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The purpose of the study was to make an analysis of the goals

and characteristics of the students enrolled in the extension credit

courses offered by Michigan State University in northwestern.Michigan

during the fall of 1959. The study also included data on the diffi-

culties the students encountered, and the contacts and relationships

the students had with the University.

The problem of the study was how can these types of data be used

to plan an improved extension credit program for the people in the

area.

The data were collected from 130 extension credit students rep-

resenting an eighteenpcounty area. The methodology employed consisted

of the groupbadministered questionnaire since the data could be col-

lected from the students while in class.

The major findings ofthis study were:

1. Reasons reported.most frequently by the students as their

major goals:

a. To be more effective in present job. (58 students)

b. To obtain a teaching certificate. (#1 students)

c. To obtain a.master's degree. (40 students)

d. To Obtain an undergraduate degree. (3# students)

2. Difficulties mentioned most frequently by the students:
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a. Finding the time. (73 students)

b. Selection of courses. (#9 students)

c. Financial. (56 students)

3. Fiftyafive per cent of the students reported learning of the

courses through.mailed announcements.

#. Fortybone per cent of the students reported visiting with the

Director of the Michigan State University Continuing Education Regional

Center in Traverse City.

5. The study indicated that there was not a typical extension

student.

6. Fortybfive per cent of the University's degree candidates re-

ported they had not conferred with their academic advisor nor did they

have planned programs.

7. On the basis of the data collected, the following recommen-

dations were made for the improvement of the University's extension

credit program in the area:

a. Continuation and expansion of the master's degree program.

b. Expansion of the undergraduate program, primarily in the

preparation of teachers.

0. Visit with administrators to encourage them to provide financial

aid to their staffs in taking courses.

d. Expand the program for homemakers and parents.
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g.

h.

Continue efforts to determine course needs.

Increase the distribution of mailed announcements.

Increase the amount of newspaper articles and advertisements.

more research to explain why men as they grow older, espe-

cially beyond forty, apparently take fewer courses.

1. Expansion of the course program to more adequately serve

persons in fields other than education.

3.

k.

1.

Assignment of an education specialist at the Regional Center.

Consider offering residence course work at the Regional Center.

Expansion of the Regional Center to represent the total Uni-

versity program outside of the Cooperative Extension Service.

The study demonstrated that recommendations for program.improve-

ment can be made on the basis of data collected from the students who

are served by the program.
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CHAPTER I

THE NATURE OF THE PROBLEM

introduction

University extension has become a very significant and familiar

part of the total educational program of a university. It had its

beginning under its present form in 1906, when the University of Wis-

consin began its efforts to make the boundaries of the University

calipus coteminous with that of the State of Wisconsin. Prior to this

time, a umber of American universities carried on what we would now

call off-campus adult education activities.

In tracing the history of the university extension work, Morton

makes this statment:

Extension of university resources has been greatly

accelerated during the last half century by at least

three influences: (l) he pOpular drive to know and

understand what is going on and to attain skill in

basing decisions and action on reliable information,

(2) The increasing demands on people, resulting from

the cmplexities of industrial civilization, and

(3) The great concentration of educational resources

and technical knowledge in universities. Since their

very beginnings, universities have been sensitive to

the interests and purposes of those supporting them.

This has been particularly true in the United States

where a large proportion of universities are sup-

ported by public taxation. The extension of univers-

ity services to additional numbers of people first

began by diversification and multiplication of the

university's campus program. This was followed by

provision of university services at locations and

times convenient for persons unable to take part in

the traditional campus activities. These programs
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have become known as university extension services.

Leadership in the university extension movement has

come from every area of American culture.1

It is evident that through the years university extension has

become an important phase of a university's educational program.

Statement 9; the Problem

One of the major problems confronting university extension today

is that of "keeping up with the times, " and to conduct programs which

meet the needs of people. The world and its problems are rapidly

changing, and university commities are studying their objectives and

curricula in the light of these changing times. Persons responsible

for taking the university program "off-campus" also are faced with

the necessity of constant evaluation and study of their programs. The

needs of people change through the years, and it is vital that the

program is adapted to meet these changes. In his book, ADULT EDUCATION,

Kempfer says that:

The educational needs of adults cannot be identified

once for all time. While some learning needs are basic

and remain relatively stable for given age groups, others

change greatly according to economic conditions, world

tensions, the domestic situation, and the vicissitudes

of our evolving civilization. These factors make program

building a continuous job. In a very real sense, it is

never finished.2

 

lHorton, John R., University Extension in the United States.

Birmingham: University of Alabama Press, 1953. Page 130.

szmpfer, Homer, Adult Education. New York: McGraw-Hill Book

Company, Inc., 1955. Page 62.
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me problem to be answered by this study was: How can the knowl-

edge and understanding of the characteristics and goals of people en-

rolled in university extension credit courses in northwestern Michigan,

be used to improve the off-campus credit propane of Michigan State

University in that area of the state?

University extension must remain alert to the times, and to the

needs of the people being served by its programs. Kempfer states that,

”sound program building, then, requires the continuous identification

and definitions of adult' s educational needs and interests. ”5 This

study will endeavor to suggest a technique, of how data pertaining to

the goals and characteristics of persons taking extension credit courses

in a given geographical area can be used in program-building for an

8368.

Wand £2.22 as. 3929. mum

During the years 1906 to 1913, twenty-eight universities organised

extension divisions, and twenty-one re-organized their departments in

extension. In 1915 the National University Extension Association was

organized, and by 1950 seventy universities and colleges had mabership

in the organization. he purpose of the Association is to stimulate

the developent and the conduct of broad extension progrms.

According to a study of institutions holding membership in the

3Ibid., page 62.
*
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NUEA, Morton concluded that two major functions of university extension

are:

1. To expand the services of the parent institution

by making its physical facilities and faculties available

to the supporting communities in every possible way.

2. To encourage and to help every individual develop

himself to the extent of his capacities.

In planning their extension programs the universities have any

deavored to relate their activities to these two functions. various

types of activities are carried on to provide these educational oppor-

tunities.

A history of university extension work, as well as that of most

programs in adult education, is written by Grattan. After reviewing

its history from the 1800's to the early 1950's, the author states

that extension activities can.be listed under eleven areas of activi-

ties. These are:

1. Correspondence teaching.

2. Lecture services.

3. Summer-school programs.

#. Extension classes.

5. Press and publication services.

6. Eveningbschool and resident-center activities.

7. Library lending services.

8. Film and visual-aid services.

9. Conference, institute, and short course activities.

10. Broadcasting services.

11. Special services for communities, institution, and

other special interest and professional groups.5

4Morton. 92- 113.. page. 2.7.

. 5Grattan, C. Hartley, In guest of Knowledge. New York: Associa-

tion Press, 1955. Pages 19rto 195.
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With these types of activities, a university extends its facili-

ties and faculties into the state to assist peOple with their educa-

tional pursuits.

Michigan State University is a land-grant institution dedicated

to providing- educational opportunities, not only for the on-campus

students in East Lansing, but also for the people throughout the

state. The University's campus is the State of Michigan. ibis phi-

losophy of the institution is based on the Morrill Act of 1862.

Where the leading object shall be, without excluding

other scientific and classical studies and including

military tactics, to teach such branches of learning

as are related to agriculture and the mechanic arts...

in order to promote the liberal and practical education

of the industrial clgsses in the several pursuits and

professions of life.

In reviewing the history of Michigan State University, Kuhn

describes in detail the financial struggles of the institution in its

early days. In 1869, because of the financial problems, a bill to

close the institution was introduced into the legislature. This was

defeated, but not by a very comfortable margin.

Williams (Joseph R. Williams, first President of the
institution now known as Michigan State University) con-

cluded that only through a federal grant of land could
the College be made "independent of capricious

legislatures, and of malice, ignorance or akepticim of
foes. ” That endowment materialized in the Morrill Act
of 1862, which gave land to each state for the support
of colleges that would teach agri-

 

6

Kuhn, Madison, Michi State, ‘Ihe First Hundred Year
, , 583 __ __ __ ______ ___g. EastLansing: me Michigan State University Press, 1955. Page 72.
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culture and the mechanic arts. Those schools,

of which this College was the pioneer, became the

“land-grant" institutions. In seeking that gift,

Williams asked no special favor for a privileged

group but rather a new kind of education for all

the people. Each of the new states, including

Michigan, had received a land-grant with which to

establish a university. "Surely," Williams wrote,

"if it is legitimate to grant land for the promotion

of classical and professional education, it is

to do so for the promotion of education bearing

directly on the industrial and agricultural pur-

suits of the pe0ple."7

Prior to the 1920's the Cooperative Extension Service was es-

tablished and throughout the years has served well those in agricul-

ture and home economics. With offices in nearly every county of the

state, this organization has truly carried out the philosophies of the

Morrill Act of 1862.

In the late 1920's an attempt was made by President Butterfield

to inaugurate a program in Continuing Education to serve those in

non-agricultural occupations, but for various reasons this attempt

failed. During the early 1940's the University again became con-

cemed that the institution was not serving the groups outside of

agriculture and home economics. Finally in 1948 the Continuing

Education Service was established to serve the educational needs of

those groups and persons not being served by the Cooperative Exten-

sion Service. A statement by Kuhn indicates the importance of the

c“flittinuing Education program in fulfilling the role of the University.

7_Ibido, page “'90
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Through Continuing Education, the College fulfilled

in new fields the injunction of the Morrill Act, "to

promote the liberal and practical education of the

industrial classes in the several pursuits and pro-

fessions of life. "8

\

Since 19’+8 the continuing education program of the University

has expanded in both scope and importance. In the year 1958 to

1959 there were 7,821 enrollments in 420 off-campus credit courses,

and 2, 537 enrollments in off-campus non-credit courses. In addition,

there were 51+9 conferences held on the campus with a total of 1+1, 820

registrants.9 Besides these activities, off-campus programs are also

conducted through the Labor and Industrial Relations Center, the High-

way Traffic Safety Center, and the office of Junior College COOperaa-

tion. Helping to project the University resources off-campus, the

Continuing Education Service operates regional centers at Benton

Har'bor, Grand Rapids, Marquette, Pontiac, Saginaw, and; Traverse City.

The central-southern area is served by the East Lansing office.

University extension programs, however, need constant evalua-

tion and re-evaluati'on. Efforts should be made to be alert to the

changing needs and characteristics of people, and the programs should

be revised accordingly. The type of basic information necessary to

do this is not readily available.

 

8Ibid., page 41-1-1.

9% Repgrt g; the Continung Education Service, 1958-1959.

Unpubli shed mimeograph report, Michigan State University, East Lansing.

Pages 27 to 280
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The purpose of this particular study is to make an analysis of

the goals and problems of the people who are taking Michigan State

University extension courses for credit in the northwestern section

of Michigan so that a more effective program might be planned for

them and for the area. This area is served by the Continuing Education

Regional Center in Traverse City. The study includes data in terms

of individual backgrounds, goals, problems, experiences, and relation-

ships with the University.

Who are these people taking extension credit courses? What

are their needs, and goals? What problems do they have which hinder

the accomplishment of- these goals? These are a few of the specific

Questions which are answered by this study. The study also provides a

much clearer image of the extension students.

The problem, then, was how can these types of data be used to

Plan an improved program for the people in the northwestern area of

Michigan? This study is worthy if it aids in providing a program

Which will more adequately serve those people it is intended to serve.

Emtheses

Before undertaking the research for the study, several hypotheses

were proposed. It was upon these that the study was based as well as

PrOViding the basis for making the conclusions and recomendations.

The” hypotheses were:

Hypotheses I--That there are more students who give as their most
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important reasons for taking extension credit courses, those reasons

which will directly improve their job status and/or security.

It was decided to accept this hypothesis if more students indi-

cated as their most important reasons for taking the courses such

reasons as obtaining an undergraduate or master' s degree; obtaining

a teacher's certificate; or keeping a teacher certificate valid rather

than such reasons as helping to be more effective in present job or

field;,becoming more familiar with the broader aspects of man's

knowledge; receiving mental stimulation; or increasing an understand-

ing of life and living in today's world.

Hypothesis II--That the major difficulties encountered by exten-

sion students are those pertaining to finding the tima to take courses

and to financing the courses.

It was decided to accept this hypothesis if these two difficul-

ties were indicated more often than were other difficulties.

Hypothesis III--That the most frequent method of learning about

extension course offerings among these extension students is through

the mailed announcements.

It was decided to accept this hypothesis if this was the method

most often indicated.

Hypothesis IV--That there are services offered by the Michigan

538359 University Continuing Education Regional Center which are used

by the extension students.
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It was decided to accept this hypothesis if the students indi-

cated having received assistance from the Regional Center.

Hypothesis V-n-That there is not a typical extension student for

whom an extension credit program can be planned.

It was decided to accept this hypothesis if the summary of the

data showed that there were certain connnon needs and characteristics

among extension credit students regardless of age, education, or

whether they were in teaching or in non-teaching occupations.

Hypothesis VI—-That there are many students matriculated with

Michigan State University who have not conferred with their advisor

and who do not have an approved program p1anned.

It was decided to accept this hypothesis if at least 25 per cent

of the students indicated that they had not conferred with their advisor

nor had an approved program planned.

Hypothesis VII-“That on the basis of the data collected, conclu-

sions and recommendations can be made that should improve the program

' of the University in the northwestern area of Michigan.

It was decided to accept this hypothesis if it seemed apparent

that certain conclusions and recommendations can be made on the basis

of the study for the program in the area.

Basic Assumptions

Before undertaking the actual implementation of this study, three

assumptions were made based on the literature and previous studies.
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These assumptions were :

1. That university extension is considered and accepted by edu-

cational leaders as an important and integral part of the total uni-

versity program.

2. That it is necessary to know the goals and characteristics

of persons for whom a program is being planned. In this study, there-

fore, it is necessary to determine the goals and characteristics of the

extension students before making recommendations for the program.

5. That the extension students are qualified to make the neces-

sary judgnents and self-evaluations to respond to the questionnaire.

Mand Limitations 9; the Study

This study concerns itself only with extension credit classes,

and not with the many other facets of university extension work.

Academically, an extension credit course is generally considered equiva-

lent to the course taught on the campus; however, they usually have a

different type of clientele and are scheduled in a different way. In

a. book edited by Ely, Walton S. Bittner describes extension credit

courses as follows:

The formal class instruction deveIOped by university

extension consists of higher education. ..brought to a

large group of students who are generally more mature

than the students in residence, and who study purpose-

fully, although somewhat irregularly and at unconven-

tional times and places. The instruction is given by

faculty members or their representatives. Classes are

held usually in the late afternoon or evening...
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University extension courses are generally organized

and offered as equivalents of courses given in resi-

dence... As a rule, the extension courses reflect

the campus program, especially when academic credit

is involved.10

One of the limitations of the study was to include data only from

persons taking extension credit courses, and not from persons who

were participating in other kinds of extension activities.

.As was stated previously the purpose of the study was to provide

information which can be used to improve the Michigan State University

off-campus credit program in northwestern Michigan. Therefore, the

data were collected only from students taking credit courses in that

part of Michigan. The area includes eighteen counties served by the

Continuing Education Regional Center in Traverse City. This Center

was established in 195# to more adequately serve the needs of the people

in this area. In order to plan and organize a program for the region,

the information collected through this study is vital. The importance

of organization.and planning is mentioned by Mbrton.

It seems probable that readjustments in university programs

to enable more extensive adult use of university re-

sources have only begun. There are many reasons for

this prospect. One of the most important is that adults

looking for education seek leaders whom they can accept.

A very large proportion of such leaders in the United

States today are associated with universities. Thus,

from the point of view of the adult seeking education,

probably his greatest opportunity is to find ways in

 

loEly, Mary L. , Editor, Handbook of Adult Education in the United

States, New York: Bureau of Publications, Columbia University, 19:8.

Pages 218 to 219.
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which he can use the resources of universities. Cone

versely, from the points of view of universities, a

new, and perhaps their greatest, opportunity for serv-

ice is offered by the finding of ways to organize their

programs so that their resources can and actually will

be used extensively by adults. It is adults who are

engaged in making the decisions and taking the actions

in which the welfare of this country, and to an increasing

extent, the world, depends.l1

Other limitations of this study were that the area of research was

concerned with the characteristics, needs, and goals of the students and

did not concern itself with an evaluation of the courses or teaching

methods used by the instructors.

The study includes data based on questionnaires filled out by

students attending the first sessions of the courses offered by Michigan

State University in northwestern Michigan during fall term, 1959. This

involved 130 students.

 

llMorton, 93. _c_;l.'_‘_t_., page 131.



CHAPTER II

REVIEW OF THE LITERATURE

Introduction

There has not been a large amount of research done which pertains

to general university extension work, and only a small amount of this

has been concerned with the needs and goals of adult students. Stu-

dies have been made on the characteristics of extension students,

the history and function of general university extension, and students

Opinions toward extension credit courses.

Even the studies pertaining to student characteristics have been

primarily on a national basis with only a few on a state-wide basis.

However, these were excellent guides in setting up the questionnaire

for this study, and serve as interesting comparisons as to the data.

Also much has been written on the general topic of adult education

of which university extension is an integral part. These references

Provided excellent background information and stimulation to carry out

this research on the specific needs and goals of extension students.

These works have much to offer concerning the philosophy of adult educa-

tion and the needs of adults, against which the data of this study can

be Compared.

The meaning of the term, adult education, is very general and all-

inclusive. It refers to all phases and types of educational programs

serving persons beyond their fomal high school experiences. University
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extension is only one phase of adult education.

In their book which reviews the purposes and programs of the

various agencies and organizations in adult education, Sheets, Jayne,

and Spence, quote the following statement as to the meaning of adult

education from the HANDBOOK ON ADULT EDUCATION IN CALIFORNIA, prepared

by the California State Dapartment of Education.

Adult education embraces the learning achieved by

adults during their mature years. It is new learning,

not merely a continuation of learning. The major pur-

poses of adult education are, first, to make adults

in the community aware of individual and community

needs, and second, to give such education as will en-

able them to meet problems that exist now. Adult edu-

cation stems directly from the people. The curriculum

is based on present needs and problems.

Education for the solution of problems in a democracy

type society includes training in the total range

of human learning, from the learning of the simple

means of communication, reading and writing, to the

actual solution of the most complicated problems of

human relations. The philosophy of adult education

has grown out of a long historical experience. In

examples of historical developnent, the basic motive

of activities of programs of adult education is the

unification of the people, the increase of their ef-

ficiency and the solidarity, and the elevation of

their social purpose.

Adult education tends to give the understanding and

skills that promote effective democratic living to

those who have the responsibility now of solving the

problems of democratic society. Adult education also

deve10ps and enriches their lives and the community

in.which they live. Such a program can be a major

factor in the better adjustment of personal, social

and economic needs and obligations. Mere specifi-

cally stated, the objectives of adult education are

the following:

1. To make adults aware of their civic responsi-
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bilities to one another and to the community, the

nation, and the world.

2. To make them economically more efficient.

3. To develop a sense of responsibility and a knowl-

edge of how to proceed in making personal adjusunents

to home life and family relationships.

4. To promote health and physical fitness.

5. ' To provide the means for encouraging cultural

developnent and an appreciation of the arts.

6. To supplement and broaden educational backgrounds.

7. To provide for the development of avocational in-

terests through opportunities for self-expression.1

It is evident that adult education provides many facets of learn-

ing. The role of university extension can be more clearly defined by

reviewing the literature pertaining directly to it.

LiteratureW39 University Extension

The importance and the role of- university extension is discussed

 

in a report of the President's Commission on Higher Education. The

Section on university extension was only part of the total study which

included all phases of higher education; therefore, one might conclude

that the Commission carefully considered the place of extension in a

total university program. Thus, the viewpoints expressed are especially

pertinent and can be valued highly.

F

1Sheets, Paul H., Jayne, Clarence 1)., and Spence, Ralph 13., Adult

W62139,WApproach. New York: The Dryden Press, 1953.

ages .
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Their summary concerning university extension and its role in

higher education can be expressed in the following statement as quoted

by Sheats, Jayne, and Spence.

The principal obstacle to acceptance of the program

(extension teaching), nonetheless, is the limited con-

cept that higher education still holds of its role in

a free and democratic society.

It must broaden that concept. It must cease to be

campus-bound. It must take the university to the

people wherever they are to be found and by every

amitable and effective means for the communication

of ideas and the stimulation of intellectual curios-

ity.

Another statement which reflects on the place of university ex-

tension work in the total program of an institution is found in a

studar made for the Michigan Council of State College Presidents.

The state-supported institutions of higher learning

are dedicated to the support of philosophical, techni-

cal, and cultural advancement for young and old,

both on the campus and off the campus. These re-

sponsibilities are even more important in an atomic

age when the achievement of an ideal democratic so-

ciety is dependent upon intelligent action and

loyal support of all citizens. All state-supported

colleges and universities should make every possible

resource available to achieve this goal. Moreover,

a program devoted to the maintenance of our demo-

cratic society should be liberally supported by pub-

lic funds available to all state-supported institup

tions of higher learning.

tPhis statement indicates that the college presidents are strong

\-——-

2Ibid., page 178.
 

3The Michigan Council of State College Presidents, Field Egg fig?

usion Services of the State Supported Institutions 2; Higher Learnigg

91%. Ann—Arbor: J.w. Edwards Publisher, Inc., 1956. Page 113.
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supporters of university extension work. It also implies that accord-

ing to the presidents the role of university extension is more impor-

tant today than ever, before.

One of the most comprehensive studies made concerning general

university extension work is that done by Morton who completed a study

in 19 55 based on questionnaires from fifty-seven member universities

of the National University Extension Association. Beside providing a

complete history of general university extension work, the study deals

with the functions of the program as seen by the extension administra-

tors and also with characteristics of the students enrolled in extension

courses of the university, throughout the country.

Morton found that 57 per cent of the extension students were com-

Pleting undergraduate work and only 10 per cent were doing graduate

work. He also found that 75 per cent of the users lived in cities

01‘ over 2,500 population with three-fourths of these from cities over

9' 10.000 population. Only 25 per cent of the students could be classed

3-8 living in rural areas. Other findings were that three-fourths of

the students had full-time positions with one out of three being pro-

fessional educators--mostly elementary teachers; three out of four

muted college credit, and 19 per cent primarily desired improvement

in general education; and, that while 90 per cent were satisfied with

the course offerings, 25 per cent gave specific suggestionsfi

\

“Morton, John R., Universijz Extension in 35g United States.

University of Alabama Press, 1953. Passim.
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Another nation -wide study was made by Sorenson who selected six

universities in various parts of the country. His findings were simi-

lar to Morton's in that 80 per cent were taking courses for vocational

reasons, and the largest group were public school teachers, followed by

those in the business fields. The data showed that 25 per cent of the

students were enrolled because of intellectual curiosity and cultural

development. He also learned that as a person grows older, he has less

vocational motives in taking extension classes. Age-wise, the group

covered a span of sixty years with most students being in their twenty's

and decreasing rapidly in number beyond the thirty's. Education-wise,

the largest group had twelve years of formal education.

Sorenson makes several statements which present challenges to

those working in university extension. One of these is that "it is

recognized that the students, about whom data for this study have been

obtained, are to a great extent, credit students. This means that they

have been well selected for doing satisfactory university work, be-

cause students who are better prepared will take credit courses.

Yet the university should reach people of all educational, occupational,

and age levels. If this cannot be accomplished through formal credit

classes, it should be done through informal non-credit work."5

A study made by McLaughlin concerning the extension students of the

t)DSorensnn, Herbert, Adult Abilities: A Study 93 University Extension

..Students. Minneapolis: The University of Minnesota Press, 1958. Passim.
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University of California is reported by Sheats, Jayne, and Spence. The

data collected and summarized were of two types:basic characteristics

of students and their reactions to the program. The study was limited

to the southern area of the state.

A few of the facts found by McLaughlin were that almost twice as

many men were enrolled as women; #5 per cent held a bachelor's degree

or higher degree; 85 per cent were employed; #0 per cent indicated that

there were courses which they would like to take that were not now

offered; 18 per cent rated the location of the classes they were taking

as inconvenient; 66 per cent enrolled because they felt the instruction

wmild help them in their work; and the program appealed primarily to

professional and semi-professional persons. McLaughlin only touched

liefirtly on the reasons people take extension courses, and their specific

and long-range goals.

In commenting about the value of the study and the need for addi-

tiornal research, Sheats, Jayne, and Spence write:

From these data the administrative staff in University

Extension at U.C.L.A. has been able to modify offeru

lugs and administrative practices so as to serve more

effectively the needs of the population that attends

University Extension classes. Similar studies in other

extension divisions and more inclusive investigations

of the branches of extension divisions would enable us

to generalize more accurately than is now possible about

the characteristics of the additional thousands through-

out the country who participate in extension activities.6

"\———_

6Sheats and others, pp. pip., pages 182 to 184.
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This comment certainly points up the need for'more specific and

inclusive research in the area of characteristics, needs, and goals of

extension students. Unless universities understand and.know their

extension students, they will continue to find it difficult to plan an

effective program.

A further insight into the motives of extension students is pro—

vided by Bryson. He concludes that even though.most adults enrolled

in extension courses are there for occupational reasons, the other im»

portant factor is their interest in the liberal arts or humanities.

No complete studies have been.made of their (adults

enrolled in extension programs) motives. There are

reasons to believe, however, that the largest group

of patrons of extension services are teachers working

towards higher professional standing and workers who

are seeking practical improvement.

Outside the occupational range, the chief motives

are interest in liberal studies. In a comparatively

small number of cases, parent education is carried

on under university-extension auspices. The devel-

opment of the future is probably to be in the expan-

sion of liberal studies and the development of exp

tension lecturing into more courageous political and

social guidance.7

At least one study has been.made concerning Michigan extension

atudents. Marcus was primarily interested in opinions toward off-

campvus credit courses, but he did gather some basic information about

the students. The students in this study were those taking courses

‘Effered by the four regional colleges in Michigan. Interestingly,

V

7Bryson., Lyman, Adult Education. New York: The American Book

Company, 1936. Page 168.
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95 per cent of the enrollees were women, and only 10 per cent had

earned an undergraduate degree. It was necessary for 71+ per cent

of these students to earn additional credits to keep their teaching

certificates valid. The breakdown of students indicated that 57

per cent had special certificates, 23 per cent state limited, 22 per

cent life certificates, 6 per cent county normal, and only 1 per cent

had the certificate titled, "permanent certificate." One of the

statements made by Marcus was that the "typical off-campus student

is a sub-certified teacher. "8 Most of the study dealt with the Opin-

ions of off-campus courses, not only by the students, but also by the

instructors. Since this has no immediate bearing on this study, a re-

view of the findings will not be presented.

In a book edited by Ely, L.D. Coffman makes a rather signifi-

cant statement.

It seems clear to us that not all adult persons in

school are there because they pap]; an education;

that they are there because they are forced to be

there... Education is a means, as they see it, of

preserving their individuality and that initiative

which has been responsible for the building of America.9

In a study made for the Michigan Council of State College Presi-

dents, two of the recommendations made were that "there is need for

Planning so that completion of a sequence of courses is assured" and

\

aMarcus, J .D., A STUDY OF OPINIONS TOWARD OFF-CAMPUS COLLEGE CREDIT

CCURSES. Unpublished Ed.D dissertation, Michigan State University. 1955.

9E1y, Mary L., Adult Education in Action. New York: American As-

so<>:'Lation for Adult__Education, 1936. Page 333.
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that "above, all, perhaps, there is a need for all of the institup

tions to maintain a flexible extension organization in order to adapt

quickly to new needs."10

It seems quite obvious from this review of studies specifically

armed at university extension work, that much.more research is needed.

This seems especially true for studies in limited areas of a state or

region as needs, problems, and goals of individuals vary depending on

local conditions.

Several excellent books and bulletins have been written on the

subject of adult education. Though most of these do not pertain spe-

cifically to off-campus credit students, certain parts are of value in

securing a better understanding of the role of university extension

in the total program of adult education.

In his book concerning the interests of adults, Thorndike states

that there are several reasons why adults enroll in adult education

classes.

The interest in leading an adult to take a certain

course of study may similarly be much.more than just

the interest in the learning represented by the

course. Vocational advancement, increased earnings,

opportunities for sociable, or at least gregarious,

activity, prestige values, and the restoration,

maintenance, or increase of one's good opinion of

10The Michigan Council of State College Presidents, pp. p_i_t_.,

P089 79.
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himself--these and other aims indicate that interest

in power, status, and approval are at work.

The reasons mentioned by Thorndike included both vocational and

non-vocational reasons. He further states that it is important that

program-planners are aware of the interests of the adults.

Any educational enterprise with adults will be

planned and executed bettehwith knowledge of their

interests than without it.

One of the problems facing university extension today is that of

program direction. Which activities can best be done by the univer-

sities, and which activities can best be carried out by other adult

education agencies?

Leadership of universities and colleges in adult

education will eventually have to face the problem

of the direction in which they are going to direct

their energies. Unless universities and colleges

are able to delegate many activities to local leader-

ship they cannot prevent spreading themselves too

thinly for the good of their own personnel.

This statement is made by Essert in his discussion of the role of

ulliversity extension in the total community program in adult education.

certainly, each adult education agency or orgmization should do only

that which it is uniquely suited to do and should cooperate with the

other agencies. This is often very difficult to determine, and an area

Vwhich needs the assistance of additional research.

nThorndike, Edward L., Adult Interests. New York: The MacMillan

Co., 1955. Pages 85 to 92.

1Z‘Essert, Paul L. , Creative Leadership ip Adult Education. New

York: Prentice-Hall, Inc., 1951. Page 179.
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Adult education leaders should be aware that adult students have

tremendous pressures concerning the scheduling of their time. The

problem of time is discussed by Whipple who states that:

Education tends to be a major occupation of youth,

but for an adult it can rarely be more than a

part-time proposition. Several economic and po-

litical responsibilities all tend to take precedence

over education or, at least, set strict limitap

tions on the time available for study. Further-

more there are physical limitations: adult facul-

ties are depleted by age as well as by a full day's

work.13

Whipple also discusses motivations of adults and writes that

"adult motivations are more complex than youth's; they are directed

toward practical objectives and are more action oriented...generally

lt
tied to objectives for the immediate future."

In a report concerning the relationship of the needs of adults

to adult education programs, Havighurst and Orr state:

Adult Education faces the task of assisting people

to clarify their personal and social goals, stimup

lating them to evaluate the satisfactions and dis-

satisfactions in their lives, helping and guiding

them, implementing their efforts to find satisfy-

ing wa s to move toward the achievement of their

goals. 5

13Whipple, James 3., Especially 22; Adults (Notes and Essays Number

:19). Chicago: Center for the Study of Liberal Education for Adults,

1957. Page 32.

IDA-Ibide, page 370

15Havighurst, Robert J., and Orr, Betty, Adult Education apd.Adult

lggggg. A.Report. Chicago: Center for the Study of Liberal Education

for Adults, 19560 Page 6‘".
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This is an important task for adult educators. Most adults do

need assistance in clarifying their goals and fulfilling these goals.

In trying to analyze some of the problems facing adult education,

and in his reflections on leadership, Liveright discusses among other

points, the aspect of adults learning to make intelligent decisions in

this age of specialization. He suggests that adult education has an

important role to play in helping in the decision-making process.

Not only is modern life bigger, and not only is par-

ticipation in the decision-making process harder;

life is also more complex. There are now no people

who can really know enough about the complicated

aspects of almost any problem-«social, economic or

political--to make a sound decision solely on the

basis of individual knowledge-u-even if there were

an opportunity for them to do so.

As a result we are more and more delegating our de-

cisions and handing our lives to specialists. Fur-

thermore, aghast at the difficulty and complexity

of contemporary life, we feel increasingly that we

as non-specialists are not equipped to make de-

cisions that must be made. We tend to overlook the

fact that most important decisions must be based as

much on values, human rights, and democratic princi-

ples as on purely technical considerations. And

although it is impossible for every adult to become

an expert about every decision which confronts him

it is possible for most adults to learn more about,

and to better understand some of the alternatives

which must be considered in making basic decisions.

Such learning and understanding depend upon more

effective and widespread adult education, since it

is the adults who must either make the important

decisions themselves or who gust choose their re-

presentatives to make them.1

16

Ed .Liveright, A. A0, Strategies gt; Leadership i1}. Conductgg Adult

wew. New York: Harper and Brothers, Publishers, 1959.
8 t0 7.

L
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  Summgpy
The purpose of this chapter has been to review and summarize some

 

of the literature in the field of university extension and of adult

education in general.

The literature reviews the history of university extension work as

well as its philosophies and programs. There are some research studies

which pertain specifically to the extension students. These seem to be

limited to the characteristics of the students and not to their needs

and goals. Except for one, the studies are based on samples collected

from broad geographical areas.

In literature on general adult education, information on adult

needs and motives are provided along with the various programs being

conducted by the various agencies and organizations. This gives exe

cellent background material which aids in understanding the problems of

Planning and conducting adult education programs, and in gaining an

appreciation for its values and possibilities.

Several authors have expressed the need for more inclusive and

specific research on university extension work. As far as is known,

there have been no extension studies made on the goals and problems of

university extension students in a given geographical area; and on the

basis of the literature reviewed, it is of value to an institution to

learn Of these as well as the characteristics of the students it

serves ,

TWO references in particular stress the importance of additional
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research in the area undertaken in this study. One was the book by 1

Sheats, Jayne, and Spence, which stressed the value of more inclusive

investigations so that additional information might be had on persons

participating in specific extension activities. (See quote on page 20.)

The other reference was the study made for the Michigan Council of

State College Presidents, which recommended careful planning and a

program which can adapt quickly to the needs of people.

On the basis of the literature reviewed and the statements citing

the importance of university extension work to adults, this study seems

 

to be very timely and important.



 

 

 



CHAPTER III

PLANNING AND CONDUCTING THE STUDY

The major purpose of this study was to discover and analyze the

goals, needs, and related problems of extension students enrolled in

Michigan State University extension courses in northwestern Michigan

during the fall of 1959, so that the extension credit program for the

area might be improved. Special emphases were placed on determining

the reasons why these peeple are taking extension classes and the com-

parative rating of these reasons according to their importance to the

 

students. Other aspects stressed in the study were the status of the

students in terms of reaching their goals, and an evaluation of the

services provided by the Regional Center in Traverse City. Although

determining the characteristics of the extension students was not the

major goal of the study, it did provide an opportunity to collect these

data and to use them to assist in making recommendations for improving

the program.

The hypothesis was that such an analysis as this provides an ap-

propriate basis for improving the program in northwestern Michigan to

more adequately provide for the needs of the extension students. It

was also felt that the study would provide a method which might be

used in other specific areas of the state and nation.
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__General m2 2: asm

The first step in conducting this study was to review the literature

to see just what had been done in the field, and to secure suggestions

and ideas to implement the research. After analyzing the type of infor-

mation desired and the questions to be answered, it seemed logical that

the questionnaire method would be the one to use to collect the data.

Good and Scates write:

A questionnaire is a form prepared and distributed to

secure responses to certain questions; as a general

rule, these questions are factual, intended to obtain

information about conditions or practices of which the

respondent is presumed to have knowledge.

 

There are at least two different techniques in using questionnaires:

one is the mailed questionnaire and the other is the group-administered

questionnaire. Since it would be possible to administer the question-

naire to the students as they attended classes, it was quite obvious

that the logical type of questionnaire would be the group-administered.

Goode and Hatt make the following comment on this type of questionnaire:

stered to groups of people who are gathered together

for any purpose. In this case, not all the problems

which face the mailed questionnaire are present.

Thus it was decided to use the group-administered questionnaire

to collect the data for the study.

 

\

Not all questionnaires are mailed. They may be admini-

lGood, Carter V., and Scates, Douglas E., Methods of Research.

New York: Appleton-CenturysCrafts, Inc., 1954. Page 606.

2Goode, William J., and Hatt, Paul K., Methods 2; Social Research.

New York: McGrawsHill Book Company, Inc., 1952. Page 170.
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Constructing Egg ggestionnaire3

Prior to the actual construction of the questionnaire, it was

necessary to set up some guides to follow so that the resulting instru-

ment would be correct in design and would actually measure that which

it was planned to measure. The main reference used in this connection

was Goods and Hatt. In their chapter on constructing questionnaires,

they give several points which aided in setting up the instrument for

this study.

Any questionnaire must be limited in its length and

scope... Self-administered questionnaires should not, ,

usually, require more than 50 minutes to complete, and {L

an even shorter period is desirable. 3

 

The important thing for the student to bear in mind

here is that every item... ideally constitutes a

hypothesis, or part of a hypothesis, in itself... (and)

every item should be defensible. This obviously re-

quires the fullest possible knowledge of the area in

which he is working.

...the researcher should first lay out tentatively the

logical implications of his problem...and then draw

upon his own experience and the literature...At this

point, the researcher should consult colleagues, friends,

and acquaintances to get their thinking on his problem.

Now the researcher...(has) merely a list of areas to

be covered and perhaps rough formulations of some of

the questibns...Ultimately, a preliminary set of re-

fined questions is arranged.

...The next step should be to submit this list to exP

ports both in the field of the problem and in related

fields. With each consultation the same changes oc-

cur: (l) the list of possible questions grow; (2) the

number of areas which are of interest increases;

(5) the number of areas which the research can cover

\—

3S
ee Appendix A
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must be decreased; (4) ambiguities, biases, poor

phrasing, etc., are corrected gradually; and (5) a

closer logical relationship develops between the parts

of the schedule.

Whether the final research plan will use a highly

structured set of questions for a questionnaire, or

a set of relatively open-ended questions for an in-

terview guide, the researcher will find it necessary

to carry out a number of unstructured exploratory in-

terviews...

For maximum efficiency, the pretest is suggested, since

both the general research design, the interviewing

techniq e, and the schedule itself are thus checked for

errors.

Using the above suggestions as guides, a very rough set of questions

 

to be asked of the extension students was outlined. Included were all

those items which were felt to have value in providing answers for the

problem and hypotheses of the study. At this point, the questionnaire

tnas lengthy, contained many different and various type items, and was

for the most part structured.

The next step was to discuss these items with faculty members of

the College of Education at Michigan State University, particularly

‘Eith Dr. Harold J. Dillon, Professor of Adult Education. Valuable as-

sistance was also provided by Dr. Orden C. Snucker, Professor of So-

CiJalogy and Anthropology, and Dr. James W. Harrison, Assistant Di-

recrtor of the Continuing Education Service in charge of Research. Both

Perusons are on the faculty of Michigan State University. These visits

M

l+Ibid., pages 15# to 169.
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helped to refine the questionnaire in terms of its length, and the

terminology of the items, as well as their order. The instrument was

both structured and open-ended, with the major emphasis on the former.

Pretestipg flag Instrument g3 Collectigg jag 21172

As was stressed in the literature, a pretest is recommended to

check the questionnaire. Through this technique, the researcher can

find out, for example, if there is a high proportion of "don't know"

answers, if the respondents do not understand certain items, if there

is a high proportion of refusals to answer, or if there is a lack of

5

 

Order in the answers.

The pretest for this study was conducted with two of the 1959 sum-

mer school courses offered by Michigan State University in the north-

western Michigan region. The pretest was given to the class held in

Cadillac (Political Science 364) on July 28, and to a workshop course

(TE 499) on August 5, which was held in Traverse City. A total of

thirty-two students completed the pretest questionnaire.

For the most part, the questionnaire proved to be adequate and

Has understood by the respondents. On an average, it took a person

between 25-50 minutes to fill out the form. The longer time was used

by those who filled out the last page; these were students who were

degree candidates with Michigan State University.

M

SIbid., pages 157 to 161.
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Based on the pretest a few changes were made to the instrument and

also in the oral instructions given when introducing the questionnaire

to a group. The major changes made were:

1. It was noted that in filling out the questionnaire, several

persons skipped the first page and later came back to it. Therefore,

it was decided that in both the written and oral instructions, the re-

spondents are to be asked to fill out the questionnaire in order. This

results in their early commitment as to their reasons for taking ex-

tension work.

 

2. In the table (l-B) on reasons or influences for taking ex-

tension courses, a column titled "none" was added. This would enable

each person to check more accurately the items listed.

3. The questionnaire was shortened by deleting one of the ques-

tions since the information requested could be secured in another item.

4. Several items were reworded t9 make them more specific and

more intelligible to the respondent.

After the results of the pretest had been studied and the necessary

revisions made, the questionnaire was now ready to be used. The instru-

ment was filled out by the students attending the first class sessions

01' the extension credit courses offered by Michigan State University

dwring the fall term of 1959 in the northwestern region of Michigan's

lower peninsula--an eighteen county- area.6 One hundred and thirty dif-

feI‘ent persons were enrolled.

M—

6See Appendix B.
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Prior to the distribution of the questionnaire, a brief explana-

tion of the purposes and values of the study was made to the students

together with a few instructions in filling out the instrument. Be-

cause of the revisions based on the pretest, very few questions were

asked by the respondents, and they were able to complete the form in

approximately twenty-five minutes. The questionnaires were then col-

lected, and ready to be summarized and analyzed prior to its presen-

tation in written form.

m

The method used for securing the data for the study was the ques-

 

tionnaire, administered to groups. These groups were persons attending

the first class meeting of Michigan State University extension credit

courses offered in northwestern Michigan during the fall term of 1959.

It was felt that through this method the data pertaining to the

needs, goals, and problems of the extension students in that area of

the state could best be collected. This was indicated by pretesting

the questionnaire with two 1959 summer extension classes. The instru-

ment was both structured and open-ended, with major emphasis on the

former. Through the open-ended question technique, the respondent

was asked to express his goals and needs without benefit of suggested

answers, and, it could also serve as a cross-check on the structured

questions.

The type of data collected could be listed as follows:
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1. Reasons why people take extension courses.

2. The comparative importance of these reasons.

5. Major difficulties or problems encountered by the exten-

sion students in working towards their indicated educational goal.

4. Specific data pertaining to:

a.

b.

c.

d.

e.

f.

Financial aid.

Manner in which people learn of the courses.

Occupation.

Educational accomplishments.

Student status at present time.

Age, family status, etc.

5. Services provided by the University Regional Center and

suggestions for improving the services of the Center.

6. Specific information pertaining to students who are de-

gree candidates with Michigan State University including:

Curriculum.

Reasons for matriculating with the University.

Relationship to advisor.

Progress towards degree.

Assistance provided by Regional Center at Traverse

City.

 



 



 

CHAPTER IV

REASONS REPORTED WHY PEOPLE TAKE EXTENSION CREDIT COURSES

Introduction

This chapter is a report on the findings of why people take exp

tension credit courses, and their rank according to importance. It

is quite apparent that the reason most people take extension credit

courses is to secure a degree or teacherls certificate. But what are

the other reasons people give for taking such courses? Which next to

the earning of a degree or a teacher's certificate are the most im-

portant reasons? How do the reasons vary according to the age of the

students and to their educational accomplishments? These are the

main concerns of this section of the study.

A careful analysis has been made of the reasons expressed by

the study participants. These are presented first merely by listing

the reasons mentioned and the number of responses; then by a comparison

as to the importance of the reasons; and then finally by comparing

the reasons to the age and educational accomplishments of the extension

students, and also comparing the reasons indicated by those in the

teaching profession to those not in the profession.

firm ___Listed

The very first question of the study asked the off-campus stu-

dent to write in his own words why he is taking extension credit work
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and what he hopes to get out of his experiences. Since this was an

open-ended question, it was felt that the answer would be valid, and

would commit the respondent before he answered the second or third

part of this section of the questionnaire.

As is shown in Table I, the extension students indicated six

reasons for taking extension courses in answer to the Open-ended

question. In terms of "number of times mentioned," the reasons most

often mentioned were to secure either a bachelor's or master's degree.

Forty-three of the respondents indicated a bachelor's degree as their

 

goal and thirty-one indicated a master's degree. This indicates that

a little over half, 57 per cent, were primarily taking extension credit

courses to earn a degree. Thirty—two students indicated as an imporb

tent reason the goal of obtaining a permanent teacher's certificate.

The above reasons are considered as those which directly improve job

status and/or security.

"Self-improvement" was mentioned as a reason forty-four times

and "to keep up with new developments," thirty-four times. Twenty

of the respondents mentioned that extension courses provided a method

0f going to school while they are holding jobs. All of the courses

were offered in the evening, so it was possible for a person to work

during the day and go to school at night.

22E2§£§§ixg Impgrtance g; the Reasons

A second question was asked to secure a better understanding of
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Table I--Reasons Reported By 130 Respondents For Taking Extension Credit

 

 

 

Courses.

Reasons Number of Times Mentioned

To secure a degree. 7#

Bachelor. (#5)

Master. (31)

For self-improvement. 44

To keep up with new developments. 34

Obtain permanent teacher's certificate. 32

way of going to school while working. 20 3'

Improve grade point average. 1

 

 

why people take extension credit courses. This question listed Various

reasons and the students were asked to rank each as to its degree of

influence. Table II gives the number of times that each reason was

checked as to its degree of influence upon the student.

In adding the number of times the "much influence" column was

checked for the reasons ”to obtain an undergraduate degree," "to

obtain a master's degree," and, "to obtain a doctor's degree," it was

found that ninety-three students indicated that to earn a degree had

"much influence" in taking extension credit—courses. About the same

Dunber of students were seeking to obtain undergraduate degrees as

master's degrees. Only a very few were seeking a doctor's degree.

Similarly, when the same column was added for the reasons to obtain a
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"teacher's certificate, " and, "to keep my teacher's certificate valid, "

it was found that one hundred students indicated that to earn or keep

valid a teaching certificate also had "much influence."

Other reasons checked by the students as having "much influence"

was "to help me to be more effective in my present job or field of

work, " checked seventy-five times; "to become more familiar with the

broader aspects of man's knowledge," checked sixty-one times; "be-

cause I receive mental stimulation," checked fifty-three times; and,

"to increase my understanding of life and living in today's world,"

checked fifty-two times. I

Reasons which had influence to a lesser degree than those above

were "to develop a greater appreciation for the liberal arts and cultural

aspects of life," "to prepare for job orcareer advancement, in my

present field, on my own initiative"; "to aid me in more effectively

understanding and dealing with people in social situations"; "to in-

crease my knowledge or skill in my hobby or evocation"; and, "to aid

me in becoming more effective as a homemaker and/or parent."

Over half of the students, sixty-eight, were not influenced by

their employer to take the extension courses in order to prepare for

career advancement, and the majority of students, seventy-one, did

not feel it necessary to take courses in order to maintain their present

pOSitions. Neither did very many of the students take courses to be

with a close friend or relative, to develop a new interest or avocap

tion, nor to improve their social contacts. A few indicated that among
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Table II-Impcrtance or Influence of various Reasons to 150 Students

inking Extension Credit Courses.

 

 

Reasons Influence

(Number of Times Indicated by Students)

Much Some Little Rene

 

1. To obtain an.underggaduate doggee. 43 15 4 6O

2. To help me to be more effective in.my

 

present job or field of work.“

5. To become more familiar with the

broader aspects of man's kpgwledge. 61

14

E. To increase my knowledge or skill

in.my hobby or evocation.

5. Because I receive mental stimulation.

6. To obtain a teacher's certificate.

7. To develop a greater appreciation

for the liberal arts and cultural

aspects of_life.

8. To prepare for job or career ad-

vancement in.my present field at

my'employerflg_encouragament and/or

request.

9. To increase my understanding of

life and livipg in todgy's world.

10. To be with a close friend or rela-

tive who is also attendipg.

11. To prepage for a differegtqjob.

12. To obtain a master's deggee.

13. Because the type of social OOH!

tacts to which I aspire require

more education than I have.

14. To prepare for job or career ad-

vancement, in.my present field, on

5y own initiative.

15. To find or develop a new interest

or evocation.

16. To obtain a doctor's deggee.

17. In order to maintain.my present

pgsition.

18. Because it is a worthwhile way to

., spend 311 leisure time.

19. To aid me in.more effectively'unp

derstanding and dealing with peo-

.__ ple in social situations.

20. To aid me in becoming more effec-

tive as a homemaker an or arent.

21. To keep.my teaching certificate

-——v—§.l_ird°

2§§_For other reasons.

 

75

55

58

40

41d,

9_

5

21

no

.38

26

E2.

5

25

56

.35

41.,

ii

62

 

68

120

81

78
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Table III-«Reasons Why .People Take Extension Credit Courses, Ranked

First, Second, and Third in Importance by 130 Students.

 

 

 

 

 

  

 

 

 

 

 

 

Reason No. Times No. Times No. Times No. Times

Ranked Ranked Ranked Ranked

First Second Third (Total)

To obtain a teacher's certifi-

cate. 12:4 15 4 4L

To help me to be more effective

in my present job or field of

work. 22 20 16 58

To obtain an undergraduate de-

_ggee. 22 9 3 34

To keep my teaching certificate

valid. 315 7 8 50

To obtain a master's degree. 91.} 11 14 40

To prepare for job or career ad-

vancement in my present field,

on my own initiative. 6 j 17 50

To increase my understanding

of life and living in today's

world. 5 9 l 3.2.1

To become more familiar with

the broader aspects of man's

knowledge. 5 'Z 7 i1

Because I receive mental stimu-

lation. 4 5 9 18

To aid me in more effectively

understanding and dealing

with people in social situa-

=tien8o 3 3 n ,1]. 
 

the reasons influencing them to take extension credit courses were "to

Prepare for a different job"; "because it is a worthwhile way to spend

leisure time"; and "in order to maintain my present position."

The third method of securing information to help analyze why
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people take extension courses was to ask the students to rank in order

the three most important ones. Table III shows the summary for this

itm. I

Again, if the reasons pertaining to obtaining some degree, and of

obtaining a teaching certificate are combined, these were ranked by

most students as the first, second, or third most important reason

for taking extension courses. To obtain either an undergraduate or

master's degree was ranked seventy-four times, and to obtain or keep

valid a teacher's certificate seventy-one times. As was found to be

true in the first two parts of the study, the above reasons were

followed in importance by the reasons "to help me to be more effective

in my present job or field of work," "to increase my understanding of

life and living in today's world, " "to become familiar with the broader

aspects of man's knowledge," "because I receive mental stimulation,"

and, "to aid me in more effectively understanding and dealing with

maple in social situations."

Conflison 9}; Reasons and Age

Table IV lists certain reasons why people take extension credit

courses based on their ages. The students were divided into three

age groups; Group A--under thirty-four years of age; Group B--Thirty-

five to forty-nine years of age; and Group C--fifty years of age or

older. The reasons listed are those most frequently mentioned in the

list of reasons in Table II as the first, second, or third in impor-
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tance by the students.

Some generalizations which can be made from the data presented in

Table IV are:

l. A larger percentage of the students fifty years of age and

over (Group C) rated as first, second, or third in.importance "to

obtain an undergraduate degree," "to help one be more effective in.my

present job or field of work," and, "to increase my knowledge or skill

in.my hobby or evocation," than did the students in either of the two

younger age groups (Group A and B).

2. A larger percentage of the students in the two younger age

groups (Groups A.and B) rated as first, second, or third in importance

"to obtain a teacher's certificate," and, "to aid me in becoming more

effective as a homemaker and/or parent," than did the students in the

older group (Group C).

3. Approximately the same percentage of students in each of the

three groups (Group.A, B, and C) rated as first, second, or third in

importance "to obtain a.master's degree," "to prepare for job or career

advancement in.my present field, on.my own initiative," and "to keep

my teaching certificate valid."

Camparison.g§'Reasons and Educational Status

Table V lists certain reasons why people take extension credit

courses based on their educational achievement in terms of college

credits obtained. The students were divided into three groups:
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Table Ive-Importance of Selected Reasons for Taking Extension Credit

Courses According to Age Groups

  

Per Cent of Age Group Indicating Rea-

 

son as:

‘Reas°n5 and ‘39 Gr°ups First in Second in Third in

Importance Importance Importance

To obtain an undergraduate de-

gree.

Group Ap-Under 35 éNo. 58) .13.8 8.6 ----

Group B--35-49 no. 53) 15.1 7.5 3.8

Group c--5o and over (No. 19) 31.1 ---- 5.3

To help me to be more effective

in.my present job or field of

work.

Group A 13.8 10.3 8.6

Group B 18.9 18.9 11.3

Group C 21.1 26.3 26.3

Tb increase my knowledge or Skill

in.my hobby or evocation.

Group A ---- 5.2 5.2

Group B ---- 5.7 ----

Group C 10.5 ---- 10.5

To obtain a teacher's certifi-

cate.

Group A 20.7 8.6 6.9

Group B 20.8 9.4 ----

Group C 5.3 ---- ----

To obtain a.master's degree.

Group A 12.1 12.1 10.3

Group B 9.4 5.7 11.3

Group C 5.3 15.8 10.5

To prepare for job or career advance-

ment, in my present field, on.my

own initiative.

Group A 5.2 1.7 13.8

Group B 5.7 7.5 9.4

Group C ---- 5.3 21.1

To aid.me in becoming'more effective

as a homemaker and/or parent.

Group A 1.7 1.7 8.6

Group B 5.8 109 507

Group C -4-- ---- 5.5

To keep my teaching certificate valid.

Group A 8.6 6.9 6.9

Group B 11.3 3.8 7.5

Group C E!!! 2!; ----
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Group Ap-those who had obtained at least a bachelor's degree; Group B--

those who had not earned a bachelor's degree but had earned at least

seventybfive semester hours; and Group C--those who had earned less

than seventybfive semester hours. The reasons listed are those most

frequently mentioned in the list of reasons in Table II as first, second,

or third in importance by the students in the groups.

Some generalizations which can be made from these data presented

in Table V are:

1. A larger percentage of the students in the two groups having

at least seventy-five semester hours (Groups A.and B) rated as first,

second, or third in importance "to help me be more effective in.my

present job or field of work," than did the students in the group with

less than seventyefive semester hours (Group C).

2. A larger percentage of the students having at least a bachelor's

degree (Group A) rated as first, second, or third in importance "be-

cause I receive mental stimulation," and, "to earn a master's degree,"

than did the students in either of the two other groups (Groups B and C).

3. A larger percentage of the students who had earned at least

seventyefive semester hours, but less than a bachelor's degree (Group B)

rated as first, second, or third in importance "to obtain an under-

graduate degree," than did the students in either of the two other

groups.(Groups A and C).

4. A larger per cent of the students who had earned less than

seventy-five semester hours (Group C) rated as first, second, or third
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in importance "to obtain a teacher's certificate," and, "to aid me in

becoming'more effective as a homemaker and/or parent," than did the

Students in either of the two other groups (Group A and B).

5. Approximately the same percentage of students in each of the

three groups (Group A, B, and C) rated as first, second, or third in

importance "to increase my knowledge or skill in.my hobby or evocation,"

"to prepare for job or career advancement, in.my present field, on.my

own initiative," and "to keep my teaching certificate valid," although

the percentage was the lowest in the group with less than seventyafive

semester credits (Group C).

Table VI lists certain reasons why people take extension credit

courses based on whether they are in the teaching profession (Group A)

or not in the teaching profession (Group B). The reasons listed as

those most frequently mentioned in the list of reasons in Table II

as first, second, or third in importance by the students in the two

groups.

Some generalizations which can be made from the data presented in

Table VI are:

l. A larger percentage of the students in the teaching profession

(Group A) rated as first, second, or third in importance "to help me

to be more effective in.my present job or field of work," "to obtain a

master's degree," "to prepare for job or career advancement, in.my
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Table lie-Importance of Selected Reasons for Taking Extension Credit Courses

To Persons at Various Educational Levels

Per Cent of Groups Indicating Reason as:

First in Second in Third in

Importance Importance Importance

 

 

 

 

Reason and Group

 

To obtain an undergraduate degree

Group ApAt least Bachelor's De-

gree (No. 70)

Group B-At least 75 semester

hours (No. 30)

Group B-Less than 75 semester

hours (No. 30)

To help melbe more effective in

my present job or field of work.

Group A

Group B

Group C

To increase my knowledge or skill in

my hobby or evocation.

Group A

Group B

Group C

Because I receive mental stimulation.

Group A

Group B

Group C

To obtain a teacher's certificate.

Group A

Group B

Group C

To obtain a master's degree.

Group A

Group B

Group c

To prepare for job or career ad-

vancement, in my present field,

on my own initiative.

Group A

Group B

Group C

To aid me in becoming more effect-

ive as a homemaker and/or

parent.

Group A

Group B

Group C

To keep my teaching certificate

valid

Group A

Group B

Group C
-_-_-

——
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Table VI--Importance of Selected Reasons for Taking Extension Credit Courses

to Persons in the Teaching Profession and Persons in other Occup

. Etioneo I I I I__I___________________

Per Cent of Group Indicating Reason as:

First in Second in Third in

Importance Importance Importance

 

 

To obtain an undergraduate degree.

Group ApTeachers (No. 83) 14.5 3.6 2.4

Group B-anpteachers (no. 47) 21.3 10.6 2.1

To help me be more effective in

my present job or field of work.

Group A 20.5 24.1 15.7

To increase my knowledge or skill

in.my hobby or avocation.

Group A. 1.2 6.0 4.8

Group B 4.2 ---- 2.1

Because I receive mental stimup

lation.

Group A 3.6 4.8 8.4

Group B 2.1 10.6 4.2

To obtain a teacher's certificate.

Group A 16.9 7.2 1.2

Group B V 21.3 12.8 6.4

To obtain a.master's degree.

Group A 14.4 12.1 12.1

Group B 2.1 8.5 8.5

To prepare for job or career

advancement, in my present field,

on.my own.initiative.

Group A 3.6 6.0 16.8

Group B 2.1 2.1 8.5

To aid.me in becoming’more effect-

ive as a homemaker and/or parent.

Group A ---- ---- 4.8

Group B 6.4 4.2 8.5

To keep my teaching certificate

valid.

Group A 15.7 8.4 10.8

Group B 6.4 ---- ----

To increase my understanding

of life and living in today's

world.

Group A 1.2 1.2 3.6

Group B 201 14.9 805

To prepare for a different job.

Group A ---- ---- 2.4

6130110 B [+02 1208 601+
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present field, on my own initiative," and "to keep my teaching certifi-

cate valid," than did the students in the non-teaching group (Group B).

2. A larger percentage of the students in the non-teaching group

(Group B) rated as first, second, or third in importance "to obtain

an undergraduate degree," "to obtain a teacher's certificate," "to

aid me in becoming more effective as a homemaker and/or parent," "to

increase my understanding of life and living in today's world," and "to

prepare for a different job," than did the students in the teaching

group (Group A).

3. Approximately the same percentage of students in each of the

two groups (Groups A and B) rated as first, second, or third in impor-

tance "to increase my knowledge or skill in my hobby or evocation," and

"because I receive mental stimulation."

‘Summagz

This chapter has reported some of the reasons why people took

extension credit courses offered by Michigan State University in north-

western Michigan during fall term, 1959. The comparative importance of

the reasons were first listed for the total group of 130 students fol-

lowed by a comparison of the indicated importance of the reasons to

age, educational achievement, and to the teaching and non-teaching

groups.

Some of the general observations which can be made are:

l. Fifty-seven per cent of the students gave as their most im-
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portant reasons for taking extension credit courses to earn an underb

. graduate or'maeter's degree; and 55 per cent gave to earn or to keep

valid a teaching certificate.

2. Another important reason indicated by the students was to

help them to be more efficient in their work.

3. Seventyefour per cent of the group of students fifty years of

age and older rated as first, second, or third in.importance the

reason, "to help me to be more effective in.my present job or field of

work" as compared to 33 per cent of the group under 35 years of age

and 49 per cent of the group 35 to 49 years of age.

4. Thirty-four per cent of the students in the nonpteaching

group rated as first, second, or third in importance the reason "to

obtain an undergraduate degree," as compared to 20.5 per cent of the

students in the teaching group. In contrast 39 per cent of the stu-

dents in the teaching group rated as first, second, or third in im-

,portance the reason "to obtain.a,master's degree" as compared to 19

per cent of the students in the nonpteaching group.

5. Sixty per cent of the students in the teaching group and

17 per cent of the non-teaching group rated as first, second, or third

in importance the reason "to help me to be more effective in.my present

job or field of work."

6. Twenty-three per cent of the students in the nonpteaching group

and only 2 per cent of the teaching group rated as first, second, or

third in importance the reason "to prepare for a different job."



  



CHAPTER V

DIFFICULTIES, FINANCIAL AID, AND SERVICES AS REPORTED BY THE STUDENTS

This chapter is a report of data provided by the extension stu-

dents which includes the difficulties which the students indicated

they encountered in taking extension work; the number of students re-

ceiving financial aid and the type of aid received; the methods by

which the students learned about the course program; and the services

provided the students by the Michigan State University Continuing Edu-

cation Regional Center in Traverse City.

Difficulties Encountered

The difficulties which the students reported they encountered in

taking the extension credit classes are listed in Table VII. The

difficulty most frequently mentioned by the students was that of "find-

ing the time" to take the courses. This was reported by seventy-three

students or 56 per cent of the students. Other difficulties mentioned

frequently were "selection of courses offered, " mentioned by forty-

nine students; "financial," mentioned by thirty-six students; and

"distance to classes," mentioned by twenty-six students. Eight stu-

dents mentioned the difficulty of meeting the resident requirements,

and seven students indicated difficulties pertaining to the evalua-

tion of their credits.

Twenty-one students did not report difficulties in taking extension
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courses. This represents 16 per cent of the students responding to

the questionnaire.

Table VII--Difficu1ties Encountered in Taking Extension Courses As

Reported by 109 Students.

W

 

Difficulty No. of Students Reporting

Difficulty

Finding the time. 73

Selection of courses offered. 49

Financial. 36

Distance to classes. 26

Meeting resident requirements. 8

Pertaining to credit evaluation. 7

Other. 9

 

The difficulty listed in Table VII as "selection of courses offered,"

was expressed in various terms by the students. Included were such

comments as "the selection of courses has not been sufficiently diversi-

fied," "getting basics by extension," "waiting for courses that I really

wanted to take," "I need more subject matter courses rather than educa-

tion courses," and "getting courses that fit my particular program."

Included in the difficulty listed as "finding the time" were those

pertaining to family responsibilities, and committments of various

types both in connection with place of employment and in the community.
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Financial Aid

The extension students were asked questions concerning financial

aid in taking the courses. Table VIII shows the summary of these

questions as reported on the questionnaire by the students.

Table VIII--Number of Students Receiving Financial Aid and the Source

As Reported by the 130 Extension Credit Students.

W

Number of Students Reporting

 

7

Did not receive financial aid. 110

Did receive financial aid. 20

Source of aid:

Board of Education. 1

Veterans Administration.

Students Teaching Program.

Employer (in Business field). H
N
N
O

 

 

One hundred and ten or 85 per cent of the students reported re-

ceiving no financial aid in taking the extension credit courses. Of

those who did receive aid 50 per cent reported the board of education

as the source. However, it should be explained that of the ten stu-

dents reporting receiving aid from the board of education as the

source, eight were from one school system. In this situation, a

particular course was offered in the school at the request of the

ministration, The source listed in the table as "student teaching

program" refers to the Traverse City Public Schools which cooperates

with Michigan State University in conducting the student teaching
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program. The school receives money from the University, which is

primarily used for inpservice training programs.

The financial aid provided the students was used for either all

or part of the course tuition, and in some cases, where aid was pro-

vided by the veterans administration, also for textbooks.

Methods Q: Which Students Learned of the Extension Courses

Table IX shows the methods by which the students learned of the

extension credit courses offered in the area of northwestern Michigan.

Table IXééMethods by Which the 130 Extension Credit Students Learned

of the Off-campus Course Offerings

  

 

Method Number of Students Reporting

Mailed announcement. 72

Newspaper article. 28

Michigan State University faculty member. 19

Friend. 15

Newspaper advertisement. 11

Notice at work. 10

Employer. 10

. Poster on bulletin board. 8

Radio or television. 3

Other. 8

 

 



 
 
 

 



-55-

The method most often reported by the students in learning of the

extension courses was the mailed announcement. This announcement was

a printed brochure listing all of the off-campus courses scheduled for

the entire state of Michigan. This source was reported by seventy-

two, or 55 per cent of the students who were enrolled in the extension

courses. The next method most frequently indicated was newspaper arti-

cles mentioned by twenty-eight students. Nineteen students indicated

that they learned of the courses from a member of the Michigan State

University faculty. These persons from the faculty were not identi-

fied.

Other methods mentioned by which the students learned of the ex-

tension courses were: a friend, newspaper advertisement, notice at

work, employer, poster on bulletin board, and radio or television.

Services Provided RI phe- Regional £9333;

Several questions were asked of the students in an attempt to

secure a list of the services provided them by the Michigan State Uni-

versity Continuing Education Regional Center located in Traverse City.

The questions asked were:

1. Have you at any time visited at the Michigan State University

Continuing Education Regional Center in Traverse City to receive as-

sistance with your program?

2. . If yes, what was the nature of this assistance?

3. If no, have you visited with the Director of the Center out-
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side the office in Traverse City?

Fortyatwo students reported that they had visited the Regional

Center, and eleven students reported visiting with the Director out-

side the Traverse City office. These fiftybthree students were

41 per cent of the total group who reSponded to the questionnaire.

The students reported that the assistance provided at the

Regional Center was in planning their programs and in providing general

information. These were reported by twentyafour and nineteen students,

respectively.

Summagy

The data reported included difficulties encountered by the stu-

dents in taking extension courses; financial aid provided the students,

methods by which the students learned of the courses; and the services

provided by the Michigan State University Continuing Education Regional

Center in Traverse City.

On the basis of the information reported by the students, the fol-

lowing general observations are made:

1. The difficulty mentioned most frequently by the students in

taking extension.courses was "finding the time." This was reported

by 56 per cent of the students. This difficulty was followed, in.mnm-

ber of times mentioned by the students, by "selection of courses of-

.fered," "financial," and "distance to classes."

2. Eightybfive per cent of the students reported receiving
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no financial aid in taking extension credit courses.

3. The method reported.most frequently by the students as to

how they learned about the courses, was the mailed announcement.

This listed the courses to be offered and the description, time,

date, and location for each.course. This was reported by fiftybfive

per cent of the students. Newspaper articles was the next most fre-

quently mentioned.method, reported by 22 per cent of the students.

4. Fortybone per cent of the students reported either having

visited the Michigan State University Continuing Education Regional

Center in Traverse City or with the Regional Director outside the

office for assistance. The type of assistance reported was in pro-

gram.pflanning and in securing general information.





CHAPTER VI

GENERAL CHARACTERISTICS OF THE STUDENTS

In order to more adequately plan an improved program for the ex-

tension students in northwestern.Michigan, it was considered necessary

to have information concerning the general characteristics of the stu-

dents. This information is of two types.

The first set of data pertains to the sex, age, family status, oc-

cupation, and status as a student, as reported by the one hundred.and

thirty persons who responded to the questionnaire. The other

data provided information as reported by those persons who had been

admitted to a degree program with Michigan State University. Inforb

mation reported by this group included curriculum, reasons for matricup

lating with the University, relationships with advisors, progress

towards degrees, and an evaluation of the services provided by the

Regional Center at Traverse City.

sameness

Table X reports the distribution of the 130 students according

to sex. The students consisted of fortyefive men and eightybfive

women or thirty-five per cent and sixtybfive per cent, respectively.

Thus there were almost twice as many women taking extension courses

as there were men.
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Table X--Sex Distribution of the 130 Extension Students

  

Number of Students

 

Men 45

Women 85

Total 150

 
 1

  

In Table XI is shown the age distribution of the extension stu-

dents both in actual numbers and in percentage of the total group.

Table XI--Distribution of the 130 Extension Students According to

Certain Age Groupings

 

 

 

Age Group Number of Students Per Cent of

Total Group

Under 20 years of age. 1 0.8

20—24 22 16.9

25-29 20 15.#

30-34 15' 11.5

35-39 15 11.5

40-44 15 11.5

45.49 23 17-7

50.54 10 7.7

55-59 4 3.1

60 years of age and older. 5 3.9
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The age group having the largest group of students was the

"ll-S-LI-9" years of age followed closely by the "20-21-1" and "25-29" age

groups. Three age groups had the same number of students; these were

the "50-34", "35-39", and "ho-44". The median age of the 130 students

would be in the "35-39" age group.

On a percentage basis 33 per cent of the students were under

thirty years of age; 25 per cent in their thirty's; 29 per cent in

their forty's; and 15 per cent fifty years of age and over.

The data provided in Table XI are for the total group, men and

women combined. Table XII reports the distribution of the 130 stu-

dents according to the sex and the certain age groups. Seventy-eight

per cent of the men were under forty years of age and 22 per cent forty

years of age and over. The distribution was different with the women:

#7 per cent were under forty years of age and 53 per cent forty years

of age and over. The largest groups among the men were "25-29" and

"BO-51+." The median age for the men would be in the "30-54" years

of age group, and for the women, the median age would be in the

"LI-0441+" years of age group. Thus the women as a group were approximater

ten years older than the men.
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Table XII--Percentage Distribution of the 150 Extension Students Ac-

cording to Sex and Certain Age Groups.

Age Group Percentage in the Age Group

Egg (No. 45)

Under 20

20.2u

25-29

30-34

35-39

40-44

45-49

50—54

55-59

 

60 and over.
&

Whmen (No. as)
 

Under 20

20-24

25-29

50-34

55-39

ko-hh-

45-49

50-5#

55-59

 60 and over.
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Marital and Family Status

A summary of the marital and family status of the extension stu-

dents is provided in Tables XIII and XIV.

Table XIII-“Marital Status of the 130 Extension Students.

 

 

Status Number of Students

Single 21

Married lOO

Widow 8

Widower ..

Divorced l

 

Table XIV--Number of Children in Immediate Family as Reported by 109

Extension Students.

 

None 20

One 15

Two 28

Three 27

Four 8

Five 9

Six or more. 2

 

 

According to Table XIII one hundred or 77 per cent of the students

were married. Of the remaining students 16 per cent were single,
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6 per cent widowed, and l per cent, or one person, was divorced.

In Table XIV is reported the number of children in the immediate

families. The average number of children per family was 2.#.

Present Occupations

The present occupations as reported by the 130 students are

listed in Table XV. The occupation indicated by a large majority of

the students is the teaching profession. Eighty-three students were in

this field. This was nearly two—thirds (64%) of the group of exten-

sion students.

Table XV--Present Occupations as Reported by the 130 Extension Students.

 

 

Occupation Number of Students

Teachers 83

Homemaker 1#

Business 12

Full-time students 7

Stenographer #

Salesman 2

Minister 2

Nurse 2

Other 4
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Next to teaching the occupations most frequently mentioned by

the extension students were that of a homemaker, fourteen students,

and the business field, twelve students. These represented eleven

per cent and nine per cent, respectively, of the total group of stu-

dents in the study. Seven students considered themselves full-time

students.

The extension students also were asked to indicate whether they

were employed full—time or part-time. Tables XVI reports the results.

Table XVI--Number of Students Indicating Full-time and Part-time Em-

. ployment.

 

Number of Students

 

Employed full-time. 117

Employed part-time. 12

 

One hundred and seventeen students, or 90 per cent indicated that

they were employed full-time, and only 10 per cent indicated part-

time employment.

Student Statgg

The students were asked to check their present status as a

student. Table XVII lists the various status groups which the students

could check in the questionnaire and the number of students indicating

each group.

As shown in Table XVII a large majority of the students,  
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Table XVII-~Student Status as Indicated by the 130 Extension Students.

 

Student Status Number of Students Indicating

Status

 

Full-time student taking all or the major

part of work through extension. 7

Full-time student taking a minor part of

work through extension. 5

Part-time student taking classes only or

primarily through extension. 91

Part-time student taking a minor part of

classes through extension. 27

Student taking non-credit work only. ~-

 

ninety-one indicated they were a "partetime student taking classes

only or primarily through extension." This was 70 per cent of the

group. Twenty-seven students, or 21 per cent indicated that they were

a “part-time student taking a minor part of classes through extension."

Although the question was not specifically asked, these students were

considered as those who were taking the major part of their studies on

the campuses of various institutions. There were twelve students who

indicated that they were full-time students, and no students indicated

they were "taking non-credit work only."

The students were asked to indicate the institution of higher

education with which they were matriculated. Table XVIII shows the

answers to this question as provided by the students.

According to Table XVIII forty students indicated they were
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Table XVIII--Number of Students Indicating Certain Institutions of Higher

Education with Which They Were Matriculated.

 

 

Institution Number of Students

Michigan State University #0

Central Michigan University 21

Northwestern Michigan College 9

Western Michigan University 6

University of Michigan 5

Eastern Michigan College #

Other Institutions 6

None 14

No response 25

 

matriculated with Michigan State University, twenty-one with

Central Michigan University, and of the remaining thirty students

who indicated a school, there were several different institutions de-

signated.

College Education

It was decided that in order to have a better understanding of

the extension student which might assist in planning an improved off-

campus program, the extent of college education secured by the students

should be known. This is shown in Table XIX.

The Table shows that sixty-five students, half of the group, had

earned a bachelor's degree, and only five students had earned a master's
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Table XIXk-Extent of College Education Secured by the 150 Extension

 

 

Students.

Extent of College Education Number of Students

Master's degree. 5

Bachelor's degree. 65

At least 75 semester or 112 term credits

but less than the amount for a

Bachelor's degree. 50

Less than 75 semester or 112 tenm credits. 50

 

degree. The remaining students were equally divided between those who

had earned at least 75 semester hours but not a bachelor's degree,

and those who had earned less than 75 semester hours. There were

thirty students in each of these groups.

In order to determine the amount of credits earned by the students

through extension courses the question was asked of the students.

Table XX gives the results as secured from the students.

For twenty-five or 19 per cent of the students, this was, accord-

ing to them, their first experience with extension credit courses.

Of those who had taken extension courses prior to the term (fall, 1959),

ten students had taken the equivalent of at least a year of college

work by extension (at least 51 semester hours). Seventy-five students

had taken between one and fifteen semester hours through extension, and

fifteen had taken the equivalent of at least a half year's college

work through off-campus courses (16 to 50 semester hours).
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Table XXp-Amount of Credits Earned Through Extension by the Students.

 

Credits Number of Students

More than 45 semester, or 68 term credits. 5

31-45 semester, or 46-68 term credits. 5

16—50 semester, or 2e-45 tenm credits. 15

7-15 semester, or 10-25 term credits. 40

1-6 semester, or l-9 term credits. 55

None prior to present term. 25

No response. 5

 

A further question asked of the students to secure additional

information concerning their enrollment in college courses was: "Did

you take courses by extension or elsewhere last term?". Since the

questionnaires were filled out by the students during the fall term,

1959, the "last term" in the above question would refer to the summer

term, 1959. If the student gave a "no" answer, he was then asked how

long had it been since his last formal classroom experience? Table

XXI summarizes this information provided by the students.

0f the 119 students responding to the question, sixty-nine or

fifty-eight per cent of the students indicated they had taken course

work the previous term. Thirty-eight students, (52%), reported hav-

ing taken courses within the last two years and twelve students,

(10%), reported they had not taken courses since from three to over

fifteen years ago.

 



,
.
.
.
7
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Table XXI--Length of Time Elapsed Since Taking Previous Course as

Reported by the Students.

 

Number of Students

 

Last term (Summer, 1959) 69

Within last year. 20

1-2 years ago. 18

5-4 years ago. 3

5-6 years ago. 2

7-10 years ago. 1

ll-l5 years ago. 5

More than 15 years ago. 1

No response. ‘ ll

 

General Characteristics pf Michigan Stgtg University Dggrgg Candidates

Since the purpose of this study was to secure and then to use

certain infonmation to improve the off-campus program of Michigan

State University in northwestern Michigan, it was decided as necessary

to obtain data on the students who were currently degree candidates

with the University. The data secured included curriculum, reason for

matriculating with the University, contacts with advisor, program

planning, residence requirements, term hours completed on the program,

and an evaluation of the services provided by the Regional Center

at Traverse City.

The first question of this part of the questionnaire was a check
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questionp-"Have you been admitted to a degree program with Michigan

State University?". Several students answered this negatively, and

these data were discarded from this section of the study. Twenty-

nine students responded correctly to the question, and the data col-

lected from them were used. This group of students, who were currently

degree candidates at Michigan State University, was 22 per cent of the

150 extension students represented in the study.

A. CURRICULUM

Of the twenty-nine extension students who had been admitted to

a degree program at Michigan State University, seven were working

towards an undergraduate degree, twenty-one on a master's degree, and

one on a doctor's degree. The report of the curricula of these stu-

dents is summarized in Table XXII.

As shown in Table XXII, all but one of the undergraduates were

working towards a teacher's certificate; four in elementary education,

one in secondary education; and the other students did not specify

the major area in education. Likewise, the majority of the students

in master's degree programs were in the field of education, with five

in school administration. The remaining sixteen students were quite

evenly divided into other programs in education and in the social

sciences.
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Table XXII--Curricula of the 29 Extension Students Who Were Degree

Candidates with Michigan State University

 

 

Curriculum Number of Students

 

Undergraduates (7 students)

Elementary Education

Secondary Education

*Education

Social Science H
I
—
I
H
-
l
?

Master's Degree (21 students)

School Administration

*Education

Guidance

Teacher Education

Elementary Education

Home Economics Education

Social Science

History

English

Foundations of Education H
I
—
‘
H
N
N
N
N
N
W
W

Doctor's Degree (1 student)

School Administration 1

*Students did not specify an area in Education

 

B. REASONS FOR MATRICULATING WITH M.S.U.

In Table XXIII are shown the reasons, as reported by the students,

as to why they are degree candidates with Michigan State University.

Table XXIII--Reasons for Matriculating with Michigan State University

As Reported by the 29 Degree Candidates.

 

Reason Number of Students

Has desired course of study.

Convenience of extension classes.

Amount of extension courses allowed on program.

Recommended by friend or relative.

Other. ,
A
O
\
O
\
~
J
-
q
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Of the reasons reported by the students, as listed in Table XXIV,

four were frequently mentioned. Two of the reasons were directly

related to extension work; "convenience of extension classes" was

given as a reason by seven students, and "amount of extension courses

allowed on program" was given by six students. Michigan State Uni-

versity's resident credit policy requires that a minimum of forty

credits be taken on the campus for an undergraduate degree and a mini-

mum of thirteen credits on a master's degree.1 This means that on a

master's degree, thirty-two of the usual requirement of forty-five term

hours may be taken off-campus or on extension.

 

The other two reasons mentioned frequently by the students were

"has desired course of study" and "recommended by a friend or rela-

tive." These were reported by seven and six students, respectively.

C. CONTACTS WITH ACADEMIC ADVISOR

The 29 extension students who were degree candidates with Michi-

gan State University were asked four questions concerning contacts

with their academic advisor. These questions were;

1. Have you been assigned an advisor?

2. Have you conferred with your advisor in planning your program?

3. Has your advisor approved your program?

4. If you have not conferred with your advisor, why not?

 

1Michigan State University Catalog. 1958-1959. East Lansing:

Michigan State University. Pages 55 and 55.
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Table XXIV shows the results of these questions.

Table XXIV—-Answers to Selected Questions Relating to Contacts with

Academic Advisors Which Were Asked of the 29 Degree

 

 

Candidates.

Question No. of Students No. of Students

Responding Yes ReSponding No

Have you been assigned an advisor? 26 5

Have you conferred with your

advisor in planning your program? 16 15

Has your advisor approved your

program? 16 15

If you have not conferred with your

advisor, why not?

Distance to East Lansing.

Don't know who advisor is. 2

No reason given.

 

All except three students indicated that they had been assigned

an academic advisor, and it is possible that these had advisors as-

‘signed but that communicative lines "broke down." Sixteen students

reported having conferred with their advisors and that the advisors

had approved their programs. Thirteen or 45 per cent of the students

reported that they had 23; conferred with their advisors. The reason

most frequently reported by these students was that of the "distance to

East Lansing" which was given by over half of these students.

D. PROGRESS OF STUDENTS TOWARDS GOALS

The question, "Are you fully aware of the requirements necessary



 

 



-75-

to obtain your goal?" was asked of the twenty-nine degree candidates.

Table XXV gives the results of this question.

Table XXV--Awareness of the Requirements by the 29 Degree Candidates.

 

Yes No

 

Are you fully aware of the requirements

necessary to obtain your goal? 26 5

 

The majority of the students, 90 per cent,indicated that they

were fully aware of the requirements for obtaining their goal.

In order to find out how far along the students were on their de-

gree programs, the question, "How many term hours have you completed?"

was asked of them. Table XXVI reports the findings on this question.

based on the answers provided by the students. The data presented

are divided into those seeking an undergraduate degree, master's

degree, and doctor's degree.

According to the data provided all but one of the undergraduate

students were at least at the junior class level with two of the stu-

dents at the senior class level. Among the master's degree candi-

dates, eight students were, in terms of credits earned, in the first

third of the program, ten were in the middle third of their program,

and three were in their last third. This is based on the requirement

of forty-five term credits for a master's degree. The one doctoral

degree candidate had earned sixty-nine credits above the undergraduate

 



 



-75-

degree.

Table XXVI-~Number of Term Credits Completed by the 29 Degree Candi-

dates.

 

Number of Term Credits Number of Students

 

Students on Undergraduate Program.

60 term credits or less. > --

61-75 1

75-90 -_

91-105 1

106-120 3

120-155 --

156-150 --

More than 150 2

Students on Master's Degree Program.

1-15 term credits above undergraduate

degree. 8

16-50 10

31-45 3

Students on Doctor's Degree Program.

46-60 term credits above undergraduate

degree. --

61—75 1

More than 75 term credits. -*

 

The residence policy of Michigan State University, as previously

mentioned on page 75, states that a minimum of forty term hours must

be taken on the campus for an undergraduate degree, and a minimum of

thirteen credits for a master's degree. The minimum residence time for

a doctor's degree is "one academic year or three quarters of twelve

weeks each, one quarter of which must be taken during the regular uni-

versity year."2

2Bulletin 2g Graduate Study, 1958. East Lansing: Michigan

State University. Page 281.  
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The twenty-nine extension students were asked if they had fulfilled

the residence requirements for their degrees. Table XXVII reports the

findings.

Table XXVII--Number of the 29 Extension Degree Candidates Who Have

Fulfilled the Residence Requirements.

Yes No

 

Have you filled the residence re-

quirements of your program? 8 21

 

The largest percentage, 72 per cent,had not fulfilled the resi-

 

dence requirements for their degrees. Eight of the students had ful-

filled the residence requirements for their degree by taking work on v

the campus of the University in East Lansing.

E. SERVICES PROVIDED BY THE MICHIGAN STATE UNIVERSITY REGIONAL

CENTER IN TRAVERSE CITY

The last two questions asked of the twenty-nine extension stu-

dents who were degree candidates with the University pertained to the

services provided by the University's Continuing Education Regional

Center at Traverse City. The questions asked of the students were as

follows:

1. Indicate which services have been provided you by the Re-

gional Center in Traverse City.

2. Evaluate the services provided you by the Regional Center.



 

 

 

 



-78—

The students were also provided with an opportunity to make sugb

gestions for the improvement of the services of the Regional Center.

Tables XXVIII and XXIX.report the answers to the above questions.

Table XXVIII--Services Provided by the Traverse City Regional Center

As Reported by the 29 Degree Candidates.

 

 

Services Number of Students Reporting

 

Publicity on extension courses. 21

Information about Michigan State

University. 1#

General counseling. 12

Assistance in program.planning. 9

Nuns. 6

  
J

A—_.

All of the students except six reported that services had been

provided them by the Regional Center in Traverse City. Upon checking

the location of the six students, it was discovered that all of them

lived in communities other than.Traverse City.

The service most frequently mentioned was "publicity on exten-

sion courses." This was reported by 72 per cent of the students.

Next in terms of frequency mentioned were "information about Michi-

gan State University," "general counseling," and "assistance in

program planning."

According to Table XXIX the students indicated that the services

provided them by the University's Regional Center in Traverse City
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Table XXIXS-Evaluation of Services Provided Them by the Traverse City

Regional Center as Reported by the 29 Degree Candidates.

 

 

Number of Students Reporting

 

Services provided were:

Very adequate. 15

Fairly adequate. 5

Inadequate. --

Net in position to evaluate.

No comment. (
D
I
-
J

 
 

  

were in fifteen cases very adequate, and in five cases fairly adequate.

No students reported the services as being inadequate. One student felt

he was not in the position to evaluate the services, and eight had ”no

comment." Of the latter, six.had reported, as shown in Table XXVIII,

that they had not been provided services by the Regional Center.

Only two students made suggestions to improve the services of

the Regional Center. One suggestion was to have the courses in

Traverse City approved for residence credit, and the other was to

make available. an academic advisor in Traverse City.

Summggz

The data reported included the general characteristics of the

students taking extension courses fromlMichigan,State University durb

ing the fall term of 1959. The information was divided into two

parts.

The first part was the data pertaining to the sex, age, family
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status, occupation, and status as a student of the total group of

extension students, 150 in number. The other part was certain data

pertaining to only those students who were the degree candidates with

Michigan State University. This group consisted of twentyanine stu-

dents from the above total group. The data on the degree candidates

included curriculum, reasons for.matriculating with the University,

relationships with advisors, progress towards degrees, and an evalua-

tion of the services provided by the Regional Center at Traverse City.

On the basis of the data reported by the Students, the follows

ing general observations can be made.

l._ There were almost twice as many women as men taking the

extension courses. The students consisted of fortybfivexmn.andreightyb

five women. Percentage wise, the men.made up thirty-five per cent of

the total group of 150 students, and the women sixty-five per cent.

I 2. The women as a group were approximately ten years older than

the men. The median age for the fortybfive men.was between thirty and

thirtybfour years of age and for the eighty-five women, between forty

and forty-four years of age. The median.age for the entire group of

150 students was between thirty-five and thirtybnine years of age.

5. Seventybseven per cent of the students were married, 16 per

cent were single, 6 per cent were widowed, and 1 per cent, or one

person, was divorced.

#. The average number of children in the families of the exten.

sion students was 2.4.



  



..81...

5. Eighty-three or sixty-four per cent of the students were tea-

chers. This is nearly two-thirds of the group of 150 students. Eleven

per cent reported their occupation as homemaker, and 9 per cent in the

business field. The remaining 16 per cent reported occupations includ-

ing full-time students, stenographers, salesmen, ministers, and nurses.

6. The majority of the extension students, or 90 per cent, indi-

cated they were employed full-time, and only ten per cent indicated

part-time employment. The total number of students was 117.

7. The majority were part-time students. Ninety-one indicated

their student status as "part-time student taking classes only or

primarily through extension." Twenty-seven students indicated their

status as "part-time student taking a minor part of classes through

extension. " Only twelve students indicated they were full~time stu-

dents.

8. Of the students responding to the question, 61 or 58 per cent

indicated that they had been matriculated with either Michigan State

University or Central, Michigan University. Of this number forty stu-

dents were with Michigan State University and twenty-one with Central

Michigan University. The remaining 42 per cent were divided among

various other institutions, mostly in Michigan.

9. The majority of the extension students were either at the

undergraduate or master's level. Sixty-five had earned a bachelor's

degree, and sixty students had credits less than that required for an

undergraduate degree. Only five students had earned a master' a degree.
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10. There were a number of "new" extension students. Twenty-five

students, 19 per cent, reported that the fall term, 1959, was the first

time they had taken an extension credit course.

11. The majority of the 150 students had taken courses, either

extension or on-campus, within the last year. The number was eighty-

nine.

12. Of the twenty-nine extension students who had been admitted

to a degree program at Michigan State University, seven were working

on undergraduate degrees, twenty-one on master's degrees, and one on

a doctor's degree. Twenty-four of the students were working on programs

in the education field.

15. The course of study and recommendation by friends were two im-

portant factors for selecting the University by the twenty-nine degree

candidates. These were mentioned by thirteen students. But also im-

portant was the convenience of the extension courses and the amount

of credits by extension work allowed which were also indicated by thir-

teen students.

14. Slightly over half of the twenty-nine degree candidates, 55

per cent, had contacted their academic advisors and did have approved

programs. However, thirteen or forty-five per cent had not conferred

with their advisor and did not have programs approved. Distance was

the major reason given by these thirteen students for not having con-

tacted their advisor.

15. The large majority of the twenty-nine degree candidates,
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twenty-six, reported that they were aware of the requirements in se-

curing their degree.

16. The majority of the twenty-nine candidates, twenty-one, had

not fulfilled the residence requirements.

17. The services of the Regional. Center most frequently used, as

reported by the twenty-nine degree candidates, was publicity on ex-

tension courses. This was followed in frequency by "securing informa-

tion about Michigan State University" and "general counseling. "

. 18. The twenty-nine degree candidates evaluated the services of

the Regional Center as "very adequate" and "fairly adequate."



 



CHAPTER VII

RECOMMENDATIONS, SUMMARY, AND CONCLUSIONS

Introduction

The problem to be answered by this study was: How can the knowl-

edge and understanding of the characteristics and goals of people en-

rolled in university extension credit courses in northwestern Michi-

gen be used to improve the off-campus programs of Michigan State Uni-

versity in that area of the state? Part I of the Chapter will demon-

strate how this can be done. Specific recommendations, based on the

literature and on the data collected from the 150 extension credit

students, will be made for improving the off-campus credit program.

Part II is the summary of the study and Part III is the conclusion.

Part I--Recommendations £9}; Improvng thg MichiganM University

Off-m _C_r_'§_d_i_t_ Proggam _i_._1_1_ Northwestern Michigap

A. RECOMIENDATIONS BASED ON THE LITERATURE

1. As was pointed out previously in the review of literature,1

every effort should be made to improve and expand the extension

program. It was stated by several authors that a state-supported

institution has the obligation and responsibility to provide educational

opportunities for all persons regardless of age, status, or residence.

Researchers have found that when program-planners are aware of the

 

1See Chapter II, "Review of Literature."



 

 

 

 



-85-

needs, goals, and characteristics of people, they are able to provide

a better program for them. Therefore, it is recommended that continu-

ous research be done to keep abreast of the needs of the people in

northwestern Michigan.

2. The review of literature suggested that persons continue to

be interested in keeping "up with the times." They are concerned,

among other things, with vocational advancement and security, in-

creased earnings, improved prestige, and professional improvement.

As society becomes more complex and the world "gets smaller," the

demand for adult education increases. It is recommended that a sound

off-campus credit program be planned and conducted, and revised as

necessary, for northwestern Michigan based on the needs of the era

tension students.

B. RECOMMENDATIONS BASED ON THE DATA

It is quite apparent, that the literature does not provide spec-

ific information and data for improving the program in northwestern

Michigan. But it does indicate that information can be secured which

will be helpful, and that this information is to come from the students

themselves. The purpose of this section of the study is to make spec-

ific recommendations, based on the data collected, for the improvement

of the Michigan State University extension credit program in north-

western Michigan. At the same time, this can be a demonstration of

how such information can be used in program improvement.
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l. A systematic program, primarily for teachers, leading towards

the master's degree should continue to be offered by extension. This

is based on data which shows that forty-five students rated “to obtain

a master's degree" as having "much influence" on them. This was 55

per cent of the total group. Sixty-four per cent of the total group

were teachers.

A program leading towards a master's degree in education has been

offered in northwestern Michigan for several years with the result

that most teachers have been choosing the education field for their

major work. Of the twenty-one students on a master' s degree program

with Michigan State University, four were working in areas other than

education. To stimulate further interest in these fields, it is

recommended that a planned program be offered in such areas as the

social sciences and English. A few courses might also be offered in

the physical sciences, but, as a rule, they do not lend themselves to

extension teaching due to lack of laboratory facilities. It would be

useful to make a survey of the teachers in the region to help detemine

the curriculum areas. Certainly, the master's degree program for

teachers should continue to have high priority.

2. There should be a greater stress on providing courses lead-

ing towards an undergraduate degree than there has been in the past.

Forty-three students rated "to obtain an undergraduate degree" as

having "much influence" on them. This is one-third of the total

group.
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A greater percentage of persons in occupations other than teach-

ing are concerned with securing undergraduate degrees than are the

teachers. Likewise, this former group is much concerned with securing

teaching certificates. These percentages are shown for each group in

Table XXX.

Table XXL-Importance of Reasons Related to Teaching to Persons in the

Teaching Profession and Persons in other Occupations for

Taking Extension Courses.

 

 

Per cent of Group Indi-

cating Reasons as Most

Important, Second in

Importance or Third in

 

Importance

Reason

Teachers-No. 85 Non-T_e_achers-No. 47

To obtain an undergraduate degree. ; * 20.5 54.0

To obtain a teacher's certificate. 25.5 40.5

 

 

Several conclusions might be made at this point. One is that

approximately a third of the persons in occupations other than teach-

ing who were taking courses, were interested in securing undergraduate

degrees, and more than a third planned to obtain teaching certificates.

Here is one source, though small in number, which can help provide

additional teachers which are urgently needed in the future. This

‘ group, along with the teachers who are not fully certified and still need

to obtain their undergraduate degrees, make a group of substantial num-

ber who need courses which will lead towards a bachelor's degree. More

and more of these students are looking towards Michigan State Univer-
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sity, and therefore, an.expanded program of undergraduate courses for

teacher preparation is recommended for the northwestern Michigan region.

These courses should be the basic professional education courses and

courses for required.majors and.minors.

3. Greater efforts should be made to convince administrators

that they should encourage their staffs to take courses and to consider

providing financial aid to them. The data showed that sixty-eight

out of 130 students were not influenced by their employers to take

courses and that 110 students received no financial aid. This evi-

dently means that the majority of administrators in the region do not

encourage or aid their staff members to take courses. It would seem,

therefore, that increased contacts with the school superintendents and

principals, as well as administrators in other fields, would be advis-

able to assist them in developing an inpservice training program for

their teachers and staffs. Information as to what schools and other

organizations are doing in the way of providing financial aid to their

staffs for additional schooling would be helpful in talking with the

administrators.

4. Since over half of the 130 students expressed that "to aid me

in becoming more effective as a homemaker and/or parent" influenced

them to some degree in taking extension work, it seems advisable to exp

pand the amount of course offerings in this area of study. Another

technique would be to offer non-credit work and to adapt the program so

that some more of the parents become interested.
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5. Continued efforts should be made to detenmine the specific

courses needed by the extension students. However, the students

have had Opportunities to indicate these at various times. The

problem seems to be that they do not know themselves. Some of the

students are not on definite programs and others Just do not seem to

know. Therefore, a concentrated and systematic effort should be

made to have more students with planned and approved programs so

they can indicate which courses they would like to see offered.

Another part of the problem is that a substantial number of

students taking Michigan State University extension courses are

either degree candidates with other institutions, or are not matricus

lated with.any institution. Efforts should be made to have more

students apply for admission to a degree program with the institution

of their choice.

6. The use of mailed announcements should be continued and

every effort should be made to be sure an adequate coverage is made.

An expanded.mailing'list should be developed. This is based on the

data which showed that the mailed announcement was the method through

which seventyetwo students learned of the courses.

7. Based on the data reported, the newspaper articles and adver-

tisements concerning the courses should be increased. Since the tuition

from one additional student usually pays for an advertisement, and the

data shows this increase can be expected,:more advertisements should

be used. The articles should be sent to more of the weekly papers.
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8. .Mbre research should be done to determine why the men as they

grow older apparently take fewer extension credit courses. The data

showed that of the men taking courses only 22 per cent were 40 years

of age and older. Among the women 55 per cent were 40 years of age

and older. It appears that this cannot be satisfactorily explained

by comparing the age distribution of women and.men in the labor force.

According to data reported by the United States Department of Com-

merce, 33.75 per cent of the women.in the nation's labor force in 1958

were in the "44-64" age group and 52.12 per cent of the men were in

this age group.2

What is the explanation? Is it because as men get older they are

involved with.more duties and find less time for courses? Is it be-

cause they move away from the region or leave their field of work? Or

is it because they do not feel a need for the type of education pro-

vided through the courses? Here is an area that definitely needs some

additional information. D

9. The program is probably too "teacher oriented," as two-thirds

of the students were teachers and.many others were preparing to teach.

Therefore, it is recommended that more emphasis in program-planning be

placed on serving the group in the fields other than teaching.

This can.be done through.a.major'effort to visit with persons

representing these groups and discussing with them possible educational

 

2United States Department of Commerce. Statistical Abstract of,

the United States. 1959. washington: Bureau of the Census. Page 205.
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services which could be provided by the University. It may well be

that most of the program would be of a nonscredit nature rather than

of a credit nature. But a systematic research on needs in the fields

other than education is needed to make the extension.program one that

serves "all the people."

10. Only eight degree candidates had fulfilled their residence

requirements. It is assumed that distance and cost are the major

factors involved in meeting this requirement. The subject of approve

ing the Regional Center at Traverse City for providing residence credit

work should be Opened for further discussion with University officials.

This should be done especially in the education field where a basic

library has already been developed at the Regional Center. By imp

proving this library, and the assigning of an education specialist

in Traverse City, the quality of programs should be equal to that of

on the campus. The possibilities for residence credit work in the

Social Sciences and English areas should also be explored. In this

manner more students would be encouraged to take advanced work, and

the overall quality of instruction in the public schools of the area

should be greatly improved.

11. It was shown in.the data reported by the 130 extension stup

dents, that the Regional Center in Traverse City is providing a service

to the off-campus students. Fortybone per cent of the students re-

ported that they had visited the Regional Center in Traverse City or

with the Director outside the Center. Of the twentyanine degree candi-
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dates 79 per cent indicated they had been provided services by the Center.

The services reported by the students were the following:

a. Publicity on the courses.

b. General information.

o. General counseling;

d. Assistance in program-planning.

In order to improve the services provided, the following specific

recommendations relating to the Center are made:

a. The administration of MiChigan State University should offi-

cially consider the Continuing Education Regional Center in Traverse

City (as well as all of the Regional Centers in.Michigan) as an office

representing not only continuing education.but all aspects of the

University, except those areas represented by the Cooperative Extenp

sion Service offices. This would include the various Colleges, the

Labor and Industrial Relations Center, the Highway Traffic Safety

Center, Office of Community College CooPeration, International Pro-

grams, University Services, and the various administrative units inp

eluding Admissions, Scholarships, Registrar, and Broadcasting Serv-

ices. In this'manner, the Regional Center can.truly be a University

Regional Center. The people of the area could look to the Center for

all affairs pertaining to the University, and in turn the Center could

bring about a.more orderly and effective program.of educational services

to the area. This would in no way change the instructional and research

responsibilities of the separate University colleges and units.
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b. A plan should be developed that would provide the Regional

Center with more information than is now received. The information

would include details in curricula which are not included in the

University catalogues (much of this is in mimeograph form) full

details on admissions policies, information on scholarships, housing,

etc. The Center is often handicapped in counseling and program-

planning with students by not having this information available. This

study indicates that the extension students look to the Center for

this information. Though not included in the study, other persons inp

cluding high school students also seek information of various kinds

from the Regional Center.

c. In order to more adequately serve the education students in

the region, as well as provide assistance in areas such as consultative

services, it is recommended that the position of an Education spe-

cialist assigned to the Traverse City Regional Center be filled as

soon as possible. This person would be a faculty member of the Col-

lege of Education and his assignment would include the teaching of

extension courses in Education.

d. Since one of the major areas of expansion in the future will

be in areas other than education, and.most likely in the area of

business and community development, it is recommended that a community

development specialist, with sufficient background to teach some busi-

ness and economic extension courses, be hired and assigned to the Cen-

ter. This person would be a faculty member of the College of Business
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and Public Service.

Part II--Summa§y

A. BACKGROUND AND NEED FOR THE STUDY

In seeking a solution to the problem, the first step was to

analyze the background and need for the study. University extension

has become an integral and accepted part of the total program of a

university. Morton concluded from his study of institutions holding

memberships in the National University Extension Association that

the two major functions of university extension are to expand the serv-

ices of the university so that its facilities and faculties are avail-

able to all the people of the state, and to assist each individual

to develop according to his abilities.3

Michigan State University is a land grant institution dedicated

to serving all of the people of Michigan. Since its founding in 1855

the University has had this as one of its foremost objectives. In ‘

order to adequately serve the needs of the people in a given region,

such as the northwestern section of the state, it is important and

vital that the goals, needs, and characteristics of the pe0ple in that

area are known by the program-planners. It was decided as necessary

to limit the study to data reported by the students taking'Michigan

State University extension courses in the above region which is served

by the Regional Center in Traverse City.

 

3See Chapter I, The Nature of the Problem, page 4.
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B. REVIEW OF THE LITERATURE

The literature reviewed in Chapter II was of assistance in plan-

ning the study. The review provided an excellent background on the

philosophy and history of adult and extension education. It pre-

sented the philosophy that university extension is an important part,

and rightly so, of a university's educational program.

Most importantly, the literature showed that the problem of

this study is timely and important. Several authors stressed the

importance of knowing the pe0ple who are served by a given program,

and cited the need for further research in this subject.

C. COLLECTING AND REPORTING THE DATA

On the basis of references on research methodology,l+ it was de-

cided that the best technique to secure the data from the extension

credit students, was the group-administered questionnaire. The ques-

tionnaire was constructed with the guidance of these references, and

with the assistance of several persons in the field. The questionnaire

was pro-tested with two extension classes during the summer of 1959.

Following minor revisions, the questionnaire was administered to

the students taking the extension credit courses conducted in north-

western Michigan during the fall tem, 1959.

The data supplied by the 150 students were reported by dividing

it into three areas. These were:

 

4 .
See Chapter 3, Planning and Conducting the Study, page 30.
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1. Reasons reported why people take extension credit courses.

2. Difficulties, financial aid, and services as reported‘by

the students.

3. General characteristics of the students.

Part III-~Conclusions

Seven hypotheses provided the basis for the study. Following

are the hypotheses together with the conclusions based on the data

reported in the study.

Hypothesis I--That there are more students who give as their'most

important reasons for taking extension credit courses, those reasons

which will directly;improve their job status and/or security.

It was decided to accept this hypothesis if more students indi-

cated as their'most important reasons for taking the courses such

reasons as obtaining an undergraduate or master's degree; obtaining

a teacher's certificate; or keeping a teacher certificate valid rather

than such reasons as helping to be more effective in present job or

field; becoming’more familiar with the broader aspect of mania knowl-

edge; receiving'mental stimulation; or increasing an understanding

of life and living in.today's world.

This hypothesis proved to be correct. Thirtyafive of the 130

students indicated that to obtain either an undergraduate or master's

degree was the most important reason, and thirtyhnine students indi-

cated that to earn or keep a teaching certificate
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valid was most important. Of the other type reasons mentioned in the

hypothesis, the reason most frequently mentioned by the students as be-

ing most important was "to help me to be more effective in my present

job or field of work." This was reported by twentybtwo students.

Hypothesis II--That the major difficulties encountered by axe

tension students are those pertaining to finding the time to take

courses and to financing the courses.

It was decided to accept this hypothesis if these two diffi-

culties were indicated more often than were other difficulties.

This hypothesis proved to be partially correct. "Finding the

time" was reported.most frequently by the students, by seventybthree,

as a difficulty encountered. But "financial" was given as a difficulty

by only thirtybsix students as compared to "selection of course

offerings" reported by fortyanine students.

Hypothesis III-«That the most frequent method of learning about

extension course offerings among the extension students is through the

mailed announcements.

It was decided to accept this hypothesis if this method was most

often,indicated.

As the method of learning of the extension course by mailed any

nounoements. was most frequently reported, by seventyetwo students, this

hypothesis was proven to be correct.

Hypothesis Ive-That there are services offered by the Michigan

State University Continuing Education Regional Center which are used
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by the extension students.

It was decided to accept this hypothesis if the students indi-

cated having received assistance from the Regional Center.

Fiftyhthree students reported having visited either the Regional

Center or with the Regional Director outside the Center, and fortyb

two students reported having secured general information or assistance

in program-planning. Of the twentyanine degree candidates, all except

six reported that services had been provided them by the Center. There-

fore, the hypothesis was proven to be correct.

Hypothesis Ve-That there is not a gypical extension student for

whom an extension credit program can be planned.

It was decided to accept this hypothesis if the summary of the

data showed that there were certain common needs and characteristics

among extension credit students regardless of age, education, or

whether they were in teaching or in.nonpteaching occupations.

The data did indicate that there were some degrees of differences

according to the age, education, and occupation in the rating ac-

cording to importance of the reasons why the students took extension

courses.5 However, these differences may not be to the degree where

it could be said that the hypothesis is proved to be incorrect. Rather

the hypothesis might be said to be basically correct as the students,

regardless of age, education, or occupation did have the same goals in

 

5See Chapter IV, Reasons Reported Why People Take Extension Credit

Courses, pages 43 to 50.
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the broad sense. Each group indicated as important to secure a degree,

either undergraduate or master's. This was also true for "to obtain a

teacher's certificate" or "to help keep my teacher's certificate valid,"

and for such reasons as "to help me to be more effective in my present

job or field of work." Though there was some variation in the ratings

by the various groups, it would take a statistical research study to

prove there was a significant difference. Therefore, it was decided

to accept the hypothesis until further research proves otherwise.

Hypothesis VI--That there are many students matriculated with

 

Michigan State University who have not conferred with their advisor

and who do not have an approved program.

It was decided to accept this hypothesis if at least 25 per cent

of the students indicated that they had not conferred with their ad-

visor nor had an approved program.

Thirteen students or 45 per cent of the group of degree candi-

dates reported they had not conferred with their advisor nor did they

have approved programs. Thus, the hypothesis was correct.

Hypothesis VII--That on the basis of the data collected, conclu-

sions and recommendations can be made that should improve the program

of the University in the northwestern area of Michigan.

It was decided to accept this hypothesis if it seemed apparent

that certain conclusions and recommendations can be made on the basis

of the study for the program in the area.

This hypothesis was accepted because it was possible to make
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recommendations to improve the program in the area based on the data

as reported by the 130 extension students.6 These recommendations can

be summarized as follows:

1. Continuation and expansion of the present master's degree

program for teachers.

2. An expansion of the undergraduate program designed for the

preparation of teachers.

3. Visit with the administrators to encourage them to assist

their staffs to take additional education through extension courses.

4. Expand the program to aid persons to be more effective as

homemakers and parents.

5. Continue efforts to determine the specific course needs of

the extension students.

6. Increase the distribution of mailed announcements of e2r

tension course offerings.

7. Increase the amount of newspaper articles and advertisements

concerning the extension course offerings.

8. More research to determine why men forty years of age and

older apparently take courses less often than do the younger men.

9. Expansion of the program to provide better educational

services for persons in fields other than teaching.

 

6

See Chapter VII, Recommendations, Summary, and Conclusions,

Part I.
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10. Further consideration on approving credit courses offered

in Traverse City for residence credit.

11. Expansion of the Regional Center to represent the total

University program, outside the areas represented by the Cooperative

Extension Service, which would result in a more orderly and effective

program.

The study has shown that a knowledge and understanding of the char-

acteristics and goals of people enrolled in university extension credit

courses in northwestern Michigan can be used to improve the off-campus

program of Michigan State University in that area. The data collected

did provide a basis for making certain recommendations for program im-

provement.

The study has also provided an example of how programs in other

areas of the state and nation can be improved by the collection of

similar data. It is recommended that this be done by the various

universities and their extension centers.

The data collected were not all-inclusive and certain other data

should be gathered, particularly concerning university extension activi-

ties such as conferences, radio and television, community serv-

ices, visual-aids and non-credit courses. Just as the data of this

study could help improve the extension credit program, so could data

pertaining to other areas of university extension improve those programs.

Program~planning must be based on data pertaining to the needs, goals,

and characteristics of the people the program is intended to serve.
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APPENDIX A

Continuing Education Regional Center

MICHIGAN STATE UNIVERSITY

Traverse City, Michigan

September, 1959

SEE}CAMPUS STUDENT QUESTIONNAIRE

 

ltiohigen State University is constantly working to provide a program which meets

your needs and requirements. It is important that we have adequate information to

accomplish the goals necessary to accommodate your interests.

The purpose of this questionnaire is to secure further information about you and

learn of your needs, as well as to receive your suggestions for the improvement of

the total extension program. All information will be kept in confidence and will

be used only in summary form. Your cooperation is truly appreciated. Thank you.

PART]; All students please fill out this section. (fill 933 pp order and as

completely as possible.

1. A. People take extension courses for many reasons. Since these reasons are

often very special to each individual, will you write, in your own words,

why you are taking extension courses ----- what you hope to get out of

your experiences. We know that this question may be difficult, and we

will certainly appreciate your giving some thought to it.
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B. In addition to the above, we would appreciate your rating each of the following

reasons, in terms of the part it played in your taking extension courses. For

each reason, check in the column to the right the degree to which it had influ—

enced you to attend. Please rate evepy reason.

a

a grea or

the liberal arts and cultural aspects

prepare or or career

ment in my present field at my employ-

er's encouragement and/or request.

a

 

o

s,
my a

, l, ,,

!
I

prepare or a

a

to which I require more educa-

prepare or or career

ment, in my present field, on my own

or a new or

a 5

my

a way

me more

standing and dealing with people in

me more we

my

reasons. 





I
‘ B. In addition to the above, we would appreciate your rating each of the following

reasons, in terms of the part it played in your taking extension courses. For

, each reason, check in the column to the right the degree to which it had influ—

‘ enced you to attend. Please rate every reason.

a

the liberal arts and cultural aspects

prepare or or career

ment in my present field at my employ-

er's encouragement and/or request.

my

a

 

prepare or a

a

to which I require more educa~

prepare or or career

ment, in my present field, on my own

or a new or

a 8

my

a way

me more -

standing and dealing with people in

me more we

my

reasons. 



t
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C. LOOK OVER THE ABOVE STATEMENTS. CHOOSE THE 3 REASONS MOST IMPORTANT TO YOU.

1) Number is the most important reason why I am taking extension

classes. _

2; Number ranks second.

3 Number ranks third.

.A. What are some of the major difficulties which you have encountered in

carrying out your program or working towards your goal? Please be as

specific as possible, and list in order of degree of difficulty starting

with the most serious obstacle.

l)

2)

3)

1+)

5)

A. Do you currently receive any financial aid towards defraying the costs of

taking extension work?

B. If yes, please indicate the source of aid.

C. What does this aid cover?

A. Check the manner in which you learned about the course you are enrolled in

at present.

1) Mailed announcement 7 Friend

2 Newspaper article 8 Employer

3 Newspaper advertisement 9 MSU Faculty Member

4 Poster on a bulletin board 10 Other (indicate)

5 Radio or TV

6 Notice at work

A. Have you at any time visited at the MSU Continuing Education Regional

 

 

 

 

Center in Traverse City to receive assistance with your program?

1) If yes, what was the nature of this assistance?
 

 

2) If no, have you visited with the Director of the Center outside the

office in Traverse City?
 

 

 



 

~
0
4
.
.
.
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B. Please make any suggestions which will in your opinion improve the MSU off-

campus program in this area of the state, and/or the services of the Regional

Office in Traverse City. Please be frank and specific. Use other side of

this sheet if necessary.

 

 

 

 

 

6. A. Your occupation (if homemaker, student, retired or unemployed, so indicate)

1

 

B. Your employer (Name of school or firm)
 

 

C. Length of time in present employment
 

 

D. Are you employed: 1) full—time 2) part—time

E. 1) Previous employers 2) Position held 5) Employer's 4) Years in

(list beginning with Address Position

most recent)
 

 

 

 

 

    
7. What type of program did you follow in high school?

 

8. In what area(s) have you majored or specialized beyond high school through

formal education?
 

 

9. A. How many credit hours of COLLEGE work have you completed?
—.—_—.—————-

B. Are these semester or tenn hours?
 

C. How many credits have you completed through extension courses?

D. Are these semester or term hours?
 





10.

ll.

12.

13.

14.
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A. Did you take one or more courses by extension or elsewhere last term?

B. If answer to lO-A is No, how long has it been since your last formal

classroom experience?
 

List the certificates and/or Degrees which you have earned.

 

 

 

A. »Check your present status as a student.

1) full-time student taking all or the major part of your work through

extension.

full-time student taking a minor part of your work through extension.

part-time student taking classes only or primarily through extension.

part-time student taking a minor part of your classes through extension.

student taking nonpcredit work only.\
J
I
-
P
’
W
N

 

B. ‘With which institution are you matriculated as a student? (if none, so

indicate)
 

A. Check the category which indicates your age group.

1 under 20 5 35 - 59 9) 55 - 59

2 2O - 24 6 4O - 44 10 60 or over

3____25-29 7____45-49

4 30 - 34 8 ____ 50 - 54
 

Check the statements which indicate your family status.

A. Marital status: 1 single, 2) married,

3 widow or widower, 4) divorced

B. Number of children and their ages. (if none, indicate)

1) number , 2) age of each
 

C. Must you pay someone to stay at home with your children while you attend

extension classes?
 

IF YOU ARE WORKING ON A DEGREE PROGRAM WITH MICHIGAN STATE UNIVERSITY,

PLEASE COMPLETE PART II.
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‘ PART II. FOR MSU DEGREE CANDIDATES ONLY.

1. A. Have you been admitted to a degree program with MSU? 

If yes, in which curriculum are you enrolled?
 

Which of the following caused you to matriculate at MSU?

1) acquainted with the faculty

2) recommended by a friend or relative

3 has the desired course of study

4 convenience of extension classes

5 amount of extension credit allowed towards the degree

6) Other (specify)  

Have you been assigned an adviser or enrollment officer?

Have you conferred with your adviser in planning your program?

Has your adviser approved your program? 

If your answer to question 2-B is "no", please give the reasons why you

have not contacted your adviser.

 

 

Are you fully aware of the requirements necessary to obtain your goal?

How many term hours have you completed?
 

Have you fulfilled the residence requirements?
 

Indicate which services have been provided you by the Regional Center in

Traverse City.

 

l) publicity on courses 3) assistance in planning program

2) information about MSU 4 general counseling

5 other (specify)

Were the services provided you by the Regional Center in Traverse City:

1 very adequate 3) inadequate

2 fairly adequate 4) not in a position to evaluate

Please feel free to make suggestions for the improvement of the services

of the Regional Center in Traverse City and of the University.

 

 

 

THANK YOU FOR YOUR INTEREST AND ASSISTANCE!  





APPENDIX B

LIST OF THE EXTENSION CREDIT COURSES OFFERED BY MICHIGAN STATE UNI-

VERSITY IN NORTHWESTERN MICHIGAN, FALL TERM, 1959.

City in Which Course Was Course Number and Name

Offered.

Boyne City TE 440--Diagnosis of Reading Diffi-

culties.

Frankfort AES 424--Problems in Guidance.

AES 454--Guidance and Personnel

Services.

Maple City AES 499--WOrkshop in Outdoor Edu-

cation.

Petoskey HMC 451aP—Standards of Living and

Family Finance.

Scottville , FE 419--Mental Hygiene of School

Children.

Traverse City PLS 360--Formulation of American

Foreign Policy.

TE 484-—Social Goals in Education.

HPR 226a—-Play Activities and Play-

ground Leadership.

TE 444--Special Methods and Mate-

rials of Teaching Mathematics.

TE 527--Seminars in Education.

Eng. 360a--Recent American Litera—

ture.

Soc. 423--The Family in Contempor-

ary America.
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