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ABSTRACT

THE CONTRIBUTIONS OF THOMAS MILTON CARTER
TO TEACHER EDUCATION, ALBION
COLLEGE, 1923-1962

By

George Rennison Reed

This study traces the contributions of Dr. Thomas
Milton Carter to the teacher education program of Albion
College during his tenure as chairman and faculty member of
the education department from 1923 to 1962. The role he
has played in the development of the department, the in-
fluence he has exerted, and the forces that have molded his
life and thought are areas with which this study deals.

The organization of this study follows the chronol-
ogy of the development of the education department of
Albion College and traces the life of Carter from birth
through his long professional career into his productive
years of retirement. In connection with this research,
two types of sources were available. First, there were
the primary sources consisting of personal interviews
with Carter and persons who knew him personally, Carter's
published and unpublished works, personal papers, and
letters, and the official minutes of the Albion College

faculty meetings. Second, there were the secondary sources
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such as periodical articles, newspaper articles, official
Albion College publications, and various professional
textbooks.

This study shows that although a normal course
was developed and offered to interested Albion College
students as early as 1893, Albion College had not developed
a professional department of education by the time Thomas
Milton Carter joined Albion's faculty as chairman of the
department in 1923. From a modest beginning, Albion Col-
lege's education department, under Carter's direction and
guidance, became AACTE approved in 1952.

Although criticized by some for his ineffective
classroom teaching, 2s a college professor, Carter's
greatest attribute may have been his ability to inspire
his students. The students who studied under Carter de-
veloped the firm conviction that they were being prepared
to make significant contributions to the world. They
shared Carter's belief that it was possible to combine
liberal arts and teacher education in such a manner that
good teachers for the public schools would be produced in
such a way that both the public schools and liberal arts
would benefit.

Although Carter has not established the reputation
of being a great scholar, he demonstrated the ability to
take various points of view and give them meaning and

vitality. In this way, he was able to inspire his students
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and to encourage them to go forth with a strong commitment
to education. During his active teaching days, Carter was
an inspirational speaker who possessed the ability to gen-
erate enthusiasm and interest among his listeners for
matters of an educational nature.

Dr. Carter has established the reputation of being
an exceptional leader in terms of developing the teacher
education program at Albion College during the years, 1923-
1962, in terms of the inspirational character of his teach-
ing, in terms of his ability to produce students with a
strong commitment to education, and in terms of his willing-
ness and ability to adapt to new conditions and changes of
the times. Today, at eighty-two years of age, Carter re-
mains a man with a sense of mission, a continuing interest
in all matters of educational concern, and a desire to be

of service to his fellowman.
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INTRODUCTION

This study traces the contributions of Thomas
Milton Carter to the teacher education program of Alpion
College during his tenure as chairman and faculty member
of the education department from 1923 to 1962. The role
he has played in the development of the department, the
influence he has exerted, and the forces that have molded
his life and thought are areas with which this study deals.

Dr. Carter has given complete cooperation; however,
in no way, has he attempted to influence the nature or con-
tent of the dissertation. Graciously, he has given freely
of his time, energies, and information. He granted the
writer access to his unpublished writings, personal corre-
spondence, and his scrapbooks containing pertinent informa-
tion dating back to the beginning of his career as a pro-
fessional educator.

Other sources include articles written by Carter
that are published in various textbooks and professional
journals, official Albion College publications, as well as
other textbooks and professional journals.

This study records a number of Carter's contribu-
tions to his students, his profession, and the institution

which he served for a period of thirty-nine years, Albion



College. Also, this study endeavors to portray the unique
personality and spirit of Tom Carter, for without doing so,

it would risk not creating a faithful record of the man.



CHAPTER I
THE EARLY HISTORY OF ALBION COLLEGE

At the time Michigan was organized as a separate
territory in 1805, there were fewer than thirty colleges
and universities in the United States.l

During the thirty-two-year period in which Michigan
was advancing from territorial status to statehood, the
interest of religious organizations in the founding and
support of colleges was an important feature of higher edu-
cation in America.2 Michigan was no exception.

Higher education in Michigan began to take shape
during a period when religious organizations and church
bodies were dominant in the founding and maintenance of
colleges and universities.>

In 1833, the Reverend Henry Colclazer, the

Reverend Elizah H. Pilcher, and Dr. Benjamin Packard, M.D.,

lDonald G. Tewksbury, The Founding of American Col-
leges and Universities Before the Civil War (New York:
Teachers College, Columbia University, 1932), p. 15.

. 2Willis F. Dunbar, The Michigan Record in Higher
Education (Detroit: Wayne State University Press, 1963),
P. 22,

31pid.




conceived the idea of establishing within Michigan a
Methodist educational institution.4

Proposals respecting its location were submitted

5

to the annual conference in 1834. The institution was

chartered by the Territorial Legislature in 1835.6

In 1839 the charter was amended and the location

changed to Albion.7 In 1841 the cornerstone of the main

building was laid, and in the fall of 1843 the institution
began operation.8

The 1892-1893 Albion College Yearbook contains the
following account of the early history of Albion College:

In the year 1833, certain prominent resi-
dents of the Territory of Michigan--Reverend Henry
Colclazer, Reverend Elijah H. Pilcher, and Benjamin H.
Packard, M.D.--conceived the project of establishing
an institution of learning above the grade of
Common School to be under the control of the Methodist
Episcopal Church. Resolutions were submitted by them
to the Ohio Annual Conference within whose boundary
this territory was included. The subject received
favorable consideration and a committee was appointed
to take steps for the founding of an academy. An
act of incorporation was secured from the legislative
branch of the Territorial government bearing date
March 23, 1835, and the institution, under the name

4Elijah H. Pilcher, History of Protestantism in
Michigan (Detroit: R. D. S. Tyler and Company, Publishers,
1878), p. 130.

5Minutes of the Fifth Session of the Detroit Annual
Conference of the Methodist Episcopal Church held in the
village of Dexter, September 26-October 2, 1860, p. 1l1l.

Ibid.
TIpid.

81pia.



and title of Spring Arbor Seminary, was located at
Spring Arbor, in Jackson County, on the site of an
old Indian village.

For some time nothing further was done. The
school was never opened at this place, and no build-
ings were erected. Under the discouraging conditions
that prevailed many of its friends were ready to
abandon the enterprise. In the meantime the village
of Albion had sprung into existence, and some of
its most prominent citizens made the proposition
for the removal of the school to that place. This
received the endorsement of the Michigan Annual Con-
ference which had been formed by division of the Ohio
Conference, and the Legislature of the State in 1839
amended the charter, giving it the corporate name
of Wesleyan Seminary, making the proposed change of
location, and reconstructing the Board of Trustees.

An interesting document concerning the possibility
of transferring the proposed school to Albion is a written
report of a committee to a Methodist Conference. This re-
port is dated 1838 and is preserved in a folder stored in
the office safe of the Head Librarian, Stockwell Memorial
Library, Albion College.

This committee report reads:

The committee appointed to enquire into the
condition of the Spring Arbor Seminary have attended
to the duty assigned them, and beg leave to

REPORT

That some years since while Michigan was em-
braced within the bounds of the Ohio Conference, a
Committee was appointed by that body to take measures
to establish an institution of learning, under the
control and patronage of the Methodist E. Church
within the then territory of Michigan. That com-

mittee succeeded in obtaining a charter for a pri-
mary institution to be located at Spring Arbor:

9Albion College Yearbook, 1892-1893 (Albion, Mich.:
Albion College, Press of V. J. Tefft, 1893), p. 5.




Subsequently about seven or eight thousand dollars
were subscribed for the institution of which sum not
more than $4500 are available. One hundred &
seventy three acres of land have been offered to the
seminary by certain individuals resident at Spring
Arbor: but the institution has never gone into
operation nor has it ever become seized of any real
estate, or other property. In consequence of doubts,
generally entertained, in relation to the propriety
of location: A committee was appointed at our last
Conference to confer with the trustees in relation
to a re-location--That committee were providentially
prevented from attending the meeting of trustees &
matters are in the same situation as they were one
year hence. The trustees hesitate to do any thing
more until the location is confirmed or a re-location
is authorized. There are other places where the
Institution is desired, and one which stands ready
to make a valuable donation in case it shall be
located there.

Your Committee conceives it to be a matter
of great importance that the institution should go
into operation immediately. The time, it is presumed
is not distant when the peninsula of Michigan sepa-
rated from the surrounding country as well by the
character of her population, as by her well marked
geographical boundaries, will be erected into a
separate conference. The necessity of sustaining
the seminary must therefore be apparent. We are
all aware of the importance of moral & religious
instruction in connection with literature. We know
that if such education is provided for the rising
generation, it must be done by the Church. & ex-
perience shows that a literary institution flourishes
best under the auspices & guardianship of some par-
ticular denomination.

Hence the importance of retaining the Charter
& rearing up an Institution that shall accomplish
for the children of our growing denomination in that
rising state the Education which their brethren in
Sister States enjoy. The Committee beg leave to
Submit the following resolutions.

Resolved, That the following persons be &
hereby are, appointed a Committee to confirm the
present location of Spring Arbor Seminary or to
locate the seminary at some other place--viz. Jona E.
Chaplin, John Janes, Alvin Billings, John Owen,

0. D. Rowland and Julius D. Morton.



Resolved That the above named committee be,
& hereby are, requested to petition the legislature
of Michigan to make the necessary alterations in the
Charter should the location of the Seminary be
changed.
All of which is respectfully submitted
E Thomason
W N Wells
A Billings10
This document suggests that some Methodists of that
period were concerned with the advisability of rapid move-
ment in the area of founding schools. Evidence suggests,
also, that early Michigan Methodists were interested in ob-

taining assistance for their proposed seminary. 1In his

Historical Sketches of Education in Michigan, W. L. Smith

states:

In the year 1833, Dr. B. H. Packard, then of
Ann Arbor, Rev. H. Colclazer and Rev. E. H. Pilcher,
having consulted together, resolved to seek to estab-
lish a seminary of learning under the patronage of
the Methodist Episcopal Church.

In conformity with this design, an invitation
was given to persons in different localities, to
make propositions were made and submitted to the
Ohio Conference, which, at that time, had jurisdic-
tion here. At this session of that body, a committee
was appointed, with full powers to accept of the
best proposition and to secure from the Legislative
Council a charter . . . .1l

Continuing his discussion of this chapter in the

early history of Albion College, Mr. Smith writes:

lOMethodist Conference Committee, Ohio Conference,
"Report, 1838."

llW. L. Smith, Historical Sketches of Education in
Michigan (Lansing: W. S. George & Company, State Printers
and Binders, 188l1), p. 88.




. . But in the summer and fall of 1838, the pro-
prietors of the village of Albion, and other resi-
dents, made an offer of liberal assistance to the
trustees, provided the location should be changed
to that place. This offer was accepted, and their
consent for the necessary change in the charter was
sent to the Legislature. The charter was amended
as desired, and the board of trustees was reorgan-
ized in the village_of Albion, on the 29th of
April, 1839. . . .12

Dr. James E. Pilcher, in his biography of his
father, Elijah, gives us additional information concerning
the decision that was made to move the proposed institution
from Spring Arbor to Albion. This is Dr. Pilcher's
account:

The Legislature of 1835 granted a charter
locating it in the township of Spring Arbor, but
several efforts to organize it having been made
without success. and modifications in the central-
ization of the population and the shaping of the
great thoroughfares showing that the location would
not be convenient, it was determined three years
later to accept an invitation from the nascent vil-
lage of Albion to locate there. The charter was
accordingly amended to permit this, and under the
name of The Wesleyan Seminary at Albion, the insti-
tution was finally organized.

Mr. Pilcher devoted a great deal of time and
labor to the development of the school. On the 6th
of July, 1841, with appropriate ceremonies, he
helped lay the corner stone of the main building.
The work was then pushed forward so that pupils
could be received in the autumn of 1843, and the
first spring exhibition occurred in 1844. . 1

Active head of the institution which opened to

classes in the fall of 1843 was the Reverend Charles F.

12Ipia.

l3James E. Pilcher, M. D., Life and Labors of Elijah
H. Pilcher (New York: Hunt & Eaton, 1892), p. 11l1.




Stockwell. The 1892-1893 Albion College Yearbook contains
the following description of the Reverend Stockwell and the
early seminary days:

. « « Rev. Charles F. Stockwell, A.M., a gradu-
ate of Middletown University, was appointed Principal,
who, with an earnest corps of teachers, entered upon
the work of instruction. Students in large numbers
flocked to the institution and a very healthful edu-
cational spirit was awakened in the church. The
patronage was not confined to the Methodist church,
but was general. During this period several young
men prepared for College who subsequently reached
places of distinction. A large number resorted to
the school to get scholastic training in preparation
for the ministry. In this first period the insti-
tution was very successful.l4

The first catalogue of the institution, the cata-
logue of the Wesleyan Seminary at Albion, Michigan, for the
academic year 1843-1844, lists fifty-nine courses in eight
departments.15

The eight departments listed were the ancient lan-
guages, English, fine arts, mathematics, modern languages,

moral science and belles letters, natural science, and

normal department.

Listed as available from the English department
were courses in arithmetic, chirography, geography, grammar,
and reading.

In the natural science department, students were
offered astonomy, botany, chemistry, geology, history, miner-

alogy, philosophy and physiology.

14Albion College Yearbook, 1892-93, op. cit., p. 6.

15Catalogue of the Officers and Students of the Wes-
leyan Seminary at Albion, Michigan for the Academic Year
1843 & 44 (Marshall: Office of the Democratic Expounder,

1844), pp. 16-19.
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Moral science and belles letters courses consisted

of courses in analysis of language, ancient and modern his-
tory, composition, constitution, elements of criticism,
elocution, "evidences," mental philosophy, logic, political
economy, rhetoric, and scholar's companion.

Seven courses were listed under mathematics. They
were first lessons in algebra, bookkeeping, drawing, geo-
metry, surveying and leveling and trigonometry.

Ancient languages included Greek and Latin. Latin
courses listed were Cicero, Horace, Latin grammar, Latin
lessons, Latin lexicon, Latin reader, Roman Antiquities,
Roman History, Sallust, Tacitus, and Virgil. Greek courses
were ancient atlas, ancient Greek geography, Greek grammar,
Greek history, Greek lexicon, Greek reader, Homer's Iliad,
Testament, and occasional lectures.

The six modern language courses offered were in
French. These were dictionary, grammar, "La Henriade,"
tables, Telemaque, and "Vie de Washington."

No courses were listed for the department of fine
arts or the normal department.

Although the first catalogue lists the faculty mem-
bers, it does not give the academic training of these early
pedagogues other than showing that Reverend Charles F.
Stockwell was the holder of a B.A. degree. Faculty members
listed were Mr. Stockwell, professor of languages and
mathematics; Jesse Vose, professor of natural and moral

science and English literature; William W. Clarke, associate
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teacher; Nelson Voluntine, assistant; and Miss Octavia
Gardner, preceptress.16

Hopes for the future were apparent in the general
statement contained in the first catalogue:

This Institution is in its infancy. Scarcely
nine months have passed, since it first opened. Like
all institutions of western society, it is the work
of a day, yet effected under the patronage, and by
the virtue and enterprise of men possessing all the
experience and refinement of the most cultivated
eastern society. Under such auspices, the objects
of the Institution must be realized, and thus far
the most sanguine expectations of its founders have
been more than verified.

Notwithstanding the embarrassments necessarily
attendant upon the opening of a Literary school in a
wilderness, the hundreds of ambitious youths throng-
ing the Wesleyan Seminary this its first year, speak
volumes for its future character and usefulness.

Its location is one of the most intersting
[sic] and lovely, in all this beautiful Peninsula,
the fair Peloponnesus of the west. The salubrity of
the climate is unsurpassed, and it is believed, no
case of ill health has occurred from local causes,
since the school opened. The moral character of the
Institution is already established.

A respectable Aapparatus [sic], Chemical,
Philosophical, and Astronomical, is now furnished;
also, a fair Geological Cabinet, and Library, all of
which are rapidly increasing.

The Board of Trustees believe they are pre-

pared to offer the youth of Michigan facilities for
a thorough and practical education, no where else to

be found in institutions of its kind in the state.l
Another section of the first catalogue lists stu-

dent expenses. Tuition varied from three dollars to five

dollars a quarter. For the "Common English Branches," it

161pi4., p. 5.

Y 1pia., p. 22.
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was three dollars; the "Higher Branches," four dollars; and
for languages, five dollars. "Board, per week, including
lodging" cost a student $1.25. "Washing, per week," cost
each student thirteen cents.18
The second catalogue of the institution lists six
persons as faculty members. Not one of the members of the
second faculty listed was the same as that listed in the
first catalogue. This catalogue lists Elijah W. Merrill,
A.M., as "acting principal" and professor of ancient lan-
guages and elocution; Reverend Judson D. Collins, A.B.,
professor of natural and moral science; the Reverend Asa S.
Baker, professor of mathematics and normal science; the
Reverend Joseph S. Sutton, tutor of Indians; Miss Nancy
Fitch, preceptress; and Mrs. Hellen E. Furguson, teacher of
instrumental music.19
The third catalogue appears to be that of 1852-1853.
This catalogue indicates the teaching force increased from
five to eight members during the first ten years of the in-
stitution's existence. The Reverend Clark Titus Hinman,
D.D., is listed as president and professor of moral and
intellectual science. In addition to Dr. Hinman, the fac-

ulty consisted of the Reverend Norman Abbott, A.M., profes-

sor of mathematics; Lewis R. Fisk, professor of natural

181pidq., p. 19.

19Catalogue of the Officers and Students of the
Wesleyan Seminary at Albion, Michigan for the Academic
Year 1845--6 (Marshall: Seth Lewis, 1846), p. 4.
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science; the Reverend Park Donelson, A.M., professor of
ancient languages; Issac C. Cochran, professor of primary

English literature and belles lettres; Miss Mary E. Adams,

principal of the female department and teacher of French
and fine arts; Miss Matilda C. Dean, teacher of primary
branches; and Miss Ellen M. Brown, teacher of instrumental
music.20
Between 1846 when the second catalogue was printed
and 1853 when the next one now possessed by the college was
printed, others must have been printed which have not been
preserved. This is true, it seems, since the fourth cata-
logue the college possesses today, that for 1853-1854,
printed in 1854, is referred to on its title page as the
"Twelfth Annual Catalogue."21
It was in 1853 that Ira Mayhew succeeded the Rever-
end Hinman as the institution's chief executive. Mr. Mayhew,
however, held the position only fifteen months. He left
Albion to become Michigan's superintendent of public in-

struction.22

20Catalogue of the Officers and Students of the Albion

Female Collegiate Institute, and Wesleyan Seminary, at Albion,
Michigan, 1852-1853 (Detroit: George E. Pomeroy & Co.,
Tribune Office, 1853), p. 4.

2112th Annual Catalogue of the Officers and Students
of the Albion Female Collegiate Institute and Wesleyan
Seminary at Albion, Michigan, 1853-1854 (Detroit: George E.
Pomeroy & Co., Tribune Office, 1854).

22513 Albion, 1861-1909 (Albion: Junior Class of
Albion College, The Recorder Press, 1909), p. l4.
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Under Mr. Mayhew, the Wesleyan Seminary and Female
Collegiate Institute had a faculty of eight members. The
catalogue for 1853-1854 shows that in addition to heading
the institution as principal, Mr. Mayhew also was professor
of moral philosorhy and political economy.23

The next catalogue, that for 1854-1855, lists Pro-
fessor Mayhew as principal but includes a footnote stating
that "Mr. Mayhew having been elected Superintendent of
Public Instruction in November last, the Trustees of the
Institution appointed Prof. Abbott Acting Principal for
the remainder of the year."24

The Professor Abbott referred to was the Reverend
Norman Abbot, A.M., listed in the 1854-1855 catalogue as

professor of Mathematics.25

This catalogue lists tuition at $32 a year26 and
indicates on a following page that:

. « . the studies of the first two years of
the Classical Course, are those prescribed for ad-
mission to the University of Michigan. . . .27

The library, at this time, contained 1,000

volumes:28

23Catalogue for 1853-1854, op. cit., p. 4.

2413th Annual Catalogue of the Officers and Students
of the Albion Female Colleglate Institute and Wesleyan
Seminary at Albion, Michigan, 1854-5 (Ann Arbor: E. B.
Pond, Printer, Argus Office, 1855), p. 6.

25 26

Ibid.

271pia., p. 28. 281pid., p. 31.

Ibid., p. 22.
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. . . to which Students have access by paying
25 cents per Term. The Reading Room is furnished
with some of the first Periodicals from Philadelphia,
New York, Boston, and Cincinnati, and also with the
leading American and Foreign Reviews. . . .29

This catalogue records the first reference to campus
literary associations:

The Clever Fellows, Eclectics, Young Ladies
Association and the Atheniaedes Society, are literary
circles formed for the improvement 1in the art of
composition. Periodicals are published monthly by
each of these Societies, under the names of the
American Peloponnesus, the Eclectic Review, the
Young Ladies Casket, and the Athenoeum.>Y

Professor Abbott served as acting principal for the
remainder of one year only as the 1855-56 catalogue lists

the Reverend Thomas Henry Sinex as the chief executive of

the Institute.3l The Reverend Norman Abbott, A.M., is

listed as professor of Mathematics.32

0ld Albion, 1861-1909, records that Thomas Henry

Sinex was a graduate of Asbury University. He received his
A.B. degree in 1842. Later Asbury awarded him the A.M.

and D. D. degrees. He preached in a number of Indiana com-
munities before returning to his alma mater to teach. He,

also, taught at Asbury Female College, New Albany, and was

291pid., p. 31.

301p14.

31l4th Annual Catalogue of the Officers and Students
of the Albion Female Colleglate Institute and Wesleyan
Seminary at Albion, Michigan, 1855-6 (Detroit: Steam Power
Press of R. F. Johnstone and Co., Advertisers Buildings,
1856), p. 6.

32

Ibid.
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principal of the Female Academy, Bloomington, Indiana, in
1854 , when he was chosen to head the institution at
Albion.33

01ld Albion also states that Dr. Sinex served the

institution for ten years.34 It was during these ten years
that the state legislature passed two more acts in behalf
of the institution at Albion. The first of these was passed
February 9, 1857. It changed the institution's name from
the Wesleyan Seminary and Albion Female Collegiate Institute
to the Wesleyan Seminary and Female College at Albion. The
act also provided that the Board of Trustees henceforth
would be elected in equal portions by the Michigan Annual
Methodist Conference and the Detroit Annual Methodist Con-
ference. A third provision specified that the president
of Albion should be elected by the Board of Trustees.35
The second law passed for the institution during
Dr. Sinex's administration was an act which, on February 25,
1861, caused the Wesleyan Seminary and Female College to
change its name to Albion College.36
When the institution became a college in 1861, Dr.
Thomas M. Carter in his "Albion College Studies, Vol. II"

states the curriculum underwent a number of changes:

33514 Albion, 1861-1909, op. cit., p. 15

341154,

35Michigan Laws, 1857 (Lansing: Hosmer & Fitch,
Printers to the State, 1857), pp. 183-185.

36Michigan Laws, 1861 (Lansing: John A. Kerr & Co.,
Printers to the State, 1861l), pp. 54-57.
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« « « It i1s difficult to compare the curri-
culum of 1860 with that of 1865. In the first place
the institution until 1861 was a seminary. It was
in 1861 that the college was established. Secondly,
the practice of listing the texts had been dispensed
with between these two dates, and in its place was
a list of courses. There seems to be little corre-
lation between the two lists, for while the number
of texts in 1860 was 87, the number of courses in
1865 was only 57. Art had increased to so great an
extent that it, too, was a major subject, inasmuch
as its percentage was 12.28, the same as that of
Latin and Greek. Political economy and physiology
had been dropped during the intervening period, and
natural science (1.75%) had been added; physics
(3.5%), and English literature (1.75%) had been
added. 37

The fact that the institution had become a college
by the time the first "college" catalogue was issued in 1861
did not mean that the school announced sweeping changes in
policy. At least no such announcements were made in the
book which is labeled the "Nineteenth Annual Catalogue."
This is the catalogue for 1860-1961, and it is the first
in which the name "Albion College" appears as the sole name
of the institution.38 Other than the change in name, this
catalogue is almost indistinguishable from the catalogues
of the previous five years.

0ld aAlbion, 1861-1909, states that the successor

to Dr. Sinex was the Reverend George Beniers Jocelyn who

37Thomas M. Carter, "Albion College Studies, Vol. II"
(unpublished articles, dated June 7, 1940, available at
the Albion College Library), p. 181.

38Nineteenth Annual Catalogue of the Officers and
Students of the Albion College, 1860-1861 (Albion: L. W.
Cole, Printer, Weekly Mirror Press, 1861l), title page.
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became president of Albion College in 1864.39 Supporting

this statement is an entry in the 1864-1865 college cata-
logue which lists the Reverend George Beniers Jocelyn, D.D.,
as president of the college.40
During this period, the Civil War was being fought,
but the Albion College catalogues of the period gave only
slight evidence that the war was affecting campus life.
The catalogue for 1864-1865 indicated that its next issue
would contain, in a "Roll of Honor," the names of former

students in service "in the war for the Union."4l

This
catalogue also requested readers to supply names of "young
ladies who have been engaged in the Christian or Sanitary
Commission or other departments of the service. . . ."42
The next catalogue appeared, however, in 1866 without con-
taining the names of those in service.

It is in the 1864-1865 catalogue that we find that
the college had adopted the three-term system for the aca-
demic year 1865-1866. The fall term was scheduled to start

September 21, 1865, and to end late in December. The win-

ter term was to begin January 3, 1866, and to end late in

39514 Albion, 1861-1909, op. cit., p. 16.

40Catalogue of Albion College for the Academical Year
1864-1865 (Albion: Union Herald Office), p. 4.

41

Ibid., p. 31.

421154,

43Catalogue of Albion College for the Academical Year
1865-1866 (Jackson: Daily Citizen Steam Printing Establish-
ment, 1866).
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in March. Commencement was to be held June 28, 1866, at
the end of the spring term which was to start April 3,
1866.44

It is in the 1865-1866 college catalogue that we
find a detailed description of the two college courses
offered at that time.45 Classical students when freshmen,
during their first terms on the campus, studied Latin
(Virgil and prose composition), Greek (Herodotus and prose
composition), mathematics (algebra), and natural science.
The second term, freshmen took Livy and prose composition
as their Latin, Homer's Iliad and prose composition as
their Greek, and geometry as their mathematics. The course
was much the same during the third term except that the
Latin consisted of Cicero and a review of prose composition,
the Greek a continuation of Homer's Iliad and prosody, and
the mathematics the completion of geometry.

During the first term of the sophomore year, stu-
dents took Latin (the odes of Horace and prosody), Greek
(Demosthenes de Corona), and mathematics (plane and spheri-
cal trigonometry). During the second term, sophomores
moved into the Epistles of Horace for their Latin and began
the study of modern history. No mathematics was listed for
them during this term. However, in natural science, they

studied chemistry and mineralogy.

441564-1865 catalogue, op. cit., p. 30.

451865-1866 Catalogue, op. cit., pp. 21-25.
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By the third term of their sophomore year, their
mathematics course dealt with conic sections and analytical
geometry. Natural science featured chemistry and botany.
They also took philosophy during this term.

Students were faced with more Latin during the
first term of their junior year, Quintilian, lectures on
Roman history, and essays. It was at this point that they
also begin to study French. Mathematics included differ-
ential and integral calculus.

The second term of the junior year included a
course in Greek, the study of archaeology, and literature.

French featured the study of Fasquelle's Colloquial Reader,

and natural science, the principles of physics.

The third term of the junior year took the young
classical scholars into the Prometheus of Aeschylus and
Grecian history for their Greek and into a classical reader
for their French. Natural science continued the study of
the principles of physics.

The senior year brought more Latin during the first
term. It featured also logic, philosophy, history of phi-
losophy, and political economy. Under the heading of Greek
for the second term were Plato's Apology of Socrates, essays,
Grecian philosophy and literature. Natural science included
geology and zoology with the latter listed as an elective.

By the time the third term of the senior year was

reached, classical scholars were studying "moral science,"”
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evidences of Christianity, and the history of civilization
in Europe, and astronomy.

Students could avoid Latin and Greek by taking the
scientific course. During his first term, a freshman would
take algebra, history, and natural history. His second
term would give him geometry, modern history, and geometri-
cal drawing. In his third term, he would complete his
geometry and take botany, history of the United States, and
rhetoric.

Modern language study started during the first term
of the sophomore year with French and English. 1In English,
sophomores heard lectures on the English language. Their
third course was plane and spherical geometry.

With this geometrical background, sophomores started
the second term with surveying and descriptive geometry for
their mathematics and continued their study of French.
Their science course was chemistry.

Chemistry was completed during the third term.
This, also, was the term when they started reading French.
Conic sections and analytical geometry gave them their
mathematics for the term.

The three courses scientific students took during
the first term of their junior year were mathematics, dif-
ferential and integral calculus, German, and "shades,

shadows, and perspective" in art.46

461pid., p. 25.
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The second term of the same year took them into
physics and German. The third term featured astronomy,
physics, history of civilization in Europe, and German.47

The study of literature finally came in the first
term of the senior year with English literature. The rest
of the study for the term consisted of logic, political
economy, and history of philosophy.

The philosophy scientific students received during
the second term of the senior year was listed as "mental
science." The rest of the course consisted of geology,
zoology, and mineralogy as natural science studies. During
the third term, however, their entire course consisted of
studies the college regarded as philosophy. These were
"moral science," evidences of Christianity, international

law, and Butler's analogy.48

Beginning Normal and Pedagogy Courses

Six years after the opening of the Wesleyan Seminary
at Albion, the education of teachers by the State of Michi-
gdan began in 1849 with the establishment of the Michigan
State Normal College at Ypsilanti, just ten years after the
fOUTMiing of the first state normal school in the United

Statkas at Lexington, Massachusetts.49 However, before the

471pia.

481pi4.

49David M. Trout, ed., The Education of Teachers
St Nsing: The Michigan Cooperative Teacher Education
Udy, 1943), p. 157.
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State of Michigan established its own institutions for the
preparation of teachers, private and church-related aca-
demies and colleges were engaged in the business of teacher
education.50
Although the first catalogue of the Wesleyan Semi-
nary at Albion listed no courses for the normal department,
the following description of the normal department was
printed in the first catalogue of the institution:
VII NORMAL DEPARTMENT
This devartment is devoted exclusively to
Ladies and Gentlemen, who wish to qualify themselves
to teach; and will be conducted by the double method
of Recitations and Lectures.5l
No listing of a normal department was carried by any of the
institution's catalogues from 1845 to 1856. The 1857-8
catalogue of the Albion Female College and Wesleyan Seminary
contained the following statement concerning a "Teacher's
Department":
Teacher's Department
Gentlemen and ladies, who are preparing them-
selves for teaching, will receive, in the fall term,
in addition to the ordinary instruction in the reci-
tation room, special instruction in regard to the
theory and practice of this profession, and in all

subjects necegsary for their thorough qualification
as teachers.

501pig.

>leatalogue of 1843 & 44, op. cit., p. 19.

52Sixteenth Annual Catalogue of the Officers and
Students of the Albion Female College & Wesleyan Seminary
at Albion, Michigan, 1857-8 (Albion: L. W. Cole, Printer,
Weekly Mirror Press, 1858), p. 32.
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An identical statement concerning the "Teacher's Department,"

3

was included in the seventeenth,5 eighteenth,54 nine-

teenth,55 twentieth,56 and twenty-first57 catalogues of the
institution. The twenty-second annual catalogue, 1863-64,
is missing from the college's collection of these catalogues.
There was no listing of a normal or teacher's department in
any of the institution's catalogues from 1864 to 1876.
Although these catalogues do not reveal a continuous program
of teacher education as such, the following statement,
taken from the 1877-78 catalogue, indicates the possibility
of more of a program than the catalogues might indicate:
The State Board of Education by recent ac-
tion having greatly abridged the Academic Course of
the Normal School, we have arranged the above

Teachers' Course to supply a want which would be
otherwise sorely felt by those who are preparing

3Seventeenth Annual Catalogue of the Officers and
Students of the Albion Female College & Wesleyan Seminary
at Albion, Michigan, 1858-9 (Albion: L. W. Cole, Printer,
Weekly Mirror Press, 1859), pp. 31-32.

54Eighteenth Annual Catalogue of the Officers and

Students of the Albion Female College & Wesleyan Seminary
at Albion, Michigan, 1859-60 (Albion: L. W. Cole, Printer,
Weekly Mirror Press, 1860), pp. 31-32.

55Nineteenth Annual Catalogue of the Officers and
Students of the Albion College, Albion, Michigan, 1860-61
(Albion: L. W. Cole, Printer, Weekly Mirror Press, 1861),
p. 31.

56Twentieth Annual Catalogue of the Officers and
Students of the Albion College, Albion, Michigan, 1861-62
(Detroit: Tribune Book & Job Printing House, 1862), p. 34.

57Twenty—first Annual Catalogue of the Officers and
Students of the Albion College, Albion, Michligan, 1862-1863
(Kalamazoo: Olney & Curtiss, 1863), p. 27.
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themselves for the Teacher's Profession. Students

who desire, in addition to the above, to pursue the

Languages, either ancient or modern, can do so by

entering some of the classes in the College or

Preparatory Departments.58

The "above Teachers' Course" referred to in the

statement above included arithmetic, English grammar and
U.S. history during the first term of the first year;
physical geography, algebra, lst, and English analysis
during the second term of the first year; and advanced
English analysis, algebra, 2nd, and free-hand drawing during
the third term of the first year. Map drawing, algebra,
3rd, elementary astronomy, algebra, 4th, elementary physics,
English composition, general history, elementary rhetoric,
and plane geometry vere the offerings during the second
year. The third, and final, year of the "Teachers' Aca-
demic Course" featured Grecian history, geometry, perspec-
tive, higher algebra, Roman history, physiology, rhetoric,

Jr., natural history, and botany.59

Although the establishment of a "Teachers' Course"60
was effected during the 1877-78 academic year, the courses
offered represented offerings from other departments rather
than courses from an education or normal department. At
this time, no courses were designated as normal, pedagogy,
or education courses; nor was any faculty member listed as

. . 61
an instructor or professor of education.

58Catalogue of Albion College for 1877-78 (Albion:
Albion College, Printer & Binder, fFrank F. Cole, 1878), p. 22.

59 60Ibid. 61

Ibid. Ibid.




26

Although a thorough examination of the Albion
College Faculty Meeting Reports for this period failed to
reveal any information pertinent to the "Teachers' Course,"
the following statements and information recorded in the
1878-79 college catalogue reflected the interest and atti-
tude of college officials concerning the importance of
Albion's offering instruction in this area:

TEACHERS' DEPARTMENT

Among the most useful of all departments of
human activity is the Teacher's profession. With
thoroughly trained and skillful teachers, we shall
have well organized and successfully conducted
schools. The young will become rapidly educated,
and the money expended will bring forth the largest
results. The State Normal School cannot meet all
the demands made for the preparation of teachers.
The appliances ~re not sufficiently extensive for
this end, and recently the institution has, in large
measure, turned aside from the work of giving aca-
demic instruction, substituting that which is purely
professional therefor. Hence the Colleges must
supply the needed instruction in Language, Mathe-
matics, Literature, History and Science. To meet
this want we have arranged two Teachers' Courses.
The following is the

TEACHERS' SHORTER ACADEMIC COURSE62
First Year Second Year Third Year

t;EArithmetic Map Drawing Grecian History
~ 0 Eng. Grammar Algebra. 3rd Geometry

B y.s. History El. Astronomy El. Physics

£ Phys. Geography Algebra. 4th Higher Algebra
gﬁjAlgebra. 1st Trench. Study of Words Roman History

& Eng. Analysis Eng. Composition Physiology

g Ad. English Analysis General History Rhetoric, Jr.
S 8 Algebra. 2nd Elementary Rhetoric Natural History

& Free-Hand Drawing Pl. Geometry Botany

62

Catalogue of Albion College for 1878-79 (Albion:
Albion College, 1879), P. 37.
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TEACHERS' LONGER ACADEMIC COURSE

The longer Course will embrace the shorter
one, with the addition of nine terms of Latin, in-
cluding Latin Grammar, Latin Reader, Caesar, Cicero
and Virgil. This course requires four years for
the completion for those who enter without advanced
standing. At the completion of either course a
certificate will be given specifying which of the
Courses has been pursued and finished.63

Teachers in our Primary schools will be
greatly profited by taking such studies of either of
these Courses as they have not finished, and thus
prepare themselves for a higher grade of schools.

We do not this year make a separate list of students
preparing for the Teachers' profession, but their
names are printed in the other lists of the Cata-
logue.64

The course offerings for the Teachers' Shorter
Academic Course as well as for the Teachers' Longer Aca-

demic Course remainrned the same during the 1879—80,65 1880~

81,66 67

and 1881-82 academic years.
From 1882 to 1886, descriptions of the Teachers'
Courses were not included in the college catalogues. 1In

lieu of the course descriptions, the following statement

was used:

631pia.

®415i4., p. 38.

65Catalogpe of Albion College for 1879-80 (Albion:
Albion College, 1880), pp. 36-37.

66Catalogue of Albion College for 1880-81 (Albion:
Albion College, 188l), pp. 39-40.

67Catalogpe of Albion College for 1881-82 (Albion:
Albion College, 1882), pp. 41-42.
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TEACHERS' DEPARTMENT.

Students who have reached the close of the
Sophomore year will receive a Teacher's Diploma,
if they desire it, which will certify to their
fitness to teach in any of the High Schools of
the State. Such persons will be much better pre-
pared to fill responsible positions in the pro-
fession than those who seek the ordinarv Normal
training. The principal part of the drill work
and purely recitation work of the college is com-
pleted by the end of the Sophomore year.

In addition to the above statement, the 1884-85

catalogue contained the following statement:

A Teachers' Association has been formed in
the Institution, consisting of the Professors and
such students as are preparing for the teacher's
profession. Regular and frequent sessions are held
for the study of methods of instruction, organiza-
tion and management of schools, and other general

or practical questions of school work. To these

sess

Minutes,

ion all stucdents have access without charge.69

The following entry from the Albion College Faculty

1878-1897 contains additional information regarding

the newly-formed Teachers' Association:

The faculty voted to organize a Teachers'

Association. Members of the faculty and all stu-
dents above the third year would be eligible for
membership by virtue of rank. The number of meet-
ings during each term be at least three. Purpose
of the Association was not discussed.

68

Catalogue of Albion College for 1882-83 (Albion:

Albion College, 1883), p. 67.

69

Catalogue of Albion College for 1884-85 (Albion:

Albion College, 1885), p. 78.

70

March 9,

Albion College Faculty Minutes, 1878-1897. Monday,
1885, p. 157. (This notebook is stored in the

office of the head librarian, Albion College).
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From 1843 to 1886, for the most part, the institu-
tion's program for teacher preparation did not vary signi-
ficantly from the general program available to all regu-
larly enrolled students. There was little special prepara-
tion of teachers with emphasis upon methodology and peda-
gogical principles. From 1886 to 1893, no mention was made
of a Teachers' Course, Teachers' Department, or Teachers'
Association in any of the college catalogues.

However, as the result of an act passed by the
Michigan State Legislature in 1893, Albion College developed
a normal course and featured the newly-developed normal
course in a prominent fashion in the 1893-94 college cata-
logue:

NORMAL COURSE.
State Teachers' Certificates.

The Legislature in the spring of 1893 passed
an Act providing for the granting of State Teachers'
Certificates to students graduating from our
Michigan Colleges. The statute contains the fol-
lowing provisions:

(1) There must be a course of study cover-
ing 16-1/2 hours.

(2) Such course must be approved by the
State Board of Education.

(3) Certificates to be granted by the Board
of Education.

(4) To be granted only to those who in ad-
dition to the satisfactory completion of the
Normal work graduate from the College. Certifi-
cates will be given only to those who earn a degree.

(5) The certificate authorizes the graduate
to teach four years without examination; in other
words, the life of the certificate is four yours.[sic]

(6) But at the end of three years the certi-
ficate can be made perpetual upon satisfactory proof
of the holder's success in the Teachers' Profession.
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The Act is regarded as inaugurating a wise
movement, and for many reasons:

(a) It connects more directly our higher
institutions of learning with one of the agencies
of our progressive civilization.

(b) It will enable many young people who
are ambitious to reach a high plane of scholarship
through the medium of the College, to obtain pro-
fessional training they would not otherwise have
the opportunity to secure.

(c) It will raise the standard of scholar-
ship in the Teachers' Profession by turning more
College graduates toward the profession.

(d) It will result in better professional
preparation of college graduates for the teachers'
work and hence more practical efficiency.

Albion College is availing herself of the
provisions of this law, has arranged a Normal Course,
and will supply those who desire the opportunity to
get a State Certificate the means of entering the
profession under these favorable conditions. The
studies embraced in this course will be found in
the Tabulated Scheme of Work of the Junior and
Senior years as printed elsewhere, and also in out-
lines of collece work.71

The studies in the Tabulated Scheme of Work of the
Junior and Senior years included Psychology, Methods in
English, Methods in Physiology, Geography, and Arithmetic,
School Laws and Systems, Michigan and other States, Ap-
plied Psychology, History of Education, School Systems of
France and Germany, Normal German, Normal Latin, Normal

72 An explanatory note

Greek, and School Organization.
states that courses in Normal Latin and Normal Greek were
optional and not all courses listed were given each year.

The note further states that "Whatever shall be taught is

7lThe Yearbook of Albion College for 1893-94
(Albion: Albion College, 1894), pp. 54-55.

7

2Ibid., p. 61.
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determined principally by the demand, though other circum-

stances enter into the case."73

The studies in outlines of college work included
Applied Psychology which was required in the normal course,
but was elective for a degree.74 As part of the course's

requirements, "All Normal students visit public schools to

nl5

study methods of teaching. A stated prerequisite of

Normal Work was that "One third of a year must be devoted
to the study of Psychology before any student can take up
the Psychological work of this course."76

Other courses listed in the outlines of the college
work for the Normal Course included the following:

Testinc of the principles and methods by
visits to several High Schools.

History of education, four hours--taken up
after the student has had a full course in Psy-
chology. The course consists of the study of Edu-
cation theories since the Renaissance with intro-
ductory survey of earlier theories. Quick's Educa-
tional Reformers is used as a text book with col-
lateral readings from the leading authors.

In addition to text book work members of
the class read and report on the principal educa-
tional classics, also the biographies of great
educators.

The French and German systems of education
are taught by lectures with the aid of the best
authors.

Methods in Physiology and Geography:

(1) Subjects are treated by topics.

(2) Committees appointed to formulate
methods of teaching.: Reports made, criticised.

731pia. 741pid., p. 78.

731pid. 761pi4.
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Portions of the lessons taught by different mem-
bers. Committees report on the work of other com-
mittees, the teacher finally criticising students'
reports and criticisms.

In Methods in English there is class drill
in Orthography and Orthoepy, elements of sentence
structure, logical classification of phrases and
clauses, paragraph structure, etc.

The fundamental principles and the philos-
ophy of grammar both as a system and an instrument
to the ends of interpretation, of investigation,
and of criticism.

An effort is made to develop the imagination
through use of imaginative literature, and to de-
velop the power of clear, correct thought and ex-
pression.

The school system of Michigan is carefully
studied and also the school systems of several of
the leading States of the Union.

Observation and nature work is intended to
fit the teacher to bring the pupil in touch with
nature as a great system of truth.

School laws of Michigan and many other States
are carefully studied and compared and methods of
school organization given in detail and discussed.

Attention given to methods of teaching as
based on Psychology and experience.7

The 1893 Act which provided for the granting of
State Teachers' Certificates to students graduating from
Michigan colleges was designated as Act No. 136, Public
Acts and Joint and Concurrent Resolutions of the Legisla-
ture of the State of Michigan passed at the Regular Session

of 1893.7% Act No. 136 was approved May 27, 1893.7°

77 1pida., pp. 78-79.

78Public Acts, State of Michigan, 1893 (Lansing:
Robert Smith & Co., State Printers and Binders, 1893),
Pp. 223-224.

79

Ibid., p. 224.
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Although the establishment of a "Normal Course"80

was effected during the 1893-94 academic year, the courses
offered, at that time, represented offerings from other
departments rather than courses from an established normal
department.81 Apparently, this was not an unusual situa-
tion during that period. Elsbree states that "the Committee
of Ten on Secondary School Studies in their deliberations
in 1894 gave attention to pedagogical training, placing em-
phasis, as in the past, on command of subject-matter.
'Methods of teaching' was subordinated to academic train-
ing."82
During the first semester of the 1893-94 school
year, an article printed in the November 11, 1893, edition
of the college student newspaper, Pleiad, described the
"Teacher's Normal Course"83 and stated that "The President
and committee on college courses have made quite extended
preparations for the Teacher's Normal Course which will be

w84

begun next term. The article concluded by listing the

teaching assignments as follows:

80The Yearbook of Albion College for 1893-94, op.

cit., pp. 54-55.

8l1pia., pp. 78-79.

82Willard S. Elsbree, "Teacher Education in the
United States," The Education and Training of Teachers, The
Yearbook of Education, 1963, ed. by George Z. F. Bereday
and Joseph A. Lauwerys (New York: Harcourt, Brace & World,
Inc., 1963), p. 181.

83

Pleiad (Albion), November 11, 1893, p. 2.

841154,
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Prof. Smith Burnham will give a course of
two hours a week in the winter term and two hours
in the spring term in History of Education. Next
term Miss Bancroft will give a course of two hours
a week on--A Study of the English Schools. Mrs.
Lovejoy, a course of one hour a week on--A Study of
the German Schools. Prof. F. Lutz a course of one
hour a week on--A Study of the French Schools.
Prof. Goodrich a course of one hour a week on--How
to teach the Greek Language. In the spring term
Prof. C. E. Barr will give a course on--Observation
and Nature work. This much has been outlined thus
far. No doubt very many will avail themselves of
the privileges of this course.8

Not one of the assigned faculty members was listed
as an instructor or professor of pedagogy in the 1893-94
college yearbook.86 However, this situation apparently
was not an unusual one during the 1890's. Elsbree makes
the following observation:

Educators at the turn of the century were
pointing out the desirability of combining instruc-
tion in methods with instruction in subject-matter
and emphasizing the need for integration of the
two.87

Albion College offered special courses of instruction

"designed with particular reference to the preparation of
w88

teachers . . . during a college-sponsored summer school
from July 9, 1894 to August 10, 1894.°7

851big.

86

The Yearbook of Albion College for 1893-94, op.
cit., pp. 8-9.

87

Elsbree, op. cit., p. 183.

88Albion College Summer School, 1894 (Albion: Albion
College, 1894), p. 3.

89

Ibid., p. 1.
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The 1894 summer school faculty members were listed

in the following manner:

FACULTY

DELOS FALL, M.S.,
Professor Chemistry, Albion College.

w. C. HULL, Ph.B., Pd.B.,
Superintendent Public Schools of Albion.

CHAS. E. BARR, A.M.,
Professor Astronomy and Biology, Albion College.

ROBERT S. AVANN, A.M., Ph.D.,
Professor Latin, Albion College.

SMITH BURNHAM, Ph.B.,
Instructor in History, Albion College.

CHAS. L. McCLELLAN,
Instructor in Arithmetic and Principal Commercial
School, Albion College.
JENNIE A. WORTHINGTON,
Instructor in Piano and Harmony, Albion College.
Instructor in Music, Public Schools of Albion.

LENA B. FORD,
Primary Work, Albion Public Schools.

MRS. EVA B. STEEL,
Instructor Shorthand and Typewriting, Albion College.

EMILE DURFEE, 0
Albion College.

A number of the special courses offered during the
summer school session of 1894 were of a pedagogical nature
as the following course descriptions indicate:

BOTANY--Professor Barr.

A course in Botany will be offered of such
nature at to suggest approved methods to teachers.
The more technical points in the science will be

901pid., p. 3.
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lightly touched on, while the more comprehensive
and more significant facts in plant structure and
plant growth will be made of special prominence.
These facts, according to the experience of the
instructor in charge, may be made of absorbing
interest to pupils of all ages and from the lowest
grades to the highest. It will be taught by a
method such as will enable those that take the
course to introduce it into any grade of the
public school work.91

HISTORY OF EDUCATION--Mr. Burnham.

In this course the aim will be to trace
the development of educational theories since the
Renaissance. Quick's Educational Reformers will
be used as a text, supplemented by lectures and
readings. Attention will be given to the reading
of educational classics.92

BOOK-KEEPING--Mr. McClellan.

A course of instruction in Book-keeping
especially adapted to teaching it in the public
schools has been arranged for those who may desire
to secure a better knowledge of it for that purpose.
Book-keeping is included in the curriculum of
many public schools in Michigan, and the public
school teacher is generally expected to be able
to teach it. The course planned for our Summer
School will prepare one to teach it satisfac-
torily in the public schools. Work will be ar-
ranged to accommodate anyone who may desire in-
formation in Book-keeping, either elementary or
advanced.93

FREEHAND DRAWING--Mr. McClellan.

The course in Freehand Drawing will be
designed to accommodate all who desire to better
fit themselves to teach it in the public schools,
especially in the lower grades. The work will
not only be of special advantage to teachers but
anyone taking it will be benefited.94

9l1hid., pp. 8-9. 921hid., p. 10.

93Ibid. 94Ibid.
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PSYCHOLOGY APPLIED TO TEACHING--Superintendent Hull.

A course in advanced work for teachers of
experience and those who have a knowledge of the
elements of mental science from study or observa-
tion. Discussions of empirical psychology afforded
by school work. Text book--McLellan's Applied
Psychology.95

MUSIC.

The work of the Music Department is designed
especially to assist those teachers who are not
musicians, but yet are obliged to teach music in
the public schools; and also to give others who
have already made some study of the subject an op-
portunity to review and do more advanced work.

CHORUS WORK--Miss Worthington.

The Chorus work will be a practical expo-
sition of the best methods of conducting large
classes of pupils. Tempos, quality of tone, at-
tack, and other elements which enter into chorus
work will be considered. A high grade of music
will be used, and it is hoped to make this one
of the most enjoyable features of the Summer
School. The fee will be $1.00 for the term.

HARMONY--Miss Worthington.

This subject will be taught from the prac-
tical as well as theoretical standpoint. The work
will be especially helpful to public school teach-
ers. The study will include intervals, triads,
fourfold chords, their definitions, analysis and
treatment. The intervals will be sung, introduced
into exercises and recognized by ear. The same
with triads and seventh cords.[sic]

PIANO AND VOICE--Miss Worthington

The lessons in these branches will be pri-
vate and arrangements can be made for as many les-
sons as desired. The latest and most approved
methods will be used. This will be an excellent
opportunity for teachers to do some work along
these lines while attending the Summer School.
Special rates will be made upon consultation.96

95 96

Ibid., p. 8. Ibid., p. 13.
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In addition to the special courses for teachers
listed above, the 1894 summer school brochure listed the
following course:

REVIEW COURSE.
There is nowhere a more practicable course
offered for progressive teachers, and there could

not be a more favorable opportunity for students
to remove conditions or make up a few hours' work.

Superintendent Hull-- Mr. Burnham--
Theory and Art of U. S. History,
Teaching Civil Government.

Grammar and Reading.
Mr. McClellan--

Professor Barr-- Arithmetic,
Physiology, Penm'ship and Orthog'phy.
Geography.
Miss Ford--
Miss Worthington-- Kindergarten and
Public School Music. Primary Work.

The Kindergarten and Primary Classes will
be organized to exemplify the theory of the natural
method in education as given in the lectures by the
various instructors. The teachers will also be
taught the handling of the Froebel gifts. The in-
structor is a very superior Primary and Kindergarten
teacher, and the spirit and technique of her work
will be extremely helpful to all who enter these
classes.97

Other courses offered during the 1894 summer school
session included: algebra, chemistry, English and American
literature, geometry, German, general history, Greek,
Latin, physics, and United States history.98

Another section of the summer school brochure con-

tained information on 1894 rates of tuition, board, and

lodging:

97 98

Ibid., p. 4. Ibid., pp. 7-10, 13-15.
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RATES OF TUITION

There will be a charge of $8.00 for the
term (or $2.00 per week for less time), for work
in the Review Course. This admits the student to
any of the classes in which he desires to take
work in this course.

In the Special Courses, classes will be
formed in the various studies offered, providing
there are five or more persons to take work in
the same study. Tuition, $4.00 per term, for
each study, except where otherwise specified.

If a person desires to spend most of his
time in special courses, taking only one study in
the review course, a reduction will be made in the
regular charge for the Review Course.

BOARD AND LODGING.

Good board can be obtained in club or pri-
vate families for $2.25 to $2.50 per week.

Pleasart+ly located and nicely furnished
rooms with private families may be had for 50¢
to 75¢ per week, each, (two persons to occupy one
room at these rates.)

On arrival in Albion come at once to the
Secretary's office in the South Building of Albion
College, where dues may be paid, and any desired
information regarding rooms, board, etc., will be
given.

To secure rooms in advance or for any infor-
mation relative to the work of the school that is
not contained in this circular, address as below,
and the same will be cheerfully given.

W. C. Hull, Albion, Mich.>®
The college catalogues indicated no change in the
normal course from 1894-1899. However, the following addi-

tional statement of explanation was carried in the 1895-

1896 college yearbook:

—

991pid., p. 16.
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While only 16 1/2 hours are designated as
Normal work, this follows, and must depend upon,
studies which are vital to the scholarship of the
teacher. These Normal branches relate mostly to
methods of teaching and only in a subordinate de-
gree to subjects or principles taught. Applied
Psychology is Normal, but not less than five hours
of General Psychology, which is not Normal, must
have been thoroughly studied. The two hours of
English relate to the method of teaching the English
language, but this is preceded by nearly sixty hours
of English, most of which the candidate for a Teach-
er's Certificate must have mastered. Indeed the
great body of required study is entirely outside of
these 16 1/2 hours, some of which are taught in all
Normal schools, but are usually not pursued to as
great an extent as in our best colleges. We aim,
as far as time will permit, at perfection in scholar-
ship and in methods of teaching.100

Although a "Teachers' Course" was established during
the 1877-78 academic yearlOl and a "Normal Course" became
a part of the college curriculum during the 1893-94 aca-

102 it was not until the academic year of 1899-

demic year,
1900 that a member of the Albion College faculty was desig-
nated as a "Professor of Pedagogy." During the first
semester of the 1899-1900 school year, a news item in the
Pleiad contained the following account:
PROFESSOR W. H. BLOUNT.
Professor Blount, who has been elected to
the chair of pedagogy is a native of Irvington,

Ind. He received his early education in the public
schools of that place. At the age of fourteen he

100016 vearbook of Albion College for 1895-1896
(Albion: Albion College, 1896), p. 49.

101
p. 22.

102The Yearbook of Albion College for 1893-94, op.
cit., pp. 54-55.

Catalogue of Albion College for 1877-78, op. cit.,




41

entered butier college, the cepartment cf liberal
arts of Incianapo.is Unilversity. He completed the
seven year course in five and took his degree in
1897, as valecaictorian of his class. Tne follow-
ing year he took the degree of A.M., pursuing the
subject of pecdagogy. Last year was spent in pro-
fessional study.

Profeszor Licunt 13 ITLIIC s we 2 e ilo.
For two yecars e was presidlnt 6 thae AuVLsOry
Boara of Atanletic Contror at But.ier. He niavea &s
end on the 'varsity at various times. Last Satur-
day he receivea an offer from his alma mater of the
position of physical director. OIf course he re-
fused. He 1s 1n sympathy with the work on the
gridiron.103

Without any statement of an explanatory nature,
tne "Normal Course" becamwe the "Department of Pecagogy"
during tne 1899-1900 school year. The 1899-1900 collece

tn

ol
0}

yearbookx concaince fcllowing listing of faculty mem-

bers and course descrigiions of the new department's

offerings:

DEPARTMENT OF PEDAGOGY.

W. M. BLOUNT, A.M., Procfessor of Pecagogy.
DLLOS FALL, Sc.D., Methods in Science.
CHAS. E. BARR, A.M., Nature Study.

The coursec in this department has been ap-
HLovLu uj ta soace arda of Laucation, anda stu-

(%)
h O

are crntitiea to tne College
tiiicate provicea ior by the

;edvublb' State Ce:
Act of 1g9:3.

Listory oZ Pecacogy. rall term. Four
hours. Reaaing of the educatiocnal classics and
stucay of the actual concitions from ancienrt to
rnodern times. ZEZmphacsis is laid upon the aevelop-
ment of the educational ideal, and the contribu-
tions &nd iniiucnce oI varlous perioas, countries
ané men are aiscussed. The course consists of

lectures anc reports, and as text-ocoks, Laurie,

103

o

Pleiad (Albion), September 27, 1899, p. 13.
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Painter and Compayre are used. In addition a
critical discussion, necessitating at least thirty
hours of research work, is required of each student.

Applied Psychology. Fall term. Four hours.
An attempt to evolve important educational princi-
ples from the study of Psychology. The special prob-
lems will be the excitement and maintenance of in-
terest, and the adaptation of subject matter to
mind, etc. The course consists of lectures and
reports, and as text-books, McClellan and Roark are
used. An original paper upon topics to be assigned
will be required of each student in the class.

Comparison of American and Foreign School
Systems. Two hours. Winter term. The comparative
feature is emphasized in this work. No attempt is
made to treat the countries studied in an absolute
way, but continual effort is used to draw such com-
parisons that the weak points in our domestic sys-
tem may be made apparent, and that possible reme-
dies may be discovered. The systems of Germany,
France and England offer the best fields and occupy
the major portion of the work, but by means of re-
ports the studert is familiarized with the systems
of all the important countries of the world. No
one text-book is used, but constant reference is
made to the Library. Lectures and reports.

School Management. Two hours. Winter term.
This course will include a hasty survey of School
Law, but will be mainly concerned with the care of
the school room. Special attention will be given
to those preparing to be superintendents. Lectures
will be based upon White and Tomkins.

Special Methods, in branches to be decided
upon. Four hours Winter term, two hours Spring
term. This work includes the Objective, Subjective
and Pedagogical Methods in each subject, a discus-
sion of devices and a teacher's review. The work
is made thoroughly practical by practice work and
observation in the city schools.

Child Psychology. A treatment of Child
Development, laying particular emphasis upon the
period of adolescence and its bearing upon educa-
tion. Tracy's Psychology of Childhood will be
used in the earlier part of the work, which will
be continued by lectures. Some periodical upon
the subject will be subscribed for, and an effort
will be made to give a scientific and thorough
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knowledge of this phase of Psychology, which is so
essential for intelligent management of the
youth.

Nature Study. One hour. Sprin? term. A
brief course in methods and principles. 04

Professor Blount's tenure as Professor of Pedacogy
was short-lived; he was not listed among Albion College
faculty members for the 1900-1901 academic year. It
appears that Professor Blount has the distinction of
having been not only the first, but also, the only Pro-
fessor of Pedagogy at Albion College. An examination of
the college catalogues and yearbooks from 1843 to 1970
reveals the fact that no other staff member was appointed
to the faculty as a professor of pedagogy.

From 1900 to 1904, the college yearbooks carried
course descriptions identical to the Department of Pedagogy
course descriptions given in the 1899-1900 yearbook. How-
ever, no staff members were listed for the department and
the faculty did not include a professor of pedagogy. The
various pedagogy or normal courses were offered in con-
nection with work in the various departments of the college
as they had been since the establishment of the Teachers'

Course in 1877.105

104The Yearbook of Albion College for 1899-1900
(Albion: Albion College, 1900), pp. 57-58.

105
p. 22.

Catalogue of Albion College for 1877-78, op. cit.,
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From June 17th to July 15th, 1904, Albion College

106

conducted a summer school. In addition to English,

French, German, Greek, Latin, history, economics, chemistry,

physics, mathematics, and astronomy, the summer school's

. . . 107
courses of instruction included several normal courses.

Ernest Burnham, A.M., was the "Instructor in Normal Work."108

From 1904 to 1919, the various normal courses were
offered in connection with work in the different depart-
ments of the college. The following statement from the
1909-10 college yearbook was repeated in successive year-
books from 1910-1919:

The various Normal Courses are offered in
connection with work in the different departments
of the institution. Applied Psycology [sic], His-
tory of Education and School Law are required of
all candidates for the Teacher's College Certifi-
cate. The remainder of the work candidates should
elect, as far as possible, from the departments in
which they expect to teach.109

During the period from 1909 to 1919, students were

informed that normal course work was restricted to juniors

110

and seniors. Also, -students were advised to adjust

their college work so that the normal courses could be dis-

tributed over the last two years of their undergraduate

work.lll

106, 1hion College Summer School--1904 (Albion: Albion
College, 1904), p. 2.

1071pi4., pp. 2-5. 1081154., p. 1.

109y e arbook of Albion College for 1909-1910 (Albion:
Albion College, 1910), p. 52.

101 :4., p. 51. Hlrpiq.
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Offering normal course work in connection with
work in the different departments of the college during
the junior and senior years appears to have been the prac-
tice of the period as Elsbree notes that "Educators at the
turn of the century were pointing out the desirapility oI
combining instruction in methods with instruction in
subject-matter and emphasizing the need for integration
of the two. It was urged that while a student was learn-
ing his mathematics he should also be learning how to

teach it to others."112

Also, among the joint recommenda-
tions of the Committee of Seventeen of the Department of
Secondary Education of the National Education Association
in 1907 was a proposal calling "for not less than fifteen
semester hours of time to be devoted to professional sub-
jects distributed through the last two years of the college
course."ll3
Although departmental requirements varied somewhat,
the following course descriptions are representative of
normal course offerings during the period from 1910 to 1919
at Albion College:
NORMAL WORK IN GERMAN.
In order that every prospective teacher of
German may have the opportunity to train profes-
sionally before going out into the active work of

teaching, it has been decided to add this feature
to the German Department.

112Elsbree, op. cit., p. 183.

113153i4., p. 182.
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Every student, desiring to avail himself of
this opportunity, is expected to take regular work
in German while engaged in the Normal work. The
Normal Course is intended to cover the Junior and
Senior years of the college course.

First Year.

First and second semesters. Methods in Ger-
man. Credit three hours.

Second Semester.--History of Modern Language
Teaching. Elements of Phonetics. Analytical-
inductive method of teaching German Grammar. What
and how to select for a reading course in German.
Credit two hours.

During the entire year the student is re-
quired to attend beginning language classes as ob-
server.

Second year.

First and second semesters. Methods in
German. The student is expected to attend the be-
ginning class in German, assist in looking over
and correcting written work as well as work on the
black-board for the purpose of personal prepara-
tion and teach a class of pupils of high school
strength in the afternoon in the presence of the
instructor. Discussion and criticism once a week.
Credit two hours.ll4

CHEMISTRY

Course XV.--Normal Chemistry. Two hours
each semester.

Students expecting to teach chemistry will
be given work in practice teaching, chemical manip-
ulation and the care and management of a labora-
tory.l1l1l5

BIOLOGY
Course III.--Laboratory Methods and Micro-

scopical Technique. Second semester, three hours.
Three double hours in the laboratory, with lectures

i

B
o

114y earbook of Albion College for 1910-1911 (Albion:
Albion College, 1911), p. 27.

115y carbook of Albion College for 1915-1916 (Albion:
Albion College, 1916), p. 48.
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or guizzes each week. This course is especially de-
signed for those who expect to teach the natural
sciences and to use the microscope in critical in-
vestigation. It applies on the Normal Course. It
includes methods of killing, fixing and preserving,
section cutting and mounting; the microscope and
microscopical methods; the theory of microscopic
vision; testing and proper use of instruments, with
repair of same; field work; fauna and flora; general
care of a laboratory. Those taking this as a nor-
mal course will be expected to give a certain

amount of time to work with classes in the labora-
tories.l1l6

As recorded in the above normal course descriptions,
provisions were included for students expecting to teach to
participate in practice teaching in the various classes
and laboratories. It is interesting to note that "oppor-
tunity for observation and practice teaching with secondary
pupils be given" was one of the joint recommendations of
the Committee of Seventeen in 1907.ll7

As early as 1893, normal course students at Albion
College were provided with opportunities to "visit public

w118

schools to study methods of teaching. The Department

of Pedagogy's "Special Methods" course, in 1899, featured

"practice work and observation in the city schools."119

1161154, p. 49.

ll7"Joint Recommendations of the Committee of Seven
teen on the Professional Preparation of High School Teach
ers," Addresses and Proceedings (National Education Asso-
ciation, 1907), p. 537.

118The Yearbook of Albion College for 1893-94, op.
cit., p. 78.

llgThe Yearbook of Albion College for 1899-1900, op.
cit., p. 58.
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However, it was not until 1919 that a course of "Appren-

ticeship Teaching" was introduced and established in the

college's newly-developed Department of Education.120

This course was made possible through the cooperation of
the Albion (Michigan) High School. The student teacher was
expected to assist a regular high school teacher in the

classroom. Also, the student teacher was provided with an

nl2l

opportunity "for some regular teaching. At this time,

opportunities for "Apprenticeship Teaching" were reserved

for those Albion College students who were preparing to

teach at the high school level.122

It was in 1919 that the Pleiad carried the follow-
ing announcement:

A new department has been created in Albion
College--the Department of Education, of which Dr.
E. L. Kuhnes is the head. Mr. Kuhnes was a graduate
of Upper Iowa University in 1906. He received his
doctors degree from the New York University School
of Pedagogy in 1914. Dr. Kuhnes has had a wide ex-
perience in the educational field, in the public
schools, as a County Teacher's Institute conductor
and as a college professor. The new department
promises to be a popular one.l23

Although Dr. Emery L. Kuhnes was identified in the

above Pleiad article as "head" of the new Department of

lonhe Yearbook of Albion College for 1919-1920

(Albion: Alkion College, 1920), p. 67.
121

Ibid.

1221154,

123Pleiad (Albion), October 8, 1919, p. 1.
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Education, officially, he was listed as "Professor of
Education" in the 1919-1920 college yearbook.124

Under the heading of "Education and Psychology,"
education courses were listed and described in the follow-

ing manner in the 1919-1920 college yearbook:

EDUGCATION AND PSYCHOLOGY

Course I.--Outlines of Psychology. First
semester, four hours. Not open to Freshmen. An
introduction to the systematic study of psychology,
its structural and functional organization and its
significance as a physical basis for a study of
the more important facts of normal mental life--
attention, perception, memory, reasoning, emotion,
volition, etc. Tuesdays, Wednesdays, Thursdays and
Fridays at 7:50 and 1l:15.

Course I-A.--Laboratory Psychology. Second
semester, four hours. Open to Juniors and Seniors
or Sophomores who have completed Course I. This
course includes individual and class experiments;
the tabulation and analysis of psychological data;
the keeping of a note book and the writing of a
term paper in which shall be set forth an histori-
cal sketch, the procedure, results and conclusions
regarding some psychological problem investigated
experimentally. Tuesdays, Wednesdays, Thursdays
and Fridays at 7:50.

Course II.--History of Secondary Education.
Second semester, four hours. Open to Sophomores.
A brief survey of secondary education is made, be-
ginning with the Renaissance, as an introduction to
a study of the development of the American high
school. The American system is compared with the
systems of England, France and Germany. Text:
Brown, The Making of Our Middle Schools. Mondays,
Tuesdays, Wednesdays and Thursdays at 1:15.

Course III.--Methods of Teaching in High
School. First semester, four hours. Open to
Juniors and Seniors. This is a general methods
course and supplements the normal courses dealing

124The Yearbook of Albion College for 1919-1920,
op. cit., p. 9.
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with the teaching of special subjects in the high
school. This course deals with the problems of
classroom teaching. The following topics are
treated: selection and arrangement of subject-
matter, economy in classroom management, teaching
foreign languages, training in expression, in en-
joyment and in reflective thinking, individual
differences, supervised study, the use of books,
laboratory methods, guestioning, measuring the
results of teaching. Mondays, Tuesdays, Wednesdays
and Thursdays at 2:10.

Course IV.--Psychology of the High School
subjects. Second semester, four hours. Open to
Juniors and Seniors. Prerequisite Course I. A
review of the literature on adolescence. Special
discussion of the mental processes involved in
algebra, geometry and manual training. Mondays,
Tuesdays, Wednesdays and Thursdays at 2:10.

Course V.--Science of Education. First
semester, four hours. Open to Juniors and Seniors
A course dealing with general educational problems
and scientific methods of solving these problems.
Reports on observations in schools required of
each member of the class. Text: Judd, Introduc-
tion to the Sceintific [sic] Study of Education.
Tuesdays, Wednesdays, Thursdays and Fridays at 8:45.

Course VI.--Principles of Education.
Second semester, three hours. Open to Juniors
and Seniors. Educational problems will be dis-
cussed from the standpoint of biology, psychology,
sociology, ethics and of the physiology of the
nervous system, including the following general
topics: brain localization and its bearing on the
educational problems, manual training and physical
education; order of maturiay [sic] of the nervous
system and its ecucational bearing, physical growth
and its periodicity, perception, apperception, and
sense training; ear-mindedness eye-mindedness and
motor-mindedness; habit, play, educational ideals,
the evolution of morality in the race and in the
individual, principles of moral education, reli-
gious education, the reorganization of education,
dominant ideas in current educational thought, etc.
Tuesdays, Wednesdays and Thursdays at 8:45.

*Course VII.--Second Administration and
Supervision. Second semester, four hours. Open
to Juniors and Seniors. This course deals pri-
marily and in a practical way with problems of
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administration and supervision. The following
general topics will be discussed: the organiza-
tion of the elementary school, the junior high
school, vocational schools and vocational guidance,
the problem of Americanization, principles deter-
mining the course of study, how to make a course
flexible, methods of supervision of instruction,
how to inspire a corps of teachers, how to intro-
duce new methods without antogonizing [sic], how
to judge teaching, value of tests. Mondays, Tues-
days, Wednesdays and Thursdays at 2:10.

*Course VIII.--Educational Measurements.
Second semester, four hours. Open to Juniors and
Seniors. A study of the standard test movement in
education, a brief historical perspective, prin-
ciples underlying the demand for standards, an
organization of the principal tests designed to
measure the outcomes of specific studies in ele-
mentary and secondary curriculums, a critical dis-
cussion of the validity of tests, the use of stan-
dard tests to the administrator and to the teacher.
Mondays, Tuesdays, Wednesdays and Thursdays at 2:10.

Course IX.--Observation and Practice in
Mathematics. Two hours per week throughout the
year. Hours to be arranged.

Course X.--Apprenticeship Teaching. Through
the cooperation of the Albion High School this
course has been made possible. The work consists
in assisting daily one of the regular high school
teachers in the regular classroom. The duties of
an apprentice shall be to keep records, criticize
written work, prepare blackboard work, conduct
written lessons, coach backward pupils, and do any-
thing that belongs to classroom management. An
opportunity will be given for some regular teaching.
Open to Seniors. Hours to be arranged.

*Not given in 1920-1921.
With the exception of the course listed above as
"Course IX--Observation and Practice in Mathematics," the
departmental course offerings remained the same during the

1920-1921 school year.>2°

12511i4., pp. 65-67.

126Albion Collece Year Book 1920-1921 (Albion: Albion
College, 1921), pp. 59-61.
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Three additional course offerings were made avail-

able to education and psychology students during the 1921-

1922 school year. The following courses were listed in

addition to the courses offered by the department during

the 1920-1921 school year:
3. ADVANCED PSYCHOLOGY.

Second semester, three hours. A continua-
tion of course I with special references to the

more complex mental states. The time will be about

equally divided between the study of the emotions,
volitions, and rational thought. Mondays, Wed-
nesdays, Fridays at 1:15.127

4. EDUCATIONAL PSYCHOLOGY.

Two hours, first semester. The aspects of
psychology that possess educational significance
will be treated. Emphasis on instinctive tenden-
cies, the learning process, and individual differ-
ences. Lectures, assigned readings, reports, and
discussions.

Open to Juniors and Seniors. Tuesdays and
Thursdays at 10:15.128

1l2. MENTAL MEASUREMENTS.

Second semester, two hours. A study of the

standard mental tests, including a historical per-
spective. Practice in giving the tests, and sta-
tistical treatment, and interpretation of psycho-
logical data.

Open to Juniors and Seniors. Tuesdays and
Thursdays at 10:15.129

The departmental course offerings remained the
for the 1922-1923 school year with the exception of an
ditional course in individual mental testing which was

described in the following manner:

same

ad-

127CataIOgue of Albion College for 1921-1922 (Albion:
Albion College, 1922), p. 50.
128 129

Ibid., pp. 50-51. Ibid., p. 52.
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14. INDIVIDUAL MENTAL TESTING.

Two hours, second semester. This course
aims to familiarize the student with the technique
of the Stanford-Binet test. Opportunity for prac-
tice in testing children will be provided and at-
tention given to the use of these tests in connec-
tion with the problems of grading and promoting.

Open to Juniors and Seniors. Tuesdays
and Thursdays at 10:15.130

Although the departmental course offerings in-
creased in number and scope under the guidance of Pro-
fessor Kuhnes, there was no indication of an appreciable
reduction in normal methods courses in the various other
departments of the college. During the 1922-1923 school
year, the following departments offered departmental
courses in teaching methods: biology, English, history,
home economics, Latin, mathematics, modern languages,
physics, and public speaking.l3l

Professor Kuhnes remained at Albion College for a
period of four years, 1919-1923. His successor was Pro-
fessor Thomas Milton Carter who joined the Albion faculty
in September of 1923. The following announcement of
Professor Carter's appointment was noted in the Pleiad.

Ten new faculty members including two heads
of departments, seven instructors and the new
business secretary of the college have started
their work at Ablion College.

To fill the place left vacant by the resig-
nation of Prof. Emery L. Kuhnes as head of the

department of Education and Psychology, Prof.
Thomas M. Carter comes to Albion with the degree

130:.talogue of Albion College for 1922-1923
(Albion: Albion College, 1923), p. 59.

131

Ibid., p. 58.
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of Doctor of Philosophy which he recently received
from the University of Chicago. Previous to this
Professor Carter had studied at Illinois Wesleyan
University where he received his degree of Bachelor
of Arts. At Northwestern University he was given
his Master of Arts degree, as well as having re-
ceived the degree of Doctor of Divinity from Garrett
Biblical Institute.

In recognition of his ability in the depart-
ment of Education at the University of Chicago,
Professor Carter was provided with an office where
he has been carrying on research work. He has had
experience as a chautauqua lecturer and several
years as the pastor of churches in Chicago and
other parts of the state of Illinois. For one year
of the World War he was an army chaplain.

A native of Kentucky, Professor Carter
spent his early years in the southern state where
he received his primary education. With Professor
Carter is Mrs. Carter, the daughter of a prominent
Illinois Methodist layman who was a member of the
last General Conference.l

Noting the Albion arrival of Thomas Milton Carter
marks the conclusion of this chapter. It has been the
purpose of this chapter to trace the early history of
Albion College and the early development of the college's

department of education.

13251ciad (Albion), September 27, 1923, p. 1.



CHAPTER 1II

DR. THOMAS MILTON CARTER, CHAIRMAN OF THE

EDUCATION DEPARTMENT, ALBION COLLEGE,

1923 TO 1962

The history of the education department of Albion
College is inextricably linked with the life of the man who

guided its destiny for a period of thirty-nine years,

por— S S w‘a:‘-«’
\
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4

Thomas Milton Carter. Presently in his eighty-second
year, Dr. Thomas Milton Carter, Professor Emeritus, in
residence, of Educztion and Psychology, served as chairman
of the Education and Psychology Department of Albion Col-
lege from 1923 to 1962.

The son of a Kentucky sharecropper, Tom Carter was
a school dropout at the age of twelve. Returning to school
when he was nineteen, Carter finished his academy work in
1910. He received his A.B. degree from Illinois Wesleyan
College in 1914; completed the degree requirements for the
S.T.B. at the Garrett School of Theology in 1917; received
his M.A. degree from Northwestern University in 1921; and
completed requirements for his fourth earned degree, a
Ph.D., at the University of Chicago in 1923.

Carter has experienced a colorful life of varied

experiences. He has played a variety of roles. Son of a

55



56

sharecropper, he has been a hired farm hand, a school drop-
out, a penniless college student working his way through
school, a house-to-house book salesman, a shoe salesman, a
small-town Methodist minister, a chautaugua lecturer,
assistant to the president of Hamline University, an army
chaplain in an active and reserve military career that em-
braced thirty years and two world wars, full professor of
education and psychology, author of fifty-four published
professional articles reflecting his varied interests and
knowledge, and chairman of Albion College's department of
education and psychology for a period of thirty-nine years.

Carter is listed in Who's Who in America, American Men of

Science, Who's Who in American Education, and in The

Michigan Schoolmasters' Club. In addition to being active

in various professional organizations, he has given freely
of his time and talents to various church, civic, and
fraternal organizations of his adopted hometown of Albion,
Michigan.

It is the purpose of this chapter to trace the life
of Thomas Milton Carter from birth to age thirty-five at
which time he joined the Albion College faculty as a full
professor of education and psychology and chairman of the
education and psychology department. The contents of this
chapter stem principally from information provided by
Carter during personal interviews. Many hours were spent

with him during which periods of time, he discussed his
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life in great detail and answered gquestions. Graciously,

he gave freely of his time and personal information.

Early Years

Thomas Milton Carter was born February 29, 1888,
near Chaplin, Kentucky. There is some gquestion in his
mind as to the exact location of his birthplace. His
father, Ambrose, stated that Tom was born near a little
place called Maud which is located in Nelson County, not
far from the county seat, Bardstown. Tom's aunt, Kate
Cooksey, his father's oldest sister, claimed to the day
of her death that Tom was born in Washington County in a
log house on the Burns' Bend of the Chaplin River. Al-
though the exact location of his birthplace is unknown,
Carter has assumed that his father was right. Tom was
the third son of Ambrose and Susan (Burns) Carter. Their
first son, Joseph, died in infancy.

When Tom and Hudia, his oldest brother, were gquite
young, their parents sold the small amount of land which
they owned on the Chaplin River and moved to Illinois
where Ambrose Carter planned to rent land and cultivate
it. Ambrose soon discovered that he lacked sufficient
funds to purchase the necessary livestock and equipment to
stock and run a farm that could produce a living for his
family and him. The only alternative available to him was

to accept the offer of employment as a hired hand by a
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farmer who owned farm land near Dalton, Illinois. Tom's

brother, James, was born while the Ambrose Carter family

resided in Illinois.

Returning to Kentucky, shortly after James' birth,

the Carter family resided in a log house on the John

Burns' farm located on the Burns' Bend of the Chaplin F‘“

River in Washington County. Ambrose worked for John

Burns as a hired hand. During this period, Ambrose was

able to rent some land upon which he could plant tobacco.

Although he and his sons worked hard, Ambrose was unable r

to achieve any degree of success in his farming.

Early Years of Schooling

The first schools Tom attended were the Prather and

Burns Schools in Washington County, Kentucky. The Burns

School supplanted the Prather School because a new build-
ing was needed and the Burns School location was a more

Central one for the school-age members of the community.
Tom's recollections of his Washington County school days
ArXre limited; he felt intimidated by the teasing attitude
O©Ff his teacher; and, as the result of being knocked down

©N  the hard playground, he was unconscious for some time.

That night, he was delirious. He did not go to school the

Next day and was not completely oriented as to time and

Place of previous events for a period of several days.
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The school district of Chaplin, Kentucky, served
all the children in Chaplin and surrounding area within a
five-mile radius. If all the eligible children had shown
up on any one day, they would have more than filled the
one-room school. The school was always adequate in size,
however, because many parents elected not to send their
children to school. Chaplin School teachers were hired
"to make the kids behave." Each teacher who accepted this
mandate set about to accomplish it with vigor. Carter
recalls that when he first attended the Chaplin School he
had hoped to find a teacher superior to the one he had
encountered during his Washington County schooling. For
several years, after Tom began to attend Chaplin School,
no teacher completed a full year of teaching in Chaplin.
Viewing those first years at the Chaplin School, Carter
says, "If Father had said we boys could not attend school
any longer, but instead would have to stay home and work,
we would have received his statement with pleasure rather
than disappointment." The school situation was chaotic
aAnd student behavior became worse rather than better.
More regrettable than the students' behavior was
the attitude of many parents. Parents were amused at the
a'bility of the pupils to outwit the teacher and proud of
their sons who were able to endure severe punishment with-
©Ut a tear or whimper. Their attitudes demonstrated a

:lEiCﬂ< of respect for law and order. Similar attitudes were
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reflected in the fierce fighting which took place in the
Chaplin School. Teachers were unable to cope with the
situation. A pupil, no matter how badly beaten, would not
reveal his assailant. Instead, he would organize a group
to retaliate in kind. School morale was low because the
parents and other citizens projected a negative attitude
toward education. The school authorities provided the
teacher with very few materials and these were of extremely
poor quality.

This was the situation in Chaplin, Kentucky, on a
fall day when Miss Nan Huston became the new teacher of
Chaplin School. She was young, attractive, and had a
winsome voice and manner. Although she radiated poise and
self-control, no one expected her to remain at the Chaplin
School very long. She opened school the first day with a
prayer. The pupils had been prayed for and at before but
not the way Miss Huston prayed. She asked them to join
her in thought while she talked to God about her desire to
help them. Recalling this experience, Carter says, "Her
prayers seemed different. She appeared to be really pray-
ing, not just reciting words. When she prayed she talked
in an earnest and friendly manner with the apparent assur-
ance that her petition would be realized." Miss Huston
never said a prayer merely as a part of the opening exer-

cises nor did she pray every day.
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As the days passed, the pupils became less and less
prone to make trouble for Miss Huston. Student behavior
improved. If a pupil misbehaved, Miss Huston did not get
excited or angry. She did not scold or whip him or even
threaten to do so. Instead she asked him to come and sit
beside her "while we talk over our problem." She spoke in
a calm voice, but with sufficient volume to be heard by
the other pupils if they wished to listen. After hearing
a few of her conversations with misbehaving students, the
pupils listened carefully because what she said was so
different from what they had ever heard from a teacher
before.

She said people often make mistakes and fail to
live up to what their better selves tell them. When that
occurs a person should not be discouraged, but struggle
harder to do the right thing next time. She would tell an
errant student that she was disappointed and displeased
with his conduct but not displeased with him as a person.
She would tell him that she had great confidence that he
could and would do better. "And," Carter recalls, "before
long we were doing better, not only in our relations with
ourselves and the teacher but also in our efforts to
learn.”

Miss Huston was in love with the world in which
she lived. She loved sunrise, sunshine, and sunset. She

liked to hear the thunder roll and would put on rain garb
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and stand in the rain to catch the beauty of lightning
flashes. She saw lessons in flowers, sticks, stones, and
weeds. Animal life of every kind fascinated her. But her
greatest asset was her ungquenchable faith in her pupils.
This she manifested continually and in many, many ways.
To her pupils, Miss Huston stressed the importance of
always doing their best, of maintaining high ideals and
standards of conduct. Carter states, "She made us feel a
strong dislike for cheap and tawdry things and to experi-
ence the satisfaction that comes from valuing the better
things of life."

Although she was an excellent teacher, the needs
of the younger and less capable students were more than
one person could meet. Gradually, Miss Huston enlisted
and trained a number of the older students to aid her in
presenting material and providing the drill required by
the younger pupils. The older pupils not only provided
guidance and drill for the younger pupils, they also re-
learned what they had not mastered previously. She taught
her students that through reading they could enter into
other worlds of thought. She tried to help them develop
the habit of thinking and meditating about their previous
experiences. Recalling her encouragement to think, Carter
says, "This, I think, was one of the most important things

I learned from Miss Huston. It is amazing how people seem
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to fear being alone with their own minds. She taught us
the pleasures of silent thought and meditation."
At the end of the first year of schooling under

Miss Huston's tutelage, many of her students had developed
a thirst for knowledge and a desire to learn. Tom Carter
was one of them. In earlier years, by his own admission,
he had disliked attending school and would have quit with
pleasure if his parents had suggested his withdrawing from
school. However, after experiencing the pleasures of
learning under the guidance of Miss Huston, he was anxious
to continue his education. Carter says,

I was learning and loved it. By working hard

and with the aid of Miss Huston and others, I

was beginning tc overcome some of my poor

educational background which was the result

of, in part at least, my irregular attendance

at school. Each day was too short and I looked
forward to the next school day with eagerness.

Carter Gets Religion

Early in the year in which Miss Huston came to
Chaplin, a revival meeting was held at the local church.
In Chaplin, such revivals were held once or twice each
vear. The Carter boys were expected to attend the nightly
revival meetings. After a hard day's work in the fresh
air, Tom and his brothers usually slept through most of
each service, much to the embarrassment of their parents.
However, one night, Tom was determined to stay awake and

listen to the message. That night when the altar call was
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given, Stella Houtchens, a recent convert who was a friend
of Tom's and who was about his age, came to Tom and asked
him if he wanted to become a Christian. He told her he
did not know. She told him how wonderful it was to be a
Christian and although he was impressed by her words, he
told her he thought it would be impossible for him to be-
come a Christian and continue to associate with the gang
of boys he went around with at school. She promised to
help him and he went to the altar with her. Stella knelt
beside Tom at the altar, put her arm around his shoulder,
and prayed for him. Suddenly Tom became aware of what to
him was a very pleasing experience.

Later, this sense of pleasure turned to one of
doubt as Tom wondered if he had been tricked by her win-
someness into doing something that was foolish for him to
try to do. The next day, his gang teased him a great deal,
saying he looked like a warty toad beside a beautiful red
bird. He took the teasing in stride and said nothing.
Several days later, his mother told him she wanted very
much for him to be a Christian and hoped he would become
a minister. Again, Tom listened but made no reply. For
a number of days, Tom refused to return to the altar nor
would he talk to anyone about the reason he would not re-
turn. The Carter's pastor, the Reverend W. S. Maxwell, and
Stella tried to talk with Tom; he refused to listen to them

and would not answer any of their questions.
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Several days passed and, without any encouragement
from anyone, Tom went to the altar one night and earnestly
prayed. Upon completing his prayer, he arose and told the
congregation he believed God had forgiven his sins and he
was going to try to be a Christian. On his way out of the
church, Stella stopped him and said she would help him.
Mr. Maxwell, Tom's parents, and several friends and neigh-
bors spoke to Tom in an encouraging fashion, offering him
their help and support. With this kind of encouragement,
Tom felt that he was prepared to fape the taunts of the
members of his gang.

Tom had expected the going would be rough when he
encountered his cang the following day. When he arrived
at school, his gang was waiting for him. They surrounded
him and one said, "I hear you 'got religion' last night."
A second said, "Yes, I was in church when he got it."
Another said, "Now, tell us how it feels to have religion.
Are you different today than you were yesterday?" A
fourth boy asked, "Are you washed in the blood of the
lamb?" At this, several of the boys unbuttoned Tom's
shirt to see how one would look after being so washed.
Looking back, Carter reflects,

Although they were somewhat cruel in their ap-
proach, their questions stemmed from a sense of
curiosity. They were young realists and they
wanted to find out what some of the religious
statements which they had heard really meant.

Here was their chance and they wanted to make
the most of it.
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Tom's tormentors subjected him to further harass-
ment. Time after time, he lay awake at night wondering
how long he would be able to endure the mental anguish
which he was experiencing. Several times he was tempted
to tell his tormentors that he was not a Christian and
that he would knock anyone's block off who said that he
was a Christian. However, the thought that Miss Huston
and Stella would soon learn of his words and actions dis-
suaded him from his intent and encouraged him to continue
his sincere efforts to follow the tenets of the Christian
creed.

Suddenly, for no apparent reason, conditions
changed. Two of th: most vicious fighters in the Chaplin
School informed the other gang members that any person
who teased Carter would receive a sound thrashing from
one or both of them. Carter can give no reason for this
change of heart. He says, "It could have been that Bob
Wood and Clyde Shields were just looking for a new excuse
to fight. They loved to fight and woe to anyone who pro-
voked them." As the result of this development, the world
looked brighter to Tom. He was not molested any more by
any of his companions.

Tom was sorry to see school close that year. He
wanted to continue his education. He, also, wished to
keep on trying to be a Christian. He knew he would miss

the encouragement of Stella and Miss Huston and wondered
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if he would lose some of his enthusiasm for both educa-
tion and religion during the summer months. Fortunately
for Tom, Mr. Maxwell gave him additional attention during
the summer months. He often took Tom with him when he
went to preach in the Mount Zion Church. Mr. Maxwell told
Tom that he liked to have Tom accompany him so that Tom
could drive while he did a little resting and thinking.
Remembering those rides, Carter says, "As I look back upon
those Sunday afternoons with him, I realize what he was
attempting to do. We talked enough to prevent his resting
much or thinking about the sermon he was soon to preach."
At any rate, the idea of becoming a minister was growing
in Carter's mind. Tom was looking forward to school and
getting a good education.

Days, Months, and Years of
Discouragement

It was near the end of the summer and Tom was look-
ing forward to the beginning of the new school year when
his father called Tom and his brothers together to tell
them they would have to quit school. Ambrose Carter had
bought a farm and needed his sons' full time help to do the
farm work. Only one year earlier Tom would have received
his father's words with pleasure, but his attitude toward
school and what it represented had changed. To Tom, no
day at school seemed long enough and he looked forward to

the next one with eagerness and anticipation. Now all that
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he had dreamed about and hoped for seemed to disappear
into a dark and forbidding cloud. His father's statement
seemed like a prison sentence for life. Education and
Christianity had, in Tom's thinking, become tied together
and he wondered how one of his hopes could be realized
without the other.

There was one bright spot in the dark cloud that
Tom felt had encompassed him. Working to pay for a farm
that would provide a home for their parents in their old
age and a place to which he and his brothers could return
in later life provided them with a goal worthy of serious
consideration. With this goal in mind, Carter did not
find life on the ferm unpleasant in itself. He was eager
to move forward as rapidly as possible toward paying for
the farm and was disturbed when everyone was not working.
He was anxious to get the farm paid for so that he could
be excused from family responsibilities and resume his
quest for further education.

Several developments troubled Tom. As soon as
they purchased the farm, Carter's parents decided a new
house was needed. The o0ld one was a dilapidated log
structure with a couple of lean-tos. The new house was
a modest one, but it added considerably to the Carter's
indebtedness. A new well and other conveniences had to be
added; the new house was in a different location. The

farm fences were in a poor state of repair; it was
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necessary to buy new fencing materials. These additional
expenditures bothered Tom, even though he appreciated hav-
ing them, for he was aware that the extra expenses would
prolong the time when he could return to school.

Carter, also, was troubled because his father
spent so much time away from the farm, leaving much of the
farm's management and operation to his boys. Ambrose told
his family it was necessary for him to spend prolonged
periods of time away from home selling books and patent
medicines in order to earn sufficient money to pay ex-
penses between crops. However, he seldom earned little
more than his traveling expenses while away because much
of his time was spert in attending revival meetings. He
became known as one who was quite useful in contributing
to the success of various revivals, a distinction he seemed
to enjoy.

Tom, also, was disturbed because his father spent
so much time trying to find people who would lend him
money. Spending much time, Ambrose would search for
prospective moneylenders. Many times, for security, he
would use his churchmanship. While Tom did not doubt his
father's honesty, he did question his father's judgment in
business matters and farm management. Unfortunately for
the Carter family, Tom was right in questioning his father's
ability to manage the family's financial affairs. One day,

Ambrose explained that their debts far exceeded the value
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of the farm and that the farm, equipment, grain, and live-
stock would have to be sold at a public auction. After the
auction, the Carter family lived in a tenant house on the
Preston Neel farm near Shaker Town, Kentucky. Mr. Neel
employed Ambrose and his four sons to till the largest
tobacco crop that had ever been grown in that area. When
this crop was sold, Ambrose decided to move his family to
Illinois. Uncle Tom Burns who was unmarried and made his
home with the Carter family decided to go with them. Prep-
arations were completed to make the move.

Just before it was time to leave for their new
home in Illinois, Tom went to his father and asked him to
relieve Tom from f:rther family responsibilities. Tom ex-
plained to his father that he wished to continue his edu-
cation. Ambrose Carter stated that he could not afford to
send Tom to school any more. Tom told his father that he
was not asking for any help of a financial nature. He
assured his father that he would find some way to do what
he felt he must do. With this kind of assurance, Ambrose
granted his son's reguest.

Fortunately for Tom, Miss Huston was taking a
leave of absence from teaching in the public school that
Year. During this period, she was tutoring a number of
her former students in her home. She agreed to tutor Tom.
Carter was older than any other pupil attending Miss

Huston's private tutorial school. Also, as he recalls,
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he was less advanced educationally than the other students
were. However, it was not an embarrassing situation for
him as each pupil was tutored privately.

When Ambrose Carter reached Illinois, he found a
house in a little village called Brunswick. He did not
have capital enough to rent a farm with a dwelling and a
barn on it. So with the small amount of money in his
possession, Ambrose bought some second hand farm equipment
and a team of o0ld and inefficient horses with which to farm
some land near by which did not have any buildings on it.
As soon as these arrangements had been completed.vAmbrose
began to urge Tom to leave Chaplin and join his family in
Brunswick. Althouch Ambrose had hardly enough land to keep
him and his two young sons busy, he expected Tom to get a
job as a hired man and turn over his wages to his father.

Tom did not accede to his father's urging to join
the family at once. He elected to remain in Chaplin until
Miss Huston's school closed for the summer. For his board
and room, a small amount of cash, and feed for his horse,
he had been making a nightly trip between Chaplin and
Bloomfield, Kentucky, carrying mail and hauling light
freight for his uncle, Bill Duncan.

When Miss Huston's private tutorial classes ceased
in May, 1905, Tom joined his family in Brunswick, Illinois.
Tom's older brother, Hudia, had gone to work as a hired man

two or three months before Tom arrived in Brunswick.



72

Although Hudia had not declared his emancipation from
family responsibilities, Tom discovered that Hudia was
acting on that principle. Hudia had borrowed money to buy
a horse and buggy. He was using his wages to pay these
debts; therefore, he did not have any money to contribute
to the family purse. From Hudia's example, against which
Tom heard no complaint, Tom assumed that his father ex-
pected him to move out on his own in getting aAstart in
life. The two younger boys were now old enough to begin
to take the places in the family income plan which Hudia
and Tom had occupied.

Working on this assumption, Tom told his parents
that he wished to save all the money he could so that he
could return to school, on a full time basis, just as soon
as possible. His parents seemed pleased with his ambi-
tions and hopes. However, his father informed him that
he could not afford to send Tom to school. Again, Tom
told his father that he did not expect any financial
assistance; he only wanted his father's permission to be
released from making further financial contributions to
the family's finances. Tom restated his desire to get an
education without any family assistance. Thinking that his
father agreed with his request, Tom proceeded to act as if
his request and plans were accepted and understood by all

concerned.



73

The next morning, Tom went to work for Will
Rawlings for whom he worked during most of his stay in
Illinois. Rawlings paid Tom twenty-two dollars per month
for his work as a hired-hand on the Rawlings' farm. When
corn-husking time arrived at the Rawlings' farm, Tom was
delighted to learn that by working as hard as his nerves
and muscles would permit, he could earn between two and
three dollars per day as the custom was to pay for that
work by the bushel of corn husked rather than by the amount
of time spent on the particular job. At the end of the
season, Tom had husked nearly four thousand bushels of
corn.

Tom remaincd with his family and worked on the
Rawlings' farm for two years. Each month, he kept two
dollars of his monthly wages and gave the remaining sum
to his father to put in the bank for him. When he felt
that he had saved enough money to continue his attempts
to secure an education, he went to his father and asked
him to draw out the money which Tom had given to him to
put in the bank for Tom's education. Tom's father voice
trembled as he told Tom there was no money in the bank.
Ambrose Carter had used Tom's savings to buy farm equip-
ment and to pay doctor bills for Tom's mother who had
been ill.

As he comprehended the meaning of his father's

words, Tom was dumbfounded. He sat for a long time without
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saying a word. Suddenly, he arose, walked out of the
house, and went to a cornfield some distance away and sat
down where no one could see him and disturb his thoughts.
Remembering this experience, Carter says, "I, also, knelt
and prayed aloud because I felt the need to articulate my
thoughts and feelings and to weigh each word carefully
before uttering another." At first, Tom felt angry. As
he thought about the situation he rationalized that the
welfare of his parents was at stake. They, possibly, had
done the best they could, he reasoned, and they were his
parents to whom he owed much.

Returning to the house, Carter began to pack a
small trunk with the few clothes he had. While he was
packing, his father came upstairs and asked him what he
was planning to do. Carter informed his father that he
was leaving for Wilmore, Kentucky, where he planned to
attend the Asbury College Academy which had a liberal
admissions policy of permitting enrollment of various stu-
dents of any age or state of knowledge. Ambrose asked
Tom not to leave, stating that his family still needed
his assistance. Tom told his father that he had paid his
family obligations so far as money was concerned and that
his decision to leave was final. Tom told his father that
the two younger boys would provide all the help he would
need on the rented farm. The next morning, Tom Carter left

his father's house never to know it intimately again.
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Asbury College Academy

Carter arrived at Wilmore, Kentucky, with less than
five dollars in his pocket. He was met at the railroad
depot by E. Stanley Jones, a senior at the college, who
took Carter to the president's office. Tom told President
Haines that he had no money and related to him how he had
worked and saved and thought he had accumulated guite a
tidy sum only to find when he called for it that none was
available. The president told Tom that he had a job for
him taking care of his lawn, his horse, and performing
various other services around the president's house.
Haines, also, told Tom that he would try to find further
work for him so that Tom could meet his total expenses.
Several days after Tom's arrival on the Asbury campus,
President Haines called him to his office and informed
Tom that he had found a job for him that would provide
Carter with room, board, and tuition if he was willing to
accept the job. Tom told President Haines that he would
accept the job. He was so delighted with the opportunity
to earn enough to cover his school expenses that he
neglected to ask what the job was and what his responsi-
bilities were. President Haines said Tom could continue
to take care of his horse and lawn for which he would pay
Carter one dollar per week which he could use for other

necessities.
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The job turned out to be hauling the swill from
the three dining-rooms to the hog pen on the back part of
the campus. Tom did not mind the work, but having to wear
the clothes of a scavenger across the campus in the
presence of the faculty and other students was a bit hard
to take. He kept the hog feeding job until about the
middle of the second semester at which time he was pro-
moted to another job which consisted of washing pots and
pans in the kitchen, scrubbing the kitchen and dining-room
floors, carrying in the water for use in the kitchen and
dining-room, and bringing in the coal for cooking and heat-
ing that area of the building.

His second vear, 1908-1909, found Carter in better
economic circumstances. Near the close of his first year
at Asbury, the S. A. Mulligan Book Publishing Company sent
a representative to the Asbury campus in search of a crew
of house-to-house salesmen for their books. A friend of
Carter's, James Boyles, had worked for the company,
earlier, and had experienced sufficient success so that he
was willing to work for them again. The publishing firm
employed Boyles as crew leader and signed up several Asbury
students, including Carter, for summer employment. Al-
though Tom worked lcng hours plying his trade as a book
salesmah,‘his efforts were successful and by the summer's
end, he had earned enough money to cover his room rent and

tuition fees for his second year of academy life. He,
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previously, had completed arrangements to wait tables for
his board during his second year at the academy.

Although Carter had a number of excellent teachers
during his student days at Asbury College Academy, he re-
calls one particular instructor with feelings of affection
and gratitude. She taught English and her name was Miss
Morrison. Tom's roommate, Worley Marksburry, had about
the same amount of previous educational experience as Tom
and was a year or two older than he. Worley and Tom had
found geography, history, arithmetic, and beginning Latin
difficult, but not discouragingly so. But English grammar
seemed to be beyond their grasp. Day after day, for nearly
two months, Worley and Tom sat in Miss Morrison's English
class and watched boys and girls, little more than half
Worley and Tom's ages, diagram sentences. The other stu-
dents would draw a complex of lines and then proceed to
place certain words on those lines, but how the other stu-
dents knew which word to place on a certain line was beyond
the comprehension of Worley and Tom.

Finally, one evening, Worley and Tom held a long
and serious conference at the end of which they concluded
they might as well leave the academy and give up their
hopes for further education. They realized that some
facility in the English language was basic to further
learning in other subjects. They reasoned they would be

defeated in their attempts to secure further education
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without a sound understanding of English. They concluded
they might as well admit their defeat and stop deceiving
themselves. Recalling their conclusion, Carter reflects,
"I think a sentence of death would have been but little
harder to bear than the thought of the years ahead with the
dark shadow of defeat and the failure to realize all that

I had dreamed about and hoped for."

The next day, Worley and Tom agreed that they owed
it to Miss Morrison to thank her for her efforts in their
behalf and to tell her why they were planning to leave
school. Upon hearing their story, Miss Morrison asked
Worley and Tom to sit down. She said she would like a
chance to try agaii to teach them what they thought they
could not learn. Today, Carter cannot recall all Miss
Morrison said and did during the hour and a half period
she devoted to Worley and him, but he does remember that
she taught them more English grammer than they had learned
in all their previous schooling. Six weeks later, Carter
and Marksburry were placed in a more advanced class in
English grammar.

After a few more months at the academy, Carter
acquired a number of techniques of learning which enabled
him to gain an understanding of the various subjects
offered. Reviewing his educational experiences at the
academy, Carter says, "I have always been conscious of the

lack of mastery of some of the fundamental skills which
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have made learning slower and more awkward for me than
might have been the case if my earlier years had been
richer in educational experiences." In spite of such
handicaps, Carter carried a heavy academic load, each
year, which permitted him to finish the regular four-year
academy program in three years. When he was graduated
from Asbury College Academy, Carter gave the commencement

address for his class.

Georgetown, Illinois

Just prior to Carter's graduation from the academy
in 1910, the dean of Asbury College and Asbury College
Academy, Dr. Ezra T. Franklin, was appointed president of
a new college which was to be located near Georgetown,
Illinois. Dean Franklin invited six academy seniors, in-
cluding Carter, to join him at New College and serve as a
nucleus around which he could organize student life at the
college. Carter accepted Franklin's offer not only because
it promised an element of adventure, but also because it
would provide economic advantages which seemed attractive
to him. Dean Franklin appointed Carter manager of the New
College bookstore. Carter's appointment as bookstore
manager included a generous financial arrangement which
permitted Carter to keep all bookstore profits.

During the summer of 1910, Carter worked as a

carpenter for his uncle, Jim Carry, in and near Chaplin,
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Kentucky, and conducted revival services at Loveridge,
Kentucky, for a period of two weeks. Although his first
preaching attempts were not completely successful, they
were satisfying to Carter and he decided to become a
preacher of the Christian gospel. Working with his uncle
provided him with opportunities to review his former ex-
periences and attempt to project his future.

As the summer of 1910 drew to a close, Carter left
Kentucky and joined President Franklin at New College near
Georgetown, Illinois. Upon his arrival, he ordered books
and completed the necessary arrangements so that the col-
lege bookstore was ready for business when the college
opened its doors fcr the first time.

Shortly after his arrival, Carter requested the
Georgetown quarterly conference of the Methodist Church
to grant him a local preacher's license. Although he was
a stranger to the members of the Georgetown quarterly con-
ference, his request was granted upon the recommendation
of President Franklin.

Carter recalls, "President Franklin and those fac-
ulty members and students whom he had gathered around him
were thrilled with the thought that they were participating
in the creation of an institution which might develop into
a reputable institution of higher learning." Two large and
substantial buildings were being constructed on the college

property and expectations were that they would be ready for
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occupancy by the opening day of school. A number of houses
had been built near the new campus; several others were in
the process of being constructed; and a village called
Olivet, Illinois, was being established there.

President Franklin soon realized that in the midst
of many hopeful possibilities, a number of difficulties
existed which threatened the development of the fledgling
institution. Franklin and several of the college trustees
envisioned a Methodist institution fashioned after the
academic model represented by Asbury College with which
they were familiar. However, one influential member of
the college's board of trustees, Edward Richards, wanted
to create an institction which would emphasize the teaching
of Richards' version of Christian holiness. Richards sug-
gested naming the new college "Illinois Holiness Uni-
versity" and informed the other trustees that he wanted
holiness and little else taught there. Although Richards
had made substantial contributions to the college, his
suggestions were not accepted by the board of trustees.
Although various difficulties created problems for the
developing institution, the faculty members and students
of New College enjoyed a satisfying year of academic ex-
periences.

During the summer of 1911, Carter worked as a
carpenter in and near Chaplin, Kentucky. When he returned

to Georgetown in the fall to begin his second year of
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college, he received an appointment as supply pastor of a
little church in Tilton, Illinois, which was a small
suburb of Danville. In addition to carrying a full aca-
demic load, Carter served as the Tilton church's pastor
throughout the 1911-1912 school year.

During this second year of Carter's enrollment at
New College, he was chosen as a delegate to the annual
national convention of the Y.M.C.A. and Y.W.C.A. which
was scheduled to convene in Little Rock, Arkansas. Among
the several delegates nominated to deliver the Sunday
evening sermon, Carter was selected to perform the task.
Remembering this incident, Cérter says, "My good judgment
told me I was not cavable of such a task, but President
Franklin urged me to do it, saying it would give our new
college publicity which was very much needed and desired."

Nearly six thousand students and faculty members
assembled in Little Rock for the convention. When Sunday
night came, Carter experienced less fear than he had
anticipated in contemplating his scheduled sermon. He
sensed the impersonality of the large audience and felt
a greater sense of freedom in addressing this group than
he had experienced, earlier, in addressing smaller groups.
Carter says, "I did a better job than I thought I could.
The audience was most receptive. I sometimes think, even

vet, that it was the best sermon I ever preached."”
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As the end of the second academic year of the
existence of New College approached, President Franklin
announced his decision to return to Asbury. He invited
those students who had come to Georgetown with him to re-
turn to Asbury with him. Carter was the only one of the
original group who did not accept Franklin's invitation.
Although he was strongly bound to a number of his class-
mates by ties of friendship, Carter was determined to
break away from the group as he could no longer endure the

religious fanaticism exhibited by several of them.

Bloomington, Illinois

At the conclusion of the second year at New Col-
lege, virtually the entire student body and practically
all members of the faculty left the campus. The general
feeling was that only a few would return to Georgetown for
the next school year. Carter was permitted to retain his
room for the summer months so that he could live in the
area and complete his assignment as supply pastor of the
Tilton church. The summer was a pleasant one and Tom did
quite a bit of visiting in the homes of his parishioners,
a ministerial responsibility he had neglected previously.

During the summer of 1912, Carter made a trip to
Bloomington, Illinois, to havé his New College credits
evaluated by the registrar of Illinois Wesleyan University.

During his stay in Bloomington, he contacted the
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superintendent of the Bloomington Methodist Church Dis-
trict and requested assignment as student pastor +o one

of the district's churches. His negotiations were success-
ful. Illinois Wesleyan accepted all of his New College
credits so that he was able to register as a junior at
Illinois Wesleyan in the fall of 1912. The church super-
intendent promised Tom a pastorate in the Bloomington cir-
cuit for the 1912-1913 school year.

Shortly before the university was to open in the
fall of 1912, Carter attended the annual meeting of the
Illinois Methodist Conference where he was admitted and
officially appointed to the Bloomington circuit. His
assignment turned out to be a fortunate one for him. He
had a double assignment. One church was in the village
of Shirley, Illinois. The second church was located in
the village of Covel, Illinois. Each church was less than
ten miles from Bloomington in a village served by a rail-
road line that provided adequate service for Carter's
needs. Trains run in such a manner that he could ride out
to either Covel or Shirley in the morning in time for the
forenoon services and return to Bloomington after the
evening services. He established an alternate schedule,
going to Covel on one Sunday and to Shirley the following
Sunday. Carter's double pastorate paid him enough to meet

all of his college and living expenses.
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In addition to his church work, Carter carried a
full academic load at Illinois Wesleyan Universit*'. Dur-
ing his senior year, in addition to his combined church-
school workload, Tom became a member of the University
Glee Club which made several short trips to give concerts,
participated in campus politics, acted in the senior play,
and served as editor of the college paper. As the result
of this unusually heavy schedule, Tom's appearance re-
flected his fatigue and concern. The representative of
a faculty committee met with Carter to suggest the advis-
ability of his going to a physician for the purpose of
having a complete physical examination. Tom followed the
instructor's suggestion. Fortunately, the doctor found
nothing wrong. Carter carried out his multiple responsi-
bilities and completed his senior year at the university
in a successful fashion. During this period, he had de-
cided to continue his education by enrolling in a theo-
logical seminary following his graduation from the uni-
versity. Through a program of careful budgeting and
judicious spending, Tom had managed to save a considerable
sum of money which he had earmarked for his expenses at
the seminary.

Reviewing his two years on the Bloomington circuit,
Carter says, "On the whole, my pastoral experiences were
satisfying to me. The membership in each of the two

churches grew; the attitude of the two congregations was
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gratifying to me; and, the district superintendent seemed
pleased with my accomplishments.” As the result of Tom's
efforts in Covel and Shirley, the district superintendent
offered to support Carter's application for a student
pastor's appointment in the Chicago area where he planned
to attend the Garrett School of Theology. Carter visited
the seminary and was advised by members of the school's
administrative staff not to accept a student pastor's
appointment during his first year of graduate study if he
could meet his expenses without working. At the time of
the interview, Carter felt secure in the knowledge of the
money he had managed to save during his last two years of
undergraduate worx <t Tllinois Wesleyan and assured the
Garrett administrators that he would be able to meet the
expenses of his first year of graduate work without the
income from outside employment.

After graduation from Illinois Wesleyan University
in the spring of 1914, Carter remained in Bloomington to
complete his pastoral duties and to prepare his annual
report to the district superintendent. One day, as Tom
was working on this report, he was visited by two men who
submitted bills for Susan Burns Carter's funeral expenses,
cemetery lot, and tombstone. In answer to their requests
for funds to cover these expenses, Carter said, "These
debts belong to my father, Ambrose Carter." The men agreed

with him, but explained that they had sought to have
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Ambrose pay the debts for years. Recently, they had
learned that Ambrose had moved to Kentucky where he was
living in a destitute state. An informant had reported to
them that Ambrose "did not have a dollar to apply on the
debts and probably never would have enough money to pay
them.” The man told Tom that his mother's body would be
moved to a potter's field, the tombstone and the cemetery
lot would be sold and the proceeds applied on the debts
unless they were paid.

The money which Carter had saved to meet his ex-
penses at the seminary was enough to pay the debts. He
paid the debts and found himself in a situation similar
to the one he had confronted seven years earlier when he
had enrolled in Asbury College Academy. He was ready to
enroll in the school of his choice; however, he was penni-
less. His final student pastoral wages provided him with
the necessary funds to pay his transportation to Evanston,

Illinois, where he enrolled at Garrett Biblical Institute.

Seminary Years

When Carter enrolled at Garrett in the fall of
1914, he applied for a loan from the Methodist General
Board of Education. It was the first time that Tom had
found it necessary to borrow money to finance his educa-
tion. Feeling confident that he could find some part-time

work, he did not borrow enough to cover his entire expenses
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for the first year of his graduate work. He was unable to
secure a student pastor's appointment as all of those posi-
tions had been filled prior to his arrival in Evauaston.

Tom elected to search for other kinds of employment and
soon secured a job in retail sales.

In addition to his job of selling women's shoes at
Marshall Field and Company on Saturdays, Carter became
student pastor of a small community church in Shermerville,
Illinois, a small village northwest of Evanston. His com-
bined income from his two jobs provided him with sufficient
funds to cover all of his living and school expenses for
his first year of graduate school.

In May, 1915, Carter was asked by the district
superintendent to take the pastorate of the Methodist
church at Le Roy, Indiana. Tom accepted the Le Roy pas-
torate and remained there until he completed his seminary
studies in August of 1916. Although Tom completed the
three year seminary program in two years, he was not
allowed to graduate until the scheduled commencement time
for his class in the spring of 1917. However, the seminary
officials permitted him to accept a new church assignment
as a regular pastor in the Illinois conference in September

of 1916.
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Westfield, Illinois

During his first year at Garrett, Carter had re-
sumed a friendship with Lillian Zimmerman of Bloomington,
Illinois. He and Lillian had dated a few times while Tom
was attending Illinois Wesleyan. The Zimmermans had rela-
tives in Chicago. During the spring of 1915, Mrs. Zimmerman
and Lillian were guests of their Chicago relatives. While
in Chicago, Lillian dated Tom a time or two. Upon her re-
turn to Bloomington, she and Tom exchanged letters and
developed the habit of writing regularly to each other.
During the Christmas holiday of 1915, Tom was a guest in
the Bloomington home of the Zimmermans'. In February of
1916, Lillian was a houseguest of her relatives in Chicago.
Tom made dinner reservations for two at the dining-room
of the Morrison Hotel in Chicago. After dinner, Lillian
and Tom discussed her heart condition which was the result
of the effects of rheumatic fever she had experienced when
a small child. Tom asked if she did not think that mar-
riage would be unwise on her part. She replied that she
had given a great deal of consideration to the subject of
marriage and had concluded that if bearing a child would
endanger her life, and possibly cause her death, she still
would marry one who loved her and whom she loved. She con-
tinued by saying that her decision was not as difficult to
make as the decision to be made by the man whom she might

marry. She explained that, if her death was caused by
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childbirth, she would be ending her life on a note of joy
in the new life while the man would face sorrow and loneli-
ness at least for a period of time.

When they parted, that night, Tom returned to his
room at Garrett. After a sleepless night, he telephoned
Lillian and asked her to meet him at the Morrison Hotel at
9:30 a.m. She did and returned to Bloomington with an en-
gagement ring.

In late August, 1916, Carter completed his work at
Garrett, preached his last sermon at Le Roy, and prepared
his annual church report to the Northwest Indiana Methodist
Conference. Upon saying farewell to his congregation in
Le Roy, Tom headed for Bloomington to marry Lillian and
accept an assignment as a fulltime minister in the Illinois
Methodist Conference.

On September 8, 1916, Lillian Zimmerman and Thomas
Milton Carter were married in a gquiet home ceremony in
Bloomington, Illinois. Immediately after their wedding,
they left for Decatur, Illinois, where the Illinois Metho-
dist Conference was scheduled to be held. During the
conference, ministerial assignments for the new year were
announced. Carter's assignment was to the Methodist church
in Westfield, Illinois, a small community with a population
of around one thousand. When the conference ended, Lillian
and Tom returned to Bloomington, packed their few posses-

sions, and left for Westfield.
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Although several members of the Westfield Methodist
Ladies' Aid disliked Carter's refusal to attend the regular
meetings of their organization and expressed the opinion
that their new minister was not very sociable, the Carters'
first year in Westfield went rather well. During the year,
several new members joined the church; all missionary
assessments were met; and all operating expenses were paid
from current income. At the fourth quarterly conference,
the district superintendent complimented the members of
the Westfield congregation and asked for a motion concern-
ing the pastor. The members of the conference voted to
have Carter remain in Westfield for another year.

During his zecond ye<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>