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ABSTRACT

PERSONAL CONSEQUENCES OF THE STRESS
ON ACHIEVEMENT IN AMERICAN SOCIETY

By William H., Jarrett

The problem concerns the personal effects of the pervasive emphasis on
achievement in American society. The subjects are 368 seventeen-year-old
high school boys living in Lenawee County, Michigan. Conceptually, the thesis
builds on Mbrton's (1957) essay on social structure and anomie wherein variant
role responses are posited as results of a scarcity of means relative to
highly stressed cultural goals.

A review of the literature shows that four variables, social status,
parental stress on achievement, independence, and ability, are associated
with high educational aspirations, a measure of life-goals. All of these,
except independence, are explicitly included in Sewell and Haller's (1959)
post hoc éxplanation of an observed negative relationship between social
status and personality adjustment. These five variables, called antecedent
variables, are shown to be major sources of means-scarcity relative to
future achievement. The linkage of the literature on anomie and achievement
furnishes the basis for predictions about the effects of lack of means in
individual cases.,

Two possible effects of this means~scarcity, localized alienation
and nervous tension, are discussed. The former is interpreted as (objective)

powerlessness relative to possible achievement. Both theoretical and
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empirical justification is presented for reinterpreting the results of
Sewell and Haller to conform to this view of alienation. Predictions are
made that both alienation and nervous tension will vary inversely with
availability of means.,

Fritz Heider's (1958) theorem that imbalance leads to stress is
applied to the problem, Situational balance is shown to be a function of
the degree to which a person's life-goals, environmental facilitation and
personal power are compatible with the requirements of the social order with
respect to achievement. In this framework, alienation and nervous tension
are hypothesized to be effects of imbalance.

Methodologically, the five antecedents are used to characterize
each subject in terms of a five~-dimensional attribute-space. Functional
and pragmatic reduction of the attribute-space yields five achievement-
types and the hypotheses predict the rank-orders of these types on the
indices of alienation and nervous tension.

The hypotheses correctly predicted the rank-orders of the types
on the index of alienation; however, the results suggested that the
hypotheses were somewhat insensitive to particular interaction-effects of
independence and ability. The hypotheses failed to accurately predict the
rank-order of the types on the index of nervous tension, although the
results confirmed previous findings that nervous tension tends to vary
inversely with social status. It follows that localized alienation may,
but nervous tension may not, be interpreted as a personal consequence of
imbalance among the success goals of youth and certain specific means

available for their achievement.
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Suggestions for future research focus on the ways in which stress
may be reduced. One possibility is avoiding those persons and situations
that actively contribute to stress (Festinger, 1957); thus, persons high
on alienation might seek out social relationships that did not involve
achievement-oriented activity, giving rise to differences in social par-
ticipation between persons high and low in alienation. Two personal con-
sequences follow, viz., redefined value-attachments and differences in
personality organization. The major contribution of the study lies in the
linkage of localized alienation in adolescents to the considerable liter-

ature on anomia in adults.
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CHAPTER I

INTRODUCTION

Purpose of the thesis

The purpose of this thesis is to develop and test hypotheses

about the personal effects of the emphasis on success in American society.

The Problem

Thé problem concerns the impact of this emphasis on seventeen-
year-old boys in terms of (a) their own commitments to the success goal
and (b) the interaction of their commitments with given expectations of
others, Predictions are made with respect to two consequences of (a) and

(b), viz., localized alienationT and nervous tension.

Contributions of the thesis

The contributions of this study lie in several spheres, First,
a possible link with "anomie" is forged through the isolation of certain
situational correlates of localized alienation, which correlates have
previously been found to precipitate anomie. These situational factors,
when combined with specified personal orientations, are shown to place
the person in an imbalanced situation for which only a limited number
of resolutions are possible. One solution is "anomia® or anomie as sub-
Jectively experienced; another solution is localized alienation which

may be the temporal antecedent to anomia in adults.

lThis concept is fully discussed in Chapter II. Basically,
alienation (as used here) refers to a condition of "self-to-others® dis-
tance (Nettler, 1957) or estrangement. Two particular "others" are
specified, the family and the school, hence the affixing of the adjective,
localized; to distinguish this usage from the more pervasive sense of
estrangement that is generally indicated by the term in current literature.

-1-
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Second, this study illustrates how the careful application of the
logic of investigation helps in separating antecedent from consequent
variables, Using the organism-environment framework, certain variables
are extracted from the relevant literature, then placed into a theoreti-
cal relationship with each other through use of Heider's theorem of
cognitive balance, Use of this model facilitates prediction since it
demands a precise statement of a delimited set of variables. Once this
has been done, the various combinations of variables can be considered

and hypotheses for each combination derived. Then and only then are the

data categorized. Given this procedure, the so-called "blinding" effect
of theory is minimized. A specific result of this procedure being
employed is thg derivation of a set of attributes which are said to
"maximize" commitment to the success-goal and "minimize®" the effects of
imbalance. The effects of imbalance are cast in the form of predictions

about localized alienation and nervous tension.

Scope of the thesis

Inferentially, the study is limited to 368 seventeen-year-old
boys living in Lenawee County, Michigan in the spring of 1957. Substan-
tively, generalizations are restricted to similar samples in highly
industrialized, open-class societies, though the parameters of these
societies cannot be specified on the basis of present information.
Finally, certain assumptions are made to facilitate analysis and the
scope of the study is limited by the degree to which the assumptions

are valid,






Organization of the thesis

Following this introductory chapter, a conceptual statement of
the hypotheses is made in Chapter II. There the relevant literature is
reviewed, the antecedent and consequent variables extracted and placed
in a context which permits deduction, and the final section contains a
derivation of the conceptual hypotheses for each combination of the
antecedents as it bears on localized alienation and nervous tension.
Chapter III presents the description and evaluation of the various
measurement techniques used in the study, and contains a rather extended
description of the selection of items used to measure alienation and
nervous tension. Chapter IV begins with an operational statement of the
hypotheses, then presents the results and analyses of the hypotheses in
terms of their predictive ability. Chapter V swmmarizes the study and
contains a discussion of the findings viewed in their capacity to generate

further research.



CHAPTER II

CONCEPTUAL BACKGROUND OF THE HYPOTHESES

INTRODUCTION

Purpose of the chapter

This chapter lays the groundwork for the hypotheses. Immediately
below there is a brief statement on nomenclature, foliowed by an enlarged
statement of the problem. This statement leads into a review of the
relevant literature, the result of which is the extraction of the ante-
cedent variables. Then the cognitive balance model is introduced to
link the antecedents with the consequents. The literature on certain
consequences of imbalance is then summarized and the chapter concludes
with a derivation of hypotheses which are applicable to all combinations

of the antecedents.

Nomenclature

Science deals with reality in terms of metaphors or models. The
model employed here is that of organism interacting with environment.
The term actor is used to denote the abstraction from the organism, and
object denotes the abstraction from the environment. Here, actor denotes

a person, while objects are of two kinds, social and nonsocial. It is

important to note that interaction occurs only with social objects
(other persons or collectivities) while nonsocial objects may be either
physical or cultural entities. Characteristics predicated of the actor
alone are called person-attributes; all others are termed situational
or environmental. The term orientation links persons to relevant

objects in their environments; if one wishes, "attitude" may be substi=

-
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tuted for orientation without any meaning being lost. Finally, frequent

references will be made to cultural systems, which have three important

aspects for this study; (1) they are objects of orientation (nonsocial
things that can be cognized by persons), (2) they are institutionalized
in social systems, and (3) after learning occurs, they may be said to

have been internalized.

THE PROBLEM

Background

The empirical concern of this thesis is the area of "social
structure and anomie.® Conceived by Durkheim and placed into the main
stream of interest by Merton (1957), the issue involves a situation in
which persons are required to strive for a goal without adequate means
to attain it. In American society anomie is said to stem from the dis=-
crepancy between the pervasive emphasis on success and the fact of
socially structured obstacles to success (Merton, 1957, p. 184). The
result is a stress which impinges upon nearly every member of the
society, with varying effects. Although the term "anomie" has been used
to denote normlessness, as well as ambiguous norms, in this study it
denotes an ambivalence toward norms, such that both conformity and
deviation are accompanied by misgivings (Johnson, 1960, pp. 557-=558).
When anomie is predicated of persons rather than social systems it is

called Manomia® (Srole, 1956).



e



The Problem

Given anomie as one effect of what might be called a "means-end"
disjunction, considerable attention has been given to other effects of
the same condition. Recently, two papers have appeared that address
themselves to the personal effects of the disjunction in a parallel

manner. One of these, Cohen's Delinquent Boys: The Culture of the Gangc

(1955), proceeds from a speculative position and attempts to account for
the development and maintenance of a delinquent sub-culture among
adolescents in terms of psychological mechanisms. The basis of these
mechanisms is a reaction-formation engendered by the discrepancy between
the success-goal and the available means. The other paper (Sewell and
Haller, 1959) begins from an empirical base and presents an inductive
explanation of an observed negative relationship between socio-economic
status and personality adjustment, independently arriving at the same
set of antecedent conditions as was posited by Cohen. Sewell and
Haller's paper furnishes the point of departure for the present analysis,

an inquiry into the differential personal effects of status-induced

stress on success and achievement in American society. Since their post-

factum explanation summarizes most of the theory implicit in the litera-
ture on anomie, their digest is quoted below:

1. The early socialization of the lower-status child results
in the internalization of values and the development of
behaviors characteristic of the lower-status family and
neighborhood in which he is reared.

2., When the lower-status child extends his activities into
the larger social environment of the school and the com-
munity, he encounters many values and behavior expectations
that are quite different from those of his family and
neighborhood.
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3. He is made to feel that some of these values and behaviors
are superior to those of his own family and neighborhcod,
50 he tries to adopt them.,

LL. Since these values and behaviors are in ccnflict with those
of his family and neighborhood and since the low status
position of his family in many ways inhibils the behavior
dictated by tneir, ho eoxpericnces tension states which may
be manifested in  (a) concern cver the sccial status of his
family, (v) ccnceru over his ability to poerform up to
expected levels, especially in school, (c) rejection of
his family since its members are perceived by him as
responsible for his inability to behave according to his
higher status values; and finally, (d) a syndrome of
nervous behavior indicative of general anxiety (p. 519).

This digest contains, implicitly and explicitly, the variables

to be utilized in this thesis. Taken from their context, these are
(1) status, (2) parental cultural standards as presented to their
children for adoption, (3) the offspring's life-goals, (L) relevant
means for goal-attainment and (5) a set of reactions on the part of
the persons involved. Methodologically, (1), (2), (3) and (L) will
be treated here as "antecedent variables," while (5) will furnish the
basis for the "consequent variables," localized alienation and nervous
tension.2 The next threc sections of this chapter develop these con-

cepts more fully so that hypotheses can be derived to predict the

occurrence of (5).

2The terms "antecedent" and "consequent'" are used in preference
to the traditional usage, independent and dependent variables, because
we wish to speak of interaction among the antecedents and it seems
illogical to speak of interaction among independent variables (Wrigley,
1959). TFurther, in this thesis, the terms "variable" and "attribute"
are used as synonyms, recognizing that at times the former refers to
a continuous characteristic and the latter to a dichotomous character-
istic, as the terms are used in other works.
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THE ANTECEDENT VARIABLES

Introduction

The first part of this section develops the concept of life-goals,
the fulcrum of the thesis. The second part discusses the situational
variables, socio-economic status and parental expectations; they are
called "situational®" because they are "givens" to the person and con=
stitute conditions of his action. The third part is concerned with the
person variables, ability and independence, so-called because they are
predicated of the person alone. Throughout this section the focus is
on the empirical relationships among the antecedents, particularly as
they cluster around life-goals. The remaining sections of this chapter

focus on the effects of this clustering on individuals,

Life-goals

Literature on social mobility and social stratification com-
monly points to education as one of the chief mechanisms of upward
movement in the status hierarchy. Regardless of why this is the case,
the choice of the person with respect to education carries with it a
commitment to one of several life-styles, at least in American society.
Given the societal emphasis on elementary and secondary education for
all new members, it is not until late high school that the person must
make this commitment for himself. Regardless of what thoughts he might
have earlier, at this point he must declare himself with respect to
future education. Depending on the choice, he either signifies his
intention to enter the occupational world immediately at a rather low
level or indicates his desire to enter it at a higher level at a later

date, using post-high school training as a vehicle. For this reason,
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social scientists tend to accept educational aspirations as a crude
indication of the strength of a person!s commitment to the success-goal,
recognizing that the indicator itself explains little of the dynamics of
the commitment-process.

The elements of this commitment have been discussed under the
rubric of the "achievement-syndrome" (McClelland, 1953). Rosen (1956)
summarizes much of the literature and suggests that there is indeed a
"dissimilar concern with achievement" (p. 20L) in the various social
classes, which concern involves two elements; (1) a psychological fac-
tor called “achievement-motivation"® and (2) a cultural factor, "value-
orientations" which are seen as "defining and implementing" achievement-
motivated behavior. Rosen's data offer evidence of the imperfection of
educational aspirations as an indicator of achievement-motivation since
ability and aspiration do not go hand in hand with motivation and value
orientations (p. 209):

Value scores . . . proved not to be related to academic

achievement, although they are associated with a kind of

behavior that is, if not in itself an act of achievement,

at least a factor in social mobility . . . . It was found

that an individual's value score, but not his motivation

score, is related to educational aspirations.
This thesis focuses on one aspect of commitment, chcice with respect
to college training. Rosen's paper provides evidence that this choice
is (1) empirically relevant to commitment to life-goals and (2) some-
what delimited in its scope, viz., it is related to value-orientations
but unrelated to motivational components,

Turning from the elements of commitment, it is important to

ascertain the extent to which this commitment is expected ol actors

——— — ——— ————— —— — — S~ b . . Bt

in the social system. Johnson, (1960, p. 558) maintains that the
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commitment is preferred for all but not expected of all. Merton (1957)

posits anomie as a product of a society in which all are required to
strive for a goal but at least some lack sufficient means. The dif-
ference in their respective positions is whether or not the commitment
is institutionalized, i.e., expected of all persons occupying given
positions. Empirically, the extent of commitment to success (measured
by educational aspirations) is found to be confounded by other factors,
viz., status, parental stress, ability, and indirectly, independence.,
The extent and nature of this cluster will become apparent as this
section progresses, but for the moment it is necessary to decide as to
the degree to which the commitment is expected of actors in the society.
Sewell and Haller (1959) handle the issue by a series of assumptions
which should be made explicit.

First they assume that the cultural standards (hence value-
orientations with respect to life-goals) of lower=-status families differ
from those of middle-status families, and second that the school trans-
mits values coincident with those of the middle-class. Third they assume
that the boys involved at least partially internalize both parental and
school expectations, which in the case of lower-status boys produces a
conflict which somehow must be resolved. An unstated corollary of this
third assumption is that middle-status boys should manifest an absence
of this conflict, if assumptions one and two are valid., Since the
available evidence (to be explored momentarily) suggests the possibility
of a confounded set of relationships, it is difficult to draw a clear-cut
conclusion as to the nature of the expectations involved. Therefore, the
position taken here is that commitment is required (institutionalized) for

high or middle-status persons but not of those of lower-status. However,
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it is important to remember that societal rewards are conferred only if
a commitment is made, is carried through, and is successful. The issue
of societal expectations is important because violation of institution-
alized expectations is generally held to constitute deviance from the
point of view of the society (Cohen, 1959, p. L63) and the problem of
the thesis is to inquire into the effects of the stress on success,

including strains toward deviance,

The Situational Variables

Every beginning student in sociology is told that status effects
are manifested in the actions of some persons toward other persons,
The "others" in this analysis are high school boys; the agents of influ=~
ence are their parents., It is via the parents that socio-economic status
first enters the lifespace of the subjects and for this reason status
and parental expectations are often discussed together as though they
were one and the same., When Merton (1957, p. 158) speaks of the family
as being the “Ymajor transmission belt for the diffusion of cultural
standards to the oncoming generation" he is pin-pointing the element of
the parental status-role of concern here, Further, the assumptions of
Sewell and Haller focus on the interaction of parent-child as one of the
possible sources of conflicting values,

Status and family. Until recently, research into the influences

on educational aspirations have tended to be of a bivariate nature.

Those studies which focused on status-induced effects have assumed that,
given status, parental stress, or the lack of it, followed. Hyman (1953)
reports that while middle-class adults consider post-high school training

necessary for success, lower-class respondents do not and argues that



commitment to the success-goal is largely a "fiction" in the lower-classes
(pe 4O3). Hollingshead (1949) supports this view with his investigation
of the effects of the class structure in a small midwestern community. A
recent paper by Bordua (1960) takes as its focus the influence of parental
stress on college aspirations and offers an opportunity to test the wisdom
of treating status and parental expectations as one and the same (empir-
ically). Bordua considers the influence of status and parental stress
separately, commencing with a bivariate relationship between status and
college plans, then introduces parental expectations to see if the original
relationship was spurious and confounded by parental effects. His findings
show that M"social status differences are considerably but not completely
accounted for by differences in parental stress® (p. 268). In fact, more
variance is accounted for with the parental variable than with status;

thus the relationship is multivariate, rather than bivariate. Given this
data, plus the known influence of status on educational plans (Sewell,
Haller and Strauss, 1957), it follows that an inquiry into differential
commitment to success should incorporate both status and parental expecta-
tions into the research design.

Family and school. Earlier (pp. 10-11) the assumptions of Sewell

and Haller were shown to involve the influences of both family and
school on the value-orientations of the subjects. Bordua's paper attests
to the empirical validity of their assumptions concerning the family,
leaving the influences of the school to be explored. Since the school,
with the family, is charged with the socialization function in American
society, any inquiry into the effects of socialization should pay some

attention to the school'!s contribution to the problem. Fortunately,
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two sources are available for examination; a recent paper by Wilson

(1959) suggests that school systems exert influences on educational aspir-
ations which are independent of family effects and a speculative paper

by Parsons (1959) integrates the role of the school system into litera-
ture concerning achievement and life-goals, In the following analysis,
the assumptions made by Sewell and Haller are shown to have partial, but
not complete, theoretical validity.

First, a major difference between the family and the school is
that the latter is an achieved status system whereas the former is not.
Given this, the emphasis on achievement (thought to be a reflection of
middle-class standards) becomes understandable, since the positive valu-
ation of achievement is a requisite for successful learning in the class
per se, Second, given the positive commitment to achievement, the lesson
learned in school can and must be generalized to higher-order social
systems in which the members of the school class will be involved later.
Thus the emphasis on achievement is necessary at both the school and
societal level and for obvious reasons (the family cannot emphasize
achievement) the school is the major collectivity in which this lesson
must be learned if it is learned at all. Parsons (1959 p. 309) stresses

the role of the family as one of “cooperation" with the school in
Tt ransmitting this "shared valuation of achievement'" which places value
b o+th on initial equality and on differential achievement.
Taking society as the point of reference, the primary function
<X the school is that of "selective allocation of contingents to future
T~ < est (Parsons, 1959, p. 311), the result of which is to differentiate

the members of the school class along the axis of achievement. Considering
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the problem of the thesis, it is here that the lower-status youth
encounters a means-scarcity in two spheres; ability, which is known to
be distributed along status lines (Sewell, Haller and Strauss, 1957)
and value-orientations, where the middle-class family's standards more
nearly mirror those presented in the school. The latter statement
follows from the evidence that achievement-orientation is higher in the
middle than lower-class. If it is granted that middle-class youth are
likely to evidence more complete socialization for achievement in terms
of ability and values, then it follows that to the extent their lower-
status counterparts seek to compete, they encounter a means-scarcity.
And since the reward-system of the society must logically exclude those
who do not compete, the degree of means-scarcity is for that reason
highest in the lower-classes. It is this state of affairs that Merton
and others have cited as contributing to the occurrence of anomie and as
constituting a strain toward deviance.

Unfortunately the influence of the school system cannot be incor-
porated into the research design of the thesis because of a lack of data.
For this reason the results of the investigation will possibly be con-
founded by school differences such as those reported by Wilson (1959).
Lack of knowledge of school differences is perhaps the main empirical
lacunae in the present study.

Summary. Evidence has been presented linking socio-economic
status and parental expectations to the differential commitment of youth
to life~goals., The influence of a third factor, the school, has been
incorporated into the conceptual scope of the thesis. Whereas status and
parental stress are situational factors, the following portion of this
section turns to a consideration of attributes predicated of the youth

alone, independence and ability.
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The Person Variables

Independence. Thus far three attributes have been shown to be

contained in the inductive explanation of Sewell and Haller., Rosen's
paper on the achievement-syndrome suggests that another variable,
independence, be added to the research design. Drawing upon previous
research he reports that independent behavior is a demand made by mothers
of children with high achievement-motivation (1956, p. 211); and Parsons
(1959, p. 300) maintains that the level of independence is "the most
important single predispositional factor with which the child enters
school.® By independence is meant "his level of self-sufficiency
relative to guidance from adults, his capacity to take responsibility
and to make his own decisions in coping with new and varying situations"
(Parsons, 1959, p. 300). Douvan and Adelson (1958, p. 38) report that
the upwardly mobile boys in their sample "manifest a drive toward inde-
pendence and responsibility whereas the downwardly mobile do not." The
relevance of this factor to the present problem lies in the fact that
the capacity for independent behavior seems to be one of the requisites
for successful competition in achieved status systems. Although it
emerges from parent-child interaction, once gained it provides a basis
for generalization to autonomy from reliance on authority figures gen=-
erally (Douvan and Adelson, 1958, p. 38). It is important to note that
this attribute designates a capacity of which the possessor may be only
dimly aware; youths with high independence will "feel comfortable" in
achieved status systems, whereas their low independence counterparts

will not.
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Ability. The final attribute classified as an antecedent variable
comes to the problem from several sources., Sewell and Haller speculate
that concern over ability leads certain persons to manifest tension-states,
Parsons (1959) fcels that ability is the key to the "differentiation of
the scho§1—class along the achievement-axis! and several studies have
established the empirical association of ability with other factors in
achievement-orientation (Sewell, Haller and Strauss, 1957), (Rosen, 1956)
and (Douvan and Adelson, 1958). Put succinctly, ability is the answer
to the question "can the person do so-and-so?"

In this thesis ability is seen as a means to achieving success.
Low ability constitutes a means-scarcity to the youths involved since
the known association of ability and success leads one to label the for-
mer as a requisite for the latter. Given the assumption that high
commitment to the success-goal is expected of middle and upper-status
persons, the lack of ability for such actors becomes a critical problem,
considerably more so than for their lower-status counterparts for whom
the expectation of commitment is weaker. On the other hand, in view of
the positive association between the situational variables and high
life~goals, the low-status youth of high-ability also encounters a means-
scarcity in competing with his higher-status competitors who are more
likely to have undergone socialization of a type emphasizing acquisition

of the attitudes and behaviors associated with success.

Summary
This rather lengthy section has isolated the antecedent variables
from their theoretical and empirical context and indicated the relevance

of the set for the problem of the thesis. This task was accomplished by






17

showing that, with the exception of independence, all of the antecedents
were included in Sewell and Haller's discussion of the negative associa-
tion between status and personality adjustment. Independence was shown
to be one of the variables typically associated with anticipatory
socialization for successful achievement. Given the competitive nature
of success, the necessity of each of the antecedents for attaining success
is suggested by the tendency of the antecedents to occur together. Hence,
the lack of one or more of these can be said to constitute a means-scarcity
of varying dimensions. The delineation of the concept of means-scarcity
illuminates what Merton refers to as an anomic situation, whereby means
are insufficient to preferred goals. From this scarcity comes an ambi-
valence toward the normative structure of the society on the part of the
persons involved, Finally, the extent of the "requiredness" of a positive

commitment to success was said to vary with the social-status of the person.

THE CONSEQUENT VARTABIES

Introduction

The purpose of this section is the delineation of the consequent
variables, alienation and nervous tension. Whereas the previous section
was concerned with the sources of strain, this section focuses on the
possible effects of strain. Following the procedure used earlier, the
paper of Sewell and Haller furnishes the point of departure, but more
literature is reviewed to develop the concepts. For reasons which become

apparent later, alienation is treated more adequately than is nervous

tension.
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Alienation

To develop this concept, it is necessary to go back to the paper
of Sewell and Haller and examine the procedure by which the four tension-
states resulted from their analysis. These "tension-states" are actually
four factors derived from a factor analysis of thirty items taken from the

California Test of Personality - Elementary Form A, These items were

selected from the total inventory of test items because they were found to
be more highly associated with social status than any other items. The
factor analysis yielded nine orthogonal factors; however, only the first
four were judged to have Many meaningful content" (p. 513). Consequently
the tension-states which they posit as effects of the structural strain are
actually hypothetical constructs, composed of a number of personality test

items which statistically constitute separate dimensions and substantively

are interpreted as separate effects.

Given the nature of a factor as a hypothetical construct, there is
not a priori guarantee that its substantive content will be homogeneous.
Of their four factors, only one (nervous tension) is clearly homogeneous
substantively. Another factor (concern over ability) manifests homogeniety
but may be interpreted differently, and will be so interpreted below, The
remaining factors (status concern and rejection of family3) are interpreted
as substantively separate only because of the factor analysis. When the
loadings of these two factors are examined, two things are apparent; first
the manifest content of the loadings of both factors have in common some
kind of a reference to the family (generally conditions which are deriva=-
tive of the family's status) and second, one item appears on both factors

("I try to keep boys and girls away from my home because it isn't as nice

3Haller has agreed that this factor might more accurately be called
alienation from family.
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as theirs"). There is no reason why both of these features should not
result, given the nature of factor analysis; rather the point is that they
do result. Finally, when the original matrix of Sewell and Haller is
analyzed by another technique, the result is a mixture of the items from
all of the factors except nervous tension.h It should be clear that,

thus far, it is simply a matter of different techniques yielding dif-
ferent results,

The position taken here is that the three item areas may legiti-
mately be subsumed under one rubric, alienation. Leaving the title to
be discussed below, empirical evidence may be adduced to support this
position. Douvan and Adelson (1958) inquired into the behavior patterns
of three "mobility-categories" of adolescent boys, and report that
statistically significant differences were found among the three groups
with respect to a number of variables (p. L3). Among these variables
were "achievement-mode" or, criteria for choosing jobs, "autonomy" or
extent of reliance on authority-figures, and "family-milieu," the sub-
jectts relationship with their parents. Empey (1956, p. 707) presents
findings which link the item areas of "status concern" and "alienation
from i‘amily"S

The item-areas, alienation and powerlessness. Given empirical

grounds for questioning the substantive separation of the three areas,

the question becomes why they are said to reflect alienation. Seeman

hThe matrix of Sewell and Haller, the factor loadings and the
results of the alternative technique are found in Appendix (1).

5Empey reports that "lower-class seniors were significantly more
inclined than upper-class seniors to want a job that had a higher social
standing . . . than the one their father had, to rate their family
income as insufficient for family needs, to think it important that they
have a better income than their father.® (p. 707).
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(1959) reviews the literature on the concept of alienation and discusses
five different usages of the term; powerlessness, meaninglessness, norme
lessness, isolation and self-estrangement. Concerning powerlessness, he
casts alienation in an expectancy framework, the feeling held by an
individual that his own behavior cannot determine the outcome of events

which he seeks (p. 78L). In this thesis, alienation is interpreted as

powerlessness, not in an expectancy framework, but rather objectively, or

from the standpoint of the conditions in the society, particularly those

determining who succeeds and who does not. This conception is similar to

that of Nettler (1957) who defines an alienated person as "one who has
been estranged from, made unfriendly toward, his society and the culture
it carries" (p. 672). The present conception differs from Nettler's in
that the concern is not with the larger social order but with a delimited
portion of the total society, the relevant objects in the youth's environ=
ment which bear on his chances for success. Interpreted in this sense,
not only are ability and independence elements of power (means for suc-
cessful competition) but also status and parental expectations may be
similarly interpreted. All of the antecedents constitute means which are
either present or lacking with respect to achievement, and the lack of any
one or combination of them constitutes a condition of powerlessness
(objectively) for that particular person relative to societal stress on
achievement. Consequently, it is appropriate to modify the label of the
item~areas to conform to the empirical limits of the analysis and call it
"localized or situational alienation." Hereafter, when the term aliena-

tion is used it should be understood in this restricted sense, If this
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usage is granted as legitimate, then it follows that one who lacks any or
all of the means or elements of power is a likely candidate for alienation

from his immediate environmcnt.6

Alienation as chronologically prior to anomie. Earlier anomie was

defined as involving an ambivalence toward the normative structure and the
suggestion made that alienation might be an earlier state of ambivalence,
Why this should be is relatively simple to explain., Anomie (or more
accurately, anomia) is said by Srole (1956, p. 71l) to refer to the indi-
vidualt's "generaligzed, pervasive sense of 'self-to-other! distance, or
'self-éo-other alienation'™ and the locus of the difficulty is specified
as thé result of three sets of forces:

e « « (1) Reference groups beyond his immediate field of action,
within which acceptance and ultimate integration are sought.

(2) Generalized qualities of the molar society penetrating his
contemporary action field as those affect, (a) his life-goals,
(b) his selection of means toward these goals and (c) his
success or failure in achieving these goals. (3) The socializa-
tion processes of his interpersonal relationships during child-
hood and adolescence, as these have conditioned the interpersonal
expectations, value orientations and behavioral tendencies of his
current personality structure.

6No useful purpose would be served by an extended discussion of why
status and parental expectations constitute elements of power. However,
this much may be said: First, there is required the assumption that
all boys would strive for success given the proper set of conditions;
the antecedents are the important conditions. Second, if any boy desires
success, his status (derivative of his family's status) either introduces
him to the appropriate learning and opportunity structures for fulfill=-
ment of his goal or to some extent obstructs his access to these
structures, Third, parental stress is generally accompanied by an
emphasis on those behaviors which are perceived by the parents as implement-
ing successful achievement; independence is only one of these. However,
the lower their status, the less likely they are to perceive what is
necessary due to a diminishing acquaintance with success; and, to this
extent, the boy is handicapped in his own competition.

Cloward (1959) presents a discussion of learning and opportunity
structures and Rosen (1956) furnishes some references to parental aspira-
tions. Strodback (1958) discusses the dynamics of the parent-child
interaction stemming from stress on achievement.,
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Given the ages of the subjects in this

inquiry it is not reasonable to ask

into their reactions to goal-achievement when in some cases they are just

finishing their preparation for commencing goal-attainment, and in other

cases, they are making plans to further prepare themselves for this quest.

However, given the restricted scope of

the concept, it seems legitimate to

speculate that a general sense of powerlessness with respect to norms and

goals is precipitated‘by an early unsuccessful learning experience as this

is reinforced by the spiraling of adult experience.

The adult reactions to

this state of affairs is then called anomia,

Nervous Tension

Whereas the inquiry into the occurrence of alienation can be said

to follow from numerocus sources in the
ground of nervous tension as an effect
pearly as rich. The inclusion of this
frankly exploratory. From the results
linkage of a nervous syndrome with the

lished and the inquiry is continued in

literature, the conceptual backe=
of a cultural discontinuity is not
variable in the investigation is
of Sewell and Haller (1959) the
broad effects of strain is estab=-

this thesis,

It is assumed that nervous tension is somehow a result of the same

set of circumstances that produces alienation and it is further hypothesized

that nervous tension varies in the same way and under the same circumstances

as alienation,

It should be made clear EE initio that the actual cause~

effect relationship will be only slightly advanced i the predictions that

will be made are found to obtain.

Whatever the causal matrix involves, its

relatiénship.to social structural influende is extremely coémplex and thid

analysts: will, if successful, do little to advance knowledge concerning

the causality; rather the contribution will be to- supporting-empirical
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generalizations as to its occurrence. Thus the relationship between the
sulturdl stress and ‘the effect should be: construed as” an asseociation in .

the strictest sense of the word.

Surmary
This section has isolated the effects of socially induced strain.
The study of Sewell and Haller furnishes data which is reinterpreted to

form two consequences of strain, alienation and nervous tension, which in

turn, are translated into hypotheses below.
THE MODEL OF BALANCE AND IMBALANCE

Introduction

The purpose of this section is to order the antecedents and con-
sequents, using a parsimonious but general model to do so. No additional
material is introduced in this section, other than units of the model.

One methodological point will facilitate understanding. Reference
will be made to two kinds of imbalance, cognitive and situational. Any
condition perceived by a person can be termed cognitive; if perceived it
mist somehow be represented in the persont!s situation, hence may also be
termed situational. Heider speaks of cognitive imbalance because of his
interest in person perception; yet he also considers situations because of
the influence of other persons or nonsocial objects on the person's
behavior, This analysis treats the person and his environment under the
general rubric of “situation,® including inferred states of cognitive
balance or imbalance, characterizing the youths who are the subjects of

this thesis.
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Finally, Heider has developed a shorthand system of representing
conditions of balance and imbalance and the elements thereof. The use of
the shorthand system implements the rule of parsimony and for that reason

it will be utilized in this and pertinent sections below,.

Balance and Imbalance

The issue of cognitive balance or imbalance arises when the fact
of the emphasis on success is viewed phenomenally, i.e., from the person's
perspective. The condition may be called situational if viewed objectively
or causally (Heider, 1958, p. 166). Given a person, p, and a situation
composed of other persons, o, and nonsocial objects x and y, p may be said
to be in a state of balance if the situation is relatively favorable to him
or characterized as in a state of imbalance if the situation is relatively
unfavorable to him. Heider (p. 166) pinpoints the logic of situational
analysis using Murray's concept of the "stimulus-~situation":

« « o it is convenient to classify the SS (stimulus=-situation)

according to the kind of effect - facilitating or obstructing =

it is exerting or could exert upon the organism . . . . By

teffect! here we do not mean the response that is aroused in

the subject . . . rather we mean what is done to the subject
before he responds.

To Heider, balance is "a situation in which the relations among entities

fit together harmoniously" (p. 201). The entities are p, o, and the like,

and the relations may be of two kinds; sentiment relations and unit relations.
The former is equivalent to an attitude toward something or somebody, an
"orientation® in other words. Following Heider, the generic symbols to be
used in representing positive and negative sentiments are L (like) and

DL (dislike). Unit relations refer to the fact that certain things tend to

be perceived as belonging together; a "person and his deeds" are an example,
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The symbol U denotes the cognitive unit between two entities and not=U

the fact that the two entities are segregated (Heider, p. 201). For
example, p may be in the same family as o (pUo) or may dislike o (pDLo).
Or, p may dislike an x (a nonsocial object) that he perceives o to like
(pDIx and oUX). Given this, and assuming that p likes o in other respects,
there is imbalance because the two sentiment relations (pLo and pDLx) are
not harmonious with the unit relation (oUx). The imbalance can be resolved
in three ways:

l., a change in sentiment relations wherein p decides he
really doesn't like o after allj

2., a change in the unit relation wherein p decides that
o doesn't really like xj or

3. p decides that either o or x is not important to him
after all, in which case either the relation pLo or
pDIx is said to "leave the cognitive field."
In the event of any of these three changes, the balanced state is re-
established., If, for whatever reason, the imblance persists, stress

results., If the imbalance persists over time, the stress produced

originally is "nultiplied® by the secondary effects of enduring it.

Imbalance and the problem of the thesis

Sewell and Haller'!s explanation may be reinterpreted in terms of
the model in the following manner: Imbalance exists because the lowere
status boy "likes!" the values and behaviors promlgated by the school,
which conflict with those held by his parents whom he also likes., The
tension-states found to exist can be said to represent the effects of

imbalance,
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Summery

This brief section has introduced the model of imbalance and ex-
plained its effects. The theory holds that given imbalance, some change
will occur so that the balanced state will be restored; however this
latter theorem is not applied in this thesis since the concern is with
the effects only (alienation and nervous tension). The model is intro-
duced so that the relations between the antecedent and consequent
variables might be ordered and thus clarified.

One point remains to be made, Given the nature of the problem
facing p, he cannot dissociate himself from the imbalance in which he is
said to be involved. In the case which concerned Sewell and Haller, he
has to decide either in favor of the family or in favor of the school if
a rational plan for his future is to develop. If he does not dissociate
himself from one or the other, the tension-states will continue and
presumably increase over time. This latter point is, of course, beyond
the scope of the thesis. However, in the final chapter, some suggestions
will be made as to what future states of affairs might come of this

unresolved imbalance,
STATEMENT OF THE PROBLEM

Introduction

The purpose of this section is to state the problem succinctly;
this is accomplished by setting it into the framework of Heider's model.
No additional material is introduced; rather the emphasis is on

clarification.
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The Problem

In the terms of Heider's model, the concern is with a person p in
a situation composed of other persons o and certain nonsocial objects,

W, Xy ¥ %Z. A basic (ascribed) attribute of p is social status, x, (pUx)
which is properly predicated of his parents (oUx) but because of his
relationship with them, is also predicated of him.

Depending on the value of x (whether it is high or low) high com=
mitment to achievement, y, is either expected of p or preferred but not
expected of him. That is, if x is high, p ought to like yg3 if x is low,
p may like y but y is not an ought for him.

Furthermore, if x is high, then o should want y for p and if x
is low, o may want y for p. If we assume that in all cases plUo, (p and o

are a unit, which they are) then given oLy and on+.(high) there is

imbalance if pDLy. If oLy and oUX_ (low) there is still imbalance if

pDLy but the magnitude of the imbalance is mitigated since y is not an
ought (institutionalized) for any pUx_. Yet, even if oLy and pLy where

x is low, there is still some imbalance because only a high x is said to
maximize the probability of achievement and conversely, minimize imbalance.
Thus for all pUx_ the situation is still relatively disadvantageous com=
pared to all pUx, .

Now there are two person-attributes (elements of personal power)
which either mitigate or accentuate imbalance, depending on whether they
are available to p, viz., w (independence) and z (ability). From pre-
vious research we know that given pLy, both pr+ and pUz, can be expected
because w and z have been found to be positively associated with y. Thus,
for all ply, the lack of w_ and/or z, and/or z_ _ precipitates imbalance
since these are elements of the modal pLy and a given p will be competing

with more fortunate counterparts,
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Summary

Use of Heider's theoretical model facilitates statement of the
problem of the thesis, particularly with respect to identifying degrees
of imbalance and balance. Balance is shown to be a function of the
degree to which p's preferences (p:y), his environmental facilitation
(psx, o:y) and personal power (p:w, p:z) are in accord with the require-

ments of the objective order with respect to achievement.

THE HYPOTHESES

Introduction

There are three parts to this section., The first part states the
general hypothesis and specifies the elements of the hypothesis when it
is applied to the problem of the thesis. The second part derives
hypotheses for all combinations of the antecedents; this is done by means
of a multivariate equation for identifying the relative degrees of balance
or imbalance. The final part of the section predicts the effects of
imbalance as these are manifested in the ranks of the combinations on

indexes of alienation and nervous tension,

The general hypothesis and the problem

The basic hypothesis is, given imbalance, stress results. The

elements of imbalance in the problem are low values on any of the antece-
dents. The varieties of stress in the problem are (1) alienation and

(2) nervous tension. Specifically, if it is assumed that all actors would

stfive for success given the proper conditions, then the general hypothesis

follows, that to the extent that one or any combination of two or more of

the antecedents take low values, to that extent imbalance exists, which

imbalance is manifested in high scores on alienation and nervous tension.
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The combinations of antecedents

A review of the literature suggests that certain combinations of
the antecedents had received considerable attention while others had been
ignored. For example, Merton's classic paper (1957) is primerily con-
cerned with the combination pUx_pLy wherein imbalance results from a means-
scarcity; Merton suggests that innovation stems from this condition. Sewell
and Haller (1959) are also intrigued with this particular situation and
Douvan and Adelson (1958) go further and ccnsider several others.

The possibilities of any one combination notwithstanding, con=
sideration of all possible combinations of the antecedents has consider-
able merit in itself as Dubin (1959) shows with his extension of Merton's
typology. Consideration of all possibilities forces one to isolate all
the implications of a theory, and in so doing, minimizes the blinding
effect of any particular combination,

Table 1 presents all possible combinations of the antecedents,
each of which is labelled a "type.' The types are formed on the basis
of the two situaticnal variables, plus life=goals. The procedure to be
followed in deriving the hypotheses will be to consider the implications
of the general hypothesis for each type, then consider what should be
said about conditions within each type. Thus two sets of hypotheses will
be derived predicting values on the consequents; one set which predicts
the ranks of the types, and another which predicts the ranks of the come

binations within types.
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Table 1. Logical combinations of the antecedents.

Parental Life
Type Status Expectation Goals
I Low Low Low
II Low Low High
171 Low High Low
v Low High High
\') High Low Low
VI High Low High
VII High High Low
VIII High High High

Inspection of the table reveals several obvious parallels. For
example, I and V are similar except for differences in status, as are II
and VI, IIT and VII, and IV and VIII. Consequently, if the effect of
status differences is specified first, then hypotheses can be derived for
four combinations rather than eight. Similarly if the effect of parental
expectations and life-goals can be specified in like manner, one statement
will suffice rather than four. This can be accomplished with the con=
struction of what might be called a "logical" equation for identifying

imbalance. Given such identification, predictions about effects can be

made
The equation for identifying between-type imbalance is,
B = b =3[ (x + oty) + psy + peo]
where, ﬁb denotes imbalance between types
b4 " status

oy t o's expectations for p's life-goals
Py " p's own expectations for his life-goals
p:o n balance or imbalance between p and o overy
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Since each of the antecedents is dichotomized, the identification of im=-
balance will be facilitated by letting any high score take the value of
wlt and any low score the value of "O", Thus the total imbalance in the
ith type is the sum of the values of the individual variables subtracted
from Lo (The rationale for subtracting the sum from a constant will be
explained momentarily.)

The discussion of the antecedents in the earlier parts of this
chapter has presented the rationale for the inclusion of these variables,
the lack of which is said to constitute imbalance. The only additional
variable introduced above is the balance or imbalance between p and o,
discussed when the imbalance model was explained.

One methodological point remairs to be clarified., Derivation of
total imbalance in this manner assumes that each of the antecedents makes
(1) an independent and (2) an equal contribution to the total. This is
assumed in absence of information indicating the proper weights for each
variable, The validity of the assumption is examined when the hypotheses

are tested and data analyzed.

,
Effects of imbalance between types
13

When imbalance is derived in the manner described above, the eight
types are found to be distributed in the following rank-order of amount of

imbalance:

Table 2. Rank-order of types by amount of imbalance.

D P pu e

Type: I IT III v VI VII Iv VIIT
Am't: 3 3 3 2 2 2 1 0
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Consequently, if each of the types is measured for the effects of ime=
balance, the following relations should be found to obtain as the
measured effects of imbalance:

[< <

S =25 _ =% ] > [S, =5 _ =2 _ 71> S %
R R S ' 5 T V1t viz v = “VIII

where < denotes the effects of imbalance in the ith type.

Effects of imbalance within types

The equation for identifying within-type imbalance is,

< ) il
B, = 3-2[ (p:y)(psw + p:2)]
where B denotes within-type imbalance
n p's life-goals
" p's independence
" p's ability

TR
N = <=

00

Here, as above, high scores are given the value of "1" and low scores "O",
The only departure from the previous procedure is the multiplication of
the sum of p:w and pzz by the value of p:y. This is done to cancel the
contribution of ability and independence if p has a negative sentiment
toward achievement. That is, ability and independence are only elements
of power for those persons who intend to make use of them; if a given p
has low life-goals, he precludes the possibility of rewards attendant upon
high achievement and thus renders himself powerless in this respect.7
Given pDLy, the sum of independence and ability are zero since they were
multiplied by zero. In both equations, the use of the constant trans-

forms what would otherwise have been a "balance" score into an "imbalance"

score, facilitating discussion of the effects of imbalance.

7Postulation of the environmental effects as additive and the
personal elements in a multiplicative relationship follows the conception
of Heider (1958, p. 82) in his discussion of the "effective forces of
the person and environment in the action outcome."
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When the within-type effects of imbalance are derived in this mannery

the following distribution of effects results:

Table 3. Rank=Order of combinations within the types.

Combinations
Sentiment Wy, o W2 wa, W3

Given this distribution, if each of the combinations within-types is
measured for the effects of imbalance, the effects should be found to
obtain as follows:

if ply, then pUw,z  <plwz_ = pUW_Z+ < pUw_z_

if pDLy, then plw.z = pr+2_ = plw_z, = plw_z_

Summary
Building on the general hypothesis that stress results from

imbalance, the hypothesis for between-type imbalance states that the
effects will follow from the additive nature of each of the environmental
variables, whereas the hypothesis for with-types is formulated on the
basis that given high goals, effects will appear as a function of low
scores on independence and ability, but if low-goals are considered,
there is no difference among the various combinations of personal

attributes.






CONCLUSION

Four things have been accomplished in this chapter. After an
enlarged statement of the problem was presented, the first major section
of the chapter contained a discussion of the antecedent variables, These
were first taken from Sewell and Hallert's inductive explanation of a
bivariate relationship between status and personality adjustment, then
shown to be part of the literature on social structure and anomie.

Then the antecedents, which together were shown to be the sources of
strain, were discussed in three groups: (1) Life=-goals, the fulcrum of
the thesis; (2) The situational variables, status and parental stress,
were reviewed for their relevance to the problem; and (3) The two pere
son variables, independence and ability, were considered in the same
manner, The isolation of these five variables as major sources of poten-
tial strain with respect to achievement constitutes a step beyond the
orez=nt state of knowledge.

The second section discussed the effects of strain, alienation
and nervous tension. The former was said to stem from powerlessness
relative to the stress on achievement, and both were shown to have been
contained in the tension-states discussed by Scwell amd Haller. Cone
cerning alienation, both theoretical and empirical justification was
presented for treating Sewell and Haller'!s tension-states differently
than they were originally formulated. Finally, the relationship of the
concept of alienation to the concept of anomie (or anomia) was con-
sidered, and through an examination of these concepts, it was concluded
that alienation might well be considered as the chronological antecedent

of anomie and further that consideration of it as (1) stemming from the
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same set of conditions as anomie and (2) causally prior to anomie, offered
heuristic possibilities for future research.

The third major section introduced Heider's model of imbalance,
explained its elements and considered its application to the problem,
Through utilization of the basic theorem that imbalance leads to stress,
it was suggested that implicit in the literature is a particular statement
of this hypothesis, viz., lack of one or all of the antecedents constitutes
states of imbalance of varying degrees,

The final section of the chapter stated the conceptual hypotheses
to be tested. These are derived in such a manner that predictions can
be made with respect to the relative effects of imbalance in eight types
of persons, which types exhaust the possible combinations of the antece-
dents, Given the exhaustive extension of the combinations of antecedents,
the possibility of ignoring implications of the general hypothesis is
minimized,

The general theme of this thesis is that all persons in American
society would strive for success, given proper conditions or power, The
antecedents constitute these conditions, and the consequents are said to
result from the differential distribution of power throughout the social

system,



CHAPTER IIT
MEASUREMENT
INTRODUCTION

The purpose of this chapter is three fold: The first part describes
the sample and discusses the site of the original study from which the
present data were obtained. The second part presents a description of the
ways in which the antecedents and consequent variables were measured. The
third part links the hypotheses developed in the last chapter with the
results of classifying the sample according to the empirical distribution
of the antecedents,

Specifically, the antecedents can be construed as characterizing
the subjects in terms of a five dimensional attribute space, which is
empirically reduced to a typology of "Machievement-types." The result of
this reduction is the five types oﬁ'which the two sets of hypotheses are

tested,
THE SITE AND THE SAMPLE

The data used to test the hypotheses were collected as part of a
larger investigation into the occupational aspirations of rural and rurban
youth under the general direction of A, O, Haller. The subjects for the
study are 368 seventeen-year-old boys of Lenawee County, Michigan, who
were born between July 1, 1939 and June 30, 1940, and who were in school
during the testing period in the spring of 1957. Ideally, all of the age
group in the county would have been tested; however, about twelve per cent

who were no longer in school were omitted. Follow-up studies showed that
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about five out of six of the latter were sons of farmers. A consequence
of this omission of "drop-outs" is that the group most likely to manifest
alienation are not included in the sample studied.

The original sample of Haller included LL2 boys. Of this group,
forty-three were excluded because of missing data, nine were excluded
because of a perceived disagreement between the parents with respect to
their son's life-goals, and twenty-two were dropped because they were
located in types with small "n's"., The extent to which the exclusion of
about one-sixth of the total sample introduces a bias into the results is
not known. Consequently, the results of the analysis, as descriptive of
boys in Lenawee County, are prejudiced by two sets of factors; (1) the
drop-outs are not described at all, and (2) about one-sixth of the total
sample is not included. Concerning (2), it should be noted that this
exclusion probably introduces little actual bias, since the probability
of their being a homogeneous group with respect to alienation is slight.

Lenawee County was chosen as the site for the original study for
three reasons: (1) It approaches the sociologist's ideal type of rurban
commnity, having a medium sized city - Adrian, population about 20,000 =
as the geographical, economic and administrative center, having satellite
villages and towns, and an agricultural hinterland. (2) It has an evenly
divided farm, rural nonfarm, and urban population. (3) Because the county
is near the Detroit industrial area and has a fairly well-developed light
industry itself, its youth are provided with a fairly broad occupational
structure to which to orient themselves. Finally, there is a small college
in Adrian, a university in nearby Toledo, a few rcolleges and universities
in and around Detroit. This affords the youth of the county the possibility

of a high degree of exposure to knowledge about advanced education.
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MEASUREMENT OF THE ANTECEDENT VARIABLES
Life-Goals

The operational definition of this concept is the educational

plan of the youth with respect to college training. Obviously, educa-

tional aspirations are not the same as the so-called "achievement syndrome®
(Rosen, 1956), yet the measure employed here inferentially reflects a
commitment to the dominant values of the society to the extent that a per=
son with plans for more education has at least indicated his intention to
qualify himself for competition for the rewards of the larger society.
Similarly, plans for no more schooling reflects a disqualification, by and
large, from reward-competition.
The specific items by which educational aspirations were measured
are,
“REGARDING MY PLANS FOR EDUCATION AFTER I LEAVE HIGH SCHOOL
() I plan to get more education after high school
() I donot plan to get more education after high school
IF PLANNING TO GET MORE EDUCATION

THE NUMBER OF YEARS OF FURTHER EDUCATION I PLAN TO GET IS:
two years or less

three or four years

five or six years

seven or eight years™"

N~~~
NN

These questions were followed by others which asked the subjects to spec-
ify the names of the schools they planned to attend, the type of curriculum
they planned to take, and the name of the degrees (if any) they intended
to work toward. Only those whose responses indicated that they planned

to enroll in a program leading to at least a regular four-year college or
university degree were classified as having "high life goals," regardless

of the number of years specified. (Essentially, the youth cannot
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realistically indicate the extent of the education he will actually receive
since that factor is determined at least in part by factors over which he
has little control, viz., family finances, academic requirements and his
own ability.) All others were classified as having "low life-goals." As
measured here, life-goals indicates the level at which the person intends
to enter the occupational system. If he chooses not to acquire a college
education, it is assumed that he commits himself to an unspecified but
delimited range of jobs for which higher education is not a requisite,

and in so doing largely shuts off the opportunity for the prestige allo-

cated as a reward for high achievement.

Socio=economic. status

Kahl and Davis (1955, p. 323) present an analysis of nineteen
status indices and suggest that two factors contribute most heavily to
indices commonly in use. The two factors are (1) education and occupa=-
tion, and (2) a factor which reflects consumption behavior such as home
quality and residential area. The measure used here, a modified version
of the Sewell Socio-Economic Status Scale, loads heavily on the consump=
tion behavior of the subjects parents; e.g., home facilities and com-
munication facilities, as well as their educational backgrounds. The
North-Hatt occupational ratings were also available, but experience has
shown that the North-Hatt ratings of the occupation “farmer® are not
accurate, To drop all youths whose fathers were farmers would have
resulted in reducing the total "n" by about twenty per cent. Because
the Sewell scale resulted in a larger "n", it was used as a measure,

Ratings on the Sewell scale were standardized into T-score form

(based on an "n" of 133), the result of which is a distribution of
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equivalent scores having a mean of 50 and a standard deviation of 10.
The T-score distribution was dichotomized at the mean, with those observa-
tions lying on the mean randomized into the upper and lower portions of

the sample., Thus status can take one of two values, high and low,

Parental stress on life-goals

The operational definition of this variable is "Parental Desire
for Future Education." Since the concern is with the effects of imbalance
on the person, the proper measurement is of his perception of what his
parent!s wish, rather than with their actual desire. The specific items
used t6 measure this variable are,

"AS TO CONTINUING MY EDUCATION BEYOND HIGH SCHOOL MY FATHER:

( ) has strongly encouraged me to continue
( ) has given me some encouragement to continue
( ) has never said much about it
() feels that I would be better off going to work after high school
( ) feels that I should quit high school and go to worky
The subjects filled in the same item regarding the mother's wishes. The
responses were dichotomized into two classes, "high" and "low" parental
stress. Unless both parents were seen as either "strongly encouraging" or
"encouraging" more schooling, they were classified as placing low stress
on achievement, The only exception to this rule was in the case where one
parent was thought to have "never said much about it;" here, that parent
was given the same classification as the other parent who was perceived as

having a definite wish one way or the other. (There were no '"pairs" who

8

Both the raw and T-score distributions are included in the report,
A. O. Haller, Basic Data for the Lenawee County Study of Social Structure
and Personality (n.d.) deposited with the Michigan State University
Library., The report contains this information for all variables used
here as well as considerable additional information on the larger study.
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"never said much about it.") If the parents were perceived as "split," one
encouraging and the other discouraging, the subject was dropped from the
sample. Although the number so excluded was small (nine), this practice

rules out a confounding effect of parental imbalance on the son's reactions.

Independence

The considerable evidence pertaining to class differences in
independent behavior has focused almost entirely on what parents have done,
rather than on results found among their offspring. The study of Douvan
and Adelson (1958) is one important exception to this rule. In their study,
subjects who were classified as "high" on autonomy were more likely to inter=-
Jject their own opinions when asked whether they would follow family or peer
advice on a range of subjects and were more likely to prefer an adult club
leader who remained in the background and gives advice only when necessary,
(pe 39). This seems essentially the same phenomenon as that to which
Parsons (1959, p. 22) refers when he speaks of necessary conditions for suc-
cessful accomplishment in an achieved=-status system.

The present analysis visualizes independence not in a behavioral or
overt context, but rather as a rather basic, nonspecific tendency toward
self dependency as opposed to dependency on others in the case of low
independence, Independence was measured by a summation of high and low

scores on three factors of the Sixteen Personality Factor Test of Raymond

Cattell (1950). The factors are (1) Factor E - Dominance vs. Submission,
(2) Factor G - Superego Strength, and (3) Factor Q, - Independent Self=-
Sufficiency. These were selected from the total inventory on the basis of

item=loadings and descriptions of items in the Handbook for the 16 PF Test

(no date). The Cattell test is designed to "give the maximum information
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in the shortest time about the dimensions of personality" (Handbook, p. 1).
It differs from most such tests in that it was developed and standardized
empirically and is based primarily on normal rather than clinical populations.
The selection of the three factors was intuitive and based on the criterion
of mirroring the ability to make decisions using one's own resources,
relatively independent of passing interpersonal influences,

Since the selection was judgmental, descriptions of the three fac-
tors and the behaviors which constitute the factors are included in
Appendix (2) so that the interested reader may assess the adequacy of this
measure, The index of independence was constructed by dichotomizing each
factor at the mean of the T-score distribution, characterizing each person
as high or low on each factor, then summing the "highs" and "lows.," The

9

intercorrelations of the three factors are presented below.

Ability

The measure of ability used here is the grade point average of the
subjects for the school year 1956-57, taken from school records. As such,
it measures ability from the standpoint of performance; applied to the
problem it answers the question "Can the person do so-and-so?" by taking
school performance as an indication. Again the T-score distribution was
dichotomized at the mean, then each person assigned a "high" or "low"
score, It should be noted here that a "low" ability score is a "below C%
average in school. Generally it would be desirable to trichotomize the
distribution; this was not done in order to keep each sub-"n" as large as
possible, Inferentially, ability may be regarded as reflecting in part,

motivational components as was noted in Rosen (1956),

9For a complete summary of the relationships of all 16 factors to
social status, see Thomas (1960).






Relationships among antecedents

The correlations of the antecedents, suggested by the review of
the literature, are found to hold in the sample on which this study is
based., The following matrix, based on the normalized T-scores of Miller

(1960) shows the intercorrelations of the antecedents:

Table i, Intercorrelations of Antecedemts

Parental  Independence

SES EdAsp Stress E G Q2 GPA
SES - L1 39 05 12 06 22
EdAsp - L8 11 24 15 53
PS - 07 25 08 28
E - =03 -02 =02
G - 10 26
Q, - W
GPA: -
n = hh2

decimals are omitted
This matrix is based on the total sample, whereas the thesis is based on
an "n" of 368, The extent to which the omission of about one-fifth of
the sample biases these relationships is unknown; however, since most
were excluded because of incomplete data, the probability of a consistent
bias in one direction is fairly slight.

There is another way in which the relations among the antecedents
can be demonstrated. McQuitty (1957) has developed a "rapid and objective
method for clustering variables into types." This method is an attempt to
provide an alternative to simple structure factor analysis. The principal

difference is that McQuitty's technique results in what are called "typal






“45-

structures® or categories of items "of such a nature that every item in the
category is more like another item in the category" than it is like any
other item not in the category (McQuitty, 1957, p. 227).

. A version of typal analysis, "elementary linkage analysis" was
performed on the matrix of Lenawee data of Miller (1960). Of the thirty-
four variables in the original matrix of Miller, five of the seven items
which comprise the antecedents were found to be menbers of the same type
with educational aspirations as the "center" of the clustered items. Only
socio=economic status and Factor G were in other types, the former con-
stituting a separate type with the Occupational Aspiration Scale score
(Haller, 1957) while Factor G, Superego Strength, attached itself to the
total score of the California Test of Personality. It should be emphasized
that the variables were selected on the basis of their theoretical relevance,

then the empirical relations were investigated.

Summarz

Previous research suggested that positive associations among the
antecedents should be found in the present study. Two techniques have
established the relations of the antecedents to each other., There is both
theoretical and empirical support for the contention that the antecedents

form a cluster,
MEASUREMENT OF THE CONSEQUENT VARIABLES

Introduction

This section introduces the instruments measuring the effects of
imbalance, stress. Two kinds of stress are measured, localized alienation

and nervous tension. The procedure by which alienation is measured is
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somewhat complex and described in detail, and the index of nervous tension
differs from the one used by Sewell and Haller (1959) for reasons which

are discussed below.

Localized alienation

The incorporation of this variable into the research design furthers
the investigation of Sewell and Haller (1959) to a considerable extent.
Because this thesis builds on the empirical base of their study, the pro-
cedure by which individual items were selected parallels their method
insofar as possible,

The items which constitute the index were taken from the California

Test of Personality (1953, Secondary Form AA)lO a paper and pencil test

consisting of 180 questions requiring a "yes" or "no" answer, the scope of
which covers a broad range of behaviors. The test is divided into two
main sections, personal adjustment and social adjustment, and each main
section is again subdivided into parts dealing with self-reliance, feeling
of belonging, social standards and skills, family, school and community
relations and the like, The test is primarily designed for guidance and
counselling activities. Essentially it provides a rather superficial
measure of the extent to which a person's orientation to selected objects
in his environment is compatible with the social definitions of these
orientations. It is not exceedingly overgeneral to say that the test
provides a crude measure of "person-situation" balance and imbalance.

In the original study of Sewell and Haller in Richland County,

Wisconsin, the thirty California test items having the highest association

loTwo items in the final index actually come from "Elementary Form A,"
the version used by Sewell and Haller in Wisconsin., These items were in-
corporated by Haller into the material administered to the Lenawee County
subjects and, in this thesis, combined with the other Form AA items to form
the index of localized alienation.
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with social status were selected from the total inventory and interrelated
using phi-coefficients. The resulting matrix was then factor-analyzed amd
the four factors described above were derived. Insofar as was feasible,
the selection of items for the alienation index followed this procedure,
The steps by which the items used in this study were selected is as
follows:

1. Thirty-three Californiall test items were selected on
the basis of similarity in substantive content to the
loadings on the four factors of the Wisconsin study,
then correlated with status using the Pearsonian
Product Moment technique; the items were also intercor-
related with each other. The result was a matrix of
thirty-three items and one status measure.

2. Using the .05 level of significance as a cutting point,
it was found that (a) eight of the nine items measuring
status concern were significantly related to status,

(b) as were six of the seven items thaj measured concern
over ability. Four of the nine items™ pertaining to
family alienation were significantly related to status
as was one of eight nervous symptoms items.

3. While nineteen of the thirty-three items showed signi-
ficant association with statusl3, the disproportionate
distribution of these suggested that factors other than
chance had governed selection of items for status
concern and concern over ability only. The other two
item-areas did not appear to be of the same magnitude
of importance as did the first two.

At this point situational analysis was invoked to explain the
apparent differences in importance of the item~areas, as this importance

was indicated by correlation with social status. The reasoning here is

llMISTIC (Michigan State ILLIAC Computer) has a capacity of only
thirty-four items for this type of analysis; hence the restriction of the
nu-'mber .

12Three of the four yielded correlations just exceeding the .05 level,
13The significance level was taken from Table XI (Walker and Lev, 1953,

p. L70) "Percentile values of r for n df. when rho is zero." Table entered
with 388 degrees of freedom; r is .090.
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as follows: Since status is presumed to first enter the person's life=

space in the person of his family, might not status concern and alienation

have as their referrents the same events, viz., family relations? Empir-
ical evidence for this view was furnished by the study of Douvan and
Adelson (1958, p. L0O) who found differences in family relations among the
three mobility-categories., However, this finding of theirs could furnish
only tentative confirmation; what was needed was direct evidence from the
Richland and Lenawee data to confirm the hypothesis that both item-areas
were aspects of the same series of events.

L. Elementary linkage analyses of both the Richland and
Lenawee matrices provided a confirmation for the
hypothesis. The Richland matrix items measuring
nervous symptoms were found to cluster in homogeneous
types, while items from the other three factors were
intermixed. One type contained nine items, seven of
which were either status concern or alienation items.
Given this result, there was good reason to treat the
three item-areas as substantively referring to aspects
of one, rather than three, series of events.

5. The elementary linkage analysis of the Lenawee matrix
yielded the same picture, viz., the items which were
originally expected to measure three item-areas
actually were mixed in the same types; only the items
measur%ﬁg nervous symptoms clustered in homogeneous
types.

Since status, family relations and ability are all part of the
person's situation with respect to achievement, and since a linkage
analysis of the Richland and Lenawee matrices yielded types containing
three item~areas mixed together, both theoretical and empirical evidence
Jjustified treating the three as one area, alienation. Therefore, the
fourteen items most highly associated with status were selected to make
up the index of localized alienation. These fourteen items and their

correlations with status are shown in Table 5.

i

matrix.

See Appendix (A) for results of the linear analysis on the Lenawee
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Table 5. Index of alienation and correlations with status

Items ity

Are things difficult for you because your folks are 2Ll
usually short of money?

Are you troubled because your folks differ from you 223
regarding the things you like?

Do you often wish your father (mother or guardian) had 210
a better job in the community?

Do some of those at home seem to feel that they are 183
better than you?

Do people seem to think well of your family's social 180
standing?

Do your folks appear to doubt whether you will be 180
successful?

Do you often wish your father was a more important 172

man in the commnity?

Do you avoid inviting others to your home because it 168
is not as nice as theirs?

Do your folks seem to think that you are going to 125
amount to something?

Are you considered a fajlure in many of the things you do? 108

Do your friends and acquaintances seem to have a better 099

time at home than you do?
Do you usually like to be somewhere else than at home? 096

Are you often discouraged because people fail to 096
recognize your worth?

Have you often wished you had different parents than 091
you have?
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The intercorrelations of the foufteen items are found in Appendix (3).
Inspection of the matrix suggests that each item makes a unique contribu=-
tion to the index, yet also possesses a common element with the others,
Given this picture of a low but positive intercorrelation among the

fourteen items, it may be concluded that the index reflects internal

homogeniety.

Nervous tension

The relevance of this variable to the general problem was established

by Sewell and Haller (1959). In their factor analysis, the nervous symptoms

factor had the highest loadings of any of the factors. However, when the

California Test items pertaining to nervous symptoms were correlated with

social status in the ILenawee study, only one of nine items was significamt
in its association. This was interpreted as suggesting that if there
exigsted any relationship between the two variables, the chances of it
appearing were small if these items were used. Examination of the items,
pertaining to stuttering, dizzy spells, sonambulism, insomnia due to
worry, fatigue and nightmares, suggested that phenotypic complaints such
as these might be less frequent among adolescents than in grade-school
subjects (used by Sewell and Haller). Also the Richland study included
both males and females, while the present sample covers males only. The
exact relevance of this is not clear, but in addition to differences in
age, the sex differences might have some part in precipitating the dis-
crepancy between the Richland and Lenawee findings..

Aﬁother measure of this general dimension was available, Factor
Qh - Nervous Tension - one of the battery of items in the Cattell test.

Cattell (Handbook, p. 11) describes this factor as indicating,
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» « » nervousness, nervous anxiety and instability, and

sleep difficulties . . . . The general picture is that of

a person who is tense, excited, restless, fretful and im=-

patient., The person gets overfatigued but is unable to

remain inactive,

The highest correlation of Qh with any of the antecedents is minus .2l
with Grade Point Average. Because the California test items failed to
reveal the expected pattern of association with status, and since the
general dimension was felt to be important, the alternative measure,
Factor Qh was chosen to measure this variable; its association with
étatus in the total sample is low and negative but nevertheless signi-
ficant (=.12).

It is important to clarify two points. First this is not a prime
facie instance of hunting and picking for significant relationships.
Rather it is an effort to find the measure which will maximize the
probability of revealing relations within and between the achievement-
types to be described in the next section. Factor Qh is used because it
appears to be the more sensitive instrument. The second point concerns
the general lack of knowledge about the causal matrix underlying nervous
tension. The predictions that will be made are highly tentative because
little is known as to the cause-effect sequence by which status-induced
effects are translated into nervous tension, if in fact they do so at
all. The unexplained but predicted relationship is mediated by an ex=
tremely complex sequence of events, the nature of which is perhaps better
explained by psychiatric and biochemical concepts. This variable is
included in the research design because two previous studies, Sewell amnd

Haller, and Douvan and Adelson, have found it to be involved in the state

of affairs which the concepts of social structure and anomie describes,
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REDUCTION OF THE ATTRIBUTE-SPACE

Introduction

Chapter II presented hypotheses which could be applied to the
eight types, which types exhaust all possible combinations of the ante=
cedents., This section discusses the actual distribution of high and
low values of the antecedents. Two general trends are evident: high
status is accompanied by high values on the other variables, and the same
trend applies to low status., The operation of these two trends dictate an
exclusion of three of the eight types because each of the types is charac=-

terized by an "™n® too small to permit further analysis.

Classification by the antecedents

Table 6 contains a classification of the sample by high and low
values of the antecedents. Inspection of the table reveals several
instances in which this sample is characterized by trends contrary to
presumptions found in the literature., These are as follows:

l. There is the suggestion that most parents, regardless
of status, desire more education for their sons. The
influence of status is to accentuate this trend.
Almost all high status youth perceive their parents
as desiring more education for them, whereas about
two-thirds of the low=-status youth see their parents
as desiring them to continue in school.

2. The effect of status is more direct on the youths
themselves with respect to life-goals. Seventy per
cent of the youths with high status want more educa-
tion compared to thirty-seven per cent of the low
status subjects. Although ability introduces a con-
founding effect, previous studies report a residual
status effect independent of ability.

3. Intuitively, the effect of independence is to accen-
tuate the trend toward a syndrome of high achievement-
orientation, which syndrome is composed of high values
on each of the antecedents,
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Table 7 presents the results of the reduction of the original
attribute-space of eight types. In Table 7, three types, II, V and VI
15

have been excluded from further consideration. By "reduction"™ is meant
"any classification as a result of which different combinations fall into
one class" (Lazarsfeld and Barton, 1951, p. 173). There are three kinds
of reduction; functional, arbitrary, and pragmatic., The operation per-
formed here utilized functional reduction wherein:

+ « o« there must exist an actual relationship between two

of the attributes which reduces the number of combinations.

The elimination of certain combinations can either be a

complete one, or these combinations may occur so infrequently

that no special class need be established for them.
The reduction in Table 7 is based on the apparent positive association

between the antecedents whereby a high value on status tends to be accom=

panied by high values on the other antecedents,

The excluded types

The only difference between Tables 6 and 7 is the exclusion of
types II, V and VI in the latter. Type II is defined by the combination
pUx_, oDLy, plLy. This was the combination on which Sewell and Haller
based their explanation; it is also the one which occupies the central
focus of Merton's essay. As to why only three per cent of the sample
should lie in this type, it is difficult to say. One explanation is that
low parental stress results in low-life-goals to a greater degree than
high stress by parents produces high life-goals. This is ostensibly borne
out in types VI and V, although the small number of cases defined by high
status-low stress suggests caution in drawing conclusions. Caution not=

withstanding, one can speculate that high parerntal stress is a necessary

15In Table 7 the types have been renumbered so that future dis=-
cussion refers to the types numbered in Table 7.
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Table 7. The numerical composition of five achievement-types.

Type | Parental Stress | Life-Goals Ability Independence
Low High

o I| Low L9 Low L9 Low 37 25 12

=

<: .

@ High 12 8 L

[&]

3

g II High 71 Low 71 Low L7 29 18

i

o High 2L Uy, 10

3

wn

S Low 15 9 6

= IIT High 61 High 61

Z High L6 20 26

7

3

o IV High L8 Low L8 Low 38 23 15

z

8 High 10 L 6

g

=

8 v High 139 High 139 Low Lo 19 21

e

2 High 99 38 61

e

n = 368
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condition for high life-goals, but that high ability must be had before

the necessary and sufficient conditions obtain. Unfortunately this rela-
tionship cannot be confirmed by previous research since the only study
which includes parental-offspring expectations does not control for ability
(Bordua, 1960). It would seem that high life-goals require additional
environmental facilitation in the form of encouragement by significant
others in the school system, though evidence to support this contention

is not available,

Considering types V and VI briefly, the presence of only a few
cases of low parental stress among high status families is certainly to
be expected., Here parental expectations tend to be institutionalized to
an even greater degree than is the subject'!s choice. It is intriguing
to speculate as to the effects of high status and parental stress on the
subjects involved, but the small "n" in each type precludes further

analysis.

Sumary
Heretofore the effects of imbalance have been considered for all
the possibilities which could result. This section has concentrated on
the results of the classification of the sample by the eight major
categories of antecedents. The classification produced three types in
which only a few observations were found. These types included (1) low
status boys whose parents disagreed with their plans for more education,
and (2) two categories of high status boys whose parents did not wish
them to secure more schooling. All three types were dropped from further

consideration because of the small number of cases,



CONCLUSION

Essential to scientific inquiry is the step between the formulation
of hypotheses and their confirmation, i.e., measurement of the concepts con-
tained in the hypotheses. This chapter has been devoted to a description of
the necessary ingredients of measurement, the site, the sample, the techniques
by which each of the antecedents and consequents are to be recognized con=
cretely. The operationalization of the antecedents follows standard socio-
logical and social psychological practice. However, the measurement of the
consequents, particularly alienation, departs somewhat from traditional
practice., The steps by which the index of localized alienation was con-
structed was explained in detail, beginning with a partial replication of
Sewell and Haller's procedure, departing from their method when unexbected
results were obtained, and concluding with a justification on both conceptual
and empirical levels for this study's reformulation of their tension-states
under the generic rubric of alienation.

The measurement of nervous tension was shown to be suggested by their
results, and its inclusion in the research design was designated as explora=
tory. That is, this study seeks to provide further support for Sewell and
Haller'!s empirical generalization that differences in personal conditions
that aie found to be related to social status are also associated with dif-
ferences in nervous symptoms. Whatever the results of the study, the causal

process by which nervous tension is linked to status differentials will

still remain to be investigated.







CHAPTER IV
RESULTS
INTRODUCTION

The model employed in this thesis is that of an organism interact-
ing with its environment. Each of the five types represents a person in
situations (or environments) which are either favorable or unfavorable
with respect to his possibilities for achievement. The types are classi-
fied on the basis of situational balance or imbalance. Type V maximizes
p's probability of achievement and Type I minimizes the same probability,
The other types constitute situations which vary between I and V with
respect to the probability of achievement. Thus, a person in type V may
be said to be "relatively gratified" compared to other P;» while a person
in I is “relatively deprived." Localized alienation has been said to be
positively associated with'increasing means~end disjunctions. Another
way of saying this is that environments vary in the extent to which
cultural values are implemented by socially structured means. Given a
high correspondence between values and means there is balance in the
sense that the environment is favorable for goal-attainment implied by
the values; given low correspondence, there is imbalance.

Besides the "ascribed attributes," status and parental stress,
there are person-attributes which either implement or impede goal=-
attainment. At least some of these are socially derived but are theoret-
ically predicated of the person. For predictive purposes, the most
important feature of this study's focus is the relation between the nature
of the person's life-goals and the condition of his environment relative

to achievement.
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Prior to stating the hypotheses, one reservation should be made,
In two types (III and V) the relation is described as pLy where y is high
life-goals. In the other three types (I, II and IV) the relation is stated
as pDLy. This formulation of the relation may or may not be in accord with

the facts. Actually, the relation is p doesnotl y, not pDLy.,16 The point

has both theoretical and methodological implications. In III and V, the
measurement is of a positive choice; there is goal-commitment or positive
cathexis of a goal, In I, II and IV, the measurement captures a logical
negation of a positive goal-commitment, but not necessarily a positive
"dislike" for y. A positive dislike is assumed, not empirically demonstrated.
To the extent that this assumption is in error, the results of the study with

respect to types I, II and IV are cast into question.
THE HYPOTHESES

The hypotheses are derived from Heider'!s theorem that imbalance leads
to streSs. Imbalance is defined by low values on the antecedents. Stress
is of two kinds; localized alienation and nervous tension. To formulate
the hypotheses it is necessary to assume that each of the antecedents makes
an independent and equal contribution to imbalance; if this is so, then the
types will be differentiated on any measure of stress according to their

constituents of antecedents.

1'6This is the problem of a "zero-point® in attitudes., Saying that
WIpDLy! is the same thing as 'p doesnotL! y" is saying that a zero-point
is impossible. Saying that the two may not be the same admits the pos-
sibility of a zero-point. We admit the possibility but assume its
improbability.
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Hypotheses for relations between types

If imbalance (specified by the Eb equation on page 30)

leads to stress,

then the following relationships will exist among the

means of the five types on the indexes of alienation

and nervous tension:

!‘QI A1 SHy St > Ay

Hypotheses for relations within types

If imbalance (specified by the Ew equation on page 33)

leads to stress,

then the following relationships will exist among the

means of the combinations of person-attributes within

each of the five types:

..jl_f_ p_L}_r, Hlir.l /4%1_'_2_’_ </MJ 2. =/aw_z+ %J_Z_
if phly, then Mz, = i = M, =M

Discussion

The first set of hypotheses concerns the effects of interaction
between certain life-goals and the situational variables, social status
and parental stress. Given the assumption that all boys would strive
for success given the proper condtions, the hypotheses state that varying
states of environmental forces will lead to degrees of imbalance, If
each of the situational variables makes an independent and equal contri-
bution to imbalance, the hypotheses should be correct as stated. The

research design facilitates the assessment of the contributions of each
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of the antecedents. The logic behind this set of hypotheses is simple;

type V represents a minimum of envirommental difficulty relative to success
as it is now experienced by the person, while type I represents the maximum
environmental difficulty. The hypotheses ask whether alienation and nervous
tension are related to varying degrees of this difficulty which stems from
the cultural emphasis on success.

The second set of hypotheses are concerned with the effects of im=
balance due to lack of necessary personal power. One's success or failure
in an effort is a function both of envirommental and personal conditions,
and this thesis has isolated two of the latter, ability and independence to
be set into hypotheses and tested for their effects. It is argued that, to
the person involved, lack of ability and/or independence constitutes imbal-
ance only if he desires to commit himself to high achievement; if he does
not so strive, the presence or lack of personal power should not contribute
to alienation or nervous tension. The multiplicative relation is incore
porated into the derivation of the hypotheses to take account of the

relevance of choice to the problem.

Criteria for rejection and their consequences

An essential attribute of a scientific theory is refutabilitye.
Similarly, the hypotheses deduced from a theory must be stated in such a
manner that they can be disproved. The hypotheses on page 60 do not meet
this requirement because a clear-cut set of alternative hypotheses cammot
be formilated (at least in some cases). The lack of alternatives precludes
a decision as to whether a particular hypothesis is to be accepted or
rejected., To obviate this deficiency it is necessary to consider each

pair of means as a separate problem and formulate alternatives on this
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basis. Since the purpose of the hypotheses is to facilitate the assessment
of the effects of each of the ahtecedents, comparison of the results of the
statistical tests of the various pairs of means will provide an adequate

method of weighing the accuracy of the predictions.
TESTS OF THE HYPOTHESES
ALTENATION

Situational attributes

Table 8. Means and variances of five "types®
on Index of Alienation™

Type Mean Variance tpht

I 6.000 1.575 L9

II L.8L5 2,287 71

IIT 3.803 2.284 61

Iv L.167 2.261 L8

v 3.518 1.537 139
Total sample L.231 2.186 368

%In calculating the means: on alienation, the scores were
reflected so that high alienation takes a low score and
low alienation takes a high score. This must be taken
into account when interpreting the computations. How-
ever, to make the directions of the scores consistent
with the alienation terminology, all means were sub-
tracted from fourteen, the highest possible score, for
presentation in the text.

— — — —
— — — —
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Table 8 presents the basic data utilized in testing the hypotheses
concerning the "alienation" effects of situational imbalance. Inspection
of the table reveals that (a) differences in stress (alienation) are
apparent between the five types and (b) the relative ranks of the five
types are generally as predicted. Table 9 contains a comparison between
the predicted relations to be found among the types and the actual relations
found to obtain through statistical tests..!

Table 9. Predi¢tted and actual relations among
alienation means of five-stypéss , -

Predicted Actual gu df Pr<

A -4, MEAy  vokr 18 05"
Ay >4, Ay > M 1.917 117 .05
y/» >/4m 4;5%” 1.2L49 107 ns™"
A C M, Y > v 1.300 198 .10
/‘/w > 4 /M v WV 2,690 185 .05

*Two-tailed test. The remainder are one-tailed tests.

HAccepting the null hypothesis here necessitated the test of
IV against V to ascertain the extent of the equality.

The equation for identifying the degrees of imbalance is based on
the assumption that each of the antecedents makes an independent and equal
contribution to stress. If imbalance produces stress (of which localized

alienation is one type) and if the independent and equal assumption is well

17Students "t{" was employed in all comparisons of means. Unless
otherwise noted, the assumptions for the test were felt to have been
adequately met,



6y

founded, then each of the tests of differences between means should pro-
vide a basis for rejecting the null hypothesis in favor of the predicted
alternative.l8 An inspection of Table 9 reveals that in general the null
hypotheses can be rejected and the predicted alternatives accepted. In only
one case (I and II) is the prediction clearly in error and in the other con=-
trary case (IV and III) the difference is in the predicted direction and
approaches the rejection region.

The one case in which a predictive error is apodictic (I and II)
involves the issue of whether or not the positive advantage of high parental
stress on more education offsets what is assumed to be stress resulting from
disagreement between parents and son with respect to more training. Since
social status and life-goals are controlled in this comparison, the dife=
ference in means suggests that the imbalance between parents and sons does
not result in stress sufficiently great to overcome or counter-balance the
advantage of parental desires for more schooling. The effect of parental
stress is apparent in the differences in means, and it bears reiteration
that this variable is conceived as a predictor of a rather extended attempt
on the part of the parents to inculcate the cultural value of success into
the child's goal-system.

Thé remaining instance in which the predicted difference approaches
but does not attain statistical significance (IV and III) suggests that in
at least one instance a personal attribute (life-goals) exerts a stronger
influence than does a situational variable (social status). If the status
effect (stress from lack of means) equalled the personal effect then a

basis for accepting the null hypothesis should be present; such a basis

18The adjective "null" is sometimes erroneously understood to
denote a hypothesis of no difference. Correctly used, the null hypothesis
is the hypothesis one desires to reject in favor of an alternative which
has been demonstrated to follow logically from a larger context of theory.
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is present but the fact that the directional prediction was sound and that
the difference approaches statistical significance lends support albeit
tentative to the belief that personal variables exert a stronger effect.
Additional support for this view may be adduced from the comparison of
the means of types IV and V, wherein the types are differentiated on the
basis of different life-goals. In this latter case, the effects of stress
stemming from low life-goals is clearly evident and a solid basis for reject-
ing the null hypothesis is available.

In the remaining comparisons, the effects of social status are mani-
fested in the predicted differences between the means of types II and IV
on the one hand, and between III and V on the other. In this thesis, status
is construed as limiting the portion of the stratification hierarchy (and
its attendant value-orientations) to which the person is exposed. From this,
one may reason that different learning structures are available to persons
in different statuses. These learning structures take the form of non-family
role models, (family friends or occupational cohorts of the father with which
the person comes into contact) as well as a more amorphous but nonetheless
effective environmental milieu which is typified in contact with neighbors,

tradesmen and so forth.

Summary

In general, social status and parental expectations, as well as life-
goals, exert independent effects which are manifested in stress stemming
from situational imbalance with respect to the emphasis on success, What-
ever its effect, imbalance between parents and son over life-goals does
not appear to exert an alienation effect of the same magnitude as that of

the social status and parental stress.
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Person attributes

Whereas the first set of hypotheses was concerned with the
between-type variation, the second set are focused on variation within
the individual types. Two sets of hypotheses were formulated, one apply=-
ing to those who planned more schooling. In the former case, the prediction
was that no differences in alienation would result under the four conditions
of power because ability and independence (elements of power) only produced
imbalance if the lack of them coincided with a need for them, viz., high
educational aspirations. Where more training was planned, the hypotheses
predicted least alienation where power was greatest (high values on both
elements) and highest alienation where minimal power was evident. The
third case, where power was "medium" was said to result in no differences
between the two combinations.

The major conclusion to be drawn from an inspection of Table 10 is
that the effects of differences in individual power are greatest among
those boys to whom college training is most important, either because of
their individual choice (III and V) or because such training is part of
the institutionalized expectation derivative of high status (type IV). Con=-
sidering types I and II in Table 11A, there is only one instance in which
the predicted relations are not found to exist; that is, in type II the
difference between youth with high and low independence (under conditions
of low ability) is statistically significant. Since independence training
is stressed predominantly by middle class mothers, the possibility is
apparent that mothers of high independence-=low ability youth were success-

ful in teaching autconomy, which, when coupled with varying conceptions
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Table 10. leans and variances™ of five types on Index
of Alienation under four conditions of power.

Condition of Power

1 2 3 N
Type Hi GPA Hi GPA Lo GPA Lo GPA.
Hi Ind Lo Ind Hi Ind Lo Ind
I 5.250 14 .500 6.33L 6,040
(6.250) (7.143) (10.606) (7.363)
n= 8 12 25
1.100 L.1hl 5.778 1 .825
II (8.L56) (7.363) (5.742) (5.58L)
10 1 18 29
2.8L7 3.300 5.000 5.556
III (8.8L46) (8.537) (7.600) (84538)
26 20 6 9
3.000 2.250 L .LLoO L .610
v (0.800) (0.917) (21.209) (6.567)
6 L 15 23
3.2L6 3.L47 3.L00 LL7h
v (2.955) (3.659) (5.002) (5.596)
61 38 21 19
Total Mean 3,688 3.529 i .,982 5.100
Sample: Variance (5.455) (5.6L9) (9.71h) (6.4L0)
n 107 8l 72 105

— ——

7“ ¢ 3 . >
Variances are enclosed in parenthesis,
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Table 11A., Predicted and actual relations among
Alienation means of types I, II, &
IIT under four conditions of power.

Type Predicted Actual ngh df Pr<
‘,/at =/& /40 =/42- 0.479 12 ns
I Ay =M Ay - A3 1.37h 20 ns
Ay =M My =AM 0.232 37 ns
,4 =/a. ./4/ =.// 2 0.026 2L ns
I1 A My A A 1459 32 ms
Ay - M A ,z/ol 3.704° L7 .05
A - ) /0, 7&3 1.342 28 ns

VARY Y/ < s 1.79h L6 .08
My =My M M 1.308 6  ns
I Yy <My A2 M 0.381% 15 ns
My <Ay My 2 My 1407 1 ns
M, <Mz M, M 2.188 8 .05
M, <My N M, 1.903 12 .08

*Indicates that failure to predict correct relation necessitated
testing the hypotheses below it (within the type) to ascertain
the extent of the error in prediction.

**Indicates that the degrees of freedom were calculated according to
the method suggested by Walker and Lev (1953, p. 157) for use where
samples are small and unequal in size with variances unknown but
presumed unequal. See Appendix (5).
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Table 11B. Predicted and actual relations among
Aljenation means of types IV and V

under four conditions of power.

Type Predicted Actual ngn ar Pr<
A My M g A 3.939° LT .05

S My My - A 1433 5% ns

v A Ny » A, iy 7 0.729 38 ns
U = A A, J A s L0
M,y g A Ko 0 .05

M <A YA 0.527% 99 ns

M, My Mo M5 oom 59 ns

Vo Yy <My A<M vant b0 o5
M, <My M, Ky Fe3 80 .05

M Ay M <My Trer w1 20

*Indicates that failure to predict correct rela&ion necessitated
testing the hypotheses below it (indicated by ~ before the mt")

to ascertain the extent of the error in prediction.

**Degrees of freedom calculated according to method suggested by
Walker and Lev (1953, p. 157)
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of life=goals, results in higher scores for their sons on the alienation
index. Since no differences appear between high and low ability (with high
independence controlled) it appears that differences in independence are the
major factor in the differential occurrence of alienation, at least in this
type.

The results of the comparisons within type III bear special consid-
eration., Since the members of this group are atypical in lower-class goal
structures (post-high school training is typical in the middle, not lower
class) it is here that effects of power-differences should be most apparent.
In the first comparison (1 and 2)19 the predicted relation is accurate and
differences in alienation obtain between high and low independence youth
under conditions of high ability. The predicted relation between 2 and 3
obtains, although the difference approaches the rejection region. A
predictive error is evident in the relation between 3 and |} since the dif=-
ference in alienation, while directionally accurate, is not sufficiently
large to exceed chance limits. Given the differences between 1 and 2,
and the lack of differences between 3 and L, it was necessary to formulate
and test subsidiary hypotheses to locate the extent of the differences.

Of these (211 of which involve differences in ability under varying condi-
tions of independence) two are sufficiently great to indicate nonrandom
variation and the third difference approaches statistical significamnce,
The importance of the variation within this type should not be overlooked.,
First, the groups which possess several elements of power should, ceteris

paribus, enjoy considerably better relationships with their environment

l9To simplify presentation, the various conditions will be desig-
nated as ®1lt, w2, etc,; the reference in each case is to "Condition 1%
as noted in Table 10.



than their cohorts who lack one or both of the elements under discussion.
The analysis of the data bears out this position., Second, it was this
group to which Merton (1957) referred in speaking of the effects of lack
of means commensurate with the cultural goals and it is this group whe
presumably were in the minds of Sewell and Haller when they formed their
explanation of the relationship between tension-states and social status,
Finally, given the distinct possibility of a beta error when working with
small n's such as these, there is reason to conclude that members of this
group exhibit considerable differences in localized alienation according
to intra~type differences in power. This conclusion adds support to the
general view that power differences are most critical when lack of power
endangers goal-achievement.

The general lack of differences between the means in types I and
IT was explained by the multiplicative relation between a positive choice
of high life-goals and the individual elements of power, Since the
numerical value of life-goals in I and II is zero, no differences were
expected, Similarly, no differences were expected in type IV for this
reason, However, Table 11B reveals that the hypothesis of no difference
does not adequately describe the reactions of high status youth who desire
no more training contra their parent's wishes; further it should be re-
called that they are engaging in deviant behavior (using society as the
point of reference) because they are violating what have been posited as
institutionalized expectations. However, it is important to note that in
the comparison of the means of youths with high and low independence (given
high ability) it is low independence youth who manifest least alienation of

any of the groups in the sample, Were the observed frequencies in these
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two cells larger, there would be reason for questioning the general
hypothesis that power and alienation are inversely related. However, in
view of the small n's involved (six and four respectively) a more cautious
interpretation seems advisable, viz., that the observed results are either
(1) chance results or (2) that the interaction of high ability and low
independence is of a different order in high status families than in low
status groups. In type I, a similar result is observed (2 is less than 1)
but the differences are not statistically significant and in type IT there
is virtually no difference between the two means under consideration.

The rejection of the null hypothesis between 1 and 2 necessitated
testing two subsidiary hypotheses to ascertain the extent of the within-
type differences. The results of these two subsidiary comparisons lend
support to the hypothesis that alienation is inversely related to power
but do not explain why the scores of low independence-high ability youth
should be lower than the other three scores in the type. It should be
added that in comparing the means of 1 and 3 there exist large differences
in the variances and for this reason there is some reason to question not
thg significance of the difference but rather the exact level of signi-
ficance (Cochran and Cox, 1950, pp. 83-8L).

Generally type IV represents a serendipitous pattern since one
would not expect that about one-seventh of the sample could be defined as
institutionally deviant. The pattern of results within the type suggest
that the hypotheses do not adequately explain the variation between condi-
tion-means, and that in all probability, the interaction of the variables

is considerably more complex than is specified in the hypotheses,
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The final set of comparisons within Table 11B generally support the
hypothesis that alienation as a function of differences in power is most
likely to occur when a clear choice of goals is evident. In type V, as in
ITI, there are differences between youth with differing degrees of power.

In the first comparison with type V (1 and 2) the prediction of differences

is in error, suggesting that a difference in independence (given high

ability) coupled with high status is not as disturbing as it is when coupled
with low status. Colloquially, the low status youth "needs everything he

can lay his hands on," while the situation of the upper status youth is less
precarious. However, the observed difference between 3 and i suggest that
lack of individual power contributes substantially to alienation as predicted.
Furthermore, the fact that li is statistically different from all other means
within the type is indicative of the somewhat precarious situation of high

goals and little power,

Sumary

This section has examined the validity of the hypothesis that im=
balance leads to alienation, one variety of stress. Two kinds of imbalance
were incorporated into the testing of the general hypothesis; situational
and individual imbalance. Concerning the former, the analysis of data shows
that differences in alienation exist between each of the five types, which
types are defined by different combinations of the situational variables.
‘The differences either exceed or approach statistical significance. When
individual imbalance is examined, the data show that (1) alienation is
inversely related to individual power and that this relation is most apparent
when a positive goal-choice is available, and (2) while the hypotheses gen=

erally predict differences correctly, they are lacking in sensitivity to
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particular interaction effects within some of the types. This lack of sensi-
tivity is especially apparent with type IV, the serendipitous pattern, wherein
a choice of low goals involves institutionally defined deviance for the youth
with high status.,

Therefore, considering alienation as a variety of stress, it may be
said that it is a function of the types of imbalance induced by the cul-
tural emphasis on success. The imbalance is precipitated by the disjunction
between the cultural goals and a differential supply of means which vary with

social status and related factors.

NERVOUS TENSION

Introduction

In this section, the exploratory nature of the hypotheses should be
kept in mind., It is worth repeating again that the dynamics of nervous
tension as a variety of stress are not clear to the degree that are the
factors underlying alienation. Lack of clarity notwithstanding, the find-
ings of Sewell and Haller (1959) as well as those of Douvan and Adelson
(1958) furnish a substantial if non-specific base for predictions and the
purpose of this section is to analyze the results of the tests of the

hypothesis that imbalance leads to nervous tension as one kind of stress,

Situational attributes

Table 12 presents the basic data utilized in testing the hypothesis
that nervous tension is a function of situational imbalance. Inspection of
the data reveals that the differences between type means on the alienation

index are somewhat larger than on the index of nervous tension. The largest
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Table 12. Means and variances of five types
on Index of Nervous Tension.

Type Mean Variance it
I 10.506 6.92 L9
II 11.387 7.275 71
IIT 10.221 8.02L 61
v 9.792 7.099 L8
v 9.543 8.634 139

Sample 10.190  7.205 368

difference among alienation means was 2,482, whereas the largest dif-
ference between any two means in Table 12 is 1.8k, types II and V. The
significance of this smaller range is apparent in Table 13 which presents
the results of the tests of hypotheses concerning situationally-induced
nervous tension. Because of the exploratory nature of these hypotheses,
the rejection region has been increased from .05 to .10 to permit smaller
differences between means to appear. Despite the larger rejection region
the differences between means were too small to justify rejection of the
mll hypothesis in two of the four predictions,

The major conclusion to be drawn from Table 13 is the general lack
of influence of life-goals on differences in nervous tension. Rather,
social status seems to exert the major effect. In only one instance (III
and IV) can the hypothesis of no difference be accepted when comparing low
and high status types, whereas the only instance of a statistically signi=-
ficant difference between means within the same status is the large difference

between II and I. With low status types the only factor exerting appreciable
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Table 13. Predicted and actual relations among
Nervous Tension means of five types.

Predicted Actual ngn daf Pr

/N N+ My 1.76L% 120 .10
(1/0 >H v /{,, >/(/v 3.192 110 .05
v >/”m ﬂw f,”,v 0.811% 117 ns
A >4 > M 1.541 200 .075
Ay M M < Hw %0.545 110 ns
Y4 > M w A > M 1.322 97 .10
JJIU >4 v \/“Vfﬁv “0.543 . 187 ns

*Indicates that failure to predict corrgpt relation necessitated testing
the hypotheses below it (indicated by “before the "t") to ascertain the
extent of the error in prediction.

influence is imbalance between parents and sons, which is responsible for
the high nervous tension score of persons in type II; however in high
status types, parent-son imbalance exerts no evident effect (IV and V are
about equal in nervous tension). It is important to note that the high
score in IT, apparently a function of parent-son imbalance among low status
persons, lends considerable support to the explanation of Sewell and Haller
who posited these factors as contributing to their observed differences in
tension~-states, However, the general lack of influence of life-goals upon
nervous tension suggests that the dynamics within type II are an exception
rather than a general tendency characterizing each of the types in one way

or another.zo

2OThere is a very real possibility that at least some of the ante-
cedents are not unidimensional. For example, is independent behavior of the
same kind in low and high status families? The existence of what we have
called "exceptionS" characterizing particular types leads one to at least
suspect multidimensionality as one explanation for these exceptions.
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Summarys:. In general it may be said that the original relationship
reported by Sewell and Haller between social status and nervous tension is
not significantly altered by the introduction of life-goals and parental
stress as intervening variables. The only factor responsible for statistie
cally significant differences between means on the index of nervous tension
(besides status) is parent-son imbalance among low status youth. Considering
situational attributes, there is considerable reason to doubt that nervous
tension and alienation vary in the same mammer as separate varieties of stress

produced by imbalance.,

Person attributes

Table 1. Means and variances™of five types on Index
of Nervous Tension under four conditions of power,

Condition of Power.

1 2 3 L

Type Hi GPA Hi GPA Lo GPA Lo GPA

Hi Ind Lo Ind Hi Ind Lo Ind

8.500 8.750 10.000 11.600

I (L6 .667) (12.500) (18.39L) (18.347)
L 8 12 25

'10.700 10.893 11.94) 11493

II (22.400) (28.418) (2h.261) (17.232)
10 i 18 29

10.038 9.000 15.167 10,351

III (32.599) (23,105) (23.067) (14 .000)

26 20 6 9

6.250 9.500 9.900 10,717

v (9.200) (2L .000) (21.966) (18.937)
6 N 15 23

. 9.100 9.816 9.700 10.616

v (2L .097) (18.813) (21.975) (19.918)
61 38 21 19

Total Mean 9.317 9.678 10.625 10.667

Sample: Variance (16.6L8) (21.081) (21.649) (18.078)
n 107 8L 72 105

*
Variances are enclosed in parenthesis,
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Table 1l presents the basic data for testing the hypotheses con=-
cerning the effects of imbalance in producing nervous tension under
varying conditions of individual power. The major tendency of scores on
the index of nervous tension is that of considerable differences in the
variances within each type. Further, the tendency toward wide variation
does not exist among the individual means, which, with two exceptions,
exhibit only small differences.,

Tables 15A and 15B present the results of the tests of hypotheses
concerning the differences within-types on the index of nervous tension.
Where the prediction was one of no difference between means under various
conditions of power, the predictions were accurate; in no instance in
types I, II and IV was.a difference of sufficient magnitude as to Justify
rejecting the hypothesis of no difference, However, in types III and V,
where directional predictions were made, the tests of the hypotheses
indicate that in only one of four cases was the prediction correct; in
type V the mean of condition 1 is less than that of condition 2, indicating
that at least in one instance, less power is accompanied by higher nervous
tension., In type III the prediction that nervous tension among high-
independence youth would be lower than nervous tension among low-inde-
pendence youth (controlling ability) was in error in both cases; actually
youth with high independence scored higher on nervous tension measures than
did those with low independence. These two deviant cases occurred only in
type III and in view of the inordinate high tension score of high inde-
pendence-low ability youth, there are some grounds for concluding that the
occurrence of nervous tension is, on the whole, not related to imbalance

resulting from differences in individual power with respect to life-goals.






Table 15A. Predicted and actual relations among Nervous
Tension means of types I, II & III under
four conditions of power.

Type Predicted Actual g af Pr<

M =M -- a - --
I My M3 M, 0.711 9  ns
vlk; =x&?» ,/QG =A44¢ 1.063 il ns

/4 L M 0.093 12 ns
IT M =M M -3 0.570 27 ns
My =y My =My 0.327 37 s

) = L) = > P0.674 46 ns
Ao -As Ay 1 A3 276" 6* .05
o My Ay Hs 4 Yy b2.092" 6 10
o Ay A - 4y *0.823 11 ns
Ay = A3 4 y A5 2.270 2 o078

a . . s . .
Indicates no test of significance because of extreme differences in
variances.

bIndicates change from one to two tailed test because of obvious failure
to predict directional difference.

*indicates that failure to predict correct relation necessitated testing
the hypotheses below it (indicated by ~ before the "™t") to ascertain the
extent of the error in prediction.

**Degrees of freedom calculated according to method suggested by Walker
and Lev (1953, p. 157).
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Table 15B. Predicted and actual relations among Nervous
Tension means of types IV and V under four
conditions of power.

Type Predicted Actual ngn af Pr<
M, = M> My - 1.7 5" ns
i Mo =M 3 MUy - M3 0.016 5% ns
/3 =ﬂ1/ /3 “/&/ 0.537 3L ns
M, < M M, <M 2.395 97 .05
v /;. ""/03 /2 =/3 0.093 59 ns
,A?S 5/14/ ,xﬁs 2,Z7y 0.288 Lo ns
A, <M /L/'// 3/3 %0499 82 ns

Indlcates that failure to predict correct relatlon necessitated

testing the hypotheses below it (indicated by * before ngn) to

ascertain the extent of the error in prediction.

**Degrees of freedom calculated according to method suggested by

Walker and Iev (1953, p. 157).
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The rationale for this conclusion is evident when it is realized that the
validity of the hypothesis of no difference is only confirmed when the
predicted, directional differences do in fact result, as was generally the
case on the index of alienation. Where the directional hypotheses are in
error, little credit can be laid to the theorem which predicts no differ-
ences in other cases, even if the latter can be confirmed.

Summary: As a general rule, the hypotheses calling for a multi=-
plicative relationship between life-goals and the two elements of individual
power (ability and independence) were found to be in error when called upon
to predict differences among means on the index of nervous tension. Whatever
the cause of differential nervous tension within each type, differences in
power with respect to life-goals does not appear to be a valid explanation.
Where high life-goals led to a prediction of differences according to
individual power, the prediction was correct in only one of four cases., In
another case, the observed difference was in the opposite direction than
was predicted. Finally, the striking heterogeniety of variances among the
individual condition-means lends support to the conclusion that knowledge
concerning the differential occurrence of nervous tension is advanced but
little through an investigation of the effects of differences in individual

power.

CONCLUSION
This chapter has presented the results of the tests of hypotheses
concerning two effects of imbalance, alienation and nervous tension. The
pafticular hypotheses tested were derived from Heider's theorem that im-
balance leads to stress. Imbalance was defined in terms of combinations of

situational and person variables as these combinations occurred with instances
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of high and low life-goals, measured by desire for college training. Since
imbalance was said to exist to the extent that environmental and personal
forces were not compatible with the objective requirement of striving for
success, it was expected that the effects of imbalance would be demonstrated
in differences in scores on the indexes of alienation and nervous tension,
according to the particular combinations of the antecedents.

When stress was viewed in terms of localized alienation, the
hypotheses generally mirrored the facts. The environmental forces, social
status and parental expectations, were shown to contribute to alienation
as did life-goals. The only factor which did not contribute substantially
to alienation was imbalance due to parent-son disagreement over life-goals.,
When individual imbalance was taken as a predictor of alienation, the
results were again generally in accord with the hypotheses, although lack
of statistical significance in some comparisons suggested that the simple
multiplicative relation on which the hypotheses were based was somewhat
insensitive to the interaction of factors within the individual types.

When stress was viewed in terms of nervous tension, the hypotheses
generally failed to predict differences., When the impact of environmental
forces was examined in terms of their capacity to generate nervous tension,
the analysis confirmed the original relationship between status and nervous
tension posited by Sewell and Haller, and, in the case of lower status boys,
showed that parent-son imbalance did in fact accentuate nervous tension.
However, the effects of life-goals, apparent when alienation was examined,
were wholly lacking on scores on the index of nervous tension. Furthermore,
when the effects of individual imbalance due to lack of power were examined,
the hypotheses gave little indication of explaining what differences were

found to exist.
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Viewed together, the disparate results demonstrate the general
utility of theory. Where considerable theory was available to generate

predictions, and this theory was buttressed by relevant research, the

predictions were accurate., Where little theory was available to aid in

interpreting relevant research, the hypotheses were generally inaccurate.






CHAPTER V
CONCLUSION

INTRODUCTION

This final chapter contains three main actions. Following this
brief introduction there is a discussion of the contributions of this study
to knowledge about alienation and anomia. The second section considers the
implications of Heider's theorem that the stress induced by imbalance leads
to “streés-reducing" behavior and speculates on both social and personal
consequences of alienation as a form of stress. Also, this section con-
siders the implications of the findings about nervous tension. The final
section broadens the perspective in which the results are viewed and
makes a number of suggestions about future research in this general area,

One parenthetical comment is appropriate at this point. Thus far,
the interpretation of the results have been cast into what might be called
a "cautious" mold. In this chapter, the results are viewed somewhat more
optimistically and the emphasis is on the positive contributions of the
thesis to the literature of sociology and social psychology. Thus, should
the reader detect a change in "moods," he will have been forewarned and

hopefully will be forearmed,
LOCALIZED ALIENATION AND ANOMIA

Throughout this thesis the focus has been on the latent functions
of the pervasive emphasis on success in American society. The major con=

sequence of this emphasis is called anomie when predicated of a societal

-8l
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condition and anomia when applied to a psychological state. Whatever the
object-referrent the concept refers to a lack of "self-to-other-belonging-
ness," either perceived or real. The major consequence of interest in
this study is called localized alienation, which has been shown to be dif-
ferentially distributed according to combinations of variables which
cluster around the individual!s life-goals. Depending on whether or not
the particular combinations were favorable or unfavorable to achievement,
alienation has been shown to occur. The consequent variable has been
called "localized" alienation to emphasize that it was measured in terms
of the person's attachment to objects predicated of him or immediately
proximal to him. Thus the sense in which alienation is used here should
be considered as distinct from the more general environmental scope
generally indicated by the concept. From the point of view of the person
involved, the lack of each of the antecedents was seen as a lack of power
relative to environmental stresses on success.,

‘The classic statement about the latent functions of the cultural
stress on success is contained in Merton's typology of role-responses
(1957). If the responses of the high-alienation subjects in this study
are considered as preliminary to a more pervasive disenchantment with
American society as adults, then the results discussed in the preceding
chapter support Merton's contentions that a differential availability of
means precipitates variant responses, only a few of which bode well for
social integration. This study, along with the findings of Douvan and
Adelson (1958) on the psychodynamics of social mobility, provides con-
siderable support for Merton's thesis that the genesis of at least some

deviant tendencies lies in the means-end scarcity.
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The major contribution of this study lies in the linkage of
localized alienation in adolescents to the considerable literature on
anomia in adults. The conditions which have been shown to be associated
with the occurrence of anomia by Bell and others, have, in this study,
been shown to be associated with localized alienation. Thus, a diachronic
approach to the problem of anomia has been made, one which, by its nature,
offers a possibility of a more complete explanation of the problem. And,
insofar as localized alienation is a precondition to anomia, the empirical
vacuum which previously underlay Merton's thesis is now removed to some
small extent. Therefore, this study adds knowledge of an earlier age
group to the literature on social structure and anomie and offers a basis

on which prediction about anomia in adults may be based.
CONSEQUENCES OF LOCALIZED ALIENATION

Heider's theorem holds that imbalance leads to stress which in turn
is motivating'toward activities calculated to reduce the stress. One means
of stress-reduction consists in redefining one's object-attachments in such
a manner that the new object-attachment (or expectation) either leads to
gratification (balance) or at least minimizes the imbalance. For example,
there is less deprivation attendant upon failure if one believes that
"in spite of what some people say, the lot of the average man is getting

worse,"21

than if one believes that others generally prosper. The con-
tention in this study is that the measurement captures a stage in the
development of what Srole calls "self-to-other-alienation" in adults. If

in fact localized alienation is a manifestation of situational imbalance,

what are its consequences? That is, how is stress reduced?

2lone item in Srole's Manomia® scale (1957).
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Social consequences

One strong possibility, suggested but not clearly supported in
current literature is social isolation. Festinger (1957) suggests that
one way in which cognitive dissonance (or imbalance) is reduced is by
actively avoiding situations and information that increases dissonance,
Bell (1957) and Srole (1956) provide support for this proposition,
reporting positive associations between anomia and social isolation,
although Roberts and Rokeach (1956) report negative results in repli-
cating Srole's study. Two recent papers, Meier and Bell (1959) and
Mizruchi (1960) lend considerable support to Srole's original findings
and it is on this basis that the possibility of social isolation as a
consequence of localized alienation is suggested. The probability of this
consequence is further increased by the findings of both Bell (1957) and
Mizruchi (1960) that when social integration is measured in terms of for-
mal participation, the inverse relationship with anomia is particularly
strong. If isolation is seen as stress-reducing, it is apparent that
withdrawal from formal obligations is considerably easier than is withe
drawal from informal social participation. Mizruchi reports that the
latter, while associated with anomia in low income groups, is not as
strongly related in high status groups (1960, p. 6L9). If participation
in formal associations is viewed as more likely to involve commitment to
commnity norms and sentiments, then the relationship of low formal pare
ticipation and anomia becomes readily understandable since alienation or
anomia among adults is generally construed as having the community as a

general object~referrent. Furthermore, the adult is more likely to find
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informal groups which support his disenchantment than is the youth whose
choice of reference and membership groups is considerably limited by the
role-commitments exacted of him.

Finally, this study suggests that the occurrence of alienation,
traditionally thought to be characteristic of urban enviromnments, is
considerably more widespread, extending to rurban atmospheres as well.
Mizruchi (1960) and the present study draw upon data gathered in rurban
and small urban locales, and in the light of the results of the two sets
of data, there seems sufficient grounds for concluding that the assumed
differences in social integration between rural and urban populations

have been considerably exaggerated.

Personal consequences

Investigation in the area of social structure and personality is
based on the premise that personal correlates of situational differences
are the rule rather than the exception. Had the hypotheses concerning
nervous tension been substantiated rather than rejected, one would be
considerably more inclined to postulate disorganizing personal tendencies
as the result of the kinds of imbalance with which the study is concerned.
However, the failure of the hypotheses to predict differences in nervous
tension can be viewed as partially supporting Merton's contentions that
deviant role responses (defined in societal terms) should not ipso facto
imply personal deviance or as it is sometimes called, personal disorganiza-
tion., The point should be made clear that, in view of the supposed tendency
of the self to organize behavior so as to avoid undue anxiety (Sullivan,
1953, p. 169), a variety of perscnal adaptations are possible as correlatess

of imbalance, not all of which would either be socially visible or
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clinically defined as "disorganizing." Consequently, although typical modes
of personality disorganization remain a provocative hypothesis as correlates
of revised social object-attachments (of which social isolation is one ime
portant variety), a firm brake should be applied to tendencies to assume
personal disorganization from instances of imbalance such as those isolated

in the present study.
SUGGESTIONS FOR FUTURE RESEARCH

There are at least several directions in which future research in
this area might profitably be conducted. Building on the topic of interest
immediately above, an obvious step is an exploratory investigation into
possible differences in personality syndromes between youths classified into
the various types. Hence the question would become, given these situational
difTerences, what if any differences in personality organizations may be
correlates? 1If it could be demonstrated that different trait-syndromes
characterizﬁ the members of the respective types, the state of substantive
knowledge as well as the logic of investigation in the area of social
structure and personality would be advanced. Such an approach as described
here is suggested by Inkeles (1959) who comments on the paucity of such
parallel inquiries, the existence of which are presumably the rationale for
interest in social structure and personality. To the writer's knowledge,
only Spindler (1955) has carried through such an investigation. Hypotheses
could be formulated on an exploratory basis, asking only as to whether
demonstrable personality differences could be found as correlates of situ-

ational differences.
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Perhaps a desirable preliminary step to the above is an inquiry into
differences in the value-orientations of the subjects of this study. Rosen
(1956) reports differences in value-orientations related to different achieve=-
ment-motivation structures but doeé not systematically probe into associated
structural differences as does this thesis. Knowledge of such value=
differentials would considerably facilitate prediction of personality-
differences in the sense that value-commitments may be said to influence the
Worganization" of the object-attachments constitutive of personality (Parsons,
1958).

Two related aspects of this general problem could be profitably
investigated. First, data on social participation, coupled with knowledge
of personality and value differentials would conceivably advance knowledge
concerning the relative primacy of social and cultural factors in anomia,
while providing a full description of the variant modes of adaptation which
are so important in Merton's germinal paper. Second, knowledge of commitment
to life-goals would be considerably advanced were it known "how" some per-
sons choose to continue their education. That is, what are the steps of the
decision-making process and who are the influential "others" in the decision-
sequence? The fact that knowledge of parental stress is but a partial aid
in exploring educational aspirations suggests that other, unexplored groups,
play a major role. Parsons (1959) lays the principal emphasis on the school
system but data supporting this position is yet to be published, if in fact
such has been gathered. Inquiries into the decision-making process would
also shed light on the factors which lead other youths to decide not to seek
more training. Kahl (1953) suggests that parental stress among lower class
families manifests itself only upon indication of probable success, €.Z.,

scholastic achievement, yet the sizable population of type II casts some
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doubt upon the efficacy of this explanation, at least among rurban fam-
ilies, since most of the youths in type II are found to be characterized
by low ability.

&he most important single direction in which future research efforts
might be directed is a follow-up study of the subjects on whom the present
data were gathered, Given the positive results of predictions about
alienation, there exists now a detailed and carefully analyzed body of data
upon which to base hypotheses as to (1) anomia and (2) social participa-
tion in both formal and informal groups. The five types analyzed in this
thesis could be utilized much in the same manner as they have been here,
as "situational" bases, from which to predict the occurrence of anomia.
Alsé, knowledge of the success of individual members of types III and V in
their quest for further training would furnish a "proving grounds® for the
necessity of the elements of power (ability and independence) in striving
for success, even in such a limited context as successful acquisition of
post=high school training. Presumably ability would be crucial in such
contexts, while independence may well manifest its effects in differences
in social participation after high school. Considering the obvious
advantages of longitudinal studies, there seems no more fruitful way in
which to definitively isolate the underlying and precipitating factors
contributing to anomia and its social correlate, anomie, both of which are
said to be the latent functions of the pervasive emphasis on success in

American society.
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