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ABSTRACT

AN EXPLORAT RY STUDY OF FACTORS INFLULNCING SELECTED
TEACHERS TO FECIME INTLRESTED AND INVOLVED IN TiHE ARIFA
OF INTERNATICNAL UNDERSTANDING

bv Walter Glenn Willisms, Jr.

Purpose

The purpose of this studv was to ascertain what factors in-
fluenced selected teachers to become interested and invelwed in pro-

mcting, learning and teaching about internationa understanding,
Procedure

The study sample included thirty teachers who demenstrated an
interest in intevnaticnal understanding thrcugh participation as members
in, at least, one of two committees or two organizations which are
vecognized for prometing internaticnal understanding. The two com-
mittees ave the Michigan Departument cof Public Instruction's Committee
on International Understanding and the Michigan Associaticn for Super-
vision and Curriculum Development's Committee on Internaticnal Under-
standing. The two organizations are the Michigan Council for the
Social Studies and the People-To-People program.

Three focal points determined the cempesition cf the studv
group: equal numbers of boeth sexes; as equal a representation as
possible ¢f elcmentary and seccndary teachers; and as clicse an equal
distribution as possible of teacher-menbers from the comwittecs and

organizatiocns,
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Une tvpe of instrumentation was developed for use in the study,
A standardized interview was designed to elicit responses pecutiiar to
the problem under investipgpation. Through personal interviews, cata
concerning the following major categories were procured: characteristics
of the studv sample; influential factors; and implications for curricular
programns,

A description of the data was presented in response-frequency
distributions, percents, means, wmedians, ranges, ranks, elabcoraticns,

selected comments.
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grouping of specific resnon

Finiings

From the data, the following gencraiizations weve drawn: The
study group generally acquired an interest in international understand-
ing before becoming professicnally invelved in premoting it, Greater
prefessional than non-professional involvement in e¢rganizations, com-
mittecs and programs promeoting international understanding was practiced
by members of the study group. And professional involvement cccurred
more as a result of invitaticn than upon pevsonal iriviative,

The study group genevallyv expressed interest in the social
sciences throughout their education (elementary through graduate schocl)
and favored the social sciences in selecting undergraduate maiors as
well as non-degree courses,

Little, if any, relationship existed between graduate and under-
graduate programs in terms of subject matter selectien. The diminishing
exposure to international content as teachers progressed frem under-

gradjuate to graduate pregrams was accredited mostly to the fact that
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internationallyv oriented courses were not available due to program ve-
strictions or lack of offerings. The absence of courses that were
designed for developing international understanding at both the under-
craduate and graduate levels of education was also considered for the
wa jor cause for inadequate preparation te promote international under-
standing through teaching,

Major factors influencing teachers to become interested and’or
involved in the area of international understanding were (1) school ad-
ministraters, (2) college prefessors,especiallyv those who have had
personal experiences abreoad, (3) first-hand, personal experiences with
peoples of different ethnic backgrounds, (4) home environments which
facilitate and encourage exposure to feoreign pecples and ideas, and
learning of internaticnal matters, (5) enthusiasm and encouragement
of others who were interested and/or involved inthe area of internaticnal
understanding, and (€6) experiences abread, regardless of their duration,
A few members cf the studyv group reported being influenced by chierv-
ing other peoples' intolevance and disrespect toward pecples of different
ethnic and cultural backgrounds. Courses per se generallv had little
or no influence,

The unsvstematic, incidental development of interest and invelve-
ment in the area of international understanding reported by nearly everv-
one was attributed, for the most part, to the lack of intemational
orientation in undergraduate and graduate programs.

Several curricular elements were suggested for generating interest
in internaticnal understanding. Perscnal qualities of persons who are
involved in internaticnal aspects of educaticn were also elicited from

the studv group,
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Questions are posed with related sets of generalizations te high-
light (1) possible bases for further study, (2) certain implications
for college and high school pregrams of a general education nature, and,
more specifically, (3) certain implications for the prevaration and in-

service education of teachers, as well as nen-teaching edlucators,
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CHAPTER 1

INTRODUCTION Ty THE STUDY

Intreduction

Never has a sound, basic liberal educaticn been mere
essential for each one of us than it is todav, 1In a time
of ever-increasing complexity, of ever-accelerating chanze,
nene of us can master mere than a small part of the widen-
ing range of human knowledge. A1l the mcere imperative, then,
is a firm understanding of essentials--the nature of the
world we live in, the kind of world we are tryving to build,
the kind of natien we are and want to be,

Some understanding c¢f other pecoples, cther cultures,
other nations, is an indispensable part of a liberal educa-
tion., This is true not onlv because cur communitv, in es-
sential respects, has been enlarged far bevend the county
cr the nation, to the point of becoming glcbal, it is true
because a knowledge of others helps us to understand our-
selves, . .

Dean Rusk, Secretary of State

Ccncern abeut internaticnal education and cultural and internat-

ional understanding is nct new among American educators who prepare

2 .
teachers for elementary and secendary schoels, Until recently, however

ljarold M. Long and Robert N. Kinz, Imnreving the Teaching of
World Affairs. The Glens Fall Storyv,{Waszhingten,l’,C.: Naticna: Ccuncii
fer the Sccial Studies,) » Bulletin 35, 1964, part or an introductcry
statement

2Mi1ton Bennion, "Teacher-Training Curricula fcr Developuent cof

Internaticnal Understanding,” Schoel and Societyv, Vol., 3-, Cctcber 24,
1931, pp. 55i-7, and Walter C. Langsam, "International Cocperation in
the Schools of Education of the United States,” Schocl and Sccietv, Vel,
37, August 17, 1929, pp. 234-9, and Long and King, cp. cit., p, 16,




most ¢f the emphasis has been focused on Western cultures and peoplies
and their contributions tc the Amevican culture, lso, despite a cer-
tain awount of ccncern and ccgnizance about the importance cof inter-
naticnal understanding, it has received little emphasis in curricular
prcegrams.  Consequently, the lack of balance due to the near-exclusion
of nen-Western cultures and the absence of international understanding
concents in curricular preerams has preszented a ferwmidable task to those
educators who have accepted the challenzce of promoting internatiocnal
urnderstanding.

A beral education must impart an understaniing of both
new and cld states that hawve achieved new werld status. Te
accomplish this, a new strateav must be devised to divest
learning of its present provinciali=w, or more properly of
its historical and current precccupaticn with the heritgae of
Western civilizaticn. The new strategy must extend libeval
earning to include the great teachings of other world cuitures
nd thus fulfill its purpose of ewmbracing life in all its ¢i-
erse human forms. It must lead the student to understand

hese cultures in the sawme manner as he does those of the West--
s erowing and dvnamic, with a past, a present, and a future.S

)
[=H

m

It will be the responsibilitv of institutions of higcher education
to prepare teachers adequately for the tasx of educating for international
understanding. A thorough apprcach to educating teachers in the arca of
internaticnal understanding will necessitate a focus on the total teach-
ing force: prospective teachers and in-service teachers, In additicn

to the teacher sezment of our elucaticnal enterprise, institutiom of

hicher learning must net icnore these individuals who exert scme ncasure

3The Ceumittee on the College and World Affairs, The Cellece ant
World Affairs, (Fcebruary 1, 1
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of influence upon the curriculuw.” This includes administraters, coun-—
selors and other non-teaching personnel in the professicn, To do all
this effectively, organized programs designed to bring about greater
avareness and intevest in internaticnal affairs and internaticnal under-

standing must be initiated at all levels cof educaticn,

Desired Cutcomes in International Understanding

This section prezents a few interpretaticns of internaticnal
understanding which, if placed alcong a continuum, wculd have at opposite

poles (a) human understanding from an ewcticnal perspective and (b)

m

cultural understanding frem a rational, intellectual perspective. These

which, if preperlyv utilized, would pro-

[
e
t
(5
V]
wmn

polar extremes possess qua
vide guidelines for internatioconallv oriented elucaticnal prearams, as

well as criteria for the evaluation of such programs.

to the specificitv te which theyv 2o to explain

[}

Writers vary a
what international understanding is. For example, some writers regard
international understanding in bread general terms much related to
human understanding. ‘We have learned that the differeénces between
Fast and West grew cut cof their cenditions and net out cf the natuve of

mankind, . .Its plain to see that human emotions ave the same everyvwhere,

Regardless of national beundary lines, all people are very human.'?

[ . . 5 5 .

bos course, the entire community should not be cverlooked either,
Although the education of the lav-public is not given direct attention
in this study, implied herein are implications for coumunity education,

>Centennial Reviaw, Vol. 7: No. &4, 1967, p. 497,




Leng and King elaborate upcen an extension of the above inter-
pretation
In education for international understanding we should trv
to proucte a cemprehension of the wavs of life, the values,
and the aspirations of all peoplies of the world., . .In this
sense 'understanding’ includes the necessity cf cemprzhending
our own wavs of living, as well as the wavs of other peoples,
In shert, internaticonal understanding should lead tc the
abilitv to observe and appraise,critically and objectively,
the conduct of men evervwhere toward each other, irrespective
of the nationalitv or culture to which thev mayv belong,®
John and Ruth Useem differentiate vavicus levels c¢f cross cultural
understanding by defining three categovies: (1) the minirmum level is
defined siwply as the abscnce of strident ethnocentrism; (2) a moderate
level 1is cnaracterized by the presence of beth respect for the values
cf another socicty and a fair Jegree of awvareness of the social patterns
of that society; and (3) the highest level 1is defined as the ability of
the individual from one sccietv to interpret realisticallv the reasons
. . . . ‘e - 7
whyv the pecople in another society act in a specific wav,' The latterx
level invelves a high degree of perception and knewledge of a foreign
society; its social, eccnomic and political forces, cultural traditions,
e€tc., Not onliv does this apprecach to international understanding give a

<

more international rather than national orientation, btut it also pre-

n
jon
m

vides some means of evaluating a person’s degree or extent of cross-
cul tural understanding.

Theories c¢f peopula:r participation in democratic government provide

means to wmeasure internaticnal attitudes and reactiens or behavior,

6Long and King, c¢p. cit., b. 23,

7 . . i . .
John Useem and Ruth Hill Useemr, The Western-iducated Man in

India, (New Yo:k: The Dryvien Treszz, Inc.)i9533, pp. 135-139,




| S Mt 3 st 5 7 3 T BN 2



From such thecries, Hero suggests four interrelated lewvels by which
world-mindedness mav be measured., ‘lerein lie implications for measur-

ing levels or degrees cof intermational understanding, Adaptaticns of

tlero’s four levels include:

1. Sustained interest in major, long term, international
issues facing cne's cwn countrv, as well as other nations,

2, Llarge fund of inforwmatior, at least of a geneval nature,
abecut both the world abread and one’s own countrvy,

3. Rigercus analvsisz, in a leogical er rational wav, of
major issues facing the world, as well as the realism of
different policies toward thern,

4. [Ixtensive participation in world affairs and the promo-
ticn of inte'nmaticnal understanding, whose nature is de-
pendent on the role the individual plavs in his coemmunitv
and in his country generallv, as well as on the channel
of communication available to him.8

Although the suggestions cof the Useems and Hero provide vard-

sticks to measure the degree of international understanding which a
person might possess, theyv do not identifv those factors that contribute
to the development cof interest or invelvement in the area of international

understanding .

The Preblem

It was the purpose of this studv tc determine what factors in-
fluenced a select group of teachers to becceme interested and involved
in the area of international understanding. This studv was an attempt

to £ind answers tc such gquestion

m

as: what effect have the concepts and

information about foreign countries which are taught in elementary and

8Alfred . ierc, Americanz in Werld Affairs, World Peace
Foundation, VoI, 1, 1959, pp.2-C.




secondary schools, and ceclileges and universities had on the dev:lop-
nent of interest and understanding of foreign peoples and cultures?

What effect has exposure to an educational svstem (elementary, secon-
daryv, higher education) had en individuals who are professionally inter-

ested and involved in promoting international understanding” Which in-

fluences outside the academic werld have had the greatest influence?

Significance of the Problemn

There 1s little doubt that the citizenry of the United States
should become more knowledgeable of the world in which thev l1ive and more
understanding of the pecples of the wo:rld, The task of educating for
international understanding is being given more attention by educateors
who have the responsibility of preparing elementary and secondarv scheol
teachers. For nuch cf the responsibility fer furthering interraticnal
understanding awmong the citizen:sy will fall in the hands of teachers,

In addition to the preparation of individuals to teach abcout

international understanding, another problem must be censidered. There

e
o

o
i

great need to develop and ewvaluate curricular programs at all

,.
m
=
a
—
m

of education, elementary through higher education, which include
concebdts of cross-cultural understanding. 1In accomplishing improvements
in both the preparation of teachers and curricular pregrams of public
schools, 1t will be necessary to know what experiences have the greatest
effect in develeoping understanding of different pecples and culitures,
Prejudices and hatred nurtured bv ignorance, and traditional resistance
to change, are not easy to overccme, This 1s a Jdelicate and cemplex

problem, and therefore, one that shouid be approached cautiouslyv,
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would be most

Cne possible approach to identifving what facto
weuld be

influential in the develcpment of international understanding
to study people who have become interested end involved in the area of
international understanding, From studving these individuais, it should

had the greatest influence on them,

factors

be possible to detemmine what
improvement of teacher preparation and educa-

whe had demon-

In erder te focus on the
tional programs, the subjects of this study were teachers
strated an interest in international! understandine.
important teo recognize that such teachers repre-
to the

Naturallv, it is
sent onlyv one of many sources which can contribute significantly
programs designed to develop greater

development and evaluation of

internaticnal understandine.
Understanding,

for Internaticnal

9AACTE, Programs and Proiects
A Report by the Committee on Internaticnai Relations, Amcrican Aszocia-
vashington, ©.,C., 1956)

Education, (Washington
FEducation

for Teacher
Educatien,

of International

tion of Colieges
for leacher

dbock

(ed), AACTE tHan

tH, K, Barker (
can Association of College

Preograms, The Amer
(Wwashington, I.C., 1963.)
Associaticr, "Teaching World Affairs: A Spe cial
rs," Intercom, A Worid Affair
1963,

Foreign Policy
Educators and
5,(October,

Guide for Program Planners,
ilandbook, Fereign Policv Association, Vol

5, Nc.

Teachers,

Leonard S. Kenworthy, World Herizons for
Publications, Teachers College, (New York: Columtia Univerzit ,
Charles A, McClelland (ed.), Backaround, Journal of the Inter-
national Studies Asscciation, Institute for Research con International
San Francisce, Caiif: San Fiancisce Sta*te (ollege,) Vol. 7,

The International Programs of American
Institute nf Research on Jverseas

Behavior, S
No. 1, Mav, 1963,

iia

Michigan State University,
sities, An Inventory and Analysis,
Michigan State Univerzit,, 1958.)

(Last Lansing:

ties, The Carnccule

The World Role cf Universi
i1 tu.k Cempany,

ovK: MoGraw i

Univers
Programs,

Edward W, Weidner,
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Knowledge about the elements which contribute to a person’s
interest and involvement in developing international undevrstanding
should be helpful in develeping currvicular experiences for public
scheul vouth and teachers of these vouth, Such intformation should be
valuable in developing the mest effective preparation programs for
teachers and non-teaching educators, and shculd enhance interest and

understanding toward foreign pecples and culturves.

A Maicr Assumpticn

A major assumption undergirding this study is that teachers,
as well as cthers in the field of education, who are presently inter-
ested and involved in promoting international understanding, arvived
at thelir present state of involvement more as a result of unanticipated
outcomes of certain experviences rather than through svstematic, deliber-
ate planning., Lxpoesure to internaticnal content in courses, or inter-
national influences in curricular programs, which are organized in an
institutional setting mav come abeut, from a student's point cf view,
without preconceived purposes or intentions, It is also possible that
formal education, although planned and cffered in an institutionalized
setting, mav not have as an objective the development of interest and
involvement in the area of international understanding., Both situations
might contribute to (a chance development of ) interest and invelvement
in the area of international understaniing.

Although the following quote reflects conditicns in one scheol
gyvstem, the content does mirror, te a great extent, the wav in which

many schools have approached the area of internaticnal understanding,



Before the Improving the Teaching of Werid Affairs progran
began, the responsibilitv for teaching world affairs in the Glens
Falls Schools was limited aimest exclusively to the social stud-
ies department, To be sure, incidental contributicns were made
through the tcaching of lite:rature, art, music, science and cur-
rent affairs, but these were not organized as part of a total
school pregram. Although the teachers of foreign languaces,
such as French and German, maje a significant contribution to
the understanding of a single country, or culture, there was no
concerted effort to present a total picture cof the vichness and
Jdiversity cf the wrold as a whole. And in the social studies
themselves, major emphasis was upon the Western worid, or move
accurately upen North Atlantic civilization, with only passing
reference to Asia, Africa, and Latin America, 1In short, the
teaching of werld affairs was an incidental par*t of instruction
in both the elementary and secondary schools. As a consequence,
many students finished high scheol with little, 1f anyv, under-
standing of non-Western cultures; with disorcanized and frag-
mented scraps of information about the contributicns of other
peoplies to weorld civiiizaticen; and with numerous false notions
about the pcsition and responsibility of the United States in
the world community, 19

s
Q
<

tuations exist in Institutions of higher educatien. For

[N

Similar s

exampie, a surveyv cf international invelvement at Michigan State Univer-

m

itv reveaied that wmany department andé faculty mewmbers had been Involved
incidentally in the teaching of foreign cultures and peoples, It was

also found that a greater cmphasis was given to Western cultures than

bl

+

to non-Western cultures.

Det

TN

nition of Terms

Arca of interraticnal understanding

12 - Learning, teaching and

promcting concepts designed to further knowiedge about ard understanding

of other pecples and cultures,

iO]_ong and King, cp. cit,, pop. 27-28,

11A Report to the Institute for Internaticnal Studies in Educaticn
on a Survey of Internationai Involvement, April 29, 19584, pp. 1--13, mimeo.
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International dimension - Total scope of situations that incliude

international and cultural education and the understanding of foreign
peoples, their societies and cultures.

Professional invelivement - Persen is involved as an educator with

activities which promote internaticnal understanding,

Non-professional invclvement - Person is invelved in his perscnal,

non-prcefessional, life with activities which promete international under-—
standing.

In-service teacher - An emploved teacher who has completed basic

requirements for state certification to teach,

Prospective teacher — A perzon who is working toward the com-

pletion of basic certification requirements to teach.

Western cultures - Cultures which ave found in the major gecgraphi-

<

cal areas of Eurorw, Australia and North America, excluding Mexice.

Non-western cultures - Cultures which are found in the major geo-

graphical areas of Asia, Africa and Latin America.”

Non-teaching personnel - Educators who do not have, as a major
{ ’ J

responsibilityv, a subject to teach. Such people as supervintendents,
principals, counselors, and curriculum coordinators fal! under this

definition,

“It is recognized that the inclusion of Latin America in the non-
w2stern world is a debatable point., The pesition taken here is one shared
by Vera Micheles Dean in her book, The Natuve of the Non-Western World,
The New American Library of Werld Litervature, Inc,, New York, 1961, Two
reasons for classifving Latin America as part of the non-western worid
are: the heavy influence of the indigenous Indian cultures; and the rela-
tively slow, or almost lack of industrialization which is characteristic
of western cultures. Although Latin America has received more attention
than other non-western parts of the world in curvicular preograms, 1t stiil
has been minute ccmpared to the emphasis given to cultures found on the
European continent.
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Limitations of the Study

1. Since this was an exploratory study, the nature or signifi-
cance of relationships between certain var Zatles was not in the purview
of this study,

2, It was not the intent of this investigation to study a randem
sample of teachers, but to study a select group which had demonstrated
an interest and professional involvement in the area of international
understanding.

3. Individuals responded according to their own perceptioms of

cause-effect relationships regarding influential factors,

Orecanization of the Thesis

This thesis is divided into five chapters as follows:

Chapter I describes the importance and treatment of international
understanding in elementary, secondary and college curricula. It also
deals with: desired outcomes in international understanding; a statement
of the problem; the significance of the problem; a major assumption under
girding the studyv; definition ¢f terms; and the most important delimita-
tions of the study,

Chapter II is devoted to a review of related literature,

Chapter III explains the methodclogy used in the study., Included
is a description of the: populaticn and sample considered in the studyv;
justification of the interview technique; development of the interview

schedule; pilot studyv; administrative procedures; interview settings and

treatmwent of the data.
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Chapter IV contains a description of the data, and is organized
according to the following categoriecs: selected aspects of the teaching
experience; presence of interest before involvement; involvement in the
area of internaticnal understanding; educational background; international
aspects of educational experiences: foreign language background; nation-
ality background; experiences abroad; process of becoming professionally
involved; influential peobpi¢; special events and situations; effective-
ness of experiences abroad; course influences; wayv in which interest
and involvement developed; academic preparation to promote internaticnal
understanding through teaching; mest important characteristics of in-
dividuals who avre involved in international aspects of education; and
suggestions concerning important curricular elements.

Chapter V includes a summary of the entire studv, generalizations
which are drawn from the data, recoumendations, and a conciuding state-

ment .



CHAPTER TII

REVIIW OF RELATED LITCRATURE

Introduction

There 1is a dearth of research concerning the specific topic of
this study, There are related studies and literature, however, that
provide a background for this studv,

Influential Factors Related to Developing Interest
in International Understanding

The factcers presented in this section mayv have an influence in
developing interest in international understanding,
Leng and King pointed out that,

he experiences which help a teacher tc develop a world affairs
point of view are of several sorts; perscnal travel, entertain-
ment of cverseas visitors, persconal interest in an overseas as-
signment c¢f a family member or a friend, formal study, mass media
offerings, or svstematic reading. Once a teacher has gained a
world point of view, by whatever means, he becomes concerned to
learn more about what the people of the world think, feel and do.
lle will become more concerned abcut his own country and its role
in world affairs. Sgstaincd reading wiil helip him to widen and

deepen his in

?
7
i

n
+

chts,!
All the above influential factors imply still cther motivations,
How 1s it that certain teachers become expcsed tc some cof these influential

-

factors?

-

12Long and King, op, cit., bo. 86,
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Pasteur cnce said, in describing the process of scientific
discoveryv, that 'chance favors the mind prepared.’ When cur in-
tensive interviews probed beneath the surface of the formal
questionnaires, the repiies took cn a little more life and color-
and perspective., Time after time, men and women who said at
first that thev were abread "by accident' revealed a deep-seated
desire for travel to foreing places dating back to their eaviiest
childhood experiences. 13

Cleveland also points out situations which imply certain inner
drives affecting international inveolvement,

1. A voung adult, who 1is attracted to the idea of marrving
a foreigner or deliberatelv seeks an unusual roommate,
is clearly one who is ‘'accident prone' fcr overseas se:r-
vice,

2, The very fact of being awayv from home, of being thrown
together with all kinds of peoplie, whets the interest of
servicemen abroad whose backgreounds inciine them to try
working abroad at a regular civilian job,

3. A sense of serwvice, to aid a cause, . . th
momentum in ail phases of life,

4, A broadened sense of values, les

ternational, *4

e

s 1s gaining

ncial and more in-

e

n

prov

Some environmental factors which mav centribute consciously, or
unconsciously for some people, to such inner drives are identified:

1, An accident o:r an atmosphere in howme or schecl piques
a vouthful curicsity and creates a desire to go to un-
usual piaces, do unusual things, and see unusual peop.e.
2. A father in foreign trade: *We had a ict of feoreian
visiters come te the hcouse and I was fascinated bv sowe
of the stories T heard, Historv cam alive threough these
stories,’

h

3. "We always had the National Geographic all cver the house,’

L., '"We aiwavs taiked about other places.’

S, Friend in schoo?! whe had a foreign background,

€. Studyv or reading,

7. Teacher or college professor attributed to that first pecek
bevond the culture curtain,

yarian Cleveland, et. al., The Overseas Awericanz, (New York:

McGraw-rill "oox Comp,Ing,i967,)p0. 9-1J, See John and Ruth Useem and
John Denoghue, '"Men in the Middle of the Third Culture: the Roles of
Amer ican and Non-Western Pecople in Cross-Cultural Administraticn,”
Human Creanization, Vol, 22, No, 2, pp. 1¢£93-179, Fail, 1963,

141n44

A s
, bp. 12-13
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§. Prior travel or a special love for travel,

9, Military experience abroad.

10, Escape.

11, Sheer accident. \ =
12, Exposure to foreign cuitural attitudes and behavior, o

Pooi, Keller and Bauer found that, "the travel experience did

serve to shake previous views louvse, raising the saliency of foreign

. . . B . e . . 1
affairs in the travelers’ minds and making them think about them move, 16
Cormack reported that teachers participating in a Seminar te

India,

. . .3pent only cne month in India, but there was considerable
pre~departure and post return seminar activityv, And the month

in India was carefully planned and executed, Ulanv of the
teachers reported 'changed Iives,’ and their actions confirm
their words, Several have come to the Teacher Interchange Pro-
gram at the Center for Cultural and Technical Interchange Ee-
tween East and West in Hawaii, others have changed their carveers,
and sowe are merelv reading differvently, 17

Interest in Internaticnal T'nderstanding

tero ciaimed that, "Although few studies have investigated inter-

est per se in international affairs, such interest mav be inferved with

reasonable validity from related rescarch,"*> For examp.e, failure to
answer all or part of a questionnaire, dearee ¢f exposure to mass wedia
and crganizaticns dealing with international issues, and subject matter

ndicators,

[N

of informal conversations provide some indirect

S1via,, p. 10,

\
6Ithiel de Sola Pool, Suzanne Keller, and Ravmond A, taucr,
"The Influence of Foreign Travel on Political Attitudes of American

susinesswen,” Public Opinion Quarterly, Vol, 20, No. I, 1936, p. 175.

17 . YA

A private letter (June 25, 1964) froem Margaret L. Cormack,
Director of Reference Research ani Information at the East-West Center
in Honolulwu, tawaiil.

181bia,, p, 4,
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Just as there are various levels or continua of international
understanding,19 there ave polar attitudes and tehaviors in regard to
the degree people ave attentive or inattentive, informed or ili-informed,
active or inactive., Possibly as much as twentv-five percent of the
national population is apathetic toward world affairs even in times of

20 Research also indicates that well over

crisis, i,e., the Korean War,
fifty percent (according to surveys taken since 1945) ave invclved in

world affairs only at certain time:s and under certain conditions,

. . .when the international prcblem is so dramatized and perscnelized

n

as to seem Iimportant to the career, standard of living, health, or
family securityv cof the individual. Theyv have no continuing interest
in the world bevend their jobs, homes, and immedia‘e acquaintances."21

The two preceding sections dealt with an covervicew of influential
factors and a profile of American citizenry in regard to their interest
and involvement in werld affairs. The latter topic presented the nega-
tive or what mayv appear to be the ineffectual side of world affairs educa-
tion. The fcllicwing sections focus upon possihble causes cof worid affairs
behavior, LFariyv life experiences, formal education, and the wvecaticnal
emphasis given tc education are discussed in particular because cf their
impact on the development of iInterest in the area of international under-

standing

& .

20Hero, cp. cit., pp. 9-10.

2l1his,, p. 10



Farlv Life LCxperiences

Psyvcholcgical and Sociclogical Forces

Factors which contribute to the behavior of an individual are
varied and interwoven. Psvchological and sociolcgical forces cannot
be separated to explain adequatelyv whyv cne reacts inaparticular wav
toward other peopies and culitures,

Scme social scientists cliaim that child rearing prior to attending
school and family contacts have a great influence on a person's future
way of theught and actien. Kilineberg states that reinforced rigid
practices during infaney and throughout childhecod and adolescence mav
often causec major effects which mav be difficult to change in adulthood. 22
Remmers believes that the familv retains the movre important influence
in the attitudes and behavior of most elementary school chiidren, but
that there is a lesser correlation between parents' infliuence on chil-
dren as the latter grow older. The impiications are that other in-
fluential factors begin to affect a person as he gets greater exposure
to his environmeut,23

Cne of the possible reasons why a minority of adults raised in
rigid, unstimulating home environments do not retain narrcw attitudes
is that thev cawme into intimate contact with teachers, fellow students,
mass media, and organizations whose values and interests were different

from those of their parents.

220tto Klineberg, Tensions Affecting International Understand-
ing: a Survev of Research, Social Science hesearch Council, (New York,
1950))

23, . A . s .
', . Remmers and Naomi Weltman, "Attitude Interrelationships

of Ycuth, their Parents, and thei: Teachers,” Journal of Social Psvchologv,
Eleventh Yearbook of the John Dewev Society, (New York: Ha. per . )
1951, . 47,




A number
confused, nar
to apply
cccupation or

cerns in terms

their

18

of Americans raised in even the more irrational,
row, authoritatian homes thus mav become motivated

themselves in school, go to college, work at a compiex

prefession, and thereby not eonly expand their con-

of the world outside but also drastically modify

attitudes

There 1s a wi

effect that
in this

context,

tends to modifv

nation.

25

toward international affairs. 24

Formal Education

spread, a.most universal assumption to the

1nfozmatlon changes attitudes; more specifically,

that information about a particular nation

attitudes in a direction favorable to that

Klineberg qualifies the above quote when discussing a manu

concerning a history

togethe

blem of

textbook for children, "The protilem is not

v one of supplving new information; there is the related p

counteract 1no misinformation,

"25  In the sawe articie, K

berg acknowliedaes the need for research to determine why certain

and ins

What kind

tructors succeed in creating prope: attitudes toward cther

of iInformaticn 1s most effective: (G.W, Allport

suggested that facts indicating similarities between racial
nationai groups are mcre effective than those which stress

At what age? (Most psvchologists believe the

script

ali-

" O-

iine-

courses
peopies,

has

S

ects are much greater on vounger children,), . .¥y what kinds
pecpie? (It seems probable that prejudiced teachers incul-

and
differences.). .
eff
of
cate prejudice,
24,
tlevro, cp. ¢
25..
e
Understanding,”

Elevenf
1957,)p.

no matter what materials thev are asked to te

it., p. 19.

itto Klineberg, "Creating Attitudes Cenducive to Internat
Education for a Worid Societv: Promizing Practices Todav,

ach)

ional

h Yearbook
47,

of

the John Deweyv Society, (New York: ia:der

261hic., p. 48,

271bid., pp.

50-51,

‘)'_C:,_



Two research studies that run contrary to most finding

w
»
®
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N . - .

sented here in vrelation to the preceding gquote by Kiineberg. Lehmnan’

[¥7)

tudy showed that formal academic tyvpe experiences or contact, such as

w

instructors or courses, have no influence on student behawvior, howver,
there appeared to be a significant relationzhip between some of the in-
formal, extra-curricular activities and value changes.28 Jaceb claimed
that even four years in the social sciences or humanities did not seem
to medify significantly more deeplv-Iiving personal chavacteristics re-
lated to iInternational affairs, though theyv did tend to increase infor-
mation, iie went on to sayv that what frequently occurred was a vedivec-
tion of the student’s academic and vocational interests, These intevests
were aszsociated with further development of world affairs interest and

.

attitudes and with later occupational and sccial environments that af-

—

29

n

fect thought and action on internaticnal affai:rs,
In a studv which measured the vrelationships between foreign con-

tact, educaticn and positive cpinions about foreign peoples, Reigrotski

on contact and education seem to be inter-

e

and Anderson noted, "Fore

-

L
[}
'

ated, and vet each factor Is autonomcus as well, The elucation fac-

tor is the weaker of the two,"30

28 : . . . .
Irvin J, Lehmann and Isabeile K. Pavne, "An Explorvationo At-
" Personnel Guidance Jeurna.,

ticdue and Valiue Changes cof College Freshmen,
.47, 1963, pp, 403-408,

lip E. Jacot, Changing Valuez in College, pe
New York, 1957, pp. 50-62. Sce a.iso "Flectives and Activit
spect,"” vouvna‘ of iome Economics, Vel,53, 1961, pp. 833-5
cf 119 home econom’sts, 21 statea that thev would include i
eccnomics program in college foreign lanzuages and world af
to gain a better understanding of people in other cultures, And of these,
15 named foreign languages and 6, worid affairs,

30

~ Brothers,

s in Retre-
f, In a study
n their home
F

ie
>

Erich Reigrotski and Nels Anderson, '"National Stereotvpes and
Foreign Contacts,”™ Public "'pinion Quarterliv, Vol, 23, Nec. 4, 1959-f0, p.325,
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Reported research compiled by Stember shawed that the better
educated are more likelv to appreciate foreign talents and concepts,
lie also peointed out that the less well educated have the most coverly

simplified and antagonistic attitudes and stereotvpes about foreion

4
pe

countries and peuples.3
Virgilie, in developing an instrument to measure the attitudes

of elementaryv teachers found that, "In the citv group oniv, those teachers

with four or more vears of training seemed more werlid minded than these

.32

[N

ning.

teachers with less tra

4

tiero cited research to draw the following cenclusion:

e familyv Is meve

A college student ¢f an educated, prestig
3 I sciences, whereas the
D

likely to study the humanitie nd social
vouth with less welil-off and less educated
techinical or otherwise specialized subjects., As would be ex-
pected, these broader social subjects are found, later on, to

be directl related to 1 1 and analvtical attitudes in worild
affairs, Specialization, . , apparentlyv doves less to develcep

either the capacity or the curiositv for world issues,33

arents chooses

Whether or not there iIs a vrelationship between Hero's conclusion

and liavemann's and West's findings, 1t is interesting to note that the

1

latter two found that graduates of Havvard, Princeton, Yale, Dartmouth,
Amherst and similar neortheastern institutions were, on the whele, morve
inclined tc read and be more informed and interested in internaticnal
events than those of the Big Ten in the midwest or of the more prestigious

- . . !
southeastern un;versxt1es.34

31Charies ', Stember, Arnti-Democratic Attitud
a

X es In America,
Bureau of Appliied Social Research, Columbia University

T i1C5h, b, 61

32Andrew D, Virgilio, "Development of an Instrument to Measure
the Attitudes of Elementary Teachers Toward Selected Questions Related
to International Affairs,"” (unpubliished L[d.D. dissertation, Pennsvivania
State University, 1960),

33tiero, op. cit, p. 23,

: Lrnest ilavemann and Patricia West Thev Went to Collece
? A Nalate-Ra |
(Mew York: Harcourt hrace and CO,, 193/.), D. b,
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Tne difficulty about estimating the effects of college from

! cliege graduates Is that certain coileges and cer-
tain couwrses of studv, . .tend to attract and accept students
who already manifest potentialities feor particular interests,
knowledee, wayvs of thought, and patterns of action.35

wn
«t
c
[on
bae
4%
w
9]
h
n

Although information concerning change in cellege students' peliti-

Fae
3

7]

cal behavior is somewhat removed £rom facrors influencing interest

international understanding, Edelztein’s study provides four factors which

mayv coperate to develop interest in internaticnal understanding awmong

)

college students, Ldelstein claims that his findings support his thesis:
"TIf there has been a trend (in the development of attitudes of college
students), it has been one of decreasing conservatism and liberalism in

9 [}
the ideoleogical sense.," College students are shifting from ideologv to

the means to the end,35

7]

intellectualism a

Evidence of this (above) will be offered from a selection
of studies over the past thirtv-five vears in which (1) the
socialization of the collewe students, (2) the influence of
courszes and curriculum, (3) the impact c¢f faculties, and (L)
patterns of perscnalitv develepment of students ail peint te
the continuing liberalizing trend in our colleges, 37

Hero sums up the present state of events and knowledge quite well

by saving,

As in the case of other formative factors, we do not knew that
a given college backzround causes desirable world affairs bchavior,
The fact is well documented that in families and neighborhoeds
where some go to college and others do not, those whoe do go are
much meore likely to be invelved in, knowledgeable ¢« f, anaivtical
abeut, and active in world affairs. But even before thev goto
cellege, products of such envivenments are Gifferent from their
colleagues who do not attend collece, and they live in differvent
surroundings later one. We Jdo not know whether it is the colleze
experience per se,the Jdiffcerent personal characteristics and

33Her(, cp. cit,, p, 27,

A, - . = s . .
“"Alex §. Edelstein, "Since Benninoten: Evidence of Chance

twicnt Political Behavior,” Public Opinicen Quarterly, Vol, 27, No, 4,
82, p. 503,
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potentialities of the future collece craduate, or his later
experience in a complex occupation and in scphisticaped scocial
groups that is the most important cause of his greater under-
standing of world affairs,3S

Vocaticnal Fmphazis Given to Educatien

An impertant adiunct to the Jdiscussicn on formal education is the

vocational emphasis that 1is

Ive)

iven to education in our socicty, Plea:s
are continually made te high scheel age ycuth, whe quit or plan te leave
school, to cowplete their education =o thev mav get a better jot, Presi-
dent Lyvndon B, Jchnson's "War On Poverty’” also stresses the vole of
educaticn in eceonumic and sccial mobilityv., A brief review of literature
concerning the vocational orieutation of education in the United States
1 give another perspective in which to wview the influence formal educa-
tion has or dues net have on developing greater internaticnal under-
standing.

As Jacobindicated, those students who are concerncd aimest entirely
with"practical™ wvocational goals mav place nc value on ideas not divectlw

related to their cheosen career, and mav have an emctional bleck to learn-
’ -

ing about mternational atfairs even when required to take courses in

(=1

2 .
the field.?? Mest college students iIn recent vears have evaluated their

educatiocn in terms of better wvocational training, increased zocial skilis
andadjustment’ and achieving a higher standard of living, but not in
terms of broadening their horizons and impreoving their understanding of

public questions . *0

.

Awerican Schelar, Vel
b




veflection of our socletal values, not dust
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This attitude

m

vouth values, The following quetes glive evidence of this: ", . The

je]

the greatest agency we have for

1y

American scheol and collenge syvstem 1

equalizing opportunity and for promoting the rise ¢f able veung people,

Through it we maintain a degree of sccial mobility protably z2reater than

1 . -
R Whil

o+

- it is certainlv truc

-

that to be found in any other country,

=

that Aumericans continue to give strenger support to liberal educaticen,
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the average college student outside the strictliv 1 ege

Fde

is under considerable social pressure to cheose a course of study with

a definite vecational aim,”"’2

thisz wocational orientaticn extends to the
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high school lewel, ‘lor generalized from his study that,”™. . .students

—
o
-

faveor those high school subjects which have a direct bearing on thelir
college progr:ms.“43 Whitla noted that a majorityv of the interviewed
men in his studyv chose a particula:r concentratien as vocational prepara-
tion «r as a 'velatively safe anchoring place for the college years."uh

Buinham and Ramwseyv studied undergraduates of uniformly high abilitv

and concluded that for manv of these students, the attrzctiveness of the

113

Tlwilliam 0. Stanley, et., al., Sccial Feundations of Fducation,
Education as a Social Elevator,” by W, Llovd Warner, et. al., New
Yorx: Henrv tolt & Co., Inc.,, 195€), p. 471.

B2;ann c. Dowling and Denaid J, Tate, "The Bili
The Journal of Business Fducation, Ve 3, pr

43 . , - . N -
R. L. Tavieor, "What 1,062 Coilege Upperciassmen Theught of the

Social Studics,"” Scheel and Society, Vol, 73, 1951, o, 132,

G40 < ; Cow
De v Setting,” Hervard

an K, Whitla, "Guidance in the Univers

Education Review, Vol 32, Ne. 4, 1942, pp. 450-

1




humanities and social sciences was the practical consideraticon that these

< 4 . : "5
fizlds were "broad enough to keep the largest number of avenues copen,

Cleveland, as a result of his study said, . . .more than one and

a half millicen Americans now live and work abroead, but the Auerican educa-

P

tion syvstem has not vet mobilized its imagination and its resources to

meet the urgent requivetents that this unprecedented fact implies,

Sunmma:v

Although research related to this studv was limited, there were
studies and literature f£rom which to gain some insight intce the problems
and implications of the studv. Sources which referred to influential
factors were cited,

Rescarch concerning the effect of early life experiences, formal
education and vocational emphasisz given to education was reviewed. Most
research suppcerted the cencept of the famiiv's dominating e¢ffect and the
role it plavs in the socialization procezs of the child, but not to the
exclusion of cther influential facters that begin to affect an individual
as he becomes mecre exposed to his environment.

One of the mest influential envireonmental factors in our szocietv

iz formal education., Scome

i

tudies velated to the effect formel educa-
ticn has on attitudes and tehavieor were reviewed Research findings wary
cencerning the dezree and nautre of influence formal educaticn has on

the individual,.

n=s ~ N

#2Paul £. Burnham and Robert R. Ramsev, Jr., "Studv of Under-
gvaduates of Uniformly Hizh Abilitv,” The Journal of Fuperimental Fduca-
tion, Vel., 31, Ne. 2, 1962, pp. 191-194,

“tCleveland, cp. cit., b. vii,
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The literature did infer that the vocational emphasis given to

formal education does hawve a strong influence on tie way in which stu-

dents perceive their education and its value.



CHAPTER III

METHODS AND PROCEDURES

Pcpulaticn arnd Sample

The population selected for studv included teachers from the
southern part of Michigan's lower peninsuia who demonstrated an interest
in interraticnal understanding through their sttendance at meetings or
pregrame concerning international understanding, or through their parti-
cipation ¢n committees dealing with international understanding,

Two committees and two organizations which have been actively
promoting international understanding were identified as sources from
which the population would be chosen. Thev weve: the Michigan Associa-
tion for Supervision and Curriculum Development's Committee on Inter-
national Understanding (MASCD): the Michigan Department of Public Instruce-
tion's Ccommittee on Internaticnal Understanding (DPI); the Michigan

Council for the Social Studies (MCSES); and the People-To-People organi-

zaticn (PTP).%/

L7. . . . . . . .
[he People-To-People organization, which encourages scheol

children in all parts of the worid to correspond with each cther,

was started by former President Dwight D. Eisenhower, The organization's
sponsors believe that communicaticn between children throughout the

world wiil create a better understanding between them and such under-
standing wiii carry over Into their adult activities, Michigan is now
first in the natien in the number of program participants. The prograwm's
leadership in Michigcan is under the auspices of Eastern lichican Univer-
sity, which is the onlv universitv in the nation that has assumed lecalder-
ship for the movement, The persons in the study were drawn from a list
of Michigan teache:s and administratoers who participated at the first an-
nual Pecple-To-People School: and Ciassroom Exchange Conference held at
Eastern Michigan Universitv in September, 1963,

2
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Because of the nature of three organizations (MASCD, DPI, PTP),
teachev-nmemberz of each were qualified to be part of the population,
Teacher —mewbers of the MCSS who attended a conference on international
understanding in April, 1964 were considered part of the population,

From the 1963-64 wmewbership lists of the four professional ov-
ganizations anda list of MCSS teacher-members who attended the 1964

pring conference on international understanding, the population for

o

nce teacher-memhers of the DPI and MASCD

e

the study was eobtained, 3
committees on intermaticnal understanding were few, 1t was nece:zsa'yv

‘o s . ; L 48
to utilize teachers who weve wembers dating back to 1960 and 1961 *°

Having identified the population, the study sample was then selected,

First, cnly those teacher-membters living below an imaginary line stretc!

lower peninsula from Muskegen, on the west side,

[}

ing acroess Michizan'
to Bay City an the east side, were considered. Secondlyv, a distribution
of teachers was sought in crder to preovide an equal number of mer and

taught, and as equal a nuwher as

-
v
47
T
b
(7]

women, a haiance among grade

pessible from the feur professional groups utilized in the study,

[

Recause a.. e

back to 1960 and 1961 were utilized, selection of study group members

igible MASCD and DPI committee teacher-members,dating

from the MCSS and PTP oreanizations was dedendent upen the tvpe of teachev-—

u

wembers selected from the MASCR and DPI committees., Asz Table 1 point
out, six male and sewven female teachers werve acquired frem the MASCD

and DPI committees. The breakdown of grade level assignments of these

Hercafter the four organizations used in this study will be
identified by their resvective abtbreviated foruws, e.z., MASCD, MCSS,
DPI and PIP,

49 - . . . \ . .
For exampie, the constituency of membership in the Curriculu

Committee on International Understanding (19¢3-/4) of the Michizan Depart-

nment of Public Instructicon is: Ceollege faculty -11; Public zchool admini-

strators -6; Layv pecple =5; Lducators on the state level -3; Nen-teaching
staff in public schools -2; and Teachers in public schools -2,
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thirteen teachers waz: seven elementary and six secondary, To provide
a closely balanced representation of all four organizations, it was
neceszary to select a similar distribution froem the MCSS and PTP orpani-
zations. The feollowing steps were taken to do this:

First, twe separate unalphabetized lists representing each of
the two organizaticns (MCSS and PTP) were made, Teachers who had at-
tended conferences on international understanding and who had taught in
schools scuth of Muskegon and Bav Citv were selected,

The second screeing process involwed the selection of teachers
3 hl

who identified their present grade level assignment (elementary, junior

[¢%

high, senior high).

From the firal lists the selection process was culminated. To
allow for as equal a distribution as possible among the four prefessional
organizations the following procedure was uscd: Beginning at the top
of each list, the first three senior high teachers and elecuwentary teachers
were chosen, The same procedure was used to select two junior high teachers
from both the MCSS and PTP. Because fifteen male and fourteen female
teachers had been identified, ancther fewmale elementarv teacher was sel-
ected to provide an equal distributien of both sexes and an approximate

equal distribution of elementaryv and secondary grade levels,
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Table 1

Distribution of the Stuav Sample

Organization

Grade Level Assignment

Sex

Total Clem, Jr. tligh Sr. High Male Female
MASCD 6 5 - 1 1 5
DPI 7 2 - 5 5 2
MCSS ) 3 2 3 5 3
PTP 9 4 2 3 4 5
Total 30 14 4 12 15 15
Table 2 presents the location by counties of the members of the

study sample.

Distribution

Table 2

of the Study Sample In Michigan Counties

County Number
L o 9
8 ¢ =2 6
TAKIATL L e e e e e e
B T T e e e e z
T e e e e e e e e e e :
8 L e e e e e e e e e e e e R
0
M G L e e e e e e e e e e e e e -
Muskeoor L e e e e !
Saginav ... e e e -
Washtenaw. ... ... . o o v i e e e e e AN
Tetal 30
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Justification of Interview Technique

The expleratory nature of this studv necessitated a means of
inquiry that would get at influential factors in the most natural way
possible.L‘L9 This was best met by the interview technique in the fol-
lowing wavs: it provided an cpportunity for a personal approach to
such a studyv; and an opportunity to answer questions and make inquiries
in a conversational manner quite natural to the interviewee; thus pre-
sumably improving rapport, More significantlv,however, the interviecw
technique provided an opportunity to clarify and elucidate specific as-
pects of the inquiry when necessary to maintain similar interpretations
and, in turn, greater validitv of responses. Also, the technique provided
a situation which couid cope with sets of questions which were not ap-
plicable to all respondents but which could be omitted in some cases on
the basis of answers to filter questions.S

The standardized interview was used, and included both the "open"
and "closed" forms of questions¢51 (See Appendix A for interview schedule)
Gordon Aliport cites the arguments advanced in support of standardized

interviews as:

9G0rdon W, Aliport, et, al., "The Interview: A Tool of Sccial
Science,"” iHandbock of Social Psvchologv, Addison-Weslev Publishing Co.,
Inc., Vol, I, 1954, "The iInterview may have a variety of rcles in the
design of a study to help identify the relevant dimensions, to suggest
hypotheses, and to reveal the natural frames of reference existing in
the minds of respondents.” p. 450,

501v44

—

.y, P. 453,

Sllbid,, pD. 451. "By a standardized interview we mean one in which
the questions have been decided upon in advance of the interview, and
are asked with the same wording and in the sawe ovder fer all respondents,
The questions used in a standardized interview mayv be either 'open' or
‘closecd' "



1. They incorporate a hasic principle of measurement:

that of making infcrmation ccmparable from case to case,
2. They are more reliable than unstandardized interivews,
3. They minimize errcors of question wcrding.’z

Open-ended questions were used for the following reasons:

1., Withirn the frawework cof a standardized set of questions,
the conversational qualiity of an interview can be main-
tained.>

2, Spontaneous answers which emerge in an open-end question-
ing will more readilyv reflect the respondent's more con-
sidered cpinions.su

3. Cpen-end questions are a more natural form cof verbal com-

nunication and, as such, should produce a cioser replica

of the kin of statements the respondent might maxke in
real life,

ds
55

Closed-end questions were used for "either, or’ type questions

and biogcraphical information which did nct require open-ended inquivy,

Theyv were also used to shorten the interview time, and, at different

peints in the interview, to help focus the direction of the inquirv,

Description of Interview Schedule

The interwview schedule was designed to elicit answers related to

eleven categories of questions which concentrated on certain elements

that were influential in a teacher's becowing Interested and invelved

the area of international understanding. The categories are explained

this section to highliight the significance of each in the total study,

Ivid,

>3Ibid., p. 434,
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Selected Aspects of the Teaching Experience

Information about grade levels taught and number of vears in
teaching showed the breadth of teaching experience the studv group hai,
and provided a backdrop cn which te view the infermetion described in
the section which discusses what subjects were taught and which of themn
included internaticnal content,

It was felt that information concerning which subjects included
international content would reveal, to a certain extent, the decgree to
which the respondents perceived the pervasiveness of internaticnal under-

standing in all the disciplines,

Interests in Internaticonal Understanding

Ques tions pertaining to the respondents' interests in international
understanding were purposely asked at the beginning of the interview teo
allow the interviewece freedom of expression and to begin a broad appreach
toward more specific aspects of the study.

Although these questions served more of a procedural functicen,
thev did provide some evidence ¢f what the respondents perceived inter-

national understanding to be.

Involvement in the Area of International Understanding
2

For the same reasons questions were asked about interests in in-
ternational understanding at the beginning of the interview, quescions
about involvement in the area of international understanding were asked,
More important, however, was the attempt to get an idea of the degree
of commitment the respondents had in the area of internmaticnal under-

standing.
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A distinction was wmade between professionail and non-professional

involvement to ascertain what differences might exist between the two,

Process of Becoming Professionailv Involved

Te determine how and why the respondents first became profession-
allv involved in committees, crganizaticns, or preograms prowoting inter-
national understanding, a direct question was asked of them. It was
believed that this question wcuid provide a specific answer to part of

the main assumption undergirdin studyv: that invelvement in the

s
~+
o2
[
wn

area of internaticnal understan not brought about by deliberate,

I
=
3

Ja
b
73}

svstematic pianning.

Significant People and Their Influences

Altheough the identification of influential people was desivable,
the reasons for their influence in the respondents' becoming intevested
and/or invelved in the area cof internaticnal understanding were considerved
mere important.

General categories were established when thev did not distort
the nature of the responszes. For example, in the case of influential
people, superintendents and principals were grouped together under

"school adminiztrators,” and mothers and fathers were recorded under
"parents.," Likewise, reasons certain persons were influential were
grouped together to emphasize certain elewents which were common to a
variety of responses,

Reascns certain persons were influential were classified as either
"positive'" or 'megative'" influences. This dichotomous grouping provided
an opportunitv to make a distinction between (1) experiences which were

expressed positivelyv, such as having friendly relationships and being
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exposed to other's enthusiasm and healthy attitudes, and (2) experiences
which were expressed negatively, such as observing intolerance and dis-

respect toward cothers and ignorance about foreign peoples,

Special Situaticns and Events

This cection was included to account for influential factors

mn

ignificant in the previcus

unrelated to pecople who were considered

Although similar responses were elicited in other sections of the
interview schedule, these responses were given freely after an open-ended
question without suggesting a category of response, The responses to
the question, "Can vou remember any particular situations or events that
might have been influential in vour becoming interested and/or involved
in the area of international understanding?'" are significant because
thev reflect situations and events that were recalled without the help

of a leading question,

Educaticnal Backgrourd

Fducaticnal iiistory, Information conceining the general educa-

tional history of each respondent was sought tc see if certain educational
background information reflected the tvpe of persons who were in the

study sample, Specific information pertaining to all le¢vels of higher
educaticn was emphasized. This information included: degrees completed
or being pursued: field of concentration: program majors; and non-degree

subjects that were taken,
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1

Three other arveas: subjects enjoved mest and least; locaticen

where education was received; and foreign language background cut across

[V3)

elementary, secccndary and higher education levels,

Information concerning the internaticnal aspects of the respondents’

education was given special ceonsideration In the next secticn,

Internaticnal Aspects of Fducaticnal Fxperiences., 1In this secticn,

educational data were screened to get at the respondents' account of the
amount of International expcesure during their higher education, whether
or not such exposurce in academic settings had anv influence in the
development of interest and involvement in the area of international
understanding, and mest important, the reasons certain courses were in-
f luential,

In the first of the three categories given abceve, specific subject
natter areas were identified to point out where the concentration of ef-
fort to expose students to the international dimensicn is found.

A section was designed to determine the reasons for respondents'
not taking more courses with inte:national content, Information in this
sectimgave some insight into the total picture of academic exposure
to internaticnal content at the level of higher education,

Academic Preparation to Promote International
Understanding Throuch Teaching

As a capstcne te the educational prepa.aticn and its influence,
this section offered an opportunity for the respondents to evaluate thelir
educaticnal background in teruws of adequate ¢r inadequate preparation
te promote internaticnal understanding through teaching. The respondents
were also asked te explain why thev were adequately or inadequatelv pre-

pared,
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Experiences Abrcad and Theilr Influences

Information in this section provided another profile of the studv
grou) in regard to the kinds and location of experiences abroad, length
of duration abreoad, whether or not experiences abread were effective in
developing interest and involvement in the area of international under-
standing,and the reasons certain experiences abroad were influential,

Wav in Which Interest and Invelvement in the Area
cf Internaticnal Understanding Developed

1

Finally, the resprndents were given the opportunity to consider
evervthing they had discussed during the interview and explain why
thev became interested and involved in the area of international under-
standing. Ixplanations were given for svstematic, deliberate planning
cr for unsvstematic, incidental events, or unanticipated outcomes.

The personai contact with peopie who demonstrated an intere-t in

international understanding provided an opportunity to elicit opinions

and sugge

w

ticns about the following: the most impertant characteristic

V7]

of individuais who are invelved in international aspects cof education;

and important curricular elements that would generate interest in inter-

national understanding.

It was believed that the responses wcuid provide a projection cof
the perscnal qualities of the members of the studv group as well asz
their attitudes toward and belief in an academic approach to internatiocnal

understanding,
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To insure the appropriateness of the questions and organization
of the interview schedule, a pilot studv, involving three teachers who
fitted the criteria of the studv sample was conducted, The pilot study
resulted in minor changes in wording and order of questions to make

questions more easily understood and natural in the sequence of inquiry,

Administrative Preocedures

FEach respondent was written an coriginal-tvped letter prior to a
personal contact by phone. The purpese of the letter was to request
the participation of the person, to acquaint him with the nature of the
studyv, and to ask him te consider alternative dates and times for an
interview appecintment (sce Appendix B). The telephone contacts were
used to clarify the purpose and sponsocship of the study, establish rap-
port and to arrange appointments for interviews,

All persons in the original sample responded positivelv to their
participation in the studv. Many expressed concern that thev might not
be very valuable to the studyv,

Interview appointments were arranged so that a particular region

could be covered in one dav,

Treatment of Data

Responses to interwview items were transcribed directlyv to tables
within forty-eight hours of the dav the interview took place. This pro-
cedure reduced the chances of error due to lapse of memory and repeated

transposing of data. A number of tables, representing move definitive
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aspects of the eleven main catecoer les presented earlier were developed
after the final revision of the interview schedule to give organizaticn
and meaning to the vraw data.
The initial procedure utilized for all responses was to tabulate

original form, The next process involved

w

each individual response in it
the cailculation of the percents of responses. This was done wherever
deemed appropriate and beneficial to the interpretation of the data.

A third process invelved the grouping of varied responses into
categories of similar meaning, and where appropriate, computation cof
percents of responses for each categorv, An example of this is presented
to better illustrate this process.

When the respondents were asked to give at least three important
characteristics of individuais who are involwved in intenrational zspects
of education, a variety cf responses were offered, The responses appeared
to have similar meanings, however, when examined more closelyv,

The respenses concerning characteristics peculiar to a person's
personality such as, "A person should be open-minded, be able to look at

cthers objectively without preiudices.”, '"The abilityv to reallyv promote

[¥N

international understanding is important. 1 guess this weculd follow his

wm

e

own values and how he demonstrates them in the way he lives,'" and "Toler-
ance and respect toward others ave very important,'" were termed "Personal
Qualities.,'" Responses concernning characteristics related to subject
matter ccntent or knowledge such as, "He should have a good background

in the histcry of other ccuntries,” and "A desire to teach internaticnal

ve

understanding would be important,' wevre labeled "Academic Qualities.
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In both the larger groupings (Personai and Academic Qualities)

a dichotomy of responses was detected. The "Academic'responses concerned
either the acquisition or dissemination of knowledge, and the "Personal"
respcnses appeared to be either oriented tcecward oneself or others., The
self-oriented responsces differed from the other-oriented respcnses in
that the latter were altruistic in nature,.

The preceeding example was one of many attempts to give greater
organization and meaning to the raw data. Using this dichotomy of responses
was most helpful in making the final anaivsis,

Althcugh much of the data was presented quantitativelv (frequency
of responses, percent of response, ranie of response, mean responses,
m=dian responses, and rank-order of responses), it was accentuated by
the following:

1. Descriptive analvses -- Wherever it appeared advisable
to ciarify specific responses or categeries of responses,
tabulated Jata were e¢laborated upon so that they could
be interpreted more easilyv, ELlaboration took the form
of additional information, calculation, interpretation,
and elucidation,

. Meaningfu rouping of specific responses,
2 Meaningful grouping of fi sp

3. Careful selecticon of quetations which added depth and breadth
to the information presented in tabular form,

The absence of the above three procedures would create an obvicus
vold in astudv such as this, for thev iilustratively complement the factual
account of the tabulated Jdata.

The entire analyvses generated some generalizaticns and relzted
questions which should act as hypotheses for further investication and

should point out implicaticns for curricular Jdevelopment and eva.uation,
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CHAPTER IV

PRESENTATICON AND AMALYSIS OF DATA

Introduction

Tais chapter contains a presentation and anaivsis of the data
collected for this study., Information for this study was cobtained through
use of the personal interview technique.

Ma jor areas to be discussed are:

A, Chavacteriztics ¢f the Studv fample

1. Selected Aspects of the Teaching Experience

2, Presence of Interest hefore Invelvement

3. Involvement in the Area of Internaticnal Understanding
4, LEducational Background

5. Internaticnal Aspects of Educational Experiences

6. Foreign Language zackground

7. Nationaiitv Background

8. Experiences Abroad

B. Influential Factors

1. Process of Becoming Professionally Involved
2, Influential Pecple

3. Special Lvents and Situations

4, Effecriveness of Experiences Abroad

5. Course Influence

C. Implications for Curricular Programs
1. Way in which Interest and Inwvclivement Developed
2. Academic Preparation to Prowmote International Under-
standing Through Teaching
3. Most Important Characteristics ¢f Individuals Who are
Invoived in Internaticnal Aspects of Education
4, Suggestions Concerning Important Curricular Elewm:nts
Som2 of the data are presented in discussion form, some in table
form, and in scm: cases, in the form of selected, quoted comments which
add meaning to information presented in a more conventional stvle.

40
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Cheracteriztics of the Studv Sample

Selected Aspects of the Teaching Lxpericnces

Grade Levels Taught. The rance of grade lewvels taught by mem-

bers of the study group extended frem kindergarten to first yvear college.
Thouch a few of the teachers taught only cne or two grades, most had a
broad experience at varicus levels. The distribution of grade levels
in Table 3 shows the wvarietyv of experiences members of the study group
had. Sixteen (53.37) of the thirty teachers taught one or more elementary
grades during their professional career.

Table 3

Distribution of All Grade Levels Taught by Respondents

Grade Level f© o of Respon- (Grade Level f-- > of Respon-
dents dents
Kirdargarten 10,0 7 1 60.0
1 23.3 5 16 53.3
2 11 3¢.7 9 14 Le., 7
3 11 36,7 10 13 43,3
4 13 43.3 11 12 40.90
5 12 4.0 12 14 Le,7
6 16 53.3 lst Yr. Col. 2 6.7

Number cof Years in Teaching., The range of vears cf teaching ex-

perience within the study group extended from one to fortyv-two vears,
The mean number of vears of teaching experience was 14,16 and the median
number of vears of teaching experience was 12,5,

Elementary Subjects Judged to Have International Content. The

interviewees reported those subjects they taught and those which theyv

felt had international content., Of the tvpical elementary grade subjects,

-

“f = frequency and wiil be used in all the tables,
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social studies was considered to have the greatest awmount of internaticnal
content, Language arts was vranked second, and art and music were ranked
thi-d,

A mincrity of respondents who had taught elementa:r v grade sub-

iects considered other subject mitter areas, in addition to the social

5

studies, as having international content., Table 4 gives the distribution
of elementaryv subjects judged to have international content.

Secondary Subjects Judced to Have Internationa. Content, Subjects

taught at the secondary lewvel and the extent to which theyv were perceived
as having international content are presented in Table 4. A mincerity
regarded most subjects which thev taught as having internaticnal content,
It is important to note that children's literature and speech and dramatics
were treated in such a wav as to have international content and that home
econcmics and economics were not presented or perceived as having inter-
national content,

Some additional explanation of Table 4 is necessary to clarify
the responses denoting the presence or lack of international centent in
subjects taught., Certain responses indicate that some of the respondents
might have taught about cther nations and peoples, (i.e. in modern Eurcpean
history and world historv) but thev did not perceive this as promoting
international understanding, or Jdid not perceive the ccurse thev taught
as having international centent, Either of two explanations might ac-
count for responses like these,

First, some of the respondents might have construed the question,

vee v

which subject(s) (vou have taught) included internatiocnal content?," as

meaning, "In which subject(s) have ycu prowmoted international understanding?”

prm T e
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Tabie 4

And Fxtent Thev Were Judged to Have

International Content

Taught Hawing Intevnational
Subjects Content

£ £
Secondaryv School Subjects
Gevernment 16 7
American Historv 9 6
Werld dHistory 8 )
Sociology 4 3
English and Literature 6 2
Modern European distory 3 2
French 2 2
Speech and Dramatics 2 1
International Relaticns 1 1
Spanish 1 1
Mathematics 4 0
Industrial Arts 3 0
Economics 3 0
Home Eccnomics 2 0
Elewmentary Grade Subjects
Social Studies 16 16
Language Avts 16 8
Art 16 4
Music 16 4
Science 16 3
Mathematics 16 1
Physical Education 5 i
College Courses
Children's Literature i 1
General Teaching Mcthods 1 0
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If this were true, it is poszible that certain people differentiated
between historical and contemporarv subject matter content and felt that
only through the latter could international understanding be conveved.
If this were the case, it demonstrates a very narrow interpretation of
interraticnal understanding, and one which would not lend itself to
utilize the subject matter to develop international understanding.

Secondly, if international content were interpreted, as it was
meant to be, to mean simply involving foreign pecoples and cultures,it
is possible that cultures were interpreted to mean mores, habits beliefs,
and wavs of living from an anthropological or sociclogical point of
view excluding an historical perspective, tiiere again a very narrow

intevpretation exists,

Presence of Intervest Before Involvement

All the persons in the study said that thev had some intevest
in international understandiing before thev became professionallv in-
velved as educators in committees or organizations promoting international
understanding. Of the thirty perscns, three volunteered the fact that
their interests began as a result of their teaching experiences, One
cther person claimed that if he had not been in the teaching field, he
probably would never have become involved in promeoting internaticnal

understanding.

Selected Comments, "I was not particularly interested in inter-

national understanding until I was forced into an open teaching position,

teaching international relations,"”



"I used a tape recorder quite often in my classes, Not until
someone suggested that I should send a tape recording to Australia did
I cain an interest in international understanding."

"My interest in international understanding really developed after
I taught a course in worid history,”

The above comments illustrate what influence teaching experiences

alone can have on an individual.

Involvement in the Area of International Understanding

A |

Professional Invelvement, Members of the studv group chese var-

icus wavs to participate as educators in organizations, committees and

programs that promoted international understanding. Although one person

m

had been involved, over the vears, in eight different wavs, mdst of the
persons participated, on the average, in three different organizations,
committees or programs,

Number of Years Professionally Involved, Table 5 gives a mean

[je]

and median comparison of the number cof vears in teaching and the number
of vears of professicnal invoivement in the area of international under-
standing. On the average, a total of eight vears elapsed from the begin-
ning of teaching to the first professicnal involvement in prcemoting
internaticnal understanding,

Although the data in Table 5 suggest that teachers who are in-
terested in international understanding generally teach scme time before

becoming involved in organizations, committees or programs prometing
international understanding, there is reason to believe that this in-

formation is distorted by the large number of experienced teachers who

[

have become professicnally involved recently after many vears of teaching.
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It is expected that the vounger and newer teachers will become profes-

sionally involved in promoting international understanding quite early

in their teaching careers because of the increased attention being given
to this topic in the schools, colleges, and the mass media,
Table 5
Comparison of Years in Teaching and Lapse of Time
Prior to Professional Involvement in Promoting
International Understanding bv Respondents
—
Mean Median
Number of Years in Teaching 14,16 vrs, 12,5 vrs,
Number of Years of Professional Involve-
ment in Promoting International Under-
standing 5.56 vrs, 4.0 vrs,
Lapse of Time Prior to Involvement in
Promoting International Understanding §.30 vrs, §.5 vrs,

Nen-Professional Involvement. Members of the study group were

much less involved in premeting international understanding when their
position as an educator was not the reason for their inwveivement. Thirty
percent had never been invoived non-professicnallv., And the majority
who had been involved, not as educators, did so through one committee,
program o:r organization,

Table 6 shows the distribution of programs, committess and or-
ganizaticns in which members of the studv group participated profezsion-—

ally and non-professicnally,
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Table 6

Distribution of Different Kinds of Involvement by Respondents
in the Area of International Understanding

Ovganizaticns, Committees and Programs Professional Non-Professicnal

Promoting International Understanding Involvement Involvement
£ f

People-To-People 12

Michican Council for Social Studies Conference i0

Universityv/College Spensored Functions 10 )

Michigan Educaticn Association Conferences 9

Department of Public Instruction Committee 8

School System Committees and Functions 8

Michigan Assoc, for Superv, & Curr. Development 7

National Education Assoc. Departments & Functions 5

North Central Association Workshop 3

Service and Civic Functions 3 2

Student Exchange 3 2

Sponsor of Student Activities 3

International Institute of Detroit 2 3

Delta Kappa Gamma Wowens' ionorary 2

American Childhood Education Conference 1

American Overseas LEducators Association 1

American Federation of Teachers Conference 1

Community Organization on International Under. 1

Community Relations Seminar 1

Cenference for Christians and Jews 1

International Tape Exchange 1

National Advisorv Committee for Exchange of Tchrs,1

Church Affiliated Functions 8

BEusiness and Professsional Women's Creanizations 3

C.A.R.E. 2

Ukrainian Ovganizations 2

Book LExchange 1

Involvement ranged from a single attendance at a meeting, con-
ference or program to active membership in a committee or organization

Over a period of vears,






Educational Background

Educational Vistory

Degrees Completed or keing Pursued, 11 thirty teachers who were
interviewed reported that thev had completed a bachelors degree, 1In

recard to other degrees which hald been completed or were being pursued,
the following infoermation appiies to the study group: masters Jegree,

-

sts or six-vear degree, 5 (187); and docters Jegree,

b

27 (907); special
3 (107)., 1In addition to the degree preograms, twentv-one (70.) had
taken courses which were not considered a part of any degree program

(non-degree) .

Field of Concentration. Four different £ields of concentration

were pursued by the study group toward the bachelors degree, eight

+h
Fae

elds were pursued tcward the masters degree, three fields were pur-

dectors degree,
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Table 7 shows the distribution c¢f fields of concentration and the num-
ber c¢f mewbers of the studv group who had completed or were pursuing a
degree,

o

Program Majors. The perscns in the study reported a tctal of

eleven different bachelcr and master degree majors, three different
specialist degree majors and two different doctor degree majors, Table
8 shows the Jdiversitv of nineteen majors which were taken in the pur-

suit of four different degrees.

- | —— -.‘_P
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Table 7

Distribution of Respondents' Field

3 of Concentration

Bachelor Master

Field

f - of Rez- f

Specialist

. of Res- £ 7 of Res-f

pondents pondents pondents

Doctor
> of Res-
pondents

Secondary Education 14

Elementary Education

Liberal Arts 4

Business Administratiocon
Education Administration
Counse ling and Guidance
Special Education
History

Educational Foundations
Curriculum

Totals 30 100,20 27 100,
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Table &

ion of Respondents'

Program Ma jors

Ma jor

Bachelor Master
£ f

Specialist
£

Doctor

£

History

Sociologyv

English

Political Science
Education

Fine Arts

seography

Industrial Arts
Economics

Foreign lLanguage
Business Administration
Educational Administration
Counseiing and Guidance
Mentallyv Handicapped
Philosophy

S peech Correction
Audic Visual
Curriculum

I nternaticnal Education

Totals

——
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e W W

34 31

[

L

W - N

“Dual majors account for the greater number of pregram majors tha:

£ ie1ds of concentration (s

ee Table 7),

1
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Non-Degree Subject Matter Areas, Cf the thirty teachers, twenty-

one reported taking non-degree courses in fifteen different subject mat-
ter aveas, Table 9 gives the distribution of subject matter areas taken
by the respondents.

Table 9

Distribution of Non-Degree Subject Matter Areas
Taken by Respondents

— — — —

Subject Matter Area

“Psychologv
“Internaticnal Uniderztendin
Mathematics

Tliistory

“Language Arts
“Sociology

Curriculum
“Literzture//English
“Leconomics

“Foreign Language
Industrial Arts

“Human Relations
Library Science
“Philcsophy

“Political Science
"Religions of the World

(ra

=k b 2 e = DR LWW U Oy N

“Subject matter areas related to the social sciences and
humanities disciplines,

The majority (76.3%.) of non-degree courses were selected in sub-
Ject matter areas which were related to the social sciences and humanities,

Subjects Enjoved Most and Least. Table 10 shows the subjects which

the studv group mentioned most frequentlv when asked, 'What subjects have
Vou enjoyed most and least during vour elementarv, secondarv, undergrad-
Uate and graduate education.” The social science and humanities subjects

We re enjoved most and the mathematic and science subjects were enjowved

least,
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Table 10

Subjects Enjoved Most and Least by Respondents

at Different Levels

of Education

Subject Elementary Seccendary Undergraduate Graduate otal
Most Least Most Least Most Least Mozt Leacst Mest Leas
istory 8 0 8 1 11 1 5 0 32 2
Literature i1 0 4 0 3 0 2 o 20 0
Social Studies 5 1 5 1 4 0 1 0 18 2
English 4 0 5 2 1 0 1 0 11 2
Foreign Language 1 1 5 1 4 1 i 0 11 3
Psvchology 0 0 0 1 0 1 7 2 7 L
Mathematics 1 14 4 14 1 7 0 1 6 36
Science o] 7 4 12 2 10 o] 2 6 31
Sociclogy 0 0 0 0 4 0 2 0 6 0
Art 0 0 0 0 4 0 1 0 5 0
Music 1 0 0 0 3 0 1 0 5 0
Philoscphy 0 0 0 0 2 0 3 0 5 0]
Education with In-
ternational ContentO 0 ] 0 0 0 6 0 6 0
Education 0 0 0 0 2 4 i 2 3 6
Statistics 0 0 0 0 0 1 0 4 0 5
Educ. Research 0 0 0 0 0 0 0 3 0 3
Test \ Measurement O 0 0 0 0 0 0 2 0 2

Literature, historv, social studies, English and foreign languages
were subjects enjoved most by the studyv group as a whole, Mathematics,
science, education, statistics, educaticnal research and test and measure- |

ment, in that order, were subjects enjoved least., The first and last
three subjects enjoved ieast ave somewhat related.

Little inconsistency in the subjects enjcved most and least was
noted throughout the educational background of the studyv group. By and
large, the respondents liked or disliked the same subjects or related
Subjects at various levels of their education, Avoidance of the subjects

Which were enjoved least in ezrlier education accounted for the lower
Lncidence of dislike at the later levels of education. Reference or
l&ck of reference to certain sub jects was also dependent upon the avail-

ab> 1 1ity of these subjects at the wvarious levels of education,
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At the higher levels of educarion art, music, sociology, psvcheology,
and education with international content and philosophy were veDorted as
subjects enjoved most,

Location Where Forual FPducation was Pursued, Table 11 reports

where the respondents pursued their formal education according to three
categories: Michizan; out-cf-state; and out—-of-country,
All of the respondents pursued some formal education in Michigan,

Fourteen (4€.7) pursued all of their education in Michigan,

T

Ten (33,37) respondents pursued all or most of their elementary,
secondary and undergraduate education outside the State of Michigan. £
Twentyv-three (85,2°.) of the respondents who pursued graduate
s tudies did so in Michigan institutions of higher education,
Three teachers studied abroad. O(ne tcok private vocal lessons
while working as an exchange teacher in Europe. Another studied in
Mexico for six weeks during a summer while an undergraduate, and the
third took graduate work in Peru during a seven-week summer sessicn,
Table 11

Location Where Respondents Pursued
Their Formal Education

Location . Elementary Secondary Undergraduate Graduate
no. no. no, no.
Michigan 19 18 23 28
Cut—of-state 14 12 i 6
Out—of-country 0 0 1 2
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International Aspects of Educational Fxperiences

! Sixteen

Subiject Matter Areas Judoed to Have International Content,

(53.37) of the thirty people who were interviewed reported taking
with international content in their bachelors program,
of those who were pursuing or had completed a masters degree reported
taking courses with international content, C(f the twentv-one people who
had taken ncn-degree courses, nine (42,9 ) took courses with internaticnal
content, Two of three doctoral candidates and one of four specialist
degree students took cecurses with international content in their respective
programs,

Table 12 shows the frequencyv distribution cf subject matter aveas
which were taken. The greater number of persons pursuing or having com-
pleted bachelor and master degrees account for the greater frequency of
S ubject matter areas with international content,

The totals for each degree level given in Table 12 must not be

< onstued as the tctal number of courses reported to have international

< ontent. For example, it was possible for one person to have more than

«>711re history course with internatiocnal content. The mentioning of the
= Wb ject matter avea, regardiess of the number of courses, consiituted
T e frequency of mention.

Six (20°:.) of the study group never encounteved a course with in-

[N

T < r-national content in their educational preparation, Four of the six

b < ; .
1 &< advanced past a bachelors degree, and one of the fceur was pursuing
=1 3 N . N . . <
I octors degree, The combined program majors (bachelor, master, doctor
<3 e -~ . - . s A
" & T ees) of these six people were: elementary education (2); sociology

< - . . .. . . .
=2 D industrial arts (1); administration (1); curriculum (1); economics

< 1 - . . . .
> reading (1); and special education (1),
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Tabie 12

v

Subject Matter Areas Judged by Respondents to Have
Internationa! Content

Subject Matter Area: Bachelnr Master Doctor Non-Degree Total
Responses
£ £ £ £ £ :
History 12 4 1 - i725.0
Political Science 4 3 - - 70103
Education - 4 2 - 6 5.5
Government 4 1 - - 5 7.4
Geography 3 2 - - 5 7.4
Sociologyv 2 2 - 1 5 7.4
Asian Studies- 2 - - 3 5 7.4
Foreign Languages 3 - - : 4 5.9
Internaticnal Understanding
Workshops - 1 - 2 3 4.4
English 1 1 - - 2 2.9
Economics - 1 - 1 2 2.9
Worid Affairs 1 1 - - 2 2.9
Anthropology N - - - 1 1.5
Philosophy - - - 1 1 1.5
F{uman Relations Workshop~ - - - 1 1 1.5
T ndependent Studv-A-\ Dept, - - 1 - 1 1.5
I_atin American Lit.,, Prob-
lems, Archeology ” - - - 1 i 1.5
Total 33 22 Loeooor 11 £8 100.0

Courses which were interdiscipliinary in nature,
v Courses taken by one person while in Peru c¢ne summer,
One was in Specialist program,

- <> reign Language Backzarcund

Language Spoken in tlome, Six members of the studyv group reported

T trame g foreign language was spoken, in adéition to Fnglish, in their
55 r~ent's home, COne respondent, who is Irish, learned Italian as a vesult

< > f~ -~ . . . . . P . . .
= 4+ 1ving in an Italian neighborhood in New York Citwv.
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Foreign Langcuaces Studied, TFrench, Spanish, Latin and Geruman

were the foreign languages taken in school and’or college by members of
the study group. Seven teachers had taken three foreign languages, ten
teachers had taken two foreign languages, eight tcachers had taken one
foreign language, and five teachers had never taken any foreign language
Table 13 reports the distributien of foreign languages,

Table 13

Distribution of Foreign Languages Spoken in Home and Studied

Language Spoken in Home Studied QOther
French 1 16
Spanish 1 14
Latin 12
German 2 7
TUkrainian 2
Russian~ 2
Polish 2
Hungarian- 1

1

Czechoslovakian:

“Can read and understand conversation,

*»’One perszon can read, both can understand cconversation.
“Spoken ip neighborhood, can read, write, converse.
7 Can understand conversation

Tationalitv Packground

Most members of the studv grcup revported having a mixed nation-
<2 1 3tv background (i.e.,relatives of Englishand French descent) rather
T an having a "pure' nationality background (i.e., relatives of German
<1 e scent alone). English (14), German (9), Irish (8), French (4), and

N 1nerican (4) backgrounds were mentioned most frequently, 0f the four
T €'ss pondents who were considered to have American backgrcund, three were

N e o

=

™o and one was uncertain as to the background of his relatives pre-

< ¢ s ; . -
S @ ding his gradnparents who were born in the United States.
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In generali, the interviewecs responded according to their pavent's
background, so the respondents we.-e mostly first or, at the most, second
generation Americans., A verv few who were born in a foreign country im-

lied they had been reared in the United States,
p A

Experiences Abroad

Kinds of Expericncesz Abroad, Experiences abroad were classified

as follows: study; student and teache:r exchange programs; travel on a

ot

tourist basis; and established residence (i.e., living with parents who

]
worked in a foreign country and military service), L

Seventeen (5€.77.) of the thirty studv group mewbers veported hav-
ing been involved in one or mere of the four kinds ¢f experiences abroad,.
Twelve of the seventeen had been involved in only one of the four kinds
of experiences. Nine of the seventeen members had been abroad once onlv,

The othe: eight had been abroad from two to ten different time

w
-
=
[N
+
oy

the average being about 3.5 times abroad.

Cf the five persons who had esztablished residence abreoald, all but
one were in the military service at the time, The other person lived
in Mexico where her father operated a business,

Table 14 shows that of the four general aveas of the world, Europe
and Latin America were visited mest frequentlv bv members of the study

group., Asia was visited third most frequently and Africa was never
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Table 14

Location Where Respondents iHad Four Kinds of
Experience Abroad

Experience Africa Asia Eurcope Latin America Total Res-
£ £ £ £ ponses
S tudy 0 0 1 2 3
Exchange Program 0 0 4 1 5
Travel 0 2 3 g 15
Live (Resident) 0 2 3 2 7
Total 0 4 13 13 30

“Two people visited the Ukraine,
South Pacific

~"(One exchange program in French-Canada is included here.
" Two pecpie visited the West Indies.

Duraticn of Experiences

Visits lasting less than four weeks were reported most frequentliv,

ts te

Fae
wn

Thesze were due largelv to such experiences as repeated, short wis
Mexican border towns, shert trips to the West Indies and other tourist-
tyvpe travels. Six months to two vears abroad were reported bv those who
were in the militarv service, by these who were in a teacher exchange
program and by the one who lived in Mexico with her parents, Student

exchange experiences usually lasted anvwhere from two to ten weeks in

duration.

Influential Factors

Precess of Becoming Professionally Involwved

Cf the thirty people who were iInterviewed, ten (33.3.) reported
that they volunteered to participate in committees, organizaticns or

Pregrams because of an interest in international understanding, Three
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(10%) said that thev volunteered because they felt it was expected
of them, eight (26,7) claimed that theyv were asked because theyv had
demonstrated an interest in international understanding, and mine (30°)
reported that thev were asked for reasons such as: someone was neceded
to serve and a Negro from the area was needed. Three of the nine never
knew why thev were asked.

Selected Comments, "I azked a member if I couid join the inter-

naticnal understanding committee."”

"I attended the first meeting and was very much impressed. 1
joined voluntarily."”

"A sheet was passed arcund with names of various coumittees,

We had to sign for at least one, so I chose the social studies curricuium
committee.,"”

"Since I was the only fourth grade teacher with experience, I was
asked to work on the project.”

"They were desperatelv seeking wembers for the committee, so 1
agreed tu serve,"

"A ccllege professor said that I must belong to the organization
because I was studving curriculum, 3Because he expected me to join, I
dic.”

"I was reccmmended and then asked because I was the only Negro
whe was in this area and I had shown an interest in teaching international
understanding.”

"I've never been a great joiner, Being close to the university
and being the only teacher of world history, I was the likely person to
go to conferences., Of course, I was interested even though I didn't

.

look for such assignments,'

o am—~



Influential People

[ N

Init

persons were of the greatest influence in vour becoming professionally
invelved in committees, organizations or programs promoting internaticnal
"

understanding the very first time?" are given in Table 15, Two people

responded that it was completely a perszonal decision, The rest (93.3 )

ment ioned from one to three persons whoe had an influence on their be-

coming professicnaliv invoelved in the area of international understanding.

It should be remewbered that twentv (66,7:) of the merbers of
the study group were either asked or persuaded to participate in com-
mittees or organizations the very first time thev became professionally
invelved in preomoting internaticnal understandin

Develepment of Intereszt. Questions were aszked concerning people
(=}

who were influential in a respondent's becoming interested in inter-
national understanding., Familv (mother and father), friends and ac-
quaintances, ccllege professors and teacher colleagues were mentioned

enificant individuals, This is in con-

o

most frequently as the most =i
trast to the single most important group, school adwinistrators, cited

mat frequently as the most important in one's becoming professionally

involved, Table 15 shews the difference most clearly,

Kinds of Influence, Tables1l6 and 17 report the responses to

the question, '"What was it about them or what thev did that had an
influence on your becoming involwed and interested in the area of inter-
national understanding?’” Because some members of the study group were
influenced by more than one person, and because in some cases, there was
Mmore than one attribute abcut a person that had an influence, many dif-

ferent reasons were given.

al Professional Inveolvement, Responses to the question, '"What

I

-
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Table 15
Persons Mosc Influential in bringing About Respondents’

Interest and Involvement in the area of
International Understanding

Persons Named Interest Inveolvement Total Responses
£ £ £
College Professors 17 L 1 17 .4
School Administrators 4 16 20 1€.5
Foereign Friends/Acquaintances ih X 15 12.4
Teachers I know il 4 15 12 .4
Parents 12 - 12 9.9
Speakers once heard 7 3 10 §.3
College Classmates 6 - 6 4.9
Friends Acquaintances 6 - 6 4.9
Committee Members 1 3 4 3.3
Missiocnaries 1 3 4L 3.3
Relatives 4 - 4 3.3
Coourdinator of Religicus Student
Affairs 1 - 1 .5
Divector of Student Exchange Program 1 - 1 .S
Director of YMCA - 1 1 .S
Executive Secretaryv of NEA Depart, - 1 -
Total &6 35 121 100.0

Onlyv in the case of factors influencing interest were negative

influences reported. Seven (22.37) members of tre studv

roup gave

(]

[

negat

[

ve situations which impresszed them., Six of these szeven also gave
examplesof positive influences.

Selected Commentz, (Positive Influences) "She wheted my appetite,

She made the study of other peopie so fascinating, Her enthusiasm rubbed
off on me."”

"He had been a host to foreign students before and was quite enthus-
lastic abeut it all. He pointed cut some merits of what he was doing and

I became involved."
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Table 16

Reasons Certain Persons We
Respondents Becoming

Area

Interes t
of International

"

¢ Influential in the
d and Invelved in the

Understanding

Positive Influences

Involve-
nent

£

Interest

Total
Responses
£ =

i

Encouraged by people,who demonstrated

18

o

a sin-

cere interest in international understanding,

to become interested and/or invelved,

Learned about interests and values of
directly through personal ass
foreign peoples and/or different
Respectad and accepted more
people seid and did knowing
foreign experiences,

in world
peopies.,

Parents encouraged interest
and/or respect toward other

Identified with certain peoples and

ociations
ethnic

readily what
thev had personal

affairs

cultures

s /

w

being studied by knowing soumeone who was

foreign., This gave a feeling of fami

Fellow teacher
a s one of the
materials,

bestsources of informat

Personal invitation to attend a confe
IM<ant so much more than an imperscnal
= ddressed te the geneval public,

i Ay

I < cture on educational developments in England
countrics

<] = --
<3 ¥~

e¢lcped an interest in what other
doing in the field of education,

©

S

D1t ner's interest in French brought
& W eat love for foreign languages, and
T - ansferred to fore ign peoples because
<1 1 £ ferent and exotic.

=

-

D @aker spoke of internaticnalism as
ii r1<3 respectable, and this encouraged
<> devote more time to international

recemmended an organization

about a

liavity,

ion and

Tence
nctice

Q

this was

theyv were

patriotic 1
person
matters,

31.3

19

22.5

6

w1
(@}

[

2

fa—

o
o



Table 1¢ - Continued

e s - s valie - Tot
Positive Inrliucnces Interest Involwe lotal
ment Rezpor
£ f £ v
Speaker made person realize that ethnic, 1 0 1 1.2
national and religicus differences do not
alter the wayv all people feel as human beings.
Was informed of an organizaticen and wavs in 1 J 1 1,2
it could premete internaticnal understanding,
Total FE 17 83 100.0

"Through some foreign friends I learned mere about their home life
and their inteveszts: than I could hawve e¢ver learncd from books, as far

as a feeling 1s concerned,

"The foreign experiences and contacts and interests of a fellow
teacher were most influential. 1 learned a lot, and her attitude was
contagiocus."

"She has direct contact with feoreign people in manv ccuntries,

[oN)

She has intimate friends abread and she continues to visit manv countrics.’
"My father demanded that T read a lot and tock me to nmeetings down-

town where we met with manv Jifferent foreign people.”

"We had a ritual in myv home where we all had to read the newspaper

og

O
th
C
Iad
[
w

itting down to eat, The dinner table was a place for us to dis-
Cus = the news, local,naticnal and international."

(Negative Influences) "I had a cousin who was very religious.
Yet she wished thev would ecateh and kill all the Japs. My mother wrote
her a Jetter telling her it was poor for her to think that wav.,”

"I sort of rebelled against my parents' negative attitude toward

S Ome . . . <. .
Y@ e thnic groups and went in the other Jdircetion."
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“"When I was a child, I bcecan to wonde:r why myv parents and other
foreign people had a negative attitude toward the United States.”
Tatle 17
Reasons Certain Persons Were Influential in the

Respondents Becowing Interested and Involved in the
Area of International Understanding

Negative Influence Interest Involve- Totatl
ment Responses

£ £ £ 7
Intolerance, disrespect displaved towa:d 7 0 7 53.80

nthers.

Friends lack of knowledge and interest about 2 0 2 18,45
foreign peoples and world affairs.

Relatives disbelief of most evervthing as a 1 0 1 9.24

result of experiences in Russia,

Creater interest, on the part of certain 1 0 1 .24

teachers, in books, units and materials than

in factors that are most important in develop-

ing international understanding,
S peakers distorted conception of Russia, 1 0 1 9.24
2 e location of Japanese friends during World 1 0 1 9.24
War Il.

Total 13 0 13 100.00

Of the total responses given to the question, 'What was it abcut
- PR . . .
C i ewm or what they Jdid that had an influence on yvour beccming involwved and
IT terested in the arva of international understanding?' 86,467 were poesi-

a
T I ~x-e in nature and 13,54 were negative,

R ]

[ S
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Special Events anl Situations

Because manv situations and events occurred in relation to
significant people who were influential, it was difficult to separate
events from important people. Without losing the individualistic
character of the different situations, Table 18 presents the few
events that were not related to specific people.

The selected comments under "exposure to foreign peoples and
cultures' in Table 1S reflect similar responses concerning reasons
certain perscns were influential (see Table 1€),

The reason "expcsure to ethnic groups" and '"exposure to foreign
peoples and cultures" are considered separately 1is because the former
refers to American citizens with different ethnic backgrounds and the

latter refers to citizens of cther nations,

Effectiveness of Experiences Abroad

Eleven (64,6%) of the seventeen members who had experilences
abroad reported that thev developed greater interest in the area of
international understanding as a result of their foreign experiences,.
Conversely, thirteen (76.7%) of the seventeen members stated that they

did not become more professionally involved in the area of international
L nderstanding as a result of their experiences abroad. Tabtle 12 gives
=3 Dbreakdown of the effectiveness of experiences abroad in developing

L Titerest and involvement in the avea of international understanding.
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Table 15

Special Situations and Events that Influenced Respondents
to Become Interested and Involved in the Area
of International Understanding

Situation and Event

f

o

Selected Comments

Professional Pre-
paration and exper-
ience

Exposure to foreign
Peoples and cultures

Church invelvement

E =< posure to ethnic
2 T oups

10

9

33.3

3

0.

10.0

[y

[}

"My interest in people who are different
can be traced to my interest and work in
the area of special education.'" "I natur-
ally assumzd I would become inveolved in
this area because I was pursuing a feoreign
language in college," "Personal teaching
experiences nade me aware that students
are not learning to be analvtically criti-
cal, but just critical for its own sake.'
"I was disccuraged bv the obsolete,
stercotype and Western cultural ovienta-
tion in textbooks and materials.' “'The
problems of adjustwment foreign children
had in school made me acutely aware of

the needs and difficulties of these chil-
dren."

"When I saw the French language come a-
live on billboards, etc. in France, it
gave me a different look at what I only
knew existed in books.'" "Contact with
foreign people at a conference left an
inner feeling which impressed me emotion-
ally, 1 became meore interested in foreign
people.” "Coming in actual contact with
foreign peoples, mores, habits, and be-
liefs, made me realize there are other
points of view and that we must know these
to better understand world happenings.,"

"We were alwavs deing things for others.'
"My early childhood contact with nuns and
religicus activities caused me to think
of others.," "Religicus teachings support
human understanding."

"I lived in an ethnicallyv-mixed neighbor-
hood where I learned to live with pecple
who had different values, wavs of living,
etc," '™y contact with Jdifferent races
made me sce people differently than most

othevs.,"
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Table 15 continued

S ituation and Event f % Selected Comments

Travel in the U.S. 2 6.7 "“Travel in the U.S. breoadened my interest
in other pecple.”

Death of loved ones 1 3.3 "I became more sensitive to the need for
in World wWar II wor ld understanding."
Exposure to movies 1 3.3 'When I was voung, movies about people

in my parents homeland made me feel
closer to them, and not so different,
In fact, I was proud of the relationship."

U.S. racial problems 1 3,3 "The superficial international under-
standing and human understanding of

people was painfully clear to me.'

Total 30 0.0

Table 19

Lffectiveness of Experiences Abroad in Influencing
Interest and Involvement in the Area
of International Understanding

Yes No
£ % £ T
E xperiences Abroad Influenced Interest 11 64,6 6 35.4
E > periences Abread Influenced Profes-
sional Involvement 4 23.3 13 76.7
Ll)rperiences Abroad Influenced Non-Prof-
e@ssional Involvement™ 2 12,1 14 2.3
e ————

“One person did not answer.
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Reasons FPxperiences Abroad Were Influential, The majority

(74,87%) of responses were positive in regard to the reasons experiences
abroad were influential in either developing or maintaining interest

or involvement in the area of international understanding., Two nega-
tive reasons accounted for 10.4% of the responses and three ''no res-

"

ponses’” completed the total of nineteen responses. Table 20 identifies
the responses according to positive and negative reasons,
Table 20
Reasons Experiences Abroad were Influential in Developing

or Maintaining Interest and Involvement in the
Area of Intecrnational Understanding

— — ——
f %

Positive Reasons
Developed a more positive attitude and tolerance
toward foreign peoples. 9 48.5
Reinforced a predisposition toward an interest
in this area. 4 21.1
Became curious about other countries, 1 5.2
Negative Reasons
Aggravated by servicemens' disrespect and in-
tolerance toward foreign peoples, 1 5.2
Shocked by inabilityv of U.S. students to discuss
intelligently American values, ideologies, etc. 1 5.2
No response 3 15.%

Total 19 100.0
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Selected Comments., "I gcot a better understanding and aporecia-

tion of foreign peoples.”

"I obtained a different attitude about the Japanese, It was

[}

more positive despite the wartime situation.”

n

th

"I got a real awareness of similarities and merits of wavs o
living, etc., of other pecple.”

"I became curious as to whether or not other countries had similar

ro it hose saw 1ir e Ckraine,
blems as those I saw 1in the Ukraine."

"Over my four vear stint in the navy, I learned to realize the
responsibilities Awmerica had to othe: countries in helping them solve
their problems.’

"A trip to the Scviet Union with U.S. students made me more
concerned about the need to develop a curriculum to teach better inter-
national understanding, and to teach students to be more analvtical.”

"I saw the world and found cut that cther people besides Lurcpeans
existed.,"”

"My fawmily background steered me toward beccming involwved in
the area of international understanding. My experiences abroad simply
added to 1it."

"My experiences influenced me more than anvthing else. 1 developed
an increased interest in subject matter concerning international under-
standing.”

"1 became interested in studving a little more about places I

. >

had seen."



69

Ceurse Influences

The extent to which a respondent gave specific examples of the
wayv courses were influential in the develcpment of interest and invelve-
ment in the area of internaticnal understanding determined how the res-
ponse should be recorded in Table 21, For example, two or mere specific
examples of course influences ccenstituted a "some'" respoense, one example
was considered as "little” and no exawmple was recorded '"none.”

Table 21

Course Influence on Respondents to Become Interested
and Involved in the Area of International Understanding

Program Sone Little None Total Responses
f T f = f B 4 7
Bachelor 8 26.7 10 33.3 12 40.0 30 100.0
Master 2 7.4 10 37.0 15 55.6 27 100.0
Specialist 0 1 25.0 3 75.0 100.0
Dector 0 3 100.0 0 3 100.0
Non-Degree Courses 2 9.5 9 42,9 10 47,0 21 100,90

Tetal 12 4.2 32

w
~d
o

40 47,2 55 10C.0

The ma jorityv of combined responses (47.27.) indicate that courses
at various degree levels had no influence on the development of interest
or involvement in the area of internaticnal understanding. A minority
(14.17) set of responses showed certain courses as having "some'" in-

luence and 37.7%: of the responses indicated "little™ influence. Con-
pared with cther degree levels, courses at the bachelor's degree level

Al

were most frequently mentioned as having "some' influence. None of

(¢
P
it

the specialist or doctoral degree candidates reported ceourses on th

tr~

respective levels as having "some' influence.
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Table 22 shows three catecories in which ccurse influences are
classified. Responses pertaining to influences which ¢manated from
personal relationships or attributes weve classified "Personal Ex-
periences.,” Responses concerning subject-matter content only were

ve

classified "Academic Experiences, When members of the study group
mentioned both perscnal and academic influences as being important

in the developuent of interest or involvement in irternaticnal under-
standing, they were classified as one response in the category "Com-
bination LExpericnces,"

ve

"Perscnal Experiences'” made up 507 of the responses, and "Academic
Experiences' made up 23,15 of the responses,

Although manv specific reascons were reported why certain courses
were influential, one reason was mentioned vepeatedly. Contact with
foreign students and different ethnic groups was singled out most fre-
quently as an important part of the total educaticn experience.

Table 22

Kinds of Ccurse Influences and Reascns Respcendent:z Censidered
them Influential in Develcping Interest and Invclvement

in the Area of Internaticnal Understanding

£ 5 Selected Comments

Personal Experiences 13 50.0 "I had cutstanding instructors. Their
knowledge of the subject matter area
and their fcereign background and exper-
ience stimulated my interest,™ "My ccn-
tacts with foreign classmates and other
ethnic groups broadened my outlock and
allowed me to see others’

Combination Exper- T 26,9 "The course content was wost infeorma-
iences tive. But the contribution of foreign

students nade it more realistic.” “Gen-
erally, none of the courses centributed
toe international understanding. tHowever,

points of view.
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Table 22 continued

f < Selected Comments

thev did begin to develep a framework

of appreciation toward cther pecples,

a frame cof mind more conducive to inter-
natiocnal understanding,”

Academic Experiences 6 23.1 "Thev made me conscious of areas of the
world not usually taught in elementary
and secondarv courses,” "I learned to
see the need to keep probing for answers
in an ever-changing worid."

Total 26 100.0

Implications for Curricular Pregrauws

Academic Preparation to Promote International

Understanding Through Teaching

Adequate-Inadequate Preparaticn, Table 23 shows whether or not

the academic preparation of the stuldv group mewbers was considered ade-
quate or inadequate to promete international understanding through
teaching. At all program levels, except the specialist, the majority
reported an inadequate preparation. At the bachelor's level, 80%
reported an inadequate preparation. Inadequate preparation was also
reported by 66,7. of the members whe were pursuing or had ccempieted

the master or doctcral programs as welil as the non-degree courses,

tlalf (50°%) of the specialist candidates =zaid their preparation was in-

adequate,
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Table 23

=~ !

Adequacy of Respondents' Academic Preparation to
Promote International Understanding Through Teaching

Program Adequate Inadequate Total
£ e £ e £

Bacheior 6 20,0 24 80.0 30
Master 9 33.3 18 66,7 27
Specialist 2 50.0 2 5C.2 4
Doctor 1 33.3 2 66,7 3
Non-Degree Courses 7 33.3 14 66.7 21

The percentage scores in Table 23 are calculated separatelyv
for each program according to the total number of pecple who had com-
pleted or were pursuing a particular prograw, The respondents gave

re s

inadequate’

their definition of the terms "adequate' and when theyv
explained why their academic preparaticn was adequate or inadequate,

Reasons for Academic Prepavation., Responses to the question,

"How were vour college ccourses or degree programs adequate in prevaring

t

vou to teach about international understanding?'" were very similar to
those responses cencerning the reasons certain courses were influential
in developing interest and involvement in the area of international
understanding (see Table 22), Selected comments show the diversity of
reasons for adequate preparation and give an idea of the feelings under-

lving the tvpe of academic preparation,

Selected Comwments, '"Professors with personal experiences abroad

were more impressive and gave an added dimension to the courses theyv
taught."
"Certain courses stimulated me tc think more about world problems

and their solutions.'™

* See Table 22,



"The only wayv my master’s prog:am was adequate was that I learned
to think analvticallv."”

"A broad, geneval education rather than a specialized field of
concentration was the reason for an adequate preparaticn,”

"Courses which I chose in all myv programs, non-degree courses
also, were reiatively broad ccmpared to the traditional Western cultural

focus found in required course

1]

. Although there were verv few courses
with non-Western content, I sought them cut,"

"I emphasized techniques rather than subject-matter content,
This equipped me to better transmit what I had to teach others,"”

"My predispesition was such that the courses I tcok added to
and increased my desire to learn more about and acquire a real feeling
for foreign cultures.”

"The college atmosphere was the kind that opened areas which
I hain't been exposed to before.,”

"I'm now choosing courses which give me what was missing in my
earlier educational background."

"The non-degree courses I chose filled a void in mv acadenic
preparation, as far as a background in non-Western cultures is concerned,"
Reasons for adequate and inadequate academic preparation to
promote international understanding through teaching were reported ac-
cording to courses and/or programs, Therefore, one perscn could repert

reasons for adequate and inadequate preparation depending on the
program or courses te which he was referring, For example, it was

possiblie for a person to report that his undergraduate program, as a

[

whole, was inadequate, but a singlie undergraduate course was beneficia

and adequate.,
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Reazons for Inadeguate Prepavration, The reasons for inadequate

preparation to teach international understanding are similar to the
reasons given for not taking more couvrses with internaticnal content,
Table 24 shows the majority (56.3.) reported a dearth of courses which
were oriented toward international understanding., A lack cof interest
in internationa®! understanding at the time a particular program was

4~

taken accounted for 28,17 of the vesponses, And 9.4 of the vesponses

"

attributed a neglect of the non-Western worid to an inadequate pre-
paration to premote internaticnal understanding through teaching,

Sclected Ceomments, ‘'"Largeiv because treaties, ecconomics,

politics and current events are stressed in courszes on international
understanding. Thev do net serve the human element which is crucial
for human and world understanding.”

"Theory of methodology was stressed instead cf informative
content,"

"For cne thing, the focus was on European cultures,

"The courses I had lacked the apprcach course:z take today in
critically evaluating situaticns in the world,"”

"Veryv little attenticen is given te international understanding
at the university and high school levels."
"Therve was virtualily nothing in my undergraduate program that

e

oriented me in the avea of international understanding.

(o)

"Limitations of a small schocl prohibit availability of pre-

fessers who would teach ccurses relative to this area.”
"I got wmore out c¢f my forensics classes because I was working

ve

in debates with twe foreign students,
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"My experiences abroad gcave me far mere than my ccurses, The
courses were wholly inadequate in their appreoach, Anv man off the

children what's in it."

[

street can read a text and tel
Table 24

Reasons for Inadequate Preparation, Unsvstematic Development
and not Selecting More Courses with International Content

Reascons Inadequate Unsvstematic Limited Course
Preparation Development Selecticn
£ o £ i f e

N

Degree programs neglected arvea 15 36,3 4 43.9 20 54.0

of international understanding

Not interested in area of in- 9 28.1 4 12.5 10 27.0

ternational understanding at

the time.

Develep competencies in other ‘ 5) 15.4 5 13.5

areas

Fccus of social science on West-3 9.4

ern cultures

Unrelated experiences during life 4 12,5

As a result of teaching respon- 3 9.4

sibiiities

Cther 2 6.2 2 6.3 2 5.5
Total 32 100.0 32 100.9 37 100.0

Wav in Which Interest and Invelvement in the Area
f Internaticnal Understanding Developed

In respense to the question, "Did vou become interested/in-
volved in the area of internaticnal understanding as a resuit of svs-

tematic, deliberate planning c¢r unsvstematic, incidental events?"
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twenty-seven (91,7%) of the respondents reported that interest and
involvement evolved incidentally,

Reasons for Svstematic Development of Interest and Involvement,

The three members who regarded their approach to the area of international
understanding as svstematic and planned gave the fellowing explanations:
"My whole childhood experiences were in an atmosphere that was
rich in foreign exposure, This germinated an interest and direction
in a tvpe of college program that had international implications;"
"In addition to myv familv background, I alwavs wanted to travel.
These two things catsed me to become interested in the area of inter-

'

national understanding;" and

"I went out of mv way to take courses, host fereign students
in my home, volunteer for committees, and so on, because I was always
interested.,”

Lach of the three members cited early childhood experiences
within an internationalliv-oriented family environment as the foundation

for anv interests and invoivement that developed,

Reascns for Unsystematic Development of Interest and Involwvement,

The reasons given for an unsvstematic, incidental development of interest
and involvement in the area of inte:naticnal understanding are consis-

tent with the reasons given for (1) not taking more courses with inter-
national content and (2) an inadequate prepavration to promote international

understanding through teaching. Table 24 illustrates this relationship,

“Actually, one person reported that he became interested because
of early background experiences which led into fairly svstematic events
but became involved because of unsvstematic, incidental events, This
was calculated as 1,2, The 91.7%: really represents 27 1/2 persons,
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Selected Comments, "The purpose c¢f an elementary education

backiround is to prepare a perseon for tcaching elementary grades and

"
.

in

oY)

not to prepare a person for international understan

[(je

"There 1is little opportunitv for concentration in this area be-
cause of the incidental treatment of courses and when theyv are made
available."”

"My interests were In subject matter arcas quite different from
those that would have exposed me to internaticnal understanding.”

"If one is aware of relationships awmeong humans, it is natural
that he would become interested or involved with foreign peoples.”

"I became interested graduailyv. It is as though I've always
been this interested. 1It's part of myv personality.,”

"I've been interested in manv different things, I guess this
brought me to the area of international understanding."

"The chance opportunity tce spensor a club which was concerned
with internaticonal understanding led to other kinds of involvewent."

"I really have nct had an interest in international understand-
ing., Tt just happens that I've done a few things that are part of mny
job of teaching."

"Teaching histery and a foreign language brought about greater

involvement and a personal emphasis in international understanding,”

Feasons for not Taking More Courses with International Centenrt
g .

Table 24 reports two ma jor categories in which most responses fell
when the respondents were asked, "Are there anv reasons whv vou haven't

. “yte

taken more courses with international content’
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Selected Comments, "I never knew of any courses that were

offered.”

"Thev didn't offer such courses when I went to college.”

"This is a new thing. There just aren’'t manyv, if anyv, courses
available "

"My interests changed after taking a course which exposed me

to international understanding.’

o
wm
.

"I had other interests when taking undergraduate cours
"I had to take the required courses,"

"There wasn't rcom for other ccourses."

"My program was set, and there was little freedom to choose
ccurses I wanted to take."

"Since I'm going into administration, there's no need for me
to take such courses.”

"1 took courses that wouid hlep me be a better all-around
teacher "

"I needed to freshen-up in the area of math.,"

"With family and teaching responsibilities, I just didn't hawe
time to continue taking courses."”

"The basis for international understanding lies in human under
standing. Therefore, courses in psychology are most important and
thesze are what I've tawen."

"Being a Negro,I wasn't encouraged to pursue academic areas

that led to or pertained to carveers where my race was not allowed,"



Mcst Twportant Characteristics of Individuals Who
are Involved in International Asepcts of Education

Table 25 reports the opinions of members of the study group

concerning personal qualities of individuals who are involved in inter-

national aspects c¢f education, The respenses weve classified according

Characteristics which

1" AR

to "Personal Quaiities" and "Academic Qualities.
pertained to a persen’'s personalityv, whether they were oriented toward
oneself or others, were classified as "Personal Qualities.” Character-
istics thet were related to knowledge, 1ts acquisition c¢r dissemination,
were classified as "Academic Qualities."

Fiftv-eight (75.47%) of the respenses concerned "Persomal Qualities.”
Twenty (24.,67.) of the seventv-eight responses weve related to "Academic

X

Qualities,

Suggestions Concerning Important Curricular Llements

1

Responses were categorized intce two main sections, "General"
and '"'Teacher " The "Generai' responses were so classified because
of their general applicability at alllevels of educaticn,elementary
through graduate school., Lkesponses which were directed specificaily
to problems or situations that are peculiar to teachers were grouped
under the "Teacher' section,

The "General' categoryv was divided into two sub-groups, '"People-
oriented” and "Content-oriented.'" Suggestions emhasizing the importance
of people were separated from suggestions concerning subject matter
content, The curricular elements presented in Table 26 were suggested
bv members of the study group on the premise that their inclusion in
curricular pregrams would bring about greater intervest in international

understanding,
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Tahble 25

Mcst Important Characteristics of Persons Inveoived in
International Aspects of Lducation

Qualities £

"Personal'
Self-oriented

Liberal, open mindedness. 12
Ability to promote effectivelv the cause of inter- 7
national understadning. Be influential,
Be a good citizen, 4
Abilitv to reascn, think, criticize analivtically. 2
Ability and desire to meet with foreign people, 2
Ability and fortitude to stand behind own convictions, 1
Love and lack of fear cf the unusual 1
Total 29
Other-oriented
tiave feeling, empathv, basic respect toward people and 22
their cultures and religicns. Tolerance.
tHave interest in other people-not seif-centered, 7
Total 29
Total "Personal Quaiities"” 55 (75.4°2)
"Academic"
Acquisition of Knowledge
Know subject area well, 5
Keep pace with developing cenditions and information. 4
Know history of othe:r countries. 3
Know American culture and histovy, 2
ilave background in geography 1
Abilityv to communicate in a foreign language. N
Total 16

Dissemination of Knowledge
Have a desire to teach abcut international understanding. 4

Total "Academic Qualities” 20 (24,67

Total Responses 78 100,0-

NN v O U
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37.7
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Table 26

Currvicuiar Fliements Considered Important by Respondents

in Developing Greater Interest in the Area of
International Understanding
Curricular Elements £ %
"General"
Content-oriented
Introduce concepts in earlv vears of education, 11 11.2
Emphasize basic similarities rather than differences. 7 7.1
Integrate subject matter areas. 7 7.1
Up-date content and concepts. 7 7.1
De-emphasize textbook approach. 6 6.1
Develop foreign language proficiency 5 5.1
Develop geographic awareness, 4 4.1
Inject mere non-Western content, 3 3.1
Eliminate stereotypes 3 3.1
Develcp strong background in America’s cultural 2 2.0
heritacge,
Total 55 56.2
People-oriented
Provide contact with foreign peoples, 25 25,6
Give more attention to human relations, 7 7.1
Involve parents, 5 5.1
Do things for others. 3 3.1
Provide more counseiing for course and program 2 2,0
selection,
Study people according to regions rather than races N 1.0
Total 43 43.9
Tetal "General' elements 98  (100:)
"Teacher"
Expose teachers academically to the international 12 63.3
dimension,
Make information available to teachers regarding Z 10.2
the work of organizations which promote inter-
national understanding.
Allcw released time for teachers to participate in 1 5.2
activities promoting internaticnal understanding.
Utilize a schocl consultant in international under- 1 5.3
standing,
Use more audio-visual techniques and materials. 1 5.3



Table 26 continued

Curricular Elements £
Prepare teachers who hawve had experilences abrcad to 1 3.3
use thelr knewledge and insight effectivelyv in
the ciassroom,
Prepare teachers who visit or host foreiagn peoples i 3.3

£ g
to be able to effectivelv inforw them about the
American culture,

Total "Teacher" elements 19 (100%:)

Cf ninety-eight "General" curricular elements, fiftv-five (56.2"
were content-oriented and fortv-three (43.9 ) were people-oriented. A
significant percent (25.67) of the pecple—oriented sugcestions referred
te the impertance of contact with foreign peoples, Content-oriented
suggestions were distributed fairiv equally.

Twelve sug

cgestions (63,3%:) which were aimed at teacher prepara-
ticen programs showed a desire for mere courses that would orient

teachers te the area of international understanding. And it was

W

ug-
ges ted that this be done more deliberately as part of the requireunents
for completion of teacher preparation prograums,

Selected Comments, (Content-oriented) "The focus of attention

must be developed during early vears of education at the elementarv
level."

"Similarities should be stressed, After all, thev are the
binding factors of the human race. Hyper-analysis tends to lose this
and stresses differences too much,"

"Subject matter areas should be integrated so that focus is on

cuitural areas rather than on segmented, unrelated subject matter

content,"
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"Teachers need to be informed of the mst currvent concepts.
Misconceptions will go unnoticed and perpetuated if thev arent infcormed
differvently,”
"How can vou teach international understanding from textbooks

that refer to Soviet people as ruthless? nesides this, textbooks ave

"It's surprising what vou can learn about other peopies when

-y

learning a foreign language, Of ccurse this depends on how it is
taught."

"Geographyv should be introduced in its broadest sense. Econemic
and political geographies of other countries. I think Americans are
geographically illiterate, It should be mandatory in all high scheels
in the United States."‘

"I'm learning a lot about people that are overlooked. Slavik,
Near Last peopies and others not part of traditional Lurope are too
often not stressed in schools.”

"We should know about our own countryv's history, geocgraphyv,
eccnomy, political ideoiogies, etc., before going into depth in other
nations,"

"Superficial experiences should be aveided. For exawple, dressing
in costumes of peopie who are being studied could increase stereotvping
rather than decrease it."

(People-oriented) "Contact with foreign peoples and countries
shouid be enccouraged, There is no substitute for direct relationships
with peobple of foreign cultures.,”

"If we're interested in changing the attitudes of children, we

can’'t discount the parents' influence."”
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"

Ve need to do much more with self-understandine., TIf a person
can understand himze 1€ he can better understand others, International

understanding should be used as a vehicle for better understanding

tn

p

(]

ot

U

human behavior and relaticn

"3v doing things for others, we learn to like others and ap-
preciate them more."

"I needed more ccunsel in developing my progzrams and working
out myv course sequence, I really had poor advisement, "

The following selected comments are related to the "Teacher”
group of classified suggestions: '"Teacher education programs should
be designed to include Iearning experiences and exposure to factors of
international undervstanding. Teachers need to have mere knowledge
about the area of international understanding if theyv are to teach it,

They tend to shy awav from teaching about other peoples and cultures

when thev don't know about them and therefeore have to study up on them.”

"Organizaticns which prowete international undevstanding should
make Iinformation more available to teachers, Things iust don't filter
down,"

"You've probably noticed that most state organizations consist
£

of administrators, Part of the reason for this is because they can

get away from their jobs more easilyv than teachers. A teacher needs
a substitute."

and therefore don’'t teach about internaticnal understanding, What is
needed is a specialized teacher ¢, if possible, a coordinator te act

'

as a consultant in a svstem or even a building,’

Tco many teachers like miself don't hawve a background or interest,
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"There are many devices and materials that are useful in teach-
ing internaticnal understanding, There are T,V. prograwms, films,
tape recovdings, use of the telephone, etc.”

"What happens to those teachers who have taucht abroad? Too
many of them don't know to capitalize on their experiences and use
them effectively in the classvoowm, We need to develop programs to
train such pecpie to utilize their experiences,”

"1 became involved iIn hosting foreign students and taking them
around to see the American wav of life, My problem was I didn't know
how to react with these people and how to give them a good, clear

1

undevstand ing about our wayv of life,

Summa v
————————

Specific aspects of the data analvsis appear to be significant

w

and deserve attention, In the genera. category ''characteristics o

.

the studyv zample,’” matters concerning invceivement in the area of inter-
national understanding are noteworthyv, The educational backgrecund
of the study sample is also rewvealing, especially in regard to the
social science and vecational emphases which had a dominating effect
in undergraduate and graduate programs,

The section dealing with the factors which influenced interest
and involvement in the area of international understanding is signifi-
cant because of the concerted effort to identifyv reasons certain factors

were influential rather than the factors alone.
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A third significant aspect is the sect

)

impiications for curricular pregrams, The data suggest the need

for a critical lock at programs at the elementarv, secondary, under-—
s & R R

B

graduate and graduate levels of education,

n






CHAPTLRN U

SIMMARY, CGENERALIZATIONS AND RECOMMLNDATICNS

Chapter V is orgcanized in three secticns, The

1

S

~

is a recapituration of the stud: lesign, The second section pre-

I3

sents the generalizations which were drawn from the data. And the

final section cites socme recommendaticons for further study and action.

The Purpose
This study was undertaxen for the purpese of determining what

to become intereszted

m

factors influenced a selected group of teacher

[\))

and Inveolved in the area of internaticnal understanding. The basic
assumpt ion underlving the study was that individuals, especiallv
teachers, become intervested and invelved incidentallv rather than

svstematically,

Populeticn and Sample

For the study, two committees and two organizations, which
are recognized for their contributions toward international under-
standing, were selected as sources for the pepulation. The commnittees
are the Michigan Departwment of Public Instruction’s Committee on
International Understanding and the Michigan Association feor Supervision

87
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and Curriculum Development's Committee on International Understanding,
The organizations are the Michigan Council for the Sccial Studies and
the Pecple-to-People program, Teacher-members were chosen as the pepu-
latien.
Three focal points were used in the selection of the study

-

sample: equal numbers of both sexes; as equal a representation as

)

possible of elementarv and secondary teachers; and as close an equal
distribution as possible of teacher-members f£rom the four organizaticns,
Lecause there were 20 few teacher-members in the two committees,
it was necesszary to refer back to their 1960 and 1961 membership rolls
to acquire an adequate vrepresentation as well as an appropriate number

for the study sample,

o0

Teachers who participated in at least one of the four scurce
for the population were presumed to be interested in international
understanding. The degree of interest was as varied as the degree of
involivement in organizations, committees and programs which were as-

sociated with developing international understanding.

Data Ccllection

A schedule was developed to coilect the data by means of a per-
sonal interview. Members in the group studied were interviewed in their
homes, exceDbt in six cases, Four of these six interviews were in the
researcher's office and two in schools,

The schedule was standavdized and consisted of both open and
closed-ended questions, The former tvpe of question provided the op-—
portunity to probe whenever it appeared advisable to obtain cliearver

and more complete answers or explanations to important questions.

A ——————e e e . . . ey
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In every instance, the interviewees were rezponsive and willing
to answer questions with little, 1f any, hesitation, Most of the
studyv group demenstrated an eagerness to contribute to the study and
cooperated in every way possibhle,

Within fortv-eight hours after each interview, the data were
transposed onte tables or cumulative records, This procedure was used
to eliminate as much evror as pessible due to lapse of memeory, In
addition to this, the procdure gave more structure to the data collec-
tion precess and provided a chance to determine more quicklv certain

patterns cof responses,

The major categories in which informaticn was collected weve:
selected aspects of the teaching expevience; presence of interest
before inveclvement:; invelvement in the area of international under-
standing; educaticnal bhackgreund: international aspects of educational
experiences: foreign language background: nationality background; exper-

iences abroad; process of becoming prefessicnallyv involved; iInfluential

w

people; special events and situations; effectiveness of experiences
abroad: ccurse influences: way in which interest and involvement
developed; academic preparaticn tc promeote international understanding
through teaching; m-st important characteristics of individuals who arve

invelved in internaticnal aspects c¢f educaticen; and suggestions concern-—

ing important curricular elements,
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Limitations
Since this was an exploratory studyv, the nature of signifi-
cance of relationships between certain variables was not in the purview
of the study.

2. It was not the intent of this investigation to study an
indiscriminate cross-sample of teachers, but to studyv a select group
which had demonstrated interest and professional involvement in the
area of inte'national understanding.

3. Individuals responded accerding to their own perceptions of

cause-effect relationships regarding influential factors,

Generalizations

This study was not undertaken to provide definite conclusions,
but to generate a few generaliizations which may and shculd be regarded
as hypotheses for further study., Questions are posed with related sets
of generalizations with hopes of highlighting (1) possible bases for
further studv, (2) certain implications for college, high schcol and
elementary programs of a general education nature, and more specificailv,

(3) certain implications for the preparation and in-service education

n

Of teaches, as well as non-teaching educators, The generalizations
can be applied at this time only to the sample of this study,
1. Teachers in this studyv group generally acquired an intevest
in international understanding before becoming professionallv

involved in promeoting it,



2. Greater professional rthan non-professicnal inveivement in

oreanizations, committees and programs premoting International

wm

understanding is practiced by teachers in this studyv group.

s studv group became professionally invoelved

pae

3. Teachers in th
in organizations, commiztees and programs prometing inter-

national understanding more as a vesult of invitation than
upon their own initiative,
Pelated questions:
a. Will invelvement in committees, organizations or pro-
grams promoting international understanding gencrate
interest in the arca of international understanding”

b, In what wav and to what extent are related intevests

and expericences transferred from avecational to veca-

c. Is there any difference in the degree of cormitument

teachers have toward wocational and aveocational interezts?

u

(o9

What factors encourage or discourage active participaticn

in prefessional and non-professional activities?

4, Teachers intereszted and involved in the avea of internaticned
understanding generallv have a social science undergraduate
ma jor,

5. Teachers interested and involved in the area of international

understanding generally select non-degree courses which are

related to the social sciences,

fo)

Teachers interested and involwved in the area of internaticnal

understandiing generally eniov the social scicnces and humanities



92

most and the sciences and mathenatics least throughout

their education, elementary through graduate school.,
Felated questions:

a. Are there personalitv differences between teachers who
are interested and involved in the area of international
understanding and teachers who have other interests and
areas of involvewent?

b, Are there personalitv differences among teachers who

ave interested and inveolved in the area of internaticnal

understanding?
c. If teachers with different academic backgrounds and inter-

ests were provided similar amounts and kinds of inter-

imilar intevrests and inwelve-

mn

national exposure, wouid

ment in the arvea of international understanding develop?
d., Do teachers generally select non-degree courses that

are related to the academic areas thev teach?

7. Teachers, more often than not, pursue a specialized graduate
proegram in the field of educaticn which is net related to
their undergraduate major.

8. Expesure to internaticnal content diwinishes as teachers
progress from undergraduate to graduate prograns,

9. Teachers Jdo not take courses that are internaticnallyv oricnted

primar-ily because of two major reasons: such courses are

not available due to program restricticons or lack of cffer-

ings; or interests in cothe» academic areas perziszt, Teachers

B

interested in the area of international understanding gen-

eraiiv accredit the former reason as the moest important,
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Inaiequate prepavration te promote internaticnal under-

standing through teaching was attributed primarily to the

absence of courses that were oriented toward international
understanding at both the undergraduate and graduate levels
of education,

ed questions:

a, At what time(s) or stace(s) of a person’'s formal educa-
tion would exposure to international content be nost
effective in develeoping interest in the area of inter-
national understanding?

b. To what extent and in whet wavs do institutions of
learning give attention to international content in
courses with the intent to proemote greater interest
in the avea of internaticnal understanding?

c. How restrictive ave educational programs in regard

to the selection of experiences that provide inter-

[}

national expcsure?

¢, To what extent and in what wayvs do institutions of
higher learning prepare tc¢achers to promote inter-
national understanding through teaching?

Menbers of this study group regarded school administrators

as having a strong influence on their becowing invelved in

activities related to international understanding.
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ors, especiallv those who have had puerscnal
expericnces abroad, were mentioned wost frequently by
members of this studv group as having a strong influence

on their becoming interested in other peobles and cultures,

First-hand, personal experiences with pecples of different

ethnic backgrounds were veported bv this study group as
having a strong infliuence on their developing interests

in the area cf international understanding.

A home envirenment which facilitates and encourages ex-—
posure to foreign peoplies and ideas, and learning of
international matters was reported by this study group to
have a strong influence in developing interests in the avea
of internativnal understanding.

This study group was influenced greatly bvthe enthusiasm
and encouraccement of others who were interested and/cr in-
volved in the area of internaticnal understanding.

From cbserving other peoples' intolerance and disrespect
toward peoples of different ethnic and cultural backgrounds,
certain members of this studv group developed an interest
in the area of internaticnal understanding.

Courses per se generally had little or no influence in
developing interest and invelvement in the arca of inter-
national understanding.

According to members of this study group, expericnces
abread, vegardless of their duration, generallyv had a

nterest in the

e

strong influence in developing grester
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area of international understanding, The same experiences

abroad generally did not influence professional c¢r non-

professional involvement in the area of internatiocnal under-
standing.

Related questions:

a, Arve theve anyv relationships between the extent teachers
are involved in the area of international understanding
and the type cof aduinistrators with whom theyv work?

Ave teache:s less apt to participate voluntariiv on

committees, organizations or prograns if administrators

do not encourage such participation?

c. What oppertunities are provided teachers at all levels
of education to gain perscnal experiences abroad and
to relate such experiences to the courses they teach?

d. What efforts are made to prepare teachers at all lewvels
of education for the experiences with which theyv will
be confronted when visiting ab:road?

e. What e¢fforts are made to utilize the cxperiences
teachers have abroad?

f. To what extent are institutions of learning providing
opportunities for students to have persomel contact
with peoples of cther cultures?

g. To what extent are institutions of learning evaluating
their programs in terms of promoting interest in the

area of internaticnal understanding?
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h, Tc what extent are instituticns cf leerning, es-

pecially elementary and secondaryv schools, encouraging
parent and community interest and participation in the
area of internaticnal understanding?

i. To what extent do invididuals who have had experiences
abroad realize the importance thev playv in developing
interest (or possibly discouraging interest) in the

area of international understanding?

Mewmbers of this study group generally censider international

content as being more a part of the zocial sciences than
other subject matter areas., This appiies to their exper-

iences as college students and teachers,

w

In general, tcachers become interested and involved in

the area of internationa. understanding as a resuit of
unsystematic, incidental events,

Teachers, for the most part, attribute their unsvstematic,
unanticipated cutcomes, and incidenta: appreach to the area
of internaticnal understanding to the lack of internaticnail
orientation in their undergraduate and graduate prograus,

Teachers in this study group generally believe that, arong

many pos3zible curricular improvements, the following twe

[¢¥

4

curricular elements woulid contribute greatly to generate
interezt in the area cof international understanding: the
inclusion of concepts which would help germinate undev-
standing among peoples; and expcesure to foreign pecples
and cultures at all levels of education (early elenentary

through graduate educaticn),
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23. Teachers in this study greup consider, in geneval, the
following two qualities as the most important personal
characteristics of persons who ave involved in inter-
naticnal aszpects of education: a demonstrable belief,
respect and tolerance toward cothers; and a liberal, open-
minded appreach to teaching about other peoples and cultures.
Relatced questions:

a. In the study of fereign peoples and cultures peculiar

)
"3
g

being practiced by institutions of learning, conmittees,

creanizations and programs to encourage teachers at

1 levels of educaticn to develop interests inthe
area of international understanding? How effective
are thev?

c. To what extent are institutions of learning incor-
porating some of the more commonly exbdressed suggestions
for curricular programs to develep greater interest in
the area of internaticnal understanding?

To what extent are institutions of learning coensider-

(1.

1

ing basic perseonal qualities considered important for

people invelved in internaticnal aspects of education

[y

93}

4

as desired goa of their curricular programs as well

[N

as desived criteria for the zelection ¢f perzonnel?
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In addition to the feregoing generalizations and related ques-
tions, the following recommendaticns ave cited:

1. This studv shouid be replicated by both the personal inter-

V2]

view technique and the questionnaire technique.

2, Selection of a population should be made on a broader scale
to include more than Michigan teachers who demonstrated an
interest in the area of international understanding through
their invelvement in committees, organizations or programs
which proumete international understanding,

S

Fae

3. To study the interest and involvement persistence of th

sample group, a follow-up studv should be considered. A

imilar Ilcongitudinal study might be possible with members

n

cf the whele pepulation as defined in Chapter I, or as
suggested in recommendation number twoe,

4, A comparative study should be made of planned educational
experiences designed to prowcte international understanding

to determine the composition of influential factors and the

rezponses to them cor resuits of them,

Cencluding Statement

The piea for 81l undergraduate prefeszsicnal schools and progranms
to take cognizance of various means of furthering international under-
standing is becowming more audible,

It is especially important that the many teacher training programs
provide their students with the competence required to make then

effective primarv and seconiarv school teachers., At a time when
school curricula are being changed tc ueet the challenge of worid
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affairs and when new, imaginatively produced materials are in-
creasingly available, the need for teachers adequately prepaved
to interpret the world scene iz unprecedented,?®

R

The significance of the above quote lies in the need for all

teachers to be adequatelv prepared te interpret the world scene. 0OF

utmest importance, howewver, 1s the need to place all efforts aiwmed at
establishing greater interest and understanding ¢f other pecoples and
cultures in proper perspective, Klineberg points out this need most
effectively when he rveports:

Anyv pregram of attitude change will fail of its objectives, how-
ever, unless it 1is realized that the problem has manyv aspects,
and that no one approach by itself can pessibliy be effective,
Attitudes ave created and medified by the home and by the schocl;
they have emoticnal as well as intellectual compenents; theyv are
responsive to social pressures as well as to deep psvchological
needs . They have manyv dimensions, and they must be appreached
from many different directions., It i1s nct enough to recognize

that the problem is multidimensional, and that therefore the at-
tack must be multidimensional as well. This recognition must be

tranzlated into effective action, so that our "educaticnal cf-
fensive,” in the wildest sense of the term, mav hawe the best
J7

possible chance cof success. 2/

56The Coumittee on the College and World Affairs, op. cit., D.#¢

57Klineberg, ob. cit

e
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INTFRVIEW SCHEDULE

A, Present and Paszt Intere

'l)

1. This vear, in what aspbccts of Internaticnal underztaniing have
veu been vost int ’

2, What other interests have vou had in the arca of internaticnal
unierstaniing before thiz vear

2. Were voeu interested in the area of internaticnal understanding
before or after vou became professicnally involwed in committecs,
Dreyerams, cr orcaniczations premoting international understarding?

before, afte:
(a) If atter, why?

B. Present and Past Involvement

L, This yaai, in what committecs, crganizations, cluls or pro-
orans which promote international understanding, have vou been
profess cnally invelved asz a wember?

(a) This vear, what conferences, programs, or mectings have
vou attended that pertained to international understanding?
(Attcended as a prefessicnal person in educaticn)

5. How hawve vou beenrn professionally invelved as an educater in
the field of 1ntut‘at1(»val understanding before this vear?
(a) Hew have vou been invelved, not professicnallyv as an

educator, in the arca of international unce:rstanding?
(Organizations, comnittees, clubs etc. in which vour
pos ition az an cducator is or was not the reasen for
vour involvement)

’

How many vears have vou becn involwed, not professionally
as an educator, in the area of internaticnal understanding?
vears,

£. How many vears have vou been profe:sionally invelved as an

educator in the field of 1nt\.1‘nar1m1al understanding? vears
7. HMew many vears have vou been in tcaching? vears,

C. Process of Becoming Invelveld

. dow 11d vou becoms prefessionally invelved in committees or
organizations cr prourams the very first time?




Z
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0

isnificant Gthevs

a What perscens were of the greatest influence in veur beceoming
professionally involved in committees, orzanizations cr puro-

grams premoting international undersstandi

nev did that had an
veld in the arca of

(a) What was it about them or what
influence on vour beconing invoe
international understanding?

t
1

10, What persons weve of the greatest influence in veur bteoccming
really irtercsted in the fileld of internatioral underatanding?

(8) What was 1t about them ¢ what thev did that had an
influence on veur becoming interested in the arca of
international understaniing?

(prebe) Locking back over the vears, can vou think of

one or possibly nmore than one perzon who might have

been influential in vour becoming interested in the

area of internaticonal understanding? (SUCH AS members

of vour family, friends and acquaintances, teachers,
foreign people, colleze profs, speakers vou've heard, 2tz))

(a) What was it about them or what thev Jdid that hai an
influence on vou?

E.

wn

pecial Situaticns and Events

11. Can vou rerember any ba-ticular situaticons cor events that micht
have been influential in vour becoming--
--interested in th: arvea of international understanding?
-—involved in the arca of international understanding?

F. FEducatienal Background

-~

12, What degrees do vou have? (circle appropriate one(s) below)
What ma orvs and ninors did veu take? (fill apprepriate blanks

vding the wery first time?

telow)

BA or BS: Field Ma jor Minors (1) (<

MA or MS: Field Ma jor Miners (1) (2
Field Ma jor Minors (2) 2

(a) What legrees are von working on now? What are vour ma ors
and minors?
Field Ma jor Minors (1) )

(b) Have you taken any courses outside of vour degree proorams?
ves ne. I vesz, in what subjsct areas were vour

courses?

rge— ~— —x
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Did vou take anv courscs that hed a definite Intertaticonal
orientation in veur =-BA o BS: VoS, ne.  iow iy’
In what subject arcasz wore the}——_ ——-
MA o MS ves, rneL o How many? In what subject matta:
areas wcre—E:cy? —__

ves, ne.  ow nanv? In what subcct matter
areas were thev?
Courses: ves, neL o How ranys In what subject 1atter

wre thev?

(a) Av: there any reazens why viu haven't taken nmore cours

with internaticnal —ontent?

In which wav were vour BA or BS courses or voeur underaraiuate
exbericnces influential in vowr beccuing--
——interezted ir the arca of internaticnal understandina?

—-—invelved in the area of Intevnational understandina?

(a) In which way were vour MA or MS courses or vour graduate
experiences influential in veur becceming--
--invelved in the area of international understanding?

() In which wayv woere vour (degree) ccouries or vour
oraduate ewperiences influential in vour bhecoming--
--interested in the avea of international understand ing?
-—involved in the avea of international understanding?

(o) In which wav were vour non-degrs:a coursces 0 veur
academic experiences influential in vour becowing--
--intevested in the area of international unders-tancing?
-—involved in the area of international understandiing?

oy
T

Do you feel that vour collige ccurses adequately or inadequatzly
prepared veu to tcach abeout international understanding?

adequated, inaicquately,
(a) 1f adzquately, how?
(¥) If inadequateliv, why?  (You nayv wish to answer in corder

e¢ Droerams)

(and anv nen-deur2e CCUr3Iss vou mav
have taken)

?
1

of wvour d=er

)

Considering all that we hawve Jiscusszed so favr, would vou sav
that vcu became intevested and involved in the arca of inter-
national unierstanding because of svstenatic, deliberate plan-
nina or tecau of unsvstematic, incidental events?

(a) Interested: svetematic, unsvstematico,

(b) Involvad: svstematic, unsvstematic,

(¢) Lxplain veour answers,

=
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104
Foreign Experiences

17. Have vou ever (1) studied abroad, (2) particzipated in a
student or teacher exchange program abroad, (3) traveled
atread, o- (4) liwved abrcad feor a period of time for rea
ercluding the above three? (ecircle the appropriate one(s
(a) If vou have, give re the following infermation:

Study (date) Exchange P:og, (date)

ons

)

Africa

Asia

Europe

Latin Awerica

Travel (date) Live (date)
Afrvica
Asia
Europe
Latin America

(b) ilow long were yvou abroad at anv one occasion?

15, Did vou become interested in the arvea of internaticnal under-
standing as & result of anv of vour foreign experiences?
___yes, _ mo.

(a) '\fh_\'?

(2) Did vou becoms professionally involved as an educatov
in the area of international understanding as a result of

vour foreian experiences? ves, no,
(a) Why?
(c) Did vou become involved, nct prefessionalliv as an educator
" in the arze of international understanding as a rezult cf
vour foreign expeviences? ves, ne.,
>

(a) Whv? or 1if ves, in what wav? (cf ?

(T}

(a)
Biographical Information

14, What language(s) were spoken in veur home?

20. What foreign languages Jdid vou take in school (college included)?

[oS]
—

. Hew proficient are vou in one or more foreign languaces?
(speaking, recadineg, writing)

speaxing reading writing understanding converzation
geed

fair

[5S)
o

What 1s vour naticnalitv backercund?

-




23, Male , Femalc

2%, In what states did vou receive vour education?
elementary secondary uniderceraduate graduate
In what countries?

25, What grade levels have vou taught?

g
2

,4
o
w
I

1 a
K 1 345675 41011 12, colleas

27, What subjects have vou taught?
(a) Tvpicai elementaryv grade subjects ves, ne.,
(b) Other
(c¢) Which subject(s) incliuded international centent?
(Circle appropriate one{(z) above)
27, What subjects have vou enjoved ... Mest Least

(a) elementary school

(b) secendary school

(¢) undersraduate

(3) If preferences have changed over the wears, ask why,

Suggestions and Opinions

25, (Perscnal Qualities)
In vour opinicn, what are three most impertant cheracteri
that a persen who is involved in internaticnal aspects of

~

e¢ducation should possess?

29, (Curricular Fxperiecnces)
What would vou consider to be, at least two, impertant ¢
wents of curricular programs that would develop meve interest,
on the part ¢f elementary, sccondary, and celilege students
and in-service teachers, toward the f£ield of intermnaticnal
education?

ie-

50, What elements wculd strencthen the way internaticnal under-
standing is treated on all levels (elementarv-cellege-in-sarvice
education)?’

& zre other points which veu might consider important to
this study that we have not discussed?
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MICHIGAN STATE UNIVERSITY Fast Lansing
College of Education ffice Phone:355-5522
tiome Phene: 355-9790

Dear

A study of selected teachers in Michican is being conducted for the

purpose ¢f determinirg what factors were infliuential in thoir becoming
interested and involved in the arvea of international understanding,

Since more teachers are devmonstrating an interest and involvement in
teaching and prometing internaticnal understanding, knowledge of in-
fluential factors should be valuable in developing curricular experiznces
of school and college veuth., It is also expected that such informaticen
could aid in the development of effective preparation pregrams for teachers
who will find themselves teaching about foreign peoples and cultures,

Because veu have been inveolwved in the area of internaticnal understanding,
it is hoped that vou will participate in this studv and thus contribute,
in ancother wav, to something that is of interest to vou,

The end of a school vear, I vealize, can be very pressinc; however, if
vou cculd manage te schedule time for an interview which takes about
sixty minutes, I would appreciate it very much., The interview censists
of a series cf open-ended questions which pertain tu your present and
past interests and involvement in the avea of international understand-
ine, vour academic background, and particular situations, events and
pecple that influenced vou to becowe interested and invoived in the
arca of international understanding.

In a few davs I will be ccntacting veu, prebably by phone, to arrange
an appcintment for an interview. If vou wish additicnal information
concerning the study, vlease fecl free to contact me, Dr. Charles
Blackman, or Dr, Stanicy Wronski at the College of Educaticn, Michigan
State Universitv,

I shall be interviewing durine the month of June, Since veu live in
the same gecgraphic localitv as dc others in the study, of necessity I
must schedule several interviews on the same dav., You can help me bv
giving some thought to alternative times when I might interview veu in
veur home, at school, or anv cother suitable locaticen., If vou plan to
be at Michizan State Universitv scometime this summer and i€ it would
be convenient for veu te arrange an appeintment at mv office, please
let me know bv calling me¢ collect.

1021
=

incurely,

Walter G, Williams, Jr., Assistant Instructoer
513 I, College of Liucaticn

WOW Tap
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