerr

college course:

I r“ v I u - Q o

\l) ‘he frinCIfles eno yraclice of euncatloiz
  

Psychology, ghilosoyhy, and sociology of educa-
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)AFFCClfillon of ,eachrrs in Colleges and :CWCTlWQHlS

of Education, Vendbeoh on Traininj for Teaching, (London:

   

. fl 1 “—t / ' . . . . .

Tethuen u Co. Ltc., l;bs , Wj. Xii-xiii.
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(?) fxfiijcclz CCLH“SPS ZIVGiTJWFI': .irts aind Cutlfts,

T710103)? , .hemi S? t 1‘)‘ , Dramatt i C Ari F , .‘i‘rljjl i Sh ,

.;Lstory, Scmr;raph)3 imaneral.zuni hatural.€k:ience,

I-Zathematics, Nusic, I'hysi.(‘s, Physical Education,

Feligious knowledge. Each student will select

one subject from the above for his major and one

. for his minor area of concentration. There are

excepdixnws WhFHiél studexfl:inajors:i11 two snflijects.

U
)

[
N

‘
0

v
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Ens-Fish, and Elementary Blai‘immzitics are Cunnili—

sory. In addition to his major and minor sub—

jects, the student S:(‘1-_(‘C‘ti.“_~ other subjects Frmw

the list above to meet his needs as a teacher.

0

"I - . - ‘. ' 'V'\ ' ‘ ' y.

i”) 51'13‘411 “(‘3C7‘1Hfi: -(‘ricufs (rf O'N:PrVKltiflfli, wrnd.—

  

irrj Witii small. :rcu_w?taf chilwfiren, Inn? at l(u:st

five inericu’s 01‘ bl<ufiz :iwxcticx3.

Hours or units of crefit fvr course work is never

used in he English educational system. ”here are certain

required- subjects tide student talus along with a Q'roul: of

eltciives; timwma are tzdunq at Caddiriie yirioCS‘iiii:is gro—

{Iran1. ill]- stiidenits in .hc. sann: )Wrar‘ of‘ th(é thiwae )wgar‘ CLHITSC

with titirwill lee takiiyj the snune recuiired SifljjectsfzJTOH
.‘.

\J

1

electives. It also follows that iis student teaching will

be carried on at the same time for all studenis in the some



)ear of training. 7hr gluoent QUIUmdtL(ull) qualifitu tel

ziny‘ pailtniCLllal‘ kiflibti ci‘ tiwu :tiiotqut tgkiCliilLL AHILQLILUU 1)}

haviné Icllowed and »a::tu a prescribed curriculum.L”

'R

course work iy u"
s

w
e '(.3Ljui..l‘t‘-d, fart cf Ex :iudcnt t(:u<;;in;£"§

loud when he i in the thoulb toI
f

’I
‘.

f
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’
7 thLIW 1* vices ed (fl):t]Vd~

tion. utuxi the btiuknnt is C(Jlu; block ¥414wfljs of :thunxt

teaching, bonver, it is a gcncral practice for him to by

free of all course work. Tt i: hviicvvd that :tuuent teacu—

irq; if" a £1111. t.in=c Jcfl) zintT 1‘e(f j 1‘35 ti:r 11211- {\tt cliti U]! ()f

tin: studrnt; _it also 111% s the (liliCJt rmn)crvi:tu‘ of nmnu

of his teaching duties in orcvr to EJPHG more timw in hi:

caiglci-t}' of‘ :LH LIW’isill; rtLHJcrlt tQJuLflJCI'E.

Lesidcs giving the student a chance to thCMV

equii'td to track the u&uul school subjects for a StrcifinL .,.

l-
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general ecucation by allowing ogrortunitics fer ;u15ujng

one or more subJ<cts of his own choice to as hi;u a l<vel a»

possible. ibis follow: the LaiLcrn of the Ln3iish univa—

sity where it..is believed a sth5 lech4gth of a sciactefi

subject is the surest mean: of {01mins a cultivated mind.

ihe {Iaining collage curlicuium ha: burn faced with

certain restrictions in order to Centroi the sugply of

V

teacherssiJw :pecifdx: subject nuxtter or gmzmha irvel. 111 J;C)

the 5UJIiFLf}’<Jf Edtuxiiicultnada: the IWLLing tinit iku‘ the 1n~xt

few years the training collvge would be restricted in thiir
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educating of secondary school teachers to fifteen per cent

of their capacity, while devoting eighty—five per cent of

their capacity to the primary level (ages 5-11). In the

secondary area where training was limited, ‘here was a

second restriction; those seeking secondary training would

p

only be considered if they made their first main field of

study one of the following: Kathematics, Physics with

-hemistry, Physical Education, and Eivinity or Commerce.

TIEE LEN-3T1: ABC" CESI-ZI’I CF

The length and design of student teaching periods

vary from training college to training college. Student
L

teaching involves a gradual process in which the student

teacher accepts increased classroom reSponsibilities as he

moves forward in his (
A tudent teaching eXperiences. The

majority of training Colleges lad a total of thirteen weeks

of block practice of student teaching Spread over their

three year course; each of the three years was divided into

three terms. Generally, the student teaching conSists of

two definite stages of deveIOpment within this design.

The First stage is alled observation. This begins

during the first term of the student's first year in the

training college. Here the student works closely with a

COOperating teacher one day a week for three or four weeks



in observing lessons and working intimately with individual

and small groups of children in a particular classroom activ-

ity or skill. The aim of this phase of the student teaching

is to have student teachers discover how children learn and

see some of the difficulties children encounter in the pro-

cess. The student teacher is required to keep a daily diary

where he emphasis is on observing the learning process of

children. The type of information the student should enter

in his diary has been outlined for him by the college.2

In most cases the student teacher has a second period

of observation during the second term of this first year.

This eXperience operates in much the same manner as the first

but not necessarily in the same grade level, school, or

school system. At this time, in addition to keeping a diary,

he is required to do a case study on a particular child in

the class he is observing.3 This would give the student

teacher an oyportunity for acquiring an understanding in

child growth and develonment.

The second stage of deveIOpment in the student teach-

in; program is called block practice and grows out of the

student teacher's two previous observation exyeriences in

230e Appendix A for Information on Surrested Diary

Entries.

'2
J
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ee Appendix B for Information on Case Study Out-

line.



the classroom. During the third term of the first year the

student teacher is engaged in his first CXperience of block

practice. At this time he will seend a three or four week

period of full time student teaching. He will begin to

take charge of the class for some subjects and activities

while continuing observation in others. He will be asked

to make detailed lesson plans with the help of his COOper-

ating teacher and college SUpervisor. In addition he will

keep detailed notes of this eXperience.

The aim of this block practice is to give the student

teacher eXperience in planning work, in classroom manage-

ment, and in the development of teaching skills.

The remaining two year period of this three year

course makes use of the block practice a number of times

and with each adding more depth and intensity than the pre-

vious time. During the second year there is an observation

reriod of two full days each week for a duration of four

weeks. This observation period is followed directly by a

block eractice of four weeks in the same classroom where

observation took place.

In addition to keeping a diary of this student teach-

ing eXperience, the student is required to write an essay.

The purpose of this is to have the student teacher consider

the many variables that must be taken into account when

planning a school curriculum. The content of the essay has



h

been definitely structured by the ccllege.’

In this second block practice the student teacher

gains greater confidence in himself and is more imaginative

in his teaching. The student has an opportunity to stand

back from his teaching long enouSh to give it careful eval-

uation. Like the previous student teaching exgrriences,

the student works closely with his COOperating teacher and

college supervisor; they are ready to offer their assistance

if it is necessary.

In the three year training college curriculum the

final stulent teaching eXperience generally takes place in

the last term of the third year. This block practice eXper-

ience extends over a six or seven week period. Here the

student teacher is given more freedom to teach than he has

had in any previous student teaching eXperience. he is

deeply concerned with the develOpment of his skills and

personal attributes which he has observed in successful

teachers. He accepts full reSponsibility for the teaching

and knows that in this final practice he is using materials

and teaching methods of his own choice.

During 'his final exnerience the student teacher

receives guidance through the close coogeration of his co-

Operatine teacher and the college suPervisor, each have an
L)

 

pee Appendix C for Information on the Content of



important role to slay in develoging the student to his

fulleSt potential as a teacher. The CoOperating teacher

knows her class, their strengths and weaknesses in the

capacity for learning; the college supervisor knows the

student teacher's desires and fears.

SELECTIKG A COCPEPATIKS ‘VACKEP
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The practice of using laboratory or training schools

on the campus of the training college for the purpose of

training teachers is no longer in existence. This has

gradually been removed from the teacher education program

during 'he past forty years. The majority of training col-

7leges a,sign their student teachers to schools within com-

‘

muting cistance of the college which allows for their return

each evening. Under this arrangement the college provides

the student teacher with transgortation for his assignment

and also pays for his noon meal.

In order to glace student teachers in local schools

the training college must receive fermission from the local

town authorities. This groug of local peeple is called the

Local Education Authorities and is made up of instectors

from the Ministry of Education, local council members, and

:ersons exeerienccd in education and ac1uainted with the
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for placement of student teachers; then the formalities of

receiving permissicnuzfrom the Imxnul Education Authorities;

and yrincipal are not required.

Kot every teacher in a school will function as a

cooperating teacher in the student teaching program. The

training college wants only teachers that possess certain

qualities. The cooperating teacher must have a knowledge

of teaching techniques and methods, good preparation in sub-

ject matter, interest in education, have an uneerstanding of

child growth and develonment, have at least three years of

teaching CXperience, the ability to Work well in a super-

visory capacity, and be the type of teacher that will hel;

the student teacher Ceveloo to his fullest potential as a

teacher.

The teachers who are called U‘TOI’I to work as coo-Ler-

ating teachers do so without receiving any form of monetary

reward. This is a fractice observed throughout the anlish

student teaching grograms. The teacher accepts her role as

a coOperatinj teacher in good faith. She knew from the first

day she stegped into the classroom as a teacher that some

day she might be called upon to serve in this capacity. The

Classroom teacher looks Upon the role of a cooyeratin:

teacher as a valuable service she can render to the teaching

firofession.

It is general yractice for a cooperating teacher to



receive no more :han one student teacher a year. At this

time her rQ ular teacizing load is not reduced.
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If the student teacher has come to 1he er:

student teaching; where he can accept the full responsibility

of the classroom, he will, if it is necessary, act in the

capacity of a substitute teacher for his ceo;eratin;; teacher.

At this time he will he left in charge of the class, knowing

hat the principal or other tea c1. er 5 within he building;

will be near to give assistance if it is needed.

Tit is the cooyeratimr='teacher's res;mmiliil ity to

see that the student teacher receives the best exFerience

rossible for his develeymcnt as a student teacher. She

deeps this in mind when the stucent teacher is observingp
-
v
d

her as well as when she is observing him. She must be con-

tinuously evaluatinj ier own teaching as well as the student

teacher's. She gives free 13 of her time for periodic con-

ferences with the student teacher and th: college suuer-

visor. The closer she is to the stuCent teaching; situation

the easier it is for her to assist the training College in

the final evaluation of the student teacher's total per—

fi n a lmformance. The role of the coo(rating teacher in thi

evaliurtion Will in: eXplairux? later irliflris chapter‘lnnfer the

heading of Evaluating Student Teacher's Performance.

“UFET‘VICI’f-T CF STUDET.” T'“C""““

The training colleges in Ennlanfl Operate uncer a
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stuéent teachers is where the ecucation lecturer is in

chaitya of SinwxrvisfiJy; a s;<xiific nguhp of stimmn:t ttwtlacrs

in all phases of their student teaching throughout their

three year grogram. He will also have these same students

in his education course. Towever, the educa ion lecturer

will be assisted in the SUgervisory ;roccss by the subject

matter Specialist and at times call on other members of the

educational staff for assistance. The entire college

faculty works together as a team in the sugervision of

student teachers.

The student teacher is usually visited twice a week

by a member of this team; it may not be the same faculty

member each time. There are cases when two faculty members

would be in the classroom at the same time. This is 0530-

cially true if there is a question on tae type of work the

student teacher is doing; and there is a need for the 311(73—

ment of more than one person.

A written criticism on the student teacher's teackin;

is made out by the college sujervisor at the time of his

observation and a carbon copy is left with the student

teacher. It is a genera] practice for the student teacher

to meet with the college supervisor in his office “hat

evening to discuss his teaching jerformance. In addition,

many training colle;es have only a half day of student

teaching on Fridays; the gurpose of this is to allow his
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and under more faryjng Circumstances than an5mnc else.

is ready to aid him in developing teaching skills and tCth-
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teachvr possible.
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aLLL(< 1(; Si V€3 a 531w:81. C(uxl 01‘ us~si Siiilufe L(J {1'0 sttxd(nxt

teaching irugrcm.

1hc grincjpal is not as closc to the student tvuching

Si.tJj€tt,i()ll i154 111c* (TO()L)LLFE!t 1x11; t(:ax:12e):, IJLIL i t i s. 1wi_5 I‘<~s§,(41-

SiIJILilfi' to wae ilxxt tin: stubknlt t(%flChLlu$ DIW191&H1 is (Q3(T-

zMJJn; SUCCQSSfU113'illlLiS building. 1R31mAktS occasional

obxervaLJtnls of 11%. stU(nnmt teachvl‘aumiixas Culuklwnlccs Witil

1}u3 cocnugraliruf loaclun* and (leleg(: :upurxrlsur. 'lhu 1n‘1n-



Citral is ready to 1101‘} in any way possible to make the
L

student teaching yrogram a success.

A - n A

Y1“.<‘F~\T 11" x. ’53
“J- L/ .— ‘.\ uk-.

Student teachers are required to make out and use

les i
n on flans for every lesson they teach. They are given

I
)

let‘ arm}r
“

J
‘assistance in this matter from twe cooperating teac

college superviscr. The final approval is given by the

college SUperviser. In the early stages of their student

teachin "."

K.)

exgerience they Spend short geriods in barge of

classrooms, therefore, their lesson planning eXperience is

limited. As the student teacher moves forward in the vari-

ous phases of the student teaching program, lesson plans

grow in detail and deyth.

It is a general practice in the training college to

free students one week prior to their block practice in

student teaching from all course reSponsibilities in order

to give them time to work on lesson planning. At this, time

the student will work closely with his subject matter

Sgecialist, education lecturer, and cooperating teacher,

in order to make specific plans for the teaching that is

to follow.

Euring the block fractice exocrience the student

teacher is required to kee; a lasson glen book which is”
x

Cemjosed of two parts. In the first gart, the student



records Sgecific information concerned with the garlicular

student teachinj essd nmrnt; the second part contains ire

daily lesson plans. The Followiing is an example of the

contents of a lesson flan book:

Lesson Fla Cook

Ihiri; I

Preface. The front pa3e of the lesson flan book

SiiOLilxl siioiv:

1. 'Iht: nan”: orul “(tiresuz of"thc3 scinwol.

2. The name of the flea(master or heaMcmistress.

3. lhe name of the class to which you are attached

" .
O
A
R

J

O

and the Class Teacher's name.

The oates of the orectice reriod.

The a.3e range of the class.

The cistrict — geograyhical features — rivers,

canals, roads etc., Industries — ilumnxs local

people. — histoiica] buildings, etc.

Fnllowiu'j waft-S should show:
 

1
‘
0

0

O
\
\
J
1
-
’
T
\
.
-
J

o
o

0

C
O
\
I

0

pm_on of the school followed by a eescrrigtion of

10 organization of the school - sch o1 routine,

ssembly, milk distribution, meals, chool lJQHk,

_:laygrouu<itirt3, etc.

Wt school grogram.

A

t.'

A

estivals celebratefi in

cbool, School Activities,

1 ieties, Journeys,

Your (1a i. 13' schu’ule .

A plan of the classroom.

A register of the pupils to be checked daily.

The part of the scheme of work for which you

will be reSponsible.

Tests. Types used. Uses made of them.

Plan of your project, center of interest, CXJlOT-

ation or theme.

Part II

Tlteri f(fill(uv 1(5FS(H] ertf“S:
 

Date:

:uration of lesson:



Subject or topic:

Aiw or :nuquase of lesson: IWrHri straightforward
 

statewiht 3ivin3 the

particuTjr gurgcse of

-fhe lessen.

Comments reference: To show what use is to be made

of your experience in yrevious

lesson or lessUns.

Knowledge aSSUM(C: Any relevant knoWledge which you

think children may already pos-

sess.

Naterials required: (a) by the teacher (b) by the

children.

 

 

Introduction. How you propose to secure the chil-

dren's interest and create appro-

priate atmOSphero.

Fevelowment. This section should show clearly:

(a) The main facts which you teach,

and the children learn. The facts

which you wi sh thorn to r9731)???”-

(b) The method in detail—3f teaching

these facts——

given in st-

be shown, Pn

clearly stat

st

c

 

If the lesson is

W, each stage should

the teaching method

n
)

o

q 7
) 0

(c) The exact .lge in the lesson when

as repetition, reca—

pitulation, Jramatization, writing,

etc. will be introduced, and

(Feiai‘ls (3f nu thcwi us<ml.

 

ernni7ation. we distribution of materials used.

(h) The clearing away of materials etc.

 

Comments. (a) Cn what the chilCren did and learned.

(b) Cn what the student learned.

 

The student. teacher evaluates his teaching; at the end.

of each day's teaching. Cne or two lessons are evaluated in

more detail than the others and comments are written in red

7Padgate Training College, Outline fer LesSOn Plan

Book (Varrington: Padgate Training College, 135?}, (mimeo—

graphed sheet).

 



ink after the lesson. The student considers certain cues—

tions when evaluating his own teaching: (I) What went well

and why?, (2) “That went wrong and how might this. be avoided

next time?, (?) Tas too much or too little attempted?, (5)

Was the work affrofriate to the need of the children? This

evaluation is reviewed with the college supervisors and

assistance is given when necessary.

r‘r r 7" "T“f’v f‘ - W‘.Y:\‘-ro~ st- ‘ #17? c ._ vw— fir~‘vla‘- TR

_V£X.LJK [\TJ_‘.\I-¥ H.113. 1.1.l. anCY|lJ! '5. fl.‘ FK‘} .LJ‘XL‘C;

Tt has been pointed out earlier in this chagter that.

the sueervision of the student teacher is through the com—

bined efforts of the college su;orvisors, Cooperating

teacher, and yrincipal.

ThreUghout the student teacher's three year education

course the training col‘ege keeos an evaluation record of

the student's teaching eXperience. This record is composed

of reports made by the cooeerating teacher, principal, and

Co11ege sunervisors. A 1etter grade is used along with

written Comments. It is common tractice in the English

teacher education program to use the letter grade A through T

in evaluating the student teacher's jerformance. The grades

are interrreted as meaninjz. (1) A--very good, (2) P--above

averafe, (3) C--averafe, (b) I——helow average, and (5) 2--

well below average-—Fai1ure.

It would be difficult to find two training colICjcs



that use the same form for the written evaluation on the

student teacher's performance. In the beginning stages of

the student teaching oregram the training college might use

a form that would not be exactly the sane as the one used

in the final exoerience. Some forms ask for general Com-

ments while others are looking for more Specific ones.

there’
1
)

There are as manv different evaluation forms in use a

are training colleges.8

In the final student teaching eXperience during the

third year, an additional perSon is added to the evaluation

team; this is the outside examiner. “e is a staff member

from another training college or university department of

education and. is a guest of the college during their final

semester. Every training college will be visited by an

outside examiner during the time students are doing their

final student teaching exoerience. College Y may have an

examiner who is a regular staff member of College 2, and

college Z may have an examiner who is a member of college H.
‘
2
0

Generally, the examiner will not he the same each year at

particular college. The interchange of college staff each

year makes up this grOUp of outside examiners.

The outside examiner's job is to inspect the total

work of a representative sample of students; this includes

 

n

f , Q 0 vs v‘ a

“see Angendix L for Examples of evaluation Forms.



L~rittcni Weifi\, stud} as (wssays:znid ttnsts, gas well ;1s tim:

student teaching exgcritncn. it is primarily his function

to see tluxt the stiuutirds ef‘thw trai1n(tf Loll(£fi: are gxnnxr-

all)’EHJteHltU arm} to rosep tin: Colitxy;s ali.(;vcr tin: Cetnltxy

in touch with develognm-nts outside their own imnmdiate alt-a.

;Lftei‘ ttu: cenuiivtitni ct' tht~ firuxl stlnjent teatfliin;

geiiod and whrn tre outside examiner, coll«;v sugcrvisors,

C(WJPCIiltlruj texughei‘, arKl pllJleijll lith: turwufid tflieir‘ evehl—

tuition itu us lJlLO tin: traiznrk; colittg , thurt: is a fdlfiil

gruug evaluation meeting. The «ntire coilrwe staff and eut-
L)

simhy cxamixmn‘zire the nunnbers oI‘uJ3is grmnng. At tilts time

«aacli sttuflerfl. teacflier':5 nauu: wi 11 tn: brtnr;ht. beiksre (Jae igroth‘

iri ormlei t() exuiiuatle iris: sttulexnt fiancfliixq; ptnrformnaru‘e (lurzinb

the Fast three )ears. tepcrtislumnnzili persons who had a

part in assessing the student's teaching buxfermance are

used in this group evaluation. lhe COlltde statf memhcls

Who hthéxwarked witintlm: studetd xvill speak cd‘iiis WUIK as

a student teacher. After some debate and, in some cases,

CihLllCHgU thinn the tuitsid€313xamint1“zand ottmn‘ stait'nuxnbers,

a final letter grade is given by the college sUgerviser who

has tmuwl in Ctiuxge of tin: studelfl (hiring'lxis StUd¢Nfly teach-

ing £)T0£I%HH.

The student is nvv<r told the giade he receiVed for

tits sttidcnit tcwicinilu; YHJT (10(05 ine scuc tine Ctnrglxgtt;d (gvzlllni-

lion forms on his ttzufldlrj. he is informed by the colic e
f)



only of his passing or failing. Lu has, however, received

during his three years of stunwnt leaching Continuous pre-

gxess TCporLS from his college suucrvisor.

’lhe majority of the students receiVe a final grace

of C for their student teaching; there are approximately

two to three per cent A's, and two per cent failures. ibis

paltmnnl holchs rather (unisisthnlly Lhrrnrjmout Limziurglish

sthCLnat Leacfliirngvprwngrznns. ilzcxwa arwa a few' SLLulUlllS (zacll

)ear in any College who never finish the three year Couxse.

They are advised to end their studies because they are found

ll) be Lfllsultclblt? for‘ Leacflring.

The English educators have found that complete accu-

Iwncy (if cvauluatimq; sLthant lmuxchirn; pen foruunlce 115 inhnass-

ible; different evaluators look for different things. A150,

environmental factors such as the school, class, and the

teacher have an effect on the evaluation process.

:aL‘CLP'l‘AlXLIL 01“ "I {:13 :1 Li.“ Rt

’1 h-\CELI_I\.L} P? ‘ U0} AM

SLudent Leaching programs are usually well accepted

throughout England. The teacher realiZes the imgoriant role

she plays in the training of teachers, and feels it is an

honor to be selected as a coOperaiing teacher. The pUfillS

enjoy having a student: teacher in the classrooms because

the3rzxre uSLutlly yxnnq; and iwlrnany'cxises Emily; witji then}



4
"

new and Ciftoronl teaching tectnicnvs. 1V0 administration

lorflts Ugtfll stLHTunt 'teacfliin; e15 (Hi inr;ort¢n1t Jen) tidzt nulst

IJC (Lorne arml tiwgy airc fglidl t(> iii \c: tinr Ct)1lf” Vt; 111 winthinr

cagfiicit) tilt) (Rut. lln‘ Conwnnrit} ltnlas Uitnl stinicnt trutch-

iJig‘ a:s a re» thax‘ iuirt. 01' a C(1llthC _§Iwigl'ai1 ttgat. Ills a de -

t

Cific ltugmgsc. Chymaunity'iMJnocrs aitzivilling tti'issist ttm‘

student teacher whenever it i possible. hchver, thcioU
}

Eire £1 [tnf lllEtZTHtHJS “HEClt? stnne 1131uc:tarnn> t4) timv p1<a3tenu

has been shown.

C‘ne examgle of this reluctance is wlmn the principal

and it”; coogcralixn; teaclmq‘ feel that.tlwr gres+nnxa of a

student ttwmflaer iritJn: school tnflxu;s too nmcfliititcrfereimt:

in the daily classroom schedule. ihis interference is

1))‘citigylit; aiIJtiiil_ 1)} t 1763 I‘(\t)l inatv ( lDE5CtI’V’Elt l (211 \'i s i t 5 ()fm t li(3

collage snycrvisors. the school recognizes the need for

these visits, but nevertheless, some look uyon them as a

CiFltthlIK; elcmuint.

Ammathcn" Ckéunflt) w(wild lye tflitrwr thy 'teacin rs zzre liot

in favor cf having a student teacher. ihcse [OathUIS feet

thcqf 10:1) CtflitaClTlVllh tlicir‘tslasswis aini aim) bcixr; left, out

of the teaching; picture by turning over so much class. timr

tci tins stiuient; teatfxcr.

Uljclwi alw: insttuicesztrheri the ;,rirn:ipa]. reoin:sts IhWt

to have student teachers in his huildin; at a particular

- o . . . ' .~' I ~

time because of a reorganization of his staff our/or coiric-



I.”

“‘2

ulum. lhwre are no ill trclings toward the siuonnt teach-

ing grogram but the principal tccls his school cannot offer

tlma studinit tcwuflier tin) tygu3 of tikiinitu; “C(WBSEUI)’ tor luis

QPVEUATHHOHt. git sonmrjhiter dtdm) the sCiHHLl will rwugotn it:
I“ .L

dtHJrs 143 tin! sttuh nt ‘tcacflting

LEMLVLiSlJX'iLEPAWTK7_ ~LJ‘\‘|

A univcrsity student

after he Completes three

subject. At this time he is pe

hold a teaching certificate.

of professional

education to obtain a teaching

is granted

years of study

rwni;ttt()d

He must Complete

certificate.

1)Ftfi;l'atn.

\1L'

u/ C
b\

a bachelor’s degree

dcoth in a ChOSLHI

.-

in

to teach but does not

21 {knirtti )(wzr

education in a university department of

’l‘he 311 n i s t r)’

of Educatiinx regards this one yea1‘(1f gradtndmstxork as

desirable professional training

student wishing to enter the t(nichinz

for ttmzluitvcrsity dchtw:

fi£3lti. ltie fitlaIICiili

reward of being moved one or two stugs forward on a pay

schedule in a school does not seem to be reward OHQUgh to

enCouragge a large number of teachers to enter this fourth

year of education.

In England there are twenty—four university depart-

ments of education that offer this fourth year of" protes-

sicnurl cducatixnl. Durilnj 1961—62 tin; combixnxl enrollnunlt

for the training colleges and

education was 37,5? of this
r~.
~o

0, l]LUHi)CI‘

LniterI‘si_t3- disgiirtJn(u|t&% ctr

gungroxinurtcly'llino



(T

For cent were attending the one year post gracuate course.“

The University degartment of education one year

graduate course has the following elements: (1) Principles

H
4
l

of .ducation, (2) Educational Psychology, (3) Tealth of the

School Child, (b) History of English Education, (5) General

Nethod Course, (6) Special rethod Course (deals with he

teaching of individua subjects), (7) Student Teaching

(generally covers a ten to twelve week period and is divided

into two stages).

There are no two university degartments of education

that operate in exactly the same manner but for the most

part their student teachinq programs are the same. Also,

the Lnirversityrchapartmerfi:(of educatiCNi and.tin3 training

College student teaching programs have much in common,

carticularly in the areas of SUpervision and evaluation.

However, becruse the university department of education

course is for a one yea reriod and offered to degree

~.tudents, there are some major differences.

Cne major difference is in the concentration of

twelve weeks of student teaching over a nine month period.

The student teaching is divided into two periods. The first

is a three week period.irltflua fall term when the student is

0.. . -. . . . t .

“Linistry of Education, ftatistics of hducatlon for

‘61 Part II, Table 30 (London: for Kajesty's Stationery.

3

Tffice, 1962), p. 6b.
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assigned to teach subjects other than his major subject in

schools within commuting oistnnce of the uniersity. Jhe

Sexnand gyraclhiCEeggtritni is: foi‘ HilHJ Wtiflis lJl tht; Sglilk, LtJlH

teaciflxr; irlllis maj(a‘ subjcwfl.. At iJlis tinn; tne nuijnril)'(yf

siAJdeuits <10 {flweil‘ slinjerit tisacfiiing .in {grannuai‘ SCiHJUltfi siIHW;

this is where most of them will obtain teaching QufltlUHS

after graduation. The schools whtro the students touch in

iiiis nirH-xvcek 1cried are lcwuitvd iiacnnmnnnitiims away lkinn

the uniVersity; the student lives here until completion oi

his teaching assignment.

.nxnoi h(}r di ff“ei‘eilvc> in iath311 tl.e uxnixrei si {5' (ic:,d]‘tIHCiit

:tiidiiit i_s (lie"
2 Jof education student and the training collig

facws that tin) univcwrsily sttmhnit is Jiqyxrdecizis btilhleOYC

mature and cauable of handling more resoonsibility. because

of this he is exkected to assume greater resgonsihilit) and

at a much faster rate. This is pointod out by one of the

university derartmonts of education:

bach student is placed under a iutor who is respon-

sible for his theoretical studies and for the sunvr-

vision of his practical work. at thv same time s

are urged to regazd themselves as having tn; status of

junior assisiants under the Load of their practising

school and to be gregared to undertake resyonsihiliiits

both ixizMuJ out of'smflnaol hoursu

O O O O O O O O O O O O O O O O O O O O O O O O O I O I

.As a general guicu2:it is suSgestod tha' a sthhwrt

should snond his Iirst two days in a school in ObECI—

Vilti(nl, arm! that.l:e slxoulil thH1, “in re jflhfiCil(fiJblt‘,

teach three or four {mudxnjs each day. Loriods ind

dewugteci ta) teacfl=ixng shtnlld ége {1iv<n1 ti) (AJseixnititni,

to the nmwiflxr; of writl(wx(:Xorcises, {4)}!vlpin3 tin:

staff in acministrative and suhervisory duties and to





t .

to

games and olhvr uctlvltlas. ll is hut lulvudcd that

they :huuld be used for the :1v3arallnn of lrssons or

for private reading. it is horvd rather that stuccnis

will lunction as acdilion¢l mumnur: of the stairs of

the schools to which [hey are uLlarhvd and it is ex-

pected that {hay will gch uvcry hula to luv mrmbvrS

of tin) stall xvth ufluyn thu)‘&cork, Iwnllitllq; tlu;L the

Cmunnltnnnlls ()1 (in? liltL<4” 8113 Lin viialb13' iu(rw:a3(mi by

their prosoncc. 1hcrv is particular :vwgc fur u sludunl

t.c> i)(‘ a) [' ‘V'trx‘3 Ina: { {-1 1 a1! 21 ; r E t l ;-11<‘t> i 11 1 Ft: 1_;;l~L;:‘ex i a r‘)‘

SLU)J¢‘Ct.S ulxd ui. (£20 s.uuc‘ iixn<' l() gziiz: axdc;ili Ulhkl {u‘acé—

(ital CvalifnCC.1J

1%:0 LHLinq-sit) d(ggaxixuzal!5 c3? rwlULLLILUII ftWTU'lllZU
L)

that tluxir oxu: )var‘;jrof255imwtul (wuzrsc (walngl p0u<+>zxu
.
.
.

Six i 1.! (2(3 {\I1C} 1 L11 l ), (It)fl!;‘(‘l_g)fll, to {1(Tf‘g\t‘ I‘ll l i l 1 5i 11g> a: Li 1 L \¢.i.l l
A

lwvlg; {IH‘ SlJJHCWIt érvl sleirttéd (11 ll}: I'i”? L 1<;u(1. liq: I];l](Ax~
\) J

lxv: stzxtcnqut is; lllllslrfliiVW‘ ml“ Lh.>;,uxgnJgL-11ndr4‘1}izyg

studtwfl {cacldtug at tiwrluzivcrsit}*_lvvw1:

'lhes CXLWfiYi(WICC (5f lwfiXLlHlPfi zuxd glr :x%»octl Ii fu \vhicfll

21 S‘t,Lxc*<-x1 L‘ (3;! r1 i;‘zzi ll (:11‘1‘1 [:3; l l=¢r J i [H i l.s (I l i zn:w \vlr i (‘11 ln¢'

Spunds in :Chuul during his training (nurse is nut

alfflciwwxl to {Lumi‘hin;lliio u :inlle (Hui Full} (Afinyutcxd

15:24 it. “31! :_.'.:i

to lflgconnxy; a LgJod Clxltircunn g11u:tlti<nxsr. lls xuxluut it

furlhrr incrcu20d if it

slaxullng (vf tfm‘ racial] aim} ptx‘soxnxl ink}!iCdii<gnt (if tin:

5(11001. Sltlultitfll, if‘l u IRAS tin: o;l\u1iLuxit3 (Jf LJJEPI\“1HQ

CKUCIL‘HCCG touchrrs at welt and if it alluwfi aduuuelv

lime and 03;crtunit

{Jae (fiUVLilo;nn(rlt (3f

'
,
.
.
1

l€dchgr, but it is hfifff him on {Mg yuud

gixw:s time stzmMJat :«mu: Ulmfigl-

in assets 1nd ditcurs warn E{UJ int
‘

H

}'

l }
_
.
'

f
u
-
i

tJEICL'lLl H“) :1; i.

Fox'3wnlrs [We LnLivcrsll} 133$ logduwl UyUIltfiU? txuixMIQ;

collrge as an inferior irmliltfljxnl. how with nww Cchlog—

 

f‘ O C ‘ I Vfl '

ldUnlvor51t\r(xf Lonocn1IInst1tLHwa cf Lducatlmnw, Notcs
ll

 

on Teaching Tractwcc (London: University of London Press,

l:\617, ‘,‘;‘. 2""

 

/.

llIbid., I). l.



ment: and incrvasad gurgllmun! in {fig {:piu:n' (Llltiu

152010 1.:L‘.\(‘ EMU“ 7.01.4 L’gfi-ut‘lulziliL: L} ,z‘ (unigcl‘; Iwimw-I‘:

lHCle(.LS OI‘ b(\li! slgtll‘:. Am)~ 141Vt; Lugcllsi.u11 {t' nu>c{. lw,~

Jether in Ivsuarch grcjrcls, armlnrzt, and :iud; jfUUUL;

th10 is also an exchnbv of l‘CiUPtlb. filth lanr new

C(JlllilCIt s i L i s i:u;q< d i 1.L-r«: Hiig;lll t‘« v:‘? \q- C. l3< l ti I‘ thnfx‘! : tit!;L —

in; brtwcen them ans 11c UHinrbiLy will Comv tu runognixc

the training college as a Wuflhy institution of higbcx LCM“

cation.



mu; ELL-g. I';iIl.L'.. M 59%;“; 1“,.

Funy CLUHJPS are tukin; *luLD in thy grwd ml is o.b1

C(l::(‘3.t i(;tl. ;Efizc)1y; t32(é Hit): t (‘Luiv'wgzt Cl! C’ ti:t: L~x s; 11: i tJIl ill t :12

trainin" Cultt P .0 ulation ih! rvcont tanhlirtmcnt of
.J . n L J ,

ttM) thiTW? yvul‘ trulrflxu; colic-jo (mtnrre lln‘ traciu r chfi.ili-

Ciltlorl, tinx c>l¢1bljrnsixxt of Incw (tJllc: cs antc LHitVtI'filtlt'S,

r
.
-

and the invxcnsu in the {Icyortion of .ralning Cull«;c

student: who will teach in the gximarv :Chcots. Lmsidus

‘

lthose irrsunt changes thorn are ptHur duvcftgmtnt: luhiny

stage that, if gut into gractlcu, “ill have an imgortant

ullkx:t on téu; futuxw.:ntttcrthlf ELULfiwwt ttzuflxjn; ;1Wg;rums

i [I 1511;; 1.;211cl .

The dirvction in which :umv or thrgo duvctugM(ntE

are headin; includog the following:

51‘ UCLHJIttaxs ill Cuvw‘l—p
-
o
'

l . l llt‘I‘C‘ i s [(1 ll; ;L:n()x1;; k.lr; [

01jJr; a ocultral 1¢1UHHlIMI syfitcnl\d:ich “KHJLQ helix

rtjulate thv placcmvnt of studunt teactvri in the

various schools; at the same timt Lt hhHlC iro-

xide the tcacter education institution with a

Svnse of sturity and still prwscrvu tLv grcsvnt

cuntacts )CtW(OH the Local Lducatlon Authuritiqs,

COllEf305, LHH‘ loCfll_ schcwr.$,
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[Ruler tJie Luw:sent. systexn thFIT: is aux ovcnflaJQJJK;

of the. use of the local schools for the inlace-

ment of student teachers; each college acts on

its own regulations as to how the schools in it i
n

area should be used. There is frequent confusion

in the placement of student teachers. filth the

increase in college enrollments a better method

of placement is needed.

There is the present trend of moving the block

practice exorrience away from the campus area

and into off-camrus centers. UnCer this arrange-

ment the student teaching assignment will be in a

town tiutt is luit witiflii Conmniting'tfistanCe-<3f the

canruis. ”The: sttufent,'teacflier~\vill.i>c Inequiiugd it)

live in this off—campus center until the comQIe—

tion of his teaching assignment. Besides being

further away from the camgus which leaves him

more on his own, the student teacher will have

the additional ex;€rlence of being a member of

the community in which 7e is teaching. The need

for this change has been erUJht about by the

increased enrollments of teacher education

institutions. There are not enough classrooms

available for the placement of student teachers

in the schools near campus.
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Tn the future the ccnfiereiint teacher will he

called uben to contribute more to the student

teachine urn ram. She will "lay an even mero

imfortant role in the student teachinj nrofrem

thrui thlllflF iii {he’liasi . It'xvill l‘e YH‘r jvdi

to work closer with the student teacher in areas

cf shrervisien and evaluatien since the already

busy cellc e swnerviser will be unable to mAVc

as frequent a visit to the classroom as the case

..

l 3: new .

This new role ef the coonerating trnclvr is heirf

Fronwht about by the develnnment of offwcamhns

student teaching centers in widely seread areas.

lhe training enllrres and the university derart—

ments of educatfitnizire havinf creator crnortuni-

ties to increase their contacts with one arother;

staff members from both institutions are nertih;

together in research rrcjects, study groups, and

seminars. There is an exclnnge of lecturers

between the two instituticnc. This is ercnirfi

new areas of interest for the university studcnt

as well (‘9 the trffiiiinf collt‘pj student: twfll;

will be able to rrcfit from this new develohment.

There is a movn in the direction of forminf new

kinds of decrees and Tettini away from the highly
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teacher education pregrum are unuor Constant :tuuy and

(fixallénq;n. Ihrrsorns in gm>sjtjcn1 of 1(uuloxgljgr, conqu:tent

and dedicaltm1_individuals, (nu) directixr; successfnl (unm—

gzaigjnss fkir .luq;r(JV(qnvrxtéi 111 it o CLMJCIIL1“0INJL prwagrwnnn .
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tttufletn‘ tczushixy; plgiys 21m irngcn"taxn. TUIJ? is; the

total teacher :ducation progtam in hngland. Gcnuraiiy,

the! attniwnt, toucflying «3Xprq‘ivxu:e (winsixsts (3f tiuirtmeon ivc¢dga

of block gracticc which is divided over tho three year

teacher education Course. This involves a gradual prUCOSS

whore goriods of ClUSSloom observation prcccdc the block

practice and halos introduce the studwnt teacher to the

comylexitits of teaching.

Tile hhq;lislu instiiwiti(nis Lt‘tiigtuir ediunxti(n1 OQLJYALO

under a su;crviscry sy$t6m calicd tutOJiul system. In this

arrangement the college student receives Close Empvrvitimn

alnd ggixidzU1cc> it] £111. pin15(:5 (if tttS. C(ijll‘gt? ptuygivun. l v<w y

{tunilty nmwnbcr nunyt acccggt the Ex*rsoxmll dtnwilognuwit of

every stuoont as his primary concern. Ecgardiess 01 subject

taught or department regresvntcd it is genoxut practice for

each 1a0u1ty member to take an active part in the SUpvr—

vision and evaluation of student teachwrs.

The majority of teaching assignmcnts are within

counnutix'igg distance of the Chili-5‘!) which allows thc student.

t1)1roturwn to (nunpus equflz vvcwting.

\
n

i
t
“
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The letter grades of A through E and a written

report are used in cvaluating the student teacher's pcr-

formance. This evaluation is made by the coorcrating

teacher, principal, and college SUpcrvisor working as a

team in assessing the student teacher's work, howcvcr, the

college surervisor has the rcsyonsibility of giving the

final grade in student teaching. In the final block prac-

tice of the third ycar an additional member, the outside

exannJficr, 11; addcml to tin? evaliurtion tmxnn.

The outside examiner is a staff member from a neigh-

boring college. Every college will be visited by an out-

side examiner during the time students are doing thcir

final student teaching. College A may have an examiner

who is a regular staff member of college E, and college B

may have an examiner who is a staff member of college C.

Generally, the examiner will not be the same each ycar at

a particular college. It is the outside examiner‘s job to

insycct the total work of a representative sample of stu-

dents; this includes written work, such as essays and tests,

as well as the student teaching xerformance. It is his job

to see that the stancards of the college are adequate and

to keep the colleges all over the country in touch with

dovelocmcnts outside their own immodiatc area.

The cooyorating teachers are not paid for their work

in the student teaching program nor are their teaching loads



reduced. generally they look noon thwir role as a worth—

while? servicn: to iiwx teaCiMJu, ,redWassiexlznni are inuiervd

to serve.

’zhe majorit§'¢,f student ttuufltiné yrobranm liliih;lahd

are found in the training collvges; a very small per cent is

located in the universities.

.thtu* Conufli~ticn1 of iiirCC )“WFVS (”5 5{”dé' j” d‘*:thJr

1

in a chosen subject at the uniV(rsit3 the student is granted

a i:a(fllf!iot"s= d‘verBC. fie is timer] {isrnxitl cc} t() i<ga(:h htlt (let 5

not hold a teaching certificate. He must comglrte a fourth

)'<‘a\r‘ C»f‘ g:1‘()i‘£‘s >_i«>li;a L t x (xi iii 113' a.t iiiea lllii \/(*rfis i {'5' gi(~,-a:1~t uz¢ [ll

of education to reveive this certificate. lhe person com-

flxfililvf tiIiS {Hidli lUlHli 5w~a1‘ is ggvnidvill37 rewvattled .filuln-

(7i Ell i.)' 1)}! i)<'i.rl»; Hi()\r“Cl ()Iif‘ L!i' ‘txv() S‘t (‘3ura Ll;;\£2it“(i (311 L1 14(1)? : (iil(‘tL-

ule in the school where he will teach. At greSLHL, this they

I

11¢: t s¢!(:rn i.() i)(' 1‘(r\va1r'ci c~xxi»Lxg;ii \ C) (711(:()L11 11;;x> ax l_;11‘5,(> lltlffliji‘i‘ (; f

nt’ucc i. E on.x
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degree students to enter this fourth year

1110 L”‘iVV3FSl 1F (JULWIIiIHCIItS (if (HiUCiJLl(Hl EiJJdtfllt

teachixy;;nwr;rams OVLi‘iiiis one thI'LXJW(ml ogerate ill

rnucii ti:e stave XHUIHltl‘ as; tile txtyiniiig C(Lt]t:;0. lkgWLw; l“,

'
n

because the university Ce,artmtnt of education Course i

iiir 2i (JnL' ytnir gaeiiiocf axu; (iffkyreci i() dig,rw;e strid(;ni.s, tile; e

are some major differences.

Cne (lifftnwencez is ii: tin? CUIHJUHtlYIliOYl(or txvelvw:
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twelve weeke are divided into two periods. Tie first is,
.
.
r

a three week period coming in the fall term and the second

is for a nine week feriod in the Spring term.

Another difference between the university degartment

of education student and the training college student is

that the university student is regarded as: beng more mature

and capable of handling more reSQonsibility. Because of

this he is exlwected to assume greater reSponsibility and

at a much faster rate.

The university departments of education recognize

that their one year professional. course cannot produce:- a

Skilled and fully competent teacher but it is honed it will

liel; iJne si¢nieni:;jet :etartCKi on ilu3 riglfl; road.

The entire system of teacher education in anland is

undergoing changes brought about by the needed exyansion of

the teaching; force and by new emphasis placed on teacher

uducatixni. Educators swmazl need for‘izn‘rovement irltiur
\

\a

A

existing-j teacher education irograme and are striving; for

the best grogram that is possible.

IMPLICAYICK (
’
7

There are many areas of similarity between the

student teaching programs in England and those in the United

Y‘

States. examples of this; can be found in almost every phase

of tin? studerfl:‘teachiru;;3ro3renné.



Both cmnnwtries Iwrgard stinhnit teaclflJrj as a

grocess that gradually introduces the student

to tho comglexities of teaching. It contains

periods of observation followed by periods of

hi ock; fnrac ti ce .

Local school systems grant the collvges per—

mission to use their schools and faculty for

placement of the student teachers.

Eurinj short periods of observation in the local

schools the student teacher is rcouired to con-

tinue on with course work at the collefie.

Student teachers are evaluated on their perform-

ance in the classroom. This becomes a part of

the student teacher's official record at the

college.

Colleges rely on the coogeratin; teacher in

giving the student teacher guidance through his

student teaching (ngrience. The coconrating

teacher will observe more of the student teacher's

teachin;r performance than any other person.

Buring the block practice periods the student

teacher is observed by members of the college

staff in addition to the cooperating teacher.

Student teaching programs are usually well

accepted by the classroom teacher, pUpilS, and



tin: conmunTity.

There were, however, certain aspects of the English

student teachinjv; program that teacher education institutions

in the United States might consider for implimentation in

their own institutions. It is realizad that the task of

removing a part of a prog‘am in one culture to that of

another without difficulties would not always be easy.

The process of supervising and evaluating the stu-

dent teacher's progress is an area where programs in the

thmited States ndiflit benefit fawwn examining tflne system used.

in anlanc‘i. Unlike so many of the student teaching: programs

in the United States, the entire teaching staff of a college

is involved in this process. The suoervision and evaluation

is not left up to one or two people. The English system gets

the subject matter Specialist of the college as well as the

education staff into the schools to assist in the student

teaching frograms. All members of the college teaching

staff know what is taking place in the classrooms where the

student teachers are assifined. They are in a better posi-

tion to understand the student teacher's problems; their

teaching becomes more meaningful when preparing the student

for his Position as a teacher.

In connection with the area of evaluation the anlish

student teaching programs employ the services of staff mem-

bers from neighboring colleges to assist in evaluating the



final student teaching exocrience. This helps keep the

collejes all over the country in touch with dcvelogmonts

outside their own immediate area and keeps their standards

Up-graded.

It has been pointed out in this study that no two

teacher education institutions Operate exactly in the same

manner. There is, however, the element of consistency that

has threads running through the English student teaching

programs which adds strength to its Operation. An example

of this can be found in the position of the coogcrating

teacher. She receives no pay for her services nor is hcr

teaching load reduced. She knew when she entered. he teach-

ing profession that some day she may be called Upon to serve

as a coogerating teacher. This was exnvcted of her and she

considers it a privilege and an honor to serve .he student

teaching program. Under this arrangement the teacher edu—

cation institutions are not faced with the frohlem of con—

vincing teachers their services are needed for the training

of teachers, nor with the problem of competing with other

institutions of higher education in paying more money for

the services of a coogeratin; teacher.

Another area where consistency is evident is in

{:rading the student teacher's performance in the classroom.

AJl.colleges use the letter grades A through Y. The grades

are interpreted as meaning: (1) A--Very good, (2) B--above



average, (3) C—-average, (L) E——below average, and (5) F-—

well below average-~failure. Under this grading system the

majority of student teachers receives a final grade of C

for their student teaching. There are approximately two

to three per cent A's and two per cent failures.

P
-
v
‘

It is also common practice in the Englisi teacher

education firefirams for the college staff members and the

c00perating teachers to give the student teacher guidance

and assistance in lesson planning. This is done grior to

the student teaching eXperience as well as during the

exyeriencc. In most situations the student will be free

from all class responsibilities several days before the

final block practice in order to work on lesson planning.

At this time the student will work with the subject matter

Specialist, education lecturer, and coo;eratin3 teacher,

in order to make Specific lesson glans for the teaching

that is to follow.

The researcher believes both countries could profit

from investigating the other's teacher education programs.

lhe programs contain enough similarities to create interest

and enough differences to make an investigation worthwhile.

NEE? FCT-‘a FUTTUET‘ TESSAY‘CT‘;

The results of this study, as well as those reported

in "he survey of literature related to this study, indicate
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that further research is needed in the field of student

teaching in England. The following statements represent

some of the issues and questions that should be resolved

thr0ijgh further research in this area.

M1. There is a need for another study such as thi

one in which the investigator should have an

opportunity to spend at least a year investi-

gating student teaching. In this way all phases

of the firefram could be seen in ogeration.

I
‘
d

. What portion of the three year training college

course should be s;ent in student teaching?

Should everyone be required to have the same

length of tinm-fknflmis student teaclfiJrj exgeri—

ence or is it possible some students might profit

from more or less time seent in student teaching

than prescribed by the existing program? 20

such factors as age, past job echriences, grade

or subject preparing to teach, or marital status

have a bearing on this?

\
A
’

. Traluating the student teacher's perfvrmance is

a Complrx area and needs more investigation.

'fiat factors affect the grade the student

teacher receives for his teaching performance?

Yow objective are these 3 ades? That is being

evaluated when a jrade is given for student



U
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V

teaching? Low accurate are the assessments in

forecasting the kind of teacher the student will

be?

There is a need for investigating the effective-

ness of the off-campus student teaching cxncri-

ence as compared to the student teaching within

COmmutinf; distance of the campus. "fi'iich offers

the student the better ex;crience?

There is a need (Ynézn study to determine the

effectivene_s of the fourth year of yrofessional

traininj in the university departments of educa-

tion. Is it doing the job it froyoses to do?

In 1960 the teacher education program changed

from a two to a three year program. This addi-

tional year was added to give depth to the

existing program. Has this depth been obtained

or inis ttHJ? thiiwl year‘(nily nKVHTt addirqgvnore

course work to the program?
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(pvfirnr {WW iantlhvrh {1‘0 1rw=bcn7

Tr} Pruv trgrwy Ifig‘r Z‘rrx‘

(a) tuwokc, (5} 1"iciwrrrs, (flwnrfwr, f11vy/fi1n1 Ffrif*°,

mnflr1s, ihn h1mckhnnrd mrflé use of?

Whaf brifin n? "1200 jc accorded in ihnm in:

(a) 10¢Fons on diffhrinfi ?thFC+F,

(h) 1nrrnh¢ wi+h chifdron of variPUF Rm”? 3

(C) 1f“°°LR¢ u5141 Pb‘1frwww of V??firfl1c PT” Ti*i"F.

Tn what W“V° Pr“ {FF ChiYFrfin nnr+504fifin+¢ in fr?

‘orrcn?

IT“ W”“* Fv+vv+ ”or? 1%“ mnnnnr or n~r+iciwn+ion fl%ffnw

frhm Pnhjcof to Cubjrcf, 3:0 fr bwr, {onchrr in fonohnr?
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Wirh whfif frr+an 1bnflin~ +0 flicfrnofian of af+on+inn

flows +b0 toabrur find himrn1f fanc€7 divo OY?T“1W$ nnfi no+n

brw fhrfn Factorc fire di“rnunfvd hr rnwbvnfl.

Tn any and CTuP? fakfl horn? and fivn nx?w¢1nr of:

(a) fliffprp“cpc in r310 hf Workinj From Child in

u
a
o

CH 1?,

(b) fiiffhrthP° in On: it" of work dnnr frnm Phi1a

fn Chi-18..

To +h" +wn innvi+nhlns f0 +n60+hhr? Fnr nvnmfi10,

9101-! wan-LOT‘; Torn“ si'rthfiflrd of atra'vnmnnf, POPS {'hr? c11i1r’.

who 1? F1ow/Cwiff in work in own vnhjrcr nnrn¢Fnri1y firovn

to ho tho 93mm in othvr futhC???

(Tr you fir? fih1” f0 an F0 it WOU1d b0 V91Hflb1“ {0

brim? anb1h? of work finnn by 0%i1flrnn bfirk +0 0011079.)

Arnin for any onm CTQCF, math:

(3) in 1%“ Plficrrrnm (h) in Frhnn‘ but no? in P7fl°=

(C) on fho an}érnunH.

”bar indicatinnc of flatternfi cf 1nn3nr€hig can bn

nhsnrvnfl nna Pow nrn fbpy ovidomnrfi“ Tc thorn ovidnnre of

a Continuancn 0F frnnfinfr from onw Fifufifinn into angfhor?

Frn‘ Oxafifi'1b, 'Fron1 (c) 'to (13), CW‘ frrwn (9) ‘fn (1?) 1r» (C).

an you fiirfiryaflsflx sorts PT firou_fi? For hYnnf10,

rrCUff FRPPd on rftninmrhf, 9e cyfocnfl To TFO” h of fribnfic,

If F0, VflVW1cfiw thn flifrernnt “wwan° hacomo WNW”? rffactivn?
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1

The yurgrese of this study is to Show how 21 (7111.16

.mr’ 01 f L111 I‘l'n s“
a

.
.

—
0

behaves in many different situations, what he

E1!1(1 f‘ezcxi,=; i 11 i 11<#e ea, :1r1(3 11(Jxv t iizz {wc\(w:~1.r: xvizc) s LY]‘I“(tllr1(1 iwirrn

reaciq fit shoiflrilpresorn.z1s Congfiete £1 pictiuwr as :u355ih1c

of a exild szi'lox-Jinfj an understanding of 1=is background,

O'Y‘Oriin1iii(.? or“? 11%3b1(rns. TIN“ srm:tiorns bflfflf arw> intJTF-

rciai‘ec’: if you attemgt to sce the Cove1();x:n(.tnl. of the Child

as 21 wiuylc. T<:fer13ncc: shcn11d {)0 nu16c> flxnn (niu :50ct:iori to

the next to see whether the findings in one challenge or

cx;1ai¢1'Uic findirujs in axmflJtcr. 71n3re is a1:r>zx close

connection between this and other ecucation essays if you

Show how far a Child's: behavior is Characteristic of his

awe group, the oygortunities offered by the school and the
l)

Cmnmuni 1y e to .

A. T7374111" of‘ Cbsorvations zinc' Confoci wii‘u‘. the (71":16.
 

 

 

 

   

Eated records of conversations, visits to home and

school, observations of {lay with other chiidrcn, etc.

If Contact has been too frequent to record 811 ocea—

sicnis, slecct. thrusc hi fie?) erwé SiéghiiiiCUrit iii uruferfistarm7inj

for “’10 Child. ”11.3 schion should provifle much of the

evidence for the conclusions drawn in the eter sections.
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m
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L. Intellvcturl Characteristics.

(a) Intelligence (verbal, non-verbal and performance

tests).

(b) S ocial aptitudes and defects (verbal, musical,

mechani cal) .

(C) Acquired knowledge; for examnle, level of school

attainments and general knowledge through:

(I) Siandartiized txasts iJ1.AritJnneti<:, Ringlisfli,

etc.

(2) Comparison of Work with others in the same

Class at school. Include also History,

Geography, Art, Nature Study, etc.

(6) Tocord of any teaching you do to improve school

attainment.

C. Interests and Attitudes.
M

 

 

Attitude towards:

(1) teachers, children, school work.

(2) family and home.

(3) himself.

Ability to coozerate with, to lead, or to fo1low

others.

Outstandinj personality qualities:

Persistence, self-confidence, cheerfulncss,

inferiority, aggressiveness, etc.

Interests; for QXBMNIQ, theater, gardening, collect—



° r~ \". 3.. .-..

1 ‘1‘: , r( (AC-.1 n‘)

in school?

Any u

, etc. lire {luésc lirdnwi wi 11 favcnsite swu)jccts

nusual exgeri once or (ii sabi li ty which he s.

markedly influenced a child's emotional life might be

incluCed in this sectfllni; For examyle, ltwws of parents,

stammer,-squint, etc.

E. Physical Develowment.
v-L‘ — 

Cener

Quali

al appearance and posture.

.t, weight, past illnesses, stC.

al Cfficer's ?efort.

ty of movements, muscular control.

l. Envircnmental Influences.
 
 

(a)

(b)

 

I¥iii1ir1 thr) scinocl-:

Attitude of the teachsrs and other children

tcwardsztlnfi child.

leccrd of school career, eSpecially successes

arul fk1i1l1r(;s.

Fefcrence to curriculum, methOCs and school

lnrildings where ElKfll informatitnixweuld further

your understanding of the child.

Coeperation of the home with the school.

C(i.tlii_r1 tilt? l:()nle :

Position in the family.

Family relationships, ascecially attitude of

parents and other members of the family to'ards
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F.

“I?

the chi ld .

Economic condition; financial difficulties

any other Special ;:reblem, for examg'rle,

crowding.

Cultural background; facilities for play,

parenls' interests, opportunities for travel,

etc.

(c) ifitfliin tflie ruaiglfl)ortu30dz

General characteristics, slum, urban, rural,

etc.

Facilities for oven-air and club activities,

rarks, etc.
-

GenerAl Conclusions .
 

'..'hat is your main impression of the Child?

Is he deveIOTing satisfactorily on all sides?

'.'-'hat recommendations would you make about his

in home and. school?





.4.il.‘(WUH3}.34))~45.3),.«)J..131u).‘33.

iftick.“(IF.P.P\k/hF..”r\b"l\L(”55,r"b,ll\ihlyb\r~.'{P1\rvb.l':b.

o<Hieamai L'1...fl‘..l'i,



\
i “t

I o-- ,a ‘y,' T‘ u -,1\ r ‘7‘ ~ 7 . T“ (~V .—. ‘ \r

. ‘ . ‘ ' ‘ i “ g ‘
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In tlm2.first part of‘lflris essay you stmnflcltiescribe,

\vitli tlie Lise <3f lilblflfi amid (Zia frames, tflxe ()rgzu1i7xiti(n1 axul

setting of the school from data you have collected durin“

ycnir ElJJdCrlt t<uichirvj eyexerix3nc¢\. Tlie ;)ur;M3se (3f tflie C
D

'
0

'
n

C
)

‘
4

is to give you some obgective basis for considering the

many variables to be borne in mind in thinking of a school

and in planning; its. curriculum.

Tlné secorul partifgives )KH] the (fingertinrity tcitflevelcn)

your own ideas in relation to one aspect of the curriculum

and its application.

I. “WM? School {Hui Its ¢etflimr§
 

l. The tyre of noirjhl‘mrhood: urban, suburban,

inCustrial, etc., and amenities in the area.

Children.1
‘
0

0

"
’
2

,
_
.
A

I

0

(£1) I'unflucr‘ cf‘ findil-s

(b) Socio—ccenomic background

(c) Size of family

(C) Fange of ability

,g. School (hfiyniization, llH‘(NJrTlCUlUHU gun} time

schedule.

(a) Fange of subjects offered

(b) Time allocation for each subject for one class



II.

76

(c) Points which were CUHSidOFGG in filanning thv

tinw FClNfiCIIlQ

(d) Sclxufi organizatirni; for cxaundrz, setting,

streaming, mixed ability groupF, ctc.

(e) Xetlmuls of‘chalegaticni of FESfiXfllFlbillij"i0

children; for examglo, monitors, form

cartains, yrcfccts, school council, etc.

(f)-

i
i

l

taffinj ratio anfl sizv of ClOFSCF

k. Fxtra-curricula activities.

((1) SrmrittiJ S aru‘ ?;wurt&

(1:) Contact. with paiwrits, P.7'.A.

(c) School Function?"

5. TlH317uilding.

(a) liper)flinato (kite

(iJ) ’T3j e (wi ti! Eliot cl: ;-lzni)

(c) Advantages and difficulties arising from

1.11] m t} x: of inlildilrg
A.

6. School objectives.

Choogr onc asg(cL of the curriculum; for example,

*nglish, Kathcmatics, Art and Craft, Goo;ra;hy, etc.

V

Plan a year's syllanus of your own for T‘R of the age

{grougs )«MJ taught, inuw;ininj zx school jilii similzu“

SC U, i 113;.

FU"~(SL alternative methods of teaching the material
L) _)

in this syllabus to tim><flxildr€n and ClFCUFF the
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Ftudcnt leaching

Kate(
3

2
-
4

(
‘

'
n 0Sciuaol

ful)jnct

Pregaration and Fetus

17ar1n(?r arid. Fineeécli

’Teacfliing lhlttcu? and Ekethod
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”caching

“€ij E‘itjn‘l’doooooococo-00.0coo-co...

College Supervisor

 

 



On

CCI‘:FTL:I\”I£"‘.L. PIPE-15.9 rCtUl‘l‘l too.0.000.000coco-0.0000000...

Col logo E‘u ycrvi sorl
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Comments on the following lines would be useful:

Contact with and interest in children. Gcncral

[nanner‘znul voice. (Ihass coniqmfil. PTOLiUWTiiOH aiui*yrcscn-

terti()n {ind (gucrstimaniru;. Tdiniruj arm} orfijariizai,iori. Ilse (if

blackboard and illustrationé.

7,

Eiélict00.00.00.000000000000000

COOLKHYRting lkunchcr

FCEIOOIoooooooooooocoo-0.0.0.0.
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Clan leachcr's Peter! to Toaflmafiter on the work

ore-cocooooooooooooooooooooooooo(“(1:30Cf ftUi‘ilrll)

Pregaration

S;x;ecl1

Knowledge of Subject

use of Teaching Aids

llelaticnis Willi Chilzflren

Coogerativeness

n

Premise as a {eachcr

‘ Yr ~-

Tomarl.‘

Ci\.

 

wgnaturcoooooooooooooooooooo
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STUECKT TEACNIKG PFACTICE PEPCTT

StUCzcrlt-‘O...00.000.000.000... “~ll‘QCZC*OOOOOOOOOOOOOOOOOOOOOOO

SCIEOOIOOOOOOOOOOOCOOOOOOOOOO :O£)art’”!(:ntz..OOOOOOOOOOOOOOOO.

rates of teachin“)

‘J
I'raCtJ-Cct, fr01110000000OOOOItOOOOOOOOOOOOOO

Xumbcr of sessions absent... Class and axe—range taught...

 

(I E? ilk-XL F EI’C‘T"?
w

 

Sinmnary

rate.‘OOOOOOOIOOOOOOOOOOOOOO 8.1-;jnedo00.000000000000000...-

I‘I ". I ~"

Leaemaster

 

q

*A - Very Good C — average F - Very weak

3 - Above Averame Below Average
L)

H I



FllU"EYT lWifiCKTQQ} FC‘CYVICE TW?“Frl‘Q.

StUCOHt-oooooo00000000000000. Assess-zucntoooooocoooooooocoo

SCh(’C]00000000000000.0000... Lef7al‘tznéz’r1t-ooococo-cocoons...

£311,993 Of LCCIClling‘ LDTC‘LCthG, frOnl.00.0.0.0...tCoooococo-coo

Number of session? absrnt... Class and age—range.........

 

Preparation

R'

Voice and Scaring

Contact with class

3 infiividuals

Chi l(’ren' 5 work

’leacinixg abilitg’

 

Signedoooooooo00000000000000

Collo 8 Supervisor
L)
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i‘f'T Cl‘x SiL ‘i\,T “.AC;!A'JLa.”

Name of School

flame of Headmaster

Name of Classroom Teacher

Name of Student

The headmaster is asked to assess on

and to add Comments if necessary.

9
)

U
1

y(>int, scenic,

A B C E F

Well above Above Average below Well below

average - average average average -

outstandinf ooor

If a headmaster has more than 1 student he might for

the sake of comparison write about or rate all the students

under one heading before going on to the next heading.

1. Preparation (a) Schemes, lesson notes

(b) Aboaratus, aids, etc.

2. Power of stimulatinf puyil interest.

). Levelement of lesson, newer of

exrdjanatdwan lrlanPCF fornnll tyjae

lessvns.

a. (hiestiorUJy;, and aflyility t1) secure

coeferation of children in more

formal tyye lessons.

5. Ability'iu);indicate tin: lines of

approach and to get children

actively finding out or doing for

themselves in more informal

lessons; for example, drama,

library period.

6. Ability to suoervise and help

children to develoa individually in

skills and in productive work in

laboratory, work room, craft-

room, gymnasium, etc.
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Facility shown in incidental

revision, consolidation,

summarizing.

Sensible use of teaching aids,

blackboard, film strip or movie

projector, tape recorder,

prepared diagrams, models, etc.

Knowledge of, and skills in,

subject matter shown in the

fields he professes to teach.

Speech (a) articulation, sentence

structure

(b) narrative power

Quality of punil-teacher

relationshijs

Cooreration with Headmaster and

staff

Feliability

Special points of strength and

weaknc S s .
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