
A REVIEW AND ANALYSIS OF THE

HUMANISTIC SCHOOL CONCEPT,

EMPHASIZING THE DEVELOPMENT

OF OPERATIONAL HUMAN OUTCOMES

AND SCHOOL FACTORS

Thesis for the Degree of Ph. D.

MICHIGAN STATE UNIVERSITY

JOHN 0.. MEYER

1970



1'Hu-KIC.

This is to certify that the

thesis entitled

A REVIEW AND ANALYSIS OF THE HUMANISTIC

SCHOOL CONCEPT, EMPHASIZING THE DEVELOPMENT

OF OPERATIONAL HUMAN OUTCOMES AND SCHOOL FACTORS

presented by

John Clinton Meyer

has been accepted towards fulfillment

of the requirements for

Doctors degree in PhilosoPhy

ADMINISTRATION 8 HIGHER ED.

,~ [jam/Ella 7&14c/1LL11

Mafln' professor

Date April 21, .1970

0-169

 
  

 

   
V swims av 3‘

IIOAE & SONS'

303K BINDERY INC.

h; ‘L'u qy BIM“ 9‘».

3/' any gs, £5
  



ABSTRACT

A REVIEW AND ANALYSIS OF THE HUMANISTIC

SCHOOL CONCEPT. EMPHASIZING THE DEVELOPMENT

OF OPERATIONAL HUMAN OUTCOMES AND SCHOOL FACTORS

By

John C. Meyer

Out of the miriad of critical analysis existing today

in the educational literature and dealing with the concern

for what goals should be established in our schools for the

70's. has come one apparent consistent theme. This theme

calls for schools that will be capable of "humanizing" the

program of educational offerings for all students.

In analyzing the concept of this type of school, it

was obvious that the focus of concern had to be with the

'product' that the school would turn out, the results. the

students themselves. This end result of the school's edu-

cational efforts has been called the "more humane person"

that would constitute the major objective of the humanis-

tic school.

With the above as the focus of concern for the study.

the humane person is described in terms of operational. be-

havioral goals that are considered to be definitive of that

type of person needed in today's society. The description

of the humane person is based upon three major aspects: (1)

the development of intellectual competence: (2) the acqui-

sition of psychological strengths and (3) the development
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of skills for Optimum human relationships. These three

aspects of the humane person are presented first in gen-

eral discussion and review of the literature. then with

a basic operational definition. followed by behavioral

outcomes that might be sought and observed.

The concept of the humanistic school is interpreted

to be based upon at least one fundamental assumption as

it pertains to the process of education. This is. that

the school, given certain factors and conditions deemed

"humanistic", can indeed effect changes towards humaneness

on behalf of students. In seeking support of this assump-

tion, Chapter III presents a review of social-psychological

research and theory. as it might relate to the humanistic

school and goals it would seek to achieve. It was con-

cluded that this field of theory particularly. would be

contributory and would compliment efforts to humanize the

educational and instructional processes of the humanistic

school.

The thesis also deals with the describing of the hu-

manistic school, as an institution. as it has been writ-

ten about in the literature and described as that type of

school that might educate for more humane persons. The

description of the school is presented by a general re-

view of the pertinent literature. Also presented are sev-

eral basic concepts offered as definitive of the humanistic
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school. followed by specific conditions and factors which

might be observed in assessing the efforts of the school

towards humanistic goals.

In conclusion. the thesis offers fifteen hypothesis

for further study as they relate to the humanistic school

and its effectiveness in humanizing the educational process.

Also made available as an Appendix to the study, is a self-

assessment check-list. containing the major school factors,

conditions, and characteristics of the humanistic school. as

reported in the study.
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A REVIEW AND ANALYSIS OF THE HUMANISTIC

SCHOOL CONCEPT. EMPHASIZING THE DEVELOPMENT

or OPERATIONAL HUMAN OUTCOMES AND SCHOOL

' FACTORS

CHAPTER I

INTRODUCTION

Introduction to the Problem

Personal reading of professional literature during

the past year has covered a broad range of educational

concerns and Special interest. Throughout this time of

concentrated study. it has become increasingly obvious that

no matter in what special field one was reading. be it that

of social-psyChology, curriculum, school administration,

or philoSOphical foundations, a predominant theme was threa-

ded throughout all of the contemporary literature dealing

with education today.

This constant theme eXpresses a concern for what the

schools of today are doing. or not doing. to develop in-

our youth. the specific types of skills needed for today's

society. With notable consistency. the term ”humanistic”

is used to describe the type of school that is needed to-

day in America. The youth that would be educated in such

1
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a school would, ideally, be a person that could be con-

sidered, and known as a “more humane person". This is,

of course, to suggest that our schools have not been con-

cerned with turning out such a person from our schools,

and that such is a desirable, if not necessary, goal for

education today.

To some critics, this theme would at first analysis

seem to be nothing more than old song lyrics, with per-

haps a different tune: more innovations and ideas for the

school to carry out ineffectively. The concern, however,

seems to take on new meaning, of greater significance, as

the skills that are being considered as necessary, are

held up to the test of meeting the growing and seemingly

crucial problems of our fast changing and complex society.

Different than in so many past periods of concern

with our educational institutions, today's emphasis on a

more ”humanistic school" and more "human persons", does

not deal with any single new innovative idea, educational

tool, or practice. Rather, it is an attempt to analyze

more precisely, all that we think we know and understand

about the social-psychological, emotional, and physical

needs of youth, with special attention to both the cogni-

tive and the affective skills needed. More precisely, these

needs are being analyzed as they may be uniquely affected

by the complex society of Egggy: a society noted for its

great polarization on civil, racial, and other social issues;

a society concerned with the problems of cybernation,
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growing international problems, and questionable changes

in the personal values of its peOple.

It has been pointed out that the problem of "human-

izing the school" is not a problem revolving around the

restructuring of the curriculum; rather it is a matter

revolving around the restructuring in the school of inter-

personal relationships in such a way as will compliment

the maximum growth, in all human aspects, of each indivi-

dual.1 The emphasis of the ”humanistic school” should be

Ion the people in the school, and upon what happens to those

people as a result of their social interaction within the

school'environment.

The personal concern of the writer for these problems

in our society, and a rather firm belief that our schools

must play, and can play, a vital role in preparing future

citizens that can face, analyze, and seek solutions to

those problems, has provided the motivation for this stu-

dy. It has been undertaken because of the belief that our

schools stand to gain on behalf of students, if they can

be helped to an understanding, and perhaps led to a self-

examination, based on the ”humanistic school" concept.

Acceptance by the sChools of the values inherent in the

concept, may lead to a greater possibility that the citi-

zen of the future will indeed be better prepared and equipped

than he has been in the past, to meet the problems he en-

counters in our American society and the total world.

 

1William E. Doll, Jr., "Humanizing Schools: A Problem

of Curriculum or Personal Relations”, Phi Delta Kap an,

Vol. 51, No. 6, February, 1970, pp. 335-33

 



Eggpose of the Study

The primary purpose of this study has been to exam-

ine the concept of the humanistic school, as it relates

to that type of school and school program which would be

seeking to educate and develop in the student, those quali-

ties of person that would classify them as "humane persons".

Directly related to the primary purpose of the study,

the major focus of concern has been to define the "human-

istic school" and the "humane person", in terms which

would be operational; operational, that is, to the extent

that there are presented observable and measurable defi-

nitions, outcomes, conditions, and factors, for consider-

ation and possible applications to the school evaluation

process.

At the outset of this study it was felt, and prOposed,

that the intended investigation of the "humanistic school"

could be directed toward the development of an instrument

which could then be utilized for conducting a survey as

an integral part of the problem. The purpose of such a

survey would have been to examine the extent that certain

factors and conditions of the "humanistic school" existed

in selected secondary schools.

As the study and review of literature pertinent to

the concepts being considered progressed, however, it seemed

increasingly obvious, that although such a measurement in—

strument as suggested was still feasible, the significance
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of carrying out the originally proposed survey was becom-

ing lost to the more important task of operationally de-

fining the concepts of the "humanistic school", and the

”humane person". As a result of this deliberation, it was

decided to proceed with the development of the survey in-

strument, but only as a secondary purpose of the problem,

and to not conduct the intended survey within the scope of

this study.

Limitations of the Study

Like most other research efforts, this study also has

certain limitations which must be recognized at the outset.

First, this study may be considered limited to the extent

that it does not include a systematic account, or review

of past curricular movements as defined by specific goals

and objectives, or in terms of the type of school that may

have existed at any particular time in our country's educa-

tional history. The study was not intended to be a compara-

tive analysis, either historically or philosophically, but

rather the major effort has been to analyze a contemporary

concept in such a manner as might lead to greater likelihood

of future implimentation, aided by defining the concept in

operational terms.

Certain restrictions are imposed upon any effort to

operationalize definitions as they relate to the human per-

son and human growth, as well as to verify school conditions

and factors that can be accepted as valid agents for change
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in human behavior. This is no less true of the effort of

this study, as it pertains to the concepts of the ”human-

istic school" and the ”humane person". The inherent limi-

tations of that effort leave ample room for the individual

reader to seek greater refinement and testing of the Opera-

tional school factors presented, and to study further the

humane person characteristics offered, so as to enhance

their capability for post-instructional assessment.

No effort has been made in this study to suggest stra-

tegies for implementation of humanistic factors or for ef-

fecting necessary or desired change. Although there are

implicit directions suggested throughout the discussion

dealing with the concept, it is left for further study the

determination of answers to such questions as creating cli-

mates for change, appropriate leadership strategies, and

similar concerns.2

It has been assumed for the purpose of this study,

that those factors and conditions identified in the litera-

ture as descriptive of a humanistic school, can be accepted

as valid descriptive elements of that concept, based as

they are on the best professional judgement and experience

of the many writers and scholars cited. This must, however,

still be a delimiting factor of the study, inasmuch as many

2The reader is referred to the following study that

does give attention to the process of change in the school

as it deals with the humanistic concept.

Leland W. Howes, ”Towards a Humanistic Model of School

Organization Development”,(unpublished doctoral dissertation,

Michigan State University, College of Education, 1969)
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of these factors remain to be tested and evaluated as to

their effectiveness in producing humane persons through

the educational process. Although there is bound to be

debate as to which such factors and school conditions will

lead to the development of humane persons, if any, the wri-

ter accepts for the purpose of the immediate study, that

those factors cited will have humanizing influences on the

students.

For some, various aspects of the ”humanistic school”

concept will seem radical and a questionable departure from

current and traditional practices. As stated above, others

will question either the basic value of the concept, or its

feasibility. Any resolution of such contrasting views will

be resolved only through a careful analysis involving, not

only psychological-social concerns, but also philosophical

deliberations.

2225622229_2£_222_££22193

The concept of having a more ”humanistic school“, aimed

at the development of a more ”humane person”, as a goal to

be achieved on behalf of the secondary school student, is

not entirely new. At least two years ago, those whose pro-

fessional interest centered on secondary education and our-

riculum, emphasized ”humaneness" as the most critical need

of youth in American secondary education.3

This entire publication expressed its concern for

youth as the prime focus Of attention by devoting the issue

  

3Association for Supervision and Curriculum Development,

Nea, Perceivi Behavi Becomin , 1968 Yearbook, Wash. D.C.
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to a search for new social-psychological insights into edu-

cation needed for today. Muriel Crosby, President of ASCD

for 1968-69, suggested at that time that if schools were to

”survive the student revolution for relevancy, the teachers

insurrection for professional status and welfare rights,

and the social revolution which would take the direction of

the school away from professional educators, then secondary

educators had better be amongst the first to understand and

implement in their schools, the humanizing forces that must

change the way we attempt to educate our youth."u

Although professional educators may debate and not al-

ways agree on how, or at what levels, to meet the challenge

of accountability, few would deny that the schools must be

accountable for what they achieve as institutions serving

society today. From such self-examination has come the con-

cern for and expression of need to "humanize” our schools.

At least some of the impetus that has lead to this analysis

of educational needs may be considered to be the abundance

of criticism being levied at our educational institutions

today.

Even though educators themselves have increasingly

placed much emphasis on assessing school accomplishments,

recent years, and in particular the past year, has seen our

educational systems exposed to exceptionally harsh indict-

ment, such as a recent critic who noted that unless schools

 

Muriel Crosby, Humanizi the Secondagy School, ASCD

Washington, D. C., 19
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make drastic changes fast, they won't need to bother because

the students will have torn them down anyway. The broad

scope of the criticism of the school's service to society

has been summarized by Rubin5 as follows:

1. Critics allege that the schools lack a

rigor, clarity of purpose, efficiency,

and a prudent economy.

2. The charge is also levied that schools are

a monolithic bureaucracy, preoccupied with

convenience and tradition, depersonalized

and uninterested in each child's life en-

vironment, unable to provide for the child

who is in any sense unusual, and concerned

more with herding youth than with their

nurturing.

Such criticism, if not totally with merit, at least

has been considered by most educators to be a valid point

for consideration and further study. Recognition has been

accorded the fact that schools need to give greater atten-

tion to the particular educational needs of their local cli-

entele. This analysis must center more on the unique needs

of each student in the school as an individual person.

It must be noted here that this reference to the unique

needs of the individual student should not be interpreted

to imply or mean that within the humanistic school concept,

each student is considered to have unique abilities. To sub-

mit that view would be to assume a position that some stu-

dents have a different potential for learning, or innate

limitations on their ability to learn. Although it is

 

3Louis J. Rubin, "Prologue: New Skills for a New Day",

Life Skills in School and Societ , Assoc. for Supervision

and Curr c. Deve Opment, 9 9 Yearbook, Wash. D.C., p.4



10

recognized that a small percentage of students diSplay

learning difficulties for which previous social experiences

offer no explanation, the basic position that a majority

of students have the ability to learn at a common level of

achievement is one which the writer finds in harmony with

the humanistic school concept, as it is being defined by

the many scholars that have been reviewed.

As further clarification of any future reference in b/”

this thesis to the concept of "meeting the unique and indi-

vidual needs of each student", it is submitted that this

principle arises from the recognition that as the schools

realistically deal on a day-to-day basis with each student,

there exists today in our schools a wide disparity in the

extent to which each student has already acquired certain

basic skills, has developed certain attitudes, values, and

in general is ggggy to meet any learning expectations which

the school society might impose on him.

It is to these needs, which are generally found to be

different for each student, that the reference is made in

calling for an education which will help each student to

grow to the maximum extent possible, during the time he may

be influenced by the school as an institution and society

of which he is a part.

Much criticism that seems to have validity is that

which says that our.approach to deveIOping intellectual

skills is irrelevant, in that it shows a lack of concern

for the personal development of the student and the overall
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betterment of society, plus the fact that his education is

too far removed from the real community life and world in

which he lives. We are further charged with making know-

ledge too compartmentalized, narrow, and disjointed, so

that such never becomes a part of the student's ability to

deal with his real world.

Some educators have noted that "education is a thought-

less reflection of our culture, perpetuating the prevailing

economic and social errors and being victimized by ingrained

prejudices which it does not, but should itself recognize."6

Another indictment would say that the schools are hopelessly

rigid and as such, any innovative ideas which might have

educational value and merit are predestined to fail.

To the extent that the criticisms have validity, there

may be some clues regarding the kinds of skills that we should

try to produce, and the way in which we seek to produce

them. Rubin7 suggests that we should determine essential

skills needed by looking "not at the abstractions and arti-

facts of subject matter, but at the way people live". He

also suggests that better opportunity should be made of the

opportunities for skill development outside the school, in

the regular activities of the students' community. In judg-

ing our success in producing people who are prOperly skilled,

we should look more at the way they reapond to their life

circumstances, rather than attempt to measure their abili-

ty solely on how they accomplish a specific school assignment.8

61bide. pg. ’4', fibide’ p053

 

Ibid.
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All of the criticism seems to have said, in one way or

another, that our schools have plainly failed to identify,

and meet, the real needs of youth as they are related to

the society of today. It has been noted that the mere acqui-

sition of skills that will allow the student to eventually

become gainfully employed has always been a chief concern

in our schools, but no longer will suffice as the major con-

cern and objective for our schools. A recent national news

service article typlifies this reaction in stating:

Education seeks to provide children with

knowledge and skills to compete in a modern world,

but most scholars submit that this is no longer

enough.

They argue that schools now must concern

themselves with the qualities that make life

meaningful in an impersonal urban society, and

enable pgople, freed of drudgery, to live cre-

atively.

Attention is called to the fact that schools are now

preparing youth for a different world, one which never will

exist again, at least not as we know it now. Throughout

the many commentaries on schools and society today are fre-

quent references to the human difficulties we see in (1) tol-

erating social change, (2) the public's tendency to polar-

ize its views on social problems, (3) the decline of puri-

tan values, (A) the lack of involvement in civil concerns,

and (5) the many signs of the individual citizen's uncer-

tainty with his personal way of life. Having dealt with

the age of rapidly advancing technology, we now find our-

selves in the position of fighting the problems created by

 

9Uhited Press International, Michigan State News,

(East Lansing, Mich.), January 7. 1970, p. 5



13

that same technology.

Concerned with such criticisms, and reaponding with

their own self-analysis of education as it exists today in

our schools, contemporary writers in the field of secondary

education have notably focused attention on what the school

should be in terms of the youth it serves, and on that

youth as a "humane person".

With the student in.mind, the school is then discussed

in terms of it being a more "humanistic" institution. Clear-

ly, the writers are stating that humanizing the entire edu-

cational process would do more than we are presently doing

to better prepare youth who are capable of facing and sol-

ving the problems of self and society.

The school's tasks are defined on one hand as the de-

velopment of life's skills considered necessary for the

youth of today, in order for him to take his place in our

rapidly changing society. The 1969 Yearbook of ASCD, dis-

cusses these basis skills as: (1) Cognitive skills of pro-

ductive thinking, (2) Skills of emotional management, (3)

Skills of being (knowing one's self, others, and one's re-

lation to others), and (4) Skills of compassion (also re-

ferred to throughout the literature as the "skills of car-

ing”) and competence. In the view of the contributors to

that publication, the development of such skills would lead

to the deveIOpment of a more "humane person".

Thelenloincludes two basic themes in his discussion

of the concept of a "humane person". He defines these as
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(1) Enlightment, and (2) Compassion. He further describes

one who is enlightened, as one “who acts with wit, wisdom,

Openness to ideas, and one who inquires, appreciates, and

knows man by his achievements, accomplishments, and aSpira-

tions.“ The second aSpect of the humane person, which he

entitles the skill of compassion, may be summarized as that

characteristic that involves caring for others.

Macdonaldllelaborates on the school in relationship to

the humane person, suggesting that a curriculum design for

a school should be focused directly upon the "creation of

conditions for fostering the development of better human

beings, and that such a school would, by definition, be a

humanistic school." He characterizes the humane persons

that would be developed in this school as people who:

1. Are committed to the value and worth of each

and every human being--as central to the value

of existence.

2. Are aware of the potentiality which lies

within themselves and others, and the so-

cial, intellectual, physical, and emotion-

al possibilities of their environment for

furthering and creating potentiality,

3. Are aware of the possibility of improving

their present personal and social situations,

and are skilled in the processes of seek-

ing and bringing about such improvements.

The preceding material has attempted to sample the con-

cerns and criticisms that have provided much of the impetus

'__—_IOT
H. A. Thelen, "The Human Person Defined", (From a

paper presented at the Leadership Conference on "Humanizing

the Secondary School", Assoc. for Supervision and Currie.

Development, November, 1967
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and led to the greater emphasis in the field of secondary

education upon the concept of humanizing our schools. It

has also attempted to briefly show the efforts being made

to define and describe what the schools might do to meet

the needs of youth today, and the type of schools that

should be developed to meet these same needs.

At this point, one could critically observe that this

emphasis towards a more humane approach for education, has

a familiar ring. The endorsement of teaching that develops

critical thinking skills, the capacity to interact effec-

tively, and individuality of instruction, is not a new theme

in the professional literature. While it is recognized that

many schools will speak to such aims and concerns, in their

formal statements of philosophy. aims, and objectives, the

assumption is made in support of this study, that most

schools have not incorporated such instructional objectives

and purposes into practice. It is further assumed that

effort directed toward greater "humanizing" of our schools,

and the development of humane persons, is worthy of our atten-

tion, if we believe that our schools, and the role they

fulfill in our society, are important to the development of

prOperly educated youth for today and for the future.

Siggificance of the Study

The previously discussed criticism of education today,

and the resultant reaction to that criticism, does serve

.llJames B. Macdonald, "The High School in Human Terms:

~ur icu um Dssién" anizing the Sec. School, ASCD, NEA,

as ing on, . . l , pp, 35-54
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some useful purpose in that it has focused attention on

assessment of the school more directly as it relates to

youth.

At least some of the significance of this study lies

in the very fact that it deals with a most important ques-

tion facing the schools of today, ”To what end do we now

educate?" More broadly, the concepts which are studied,

are basically concerned with that type of person to be

sought, the directions the school will take to produce such

persons, and the types of human goals that should guide the

school in modern day society.

It is felt that this study, by providing an extensive

but consise review of what many scholars and professional

writers have set forth as the needs of youth today, as it

relates to the tasks of the schools, can provide greater

understanding and clarity of purpose for those who have the

responsibility for curriculum deveIOpment and instruction-

al improvement in our schools.

This study should be useful to curriculum workers,

administrators, and teachers for several reasons. First,

the concepts of the humanistic school and the humane per-

son, suggest new directions, new emphases in the learning

processes, and new priorities, for consideration. Secondly,

the stating of desired school conditions, and human out-

comes in operational, observable terms, should provide a

basis for future implimentation of the studied concepts,

into school practice.
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Third, by focusing attention upon these concepts,

set forth as worthy and desirable for inclusion in secondary

school programs, schools may be encouraged to explore the

concepts as they apply to local school conditions, and to

indulge in self-evaluation, focusing on humanistic school

concepts. Fourth, the information presented may help a

school to identify and capitalize, on features already ex-

isting in their school that may be considered humanistic

in nature.

Finally, focusing the attention on the humanistic

characteristics of a school should lead to greater interest

and further study in assessing the effects of schools on

behalf of their clientele, in terms of humane person be-

havorial traits.

The Goals to be Sgggh:

Literature reviewed pertinent to this study has re-

peatedly emphasized that the “humanistic school" can be

defined and considered only in terms of the student, or

that person whom would be called the "humane person”. It

is correctly noted that the school is to be considered

"humane" only if indeed, it does produce "humane persons".

Also noted is the point that when the question ”to what

end do we educate for modern society", is asked, the only

acceptable response can be that which focuses on the out-

comes and results of education. More specifically, the

concern must be with the type of person that our students
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must become as a result of their expoSure to the education-

al process.. As far as that process is concerned, and any

evaluation that deals with that process and the schools

themselves, such examination.must be made based on a cri-

teria that has as a basic foundation, desired student beha-

vior set forth as the goals to be achieved.

As it pertains then, to our concern for a humanistic

school, it seems desirable to begin the analysis with a

more thorough definition of the type of person, the humane

person, whom we are seeking. Chapter II will be devoted

to this effort.



CHAPTER II

THE HUNANE PERSON DEFINED

Introduction

The major thesis of this study deals with the concept

of humaneness as it pertains to human beings, and humanism

as it applies to our schools. The humanism with which we

are concerned has often been referred to as "social human-

ism". Essentially, social humanism reflects the concept

of man's making himself, in the process of being made in

history. In this process, man is supposedly free from ab-

solutes to become almost unlimited in potentiality. Because

of this unlimitedness, man is looked upon as being remol-

ded in each generation into newer, more human beings: Shaped

by history, influenced by his social interaction experiences

but yet capable of shaping history himself and making de-

cisions affecting his own personal life.12

Most of the writers reviewed agree that the humane

person cannot be defined apart from his society and personal

situation. In this view, humaneness is basically a quality

of experienceing or interacting. Therefore, to observe

humaneness, one can only look at a person in the context of

James B. Macdonald, "The High School in Human Terms:

Curriculum Design", Humanizing the Secondary School, Assoc.

for Supervision and Currie. Develop.,NEX, 1969, pp. 35-53
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the society in which he finds himself. As it pertains to

the school, humanism then can be sought in seeking to pro-

vide those social conditions which will foster the develop-

ment of desirable humane behavior traits, such as will be

presented in the following pages.

General Chagactepistigg

Efforts to describe the humane person have taken on

a variety of forms by the different writers discussing pos-

sible goals for education in today's society. Some have

to do with a student's becoming intellectually autonomous

and willing to trust his own judgement. Others stress the

acceptance of responsibility for one's own actions, plus

the importance of having certain skills which deal with how

to use knowledge, draw inferences from it, while seeking

better solutions to social and personal problems. Hamil-

ton13 suggests that these are the truly humanizing goals

of education. "These", he states, "are the things that

make an educated, self-sufficient person able to deal con-

fidently and insightfully with the ever-increasing com-

plexities the future holds for all of us".

An initial analysis of this interpretation of the

current "humanism" could lead to the conclusion that there

exists a contradiction between the individual being devel-

oped as a product of his social environment and interactions,

 

13Norman K. Hamilton, "Alternatives in Secondary Edu-

cation”, Humanizing the Secondary School, Op. Cit., pp 1-5
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as previously suggested, and the humane concept of his de-

velopment as a self-sustaining, autonomous person. Such

a conflict is entirely possible, unless it can be accepted

that there can be a balance or reconciliation between the

two positions.

It is the premise of this study that there can be this

balance. This is to say, that while it is recognized that

a person is a product of his social environment and person-

al interactions with others, he must also be a person who

has a mind of his own. He must, in Spite of being influenced

towards certain behaviorial norms by his social group and

the norms of that group, learn to make intelligent deci-

sions regarding his own behavior. This does not negate

the possibility or desirability, that these personal deci-

sions regarding "right” behavior, will be heavily influenced

by the larger group of which he is a part.

Unless he does develop this individuality, he may well

conform to the group norms, but may do this passively, even

unwillingly or resentfully. As such, his membership in

the group will be of little value, to him or to the group:

he will likely be a non-contributing member; he will be a

member in name only.

It is submitted that any group made up of such non-

thinking persona must be questionable as to it's social val-

ue. It also must be questioned then, who will make decisions

regarding the group norms and behavior which will be accep-

ted and retained in the face of contemplated change. Such
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a question can lead one to speculate on the potential for

undesirable influences to be brought to bear upon a group

by a few, dominant (dictatorial) personalities.

As is emphasized later in this study, the humane per-

son, while deveIOping and protecting his self-autonomy,

will participate in his social group and will be influenced

by that group towards participating in desirable group

goals, behavior, and norms. He will be effective as a group

member because he is capable of sharing in the group deci-

sions, as well as making personal decisions based on his

own perceptions of his role in the group and the interrela-

tionships involved.

Ideally then, the humane person will be self-sustaining

to the extent that he will make his own decisions regard-

ing his own behavior and actions. Hopefully, these deci-

sions will be those which are compatible with those of the

social group of which he is a member. It is submitted

that such self-determined decisions will have greater las-

ting influence on his future behavior and life, than will

a passive conforming to group norms.

Macdonaldlalso emphasizes the importance of the "social

conditions" as being significant for the development of the

”humane person". He points out that in order to become at

least minimally humane, an individual must learn to interact

with others: in the process, he learns to see himself and

luMacdonald, 92. Cit.
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his world as others see him. Implied here is the fact

that most students will require greater help and guidance

in understanding and analyzing such self-perceptions of

one's person in relationship to the larger group of which

they are a part. Opportunities for students in our schools

to study such social phenomenon as group dynamics and group

influence on individual behavior, should not be considered

beyond the scope of our educational programs of the future.

Monez and Bussiere list what they consider to be de-

sired traits and characteristics that would typlify the

developing humane person as he moves through the high school

and which would be valued in those individuals who "are to

a high degree healthy, selfactualizing, contributing mem-

bers of society".15 General qualities which they consider

to be of value for the humane person are: (l) Autonomy and

sensitivity to experience: (2) Open-endedness and respons-

bility: (3) Objectivity and involvement; (4) Complexity and

perfection' and (5) Spontaneity and creativity.

In addition to the above general statement of humane

person characteristics, Monez and Bussiere provide some in-

dications of specific behavorial traits that might be ob-

served in the humane person. These are summarized as

follows:

 

15Thornton B. Monez and Norman L. Bussiere, "The High

School in Human Terms", Humanizing the Secondary_Schools,

.920 Cite, PP. 8-16
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The student displays a real curiosity

for knowledge.

The student shows a willingness to try

learning experiences that he has not

tried before.

The student is willing to venture into

new things without being overly concerned

with making mistakes.

The student is flexible and tolerant of con-

flicting answers as solutions to problems;

he is able to adapt as he sees a course

of action for which he can be personally

reSponsible develop.

The student diSplays the ability to be ob-

jective: he is able to view situations or

conditions in a detached way.

The student has sufficient self-confidence

in his decisions regarding issues that he

is able to become involved personally in

those which affect him.

The student shows signs of being able to

take the initiative in involving himself

and others toward bettering the human

situation.

The student does not frustrate easily when

confronted with new knowledge and facts,

even when such facts grow in complexity.

The student is not afraid to take a chance

on his intutition, spontaneity, and imagi-

nation, as he draws upon his thinking pro-

cesses within various learning situations.

The student indicates by his behavior that

he has self-respect and an appreciation for

his own abilities and potential.

The student shows by his actions that he is

able to accept others as they are, seeing

that their unique differences add to each

persons worth.

In contrast to these "humane person" characteristics

that are submitted as desirable for development in our youth,
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Monez and Bussiere also suggest some alternate traits of

behavior that may be considered less desirable than those

just presented. One might evaluate these as to whether

they are not more typical of the students that we have been

turning out of our schools in the past. Such undesirable

traits might find students who:

.....depend on others to lead them to ready-

made conclusions, and to mechanically dis-

pensed information and knowledge.

.....have as their major interest, just the

obtaining of good grades and scoring well

on tests.

.... show reluctance to cope with the unknown:

to risk a reaponse that might be in error.

.... fail to recognize and seek possible alter-

nate solutions as correct.

.... shrink from taking responsibilities for the

consequences of their own thoughts and

actions.

.... tend to be passive, neutral, or indiffer-

ent, rationalizing their unwillingness to

become involved when situations call for

direct engagement.

.... are inclined to be unimaginative, lacking

in creativeness and spontaneity of ideas.

.... tend to be distrustful, indicating a belief

that human conduct is motivated generally

by self-interest: is basically cynical to-

wards the world.

.... generally lack faith in themselves; have a

poor self-image.

.... are awkward in interacting with others: have

little respect for others.

Thus we have available contrasting views of what a

humane person, in part, might be, compared with one who
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might be considered as less than a complete, or humane

person.

Like most others writing on this subject, Montague

stresses the importance of the student, as a humane per-

16 What is suggested isson, ”setting himself in order".

that before one can mean much to someone else, he must

first mean something to himself. In Montague's words:

Setting oneself in order is basic for

practicing good human relations, .... it is

personal influence that determines the size

of a life, not words or even deeds. The edu-

cator stands in a critical position in rela-

tion to the making of humanity and humane

persons.

Presented for consideration is the thought that the

schools should be concerned with teaching youth to become

persons who: (1) recognize that it is not external values

that matter so much as internal ones, at least that external

values must be supported by internal ones (which Montague

cites as love, integrity, and courage): (2) have the abil-

ity to think clearly and soundly so as to know what know-

ledge is for: and (3) Possesses the necessary skills, tech-

niques, and knowledge which would enable one to realize

himself through his relationships with his fellow men.

Brameld suggests that we would, if we met our reSpon-

sibilities in the school, help the youth of our time to

move towards "social-self-realization". To accomplish

this, the person needs the opportunity to develop his own

personality. Particularly this is so, he states, as the
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personality is integrally related socially to other human

beings. Social self-realization involves "maximizing the

potential powers of creativity and fulfilling the indivi-

dual person, in relationship to mankind as a whole."17

Theobald sets forth four major purposes in life for

the human being of the future. First, there is that of

self-development, both physical and mental. Second, per-

sons would become involved in human relationships. Third-

ly, the person would actively engage himself in human ser-

vice to others (which he suggests would dispose of any

need to fear that there won't be enough things for peOple

to do in the future). Lastly, persons would be involved

politically in the creation of the good community, locally,

nationally, and internationally.18

Rogers summarizes his discussion of "the fully func-

tioning person" by presenting what he calls his "theoret-

ical model of the person who would emerge from the best of

education; the individual who has experienced optimal psy-

chological growth".19

.... a person functioning freely in all

the fullness of his organismic potentialities;

a person who is dependable in being realistic,

self-enhancing, socialized, and appropriate in

his behavior; a creative person, whose specific

 

—17Theodore Brameld, "A Philosopher Looks at the

Changing Values and Needs of Youth", The Current Values

and Chan in Needs of Youth, Report on Conference on Youth,

Connecticut SecondaryEYOuth Project, 1966, pp. 31-41

18Robert Theobald, "A Socio-Economist Looks at the

Current Values and Changing Needs of Youth", Ibid. pp 43-55

19Carl R. R0 ers, Freedom to Learn, (Columbus, Ohio:

Charles E. Merril . PubITT—19597_557-295
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formings of behavior are not easily predic-

table: a person who is ever changing, ever

developing, always discovering himself and

the newness in himself in each succeeding

moment of time.

A similar view of youth is taken by Gibson in stres-

sing the affective domain of development (not to the ex-

clusion of the cognitive skill development), which he cites

as values, attitudes, commitment, and overt behavior. A

person apprOpriately educated would in his judgement be:

1. ... a person who seeks to maximize all pos-

sible avenues for intellectual growth:

2. ... one who lives within the rules of the

game of the governments under which he lives

but also participates, in an enlightened

manner, in shaping or changing the rules

of the game; and

3. ... one who believes in, and enacts patterns

of democratic intergroup relations, who ac-

cepts responsibility for most of his economic

and social behavior, and who contributes

wherever possible to the well-being of his

fellow man.20

In reviewing the general characteristics of the humane

person, as presented briefly in the preceding pages, repea-

ted concern is expressed for the student having the oppor-

tunity to develop (1) cognitively, (2) psychologically, and

(3) socially, as it pertains to his relationships with other

persons. In addition to these general concerns for the hu-

mane person, frequently suggested or implied also has been

the fact that if the student is going to properly educated

for the 70's, certain skills must be acquired. If it can

20John S. Gibson, "Needed: A Revolution in Civic Edu-

cation", Seconda Education in an Environment of Change,

(NASSP BulIetIn, VoI. 337. May 1969, pp.‘ 9-64
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be accepted that students will need to have certain skills,

then it behooves us to examine more specifically, what

these skills might be for the humane person we seek.

Skills of Compassion

The basic question of concern for a humanistic school

and the educational process deals with determining what

goals and human results we wish to attain on behalf of youth.

If any one facet of the humane person can be identified as

having received the greatest emphasis, it is probably that

having to do with that skill some have called "compassion",

and the ability to relate comfortably without hesitation,

with one's fellow human being. Brandwein points out that

although education for "competence", as we have practiced

it in the past (i.e. competence in mathematics, linguistics,

science, and other subjects), is still needed, it is not

enough. It is not enough, he says, because it too often

neglects the importance of ”feeling", which is also, or

should be, an asset of the educated person. “The educated

person", he emphasizes, "understands the humanness of human

beings. He does not allow technical skill to destroy his

compassion, neither does he equate rule and law with the

21 His basic posi-toleration of man's inhumanity to man."

tion is that for the humane person to become a reality, we

must educate for both ”competence" and "compassion", which

he maintains are learnable and therefore, teachable in the

 

21Paul F. Brandwein. "Skills of Compassion and COmPe'
tence", Life Skills in School and Societ , ASCD, 1969.

920 EELS. 9 pp. IBI-ISJ.
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school. If the school achieves this goal, the student

would have those skills which are essential to the acqui-

sition of knowledge (he would learn how to learn) and those

which would enable him to replace old knowledge with new,

and to use his experiences and insight to clarify previ-

ous misconception and error.

The student, in possessing skills of compassion, would

have the ability to respond to all aspects of his environ-

ment as a sensitive human being: sensitive to himself, and

to others. In total, he would have the skill which would

permit him to translate his knowledge and beliefs into rea-

soned behavior, and to act with rational intelligence.22

Lack23also expresses concern for the student acquiring

skills of compassion (termed as "love" and "caring" in his

discussion) which he submits should be basis for organiz-

ing the curriculum of our schools. He states that these

"aspects of love are basic to the learning that takes place

to fill human needs. That is to say, learning experiences.

in that they fulfill human needs, are structured by love."

Maslow too submits that the quality of love is a basic

part of humaneness. ”The need for love", he states, charac-

terizes every human being that is born. Love exists as an

521bid., p 133

23Clarence A. Lack, "Love as a Basis for Organizing

the Curriculum", Educational Leadership, Vol. 26, April,

1969: PP. 293-5
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essential core in humaneness and must be allowed to express

itself as love, without which no psychological health is

possible."2u

Thelen, in considering a definition of the humane per-

son, submits that there are two basic aspects of the concept.

These he cites as (l) enlightment, and (2) compassion. As

it pertains to the aSpect of "enlightment", he defines the

person with this attribute as one who ”acts with wit, wis-

dom, and openness to ideas: he inquires, he appreciates

knowledge, and he knows man by his accomplishments."25 These

constitute, in his judgement, the cognitive skills needed

by the humane person.

Like many other writers, Thelen gives much emphasis to

the skills needed for compassionate behavior and "caring"

for others. In discussing this, he points out the abund-

ance of inhumanity that exists today in our society because

of people not truly caring for or about each other. People

are, he submits, caught up in self-concern for their own

well-being, to the exclusion of concern for the well-being

of their fellow man. He cites the inhuman considerations

brought to bear on persons through the bureaucratic, imper-

sonal, and inconsiderate aspects of large organization, as

found in aImost every man's life. Most people, he suggests,

2iAbraham H. Maslow, "Some Basic Propositions of a

Growth and Self-Actualization Psychology", Perceiving,

Behaving, Becoming, 1968 Yearbook, ASCD, p. 35

25Herbert A. Thelen, "The Human Person Defined",

Humanizinggthe Secondagy School, Op. Cit., pp. 18-34
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are to a large extent, directly affected by efficiency

oriented, large organizations. These are characterized

by patterns of Operation which deprive persons of any real

voice in his work as to how he does it and give the indi-

vidual little recognition personally for what he does or

accomplishes beyond his immediate task. One might read in-

to such discussion of general concern with being just a mem-

ber of the mass, some note of commonality with those crit-

icisms of the school that note the depersonalizing impact

that many bureaucratic school organizations impose on the

individual students.

Although not explicitly listed, woven throughout Thelen's

discussion of the humane person as a 'caring' individual,

are behavioral traits that might be observed. This humane

person would:

1. Openly profess a belief in equal Oppor-

tunity for all men:

2. Show concern for the life condition of

others and the common plights of man;

3. Put forth deliberate effort to make clear

his acceptance and warmth of feeling to-

wards others, regardless of their station

in life:

4. Seek his own active involvement in any

opportunity to be of help in bettering

the circumstance§6in which others might

find themselves.

The importance of students deveIOping the trait of

caring for others is of major concern to Berman in her

 

26 Ibid.
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recent book in which she sets forth what she considers

to be new priorities for the curriculum.27 Terming the

desired traits as "loving" and "co-responding", she lists

as the major facets (l) affection, (2) friendship, (3) er-

os, and (4) charity. Some aSpects of the trait of loving

which are considered significant are offered as:

.... It increases with use, particularly with

larger numbers of persons involved (which

is to suggest that perhaps it is contagious):

.... It is not always sought: it often just

happens without awareness, a type of shar-

ing:

.... It involves a kind of 'caring' which asks

nothing in return: it is self-fulfilling:

.... It respects the integrity and freedom of

the individuals of both parties:

.... It is marked by a noteworthy tenderness:

it is both empathic and detached:

.... It is concerned primarily with the inner

qualities of the human person.

Comparatively analyzed, Berman suggests that the trait

of caring will normally be found at either of two behavior-

al levels, called superficial or fundamental. Regarding the

interactive behavior of persons in a group, various forms

of caring behavior might be noted as set forth in Chart No.

l, and as taken from Berman's discussion. It may be con-

cluded from her presentation that those types of behavior

which she catergorizes as 'fundamental', are those which

might also be sought in the humane person.

 

27 Louise M. Berman, New Priorities in the Curriculum,

(Charles E. Merrill Publ. Co., NengOrk, 1968) pp. 63-77
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Intellectual Skills

Some have attempted to define the humane person in

terms of the skills of knowledge or intellectual skills

needed in order for a person to live adequately in society

28
today. Again turning to Berman emphasis is upon a per-

son becoming a ”process-oriented being". This is described

as one who “has it within his personality elements of dy-

namism, motion, and responsibility which enable him to live

as an adequate and contributing member of the world of

which he is a part."29 All men are considered to be to

some extent process-oriented, but through the school, stu-

dents can enhance the skills involved. Some of the traits

offered for such persons suggests that they would be those

who:

.... are on-going, growing, developing beings:

.... are curious, searching:

.... are stable human beings, but not rigid:

.... have broad, rather than narrow or restric-

ted fields of vision:

.... use a wide range of intellectual skills,

such as comparing, analyzing, elaborating,

and evaluation, in solving problems:

.... are reconcilers of conflict, rather than

avoiders:

.... are interested in the possible, rather

than the probable;

.... are interested in possibility of develop-

ing internal integrity, rather than out-

ward conformity:

.... are often zealous, spontaneous, fervent,

as opposed to deliberate and often moder-

ate.

  

28 Ibid.: PPo 79-98: 2Ibid.
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Furthermore, the process-oriented person is described

as one who is able to handle himself and situations of which

he is a part, with adequacy and ease: this person would be

a contributor as well as a recipitent of societieé resour-

ces: he would be a personally adequate and individually

reSponsible person.

Several process skills may be considered important for

emphasis in the humanistic school. The first is the skill

that has to do with ways of perceiving. Berman notes the

importance of this in stipulating that ”one must have im-

pressions, ideas, concepts, out of which to add to one's

knowledge and life experiences, and from which to make sense

of the past."30 Others have also noted that the skill of

perceiving is of great significance to many aspects of a

personS life. How he perceives himself, and the extent

to which he is able to do this honestly, will have a real

impact on his developing personality.

How he sees and interprets the entire world about him

(perceives it), will have an important influence on his de-

veloping values, attitudes, aspirations, and subsequent

behavior in interaction with others, as well as those fac-

tors that directly affect his acquisition and learning of

knowledge. There is much in the educational literature to

suggest that the skill of perceiving is within the realm

of those skills which can be developed and perfected and

 

3° Ibid.
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therefore, are teachable. It will behoove the humanistic

inclined school to note this important skill as it pertains

to the student, and to seek ways throughout the entire pro-

gram of helping students deveIOp and analyze his own per-

ceptive abilities.

Secondly, skills of communicating are considered essen-

tial because, what one perceives is only useful or meaning-

ful to self and to others, to the extent that one has the

means of sharing one's thoughts and ideas with those other

persons. Again, many have submitted the suggestion that

our problems of human relations could better be alleviated

if all persons were skilled in the means of good communi-

cation and all of it's aspects. This skill too must be

recognized as one which can be taught and therefore should

receive deliberate attention in the school that would seek

to attain humanistic goals.

A third skill that would be requisite for the process-

oriented person is that dealing with the decision-making

process. This is particularly important for several rea-

sons pertinent to the nature of'this human function. De-

cision-making is a complex process at times and can have

far reaching implications for the individual. Because the

decisions which one makes can affect considerably his fu-

ture life, he needs to understand how to gather and use

data to support his deliberations. He must learn to appre-

ciate the relationship between goals, action, and decisions
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and how to determine the qualities of a decision, as well

as alternate paths and possible consequences.

A large share of the time, the decision-making process

stems from relationships with other persons. The student

needs to learn to consider his possible decisions as they

affect not only himself, but also how others may influence

his decision, or be affected by it. If the student is to

develOp competency in this skill he will also need an un-

derstanding of his role as a member of a larger social

group and how group norms are established and how they af-

fect himself as an individual. All of this seems to be

closely related to the student's eventual develOpment as

a self-sustaining, autonomous person, a trait mentioned

earlier as important for the humane person. Because the

decision-making process involves specific phases and de-f

liberate thought and knowledge, it would seem essential ?*

for the humanistic school to plan, throughout the entireI\

curriculum, for learning activities that will maximizeffigj

the opportunities for practicing this skill.

Basic intellectual and cognitive skills needed by the

humane person are considered by Crutchfield to be those of

(l) acquiring, (2) understanding: (3) creating, (4) using,

(5) productive thinking, and (6) problem solving (closely

related to decision-making). As it pertains to the acqui-

sition of these skills, the following behavioral traits

are offered by Crutchfield. They are summarized as they



39

might be observed on behalf of the student.31

.... The student seeks to assimilate new

information that fits into and reshapes

his conceptual world--he makes the facts

his own:

.... The student shows evidence that, in assim-

ilating new information into his total bel-

lief system, even when inconsistent with

pre-existing beliefs, he is willing to

change: he uses new information as basis

for furthering inquiry and analysis of

new knowledge:

.... The student shows a sensitivity for un-

explained, unaccounted for facts: he no-

tices inconsistencies among several facts:

he is adept at narrowing down and pin-

pointing sources of puzzlement:

.... The student shows ability for identifying

limitations of the problem;

.... The student is able to develop an over-

view of facts and to put them into some

orderly form: he is able to distinguish

relevant facts from the irrelevant:

.... The student is able to see possibilities

for solutions, directions to be investi-

gated:

.... The student is able to gather and marshal

evidence pertinent to ideas and in weigh-

ing evidence, come to a decision about the

validity of his ideas.

If the various intellectual skills are to lead to worth-

while purposes, for self or others, Berman submits that

the student must also develOp the skill of 'valuing'. By

definition, this involves the consideration of various ethi-

cal considerations, and attempting to establish some

 

31 Richard S. Crutchfield, "Nurturing the Cognitive

Skills of Productive Thinking", Life Skills in School and

Society, ASCD, Op. Cit., pp. 53-71
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priorities among competing "goods'.32 The student needs

help in this skill development, particularly at this time

in our society where diverse values and value systems are

particularly notable among different cultural and ethnic

groups. In addition, many will attest to apparent changes

in what once were considered traditional values, and which

some certainly questionasl‘bthe desirability for change. It

is not necessarily suggested here that the student should

be inculcated with any particular set of ethical values

but rather that they learn to reason and deliberate on the

development of their own system of values, as compared with

those prevailing in society as a whole.

Considered to be important for one who has developed

skills in valuing are the following traits that one might

Observe in such a person:33

.... The student would have develOped a con-

siderable degree of personal integrity:

he feels free to express his own thoughts

and feelings:

.... The student shows an awareness that human

nature and behavior is an on-going and

challenging element; he is cautious of

making hasty judgements concerning his

views of others:

.... He is mindful of the individuality of

others: he seeks Opportunities to help

others develop a favorable image of 'self':

.... The student looks upon giving of himself

as means of self-growth: he consistently

seeks Opportunities to help others:

 

3239man. 22-:- m. pp. 155-753 Ibid., pp. 165-69
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Rogers, in his discussion of the valuing process for

the individual, presents some value 'directions' which he

feels the person will go as they move towards personal

growth and maturity.33 Such persons:

.... tend to move away from 'facades': pre-

tense, defensiveness, putting up a

front, are negatively valued:

.... tend to move away from 'oughts', (I

'ought' to do this or be this):

.... tend to move toward being themselves:

being what they are, expressing what

they feel, rather than what they think

others want them to think and feel:

.... value self direction: they have increa-

sing pride and confidence in making

their own decisions and choices that

guide and direct their own life:

Skills of Creativity

One aSpect of the humane person closely related to

the intellectual skills to be acquired but considered im-

portant enough for special emphasis, is that having to do

with man's creative potential. As it concerns the com-

plex problems in today's society, some suggest that this

may have the greatest implications for whether man has the

ability for solving not only the many problems of the world,

but also for finding personal satisfaction in his personal

life. Much has been written regarding the enhancement of

children's creative potential and how teachable this is as

 

33 Rogers, pp. 43., pp. 242-257
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a learned skill. A great deal of disagreement, in fact,

surrounds the questions that seek to identify those fac-

tors which are considered to be causes of creativity as

Opposed to those which are actually the characteristics

of a person considered to be a creative human being. For

the humanistic school, however, little will be gained by

indulging in this psychological debate. If there is accor-

dance that creative persons are to be valued in today's

society, and therefore have a place in our 'humane person'

definition, then it becomes more important to use all of

the knowledge that has been gathered, regarding the iden-

tification of creative potential and possible ways to en-

hance it's development. At least the humanistic school

would seek such awareness if it is to avoid the oft heard

criticism today that schools, more often, stifle creativity,

rather than encourage it. A general review of some of the

literature dealing with this concept may therefore, be

helpful.

The creative person is described by Mackinnognas hav-

ing two fundamental traits: one intellectual, the other mo-

tivational or attitudinal. He further explains that such

a person displays: (1) An unusual capacity to record and

retain. and to have readily available the knowledge that

 

3“ Donald W. MacKinnon, "The Courage to Be: Realiz-

ing Creative Potential”, Life Skills in School and Society,

_92. Cltep pp. 95-109
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he has learned in his life's experiences, and (2) the

relative absence of repression and suppression as mech-

anisms for the control of his impulses and imagery.

The creative person who does not suppress or repress

is also one who is much more open as it concerns his own

being. That is, he is Open to what he personally is as a

person. He sees his own weaknesses as well as his strengths.

As MacKinnon states it, “the creative person not only tends

to think well of his own being, but also, more often than

his less creative peer, he has the courage to recognize

and make public the less favorable aspects of his being."35

Another important dimension or behavior trait of the

creative person has to do with his degree of Open or closed

mind: the open-minded person generally being one who is

keenly perceptive, the closed-minded person strongly judg-

mental. One with a closed-mind is generally also one whose

life is controlled, carefully planned, and very orderly.

This type of person is inclined towards being not only

judgemental, but is also prone to prejudging, often becom-

ing the prejudiced type of person. The perceptive atti-

tude of the creative person is more apt to depict a life

that is receptive (Open) to experiences from within and from

without, and is characterized by flexibility and spontaneity?6

A creative person is also noted as one who tends to

be disinterested in small details or facts for their own

 

357222.! PI 102‘ Ibid.. p. 103
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sake, and is more concerned with the meaning and implica-

tions of facts. MacKinnon points out that "they tend to

be cognitively flexible, verbally skilled, interested in

communicating with others accurately and precisely, intel-

lectually curious, and relatively uninterested in policing

either their own impulses and images, or those of others."37

Saylor and Alexander, reviewing numerous studies on

persons of creative ability, summarize some of the more

important characteristics of a truly creative person:38

1. He thinks with greater fluency: he has

more ideas about associational relation-

ships: he sees new categories of kinds

of things.

2. He is original, flexible: his ideas are

novel.

3. He has a high degree of sensitivity to

problems: he more readily sees that

something is wrong, that there are de-

fects in a situation.

4. He is divergent in his thinking:he keeps

an open mind in his search for a clear

course of action.

5. He is not satisfied with things as they

are: he seeks better ways of doing things.

6. He has self-confidence, self-assurance,

social boldness: he is especially con-

fident, almost egotistically so, about

his own work and his judgement.

7. He is independent and resists pressures to

conform to the group: he can be with people,

or he can let them alone.

8. His values tend to be theoretical and es-

thetic, rather than social, economic, poli-

tical, or religious.

 

_*57 Ibid., p. 104

38 J. Galen Saylor and William M. Alexander, Curric-

ulum Planninggfor Modern Schools, (New Ebrk: Rinehart and

Winston, Inc., 1966)
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Many studies have been done about teaching students

to be creative or to nurture what many consider a natural

creative trait that all humans posess. Crutchfield sees

as crucial for creative problem solving three factors---

specific thinking skills, motivational diapositions, and

a "master thinking skill".39 MacKinnon suggests the addi-

tion of a fourth, a master being skill, or that of being

40 .

fully, and honestly, oneself. Crutchfield summarizes hlS

discussion of teaching for creative thinking skills as

follows:

The training of creative problem-solving

ability in the individual, necessitates both

the strengthening of a variety of specific

thinking skills which are central to the crea-

tive process, and the encouragement of crea-

tive attitudes and motivational diSpositions

which favor the effective use of these skills.

Moreover, I believe that it also necessitates

the strengthening of a master thinking skill,

through which the Specific skills and disposi-

tions are organizes and directed in attacking

creative problems. 1

Although emphasis is given to the importance of spon-

taneity and freedom, it has also been noted that disci-

pline and self-control are essential ingredients for the

creative individual. In other words, there is a time and

 

39 R. S. Crutchfield, "Creative Thinking in Children:

It's Teaching and Testing", Intelligence: Perspectives,

l 6 , O. G. Brim, R. S. Crutcfifield, and‘W.H. HOltzman, ed.

ew York: Harcourt, Brace & World, Inc., 1966), pp. 33-64

40

41

Mackinnon, Op. Cit., p. 107

Crutchfield, Op. Cit.
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place for each of these qualities. The student, in devel-

Oping his creative potential, must learn to identify these

Opposite factors and to reconcile them for his own purposes.

MacKinnon notes in his summary on this point: "The actualiza-

tion of one's creativeneSs requires a courage of mind and

spirit which enables a person to give expression to all

aspects of himself."l"'2

Strom supports similar views of the creative person

describing him as one who "has an absence of repression,

he lives with himself, his past experience, all that he is

and has done, the good and the bad of it."43 Suggested

throughout his discussion are some characteristics which

typlify the creative person:

.... He tends to consider pOpularity and group

acceptance as less worthy objectives than

the seeking after what he himself consi-

ders to be true and beautiful.

.... He is neither compulsively conforming nor

compulsively nonconforming, but is free to

act according to his judgement of what is

true, correct, aesthetic, etc.

.... He is more interested in the meaning and

consequence of ideas than in facts as such

or the small details of an assignment.

.... He is challenged by imbalance, by irregu-

larity and the unusual: he sees challenge in

disorder that would confuse or cause dis-

comfort to others.

.... He has the courage to stand alone in support

of his judgement in the face of opposing

consensus: he is willing to take risks.

i2 MAcKinnon, Op. Cit., p. 109

“3 Robert D. Strom, Ps cholo for the Classroom,

(New York: Prentice-Hall, I959) pp. 259-539
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Of particular concern for the school, are the facts

indicating that most children have a natural tendency for

creativity which too often is stifled by closed and re-

strictive classroom conditions. Secondly, most of what

has been learned about educating for creative behavior

makes clear that creativity can be taught and learned in

the classroom. The implication for the humanistic school

seems clear. If this aspect of the humane person is to be

enhanced, specific attention must be accorded this as an

educational goal to be achieved on behalf of all students.

Once accepted as a 'humane person' goal, all who share in

the educational planning of the school must become famil-

iar with all that is known about teaching for the devel-

opment of this skill.

Skills of Being

Seemingly inherent as a prerequisite of most other

skills for the ”humane person", is that called the skill

of beigg. Seeley suggests that the ultimate test of any

skill's usefulness, lies in the degree to which it im-

proves the life of it's possessor. He states:

The child must acquire skills and he must

use them purposefully, but his skills cannot

be separated from what he is, or from his life

style. It is the 'skiIls of being' which are

cruc a1. People knowledge, knowlfigge of self

and others, is what we must seek.

 

John R. Seeley, "Some Skills of Being For Those

in Service in Education”, Life Skills in School and So-

Ciet!, @. 9-55... pp. 111-129
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His major thesis is based on recognizing the impor-

tance of the interaction of people as significant to a

person 'being'. Concerned with the school environment,

he suggests that the first business of education for youth

lies in empathy and interaction, in students learning to

value both those who are like them, and those who are un-

like themself. He mentions that knowledge of self, of re-

lating, of loving, can only come in free interaction with

teachers and others. For the skill of being to develOp,

all persons associating within a group must be aware of them-

selves as persons, honest with themselves, and basically

humane as persons.u5

Emphasized is the importance of seeing onself as he

is, and helping the student in this self-analysis. Seeley

suggests that "most human misery is caused by a lack of such

self-knowledge.“+6 The skill of understanding self and

others, presupposes, according to Seeley, that one has

himself experienced being loved. This implies that the

teacher, as he gains insight into the nature of the child

and helps the child to gain self-understanding and appre-

ciation, will grow in such quality himself. In otherwords,

the humanism of a school is not limited just to the quali-

ties of the student but is a necessary characteristic for

all persons within the school environment. As the student

and the teacher gain in self understanding, Seeley suggests

53 Ibid.: £116 Ibid.
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that ”the classroom will become a place in which humanity,

humaneness, and a bit of human kindness can be nourished.”7

Skills of’Emotional Management

Closely related to the skills of 'being' are those

discussed by the writers as skills in emotional manage-

ment, or those skills which lead to personal psychologi-

cal health. Bettelheim addresses himself to the develop-

ment of such skills as will ”allow the person to possess

an integrated personalityflf’8 To this end, he refers to

inner freedom, personal autonomy, and the process of de-

cision-making through which conflicts are resolved and an-

xieties relieved, as the crucial ingredients in the develop-

ment of the integrated personality. He further suggests

that as far as the school is concerned, this becomes a mat-

ter of attention to the goal of “socialization" of the stu-

dent. As a frame of reference for this process, he points

out that the school should look at the "total life situation

of the child, of which the school is a significant part,

rather than just the school experience, per se."u

"Socialization”, he continues, ”is a liberation of the

spontaneity and creativity of the individual, although to

some, it means developing conformity to a particular set of

manners and mores.” For others, it might also mean such

i8Bruno Bettelheim, “Autonomy and Inner Freedom:

Skills of Emotional Management", Life Skills in School and

SOCiet , QB. Cit., pp. 73-86

“9 IRES-t P- 74: 59;2;g-. p. 75: “7 Seeley, Op. Cit.
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goals as achieving to assure future occupational security,

or entrance into a particular college, and similar self-

oriented objectives.

What is important, if not crucial, is his major point

that we need to agree on the need to respect and enhance the

uniqueness of each student in our care, and to strengthen

his ability to function in his own best interests, as well

g§_in the best interests of socig_y. "As to the school's

role", Bettelheim states, "it is the educative process, and

the human encounters that characterize school life, which

determine what kind of an individual is shaped."51

Considering the develOpment of 'autonomy and inner

freedom' for men, he indicates that even as social changes

increase the Acenveniences of life and decrease human dis-

comfort, they still do not totally eliminate the personal

anxieties which confront man. For’man to have psychologi-

cal health, he needs psychological freedom and individual

freedom. To accomplish this on behalf of students, the

school needs to help the child develop a sense of identity,

and provide the student Opportunity to practice selecting

personal behavior that protects his psychological freedom.

Important to the student is the development of skills

which will enable him to (1) face his conflicts, rather than

avoiding them, (2) diagnose his own social conditions, and

(3) to understand the nature of his conflicts, to analyze

31 Ibid.
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alternate behaviors, and to see the possible consequences

of each. Ultimately, Bettleheim suggests that such skills

enable the student to choose behavior patterns which help

him to resolve his internal conflicts and find relief from

his anxieties.

A connection is suggested between autonomy and inner

freedom for the individual, and social problems which we

face today such as discrimination, hatred and violence,

and alienation. By our failure to help individuals gain

personal satisfaction in life (inner freedom, autonomy,

and an integrated personality), self-derogation, loss of

self-esteem, and even self-hate, can and often does result.

Retaliation against others in what seems to be an unfriend-

ly world, results in his projecting his ill feelings upon

others, often as a form of discrimination against them.

For the school, several reaponsibilities seem to be

evident. First, potential members of such "hate groups"

might well be identifiable early in life by looking for

those that are failing to develOp favorable self-esteem.

By identifying them, the school can then work towards hel-

ping them.develop a a realistic sense of purpose and worth,

as well as help them to gain in the process, some respect

for the authority which is one component of a functioning

society.

Secondly, the school must recognize that violent be-

havior is psychologically a recognizable pattern of behavior
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in all humans. Recognizing such to be the reality of life,

the school might consider constructive or socially accept-

able ways for students to channel and discharge their vio-

lent tendencies, and to understand and analyze this pattern

of their own behavior. By helping our youth to learn about

violence, we might also succeed in showing them the inade-

quacies of violence as a means of resolving problems, and

lead them to consideration Of better alternatives.

Summarizing the discussion of inner freedom and auton-

omy for better personal psychological health, it might be

submitted that a student that has develOped such an inte-

grated personality would be recognized as one who:

.... relates successfully to other human

beings,

.... is able to analyze his past experiences

and make inferences regarding his fu-

ture behavior:

.... has sufficient understanding of himself

so that he can develop and maintain his

own sense of identity:

.... responds to life's situations in accor-

dance with his own interests, values, and

beliefs, but

.... still has a concern for the best interests

of others and society as a whole:

.... has a basic understanding of his personal

emotions as they exist in his total envi-

ronment, and a basic ability to analyze

and deal with his problems accordingly:

.... shows by his personal actions that he un-

derstands the importance of.maintaining a

balance between conformity and independence.
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Sgnnggy -- The Humane Person
 

In the preceding pages, various authors have been

reviewed as they addressed themselves and speculated on

the skills necessary for one to become a.more humane per-

son, skills necessary for personal survival and skills nec-

essary for being an effective person in society. Bettel-

heim emphasizes the importance of a healtnyppersonaligy:

Mackinnon is concerned with develOping the creative poten-

3&3; of the individual: Crutchfield signifies the impor-

tance of not overlooking the skills that lead to the higner-

level of thinking: while Seeley speaks to the need for auth-

enticity in the educational process and of the importance

of the humane qualities of gnging and lgying, for students

and all others comprising the school setting. Collectively,

all of these seem to encompass the skills of compassion and

competence for the student, of which Brandwein speaks.

Throughout all of the literature dealing with the

type of person our 'humane person' would be, and which

speaks to the various skills needed by, and characteristic

of such a person, there seems to be.a notable centrality

of themes to which we can look and focus our attention.

These seem well summed up in Meade's five-fold statement

of needed skills:52

 

52 Edward J. Meade, Jr., ”The Changing Society and

ép's Schoilg”, Life's Skills in School and Sociepy,'gp.

15.9 p. 5
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l. The ability to think about self and so-

ciety analytically: skills of critical

thinking: skills of knowing:

2. The ability to remain open as a person:

flexible, and tolerant of social change:

3. The ability to exploit one's personal cre-

ativity in responding to life and in the

use of leisure (also catergorized as self-

realization, or self-fulfillment):

4. The ability to interrelate effectively with

other humans: and

5. The ability to retain one's individuality

and autonomy within the larger group.

Further examination of these five basic skills has

led this writer to the conclusion that, included within

the five, are three major elements that can be set forth

as most significant and definitive of the 'humane person'.

Our concern, previously stated, that the humanistic school

can only be evaluated in terms of the "results” or "out-

comes" achieved on behalf of students, amplifies the neces-

sity for Observing the student in behavioral terms. As a

final refinement, then of our definition of the ”humane

person', consideration will be be given to those dimensions

which will be called (1) relationships with others: (2)

knowledge of self: and (3) intellectual competence. Again,

reviewing the literature previouslydiscussed, a summary of

behavioral traits that are descriptive of the person we

seek to educate can be presented. This is done in the

following outline:
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RELATIONSHIPS WITH OTHERS

General Characteristics: He is, as a humane person, one

wfio SEIIeves In tfie vaIue and worth of every human being:

he is a person who is involved with people and interacts

freely: he cares for others.

Specific Traits: The humane person.....

is comfortable with and enjoys the Oppor-

tunity to interact with others in any so-

social setting. fiith groups of varying

composition:

respects differences in others and freely

interacts irregardless of such differences

as ethnic, socio-economic status, or im-

mediate group membership:

seeks opportunities to be of service and

to become involved in activities that will

benefit others without concern for how he

will benefit:

shows signs of personal commitment to en-

hancing the welfare of others:

is able to initiate, continue, and comfor-

tably participate in conversational be-

havior:

is concerned with practicing good communi-

cation skills: he is aware of the signif-

icance of this skill in human relations:

displays obvious feelings of caring for

others:

puts forth deliberate effort to make clear

his acceptance, warmth of feeling towards

others: places no reservations on who the

beneficiaries of this behavior might be:

showshis concern primarily with the inner

qualities of others, rather than external:

expects nothing in return from others for

his giving of himself, considering such be-

havior as opportunity for self-growth:



General Characteristics:

sustaining person:
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.... takes the initiative in involving him-

self and others towards bettering the hu-

man situation:

.... is mindful of the individuality of others

and accepts opportunities to help others

develop their 'self'.

KNOWLEDGE OF SELF

The humane person is a self-

the larger group.

§pecific Traits: The humane person.....

.... displays a high degree of personal in-

tegrity, rather than outward conformity:

.... practices being himself, maintaining his

own sense of identity: freely expresses

his own thoughts and feelings:

.... does not show anxiety over personal errors

and is not overly concerned in relation to

to his school work as to whether he might

make mistakes: has minimal concern for

'grades' as such.

.... has a low frustration level in dealing with

new and complex ideas and problems:

....is willing to venture into new things and

ideas of learning:

.... is interested in his own behavior and emo-

tions as they exist in his total environ-

ment: he has a basic ability to analyze and

deal with his problems based upon such emo-

tional understandings and management:

.... displays feelings of self-confidence in his

own decisions and becomes involved in those

which personally affect him:

*he is psychologically strong because

he understands and has the ability to deal with his emo-

tional self: although autonomous and protective of his own

individuality, he understands and respects the rights of
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is willing to take a chance on his in-

tuition and imagination: he is willing

to trust his own judgement:

relates well with, and respects others

because he has personal self-respect:

is aware of his ownppotential and has con-

fidence because he understands this fac-

tor in his life, and how he can increase

and develop it:

shows concern for protecting his self-

autonomy but accepts responsibility for

his own behavior as it may affect others:

retains a cooperative spirit without suc-

cumbing to conformity:

lives within the rules of the game of the

government of which he is a part, but par-

ticipates actively in shaping and changing

the rules as he feels it may be desirable:

displays an understanding of the need and

function of leisure time and seeks such

activities as are consistent with his

personal goals.

INTELLECTUAL COMPETENCE

General Characteristics: The humane person possesses a

basic source OTIpersonal knowledge, as well as formal es-

tablished knowledge: he is able to think critically about

self and society: he is able to use knowledge to enhance

his own well-being and that of others: he is an open,

flexible person, tolerant of change: he is a creative per-

son, seeking and capable of arriving at solutions to both

personal and social problems.

Specific Traits: The humane person.....

.... has a fundamental store of knowledge upon

which to build his own future learning ex-

periences and for enhancing his own and

the well-being of others:

enjoys and actively seeks the acquiSition

Of new knowledge:
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displays ability to be objective and to

view situations in a detached way:

enjoys the confrontration with new facts

and knowledge, even though they are com-

plex and confounding:

takes personal pleasure in seeking unity

of diverse elements of facts and knowledge:

looks for and takes advantage of any op-

portunity to enhance his own intellec-

tual growth:

is sensitive to unexplained, unaccounted

for facts and is adept at narrowing down

sources of puzzlement: is naturally curi-

ous:

demonstrates knowledge of data gatherin

tools (like reading, listening, viewing :

practices a wide range of intellectual

skills such as classifying, analyzing,

discriminating, recording, and evalua-

ting information:

is interested in the possible, rather

than the probable:

is spontaneous, flexible, zealous, fervent,

in his behavior, but still practices self-

discipline and control:

is largely disinterested in facts for their

own sake: he is more interested in meaning

and implications of facts:

is a verbally skilled person and practices

skills of good communication in his rela-

tions with others:

has a receptive, open mind: a willingness

to listen and consider the Opinions of

others:

tends to indulge in aloneness without being

anti-social: he is not concerned with pOpu-

larity or conforming to group norms and

beliefs.
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Conclusions

It has already been pointed out that future concerns

regarding the type of education that will be emphasized

by schools in today's society and for the 70's must focus

on the results or outcomes of that education. It could al-

so be suggested in stronger terms that any form of educa-

tional innovation and instructional practice, whether it

is considered to be new or old in origin, will have no value

for its own sake. It will instead, only find value to the

extent that it does effect desired changes in the student.

For the humanistic school, such desired changes in the

student have been interpreted in the form of specific skills

and behavioral characteristics that are felt to be neces-

sary in order for youth to be appropriately and sufficient-

ly educated today. It is from an analysis of that com-

plex society we live in today, in relationship to the per-

sons who are participating members of that society, that

the various authors reviewed have determined those human

needs and personal traits which they consider to ”humane“

in nature. It is these traits which they have submitted

must constitute the goals and objectives of our schools.

If such outcomes are significant and have value as

educational goals, then it becomes obligatory for schools

to consider the evaluation of their educational programs

by assessing the extent to which students can be measured

as ”humane persons", using criteria based on behavioral
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outcomes, traits, and characteristics, such as presented

in the preceding pages. }

Having available some operational definitions of the

major focus of the humanistic school concept, the humane

person, it is now pertinent that consideration be given

to the processes that might lead to the realization of such

humane person goals.

If educators are to achieve educational goals that fo-

cus on develOping a certain type of person, it seems rea-

sonable to suggest that a beginning to that effort would

be to be sure of one's conception of how learning takes

place within the environment of the school institution in

order that maximum advantage will be taken of what is known

about the school as an agent of changing behavior in youth.

In support of this supposition, Chapter III of the study

is devoted to a review of social-psychological theory and

research that it is felt is supportive of the humanistic

school concept. This analysis will serve to identify what

school conditions and factors may be considered significant

for influencing the learning and develOping behavior of

the student. This may also lead to the identifications of

possible limitations that may be imposed on the school in

it's efforts to educate for more humane persons.



CHAPTER III

SOCIAL-PSYCHOLOGICAL CONCEPTS

Introduction

It has been set forth, in the previous review of con-

contemporary critics of the educational scene, that the

goals of modern day education should focus on producing

”more humane persons“. In turn, the school that would ac-

cept such a goal and seek to attain it, would if success-

ful, be defined as a ”humanistic school“. In addition to

having some operational and behavioral description of the

humane person, as presented in the previous chapter and con-

sidered necessary for any possible implimentation of the

concept, it is also desirable to consider the means by

which a school might realize humane goals as an education-

al achievement.

For those who advocated the merits of the humanistic

school, there is an apparent underlying assumption that

if the school does have existing in it's program certain

factors and conditions, submitted as "humanistic", that

changes in students, towards becoming humane persons, will

be the results. Such an assumption would seem to require

61
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at least some evidence in theory or research, to substan-

tiate that the school can, in fact, effect changes in the

behavior and attitudes of it's students. Such an analysis

may lead to a position of support for the practicality of

the humanistic school concept, as well as identify possi-

ble limitations that will impede efforts to produce the

desired humane persons.

One field of educational theory which deals directly

with such concerns of human learning and changing beha-

vior within the social environment of the school, is that

dealing with social-psychology. Particularly because of

current social concerns with the educational dilemma that

faces many groups of our peOple considered to be socially,

economically, and educationally disadvantaged, this field

of theory has presented a great deal of fresh evidence from

studies dealing with school factors that are significant

as it pertains to school learning and the student. In the

following pages, this field of theory will be reviewed as

it pertains to our deliberations of the humanistic school.

Human Behavior and Social Interaction

Of general interest to the social-psychologist and

sociologist in education has been the study of the uniform-

ities of human behavior that appear to be typical of all

interactions between persons. These regularities of thought,

feelings, and action, are thought to constitute much of
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what is known as human behavior. They are most often de-

scribed in terms of three general concepts, social systems,

school culture, and personality.

Particularly as the school and any group of persons

within the school are viewed, it is possible to observe re-

current patterns of interaction taking place, between stu-

dents, students and teachers, teachers and teachers. These

regular patterns of behavior are related to one another and

are grouped conceptually by the social-psychologist into

what is called a 'social system'. Suffice it to point out

here, that within these social systems, there exist vari-

ous social roles, and role expectations brought to bear

upon members of the system, which have much to do with be-

having patterns of those members. It is important to note

that these patterns of behavior'are not necessarily fixed:

that is, there is some evidence to suggest that they can

be modified and changed, both through the deliberate efforts

of the total group, or by individual members of the group.

Every human group also shares systems of beliefs and

knowledge that constitute the 'culture' of the group. Of

particular interest to the social-psychologist are group

values pertaining to behavior patterns and the systems of

knowledge necessary to achieve and maintain these patterns.

This concept has been one of the areas that has received

the attention of the researcher, and from some of these
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studies we will examine a few of the implications that this

research has potentially for the humanistic school.

Emphasis on personality brings forth a concept that

applies mainly to the individual person. It refers to the

unique combination of thoughts, feelings, and tendencies to

act, that distinguish a given individual from other persons.

Though a variety of concepts have been used to organize know-

ledge about personality, social-psychologists favor the con-

cepts of social motives and attitudes. Social motives are

defined as “individual tendencies to behave towards others

in a characteristic fashion--to be agressive, dependent,

competitive, friendly, and so on. Attitudes are individual

tendencies to think, feel, and act in a patterned fashion

toward some object of experience-~an aspect of one's phy-

sical environment, another person, a symbol, or even one's

own behavior."1

Two other general concepts focus on outcomes of the

educational process. The first is referred to as the ”so-

cialization process”, whereby a person's behavior is modi-

fied to conform to expectations held by members of a group

to which he belongs through the interaction that takes place.

The second is called “role allocation", the process by which

persons are selected for various role categories within the

social system Of which he is a part. Each of these concepts

1Carl W. Backman and Paul F. Secord, A Social Psycho-

logical View of Education, New York, Harcourt, race a

or , ue..
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have bearing on the behavior of the persons that make up

the educational institution. In the following sections,

various aspects of the literature is reviewed as it per-

tains to these concepts.

Pre-School Socialization of the Student

In recent years, increasing importance has been at-

tached to the preschool experiences of the child as deter-

minants of his success in school. In part, this is prob-

ably due to notably different, and still somewhat contro-

versial changes, in what we believe to be true about child

development as it has occured in the past two decades.

Most educators will no longer accept, or at least admit

to a belief, that mental abilities are fixed endowments,

nor do they accept child develOpment as a gradually unfol-

ding process that is affected by maturation. It has been

found that the structure of the environment and the nature

of experience has much affect on the mental growth of the

child.2

A number of studies of growth in general educational

achievement, reading comprehension, and vocabulary devel-

opment has shown that about one-third of a person's total

mental development takes place during the preschool period.

Implications for the school of these factors would

seem to suggest that caution must be taken that students

2 J. McVHunt, Intelligence and Experience, (New York:

Ronald Press, 1961)

3 B. S. Bloom, Stabilit and Change in Human Charac-

teristics, (New York: WIIey Press, 1964)
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are not placed in categories as potential learners, based

on erroneous conceptions of fixed abilities that cannot

and will not change. Also suggested is the challenge to

do more in identifying the early environmental deficiencies

that cause individual students to come to school at a les-

ser stage of readiness to learn than other students: and

to seek ways to provide remedial Opportunities as needed

and deemed desirable for the students' benefit.

Social Class

Social class is a sociological variable that has long

been thought to be an important factor in educational achieve-

ment. Social class may affect education for the child in

several ways. First, attitudes toward education held by

parents and children have been found to vary with social

class. Second, the social-class membership of the child

often determines where his family lives (community, neigh-

borhood, etc.) and this, in turn, determines the public

school that the student attends. Financial support for

further education is also often determined by social class.

Studies carried out to determine the relationship between

social class and academic performance demonstrate that the

higher a person's social class, the higher is his level of

academic performance. A study of high school seniors showed

that social class and educational aspirations were directly

.....1r__

D. E. Lavin, The Prediction of Academic Performance,

(New York: Russell Sage Foundation,—I , as o te y

Backman and Secord, 9p. Cit.)
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related even among individuals approximately equal in

measured intelligence.5

Brookover and Gottlieb summarize their review of stu-

dies dealing with the relation of social class and educa-

tion by suggesting that perhaps the influence of social

class on educational achievement has been over-emphasized

in the older educational literature. While social class

has some importance in the early years of school, in later

years, cross-class socialization usually occurs. Most high

schools develOp common norms and behavior patterns that cut

across class lines. For the educator, and particularly he

who is interested in humanizing the school, it is probably

most important to keep in.mind the negative impact that a

poor start in the preschool period and early grades, where

social class may have its most notable effect, is likely

to have on children. The possible enduring consequence

for later performance of such learning deficiencies, and

the awareness of this fact, may lead to greater understand-

ing for the teacher in attempting to deal with student

learning problems encountered at the secondary level.

 

5 W. H. Sewell, A. O. Heller, and M. A. Straus, "So-

cial Status and Educational and Occupational Aspiration”,

American Sociological Review, Vol. 22, 1957, pp 77-83

6 Wilbur B. Brookover and David Gottlieb, A Sociolqu

of Education, (New York: American Book 00., 196E)
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Achievement Motivation

The concept of achievement motivation is another area

of concern that has received much attention from the social-

psychologist in recent years. In general, it refers to the

need of an individual to perform according to a high stan-

dard of excellence.

Anxiety and Achievement

0n the college level, most studies report zero or low

negative correlations between general anxiety and academic

performance. In a few studies, however, where several dif-

ferent measures of ability and personality were correlated

between these measures and academic achievement, the lower

the anxiety, the better the performance. Below the college

level,research is insufficient to draw any firm conclusions

concerning general anxiety levels.7 To sum up what the re-

search does offer, it can be said that a basic principle

seems to underlie most of the findings on anxiety and aca-

demic performance. Where a student anticipates success,

anxiety impedes performance. Thus, the absence of anxiety

better enables an average student to cope with difficult

assignments, but it can lead to reduced effort when assign-

ments are easy. In like manner, the ability of the student

relates to anxiety and performance. The able student may

benefit from anxiety because assignments are not too difficult

for him and he may anticipate success: but the performance

 

I Backman and Secord, Qp.{g;p., p. 35
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of the student of low ability is impeded by anxiety because

he anticipates failure.8

'Self' and Academic Achievement

Probably because man possesses language capacity and

intelligence, he has the capacity for thinking about his

body, his behavior, and his appearance to other persons.

Each Of us has such a set of judgements, thoughts, and feel-

ings about ourselves. These elements are commonly referred

to by the social-psychologist as the 'self' or the 'self-

concept'. These notions of self are generated prhmarily

through interaction and communication with other persons.

In other words, the self is a social product. This factor

of the student should be of particular concern to the human-

istic school.

The concept of self held by a person is often viewed

as the highest order value of the individual, and there-

fore is the basie reference for understanding human behav-

ior. The behavior of the individual is primarily determined

by, and pertinent to, what is called his "phenomenal field".

In particular, it is determined by that aspect of his field

which is his own perception of self. For this reason, par-

ents, teachers, and the others with whom the student has

regular contacts within the school environment should be

concerned with seeking ways to assess the student's image

8

 

Ibid., p. 39
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of self, in an effort to more effectively enhance the de-

velOpment of a well adjusted pupil and to seek ways to re-

direct any negative attitudes of the student with behav-

ior problems by providing more reasonable and attainable

goals and tasks.

Although the basic part of personality seems to remain

relatively stable through life, according to Bloom? one's

self-concept does not. It is affected by growth and exper-

ience, which is to say that it definitely is capable of be-

ing changed, and may be so in either direction, negatively

or more favorably.

Self-concept is largely the result of how an indivi-

dual believes himself to be seen by ”significant others"

in his life. In his early life, parents are the basic

reference for the child. After he begins school, teachers

to some degree replace parents in this role. It also has

been shown in several studies that the further a student

advances in school, the more.he is influenced in his beha-

vior by his peers. Brookover's worklohas given some sup-

port to this area of concern, and other studies have shown

positive correlations between parental evaluation of their

children and their children's own self evaluation.

 

gKenneth L. Bloom, "Some Relationships Between Age

and Self", Dissertation Abstracts, Vol. 21, (1960) p. 670

10Wilbur B. Brookover and Thomas Shailer, "Self-Concept

of Ability and School Achievement", gournal of Egucational

Sociology, Vol. 37, (1964), pp. 271-78
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Two facts seem to be relevant and have direct impli-

cations for the school: (1) teachers must accept that

one's self-concept is a basic factor in school achievenent,

and (2) awareness of this factor is a necessary requisite

to meaningful curriculum implementation. The literature

available in this area reveals considerable evidence in

support of these assumptions.

At the junior high school level, Brookover studied the

relationship between the self-concept a pupil had regard-

ing his ability to do certain school work and the grades

he received.11 His purpose was to determine whether or not

self-concept of ability was a significant factor in the

achievement of junior high school pupils. Fifty-five per-

cent Of the seventh graders of four junior high schools

in a single community were included in the sample for this

study.

In correlating students' achievement scores with their

self-concept of ability, he found that self-concept and

this factor were significantly related to achievement,

both for boys and girls. He also found that self-concept

of ability may be quite different from one academic area

to another and that each may be different from the pupil's

general self-concept of ability. In both this report and

 

11 W. B. Brookover, A. Patterson, and S. Thomas, "The

Relationship of Self-Images to Achievement in Junior High

School Subjects", Michigan State University, 1962, (Final

Report, COOperative Research Project No. 8 5)
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in.a later report, he indicated that the expectations of

significant others as perceived by pupils, was positively

correlated with their selfsconcepts as learners. Among

the significant others mentioned were parents, ”favorite”

teaches. and peers .

Wingo summarizes the research efforts which relate to

this facet of the learning situation so as to suggest that

the school does provide an important element of the child's

learning environment when he says:

Research of the last decade supports the

principle that learning in both the qualitative

and quantitative aspects is related to the kinds

of personal relationships which exist in the

classroom. Theere are two important dimen-

sions involved in such relationships. One is

the teacher and the students. The other is

the nature of the relationships among the

students themselves.

gmplications for the Classroom

The most important point here may be the need for in-

creased emphasis on experience and on social factors as

determinants of ability and performance. Virtually all

of the research available leads to the conclusion that one

of the most important factors in educational achievement

is that the child must repeatedly experience success in

his school endeavors.

For the classroom teacher it Seems clear that it is

of the utmost importance to be aware of the dangers inherent

""'12_T
C. Max Wingo, in Enc clo edia of Educational R -

search, Chester W. Harris (eH.), thIrH edItIon, (New York:

mail-1811 00., 1960' pp. 848-58
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in the "self-fulfilling prophecy” concept. That is, that

the teacher avoid erroneous judgements of a student's ca-

pacity for learning, teaching and treating him according-

ly, and in the process convince the student himself of his

'limited' capacity so that the results are a lowered image

of self, lower aspiration and self-expectations, and fin-

ally, 1ow achievement.

Also clear is the necessity for maintaining anxiety

at an optimum level for each individual student, realiz-

ing that evidence suggests that students of differing abil-

ities should receive different treatment with respect to

this factor. Having successes in his experiences, builds

for the student appropriate abilities, study habits, atti-

tudes and values, and minimizes those factors that inter-

fere with performance.

The School Setting

In looking at the school in this aspect, the insti-

tution is viewed as aminiature society, having it's own cul-

ture or 'climate', which in turn is made up of a variety

of identifiable subcultures that affect the behavior and

performance Of the student in various ways. Most studies

of this factor in the school have dealt with the college

level but a few have been done at the high school also.

These studies have revealed marked differences in the pres-

sures exerted by faculty and students for academic perfor-

mance, in the intellectual, political, and social milieu
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of the students and in their educational aspirations.

These differences have been examined in relation to three

classes of variables: (1) the informal structure and cul-

ture of the student body: (2) characteristics of the

school--it's size, it's type of program, faculty. and

facilities: and (3) background and personal characteris-

tics of the students. All such factors constituueone part

of the total school climate.

Qifference§_in_Schools as to Clpngpg

Various studies have shown that the school climate

does have consequences for student performance. If this

is true, then it should be a highly relevant factor for

consideration as it might apply to the humanistic school.

After testing a number of factors and intervening var-

iables in one study done at the college level, it was con-

cluded that where faculty members were enthusiastic and

emphasized achievement, humanism, and independence, the

schools productivity of Ph.D.'s was high. Schools where

the faculty lacked these attributes and emphasized com-

pliance and conformity had less than their share of such

higher degree aSpirants.l3 High school climates appear

to be similarly related to motivation to attend college.

A review of four studies of variations between high schools

in student plans to attend college confirmed that such

I3 D. L. Thistlewaite and N. Wheeler, "Effects of

Teacher and Peer Subcultures upon Student Aspirations“.

Journal of Educational Psychology, Vol. 57, '66, pp 35+
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1“ Similarfactors were also significant at that level.

support comes from comparing the effects of school cli-

mate, social class, and measured ability, on plans to

attend college.15

In addition to the research dealing with school cli-

mate and its effect on aspirations for furthering educa-

tion, other dimensions have also been examined. Where the

high school climate stressed academic excellence, intellec-

tual ability and grades were more strongly correlated.

Where this climate was lacking, these students were less

apt to perform according to their abilities. While not

.nearly as important as family background, school climate

did have some relation to the amount of time spent study-

ing and on the intention to go to college. Coleman found

that in those schools where the value climate favored the

so called "all-around boy”, the tOp scholars and the top

athletes had the least difference in scholastic achieve—

ment. Where the school climate favored the Specialist--

where more students wereInamed as piggy a scholar or an

athlete, but not as both--the grade difference between the

scholars and athletes was greatest.16

_—_-—1” R. P. Boyle, “The Effect of the High School on

Student ASpirations", nnprican Journal of Sociology, Vol.

71 (1966). pp- 628-39

15 J. A. Michael, "High School Climates and Plans

for Entering College“, Public Opinion Quarterl , Vol. 25,

(1961). pp- 585-95

16
J. S. Coleman, The Adolescent Society, (New Ibrk:

MacMillan Publ. CO., 196I)
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Characteristics_p§_Schools ang_Climate

A number of specific institutional characteristics

have been associa‘md with identifiable differences in the

climates of different schools. Such characteristics as

library facilities, faculty, and the uniqueness of the

students themselves as they enter the institution, are us-

usally fairly stable characteristics and are often suffi-

cient to establish a social climate emphasizing particular

values.

One study dealing‘with size as a variable, compared

13 high schools of varying size.17 The results suggested

that the smaller schools evoked more varied extracurricu-

lar activities, more active involvement, and more chances

for responsible leadership.. One study of high school size

indicated that pupils from larger schools outperform those

from smaller schools on standardized achievement tests.18

Another study of academic achievement, however, as it per-

tained to college success compared with high school of ori-

gin, reported no difference between students from small

and large high schools.19

I7 R. G. Barker and P. v. Gump, Bi School Small

Was—i753?—Stanford:
t ord On vers ty ress, p. 2

18 P. Street, et. al., "Achievement of Students and

Size of School", Journal of Educational Research. Vol. 55,

(1962). pp. 261-6

19 E. R. Altman, ”The Effect of Rank in Class and Size

of H.S. on Academic Achiev. at Central Mich. Oniv.“, Journal

of Educational Research, Vol. 52, (1959), pp. 307-09
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Another variation in climate stems from the influence

of the formal structure of the school, it's administrative

policies, it's curriculum,the quality of it's faculty, as

these factors directly affect the climate itself. Numer-

ous attempts have been made to determine the relative im-

portance of these different influences on the variation in

school climates but few firm conclusions have been attem-

pted by the researchers. What evidence there is suggests

that the effect of any one factor is often modified by the

presence of other factors providing interacting effects

which are difficult to interpret in such a way as to give

real meaning for those that might seek direction from the

results for school improvements. For instance, in his ex-

amination of four separate studies, Boyle20 compared the

influence of the family with that of the high school on

student aspirations. He found that the relative influ-

ence of the two depended on the size of the school, the

sex of the student, and the size of the community. Coleman,

in studying the effects of racial composition on schools,

found that the influence of the school was dependent on

the quality of family influences.21

Despite the difficulties of interpreting findings,

Backman and Secord concluded that variables which determine

0 Boyle, 22. Lil-‘5.

21 J. S. Coleman, E. :1. Campbell, C. J. Hobson, et.al.

E ualit of Educational 0 ortunit , (Wash., D. C., U. S.

O. o ducat on, 9
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most strongly the school climate are the characteristics

which the students bring to the school--their abilities,

interests, values, as determined by influences outside the

school.22 It is generally conceded that the input charac-

teristics of the students are largely beyond the effective

control Of the educator. Other factors over which the

school may direct some influence are those identified as the

formal and informal structure of the school. From this con-

cern has come a number of studies dealing with the influ-

ence that peer groups have on academic performance.

By and large, this influence has been found to be neg-

ative in nature. A general analysis of the findings sug-

gests that, particularly by the time the student reaches

high school age, favorable influences from the home dimin-

ish during the school year as the student comes under the

influence of the peer-group culture. It has been noted

that such cultural influences do not uniformly affect all

students in a given school, and that the extent of influence

on an individual's academic motivation and achievement dep-

ends on (1) the frequency of his contact with the groups

or group mediating the influence, and (2) his receptivity

to the influence, once he encounters it.23

Nothing in the literature suggests that the school

cannot attempt to change favorably the input characteris-

tic of the school. Given the possibility of structuring

22 Backman and Secord, 9p. or... 23 Ibid.

\
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group composition, and having the means for formally con-

sidering the study of such influencing behaviors by mem-

bers of such groups to gain better self-understanding, at I

least suggests that the influence of peer-groups on atti-

tudes could to some favorable degree be directed and im-

plimented into curriculum deliberations by the school. As

has been reviewed in the numerous studies, greater aware-

ness of this significant factor could lead to notable gains

educationally for students.

School gnaracteristics and Educational Achievement

It has been previously indicated that the informal

preschool training the child gets in the home is extremely

important in determining the start he gets in school. The

start he makes can also have a lasting effect on his future

performance in school. This would seem to make evident

that the school could and should consider means for com-

pensating for identified inadequacies of the home or of

early training. Again, Coleman's Equality of Opportunity

Studyzu has shown that the single most important factor

in the school setting is the educational background and

aSpirations of the other students. A child with a poor fam-

ily background is unlikely to improve if placed in a school

where other pupils have comparable backgrounds. 0n the

other hand, if he attends a school where other pupils have

better backgrounds and higher aspirations, he is apt to im-

prove markedly. In turn, students who came from highly

6°1OM. at. al., 22. Q3.

 



80

supportive families did just as well in schools where they

were with students of lesser family supportive backgrounds.

These results support the generalization that family back-

grounds supportive of educational achievement is a prime

requisite for academic success.

By controlling statistically for socioeconomic back-

ground, researchers have been able to assessthe independ-

ent effect of school facilities on performance. In general,

Coleman and associateszs found that such characteristics

as well-equipped laboratories and libraries produced rela-

tively little improvement. Most of the differences in

student achievement fnmnone school to another could be

accounted for by socioeconomic background, regardless of

facilities. The significance of these findings have been

questioned, however, on the basis that in controlling for

socioeconomic background, the investigators limited their

comparisons of Schools to those that differed little in

facilities. It should also be noted in interpreting the

results of this study that student achievement was repor-

ted only in terms of standarized tests, and it is possible

that school characteristics might differentially affect

achievement measured in other ways (perhaps 'humane per-

son' outcomes?).

Coleman's Report also measured the influence on edu-

cational achievement of pupils by the teacher. To the

 

6019man9 220 gig.
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limited extent that the quality of the teacher was analy-

zed, this factor was found to have an appreciably great-

er affect on pupil achievement than school facilities.

Moreover, this as a factor was intensified in higher grades.26

In considering the total implications of the Coleman

Report, one cannot totally discount the findings relative

to the importance of school facilities, curriculum and

staff upon student achievement, as compared with the appar-

ent greater significance of family background and influence

of the student's peer group. It should be kept in mind,

however, that this study was intended to examine the gap

in educational Opportunities, particularly in those schools

and communities with significant ethnic differences in the

constituent population. To generalize the results so as

to suggest that they are equally applicable to all schools

in America, would seem to ignore the great differences that

exist in such schools as it pertains to types of communi-

ties, social class composition of individual schools, facil-

ities, and like factors. Few practiced and experienced ed-

ucators will be found that are ready to accept in total,

the Coleman findings.

Ability Grouping

Grouping students according to supposed ability has

long been practiced in our American schools on the assumption

_""2'7€
 

Ibid.
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that this would enable the teacher to better meet the

differing needs of the pupils. Probably no practice has

been more consistently debated than the merits of this

in our schools.

As educators and the behavorial scientists have con-

tinued to re—evaluate the effects of such grouping, more

and more the evidence has pointed toward the unfavorable

consequence of this practice. For one thing, it has been

apparent that such grouping was not taking placevjust on

ability, but was instead resulting in grouping according

to social-class origins. The results of such placements

have been that students have not been 'grouped' propor-

tionately to the ability of pupils in any particular so-

cial group.

Evidence has shown that once a child is placed in a

particular ability classification, he is apt to remain

there. Once placed in a low-ability grouping, the educa-

tional opportunities of a child is apt to be permanently

reduced. This is where the 'self-fulfilling prophesy'

theory is brought into play, to the detriment of the

student.

Ability grouping has also been shown to have consequen-

ces beyond academic achievement. Teachers in systems with

such grouping tend to be more rigid in their opinions con-

cerning individual differences in children. These attitudes

have much to do with making the prophecy with regards to
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achievement as implied by the initial placement, come true.

This was shown in a study which demonstrated that children

of equal ability performed at different levels if their

teachers were led to adopt different expectations of their

performance.27 In addition, there is the possibility that

teachers, too, may develop a low morale feeling that they

have also been 'grouped', a fact in itself which could

lead to lowered student achievement, in light of the evi-

dence supportive of teacher behavior influence on student

learning.

It seems obvious in this discussion, that what the

school does within its structure, organizationally as it

applies to student grouping practices, has a great deal to

do with the eventual educational outcomes that can bene-

fit, or harm the student.

The Classroom Social Order

The structure of the classroom social order is ano-

ther important aspect of the entire learning situation.

It is also an extremely complex structure that involves

such factors as social order, sociological structure, and

socio-metric structure.. There is general concern amongst

the social-psychologists as to the effect that the group

has upon the individual pupil. The following is a brief

review of the literature dealing with this aspect.

27 R. Rosenthal and L. Jacogson, ”Teacher Expectan-

ciesa Determinants of Pupils' IQ Gains", Egychological

Re orts, Vol. 19, (1966), pp. 115-118

 



8h

The school, as well as the family, does assume a

responsibility for helping the child become integrated

into society. As a conveyor of societal values, the school

is charged with the function of assisting the student to

develop these values. The pupil's relationship to the tea-

cher, as a conveyor of societal values, and his relation

to other pupils, as conveyors of peer group standards, con-

stitute the two main dimensions of classroom interpersonal

dynamics. That these interpersonal dynamics affect the pu-

pil's acquisition of socially approved modes of behavior,

and what he therefore learns, appears to be adequately sup-

.ported in the research.

The power of the group for the modification of behav-

ior is attested to in a summary of research on group be-

28
havior in the classroom provided by Trow. After listing

twelve assertions which have direct bearing upon classroom

management, they summarize their findings by stating:

Thus, we can safely accept the view that

group phenomena definitely effect the progress

of learning, as well as the kind of learning

that takes place. The educational significance

of this view derives from.the fact that the

pupil's attitudes, as well as his behavior pat-

terns, are modifiable. Increased motivation in

participating In cIassroom activities and con-

sequently in learning, derives from several

different potential sources in a group atmos-

phere where good mental health prevails.

 

28 W. C. Trow, et. al., "The Class as a Group", (in

J. P. Rosenbloth and W. Allensmith (eds.), The Causes of

Behavior II, (New York: Allyn and Bacon, Inc., v
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Effects of Classroom Interaction

Another of the more important factors of the school

environment is that consisting of the interaction of per-

sons within the classroom. It is in the classroom that

student friendships are formed and peer groups emerge.

Among the various ”other persons" within the school, it has

generally been found that it is the classroom teacher with

whom the pupil has the most interaction. Much has been

written regarding this aspect as it deals with the internal

structures of the classroom, as it pertains to roles and

role expectations, and role behavior. In the school situa-

tion, there are believed to be certain sanctions of beha-

vior brought to bear upon the student, arising out of the

classroom structure. These sanctions seem to have much in-

fluence on his developing behavior and the resulting learn-

ing that occurs.

The term "sociometric structure“ has commonly been

used to describe the patterns of positive and negative af-

fect, attraction and repulsion, that exists between members

of a group. Teacher awareness of this structure can bet-

ter enable her to analyze the needs socially of the stu—

dent. There is some research evidence to suggest that much

could be done within the class to alter patterns of inter-

action as they bring about elements of power and leadership,

in such a way as would help to promote the development of
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attitudes and behavior that will be the most beneficial

to the student.

A great deal has also been written about the relative

merits of two different styles of teacher leadership that

evolves from the classroom interaction structure. These

types have been labeled as 'pupil-centered' and.teacher-

centered'. Although a pupil-centered climate is most often

considered as ideal, the research evidence does not pro-

vide absolute answers that favor one over the other.

It is generally pointed out that the relative effec-

tiveness of one climate over the other depends on the speci-

fic task, the personality and skills of all group members

and the overall structure of the group.

Much has been done to study the interaction aspect be-

tween teacher and student. Notable work in this field of

interaction analysis has been done by E. J. Amidon, as well

as N. A. Flanders. Amidon29 summarizes some of the find-

ings of studies done on teachers who were trained using

the techniques of interaction analysis as follows:

1. Teachers familiar with Interaction Analy-

sis, generally talked less in the class-

room than those who were not trained in

this process.

2. In general, teachers who are trained in

Interaction Analysis become more indirect,

accept more student ideas, and criticism

is less than for teachers who are not so

trained.

 

29 Edmund J. Amidon and Evan Powell, ”Interaction

Analysis as a Feedback System in Geacher Preparation",

The Supervisor: Agent for Classroomfighange in Teachigg.

Raths and Leeper, edge. (Wash. De Co, A, AST' 19
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Inasmuch as Flanders found that teachers of children

who had high achievement and positive attitudes were more

indirect, accepted more student ideas, and used less cri-

ticism than teachers of children with low achievement

and negative attitudes,30there appears to be substantial

evidence that the use of Interaction Analysis training

can be helpful in producing teachers with more appropriate

teaching skills. The implications of this seem to apply

to both pre-teaching experiences, as well as for those al-

ready practicing within the school classrooms, through in-

service, professional self-improvement programs.

Achieving Change Through Group Dynamics

 

It has been stated often in the recent past, that the

problems of the twentieth century are mainly problems of

human relations. Considered critically, some would sug-

gest that the survival of civilization may well depend on

our ability to learn how to change the way in which peOple

behave toward one another. Cartwright31 asks the question

from the perspective of the problems involved with human

relations that might well be applied to the educational

concern being considered in this study, that is, how to

35
N. A. Flanders, "Teacher Influence, Pupil Atti-

tudes, and Achievement: Final Report“, Cooperative Re-

search Project 322, U. S. Office of Educ.,*Wash., 1960

31 Dorwin Cartwright, "Human Relations", Readings in

the Social-Psycholo of Education, Charters and Gage, eds.

TBoston: Allyn and Egcon, Inc., I963)
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develOp a more humane person in our schools. He asks:

How can we change people so that they

neither restrict the freedom nor limit the

potentialities for growth of others: so that

they accept and respect people of different

religion, nationality, color, or political

opinion: so that nations can exist in a world

without war, and so that the fruits of our

technological advances can bring economic

well-being and freedom from disease to all

people of the world?

Interest in the possible contribution that the social

sciences might have to make for solving problems of human

relations has lead to greater consideration of that branch

of study known as 'group dynamics'. Basically defined,

group dynamics refers to the forces operating Within any

group. Study of this field involves gaining a better un-

derstanding of the ways in which people change their be-

havior or resist efforts by others to have them do so.

Through such investigations of the interaction of

persons within groups, has come greater understanding

about how groups act to influence individual behavior of

group members. It also deals with such personality char-

acteristics as leadership, conformity to certain norms,

self-esteem, motivation, agressive behavior, and others.

Recent years have provided us with a great deal of

research data dealing with different variables of behavior

as analyzed through group dynamics. In one series of ex-

periments directed by Lewin32 it was found that a method

 

32 K. Lewin, Field Theo in Social Science, (New

York: Harper & Row, Publ., I9 1,) pp. 229- 3 , as cited

in Charters and Gage, Op. Cit.)
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involving group decision to have its members change their

behavior, was two to ten times as effective in producing

actual change than was a lecture presenting exhortation

to change. Lippitt,33in an experimental workshop for

training leaders in intercultural relations, found that

participants who had previously been identified as inac-

tive in community efforts to improve inter-cultural re-

lations, became more active after such group participatory

training, than did a group of similar peOple who were given

the same kind of training but as isolates, rather than as

members of a cOOperative working group.

From the study of group dynamics and the numerous ex-

perimental programs carried out to learn more about this

area of behavioral study, Cartwright3u presents a number

of basic principles dealing with the group as a medium of

change that have significance for the school as an agent

of change:

1. If the group is to be used effectively as

a medium of change, those people who are

to be changed must have a strong sense of

belonging to the same group.

2. In attempts to change attitudes, values, or

behavior, the more relevant they are to the

basis of attraction to the group, the grea—

ter will be the influence that the group

can exert upon them.

Trainin in Communit Relations, (New

York: Harper & Row, PEEI., §§SII (as cited In Charters and

Cage, 93. git.)

3“ Cartwright, Op. Cit.
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3. The eater the prestige of a group mem-

ber n the eyes of the other members, the

greater the influence he can exert.

4. Efforts to change individuals or subparts

of a group which, if successful, would

have the result of making them deviate

from the norms of the group, will encoun-

ter strong resistance.

5. Strong pressure for changes in the group

can be established by creating a shared

perception by members of the need for

change, thus making the source of pres-

sure for change lie within the group.

6. Information relating to the need for change.

plans for change, and consequences of

change, must be shared by all relevant

peeple in the group for optimum.effec-

tivenss.

These principles represent a few of the basic prOpo-

sitions that have emerged from the research in group dy-

namics that may have some bearing upon educational prac-

tice within a school system, building, or classroom. As

research continues in this field, more will undoubtedly

be learned, and the stated principles set forth by Cart-

wright will be modified or added to. Already, recent years

have seen much attention given to group interaction and

the effects of the group on individual behavior through

the sharing of an experience called sensitivity training

laboratories. The basic purpose of these group analysis

studies have been professed to be that of increasing self-

understanding as an individual, and as a member of the

group, and through such understanding is supposed to come

greater 'openness', willingness to change, and more
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cOOperative work relationships, attitudes, and supportive

attitudes towards other members of the group. The end re-

sults of such changes, is hapefully, greater realization

of group goals as well as better mental health for the

participants.35

Although there is not total agreement as to the bene-

fits derived from sensitivity training, the writer's per-

sonal contacts with many persons who have participated in

such laboratory experiences has indicated that many of them

felt it to be a meaningful experience, one in which they

personally experienced growth as a person. Little research.

however, has been done to analyze the long-range gains

made, either on the individual, or on groups as a whole

that have shared the experience. The favorable reports

do suggest that the humanistic school will find this field

of group dynamics worthy of investigation on behalf of its

professional staff.

Personality of the Teacher

Most writers agree that the personality of the tea-

cher has a vital influence upon the process of teaching,

and some feel that teaching is a direct expression of the

persons personality.

 

35 (A rather thorough discussion of sensitivity train-

ing laboratories in relationship to the humanistic school

concept is available in the presentation of Wallen:

John L. Wallen, "Building Leadership Skills”, Human-

izing The Secondary School, Hamilton and Sayer, eds.,

920 2120, pp. 101+
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Among the most important facets of personality, par-

ticularly in regard to the process of helping others learn,

are those which affect or go into making up one's capaci-

ties for interpersonal human relationships. As was pointed

out earlier, this is so because learning is related to the

kinds of personal relationships which are developed in the

classroom. The relationships or rapport developed between

teacher and child, and relationships develOped among the

pupils themselves, are basically the responsibility of

the teacher.

Good personal relationships in the classroom depend

upon the ability of the teacher to relate in a wholesome

manner to pupils: accepting them emotionally, and being

able to understand their feelings, values, and perceptions.

Numerous studies have been done which indicate that in-

creased ability on the part of the teacher to relate to

pupils, understand their concepts of self, and the envir-

onment in which they are functioning, increases the effec-

tiveness of the total learning situation for both the tea-

cher and the pupil. Most such studies emphasize the im-

portance of being able to adequately develop relationships

with children which will enhance the learning-teaching

situation. The relationship between acceptability and

achievement was reported in a study by Rosenfield and

Zander in which they assert that the classroom group has
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significant influence on the motivation and learning of

a great majority of pupils.36

In summarizing the research on the topic of teacher

personality, there would seem to be general agreement that

teacher behavior, attitudes, personal values, all form an

important aspect of their teaching success and the learn-

ing of the student. Significant with regards to this fac-

tor and the teacher is that which deals with the person's

ability to predict the behavior of other persons. There

are many variables that influence prediction ability, but

most researchers agree that some teachers are capable of

making accurate predictions about their pupils to a higher

degree than others. This may imply that there might be

ways to train teachers to be more astute in this skill,

either in pre-service preparation, or for the humanistic

school teacher, in-service programs for professional im-

provement and personal growth.

Summagy on Social-Psychology and Schools
 

In the preceding pages there has been presented a

broad review of some of the many aspects of behavioral

change as found in the theory of social-psychology, and

that may have implications for understanding how humane-

ness might be realized on behalf of the student within

the general school setting. The purpose has been to pro-

vide some basis of support in theory for what has been
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submitted as an apparent fundamental assumption of the

humanistic school concept. This assumption would have

us accept as fact, that if the school does certain things

in the educational process, or has certain conditions, all

of which are offered as ”humanistic” in nature, then the

school will effectively change the student towards becom-

ing a "more humane person".

In discussing all that has been reviewed, it seems

too obvious to deny, that as a social institution that in

volves constant interaction of human beings, the school

has the potential for affecting behavior development in

many ways. To deny this, is to deny at least two basic

premises of the social-psychologist himself that (1) all

human behavior, as social behavior, is learned, and (2)

that human behavior is learned in interaction with other

human beings.

The question as it pertains to the humanistic school ;

then, seems to be not gggg the school cause change, or ‘

even.g§g it be effective as an agent of change, but rather,,

hgw can it be most effective in bringing about desired

changes that are humans in nature, in the behavior of its

clientele.

Selakovich, in writing about the school and society

speaks supportively of this position in stating:

The school is a social institution in which

children of different backgrounds, different

views, and different values, are put together
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and must live together in that environment.

Thus, the manner in which the school func-

tions, (how it arranges the opportunities for

student interaction, what it teachers, what

it seeks to accomplish), has some effect on

on the development of values, and in turn,

affects the problems of humaa relations as

it pertains to the students. 0

It is only briefly noted here that, where social-

psychological research and evidence suggests limitations

for the school as an agent of change and as to the extent

that the school as a single factor, affects thelearning

and developing behavior of youth, such evidence is based

to a considerable degree on research carried in schools

as they have existed in the past. Such findings may well

attest to the ineffectiveness of our schools as they have

been organized, but at the same time leave ample room for

contemplation as to how schools that “might be" (perhaps

the humanistic school) could desirably affect the learn-

er within that institutional environment.

What the social-psychologist does seem to have to

offer, is a series of concepts and ideas, based on both

theoretical and empirical analysis, that will allow the

educational practitioner to examine in a more realistic

and incisive way, the multiple forces operating both from

within and without the school social environment, that do

affect the learning of the student.

It becomes the practitioner's responsibility to know,

to assess, and to apply, what this field of theory has to
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offer, that has bearing on the achievement of educational

objectives: that will enable him to gain better understan-

dings of the social context of learning and behavior, as

it is acquired in the social system of the learner and in

the formal educational process, and to make educational de-

cisions accordingly. In doing this, it should be kept in

mind that the research findings, based as they often are

on limited and restricted populations, cannot be applied

to any or all educational populations indiscriminately.

If such an awareness of this field of theory exists

for the educator, then it seems implicit that such know-

ledge will be of general benefit as he considers ways to

humanize, and.make more worthwhile, the educational pro-

gram. It is submitted that such theoretical support is

both necessary and worthwhile for the humanistic school

concept.

In Chapter IV, consideration will be given to those

school conditions and factors that have been offered by

the various writers and scholars reviewed, as characteris-

tic of the humanistic school.



CHAPTER IV

THE HUILRISTIO SCHOOL

Introduction
 

The effort thus far in this thesis has been to con-

sider the product of the humanistic school, the “humane

person”, and to do so in terms that would provide some

means for operationally measuring the results of the school

in terms of the behavioral outcomes that would be sought

as those humane goals. To this end, Chapter II provided

. an analysis of those human characteristics and needed skills

which the literature has revealed to be necessary for the

desired humane person, or that person who would be proper-

ly educated for modern society.

To begin our deliberations of the educational process

that might lead to the develOpment of such humane persons,

Chapter III was devoted to a review of learning theory that

might support any contention that certain school conditions

and factors could produce a specific type of person. It

remains now to examine the school setting that has been

recommended and set forth for a ”humanistic school". This

will be done in the following pages with a review of the

literature dealing with this concept.

9?
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In approaching this task it is felt that several fac-

tors should be kept in mind. First, the uniqueness of in-

dividual schools, their communities, their clientele, all

suggest that there would not be, cannot be, one all-perfect,

humanistic school, that would automatically produce humane

persons in all students, universally. Certainly this wri-

ter has found nowhere in the literature, any contention

that, just because a school did have any one or more of

those conditions and factors cited as "humanistic", one

could be assured that humans persons would result. Ini-

tially then, it is believed that if any objective analy-

sis of the humanistic school is to take place, skepticism

regarding the ineffectiveness of schools to educate, or

innovativeness to change, must be held in abeyance.

It should be also noted that schools that truly inno-

vate for humaneness do not necessarily appear as having

any set pattern normally identified with innovation. They

may or may not accept organized systems of instructional

materials. They may or may not find that team arrange-

ments or other staff utilization plans, or time arrange-

ments, serve the needs of their school. The truly innova-

tive school, concerned with humanizing it's efforts adopts

those teaching conditions and school arrangements which

serve its students best.

The humanistic school's basic concerns will not be

with the processes or conditions of the educational system
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as much as with those human outcomes that can be assessed

as humane. Such results, because they are felt to be de-

sirable, will be sought by any and every means possible

and available, whether new or old in origin. This concern

will be of only minor importance to the advocate of the

humanistic school. The primary concern will be to identi-

fy wherever possible, these conditions and factbrs which

show some indications of affecting the achievement of hu-

mane person goals.

In spite of what might be interpreted as a looseness

in defining the humanistic school, there does appear in

the literature some general school conditions and arrange-

ments which are proposed for the development of humane per-

sons by the school.

It can be expected that some of these factors will not

lend themselves to being easily stated in Operational terms

such that they can adequately be measured for school assess-

ment purposes. This fact, however, should not be cause for

avoiding the discussion of such factors, if they are con-

sidered by the writers to be relevant for the humanistic

school.

Another fact which needs to be set before our delib-fi”

erations on the humanistic school has to do with the stu-

dent becoming a humane person as a result of his formal

schooling. Nowhere has it been suggested that such a per-

son would be totally developed, exclusively within the
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confines of the school environment, humanistic or other-

wise, exclusive of other influences in his total life en-

vironment. To the contrary, many of the writers reviewed

have noted the humane person as an on-going, ever-developing

and growing personality. Rogers suggests that the humane

person may never be totally complete in his development.

In fact, he suggests that such a person.§hggld be constant-

ly changing his behavior so as to be compatible with an

ever changing society,or else he loses his humaneness.1

As it is presented, most notable is the fact that

all that the humanistic school is suggested to comprise,

is extremely broad in the many facets and aspects that

are proposed. Such school factors and conditions, as ear-

lier mentioned, will touch on interpersonal relations, in-

structional methods and materials, school organization,

(facilities, and policies.

What then, can be stated regarding the possible de-

velopment of a humane person via the school? What does

constitute that institution that might be seeking humane-

ness on behalf of its students? What is the ”humanistic

school'?

The initial definition of the concept submitted in

Chapter I of the immediate study, stated that four basic

dimensions would be considered as they applied to the to-

tal school: (1) the overall functions,philosophy, and ob-

jectives: (2) the administrative structure, policies, and

1Carl R. Rogers, Freedom togLeggg, (Columbus, Ohio:

Charles E. Merrill Publ., 1969, p. 295
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procedures: (3) the instructional program, and (a) the

relationships of persons comprising the school community.

The definition also stated that for the "humanistic school"

to exist, elements in all four of the above mentioned di-

mensions would be “purposely directed toward the develop-

ment of the humane person”. More simply stated, one could

submit that in the humanistic school, all aspects of the

school, or the 5235; school, would be committed to the de-

velopment of the humane person.

The belief remains, therefore, that for the attainment

of a humanistic school program, there must be overall school

involvement in the cause of humanizing all aspects of the

learning and instructional environment. As different scho-

lars are reviewed regarding their concerns for certain con-

ditions in the school, it will be noted that few factors

cited can be Specified as fitting a single school dimen-

sion. Rather, it should be notable that, as with the pre-

viously presented definitions of the humane person, most

factors and conditions, or school characteristics, are in-

terrelated, often dependent on other stated conditions for

optimum potential effectiveness.

Some General Conditions and Factors

If a school or a community is going to derive bene-

fits from efforts to humanize the learning conditions of

their school, there must be some commitment to that end.



102

Before such commitment can exist, however, it would seem

that a requisite condition would have to prevail, that of

the community believing in their schools, as well as being

willing to accept humanistic educational goals as those

which are desirable for their youth.

A number of writers have emphasized the fact that if

schools are to be humanized, there will have to be a reor-

ientation of'the public as to the real needs of youth today.

relative to the goals and objectives of the school. Rubin

states that the ”public, and parents, must be helped to un-

derstand that education today must be more than the simple

acquisition of information. Since this has been largely

the fundamental task fulfilled by our schools in the past.

support must be sought for the school as it realigns it-

self towards new goals, humanistic in nature, for the attain-

ment of a more humane person.2 Although not specifically no-

ted, implied certainly is the necessity for educators them-

selves to study and nurture a deeper understanding of the

problems and needs of our youth today. Particularly, these

needs will require analysis in terms of the youth as unique,

individual persons, living in an every-changing mass socie-

ty, and as persons who will be facing a broad range of new

and complex problems, that will require new skills to solve.

2 Louis J. Rubin, ”Epilogue: Skills We Need", Life

Skills in School and Societ 1969 Yearbook, Association

of Supervision and Curriculum Development, NEA, Washington,

Dc Go. Do 153 -
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As to the learners themselves, Rubin also points out

that they must be helped to perceive that the school is a

place where one learns not only about things, but about

ways to think about things as well.3 Others have noted

that the student in the humanistic school would look upon

knowledge and the acquisition of it, not in terms of a

quantitative storehouse of facts, but as information with

which to build new knowledge and to develop his own poten-

tial as a person, as well as a basis for contributing to

the welfare of others. In order for such attitudes to be

realized, most scholars concur that the education to which

the student is constantly exposed must focus on the per-

sonal world and society of the student, as he perceives it.

Monez and Bussiereupoint out that a high school is

only what an individual student perceives it to be. ”The

degree of relevance”, thqrstate, "in any program of educa-

tion, is a function of the perception of the person affec-

ted by it. The high school must recognize that it exists

primarily to help each young person in his search for sig-

nificance, and that he tests the school's responsiveness

to his needs against his own sense of reality."5

 

3 Ibid.

Thornton B. Monez and Norman L. Bussiere, "The

High School in Human Terms", Humanizing the Secondar

School, ASCD, NEA, Washington D. 5., 1969, pp. 7515

5 Ibid., p. 9
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Schools must be concerned with education that deals

with skills that enable the individual to know, to think,

to feel, to value, and to act. These skills, however, will

remain underdeveloped if we persist in separating education

from life itself, particularly as it is experienced by the

students in their total life situation.6 For the school,

it seems clear that more ways must be found to make the

learning environment such that the student can see, with

his own eyes and through his own experiences, where the

facts of knowledge become applicable and useful to him and

others in solving problems of personal and societal nature.

Such activities as taking students into economic de-

prived housing areas for first-hand confrontration with the

human suffering that exists under such conditions, is one

example of that which might considered a worthy educational

practice. To broaden the student's perspective of such

problems as civil rights, he should be exposed, both in and

out of the school, to others that are active in such move-

ments. What is suggested here is not the traditional

”field trip" activity, with its 'holiday' atmosphere, but

rather opportunities to have first hand contacts with the

realities of society and to use these contacts as a possible

door into involvement as individuals. Hepefully, this will

lead to the development of a greater commitment to helping

in the betterment of life for all mankind.

6Louis J. Rubin, "The Object of Schooling: An Evo-

lutionary View”, Assoc. for Supervision and Curric. De-

velopment, 1969 Yearbook, NEA, Wash. D. C., Pp. 15-33
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In giving consideration to rethinking the shape and

design of learning experiences in our high schools, in terms

of the personal world of each student, it may be desirable

and helpful, to consider what questions are pertinent to

the young person himself, and what he might come to value as

he moves through the high school experience. Certainly im-

plied here, is that the students should have some involve-

ment in educational decisions that affect their personal

learning situation.

Another general consideration of the qualities of the

humane person has to do with the student's self-fulfillment.

For this trait to develop, there must be a receptive cli-

mate in the school. Glatthorn7 suggests that one of the

most important indications of such a climate is the obvi-

ous attitude of the principal and faculty that they believe

in the right of each person to be himself, and who are wil-

ling to grant this right all students.

The granting of this right, however, entails some

risk that the person will choose to be other than a humane

person, perhaps even inhumane. Such risk seems unavoidable.

The purpose of the humanistic school would be to encourage

the development of such humane group norms as will favorab-

ly influence the right choices of the individual. yggge

mately, however, the choice must belonggto the individual.

 

7 Allan A. Glatthorn, "Individual Self-Fulfillment

in the Large High School”, NASSP Bulletin, No. 335, March

1969: PP- 7'56
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The alternate to such self-decisions on 'right behavior,

is strict governance as depicted in maximum rules and pol-

icies. Although such practices may indeed result in con-

formity to group norms, negative attitudes and general

alienation are also apt to accompany such forced behavior

concurrance. It is difficult to see how this could be

considered more desirable than personal decisions to be-

have according to encouraged self-perception and analy-

sis Of group norms.

It can be noted that self-autonomy, or the right to

make decisions for one's self, does not have to imply that

such decisions will automatically be in conflict with the

goals and objectives of the group. Likewise, the humane

right to make decisions regarding one's own behavior does

not have to rule out the consideration of what others

have to offer in the way of guidance, experience, and

assistance in recognizing alternate choices and decisions.

The school that would encourage such self-autono-

mous persons would be one with minimum restrictions pla-

ced on students. It would probably have no dress codes;

might have uncensored student newspapers, and would en-

courage the use of outside speakers representing all

points Of view on any controversial issue, plus have Op-

en classroom discussion on such issues. It would, in

fact, be an open school--Open to visitors, Open to cri-

ticism, open to change, and Open to new ideas.
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Hamilton indicates that the so-called "new-curric-

ulum" for a humanistic school, is or should be committed

to the liberation Of the mind and to freeing the indivi-

dual student from traditional subject matter 'bodies of

knowledge'.8 It would provide him instead, with the skills

to eXplore ideas, to seek information, to generalize from

it, and to project these generalizations toward new and

better ways of living, both for himself and for others.

“The schools”, he states, "have some choice as to wheth-

er they are to be more humane, more sensitive to student

needs, and more able to serve the individual: or they can

become more rigid and inflexible so that only the conform-

ing student can pass through."9

Havighurst considers the major problems facing stu—

dents today as stemming from five characteristics, which

he feels are found in too many of our youth today. These

he lists as: (1) lack of self-esteem based on their own

achievement in school and society: (2) uncertainty about

vocational choice: (3) cognitive development being more

advanced than their personal autonomy: (4) lack Of faith

in society: and (5) discontent with school and the learn-

loAs goals of the hum-ing situation that prevails there.

anistic school, as it pertains to these problems, he of-

fers the following:

8 Norman K. Hamilton, ”Alternatives in Secondary

Education“, Humanizing the Secondary School, Op. Cit.

9 Ibid., p. 2
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l. The school would help young peOple to

make a rational, Objective analysis Of

modern society.

2. The school would attempt to build in

youth, a faith in the perfectibility of

human society, based on democratic ideals.

3. The school would prepare young people

for a career in which they see their oc-

cupation as a means of realizing their

own aspirations, and the goals of their

society.

One problem which faces man today, that may be at

the base of much discontent facing society, is that caused

by general feelings of alienation. Macdonald12 points

out that in our contemporary society, man is alienated

from his work, other persons, and often from himself. Many

peOple see themselves as objects of manipulation by a mir-

iad of environmental forces over which they have little,

if any influence or control. He suggests that such ali-

enation is inherent for students in the school, at least

the school as traditionally conceived. This alienation

is brought about by the questionable conception of know-

ledge and learning as just knowing facts, for facts sake,

rather than as a basis for doing, for making decisions

and choices of action, and for organizing new ideas and

faCtSO

10Robert J. Havighurst, ”A Social Scientist Looks

at the Current Values and Changing Needs of Youth", The

Current Values andChanging Needs of Youth, (1966 Report

of Conf. on Youth, Sponsored by Conn. Sec. School Youth

Project, pp. 5-13

Ibid., p. 1.3

22- Qéio: PP' 35‘5”

 

 

12
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Schools need, according to Macdonald, to consider

how they have contributed to such alienation of students

by examining the ways in which they presently stifle such

ideas as self-direction, self-discipline, and creativity:

and instead, encourage and often reward conformity, to

the point of excluding human intercourse and the free

exchange of thought and ideas.

TO develOp humane schools which do not alienate stu-

dents demands the freeing of their potential and consid-

eration Of several basic conditions. First, if the student

is to develop humanness, he must experience normal physical

growth and therefore have proper nutritional care. Second,

in order to become at least minimally humane, an individ-

ual must learn to interact with others, to operate through

the system, and to see himself as others see him. There-

fore, social conditions conducive to humane social rela-

tionships are significant and within the scope of the school's

ability to enhance.

Macdonald considers the manner by which the individual

is "socialized” of great importance. The degree of under-

standing, love, acceptance, recognition, hostility, etc.,

will have deep consequences upon his personality formation.

The content of his world and the process which he encounters

will be set by his particular social conditions, of which

the school, as a social environment, has a major impact

upon him.
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Some Operational conditions that might exist in a

school that would enhance the develOpment of a more humane

person, are suggested by Macdonald as follows:

Basic Concgpt: Commitment to the value of each

student as an individual and human being

1.

2.

3.

All general testing programs should

protect the privacy of the individual.

All standardized tests should be given

only upon choice of student (after hav-

ing been given insight into purpose,

alternates available, etc.).

Grading should be mainly for the purpose

of providing information to the student.

Reporting should be expository in form and

written, for providing information to stu-

dents and parents, and should focus on

strengths and weaknesses with positive

suggestions given for individual improve-

ment.

All building policies relating to such

things as student movement, tardiness,

absence, should reflect the idea that

each student is potentially capable of

making correct (for him) decisions about

his own existence.

Basic Concept: Fostering awareness of self and po-

tential environmental possibilities.

1. Each student provided with continuous Op-

2.

portunities to experience all areas of

school related study, in nonjudgemental

setting, and freedom to choose in-and-out

situations.

At least one-third of each day is organ-

ized for this "experiencing“ activity

which exists both in the school and in

the community-at-large.

Program of learning is built around the

life experiences of the students as they

perceive them.
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u. Emphasis in the program is given to the

human process and on the human qualities

of man (man as a thinking, feeling, val-

uing, creating being.)

Basic Concept: Fostering an awareness of the possibili-

ties for enhancing self and the social situation.

1. Students have every Opportunity possi-

ble for clarifying their own values,

in relation to themselves, others, and

as to content.

2. Adequate counseling services are provided

to fulfill all needs of all students.

3. Nonverbal education and expression is

considered an important part of the cur-

riculum and instructional activities.

Humanistic education, according to Paul Bruce, pro-

vides a rationale for child-centered, individual-centered

education, that can be an “alternate to alienation”.13

It lends itself to the recent emphasis on creativity. Its

broad goals Of self-actualization encourage breadth, as well

as depth, in the curriculum, cognitive develOpment in all

subject and skill areas, as well as emotional develOp-

ment Of the person as a dynamic, integrated human being.

Rather than grading practices being discouraging and

defeating, as it so often is now for the student because

evaluation is done commonly on a normative basis, under

humanistic principles this evaluation would be encourag-

ingand positive because it would be noted in terms of

 

. 13 Paul Bruce, ”Alternate to Alienation", Readin s

in Educational Ps cholo , Bernard and Huckins, eds.

(New York: World Publ. CO., 1967), pp. 167-171
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individual student's potential.1u In other words, the

schools would practice the basic paychological principle

of encouraging learning by providing success, rather than

failure, as a motivational factor.

From the standpoint of curriculum, humanistic direc-

ted education should imply certain standards of common a-

chievement that will be expected for all students, based

on a belief in the equal optimum potential for all students

except a very few with verified physical deficiencies that

restrict learning. As important as this issue is, however,

it is one facet of what should be emphasized in the human-

istic school concept, that the writer has found to be large-

ly ignored by others who have written on the tOpic.

Such a curriculum should also recognize, however, that

students as they begin their secondary education, have a

diversity of already acquired basic learning skills and

attitudes that affect how they learn. The realism of this

fact cannot be ignored, even though such would hopefully

pg; be the case if schools were truly providing 'equal' ed-

ucatiOn for all youth. Because of the fact thatsuch is

true today, it is unavoidable that there will be differences.

in readiness to cOpe with any common learning demands and

expectations set forth by the school program, or held by

any component group of which the student is a member and

which might influence his educational achievement.

1“ Ibid.
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Although the practice of grouping students, or sepa-

rating them according tO present 'abilities' would be avoi-

ded, the humanistic curriculum would be designed to meet

the learning needs of individual students. Such programs

should maintain the desirable practice of heterogeneous

grouping for all students, while still providing diversi-

ty and mobility of learning groups through such practices

as multi-grading,nmngraded, flexible scheduling, and in-

dependent study.

The emphasis of the humanistic school upon developing

feelings of 'caring for others', would capitalize on this

idea through grouping Of students diversified in background

and educational achievement, and utilizing such instruc-

tional practices as student-to- student tutoring, studying

together, group learning projects and activities, and sim-

ilar interaction opportunities. Particular concern would

“be directed towards meeting the needs of those students

who could be catergorized as educationally disadvantaged

because of social, economic, or previous educational neglect.

Guidance programs that are compatable with the entire

educational program would also have a prominent place in

the humanistic school. It would have as central to its

purpose, the promotion and provision for the individual

needs of each student.

Basic to each discussion, is the recognition that the

individuality of the student must receive the focus of
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concern. If the student's needs are to be met, the school

program must not only identify the individual student's

personal needs and current level of achievement, but must

plan new approaches to education if such needs are to be

met.

It can be stated, then, that at least two factors of

importance should exist in the humanistic school. First,

the humanistic school must make a clear commitment to prin-

ciples of education based on: (1) a belief in the worth and

value of each person, as a unique, individual learner, and

(2) defiberate efforts to study, understand youth today,

and to identify their problems and needs as they directly

pertain to today's society and the inherent problems of that

society as it involves the individual person and the inter-

relationships Of people.

Secondly, such a commitment as suggested above would

be (1) observable in any statement of philOSOphy, purpose,

goals and objectives created by the school: (2) offer evi-

dence of participation in the stating of such purposes by

parents, other community representatives, students, as well

as the professional persons of the school: and (3) seen

in evidence Of planning being carried out to foster action

programs for changing the school, as necessary, for enhanu

sing the development of a more humanistic education and

focus of concern.



115

The School Structure and Organization
 

For a number of years, efforts directed towards in-

structional improvement have seen innovative ideas expres-

sed in changing building designs that get away from stan-

dardized shapes and sizes. In spite of conflicting evi-

dence, such as suggested recently by the Coleman Report,

as to relative lack of influence on learning brought to bear

by differences in school facilities, most experienced and

practicing educators will stand firm on their conviction

that good facilities are important factors in the improvement

of the learning environment. This is considered particu-

larly true when such innovative design ideas are incorpor-

ated into a building to accomodate specific educational con-

cepts and instructional goals as it pertains to the student

and teacher in the total learning process.

Although creative minds in many schools have managed

to improvise with less than adequate facilities, and there-

fore provided many worthwhile innovative instructional Op-

portunities, most of these same persons would confirm that

they could do even more if they had facilities which were

planned for such a program. What this suggests, is that

many schools today would find difficulty in attempts to,

humanize their curriculum and instructional program because

of building structural limitations and restrictive features.

Michael supports this contention in stating that "the

internal structure of a secondary school can contribute or
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detract from efforts to humanize the education of students"15

sh: «ari( may“(tr ,.‘i~aeivgona,s & H t‘ “(,. ‘th

Shflefactor that can have bearing on the 5;;001-2 ability i

to humanize its program may be that of size. As it per-

tains to the concern for the individual student and his

welfare, the need for personal identification, and close

relationships between student and teachers, the school that

goes beyond 1,000 enrollment has a tendency to lose some

of the unique advantages of the smaller school. At the

same time, there are definite disadvantages of the small

school, such as limited subject Offerings, difficulty of

maintaining a full staff of good teachers, lack Of some of

the important special educational services such as special

education, instructional centers, specialized guidance, and

special facilities such as shops, laboratories, and re-

source centers are either not provided or are less than ad-

equate. Inherent in his discussion is the obvious assump-

tion that these factors of the school would be significant

for the type of program that a humanistic school would of-

fer, and should be carefully considered as to each schools

ability to meet the needs of students.

Irregardless of size, it is more important for the

school to weigh its own ability to provide experiences

which will give students Opportunities to express self-

direction, to have meaningful and diversified interacting

1

5 Lloyd S. Michael, ”Alternative Modes of Organiz-

ing Secondary Schools", Humanizinggthe Secondary Schools,

92, Cite, ppe 88-00
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eXperiences with others, and to assume more responsibili-

ty for their own behavior and learning. To accomplish

this in the larger schools may mean internal changes that

will better accomodate the individuality of students. Men-

tioned frequently as one such organizational concept is

the "school-within-a-school" program, now being Operated

by a number of systems around_the country.

Jarrett takes a slightly different approach to this

problem in reflecting on humaneness in the school in re- 6

l

lation to size of classes and the school itself in noting:

/ (~1"”¢.a

A great deal is said just now about the ‘ v

tendency of schools to become impersonal and

dehumanized. One villian is said to be large-

ness Of size. Very likely it is harder to be

humane with big classes and heavy loads, but

it is not impossible. It is also possible to

be inhumane or impersonal in small groups, or

even tutorials. More important than the phy-

sical and social arrangements is the attitude

of the teacher to his students and to the hu-

man works which are his subject. The (humane)

teacher does not suppress but displays himself

as responding as a feeling person, and as car-

ing for his students.

That such attitudes on behalf Of the teacher as Jarrett

describes exist for a majority of those in the classroom,

is not to be taken for granted. Observations of the many

subject-centered, teacher-centered, classrooms that do ex-

ist in most schools,stand as partial evidence in support

of a premise that too many teachers have neglected the

importance Of humane relationships in their classrooms.

l6fJ. L. Jarrett, "Humanistic Teaching", Journal Of

General Education, (Vol. 21, No. 1, April, 1969) pp. 1-11
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Another aspect of the school structure that would be

likely for change and alteration would be that concerned

with scheduling of time. Again, Michael has noted that

”time should not be the end but the means through which

greater flexibility and efficiency in its use can contri-

bute to improved teaching and learning".17 If learning is

to be humanized through individualistion Of experiences,

then greater flexibility and efficiency, timewise, seems

to be almost a must for the humanistic school. Suggested

here is the recognition that all students do not require

the same amount of time for comparable learning activities.

Thusly, many specific instructional goals and Objectives

would better be realized if students were not restricted

by standardized blocks of time.

At the center of any consideration for adapting more

flexible time arrangements in the school should be the

questionzuIn what way can such changes in time arrange-

ment better meet the learning needs of all students?" Al-

though experimentatiOn would certainly be encouraged in

the humanistic school, a high degree of certainty would

prevail, that time rearrangements do not create greater

rigidity of time and restriction on the movement of stu-

dents, rather than the more desired 'freeing' of the stu-

dent.

Another aspect Of humanizing the high school has to

do with consideration of the role of the teacher. Allen

 

17 Michael, 9p. 913., p. 96
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makes clear that if individualization of teaching, and rec-

ognition of different levels of student learning problems

is to characterize our schools, then differentiating the

responsibilities of the teacher is also going to be requi-

site. "The educational system must be reanalyzed", he says,

”to allow new alternatives of staff use, those which can

be enhanced by the technological advances, and those which

are enhanced by the better and more humane use of the tea-

ching staff, based on their own unique and individual abili-

ties and strengths."18

Michael makes a similar point in stating that if we

‘ are to humanize the high school, we must rethink and reds-

fine the role of teachers. "Schools", he says, "should be

organized so that teachers can make Optimum use of their

individual abilities and receive Optimum personal satis-

faction in their work.“19

Another factor as it pertains to teacher roles in the

humanistic school is that which prOposes that organizational

changes need to be inaugerated that will provide teachers

with more time during the school day for preparation, to

keep up-to-date in their subject field and the general field

of education and the child, to confer with colleagues, to

work as needed with individual students, and to improve

student evaluation techniques.

18 Dwight W. Allen, ”A Technology and Performance

Curriculum”, Humanizing the Secondagy Schools , 9p. Cit.

19 Michael, 911 Cit., p. 95
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Michael summarizes his thoughts on staffing in the

humane school as follows:20

If the quality of teaching for meaning

is to be materially improved in our schools,

traditional staffing patterns must change and

many innovations in the better utilization of

both professional and nonprofessional persons

introduced. The principal must be a key per-

son in this effort at focusing teachers' atten-

tion and effort not only on the what, but on

the how of teaching.

The Instructional Program

A major concern for a more “humane person", is that

he become the type of person who has personal integrity,

knows himself and his potential, and has inner freedom or

autonomy. To approach this goal in the development of

the person, Hamilton indicates that the schools "need to

go in the direction of freeing the individual to explore

and to think for himself: towards individualized programs

according to the needs of the individual and toward fur-

ther influencing him to independence and security.“21

In the process of change, Hamilton feels that there

are certain "devices“ which can enhance the humanizing

of the schools and these should be carefully considered

for what the new technology has to offer. These technolo-

gical offerings are both great in number and kinds. Use of

20 121$-

 

21 Norman K. Hamilton, "Alternates in Secondary

Education", Humanizing Secondary Education, ASCD, 9p. Cit.
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new instructional materials and systems, computmized ser-

vercies, Offer a freeing influence on the student, and upon

the school. Such technology can enable students to follow

individual develOpment study programs and provide teachers

with the means for greater diversity in their methods and

materials of teaching. Good schools, humanistic schools,

will seek ways to use the new technology so that it results

in sound humanizing goals for the school and students.

Brandwein has also noted the potential value for grea-

ter humanization of the schools through the uséfibetter de-

sign Of buildings and wiser use of the new technology.22 He

submits that one reason why schools do not succed in en-

couraging the development of at least those skills of the

higher developed cognitive level, involving thinking, crea-

tivity, investigation, etc., is because school buildings

are largely not built nor equipped to facilitate the type

of experimentation and inquiry techniques that require the

'holding over' of space and equipment beyond normal class

hour periods. Neither the time, the space, nor the funds

are generally available that might make it possible.

Like other writers, Brandwein suggests that greater

utilization of what is known about the use of technologi-

cal aids, paraprofessional persons, and other ways to free

Space and time, for both students and teachers, would mean

more likelihood that such humanizing goals would be reached.

22 Paul F. Brandwein, Skills of Compassion and Compe-

tence", Life Skills in School and Society, 2p. Cit.
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Implications of modern technology for enhancing a

more humane instructional program is also emphasized by

Allen.23 He points out that one concern for the school,

in considering the place of the technologies in education,

is ”the resolution of the conflict between the more hu-

mane and liberalizing possibilities for man, and the so-

called dehumanizing aspects Of such automation." The

point made here is one of caution and one to which other

authors have alluded. Care must be taken so that the use

of the new technology does not become a means of deperson-

alizing the educational institution for the student on the

pretense of enhancing his educational development

Others have emphasized that the school cannot, and

should not, continually sit back and wait for technology

until it is fully developed and proven. To do this would

be to negate the Opportunity that educators might have for

initiating the developing direction that such innovations

might go. In other words, the educator must take the lead

in developing the technology that will best improve the

educational process and yet retain the desired humanizing

influences on the learner.

One specific technological aid which many schools are

finding useful for providing greater flexibility in the

school program, is that dealing with computer generated

 

23 Allen, 2p. Cit.» pp. 81-82
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scheduling of time. Such a schedule, in creating a de-

sired flexibility, provides teachers and students with a

greater range of alternatives for educational decision mak-

ing. The complexity of such flexible scheduling makes

its use almost impossible without the technical help pro-

vided by the computer. ~f;:§.;-Ii _jzg ,;- n
V ,

Humanistic activities reported for students that havehfijl:‘

been thus freed in their structured time activities, particétffl3l‘

ularly as found in the traditional classroom, include: (1) insets]

greater opportunities for individual conferences with tea-

chers, (2) opportunities to go to resource centers to pur-

sue various forms of independent study, (3) opportunities

. .-gt. C'i‘ta'b
pfiiv§.,,"\ UK

to go to Open laboratories\and remain as long as necessary

to go and finish experiments or reach conclusions, and (4)

opportunities to converse and interact with peers in Open

.classroom environment. All of these activities are those

which have advocated on behalf of the humanistic school.

With such scheduling flexibility, teachers find their time

structured less and are therefore able to meet more conven-

iently and to a greater extent, with individual students

according to their unique needs, plus time is gained for

better instructional preparation.

Again, the emphasis on the humane person being one

who is an independent person, one who literally has

learned how to learn and to think for himself, suggests
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that the humanistic school will concentrate their educa-

tional program efforts on maximizing the opportunities

for students to accept greater reSponsibility for their

own choices and decisions regarding the learning experi-

ences they encounter in the school.

One means for individualizing instruction is through

independent study. Trump and Miller define independent

study as "the activities in which pupils engage when their

teachers stop talking.”2u They point out that new emphasis

on inquiry, creative and critical thinking, self-direction

and reaponsibility for learning can result pply if students

are permitted to Spend less time on listening and more time

being an 'active' learner, by doing.

If the school is truly concerned with freeing the stu-

dent so that his natural creativity can blossom, and so

that he truly can develop to his fullest potential, then

the concept Of 'individualizing' instruction must be consi-

dered one of the most important aspects that has received

acknowledgement by the advocates of the humanistic school

concept.

Again, it must be cautioned that such 'individualiza-

tion of instruction' should not result in the removal of

students that may have previous educational deficiencies

as evidenced in current learning problems, from consistant

contact with those in higher achievement categories. Such

2“ J. Lloyd Trump and Delmas F. Miller, Secondary

School Curriculum Improvement, (Boston: Allyn and Bacon,

Ines, 1968), p. 265
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separation is apt to result in the loss of such favorable

grOup norm influences that can act to the benefit Of the

disadvantaged learner.) These students do stand to gain

from various forms of individualized help with their unique

learning problems, 223 this should be provided to the grea-

test extent possible, within the realm of diversified

groupings of peer learners.

Although some schools claim to have individualiza-

tion of learning activities, close examination would pro-

bably reveal that only a small percentage of the students,

actually benefit from such experiences. Allen points out .

that above all, the humanistic school will avoid being anti-

individual and it should seek to utilize all means to pro-

vide personally unique learning Opportunities for each

student.25

A brief summary Of the concept of individualizing

instruction may be helpful at this point in showing some

of the basic elements that might be found in a school

program built around this as a part Of the program:

.... Specific effort would be expended to iden-

tify variations in interest and current

learning problems for all students.

.... Variations in student needs would be in-

terpreted both in terms of time, and ac-

cessibility of instructional help and

materials.

.... Recognition would be accorded the fact that

students vary markedly in the length of

time needed as individuals to learn a

Specific skill.

25Allen, 9p. Cit.
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.... Students have access to shops and

laboratories for experimenting, inde-

pendent and individual study.

.... Emphasis would be placed on helping and en-

couraging all students to enter indepen-

dent study experiences.

.... Recognition would be accorded the concept

that achievement, not time spent in the

formal classroom, should be the criterion

for educational progress.

.... Student self-determination and responsi-

bility for his own educational decisions

would form a basic foundation of the philo-

sophy of the school.

.... Individualization of instruction would be

enhanced through varied instructional

groupings (larger, smaller classses, lon—

ger and shorter periods Of time, setting

for educational contacts varied).

.... Resource centers exist for the enhancement

of individualization of instructional Op-

portunities (study carrels, technical cen-

ters, linguistic learning devices, etc.).

Considering the instructructional program as it re-

26 cautionslates to student self-fulfillment, Glatthorn

against too hasty an acceptance of some of the learning

'packages' Offered for meeting unique needs of students,

such as found in Specific number of students, each in his

own little carrel, individually paced, etc. Although such

means of instruction.pgp have learning value, he submits

that too Often they are narrow as to the growth and learn-

ing, too mechanistic, and too little socialization involved.

 

26 Alan A. Glatthorn, "Individual Self-Fulfillment

in the Large High School", NASSP Bulletin, NO. 335,

March, 1969, pp. 47-56
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Two basic principles for self-fulfillment in the

school have frequently mentioned in the literature.

First, th9?§ mug? be multiplicity_of a£§¢§PQIives and

options for the student to choose from. These Options

might include such things as books to read, models to

imitate, groups to join, subjects to study, clothes to

wear, educational paths to follow, and how time is spent.

The antithesis of such diversity would, in Glatthorn's

Opinion, be an undesirable uniformity.27

Not only must such Options be available to the stu-

dent: the second principle is that for student self-ful-

fillment, there must be 'freedom of choice'. Without

this principle, the Offering of various Options would

be of little value or worth in the program.

As it pertains to the curriculum of the school,

there are several wayslin‘whichlgtuggpt self-fulfillment
 

mightbe~maximized. First, there needs to be diversity

of subjects offered and complimented by an extensive pro-

gram of electives. This would be in addition to the pro-

gram of required academic majors essential for entirely

developing the necessary intellectual competencies. The

second way to encourage self-fulfillment is to allow great

diversity of individual program content for each student.

This recommendation is submitted on the assumption that

there is little subject content that is essential for all

learners--as long as they learn the critical cognitive

 

27 Ibid.
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processes. It remains to be yet debated and decided

just what subject matter knowledge might be considered

essential for all learners but most critics agree that

we are long overdue in considering just what facts of

subject content are Obsolete and no longer useful, nor

needed, for today's youth.

The concept of the humanistic school as it would

apply to helping students towards self-fulfillment can

be summarized in the following '10 steps' which are sug-

gested by Glatthorn to be worthy of immediate action by

any school concerned with helping students become humane

28

persons.

1. Eliminate the dress code and weed out

other unnecessary rules which restrict

student self-direction.

2. Organize a 'forwm for controversy' where

any issues seen by students as relevant

to 'their world' could be considered.

3. Provide the faculty an in-service course

on 'individualizing instruction and iden-

tifying student learning differences'.

4. Let students select their own learning

groups.

5. Add elective courses.

6. Help teachers in the development of a di-

versity Of media and materials.

7. Help teachers in develOping subject Op-

tions within their classrooms.

8. Work with teachers in developing student

self-instructional materials.

 

28 Ibid.
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9. Provide independent study opportuni-

ties for all students.

10. Schedule varying size groups, particu-

larly small groups, in every subject.

Some Special attention has also been accorded the

ipgjguctiqpe; Pragticemconcerned.with grouping pgocgdures

in phe_§ghggl. Numerous studies have been conducted to

analyze the effects on achievement of students that var-

ious grouping practices have. Such learning factors as

teacher expectations, student self-concept, and group as-

pirations, have all been found to have been affected by

different grouping practices. We have already considered

in Chapter III the importance of those factors on the aca-

demic achievement of the student.

Briefly again, some reference must be made to the hu-

manistic school and grouping according to ability and pla-

cing students into Specific 'tracks' that narrowly restrict

the learner's flexibility of learning opportunities and

reduce his options of attainable educational goals. As pre-

viously discussed, most research evidence does not support

in theory or practice, the use of ability grouping for in

structional purposes. The problem of meeting the many dif-

ferences found in any student population is commented upon

by Saylor and Alexander in their discussion on curriculum

differentiation for individual learners.29

 

29 J. Galen Saylor and William M. Alexander, Curric-

ulum Planning for Modern Schools, (New York: Holt, Rine-

hart, and Winston, Inc., 1966)
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We cannot be satisfied that each type

of deviation from 'normal', whatever that is,

is so much like similar deviations in other

individuals as to make possible clear-cut

completely separate educational programs for

any one category. At the same time, we recog-

nize the inappropriateness of any one uniform

pattern of learning experiences for all pupils.

...... facts of dollars and cents force us to

admit that an educational program cannot be

completely tailor-made for each individual

learner.

We would support as worthwhile the devel-

Opment of multiple type programs deemed most

likely to aid individuals in each defensible

category. Such a curriculum would assign no

learner tgga category the: limits the possi-

bilities of having experiences that assure him

3? achieving his thimum potentiality.

Monez and Bussier, in reflecting on the negative as-

pects of ability grouping, note that "classroom assign-

ment of students on artificial and even spurious differ-

ences, is not a constructive approach to providing a so-

cial setting for them to learn skills of negotiation of

differences in the settlement of conflict. It negates O

the development of self-respect and feelings of self-worthg.

The negative effects reported in various studies would

suggest that such grouping practices are dehumanizing

in nature and would be found in minimal use in the human-

istic school.

One form of grouping that has been advocated for

the humanistic school is that of the nongraded type program.

Such programs offer greater accomodation to individual

30

 

Monez and Bussiere, Qp. Cit.
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student learning needs. Another point in support of such

programs is the greater diversity Of group membership like-

ly to exist, a fact of value as it pertains to broader in-

teraction Opportunities for students. Also gained on be-

half of the student may be greater content choices with

ungraded program. Brameld goes so far as to state that

“the school must become completely ungraded. We are in-

creasingly aware that the Old rigid lockstep system of

advancement no longer has a psychological leg to stand on"?1

As with other grouping patterns that might enhance a more

humane educational program, however, caution should be ta-

ken that any fonm of ungrading does not become just another

form Of ability grouping which results in the separation of

students with achievement deficiencies, totally from those

of higher achievement.

A significant amount of research has been conducted

as it pertains to the school's role in helping students

to develop those skills of 'productive thinking' or some—

times referred to as the 'higher-level thinking skills'.

Crutchfielgzhas provided a summary of findings of a number

of these studies. The report indicates that students re-

ceiving systematic training in the development of such

31 Theodore Brameld,"What Can Education Become“,

The Education Digest, Vol. 33, No. 1, September, l967, p.1-u

32 Richard s. Crutchfield, "Nurturing the Cognitive

Skills of Productive Thinking”, Life Skills in School and

SOCiet:!, 920 Cite. Do 68
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skills significantly surpass their matched controls in

virtually all of the measured variables of productive

thinking skills. Such students were reported to be more

sensitive to puzzling facts, asked more relevant infor-

mation seeking questions, generated more high quality

.ideas, and were able to identify, evaluate and achieve

solutions to problems, than those that had not had such

specific training.

Given the importance of having these skills for the

humane person, and citizen Of the future, such research

has definite significance for the humanistic school. The

evidence being persuasive as to the feasibility of the

school instructional program making inroads to the devel-

Opment of such skills, suggests that deliberate effort

will mark instructional planning as it pertains to tea-

ching for the higher-level thinking skills, and that such

teaching should be accorded a prominant place in the en-

tire curriculum.

tClassroom Interrelationships

Two areas that should be of particular concern to

those planning for a humanistic school are those dealing

with teacher-pupil relations, and pupil—pupil relationships,

as they exist in the classroom.

A number of research studies on teacher effective-

ness have been conducted over the years to determine if
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student gains were hindered or enhanced as a result of

different emotional climates in their classrooms, and if

different types of teacher behavior might be more condu-

cive to good learning atmosphere in the classroom. Stu-

dies done before the 19608 were rather inconclusive as

to any uniform evidence on how the teacher should teach

in order to insure optimum pupil growth.33

Since about 1960, however, the nature Of the research

findings has significantly changed. Considered by some

to be the milestone of this Shift in findings, are those

reported by Flanders. ‘His reports showed significant posi-

tive relationships between teacher behavior and pupil ach-

ievement growth and more favorable attitudes.?&_ His study,

having stood the test of replication, has led to the con-

clusion that the well-trained teacher will have an acute

awareness of the implications of his own classroom behav-

ior, and will have a thorough knowledge and understanding

of teacher-pupil interaction and its effect on student

learning.

Implications for the school may be two fold. First,

in the acquisition of new staff, some effort to determine

 

33D. M. Medley and H. E, Mitzel, “A Technique for

Measuring Classroom Behavior", Journal of Educational

Ps cholo , Vol. #9, 1958, pp. 86-92 (as cited by Robert

S. Soar, ”Achieving Humaneness: Supporting Research“,

Humanizing The Secondary School, 9p. gip., pp. 55-77

3“Soar, Ibid.
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those candidates who appear knowledgeable and sensitive

to the significance of proper classroom climate for op-

timum student growth, may lead to the hiring of teachers

who will practice more humane methods of classroom interac-

tion in their teaching. Secondly, and probably more im-

portant, until such time as more teacher training pro-

grams give the needed emphasis to understanding the sigh

nificance of pupil-teacher relationships, interaction and

analysis, in their programs of pro-service preparation,

schools will find it desirable to provide in-service pro-

grams for their faculties. Such programs will concentrate

on helping teachers to develop more humane methods and

techniques, as well as skills for analyzing the teaching-

learning process as it exists in their classrooms.

Soar summarizes the significance of this factor for

the humanistic school by stating:

It seems clear that a more indirect, more

open, more supportive style of teacher behavior

does increase pupil growth and that the growth

goes beyond subject matter and includes more

favorable attitudes and increased creativity

When higher level objectives such as abstract,

conceptual knowledge, or the development of

creativity and positive attitudes are valued,

the more open, supportive, indirect style of

teaching becomes increasingly important.35

In order to bring a higher degree of humanism into

any organizational structure, some stress the value of

group self-analysis through sensitivity training, or the

 

35 Soar, Ibid.
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'T-Group' approach. The T-Group method attempts to

bring about organizational change through change in the

behavior of individual members of the group. The basic

theory is that individuals, viewed as the primary parts

of the organization, will (1) develop more effective com-

munication skills, (2) better understand group processes,

and, (3) become more sensitive to themselves and others.

enabling the organizations, therefore, to develop into

a more Open, flexible, vibrant organism.36,

The suggested change that would occur because of par-

ticipating in such group study would be a more humane tea-

cher who would be more effective in relating with his col-

leagues and students. Gibb suggests that "the education-

al institution needs, above all, to develOp fully, cli-

mates of trust if individuals are to grow and develop to

the maximum."37 Such a climate is best facilitated when

group members are given the opportunity to understand the

dynamics of inter-personal situations.

Appropriate pupil-teacher relationships also include

an element of caring. The importance and consequence of

this factor is attested to in the Rosenthal and Jacobson

36 Leland W. Howes, "Towards a Humanistic MOdel of

School Organization DevelOpment”, (Unpublished doctoral

dissertation, Michigan State University, College of

Education, 1969)

37 L. Bradford, J. Gibb, and K. Benedict, (eds.)

T-Group Theory and LaboratgpyMethod, (New York: John

Wiley & Sons, 1964)
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experiments where notable gains in IQ scores were repor-

ted in groups where teachers were given reason to have

high expectations of their students.38 These teachers

were later revealed to have develOped attitudes which

caused them to see their children as more appealing, bet-

ter adjusted, and more affectionate.

Clearly suggested in the findings of this research

is the fact that by deliberate effort within our schools,

teachers can be led to new attitudes and feelings about

their students that can, in turn, lead to both psychologi-

cal and educational gains for the students. What is es-

sential for the humanistic school is that teachers be

made aware of the values to be derived from truly 'car-

ing'for their students. It should be noted that gains in

achievement for the student would unquestionably be a con-

tributing factor to the develOpment of a favorable 'self-

image' by the student, one most important characteristic

for the humane person.

Numerous studies have also been conducted to analyze

the aspect of pupil-pupil relations within the school so-

cial environment. From such study has come much concern

for the influence of peers on the students' attitudes,

aspirations, values, and general behavior. This concern

arises out of, and has particular significance for the

humanistic school concept, if one accepts one of the basic
 

~38fiRObert Rosenthal and Lenore Jacobson, "Teachers'

Expectancies: Determinants of Pupils' IQ Gains,", PS cho-

logical Reports, Vol. 19, 1966, pp. 115-18
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prepositions of the social-psychologist regarding how lear-

ning takes place. This prOposition states that "the indi-

vidual's perception of apprOpriate behavior and of ability

to learn are acquired in interaction with others, who are

perceived as significant or important to him.39

There appears to be general agreement throughout the

literature that peer influence is significant in affect-

ing the aspirations and attitudes towards learning of the

student. The extent of this influence is not certain, how-

ever. Coleman in his book on the adolescent?0as well as

in later reviews of the research dealing with social cli-

mates in the high school, assumes the position that age-

grade peers are a dominating source of influence on adol-

41 agrees that peer groups provide sig-escents. Brookover

nificant portions of interaction and that therefore, this

factor is important. He also points out, however, that

other extensive interactions also take place, and that the

interactions will vary at different times and under differ-

ent circumstances.

If the basic premise of how learning takes place, as

cited above,can be considered valid, and if the peer influence

 

39Wilbur B. Brookover, and Edsel L. Erickson, The

Sociological ngndations of Educability, (Taken from copy

of book draft, Chapter I., p. 15, provided by author)

#0 J. S. Coleman, Adolescent and the Schools, (New York:

Basic Books, 1965, Chapter 2)

l Brookover, 93. Cit.
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has any degree of significance, then it must be concluded

that it is important enough to attempt to effect desired

peer relationships and to establish group norms that will

influence the desired behavior development of the indivi-

dual towards humane personal goals.

The method of accomplishing such group manipulation

towards influencing individual behavior is not yet made

clear by the scholars in this field of thought, although it

is the subject of much current study. It may be considered

implicit though, that efforts will be made by educational

leaders within the School environment and community to move

the social groups within the school towards desirable 'humane

person' norms by emphasizing and eXpecting high educational

achievement, high aspirations, favorable values, and appro-

priate behavior, for all members of the group. The question

of Egg determines what such norms, values, and appropriate

behavior will exist as group norms, remains perhaps a philo-

sophical discussion for those concerned with the broader

analysis of the school's role in society.

For the humanistic school, at least one implication

would seem to be that, if favorable group norms are to be

established, there must be within the entire school social

climate, high expectations for personal growth and develOp-

ment, applicable to all students and sufficiently emphasized

so that such becomes the recognized norm for the entire

SChOOle
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Towards Better Human Relations
 

Probably no area that deals with the development of

the humane person and the problems of our society is of

,greater concern than that pertaining to human relations.

The extent to which we are able to find solutions to the

problems we face in this area will, without doubt, deter-

mine the future strengthening or weakening of our society.

In spite of the shortcomings, most critics of our schools

believe that the school can, and should, play a vital role

in the improvement Of human relations in our society.

As to what the schol can do to change values, beliefs,

and behavior of students as it pertains to human relations

and prejudices, it is noted that several studies have

shown that the mere accumulation of intellectual facts

about others (i.e., just studying about ethnic,economic,

and cultural differences in others) will have little im-

pact on altering attitudes, particularly those that may be

prejudicial in nature. Other studies provide evidence

that where the extent of interaction betwam groups of

'different' backgrounds, race, class, and particularly

between majority and minority grOups, "the greater the

frequency of interaction between both groups, the lower

the prevalence of ethnic prejudice."#2

Implications for the humanistic school would be at

least that, in addition to having Opportunities to learn

5&2 Daniel Selakovich, The Schools andAmerican

Sociepy, (Waltham, Mass.: BlaisdellPubl. CO., 1967) p 272
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about those who are 'different' through formal study in hu-

man relations, the school will seek, both within the

school and beyond where necessary, maximum opportunities

for students to have many and diversified experiences in

interacting with those 'others' who are different ethnic-

ally, economically, and socially. The implied importance

of this interaction suggests that, for the school, such

experiences will not be left to chance, but will be de-

liberately planned into the instructional and curricular

activities of the entire schodlprogram.

One type Of school project that has been reported

from several sources, as an attempt to develop attitudes

Of compassion and caring for others, and to enhance bet-

ter human relations, is that involving Older students tu-

toring younger children. Most of these projects have oc-

cured at the elementary level, but there is nothing to in-

dicate that suchlnograms might not also be of value at

the secondary school level, and produce similar results.

Two kinds of caring seem to result from such interaction:

that of Older children caring for each other because Of

sharing a common task and goal for helping someone else:

and that of the Older children caring for the younger

child that he is personally helping.

Thelen reports that in their project, many of the

subjects were selected for tutoring because Of previous

poor relationships with their peers. Evidence indicated
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that most of those that took part as tutors, made notable

changes towards becoming reSponsible, serious, and warm

in their relationships with other children. There was

also some indication that these 'tutors' had much better

relationships with their own classroom teachers, in the

regular classroom, after being involved in the projects.43

It is also suggested that the humanistic school needs

to recognize that in times of difficulty, human beings

tend to turn to each other, rather than to the system for

comfort, counsel, and help. The quality of this turning

to each other, when it is effective, is what can be called

'caring' in the school. This same quality, if injected

into the schools, might make them much more humane and

therefore effective, both as to the individual and his

maturation, but also in terms of preparing people to take

part in a society which is much different from what most

of us grew up in, as it pertains to human relations.

One example of how a school might attempt to help

their students OOpe with the problems and challenges of

human relations has reported in School Management maga-

4a
zine. The reporting school district, of all-white pOp—

ulation, established the following six-point program:

 

EBHerbert A. Thelen, "The Humane Person Defined",

Humanizing the Secondary_School, Qp. Cit.. pp. 17-34

44"How One All-White District Tackles Civil Rights

Understanding", School Management, Vol. 9, December, 1965

PP- 95-97
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1. Student Exchange Programs to bring non-

white students from neighboring district

to visit their school and to send their

own students to visit the other school.

2. Non-white personnel were actively recruited.

3. Exchange teacher program established to

bring Negro teachers into all-white school

and to send local teachers to predominan-

tly Negro schools.

4. Negroes from the worlds of business, art,

medicine, and other professions actively

enlisted as resource speakers.

5. Wide use made of all available teaching ma-

terials on the Negro in America.

6. Organized and supervised groups of students

serving as tutors on week-ends to help im-

poverished boys and girls: members of local

club working with Negroes in neighboring

recreation programs.

Noteworthy in this program are three main elements

that suggest effort towards develOpment of more humane

characteristics in students: (1) attempt to learn through

study about minority group: (2) effort to develOp better

relations through creating opportunities for interaction:

and (3) development of feelings of 'caring' through op-

portunities to be of service to persons who are in need

and who are different than the regular student composition

of all-white school pOpulation.

Like other writers, Berman sees the role of the school

as it pertains to helping students develop meaningful re-

lationships with others, as one of providing the setting

for as great a diversity of opportunities for interacting
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as possible.“5 One of the tasks is to help youth learn

to relate to a variety Of kinds of persons. Important

in this process is helping the students to understand

how they perceive those who are unlike themselves.y//g

The accomplish the above, Berman feels that the school

should provide many kinds of grouping, or what she calls

"fluidity of grouping.“6 As well as various group asso—

ciations, the student also needs to often have the chance

to work with one or two persons of his own choice. The

one-to-one relationship also is worthy of more utiliza-

tion in the learning activities Of students in the effort

to develop skills of loving, caring, and compassion. She

goes on to state that "conditions in the school, that

would promote skills of caring for each other, would pro-

vide situations that, rather than ignoring indifference

and coldness to each other as interactive behavior of stu-

dents, Opportunities would be provided for utilizing skills

of helping others.“u'7

Overall implications for the schOol as it pertains

to teaching qualities Of 'caring' and better human rela-

tionships seem to be that healthy interpersonal relation-

ships, whether between teacher and student, or between

uEvLouise M. Berman, New Priorities in the Curricu-

lum, (Columbus, Ohio: Charles E. Merrill Publ. Co., 1968)

pp- 63-77

“7 Ibid.
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student and student, cannot be solely learned from books,

nor by listening to lectures, well intended though such

activities might be. Desirable attitudes and better hu-

man relations will best be learned and accompliShed when

students have a succession of increasingly successful in-

teractions with others, in which feelings of warmth and

caring are emphasized.

Conclusions

 

As consideration has been given to alternate ways to

organize the secondary school and the instructional pro-

gram for a more humanistic emphasis, the focus of concern

has remained with the individual student. One goal which=

most writers have suggested is that a humanistic educa-

tion must concentrate on developing self-direction and

self-realization on behalf of the student. Young people

in high school must become more active in learning, more

involved intellectually,more independent of teachers. Some-

how, students must come to believe that they come to school

to learn, rather than to be taught. Much of this belief

can be develOped if the norms Of the total school and the

student's more immediate group of peers, are such that

attitudes of seeking high academic performance are eXpec-

ted of all students. Developing the desire to learn in

students, and teaching effective methods of inquiry and

decision-making, are probably among the most important

outcomes that students can learn from their eXperiences

in high school.
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Students must come to look upon their learning as

having greater meaning and significance than that rela-

ted to their current positions as students: emphasizing

the need for continued learning into adult life, and lear-

ning for a purposeful life./ o 3 N

For the school organization and adminstration the im-

plications seem fairly clear. There must be much more in-

teraction and participation by students in the life of the

school.- Many more opportunities for actual self-direction

and responsibility must become fact. The humanistic sec-

ondary school will, in every phase of the educational pro-

gram, reveal that it is committed to such involvement of

students.

A second major goal would suggest that the humanis-

tic school would be committed to the Optimum personal

development of each student, as an individual person. This

development will consider the psychological, physiologi-

cal, emotional, intellectual aspects of the person. All

aspects of the school would be directed towards that end.

Thirdly, the humanistic school will have as a basic

purpose, the enhancement of the value and worth of each

person. The school will strive to promote an understand-

ing and practice of good human relations, both within the

immediate school community, and in the larger life envir-

onment of the student. The student will be directed to

increasingly successful learning experiences with emphasis
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on him developing greater insight into his own potential,

how to achieve that potential, and to gain personal sat-

isfaction within himself for that achievement.

In the following outline, a definition of the human-

istic school is summarized by presenting a review of what

may be considered to be basic operational characteristics,

conditions, or factors that would be observable in the sec-

ondary school that was seeking to develop humane persons

to the fullest possible extent.

The characteristics Of the school are described first

in terms of a general definition, followed by more speci-

fic factors and conditions.

{My M 2,9. fl

Basic Concept: AvHumanistic+Seeendary-school is one whose

tetaI commitment is directed towards the development of

more humane persons in the students who are the clientele

of the school.

1. The school has carefully defined its basic

purposes, goals and Objectives, as humane

behavioral outcomes to be sought.

2. Purposes, goals and objectives, were devel-

oped cooperatively by faculty, students, par-

ents, and other community representatives,

and are based on studied concerns of youth

toda , in today's society.

3. Goals and purposes eXpress concern for the

individual and the importance of recogniz-

ing the value, worth, and needs of each stu-

dent as a person and as a learner.

4. Goals and purposes are concerned with meeting

total needs of all students, educational, psy-

chological, and-physiological, regardless of

social, cultural, economic background.
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The school accepts as fact, that individual

students vary greatly in what they already

know, and as to the amount of structured

time and conditions under which optimum

learning will take place for each student.

s O\\ ‘19. \\

Basic Concept: -A<Humanastic'8econdary School is one in

which all structural, administrative, organizational, and

regulatory policies are purposely directed toward the

optimum develOpment of a humanistic educational program.

1.

2.

3.

a.

5.

6.

7.

8.

The faculty as a group, has studied the pro-

blems of helping students to see the acqui-

sition of facts of knowledge as applicable

and useful (relevant) to his own perceived

needs.

Faculty personnel, as a group, have studied

the school program from the perSpective of

maximizing student Opportunities for self-

direction and self-discipline.

The faculty has studied the learner and the

teaching process as it applies to teaching

for higher level thinking skills (creativity,

problem-solving, perceiving, etc.).

All test programs are designed to enhance the

student's development to the fullest poten-

tial, rather than to restrict his options and

choice of learning experiences.

Counseling services are diversified and suf-

ficient so as to provide indrddual help for

every student whenever needed or desired.

Rules and policies restricting student move-

ment in and around the building are minimal.

Student involvement in the making of rules

and policies that affect their own movement,

actions, and behavior, is maximal.

School classrooms throughout the building

are designed so as to enable diversified

conditions that encourage student accessi-

bility and use, as well as varied grouping

and instructional practices.
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9. School policy encourages the Open study of

controversial issues, including the right

to hear conflicting positions espoused by

the holders of such divergent views.

10. School has diversified offering of resource

facilities available to all students (study

carrels, technical centers, programmed

learning, etc.).

11. The faculty is provided time and encouraged

to study and evaluate for potential use,

new technology and devices which may enhance

the teaching-learning process.

12. Broad options and flexibility in the sched-

uling of student's time for learning exper-

iences are possible and oriented towards

meeting individual student needs.

\'\, ‘le 251/ ~

Basic ancept: Awhgmanistichchocl is one which all as-

pects of the instructional program, the curriculum, the

teaching-learning process and environment, provide am-

ple opportunities for the student to develop his per-

sonal talents and potentialities to the optimum level:

emphasis will focus on the student as an individual

learner.

l. The faculty has given time to studying the

concept of the student as an individual,

and how to help each student develop grea-

ter "inner autonomy" and to reach "self-

fulfillment."

2. Teachers have received help through planned

in-service programs in developing their own

diversified, individualized learning mater-

ials.

3. Basic subjects are available to all students

which are representative of each discipline,

sufficient in quantity so as to enable each

student to develop his talents and unique

potentialities.

‘h, Advanced courses are offered in each area

of study for benefit of more advanced students.

5.. Elective course offerings are broadly diver-

sified so as to offer wide choice and Options

to student's own educational planning and ex-

ploration.
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Faculty has received help in understan-

ding and analyzing effects of teacher-

pupil relations in their classrooms as

to concepts of 'openness' and 'indirect-

ness'.

Instructional practice throughout the school

reflects diversity of learning activities

in all disciplines:

a. Size of learning groups vary deliber-

ately,

r‘ r O {J ‘63. \Vaqtyx' 3;" \

b. Teaching methodology varies (lecture,

independent study, technological aids),

c. Instructional materials vary (different

A-V aids and media, community resources

used, individualized learning materials).

Paraprofessional personnel (teacher aides,

teacher clerical aides, technical aides, etc.)

are available to all teachers on regular basis.

Assignments of teachers to specific instruc-

tional responsibilities, takes in considera-

tion their special talents and strengths as

individual teachers.

Independent study opportunities are consid-

ered desirable for the optimum individual

develOpment of each student's potential:

such experiences are both encouraged and

available for each student.

Evaluative reports on students are written and

provide information for students and parents

that is focused on the student's strengths

and weaknesses, with suggestions for im-

provement.

Diversified learning experiences are ac-

tively sought and encouraged, that reach be-

yond the school and classroom,into the stu-

dent's real life world, as he perceives it.

a. Resource peOple from broad societal repre-

sentation (social, ethnic, economic, pro-

fessional, etc.) are actively sought and

used.
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Basic Concept: The giganistie School has, as a prime

focus 6? 1ts concern, the problems that exist in human

relations. It directs its entire program effort to en-

hancing humane concepts of interaction between all per-

sons of the school, and to the development of those char-

acteristics ofrearingr~warmtheoffeelingvrand~compassion

towardsmothers. The humanistic School is committed to

the dignity and worth of each and every individual and

to developing similar attitudes in all students.

 

l. The study of the problems of human rela-

tions is of direct concern to all disci-

plines, throughout the entire curriculum

(rather than just a unit of study in a

particular course).

2. The study of man, of people and their pro-

blems, and of those that are ethnically,

culturally, socially, or economically dif-

ferent, is accorded Special attention at all

levels of the school program.

3. Opportunities for frequent interaction with

those that are 'different' is constantly

sought for all students.

4. Ethnically 'different' teachers are actively

sought for employment.

5. The basic concepts of 'caring, warmth of

feeling, tenderness, compassion, and congen-

ial relationships', are actively encour-

aged and sought throughout the entire school

program and environment.

6. Particular effort is made by all teachers to

understand the individuality of each student

and to help him develop a favorable image of

self.

7. Students are able to participate in all as-

pects of the school program offerings, regard-

less of possible financial, equipment, or

clothing deficiencies.

8. Leadership roles or opportunitie s are sought

for, and made available to all students.

9. Grouping of students for the learning process

avoids practice of placing according to an

identified 'ability' .
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10. Effort is devoted to helping students

learn and use good skills of communica-

tion, and an appreciation for the signi-

ficance of this in all human relationships.

.11. The faculty has indulged in group self-

analysis in seeking greater openness, and

receptivity for change, through such experi-

ences as sensitivity training, etc.

The factors and conditions which have been submit-

{’N\; '” Q-V"

ted as characteristic of the-humanistic school are those

found to be recommended throughout the literature that

@he fi-deals with the concept of the humanistic schoolijo

nal chapter of the thesis will consider these conditions

and the general concept of the humanistic school as to

' implications for education today, possible limitations

of the concept, and recommendations for further study.



CHAPTER V

SUMMARY. CONCLUSIONS, AND RECOMMENDATIONS

Review of the Study
 

Having surveyed the literature as to the concepts of

the humanistic school and the humane person, it seems de-

sirable to briefly review the general scepe and purposes

of the study.

The major aim of the study has been to conduct a

search and review of the literature pertaining to the

general expressed need for humanizing our schools. In this

effort, the attempt has been to emphasize the identifica-

tion of such factors and human outcomes as could be sta-

ted in operational and therefore measurable terms.

In beginning the thesis, attention was Specifically

drawn to an analysis of the humane person. This, it was

proposed, constituted what should be the focus of concern

for the humanistic school concept. Unless one is reason-

ably certain of the human outcomes which are to be the

goals of the humanistic school, little success will be

realized in attempting to define the characteristics of

the school that might produce such persons.

In considering the manner which the school might

seek to change student attitudes, behavior, and achieve-

ment, it was felt desirable to provide some support in

theory, if possible, for a basic assumption interpreted

152
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to exist in the humanistic school position, that which

holds that the school can, in fact, effect desired changes

in the student, towards humane behavior. With this in mind,

Chapter III included a review of the literature pertain-

ing to how learning and changing behavior takes place in

social interaction and the process of socialization, as

submitted by the social-psychologist and sociologist of

education. 0n the basis of this review of theory, it was

concluded that such research not only supports the above

stated assumption, but is highly complimentary to the en-

tire aim of humanizing our schools.

With this background, Chapter IV was devoted to a

presentation of those school factors and conditions which

have been cited in the contemporary writings of those con-

cerned with defining an appropriate education for modern

society, and which would be called humanistic.

General Conclusions and Implications

It has been previously stated that certain limitations

were imposed upon the effort of this study. At this point,

it seems desirable to clarify another obvious limitation

that is perhaps, more applicable to the concept itself.

Attention has already been called to the fact that

much of what has been stated about what a humanistic school

should be, in terms of desirable conditions, factors, or

educational practice, is not necessarily new. It is
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submitted that although many of those single characteris-

tics and school factors proposed for the humanistic school

may have been previously and perhaps long advocated, the

overall concept of humanizing our schools, because it

focuses on the product, not the process, does offer a dif-

ferent and challenging focus of concern, when viewed in

the context of modern societal problems and the needs of

youth. There is, then, a sense of urgency with which the

call for a humanistic education is uttered.

The fact that the humanistic school concept has drawn

upon many previously proposed school and instructional con-

cepts and innovative practices, is not necessarily a nega-

tive aspect of the concept. It is submitted that, at least

initially, such conditions and factors should be held wor-

thy of consideration for the humanistic school and educa-

tion today, if there is any reason to suggest the possi-

bility of their producing the desired humane outcomes.

Certainly in the best professional judgement and experi-

ence of the many scholars reviewed in the course of this

study, the school conditions and ideas of what a humanistic

school might be, offer that possiblity.

As with any educational scheme or idea that is proposed

for enhancing a better education of students, the eventual

value of the concept will be proven or disproven only as

it is implimented and tested or evaluated as to its success.
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Success, for the humanistic school, as already stated,

will be determined by assessing the extent that students

have attained characteristics that have been defined as

humane in nature. It is because of this emphasis on

the results or human outcomes, that it is felt the con-

cept is worthy of being considered and tried in our schools.

To the.doubter and critic who tires of 'professional

educators who constantly are discovering new titles for

old concepts and instructional methods", it is submitted

that the suggestions prOposed by the many who offer the

humanistic school as "better than what we have been doing",

have not stated nor implied that such a school would solve

all ills .of education or society today, norguarantee an

appropriate education for all students. The concept is

not offered as, and most likely will not become, the pana-

cea for all of the problems we face today. It does not

deal with any one specific problem, such as education for

the disadvantaged, which may be disheartning to some.

It does concern itself with education for all students,

in every community. As such, it is a most encompassing

concept. Some will critically observe that a concept so

broad in scape defies implimentation.

If, however, the reaction of numerous classroom prac-

titioners (to the conceptual idea of "humanizing our

schools"), with whom the writer has discussed the content

and ideas of this study, is any example of how teachers
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might react, when helped and led to better understandings

of the type of person (humane) with whom we might be con-

cerned with educating, then it can be stated that the

implimentation of humanistic conditions in a school will

be exciting and rewarding educationally for students, the

professional educator, and for the communities involved.

The most pressing challenge of the humanistic school

concept will be to determine whether as single factors,

or collectively, the school conditions and factors offered

as humanistic will produce humane results. Particularly

this must be done in light of much recent evidence which

questions the influence of certain school factors on achieve-

ment of the student. It must, however, be clearly noted

that the the humanistic school and humane person concept

is concerned with much more than just academic achievement

as measured by standardized tests, on behalf of the stu-

dent. The depth of the described ”humane person" is such

that measurements of the humanistic school's success or

effectiveness, and degrees of effectiveness, will make

very difficult any valid evaluation of the worth of this

whole idea, dealt with as a concept.

Social-Psychological Implications

As one considers what the social-psychologist can tell

us regarding the learning process and behavioral develop-

ment of the human person in the social context of a school,
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it is difficult to avoid the conclusion that much of what

is professed to be significant for education in this field

of knowledge, fits most appropriately into the concept-

ual framework for humanizing our schools.

Specifically, as it pertains to this aspect of study,

it can be pointed out that when one discusses such humane

person concepts as 'inner-autonomy, psychological and emo-

tional strength, and personal integrity', one is also con-

cerned with the development of the person's self-image, or

'self-concept', as discussed by the social-psychologist.

Likewise, the skills required for the humane person

in order that he might"relate and interact effectively

with others“, will be purposefully sought, and eventual-

ly achieved by students, if the educatators with whom the

student interacts are well acquainted with the learning

theory that the field of social-psychology can provide.

Particular concern will be accorded that theory which deals

with group influence on individual behavior, teacher ex-

pectancies and student achievement, sociometric conditions

conducive to optimum individual growth and development,

and other social factors that have bearing on the indi-

vidual's changing and developing behavior, attitudes, and

values.

It seems particularly important for the educator to

be aware of, and alert to, those conditions and factors

which exist in the student's environment outside the
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immediate school situation which are considered especially

significant in influencing the student's intellectual and

behavioral growth and develOpment. Only by developing a

thorough comprehension of such influencing factors, will

the educator develOp the type of understanding of the in-

dividual student that will be needed for accurate analy-

sis of his personal educational needs. It is proposed

that without such awareness Of this field of theory, the

teacher will not be best equipped to enhance the highest

possible level of achievement for all students, nor to

fully humanize the process Of education.

It has been stated previously in the study, and bears

repeating here, that one of the greatest concerns Of the

educator should be that he avoid erroneous assessments Of

the individual student's potential to learn, in any part

Of the educational program. Such 'prophesies' have far

too frequently proven to be 'self-fulfilling', in that

the Opportunities to learn become restricted for the learn-

er because Of a belief in his learning limitations, thus

in fact, depriving him of the right to learn beyond a pre-

determined point. This writer would submit that the school

could be guilty of no greater injustice to the student

than this.

As a general conclusion pertaining to this phase of

the study, it is suggested that the practicing educator

who is interested in understanding the concepts Of the
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'humane person' and the 'humanistic school' might well

begin his deliberations on implementing such concepts

by indulging in a broad review Of theory in the field

Of socialgpsychological concepts.

Implications for the Schools
 

Implicit in most of what has been considered in this

study has been the assumption that, although many schools

will be utilizing certain instructional concepts and have

certain conditions and factors in their school that have

been submitted as desirable for the humanistic school, few

will have such factors evident extensively in their school

programs. At least these factors would not be so oriented

and coordinated, that as a total program, they are truly

aimed at the develOpment Of the student as a 'humane per-

son', as described within the scOpe of the immediate study.

This is to say that any one single factor cited as

desirable for the humanistic school, can probably be found

in certain schools. Many, for instance, are the schools

that have experimented with, and perhaps implimented, such

innovative ideas as flexible scheduling, independent study,

and individualized instruction. It is believed, however,

that few are the schools that have totally planned and

carried out the type of open, flexible, student-centered

program that would be truly humane on behalf of all of

the students.
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If this is true, then a seemingly obvious conclusion

that can be drawn from this study is the fact that if the

humanistic school is to become a reality, then there must

be notable, if not drastic, change in the educational sy-

stem. This change will, Of necessity involve structural

organizational, and policy changes. It will involve chan-

ges in attitudes, ideas about the educational process, and

practice, for the teacher, the administrator, and those

who plan and carry out teacher preparation programs. It

will require the reorientation Of the public as to the

needs of youth and the purposes Of education today. It

means that if such changes do occur, students will be the

beneficiaries: they will change favorably and in the dir-

ection Of becoming more humane persons as defined in this

study.

Suggested is the fact that for a humanistic educa- »

tional program to become reality, there must be evidence{///

to a substantial degree, of support from the public and

school community-at-large. Such support has never been

assumed for any educational program, nor is it easily Ob-

tained. It has been contended that many Of the concepts

to be set forth for a humanistic school will seem to be

a drastic and even questionable departure from tradition-

al practice for the professional educator. If this is

true for the practitioner, it is reasonable to assume
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that the public will also look upon some Of the proposed

humanistic changes as questionable. The writer thus con-

clues that for humanistic ideals and goals to be impli-

mented in any school, there must be carried out a well

conceived plan of reorientation, aimed at the school's gen-

eral public. Such a program of orientation would seeming-
 

ly include an attempt to provide insight into: (1) the

needs Of youth in today's society, focusing on the prob-

lems facing all humans: (2) Specifically, the nature of

knowledge and skills important for humans today in our com-

plex society: and (3) the changes a school would seek in

order to educate for the identified needs of youth.

Attendant tO the above recommendation is that reorien-

tation which, in most schools, would be required on behalf

of the professional staff. Viewed in the broadest sense,

it can be concluded that any effort to humanize the educa-
 

tional/instructional program will begin with first, a gen-
 

eral study Of the conceptual idea Of the humane person and
 

humanistic school; secondly specific analysis and study
 

will be given as needed Of singular aSpects of humanizing
 

the program, such as teacher-pupilrelations, pupil-pupil
 

relations, learning through social interaction, indepen-

dent study, concepts of Openness, individualizing instruc-

tion, and maximizing intellectual growth potential for

students.

The concern Of the humanistic school being central-

ly focused on the student, it seems reasonable to conclude

‘
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that the school Of the future will not be considered hu-

manistic unless the entire program Of education is built

upon the stating of Objectives in Specific performance

tasks and human outcomes to be sought in students. These

behavioral Objectives will be patterned after those presen-

ted in the immediate study as definitive of the humane per-

son. Obviously, the humanistic school will assess its ob-

jectives and achievements based on such 'results' oriented

goals.

The importance Of this has been well summarized by

Bushnell in his discussion on educational systems for the

70's, when he states:

If we are to respond to the rising clamor

for more democratic, relevant, and humanistic

educational programs, and if we are to design

schools which are responsive to changing de-

mands, then we must become more 'results-

oriented', in suggesting ways to improve upon

the educational process.

Even more specific, analysis of what has been discussed

as relevant to a humanistic educational program leads to

the conclusion that instructional programs will be based

upon realistic estimates of the individual student's per-

 

sonal needs and progress. Learning activities and strate-

 

gies will emphasize the student's learning style, his atti-

tudes, and his own aspirations. Such planning will also

recognize the importance Of the learning groups of which

1David S. Bushnell, ”An Educational System for the

70's," Phi Delta Kappan, Vol. 51, No. 4, Dec., 1969
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he will be a part. Placement in learning groups will

capitalize on an analysis of the influences that can be

brought to bear upon the individual by the group that can

favorably affect his educational sepirations, attitudes

towards learning, and general behavior and develOpment of

values.

If the above Objectives are to be realized, then it

seems imperative that the schools seeking such ends will

employ appropriate staff support and technological aids
 

as will enhance the Optimum learning environment for all

students.
 

Much emphasis in the humanistic school concept has

been placed on the importance of providing individualized

instruction, considered necessary for closing achievement

gaps at the secondary level. The writer has endeavored to

point out the limitations that should accompany any use of

this factor in the school, particularly the harmful effects

that could be experienced by removing a student from the

larger social interaction influences of group learning Op-

portunities. This matter is of sufficient concern so as

to again make Special note that any application Of an in-

dividually prescribed instructional format should be car-

ried out to the highest degree possible, only as a tangent

activity to the student's involvement in larger and diver-

sified learning group membership. It is submitted that

this is both a practical and feasible approach to meeting

the special learning needs of individual students, which

are known to exist.
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Concomitant with the above concern will be the need

to provide assistance to teachers in the form of help as

it applies to the development of new techniques, materials,

and attitudes towards the learning process, both as it

applies to learning through group and the socialization

process, and where individualized help is deemed impor-

tant for the educational advancement Of the student.

Inherent in the above discussion again is the impli-

cation that change must occur, in this case with teachers

and their attitudes towards the learning process. One

writer has hypothesized that "the extent of meaningful and

effective change which takes place in any school will oc-

cur in direct proportion to the 'Openness' Of the profes-

sional staff involved."2 Others have speculated that if

early instructional concepts that have been advocated in

the past history Of education have not been fulfilled, it

may have been more likely that such failure was due less

to weaknesses of the concept than to teacher unwillingness

to change or inability to impliment the various aspects

Of a given concept.

Recommended are several specific directions for ac-

tion, considered necessary if such changes on behalf of

the humanistic school, is to become possible:

1. Greater attempts must be made to draw into

the profession, those who show traits of

psychological 'Openness'.
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2. For those in the profession now, there must

be help made available that will enable

them to develOp the desired Openness of

personality, considered essential for

change.

3. More harsh, but probably necessary,

there must be found some means for re-

moving from the practicing profession

those who would remain closed to exper-

ience and hinder desired change.

Much emphasis has been reported regarding the role

the humanistic school must play in helping students to de-

velop skills for apprOpriate personal interaction with oth-

er persons. Of particular concern is the importance for

developing attitudes Of caring and compassion for others.

particularly those that may be significantly 'different'.

Sought for the 'humane person' is an Openness Of feeling

towards others, or simply stated, a genuine attitude Of

'warmth' directed to one's fellow human beings. Based on

this most important Objective, it can be concluded that

the humanistic school will deliberately plan throughout
 

the entire school program for: (1) study Of the concepts

of 'caring' and compassion for others, and (2) maximum Op-

portunities for each and every student to interact with
 

all others in diversified situations and conditions.

It is contended that no effort to humanize the school

program will be effective unless it recognizes one basic

premise, that which emphasizes greater student involve-

ment in all decisions that affect his education and himself
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as a person, his actions and behavior. Thus, it can be
 

concluded that strategies for bringing about changes hu-
 

manistic in nature, will from the outset, include students
 

in all deliberations regarding goals and objectives, ways
  

and means. In addition, such efforts will seek ways to

guarantee as much continued student involvement as possi-

ble, in all decisions affecting him as a person in the

school.

It can also be concluded that such a school will find
 

ways to maximize student freedom from arbitrary and unnec-
 

essary restriction Of movement, both as to his physical
 

action and his intellectual development and autonomy Of

self.

 

Although much emphasis has been placed by the various

scholars reviewed, upon the affective skills, the emotion-

al, psychological strength required for the humane person,

there is no lack Of concern for the cognitive, intellec-

tual skills that are important for such a person. In brief,

it can be stated that the focus of discussion in this area

has dealt with the premise that education, in the past,

has tOO Often been 'fact' oriented: concentrating on the

acquisition Of facts which were questionable as to value,

purpose, or 'relevancy'. In comparison, the student Of

today needs to "learn how to learn": to find meaning in

new information and knowledge as it can be related to his

real life environment. Particular attention will be given

to the develOpment of the 'higher-level' thinking skills
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such as creative thinking, problem solving, and decision

making. Based on this brief analysis of the intellectual

skills needed for today's youth, it can be concluded that
 

the school seeking to incorporate humanistic ideals into
 

its program will evaluate each and every part and phase

 

of that program in light of how and where such higher level
 

thinking skills can be made a vital part of the instruc-
 

tional process.
 

Accepting as a prime responsibility, the task of hel-

ping each student tO develop tO his maximum personal pO-

tential, the humanistic school will seek wgys to provide

continual Opportunities to the student for analyzing him-
 

self as a person, his emotions, and his personal potential,

both as it applies to his own growth and development, and

as it pertains to his interrelationship with others.
 

It can also be concluded that the humanistic school's

concern for the Optimum development Of the individual stu-

dent will require that opportunities should be provided

the professional staff Of the school for study and to gain

better understandings Of those factors which influence a

person's developing image Of 'self'. Based on such under-

standings, the school will carry out a deliberate program for
 

enhancing a favorable 'self—concept' factor on behalf Of

every student.
 

As with any contemplated change that a school may be

considering in the area Of curriculum,program structure,
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or instructional emphasis, the final analysis must lead

one to the conclusion that each school will determine its

own specific strategies for change. These will be based.

not on any common set Of recommendations, but upon a care-

ful study and evaluation Of each school situation as to the

extent that they can consider themselves to be humanistic

in nature. HOpefully, such study will be based on a clear

understanding and acceptance of goals and Objectives, hu-

manistic in their conception, such as Offered in the im-

mediate study.

Suggestions for Further Study
 

Introduction

Based in part on the preceding analysis Of the study

and the implications for school strategies that would help

to humanize a school program, suggestions for further study

pertinent to the humanistic school concept can be considered.

It may be noted that some areas that might be consi-

dered significant for further investigation, have already

received attention by other researchers. One example of

this would be that dealing with the concept Of teacher

Openness, teacher-pupil relations, and climates of 'Open-

ness' such as found in the various studies on interaction

analysis.3 Likewise, much work has been done to study me-

thods and results Of teaching for some of the higher level

 

3The reader is referred to a detailed bibliographical

list dealing with the topic Of 'interaction analysis' as

found in: Louis N. Nelson, The Nature Of Teaching, (Blai-

dell PUblo COO, Waltham. Mass, 1969, p. 83)
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thinking skills, such as that done by Crutchfield and others.“

Numerous other areas dealing with social factors that influ-

ence student behavioral development and potential for learn-

ing within the school will not be found totally lacking in

research that can be analyzed. Various aspects of such re-

search has been reviewed as a part of this study. With this

in mind, no effort will be made to suggest additional studies

which might be undertaken as supportive of such theories.

This is not to imply that further study in those areas is

not warranted or needed, but rather that such findings are

sufficient to suggest, on their present merit, certain

courses Of action for the school.

As it pertains directly to the various facets of the

humanistic school, however, it is believed that certain

questions are worthy of further study. These are presen-

ted next, and are stated in the form of hypothesis which

might be tested.

hypothesis for Possible Testing

Assuming the value and worth of the ”humanistic

school”, there is a need to analyze the effectiveness of

such a school on the youth it serves. With this thought

in mind, the following areas of study are suggested:

hypothesis NO. 1: Schools which can be measured

as rating high, as to the extent that "humanistic

school“ factors exist in their school, will have

 

”Note discussion presented in the immediate study

pertaining to this area of concern (Chapter III. PP. 81-86)
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a high proportion Of students rating high on any

scale measuring "humane person" traits and charac-

teristics, such as presented in the immediate study.

Hypothesis NO. 2: Schools which have deliberately

sought and succeeded in implimenting "humanistic

school" concepts into the school program exten-

sively, will have a higher prOportion Of students

showing favorable attitudes towards school and

the learning process, than will the school which

has made no such effort.

hypothesis NO. 3: The school that has extensively

"humanized" its school program, as suggested in the

immediate study, will have a higher prOportion of

students revealing high educational aspirations,

than in a school which has not.

Because some studies have indicated that normal teach-

ing patterns that might deal with human relations (lecture,

discussion, reports, etc.). are largely ineffective in

changing a person's behavior and attitude toward others

and those 'significantly different', there is a need to

analyze the effects that the "humanistic school" can have

upon developing student attitudes conducive to better hu-

man relationships. The following question might, there-

fore, be considered:

fiypothesis NO. 4: The school that deliberate-

ly seeks to maximize opportunities for its

students to have the broadest interaction

with diversified groups in a variety of con-

ditions, both within the school and beyond,

will have a higher level of intergroup be-

havior and attitudes characterized by com-

passion, warmth Of feeling, and caring for

others, than will school which make no

such effort.

Some have suggested that the ability Of a school to

humanize its program may be directly related to two factors,
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size and financial ability to support such a program.

With these possible limitations in mind, further study

might analyze the school on the following basis:

Hypothesis NO. 5: Because advantages which

are attritubed to large size are believed to

be counteracted by certain factors which on-

ly small schools generally enjoy, size of

school will not be a significant factor in

affecting any effort to humanize a school

program.

hypothesis NO. 6: Schools that have a Signifi-

cantly higher-per-pupil-cost factor. will show

significantly more ”humanistic school” factors

existing in their school, than will schools

with lower per-pupil-cost figures.

Hypothesis NO. 7: Schools with significantly

higher per-pupil-valuation will experience less

restrictions upon any effort made to "human-

ize“ their school programs, than will lower

per-pupil-valuation schools.

It has been stated that one great limiting factor con-

tributing to the develOpment Of negative student atti-

tudes and general alienation towards the school and the

learning process can be attributed to the common practice

of giving grades, and judging student progress on the ba-

SOS of time spent on a learning activity, rather than on

individual achievement, regardless Of time factors. Spea-

king tO such assertions, further study might prove of val-

ue as it pertains to such concerns as expressed in the

following question:

Hypothesis NO. 8: If schools eliminated the

traditional 'grade' for student evaluation, in

favor of individual progress assessment in

written report format, and emphasized the



172

positive aspect Of evaluation, students would

show less anxiety towards their learning ex-

periences.

hypothesis NO.g98 Schools where traditional

'grades' were not used, would find students

more creative, more Open to new ideas and know-

ledge, and would Show greater self-confidence

in their own abilities and potential as a person.

H othesis NO. 10: Schools which have incor-

porated differentiated staffing principles

extensively would have significantly more stu-

dents indicating favorable attitudes towards

the role of teachers in the learning process,

than in schools not practicing such staffing

procedures.

It has been concluded that most Of the skills that

are catergorized as 'higher-level thinking skills' can be

taught in the school. Further study, however, seems de-

sirable to verify some of those results that might be an-

ticipated on behalf of students.

hypothesis NO. 11: Students that have the Op-

portunity to systematically study and practice

problem-solving processes continually in the

school program will Show less evidence of frus-

tration and anxiety when confronted with new

ideas of learning and knowledge, than will those

who have not had such Opportunities.

hypothesis No. 12: If students are given the

Opportunity to study and analyze the decision

making process, and have frequent practice in

analyzing their own decisions, they will show

greater confidence and satisfaction with those

decisions, then will students not having such

opportunities.

Out Of the concern for facilitating 'change'. as it

would be required for effectual development of a totally
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humanistic school, more evidence is needed to support various

theories on how to facilitate change, and how to estab-

lish the type of climate that would be supportive of human-

istic concepts. Thus the following questions may be con-

sidered for further study:

hypothesis NO. 13: Schools which are deter-

mined to be more 'Open, flexible, and student-

centered', will have significantly more stu-

dents who can be measured as rating high in

humans person traits, than in the school con-

sidered to have a 'closed' climate.

H othesis NO. 14: Schools which have provided

t§e professional staff with Opportunities for

group and self-analysis, through such programs

as sensitivity training laboratories, will

find such teachers more Open to change, and

receptive to humanistic concepts for the school,

the students, and themselves, than in schools

where teachers have not had such Opportunities.

One further area for study seems to evolve from all

Of those previouslystated. or any others that might be

considered as they would apply to the humanistic school.

It is suggested, then that the following hypothesis might

be studied as it pertains to this investigation:

Hypothesis NO. 15: The school that is rated

high n ex st ng humanistic school conditions

and factors, will also show higher teacher

and pupil morale and more favorable general

attitudes towards the educational system and

processes, than will a school rated low on the

same scale.

Towards a Humanistic School Evalggtion

It has been frequently noted in this thesis that the

only evaluation that can be made of the humanistic school



17“

is that which would assess the extent to which students

Of a school have become humane persons. A beginning,

however, to the implimentation Of the humanistic school

concept, might be to assess the extent that the school has

conditions and factors existing which have been Offered

by the scholars as Significant for such a school, and

one that was seeking to develOp humane persons.

It is therefore felt that some contribution of worth

could be realized by having available a form of self-

assessment instrument. consisting of those school factors

and characteristics set forth as definitive Of the human-

istic school. Such an instrument has been developed and

is presented for examination and possible use, in the

Appendix of this study. It is presented with full aware-

ness that its use will not establish the extent or degree

that a school is, or is not, a humanistic school. It may

help to reveal existing conditions that would contribute

the the development of humans persons.

Although not undertaken as a part Of this study, it

is submitted that those traits and behavioral character-

istics which have been presented as they pertain to the

person sought by the humanistic school, may lend them-

selves tO the incorporation into some form Of evaluative

instrument. If developed, such an instrument could be

used for the purpose of school evaluation of outcomes

and results. An evaluation of this type could indicate
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the degree to which a school is truly humanistic, based

upon the students and what they have become.

Concluding Statement
 

Progress in education comes in many forms. It is

Often assessed, unfortunately, on the basis of how many

new techniques or devices are conceived, or incorporated

by the profession, into instructional programs of the

schools.

Occasionally, but too infrequently, educational pro-

gress is determined by how children are effectively changed,

in other words, by the results of education, determined

by looking at the youth, as the product of the process.

The humanistic concept Of education is at least dir-

ected to the above end: that the schools will educate for

youth to become a specific type of person. In this task,

much of the orientation will be applied in the direction

of identifying and recognizing the uniqueness of each stu-

dent, as an individual, human person. The school that

would be humanistic will need to use all of its resources,

both human and material, and direct these towards meet-

ing the diversity Of needs implied by this personal

uniqueness.

In such a theoretical domain as has been presented

herein, there is considerable latitude for differences of
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opinion as to what is worthwhile or acceptable for educa-

tional consideration. The writer submits that this is

both understandable and acceptable, such differences be-

ing based on contrasting philOSOphies, interpretation of

research findings, and personal experiences.

Although education may experience uncertainties in

the face of such diversity of opinions, the very fact

that history verifies education's willingness to look into

the mirror Of self-evaluation, leads this writer to the

final conclusion that our schools will once again face

their responsibility, deliberately assess the humanistic

school concept, and as a result make those changes that

are deemed necessary for meeting the needs of youth in

today's society. It will deal with the problems, regard-

less Of proportion and perplexity, and move forward edu-

cationally to the extent it is humanly possible.

It is hoped that this study has provided greater

clarity as to the concept Of humanizing the secondary

school, as well as provided some directions for consider-

ation that may aid a school seeking to achieve humanis-

tic goals and Objectives that focus on youth. This is

today's challenge for the professional practitioner and

leader Of the educational enterprise.
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APPENDIX

CHECK-LIST OF HUMANISTIC FACTORS

AND CONDITIONS IN THE SECONDARY SCHOOL

Introduction

The purpose Of this instrument is two fold. First,

the items which constitute the check-list are those that

have been found to be emphasized in the contemporary lit-

erature, and set forth as desirable for a more humanistic

school. Thus, analysis Of the items listed will reveal

to the evaluator some Of the important conditions and fac-

tors, as they might exist in the given school.

The other purpose of the instrument is to provide some

basis for a school to engage in self-evaluation to deter-

mine the extent that the educational program has those con-

ditions and characteristics that are felt desirable for

the school seeking humane person goals.

It is hoped that such self-evaluation will lead to

reassessing the accomplishments of a school in terms of

the youth, and the 'humane' results and outcomes in beha-

vior terms that should be the humanistic goals of the

school.

Definitions

The literature describes the humanistic school as a

combination of many factors, all of which seem to empha-

size new directions for the educational program. Such

programs will focus on meeting the needs Of youth, those

needs being analyzed and determined based on: (1) the

recognition that each student is a unique, individual per-

son in all aspects: (2) that such individuality demands

learning experiences tailored to those personal needs:

and (3) that a rapidly changing, complex, and problemsome

world and society places new demands on the citizen, which

in turn, suggests different educational goals and Objec-

tives. The humanistic school would be that type Of school

in which the overall function and Objectives: the admini-

strative structure, policies, and procedures: the instruc-

tional program: and the interrelations of persons compris—

ing the school community: are purposely directed to educa-

tion for students and their needs as discussed above.

18“
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The focus of concern for the humanistic school is

not upon methods and procedures, but on the product and

the results, namely, the student. The rima oal is

pn,educate fggpmore humane persons. BriefIy defined, the

”humane person" may he identified in terms of three basic

characteristics:

1. Relationship with others: He is, as a humane

person, one who believes in the value and worth of every

human being: he is a person who is involved with people

and enjoys such contacts: he interacts freely with others,

placing little restriction upon whom such interaction is

with: he cares for others, displaying a warmth Of feel-

ing towards others, again with out restrictions on the

recipitents.

2. Knowledge Of Self: The humane person is a self-

sustaining person: ’he is psychologically strong because

he understands and has the ability to deal with his emo-

tional self: although autonomous and protective Of his

own individuality, he understands and respects the rights

of the larger group. He respects himself and so he can

respect others.

3. Intellectual Competence: The humane person pos-

sesses a basic source Offpersonal knowledge, as well as

formal established knowledge, sufficient to enable him to

acquire new knowledge as needed: he is able to think cri-

tically about self and society: he is able to use know-

ledge tO enhance his own well-being and that of others:

he is an Open, flexible person, tolerant of change: he is

a creative and analytical person, seeking and being capa-

ble Of arriving at solutions to both personal and social

problems.

Instructiong for Using the Checklist

The checklist is comprised of provisions, conditions,

factors, or characteristics considered of general impor-

tance and desirable for a humanistic school.

The following key should be used in reSponding to

each item:

Circle E ....... If provision or condition

exists EXTENSIVELY.

Circle M ....... If provision or condition

exists to MODERATE extent

Circle L ....... If provision or condition

is very limited or missing

entirely

The validity of the school assessment is based on

the best professional judgement of the evaluator.
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For the purpose of your evaluation, a factor or

condition should be considered to exist EXTENSIVELY, if

85% or more of the school population has participated in,

or has been affected by, the stated condition or factor.

The reSponse MODERATELY, should be circled if 40% to

84% Of the school population has participated in, or is

affected by the stated condition, characteristic, or

factor.

The response LIMITED should be circled if it is

estimated that less than 40% of the school pOpulation has

participated in or been a ected by the stated school con-

dition, characteristic, or factor.

SELF-EVALUATION CHECK-LIST

Item Rating

1. The schools written statement Of philoso-

phy was developed with participation Of

teachers? E M L

eeeeeeeo Of StUdentS? E M L

eeeeeeeo Of parents? E M L

2. The general Objectives of the school were

developed with deliberate concern for their

being operationally measurable and evalua-

ted in behavioral terms? E M L

3. Provision is made for frequent evaluation

Of Objectives based on human outcomes as

it pertains to the students? E M L

4. The faculty has spent time in study and

discussion on the general tOpic of "under-

standing the youth Of today"? E M L

5. The professional staff has formally consi-

dered and studied the concept of "human-

izing the school"? E M L

6. The instructional staff is differentiated

(teacher aides, team leaders, master tea-

chers, clerical aides, etc.) to take advan-

tage of individual teacher strengths and

abilities. E M L



8.

9.

10.

11.

12.

13.

14.

15.
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The faculty has had the Opportunity to

study the interaction of teacher-pupil re-

lationships and the effects Of a more Open,

supportive style Of teacher behavior on

pupil growth?

The faculty has received help in under-

standing the concept Of 'individualized

instruction', and in developing methods

and materials to compliment this practice?

Students are involved in decisions regard-

ing their school activities .......

..... regarding policies on student move-

ment around the building?

..... regarding publications policies?

..... regarding curriculum?

Effort is made to provide leadership skill

development and practice Opportunities for

all students?

Attention is deliberately given in the

school program to the student develOping

a better understanding of himself in re-

lation to others through ......

...... study Of prejudice and biases?

...... study of emotions and related be-

havior?

...... study of values in relation to

themselves and others?

Concern for the individual differences of

students is expressed in the providing of

alternates for reporting student progress

(written evaluations, personal conferences,

grade or credit options)?

Specific effort is made to identify stu-

dents who need ego-development and self-

concept~enhancsd?

portunities are planned into school acti-

vities to maximize diversified intergroup

relations for all students?

Students have opportunities to interact

with those who are socially, economically,

culturally different: specifically:

...... with minority groups?

...... with economically different groups?

P
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17.

18.

19.

20.

21.

22.

23.

24.

25.

26.
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Emphasis is given throughout the entire

school program to concept Of "equality

Of man through:

..... Study of other cultures in our

society and the world?

Deliberate effort is made in the total

school program and affecting all students,

to develOp attitudes of 'caring for others'

and concern for the welfare of others?

Understanding Of the differences of peo-

ple is studied by all students through:

..... Study Of racial differences?

..... Study Of history and contributions

of minority groups in our society?

..... Study Of the influence of environ-

ment on individuals and groups of

peOple within our society?

Effort has been made to deemphasize the

importance and pressures Of the 'grade'

on all students?

Time that students spend in class is flex-

ible (as it affects all students--larger,

smaller time blocks,-Ifidividua1ized stu-

dent time schedules, etc.)?

Each student has his program Of studies

planned on assessment of his hiw own per-

sonal needs, interests, and aspirations?

Independent study opportunities are avail-

able to all students?

Laboratories and shops are available to

students on 'Open' basis during school

and after school hours?

Individual achievement, not time spent in

class, is considered the criteria for edu-

cational progress?

Technical aids and equipment, library re-

sources, laboratory equipment, are avail-

able sufficiently to encourage independent

study and inquiry for all students?

Grouping, according to 'ability' is avoided

as much as possible throughout the entire

program.
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28.

29.

30.
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Students are encouraged to become involved

in issues which affect him and to take the

initiative in involving himself and others

towards bettering the human situation? E

Subjects which are considered important

for meeting needs Of all students in the

school are available? E

Faculty has had Opportunity to become

familiar with concepts Of 'openness' as

it pertains to the school, the classroom,

and themselves, as persons (through in-

service Opportunities in human relations,

group dynamics, sensitivity training, etc.)? E

Up-tO-date technical aids are available

for teachers, as well as the help of Spe-

cialists to aid them in taking advantage

of the technology? E
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