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JOHN AUGUST FRIEDRICH

A STUDY OF THE EXTENT AND DESIRABILITY OF GUIDANCE
INFORMATION AND PRACTICES IN MICHIGAN
SUMMER CAMFS FOR CHILDREN

An Abstract

The Problem. The nurpose of this study was: (1) To
secure a comprehensive picture of the extent of guidance
information, practices, and procedures in Michigan summer
camos for children; (2) To determine the desirability of
these practices as expressed by various campving authorities;
and (3) To determine other general information concerning
guidance in Michigan summer camps.

Methods, Techniques, and Data. Data were obtained
from 265 (representing about 70 per cent) of Michigan sum-
mer camp directors and from 20 authorities in the field of
camving, through the use of questionnaire forms. Question-
naire returns were transferred to IBM cards, tabulated, and
analyzed. Various other non-tabulated data were interpreted
and analyzed. Furthermore, comparisons were made between
actual practices and desirabillity of practices as indicated
by authorities.

Findinge and Conclusions. A great deal of informa-

tion concerning the general nature and tvpe of summer camps in
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Michlgan was rewvesled in thie etudy. Various other information
concerning guidence practices in camps was disclosed. It 1is
assumed that the claims made by the warious crmps in this
respect are reasonably walid. Results of this vhace of the
survey are as follows:

1. 1In general, the extent of enidance information con-
cerning campers actually in the nossession of summer camps
i1s rather limited. All of the information was indicated as
being in the possesslon of some of the comps. The most infor-
mation available was found to be in the areas of health and
perconal cheracteristics, whereas the least was indicnted in
the area of home background. The most common items of infor-
mation concerned health, skills, abilities, hob»les, and
interests, while the least com:ion were record of school grades
and record of intelligence.

2. 8ources Tor dbtalning information were wvery limited,
and the amoun% of informatlon obtained from vwarious sources
was quite small. Most information wae obtained from camp
files, whereas the least was secur~d from schools and other
canps.

s Proportionately, more nriwvate camns pcssessed
more of the warious tyves of informatlon than was the case
with organizational camns, an® the latter in turn indicated

having more of the information than was the case with church

camps.
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4, Proportionately, more of the small camps vossessed
more extensive information on campere than medium-sized camps,
whereas medium-sized ha¢ more than th2 large campe.

5. A greater percentage of long-term camns poss~aeed
guidance information concerning campers than was the cas=2
with short-term camps. Camps with three or less neriods had
pronortionately more guidance information than those with four
or more veriods. A greater nercentage of camps with low
camper-counselor ratios (seren to one and less) possessed a
greater extent of guidance informnation on campers than did
those with higher ratios (eight to one and more). Boys' camps
tended to hawe more guidance information than girls' camps,
and the latter had more than coeducatlional camps.

6. The extent to which the various guildance tools,
techniques, and practices were followed by the camps was
quite limited.

7. In reference to most practices, less than 50 per
cent of the camps followed a majority of them to any extent
at all, while less than 30 per cent of the cemd>s on an arerage
indicated using the practices "much®. he arzas in which the
grcatest extent of practlces were indicated included counsel-
ing practices, personnel selectlon practices, practices to
help counselors, and administrative practices.

8. The areas of guidance practlces indlcated as being
followed by the fewest camps were tests and inventories, spe-

clal techniques (i1.e. case studies), techniaues to help
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campers directly {i1.o. guidance classcsg), and record and

T e+ ——

renort forms.

9. A few camps emwnloyed all th~ vracticcs. Howe'rep,
the majority of canmps employed only about half of the nrac-
tices 1list~d.

10, Prirate camps followed the cuidance vractices to the
‘ grestest extent, organizatlonal camvs indicated l=se than

these, and church camps follow-d them the least.

11. Both small and large camps indicated thnt they
followed the guldance practlices to a 8lizhtly greater cxtent

than medium-slzed camps. Camp size 1is ewidently of 1lit:le

— T ———— —tw

significance relatire to the exteont of guildance practices.

12, Camps with four or more camp periods followed the

practices slightly more than tiose with three or less. Canps

with lower counselor-camper ratlos tended %o follow the
practices more extenslrely than those with nigher rauios,
Proportionately more long-term camns tended to follow the
practices than short-term camps.

13. Almost all of the informetlon concerning cnnmpers
was consldered to be desirable by a majoritv of the twenty
authorities serwing as an a»nnrailsal Jurr. The only excentions
were information concerning intellirence and infornation on
school grades.

14, Most of the tools, techniques, and practices con-
cerning guldance in cammning were consilderod to be desiranle

by camp authorities. Those considered to be undesirable by
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the majority of authoritics were: (a) Providinz camp courses
in guidance; (b) Using audio-risual aids deerling wlth fuildance;
(¢) Providing a specinl work pnrogran; (d) Emnlorying directlvre
counseling methods; (e) Providing a snecial olace where
indi-ridual counseling can be done; (f) Providing for the ser-
wices of a guldance specialist; (g} Using intelligence and
other tests; (h) Using adjustment inventories; and (i) Using
soclograms.

15. The extent of informatlion in possession of camps
tended to parallel the extent of desirability of this infor-
matisn. The information considered by the authorities as
most desirable was more in evidence amnong cormns, whereas the
less desirable information was less in e-ridence. Tnis was
also the case in reference to guldance nractices.

16. The majority »f camm directors felt there was
much room for imnrowvement of g idance nractices in thelr
campe,

17. All of the authoritieg relt there wae room for
much improwement in the tyve of camn they represented.

18. A third of the camns indicated that ten per cent
or more of theilr campers cam= to camp with serious problems.

19, As indlcated by canm» directors, the maln causes
for campers being unhan:y 1n the camo situation were fallure

to adjust to the camp grouvn, home maladjustnents, and fear

of new experience.
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20. The main handicaps to promoting efTcetlive suidance

in summer camwns were lack of a trained asta”f, insu®’icient
time, and lack of finences.

21. Some of the best features of canps relative to
guldance as Iindicated by some dircctors are a well troined,
cooperative staff, indiridual counseling, and a permissive
flexible orogran.

22. The primary means suggested by camp directors by
which the Michigan Camping Associatlion ané Michigan colle:scs
and universities can heln to imoro're guidance in camps are
by providing more guldance literature and materials ancé by
assisting cormps in selecting, recrultings, and training coun-
selors.

21, According to canmn authoritieg, the moet imnortant
things camps can ¢o to nromote and foster more effective
guidance of campers are to trailn and nrovride better staff
members and to put more stress on guildance in the cnmp vro-
gram.

24. The main attitude toward guildance in camning
seemed to be that it 1s a gooed thing and that it needs to

be more thoroughly interpreted and imnlemented in Michiran

camps,
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CHAPTER I

THE PROBLEM: ITS NATURE AND IMPORTANCE

Introduction. In recent years guldance has become of

much more concern to educators. It occunies a significantly

vrominent place in the total educatlonal progrsm. An interest

in the guidance of youth manifests 1tself throughonut the
country in all phases of education; and, accordingly, the
function of guidance has become broad and inclusire,
According to Skinner:
Child psychology, the increasinz knowledge of indi-
vidual differences, and the conception of cducation as
continuous growth in ability to meet the demands of

life in a changing soclety supnort the view that the
function of guldance is as broad as education itself.

Camping is basically an educational endeavor, concerned
Primarily with the total growth and development of chil-
dren. Dimock states that:

The most sallient characteristic of the camh 1ls that

1t 1s a community, conceilved, contrived, and controlled
as educational in purpose and process.

This educational nature of camping carries with it

many implications in relation to guldance. The careful

L Y

1
Charles E. Skinner, Educational Psychology (New
York; Prentice-Hall, Inc.,.1'§'55), n. 604,

% Hedley S. Dimock, Administration of the Modern
Camp (New York: Assoclation Press, 19L8), p. 29.
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guldance of campers is today one of the major concerns of camp—
ing. Each individual in camp required indiridual study and
individualized ‘l'.retsn:ment;.3 The physical, social, and psycho-
logical implications of the summer camp experiecnce as it affects
the camper are tremendous."* Opportunities for guldance to
function in the camp setting are 1lnnumerable. The potentlal
for effectire asslstance to campers in the multiplicity of
soclal adjJustments necessary in the camp environment is great
indeed,>

In years past, camping was a luxury for the favored few
Today, it 1s considered by some people to be a necessity 1in
the all around educational program, and should become a part of
the educational system. Educators should provide all children
with an opportunity for a camping experience.6 Dimock ex-
pressed the fact a number of years ago that camping as a part
of the total educatlional exverlence of the American child

and youth may not be far beyond the horizon.? In view of

————

3 Louis H. Blumenthal, Group Work in Camping (New
York: Association Press, 193"7), p. IX.

b q. Towle, "What About Summer Camps,” American
Childhood, 34:11, April, 1949.

5 H. Ross, "How The camp Can Help The S8chool,"
Progressive Education, 14:602, December, 1937

6 American Camping Association, ¥*The Role of Camping
in Fducation," Camping Magazine, 18:26, February, 1948.

7 Hedley 8. Dimock, "Summer Camp Today and Tomorrow,"
Survey, 80:146, May, 194k,
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this evident trend towards camping for all chlldren, it be-
comes more and more apparent that guidance in the total
camping picture will assume an ever increasing prouainence.

Statement of the Problem. The study was undertaken:

(1) To determine what information concerning campers 1s in the
possession of Michigan Summer Camps for Children; (2) To

determine the extent of thie information; (3) To determine what

types of guldance techniques and practices are followed by
these camps; (4) To determine the extent of these techniques
and practices; (5) To determine the desirability of this
information and these techniques and practices; (6) To compare
the status of guldance information and practices of Michigan
Summer Camps with thelr desirablility as indicated by authori-
s ties in the fleld of camping; (7) To secure other pertinent
facts relative to the status of guidance in Michigan Summer
Camps for Children; and (8) To attempt to determine what must be
' done to improve the status and function of guldance in camps.,
Need for Study. Charles W. Elliot, former president
of Harvard University, claimed that “the organized summer camp
18 the most significant contribution to education that America
hag given the world". His statement is well borne out by the
fact that organized canping has spread throughout the world

into almost every country.8 In America, particularly, 1t has

S —

8 C. A. Bowen, Campers Around The World (New York:

Abingdon-GCokesbury Press, 1950), p. 28.
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ghown phenomenal growth. In the United Statles today there are
more than 12,600 summer camps serving ower 4,000,000 campers.
This compares with 100 camps serving less than 5,000 campers
tn 1905.9

In view of this tremendous growth in camping, there 1is
a great need for continuous gathering of informatlon about
tmmping,lo A survey of literature in the field 1ndicates that
comparatively little research has been dervoted to the status,
development, evaluation, and improvement of guldance 1ln the
camping program. No attempt has been made to investigate the
extent and desirability of guidance information and practices.
There is today in the camping program in Amerlca, an urgent
need for a better understanding and a clearer picture of the
Place and function of gulidance and counseling as 1t applies to
the camping program. It is hoped that a study such as the one
here undertaken will prove beneficial in meeting this need.

Need for Guidance 1in Camping. The need for guildance

has been well-expressed by Traxler, who states that:

Psychologically, a need for guidance 1s found where-
ever the environment 1s sufficiently complex to permit
a variety of responses, and whenever indiriduals are
not equipped to IiaCt instinctively to the stimulus of
the environment.

[

9 Robert E. McBride, Camping At The Mid Centur
(Chicago: American Camping Assoclation, 1953), pp. 11-12.

10 rpia., p. 1.

11 Arthur E. Traxler, Techniques_of Guldance (New York:
Harper and Brothers, 1945), p. 1.
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\. The responses, reactions, and adjustments reauired within the
canp environazul and sociel structure nccessltate the adherence

' to baslc effectire guldance practices and procedures. Guidance

- .

in camping can help to procduce maturity in individuals. Soclsl

progrees today demands maturity among the wvarlous members of
society. This can be brought about much more readily through
sound guidance practices. According to Kraines and Thetford:

| The more that members of soclety are ilmmature, the more

will the total soclal perscnality be characterized by

instability; an¢ the consequent customs, taboos, and

laws make 1t more difficult for each percon to achieve

that intellectual honesty and that emctional integrlity

and stabllity so essential to health and happinees.lZ

The gradual ewvolution of the personality should take

| vlace in childhood and should culminate in emotional maturity
coincident in time with physical and soclal maturity.13
Effective guidance in the summer camp program can help greatly
in this fundamental transition.

, Personallty development follows biological principles
in a sense, since each part has its speclal time of ascendency,

and if a part does not arise at its appointed time, 1t will
. never be able to form fully.l¥

[ —

, 12 g, H. Kraines and E. 8. Thetford, Managing Your
ind (New York: The Macmillan Co., 1943), p.353. '“‘

13 Irene M. Jossel

. yn, Psychosoclal Development of

Children (l{ew York: Family ServTlce Assoclatlon og AmerIca,
H p. 9.

in 4 Helen L. Witmer and Ruth Kotinsky, Pereonality
-meﬁllg_ Making, (Mid-Century White House Conference Report)
W York: Warper and Brothers, 1952), p. 264,

¥
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According to Drought, the camp atmosphere is especially
conducive to the development of personallity and maturity 1in
a socially desirable and individually beneficial fzatshicn.15
If this is true, it behooves the camp and all individuals

and groups associated therewith, to effectively utllize and
more fully exploit this wvast potential.

Although much of the guldance in a summer camp arlses

informally and spontaneougly, a certaln amount of planning 1s

16

needed, More accurate methods for appralsling soclal adjust-

ment are needed.l? Much more information is needed relative
to the most effective techniques and practices to be used.
Irvin points out that camp leaders are recognizing more and
more the need for guidance in the camping program when he says:

In recent years, however, camp administratcrs have
been growing up to their responsibility as educators,
rather than entertainers. 1In the better organized
camps, a serious effort i1s now belng made to know each
of the campers, and to devise a camping program suffi-
clent in quality and flexibility to meet the needs of
these campers. Counseclor tralning coursee are putting
more emphasis upon an understanding of the "whole®™ chila
and less emphasis upon proficiency in a specific camp
skill, Camp programs are bein% evaluated in terme of

"what dp they do for the child” instead of “what do they
offeps,18

pe—

15 . " . "
Neal Drought Character Building 1n Camp,” Camp-
ing Megazine, 8:3, March, 1936.

c 16 louls Wessel, "Camp Life and Purposeful Planning,"
*Uping Magazine, 7:14-15, December, 1935.

17 John J. Ivan, "Ratin " p
. g Camper Behavior," Camping
» 23:16, F'ebru;try, 1951. ok

18 prank L. Irwin, The Theory of Camping (New York:
* Barnes and Company, 1950), p. 2.

A. g
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More and more, camps are being organlzed arounc the concert
of individual growth and development, thus increasing the
need for services which assist campers in making the best
adjustment to various situations confronting them. Camp
leaders are becoming aware of the fact, that though standarde
may be uniform, children are not. From such a reallzation,
an increasing demand for programs designed to understand the
individual and aild him in meeting his problems has arisen.19
The necd for guidance in the camping program 1s
especlally significant in view of the fact that children of
camp age have reached a stage in the 1life cycle during which
they require more assistance in the form of guldance from
adults, Witmer and Kotinsky claim that:
The older child confronted with an increasing number
of adulte, a widening world of experilence, and more and
more important decisions to make, normally seeks and

finde some grown person with wh%: he establlshes a rela-
tionship of special confidence.

Camp age children not only are receotive to guidance, but
they need and seek 1it.

The need for guldance in the summer camp progrem has
gradually become more and more evident. Recognlition of it by

leaderg in the area of camping has given rise to a trend in

——

York. 19 gar1 R. Rogers, Counseling and Psychotherapy (New
ork: RHoughton Mifflin Company, 19%42), D. 6.

20 yitmer and Kotinsky, op. cit., p. 264,







the development of more and better progrems which can be
conducive to effective guidance,

Value of Guidence in Camping. It is ordinarily assumed

that if guidance 1s of value in the school environment, 1t 1is
likewise of value in the summer camp. The type, degree, andéd
adaptation of guidance practices will neverthelese vary in
accordance with the aims, objectives, and purposes of each
particular type of camp. Very often the wvalue of guidance in
the school situatlon depends not so much on tests, measure-
ments, and examinatlions, although they hare their place, but,
by and large, on the systematic, incidental observation of
teachers who see the child through many hours of the week

in many situations.21 This is especially true in the case

of the camp counselor who is often with the campers twenty-
four hours a day.

Guidance of campers can greatly enhance the sociallza-
tion process.?? The ability to get along well with other
People ig by all odds the most important factor making for per-
sonal happiness and effectiveness in an individual's 111‘e.23
s .

‘Gutdgnge SAHOTRIE Fhenentary School Princivells hesoclation,
fornia Elementary Schoql grincipa’l's Associétion, 1;;8')1: p? 8.

e " 22 Douglas A. Thorn, "Camping as a Socializing Experi-
nNce," Camping Magazine, 8:5, May, 1936.

23 William C. Menninger, Understanding Yourself (Chi-
8cience Research Asgsociates, 19L48), p. 4%,

cago:
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This is one of the primary concerns and functlons of guidance
in the camping situation.

The entire structure of the camp program involves an
integration of guldance throughout 1ts pattern. According
to Osborne:

If one really accepts the idea that guldance 1is at

the heart of camping, he has at once a definlte and
valid standard by which to appralse the numerous aspects
of camp program and procedures.

It has been pointed out before that the camp environ-
ment is especlally conducive to effective guidance. Some of
the baslc reasons for this gives further emphasis to the
fundamental values of guidance in the camp program. Drought
lists gsome of these factors as follows:

1. The fact that each child is primarily with his

own age group.

2, The fact that the child is out of contact with

the home.

2. The fact that the child is in rural surroundings.

« The fact that the majority of campers are
adolescent and pre-adolescent children.

5. The fact that a counselor-camper ratio of 7-1 or

less exlets, as compared to the teacher-pupil ratio
of 30-1 as found in the schools.

6. The fact that the program 1s more appealing.

7. The fact that the atmosphere 1s more permissive.25

Whether or not these values can be effectively provided

depends upon the camp staff. Only when they can assist in

—

2% Ernest o. Osborne, Camping and Guidance (New York:
Assoclation Press, 1937), p. 5.

25 Drought, op. cit., p. 4.
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developing the child's mental, physical, and social abilities
as well as his work hablts and his emotional drives will they
be able to help the chlld find the specific interests which
match his abllities, skills, and attitudes,=5

The value of good guidance practices in the summer
camp cannot be over-estimated. Only to the extent, however,
that each individual camp, 1ts administration and its leaders,
intelligently and thoroughly promote and implement such prac-

tices can these walues be truly felt and appreciated.

Definition of Terms. Inasmuch as guldance has become
primarily assoclated with schools and educatlional institutions,
the definitions to follow concerning guidance will be given in
this frame of reference. Since camping is basically an educa-
tional endeavor, definitions given in reference to the school
8ituation will be applicable to camps as well.

Guidance. Traxler conceives of guldance as follows:
Ideally conceived, guldance enables each individual

to understand his abilities and interests, to develop

them as well as possible, to relate them to life goals,

and finally, to reach a state of complete and mature

self-guidance as a desirable citizen of a democratic
80ocial order.
A similar definition is given by the Michigan State Board of

Control for Vocational Education who defines guidance as being:

—————————————

2
6 Irwin, op. cit., p. 45.

27 Traxler, op. cit., p. 3.

ETe—
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The process of asslsting the indiridual to understand
his abilities, needs, interests, aptitudes, limitatlons,
and opportunities, and to make wise cholices and adjust-
ments in the light of this knowledge, in order ant he
may better serve soclety and live more hapoily.
The absence of common understanding among educators
concerning guidance terminology, procedures, and practices
has gradually given way to concepts which are more crystalized
and meanlngru1.29 Although guldance in relation to the camp-
ing program may not be quite as broad and far-reaching as
that in the school program, it does incorporate the basic con-
cepts of the above definitions.

Guldance Services. In relation to the school progranm,

guldance has been defined as a group of services by Erickson,

vho states:

Guldance is that body of services organized specifi-
cally to help puglls gsolve their problems and to improve
their planning.3

He 1ists these as: (1) The Individual Inventory Ser-

vice which is concerned with procuring, recording, and
1nterpret1ng information about each student; (2) Information

8ervices which include procuring and maintaining of wvarious

———————

28 Michigan Program of Occupational Information
Michigan Progran : on and
Guidance, Bulletin No. TLansing, Michigan: The State
Board of Control for Vocational Education, 1940), po. 2-3,

. 29 Harl R. Douglass and Hubert M. Mills, Teaching in
figh School (New York: The Ronald Press, 1948), p. L70f.

G 30 Clifford E. Erickson, editor, A Basic Text for
Guidance Workers (New York: Prentice-Hall, Inc., 1557Y, p. 8.
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types of up-to-date educational and occupational informatlion,
and the making of these resource materials available to
students and teachers; (3) Counseling Services which draw
on all sources of informatlon to assist each student through
interview and other individual relationships in resolving
his many educational, vocational, and personal problems;

(4) Placement Services which assist students in effectively
attaining their educational and vocational alms; {5) Follow-
up and Evaluation Services which attempt to provide assistance
to students after leaving school and to aid faculties in
planning a more meaningful program of instruction for those
students in school; and (6) Serwvices to S8taff which attempt

to facilitate the work of the instructional personnel through
in-service-training activities and other media in coopera-

tively providing a better educational program.31

From the
point of view of the summer camp, the above mentioned
services which are of primary concern are The Individual
Inventory, Counseling Services, and Services to Staff. The
other areas certainly are significant. Nevertheless, the
camp is not in a positlon to adequately administer such
things as Information Services, Placement Services, and

l7‘°11°"-up and Evaluation Services, nor are the majority of

tampers of an age group to which such Services would be

e RS R

Ibid., pp. 8-9

31
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aoplicable and especlally beneficilal. To a certain extent,
Information Ser-rices can be beneficial. Also, Follow-up
and Eraluation can to a degree be a vwaluable function; but,
ordinarily, there 1s little need for Placement Ser-ices.

Guidance Practices. The term “guldance practices"
or the expanded term "guidance tools, techniques, and prac-
tices" as used in this study refers to thoses activities
engaged in by camps or camp personnel in providing help
either directly or indirectly to campers in better under-
standing themselwes and making wise cholces and adjustments.
It involves methods whereby guldance services may be effec-
tively given.

Camping. The term "camping® as 1t will be used in
this study, refers to the organized summer camp for chil-
dren. Irwin defines organized camping as:

An educational enterprilse, located in an out-of-doors
environment, which prowvides children wilth the opportu-
nity to: (1) Live, work, and play in a group situation;
(2) Obtain experience and insight into many of the basic
Drocesses of life; and (3) Receive guldance from a mature
ctoungelor who observes and influences the camper twenty-
four hours per day over an extended perlod.J

According to Benson and Goldberg:

The distinguisliing characteristic of camping is that
the group prevails rather than the individual. Although
camping can be carried on by individuals, orgsnized

camping imolles a group working together toward a more
or less common goal.

————————————
32 Irwin, op. cit., p. 1.

¢ 33 Reuel A. Benson and Jacob A. Goldberg, The Cam
ounselor (New York: McGraw-Hill Book Company, 1931), ». 1.
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Camping includes at least five basic elements: out-of-doors,
recreation, group living, education, and soclal adjustment3u

Guldance in the area of camping is unique in that it
has the same basic aim as guidance in the schools, nanely, to
help and assist children. It does not, however, assume the
same position relative to the type and extent of serwvices
given, as 1s the case in the school situation.

Plan of the Study. Thils study has been dlvided into

elght chapters: Chapter I includes a statement of the
problem and other related informatlon necessary to a better:
understanding of the study. Chapter II deals with a brief
review of the background of the problem along with a review
of the research done and studles made concerning guildance
and camping. Chapter III consists of a detalled review of
the methodology involved in constructing, validating, dis-
tributing, and tabulating the results of the questlonnaire-
chock-1ists used in the study, along with a presentation of
the scope of the study. Chapter IV through VII are con-
cerned with the presentation and analysis of the data in
relation to the various aspects of the survey. Chapter VIII
includes the findings, conclusions, and recommendations.

Limitations of the Study. Inasmuch as this 1s a

3 American Camping Associatlion, American Camping

Assoclation Standards (Chicago: American Camping Asso-
clation, 1950), p. 1.
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normative survey involving the use of a questionnaire, the
study inevitably has 1its limitations. The difficulty of
valldating the questionnaire, the difficulty of procuring

the desired cooperation of the sources of information as
well as the selection of sources have tended to 1limit the
effectiveness of the study.35
The limitations of the respondents has further tended
to inhibit the efficacy of this endeavor. The degree to
\ which they were qualified to give the requested information,
the accuracy of their replles, their interest in the project,
thelr interpretation of questlonnalre items and the extent
'; to which they appnlied the instrument to their particular
' canp situation are all significant factore.36
Although resvonses were obtalned from approximately
70 per cent of all the camps in Michigan, the lack of
responses from the remaining 30 per cent tende to limit the
validity of the information. 8Since the data were collected
in the summer of 1953, the study is limited somewhat in
respect to time. In sewveral years 1t will be out-of-date.
In the phase of the study dealing with the desirability of

35 Carter V. Good, A. 8. Barr, and Douglas E. Scates,
The Methodology of Educational Research (New York: Apvleton
Century Company, I9F1), pp. 324-337.

36 Mildred B. Porter, Surveys, Polls, and Samples
(New York: Harper and Brothers, 1950), p. 234.
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guldance information and practices, 1t was necessary to

select a group of authorities. The relati-rely small number

of these authorities and the difficulty in selecting them

may be consldered an additional limitation. Since the study

is confined to camps in Michigan, findings are correspond-

ingly limited.

Baslc Assumptions of the Study. In the development

of this study, the basic assumptions upon which the entire

project was predicated are:

1. That a better knowledge and understanding of
campersg and thelr backgrounds, on the part of camp

leaders, will tend to promote more effective guidance
among campers.

2. That the proper use of effective guidance tools,
techniques, and practices willl tend to enhance the
' happiness and welfare of campers and camp leaders and

ultimately lead to a much more satisfactory and bene-
ficial type of camping.

3. That 1f certain guidance information and practices
are desirable in schools, many of them will also be
desirable in the camp situation.

Summary. This study deals with the extent to which
various types of guldance information and practices are in
eridence and in use in Michigan Summer Camps for Children.
Also, the desirability of these practices as indilcated by
varlous authorities is of concern. Such a study seems well
Wworth while, since the reesults would be a significant con-
tridution to educational and camping research. Furthermore,
inasmuch ag guidance has become such an important phase of
education and education has become basic to camping, such

‘ an investigation is well Jjustified. This 1is especlally true

IIIIIIIII---::__________;”
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in view of the fact that so little research has been attempted
in this area. Very little is known relative to what 1is being
done or what should be done in this partlcular area. The

study has been divided into eight chapters, four of which

have been devoted to an analysis of the results of the sur-
vey. Varlous limitations associated with the questionnaire
method, the respondents, and the selectlon of sources are
evident in the study. This dissertation is primarily signif-
lcant in that no other studies of this nature have been

previously undertaken.







CHAPTER II

BACKGROUND OF THE STUDY AND REVIEW OF THE LITERATURE

Introduction. Organized camping as we know it today

ig the product of a developmental process extending over a
number of years. In order to furnish the reader with a
nore comprehensive picture of the total area of camping,
1ts background, its goals ané objectives, and 1ts relation
to guldance, a presentation of such material will be given
in the pages to follow.

A review of the pertinent research in camping and
guldance, which relates to this study, will be provided
in the latter pages of this chapter.

Pevelopment of Organized Cemping

During 1ts comparatively brief life cycle, organized
camping has passed through three basic stages of development.
These include: (1) The recreational stage (1861-1920), char-

tcterized by the concept of providing wholesome, healthful
fun in the out-of-doors; (2) The educational stage (1920~

1930). exemplified by the emphasis on the indlvidual needs
and interest of the child and the addition of such activi-
tles ag dramatics, crafts, dance, and music to the program;

and (3) The stage of social orlentation and responsibility

(1930 = ), portrayed by the increased awareness of the basic
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purposes of the camp and the adaptation of the camp to the
child rather than the child to the camp.l

The Recreational Stage. Organized camping developed

from a pattern of sociological factors pecullar to the late
nineteenth century. Urbanization and industrialization had
greatly reduced the freedom and scope of experience of the
city child. A growing concern for the welfare of children,
vhich was also reflected in the rise of the playground
movement, provided ready acceptance of a new plan that
enabled children to participate 1in out-of-doors experiences.
Need for children's services in our agricultural economy
was gradually decreasing. Furthermore, schools were orga-
nized to provide a period of summer months for wvacation.
Both of these factors were conducive to the development of
camping. In the late decades of the 1800's, people were
8%111 close to the pioneering generation. Values of
ingenuity and resourcefulness characterizing the early
American out-of-door herltage were desired for childrep
Who were forced to grow up in the midst of an industrial
revolution.

Initial attempts at group camping occurred as private

individuals organized camps for boys in the period from 1860

———

1 Hedley 8. Dimock, Administration of the Modern
ga_mg (New York: Assoclation Press, 1948), p. 24.
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to 1880.2 Although the first written accounts were meager,
they attracted the attentlon of many youth leaders. In the
first decades, in addition to new private camps, agencles
such as the Young Men's Christian Association and some of
the New York soclal settlements established summer camps
for boys.

Frederick William Gunn, who is generally considered
to be the "Father of Organized Camping®, wae the founder
and head of the Gunnery School for Boys in Washington,
Connecticut. With the coming of the Civil War, his students,
boylike, wanted to live like scldiers and were sometimes
permitted to march, roll up in their blankets, and sleep
out-of-doors. From this developed some of the first con-
cepts of organized camping as we know it today.3

As public acceptance of camping increased, new values
were deflned. By 1902, the merits of summer camping for
boys were so well accepted that the first summer camp for
girls opened.h’

In 1ts first fifty years, the camplng movement was
Predominently localized in the New England States, where
Private camps were readily accepted by parents accustomed to

———— e

2 H, W Gibson, "The History of Organized Camping,"
The Camping Magazine, 8: Chapter 1, Janusry 1936. (unpaged)

3 Viola A. Mitchell and Ids B. Crawford, Camp Counsel-
ing (Philadelphia: W. B. Saunders Company, 1950’?‘,“8.“7‘.“_"’
4 :

Glbson, op. cit., Chapter IV, April, 1936. (unpaged)
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private school organizations. Gradually, howevrer, it spread
to numerous other areas.

From 1900 to 1910, camps for boys anéd girls increased
steadily, but the first important impetus in the movement
occurred with the organization and development of the large
youth group agencles. In the decade following 1905, the
Campfire Girls, Boy Scouts of America, Girl Scouts of the
United States of America, ané the Girl Reserves, each
included summer camping as an integral phase of 1ts year-
round program. From this time on, summer camps began to

organize in large numbers.

The Educational Stage. Although interrupted by World
War I, the camping movement during the 1920's agaln experi-
enced another intensive expansion. This time, largely
through the influence of the youth agencles already mentloned,
development of camps extended throughout the country and
assumed much more of an educatlonal complexion. Improved
means of communication and modes of transportation, coupled
with the development of the roads and the consequent open-
ing of new wilderness country, made important contributions
to this new movement.

The summer camp began to emerge as a recognlzed insti-
tution and new concepts of objectives became apparent. Camps
began to develop curricula including music, dramatics, dance,

crafts, nature study, athletics, and camp skills. Many
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camps became structured similarly to schools. In the early
literature, objectives were stated in terme of "roughing-
1t' or "putting the child in tune with God", or "self-
discipline of hardahlps'.5 Although the years following
World War 1 saw camping assume a mllitarietic aspect, camp-
ing programs and leadershlp gradually began to re-emphasize
their objectives in terms of individual needs and educational
values. Many publications of the perlod reflected this

transition.6

The Stage of Social Orientation. Although camps

tended to adhere to the basic educational concepts, the early
1930's and the years to follow saw more of an emphasis on
social orientation. This was exemplified by an increased
awareness of basic camp purposes and an adaptation of the

camp to the child rather than the child to the camp as was

the case in the 1920-1930 decade. This growing emphasis

on "socialization" found in organized camping was reflected
in a variety of patterns. Counseling techniques related to
individualized needs of camperes was stressed.7 Various
studies dealing with the effectiveness of the camping program
Were made. The need for a more adequate program to promote
T SEE————

5 Ibid., Chapter II, February, 1936. (unpaged)

loyd B. Sharp, Education and the Summer Camp
Columbia University Press, 1930), 11L pp.

6 1.
(New York.

7 Osborne, op. cit., p. 242,
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camper health was studied.8 Group work as a significant

phase of camp counseling wes being given more emphasis and

was becoming more and more prominent.9

In 1942, Redl, in discussing the role of camping in
educatlion, wrote: "To learn how to handle themselwves under
the impact of freedom situations 1s one of the greatest
contributions which camping can make to the education of a
democratic country".lo This expresses well the evolving
concept of socializatlion and individualization which was
evident at that time. In wrlting for the American Camping
i Association, Lyle emphasizes this concept of soclial inter-

: relationships when she states:

' In some camps which include campers from various

' racial, ethnic and religious backgrounds, (and the

: number is growing) children may, for the first time,
have an opportunity to 1live in a really democratic
comnunity where the myths, created by prejudifi
fade away in the reallty of dally experience.

In recent years the school camp has come into prom-
inence and gained recognition. This relatively new venture

Provides camping opportunities for school children during

—

8
J. Edward Sanders, Safety and Health in Organized
%;."3’1’.8. (New York: Casuality,and Surety Underwriters, 1931),
Pr.

9 Blumenthal, op. cit., 120 pp.

Ca. 10 Fritz Redl, "“The role of Camping in Education,”
28Wping Magazine, 14:42, Pebruary, 1942.

11
Betty Lyle, Camping, What Is It? (Chicago: American
Camping Association, 1917;5, pE, -
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the school year. Out-door education, lons a part of summer
camping, may not be a part of the rcgular school curriculum.

Adapting the camp to the child, socialization and

individualization of campers, and the concept of camp pur-
poses in relation to to the total growth and development of

campers are all characteristic of the recent stages of the

camping movement.
Goals of Camping

Throughout the growing years of the camping movement,
various goals of camping have been developed and formulated.
In order to provide the reader with a broader concept of the

place of guidance in camping, some of the goals, concepts,

e - i "

! and values of camping will be expressed. Today, these goals
a have become considerably more crystalized and established,
: Particularly through the work of the American Camping Asso-
clation. This organization maintains that:
The camp program should be conceived of as all the
Into and atfeet the fotal cxperisnce of the camperi2
Camping is broad and extensive. It 1s 1life in the fullest
8ense of the word, and yet we still are not at all certain

°f the function of camping. Morse points this out when he

\“—

12
American Camping Assoclation, Marks of Good Camp-
ing (New York: Association Press, 1941;, P. 23
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says:

Just what camping does to or for children is not in
any sclentific sense known. Neither have specific camp-
ing processes and philosophies been made experimental
variables subject to measured results.l3

Camping 1s regarded today by soclety and leaders of
human welfare as one of the basic indispensable factors
necessary for the growth and recreation of all people in
all conditions of 11re.1“ Desplite the comparative consoli-
dation in thinking relative to the concepts of the role and
function of camping, much still remains to be done in the
development of such concepte.

) Many authors have interpreted the role of camping in
terms of obJjectives and aims. Kilpatrick15 expresses the

! role of camping in relation to three specific aims of

education: (1) To help children to grow into more adequate

selfhood and personality; (2) To help children to enrich

their own 1life; and (3) To help children to grow into more

adequate soclal relationships.

_ Dohertylé points out that objectives should be such

13 william C. Morse, "Some Problems of Therapeutic
Camping," The Nervous Child, 6:211, ‘April, 1947.

14 M "
Howard Y. McClusky Camping Comes of Age," Camp-
ing Magazine, 19:14, November, 1947.

15 william Heard Kilpatrick, "The Role of Camping In

Education Today," Camping Magazine, 14:14, PFebruary, 1942,

16 genneth J. Doherty, Solving GCamp Behavior Probleme

(NﬂfYork: Association Press, 1944). pp 7-10.

'IIIIIII..Illlll----_______;gg,
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that they conform to the needs, abilitiee, and interecsts of

the individual camper. The pr-.r:: should emphaslize activ-

ities that stimulate the individual to further activity.
The essential functions of camping in relatlion to education
are incorporated in the four baelc objectives of the Educa-

tional Policies Commlission of the National Edgucation Asso-

clation. These are: (1) Self realization; (2) Human relia-

%lonships; (3) Economic efficiency; and (4) Civic respon-

8ibility. These may be extended to include physical health,

emotional integration, understanding of principal processes,
enlightened social participatlion, acquisition of tastes and
aporeciations, and spiritual growth.l7

} ObJectives differ from camp to camp in accordance

i

with various purposes of the camp. Church camps, although

basically the same as all other camps in their obJectives,
are unique in that emphasis 1s given to the creatlon of a
camp atmosphere in which the skills and spirit of Christian
living become a part of each individual camper.18

That there 1s today a sense of common purpose in

organized camping 1s well expressed by Northway, who says:

—

17 New York Sectlion, American Camping Assoclation,
The Place of the Organized Camp in the Field of Education
ThnnArbo.

or: American Camping Association, 1938), D. 2.

When g 18 1hternational ?ouncil of Religious Education,
: uniors Go Camping (Chicago: International Council of
Religlous Education, 1547), p. 6.

¥







- —
.

Although the aims differ considerably in various
camps, through the camping assoclations there 1s arising
a sense of common purpose and a realizatlon of the place
the camp may hold in the world of today and tomorrow.
This common purpose seems to be the guided desvelopment
of the child through an enriched and interesting environ-
ment. The camping experience, 1t 1s belleved, should
help children become creative, self-reliant persons, and
cooperative, responsivle citizens. The camp program,
the many activities, and the instructlion 1in varlous skills
are no longer considered as ends in themselves, but as
means through which children can develop the possibili-
ties they possess.l9

A slx week camping period is approximately equal, in
number of hours, to the total time a child spends in school
during the entire year, and very often this period in camp
can be a great deal more effective in the growth and develop-
ment of the child. Only through actually living with chil-
dren in an environment sﬁch as the camp affords can adults
truly learn to know children. In such a situation adults
can sengse more fully the longings, hurts, wonders, delights,
tumults, eagerness, Joys, and paines of children. The essen-
tial values of group living within the camp society cannot
be mmrestimated.zo Man is essentially a herd animal and
88 such strongly desires contacts with other members of
8oclety., He assimilates the habits, manners, and customs
88 well as the modes of thinking and beharing of the group.

"’-———_.___'___

(N 19 Mary L. Northway, Charting The Counselor's Course
8w York: Longmans, Green and Company, 1940), v. 2.

oal 20 g, M. Luck, "Camp Values for All Children," Public
-a_t.ll.Nur'sing, 38:269, June, 1946.
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In turn his own personality influences the other members of
his group.21

The interrelatlionshio of all persons connected with

a camp are of utmost im»ortance.

This group life 1s the

essence of camping, which makes it an effective instrumen-

tality for the devclopment of the emotional, mental, and

physical maturity for which we strive. It 1s because of

such soclial relationships that the potential values of camp-

ing in influencing the character and personality development

of children 1s so great. The democratic way of life basic

to our American heritage i1s truly subject to expression in

the summer camp.22 The opportunlities to practice and live

‘ democracy in such an environment are endless. The numerous

values of the camp can be elaborated upon extensively, but

that is not the purpose of this study. Dimock sums up the

values of camping to the child as follows:

1. Greater health and physical well being; bodily
vigor, a capacity for play and relaxation, resistance
to dlsease, and motor coordination.

2. 8elf developnent and personal growth; a more
adequate personality; interests and skills for their
enjoyment; abllities which enable people to create, to
imitate, to plan, to be critical minded, to make choices
with judgment, to determine with a sense of proportion

that which 1s sultable, and to be self-directing because
of inner controls.

——

21 Irwin, op. cit., p. 61.

7 22 L. E. Foley, "What Makes Camping Worthwhile?",
fournal of Education, 131:152, May, 1948.
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3. Social beharior and attitudes; satisfactory group
relations and skills; soclal-mincdedness, sensc of com-
munal resvoonsibility and concern for human need.

L., Appreciations, ideals, and philosophy; aesthetlc

appreclations; religilous ideals; and a philosophy of
life, or values of falth.23

The goals of the camping program are basically the

same as those of education. The purpose of camping is to

develop happy, adjusted individuals, capable of 1liring in

and contributing to our American soclety in an effective way.

Goals of Guidance

In order to ald in the presentation of a more reallstic

concept of guidance in camping, brief attentlon is here given

to the fundamental goals of guidance. Basic concepts relative

to the purposes, goals, functlion, and value of guidance have

been expressed by many authors. Although most of this liter-

ature has been directed toward the schools, much of 1t is
quite applicable to the camping situation.

According to Jones, guldance 1tself 1s not something

new, since he states:

Guidance has always been given, but the recognition
of 1ts fundamental importance in the teaching process
and in the learning process 1s comparatively recent.
Whenever education as a consplcuous process began in
the 1ife of the human race, then Guidance began. When-
¢ver and wherevwer three conditions existed, there was
guldance. These conditions are: (1) The need for

‘“"‘-«-‘_....,‘

2
8u 3 Hodley S. Dimock, et al, Character Eduecation In The
Zimer Camp (New York: Assoclation Press, 1935), D. 26,
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choosing between courses of action; (2) The inability

of the individual to choose wisely withouﬁ help; and
(3) The possibility of help being given.z

Organized guidance 1is the indiridualizing and articu-
lating element in the school system. Because of the impersonal
and factory methods existing within the school structure,
guldance 1s needed to restore personal responsibility and
individual planning. Guldance must not merely function to
serve problem children, but all children, particularly the
ablest persons.25 Guidance should anticipate problems and
dfkcover and prevent difficulties, as well as seek to make
readjustments. The approach to guldance should be on an
educatlional rather than a psychiatric level in order to
avold the exlsting possibilitles of the damaging effects
of ungkilled probing of the deeper emotional life of chil-
dren.26

Erickson and Smith set forth four basic concepts
expressing some basilc purposes of the guidance program,

Thege are:

1. The guidance program should be organized so that

24 Arthur J. Jones, Principles of Guidance (New
York: MeGraw-H11l Book Company, 193L4), v. 423,

¢ 25 Richard D. Allen, Organization and Supervlision of

EEEBEEQ in Public Education (New York: Ivor Publishing
°mpany,” I93%), p. Xiii.

B 26 Willard C. Olson, "The Diagnosis and Treatment of
s:hwuor Disorders of Children," National Society for the
2tudy of mQueation, 34th Yearbook, 1935, D. 350.
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1t makes the maximum contribution to the entire school
program. 1% should contribute to the improvement of
almost every activity represented in the school's total
educational program.

2. It should be organized to provide ample time for
competent individual counseling.

3. It should assist in coordination of school, home
and community resources which contribute to the devel-
opment of boys and girls.

L, It should be organized to provide those needed
services which include placement, follow-up, testing,
proyvision for occupational and training information,
and many other related fields.27

Guidance has an important place and function in the

total educatlonal picture. Many concepts have been expressed

in relation to the role of guldance and the guidance process.
Bome of the basic concepts relative to the guildance process
have been summed up by Hamrin and Erickson in the following:

‘ 1. Human values are of the greatest importance.

: 2., Guidance 1s interested in the "whole" individual.
The guldance process must take into considera-

tion the whole situation, including the home, school

church, and community.

4. Guidance work frequently needs to effect changes
in the individual rather than fit the individual into
his present circumstances.

5. Guldance i1s for all students and not just "problem"
children or speclal cases.

6. Guidance is a continuous process.

7. The guildance program performs a uniltary function
since all aspects of the student's development are
interrelated.

8. The function of guidance is to prevent rather
than cure, and it should work with the student toward
the goal of self-direction.

9. All teachers should be guidance workers. It
cannot be carried on exclusively by a few.

—_——

27 Clifford E. Erickson and Glen E. Smith, Organiza-
d Administration of Guidance Services (New York:
aw-HA1T Book Company, 1947), pp. Z21-22
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10. The guldance process muét be carried on in con-
formance with a definite p:l.an.2

One of the primary goals of guidance 1s to prevent
undesirable situations from developing. This 1s sometimes
knowvn as "preventive guidance". Witner and Kotinsky29 refer
to this as "anticlpatory guidance". They emphasize the value
of anticipating the child's development and needs in imple-
menting deslrable personality development.

Guildance alms toward asslsting individuals in develop-
ing effectively. This procese must be in keeping with the
fundamental laws of nature. In his most personal esperiences
as well as in the sequence of his growing pattern, the child
follows inner laws of development. He needs most of all love,
encouragement, and guldance.

Basically, the guldance program 1s concerned with the
individual, and the objective of the guldance program is to
help the individual to learn to help himself.30 Menninger31l
¢xpresses fundamental values of guidance, in terms of the

individual, as helping a person in: (1) Improving relations

B

$h 28 Shirley A. Hamrin and Clifford E. Erickson, Guidance
7 17.3 Secondary School (New York: D. Appleton-Century, 1939),

-
=

29 Witner and Kotinsky, op. cit., p. 265.

Work : Clifford E. Erickson, A Basic Text for Guidance
~2rkers (New York: Prentice-Hall, Inc., 1957), p. 10.

31

Menninger, op. cit., pp. 44-45.
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with other people; {2) Establishing a code cf beheior; (3}
Finding and developing sources of satlsfaction; {4y Obtain-
ing security; and (5) Developing values and attzching them
to 1ife goals.

Guidance like camping is broad and all-inclusive. It
deals with the whole indivicdual. It concerns hle interactlons

\ within the structure of his total environment, and it 1is

; aimed more at prevention than at treatment.

Implications of Guidance in the Camping Program

In splte of the fundamental need for effective guid-
ance in the camping orogram, present day knowledge 1s
considerably limited relative to the form that this guidance
should take. Many guidance practices have been found to be
Buccessful. Many have yet to be tried and develcped in con-
Junction with the camp program. The numerous guidance
technigues and practices effective in the schools will not
Recessarily be applicable to the camping situation. However,
the extent to which thic may be the case has yet to estab-
lished. The variance in slze, type, purpose, and function
of the many different camps 1s even greater than that in
the schools,

Guidance in the summer camp 1s perhaps more closely

88soclated with that type of guidance done in the elementary

rathe
ather than the secondary schools. From this point of wiew,

¥_~
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the two important factg inwclved are theo childrz palavion Lo

other human beings and his acceptance of himsel?f., Vocational

adjustment, Job placement, and occupational-educational infor-

mation are much less significent in the elementary schosl as

well as in the camp. At this level in the developmental

pattern of children, a distinctive approach to the problem

of childhood education and guildance 1s necessary.32 It

should be pointed out, that inasmuch as the age range of

campers in summer camps 1s primarily between nine and four-

teen years, the majority of which are boys, there invariably

tends to be an owerlapping of the essentlal elements of the

guidance process of the elementary and seconday school levels.33
There is no definite pattern of guldance within the

structure of the camp program. What works in one camp may

not work in anothe’r. A great deal of research and investi-

gation is still necessary in this entire field. Camp leaders

recognize the neecd for guidance in camping; they know what

1t can do; they realize its purposes and values; and they

consider 1t an essential process inherent in the camp pro-

gram. Newertheless, there is still a great deal of uncer-

tainty relative to the role and function of guidance in the
tamping program.

\“

32 California Elementary School Principals Association,
9.20 cl sy Pe. 7.

33 MCBI'ide, OD e« Cito ’ p‘ 13

—
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The guldance of a child's development in the summer

camp 1s the counselor'!s vrimary functlion. According to

Bcott,Bu "Guidance of youth as a phllosophy has come to be
an integral part of camping". Guidance in the summer camp
should deal with the whole child. Every situatlion has
possibilities for growth and 1s therefore in the field of
guldance. The activitles in the camp program which give
rise to these situations should be consldered merely as tools
which aid in the total guidance process.35

Children bring their warious troubles to camp. If
the camp is to assist the individual child in maeking an
orderly development and bring him into a proper working
relationship with the world about him, then 1t must realize
that he has conflicts which he is continually trying to
regsolve and that these must be evaluated in the light of
hisg behavior.36

The foregoing implies the necessity for encouraging
and developing good mental health in campers. The applica-

tion of the fundamental principles of mental health will go a

——

3% ceeil Winfield Scott, "Guidance in the Modern Sum-

Mer Camp, " Camping Magazine, 10:26, March, 1938.

¢ 35 James L. Hymes Jr., "Training for Guidance,"
Yamping Magazine, 10:7-9, January, 1938.

6
3 Helen Ross, "What Can The Camp Contribute To The

Emotionql De "
= v 3 : LL
arch, 1938, elopment of the Child," Camping Magazine, 10:&,
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long way toward producing happy campers. Gocd mental health
is characterized by ability to get along with others,
physical well-being, freedom to express feellngs, and a
motivatlon to develop one's capacities to the utmost. This
can best be fostered by helping children to galn a sense of
personal worth, win recognitlion, and participate as an accepted
nember of the group.37 By so doing, a sense of security can

be dereloped. This, according to Josselyn,38 1s the biggest

thing a camping experience can give a child.

Guidance in camps is not something done to the campers,
but rather a process (though not of a clinical caliber) of
focusing the potentialities of camp life upon the particular
needs of indiridual campers so that each child develops to
the greatest extent. The basic elements of guidance in the
camp are: (1) An individualized approach; (2) An understand-
ing and receptive attitude toward people; and (3) A consist-
ent, but inconspicuous application of the principles and
techniques of psychology and group work.39 In order to

Organize camping so that effective guidance can take place

——

37 National Educatlion Assoclation, Mental Health for
92553521 (Washington: National Educatlon Association, 195G,

38
Px‘i"ileged

39 Robert Jesness, "Improving Camp Mental Hygiene;"

Samping Magezine, 22:20, January, 1950.

Irene M. Josselyn, "Psychological Needs of Over-
Children," Camping Magazine, 24:33, June, 1952.
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Jesness suggests the following prerecuisites:

1. Sufficient mature, self-discliplined adult leader-
ship using a child-centered aoproach.

2. Acceptance of the guidance apunroach on the part
of the staff.

3. Educating parente concerning guldance work and
mutually exchanging information with them.

L, Keeping recorde and information on campers.

£. Supervigion of guldance. 4o

€. Follow-up with parents and schools.
Sharman suggests making a complete study of the individual
differences of children in camp and then adepting the pro-

gram to meet the needs, abllitles, and interests of each.“l

The implications of guldance in the camping program
are perhaps best and most completely expressed in standards
get by the American Camping Assoclation in 1941. These have

been outlined as f‘ollows:l"2

A, Individual differences should be recognized and

taken into account in the program of the camp:

l. By providing opportunities for the camper to
choose the activitlies in which he wishes to
participate.

2. By helping the camper to select activities

that will best meet hils needs.

3. By helping each camper to gain a sense of
achievement that is relative to his own
experience, ability, and personality rather
than relative to fixed standards.

B, Objectives for each camper should be set in the

light of the following:

1. Information obtained from parents either by

%0 Ivia., o, 21.

Ca Jackson R. Sharman, "Individual Differences of
Upers,* Camping Magazine, 8:3-5, February, 1936.

L2

American Camping Association, op. clt., pp. 28-29.
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interriew or prepared blank.

Information from schools or other agencies.
Phyeslcal and medical examinatlons.
Observations of beharior
Interwiews with camper at camp and when possible
before camo opens.

E’
5

C. The resources of the camp should make possible the
intelligent individualizing of the program.

1. There should be an adequate number of counselors,
and their time should be so arranged as to
permit individual gulidance of campers.

2. All counselors should be chosen for educational
and personality insight and emotional maturity,
as well as skill in camp actlvities.

3. Bullding layout and size should be conducive to
an indi-Tidualized plan.

a. Layout of buildings should be decentrallzed.
b., No more than 4-6 campers should live in
the same room or tent.
c. No more than 6-8 campers and a counselor
ghould sit at one table in a dining room.

4, fThere should be a person or persons in camp
qualifled to advise counselors and staff and
to counsel with campers about personality
problems.

5. Personal records should be kept for each camper.

Guidance in the camping program should incorporate
the foregoing policies and standards. Guidance should
orient the camper to camp, to himself, and to others. It
should provide camp leaders with sufficient factual material
concerning the campers. It should provide for the counseling
of campers, and it should provide for follow-up in order to
better coordinate the camp with the school, the home, and
thecmmmunity relative to the camper. In order to successg-
fully implement these functions and services, suitable and
effective guldance tools, techniques, and practices should

beemployed’ and guidance super+ision should be maintained.







. 39

It must be remembered that the average camp counselor 1is

ordinarily younger, less experlenced, and lese well trained

than the average school teacher. Many have had no college
training, much less guldance tralning, and are thus not
qualified to do intensive guidance work. The degree to which
effective and adequate guidance can be maintained is primarily
dependent upon the quality of the camp staff. To attempt

some types of guldance with an unqualified staff can often

do more harm than good. Capable, mature leadershlp, trained

and oriented to the guidance aporoach is highly desirable,

Inasmuch as camp periods in most camps are relatively short
(three weeks or less), and since numerous camps often have
‘ four or more different periods inveclving a complete turn-
over in camp personnel, the possibilities for fostering
effective guidance procedures are considerably limited.
Although guidance is not at all new in camping, its
Proper place and functlon in this program must be much more
/ adequately explored and investigated. With adequate study
of the problems a great deal more can be accomplished than

has been done in the past.
Review of Research

Numerous studies have been devoted to the area of
camping. Some have been concerned with the camp program,

others with administration, and stlll others with personnel

;
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gelection. Inwrestigatione hawe also been madce in the field

of camper adjustment and beha-rlcr, the status of camping,

school camping, and the like. Although many of these projects
are concerned with or rclated to guidance practlices in summer
camps, none have becn devwoted exclusively to this specific
srea, as 1ls the vurnose of thie study. Ir reviewlng the
recesrch in the field, emnhasis will be giwven to those
investigations which are mogt vertinent to the ourposes of
this study. Seweral studles of school camos which pertain
to guidance will be considered. These will be followed by
a review of numerous investigsations in summer camping.

L Finally, a review of simiiar and related guldance studies

l‘ will be presented.

Review of School Camping Stucdies Concerned With

Guidance. One of the first extensive studles of school
camping programs was made in 1943 by Moore.*3 It is impor-
tant because 1t included the first objective aporaisal of a
school camning vrogram. In presenting a detalled account
of the Camp Experiment conducted durilng the summer from
; 1939-1942, Moore studied: (1) The mental lewvel of the
talpers; (2) Growthe resulting from camp attendance; (3)
Effecti'reness of camps in correcting personal hablts; and
N""“-“.—
43 Harriet B. Moore, "A Plan for the Organization of
Camps ag an Inte ted Part of the Publi Scho%lnszztems gf
the City o gra r c y

Colle T New York" (unpublished Doctor's thesls, Teachers
€8, Columbia University, New York, 1943), p. 177.
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(4) The environmental status of the campers.

The average I.Q. of the group was 103.8, wnich approx-
imates closely the average found in any normal population.
Growth of campers was measured in accordance with the Cardinal
Objectives of Educatlion as set forth by the Educational
Policies Commission. These were indicated by statements from
the camper, the counselors, parents, school agencles, and
soclal workers. All statements used were documented and
checked with the indiwvidual cumulative records of the camper.““

One~third of the growths were in the category of
skills and knowleges, the most frequent being homemaking,
games, camp living, woods lore, and arts and crafts. It
was of note that growth was indicated in some areas which
are not provided by the ordinary classroom. These were
swimming, knowledge of nature, interest in hiking, skill in
tooking, health, behavior and social relationships.”5

A measure of changes in desirable hablts was attempted,
resulting in the following conclusions:

1. On the average, campers showed corrections of

three undesirable habits. The three main areas in which
correction of hablts were indicated were mental health,
Physical health, and social adjustment.

2., Most corrections were noted in the category of
hental hyglene, including such things as over-timildity

—_—
Y 114, o, 72.
45 1p1a., p. 120.
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and over-dependence.
3. Many changes relating to the health of the campers
were noted including lmproved eating hablts and better
personal hygiene.
Iy, GCorrections in social relationships as indicated
by better cooperation was another noticeable area
showing change.
5. No significant negative changes were in evidence.%6
The Board of Education of New York City4#7 in con-
Junction with the Life Camps, Inc. sponsored a study to
determine the effect of camping in school camps on the person-
ality of children. Although not a study of guidance practices,
it did involve many such techniques, and the conclusions are
of significance here. Two control groups were matched
according to sex, age, and I.Q., one being sent to camp, the
other not. The Pintner General Ability test was used for
determining I.Q.'s. The following types of tests were admin-
lstered before and after camp: Achlevement Tests (Arithmetic,
Sclence, Health Educatlon, Vocabulary, Nature Study), Interest
Inventories, and Adjustment Tests. Other types of information
used were weight records, records of letters written and
Plctureg drawn, records of soclograms before and after,
information obtained from "ocuess who" types of tests, coun-
8¢lor obgervations, psychologlst observations, interviews,
r°11°W-ups, and parents! reactions. At the end of the camp
h\__‘

%6 pia., p. 120.

47
New York City Board of Educatlion, Extending Educa-
°H.Through Camging (New York: Life Camps, Inc., 19585,
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period it was found that the exverimental group exceeded the
control group in achlevement. Certain other factors, however,
such as adjustment and soclal development were not signifi-
cantly greater. Some of the more lmportant clinical findings

were indicated by observations of campers as found in this

study are:

1. Cumulative indiridual record files serve as help-
ful semi-objectire data which tend to indicate the
counselors! understanding of problems and which serve
as a point of departure for implementing remedial and
developmental programs in molding campers?® personal-
soclal competence.

2., Living in small groups with campers enables edu-
cators to analyze needs more fully.

3. It is probable that analyeis of children and their
problems in the camping situation is a valuable method
of recommending adjustments for children in their city
environmente.

L. The majority of campers are in need of extended
opportunities to adjust to group situatlions and to
participate in group endeavors.

5. Decentralized campingugith emphasis on unit
Planning is to be preferred.

In 1952 an investigation was made by Smith,*9 the
Pattern of which 1s similar to the study herein undertaken.
This work includes the extent and desirability of personnel
Practices and concepts of program organization in school
camps throughout thq country. Along with a survey of camps,
8he uged a Jury of authorities to appralse the various
———

48 Ibid., p. 48-52.
Praonions LRRE St s, Tore i en of Peroonnet

c“ipublished Doctor's dissertation, University of Southern
8lifornia, Los Angeles, 1952); pp. 193-194.
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practices. Although not all of these practices are directly

related to guidance, many of them are worthy of mentlon.
The following practices, ranked according to freaquency of
report are rated as highly desirable:

1. Director participates in the derelopment of admin-
istrative policles for the total camp program of the
school system.
2. Dirsctor builds local good will by inwvitation to
camp.
3. Counselors participate in the development of camp
personnel practices.
L. Director guldes the development of personnel
practices for the canmp staff.
5. Director directs the in-serrice training program.
6. Staff meetings are attended by all camp staff.
7. Director direscts the development of administra-
_ tive policles for the camp.
' 8. In-service training 1s provided by director for
x all counselors.
; 9. In-serwice training is given in staff meetings.
' 10. Director guides the evaluative progran.

11. Pre-camp orientation is arranged for all coun-

selors.

12, "Camping Magazine" 1s received at camp for
counselors.

13. Director sends findings regarding campers to the
school.

14, (Classroom teacher receives orientation prior to
camp.

15. Health examinations are required of all staff
members.

1l6. Camp nurse keeps 1llness and accident records.

1?7. Classroom teacher advises camp staff with respect
to guidance problems.

18. Camp staff members are active in the local unit
of the American Camping Association.

19. Director bullds local good will by keeping
Campersg away from prirate property.

20. Classroom teacher accompanieg his puplls to camp.

2l., Counselors have weekly time off.
eeii} ¥Nature Magazine" 1is received at camp for coun-

8.

23. Canmp nurse works under standing orders of the

¥
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Review of Summer Camping Studies Concerned with Guid-

ance. In 1935 the Chicago Camping Assoclatlon under the
ausplices of George Williams Colleg~ conducted a study among
107 camps for the ourpose of determining standards for

camping. Some of the major findings of this survey relative

to guidance follow:

l. 8Seventy-nine of the 107 camps had the services
of a consulting psychologist in the clty before camp

opened. (9 camps had psychologists visit them), (6 had
a guldance person on the staff).

2. PFifty-six per cent of the camps had staff meetings
dally.

3. Seventy-four per cent had private living quarters
for the staff,

L, Eighty per cent kept health and physical records,
66 per cent kept records of activity progress, 58 per
cent kept records of obserwved behavlor, 52 per cent
maintained group logs, 38 per cent kept counselor

recogﬁe, and 24 per cent kept social histories of camp-
ers.

The above results would tend to indicate that as early as
1935 certain basic guidance practices were being employed
in numerous camps. Inasmuch as the camps in this study
Were a gelected group, the results must be interpreted
accordingly, and no extensive generalizations can be Justly

applieq,

————————

50 Ipid., p. 19&4.

int 51 Chicago Camping Assoclation, Putting Standards
nto the Summer Camp (New York: Associlation Press, 1936),
p. 7-B.

.







46

The Michigan State Department of Social Welfare52

has been the only group to make any studies of all summer

camps in Michigan, and these have been undertaken primarily

to determine information necessary for assisting camps by

the department and the licensing of camps. In 1948 this

department conducted a study of camping practices in Mich-

lgan Summer Camps which included 69 per cent of all licensed

camps. Some of the findings of thls survey relating to

guldance are:

1. Individual counseling was done in 81 per cent of

all the camps.

. Age was the basis for grouping of campers in 74

per cent of the camps.

| camp) .

3. Health inspections were made by 84 per cent of
the camps (77 per cent upon arrival, 56 per cent during

L4, Pre-camp physical exams were required by 84 per

cent of all camps.

5. Seventy-five per cent of recrultment was done

— ‘

%¢r Camps for Children in Michigan (Michigan State Depart-
3?—500131 a = H

through personal contact.

6. Ninety-five per cent of camps require personal
interviews, 62 per cent require application forms, and
76 per cent request references.

7. Seventy-five per cent of camps stated they had
a pre-camp training perlod, which in most cases lasted
from three days to a week.

8., Almost all camps reported having staff meetings
during the camp period, ranging mainly from daily to
Weekly meetings.

9. Seventy-three per cent of the camps required
reports to be filled out by counselors.

10. The majority of camps had counselors sleeping
in the room or cabin with the children.
11, The average camper counselor ratio was one

e et

52 Michigan State Department of Social Welfare, Sum-

Welfare, 19G48), p. 1.
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counselor to slx campers.

12. The staff members of 72 per cent of the camps
were of college level or hisher in their education.

13. More staff members were trained in education or
religion than any other area.

14. Slightly more than 50 per cent of all staff mem-
bers had previous camping experience.

15. 8Sixty-four per cent of the staff had no previocus
experlienge such as teaching and counseling outside of
camping.-

Osborn5u in reporting his study of four years camp-
ing experience in a YMCA camp, concluded that emphasis
should be placed on spontaneous and integrated counseling.
He further suggests that interest should be at the center
of the camp guidance program and that lack of interest and
failure to get along with others were the two main causes
of cemper problems. He also recommends the use of non-
directive methods, the employment of a special personnel
director, the use of camp projects, the employment of case
studies and follow-up procedures, ané the utilization of
"cruiser counselors" whose duty it was to attempt to help
any campers in need of help. Finally he recomnends that
more be done in decentralizing camps and developing separate
Programs for age groups, in employing group work techniques,
in maintaining contacts with the school, home, and community.
Hig study was primarily concerned with one particular camp,

and although fruitful in suggestions is rather limited in

53 Ibid., pp. L4-14.

sk Osborne, op. cit., p. 230.
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application.

One of the older studicc was made by Lieberman®> in
conjunction with the ploneer youth movemer.t from 1924 to
1929, Thls etudy was a report, in narrative form, of an
experiment in creative camping and progressive education
conducted over a slx year perlod in the Natlonal Experimental
Camp of the Ploneer Youth Movement. Approximately 115 camp-
ers of all races, color, and creed, both male and female were
placed together in the camp environment. No awards, cere-
monlials, or forms of competition were employed. The purpose
of the project was to study those factors in child camping
that would contribute most to personality development and
soclal mindednese.56 His conclusions were in the form of
statements of campirg techniques which are in need of
development. These are techniques for:

1. Allowing children to be free and at the same time
Proviéing that measure of guildance which 1s necessary
for health and development.

2. Developing interesting activities without a
Planned program or continuous adult suggestion.

3. Obtalning a sufficient degree of participation
of builld up of skill without competitive stimull,
awards, and prizes.

4, Obtaining discipline and preventing destructive
behavior without adult domination.

5. Bringing about wholesome relations between the
g8exes wilthout obvious gulidance or chaperonage.

—_—

A 55 Joshua Lieberman, Creative Camping (New York:
8soclation Press, 1931), pp. ix-xiii.

56 Ibido, P x-xii-
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6. Cul;%vating a wholesome s>cial mirdedness without

preaching.”

Meyerling58 attenpted to discover the major behawvior
problems among selected campers 9-~15 years of age attending
the University of Michigan Fresh Air Camp. He further
endeavored to show the relationship of these problems to
age, intelligence, health, soclo-economic status, emotional
status, and problem-tendency. Data were obtained from dally
narrative records made by counselors over an elight week
summer camping period. Records of the Ann Arbor Goy Guld-
ence Bureau were used to supplement these data. Also used

were the Sims Socio-economic score card, the Woodworth-

Matthews personal data sheet, the Haggerty-Olsen-Wickman
behavior rating scale.

The total number of undesirable behavior problems
that were recorded of 100 boys during a fifty-three-day
ctamping period was 1,370. The range of problems per boy
Wae from none to thirty-eight.

The major beharior problems in rank order of fre-
Quency were indif(erence, defiance of discipline, bullying,

unpopularity, infantile behavior, withdrawal beha-ior,

——

57 1bid., pp. 232-233.
58 Harry R. Meyerling, "Behavior Problems Encountered

#18.Camping Situation," (unpublished Doctor's dissertation,
Niversity of Michigan, Ann Arbor, 1937), p. 6.
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homesickness, carelescness, temper tantrume, truancy, enurcsis,

lying, selfishnesc, tardiness, imagirative lying, and steal-

1ng.59

This particular study involwved a selected group of
"*problem" campers. Therefore, the recsults cannot be apnlied
to camps in general. Numerocus other studles have been con-
ducted in conJjunctlon with the Unlversity of Michigan Camp
in the areas of sociology, psychology, and educational guid-

ance. These, however, will not be considered at this time

inasmuch as all deal with atypical campercs. Meyerling's
study is significant in that it deals with boys in need of
guldance and the various techniques and methods (i.e. intel-
ligence tests, case studles, soclograms, and other guidance
techniques) which are adaptable to such cases.

An investigation of the use of a Behavior Rating
Scale was made by Ivan.t0 He had both parents and counselors
make out a beharior rating scale on campers both before and
after the camp periocd. The results of these were dlscussed
with parents in an effort to assist them in the understand-
ing and guldance of thelr children. He found the scale to
be useful primarily in long term camps. He concluded that
the main values of such a device are for assistance in par-

————— e

59 1baa., p. 96.
60
Ivan, op. cit., p. 16
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ent counseling, for determining growth in cemp, and as a
diagnostic tool.61
Warner62 investigated the wvalues of the case study in
\ the guldance of campers while working with girls at Lake
Lure Camp during an eight wecsk summer period. 8he found
that anecdotal records contributed significantly to: (1)
Guiding the personality and meeting emotionsl and soclal

needs of the camper; (2) Developing a rich and valuable

program; (3) Influencing behavior changes in campers; and
(4) Assisting parents in guidance.63

In studying soclal adjustment changes in summer camps,
Henke and Kuhlenéu found that it required considerable
Planning to obtain measurable improvement in adjustment.
Also, they found that minority group members tended to show
a loss in adjustment whereas majority group members showed
& gain which gave rise to their conclusion that the same

camp environment has different effects on different people.65

————

61 Loc. cit.

62 Edna Arnold Warner, "Contribution of the Case
Method to Guidance in a Summer Camp," (unpublished Doctor's
issertation, Cincinnatl University Teachers Ccllege,
Cincinnati, 1940), pp. 49-6L.

63 Loc. cit.

64 Mi10 W. Henke and Raymond G. Kuhlen, "Changes in

§°?1al Adjustment in a Summer Camp,” Journal of Psychology,
5132, January, 1943.

65 Loc. cit.

_-r







52

In conjunctlon with the foregoing, it might be pointed
out that Northway66 found in her study that very few spon-
taneous adjustments changes are to be expected even with
normal children in an excellent camp.

Burn867 attempted to study wvarious trends in camping
throughout the country by wisiting numerous camps perconally.
He found that there 1s a tendency for camps to revert to the
practice of employing general counselors (cabin counselors)
Instead of speclalists, since the average counselor can
handle most activities. He also found a greater concern
for health ané more balanced programs, which tend to get
awvay from Jjust primitive activities (shelter building, fire
building, and outdoor cookery).

Most of the studles listed in the foregoing are some-
what limited in thelr application to the study here under-
taken. Nevertheless, all offer ideas and suggestions and
are gignificant in shedding light upon the entire area of
guldance in the summer camp.

Review of Guldance Studies. Many studies have been

hade in the area of guidance, most of which have been con-

66 Mary L. Northway, "Appraisal of the Soclal Develop-
ment of Children at a Summer Camp,” University of Toronto
Studiles, Psychology Series, Vol. 5, No. 1, 1940

2 67 G. P. Burns, "Trends in Camping," Camping Magazine,
2121-22, November, 1950.
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cerned with schools and schcol progreams. Since consider-
able research has been devoted to studles of guidance
practices in schools, and inasmuch as no studies of this
type have been developed in the area of camping, certain of
these studies will be reviewed in the following pages.
Although, as before mentioned, guldance practices in schools
sre not and should not necessarily be the same as those in
the summer camp, many similarities exist. Many factors in
the method of developing these studies will be applicable to
this project. Furthermore, the extent to which various
practices are accepted and followed in the schools may pro-
vide a broader perspective as to the place of guildance in
camping, since so many school people are concerned with
camping.

In one of the earlier studies of guidance practices
in Connecticut schools sponsored by the Connectlcut State
Department of Education, the following conclusions were
formulated:

1. Guidance practices were very inadequate in theilr

development.

2. Counseling seemed to be relatively subordinated
8ince those who are assigned counseling duties have
less than one-fourth of their time for this purpose.

3. Guidance methods, devices, and procedures were
séemingly used only in a minority of the schools.

+ There were clear indicatlons that many schools

are aware of the guidance needs and are attempting to

adapt thelr programs to meet those needs.
+ Guidance minded principals and teachers must
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furnish the leadership in the development of guidance.68

This summary shows that there 1s some ewvidence of
recognition of the need for guldance.

A study was made by Koch69 which revealed information
sbout ninety-one small Michigan high schools of one hundred
students or less. 8Significant among his findings was the
fact that although over half of the superintendents had
recelved guldance training, less than 20 per cent of the
teachers had such training. He concluded that whatever was
being done in guidance in these schools was largely through
the efforts of personnel with little or no guidance train-
ing and that guidance in the small schools was correspond-
ingly in a state of confusilon.

Lahr?0 found through a survey of guidance practices
in New York that practices lagged far behind theory. Only
one hundred eighty-one out of over six hundred schools
enrolling less than two hundred students attempted to carry
out any formalized guidance. Few small schools in New York
State maintained complete and accurate files on pupill attain-
—————————

P 68 Connecticut State Department of Educatlion, Guidance
aﬁﬂ&ﬁ}ces in Connecticut High Schools (Connecticut State

— . mmnm—— e v

€partment of Ecucation, Hartford, Gonnecticut, 1940}, p. 50.
69
SchoOl ," g

70

York 1lighed

Harlan C. Koch, "The State of Guidance in the Small
chool and Soclety, 50:95, July 15, 1939.

M. Lahr, "Guidance Programs in Rural Communities,’
Doctor's dissertation, New York University, New
» 1939), p. l052f.
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ment, background, health, andé other strtlstical information.
The study alsc revealed that, although a majority of admin-
istrators recognized the ralue of guidance programs, little
had been dcne by them to put these accented principles into
practice. Inasmuch as this is a relatlively older study, it
might well be assumed that much has been done in recent years
to improve such conditions.

By means of a survey, Chrisholm 71 conducted an
Investigatlon of galinuce in the state of Washington. The
main purpose of this study was to discower the various
“stumbling blocks" which prevent schools from providing guid-
ance servlices to their students. He found that over sixty
per cent of the teachers and principals felt they did not
hare time to include cuidance in their vrogram. Over half
of the teachers were found to be inadequately prepared to
carry out guidance functions. Teacher turnover, insufficlent
funds, school size were significant factors in hindering the
development of a guidance program. Aimost thilrty per cent
0f the schools felt that the guidance nea=ds of youth were
N9t sufriciently urgent to warrant organized programs. It
ls interesting to' note the reluctance to accept guidance on
the part of the schools as indicated in this study since
this 1g also very much the case in the camping program,
\\-—-—.-—.—-

Wit 7 Leslie L. Chisholm, "Major Handicaps Interfering
h Guidance," School Re'iew, 54:2L4-31, January, 1946.
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A report by the Stats Devartment of Public Instruction
in North Carolina in 1946=-1347 Rrwvcals the following infor-
mation relative to the status of guidance 1In this state:

1. Cumulative records are keot in 823 per cent of
the schools.

2. Standardized tests are used in 54 per cent of the
schools.

3. Eighty-one per cent hare occunational information
files.

4, OQccupation courses are taught in 32 percent of
the high schools.

5. Sixty-nine per cent provide individual counseling
services.

6. Placement ser-ices are provided in 36 per cent
of the schools.

7. Fort¥§nlne per cent of the schools make follow-
up studies.

As compared with some of the other studies, this survey would
indicate North Carolina to be more progressire in guldance
than other states. Furthermore, the extent to which certain
of these practices are used in the schools would imply a
potential value in the camping situation.

In 1951, Horn’3 made a study of guidance services and
Practices in Michigan Public High Schools. Data were gathered
through the use of questionnaires sent to Class A, B, C, and
D schools in the state. In his etudy he found a wide variation

—_———

——— a— —

t1 72 North Carolina State Department of Public Instruc-~
on, Guidance Practices in North Carolina High Schools

éState Department of Public Instruction, Raleigh, Norta
arolina)’ PP. 1"8.
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ang p Carl Meads Horn, "A Surwey of Guidance Services

Dmnorfctices in Michigan Public Schools," (unpublished

Miaur 8 dlssertation, Michigan State College, E. Lansing,
gan, 19s51), pn. 159-165.
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in the type of practices used and the eoxtent to wiich they
were used. Some of his signiflcant findings werc:

1. Two-thirds of the schcols studied used form CA39
although few kept adequate rccorde.

2. Nearly half of the schools renorted some kind

.of follow-up.

3. Group guldance activitiecs were widely varied among
the schools.

L., Half of the schools provide some organized orien-
tation. ,

5. One-third teach occupations courses.

6. One-third have courses dealing with personal,
soclal, educational, and vocational problems.

7. Career conferences were held in one-third of the
schools.

8. Two-thirds of the schools reported field trips to
business and industry.

9. Work experience programs for credlt were reported
by one-=third of the schools.

10. Other services were also provided. These include
nursing in 70 per cent of the schools, medical services
in 40 per cent, visiting teachers in 19 per cent, den-
tal services in 31 per cent, an? peychological services
in 12 per cent of the schools.?

This study is important in that it indicates the extent of
guidance services carried on in the schools from which many
of the campers in Michigan Summer Camps come. It serves to
emphasize the fact that guidance practices are definitely
lacking in Michigan schools. Since this is true in the
8chools, 1t may well be assumed to be the case in the camps.

Recently Britten75 investigated guidance practices in

"""‘N—____._

7k Loc. cit.

ane 75 R. J. Britten, "A Survey and Evalutation of Guid-

Mas: Pl;"actices in High Schools of Virginia," (unpublished

lw;er 8 thesis, College of William and Mary, Williamsburg,
9, pp. 195-197.
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the state of Virginla. His study indicated a great dcal more
being done than was the case 1n other studies listed. He
found that:

1. Organized guldance programs were reported in 29
per cent of the smaller schools (150 or less enrollment),
50 per cent of the medium-sized schools (150-349), and
68 per cent in the larger schools (350 or more).

2. Guidance committees were found in a majority of
the schools.

3. Group guildance 1ls found in over 95 per cent of
all the schools.

L. A majority of the schools have homeroom programs.

5. Career days were provided in aporoximately 25
per cent of the schools.

6. Field trips were provided in 70 per cent of the
schools.

7. Counseling services were reported in apnroximately
80 per cent of the schools.

8. S8tandardized tests are used to some extent in the
majority of the schools. (Mainly intelligence and achieve-
ment tests) ,

9. Occupational informatlion flles were reported in
aporoximately 80 per cent of the schools.

10. Placement services are limited, being found in
less than 25 per cent of the schools.

11. Follow-up studies are made in 55 per cent of the
schools. Most of these are made of college entrants
and the least of drop-outs.

Upon the basis of his findings Britten concludes that:

l. Virginia educators appreciate the value of guld-
ance and accept it.

2. Guidance programs tend to improve as enrollment
increases.

3. Improving attitudes of school administrators would
greatly improve guidance.

. 8tandardized testing practices are ilnadequate.

5. fThere 1s a need for more teachers trained in
8uldance.

6. fThere is too 1$gt1e guidance provided for pupils
N0t going to college.

In view of Horn's study, which was previously mentioned, it

W
%uld seem to be evident that guldance services in Virginia

B
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and Michigan are developing along similar lines, since many
of the trends and needs are the same. Many of the above con-
clusions might well be apnlicable to summer camps, especlally
those expressing the need for more people trained in guidance.
Summary. The development of organlzed camping passed
through many stages during the last century. The most sig-
i nificant among these was the emerging emphasis on educational
values in the camping orogram. The purposes, objectives,
} values, and concepts of camping have come to be closely
‘ identifled with those of education in general. The concept
’ of guldance in the fleld of education 1s directly appnlicable
1 to the area of camping with certain modifications. There
1s need and place for guidance within the structure of the
camping program. Much of what 1s being done in the school
guldance programs can be effectively adapted to camping.
There is a great need for research in the area of
camping. Many significant studies have been made. None,
however, have dealt directly with guidance practices in the
Program of camping. Since numerous studies have been made
concerning guidance in the schools, these have necessarily
been given due consideration relative to their applica-
bility to thie particular study. Most of these have indicated
a definite lack of effective guldance among the many schools
——

6
d Loc. cit.

;,







60

throughout the country. This would t~nd to imply a potentlal

lack of guldance within the summer camps as well,

Educationally, youth must be giren that which 1is

rightly theirs: the opportunity to experience those growth

processes which will allow them to properly gain and adequately

use the most desirable means for working and living together,

for growlng ané succeeding in a democracy. William H. Kil-

patrick expressed this well when he said:

‘Our aim in a democratic society is that our children,
as they grow up, shall increase in intelligent self-
direction and in the richness of personality, sharing
more fully in the group life on the basis of ever more

adequate and responsible consideration for all con-
cerned.

——————————— .

7
7 William H. Kilpatrick, Remaking the Curriculum
(New York:

Newsome and Company, 1338), p. L6.







CHAPTER III

THE METHODS AND SCOPEZ OF THE STUDY

Methods

Introduction. In a study such as this, much more

valid and complete information could have been obtained if
indiridual visitations had been made to all of the camps
involved, instead of gathering data through the medium of

a questionnaire. It did not, however, appear Jjustifiable

and practical to spend the time and funds necessary to make

a survey through personal interview procedures. The question-
naire method was therefore chosen since it was Jjudged to be
best for studying the guldance services and practices in the
many camps 1nvolved.l

Initial Activities. 1In order to lay the ground work

for this investigation, certain initial activities were
Necessary. Personal interviews were conducted with *rarious
8uthorities in the fields of camping and guldance including
the Presidents of the American and the Michigan Camping
ASSOCIationa. Contact was made with the research section of
the American Camping Assoclation in order to determine the

t
a81bility and advisability of the study, as well as to

\\——'

1
Good, Barr, and Scates, op. cit. p. 287f.
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find out if other states had attempted such projects. At
their recommendation 1t was decided to limit the study to
the state of Michigan rather than to make a sampling survey
of the entire country. Various members of the Education,
Guidance, Sociology, and Physical Education Departments at
Michigan State College were consulted concerning the poten-
tialities of the study. All felt that the study would be
well worth while and that the findings should be a ‘raluable
addition to guldance as well as camping rcsearch. Since no

" other studies of this type have been made, information
obtained would tend to be valuable to both camps and schools
in this state and throughout the country.

The study was sponsored by the Michigan State College
Departments of Guidance and Physical Education and was con-
ducted in conjunction with the Michigan Camping Association.
A survey of all similar and related research was undertaken
in order to discover whether any similar studlies had been
Dade. After an exhaustive search was made of all materials
d-ealing' with the area including these, documents, pamphlets,
bulletins, monographs, leaflets, periodicals, lectures,
textbooks, and reference encyclopedias, it was found that
N0 studies of this nature had been conducted. Following
this, o study was made of all related literature in both

camping and guldance in order to further the development

of this stuqy.

;



62

Procedures in the Development of the Queetionnaire.
Developling an effective questionnaire for purposes of a sur-
vey must be done very carcfully. The selection of the items,
the wording of the questlonnaire, and the method of obtaining
l responses are all of prime 1mportanco.2 Special precautions
: were taken in the selection of 1ltems for this form to avoid

possibilities of bias and opinionated replies. Three choices
of responses were provided in order to avoid the difficulties
encountered in reacting to a dichotomous presentation of
items. In the dewrelopment of this questionnaire, to be sent

to all of the summer camps in Michigan, the following pro-

cedures were employed: (1) A study was made of all the methods
and techniques used in varlous investigations of guidance
practices; (2) Numerous speclalists in both camping and
guidance were consulted to secure recommendations concerning
the survey form; (3) A survey expert was consulted in order
to ald in the formulatlion of an effective questionnaire
structure and in the selection of items; (4) A study and
analysis were made of over fifteen types of questionnaires,
many of which were uscd For surveys of guldance practices;
(5) After developing a tentative form for use, a pilot study
hwolving seven different camps was undertaken in order to

et L

2 Ibsa., p. 288.
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improve the instrument. Questionnaires werc sent to the

directors of each camp. Also, a questicnnaire evalustion

form was included so that the necessary revisions in the form

could be more readily indicated. The following camps were

included in this study: Rieeman Farm Camp, Camp Nissokcne,

Camp Echo, Camp Henry, Camp Kee-Nee-Wsu, Camp Kiwanis, Camp

Newago, and Camp Trotter.3 Thesce camps were representative

of all different types of camps with which this study was
concerned. Data gathered from this study were used to
reevaluate and revise the original questionnaire; (6) In
conjunctlion with the pllot study a personal visitation
interview was made with the directors of eight other camps,
on their camp site, for the purpose of dlscussing and fur-
ther validating the instrument. Thesge camps agaln were

all different typee and included the following: Charles
Howell Boy Scout Reservation, Camp Davaja, Eastern Michigan
Caravan camp, Blaine Lake Fresh Air Camp, Camp Houege on the
Hill, Camp Algonquin, Cam<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>