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ABSTRACT

This study was undertaken to secure informational back-
ground for the homemaking teacher as a basis for pre-planning
a homemaking education program. A series of instruments were
developed to obtain the needed facts.

The basic instrument for securing the facts was the
questionnaire. The study was confined to three off-campus
training centers affiliated with the same college. All
schools used in the study were located in the same state,
Illinois, and all the schools had approved vocational home-
making programs. A check list of information was submitted
to a jury, composed of 15 administrators and 30 homemaking
teachers, for their opinions. The Jury likewise indicated
the sources from which the information could be obtained.
These persons were selected by the State Superintendent of
Public Instruction and the Chief of Home Economics Education.
On the basis of the replies five instruments were designed:
(1) a pupil opinionaire, (2) a parent opinionaire, (3) the
interview schedule for administrators, (4) an interview
schedule for local residents, and (5) a community observation
check list.

The following procedures were used to supply the data:
(1) examining research findings and literature, to learn
more about communities and the information homemaking

teachers might desire as a basis for building a functional
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program; (2) obtaining the opinions of the selected adminis-
trators and homemaking teachers regarding the items of im-
portance to a homemaking teacher and where this information
could be secured; (3) prevaring the five instruments; (4)
trying the instruments in the three teacher training centers;
(5) interviews with pupils and parents; and (6) testing of
the five instruments by beginning teachers.

Revisions were made in the instruments after use in a
rural community, an irndustrial area, and in an industrial-
rural area. The instruments were checked in three off-
campus comrunities and in 5 comnmunities by five beginning
homemaking teachers. Ninety-three per cent of the 351
puvils enrolled in the homemaking classes in the communities
and forty-eight per cent of the 155 parents of these puvils
cooperated with the study. ZFollow-up interviews were held
with 30 parents and 60 pupils in the three communities. The
5 beginning teachers reported a total return of 95 per cent
of the 294 puvils and 83 per cent of the 215 parents of
these pupils in the five communities. Fifteen student
teachers, © supervising teachers, 10 administrators, and 55
key persons in the three communities assisted in the testing
of the instruments prepared in this study.

The findings indicated that the instruments prepared
did secure the needed information for pre-vlanning the home-
making education program and the followine conclusions are

Justified:



>
WILLKA WARNZR ABLTRACT

l. Parents are a good source of information for a
homemaking teacher to use to learn more about the comrmunity
and are willing to supply the needed information.

2. Pupils can contribute and are willing to furnish
information usable to a homemaking teacher for use in
planning the homemaking education curriculum.

3. Administrators and key persons in the community
have information and are willing to share data which are
helpful to a homemaking teacher in planning the curriculum.

4, The five instruments used in this study can be
used advantageously to readily secure information for
nprogram planning.

5. The five instruments were usable to first year
homemaking teachers.

6. The five instruments served as a motivating device
in promoting inquiry about the community.

7« It is probable that additional information would
need to be secured in develoving a homemaking curriculum.

This study apneared to have implications that these
instruments might be utilized by suvervisors, teacher trainers,
teachers, and administrators as devices for learning more
about communities where they are and/or where pre-service
trainees may teach.

The investigator recomrmends that additional research

be carried on in order to clarify the present findings:
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(1) utilization of this set of instruments with beginning
teachers; (2) investigation of the utilization of these data
in implementing the homemaking program in these three
schools; and (3) further testing of the set of instruments

in other states and/or schools.
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Ifuch has been written agbout the importance of knowing
the community and building good community-school relations.
However, there is little information available on snecific
devices to help secure pertinent data which the homemaking
teacher needs to know about the community and community-
school relations as a basis for curriculum development.
Homemaking teachers are seeking the answers to several
questions which relate to the community and the families
residing in ite What information is needed to plan a
functional program? Is it possible to secure the data in
- the community? Where can a homemaking teacher secure the
desired informaticn?

The investigator has been confronted with similar
issues since her work has been associated with the home
economics teacher education program in three midwestern
states. Responsibilities have been carried in; (1) super-
vision at the state and local levels, (2) off-campus student
teaching programs, and (3) in teaching college courses in
home economics methods and philosophy of vocational edu-
cation in the teacher education curriculum. During the
interim of this work some problems and questions have arisen

which have not been satisfactorily solved nor answered.
THE PROBLZEM

Purposes of the study. The primary purpose of this




study was to develop instruments having certain character-
istics which a homemaking teacher could use; (1) to secure
information from pupils enrolled in homemaking classes,

(2) to seek data from parents of the pupils in the home-
making classes, (3) to obtain information from adminis-
trators, (4) to interview key persons in the community, and
(5) to observe resources available in the community helpful
to the homemaking teacher in planning a program, as re-.
vealed through a questionnaire study.

The investigator desired to develop a series of in-
struments which may enable a homemaking teacher to obtain
pertinent information about a community as a basis for pre-
planning a homemaking education program. This series of
instruments included; (1) a parents' opinionaire, (2) a
pupils' opinionaire, (3) a schedule for use in interviewing
an administrator, (4#) a focused interview form for use with
residents of the community, and (5) a community observation
check liste In this study an attempt was made to devise a
series of instruments usable for obtaining the needed in-
formation from these various sources, deemed desirable
for a homemaking teacher to know about a community, for
Planning a homemaking curriculum.

Such a set of instruments may be used advantageously
by.

1, First year homemaking teachers who desire a guide






to select the important information necessary for the
implementation of a homemaking program to meet the needs of
those enrolled in the programe.

2. Homemaking teachers who need help, because of the
many demands on their time, in recording in a usable, easily
referred to, and concise form the information they acquire.

3. Homemaking teachers who often need a refresher to
recall sources of data (persons and places) where they may
turn for information basic to planning their program; the
teacher who is new in the community; and the one who may have
been unaware of new developments in this ever changing social

order of the commnity.

Importance of the study. Homemaking teachers are

advised to know their communities but they lack specific
devices to readily obtain the needed information. During
their pre-service training, students in home economics
education are acquainted with ways and means of securing
information about a community as well as how to use this
pertinent knowledge. However, this is often before the
time they actually need to use the data. Administrators
may lack in their training interoretation of homemaking
education and the functional role this subject may play
in helping the families of the community. Often they do

not have condensed information about the community and its



families. These instruments could serve advantageously as
motivating factors for better school-community planning.
Many homemaking teachers carry the dual role of teacher and
homemaker making it necessary for limitations to be placed
upon the time they may spend in securing information about
the communitye.

A series of instruments to obtain information from
various sources about a community could be heloful to;
(1) teachers of homemaking in local communities; (2) home
economics trainees in colleges and universities;
(3) administrators in schools in local communities;
(4) administrators of colleges and/or universities where
home economics education majors receive pre-service edu-
cation; and (5) others who direct or are engaged in teaching,
who believe that the community furnishes facts to help imple-

ment functicnal school programs.

Hypotheses. The followine hypotheses were set up for

this study:

l. Instruments may be developed to securs pertinent
information about a community which may be used in planning
a homemaking program.

2. The information secured about a community may be

used in planning a homemaking program.

Basic assumptions. The investigator assumed that




knowledge about the community furnishes a background of
information to enable a homemaking teacher to better under-
stand the families who live in this area. Such information
also supplies the foundation needed uvon which a functioral
homemaking program may be built. This study was based upon
six basic assumptions, namely:

l. A functional homemaking education program is
geared to the community and homemakineg teachers work with
grodps in a community for their major objective of improved
family living.

2. Administrators are a good source of information
about a community since they have as their goal the further
development of youth in a democracy.

3. Parents are interested in activities of their
youth and they, as well as other key persons, are capable
of furnishing helpful information about the community where
they live.

4, Parents, key persons, and administrators are not
the only reliable sources of information about a communitye.
Pupils can make a meaningful contribution because they share
a keen interest in themselves and their relationship to
their peer group, adults, and others who live in the com-
munitye.

5. Knowledge concerning various agencies, income of

families, shopping and recreational facilities, employment



possibilities, and the ethnic groups in the community are

important in homemaking education curriculum planning.

6

Some instruments are needed to secure this

essential information.

Limitations of the study. The scope of this study

was limited since it was confined to three off-campus

teacher training centers affiliated with the same college.

All schools used in the study were located in the same

state, Illinois, and all of the schools had approved vo-

cational homemgking programs,

Data were secured from:

1.

2.

Se

4,

5

6.

No

Sixty-five per cent of a selected jury composed
of 30 homemaking teachers and 15 administrators.
Ninety-three per cent of %51 pupils enrolled in
homemaking classes in the three schools.
Forty-eight per cent of the 155 parents of the
pupils enrolled.

A total of 15 student teachers who taught in the
three off-campus training centers and partici-
pated in using the instruments.

A total of 10 administrators in the three off-
campus training centers.

A total of 5 first year teachers in other com-
munities.

attempt was made in this study to indicate how



the data secured in the development of the instruments may

be apvlied.
DEIFINITICES OF TZRLS

Community. A cultural phenomenon located in a
particular place « « « It is a human population living
within a limited geographical _area and carrying on a
common interdependent life. [It] is a dynamic phenome-
non consisting of interrelated parts, each performing
a function that seriously influences the whole.Z2

Home economics. The term home economics is often
used to designate this educational field at the Jjunior
college and university level, which prepares students
for such professional services as homemaking teacher.?

Homemaking education. The term homemaking is often
used to designate the secondary school level . . &
education which is centered on home activities and re-
lationships, designed to enable girls and boys, men and
women, to assume the responsibilities of making a home,
or improve home and family living.%

Home experiencese. [The terﬂﬂ home experience 1is
used to designate the activities of similar scope as
home projects, which pupils carry on as they solve the

2George A, Lundberg, Clarence C. Schrag, and Otto il.

Larsen, Sociology (New York: Harper and Brothers, 1954),
Pe 119.

SAmerican Vocational Association, Definitions of
Terms in Vocational and Practical Arts Education. Committee
on Research and Publications (wWashington, D. C.: American
Vocational Association, 1954), p. 15.

4Ibid., p. 16.



personal, home, and family problems waich make up
their homemaking course.

Focused interview. The term focused interview is

used in this study to refer to an arranged face-to-face

contact, centered to obtain definite information about a

specific topic.6

Observation schedule. A type of data gathering
schedule which is a form or outline used as a guide
in gathering data; for example, (a) a printed form
such as a check list or rating scale on which the
research worker may record his observation.’/

Opinionaire. A type of cuestionnaire designed to be
used by an individual to elect ovinions or attitudes,
much the same as an expressionnaire.

Which expresses and reflects the position one takes

e o odesignated to elicit a fairly free expression
of opinions, attitudgs and/or other personal resactions
on indicated topics.~”

5Selma F. Lippeatt, "An Zxperimental Study to Deter-
mine the Relative Effectiveness at the Secondary Level of a
Home Experience Program Planned as an Integral Part of the
Homemaking Curriculum and a Home Exverience Prosram Used as
a Supplement to Classroom Activities." (unpublished Doctor's
Thesis, The Pennsylvania State College, State Collere,
Pennsylvania, 1953), p. 2.

6Carter V. Good, Dictionary of Education (New York:
lcGraw-Hill Book Company, Inc., 1945), p. 225.

"Tbid., p. 357.

81vid., p. 282.

91vid., p. 323.
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Questionnaire. A list of planned, written questions
related to a particular toric with space provided for
indicating a response to each question, intended for
submission to a number of versons for reply; commonly
used in normative-survey studies and in the measurement
of attitudes and opinions.

Vocational homemaking. A homemaking education program

is one which meets certain minimum standards specific to
individual states and incorporated in a contract the State
Board for Vocational BEducation in a state holds with the
United States Office of Bducation.'l
A functional homemaking curriculum is dependent upon
the homemaking tescher working with families living in the
community. This necessitates the securing of background
material about people in families and their activities as
well as the resources available in the area in order to do
effective pre-planning. Such data are available from
pupils, parents, administrators and others residing in the
community. In order to secure tnhnis pertinent background
knowledge, this study was devised to develop instruments to

aid the homemaking teacher in securing this essential infor-

mation.

O1pi4., p. 223.

llMaude Williamson and Mary S. Lyle, Homemakineg Edu-
cation in the High School (New York: Appleton-Century-
Crofts, Inc., I@%l, Revised), po. 54-55.




CHAPTER II
PROCEDURE

The second chapter of this study explains the pro-
cedure used in securing data for the development of a
series of instruments a homemaking teacher might use to
tentatively pre-plan a program of homemaking education
for a community. The procedures followed in the develop-
ment of the study are described in this chapter. The
definitions of the terms questionnaire, opinionaire,
focused interview, and observation are defined in Chapter

I, pages 8ff.

Selection of items related to the community. There

were numerous sources to draw upon for information about

a community. First, the investigator turned to literature
in home economics and study of school and community which
served as the main source of information. This was studied
to clarify and learn more about communities and the infor-
mation homemsking teachers desired as a basis for building
a functional program.

Literature on community studies and surveys suggested
items on the community's human and material resources such
as; population trends, economic conditions, health, physi-
cal features, industries, agencies, educational, social and

cultural conditionse.
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Writers in the field of education in the arecas of home
economics education and curriculum development succested the
same items indicated by the literature on comrunity studies
and surveys. They further believed the needs and concerns
of the pupil;, the home relationships, codes of conduct, and
out of school environment were contributory in curriculum
planning. Inclusion of items suegested by these writers
were selected for incorporation in the develooment of the
instruments,

Next, the 1250 census form was examired to find out
information already available to a homemaking teacher con-
cerning a community. Other data about a community which
were in recorded form wers examined. These rzcorded data
varied according to communities, however, the schools,
newspapers, libraries, and minutes of governing bodies in
the community contributed to the final selection of the
items.

Another source of information used by the investi-
gator was interviews with local and county key versons in
order to find out information readily obtainable in a
community. These individuals stand out as valuable and
perhaps the most direct sources of the information desired.
They can furnish material not already in recorded form
that a homemaking teacher seeks in order to plan and work
with others to tentatively pre-plan a prorram mestine the

exigencies and interests of those particinating in the
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homemaking program. Since many different kinds of infor-

mation were wanted by a homemaking teacher devices designed

to secure such data were thought to be advantageous.
Literature was studied to clarify and learn more

about communities and the information homemaking teachers

desired as a basis for building a functional program.

From this literature the items were chosen which were sub-

mitted to the investigator's graduate committee and to a

Jury of experts.

Development of instruments to submit to jury. The

investigator recognized that the effectiveness of a re-
search study of this type was dependent on the cooperation
of those concerned with the problems selected. This study
is one which concerned persons at the state level, local
administrators of schools, homemaking teachers, home-
making pupils, parents of these homemaking pupils, and key
persons in local communities.

Persons in key positions in the state showed an in-
terest and willingness to cooperate. The state Superin-
tendent of Public Instruction and the Chief of Home Eco-~
nomics Education, were asked to choose a jury of experts.
This jury consisted of 16 administrators and 30 homemaking
teachers who were asked by means of letters to delete or
add to the items chosen from the literature as data needed

by a homemaking teacher for developing a homemaking
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education curriculum. The Jjury was also asled to indicate

the sources where such information could be obtained.

First draft of check list. The first draft of the

check list was submitted to the Graduate Committee directing
this study. At their suercstion each question was expanded
by including a brief examvle after each one for further

clarity. (See Appendix, pare 183 ff.)

Second draft of check list. A second draft was

completed placing the questions in the center of the page
with a two column response relative to the importance of
the question on the left and a four column response to the
right to designate the good and fair sources for securing
the information desired. Through the separation of tae
response columns greater ease of checking and tabulation
was afforded. This second draft was submitted to five
homemaking teachers to ascertain if there were any questions
which were not clearly stated or understandable to them.
These teachers had taucht for a varying number of years,
which was also true of the homemaking teachers to whom the
check list would be sent. Two administrators also read the
check list. ©Since no suggested revisions were offered the
check list was prepared for mailing to the administrators
and teachers comprising the jury. A cover letter accompa-

nied the questionnaire. (&See Apvendix, page 172.)
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The check list was divided into three parts with
space provided after each question for comments. Part one
included questions, with examples for clarification,
dealing with information about a community having an effect
upon the family. In this part of the check list, fifteen
questions were asked:

l. What is unique to this community?

2. What is the physical setting of the community?

3. How does this community compare with others in

the area?

4, How is the community governed?

5« What are the principal occupations?

6 What professional services are offered?

7« What are the shopping facilities?

8¢ What services are available?

9. What are the employment possibilities for teen-

agers and young adults?
10, What are the means of transportation?

11, What commuhity agencies exist?

12, What are the educational opportunities?

13, What recreational facilities are offered to

the community?

14, What social and educational clubs and societies

are provided?

15, What churches are active in the community?



The second part of the check list was composed of
eight questions, with examples included for further clarity,
asked information about persons and families, who live in
the community. These items pertaining to persons and families
living in the community were:

l. How do they derive their income?

2. Where do they live?

3. Is it a well knit community or are factions
present?

4, What are their cultural interests?

5 How modern are their homes?

6. How stable are the marriages?

7« \What are the plans for their youth?

8s What are controversial issues in the community?

The third part afforded space for additional comrents
the respondee desired to make. The question asked was, "Are
there any additional comments you would like to make about
the families in your community?"

The check list of information and sources was then re-
examined on the basis of the replies received. Xach item
was checked for importance and its contribution toward a
functional homemaking program. Furthermore, each item was
checked to ascertain where the information could be secured.
On the basis of personal exverience as a homemaking teacher
and supervisor, the overall purposes were tentatively set

up by the writer to serve as the foundation for developing
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instruments which might be usable by a homemaking teacher
to secure data about the community. The following purposes
served as a basis for planning and carrying out this present
research:

l. To provide a device which would enable a home-
making teacher to secure information about a community from
an administrator.

2 To construct an instrument usable by a homemaking
teacher with parents to obtain information about the com-
munity where they live.

3« To design an instrument which would draw from
pupils data needed by a homemaking teacher about the pupils'
environment.

4, To prepare a device which would focus the at-
tention of the homemaking teacher on observable surroundings.

5« To furnish a means helpful to a homemaking teacher
in securing desired information from key persons in the com-

munity.

Developing instruments based on jury opinion. On the

basis of the responses by the jury of experts the items
were divided into three types of instruments, namely;

opinionaire, interview schedules, and a guide for obser-
vations Two opinionaires were devised, one for parents,

the other for pupils. The interviews were designated as
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an "administrator's schedule" and focused interviews; the
latter was divided so they might be used in conference
with three groupings of key persons in the comrmunity. An
observation device was in the form of a check list. The
development of the instruments consisted of the przparation
of the instruments, the testing of the instruments, the re-
vision of the instruments, the use of the instruments, and
the evaluation of the instruments.

After the responses wers tabulated the items were
divided into groups designated as the best source of infor-
mation by the jury, namely; (1) administrators, (2) parents,

(3) pupils, and (4) other sources (key persons and places).

Parent opinionaire. The first draft of the parents'

instrument was made converting the items from those listed
on the Jjury questionnaire into the format of an opinionaire
which included a cover letter. The items were formed into
questions designed to express the thought of parents in an
effort to obtain the desired information. A second draft
of the parents' ovinionaire was prepared after the first
draft was submitted to parents for clarity of terminology
and understandability of the questions. The second draft
was then used in the selected communities to refine the
instrument. The results disclosed several weaknesses and
the questions were reworded for clearer meaning and minor

changes were made in the mimeographed forms. Interviews
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were held with a random sample of parents and the final draft

of the parent opinionaire was used by first year teachers.

Pupil opinionaire. The items designated by the Jjury

for the pupils were changed in the first draft to an opinion-
aire check list and the wording of the items was mcdified

to the level of secondary school punils. The pupil opinion-
aire was given to pupils to check for understanding of the
questions and directions. Few revisions were sucvested so
slight changes were made in the second draft which was used
in the selected communities to refine the instrument. The
results revealed a few changes. However, in the third draft
of the pupil opinionaire the same questions which were
changed on the parent opbinionaire were also changed on the
pupil oninionaire so the gquestions were alike on the two
instruments. Interviews were held with pupils to see if
they desired such a change. The third and final draft was

used by first year teachers.

Administrator's schedule. The same procedure of con-

verting the items which were submitted to the Jjury was em-
ployed in formulating the schedule for interviewing an adminis-
tratore The form of a check list was designed. However,

less revision was necessary in terminology. The second

draft which was submitted to administrators for clarity of
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terminology was not revised and was used for testing the
instrument. No revision was made after the use of the

instrument since it appeared the form was functional.

Focused interview. A paragraph stating the purpose

of the interview was part of the first draft of the focused
resident interview which was divided into three groupings
of key personse No revisions were necessary since this
form apparently was adequate. It was used in the three

communities and by first year teachers.

Observation check list. The Jjury suggested various

items of information which a homemaking teacher might ob-
serve in a community. These were arranged in check list
form; No revision was necessary for the use of this device
in the three communities. It seemed the desired information
could be obtained from the check list form.

Each of the five instruments prepared was checked
for terminology and clarity of meaning by submitting them
to individuals of similar age and position to those who
would be checking the various devices in the study. The
five instruments before being tried in the three communities
were submitted to the supervising teachers for examination.
Conferences had been held previously with the supervising
teachers (local homemaking teachers) to explain the purpose
of the study and the group agreed the student teachers
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could direct the filling out of the opinionaires. Prior to
being used by the first year teachers the pupil and parent

opinionaires were examined by the local administrator.

Selecting the population. Three student teaching

centers were chosen as fairly representative of schools in
the state, one in a rural area, one in an industrial area,
and the third one in an industrial-rural center. All
three schools have pupils from homes of varying economic
levels, differing nationalities, races and creeds. The
investigator was well acquainted with school and community
conditions from contacts made as a state supervisor and
resident teacher educator.

The rural area selected was a community with the
main town having 1500 inhabitants who were dependent
principally on agriculture for a livelihoods In Illinois

1

22.4 per cent™ of the state was rural and 249 communities

with incorporated municipalities were listed with a popu-
lation of 1,000 - 3,000, In this study the rural area was
referred to as School A.

School B as designated in this study was best de-

scribed as industrial having a population of 16,821, This

lcharles F. Carpentier, ed., Blue Book of the State
of Illinois, 1953-54, (n.n.) (n.d.) p. 536.
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city was dependent upon factories and industrial pursuits
for the livelihood of its residents. The school enrollees
were drawn mainly from the families not engaged in agri-
culture, part of the 77.6 per cent2 urban population in
I1linois. There were 45 cities with 10,000 - 20,000 po~u-
lation in Illinois.

The industrial-rural area chosen was a comnmunity of
31,425 inhabitants. The school was a recently formed com-
munity high school district including villages and the
farming population fringing the city. Various manufacturing
establishments were located in the city and two of the major
railroad net works have division centers there. Illinois
has 24 cities of this size which are a part of the 77.6
per cent3 urban pooulation of the state. This school was
called School C in this studye.

Letters were written to the college administrators and
the local administrators of the three affiliated schools re-
questing permission to use these three tecacher training
centers for testing the instruments. Each administrator
showed willingness for the school personnel and the school

to participate in this study.

°Ibid., p. 536.

3Ibid., p. 536.






Testine of instruments. The instruments were tested

in the affiliated schools, one in a rural comrunity, one in
an industrial area, and the third in an industrial-rural
arca. All five instruments ware used by student teachers
in the three teacher training centers in the fall of 1S54
and the soring of 1655. Data secured from the use of the
five instruments were compiled and the numbers converted

to percentages. No revisions were suggested in the ad-
ministrator's schedule, focused interview, or observation
check list.

The parent opinionaire was sent to the parents of
pupils enrolled in the homemakine classes in the three
schools. On the basis of the responses a revision was
made and interviews were held to secure additional comments
and suggestions from a random samnle of vparents taken in
each community. These parent interviews resulted in modi-
fications being made in the opinionaire.

The pupil opinionaire was given to the pupils en-
rolled in the three off-campus centers by the student
teachers who explained in a simple manner the partici-
vation of the class in an experiment. Class time was used
for filling out the opinionaire. ZFrom these responses a
revision was made and a random sampling was taken of pupils
in each center by the investicator to obtain other sug-

gestions. Further modifications werz made following
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this sampling so the questions duplicated on the parent
and pupil opinionaires would be alike.

Final revisions were made in the pupil and parent
opinionaires. Five first year teachers used the five
instruments in the communities where they were employed
during the 1955-56 school year. The report of this study
includes the reactions and comments they and their adminis-
trators made concerning the instruments.

One principal method of research was used in this
study, the questionnaire method. Various techniques of
the questionnaire method were used, the check list, the ob-
servation, the opinionaire, and the interview. A selected
Jury of experts composed of homemaking teachers and school
administrators assisted in the selection of important items
to be included in the instruments designed for a homemaking
teacher to use in securing pertinent data about a community
needed in order to pre-plan a functional homemaking program.
Pupils, parents, administrators, and key persons in three
centers for training homemaking teachers, student teachers,
the supervising teachers in the centers, and first year

teachers cooperated in the testing of the instruments.






CHAPTER III
RLVIEYW OF THiL LITERATURS

lluch has been written about communities, comnunity
schools, and homemaking education but little information
was available which was pertinent to this study. The
literature suggested the importance of community-school
experience and relationshins but failed to give specific
techniques for securing the data. Numerous national and
local surveys of communities have been made. However,
these have not been designed specifically to assist a
homemaking teacher in securing desired information about
the community where she is teaching so she can tentatively

pre-plan the homemaking program.

Literature on community studies. Tyler1 emphasized

the study of real life situations as a means for discovering
the needs and interests of the learner. He sugcgested that
teachers understand their communities and seek information
and knowledge by investigation of students' interests. By
studying students themselves in their environment, they

can provide useful information in deciding objectives.

Ralph W. Tyler, Basic Principles of Curriculum and

Instiuction (Chicago: University of Canicago Press, 1950),
pp’ -83.
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Further investigation of pupils' interests and concerns, he
thinks, can be made through observation, interviews,
questionnaires, and records available in the school and
commnity. Studies of contemporary life outside of school,
Tyler contends, will make possible the application of
learning in life situations. The emphases given in a
curriculum in the secondary schools is dependent upon the
needs and interests of the individuals in the classes and
the families of the community they represent. Decisions
will need to be made of the types of worthwhile learning
experiences chosen which will most effectively bring about
desirable changes in the behavior patterns of students.

A functional homemaking program encourages learning
experiences outside the classroom, some of which are home
experiences which offer opportunities, elements, and situ-
ations impossible to reproduce in the classroom. If the
home experience is to meet the pupil's interest and needs
the homemaking teacher must know the environment in which
the pupil lives; this necessitates knowing the home and

the community.

Williamson and Lyle made this statement concerning

the home experience program:



27

A certain amount of ground work will be necessary
in order to have a receptive attitude at home and in
the community as a whole. It will be invaluable to
mgke fayorable contacts with women and men in the com-
munity.

Arny in the discussion of check lists to obtain pertinent
information about individuals writes:

Planning can frequently be done more intelligently
after information has been obtained regarding the
background and interests of the group. . .there is
general agreement today that if instruction is to be
highly affective, students should participate in de-
ciding what they will study in a given course.>’

Home projects, sometimes called home experiences,
are an essential part of the homemaking education curri-
culume. Through them pupils work on some problem in their
personal, family, or community life. It (home project)
provides the tie between in-school and out-of-school
activities and responsibilities which is required for

effective learning.4

2Maude Williamson and Mary S. Lyle, Homemaking Edu-

cation in the High School (New York: Appleton-Century-
Crofts, Inc., I§§I), DPe 225

3¢lara Brown Arny, Evaluation in Home Economics
(New York: Appleton-Century-Crofts, Inc., 1953), D. 242,

“United States Office of Education, Homemaking Edu-
cation in the Secondary Schools in the United States.
ted States Office of Education, Federal Security
Agency, Washington, D. C., 1947), p. 18.
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Lippeatt in her study stated,

In clarifying the purposes of home experience it
is necessary to accept the thesis that the effective-
ness of a homemaking program depends upon the extent
to what it functions in the daily living of individu-
als in their homes and communities.

The major essentials of an adequate homemaking cur-
riculum are described in the bulletin, "Directed Zxneriences
in the Homemaking Education Progran".

An effective home economics curriculum will
evolve as teachers, working with their parents, are
able to select learning experiences important to
individual pupils, and focused on improvement of
home and family life, and that are evolved in the
light of democratic values. Use will continually
be made of the problems pupils are meeting in their
homes, in school, and in the community. The problems
will be complex, some can be solved quickly, others
will require more time; some will be highly personal,
others of family or group concern.

This bulletin also emphasized two desirable results

emerging from teacher-punil-parent-planning, namely:

5Selma F. Lippeatt, "An Experimental Study to Deter-
mine the Relative Effectiveness at the Secondary Level of
a Home Experience Program Planned as an Integral Part of
the Homemaking Curriculum and a Home Experience Program
Used as a Supplement to Classroom Activities." (unpublished
Doctor's Dissertation, The Pennsylvania State College, State
College, Pennsylvania, 1253), p. 55

6United States Cffice of Education, Directed Exneri-
ences in the Homemaking kducation Program, Vocational
Division, liscellany 3145 (United ~tates Office of Edu-
cation, Federal Security Agency, Washineton, D. C., 1945),
De 1o
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l. Teachers learn more about community nezds.

2. Parents and teachers find ways to work to-
sether in meeting the needs of pupils in the home-
making department, the school, the pupils' homnes
and the community.?

Blackwe118 constructed check lists to aid in the
evaluation of a homemakine procram. Two of these devices
"Check List for Evaluatine the Homemakine Curriculum" and
"Check List for Evaluating Services Contributed by the
Homemaking Devartment" point cut the desirable goals toward
which schools can strive. These check lists emnhasized the
utilization of the needs and interests of the punils and
the community and the inclusion of parents and the punils,
the use of community resources and the relation of school-
home-community experiences in prosram planning.

Cook and Cook wro%e in their book:

Schools have always been interested in the local

conmunity, the life outside their docrs. In recent
times, some schools have been givine community study

a basic importance, makine it foundational in their
curriculum program.

’Ibid., p. 3.

8Sara E. Blackwell, "Developrent of Instruments for
Evaluating Certain Aspects of High School Homemakines Pro-
grams." unpublished Ph. D. Thesis, University of Liinnesota,
Mlinneapolis, liinnesota, 1S50).

9Lloyd A. Cook an% Elaine F, Cook, A Socialogical
Avproach to Education, (New York: licGraw-Hill oo« Company,
Inc., 1950), p. 20







20

The examiner of literature for this study found many
statements of the need for study of the community as a
basis for curriculum planning. Few instruments were avail-
able, however, for securing background data so a homemaking
teacher could tentatively pre-plan the homemaking programe

Dewhurstlo presented information concerning the de-
mands in the future of education for youth based upon the
nature of needs versus resources. Clapo capably described
the role of a teacher in the community and the responsibility
of the citizen to a community school in her statements. Her
philosophy was in agreement with the investigator of this
study who believed that schools, teachers, and citizens of
communities are not static but a part of an everchanging
societye.

A community school is made with the people whose
school it is. In the making teachers lead as fellow
workers. As members themselves of the community,
they are citizens as well as teachers, sharing
common problems and interests.ll

In community education one is never dealing with
a fixed plan, a formula, or a ready made organization
but with needs as they are revealed--needs and aspi-
rations of people with all their potentialities and
prejudices, their ambitions and handicaps, their re-

lationships and racial_background as well as their
physical surroundings.

loTwentieth Century Fund, Frederic Dewhurst and As-
sociation, America's Needs and Resources (New York: ZE. L.
Hildreth and Company, 1947), pp. 666-670.

llElsie Ripley Clapp, Community School in Action (New
York: The Viking Press, 1939), p. %9.

121pid., pp. 355-6.







31

Dewey wrote "Subject matter to be taucht was selected and
the way which methods for teaching it grew directly out of
knowledge of community conditions."15

Olsen14

outlined the interrelationship of the human

and material resources within an area which can be used to
further schools arnd meke comrmunities better. He related

the historic background of a comrunity to the contemporary
and led +the reader to anticinate what the potentialities

of the school and community working together might accomplish.
Questions A and B in Part I of the check list sent the jury
was sugrested by Olsen's writing. (See Avnendix page 190).

Ogdent?

outlined a survey which could be carried on

in a community. This survey would investigate population
trends, eccnomic conditions, health, physical features,
industries, history of the county, and educational and
cultural conditions. He believed that everyone had a contri-
bution to make if one worked with the people and had faith

in them. For progress, Ogden stressed, can come only

through widespread understanding by the persons whose lives

are affected by the program. Questions By C, D, E, and I

15Ipid., p. IX.

lQEdward Ge. Olsen, School and Community (New York:
Prentice Hall, Inc., 1945), pp. 41-53, 66.

. 15Jean Ogden and Jess Ogden, Small Communities in
Action (New York: Harper and Brothers, 194G), Dp. 206-211.







in Part I and question 4 in Part II of the check list sub-
mitted to the Jury could be attributed to this surveye.
(See Appendix, page 190ff).

Thought provoking questions relative to community re-
sources and a better understanding of the community were
found in Colcord's16 book. She outlined how to study the
agencies within a community with svecific attention to
health, education, safety, and welfare. Thus questicn K
and I in Part I were formulated after studying her book.
(See Appendix, page 1G0ff).

Five major aspects with impacts on a community school;
(1) jobs, (2) church, (3) recreation, (4) cliques, and (5)
17

dates were analyzed by Hollingshead with specific

emphasis given to the influence of the social system. His
book presented an analysis of a community describing the
forces affecting youth as they were reared, with suggestions
for improvements that might be made if schools related them-
selves to and understood the values and standards held

within the community. As a result questions I, N, and O of

the check list were conceived. (See Avnendix, pare 191.)

l6Joana C. Colcord, Your Conrunity, It's Provision for

Health, Education, Safety, and .Jelfare (New Yorx: Z. L.
Hildreth and Coupany, 1G47), pp. 92-14Q,

L 17A. B. Hollingshead, Elmtown's Youth (New York: John
Wiley and Sons, Inc., 1949), p». 204-266, 288-328, 319-413,







Considering the influence the comrunity has on the
school and the effect upon pupils enrolled in a school,
Wiles wrote:

Education is a total community processe. Pupils
and teachers live in a comrunity, they absorb its
beliefs and patterns of behavior. If the classroom
is to be an effective learning situation, our task
includes working with out of school forces that in-
fluence the child's development.l8

Wiles continued in his writing:

An understanding that education is a total
comrunity operation, requiring the full use of
community resources, makes us realize that pupils
must learn to live not only with the other members
of the school but with the adult members of the
community as well.lS

Knowing one's community, has been given importance
as a foundation of curriculum planning by outstanding
persons in the field of hore economics education. In
vriting about home and community needs in their book, The

Teaching of Homemaking, Hatcher and Andrews stated:

It is virtually necessary, therefore, for every
homemaking teacher to know her community so that
she may affiliate its interests and needs with those
of the pupil « « « « The first step, however, in study-
ing any locality is to make a communi§6 exploration
and to ascertain the lay of the land.

18Kimbal Wiles, Téaching for Better Schools (Few York:
Prentice-Hall Inc., 1352), p. 303

1vid., pp. 316-317.

20Hazel M. Hatcher and Mildred E. Andrews, The Teaching
of gomemaking (New York: Houghton Kifflin Company, 1345),
D.
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This suggestion prompted the observation list. (See
Appendix, page 198.)

Hatcher and Andrews listed community, commercial,
recreational, health, and religious facilities as aspects
of a community which should be noted by a homemaking t=acher.
On the other hand Spafford stated:

Frequently the school . . . has not studied

sufficiently educational reeds from a lay point

of view nor taken into consideraticn the education
being secured elsewhere.2l

From this suggestion the idea of including a focused
interview or an instrument for learning about the community
developed.

Continuing, Spafford wrote:

Bach community makes its own demands upon edu-
cation. [The teacher] needs also to know its
standards, ideals, generally accepted code of cornduct,
recreational opportunities, « . « way people earn their
living, whether they are home owners, renteQ§, or
tenant farmers, whether work is regular or seasonal;
and who owns the town and runs the school. Some of
the information the teacher wants will be gotten
casually « « « some . . « gecured at the beginning of
the year as a matter of forme Other information will
be secured as new learning units are planned.22

Questions D and E in Part I of the check list and questions
l, 2, 3, and 8 in Part II were devised incorporating Spafford's

suggestions. (See Apvendix, page 190ff.)

L
21Ivol Spafford, Fundamentals in Teaching Home Economics,

(New York: John Wiley and Sons, Inc., 1951), p.t 32.
22Tbid., pp. 70-1.
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¥illiamson and Lyle set forth advice to homemaking
teachers that:
Your steps in building the curriculum for the students
under your supervision will begin with finding the needs
in the community . « « begin a study of the community
life, of the home life, and of the present responsibilities

and concerns of the girls and boys who are to be in your
classes.?2

They=t

emphasized the importance of the homemaking
teacher exploring the community and finding the answers to
such questions as the predominating industries, businesses,
leisure time activities, possible funds, organizations,
nationalities present, churches, recreational and health
facilities, and local traditions and/or customs. In Part I,
questions E, F, G, H, grew out of these recommendations as
did questions 5, 6, and 7, in Part II of the questionnaire
sent to the Jjury. (See Appendix, page 190ff.)

These writers in the field of education and particular-
ly home economics education gave general sugeestions and
some specific questions which might be utilized by teachers
new in a community. The writer of this study hoped to de-
velop a set of instruments which would help a homemaking
teacher to more easily obtain through the use of specific

instruments the pertinent data which she needs as a basis

3Naude Williamson and Mary S. Lyle, Homemaking Edu-
Cation in the High School (Nev York: Apoleton-Century-
Crofts, Inc., IQ%I), S De 8

241p44., pp. 130-131.
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for developing a curriculum in homemaking educaticn: Thus,
e o« o« it is really your (homemaking tecacher's)
profecssional responsibility to soretimes take the
initiative yourself, to study your surroundings,
to be alert, to seek information with the intent
to use it wisely.?2

In June, 1955, the Kentucky Devnartment of aducation,
Vocational Division, published a Home Economics Curriculum
Guide in which the following statement was made:

Knowing the needs of the puvils, their homes and

the community is basic to planning effective home-
makine programs. Information secured . . . should be
interpreted in terms for implications for planning

the homemaking program . . « « A community survey will
be valuable to a teacher planning a homemakine proeram
that will give consideration to some community problems
e « o much of the information . . . can be easily
secured early in the year.26

Also included in the avvendix of the Kentucky Cuyrri-
culum Guide was a sugeested community survey to be used
with the Kentucky 1950 census report and a puvil Infor-
mation Sheet.

The Kentucky community survey form included items
referring to the people, their education, marital status,
women working, major occupations, and incomes. The survey
form also provided space for information about housing,

church, and recresational facilities, service and social

agencies available, and acceptable and nonacceptable social

25Ibid., p. 132.

26Comm.onwealth of Kentucky, Kentucky Home wmconomics
Curriculum Guide, (Frankfort, Kentucky: Department of ziu-
cation, Division of Vocational Education, 1955), p. 17.
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customs for the community. However, this form was rather
intricate to implement and interpret.

Commercial companies were also found to be interested
in community resources for teaching. The Continental Can
Company as a public service distributed to secondary schools,
a thirty-seven page booklet titled "Ly Community Album". Items
given attention which were similar to this study were natural
resources, peonle, business, industry, institutions, recre-
ation and social living, market place, influences on choices
made, services, agriculture, transportation, Jjob opvortunities,
leisure, health, and future plans. The idea for question 7
in Part II of the check list came from this booklet. (See
Appendix, page 192.)

Although reference for a specific question can be
traced to a certain writer, many of the authors sugcested
similar and/or identical types of information needed about
homes and communities by teachers. The aggregation of these
sugcestions comprised the check list sent to the Jury.

The investigator believed that the teacher must lead
in the program in homemaking education but she can be more
effective in implementing these plans, however, if others
who would be involved in the program have assisted in the
planning.

Barr, Burton, and Brueckner, in speaking of the ob-
Jjectives of education and their formation emphasized:

Man has always had opinions about his needs. Some-
times his opinions have been well founded in fact and
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sometimes note One of the very common sources of edu-
cational guidance to which school peonle may turn are
the opinions of experts . . . the determination of edu-
cation needs should . . . be the object of careful in-
vestigation. The most common ore of determining neceds
is that of opinion « « . « Currently one hears much more
about the method of groun Judgement which has two im-
portant advantages: (1) some of the limitations of indi-
vidual training, experience, insight, and adjustment are
offset by group judecement: and (2) a statement arising
from group Jjudgement is likely to receive riore general
acceptance than an individual formulation.2?

There are also cther individuals and places in a com-
munity from which a homemaking teacher may secure infor-
mation in addition to those described. The teacner could,
through interviews and casual conversation with older
citizens, learn a great deal about this place where she is
teachinge. Fach community is rich in its own legendary which
may be preserved by verbalization within family circles or
in recorded form in the files of organizations and/or public
institutions, such as the library. When one works so closely
with families and the personalities which make up the
families, as does the homemaking teacher, factual infor-
mation is needed; but one should also consider opinions and
attitudes persons have and hold which may differ from facts.

Barr, Burton, and Brueckner wrote concerning choices

of data gathering devices in learning-teaching situations

which aptly apoplies to this study:

27y, s. Barr, Wm. Burton, and L. J. Brueckner,
Supervision (New York: D. Apnleton-Century Company, Inc.,
9 Do 81.
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One may desire (1) to secure either a general picture
of the situation. « .as in a survey. Sometimes the need
is for very accurate data, at other times, estimates,
guesses, and approximations will suffice. By and large
there are very many more instances in life in which one
relies upon estimates, guesses, and approximations than
there are cases demanding precise measurement.

Two national surveys have recently been made. Olsen's29
questionnaire study found that aporoximately one-third of the
accredited teacher educating institutions offered their
students some type of introduction to t<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>