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A3STAC

Y SVALUATION OF THT O3JECTIVITY OF A
K:JIO-fIbUAu COUTSZLOR SCALS WHICH COFARNS
3 IHAVICRS OF .4, CANDIDATE COULSELORS
BNy fﬁ BIIAVIORS OF PH.D. CAUDIDATE COUI3ILO3

by Gerald G. Griffin

This resoarch exained thiroe hypotheses associated with the
develoncnt of an Audio-7isual Counselor Zehavior 3cale (ui=V Scals).

¢ as develoved for the purpose of ruking avaliable

Hc
S
!_jo

an object rstrurment tvhich wouod compare the resnonse patterns

of .aster's de-reec candidates in Counselin: and Guidance (l..i.
Candidates) 'ith the response patterns of Doctoral deree caniidates
in Counseiin: and 3uidance (fh.D. candidates). The 4=7 32ale
consists of five forced choice, dichotomous dimensions: the
Affect=Conitive, Understanding-iionunderstandin~, Suecific-
Jonspzellic, Zim:loratory-ilonesploratory, and iffective-ilonaffective
direncions,

The rescarch consisted of three semarate studies., The Scale
Jiscriidinatioa Study tested the hypothesis that the A=V 3Scale
would sijgnilicantly discririnate the resnonse patterns of Fh._.
candidates fro those of li.i. candidales on its five di:ensions,
The Ovjectivity study tested the hymothesis that the A=V 5Gcale
would obtain hizh interjudge agreement wiien used for the ratinc
of counselor behaviors on audio-video tapes. The Sensitivitys
Study tested the hyvpothesis that the A=V Scale is sensitive to
chan~e in the counselor behaviors measured by its dimensions as

a result of supervision which focuses on behaviors within these
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di:ensions,

For tho Scale Discrimination Study, three trained counselor
judges used the A=V Scale to independently rate 20 responses fror
each of ten 30 mdimute audio-video taped counseling sessions,

Five of the counselors engaged in these interviews were [l.A.
candidates, The other five counselors engaged in these intervieis
were Ph.D. candidates, g&ach of the ten inteiviews was an initial
personal-social probler interview with a client,

The rating scores obtained by the two classes of counselors
on each of the five dimensions of the A~V Scale were statistically
comparcd using ‘'t -tests, There were significant differences
in the recswonse scores of the two classes of counselors on all
five dicnsions of the A-V Scale., The resnonses of the Ph.D.
candidates were i:ore froquently rated affect, understanding,
specific, exmloratory, and effective than were the responses of
the l.A. candicates,

For the Objectivity Study, three trained counselor judres
used Uile A=V Scale to independently rate four rmimute semuents

)

from cach Qf 7 audio-video counseling tapes. Forty-five of theuse

tapes involved il.A. éandidates and eight involved Ph;é. candidates.
foyt's analysis of variance nmethod was applied to tie

rating scores, Two tymes of interjudse reliability and intermal

consistency coefficients were obtained. One was an index of

item objectivity and internal consistency, and the other wvas

an indc:z of a global rater objectivity and internal consistency.

Iter interjudre reliability coefficients of .89, .72, 75, .5

and .J1, and global rater interjudge reliability coefficients
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of .95, «J1, «8Y, 70, and .93, were comnmuted for the Affect=-
Coenitive, Understanding=llormnccrstanding, Specific-ilonspecific,
Exploratory-onc:ploratory, and Iffective~lioneffeoctive A=V Scale
dimensions resvectiv.! . For these same scale dinensions, iten
internal consistency cocfficients of .55, .92, .91, .G8l, and
.93 res»mective’, and global rater internal consistency coefficients
of .93, .27, Y0, «7, and .98 respectively were comnuted;

For the Sensitivity Study, ten liDZA Guidance and Counseling
Institute trainee voluntoers were randorlly assigned to two grouwns
of five; one ;roup corprised a supervised counselor-intevrrozation
groun (Suovervised Group), and the other group comprised a non-
supervised client-interrogation group (lonsupervised Groun).
sach meriber of both groups underwent six 30 rdnute video taned
counseling sessions with a college or high school student.

The Sunervised Group focused on affective, understanding, specific,
and exploratory responges during interrogaticn - 170 the llonsupervisci
Group had no particular focus during interrogation.

The riddle twenty responses of the first (initial) and
sixth (terriinal) counseling sessions for each of the ten counsclors
cormprising the two grouns were rated by three trained counselor
Judees, Thesec initial and terminal ratings within each of the
Suvervised and lionsupervised Groups were statistically corared
using devendent tP=tests, The results of these tests indicate
that -for the Supervised Group there was a significant increace
in the rating scores, from the initial to the terminal rotines,
on the affect, understoanding, specific, exploratory, and effective

diension coterories of the Scale's five dimensions. For the
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Lonsupervised Group therc was no significant score increase, frowm

the initial to the temiinal ratings, on these five 3cale dimension

catesorices,
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CIL\PTER

THi PROZLE!

s .

s rcscar'c.-l is prinarily an objectivity evaluation of an
Sudio=Visusl Counselor Sehavior Scale (A=V Scale) developed to
conpaere tiro classes of counselors at Iichizan State University.
Essentially, laster’s degreo candidates in Counseling ard
Guidance ((l.sre candidotos) constitute one class of counsclors
while Doctoral dcgroo candidates in Counseling and Guidance
. 1eDe cancidntes) constitute the other class of counselors,
The 4=V Scale consists of five forced-choice, dichotorous
dimensions hich neasure the e:tent to which each of these tio
classes is characlterized by affective, understandinz, sneci
e:ploratoryr, and elfeoctive responses in initial personal-social
problar intervieus,

In the reonainder of this chanter the problen will be :morc
e:plicitly delfined under the neadings of Snecific Provlens,

oM

Joeriidtlon of Temis, Delirdtations, Basic Asswintions, Inotheses,

leed for Study, and Orgenization of the Study.

Shecifc Trobla s

The suecific problems of this research ore:
1. Can the two defined classes of counselors be sirni-
ficantly differentiated on any of the dirensions of

the A=/ Scale?

N
.

o objective is the A=V Scale for measuring theso

Gensions?

-l



o sensitive is the A<V Scale for indicating chance
in counselor behaviors on its five dimensions as a
rosult of supervision which focuses on behaviors

tithin these dimensions?

Dofinition of Terms

The teormnis validity, objectivity, and reliability are defined

in the folloving manner:

1.

2.

3.

Validity. The extent to which the A-V Scale does the

Jjob it is employed to do., That is, the property of the
scale to difforentiate the video-verbal behaviors of

lleas candidates from the video=verbal behaviors of

Ph.D. candidates,

Objectivity. Interjudge reliability based upon Hoyt's
analysis of variance, This is the average reliability

of ratings based upon the average of interjudge correla-
tions.,

Reliability., Reliability based upon the internal analysis
of the average ratings of judges employing Hoyt's analysis

of wvariance method,

Delirdtations

Tho rajor delirdtations of this study are:

1.

The video taped counseling sessions employed in the
individual studies making up this research, with the
excepltion of ono objectivity study, were based upon

rclatively small rumbors of counselors (with diverse

theoretical orientations) at }ichigan State University.
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This was necessary because of the special vroblems,
spense, and time involved in video taping, and

because of the limited murber of counselors available

for the type of video taping required.

The counselor verbal behaviors studied were laboratory

behaviors in which both the counselors and clients were

atiare that their counseling interviews were being video

taped.

Basic Asswptions

The basic assumptions upon which this research is based are:

1.

2.

Je

Counselor responses which are affective or cognitive,
understanding or nominderstanding, specific or nonspecific,
exploratory or nonexploratory, and effective or non-
offective, are available on audio=-video tapes for judges
to observe and measure by a rating scale,.

Both l.A. and Ph,D. candidates in Counseling and
Guidance have a pattern and manner of counseling
associated with these behavior dimensions which are
consistent throughout their counseling interviews when
such interviews pertain to a client's personal-social
concerns,

Those A=V 3cale dimension behaviors which are character-
istic of the counseling practice of Ph.D. candidates,

bul are not characteristic of the counseling practice

of .\, candidates, are assumed to be learned by the Ph.D

candidates as a result of their traininge.



Hyootheses
The genoral expectations which this research exartined are:

First isvothesis. The frequency of affective, understanding,

specific, exploratory, and effective responses in imitial
personalesocial problem counseling interviews, as measured

by the A=V Scale, will be significantly greater for Ph.D.
candidatos in Counsoling and Guidance than for If,A., candidates
bezinming their practicum experiences in Coungeling and
Guidance.

Second Hypothesis., Based upon Hoyt's analysis of variance

method, the A=V Scale will have adequate objectivity for
differentiating between Ph,D, and }M.,A, candidate responses
on each of its five dimensions.

Third Hypothesis. Counselor trainees who receive professional

supervision vhich focuses on examining affective, understanding,
specific, and exploratory responses will receive higher
frequency ratings for these categories on the A=V Scale

than will counselor trainees who do not receive this pro-

fessional supervision,

Heed for Study

Most instruments vhich have been developed to measure counselor
performance have had poor objectivity, and therefore, poor reliability.
In recent yecrs the denands of an ever expanding, service oriented
society have created a tremendous press for counselors, These
domands have not only necessitated an increased need for adequate

counsclor education programs, but they have necessitated the need
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for adequate counselor education programs which could accelerate
counselor lraining., lovever, the educational and counseling
professions have been seriously hampered in their ability to
experiment with various counselor accelerated programs because
they have lacked an objective counselor behavior measuring

instruient,

Organization of the Study

A review of relevant rating measurement methodology, related
research, and cormon counseling elements are presented in the
following chapter. The develomment of the A-V Scale is presented
in Chapter IIT. The methodology for testing the three hypotheses
set forth in the present chapter is presented in Chapter IV,

The results of this research are presented in Chapter V., The

suimary, conclusions, and implications are presented in Chapter VI.
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T\'.;l;'VIE-: OJ.' ItIJ. u‘-n Ah:

The revierr of literature presented here is divided into
four arcas, ecch with a swmary: reloevant general principlos
in tho construction and use of rating scales; nethodological
consicerations in the dovelojprient of rating scales; previous
counselor behavior neasurcrents and cormon elcoments of
counscliy; practice that are imvortant in their evaluation,
The tors “theraplisty and “counselor’ are used intorchange-

avly,

Construction and Use of Rating Scales

A general revieu of tho value and use of rating scales,

(=)

3

and the Lportant considerations associated with their develop=-
nent, aro vroscnted in tlis scntlon,
Teeen rating instimuent generally consists of tro con-

ponents; a cecceription of the behaviors to be considered and a

sct of altermotive rosnonses frorm which the rater is to cuoosc
for cach norson ratedt (llel:stadter, 19484), A rating scele is
one ol the :ost nomular teclhidiques for deseribing: hwiar
characteristics (Zelmstadier, 196%: Torserson, 1953). A rating
scale, sinton ol wbriom, in the ost el coione o LT

PN ’ %

for detewiiving the wvay in vhdch others react to an individual
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in question, and for this situation they are valid by definition,
delmstadter (1094, p, 199) remarks, "...if sufficient care and
trouble are talten, rating scales can be used to obtain hichly
satisfactory quantitative descriptions of many behaviors which
cannot be studied by other measuring devices."
Test construction is a never ending process (Tyler, 1964).
Rating scale developnent is a special form of this process,
In the initial stages of test construction there are no specific
ruleé or technigues which can tell a person exactly what to
measure in a particular situation, The researcher ultimately
decides what the measure will include based upon his experience
and judgmental skill (Hlelmstadter, 1964), Hovever, lelmstadter
presents the following steps which a test constructor rust
follow if his instrument is to be based upon sound construction,
1. The first and most essential step is a careful
deliiditation and breakdowm of the area(s) or trait(s)
involved.
2. (nce the areas of knowledge and/or particular traits
wirich need to be included have thus been laid out,
the next step is to list the behaviors which the
exarinee should exhibit if he possesses the knowvledge
or characteristics under consideration.
3. ‘hen the test iteris have been written, the next major
sten is that of trying them out on an analysis groun
of subjects vho are revresentative of the ponulation

for vihich t' o torl test 35 being prepared,
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4, ‘ilext, the items are to be organized into a resonably
adsdlnd.stered format and an appropriatec system for
scoring the test is to be develoned,

5. The last logical step in develowr.ont is that of .aldng

a fMnal evaluation of the test, as revised and re-

orcardized, on a new analysis group.

Felnstadter (1964) points out that even with the best
possible psychological measuring instruments, errors will be
rade, o mentions that what test constructors should do is,

", ..to learn vhat sorts of error can occur; to develop procedures
for estimating this error; and, insofar as possible, to utilize
methods of test construction and admindstration which minirmize
these errors,."

then rating scales are used, errors arise from rater chare
actoristics and from the behavior selected for measurement.

Rater biases and constant errors of leniency (tendency to be
overly generous in descriptions), halo effect (rating a given
individual in the seme way on all behaviors), and error of
central tendency (the avoidance of using extreme positions on

a rating scale) are errors vwhich arise from rater characteristics
(Hedlnstadter, 1.364).

One of the most recent innovations in the rating scale area
has beon the development of a forced choice technique which has
been specifically desirned to overcore these difficulties
(Highland and Berkshire, 1951), In a forccd choice rating the

Judre is recuired to consicer not just one attribute, but several



characteristics all at one time., The general format reguires
that only one or a feir of the bchaviors listed in each item
be selected os anplicable.

To reduce orror arising fror. the behavior selected, Helnmstadter
susests sclecting bohaviors which can be dependably rated, ile
points out that tho intcrobserver agrcerient (objectivity) is
hi~hest for those characteristics which are specific entities,
The major lorical objection to the rating scale approach is that
ratings arc often based on only broad irpressions about the
person being roted, Therefore, for rating scales to be uscful Lo
researciers and vorkers in apvlied fields, muerical ratings

ust in soe oy relate to relevant observable behaviors, Recent

studies (Gebhart and Hoyt, 19533 Guilford, 1959; and Thorton, 1942
and 12/41) i0dustrate that ratines of specifically defined

characteristics ovtoined on carcfully develoned scales can have
validity, Zdle judgrents of broadly defined traits are often
subject to irrclevent influences,

elistadter (1L98%) olfers four rajor techniques for the
immroveent ol ratings., first, rate only relatively specific
characteristics vhich “.,.are rcadily discernible and have a hishly
consisuent iconing for a wide varioty of judrses." Second, be
careful in tho pdroparction of the rating scale itsolf, Select
behavior labels widch “,..are short enousnh to fit on the scale yot
sufficicently unarbipuous to result in gencral unifortity of
nearding for 21l potential raters, Incluce a concise description
and a fer erxrmles along with ench beohavior labzl,” Declde

woon the best mutber of stens to be used., Five and eleven sec:.
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Lo be the ovtd 2l muibor of stens above and belowr tthich it does
not pay to vroceced (Charproy and larshall, 1639). Aftor tho
individucl behevior secales have been developed, orgomize ther.
into a corplete rating inctrwent, Third, “...use cal reful selection
and traimine of the jud:es vho will do the rating. ™ Forth,

", . have the judees nalie thelr ratings indenendently and then

pool tleir recsults,.”

Swvrarr

b

.
ELTe)

roling scale consists of a deserintion of the

behaviors

to be coacidered and a set of alternative resnonses from which

tie roter is to chiocose for cach person roted., It is the rost
direct necacure currently available for deter:ining the wey in vhich
othors react, Cotion crrors of the ratins anproach, such as rater
biases, cirors of lemiocierr, halo effect, and errors of central
tendenem, ore gonerally avoided by the forced choice teciuvicne,

T sufficicomt care and troudle are tolten ir the develoment and
use of ratii: inctrmutents Thery con be used to obtain hishly
sotisfactory; cquantitetive doseriptions of rawyr bchaviors which
cammot ve studied by otlier leasurine devices, Ratings are
innroved ;- selection of traits for neasurc:ent which relate to
shecific and reclevant obgservable bchaviors; careful vredaration
of the rztin; scale itsclf, including appropriate selection
anc deseription of behavior levels and proper orsamization of
individual bcliwvior scales into a cornplete rating instruments

caroful selection and training of tiie judges vho will do the

rating; and the pooldng of the rosults of indevnendent jud;e
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Ratin: Sceles and lecthodolo~ical Considerations

4 discussion of the pertinent riethodological considerations

KR .

related to rating seales is presented in this section, These

.

considerations refer to reliability, objectivity, and volidity,

T4

cach of whxich 15 assoclated with a different kind ol ocrror, and

J"--.

each of ricli »coresents a soparate eriterion for cevaluating a

test (elrstadier, 1990),

1

1 oy vest, reliebility of the technique and validit of

tae resulis are two dsnly sirmificant rethodolosical considerations

(Tyler, 120 elrstadter, 19043 Ruch, 13033 Lindquest, 12(C1).
<

In the case of rating scales, 1hidch arc used by a groun of judges

L0 rate otliers, a reliabilit; considoration of i::dortance is

that of intorjudze arreetent (Gel:stadter, 19643 Zbel, 1551;
oy, 1201), The centrcl icthodolorical question for the ratin-

ceale, then, oy be steted: hour useful (valid) and objectivo
(decree of interjudre reliabilit;r) is the scale for the =iioose

for Mhich it is bein: used?

seneral overview of reliability, objectivity,

and veliddit;r conciderations and their relation to measurerent

2eliabilit:
ek (1943) emphasizes thet a neasuring device cannot be

to

Hh

valid utless it is fir

[&]

reliable, The 1259 Glossary

of llcasurcont Terns,® mublished by the Calilornia Test Zureou,



dafincs reli-hility (in coron tith others such as Wech, 1773

-

5

ond Toler, 1007) as the de:ree to which an individu~l ould
outain tliie snie score on o test 17 the test tere read indstered
to the sore inddvidual, This Zlossary of lleasure ent Tertis?

~e

dotin wishes three tyves of welianility coefficlents:

< N s s 1 PR S
= W OCL L on . GO ALLUY
. LOC . LT.CL S L0.02 U

A correlation hetireen test and retest writh sore veriod
of ti.:c intervenin:. The testerctest situation ::z
Do T ith tlo foimis of the sare test,

2. Cocflicient of cwivalence

A covrelation betireen scores {ro- Lo forris ~ivea at
cosentlially the sane tlne.

2. Coofficient of intemnl consistenc:

pud VU

. ]

4 measure based on 1Ator“ﬁl anclysic of data obtaired
on ~ sintle trial of a . .ore vro-inent of ticse
are on enlit=hnlf :icthod and the Huder-ichandson and

ort analysis of variance rethods,

Relinhilit -y in cacli of thesc cases, is defined as “,.,.the ratio of
Liue score vordnnce Lo ovserved score variance and is an indo:
of the o.ount of variablce error (chance errors varyiar fron
vercon to werson and fro: oo tine to the nett) in a test”
(uelistadior, 1U¥),

There are four classical ways of estiintine reliabilitr {test-
retost, varallcl for:, solit-lialf, s~ind {uder-Richardson), 21l of

viideh oy Do coressed in o for: analorous to the quotient of thc

ouserved variance rimus the error variance to the observed

variaace, 2och of these proecedures is basicellr dilffersat in

that ‘...10 deiines vhat is tieant by orror in a slischtlr differont

vas. eliatedher (190G%) points out that the procedure for



deter.dining the test-retest correlation ...defines as variable
error ay tiie to tiiie fluctuations;™ the procedure for deter:dinin-
varallel form: reliability “,..defines as variable error both tiie
to tie and fox: to for: fluctuations; ™ the nrocedure for deter-
rimine splAtala)E relisbility ¢...defines voriable error only as
{luctuotions from ono half of the test to the ne:t;? the procecure
for delemdiding iuder=dchardson relinbility (fuder and Rd.chardson,

1937) e.edefines variable crror in terrs of consistency of per-

=0

for .ance fro: ite: to itent.”

ot (3941) has presented a procedurc for estirating reliabilit:-
waich aelines a variable error in a soievhat different iray fron
these ollicr on:rocches, althou~li the results are identical writh
uder-chardson reliability. Hoyt's final basic way of defining
what is mcont by variable error involves a slightly different
brenkdoml of ovserved score variance from what is usually prescnted.

According vo loytts forrmlation, *...variation in the nerformance of

n individual fro: ite- to iter is not considered error. wther,

it is a real (noa=error) differcnce, an intraindividual difference,
ard one uldca should not be involved in the estiration of reliabilit:-.
Total wvoriation observed, then, 1s conccived to be made un of three

corsouents:  true interirdividual differences, intreindividuszl

differcnces, and error iaterindividual differences. Accordin: to

1

-

foyt o beotier dofinition of reliability is exoressed by the quotiant
of the true interindividual varicnce (error variance subtirochtod foo:
the ooscrved variance minmus the intraindividurl variance) to the
4 verdance tdims the intraindividual veriance., Using an

analyols of wnyiance vrocedurce, thon, Tovt's reliability can
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be estiinated by

r_ 4 = I[i5 individuals = IS residuals

1S individuals

S individuals = nmean square of deviations from the
individual's rieans

5 residuals = mean square of the deviations left
over after individual and item variation
have been reroved,

The reliability of rating scales is affected by the major
considerations for forrmlating an observational measurement., The
muiber of scale categories and the effect of the length of the
Judged material anpear to influence reliability (Helmstadter, 19643
Sendig, 19543 Dendig and Sprague, 1954%; Symonds, 1922), Reliability
of rating scales is enhonced by clear and unarbiguous directions
(Eelmstadtor, 1964; Bendig, 1953), prociseness of rating criteria
(Helrstadter, 19043 Rose, 1947), uniform scoring procedures
(Hamlin, 1954), use of adequate samples of observed behavior
(Helnstadter, 19043 Hamlin, 1954), verbal definitions of scale
catesorios and illustrations of behaviors which fit various scale
categorics (3endir, 19535 Albee and Hamlin, 1950), and the
pooling of independent judge ratings (Helmstadter, 193643 Gordon,
1924), The factor vhich influences scale reliability the rost,
hotever, is interjudpe agreenent (liolnstadter, 19845 Ruch, 1963

Sendi;, 10553 Dondig and Sprague, 1054),

obg cetivitr

Celistadtor (L9G4) defines objectivity as the e:tont to vhich



versonal errors have been avoided in rating, Thus, a meacure wiich

is relativel;” free froxn personal errors is referred to as objectlve.

™ = st v vr.  eae Je T Ay e - 2 2
Ferc . -3 ~uonn ofer to a.:0n17 cevaral did
IO ceoimiis tile oo Angtraent oy flldwvituals, delstadie?

CLLLCS, eeelly U0 wzowons observing emactly the sane resvonses are

IR W.Y ]

1ilel;, to reocord dilferent scores, because they can see the

AR

perforonce ordy from thelr ovn nosition or bias, 3ince such

fluctuction iy scores is diroctly attributatle to the judpe doirc
the rating, they are called versonal errors, Interjudze reliclilit -

)

is the inde:r which reflects tiie ertent to hich a recasure is free
Trom Lils tyoe of error. loyt's ernrlysis of variance rmethod
(Ioyt, 19815 is one vwhich provides such an index., It provides a

- cocilicient dch indicates the degree of cow'1<1ﬁ e
which ic olvtained then soveral different judres rate the sanic test

or inlividuzl,

elistadter (L2790 ) indicates that objectivity is a snecial

forr of »elin™lity. ™,...30couse tiic personal Diases of Judzes wnldns

ovservations fluctuate fron tirme to tire and fron subject to
subject, thio resulting nersonal errcrs represent a particular
type of veriable error. 3Decause of tlidls, no new index other than

the index of reliability is

0

nor..ally noeded to 2ssess an instrw:ent

in this resnoct,” Ilowever, iHelmstadter stresses that whien

k=
o,
3
Q

Q.

cre used Lo ate responses, personal errors becore of sullicient
ragnicude o require snecial attention and therefore deserve a

~

nis

e

speeiel Jabel, T s the index of objectivity.
Loclt of okjectivity is directly reflected as 2 lack of

test reijobility (Ielictadter, 1964; Ruch, 1963). Auch (1903,

-~ )<



states Y...1in order to be reliable, a meamuring instrunent

st be obleclive, so that Lo or roro individuals can score

the subject's ressonses and obicin the sare result,® liclistadter
(L904) swetes, H...a scoarate inde:r of objectivity...;:ay prove
valuable to a test constructor by sugcesting a specific cause

of unreliability in an instruront under develovment,* Other
tihinzgs beinz coual, the sreator the objectivity of an instrument,
the creator its reliability will be (lelmstadter, 196%).

Rich (12063) suggests that the best wmy to insure objec-
tivity in a neasuring instrunont is not to include items vhich
rust be scored on the basis of subjoctive judgrent., The fower
the resvonses uhich rust be scored by subjective judmient, the
greater the probability tiro or more persons can score the same
responses and get the sane results, Ruch points out, though,
that in the neasurerment of hunan behavior peonle rust act as
the measuring instrunent, maldng it nearly impossible to obtain
objective oasurerient uninfluenced by personal perception,
However, onc riny assure that through the use of professional
Judres, those tho are soriewhat erpert at what they are measuring,
this subjectivity :ay Lo rdnmirized. This assumption is supported
by Cattell's original statement in 1903 that, "...there is,
hovever, no other critorion for a man's vork than the estimation
In uhdch it is held by those most campetent to judae."

Shepiro and Zborhart (1947) recornize that perfoct accuracy
is nelithor nocessary nor uswally nossible in cbsorvational
Judgrients,  They nake recosendntions that are believod to

Al

Tacilitate reliabilit., c.(e, technicues to olirdnate "avparvent



intervicrer bins,”  These tyves of fechniques to insure si:dlarity
between the interviaiers or judres have beeon applied and analyzed
in variors socinal sctiings by Foldrion, lijian, and Hart (1951).

The use of an intorviow or vretest in the forimlation of a rating
seale has proven to bo esvecially valuable by Rose (1L947).

The porsonal characteristics of tho judges appear to be
sirmdificant i1 observational analysis. 3Zendic and Sprasue (1L951)
fournd that theo individual rater reliability increased with hicher
levols of odueotion, and tho variance depended groatly upon the
lonsth of thwe secole and the erperience of the rator. In a
follow=un study using the sane rating seale, Bendip (1955) again
found thiat tho educational level of the judze affected the

rcliability, I‘oro bias neasures vere found in the undergraduate
"lorer educatlion® judgos.

Helnctadteor (L90)) declares that the careful selection and
training of those Judgos vho will do the rating is one of the
riost elfoctive viays of insuring adequate results from the rating
secale approach to neasurenent, He indicates that the first rule
mters who 1ill have the opportunity to make the

03

recescory obserrations of the subject in pertinent situations,
ettty it is Loportant to try to sccure raters vho are willing to
make Judgionts free of distortion, One of the first taslis in
the traimding of rators to usc a seale appropriately, notes
Helnmstadter, is to convinee ther of the velue of honest and accurate
ratings, It also helps to noint out the tyves of errors which

raters are 1ilicly to roke and provide soe cucrestions for oveliding

LY .
wiiClle
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Tedidivy is the most irportant consideration ir the con-
struction ond use of all tywves of tests (felmstadter, 19043
Tyler, 12385). Rcliability is morely a reans to the end of
validity (Mue, 1952), A easuring device cannot be valid unless
it is Tirct ol 2ll relicble,

Jalrisbadtor (005) states that ...reasurerent of behavioral

charactoristics is indirect, Zocause of tials, one canrobt be

.

conletely certain that a test reasures the precise characteristic
for viich it wes designed, Thus, an error can be made in using
tests vhich is the sare for every individual to which the test is
anvlied and the sae every time it is used., 3Such errors are
called constant errors, In test measurement, the problen of thes
constant orrors is thie probla:r of validity.” Validity is an
indicotion of thie extont to vhich a test is not influenced Ly
constent crror,

Cronbach (L21:6) and others pcint out that validity may have
a variety ol :canmings. Thce tt.;o basic approacnes to tlhe deter-
rdnation of validity arc logical analysis and empirical analjysis
(““loscary of llcasuretient Ter:s”, 1959).

Comvone validity and itenr structure are types of validit:
doteriined - Joziecal analysis., Contont validity refers to
“,e0h07 Tl the content of the test samples the subject ratter
or situation about which conclusions are to be dratm,.” This iy

be deterrined by the opinions of a jury of experts, Content

validity includes face validity, which involves a simple

(=5
&

evaluation of countent adequacys lozieal validity, in wvhich it
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carefully detemdined whether tho test behavior 1
v

(&}
%)

1 represento-
tive sarple of the behovior in question; and factorial validity,
in which the e:xtent to which certain facltors contiibute to totel
test scores are deterriined by exmdning the many relationships
aiong testetolding behaviors ((lelmstadter, 196:)., Iten structure
includes corroborative evidence fror item analysis supporting
the otlicrr characteristics of the test and iten corposition
conceptual clarity in the expression of items,

crphasizin

-
)

1

pata shouing the rclationship betireen test and some later
(criterion) bcohavior is called empirical validity. Concurrent
validity and prodictive validity are tyves of validity deterrdined
by emdrical analysis (“Glossary of lleasurenent Terms®, 1959).
Conaurrent validity refers to how well test scores match measures
of contemnporary criterion performance, Prodictive validity
relates to how well predictions made from the test are confirmed
by the data callected at a later tine.

A type of validity in which both logical and erpirical
methods 1oy e used in its determdinotion is constiuct validity,
validity in uvhich the theory underlying a test is validated,
Cronbach (1957) defines construct validity as an analysis of the
rieanin: of test scores in toiis of psychological constructs,

Renk (1.04%) points out that this definition requires that in
order to ectablish construct validity, the testenaker imst
reasurc a construct wiich is tied into an anpronriate theoretical
francroriz, Ielnctadter (108/) states that constrct validity
Yeeels evidence wilch sec:s to establish the test as a reasure

of sore lyotiesized trait wihdch roy affect nerformance in a



varicty of tays in rany different liinds of situations." e

adds that ..econstiuct validity involves such diverse evidences as
croup Jdifferences, perforrance change as a result of exmorinental
ramdmulation of certain variables, rmltitrait—rultimethod rmatrices
of correclotions, internal consistency information, and studies

of the test-talzing process.” llechl and 'acCorquodale (55) su-zest

1.

that no test has approached the ideal level of construct validity,
inddcating that Uids is a difficult tyoe of validity to estabvlish
for a test,.

elistecior (1948:) feels that it is rather naive to asik vhether
a test is valid., Cronbach oxd lleenl (1955) point out that a
test is never really “validated.” lather, a princivle for
maldne certoin ldnds of infercences about »ersons who obtain
. o

iAven test scores is verified or refuted, Information that is

sathered to deterrine e:xmctly wvhat ldnd of infereiices can be
drawm fromn lest scores is referred to as validity evidence.
The question should not be “Is the test valid?¥ but *Is the
test valid Tor such and sueh?®

e (19¢2) states that v,..the validity of a measuring
inctruw:ent is the e:tent to which it reasures that vhich it was
losicined to icasure.” Lindquest (L96l) points out thot validity
is aluoys velidity for a particular purpose with the essential

question being how uwell does a test do the job it is employed

to do., ILindcuest (1941, p. 622) states:

]

e validity of aiyy test is its validity
.5 an indicator of individual differences
n sone particular function armong the
ievers of soize snecified group ,

iJ- )

.o
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Tler (1902) fecels in exadining validity that the prover cuestion

£

to asit is “,..Just vhat is it that this test docs measure?™
rather that the old validity question of "...to wiat extent
does tils test measure hat it murports to measure?" He fecls
thoat the content of the test :mst be analyzod and rany correlations
exzrined 1w@th different criteria in various groups before the
ansver can be !movm. Tyler's view is that it is not necessary
for a nsycholo;ist to have an exnct definition of vhat he hopes
his test will ieasure at the besinning of his test develowment,
Tylor (1963, p. 29) corients:

v.oif he has a general idea about the character-

ictic and its relationship to either theoretical

concepts or practical situations, his precision

in defining it will increase as he tries out his

test in serles of separate research studies.

Bayroff, laggerty, and Rundquist (1954) point out that
the use of rating scales and judges for the assessment of
sements of behavior carries with it certain problems and
dravbaclis, Ono of the most important problems seerns to be the
obtailiing of nasdnwn rating validity. These writers note that
ratings are subject both to rater contamination (agreement of
ratings due to the fact that the same person makes two evaluations)
and technicquo contardnation (exttent to which validity coefficients
are artificiaslly inflated because of reserblance of techrmique),
They found that the most offective wray of increasing the rating
validity vas tos
l. Avorarse the ratings made by the raters.

2. Ilave roters identify their ratincs,

Je ave tho crucial ratings completed early in the series.



In 1921 Mign stated that the rating of hwian character
as nracitlcoble ", ..if the rating is done under concditions
as rigorous as the following:®

1, If cach final rating given a porson is the average

¢’ tlree independent ratings, each one nade on a
scale as objectified as the man=toe=rnan cormparison
o scale,

2. If the scales on vhich the ratings arc made are
coiparable and equivalont, having been made in
conferences under the instruction of one sldlled
in rating scale vork,

3. If tho threc raters are so thorouchly acquainted vith
the person rated that they are corpetent to rate.

If validation evidence idontifies a murber of scale items
vhich sipuificantly distinmuish between the criterion groups
obtained in one sampling, tho test constructor rmay wish to try
ther out on a socond sarple, This is known as cross-validation,
If the sane results occur on the second sample, the researcher
can have a fair Jdegree of confidence that his finding will hold
up in subsoruont studies (ilelmstadter, 1964)., Cross=validation
is accomplished by trying out a previously developed and refined
scale on a new roup that resembles closely the one for which

the scale 111l ultimatoly be used.

Swmaxry

Iloethodological probleonis are the rnost prevelant questions
rogarding ratiaz. Two of the rost highly sigmmdficant mothodological
considerations concern tho reliability of the rating technicque and
the validity of the rating resulis, The reliability of a rating

Al

technine refers to its consistency as a measuring instrumont.,



This incicates its relative freedon from variable error,
Personal crors, which are due to the impressions and biases of
the roters, aro a special class of variable error., They take
on sufficient ragnitudo when rating scales are used. A special
index of reliability, known as objectivity, reflects the extent
to which nersonal errors have been avoided in ratings, Lack of
objectivity is one of the niost comrion causes of unreliability,
The greater the objoctivity of an instrument, the greater its
reliability will be.

Using pretests in the forrmlation of rating scales, developing
precise rating criterla, providing clear and unambiguous directions
and category definitions, providing examples of scale categories,
follouwing uniform scoring procedures, providing adequate samples
of behavior to be rated, and pooling of independent judge ratings
are all techniques which reduce variable error and thus increase
scale reliability. Personal errors are reduced, and thus objectivity.
and reliability increased, when careful attention is given to
the selection and training of the judges who are to do the rating.
The educational level and knowledge of the judges seems to be of
particular m:11>ortanc9. )

The validity of test results is the most important consideration
in the construction arnd use of a rating instrument. The problem
of constant error is the problem of validity., Information that is
gathered to deternidine exactly vhat kind of inferences can be made
from the test scores is referred to as validity evidence. The
major validity criterion of any instrument is how well does the

instrunent do the job it was erployed to do. The validity of



rating results is incrcased, according to expert opinion supported
by soiie e:periiiental studies, by averaging judge ratings, having
Judges identifly their ratings, and having the crucial ratings

completod early in the series,

Counscelor Behavior }Measurement

Some of the most relevant research efforts over the past
years to objectively measure various aspects of counselor behavior
are reviewved in this section, A brief historical overview of
counselor rieasurement efforts preceeds a discussion of the signi-

ficant counselor behavior scales related to the present research,

Histo

Laswell (1929) reported the need for more adequate recording
of the data of the analytic hour if such interviews were to be
used for research, In subsequent articles (1935, 1936) he
reported the usefulness that electrically recorded verbatim data
could have for this purpose. Symonds (1939) suggested to
psychologists that phonographic recordings might provide the
objective data for the study of the interview process. Rogers
(1942) described the ways in which such data might be used for
training and research, and Covner, one of his students, wrote
a serios of articles (1942, 1944) spellinc out the details
of the rationale and technique of phonographic recording.
Subsequent research under the general supervision of Carl Rogers
validated thc assumptions regarding the use that could be made

of verbatin data.
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It was recormized by early investigators that in order
to conformi to the rigors of the more objective approach
characteristic of psychology, it was deemed necessary to
translate the raw data of the interview into a form that could
be amenable to statistical analyses, Lasswell (1938) devised a
systen of categorizing what the patient said during the psycho-
analytic interview by designing codifications for the patient's
positive and nepative attitudes towards himself, towards others,
and towards the therapist, A systen vas developed by Porter (1943)
for the codification of what the theranist said, Porter's system
of categories was refined by Snyder (1945), who added categories
regarding the statements made by the patient and, in part,
studied their interaction.

Other attenpts to objectively describe the activity of
the therapist followed the early efforts of Lasswell, Porter,
and Snydor. In 1948 Keet codified the statements of the therapist
to differentiate between expressive and interpretive activity.
Finesinger (1948) classified therapeutic activity into three
levels of activity: low, moderate, and marked, while Dittman
(1952) classified therapist activity into questions reflecting
feeling, clarifying feelings already expressed, clarifying
feelings somcvhat less surface, and depth interpretations.
Similarly, Carnes and Robinson (1955) categorized therapeutic
activity into clarifications, tentative analyses, interpretations,
and urgingse. In 1953, Collier focused on a contimuum of activity
level, vhile liarway, ete. al., (1955) and Rausch, et, al, (1956)

focused on a dimensional analysis of interpretive activity.



Sirnificont Counselor 3ehavior Scales

[%)

The earlicst validated counselor-rating scales of any

siemificance are Rozers' Relationchip Inventory Scale (19£2)

and Andorsons' Interview Rating Scale (1962)., Rogers' scale

O

" 1

hich pemdts the elient to rate the counselor, It

.
Q
Qo

11C

O

consists of three sections which focus on the type of relation-

shin wvrovi'cd by the counselor, The first section consists of

72 ites viich describe possible positive and necative feelings

-~
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vitudes thich the counselor may have toward the clients
€.Cey tat Ties he feels contompt for re.” The client is asked
to rato on a four point scale, ranging from, ‘I stron:ly foel
tiids is true, to "I strong;ly” feol that it is nrot true,% the
extent to tduich he feels each of these 72 iterms apply to his
nselor as he relates to the client. The seccond section of
Rozers? scale consists of two questions asicding the client to
rate, 2lon; = seven Hoint scale ranging from extrercly dise
slied to coupletely satisfied, how he feels about the
relationsiip tith the counselor., The third section consists of
eizht soutencoe cormletions concerning the counselor and his
counseling; c.g., “the counseling seecried very o
Althonsh the Dogerst 2elationshipn Inventory Scale has denonstrated
sorie utility for counselor evaluation by clients, its rajor
lirjitation is that it is tied too closely to the theoretical
concepts of Rozers' oim counseling viewpoint., It focuses upon
Drpatlhy, Positive Regard, Congruence, and Unconditionality,
Thus, it contains no questions related to effective or ineffective

use of counselor cuestions, confrontations, interpretations, and
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other counseclor bchaviors not aiphasized as important by Rogers.
Also, the scale depends entirely upon the subjective impression
of the client doing the rating rather than upon objective measurea
nent of caunsclor behaviors,

Andersoas! Interview Rating Scale is an attempt to provide
an opeorational definmition of ideal rapport, defined in terms of
effective catmnication in counseling interviews, It consists of
50 itens that are based upon a consensus among a solect group
of counselors and clients concerning the meaning of rapport,
Eighteen of the items refer Lo client behaviors and attitudes;
e.8., "the client distrusts the counselor," while the remainder
refer to counsclor behavior; e.g., "the counselor 1s very
patient," The items are described in terms of specific behaviors
‘and attitudos, each of which are rated on a five point scale
ranginzg from “never existing" to "always existing.” The 50
items are ovenly divided between items representing high and low
rapport, The Pearson correlation between the ratings of the
caunselors and those of the clients, based upon median scores,
was 0,93,

Anderson and Andorson have demonstrated that a core of
agreemont amony clients and counselors can be reached concerning
the nature of ideal rapport, using the Anderson Interview
Rating 3cale. The effectivencss of the scale as a measurec of
rapport in counseling has also been supported by other inde-
pendent investicntors, However, Andersons' scale limits itself
to an effectivoness of carmnication concept and does not

draw broadly unon other counselor behaviors such as aspects
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based woon visucl percention and confrontation, Lilie Rogers!
scale, it rclies iore upon subjective impressions than upon
objective obscrvations,

A part of a lational Institute of llental Health project,
Rioch, et, a1, (L, 2), develovoed a scale for rating counselors in
interviaus lilch used outside professionals rather than clients
as Judges. Dlochi's scale was 1uch sinmpler than eitlior the
Rorers or Anderson scales, It consistod of tiro siall sections:
onoe for rating the counselor on his general counseling conipetency
during the interview anc one for rating the counselor on auto-
eriticic:, The interview section consisted of nine global
ratin;ssy c.., ‘respect for tho patient,” and the section on
autociiticisc:: consisted of five global ratings; e.g., ‘shous
awarencess of :wnjor veakness or veaknesses, both of which were
marized onn o five point scale from poor tiarouzh excellent,

e loch Scale was applicd to eight L0 year old mothers

vho had one year of training in the project's tuvo year llental
ilealth Progranr of individual and group procedurcs covigned to

train tha: to do psyciothcerapy under 1i:dited conditions. TFour
profescional judpes rated these counselors on each ploval dinension
using the five noint scalh, As a group, the eight counselors
received a roon score obove 3.0 on cach dirension, In addition,
the clients of these counselors were clinically evaluated to be
functioning botter. Thesc results verce considered positive,

. R S KRN R P K P et A KO RO
Zron Thouy these Lentative resulis miny succest coe utilit:r

H - P AN LIRS . - s S - - PR
Jox the Xoch senle, 1Us uce cees LLdted for threeo rezvons,

N

Firel, o »eliobility studies were renoried [or the serlo,
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Second, the scale is too seneral and too zlobal, and thus does not
perriit rating of specific counselor verbal behaviors. And third,
lize the other scales reviewved, it relies upon subjective
impressions,

Durinz the 1963=04 academic year the Interpersonal Process
Recall (IPR) Project meombers developed the Counseling Process
Effectiveness Scale to measure counselor trainee effectiveness,
IPR is a neu technique in stimlated recall methodology designod
to secure the maxdimum effect from the replay of video tapes in
counseling through erphasis on the visual element during recall,
This teciimique was developed during the course of investigation
into the dynaixics of empathy at lichigan State University's
College of Eduncation by Kagan, Krathwohl, and Miller (1963).

The Counseling Process Effectiveness Scale was developed by IPR
project marbers after an unsuccessful search for a suitable

scale, It consisted of 33 behavioral and feeling tone items,

a global reting, and a question asking the judges to write adjectives
or phrases which described the trainee.

The 33 bchavior items, e.g., "the counselor paces the interview
inappropriately,’ were ecach rated on a four point scale with
one end of the four point contirmum corresponding to ineffective
and the other end corresponding to offective, A fow of the items
were talien and :iodified from Andersons' Interview Rating Scale,
The global rating was adapted from Rioch's scale and was scored
on a ropreseatation of the normal curve with baseline divided
into eight ccual segments. The Judges were asked to rate each

counsclor in co parison with counselors of coriparable experience
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in order to cstablish an absolute ratiier than a relative Judinent
so the genercl quality of the counselor as a product could be
evaluated, On tho third part of the IPR nroject's scale the
Judges verc osled to indicate the main factors, in order of .
inportance, wirich led to their particular rating of each counselor,

As part of the develop:ient and progress of the IPR project,
Ward (1965) used the IPR technicque to compare the effects of
three different methods of education on counselor trainee
effectiveness as necasured by the project's scale. Fifty-four
lichigan State University Counscling and Guidance trainees viere
divided egually into thrce counselor education treatment groups:
a video recall, an audio recall, and a control group (standard
counselo: training), T ch of the groups had three thirty mimte
counseling sessions with high school studonts, The video recall
group had each of‘ its counseling sessions video taped and replayed for
recall surposes with an interrogator, The audio recall group had
each of its counseling secssilons audio taped and replayed for recall
parposes wilul an interrogator, The control group had its counseling
sessions audio taped but received no stimlated recall sessions with
an interro;ator. At the end of this training each of the 54
counsclors held a counseling session with the saie coached client
(a college student actress). This session was audio-video taped
and used as tho criterion for evaluatinz treatrient effects,

Woerd amployed three professional counsclor educators as
Judges to rote each of the 5% counselor's criterion tapes for

counselor trainec effectivencess using the Counseling Process



affectivoncss Scale, For each criterion tape they rated two
separate four rimte semients., One four mimte semrent was
rated early in the intervieu session (the first to the fifth
mimites) and the other was rated later in the interview session
(the ninth to the thirtoenth riimtes). Using this scale Ward
found no sigmificant differonces botween the three groups in
caunseling ability as rated by the three professional counselor
educator judres. ‘lard found that the three professional judges
did not rate the 54 counselors participating in the study in the
same vay; their ratings often differed markedly from each other,
and these differences were found to be statistically sigmificant,

Based upon a twoewray analysis of variance, the range of
interjudge agreement between any tvwo judges ratings for the first
four mimte segmients was .31 to .46 with a mean of .36, The
range of interjudge agrecment between any tuo judges ratings for
the second four idimite segrents was .52 to .0l with a mean of
«56. These low objectivity findings suggest that the Counseling
Process Effectiveness Scale may have questionable utility,

Kelz (1966) constructed the Counselor Effectivenes Rating
Instrument, a measure for assessing counselor trainee effectiveness,
This rating instrument consists of eight major categories to
appraise caunselor effectiveness in interview situations, The
oight catogories of the scale are: (1) Appearance, (2) Expression,
(3) nReclationslip, (4) Corrmnication, (5) Knowledge, (6) Perception,
(7) Intorvretation, and (8) Temdnation. The subdivisions of
these catcepories reprosent personal (relationship) and technical

(professional) elorients of counselor effectiveness which are
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rated on a five point scale ranzinz from unsatisfactory to out-
standinz,  According to Kelz, this scale was developed by collecting
effective counselor charactoristics frai several roferences and
Lrom discussions vith erperts in the field of counselor education,
Ilelz selected those characteristics for rating which he considered
1o be relatively independent of thiec nature of the problen and the
r1othod of counseling.
The counsolor subjects used by Kelz to test his scale vere
+2I1arty eubors of a National Dofense Bducation Act Guidance and
C ounseling Institute conducted at the Pennsylvania State University
Axixing the acaderdic year 1960-0l., Standardizod interview
s3 tuations vere developed using student actors vho, it was felt,
< <mald neet the standards considered necessary for the portrayal
oX" high school counselees, Two interview situations, each en-
Phasizing problens cormonly faced by secondary school counselors,
YIexre develoned, One situation focused on personal factors
o cilitating counsoling relationships (interview S) and the other
Simphasized tochnical proficiencies such as the integration and
R I >Plication of data (interview P),
During the study a panel of six trained professional judges
i_:\ on tho Pounsylvania State University observed, via closede
S xrcuit tolovision, two 15 rmimte interviaus (interviews S
a1 P) for cach of the thirty counselor trainces. Ratings
OF  counselor effcctiveness using Kelz's scale were made indepen-
‘len‘tly by the judges during and directly following their ob-

SOxvations of the intervicus, The corrclations of interjudege

A reortent on intervicu 3 ranged froa .23 to .77 walth a mean of
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«53. This copared to a range of .21 to .65 on interview P, with
a rican of %435, The avcrage correlation between ratings given
by pairs of indemendent raters was .50, The average agreement
of individual judges with the pooled judge ratings was ,78 for
Snterviow S and .73 for interview P, The judgments of counselor
effectivenoss were correlated with the rankings of the counselor
-+ xainees rade by counseling practicun supervisors to establish
+the validity for the ratings. The correlations obtained were .42
zZind .28 for interviews S and P respectively.
Although Helz's Counselor Effectiveness Rating Instrument
v yo>pears to be useful for assessing the counseling proficiency
of counselor trainees, it lacks favorable test validation and is
<Iraracterized by low objectivity, and thus, low reliability.
Switching from the global and four to five point contimum
< omnselor rating scales, Ranlt and DeRoo (1965) developed a forced
<hoice, check-off Counselor Response System (CRS) Scale for the
IMeasurenent of each counselor statement along six dichotomous
Admensions as follows: (1) Affective-=Cogritive Comtent, which
A xdicates whether or not reference to affect is present in a
< cunselor response; (2) Affective--Cognitive Change, which deals
TiAth gross changes in feeling level between a counselor response
|xd a preceding client statament; (3) Content--Follow-Shift, which
Qeals ith vhether or not there are changes in the genoral topic
OX discussion betweon the client's preceding statement and the
Counselor!s rogponsces (%) Present vs, Past or Future, which
Andicates whother the counselor refers to or focusos upon sorce

thing in the vast, the vresent, or the future; (5) Restrictive-



Zoenesiva, thiich deals with the extent to vhich the counselor
lirdte or wer dts freedor. of emprossion by the client; and
(6) Clicnt==Ctior Referent, which indicates whether the client
or sorcone clse is the primary referent of the counselor's
xoesponse. The six diiensions ave theorctically derived, but they
Jrave not been based exclusively uwon any one counseling theory,
The C2S Scale was desirmed to describe, but not evaluate, the
~rerbal stateients of counsclors during interviews, and is part
o a larser system currently boing developed for esxarining both
< ocunselor and client rosponses and their inter-relationships, The
xrating evaluation of each counselor's verbal response involves
;A ldng six dichiotonious judgments, one for each dimension, For
aadequate evaluation, any given Judge is designated to rate only
Ttxs0 of the six dimensions, Thus, a mimimm of three judges-are
W ssed to rate a counselor's verbal statements,
DeRoo (1905) applied the CRS Scale to audio tapes of eight
S octoral candidate counselors at the end of their practicunm
<xmd to a group of 30 advanced NDEA Guidance and Counseling
X mstitute candidates at ifchigan Stato University at the end
S the 1904=G5 academic year. Using trained judges, DeRoo
OSbtained a range of reliability ratings on the scale's six
Qnensions £ror 75 to .99 with rarginal reliebility resulting
On the Destrictive--ixpansive dimension, Thus, in initial
A pplication to audio tapes, Rank and DeRoo have demonstrated
Vory favoravlo interjudze objectivity and reliability across
the scale's six dirensioas.

Of the counselor rating scales developed to date, Rank and
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Delno's C5 3eale avnears to be the rost objective; it is tle
nost soecilie in the counselor nehaviors it nezsurcss it is
one of the least tied Lo any one counseline thcoiyy and i

offers the oot coraretive siplicity” and ease of uce U7 roterc,

Recause the 15 Scele is o descriptive rather than an evaluative

L0

I chaviors it eamires, it 1y be limdted at this stage of

clevelorent 25 an instruient for evaluatin: counselor education

>z~ orrans and eowngselor trainee vrosress, and ray have srestor
11 ssefuliccs 1 resenrch o5 an instrurent to identifly counselor
oz cliont hehoavior,

Jestian (L205) has denonstrated thot the condition of
STLTawlas aresentation of matericl to a rater has a sizrificant

<" foct woon s ratingc, Ho presented nudio, visnal, and aundio=-

(%]

Oosuel ortlons of a muher of lard's criterion tawne seients to

-

Tlavee seoarate crouns of four judses. sach sexient tas wated

A oLl by the judres of ooch ~roup on each of fourteon counselon

Troariables) e.o., CDethic,t 2lons a four noint coatinuun raninc

<™ R o . . . JU A e
< 3~om i T*oco*@cle“ (scored 1), to “extrenely (ecored ). Tre

e

T orerare inter-rator agrcenent value for the audio-visual eordition

e 0 . - - -
“Tea s 70, the avercpe inter-rater anreement for the vichol consition

CTaas ,00, and the averare value for the andio condition wns 09,

Al

e gtann coneluded that the visuol rode of vresentation lonls Lo
ES

M = . U . . 1 .
A7 ~her inter-rnter asrec:ent than thie audio mode because it

alus value.

£ orevier of the literature indicates that the scole de-
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velopmental studies of the past have failed to produce an
objective, and thus reliable, iastrurent for evaluating counseclor
bchaviors. .ltiough a rajority of these seales appear to have
good face validity, they laclk objectivity., Agreenent arong
Judges using these scales is poor,

Althoush attemts to objectively 1easure counseling inter-
~Adow data date back to 1929, counselor ratiag scales did not
i>acaoie velidated until the develomment of the Rogers' Relationship
I nivencory Scale and the Anderson Interview Rating Scale of
962, Both of these scales had some research validation, but
IRogers' scale vas too closely tied to his ovm counseling
3 _emoint, and the Anderson scale did not draw broadly upon
wvaxious ¢ypes of counselor behaviors, nor was it designed to
i lie use of visual cues available now through video tapes. Both
S calos presented rather curbersone rating assipgmrents based upon
T our or five point scalo contimnuis that were rated according
T o the subjective impressions of clients. These two scales,

1 Ske the Rioch Scale, the IPR Counseling Process Effectiveness
S cale, and Kolz's Counselor Bffectiveness Rating Instrument, which
L <llowved in dovelopnent, are, for the most part, global type

I=mting scales,

18 Xoch secale, doveloved aftor the Rogers' and Anderson

|

<ales, uses professional judges rather than clients as raters.

his
0

)

H

[
(4]

also true of tho Counscling Process T7fectiveness Scale
And tho Counsclor Lffectiveness »ming Instrunent vhich folloved
2. ~3.e 0 . . N

Clie Roc scale in devolopment., Following the format of the

. .
Logers? and Underson scales, theso lattor tuo scales present



rather cu ueorno.c rating assizrients based uvdon four or five loint

scale contimr:s, In addition, they are not very objective and

reliable cenles, and they suffer fron very weall valilotion

21 the counselor rating scales reviered from the

8
E‘J

councelor reasurcieat literature, Rank and DeRoo's Counsclor

Resnonse 3rysten Leale anpears to De the rost objective ond

2 suable cenle for measurins counselor behaviors, Unlile the

o Chor seales ormdned, 1t is loast biased tovard ary one coune
s elins theorm s it is not value locden; it deals tith soecilic
and obscrvaidle Lehaviors rather then ~lobal and inferred
construets; and it oresents a rating assizirient characterized
toz- siolicit; ond ease of execution., Mouever, the C3 Scole
A desigted to deseribe, rather than cvaluate, counselor verbeol
t>chaviors, It reasures certoin counsclor behaviors and
Atternts Lo avold plocing a value as to thelr desirability in
<ounselins,

Ath the »nossible excention of the IFR Counselinz Frocess

—ffectiveoness Scale, and lelz's Counselor iffectiveness Rating
Tastruient, 211 the scales reviewed were develoned priiinril, Lo

T sensure oudio taped counselins beheviors and are unable to take

advantee of visual cues aveiloble on video tapes. Visual cues

Q.
¢k
I
fot
0
o
(o5
joN
ct
o
g
o]

ouopecr o oiance interjudoe agrecient an

ob jectivily of o counsclor scalce,

~lda

Counseling Jleents Cazon Lo Jarious Counseling IProctices

This nazt of the revici of the research wes done only after

extonsive 1ists of video taved verbal courselin~ behaviors iere



collected and tested in an effort to deteriine the cormon counseling
elenents or diriensions characterizing these behaviors, This
revierr attamis to specify those elainents of counseling which
are cortion or relevant to all counseling nractice, recardless of
counscling orientation, Swmiarizing the research data on coaunseling,
-the "Rovier of Dducational Research" (April, 1963, pp. 184-185)
concludes that the trends in the data of counseling research
S ndicate that experienced caunselors probably produce better
< ounseling results than novice counselors and that most experienced
< ounseclors cioose thelr necthods to fit the counseling task rather
Tl1an a stereolyped counseling orientation, Fiedler's findings
(3950, 28) sugpest that the better trained therapists of different
=3 chools agree more with each other than they agree with less
“C xained therapists within their owm school, Fiedler's findings
C1950, 29) also suggest that expert therapists of differing
Oxrientations formed sirdlar relationships with patients. In
Aisaussing counseling process Carturight and Lerner (1963)
Yooint out that frequently studies which compare the respective
gDercentages of successfully treated cases suggest that some
<omon oleuonts exlst among the various approaches to counseling,
ezardless of theoretical orientation,
Trua:: and Carkluff (1964) mention that an examination of
Tthe nany fommlations desiined to deseribe successful and
@ffective counscling reveals such cormon elerents as the
Lollowine:

1, The anility of the counsclor to accurately understand
the client,
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2. Tic aLllity of the counselor to coizminicate this
understanding to the client,

Je Thic aLility of the counselor to bo able to accent the
client vhile being integrated, mature and renuine within
tho counseling or theraneutic reclationship.

They note that these clenents of the psychotherapeutic relation-

shiyn arce aspects of the tlhierapist’s behavior and are coirnon
elenents in a vide varioty of psychoanalytic, client-centercd,
= 11d eclectic approachies to psychiotherapy and counseling, These
~ecurring theies are enphasized by psychoanalytic theorists such

a s Alexander (1L943), Ferenczi (1930), Schafer (1959) and Halpern

and Lesser (1960); client-centered theorists such as Dymond (1949),

< ourard (1952), Rogers (1951) and Snyder (1961l); and eclectic

T Iircorists such as Rausch and Bordin (1957), Strunk (1957), and

S txupp (1960).

Truasz and Carkhuff (19%+) indicate that another aspect of

LIae counsaling process cormonly pointed to by these approaches

Ii s been tho clieat's exuloration of his feelings, his values,

hss relationshins, his fears, and other concerns. lost of

Those approaches, they add, consider the client's self-exploration

T < be one of the central hawvpnenings resulting from the process

X psychotherapy. They conclude this self-exploration is

INost likely to take place when the counselor corrmnicates

2 cceptance and understanding to the client, Based upon their

Ovm resoarch and tiat of others, Truax and Caridmfl (L964)

Tecl that the findings of importance to a theoretical model

Tor evaluating

en s,

nsyciotherany werc that vatients who explored

Lhelir fedlinss and  concorns more and :ore throughout



psychothorany also damonstrated the greatest constructive
personality change, vhile natients who underwent very little
self-o:piloration throughout the course of psychotherapy showed
Jdittle constructive versonality change,

Another crucial variable for successful psychotherapy
S.mplied by the previous practitioners of analytic, client-
centered, and eclectic theory has been that of concreteness.,
They all ale roferences to specific problem areas and affect
22nd regard abstract interactions as non-therapeutic and even
Aefensive, Truax and Carihwff (1964) note that, "...perhaps
orie of theo rost useful learmings is that the cases high in
W rderstanding, high in patient intrapersonal exjploration, and
123 gh in casc outcore seen heavily loaded with specificity or
<ancroteness of interaction." They conclude that this seens
T o serve three irportant functions:

First, by ensuring that the therapist's response
cdoes not becorie abstract and intellectual and, thus,

nore enotionally removed from the patient's
fecling and experiences.

Second, by forcing the therapist to be more
accurate in his understanding of the client., -

Third, by influencing the client to attend with

specificity to problem areas and emotional
conflicts,

Swnary

A rovier of significant counsolor behavior literature strongly

Suggests that the counseling practice of emporienced and trained
Caounselors, rejardless of theorctical orientation, is characterized

by corrton cleiients. Svecifically, these cavion elorents arc that
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expporienced and successful counselors (1) sensitively and
accurately understand thoir clients and coivmnicate this
understonding to theiy (2) cermnicate acceptance to their
clients in a sgomine and intorrated mamner; (3) permdit and
encourage sclif-ciploration by their clients; and (/) deal

specifically <mith the irmoirtant concerns of their clients,
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Scale (Fivec X, page 13) are discussed here., These stens mare:

1. Clservation and coroilation of andio-video taned

counsclor behaviors,

~r 4

2. Coterorization of the observed andio-video taped
counsel.or behoviors,

Je Crroamization of catecories into a scole format,
I

he  Sooliention of the scale to the ratir.: of audio-viceo
covnseling Lanes,

5. Delfidition of scale diensions.

Je Develodient of a scalae scorming syste.

- ~ Y]
Tho =V Jeale vas develoned for the murnosc of coparing Lhic

rosnoce Doctems of 1l.h. candidetes wAth those of Fha.l, candid~tnao,”

b Sy B S b t A N S can ) oy . - -~ + SN
Secause of the flerence in trelning, a rcosonable evvectation

.
K4

SUN R ORI BN Semea S ea LA N Palr BN -- hl . a 1ty e ~ves
is that tiie councelin: .atterrns of the ti0 classes of councclore

L) S e e Tt o Y v - ~Y
211 e, e recle develongd

. oo PR
S0 resenl’cit 1S an ATy

L = P - - NS L. . aem s 2 p -
to identily and objectivaly reasure succific ornel relovent

councelii: varishles “hieh sece: to disceriliinate Lelicen tlc

PAMSOINE DS TeN [P

Y Y Al e Y ’\l\f S - Ly . Ay Y, ~ T At Pl
counseliin;: behavior of 1., ond Th,D, canlaates,
Chsnrvation ~and Conil-tson of
S

The firet sten in the develoment of the A=V Seale tas to

ooscrve the audio=video taped counscling behaviors of bhoth -

4 4 @lse

The develorrient of tifis secale was vaced priiaril:r unon clinical

.
S Cile,
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conlidates and rh.D, coandidates, Audio=video counscelin: tanes

of these tiis classes of counselors, available at the [dchdsan Stote

8

Undversis - Colleope of Slucatlon, were observel. The audio-~ideo

conseliiy; taves tere of counselors carrying out personal-social

.~ os

proble: intervicis with clients ot THcehizan State Univercity.

hl 1

™o 1ists of werbal counscling belhaviors were corndilea fro:

-' -~ (3
these nbocivrabions.,™ Tne list s rade for the behaviors of the

Ph,D. coniiotes and one lict tras viade for the behaviors of thie

Hese condiintes (Loveix p. 101). For each list, the

Jochaviors trere ¢o wiled under citlier an Affective nerling or a
Comdtive heading,  Councelor staterents thicl: referred to the

cldent s Teollnis or atvlitudes trere listed under the Affective

R TN N R PR R ‘. - - .
Couxr solor statorents ~aleh seerind Lo lack anr referonce

L

to or reeosdition of the client's feolinss rere licted under
the Co/ndtive healins. Thoe tio licts were corprised of elimienl?l
cescrlotize elascifications of bewvviors nost freanentl;s observal

to be clinrocterictic of cochh clacs o

KRR Y 3
Toune hnarre

o= 20 Tonse! ZCodnicelor Yahinviora

L e

Se helnwior desertotions cooiled for the .M. eonddidatacz

ers colnrod ";.<_> those cormiled for the Th.D. candddatns, (e

ticorlle Ullerance beenre ovident from this corparison., The
the (.4, condidates trere those

. .

deh tere Zoted tost fracusntly unlor the Coondtive licastiny

In coiivsy, iz Uoes of behaviors descxi'ins the Ph.D. caniddoios

-

The eo o latlsn of These obsarvations vas At~ by ho locoattoonTion,
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were those tfilch were most frequently listed under the Affective
heading. It aonnocared that the two classes of counselors were
apparently differentiated on the basis of affective and cogmitive
responses,

Because the Affective and Cognitive categories encompassed
a broad range of counseling behaviors, additional categories
wore sought for finer categorization of the compiled counselor
behaviors. Tho review of the literature (Chapter II, pp. 37-41)
suggested that responses which were '™understanding," " specific," }
and Ye:qploratory’ were camion and important counseling behaviors
characterizing the practice of many counselors of diversified
orientations. These three typeé of behavior designatlions appeared
useful and relevant as categories for classifying the compiled
counselor behaviors,

Basod primarily upon the clinical definitions of theose
counselor behavior designations from the literature, an effort
was made to classify the compiled counselor behaviors as to
whether they were understanding, exploratory, and/or specific.
Briefly, understanding 1s defined as the counselor's ability
to commnicate to the client the fact that he knows what the
client is feeling or talking about; exploratory is defined as
the caunsclor's assistance and skill in helping the client to
explore his feclings, values, and other concerns; and specific
is definod as the counsolor characteristic of being concrete
and getting to the core of theo client's problem areas,

A majority of the bechaviors compiled for Ph.D. candidates

seamod to appronriately fit under one or more of these categories
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but effective rating fomi possible., Rank and JcRoo's (1965)
dichotorious diriension, forced choice CR3 Scale format offered the
aost promdise for riecting this need because it was simple and seened
capable of objective judge ratings.

It ameared that the eight categories cauld be satisfactorily
rade into four forced choice dimensions. A counselor response
could be oithor affective or cognitive, understanding or nomndor-
standins, specific or nonspecifie, or exploratory or nonexnloratory.,
The eight categories, therefore, were made into the Affect-Coznitive,
Undersitanding=!ominderstanding, Specific-Nonspecific, and
Tiploratory=lonexploratory counselor behavior dimensions. Those
four dinensions werc cdapted to a forced choice scaie format

sivdilar vo that in Figure 1, page 43,

Application of the Scale to the Rating

of Audio-Video Counseling Tanes

In a2 scries of rating sessions, the four counsclor bechavior
dirensions :~rci‘o used for the rating of audio-video tapes in-
volving 1,A. candidates, Ph,D. candidates, and, in sorie cases,
counselors iith the Ph,D, degrce. The counselors on these tapes
vere ensaged in personalesocial problem interviews with clients,
The judges used for rating the tapes were Ph.,D, candidates in
Counsaling and Guidance, They were provided with category
definitions and illustrations as presented in Appendix B, pp. 10727

During these rating sessions some of the taves were used
for clarification, modification, and expansion of category

definitions based upon judge feedback. The judges employed for
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these rating sossions verc in agreement that the categories of
the four diniensions appeared to differentiate the Ph.D. candidates
from the 1A, candidates on a rather consistent basis, Their
frequeoncy ratings for the affect, understanding, specific, and
e;q)lomtéry dimension categories were consistently higher for
the Ph.D., candidates than they were for the M.A. candidates.
These counselor categories, as measurement items for this type
of scale, secriod most meaningful to these judges as counselors
rating other counselors, They felt the dimension categories
referred to important aspects that were readily discernible and
consistent in the counseling behaviors of M,A, and Ph,D, candidates,
During the ratings it was sometimes observed that verbally
a counselor could be rated affective, specific, and/or exploratory—
presenting on paper a positive counseling impressione-whereas in
fact his nonverbal manner could be so rigid and mechanical as
to have little, if any, positive effect on the client at all,
It was judged that this should be ta.ken‘ into account by the
ratings., Thus, the definition and use of a more global effective-
noneffective dimension was discussed,
It was then decided to incorporate such an Effective-Noneffective
dimension into the scale, The Effective~Noneffective dimension
is defined in temas of counseling progress (see the next section).
Effective rated responses are scored either 3 or 4 and the
ineffective responses are scored either 1l or 2.
The scale with the new dimension was anplied to an analysis
group. Five judges were used as raters. Again, the results

sugrested that the scale had good discrirination power for
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differentiating botween the responses of il.A., and Ph.D. candidates,
Mso, the hiigh interjudge asreement obtained suggsested that the

scale had favorable objectivity,

Dofindtion of Scale Dimensions

The final form of the A=~V Scale consisted of the Affect-
Cognitive, Understanding=Normnderstanding, Specific-Nonspecific,
Exploratory=lione:ploratory, and Effective=lloneffective forced
cholce dichotomous dimensions as illustrated by the scale format
in Figure 1, page‘L&B. The definitions for these dimensions are
based primarily on those given in the counseling literature
revieved (Chapter ITI, pp. 38-40), clinical judgment, and the
feedback received from judges who had used the scale to rate

counseling behaviors on audio-video tapes,

Affect=Conitive Dimension
The Affect-Cognitive dimension indicates whether a counselor's

respense 1s in reference to some affective or feeling aspect of

a client's verballization (an affective response) or whether his
response omits any such reference to affect or feeling in the
client's verbal commnication (a cogmitive response)., Basically,
an affective response refers back to client emotions, feelings,
fears, noods, desires, urges, impulses, fantasies, dreams; and

any ideas, attitudes, beliefs, and convictions which are based
upon such recferents as these. A cogmitive response, in contrast,
is devoid of any vbasic concern, reference, or recognition of client

emotions, feelings, moods, etc.,, which may be implied in the
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client's corrmnication, The counselor responds at a non-feeling
level or asks a question or nakes a statement concerning cognitive
or content material, Such cogmitive responses are more formal,
informative, matter of fact, or on the order of a general cognitive
discussion, ‘and are altogether on a different plane from responses

which make affective contact with the client,

Understanding-:lominderstanding Dimension

The Understanding-Nominderstanding dimension deals with how
well the counselor's response cormunicates to the client the
fact that he understands, or is seeking to understand, the client's
basic concerns. Understanding responses indicate that the
counselor understands the basic underlying affective or cognitive
concerns of what the client is talking about, or is trying to
obtain from the client sufficient information to enable him
to develop an understanding of the client's underlying concerns.
Nomnderstanding responses are those which indicate that the
counselor lacks an understanding of the basic underlying affective
or cognitive concerns of what the client is talking about, or
are responses which indicate that the caunselor is making no
attempt to obtain appropriate information from the client which
would enable him to develop an understanding of the client's
underlying concerns,

Specific-lionspecific Dimension
The Specific-Nonspecific dimension indicates whether the

counselor is doaling directly with the client's basic concerns

by confining his response to a concrete (specific) aspect quite



relevant to the presented problem (a core response), or whether
the counselor passes over dealing directly with the client's
basic concern and gives a more general, or nonspecific, response
not Lo relevant to the presented problem (a peripheral response).
A specific response, then, indicates that the counselor is
hancling directly and honestly the basic problei: presented
explicitly or inplicitly by the client., The counselor's remarks
are koyed to the central aspects of the problem which the client
is feoling and carrmnieating, A nonspecific response, in contrast,
is a neripheral type response vhich indicates that tlie counselor
is not dealing directly and honestly with the basic problem
presonted e:mlicitly or implicitly by the client, Rather, the
counselor's resnonse stays away from the client and his problen,

or at best handles the problem at a superficial, surface level,

Dplorator -.onexploratory Dimension

The Zmloratory-lonexploratory dimension indicates whether
the counselor's response perrits, encourages, or elicits further
exploration on the part of the client of any aspect of his
problan arcas o:- affective concerns., An exploratory response is
one uhich first, indicates that the counselor has recognized
sorie portion of the client's basic problem or concern and,
second, has rmade some vorbal reference of this back to the client
in such a ey that the client is free from any defined or
"lirited” structure in his response, and is thus free to respond
to any degroe and dewth to the counselor's reference that he nay

choose, The counsclor's whole manner creates an atmosphere
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for further o:ploration. A nonexploratory response, in contrast,
indicates no reccognition of the client's basic problem or concern
and no atternpt to search them out further, This is a response

which also structures or limits the client's response,

Effective-lioneffective Dimension

The Effective=lloneffective dimemsion is based upon the judge's
professional impression as to how appropriately, from a counseling
vantage point, the counselor's response deals with the counselor's
verbalization and thus contributes to the development and maintenance
of counseling progress., Counseling progress is generally defined
as concentration of discussion on basic problems and feelings
of irmediate concern to the client such that there develops
for the client an increasing undistorted awareness of their
influence and consequence on his behavior and relationships
with others, In this regard, the judge decides globallye
taldng into consideration the counselor's total manner and
behavior, including nonverbal--the effect the counselor's
response will have, or could have, toward permitting or en-
couraging the client to move in a directlon of counseling progress.
If the judge evaluates the counselor's response as effective he
can either clhieck a 4 or a 3 under the heading “effective." A
rating of 4 indicatec that the judge's professional impression is
that the response is about as Ygood' or the 'best" possible in
torms of counseling progress., A rating of 3 indicates that the
Judge's professional impression is that the response is effectiveo

towvards soric counseling progress but it was not the "best", that is,
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a more elfective response or cammnication could have been given,
If the judge cvaluatoes the counselor's response as noneffective
he can eithor check a 2 or a 1 under the heading '"noneffective."
A rating of 2 indicates a response which contributes in no way
to counseling progress (sort of neutral) while a rating of 1, in
addition to this, indicates also a camplete lack of understanding
or concorn regarding the client's problem situation, or is a
response uliich is definmitely detrimental to counseling progress.
Further claboration and illustrations of these dimension

category defimitions are presented in Appendix C, pp. 111.125.

Scoring System For The
A=V Counselor Behavior Scale

The unit for evaluation by this scale is the counselor-
client unit. A client verbalization is emitted or elicited and
the counselor's response to it is then rated on all five dimensions
of the scale, One forced choice rating is made independently for
each of the four specific counselor behavior dimensions and a
fifth rating is made evaluating the effectiveness er ..oneffective-
ness of the counselor's response., GCererally, each client-counselor
unit is judged independently of preceding units, although the
congruence betieen the direction and level of counseling movement
by the counselor with the direction and level of counseling
concerns the client is atterpting to present must contimally
be kept in awareness wvhen making rating judgments.

The mammer of scoring the effective-noneffective dimension

has alroady boen describod (page52). The scoring for the other



four dirensions is rather simnle, For each counselor response

rated, a score of 1 is assigned to each cognitive, nomunderstanding,

nonspecific, and nonexnloratory category rarked, and a score of 2

He

s assismed to cach affect, understanding, specific, and e:xnlora-
tory catesory marlied, ‘hoen all the responses for a particular
counsclor have been rated, total dimension scores are obtained by
crovos o0 the o eatoori-s co o doiac
each diionsion, .Ten the test administrator is interestoed in

the frequency ratings for nartieular categories (e.c., the frequiency
of affect, understanding, specific, and e:ploratory resmonses titnin
a groun, or betueen groups, of counselors) rather than total
dirension scores, then on'y a score of 1 is assigned to the

category oach time it is marked,

Swma

.

The A=V Counselor Bchavior Scale vas develoned in six

stens, “heso stens were:

1. The observation and compilation of the audio-video taped
counseling behaviors of Ph,D, and M,A, candidates in
Counseling and Guidance at idichigan State University,

2. The scarch for approvriate categories by which to
categorize these compiled counselor behaviors. Affect,
Understanding, Specific, and Liploratory categorioes
seanecd to appronriately classify the compiled behaviors
of the Ph,D. candidates. Cognitive, Nomunderstandi:g,
Tonsnecific, and lloneiploratory categories seered to

avoropriately classify the compiled behaviors of the ilLA.
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candidates,

The orsanization of thesc categories into a dichotomous
diriension, forced choice scale format, The dimensions
of tho scale were the Affect=-Copgnitive, Understanding-
I'omnderstanding, Specific-lionspecific, and Exploratory-
llonexgaloratory counselor behavior dimensions.,

Tho apnlication of the scale to the rating of audio=-
video counseling tapes. This was to test how well
Judges could differentiate Ph.D. candidates from M.A.
candidates using the scale's four (ﬁmendons. The
Judges were able to differentiate these two classes

of coansclors on the scale's four dimensions, Based
upon thoese rating sessilons a fifth Effective~Noneffective
diriension was addod to the scale, Category definitions
tore also clarified, modified, and expanded.

The defimition of scale dimensions,

The develomment of a scale scoring system,
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L hgennsion of the rethodoloagies of the three studies
designed to test the hypotheses set forth in Chapter I is pre-
cented liere,  ids chapter is divided into three sectionss o

discuscion ol the iethocolory of the Scale Discirdination Jtudy,

a discuncion of the nethodolory of the Chjeetivity Study, and
a Ciscuosion of the methodolory of the Sensitivity Study.
cotholole 7 of the Scale Jiseriiaation Stuly
Tlas ostad, tested the hypothesis that the freruency of

affechtive, wicerctanding, svecific, e-vploratory, and effective

resHonses i dnditial nersoncl-social nroblen counseling interviens

IS

w11l bhe sisdliecantly creater for Ph.D. concdidates than Zor

e

AR

leie comcicdates bezintiing tiiclr praciicur experiences. The

methodolor” desiyned to test tids hynothiesis is presented herc
uncer the hicadlnss of Counsclor Subjects, Judres, Judse Tralwins,

1—\

rocecdure, and Deosic,.

Cous 50100 O

. .
. - T
i CCTS

The cudio=-video topes of five [l.A. candidates (3, I, T
and I) and five Ph.D. candidates (A, C, D, G, and ¢) were uscd
in tinds sted,"s The l.A. candidates were undercoin: thelr “irst
counseling procticum crxperiences. “he Ph,D. candidates had
completed their graduate practicum training. A1l ten counsclor
underm:ont an Liitial personalesocial problem interview with a

4

Idch school ctudent of anvroxinately 30 rdimutes in lenzth, These

-56—
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ten counselin: interviews were recorded on audio-video taues,
Thie five counseling sessions involving the Ph,D. candidates

were sHeclally anwdio-video taped for this study,., ielther theso

counr:clor;:, nor tholr clients knew the murpose for wnich these

1205 were to be used., They were simply asked if they would
voluntecr for a resular versonalesocial proble:: counselin-
session which would be audio=video taped for gjeneral counselor
“trainine research purposcs, Tae clients vere all volunteors
and viere acclzined to the counselors on a rando: basis,

The five counseling sessions involving the l.A. candidates
were taved carlicr as parl of another researcn nroject, Howcver,

none of these tavnes had ever before been used in the develon .ont

and evoluation of the A=V Scale,

Jud-en
—————

Tree Jut.es roted the audio-video tanes of theza ten

. . ) S v Ve -~
counselin: sessions, Tiro of the judses were 1205 ifichiran 3tte

o N

Universit, (DAL Zuddance and Counselin: Irstitute croduntes,

~rouate

=)

n Culdance and CSounseling;.,  Tleno

'_Jo

thicd mas o loster's
three udros had not seen any of "the tapos prior to the rating

sessiongnor did they o~ any of the ten eounselors the, ware

Ve L - g
asizod Lo mMmuc.

vyl Na 3 N
Jud:e Troinin

s

-y~

Al threoe Mdzes had bheen trained in the use of the A=V Senle

Sach Audoe wos dven a copy of the scale, tine direnslon dofimitions

and illestrations (avpendix C, p. 111 ), and tae counsclor aidio-

video behovior categories and illustrations (Appendi:z 2, p.1C )

I
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for study, Following this, a training session was arranged in
which the judges were allowed to use the A=V Scale for praoctice
ratings of counseclor responses on audio-video tape, Before
beginaing the practice ratings, the use and rating assipgnment
of the 4=V Scale, the dimension categories, and the technicalities
of the audio-video operation and the audio-video playback were
discussed. The value of honest and accurate ratings was em-
vhasized, as vell as the independent scoring of each dimension
accordiny to category definitions,

The pilot use of the A-V Scale for practice ratings of
audio=video counseling tapes was executed under supervision,
and the resulis of these nractice ratings were discussed., This
clarified the uicaming of category definitions and was very
helpful ia developing a uniform standard among all the Jjudges.
Counselor responses illustrative of all the scale category
behaviors tere observed and rated indopendently by the judges.
Their ratings were then corpared, followed by a discussion over
differences in ratings, dinension definitions, scale use, and
important cuos used in scoring. A tabulation of the answers to
sone of the most frequently occuring rating problems that
required clarification by the judges, including some of the most
corionly asiied ouestions about the scoring of dimension categories,
is presented in Appendix D, nage 126.

Gith this ldnd of traiming it was expected that judges would
tend to develon a comion frare of refeoronce and understanding of
tile scale diiiensions and use of the scale, Tihds training, provided

the judges have a counseling baclisround and have thoroughly studied



the dinension ecaterory Jcfinitions and illustrations, requires
appro:iiately ono to two hours. It is expected that this judge

training is on integral oart of the use of the A=V Scale,

Proceduro

The audio=video tapes of the ten counselors uere presented
to the threec judges, in :ded order, by audio-video replay.
Trrenty resnonsos from the latter part of each tape were rated,
Bach counsclor response was identified by rmunber and then rated
indepondently by the judges. The replay of the tapes was
controlled by a stop-start switch, which was used to stop the
replay of any tape whenever a judge felt that the counselcer

recponsos werc tLoo rapid for adequate handling,

Desipgn

For each counselor response rated cognitive, nomnderstanding,
nonspecific, or nonexploratory, sz score of 1 was assigned to the
respective category., For each response rated affect, understanding,
specific, or e:ploratory, a score of 2 was assigned to the
respective category. For each of the Affect-Cognitive, Understanding-
Homunderstanding, Specific-lonspecific, and Exploratory-Nonexploratory
dimensions, the total dimension score was the sum of its two
category scores. Iach counselor response was rated either 1, 2,
3, or 4 on tho Lffectivc=lloneffective dimension. The total score
for thic diiension was the sum of the 1, 2, 3, and L ratings.
These tiere the scores used for aldng statistical comparisons.

A rating scores were averaged across thie three judges to

fFive one rating por response for each of the five dimensions of
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the scole, The total score on each dinension for the ll.A. candidates
was co parct to the corresponding total dinmension score for the
Fh,D, candidates. Gignificant differences, based upon "t'-tests,
were detorined at the .05 level of confidence.

Indices of item interjudgse reliability and internal consis-
tency were also established by applying Hoyt's analysis of variance
method to tlie unaveraged rating scores for each individual

counselor response,

l'othodoloryr of the Cbjectivity Study

This study tested the hypothesis that the A=V Scale will
have ad..equa‘ce objectivity for differentiating between li.A.
and Ph.D. candidate responses on each of its five dimensions,
The methodolory designed to test thie hypothesis is presented
here under the headings of Counselor Subjects, Judges, Procedure,

and Dosign.

Counselor Subjects

Fifty-three counsolors were observed in this study. Forty-
five of the counselors were ll,A, candidates (1 through 45) under-
going their initial counseling practicum experiences, Eight were
Ph,D, candidates (46 through 53) undergoing their initial doctoral
practicun torlz, These 53 counsclors had an initial personala
social type interview with the same coached client. These interviews
were previously audio=video taped under controlled conditions as

. \ 1
part of another research study (.Jard, 1905).

1This study is reviewed in Chapter II, pages 30-31.



Judres

Three Judses rated the video tanes of these 53 counselors,
Cne Jjudge was near completion of his FPh.D. in Counseling and
Guidance; one was a 1965 lichigan State University lDEA
Guidance and Counseling Institute graduate; and one was a liaster's
graduate in Guidance and Counseling, These judges had not seen
any of the 53 counselor tapes prior to the rating session, nor
did they know Lo which of Ward's three experimental conditions
these counsclors had been assirned. The three judges were
thoroughly fardliar with the dimensions of the A=V Scale., They
had received training in the use of the Scale with audio=video

tapes as described under judge training in the previous section,

pa ges 57"59 L]

Procedure

The second half four mimte selected segments of Ward's
53 video counscling sessior tapes were presented by video-replay
to the threc judges in the same random order which they had first
been presented to the three judges for rating in Uard's study.
All counselor verbal responses of each four mimte ségment were
rated indevendently by the judgoes using the Scale., The video
replay of the 53 counseling tanes was controlled by a stop-start
switch, wlich tras used to ston the replay of any tape whenever
a judge felt that the audio-video counselor responses were too

rapld for adecuate handling,

Dosirn

For cach response ratod cognitive, normnderstanding, nonspecific,
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or none:lorator;, a score of 1l was assigned to the respective
category. Tor each response rated affect, understanding, specific,
or oxiloratory, a score cf 2 vas assigned to the respoctive category,
Bach counsclor response wms rated either 1, 2, 3, or 4 on the
alffective=lioncflective diizension,

loyt's analysis of variance method was applied to the rating
scoros for canmbtation of interjudge roliability (objectivity)
and irternal consistency (mazdrmr: likelihood of roliabi]ity).l
Two different analyses were made. One was an item analysis of
the individual counsclor responses as rated by the three Judges
on each of tho A=V Scale's five cimensions. The other was a
global rater analysis based upon the total score obtained by
cach counselor on each of the scale's five dimensions., The
itew objectivity was caiputed from the actual scores for each
counselor rosmonse, while the global objectivity was computed
from proportionate scores based upon the total cognitive,
normnderstanding, nonspecific, and nonexploratory category scores
for each counscﬂ.or.2 The scores for each of these categoriecs
were totaled, then divided by the mumber of counselor responscs
rated, and then multiplied by ten to give the proportionate score
for each category. Proportionate scores for the LEffective-

Noneffoctive dimensions were computed in a similar manner,

1 - .
Formlac for Iiost's method arc presonted in Appendix F, page 139,

23ccouse the counselors in "lard?s study differed in their rate
of verbal resvonding to the client, the muiber of responses
available on cach counselor's four mimite tape seguent was not
necessarily cqual, There was a small range., Therefore, to
oquate for this discrepancy so that the total scores for each
counsclor could bo coupared statistiecally, proportionate scores
wore uscd,



The total oroportionate scores for the LEffective-lloneffective
dimension and tho four catepories mentioned vere also averagod
across the threec judges. These scores were used to corpare the
iee candidates with the Ph,D. candidates, Significant differences,

based upon “tiatests, wore deteniined at the .05 level of con-

fidence.

icthodoloayr of the Sensitivity Study

This study tested the hypothesis that counselor trainees vho
receive profcssional supervision which focuses on examining
affective, understanding, specific, and exploratory responses will
recelve hijsher froquency ratings for these categories than will
counsclor trainees who do not receive this professional super-
vision. The nothodology for testing this hypothesis is presented
here under the headings of Counselor Subjects, Judges, Procedure,

and Design.

Counselor Subjects

The counselor subjocts were ten of the thirty National Defense
Sducation Act (I'DEA) Counseling and Guidance Institute enrollees
attending Idchigan State University for the 196405 year who had
voluntecred for this study. The subjects were randormly assigned
to two groups; five to a professionally Supervised Group (4, T, C,
D, and I) and fivo to a lonsupervised Group (F, G, H, I, and J).

.

These 1024 Institute enrolleos were assuried to have had similar

intelligence, ccucation, and hizh school counseling ermerienco,

as well as Ldontical !'DZA Institute instruction and group therapy
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class e:perdence during the 1964(5 year of Institute training

at the University,

Judres

Three judses uere c:ployed to rate the video tapes of these
ten counsclor cnrollees. Cne judge had a laster's desrec in
Counscling: and Guicdonece and the other two were near cor:pletion
of the r.D. de=ree in Counseling and Guidance., The three
udzes had no Imotvledge as to which of the two proups--Suverviscc
or lonsunervisod--th:e counsclors they were rating belénged. The
tarce judres Lind received training in the use of the A=V Sceole
ith audio=video tanes as described under judse traiming in

L o -

the [irst soctlon of this chavter, pages 57=57,

i rocedre

o

o counselor merber in bDoth grouds urderrent six separate,

tidrtrerdmte vdio=video taned counselin: interviews with

0 . .

volunteer hiish school and college stucdenl clients assizned to the..

(&)

on a rancdo: basis fro: an avallable pool, Illerbers of tre ol
cupervised Jraup worked in  tiuoernan councolor-cliont interrogntor
tearms, Durming oy given counscling session, one team renber
would serve oo the counselor with the client and the other toa-

merwer tould lator servo as the interrosator with the cliont.

(S}

.. . . N

ering tieo net counselings session the two tear: reibers would
crcaange roles, Over tiho cix sessions cach tean merber sorved

treec ¢liies o5 tic counsclor and three tires as the client-
interrosetor. Tho £iflh leiler of the Nonsunervisad Srovn alternated

it en Inmstloule erder nov participating in the study. Zaeh
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Consupervised Grawd counseling interview was folloved by a one
hour clicnt-literrosation session.

leibers of the Superviscd Group vorlied independently of
one anotiier and hed cach of their counselins intervieirs follotied
by a one hour courselor interrogation session., Cne staff merber,
tith o dindeal backoround, was the cowmnsclor-interrosaton
(supervisor) for all five traineces following each of their si::
video tapcd cournseling intervieirs,

Throuzhoat cach lonsuparvised Groun counscling intervier, the
client in otor tear: rember observed and listened firon
beidind a one vy tdirror, Following this, the client vas interro-
coted during vie vicdeo=renloy ol the interview widle the counselor
toort miesiber ovserved and listened to the client-interrozation
frorn beidnd the one oy iirror., Throusiout the avdio-video
recall, the cliont interrogator tean iicrber, by his cuestions anc
corrients, condiicted the recall session in a manner he felt tas
itost avvrovriate for an interrosator., During this clienterccall
scssion, the audio=video reonlay was controlled by a stopestart
switch, and oither the client or the client-interro-ator tea
rerber could ston the revlay at aiy point he wishicd in order
to malie 2 conent or asli a question,

durda e counseling interviews betireen a client and o
Sunervised “ravn counsclor menber, the sunervisor observed and
listened to this session fro: behind the one vay udrror, TFolloin:
hie intervricr, the counselor, rather than the client, tmas
interrosated b the suvervisor during the audio=video reia:s

1

of the covnseling session, 2ither the ecounselor or sunervicor
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stop e audio~video replay at any point he wished to

nestlon or 1alle a corent,.

The nenerel wrocedure followed Ly the supervisor was to

mursue

1.

-
«
.

Se

7.

crodually aad subtley the following rith the counselor:

The e:ttont to 1hich the counsclor felt he was dealing
1ith the affective concerns of the client,

The extent to which the counselor felt he was dealing
uwlth the real and specific concerns of tho client rathor
then superficial considerations,

The atent to which the counselor felt he was cornmnicating
to the cliont the fact that he understood the real

concerns of the client.

The exttent to which the counselor penritted and encouraged
the client to expllore his real concerns,

The counselor's opinion of the effect that a lack of

the behaviors in 1 throuch %4 on his part would have upon
the client and their counseling prosress,

The counselor's opvinion of the effect that an enphasis

of the behaviors in 1 through 4 by him would have upon

tho cldient and thelir counseling progress,

Dhecourageniont of the counsclor to consider the possible
coseling use of these types of bechaviors in his subscruent
iaterviers Wit

haafta NN

T Uicse bchawviors wereo on

ized in the subsequeat

—
o
Q
e
3]

intermilars by the counselor, an exxrination of tho couasclor®s
..

evalualtion of tlhicir offoctiveoness for the client was rinde,

e counsolorts offect on clionts vhen he locized those
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bolwaviors was commcrod with his offect on clicats vhien
he ehasised these behaviors, The caunsclor could
obsorve on cudio=video toane the cffect that these boliaviors,
or the Jack of those behaviors, had on the client,
Rased unon those observations, he was then left to
Jucdgze Tor himself the value these behaviors had for
counseling.
Uoon conpletion af the six counsaling sessions by the menbers
of both the Ionsupervised and Supervised Groups, the middle
twenty roesoonses of thie first and sixth sessions for each
counseclor ::orber werc renlared and rated using the A=V Scale,
There tas, then, a before and after comparison for each counsclor
of both the lonsupervised and the Supervised Groups. The first
session roted for Loth groups was an initial interview with a
T

ciient. o

Q1

ixth session rated for hoth proups of counselors

vas the second consocutive interview writh their last client.
The ratings for the imitial and terminal interviews wore

made over tuo different rating sessionsj one was held for the

initial interviers and one was held for the teritinal intervieus,

" Design
For oach counselor response rated affect, understanding,

fic, and exuloratory, a score of 1 was assizned to the

~
respectlvo catepory. On the affective-loneffective dimension,

cach counsclor response vas rated either 1, 2, 3, or %, These

v

wiere the scores uscd for ualdng statistlcal coparisons., Thus,

Yoo 9

the lilchor the score on cacih dirwension, the grenter the indicaticn

o
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that a couiwsclorts responses 2ad been rated affective, uaderstanding,

o
~

vocific, e:maloratory, and effecctive,

AL ratings wero averaced across the three judges to give
one rating peor response for the Effective=lloneffective dirension
and eachh of the four categories rientioned., The initial and
terminal raltings for both the Surervised and llonsuporvised Grouns
were corvarod for simiificant differences on all five dimensions
of the A~V Scanle, The dependent ¥thatest was the statistic used

M

for nalding this comparison at the .05 level of confidence.

Swimiary

The eothodologics of the Scale Discrirdnation Study, the
Objectivity Study, and the Sensitivity Study were discussed in
this chaptor. These three studies tested the three hypotheses
sct forth in Chapter I..

The nethodolozy of the Scale Discrimination Study was designed
to test the hypothosis that the frequency of affective, understanding,
specific, erploratory and effective responses in initial personale
social vroblem counscling interviews will be significantly greater
for Fh.,D. condidates than for !7,A. candidates beginning thoir
practicw ermoiriences, Thres trained counselor judges used the
A=V Scale to rate 20 reshonses from each~of ton 30 rimte audio-
video taved counseling interview sossions., These ten taped counseling
sossions iluvolved five llL.A. derree candidates and five Ph,D.
candidatos cageged in personal-social problea interviews with

clients, Thie rating scores of both groups were comnared on the

five dinensions of the A=YV Scole by ricans of #it¥atests, Hoyt's
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analysic of varianco method was also apnlied to the rating scores
to establish an Index of iter objectivity.

Tho niethodology of the Ovjoctivity Study was designed to
test the hyothesis that the A=V Scale will have adoquate objectivity
for differentialing belimeen 1L, A, and Ph,D, cordidate responsos
on each of its five dinensions., Three trained counsclor judges
used the A=V Scale to rate four mimite segments fror each of 53
audio=vidoo counseling tepes, TForty-five of these tapes involved
1eAe coandidates and eight iywolved Ph,D, candidates, All 53
counsealors were cagaced in an imitial interview with the sane
coached client, IHoyt's analysis of variance wvas aponlied to the
rating scoros to establish two sets of objectivity and internal
consisioncy cocfficlants. One set was an inde:r of itein objectivity
and intermal conzistoncy and the other a global rater objectivity
and internal consistency. The rating scores of the !l,A. candidates
wvere coippared trith those of the Ph.D., candidates on the five
dinonsions of the A=V Scale by reans of “tiatests,

The nethiodology of the Sonsitivity Study was dosigned to
test thoe hypothosis that counselor trainees who receive professional
supervision vitlch focuses on examining affective, understanding,
specific, and c:miloratory recponses will receive higher
frequency ratings for these categories on the A=V Scale than
i1l counseclor trainees iho do not roceive tils professional
training, 7ci NDEA Cuidonco and Counselins Institute traineos

rilcinate

o)

in the study. Fiveo of these counselor trainces
beclonged Lo o Sudervised Zroup tiv.eh receivad professioncl interro-

4.

cation Tt ieans of audio-video tane repley of their counscling



intervicirs.  Theso interrosation sessions evoaluated tho effect that

)

affective, undeorstonding, snecific, and ailorabtory respoases
vould have o Whe counsclor trainee?s cldents., This group roceived
sizz of those interrosation sessions, Tho other five counsclor
traineces belonzed to a lonsupervised Groun vho also were exposed
to the audio=video tape renlay of thoir ovm counseling sessiouns,

A - v (=
sovever, ticlr interrogation sossilons tere carriod out with the
client, rather tharn thaiselves, by a colleague tean nerber,
These ilnterrogation sessions pursved no particular eaphasis
during the audio=video replay. The pre and post tanes of the
five troinecs belonging to each group were rated by three counselor
Judges using the A=V Scale, For each group, the rating scores of
the pre and »nost tapes were statistically cormared using dependent

tatests,
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The -coults of the :iethodoloical nrocedures described in
Chapter IV are reported hore, Thls chapter is divided invo
thiree scoctlions; o discussion of the resulis of the Scale
Discri:zLation Study, a discussion of the rosults of the Objece

(K .

tivit, Study, and a dscussion of the results of the Sensitivity

Results of the Scale Discrimination Studr

Ti:e hymothesis testod by tile Scale Discrirination Study was
that the freoquency of affect, understanding, spocific, cxploratory
and effoctive rosponses will be rreater for Ph.D, candidates
than for i,%, candidates. Also, objectivily data was collected

)

wideh rould reflect on the second hynotliesis discussed in the

next section,

Analvsis of Scale Disciurination Data

Table 5.1, page 72, surmarizes the statistical “t¥ analysis
of Apnondix E, ». 132, The analysis prosented in this appendix
conperes, an caci of tho five dinensions of the A=V Scale, the
scale ccores of the five Ph.D, candidates with those of the

\
1A, candidates., It can bo seen from iasnection of this Table
that Tiere is o statistically sipnificant difference on all five
Cinersiongs Detieen e scorcs of the DD, candidates and those

~ o e . e ~ - 5

of the ... conidates, Tire reshonses of the Ph,D, candtidates
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wrere nore I{roruently rated affect, understanding, specific,
explorator;, and effective than vwere the responses of the
oA, candidatos,
fable 5.1 == Cormarison of the Hean (X) Scores Betiecn

the Ph.D, and I.A. Candidates on Each of
the Five Dirmensions of the A=V Scale

(3 judges, 5 Pa.D. counselors, 5 il.4. counselors)

AfT .= Underst.= Sprec.= Exple= Sff o=
Co’se Jomunderst, JJonsnec, Yonoevpl. lloneff,

1.D,

~

25.2 3.2 35.4 SCh 58.8

Tede X 2.2 210 20,2 20.2 37.1

t - rotio g )KK 15,k 7o iR T Xk S 9xx
nncessary: t .05 = 2,31
necossary:s T 0L = 3.30 %5y -nificant at 0L level

Aff ,=Corre = iffoct=Cormitive

Underst,= omnderct, = Understandini-omnderstanding

]

Jnoc.=onsocc. = Sheciiic-llonspecific

oo

Tol,~onciml, = Zmdloratorye-lonexploratory

I f=0neTf, = Effecctive=iionelfective

Tlicce findings supnort the hywothesis tested. They supsest
that the d&:ensions of the A=V Scale arc able to disciminate
betireen the reshoases of these two classes of counsclors. These

results, tien, indicate that the scale has validity for this muroose

Annlois of Interfid-e Deliabilit-- Data

iloyt's analsis of variance necthod for estiiating reliability

was adolied to the scores of the five Ph,D. candidates and the five
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in this stud;, The data and coypntotions
analysis is based arc nresentod in

Aopendict T, o, 138, ".“.-o Lton interjudse reliabilits (objocbivilt )
awnl ite . Latewmnl consistenes coefficients cawmuted By this
are rerorted in Table 5.2 for cach of tlic five dreonciong
T the /=7 Zecale.
Toole £00 ee Ttan Interiudse Neliabilit:s and Intermal
.,on.s_'.:f:,onc.,f CoefTicients Co:iind from
the Scores of the Scale Discri:dination GHly
e . \
2 ndges, 10 counselors)
T .=  Tiderste- SpoCe= u}.pl D:f--
Coz. oruanderst,  lonstec. lonexpl, Jonef”
Taver udge
S e e 7 )
Relioalat, J792 B16 LOLl7 o755 755
Iaternl
: ’
Jonsictene,”  L,919 .930 «929 903 .900
Thcoe remulis sugpest that perhaps the dinensions of the
A= Ceolle have quite favoravle ovbjectivity and reliability
ciraracverilaties

tho Chicctivity Studs-

58 LIPS A S Ay~ -
~-:C 11]7)0GICCLS e

=77

b tee e—

ve adec

-~ -
wCo.LC
-~

Lhagide

Leltuee ll.le 2iX

Ciiensions, Tie Ub cc

st
jexvisies

0y the Cojectivity Study was that the

nate objeetivity for differontiating
candddate responses on cach of 1ts five

.
-~

LIty Study also served as a tyie of
Poss=Talidiation Tor tle Scole Disceriydination Study.
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interud~e Reliability Data

Hort's annlysis of variance method for estimating reliability
was amliad to the scores for the forty-five :'.A, and cicht
rheD. candidates roted in this study. Two ceparate sets of

interjulse reliability and internal consistency cosfficients

tiore cormmted. vy this analysis, The first sct of coefficients

comated tiere the ite: interjudre reliability and internal
consistenc, cocfTicients based uvon a comparison of individual

eounselor resvonse ratings,  These coefficlents are renorted

I

in Table 5.3 Lo cach of the five dimensions of the A=V Scale,

The statictical analysis upon vhich the corputation of these

k) .

coefficients 1s based isvresontod in Avvondiz G, vare 165,

able 5,5 == Iten Interjudge Reliability and Item Internal
Consistoncy Coefficients Cormputed from the
Georos of the Objectivity Study
(3 judres, 53 counselors)

AMT,= Underst,=- Spec.= Expl .= Eff =
Cocte omnderst, J'onspec, Lonexpl, lioneff,
Inter ud-c
Relictilitr 4290 o752 703 . 590 L1l
Interncl
Consisteone; oL 919 .906 ) JoP

he sccond sel of coefficients cormuted wero the ~lobal rater
interjudie reliabiliy and intermal consistency coefficients based
upon a coparison of the total dinension scores for cach counselor
rated, “hese coefficients are renorted in Table 5.4, varce 75,

for eccly of thec five dimensions of the A~V 3cale., The statistical
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Lrsis uvon wthich the corrmutation of these coefficients

Fﬁ

+

based is presented in Anvendix H, vage 206. The internnl
consistenc coefficients reported refer to the mazirmm liteli-

100G estiznto ol reliabili

Table 5.4 == Global Rater Interjudge Reliability and Internal
&,ons:.soenc,/ COO:fZLClenuS Couputed from the
Scores of b..O Cbjectivity Study

~

(_; Juczes, 53 counueloru)

AT e Underste= SNeCe= Sxle= Eff g
Co:ie somunderst, lonsnec, onexnl, sonef?,

52 o1 W05 697 O3

Interl
Consisleng L0 RIS .. 59 273 77

It can be seen woon insnection of Table 5.3 that the iter
interjudre relicnility and the radrmet estinate of iten reliability
(interacl cousistency) coefTicients are rathor hich for a counselor
rating scale. Jlthioush lower, these coefficients comnare favorably
ith those obtained from the ratings of the Scole Diserirdnation
Study wmenorted in Table 5.2, The resultis renorted in Table 5,4

indicate that these coeificionts are hicher then the total or

rlobal ccores for cach diiension are cornarcd.

hece Tindings sunvort the hywothesis tested. Tacy suzrest

thot the ditonsions of the .=V Scale have faroraoble objectivity
for <tihe rating of Ph.D, and Il,A. candidate resnonses., Thds hich
objoctiviyy” Ls accormanied, as i-ould ve eimdected, by a ish

rariac: estlnte of reliability.
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Mnal-reis of ot Coomardn~ Th,D, with Il,4. Cendidates

“able 5,5 swiowrizes the statistical *t* analysis of
Avvendicz I, wepe 217. The analysis wresented in this amendix
comeres e vrovortionnte scores of the cight Ph.D. candidates
mith those of the fortr=live [L,.. candidates on the Comdtive,

comundersianding, honsbecilic, and Nonexploratory catezories of
the =7 Senle. A\ comarison of tiic nrovortionate scores of the
LfTective=onelfective dirension is also iade bewreen the tio

classes oF counsclors,

Joble J.5 == Corpoarison of the lean (X) Scores Jetreen the
Fnh.De and 1.\, Candidates on the Comnitive,
Norminderstanding, ‘onsnccific, and lonec:mloratory
Catezorios, and Zffective=onoffective
vimension, of the A~V Scale
(3 judges, 2 Fa.D. counselors, 45 :7,4, counselors)

Eff g

Coze . Toimunderst, Jonsnec, llonexnl, lloneffl.
Fh.D. & nal 340 5.3 7.0 2.9
Fede 4 5e3 7.9 3.5 9.2 15.2
t - ratio 3 5% Lep ek 11,0%* B, 5%x o UK
neecessarys U oW 05 o= 2,060
necessory s L JOL = 2,66 *%53 mificont at .01 lovel

nghection of Table 5.5 discloses that there is a statistically
sigmificant difference at the 0L level betieen the scores of the
Fa,D, candidotes and tiio scores of the !l.iA. candidates on all
five scale dinwensions. The resnonses of the Il.A. candidates tere
nore fromiently roted corpritive, nomunderstanding, nonspecific,

nonezDloratorr-, and less effcctive than vere the resvonses of thoe
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55 of the

Ph.0, cendidates. These resulits suvnort the findin
Scale Disciiidnation Study revorted in Table 5.1, and again

B 2.9

suzcest thet the five “iiensions of the A=V Scale are able &

[v1e]

discrirdinate beticeen the responses of [l,A. and Ph.D. candidates,

Results of the Sensitivity Stud,

. D)

The Seusitlvity Study tosted the hywothesis that counsclor
troinees o roccive prolessional suncrvision tdiich focuses on
orn: g alffective, understanding, snecific, and exnloratory
resvhonses L1l receive hicher fremency ratings for these caterorices

o the =7 Scale than =rill counseclor trainees itho do not receive

cids prolescional traiming.
Javle 5.6 renoris the initial reans of the llonsunecrvised
Groun it the inmditial means of the Supervised Groun on the five

diiensions ol the A=~V Scale before interroration sessions.

Toeblo 5.6 == lloan () Scores of the Initial Interview Rating
for both the onsunervised and Supervised Grouns
on the Mve Dlvensions of the A~V Scale
(2 2dzes, 10 counselors)

.ff.~  Underst,- Spece= Zl,- JOMR AP

Corie Lomncaerst,  lonspec,  ionexml.,  lonefT.
Jonsunerised 1.2 L2 .0 SN 27,7
Suveorviced X 2.0 0.5 3.4 7.2 31,0

B}

Table 5.7, Dase 73, swurarizes tihe statistical corverisons of
s s

he iLmdtial rean cscores of the lonsurervised Groun before none

avervised client interrosation with the termiinal mean scorec of
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chio v ol oavding thae nonsuvervised client interropation sessions,
The dnte 2nd comutations unon which this analysis is based are

presented i Asvendix J, nace 228,

ToDle 5,7 == CO :p rison of the llean Scores of the Initial
and Tertinal Interview Ratinpgs for the
‘;Tonsupom sed (Client-Interrocation) Group
on the Mive Diensions of the A=V Scale
(5 jucges, 5 counsolors)

Affe=  Underst.- Spec.= Ble= Bff -

Core omunderst, llonspec,  onexml,  loneff.
Indtied X0 1,2 a2 .0 3.4 27.2
Termdral X 1.0 2e-r o 2.0 2543

- el e~ 2.2

DR e e

necessary: T .05 = 2,70

the corarison of the rean scores of thic irdtial and terminal
ratings of Table 5.7 show that there vere no cipmificant chances
on any of The five diizensions of the A=V Scale, 3ince the rcans

e

for the Undorstandin--‘omindersianding, Ixloratory-llonexnloratory,

and Zilectiveo=lonelfective ci:iensions decreased rather than
increcsed frot the Initial to the terminal ratincs, no t-tests
were rnecestrimT, It vas apparent that these three dimension scores
T

had rot chanced in the necessary direction.

Toble f.0, nace 79, swrmarizes the statistical corparison of
tiie 1:mitial reon scores of the Sunervised Groun before sunervised
counsclor interro~ation with the terrinal rean scores of this

groun folloring the sumervised counselor interroration sessions.,

The data and cormutations unon videh this analysis is based are
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rresontced in Apnendix I, pege 232.

Table 5.0 == Coparison of lican Scores of the Initial
and Terdinal Intervieu Ratings for the
Jupervisod (Counselor-Interrogatior.) Group
ocn the M.ve Dinensions of the A=V Scale
(3 jucces, 5 counselors)

AfT .= Underst.- Spec.= Epl,- Iff -
Cor, llominderst, l'onsnoc, Nonexpl, lloneflf.

Idticl 2.5 Ge0 Sl 7.2 31,0
Terdnel o2 L0 14,6 16,6 2.0
t = ratio Tk SO Golk* Ly G L, 2*

r

necessawy:s t 05 = 2,73 *simificant at .05 level
necessary: L 0L = 4,060 *%x5i mificant at ,01 level

had
a1
a

Tho cormaxison of the mean scores of the initial and termiinel
ratin-s of Table £,0 chowr that there wore stotistically simificant
chanzes on ench of the five dinensions of tiie A=V Scale, .
coarison of theso findings vith those vavorted in Table 5.7
surest that the suvorvised counselor interroration uvith counselor
trainecs, vhichh focuses o cmrining affective, understanding,
svecific, and exploratory counsclor responses, increases simri-
ficantly tiie froquency of counselor trainee responses witich are
rated affcctive, understanding, specific, and ex»loratory., These

findings suwort the hynotliesis tested,

The resulus of the Scale Discrirdnation Study, the Objectivity

Study, and the Sensitivity Study are reported in this chapter,



The findings of the Scale Discriidination Study suggest that
the five dirensions of the A=V Scale significantly discriminated
between the reswonses of Ph.D, candidates anc those of lM.A.
candidates, The resnonses of the Ph.D. candidates were more
froquently rated affect, understanding, specific, exploratory,
and eZfecctive than were the responses of the IMN,A. candidates,

The results also sugrest favorable objectivity for the A=V Scale
in making thecse discririnations. Item interjudge reliability
coefficients of .72, .02, .02, .76, and ,76, and iten internal
consistoncy cocfficients of .92, +93, .93, .90, and .91, were
obtained for the Affect-Coznitive, Understanding-llomunderstanding,
Specific~lionspecific, Exploratory-Nonexploratory, and Effective-
lioneffective dimensions respectively.

The findings of the Objectivity Study suggest that the
A=V Scalo has faverable objectivity, accompanied by favorable
rayirmn reliability estimates, for the rating of Ph,D, and M.A.
candidate resnonses, Item interjudge reliability (objectivity)
coefficients of .89, 79, .76, <59, and .81, and global rater
interjudge reliability coefficients of .95, .91, .89, .70,
and ,93 trerc computed for the Affect-Comitive, Understanding-
llonunderstanding, Spocific=lionspecific, I-ploratory-llonexploratory,
and Effective-'oneffective A=V Scale dirmensions respectively.

For thesc sane scale dinensions, item intcrnal consistency

(maxdirav: cctimobte of reliability) coefficients of .96, .92,

91, .01, and .93 resnectively, and rlobal rater internzl consistency
coefficients of .,9¢, .97, .96, .87, and .93 respectively vere

conputed, Tho findings of this study also support the findings
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of the Scale Discrirdination Study that the A=V Scale significantly
discrivdinates betweon the reswonses of Ph.D, candidates and those
of M.A. candidates,

The findings of the Sensitivity Study supgrsest that supervised
counselor interrogation with counselor trainees, which focuses
on exarining affoctive, understanding, specific, and exploratory
counselor responses, increases significantly the frequency of
counsclor trainee responses which are rated affective; understanding,

specific, and exploratory.



CIIAPTER VI

SUITARY, COUCLUSIONS AllD ILPLICATIONS

This chavter consists of three sections; a summary of this
researci, the conclusions of this research, and a discussion of

the irmplications generated by this research.

Surmare

This rescarch exarined three hypotheses associated with
the developient of an Audio=Visual Counselor Behavior Scale
(A-V Secale)., This A=V Scale was developed for the purnose of
maldng available an objective instrument which would compare
the response patterns of liaster's desree candidates in Counseling
and CGuidance (Il.A. candidates) with the response patterns of
doctoral derrec candidates in Counseling and Guidance (Ph.D.
candidates). Its dovelopment was based upon the clinical
observation of counseling behaviors on audio-video tapes
followed by a catezorization of these behaviors according to
constructs clinically evaluated to be relevant and descriptive
of Ii,A, and Ph,D, candidates, The A=V Scale consists of five
forced choice, dichotomous dimensions, These dimensions are
the AfTect-Coitive, Understanding-Fominderstanding, Specific-
llonspecific, Explorator -onexvloratory, and Lffective=iloneffective
dinensions,

The three hypotheses exarrdined by this research are:

First irpothesis

The freouciacy of affective, underscanding, speeific, ewplorator),



and efTective responses in initial personal-social problen
counseling intervicirs, as easurod by the A=V Scale, will be
sirmdificantly oreater for Ph,D. candidates than it will be for

HMede condidetes begimrng their nracticum ermeriences in Counselinc

and Guildance,

Socond nothesis

The =7 5ccle will have adequate objectivity for differenti-
ating beotieen Ph,D. and ',A. candidate responscs on each of its
five dinencsions,

Third ilroothoesis

Cownselor trainees who receive professional supervision
vhich focuses on exarining affoctive, understanding, specific,
and exnloratory counselor responses will receive higher fremuency
ratings for tiiese caterories on the A=V Scale than vwill counselor
trainees tho do not receive this professional training.

The Scale Discriimination Study tested the first hypothesis,
For tids study, three trained counselor judges used the A=V
Scale to indenendently rate 20 osponses from each of ten
30 miimte audio=-video taped counseling sessions, Five of the
counselors oncaged in these interviews were {.A. candidates,

The other five counselors engarzed in these interviews vere Ph D,
candidates. zZach of the ten intervicws was an initial personal-
social »Hrobplol interview with a client., The Judees had not seen
the tancs prior to the rating session, nor did the, know the
counsclors ther were to rate.

The roting scores obtained by the two classes of counselors

on eacin of the Tive disensions of the A=V Jcele were statistically



co.pared using “ti=tests., Therc were significant differences
in the rec»onse scores of the tiro classes of counselors on all
five dinionsions of the A~V 5Scale. The resvonses of the Fh.D.
cardidates ziere nore freruontly rated affect, understanding,
specific, exmloratory, and effective than were the resnonses of
the li,A. candidates. ioyt's analysis of variance nothod was
applied to the rating scores. Itam interjud;e roiiability
coefficients of .79, +02, 432, <76, and .76 wrere coviputed for
the Aflcci=Cognitive, Understancding=l’omunderstanding, Specific-
Honspecific, mloratory=-llone:mloratory, and Lffective<lloneffective
dimensions resnectively, For the same dimensions, item internal
consistency coeffidients of ,92, .93, .93, .90, and .91 rcspectively
ere obtained,

The Objectivity Study tested the second hypothesis, For
this study, three trained counselor judges used the A-V Scale
to indepondently rate four mimute serments fram each of 53
audio=-video counseling tapes. Forty-five of these t;apes involved
MeAe candidates and eicht involved Ph,D. candidates, All 53
counselors uere engaced in an initial interview with the same
coached clicent. ’;‘he Judres had not seen the tapes prior to
the rating session, nor did they know the counselors they were
to rate.

Hoyl's civlysis of wvariance method vas apnlied to the
rating scores, Two tymes of interjudge reliability and internal
consistong;” cocfficients were obtained, One was an index of
item objectivity and internal consistency, and the other vas

an inde:z of a rlobal mter objectivity and internal consistency,
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Interjudre reliability refers to objectivity while internal
consistenc;” refers to thie marirmnm likcelihood oestimate of reliability.
Tten intorjudice reliability coefficients of .39, «79, «70, «59,

and ,Cl, ond global rater interjudge reliability coefficients

of .95, .91, 39, .70, and .93, were computed for the Affect-
Co:nitive, Undorstanding-:lomnderstanding, Specific-lionspecific,

I

Exploratory-lonexploratory, and Iffective-iloneffective A=V Scale

dirensions respectively. For these same scale dimensions, iten

internal consistency coefficients of .95, .92, .91, .81, and

.93 respectively, and plobal rator internal consistency coefficients

of .98, .97, .26, .37, and .93 respectively ere commuted, The
inension scorcs of the forty-five M.A, candidates were statis-

tically compared with those of the Ph.D, candidates by means

of "t ~tests, There were significant differences in the response

scores of the two classes of counselors on all five dimensions

of the A=V Scale., These findings supported those obtained by

the Scale Discrimination Study which tested the first hypothesis.

The Sansitivity Study tested the third hypothesis. For this

study, ton [DIA Guidance and Counseling Institute trainee

voluntecers were randorly assipgned to two groups of five; one group

cororised a supervised counselor-interroration graup (Sunervised

Group), and the other group comprised a nonsupervised client-

interrocation sroun (lonsupervised Grouv)., Each nerber of both

grouns underwent siz 30 rdnute video taped counseling sessions

with a college or high school student, Following each counseling

session cach mober of the Suvervised Group received a one hour

audio=video rccall counsclor-interrosation which evaluated the
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effect that affective, understanding, snecific, and exploratory
responses rould have on the counselor trainee's clients during
the counseling interviewr, Following each counseling session
each meuber of the llonsupervised Group elther observed throurh

a one view rdrror while a colleague team member interrogated his
client for one hour, or he interrogated his colleague team
marber's cliont for one hour while his tean merber observed the
interro;ation. There was no particular emphasis to this client
interrosation,

The riddle twenty rcsponses of the first (initial) and
sixth (torinal) counseling sessions for each of the ten counselors
comprising tho two groups were rated by three trained counsclor
Judges, These judges had no “nowledge as to which of the two
croups each of the ten counselors belonged. These initial and
ternminal ratings within each of the Supervised and Honéupervised
Groups wvere statistically compared using dependent "t'-tests,
The results of these tests indicate that for the Supervised Group
there 1as a si;nificant increase in the rating scores, from the
initial to the terminal ratings, on the affect, understanding,
spocific, exznloratory, and effective dimension categories of the
Scale's five dlmensions, For the lionsupervised Group there was
no sigmificant score increase, fra: the initial to the terminal

ratings, on these five Scale diiension categories.

Conclusions

In cdratring conclusions based on the findings of this research,

it is necessary Lo consider certain variables which might have



limited or influenced these findings., First, there were the
wajor delirdtetions outlined for this research in Chapter I,
This refers nriiarily to the fact that the behaviors studied in
this rescarch were laboratory bchaviors and that the munber of
counsclors observed in two of the throe studies of this research
were rclatively siall, Second, thero was the fact that the

]
counsclors and Judres used in this research vere prinmarily
associated with Michigan State University.l_ Third, there was the
possible operation of special factors which could have influenced
the outcaoic of the findings., This would include the operation
of such variatles as rater bhias, the ovortraining of judges,
the convenderco and desirability of selected tapes, and the
nonverivel conveyance of rating attitudes resulting from judges
rating in the same room,

Noneti:eless, within these lirdtations, the findings of this
rescarch appear to warrant the following conclusions about the
hypotheses presented in Chapter I:

1. The data of this research indicates that the frequency
of affect, understanding, specific, exploratory, and
offective responses in imitial personal-social problem
counseling interviews, as measured by the five dimensions
of the 4=V Scale, is sigmificantly greater for Ph,D.
condidates in Counseling and Guidance than it is for
17efte candidates beginning their practicun experiences in
Counseling; and Guidance, Thercfore, when usod for the
mrnose of discriminating between the responses of

a

Their tradidng, hovever, vas diversified and acquired at various
other uidversities,
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theso tio classes of counselors, the A=V Scale avpears

to have adequcte validity,

2. The data of this research suggests that the A=V Scale
has hich interjudge reliability for discriminating
betticen the responses of M,A, and Ph,D, candidates
on each of its five dinensions, Therefore, tho A=V
Scale seoms to have adequate objectivity. Compared
to the low objectivity findings reported for riost other
counseclor evaluation scales, these findings appear nmost
favorable.,

Tho data of this research suzzests that counselor

W
.

trainees who receive professional supervision which
focuses on exaniring affective, urderstanding, specific,
and oxmloratory responses will receive sigmificantly
higher frequency ratings for these categories on the

A-V Scale than will counselor trainees who do not

recelve this professionally supervised training,

Therofore, the A~V Scale seens to have adequate sensitivity
for measuring the subsequent change in these category
bchaviors vhich are associated with special counselor

training.

Irplications

This scction is divided into tio parts; a discussion of the
implications for counsclor education and the implications for

future rescarch.






Tiplications for Councelor Tducation

MZTective, undorstanding, specific, and exploratory counselor
behaviors scei: to be associated viith Ph.D. candidates in Counseling
and CGuidance but do not scem to be associated with il,A. candidates
begimiing thelr practicu: experiences in Counseling and Guidance,
This would sugsest that these counselor behaviors are associated
with, and arc perhaps rclevant to, the counselor training process.
If such an indieation proves valid, then special emnhasis on
these counseclor behaviors during training can perhaps accclerate
counselor ecucation, The A=V Scale would then possibly become a
potentlial evaluator of this type of accelerated counselor
education,

The affect, understanding, specific, and exploratory dimension
categorios 2y be central to effective counseling or they may
have nothing to do with effective counseling., This we do not
know, ILowever, if it can be satisfactorily demonstrated that
these category behaviors are significantly related to effective
counseling, then this would indicate that these types of behaviors
are relevant to the counselor training process. If this be the
case, the A=V Scale can sorve as a2 cuwrwmlative progress report
of a counsclor trainee's change in counseling behaviors as he
progrosses throuch the various phases of his counseling develop-
rent, licther or not these category behaviors are significantly
related to effoctive counseling will have to be substantiated
by futhier rescarci,

ring the course of the ratins sessions which were a part

of the three studies conprising this research, a new value and
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use of the A=V 3cale uas suggested, 1IDIA Institute and other
iastorts Tevel counselors who scrved as Judges said they understood
wlore fully tiie importance of affective, understanding, specific,
and e:jloratory responscs on the part of the counselor because
they had been rcquired to focus on and evaluate clearly defined
asvects of tiie counselor's verival behavior, This ray have given
then a vory useful and rneaningful set, one which they had not
acquirod before, for evaluating counselor bshaviors, As a result
of tholr rating e:pericnces with the A-V Scale, the importance
of affective, understanding, specific, and exploratory responses
for effective counczling became more avparent to them, As a
result, soune of these counseclors reported more of an emphasis on
thesc counsaling behaviors in their oim counseling practice,
They also reported that through the use of the Scale in rating
audio-video tapes they learned more about what is "good" counseling
than they had ever learncd in their ilaster level practicum
experiences.

Could it be that the use of the A~V Scale itself for rating
purposes by counselor trainees would be a valuable supplement
to recular counselor traiming program procedures in developing
basic counseling understanding and growth as well as serving as
a rneans for providing a relevant model of counselor behaviors
ith vhich to identify? Is it possible, then, that by using
the A=V Scale to rate erperienced and inexperienced counsclors,
the Scalo can contribute directly to the education of counselor
trainces by providing excercises for focusing on essential

counsalor behavior as uvell as providing realistic ovportunities



for obsorving the effecis affective, understanding, spccific,
and e:ploratory responsces, or the lack of thei, has on clients
in recl counseling interview situations? Could it be that such
experiences would accelerate counselor education and give a
sound counsoling perspective early in the training period? The

answers to these questions can only be acquired through further

research with the Scale.

Inplications for Muture Research

Furthor development and evaluation of the A=V Scale is
needed bofore definitive conclusions can be made as to its
characteristics and value., The irplications for the types of
research” which seem most promising for the A=V Scale are:

1. Cross-validation of the A=V Scale on audio=-video taped

counseling interviews at other universities using

other trained judges at each of the universities.

2. Imating two groups of counselors A and B, Train group A

alon tie dimensions of the A=V Scale. Train group 3
alonz some other counseling dimensions, Rate both
groups as to global effectiveness and examine whether
grdup A is rated higher.

3. IZstablishrent of more intermediate counsolor levels of
erDorience and training and evaluating the Scale's
sensitivity to differentiate these levels,

L, Sovlying the Scale to the rating of counselor trainees

in various counselor education progrars and observing

.

hoir satisfoctorily it dctects change in their counselinc



bchaviors as they prosress through the prograns,

J p (&) I o
Dveluation of the Scale's value for accelerating counsclor
educational grouth as a result of counselor trainees

using the Scale theriselves in counselor rating sessions.
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APPENDIX A

A COMPILATION OF CCUNSELOR VIDEO
VERBAL BEHAVIORS AS OBSERVED

CN AUDIO-VIDEO TAPES
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VIDEQ VIRBAL BEHAVIORS CHARACTERIZIKG MASTER'S CANDIDATE COUNSELORS

Cognitive

1. Superficial
2. Clumsy structuring of interview
3. Nonverbal behavior indicates anxiety and discomfort vith client
4, Prestructures client's reply
5 Distant from the client erotionally
6. Avoids client problem areas
7. Reflects or rephrases cognitive aspects
8. Expresses no feeling about client
9. Vague
10, DMoves client away from problem area
11. Questions cognitive aspects of client's verbalization
12, liakes general comrment in response to client's verbalization
13. Agrees with client's cognitive verbalization
14, Repeats client's comments verbatum
15. "Yeah," 'mua huh," "I see," "right,"
16, Coments on room
17. liakes judgmental comment concerming client or client's
verbalization
18, Adds additional cognitive content or meaning to client's
verbalization in restatement effort
19. Leads client in specific cognitive direction through
sugpestive corments
20, Lectures or sermonizes to client
21, Philosophizes to client
22, Conducts monopolizing conversation
23. Advises
24, Offers cognitive evaluation of client's situation
25. Pleads for information
26, Excessive verbalization response to client cognitive content
27. Anxdiety laughter

Affective

1. Inaccurately reflects feelings

2. Inaccurately interprets feelings

3. Reflects ambiguity

4, Leads client in irrelevant affective direction through suggestive
cormients

5. Adds additional affective meaning to clients verbalization in
reflection effort

6. Excessive verbalization response to client affective response
content

7. "YWeah," "um huh," "I see," "right,"
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Video Verbal Behaviors Characterizing Ph.D. Candidate Counselors

Cognitive

1.

(]
Le

Juestions cognitive aspect of client's verbalization
nx‘eah’ﬂ fham mh,u uI see," "I'ight,"

3. Reflects cognitive aspect of client's verbalization
4, Reconstructs or simplifies cognitive presentation
Affective
1. Responds at the same emotional level as the client
2, Free from discomfort with client
3. Questions client's feeling
L, Appropriately reflects feelings
5. Appropriately clarifies feelings
6. Appropriately interprets feelings
7. Asks personal-intimate questions
8. Discusses client's problem areas
9. Reassures client concerning affective aspect of verballzation
10, Offers affective evaluation of client's situation
1l, QQuestions to clarify more specifically general feelings
expressed by the client
12, Expresses to client the feeling which client's verbalization
elicits from him
13. Expresses his feeling about client
14, Suggests related affective area for discussion
15. Points out to client his reluctance to discuss an affective
area
16, Points out to client his refluctance to discuss more deeply
his feelings
17. trreah,u un huh,ﬂ T see, i "righ‘l:,"
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CCULISILOR VIDEO VERBAL BEHAVIOR CATHGORIES AND ILLUSTRATIONS

1.

2,

Affective
This category includes all counselor responses which make
reference to some affective or feeling aspect of a client's
verbal corrmnication.
Tllustrations
1. Responses which enter the feeling frame of reference
of the client, which deals with expressed concerns,
needs, and wants of the client as expressed or
inplied by the client,
2. At the same emotional level as the client., Emnoting
with the client on his feeling level,
3. Rosponses which reflect, deal with, clarify, or interpret
the feeling of what the client is saying.
Understanding
The counselor's ability to cormmunicate to the client the fact
that he knows what the client is feeling or talking about.
Counselor commnicates an understanding of client's feelings
to the client.
Illustrations

Counselor reflects client feelings accurately

Counselor atterpts to express in fresh words the essential
attitudes (not so mich the content) expressed explicitly
by the client., The counselor atterpts to mirror the
client's attitudes for his better self=-understanding

and to show the client that he is being understood by

the counselor,

Counselor clarifies feelings in a specific, non-vague,
rianner,

The counselor clarifies what was implicit in what the
client saidj; he reflects relationships or meanings for
the client which are suggested or implied in the feelings
or ideas brought about by the client's actual responses.
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Counselor interprets feelings approvriately.

Interpretation refers to any remark which interprets,
analyzes, explains, or draws inferences, Counselor
presents to the client an hypothesis about reliationships
or neanings of his attitude behaviors, which he had

not considered before, for his consideration,

Counselor's verbal responses and accompanying behavior
denonstrate primarily an interest in and comfort with
the client and thereby conveys counselor acceptance to
the client.

a., Counselor's attention ard concentration are on the
client.

b, Counselor's verbal responses demonstrate that he is
folloving vhat the client says (e.g. "yes," "imHm,"
“un huh," "I see," etc.)

¢es Counselor gives indications of approval which seem
to give reassurance and encouragement (e.g. "'good,"
T feel that's a fine idea.") These may be positive
confimations by the counselor of the adequacy of
client behavior, attitude, feelings, etc., as alluded
to in the verbalizations of the client (e.g. "you
are a capable person;" "you can be consistent;"
tvou can be reasonablej" "you can be orgardzed;"
you can feel better.").

d. Counselor's nonverbal manner is free of discomfort
and anxiety (there is an absence of contimious
shifting in the chair, looking away from the client,
or contimous movement of arms, hands, and legs).

Counselor questions client's feelings generally or

questions to have client clarify more specifically

the general feelings which he has expressed. This

is a request for general elaboration and expression
of feeldings.

Counselor expresses his feelings about the client or
the feolings which the client's verbalizations have
elicited from him., This includes:

a. Statements of counselor's feelings about the client
as a person,

b. Statement of counselor's feelings about something
the client has said, done, or thought,

c. Statements in which the counselor's feelings are
expressed as being his own,
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Specific

Counselor'!s interaction with client is characterized by
concrete (specifiec) responses concerming the client's
problen areas and emotional conflicts,

Illustrations

1.

24

3.

Counselor proposes or suggests that the interview be
devoted primarily to the objective of explering the
client's problem areas and emotional conflicts,

Counselor's responses reflect, or are directed toward,
the core of the client's remarks rather than their
peripheral aspects,

Counselor's responses move the interview discussion
in the direction of the client's problem areas and
emotional conflicts or bring the client's discussion
back to these topics.,

Counselor's responses are relevant to the client's
problem areas and emotional conflicts rather than
being irrelevant as characterized by abstract,
intellectual, lectural, extraneous, etc., type of
responses.

Exploratory

The counselor's assistance and skill in helping the client
to explore his feelings, values, and other concerns.

Illustrations
1. Counselor suggests possible exploration of affective

2,

3.

area referred to either explicitly or implicitly by
c:L"Len't.

Counselor points out to the client his reluctance to
explore an affective area,

Counselor asks personal-intimate question of client.

Counselor is willing to explore with the client, in a
nondefensive mammer, the import of his (i.e., the
counselor's) behavior traits which the client observes
in their relationship,
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E. Copgnitive
This catepory includes all counselor responses which omit
any reference to affective or feeling aspects of a client's
verbal comrmnication.

T1lustrations

1. Response is distant from the client eriotionally.

2. Superficial response which passes over emotional
implications of client's verbalization,

3. liot with the client emotionally,

L4, A response which is not on the feeling level of the
client,

5. A rosponse which does not enter the client's emotional
frame of reference--it is at a different level from
the client's feelings.

6. Own feelings or apprehension preventing counselor
from making emotional contact with the client.

7. Clunsy structuring of interview,
8. Answering factual questions,.
9. Repeat of client's remarks verbatum,

10. Responses devoid of any reference to client affecte-
feeling, emotlion, mood, attitude, etc.

11, latter of fact responses, informative responses,
general and superficial discussion responses,
F. Nomnderstanding

Counselor does not commnicate an understanding of the
client's feelings to the client,

Illustrations

1. Counselor expresses confusion as to cognitive or
affective meaning of client's verbalization.

2, Counselor's responses show evidence that he has pre-
Judged the client and thereby has classified,
stereotyped, or categorized the client.
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Counselor's responses inaccurately reflect the client's
feelings.

Ly, Counselor's responses of clarification of client's
feelings are attempted in a vague, non-specific
nanner,

5. Counselor’s responses encourage or reflect ambipuity,

6. Counsolor's responses in restatement or reflection
add urmiarranted additional affective or cognitive
content meaning to client's verbalization,

7. Counselor responses reflect the cognitive aspects of
the client's verbalization when affective aspects are
central,

3e Counselor repeats client's comments verbatum,

9. Counselor pleads for information,

10. Counselor verbal and nonverbal responses indicate a
lack of interest in, and discomfort with, the client.
a, Counsalor looks away from the client rather than
coneentrating on him,
b, Counselor does not appear to be following what
the client says.

lionspecific

Counselor's interaction with client is characterized by

nonconcrete (nonspecific) responses concerning the

client's problem areas and emotional conflicts.,

Illustrations

1, Counselor's responses reflect, or are directed toward,

2.

3.

the peripheral aspects of the client's remarks rather
than toward their core meanings.

Counselor responses are related primarily to the
cognitive content of the client's verbalizations and
deal only superficially with the affective content.

Counselor responses are irrelevant to the client's
vroblem areas and emotional conflicts., They are
charactorized by abstract, intellectual, and
extraneous responses,

a. Counselor encourages expansion of superficial
cogitive discussion,
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D, Counselor intellectually dobates coqitive or
affective aspects with client,

¢, Counselor remains silent and simply permits
client to wander in his verbvalizations.

d. Counselor is excessive in his resnonse to client
cogitive or affective content,

Honexploratory

The counselor's failure to help or perrit the client to
explore his feelings, values, or concerns,

I1lustrations
1. Pre-strmctures clients reply

2. Counselor monopolizes conversation, philosophizes with,
or lectures to client,

3. “hen client presents affective content, counselor
response does not encourage further exploration of
this content,

L, Counselor's responses move the interview discussion
in a direction away from the client's problem areas
or emotional conflicts

5 Counselor makes judgmental or evaluative recponses Lo
client's verbalizations.,

6. Counselor's responses are characterized by advice=
giving and question-answering.

7. Counselor's responses are structured to specifically
lead the client in definite cognitive or affective
directions rather than permitting the client to
imitiate these directions,
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U.IT OF EVALUATIOCN FOR THE A~V COUNSELOR BEIIAVIOR SCALZE

The unit for evaluation for the A~V Counselor 3ehavior
Scale is the counseloreclient umit. A client verbalization is
eritted or elicited and the counselor's response to it is
then rated on all five dimensions of the scale according to
the dimension category definitions, One forced cholce rating
is made indepondently for each of the four specific counselor
behavior dimensions and a fifth rating is made evaluating the
effectiveness of the counselor's response, Generally, each
client-counsclor unit is judged independently of preceding
units, althouzh the congruence between the direction and level
of counseling noverment by the counselor with the direction
and level of counselding concerns the client is attempting to
present rmust continually be kept in awareness when making
rating judgnents., The scoring of all dimension categories
mst be based upon concrete and observable behavior and is
not to be based upon vhat a judge may believe could possibly

be occurring within the counselor.



DIIZSISIONS OF THE A=V OOUIISILOR BIIAVIOR SCALS

The Copnitive-Affective Dimension

This dimension indicates whether a counselor's rssponse is
in refeorcnce to sone affective or feaeling aspect of a client's
verbal. corzmnication (an affective response) or whether his
response o.idts any such reforence to affect or feeling in the
client®s verbal corrmnication (a cognitive response)., These
categoiies are more clearly defined as follows:

A, Affective Responses

Affect refers to emotions, feelings, fears, moods, desires,
urges, inpulscs, fantasy, dreams and any ideas, attitudes,
beliefs, convictions, etc., which are based upon such re-
ferents as these. A counselor affective response is one
which makes reference to any of this type of affective
material on a feelinz level regardless of how congruent it
is with that being expressed by the client, An affective
responsc is not determined by the extent to which the coun-
selor's imanner or comrmnication is affective, but rather, it
is determined solely by the fact that the counselor responds
through - coiment (reflection, clarification, interpretation,
etc,) to underlying affective elerients, or to what he implies
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