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INVESTIGATION AND A SUMMARY OF THE FINDINGS

This study deals primarily with determining the activities for which
the home economics teacher carries or shares responsibility in the high
sohools of Michigan. Some attention is given also to the competency
and satisfaction of teachers in their wvarious responsibilities. It is
believed that the study may provide certain oriteria for eveluating the
adequacy of the course requirements and experiences included in the
teacher preparation program.

This study grew out of discussion in a graduate class in hame econ-
omios education at Michigan S8tate College in which the membere were
ooncerned about the attitude which appears to be developing at the
present time among many high school teachers of homemaking. The feeling
seems to exist that teachers in this field must carry more responsi-
bilities than teachers in other fields. Leaders in both the pre-servioce
and in-service preparation of homemaking teachers generally agree that
home economiocs teachers tend to sarry a heavy load but do not agree re-
garding what the solution should be. One group believes that we should
redefine the responsibilities of home economics teachers and make it
oclear that they should be expected to foous their attention on a limited
number of aoctivities and to refuse to assume responsibility for Jobs that
others may do. The other group believes that we should help prospective
teachers and those already in the field to see the total program of edu-
cation and the contributions which home economics teachers can make to
this program in and out of the classroom. Those who held this latter
conoept bolim_that all desirable activities being carried on in the
schools today should be continued or in some cases increased; that this
should be done by the wise use of cooperative effort and by incorporation

of many of the so-called “extras" into the regular olassroom work. It
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is generally agreed that parents, pupils, and teachers working together
would lend unity to the homemaking program, thus lessening the burden
of extra responsibilities which every functioning program has if it
really expands enough to serve the community.

Sumary of the Procedure

After the general goal for the study had been agreed upon, the
author collaborated with a group of graduate students who assembled the
first master list of activities in which the homemaking teachers par-
ticipate. Out of this grew a questionnaire for which the author and
another graduate student assumed major responsibility. Special care
was taken that every item was well arranged and stated in logical sequence;
particular attention was paid to headings, groupings, classifications, and
spacings. Particular emphasis was placed also on collecting data con-
cerning teacher-pupil cooperation for it was believed that this infor-
mation would show whether or not teachers were planning ocooperatively
with their students or assuming the total load of extra responsibilities.
The front cover was designed especially to arouse interest and emnthusi-
asm for this study among the teachers asked to answer the questionnaire.

The questionnaire was sent to all the 280 Vocational Home Economios
teachers in the state of Michigan and over 65 percent were returnsd. Of
these 65 percent were analysed.

Summary of the Findings
As a whole teachers carry more classroom responsibilities than
either sohool or community responsibilities. This is to be expeoted
since teaching heretofore, has been thought of as an activity only for
the classroom. It is interesting to note that teachers tend to enjoy

olassroom activities except for a few routine ones discussed in more



detail in the following paragraphs. Even in the case of these, the
highest percentage of teachers who expressed dislike was less than ome
out of five. With reference to the school, teachers as a whole assume
the responsibilities less frequently than in the classroom, but of those
who cooperate on the whole school program, a greater percentage seem to
feel they do it well. In the community home economics teachers assume
still fewer responsibilities, but of those teachers who work in this
area an even greater percentage experience a feeling of accomplishment
than is true in either of the other two areas, the school or the
olassroom. (Peges 23-41)

In the oclassroom homemaking teachers seem to enjoy most the responsi-
bilities of oreating a homelike atmosphere. However, even in this area
approximately one out of ten teachers do not enjoy the activity of se-
curing oooperhtion of groups using the department. The majority of
teachers enjoy their responsibilities connected with understanding and
counseling students and in working with them in planning and ocarrying out
aotivities of the classroom. In this area teachers seem to be more capa-
ble of securing student cooperation than of securing the cooperation of
other persons who might contribute to the program such as parents and
other faculty members. Approximately one out of four teachers feel dis-
satisfied with their ability to choose, develop, or use evaluation devices
and with their ability to evaluate teaching aids before and after use,

The activities enjoyed the least are those that are more or less mechani-
cal in nature such as filing and storing teaching aids, planning a budget,
and making inventories. While many teachers recognize the need for this
information they dislike the monotony of these routine aotivities.

(Pages 23-28) '



4.

In the school as a whole homemaking teachers vary a great deal in
the kind of activities they assume as well as in their ability to per-
form these various responsibilities. Approximately three-fourths of the
teachers seem to enjoy attending faculty meetings and carrying out
special requests of the administration, giving impromptu help with
students outside of the homemaking department,and supervising special
banquets and parties in connection with other departments of the school.
These findings are particularly noteworthy in view of the fact that
leaders in teacher education report the dissatisfaction of classroom
teachers in these same activities. (Pages 29-37)

About half of the teachers do not assume any responsibility with
reference to the school lunch. A similar picture exists of tﬁe school
health program with the exception of selecting, caring for, and using
first-aid materials. About three out of four teachers do not assume the
following responsibilities: advertising and selling the school lunch
program; managing the school health program; helping underprivileged
groups in the elementary grades; supervising pupil teaching in these
same grades; and teaching an exchange unit in conneotion with other de-
partments. |

With reference to student cooperation, teachers secure less cooper-
ation in carrying out the school lunch and health program and assisting
with the elementary grades, fhan they do in carrying out social and ocivio
activities, cooperative projects with other departments in the school,
and guidance responsibilities with students outside of the homemaking de-
partment. It would seem that classroom teachers probably need help with
techniques for working cooperatively in the school lunch and health program;
such aotivities should provide valuable learning experiences for teachers.

(Pages 30-34)
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Teachers as a whole assume a lower percentage of responsibilities
in the community than in the school or in the classroom. Since teachers
in general seemingly do not cooperate with community groups to the full-
est extent, they may be overlooking valuable opportunities (1) for tying
in related community experiences with the homemaking program, and (2)
for establishing better parent cooperation through community projects.
Of all the responsibilities that teachers assume perhaps the community
activities are among the most worthwhile.

It 1s noteworthy that those teachers working with community groups
seem to enjoy cooperating on projects and helping with food service;
one-half to three-fourths of such teachers are able to secure student
cooperation in carrying out these activities., It may be that the pre-
service or in-service educational teachers should be more concerned than
at present with helping teachers visualize how to participate successfully
in other community activities such as serving on a community planning

ocouncil. (Pages 38-41)
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BACIGROUYD FCR THE PROBILEX

In order to understand the situation out of which the present
problem arose it is necessary to review the literature to find out how
home economios developed. The first part deals with the early history
of home economics while the latter part treats the more recent develop-

ments.
Early History of Home Economiocs

Hame Economics was introduoced into the schools in an endeavor to
better fit the young girl for motherhood and to equip her socially to
beocome a better wife. The purpose became that of developing the indi-
vidual so that she might give better service to the nation. With each
decade the program has undei-gono new phases as important trends have
come and gone, each leaving its mark until the once limited scope has
changed into the broad program whioh we have today.

In the beginning home economics as we know it had no well defined
name nor was it taught universally with definitely well defined aims,
for it was an :lx‘xfant which had grown up smong many new and rapidly
changing conditions. As women progressed through private schools, finish-
ing schools, and academies, in the eastern part of the United States, a
real advv.noo in opportunities for girls began. In 1835 the first stages
became visible., The records show that sewing was the form in which
household art was first introduced into the public schools; Boston was
perhaps the first to lead the way in this matter about 1840 (12:9). By
1872 (2:1141) Massachusetts was claiming leadership in household arts in
the schools of the United States on the basis of the fact that sewing
and other industrial education had become legalized. Needle work was a
relic of the teaching of the dame school, and cooking school classes for
adult women exerocised great influence not only in awakening interest in



the subjeot, but also in demonstrating that such work could be fitted
into the public school program (2:141). In any event, as Cora M.
Winchell said, "Home Eoonomios was introduced into the public schools
at a time when emphasis upon manual training was strong. Its first
purpose was the teaching of cooking and sewing which meant that at-
tention was almost wholly centered upon skills."™ (15:3). Thus a start
had been made and the program continued to grow; however, it was not
until the influx of the woman suffrage movement that the weak beginnings
really got an impetus for rapid growth and advancement.

As the turn of the nineteenth century began, homemaking became a
permanent part of many e school ourrioculum and coeducation was a much
discussed subjeot. The integration of women's education had gradually
been brought about, but the differentiation of women's education was yet
to be acoomplished (2:103). As Dr. Elmer E. Brown, former U. S. Com-
nissioner of Bducation, said, "the solution is only partial and unsatis-
factory. Some practical scheme of preparation for mother-work will, we
cannot doubt, be devised in the course of time. There will be, some day,
an education for homemaking, and for woman's leading part in the finer
forms of social interoourse, which will do on the higher academic plane
what was done in a more petty way, generations ago, in popular finishing
schools for girls. But this, too, is only a part. There is to be,
further, a serious preparation for woman's part in the economie, the in-
dustrial, and even the political world." (2:103).

While schools of art and design, industrial classes, cooking end
sewing followed in rapid succession in the East, the West was intro-
ducing departments of domestioc ecomomy into the agr:lcultural colleges.
Thus while many agencies.have eontributed to the development of home
eoonomios, no agency has been more effective than the land grant colleges
of the west.
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The changes in industrial and social 1ife of the nineteenth century
had greatly enlarged the sphere of women's activities and responsibilities.
Many questions arose regarding their education and as a result of these
demands came the opening of the departments of household science in the
land grant colleges (2:119). As these colleges were among the first to
recognize the need of a scientifioc basis for education in the hame,
(23131) they have been most insistent that this standard should be main-
tained (2:132). Agriculture and home econcmics have much in common in
their development (2:132), and have steadily made perceptible progress
toward better educational standards (3:42)., Both have dealt at first
hand with the primary necessities of human beings (3:42). The old ides
that anybody can oook has well nigh disappeared, and with it has gone
the idea that the activities of the home are fully represented by the
making of hot biscuits (3:42). The spirit which animated the founding
of land grant colleges had for its objeotive the development of the indi-
vidual so that he might give better service to the nation (8:42).

"In the eighties, when homemaking became a permanent pert of many
a school currioculum, American 1life was more rural and more simple in its
demands than at the present time. Few books in home economios were avail-
able, a faot which Justified to some extent the oonventional method of
teaching based on memorisation and imitatiom (8:10). In many cases home-
making teachers taught other subjects thus carrying over into the field
of homemaking the mechanical patterns used in those other courses (8:10).
As yet leaders were groping and it was not until the lLake Placid Confer-
ence (1899-1908), that emphasis was put on the educational phase of the
problem through the far-reaching efforts of such pioneers as Ellen H.
Richards, Sarah Louise Arnold, Abby L. Marlatt, Flora Rose, Elizabeth
Sprague, and Isabel Bevier. From the very first, committees were com-
missioned to find waye to develop the subjest matter that would find



favor with publie school boards and makers of college curricula (2:161).
Cooking and sewing, or foods and clothing were the foundation stones
laid for the building program. Sewing found most favor with publie
school officials because of the ease and convenience in installing.
Cooking on the other hand required a kitchen, plumbing, space, and money
but its results were more satisfying to many so both grew in favor.

As the Lake Placid Conference progressed different phases were
emphasized at each annual meeting; its keynote was ‘'effioiency through
health' (2:151), For the first time home economics was definitely de-
fined and accepted as such, for it had grown up. The Lake Placid Confer-
ence had done a great work, not only as a clearing house for the exchange
of ideas and formulation of new plans for students, teachers, homemakers,
and other individuals interested in the betterment of life, but also as
a means of diffusing information about home economios and interpreting
the term to the general publio (2:164).

The American Home Economiocs Assoociation was organized at the last
Lake Plaocid Conference and pledged its efforts to: (2:169) “the better-
ment of life in the home, the institutional household, and the community."
In the Syllabus of Home Economics published by the American Home Eco-
nomics Assoociation in 1913, "Home Eoonomios was defined es a distinctive
subject of instruction, the study of the esonomy, sanitary, and aesthetic
aspect of food, elothing, and shelter as commected with their selection,
preparation, and use by the faniily in the home or by other groups of
people (2:167)." .

Recent Developments

Thus we have seen, that in the early stages of hame economice the
scientific phase was the first to be developed, due to the universal
interest in food and nutrition. It was evident then, that courses in
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applied science and art must take their place in the home economics
curriculum and that a kmowledge of the classics was no longer the measur-
ing unit for educational standards (3:13).

Gradually the public realized that Home Economics meant not only
seleotion and preparation of food, but also the improvement of the
home (2:169). One finds catch phrases such as: "Family Budgets,"
"Efficiency," and "Standard Diets"™ brought before the public eye through
nstion wide publiocity.

In 1913 further emphasis upon home and family life was given by the
govermment in its formation of the Children's Bureau (2:170). In rapid
succession the Federal Bureau of Education published a series of bulletins

entitled Education for the Home (2:170), and progress was made in develop-

ing home economics in conneotion with other fields, such as foods in re-
lation to health. The latter resulted in the training of school lunéh-
room managers, and was the beginning of the rapidly growing school lunch-
room program of today (2:171).

~ In 1914 the 8mith Lever Act was passed and provided for cooperative
Agricultural Extension work for those not attending agricultural colleges
(2:172). Thus home economics appeared for the first time in the official
records of the federal government, extending still further opportunities
to women.

By 1916, home economics was fairly well settled in the eurricula of
many types of schools, and there was reason to believe, that it had al-
ready shown its influence in such courses as sociology, economics,
chemistry, and biology (2:174). The lt?adily enlarging field received a
greater boost with the passage of the Smith Hughes Act in 1917. The
latter pramoted voocational education, advooated project methods and unit
ocourses, and above all, assisted students in finding their proper vo-
oaﬁionn (2:177). It also provided for the training of teachers in these
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added subjects, thus providing a stepping stone toward a broad helpful
educational program.

The period of and immediately after World War I undoubtedly contrib-
uted its share in bringing about the necessary reconstruction of the
whole home economics program. This reconstruction was unavoidable in
order to embrace the ever inoreasing demands of the public. It was be-
lieved necessary to prepare youth for worthy home memhership, and to
develop certain attitudes toward a great variety of immediate and future
home problems.

With the influx of modern inventions, American life gradually became
more urban, thus changing the standards of living. The ultimate result,
however, did not eliminate the numerous tasks carried on in the home, but
merely changed them in character. Patterns of family life had assumed a
new soopes its emphasis on personal relationships imposed new demands
upon the homemaker which continued to make the business of homemaking a
full time job (8:11). And this played an important part in shaping the
home economics surriculum along with compulsory attendance laws which
oreated larger homemaking classes., "As scientifioc knowledge bearing on
family living has acoumulated and as social conditions have focused at-
tention on the family, the need for education in this area has become
more apparent not only to home economists but to all educators™ (13:450).

During the past two decades all education has become more and more
directed toward the solution of problems within the life experience of
~ the child. The foous of attention of educators has been transferred from
subjeot matter as such to the inclusive development necessary for meeting
and dealing with immediate life situations (13:452). An important outcome
of this approach to curriculum building has been a more general acceptance
of responsibility for educating boys and girls for effective participation
in family living (18:453). |

In keeping with the changing philosophy of education with its empha-

sis on improvement of living through meeting the immediate needs of the
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learner, home economics since 1934 has been moving in the direction of:
"(1) oentering olass experiences around actual persocnal, home, and com-
munity problems of pupils; (2) giving pupils maximum responsibilities
for planning and carrying forward olass projects; (3) building more
definitely on previous learning in school, home, and community, (4) ob-
teining the cooperation of parents in giving pupils opportunities for
mansgerial experiences in their hames under the guldance of the teacher;
(6) working with teachers of other subjects to effect desirable corre-
lation; and (6) developing pupil partnership in evaluating progress
toward goals they have selected together"™ (13:453).

Other noteworthy trends since 1934 include: "(1) inorease in the
number of schools providing experiences with young children as e means
of teaching child ocare and guidance..... 8uch as nursery schools, play
schools, and kindergartens ; (2) emphasis on developing consumer judgment
through more attention to relative wvalues before making decisions about
the use of money..... and through directed buying experiences; (3) more
conscious planning for growth in understanding of self and others es a
means to greater enjoyment of living and working with family members
and friends; and (4) more awareﬁeas on the part of teachers that home
economics has a vital contribution to make in the general education of
all boys and girls™ (13:453).

In keeping with the changing philosophy and newer trends, "the
present concept of home economics in the junior-senior high school in-
volves various aspeots of the subjeot-problems of food and clothing
selection as well as preparation; home activities in which the girl is
interested or should become interested; aspects of child development in
whioch the girl can participate at this age; problems of the girl's
share in the inocme, in terms of the family needs; recreational phases
of life in the home; activities concernmed with the furnishing and care
of the home; and the problems of living in the family" (15:4). In this
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latter ooncept it cean be seen that home economics has grown and expanded

its scope until it would be almost impossible, today, to formulate a
definition acceptable to all. For as Cora M, Winchell says, (15:3)

"Home Economics is a field, not a subject, for it involves not only teaching
of the activities essential to the home, but also a body of content which
enriches the activities and which emphasizes homemaking rather than
housekeeping."

Thus the rapidly ochanging scope of the program with its many aspects
of humen relations and even of vocational guidance and adult education
may be the chief reason why homemaking teachers of today, either those in
vocational or non-vocational teaching, are concerned over the numerous
activities with which they find themselves confronted.

It is not surprising that this situation should exist in view of the
changes from the teaching of skill centered activities to activities
centered around the home and the primary needs of human beings,

Therefore, it is all the more desirable that a study be undertaken
at this particular time to clarify the responsibilities that homemaking
teachers carry or share in the high school. It is believed that the
evidence gathered will be significant and will throw light on the sug-
gestions put forth by the two groups of home economists who are inter-
ested in alleviating the present situation. If the leaders who believe
we should redefine the responsibilities of home economics teachers, and
those who believe we should help teachers in the field to see the total
program and the contributions which they can make in and out of the
classroom, could come to a common agreement, it is assumed that therein
might lie a possible solution, thus eliminating complaints and dissatis-

factions of homemsking teachers.
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CONSTRUCTION OF QUESTIONNAIRE AND COLLECTION OF DATA

It was believed that a check list form might be set up which would
enable teachers to make an accurate record of the responsibilities they
carry and their competency and satisfaction in doing the different tasks.
The experience gained by the teacher in evaluating herself, and in being
able to see an overall picture of her responsibilities in her own home-
making situation should compensate for the amount of time she would spend
in cooperating on such a study. In addition a simple well organised
check list seemed the most suitable method for collecting data from the
standpoint of ease of response; this factor was important in order to
secure a high percentage of returns. Such a check list could not be de-
veloped with the limited experience of one individual but should incorpo-
rate the experience of a number of persons working in the field of home
economics education.

As a first step in developing the check list, a class of graduate
students representing seven states compiled a list of over one hundred
and twenty five activities in which they themselves had participated as
homemaking teachers in their respective localities. Then approximately
ten leaders in the field of home economios education from the University
of Minnesota, Purdue University, University of Nebraska, and from
Michigan State College were consulted for additional suggestions. After
considerable discussion and evaluation of the suggestions made by the
various leaders, every member of the group agreed that only three of the
suggestions seemed to contribute to the list of activities. The graduate
class by unanimous action reached the oconclusion that their list of ac-
tivities with the additional suggestions seemed to cover the field of
homemaking and would give a clear picture of the responsibilities that
home economics teachers carry or share in the high schools. This group

then arranged and compiled the final list from which the questiommnaire
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was to be developed. At this point the author and another graduate
student in home economics education assumed major responsibility for

the questionnaire. After a detailed study of the list of activities,
these two persons discovered that it was very cumbersome and ocontained
far too many items to give the clear overall picture of the responsibili-
ties needed for this investigatiom.

The next step then, was to develop a plan of organization which
would eliminate repetition and generalization in statements thus making
the questiomnaire reasonable in length yet giving a ocomplete picture of
the partioipation of the teacher in a funotioning homemaking progrem.
Various plans were tried out and submitted to the graduate class for
their evaluation. Every member finally agreed upon the plan that the
activities should be classified under three major groupss: the classroom,
the school, and the community. Then began the actual compiling of the
questionnaire from the original list of activities, As work progressed
it was discovered that the use of subheadings would shorten the question-
naire still more. The classroom activities were divided into those
dealing with understanding and ocounseling students; setting up goals,
ochoosing experiences, and evaluating achievement; selecting and ocaring
for teaching aids; oreating a homelike atmosphere; and managing department
finances. The activities in the school as a whole were divided into ad-
ministrative experiences, experiences which cut across departments, and
inter-departmental experiences with subheadings under each. For the
community the activities were organized around those dealing with oo-
operation with business and industry, and with other community groups
such as Red Cross. Extra space was provided for the teacher to list any
extra activities in connection ﬁth a specifio olassification whish might
have been overlooked in formulating the questiomnaire. When the question-
naire was completed it oconsisted of a total of 89 activities.
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Provision was made for the teacher to check her degree of partici-
pation in and her enjoyment with reference to each responsibility. The
directions were clearly and .aimply stated in order to facilitate check-
ing on the part of the high school teacher and also to simplify tabu-
lating and interpreting replies.

The author spent considerable time designing the front page since
it was the feeling that if the problem could be presented to the teacher
in such a way that she could see at a glance the value of the study she
would be interested enough to want to fill out the questionnaire. Three
statements were formulated to present the value that the teacher might
gain from the study. These statements indicated (1) that she might use
this overall pioture of her responsibilities for immediate self-evalu-
ation, (2) that results would enable her to find out how her responsi-
bilities eompared in number, in enjoyment, and in difficulty with those
of other teachers, and (3) that the results might suggest ways for in-
oreasing her enjoyment and minimiging her difficulties in carrying out
the responsibilities of the job. After the front cover was designed,
it was decided that these statements were self-explanatory and would
take the place of the usual introductory letter.

When the questionnaire was nearing the final stage a few trial
oopies were drafted and submitted to all graduate students in home
economios education at the University of Mimnesota and Michigan State
College for their suggestions. The questiomnaire was revised in the
light of the foregoing suggestions and submitted to the graduate class
at Michigan State College for discussiom and final evaluation. The
group unanimously approved the several minor changes and the final
edition was prepared.

After the questionnaire was well under way it was discovered that
the Home Eoonomios Education Research Section of the American Vocational

Association was interested in this same problem as part of a national
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research project and that a number of other states had already indiocated
their interest in working on the problem. Since the questionnaire was
already being developed for Michigan, and there was some demand for its
use by other states, it was produced in a form which would be satis-
factory for wide distribution and made available to those from other
states who wished to use it. (See pages 18-21)

Colleotion of Data

Since the study had its beginning in a graduate class in education
at Michigan State College and those people interested were either resi-
dents of or working in the state of Michigan, it was decided to conduot
the study in this state. It was believed that the responses given by the
vocational homemaking teachers of Michigan would give an all over piocture
of the various activities assumed by teachers in this field. Therefore
the sending of the questionnaire was limited to that group alone, ex-
cluding those teachers in the Vooational School for the Blind eand Deaf
or short courses and those who worked only in the capacity of a super-
visor in the teacher training oenters. The latter would mot have been
represontative of a normal teaching situation. The final list ocomprised
280 teachers.

The usual introductory letter was omitted because the front cover
was believed to be self-explanatory. It was anticipated that the idea
on the oover would suffice, and would stimulate enough interest on the
part of the teacher to facilitate a high percentage of return. A
solf-addressed stamped envelope was enclosed with each questionnaire,
and after a span of two weeks a follow up card was sent to all teachers
who, up to that time, had failed to reply. The total number of question-
naires received was 183 or approximately 66 peroemnt but the last one

percent arrived too late to analyze with the others. However, upon
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SCHOOL—-COMMUNITY RESPONSIBILITIES OF HOME ECONOMICS TEACHERS

NAME ADDRESS DaTe
ScHooL CLASSIFICATION
TITLE OR POSITION YEARS TEACHING EXPERIENCE
O — )
— — ﬁ-—_r7
VOL. II
vOL o I o

Are you interested in seeing an
over-all picture of the responsi-
bilities you carry as a home eco-
nomics teacher?

Would you like to know how your
responsibilities compare in number,
in enjJoyment, and in difficulty
with those of other home economics
teachers?

Would you like suggestions for
increasing your enJoyment and min-
imizing your difficulties in carry- _ J
ing the responsibilities of the Job? )

We shall appreciate your cooperation in filling out the questionnaire on
the following pages and returning it in the envelope enclosed for your
convenlience. When the investigation is completed the results of the
study will be made avallable to you if you wish to have them.
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DIRECTIONS:
quently participates.
your participation in the activities during the calender year.
"student cooperation" refers to the extent to which the teacher works cooperatively

QUESTIONNAIRE

Below are listed activities in which the home economics teacher fre-

Check (X) in the appropriate column to the left to indicate

Note that the term

with students in carrying out activities listed.
The blank space at the right is for writing in any activities not listed.

oo lpbo it |Do_tr Do IT.
NOT | BUT DO | X7 PeeL | ano- ACTIVITIES OF HOME ECONOMICS TEACHERS e Vi les |
?T ng |¥ T PARTICIPATE: |
1T WELL 1T IN
i
PART I. IN THE CLASSROOM ;

UNDERSTANDING and COUNSELING STUDENTS

1.

2.

5'

L.

SETTING UP GOALS, CHOOSING EXPERIENCES, and
EVALUATING ACHIEVEMENT

2.

6.

1.

8.

9.

10.

11.

12.

SELEC
15.

14,

15.

16.

17.

CREATING A HOMELIKE ATMOSPHERE

18.

19.

20.

2l.

22.

23.

2k,

MANAGING DEPARTMENT FINANCES

25.

26.

27.

28.

29.

30.

31.

Conferring with students
Conferring with school personnel
Conferring with parents

Using cumulative records

Preliminary planning

Chooeing goals

Planning and carrying out activities
Choosing, developing, and using
evaluation devices

Conferring with administration
Conferring with other teachers
Securing parent cooperation
Securing student cooperation

TING and CARING FOR TEACHING AIDS -
Collecting a wide variety

Filing and storage

Using teaching aids

Evaluating before and after use
Securing student cooperation

Keeping department clean

Arranging supplies and materials conveniently
Having department attractive and homelike
Securing student cooperation

Securing cooperation of administration
Securing cooperation of the Jjanitor

Securing cooperation of groups using department

Conferring with administration
Planning a budget

Handling money

Keeping records of expenditures
Making inventories

Earning money for speclal projects

Securing student cooperation
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—0<3
z——x

Do IT 83, o8 Do 17 0
BUT DO |not FEEL nest ACTIVITIES OF HOME ECONOMICS TEACHERS phert
Joy 1T |THAT | pof ENvOY

IT WELL T

PART 1I. IN THE SCHOOL AS A WHOLE

COOPERATING WITH THE ADMINISTRATION
32. Attending faculty meetings

33. Carrying out special requests of administration

34. Working with national, state, and local committees
_39. Attending group conferences and institutes

36. Writing for publications

37. Participating in studies or research

PARTICIPATING IN EXPERIENCES WHICH CUT ACROSS DEPARTMENTS
School Lunch Program
38, Planning and buying

39. Supervising food preparation and service

4Q. Keeping records

L1, Advertising and selling

42, Selecting and supervising employees

43, Securing student cooperation

School Health Program

LY. Assisting school nurse
45. Selecting, caring for, using first-aid materials

L6. Managing of school health progrem

L7. Securing student cooperation

Guiding and Helping Students Qutside of Home Economics
(BEncircle the groups cooperated with and continue to check)
Cless advising Study halls Girls counseling
Classroom teaching Homeroom
48. Giving impromptu help with problems

49. Holding conferences with students

50. Conferring with parents

51. Conferring with specialists

52. Keeping or contributing to records

53. Securing student cooperation

Social and Civic Activities

All school TFaculty groups Dramatics Hi-Tri
Athletics Class groups Music . Hi-Y

P. T. A. Student council H. Ec. Club Other
54. Sponsoring an orgsnization :

55. Acting as group adviser

56. Participating as a member

57. Cooperating in special activities

58. Securjng student cooperation

PARTICIPATING IN INTER-DEPARTMENTAL EXPERIENCES
Elementary Grades '
59. Supplying reference materials and equipment

60. Aiding departmental improvements

61. Helping underprivileged groups

62. Helping with special programs

63. Supervising pupil teaching

VM
»_—D
“m
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po loo v |Do_ 71 Do 1T

xoT |8uT po |BYT DO WELL

00 |NOT En—|NOT FEEL | AND ACTIVITIES OF HOME ECONOMICS TEACHERS
THAT | DOf ENJOY

PTOIoY T i weLL T

Secondary School
(Encircle the groups cooperated with and continue to check)

Art Social Science Agriculture
English Physical Science Commerce
Languege Biological Sclence Shop
Mathematics Physical Education Other

64. Teaching an exchange unit

65. Working on a cooperative proJject

66. Supervising special banquets and partles

67. Supervising special skits, plays, programs

68. Giving demonstrations, talks

69. Loaning or locating supplies and equipment

70. Supervising repair and maintenance

71. Securing student cooperation

PART III. IN THE COMMUNITY

PARTICIPATING IN ADULT EDUCATION PROGRAM
72. Doing informal teaching and counseling

73. Teaching organlized classes

74. Giving demonstrations, exhibits, talks, panels

75. Alding program committees

76. Securing student cooperation

COOPERATING WITH BUSINESS and INDUSTRY
T7. Providing part-time or emergency workers

73. Helping with nursery schools

79. Participating in salvage campalgns

80. Helping with consumer-educetion centers

81. Securing student cooperation

COOPERATING WITH OTHER COMMUNITY GROUPS
(Encircle the groups cooperated with and continue to check)

Scout troops Child care centers Women's groups
Girl reserves Soclal centers Men's groups
L-H Clubs Red Cross Religious groups

82. Acting as leader

83. Serving on committees

84, Acting as counselor

85. Cooperating on projects

86. Helping with food service

87. Giving demonstrations, talks, and serving on panels

8. Serving as a member of community planning council

89. Securing student cooperation
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inspection, it was discovered that these did not seem to change the
picture as presented. Furthermore, since the total returns were over 50
percent, the author feels oonfident that the dats received represent a true
picture of the responsibilities carried by homemaking teachers in the

State of Michigan. It should perhaps be noted also that only one question-
naire was discarded because it was poorly filled out.

The sampling of the 182 teachers who partiocipated in this study is
discussed from several angles in the material which follows. The teachers
taught in high schools ranging in size from less than 756 students to over
800 students. The distribution is shown in table 1.

Table 1. Location of the Teachers According
to Sige of School

Sige of Number
the School of Teachers
800 OX MOT® o ¢« o o o 6

3256 t0 799 .« ¢ o o 37

125 60 324 ¢ ¢ ¢ o o 84

76 to 124 . . ¢ . o« 46

74 or less « ¢« « ¢ 4

The amount of teaching experience varied from one to twenty-eight years.
‘ Table 2 shows the amount of experience of the teachers who participated
in this study. It is noted that slightly more than half of the teachers
have had three years or less teaching experienoce.

Table 2. Amount of Teaching Experience of

Teachers
Experience Number
in Years of Teachers
._‘G‘n’ [ ] [ ] [ ] * [ ] [ o 40
2 to 5 [ ] [ ] [ ] L ] [ L J 55
4 to 8 e o ¢ o o o 39
9 to 15 [ ] [ ] [ ] [ [ ] [ ] 26
Over 16 « ¢ ¢ ¢ o o 13
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TREATMENT OF THE DATA AND FINDINGS

As has been pointed out previously a questionnaire was developed
and sent to teachers to discover the extent to whioh they partiocipate
in and enjoy their wvarious responsibilities. The procedure for ana-
lyzsing the questionnaire is discussed in the following pages as well as
the analysis itself which consists of the activities teachers partici-
pate in which carrying out their responsibilities in the classroom, in
the school, and in the community.

Analysis of the Questionnaire

Preliminary analysis of the returned questionnaires was made by
tabulating the results on a large chart which was set up as a dupliocate
of the original questionnaire. The percentage of teachers participating
in each activity was caloculated, thus showing the exaot degree of partici-
pation of the teachers in the various aotivities, The total number of
teachers responding on each item varied somewhat because of the failure
of some teachers to cheok all items; therefore a more minute caloulation
was required in order to show a true picture. The variation of the total
responses on any one item was not more than ten. The questionnaire was
arranged into master tables in which all data were presented. From these
master tables, smaller tables were organiged to facilitate analysis and
presentation of the findings.

Classroom Responsibilities of Home Economios Teachers
In presenting the analysis of the responsibilities of home economios
teachers, the author retained the same outline as was used in the original
questiomnaire. This outline seemed to present a clear organization of the
classroom responsibilities of home economios teachers. These responsi-
bilities are olassified under five headings namely; (1) understanding and
counseling students, (2) setting up goals, choosing experiences, and
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evaluating achievement, (3) seleoting and oaring for teaching aids, (4)
oreating a homelike atmosphere, and (5) managing department finances.

In interpreting the findings the author has attempted to select and
discuss only the outstanding points as shown in the wvarious tables. Other

results of the analysis can be observed by reference to these same tables,

Understanding and Counseling Students

It is interesting to note in table § that conferring with students
is a major aotivity of all teachers and one which they universally emjoy.
In view of this information it is difficult to account for the fact that
teachers so frequently complain of the amount of time spent with students.
Another matter worthy of note is that teachers confer with parents to a
lesser degree than they do with students and school personnel. 1s it
that parents have nothing to offer to the homemaeking department or is it
that teachers neglect to make use of a very desirable situation? Since
16 percent of the teachers do not confer with parents and since 28
percent are dissatisfied with their contacts with parents, it is evident
that valuable experiences are being overlooked. Adult contacts might be
one chamnnel through which teachers could seek cooperation in their
olassroam responsibilities. It should be noted also that one reason why
teachers may not desire to cooperate with parents is that they may feel
incepable of handling such situations.

As for cumulative records the pioture is quite different; many
teachers seemingly do not enjoy this activity. In faot, table 3 shows
that nearly half of the teachers feel insecure in using records. It is
probable that teachers may have received inadequate training in the use
of cumulative records or they may not have time to do a satisfactory
piece of work, thus losing enthusiasm and feeling 1ﬁcampetent with refer-

ence to this activity.
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Table 3. Varying Reactions in Percentages of Home Economics Teachers
Toward Their Responsibilities in the Classroom

Do it “Do it

Do Do it but do well

not but do not feel and
do not en- that I do enjoy

Aotivities Participated In it Jjoy it it well it
Percent Percent DPercent Fercent

UNDERSTANDING and COUNSELING STUDENTS

Conferring with students . . « . &« 0.0 0.0 30.7 69.4
Conferring with school personnel . 3.5 4.6 19,5 72.4
Conferring with parents . « « « « & 16.1 4.0 28.1 51.7
Using cumulative records . « « o « 28.0 6.3 44.6 2l.1
SETTING UP GOALS, CHOOSING EXPERIENCES,
and EVALUATING ACHIEVEMENT -
Preliminary Planning o« ¢ ¢ ¢ o o o« 0.0 2,3 30.9 66.9
Choosing goB8lSs o ¢« o« o ¢ o ¢ o o o 0.0 1.7 32,0 €66.3
Planning and oarry out activities . 0.0 1.2 22.1 76.7
Choosing, developing, and using
evaluation devices o ¢« ¢ ¢ o o o o 3.4 6.6 66.9 24.1
Conferring with administration . . 7.3 3.9 25.8 62.9
Conferring with other teachers . . 9.6 1.7 23.2 65.5
Securing parent cooperation . « .« . 22.7 5.1 35.8 36.4
Securing student cooperation . . . 0.6 0.0 19.8 79.6
SELECTING and CARING FOR TEACHING AIDS
COlleoting a wide Wiety e o o o o 3.4 2.3 37.5 56.8
Filing end storagé « ¢« ¢« ¢ o o o o 1.1 10.8 40.3 47.7
Usm& teac}lms alds ¢ ¢ ¢ ¢ ¢ ¢ o o 0.0 1.7 50.0 48.3
Evaluating before and after use . . 9.4 6.0 69.4 26.1
Securing student cooperatiom . . . 6.3 2.8 38.8 62,2
CREATING A HOMELIKE ATMOSPHERE
Keeping department clean . « o« + « 0.5 6.0 20,9 72.5
Arranging supplies and materials
convoniently ® o6 o6 o 06 0 0o 0 o o o 1.1 2.8 24,7 71.3
Having department attraoctive and
homelike ¢ ¢ o ¢ ¢ o ¢ o ¢ ¢ o o o 2,2 0.0 22.7 75.1
Securing student cooperation . . . 2.8 1.1 21.0 76.1
Securing cooperation of
administration ¢« ¢« ¢ ¢« ¢ ¢ o o o o 4.6 2.3 18.6 74.6
S8ecuring cooperation of the janitor 1.7 3.4 13.0 82.0
Seocuring cooperation of groups
using department « « ¢ ¢ o o o o o 5.6 11.2 34.6 48,6
MANAGING DEPARTMENT FINANCES
Conferring with administration . . 9.8 5.2 18.4 66.7
Pla.tming a budg‘t e o o o o o o o o 11.2 11.9 36.0 41.0
H‘ndling mon'y L ] [ ] L] L] [ ] L] [ ] L] L] [ ] 15.1 6.1 2108 56.9
Keeping records of expenditures . . 8.2 9.4 30.4 61.9
Making Inventori®s. « « « o ¢ ¢ o o 6.7 18.3 18.9 56.1
Earning money for special projects. 40.4 2.2 17.4 39.9
Securing student cooperation . . . 18.1 1.7 24.3 55.9
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Setting Up Goals, Choosing Experiences, and Evaluating Achievement

The outstanding difficulties of teachers in setting up goals,
choosing experiences, and evaluating achievement seem to be particuliarly
those related to evaluation and to securing parent cooperation. In evalu-
ation teachers in general are able to choose goals, do preliminery planning,
and plan and carry out activities with students much better than to choose,
develop, and use evaluation devices. It may be noted in table § that
about three-fourths of the teachers choose, develop, and use evaluation
devices but are not satisfied with the results; approximately one-fourth
enjoy this aotivity. The majority of the teachers reporting a feeling of
inadequacy are beginners with but one to three years experience. It is
apparent that most teachers recognize a need for better evaluation and
are seeking techniques for carrying out this activity, Teacher education
centers thus have a challenge to offer the kind of help in the field of
evaluation that will stimulate even further the interest of teachers.

As was mentioned on page 24 a number of teachers feel inadequate
with reference to securing parent cooperation. Apparently teachers as a
whole find it difficult also to work with parents in choosing goals, and
in planning and carrying out classroom activities. As democratie pro-
cedures are increasing in the classroom, teachers constantly will need to
explore new fields and discover new ways to establish rapport with parents
if they are to econtridbute to student learning.

Selecting and Caring For Teaching Aids

The data in this area seem to repeat the faot already mentioned that
teachers are having diffioculty with evaluation, this time in conjunction
with teaching aids. Since evaluation with its present stress is compara-
tively new to many teachers, it is not at all surprising to find'that
about 60 percent (see table 3) feel incompetent in evaluating teaching aids.
With inoreased interest in evaluation, noted by the enrollment in such
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ocourses particularly in summer sessions, it is hoped that many difficulties
under which teachers now labor may be eliminated in the near future. It
should also be noted that 40 percent of the teachers do not secure student
cooperation with reference to the evaluation of teaching aids. Perhaps if
teachers themselves understood better how to evaluate such teaching materi-
als it would be easier to use student cooperation to its fullest extent,
As teachers and pupils work oooperativoiy it is conceivable that some of
the problems confronting teachers in their eveluation of teaching eids

may be eliminated.

Creating a Homelike Atmosphere

Creating a hamelike atmosphere is an activity enjoyed by over three-
fourths of the homemeking teachers. As indicated in table 3, this activi-
ty is enjoyed more than any other single activity in oconneotion with the
oclassroom. However the teachers seem to have difficulty in seocuring co-
operation of the groups using the department. This is unfortunate in
view of the fact that hoamemeking departments are being encouraged to serve
the community. How can the department extend its services to the school
and to the community if there is lack of cooperation? Are there any
techniques teachers can use to help solve this problem? Teachers may
f£ind it helpful to encourage the selection of committees, one for the
school and another for the community, whose responsibility it is to re-
ceive all requests and refuse or grant permissiom for the use of the
department according to policies approved by the administratiom. Such
oom;litteel should relieve the teacher of many added responsibilities and
at the same time furnish valuable social experiences to students and to
other persons interested in the department.
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Managing Department Finances

It is encouraging to note that only a relatively small percent of
teachers fail to keep financial records for the administration of the
department (see table 3). In view of the faoct that many teachers find
this a time consuming responsibility and since students need to have
first hand experiences in money management, teachers should utilize the
opportunity to its fullest extent.

There seems to be a difference of opinion among leaders in homemaking
as to whether it is desirable to earn money outside of the homemaking de-
partment. One group believes that the school board should furmish the
money thus establishing good financial habits with respect to the homemaking
department. The other group believes that earning some money for special
projects is a valuable learning experience thus giving students an oppor-
tunity to earn money for class gifts to the homemaking department. Students
will take more pride in establishing a homelike atmosphere if they take
part in such activities., In table 3 the data seem to bear out the two
opinions with reference to earning money for special projeots. The
teachers are divided in their responses for this aoctivity since 40 percent
of them do not do it while about the same number do it with complete

satisfaotion.
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School Responsibilities of Home Economics Teachers

The responsibilities that home economics teachers carry or share in
the school are divided into three groups. The first group deals with the
aotivities of teachers closely related to the administration. The second
group consists of experiences which cut across departments, such as the
school lunch program, school health program, guiding and helping students
outside of home economics, and social and civio activities of the school.
The third group consists of inter-departmental experiences which represent

elementary grades and the warious departments in the secondary school.

Cooperating With the Administration

One of the outstanding facts as shown in table 4 is that one-fifth
of the teachers do not enjoy faculty meetings. Some questions might be
raised such as the following: Do teachers who do not enjoy faculty meetings
feel this time is wasted? Why do they dislike such meetings? Are adminis-
trators missing a valuable opportunity to offer teachers guidance on some
of the problems they face on the Job?

Another related fact is that a l1little over ten percent of the teachers
do not enjoy group oconferences and institutes. Again the question might
be raised: Are supervisors and those engaged in teacher education at-
tempting to improve this situation? Are they trying to make meetings
interesting and worthwhile so that teachers will gain added enthusiasm
for their jobs and have a desire to attempt to solve the problems facing
them with renewed energy? One teacher made a special comment, "We do not
have faculty meetings because the faculty objects.™ Why should such a
statement be made if there is cooperation between the administration and

toachera?'
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Table 4. Varying Reactions in Peroentages of Home Economics Teachers
Toward Responsibilities With the Administration of the School

Do 1t - Do 1%

Do Do it but do well
not but do not feel and

do not en- that I do enjoy

Activities Participated In it Joy it it well it

‘Percent Percent Percent  Percent

COOPERATING WITH THE ADMINISTRATION

Attending faculty meetings . . . . . 2.2 20,6 2,8 74.4
Carrying out special requests of

administration . ¢« ¢ ¢ o ¢« ¢ ¢ o o 1.1 2.7 11.5 84.6
Working with national, state, and

local committees . ¢« o« ¢ ¢ ¢ o o o 38,8 6.7 25.8 28.5
Attending group conferences and

institutes o+ ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o 6.0 11.2 19.5 64.2
Writing for publications « « « « « & 48.9 6.1 17.2 27.8
Partioipating in studies or research 57.3 6.2 16.3 20.2

The data in table 4 also indicate that only about one-fourth of the
teachsrs write articles; work on national, state, or local committees; or
carry on research studies and enjoy it. Since about half of the teachers
indicate they do not participate in this activity, the question might be
raised: Are administrators and supervisors guiding learning experiences
of teachers into new channels? Are they encouraging teachings to express
their needs and desires by writing for local or state publications?

Participating in Experiences Which Cut Across Departments

The partiocipation of home economios teachers in various experiences

whioch cut aeross departments is discussed in the following paragraphs.

Sohool Lunch Programs: The picture of the responsibilities that

teachers assume in connection with the school lunch program is rather
significant as shown by table 5. In all cases over half of the teachers
do not need to assume these responsibilities. Of those teachers who do,
it is important to note that over two-thirds enjoy planning and buying,
supervising food preparation and service, keeping records, and securing

student cooperation. The two things that they enjoy the least are
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Table 6. Varying Reactions in Percentages of Home Eoonomios Teachers
Toward Experiences Which Cut Across Departments

Do it Do it
Do Do it ©bdut do well
not but do not feel and
‘ do not en- that I do enjoy
Aotivities Partioipated In it Joy it it well it
Percent Percent Percent Percent

PARTICIPATING IN EXPERIENCES WHICH CUT
ACROSS DEPARTMENTS
Sohool Lunch Program

Pl&nning uy e o o o o o o o 54.8 3.4 6.7 36.6
Supervising food preparation and
8O0rvioce . ¢ ¢ ¢ ¢ e o e 0 0 0 0 o o 53.9 2.2 5.6 38.2
Keeping records . ¢ ¢ ¢ ¢ ¢ o o o o 54.5 6.6 5.1 34.8
Advertising and selling . « ¢« « « 72.2 3.4 8.0 16.5
Selecting and supervising :
.lnploy”' e o o o o o o o o o o o 6l1.7 4.6 5‘1 28.6
Securing student cooperation . . . . 49.7 0.0 11.3 39.0
School Health Program
Assisting sohool nurse « « ¢ ¢« ¢ o & 65.7 1.7 10.1 22.4
S8eleoting, ocaring for, using first
ald materials « « ¢« ¢ ¢ ¢ ¢ o o o o 38.8 2.8 24.2 34.8
Managing of school health program . 84.7 1.2 9.0 6.1
Securing student cooperation . . « 59.6 1.7 16.9 21.8
Guid and Helping Studemts Outside
) Eoonomlcs
~GIving Impromptu help with problems 4.7 1.7 14,6 79.1
Holding conferences with students . 12.4 2.3 30.8 54.8
Conforring with parentS. o o o o o o 39.8 2.2 27.0 $0.9
Conferring with specialists . . . . 61.0 0.6 20.9 17.4
Keeping or contributing to records . 36.0 6.7 26.7 31.7
Securing student cooperation . . . . 19.2 1.7 28.2 60.8
Social and Civie Aotivities
Sponsoring an organizetion . . . . & 33.0 0.6 23.9 42.6
Acting as group advisor . . . . . . 25.8 0.6 23.6 50.6
Participating as a member . . . . o« 23.0 4.0 15.8 57.1
Cooperating in special activities . 9.0 2.2 16.9 71.9
Securing student sooperation . . « 10.2 2.3 21.5 66.1
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advertising and selling, and seleocting and supervising employees. It can
be readily seen that teachers who cooperate with or direct the school lunch
program are using student cooperation and it is anticipated that they are
utilizging these related aotivities to broaden students experiences in
homemaking. More teachers need to explore their school lunch program ‘to

discover new ways to serve students for the good of the community.

School Health Program: The responsibilities that teachers as‘sume

with reference to the school health program seem to vary. However, about
two-thirds of the teachers (see table §) are not asked to assume responsi-
bilities in managing the health program or in assisting the school nurse,
It would seem that teachers are overlooking an opportunity to correlate
their homemaking program with the health program. Of those teachers who
do work with the health program, less than half seemingly secure student
cooperation. This further substantiates the fact that teachers in general
need to cooperate more fully with the health progrem thus availing them-
selves of an opportunity to serve the community. Of those teachers who
work with the health program, the responsibility they most frequently
assume is seleoting, caring for, and using first-aid materials. Only
about half of the teachers feel that they do this activity well. One
reason why they may feel incapable might be, as one teacher commented,

"I have had no training in this field."™ In general teachers can more
fully utilize their responsibilities of assisting the school nurse and
selecting, caring for, end using first-aid materials for related ex-

periences in home nursing and child development olasses.

Guiding and Helping Students Outside of Home Economios: The re-

sponsibilities that teachers enjoy most in guiding and helping students
outside of home economios are holding student oonferences and giving

impromptu help with student problems. Although teachers seem to vary in
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their ability to carry out these activities, about half of them secure
student cooperation whioch may lend to their apparent enjoyment in as-
suming these activities. In contrast to the above activities, two-
thirds of the teachers do not oonfer with specialists in reference to
guiding and helping students and over one-third do not consult parents
or keep or contribute to records. As only 17 percent enjoy conferring
with parents, this further substantiates the findings already mentioned
with reference to the classroom responsibilities which indicated that
teachers are weak in securing parent cooperation.

Table 6. Rank Order of Teaching Responsibilities

Home Economics Teachers Assume Outside
of the Home Economics Department

Aotivities *  Rank Order

Class Adviseing . .
Classroom Teaching
Girls Counseling .
Study Halls . . .
Homeroom « « « « o

e o o o o
e e o o o
e o o o o
o o o o @
e o o o o
Nk r’VH

In guiding and helping students outside of home economics teachers
are called upon to help with class advising, oclassroom teaching, girls
ocounseling, study halls and homeroom. Table 6 shows the relative

frequency that teachers participate in these activities.

Social and Civie Aotivities: About three-fourths of the teachers

cooperate in special activities of the sochool as is shown in table 6.
These special activities (see table 7) are sponsoring class groups and
home economics olubs or cooperating with all school activities and
athletic or dramatic departments. Over two-thirds of the teachers
participate as a member in social and oivio activities of the school

suoh as, faculty groups, P.T.A., or student council. Over two-thirds
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of the teachers also secure student ocooperation. The probable reason
teachers are able to secure cooperation in connection with social and
civio responsibilities is due to the nature of the activity. Teachers
have more opportunity to meet students at social gatherings, organi-
sation meetings and at other school functions on an informel basis.
This then might be one of the approaches teachers should use for
securing student cooperation in connvection with other responsibilities.
Table 7. Rank Order of Social and Civie Groups in

the School With Which Home Economiocs
Teachers Cooperate

Social and Civioc Activities Rank Order

Faculty Groups . . «
Class Groups o o o
Home Economics Club
All School « « o « o
P‘ T. A. ] o L] L] L]

e o o o o
L] L] L[] [] °
e o o o o
e & o o o

Athletics . . «
Dramatics . .
Student Council
M‘lsic [ ] L] L] L] L]
Hi-Y * o o o o

HOODOO (S 00 T IRVl g

. L] [ ] L] L[]
L . [ ] L] L]
L] L] L] [ ] L]
[ ] L] L] * L]
[ ] [ ] . L] L]
L[] L ] L] L] L]

-

Participating in Inter-departmental Experiences

The responsibilities that home economics teachers assume in the
elementary grades and in oonnection with the wvarious departments of the

secondary school are discussed in the following paragraphs.

Elementary Grades: About half of the teachers do not assume any
responsibilities with reference to the elementary grades, and ovef 80
percent do not use this activity for student experiences (see table 8).
In such activities as helping underprivileged groups, directing and
observing children at work or play, and giving demonstrations or talks

were correlated with such subjects as health, foods, or physical growth;
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Table 8. Varying Reactions in Percentages of Home Economics Teachers
Toward Inter-departmental Experiences of the School

Do it Do it

Do Do it but do woll

not but do not feel and
do not en- that I do enjoy

Activities Participated In it Joy it it well it
Percent Percent Percent Perosnt

PARTICIPATING IN INTER-DEPARTMENTAL
EXPERIENCES

Elementary Grades

~Supplying reference material and

equipment e o o o o o o o o o o 46.9 1.1 11.7 40.2
Aiding departmental improvements. 53.4 1.1 17.4 28.0
Helping underprivileged groups. . 70.6 0.6 13.3 15.6
HBelping with special programs . . 62.0 2.2 15.1 30.7
Supervising pupil teaching . . . 80.5 0.0 6.7 12.9

Seoondary School

~ Teaching an exchange unit.. . . . 74.0 0.6 3.3 22.1
Working on a cooperative project. 60,7 1.2 8.7 29.5
Supervising special banquets and

partiﬁﬂ e o o o 0 o o 0 ¢ o o o 18.6 1.7 6.7 74.0
Supervising special skits, plays,

Programs8 o« « o ¢ o o o o o o o o 63.7 4.0 9.0 33.3
Giving demonstrations, talks . . 65.9 6.1 16.9 22.0
Loaning or locating supplies and

equipment . ¢ ¢ s ¢ o o 0 0 o 14.7 6.2 13.5 66.1
Supervising repair and

maintenence .« ¢ « ¢ ¢ o o o o . 32.8 2.9 16.1 48.3
S8eouring student cooperation . . 21l.1 0.0 17.1 61.7
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teachers might discover many desirable experiences for related projects.
The activities previously mentioned seemingly have been overlooked since
teachers most often supply reference materials and equipment, and help
with departmental improvement and special programs. Those teachers who
assume responsibilities in the elementary grades apparently enjoy it
and it would seem that more teachers should utilize the elementary

grades for cooperatively planned student projects.

Secondary Schools One-half to three-fourths of the teachers are

called upon to supervise special banquets and parties, loen and locate
supplies and egmipment, and supervise repair and maintance in connection
with the various departments in the secondary school as shown in table 8.
Teachers seem to secure student cooperation with these activities and
cooperate with the agricultural department, shop, biologiocal science,

and physical education departments more than others as is shown in

table 9. However it may be pointed out that there are many other activi-
ties that possibily might be even more desirable for related experiences,
such as working on an exchange unit with biological science or shop de-
partments, working on a cooperative projeot with the agricultural de-
partment, or utilizing students in cooperation with the English or
commerce departments for demonstrations, talks, skits, or plays. If
teachers and pupils worked together in planning the previously mentioned
activities, students might gain many veluable experiences and at the
same time the load of extra responsibilities that teachers assume as a

whole would tend to be reduced.



Table 9., Renk Order of Other Departments in the
School With Which Home Economics Teachers
Cooperate

Departments Rank Order

Agriculture « « «+ &
Shop e o o o o o o
Biological Science
Physical Education.
English e o o o o o

. * (] e o
L L] ® o o
[ ) (] L] e o
L] L] L L] .
L (] L] e o

Art [ ] L[] L] ® [ ) ® L]
Physical Science
Comrce e o o o
Social Science .
Language .« « « .
Mathematics . . .

HOWON® (S L

e o o o o o
L] L L] L] L ] L]
. L] L ] L] . L]
L] L] L] * ° .
(] L] L ] L] * L]
L] L] ° L] L] L]

=
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Community Responsibilities of Home Economics Teachers
The responsibilities that teachers carry or share in the community
were analyzed and are presented in the same manner as those of the
classroom and the school as a whole. The extent to whioh teachers as-
sume these responsibilities in the cormunity is discussed in the follow-
ing paragraphs which deal with adult education, business and industry,

and other community groups.

Participating in Adult Education Programs

Of those teachers who assume responsibilities with reference to
the adult education program, over half seem to enjoy working with adults
as shown in table 10, However it is particularly significant that about
two-thirds of the teachers do not assume any responsibilities in this
aotivity. One reason why the majority of teachers fail to cooperate
with the adult program may be that teachers themselves refuse to accept
this obligation or it may be that the community does not desire their
cooperation.

In general, parents and other adults are becoming inoreasingly
oonscious of opportunities that adult education has to offer. Teachers
should seek ways therefore, of securing parent cooperation through adult
education programs. If teachers utilize parents and other adults to the
fullest extent in carrying out various responsibilities in the school
and in the ocommunity, teachers may be able to share their responsibilities

with others who are just as oapable.

Cooperating With Business and Industry

The picture of responsibilities that teachers eassume with reference
to business and industry is very similar to that of adult education
(see table 10). The only activity that teachers seemed to cooperate
with to any degree is salvage campaigns; nearly half of the teachers as-
sumed this responsibility. It is very probable that the presemt emphasis
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Table 10. Varying Reactions in Percentages of Home Economics Teachers
Toward Responsibilities in the Community

Do it Do it
Do Do it ©but do well
not but do not feel and
do not en- that I do enjoy
Activities Participated In it Jjoy it it well it

Percent Percent Percent Percent

PARTICIPATING IN ADULT EDUCATION

PROGRAM
Doing informal teaching and
OOunSOIinS ® o o o o © o o o o o 63.5 1.1 7.9 27.5
Teaching organized classes . . . 77.7 0.7 3.9 17.9
Giving demonstrations, exhibits,
talka, panel! e o o o o o o o o 69.3 3.4 9.6 17.9
Aiding program committees . . . . €0.7 2.2 12.4 24.7
Securing student cooperation . . 64.6 0.6 8.6 26.3
COOPERATING WITH BUSINESS and
INDUSTRY
Providing part-time or emergency
WOrKOeIrs o« o ¢ o o o o ¢ o o o o 75.6 4.5 1.1 18.7
Helping with nursery schools . . 92.3 0.0 2.8 6.0
Participating in salvage
Campaigns .« ¢ o o o ¢ o o o o o 49.4 1.7 12.4 36.5
Helping with consumer-education
ogntera e © 06 o o o o o o o o o 9106 1.1 2.2 500
Securing student cooperation . . 63.8 0.6 11.5 24.1
COOPERATING WITH OTHER COMMUNITY
GROUPS
Aoting a8 leader . . ¢ ¢« o ¢ o o 67.9 0.0 9.2 24.1
Serving on committees . « . + o & 47.7 1.7 11.9 38.6
Acting as counselor « « ¢« ¢« « o & 67.6 1.2 10.4 20.8
Cooperating on projeots . . . . . 33.0 2.8 13.1 61.2
Helping with food service . . . . 40.2 0.7 6.9 5203
Giving demonstrations, talks, and
serving on panels . . ¢ o ¢ o o 70.8 1.8 11.2 16.9
Serving as a member of community
planning council « . « ¢« o ¢ o & 86.3 2.3 3.9 8.6
Securing student cooperation . . 48.0 0.0 12.4 39.5
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of aiding the war effort caused this responsibility to be more prominent
than the others.

It is rather significant also that only five percent of the teachers
cooperate with nursery schools and with consumer-education centers. Do
these organizations have anything to offer the homemaking program?

Should teachers cooperate with business and industry so that students
may have work experiences under the eooperative direotion of employers
and teachers? Are teachers overlooking related experiences which nursery

schools and consumer-education centers offer?

Cooperating With Other Community Groups

In general, less than half of the teachers cooperate with other oom-
munity groups as is shown in table 10. Of those teachers who assume these
responsibilities, it may be noted that over half of them enjoy it and
feel they do it well. Teachers also seem to secure student cooperation
as they work with the following groups in the community: Red Cross,
Women's Groups, Religious Groups, Scouts or 4-H Clubs. As is shown in
table 11, the groups previously mentioned are the ones with whioh teachers

Table 11. Rank Order of Community Groups With Which
Home Economics Teachers Cooperate

Community Groups Rank Order

Red Cross « « «
Women's Groups .
Religious Groups
Scouts e o o o o

. L] L] L]

4-H Clubl e o o
Social Centers
Men's Groups...
Girl Reserves .

D0 O RN

e o e °
L N L L]
o o L] L ]
* o L] [ ]
e o L] [ ]
e o e e
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most frequently cooperate in assuming community responsibilities. As
was pointed out in oconnection with business and industry and the adult
education program, teachers need to cooperate more fully with other
community groups thus oreating a greater opportunity for teachers,
pupils, and parents or other adults to work cooperatively on the

variety of related experiences provided in the community.
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RECOMMENDATIONS

The recommendations include the following: (1) various ways in which
the findings of this study may be useful and (2) suggestions whioh may be
of value to persons or groups desiring to repeat the same study or to plan

related ones.

Suggestions for Using the Findings

It would seem that the picture as drawn in this study has many impli-
cations for both the pre-service and the in-service program. Ways in
which the findings are utilized by various groups or individuals will vary,
of course, depending upon the needs of that particular group or person.

The study should serve as a valuable aid in the pre-service educetion of
teachers by establishing a olear picture of the various responsibilities
that home eoconomics teachers assume in carrying out a funotioning homemaking
program. Such a picture should furnish a basis for establishing more wvalid
goals for teacher education than would otherwise be possible. The guestion-
naire itself might be used by both teachers of college classes and students
in planning cooperatively the goals for various phases of the total pre-
service program.

With reference to Michigan, the findings indicate ocertain areas in
which vocational homemaking teachers are relatively ineffective, thus
furnishing some basis for re-evaluation of the teacher education program.
On the other hand, the many strengths of classroom teachers should offer
much encouragement to those engaged in the pre-service program.

The study should be equally valuable to administrators and home ec-
onomics teachers already in the field, In addition to giving an overall
picture of the responsibilities carried by home economics teachers, the
questionnaire is a tool by which teachers can compare the number, enjoyment,

and diffioculty of their responsibilities with the number, enjoyment, and
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diffioculty of the responsibilities of other teachers. Through this same
instrument administrators and homemaking teachers can evaluate their owm
situation in terms of the total picture of responsibilities that teachers
assums in the state of Michigan. It is probable also that administrators
and teachers may obtain suggestions for inoreasing the enjoyment or mini-
miging some of the difficulties encountered in assuming the responsibilities

connected with the homemaking program.

Suggestions for Further Studies

In view of the fact that very few suggestions for additional responsi-
bilities were added by teachers who replied to the questionnaire, it would
seem that the present study was successful in establishing a clear picture
of the responsibilities that teachers carry or share in the vocational
homemaking departments of Michigan. In the opinion of the author, the
questionnaire proved to be outstanding enough to be of use in a national
study (see page 18) because it incorporated the ideas of many leaders in
the field all of wham were interested in a common problem. Such a study
is most valuable when it i1s initiated by a group and remains under the
constant guidance of that group as each step of the project is developed.

Since the data have been analyzed from one angle only, further analy-
sis might prove to be revealing and stimulating. It would be interesting
to find out how the responsibilities carried or share by beginning home-
making teachers ocompare with the responsibilities assumed by more experi-
enced teachers. The picture would be even more complete if a comparison
ocould be made of the responsibilities of teachers working in small towns
with teachers working in cities.

The author believes that further related studies might prove to be
very worthwhile and might contribute to better understanding of the re-
sponsibilities of teachers. The responsibilities that home economics

teachers oarry or share in other states as compared to Michigan would give



an even more comprehensive picture than was true in this study. Another
desirable study might be the camparison of responsibilities of vocational
and non-vocational teachers in one or in several states. And still further,
a oomparison might be made of the reactione of hamemaking teachers with
those of superintendents, supervisors, and principals with reference to

how many outside activities they do cooperatively, how well they do them,

and how much enjoyment seems to accrue.
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EXHIBIT B

Table 13, Degree cf Particiration of Home Economics Teachers
With School=Comrunity Grouns

los Teechers

School-Commnity Grouvs Revorting Rank
Particination Order

Faculty GrounsS o« o o o o o o o o & 105 1
Red CroSs & & o o « o o o o o o 10 2
Class Advising s o o o ¢ ¢ o o o o 9 E
Class GrOUPS ¢ ¢ o e o o o o o o o 87

Home Economics Clubs , o o o ¢ o« & 86 5
Clzesroom Teaching o« o o o o o o 75 6
All School ¢ ¢ ¢ o ¢ o o o o . 73 7
Wemen's GrounS o o o o o o o o o o 1 8
Girls Counseling « v « v o o o o & 63 9
Arriculture Devartment . « & . . o4 10
Shoo Derartment . « o o o o« o o & €3 11
PeTo Ao v o o o v o o o o o o o s 62 12
Biological Science Devartment ., . 52 1l
Physical Education Denartment . . 58 1
Stud;,' Halls e e o o o o o o o o o 55 15
Relicgious GroudS o o o o o o o o o 52 16
Homeroom e o o o o o o o o o o o o 4y 17
Inclish Department o o ¢ o o o o o Lz 18
Scouts o o ¢ e 0 0 0 0 0 e 0 e e 37 19
M‘H ClubDS o o ¢ o ¢ o o o o o o o 37 19
Art Department o o o o o o o o o o 34 21
Physiczl Science Department « o & 2 22
AthleticS v v v v o o o o o o o & 2 23
Dramatics Departrment o o o o o o o 2 23
Cormerce Devmartment , + ¢ o « o & 22 25
Socizl Science Demartment , . . . 18 26
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