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ABSTRACT

COMPOSING SELFHOOD: IDENTITY FORMATION WITHIN THE DIARY OF A
GAY, CATHOLIC, WORKING CLASS STUDENT AND ENGLISH TEACHER

By
Stuart Ives Barbier

My dissertation is the story of how a gay, Catholic, working class student and
English teacher (whom I call Shaun O"Hare) writes himself into being—composes his
selfhood—within his diary. which he began at fourteen in 1950. My research questions
included how the technology of the diary enabled his identity construction, what the
shifts in his identities were over the years. how the diary changed over the years, and
what effects on his teacherly identity his other identities had, and vice versa. I analyzed
the diary, looking for epiphanies related to his identity formation—places where he
externalized his “sense of self.” which is how many researchers define identity. I also
drew upon James E. Marcia’s “identity status paradigm,™ although with the
poststructuralist view of multiple and changing identities in mind, and I drew on theories
related to identity politics, teacherly identity. studying teachers’ lives. American cultural
rhetorics, and genre. Studying how Shaun changed the ways he wrote his thoughts within
the diary spaces in conjunction with the content of his entries in the light of these theories
gave me insight into his evolving identities.

I found that Shaun wrote himself into four identities. Socially, he wrote himself
into an identity that included suburban prosperity, a mostly unexamined and self-
idealized concept of race, an independence from—but appreciation for—his extended
family, and a reliance upon gay friendship and companionship. all within the material and

cultural context of white Middle America in the 1950s and 1960s. Religiously and
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sexually, despite intense pressures to conform. he wrote himself into dual identities—a
religious identity that allowed him to continue to embrace his Catholic faith but also
accommodate his personal acceptance of homosexuality. and a sexual identity which,
while personally acceptable, was publicly hidden. all within a repressive and homophobic
religious and sociocultural context. And academically. he wrote himself into a doctoral-
degree-holding high school English teacher who valued discipline. subject mastery and
command. a “teacher-like™ appearance. and a mentoring/counseling relationship with
students. Perhaps a better understanding of this process will lead to better connections
with our students, improving their chances for success.

I also found that Shaun’s identity formation is “assisted™ by the diary genre in
three important ways: 1) the older classificatory aspects in which Shaun knows what is
supposed to be in a diary. and he follows these generic guidelines, which relates to
“invention™ in the composition sense: 2) the technological aspects in that the diary
volume publisher’s pre-printed template pages both enable and constrain the writing.
which relates to invention again in the composition sense. but beyond simple
classification; and 3) the newer social action aspects. in which the composing of
identity—the literal invention of the self, or rather. selves—is a social process which can
also take place in a seemingly private forum such as a diary.

In short, in the tradition of American cultural rhetorics, the gay. Catholic,
working-class student and English teacher’s story of identity formation. as revealed in his
diary, is not only one through which I can show how identity formation comes about
through the act of composing; it is also one through which I can counter some people’s

don't ask. don''t tell mentality in relation to “other™ people’s counter stories.
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Chapter 1
Introduction

Wed-56 Nice out
40°?
MARCH 21

I arose at 7:30 & ate. Muller gives us our test Mon.
I guess. Classes passed O.K. In speech we used a “talking
card” machine. (a pronuicary)

Nice meal at school [where he is student teaching]
tuna & noodles ect. We played B.B. [basketball] & a relay.
What a time. I had a test in ROTC. Flunked it. Ididn't
study. 1got 13 gas.

I drove around town & then went to library. I'm
reading The Treasure of Pleasant Valley--fair.

I had goulash alone at C.C. (84c)[.] After supper |
read & played tapes. 1 finally cut loose & saw a crappy
movie “The Lone Ranger” in color 7:15 : 9:40 65¢ at
Broaadway.

I really should prepare for that Eng test but..

Jim is teed off at me I wouldn't lend him 58. He
owes me 50¢ since Xmas $§2.80

And thus was Shaun O Hare's Wednesday, March 21, 1956." Shaun O'Hare, who
died of cancer at the age of fifty-eight in 1994, was an English teacher, mostly at the
secondary level (later in life, he supplemented his income by selling antiques when he
was not teaching). He was also Catholic, gay, and had working-class origins. The above
entry is Quite typical for 1956. the twentieth year of his life, fourth semester of college.
and seventh year he had been keeping a diary. The entry is bound in Samuel Ward's 4
Page a Day Perpetual Diary (Boston, Mass.), a brown, vinyl, four-inch by five-and-a-

half-inch volume secured with a clasp lock. Shaun recorded the first five years of entries

! Shaun O’Hare is a pseudonym, as are all other names mentioned in the diary. including some place
names. but excluding public figures. All diary entries are typed exactly as he wrote them (in pencil or pen)
in terms of spelling, punctuation, capitalization. grammar. etc., with a few exceptions to improve clarity.
Any parenthetical remarks within the diary quotes are his: my additions to the quotes appear in brackets.
Nearly all of the quotes | use are excerpts from longer entries: however, to avoid unnecessary clutter, I do
not use ellipses at either their beginnings or endings (unless they are in the original).

1



in a single five-year diary volume, which accommodated entries for all five October
fifths, for example, on the same page, and the entries were thus much shorter. For
example, Shaun’s very first entry is: “I saw ‘Shep comes home’ + [‘]Law of Bararbry
Coast’ last nite. Mike is at gramas. .50.” All of the remaining thirty-nine volumes of his
diary follow the one-year/one-day-per page format; each page is narrowly ruled and has
the month and number of day commercially printed at the top. Shaun always filled in the
day and year and, until 1967, indicated the weather in the top margin, before beginning
his entries with the time he got up and indicating what he did that day, whom he saw, and
how much money he spent. All together, the forty-one volumes chronicle nearly forty-
five years of Shaun O’Hare’s life.

Upon Shaun’s death, his diaries stood sentinel on a friend’s bookshelf (it is this
friend who gave me permission to use the diaries). When I first saw the diaries twelve-
and-a-half years ago, I was fascinated with the idea of them, beginning with the amazing
fact that a fourteen-year-old had started a diary and kept it up for nearly forty-five years
(let alone a gay, Catholic, working class fourteen-year-old). That he was an English
teacher added to the appeal, since | was pursuing graduate work in English, eventually
becoming an English teacher myself. Certainly these volumes had value beyond their
decorative appeal on the shelf and their personal appeal to me. I decided to study the
diaries in order to discover their value, a study on which I have worked for six years.

At first glance, many of the entries appear rather mundane, much like the entries
historian Laurel Thatcher Ulrich writes about in her study of the twenty-seven-year diary
of Martha Ballard, an eighteenth-century midwife. Ulrich notes that other historians had
looked at the diary, but did not know “what to do with it™ (8). For example, she quotes

one who had found the diary entries “brief and with some exceptions not of general
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interest™ (8). Another found much of it “trivial and unimportant™ while a third declared it
“filled with trivia about domestic chores and pastimes™ (8-9). However, Ulrich declares,
“it is in the very dailiness, the exhaustive, repetitious dailiness that the real power of
Martha Ballard’s book lies” (9).2 Similar power lies in Shaun’s diary. Furthermore,
Ulrich notes that “Martha was not an introspective diarist, yet in this conscientious
recording as much as in her occasional confessions, she revealed herself. . . . For her,
living was to be measured in doing. Nothing was trivial” (9). And so, it seems, for
Shaun, who records on 4/21/58, “Bought Mennen deod[orant] (87¢).” But he also
records “God--I'm lonely” (4/30/60) and much of what goes into that statement. Both
types of statements help reveal his identities and their formation. It is this sense of the
diaﬁst revealing him or herself—exteriorizing her or his identity and composing
selfhood—that has significant implications for Shaun O’Hare’s diary in the fields of
rhetoric, composition, and teacher education, especially in the areas of composing and
identity (including identity politics and teacherly identity), studying teachers’ lives,
American cultural rhetorics, and genre theory.
Composing and Identity

A significant, current topic in composition and studying teachers’ lives is identity
construction. Most recently, this can be seen in the call for proposals for the 2007
Conference on College Composition and Communication (CCCC), which included for
the first time a category within the area clusters (109-Creative Writing) entitled: “Life
writing, memoir, auto/biography, and identities.” In her call, conference chair Cheryl

Glenn asked teachers and researchers

* This is a characteristic of diaries in general that Patricia Mever Spacks also highlights in her article, “How
to Read a Diary™ (58).
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to consider identities as they are constructed through reading, writing,
speaking, listening, and silence. Whether on the street or in classrooms,
people present their identities, and whether in print or in conference talks,
other people interpret and re-present those identities. Within these
presentations and re-presentations lie endless possibilities for
understanding and misunderstanding, connections and disconnections. (1)
She further declared that “although issues of identity . . . are now familiar to us all, they
require renewed inspection and innovative inquiry” (1). This dissertation gave me a
unique opportunity to innovatively renew this inspection using the diary of a gay,
Catholic, working class student and English teacher, a rare find as I explain in my review
of the literature, below. Regarding diaries in general, bookseller and diary collector
James Cummings writes in the preface to Laura Arksey, Nancy Pries, and Marcia Reed’s
annotated bibliography of diaries, “the diarist is saying that at a particular time and place,
a life has been lived and feelings have been felt and thoughts crossed a mind. The very
act of recording has provided a unique attachment to surroundings and self, and
opportunity to examine life” (vii). Importantly, also in this act of recording is identity
construction. As Bonny Norton Peirce asserts, “it is through language that a person
negotiates a sense of self within and across different sites at different points in time” (13).
Even though she is writing about the role of social identity in second language
acquisition, her findings can be applied to native speakers and the written word. In short,
my dissertation is the story of how Shaun O’Hare writes himself into being within his
diary and within the context of his family, social, and community networks. Once again.

identity politics is important in seeing how this is true.
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Identity Politics

By writing in his diary, Shaun is making an important move: building and
sustaining identities (invoking linguist Peter Medway). More specifically, Shaun is using
his diary to form various identities, including social, sexual, religious, and academic.
Charles Bazerman, who researches the teaching and practice of writing, states:
“identities and forms of life get built within the evolving social spaces identified by
recognizable communicative acts,” or genres (“Genre” 17), such as, I argue in this
dissertation, a diary. Anis Bawarshi explains, writing about genre and invention in
composition and drawing on sociologist Anthony Giddens, “genres . . . do not merely
function as backgrounds for social activities; instead, they are ‘fundamental to the
production of social life,” including especially identity formation™ (87-88; I explain how
diaries are “social” in chapter 3). Medway also discusses the use of genre to form
identity and maintain community (125), and linguist Sigmund Ongstad points out that
Paul Eakin (a researcher into autobiography) asserts, “the performance of
autobiographical act can be understood as an extension of a lifelong process of identity
formation™ (312), all of which helps support the value of Shaun’s forty-one diary
volumes and the value of genre theory in interpreting them.

Even so, the concept of identity is complicated. Historian Philip Gleason
provides an interesting account of the general history of the word identity, attributing its
popularization in the social sciences to the 1950s (910). He explains that developmental
psychologist Erik Erikson originated the term “identity crisis™ and defined identity as
involving “an interaction between the interior development of the individual personality
... and the grthh of a sense of selfhood that arises from participating in society,

internalizing its cultural norms. acquiring different statuses. and playing different roles™
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(914).> Anthropologist James Clifford conceives identity “not as a boundary to be
maintained but as a nexus of relations and transactions actively engaging a subject”
(344). However, Henry Giroux, who researches cultural studies and education, argues
that because it involves human agency (207), “identity . . . is complex, contradictory, and
shifting and does not unproblematically reveal itself in a specific politics” (208). He
points out that communications theorists Julian Henriques et al. contend that “identity . . .
is...notonly ... ahistorical and social construction, but is also . . . part of a continual
process of transformation and change” (qtd. in Giroux 207). Related to this idea of
transformation and change, Jeffrey Weeks, whom sexuality and gender researcher
Michele J. Eliason defines as a “Foucauldian constructionist,” believes that “identity
assumption . . . is a paradox; we are always trying to fix or stabilize an identity that is
constantly in flux or change, a product of our language and culture” (qtd. in Eliason 54).
Similarly, in what she explains is a poststructuralist theoretical approach, Peirce also
discusses the changeable nature of identity, adding that the process of identity formation
is a struggle, complicated by the fact that one has multiple identities (9), all of which is
true in Shaun’s case, as I demonstrate in this dissertation.

Further complicating identity formation, gender and sexuality researcher Diana
Fuss, as Eliason explains, believes that identity is made up of two parts: “a self-
evaluation and a socially determined range of choices or categories™ (35). Eliason
equates this with Jill Johnston’s—author of Lesbian Nation: The Feminist Solution—
assertion: identity is “what you can say you are according to what they say you can be”

(35). which has particular application to Shaun’s life, especially as he negotiates his

* 1 further explore identity formation theory from a psychological perspective in chapter 2. especially in
relation to how 1 show Shaun has formed his various identities.

6
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sexual identity within the context of his religious and teacherly identities, and vice versa,
all the while externalizing (and in a way self-evaluating) this negotiation in his diary (see
chapters 6 and 7). To help overcome these complications, Eliason calls for more
“interdisciplinary models of [identity construction] that draw on personal experience and
personal accounts of identity” (57), which I feel my study does (albeit through my
interpretation of such an account). All of this also fits in well with conference chair Akua
Duku Anokye’s 2006 CCCC Call for Proposals in which she calls for considering what
continues to hinder the composition field from fully articulating its own identity.
Furthermore, American Indian scholar and author LeAnne Howe discusses the “textual
space as a contemplative reflection of identity” (44) and anthropologist and Lakota
scholar Craig Howe discusses the event-centeredness of identity (165), a concept that
also works well with Shaun’s diaries, in which he records the daily events of his life.
Similarly, social scientist Michel de Certeau, in discussing Defoe’s Robinson Crusoe,
states that Robinson, by deciding to keep a diary, gave himself “a space in which he can
master time and things, and to thus constitute for himself, along with the blank page, an
initial island in which he can produce what he wants” (136). In Shaun’s case, what he is
producing is selfhood.

Perhaps this is why composition teachers in the classroom often use student

journals and diaries.* Louise Wetherbee Phelps, as explained by rhetorician Brad Peters,

% In Gender and the Journal: Diaries and Academic Discourse, Cinthia Gannett notes that over a hundred
articles about using journals in the classroom had been written in the 1980s and early 1990s alone (19), a
use that has existed “since at least 1900™ (33). She also provides an interesting account of the development
of diaries and journals. both of which terms, she points out, evolved from “similar Latin roots meaning day
or daily,” though “journal” comes via Old French and “diary™ directly from Latin (105-106). She explains
that even though both terms were used “synonymously . . . for hundreds of vears™ (107). currently “there
are subtle differences in their respective connotations and ranges of application™ (106). with “diary”
sometimes being associated with “triviality, excessive sentimentality, or femininity™ (107. what she calls
“gendered perceptions™ [x]). as opposed to. for example, an academic journal (192: Susan Miller also
writes about “how commonplace texts deploy formal and informal gender precepts™ [145]). However,

7
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argues that teachers should view “journal-writing as imbricated in a series of global
negotiations that young writers conduct as they determine their selfhood, their positions
in society, and the meaning of their cultural backgrounds™ (107). Using journals—these
“unstable texts”—Peters argues, teachers can engage students in “an on-going
conversation” (107), a conversation, or narrative, I would add, that could address identity
formation. In Shaun’s case, it is the narrative of the diary that is especially important. As
Roland Barthes contends, narrative arises “between our experience of the world and our
efforts to describe that experience in language” (qtd. in White 1-2), which Shaun does in
his diary. But few researchers explore the journals or diaries of the teachers themselves.
Understanding teachers’ lives, according to education theorist Ivor Goodson, is key to
understanding teaching, an “intensely personal” profession, and the key to understanding
their lives is in the “deeply intimate and personal aspects of identity” (4). The approach
is especially suited to giving “expression to, and celebration of, hidden or ‘silenced’ lives
... lived privately and without public accomplishment” (Goodson & Sikes 10), lives such
as Shaun’s. Finally, Hayden White advises, “for the narrative historian, the historical
method consists in investigating the documents in order to determine what is the true or
most plausible story that can be told about the events of which they are evidence” (27),
which I have tried to do in my study. For his part, Shaun, by writing in his diary,
constitutes his own reality of his situation—he is certainly mediating it, or “managing”
his “way through” life, to invoke Bawarshi (76), as I will show in this dissertation. In
addition to these aspects of identity politics. however, the related politics of teacherly

identity are also relevant to my study.

many academics use “diary” in this way as well (e.g., Jeffrey Berman notes in his study of using diaries in
the English classroom that he uses the terms “interchangeably™ [279]). For me, the choice was clear:
“Diary™ is stamped on the covers of all but two of the forty-one volumes of Shaun’s diary.
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Teacherly Identity

Several researchers speak to the idea of teacherly identity. Former College
English editor Richard Ohmann recalls a past teaching experience in which a student
asked him his beliefs toward Christianity during a class in seventeenth-century poetry.
Ohmann did not answer the student at the time and laments the fact that “only [his] . . .
professional self, stripped down for intellectual work, was to be present in class” (339).°
It is interesting to see which “self” Shaun invokes in his classrooms and to see Shaun’s
navigation of competing affinities (including when a student asks him if he is bisexual,
which he reports in his diary [see chapter 7]). Composition researcher Ruth Spack points
out how “postmodern educators . . . now emphasize the need to make conscious the
subject positions of teachers as well™ (11). Rhetoricians Jacqueline Jones Royster and
Rebecca Greenberg Taylor also want to shift more focus on teacherly identity, a focus
beyond the single, short essay introductions many teachers use like “I am a white-middle-
class-woman-at-a-large-state-university” (31). They ask how researchers can better
“imagine ways to enact [their] . . . identities . . . [and] to consider how these identities
impact . . . classrooms” (31). Gender and sexuality theorists (in composition, literature,
and women’s studies) Michelle Gibson, Martha Marinara, and Deborah Meem agree,
stating how important it is for teachers to really consider the identities they take along
into the classroom. They state that teachers must “remain conscious of the way those
identities interact with the identities . . . students bring, and insert [themselves] . . . fully
into the shifting relationships between [themselves and their] . . . students at the same

time that [they] . . . resist the impulse to control those relationships™ (92). a sentiment

% In fact. relating this idea to teacher development in general. psvchologist Richard P. Lipka and teacher
educator Thomas M. Brinthaupt assert (writing a couple of vears before Ohmann). “the instrumental role of
self in teacher development™ is an area understudied in the field (1). another reason to conduct studies like
mine.
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echoed by literary critic Roger Platizky (124) and literacy researcher Yuet-Sim D Chiang
(see below). While Shaun externalizes such a consciousness in his diary only to a very
small extent, studies such as mine might be able to help teachers better understand these
impacts. Interestingly, Gayle Turner, who researches identity issues as they relate to
education, highlights how “who the teacher can claim to be is under constant construction
by his or her students” (126).° In discussing teacherly identity, Royster and Taylor ask if
it is even “possible . . . to focus on teacher identity without engaging the voices of our
students™ and if it is not, “how do we incorporate their points of view [and] . . . . ethically
represent their experiences?” (41-42). To do this, I draw on a few other documents (e.g.,
student photograph dedications, newspaper articles) Shaun saved in addition to his diaries
(see chapters 2 and 7). Chiang alters this focus a bit, asking, in relation to self-
reflexivity:

how does who and what I am implicate the way I connect and understand

my students and their writings? Where am I in the context? Who and

what is being centered in this context? Why? How? Where and how do I

address the polyvocal realities as a teacher/researcher? (162-63)
Chiang’s questions point to the importance of the concept of teacherly identity, as do
other researchers in the field, and Shaun’s teacherly identity is one area I explore (chapter
7).

In terms of other researchers in the field, in her introduction to a collection of

“Stories from Educators’ Lives” in Anthropology & Education Quarterly, the editor,

Kathryn Anderson-Levitt, asserts that “the identities we construct certainly do matter to

® Indeed, this was true for Shaun. Jenny, one of his students. gave him her senior photo with “someday
vou’ll be telling her ‘we run a tight ship, here, wife! Dinner is at 5:15!" written in the dedication. In hers.
Wendy wrote “keep fighting off the women and play it COOL big Daddy!™ Clearly, who Shaun could
claim to be, especially in the Catholic high school. did not inciude being gay.

10
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the lives we build as educators,” but wonders “how, then, do identities matter in
teaching?” (including identities related to gender, race, social class, and religion) (151).
Teacher educators Janice Huber and Karen Whelan point out (citing Connelly and
Clandinin) that classroom and non-classroom experiences shape our teacherly identity.
They state that “as teachers, our story to live by is ‘both personal—reflecting a person’s
life history—and social—reflecting the milieu, the contexts in which teachers live’”
(383). This is certainly true in Shaun’s case, as I show in subsequent chapters. John
Coldron and Robin Smith, who also research teacher education and identity, assert that
“active location in social space” informs and enacts teacherly identity (711), and that
“position in social space is relational” (citing Bourdieu and Wacquant) (713). They
further assert that “part of the experience of teaching is continually constructing a
sustainable identity as a teacher” (714). What makes this type of activity hard, according
to teacher educator Susan Florio-Ruane, is that “teachers assume their role within
institutions forged in the last century” (158). Related to this (perhaps because of this),
according to teacher researcher Robyn Russell, “school structures silence teachers™ in
that “the mandated curriculum and required texts . . . play . . . a role in silencing [our] . . .
educational beliefs and aims” (qtd. in Gitlin and Russell 189). Educational philosopher
Glorianne Leck asserts that “we can at least suspect that schools as we have come to
identify them are related to the power concerns of the cultural managers and opinion
makers who have defined and designed schooling within certain ongoing habitual ways
of operating” (81-82). All of this certainly complicates formations of teacherly
identity—especially for new teachers and for the professional development of all teachers
(Coldron and Smith; Beijaard et al. 750). It is interesting to see how Shaun’s diary

reflects this conflict.

11
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How the diary reflects this conflict is complicated, especially given Shaun’s
multiple identities (e.g., Catholic, gay, white). Anderson-Levitt (citing McAlpine et al.)
is quick to point out that as an anthropologist, she knows “that people do not fit neatly
into identity boxes; just because I can label you ‘Mohawk,” ‘male,’ or ‘middle-class’ does
not mean I can predict how you will interact with your students” (151). Ellen Cushman
would call such labels “positionalities.” In discussing researcher self-reflexivity in
relation to the politics of the personal in an issue of College English devoted to such
politics, she argues that identity is instead about social networks, or interrelations with
others (44-46). In chapters 4 and 5, I explore how some of Shaun’s entries show how he
relates to others (what I call his social identity), even though many entries are rather self-

"7 Also along these lines, feminist researcher

centered on “doing” instead of “being.
Carla Rensenbrink asks, “what difference does it make to a teacher to be gay or lesbian?
What difference does it make to the teacher’s students?” (257). She asserts that “little is
known about these questions due to the general fear, disapproval, and hatred of
homosexuality in the United States™ (257; Kevin Jennings’ book, One Teacher in 10:
Gay and Lesbian Educators Tell Their Stories, sheds some light on this). Drawing on
Didi Griffin and Pat Khayatt, researchers of gay and lesbian issues in education and
sports, respectively, Rensenbrink further points out that

homophobic attitudes may be particularly strong when directed against

those who teach young people. Therefore, teachers who are homosexual

have had good reason to fear revealing their identity at work. Although

there have always been lesbian and gay teachers, they have had to be an

? Besides those quoted above. other researchers with interesting theories about the cultural and social nature
of identity include Bruner; Gannett; and McAdams (“Personal,” “The Psychology™).

12
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“invisible presence” in their schools, making it very difficult to discuss the

question of what difference it makes for a teacher to be homosexual. (257)
All the more reason for me to have conducted this study. Shaun, too, tried his best to
remain in the closet as a teacher, at least with his students, but he also experienced
homophobia. In chapters 6 and 7, I explore his sexual and teacherly identity construction
in relation to these and other issues. Helping me do this is the methodological approach
of studying teachers’ lives, the theory behind which further reinforces the need for studies
like mine.
Studying Teachers’ Lives

An important methodological approach related to identity and teacherly identity is

studying teachers’ lives, which is becoming quite popular in teacher education. For
example, in their book chapter, “Personal Narrative and Life History in Learning to
Teach,” Kathy Carter and William Doyle explore “the relatively new, certainly vigorous,
and often quite diverse efforts to place biography at the center of teaching practice, the
study of teachers, and the teacher education process” (120). They state that biographical
work “is based on the premise that the act of teaching, teachers’ experiences and the
choices they make, and the process of learning to teach are deeply personal matters
inexorably linked to one’s identity and, thus, one’s life story” (120). In other words, as
Goodson explains, in order to understand “something so intensely personal as teaching it
is critical we know about the person the teacher is” (4). Goodson points out that studying
teachers’ lives ailows researchers “to examine those socializing influences relevant to the
formation of the teacher over the full life experience™ (14) as well as to help create
“teacher-centered, professional knowledge™ (15). Teacher educator Mary Hauser adds

that such study can lead to an understanding of “what personal and professional life
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experiences were salient in shaping [a teacher’s] . . . teaching practice” (65), especially
given that, as educational researcher Andy Hargreaves argues, “what goes on inside the
classroom is closely related to what goes on outside it” (vii). As Mary Kay Rummel, also
from the field of teacher education, puts it, “effective teaching is the interrelationship of
life and teaching in a continuum looping around forever” (qtd. in Rummel and Quintero
5). Last, according to teacher/researcher Patricia Schmidt, “the way to understand the
value and influence of education in a life is to examine our lives” (6). Based on the call
for proposals for the 2007 Conference on College Composition and Communication, it
seems Composition is beginning to understand this as well, an understanding that can be
improved through my diary study.

In short, the idea of identity as it appears in the teacher education field can be
linked to the idea of identity and teacherly identity in rhetoric and composition. All have
helped me in my study of the diary. As Parker Palmer asserts, “we need to open a new
frontier in our exploration of good teaching: the inner landscape of a teacher’s life. To
chart that landscape fully, three important paths must be taken—intellectual, emotional,
and spiritual” (15). And as educational psychologist John Creswell states, quoting L.
Barritt, it “is not the discovery of new elements . . . , but rather the heightening of
awareness for experience which has been forgotten and overlooked” (94). Through my
study, ] am making Shaun’s experiences visible, an action especially valued in the field
of American cultural rhetorics.

American Cultural Rhetorics

American cultural rhetorics are, in part, about “giving voice™ to marginalized

people, as poet vJoy Harjo explains in her writing. Harjo states, “we are living in a system

in which human worth is determined by money. material wealth. color of skin, religion
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and other capricious factors that do not tell the true value of a soul” (17). The field of
Composition recognizes this as well, including the resulting marginalization of various
peoples, and it often explores what we can do to reverse the situation. For example, in
her 2006 CCCC Call for Proposals, Anokye declares that composition is “in a quandary,
a middle space battling against the polarities of everyday life.” She invokes the diversity
of Chicago, the site of the convention, in asking “how does composition reconcile the
binaries to build coalitions, culture and community in the rich way that Chicago has built
its identity? How do we meet the challenges of this middle ground by embracing our
diversity?” Clearly, matters of race, class, and sexuality complicate Anokye’s call to find
a middle ground in composition studies. Similarly, like Anokye, Royster, who, in
addition to researching composition, also researches African American literacy and
culture, calls for teaching, engaging in research, writing about, and talking “across
boundaries with others, instead of for, about, and around them” (“When” 38), advice
which I had to carefully consider given that the diary author in my study is dead (see
chapter 2). Such activities as Royster suggests help us make “sense amid the chaos of
difference” that she discusses (37), something she feels is especially important given that
“this culture co[-]opts, dissipates, and displaces voices” (35). Researchers within
American cultural rhetorics are listening to these voices, however. Malea Powell listens
“for unheard stories, counter-stories, which are usually silenced by the narratives that
construct ‘life’ in these United States™ (“Blood” 2), stories by and about, in her case,
“Indian peoples, nations, and civilizations,” the “un-seeing” of which “is obvious” (3).
For me, the gay high-school English teacher’s identity construction as revealed in his
diary is also such a story, one with which I intend to counter people’s don 't ask, don 't tell

mentality. It is a story that I too “am not able to escape or ignore.” as Powell declares
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(3). And it is a story through which I can show how identity formation comes about
through the act of composing, an idea which has been widely researched.® To help me
tell Shaun’s story, I draw upon Genre theory.

Genre Theory

In Writing Genres, Amy Devitt highlights the significant impact of genre on
language use and the subsequent importance of genre theory in helping researchers better
understand “more generally . . . how people operate . . . within their societies and
~ cultures” (2); in other words, “how people use language to make their way in the world”
(9). Drawing on various genre theorists, I use genre theory to help show how Shaun
composes his selfhood—his identities—within his diary, identities which enable him to
make his way in life.

I argue that the diary genre helps him compose his various identities: social
(including racial and socioeconomic), sexual, religious, and academic. To do so, I draw
on three aspects of genre theory in general: the older classificatory aspects (Shaun knows
what is supposed to be in a diary, and he follows these generic guidelines, which relates
to “invention” in the composition sense), the technological aspects (the diary volume

publisher’s pre-printed template pages both enable and constrain the writing, which

® For example, in the foreword to Carol Witherell and Nel Noddings collection of teachers’ stories, Stories
Lives Tell: Narrative and Dialogue in Education, educational philosophy researcher Maxine Greene points
out that “there is . . . a common theme [to this book]: the ways in which stories—and myths, and diaries,
and histories—give shape and expression to what would otherwise be untold about ‘our lives’” (x). In their
prologue, the editors, Witherell and Noddings, discuss one of their authors (Carolyn Heilbrun) as writing
that “we live to invent our lives through our texts” (1), an idea also asserted by Joanne E. Cooper later in
the volume, who states “we write to create ourselves, to give voice to our experiences, to learn who we are”
(111). In their epilogue, Witherell and Noddings emphasize the importance of stories as “powerful
research tools” in that “they provide us with a picture of real people in real situations, struggling with real
problems™ (280). As another example, composition researcher Howard Tinberg discusses participants in
his writing workshop seminar as coming to understand that “writing ‘creates a new consciousness’” and
“that by writing ‘you become’” (49). He relates that Walter Ong “sees writing as altering fundamentally our
sense of ourselves™ (47). and he asserts that “writing is then truly ‘composing,” a bringing together of
disparate parts™ (47). All of these ideas help support my own argument that Shaun is composing his
identity within his diary, an act which the diary itself helps enable.
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relates to invention again in the composition sense, but beyond simple classification), and
the newer social action aspects (the composing of identity—the literal invention of the
self, or rather, selves, which is a social process given Cushman’s concept of identity
being about social networks, or interrelations with others, as I mentioned within the
Teacherly Identity section, above).

My diary study partly responds to genre researcher Catherine Schryer’s (2002)
call for other genre researchers to “develop research projects that combine contextual and
textual approaches|,] . . . . genre research that provides both participant accounts as well
as analytical, close readings of texts that instantiate a genre” (74). A review of the
literature shows that few such studies using diaries of gay teachers have been undertaken,
though several studies of using diaries in teacher education exist (e.g., Bailey; Numrich;
Suzuki; McDonough), as do some studies of teachers’ diaries (e.g., Kaufman; Codell;
Appel).’

Review of the Literature

Aside from a need for this study as established in the areas of identity

construction (including teacherly identity), studying teachers’ lives, American cultural

thetorics, and genre theory, another source of support for such a study is the lack of

® However, there are studies of the life writings of homosexuals in general, including their diaries and
journals. Margaretta Jolly reviews three such studies: Paul Robinson’s Gay Lives: Homosexual
Autobiography from John Addington Symonds to Paul Monette, which includes diaries and memoirs of
British, French, and American “great autobiographers™ (725): Jill Liddington’s Female Fortune: Land,
Gender, and Authority: The Anne Lister Diaries and Other Writings, 1833-36, which focuses on Lister
(who was not a teacher); and Nicky Hallett’s Lesbian Lives: Identity and Auto/Biography in the Twentieth
Century, which looks at lesbian writing in various genres. diaries included, particularly with an “emphasis
on the textual strategies and codes involved in representing lesbian desire” (727). Robinson’s study does
include two diarists, but neither were teachers, though they. like Shaun. kept diaries for many years as
Robinson writes, and their diaries were published, at least in part. as Robinson notes (xi, 264). Also,
Robinson notes that in their memoirs of coming out (which “move in the direction of identity politics”
[xvii]). Christopher Isherwood and Martin Duberman. both of whom were teachers at one time or another,
quote from their diaries (xvii, 105, 262), as does John Addington Symonds, a nineteenth-century Oxford
teacher, in his memoir (16).
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studies of the diaries or journals of gay teachers. Not only are teacher stories in general
hard to find, as teacher educators William Schubert and William Ayers point out (150);
diaries written by gay teachers are also rare, as evidenced in Arksey et al.’s An Annotated
Bibliography of Published American Diaries and Journals, which contains references to
6,046 published diaries and journals up through 1984. Of these, 2,782 were written
before 1861, and 3,263 after. Included in the pre-1861 total are diaries written by forty-
three teachers: thirteen females, twenty-eight males, one jointly, and one not specified;
none were identified as having been written by homosexuals. Included in the post-1861
total are diaries written by 112 teachers: fifty-five females and fifty-seven males. None
of the females, but two of the males were identified as homosexuals—one who taught
literature at Harvard, and one whose diary covered only the three weeks he spent in a
psychiatric hospital. Furthermore, in a 1995 bibliography of teachers’ stories, of seventy-
seven stories included, only twelve related to diaries or journals, and none of the authors
were identified as being homosexual (Maldonado et al. 219-228). And in another
bibliography of teachers’ stories, published in 1999, of 118 works included, only two
were listed as being based on diaries and three were listed as being based on journals
(Clarkson 220-230). Only one work included gay teachers: Kevin Jennings book, which
I mentioned above. My own search of electronic databases uncovered no other published
diaries written by gay teachers.

Several studies do exist that focus on teachers and teaching, including gay
teachers (again invoking teacherly identity politics). Asserting the importance of
understanding “who we are as historical, political, social, and cultural beings in order to
gain a fuller sense of the complexity of the relationship between teacher . . . [and]

student,” Spack looks at “the testimonies of other teachers and scholars on their own
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struggles to define their authority in the world of academic multiculturalism” (10). She
“discovered how these teachers make visible—or keep invisible—their
racial/class/cultural/religious/ language/sexual identities” and “became aware of some
ways in which pedagogy and scholarship demand or allow for this (in)visibility through
concealment or disclosure of the personal lives of teachers™ (10). It is interesting to see
how Shaun negotiates his own invisibilities, never making them visible in the classroom,
at least in the first twenty-one years of the diary I have read (see chapters 6 and 7).

In another study, Rensenbrink has a narrower focus when she interviews and
observes an out, lesbian, fifth grade teacher. She first tells the teacher’s life history,
drawn from interviews, and in the process, highlights “the theme of her [the teacher’s]
developing consciousness, what she was able to know and understand about her life and
herself at different times” (259). Also focusing on sexual orientation, but complicating it
with AIDS, anthropologist William Tierney uses postmodernism and critical theory as his
analytical lens through which to tell the life story of a gay university professor who died
of AIDS. He gathered his data through interviews with the professor (a methodology that
has both pros and cons, which I further explore below in relation to diaries). Also related
to sexuality, Paula Salvio, a researcher into literacy, composition, and biography,
explores the teaching life of Anne Sexton, a poet and teacher at various colleges and
universities, and a collaborator in the Teachers and Writers Collaborative in the 1960s.
Salvio draws on feminist theory to explore the problems of “navigating the appropriate
distance between teachers and students, the relationship between emotional life and
knowledge, and the difficult questions surrounding identification and separation in the
classroom™ (94). To do this, she draws on lecture notes Sexton created at Colgate

University. as well as on journals and notes students sent Sexton (kept in an archive by
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the University of Texas). In chapter 6, I will discuss how Shaun navigated these
minefields in his diary.
Two additional studies in particular speak to the need in the field for the research
I have conducted. In the first, teacher educators Douwe Beijaard, Nico Verloop, and Jan
D. Vermunt point out that
up till now, little research has been done on teachers’ professional identity
and, except for so-called “life-cycle” research, . . . the way they develop
this identity. However, some research attempts are being undertaken now,
but . . . in most cases this research lacks a clear definition of a teacher’s
professional identity. (750)
I contribute to this body of knowledge by looking at teacherly identity as it relates to
other aspects of identity formation. The researchers do point out that much research is
being done on “teachers’ teaching contexts, their experiences, and biographies” (752).
Regarding the latter, the authors draw on Carter and Doyle’s assertion that “in view of a
person becoming a teacher, . . . a biographical perspective emphasizes the transformation
of identity, the adaptation of personal understandings and ideals to institutional reélities,
and the decision about how to express oneself in classroom identity” (qtd. in Beijaard et
al. 753). Beijaard, et al.’s study focuses on the way teachers “perceive themselves as
teachers and what factors contribute to these perceptions™ (749). They studied eighty
“experienced secondary school teachers’ current and prior perceptions of their
professional identity” via a questionnaire and found that “most teachers’ current
perceptions of their professional identity reportedly differ significantly from their prior
perceptions of this identity during their period as beginning teachers” (749). Since I use a

diary mostly written in real time instead of a questionnaire drawing on memories. I am
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better able to address these issues. Furthermore, they describe teachers’ professional
identity “in terms of the teacher as a subject matter expert, the teacher as a pedagogical
expert, and the teacher as a didactical expert™ (750). In an earlier study, they used “the
subject one teaches, the relationship with students, and the teacher’s role or role
conception” (750), but found it difficult for teachers to address those areas in a
questionnaire (751). My studying a diary made this easier as diary writing is very
different from answering questionnaires. In addition, they emphasize the irnpbrtance of
doing studies of teachers’ self perceptions—*their professional identity”—as “their
perceptions, plus [various influencing factors described in the study] . . . as well as
predispositions, strongly influence their judgments and behavior” (762). They assert that
“researchers who emphasize the personal dimension in teaching are particularly
interested in how teachers’ personal life experiences in the past interact with their
pr‘ofessional lives” (753), a topic in which I, too, am interested, and one I address in
chapters 6 and 7. In their study, they “assumed that teachers’ teaching context,
experience, and biography are categories of factors that may influence their perceptions
of their professional identity,” but they did not find any significance in their study (using
a “one-way analysis of variahce”) and could therefore not come to any conclusions (761).
My diary study better addresses these influences as a diary does not rely on memory as
much as a questionnaire. In terms of memory, Richard Beach, who researches critical
literacy, points to the advantages a diary has over other means in that “one’s stage in life
will affect how one interprets or portrays events™ (57). With diaries, “the events are
written when they occurred—mnot filtered through memory at some much later date™ (57;

see also Huberrhan 22 and Lomask 89).’0

' While memory may not be as much of a factor in a diary as it would in a genre that draws upon more

21

“~



differen

that not

“the nat




The second study that speaks to a particular need for new research does so for a
different kind of research, but focuses on diaries. Psychologist Christopher Burt states
that not many empirical studies have been done on the act of keeping a diary, especially
“the nature of diary entries and what motivates diary keeping” (171). He further states

[a]lthough the behavior of diary-keeping has received little empirical
attention, psychologists, psychiatrists and sociologists have used diaries to
study life events. Researchers have attempted to “reason” from the
contents of diaries to investigate various ﬁhenomenon, such as religious
experience . . ., adolescent love and relationships . . . , family
disorganization . . ., the social meaning of suicide . . . , and the experience
of aging. ... (172)
He cites researchers for each category, but many of them did their research several
decades ago. He then describes his own study, in which he surveyed college students
twice in order to look at why they kept diaries. He found that diaries gave the subjects a
way to organize their lives as well as outlets for “thoughts, feelings, and emotions™ (171).
He presents a table (177) analyzing the frequency of several kinds of diary entries
uncovered by his study: life events (48.1%), thoughts/feelings/emotions (33.4%), others’
life experiences (11.5%), world events (6.6%), and “other” such as poetry or ideas (.4%).
In Shaun’s case, even though life events take a greater precedence, probably accounting

for seventy-five percent of his entries. the other tvpes of entries follow a similar

distant experiences (like memoir), it still acts as a filter of the experiences. as do both perception and
interpretation (including my own perceptions and interpretations as a researcher, a topic 1 discuss in chapter
2). Even so, the advantage of using a diary to reconstruct something as complicated as identity
construction is important. However, in chapters 3 and 8. 1 will discuss a change in the way Shaun kept his
diary, a change that has implications related to Beach's points about memory, but one that took place near
the end of the period I read, minimizing these implications.
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breakdown, though I did not actually calculate the figures within the forty-five years of
his diary.

Last in terms of others’ studies that show the need for my own, Jo McDonough,
who researches English language teaching, points out that “there are very few accessible
accounts of diary-keeping by teachers going about their ordinary business [of teaching]”
(58). She conducted a study in which three English for Academic Purposes teachers
(teaching the same class as she did) kept four-week diaries, which she analyzed. She
“wanted to see on a broader canvas than just [her] . . . own introspection, what kinds of
issues teachers are preoccupied by, how they perceive the ‘same’ class, and to reflect on
what value an experienced teacher might see in the diary genre” (59). She, too,
categorized the diary entries, which I have done as well, but in a different way (see
chapter 2). In short, there is clearly a need for more research, a need which led to my

own study, the details of which I explain in chapter 2.
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Chapter 2
Methodology

As I mentioned in chapter 1, I had been fascinated with the forty-one volumes of
Shaun O’Hare’s diary ever since I first saw them. Besides being eye-catching on the
shelf, bound in covers of various colors, they promised a rare glimpse into a teacher’s
personal life, an interest of mine I can trace back to second grade when I first saw one of
my teachers outside of the classroom (she lived in an apartment building across from my
grandparents’ building). Since then, I found it interesting to listen to teachers share
details from their lives. Perhaps it was because such details humanized teachers; not only
could I look up to them, but I could see them as people who also had to negotiate life, just
as | did, though often in different ways. In any case, Shaun’s diary took on scholarly
value for me as I completed my Ph.D. coursework at Michigan State University in critical
studies in the teaching of English (especially composition), including courses in
qualitative methodology, genre theory, American cultural rhetorics, and studying
teachers’ lives. I decided to study the diary for my dissertation."’

I began my study by reading one-and-a-half years’ worth of the diary as a pilot—
September, 1954 through December, 1955, Shaun’s first year-and-a-half at college. I
chose these years because I teach first and second-year college students and thought it
would be interesting to read of such a student’s account of this time period. It was,

especially in light of American cultural rhetorical theory, which values “unheard stories”

"' My research into qualitative methodology was guided by Ellen Cushman, genre theory by Kathleen
Geissler, and American cultural rhetorics by Malea Powell (who, along with Marilyn Wilson, constituted
my Ph.D. guidance committee). My research into studying teachers’ lives was guided by Steven Weiland,
who introduced me to its related theory (e.g., Bruner; Huberman; McAdams: Hauser; Lynn; Steffy and
Wolfe) and practice. To help me better understand how scholars wrote about people’s lives, he suggested
reading two works in particular that demonstrated the extremes: Gerald Handel's Making a Life in
Yorkville: Experiences and Meaning in the Life-Course Narrative of an Urban Working-Class Man (which
he explained is light on interpretation and contains little historical analysis) and Ruth Behar’s Translated
Woman: Crossing the Boarder with Esperanza’s Storv (which includes lots of interpretation and analysis).
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and “counter-stories,” as I explained in chapter 1, quoting Powell (“Blood” 2). In my
pilot study, I found that Shaun’s entries told an interesting story as they included what he
did, whom he saw, how he spent his money, and how he felt, mentally and physically,
especially as he struggled with his sexual orientation and lack of money. However,
further research into the literature showed me how these entries could also be interesting
in other ways, including when interpreted with genre theory.

Using genre theory, I found that the preprinted diary volumes themselves seemed
to be affecting his entries in ways I first mentioned in chapter 1 and fully explain in
chapter 3. Also, while Shaun’s entries are the types of entries one would expect to find
within the diary genre, I noted in the literature that Devitt emphasizes how “genre
scholars . . . look . . . not to patterns of form to define genre but to patterns of action”
(12). Indeed, within his entries, I soon discovered that Shaun was following a pattern of
action in composing his various identities: social (including socioeconomic and racial),
sexual, religious, and academic (as both a student and teacher). Therefore, being careful
to heed historian Andrew J. Dunar’s warning that “generalizations we derive from
categorization can often be misleading”™ (1), I decided to use these as categories under
which to organize interesting parts of Shaun’s entries by year, entries that were
interesting in how they helped me understand Shaun’s identity formation. As Dunar
explains, “categorization is one way that people make sense of things” in that it can help
“us understand trends, long-term developments, and themes™ (1). As a result of
categorizing the data in my pilot study in this way, I could see that there were many
trends, developments, and themes within the diary which I could discuss in my

dissertation.

25



and an:
NATTOM
ears !
chepter
Ry

resear|




At this point, realizing that forty-five years of diary could take many years to read
and analyze, I decided to narrow my focus for my dissertation. To help me decide how to
narrow down my study, I read each end-of-year “memoranda” entry as well as the few
years of monthly “memoranda” entries that were in the diary (which I fully explain in
chapter 3). Based on these entries and those I read for my pilot study, I decided to
narrow my study to Shaun’s initial identity formation, and I formulated the following five
research questions:

1. How does Shaun O’Hare write himself into being within his diary?

2. How does the technology of the diary enable his identity construction?

3. What are the shifts in his identities over the years?

4. How does the diary itself change over the years?

5. What effects on Shaun’s teacherly identity do his other identities have

(or vice versa)? |

I then read the diary volumes until I could answer these questions, which turned out to be
the period 1950 through 1971, about half of the diary (though I also read some excerpts
from a few other years).'> As I read, I continued to take careful notes, including quoted
excerpts from the diary, of what struck me as interesting in light of Shaun’s identity
formation, organizing them by the above-mentioned identity categories and especially
looking for what Schmidt calls “critical moments™ in life (11) that “make a difference in
what and who we are and are becoming™ (12). When I encountered such a statement, |
highlighted it for future reference. 1 ended up with approximately 275 pages of typed

notes, mostly single-spaced, which I analyzed in light of the theory related to identity

12 As my third question implies, and as several researchers into identity attest (see chapter 1 as well as
below), identities can shift over time, even after they have been initially formed. As McAdams puts it,
“Identity concerns . . . wax and wane across the adult life course™ (“Personal’” 486), which is a condition ]
had also found to be true with Shaun as he formed his initial identities.
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politics, teacherly identity, studying teachers’ lives, American cultural rhetorics, and
genre as I explained in chapter 1. 1looked over these notes for any epiphanies related to
Shaun’s initial identity formation—any indication that he had formed at least part of his
social, sexual, religious, and academic identities. In other words, I looked for places
where Shaun externalized his “sense of self,” which is how several researchers define
identity (e.g., Akerlof and Kranton 1168; Jackson 579+; Zirkel 359; see also chapter 1,
pp- 5-7). Brief research into adolescent identity construction from a psychological
perspective helped me see the importance of such moments.
Within the field of psychology, Aubyn S. Fulton, who researches adolescent
identity construction, highlights the importance of developmental psychologist James E.
Marcia’s work in relation to Erik Erikson’s. Marcia, Fulton explains, created an “identity
status paradigm” (1) in order to investigate a person’s progress in forming identities, a
process which involves
four identity statuses: Diffusion (those who are not exploring and have no
enduring commitments); Foreclosed (those who have not explored, but
have made a commitment, usually to identity alternatives offered by
authority figures); Moratorium (those who are currently exploring but
have no enduring commitments); and Achieved (those who have made an
exploration out of which has emerged enduring, self-chosen
commitments). (1-2)

By reading the first twenty-two years of Shaun’s diary, I found that Shaun was beyond

the Diffusion status for all of his identities before he began his diary, was in a modified

Foreclosed status concerning his religious identity (i.e., he made an unexplored

commitment to Catholicism, but modified it to accommodate his sexual identity). and had
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mostly reached Marcia’s Achieved status for his social, sexual, and academic identities,
at least as evidenced by statements that he wrote in his diary (which I include in the
following chapters). Importantly, however, Fulton points out that some researchers see
identities as “provisionally achieved” (9) and, therefore, see Marcia’s model as too
limiting.

Some researchers in teacher education agree. For example, Karyn Cooper and
Margaret R. Olson assert that “identity formation is an ongoing process that involves the
interpretation and reinterpretation of our experiences as we live through them—
suggesting that focusing on transactive relationships rather than linear models might
provide a deeper understanding of the multiple ‘I’s’ of identity” (80). This theory would
go along with the poststructuralist concept of identity being “subject to change,” which
Peirce (9) notes (as do many of the researchers I drew upon in chapter 1); also, it fits into
the “patterns of action™ aspects of genre theory that Devitt highlights, as I explained
above (see p. 25). Even so, Marcia’s model is especially helpful in understanding how
Shaun was forming his identities, especially when interpreted along with these other
theories.

While Shaun’s identities may indeed have been provisional (I would have to read
the rest of the diary to find out), the epiphanies that I highlighted and included in this
dissertation were strong enough to make me comfortable in declaring Shaun’s having
“achieved” the formations of most of his identities in the sense Marcia defines
(“‘enduring, self-chosen commitments™), as well as in the sense of Shaun’s finally being
able to live with himself without anguish or intense discomfort; in other words, he not
only knows who he is, but has also come to accept it after much struggle. This aspect of

“struggle™ is perhaps where all of these theories come together since it is transactive and

28



imvolves

a Shau

e

made ]

methoc

plair

Deazir,

lhE Wor

an wy-

Mage

ik




involves interpretation and reinterpretation (which all could be part of “experimentation™)
as Shaun demonstrates in his diary within the twenty-two-year period I read.

The fact that everything I assert about Shaun and his diary comes through my own
interpretation is important. In carrying out my study, and in making my interpretations, I
made various assumptions—ontological, epistemological, axiological, rhetorical, and
methodological—as do all researchers who conduct qualitative research, as Creswell
explains (74). Understanding these assumptions is important because, as Norman
Denzin, who is particularly interested in interpretive biography, points out, drawing on
the work of Jacques Derrida, “there is no clear window into the inner life of a person, for
any window is always filtered through the glaze of language, signs, and the process of
signification” (14). Therefore, he asserts “there can never be a clear, unambiguous
statement of anything, including an intention or a meaning” (14). Furthermore,
educational researchers Lynda Measor and Patricia Sikes assert that lots of theory proves
“both an ethical and a methodological failure involved in not recognizing the role of the
researcher in the construction of the narrative and the text” (212; see also Goodson and
Sikes 48). By carefully explaining my research assumptions, including my role as
researcher, I hope to better establish the credibility of my research findings, which still
remain, even so, my personal interpretations.

My Research Assumptions

As I stated above, I made research assumptions in five areas, assumptions which
could be debated, but nevertheless helped me answer my research questions. First,
made an important ontological assumption. I needed to consider “the nature of reality”™—

what counts as an object I can study (Creswell 74). In my case, I had access to nearly
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forty-five years of diary entries, a form of a subjective personal narrative.”> The use of
such an “object” is not without controversy. For example, the diaries are intensely
personal, both for him (though he is now dead) and, to a lesser extent, for me, having, for
example, invoked myself in the introduction to this dissertation as well as this chapter,
thereby mixing the personal and the academic.'* However, mixing the personal and the
academic is no longer taboo, as the research shows. For example, Holdstein and Bleich
assert that it “is only now [2001] becoming acceptable in the humanities . . . to admit the
full range of human experi<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>