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ABSTRACT

HUMAN SEXUAL INFORMATION, BEHAVIORS, AND ATTITUDES
AS REVEALED IN AMERICAN REALISTIC FICTION
FOR YOUNG PEOPLE, 1965-1974

By

Sandra Faye Bone

The purpose of this study was to determine the portrayal of
human sexual information, behaviors, and attitudes in realistic
fiction, 1965-1974 publications, set in contemporary America, and
intended for readers aged ten through sixteen.

The major questions which this study sought to answer were:
What is revealed, explicitly or implicitly, to be the nature of
(1) information, (2) behaviors, and (3) attitudes regarding human
sexuality?

A review of the literature revealed that forty-one graduate
studies using content analysis and assessment had been conducted in
the United States prior to 1976 in the field of children's literature.
None dealt specifically with human sexuality.

A random sample of 100 trade books, ten per year 1965-1974,
was drawn from four selected professional book lists.

Content assessment was the method used to determine answers

to the three questions stated above.
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Prior to data collection, two raters were used to determine
the reliability of the research method.

Each book was read twice. Al1l passages pertinent to any of
the three categories were recorded; classified into sub-categories;
and conclusions were then drawn.

Sex information content was evidenced in twenty-eight books
on sixteen topics, in order of frequency: childbirth; sexual inter-
course; pregnancy; care of infants and new mothers; adoption;
puberty; birth control; genetics; human anatomy; sexual diseases,
‘agencies for unwed mothers; abortion; aphrodisiacs; frigidity;
sterility; and, homosexuality. Most information was presented
accurately. Misinformation was almost always doubted, rejected,
or clarified. Friends and parents were the most frequent infor-
mational sources though mass media, professional people, and insti-
tutions also appeared; sources seemed equally reliable.

Among the numerous discernible trends relating to sex
information, striking increases were observed in: number of books
revealing information; variety of subject matter; detailed and
graphic presentations; incidence of younger children apprised of
information; and, use of informational sources.

Sexual behaviors of seven types were evidenced in eighty-four
books, in order of frequency: flirting; affectionate gestures;
use of obscenities; sexual activity; procreation; fantasies; and
human anatomy/body exposure. Behaviors were shown through characters
of a wide age range, all marital states, varying sexual preferences,

and were generally commensurate with developmental levels. Males
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were implied to be more aggressive, more demanding, and more sexually
active than females. Most behaviors were demonstrations of sincere
interest/affection or efforts to achieve pleasure.

Discernible trends indicated increasingly open and diverse
sexual behaviors on a more routine basis in premarital, marital,
and extramarital situations. Through the period, behaviors were
more graphically portrayed and indicated less regard for traditional
"double standards."

Eighty-five books revealed human sexual attitudes on twelve
topics, in order of frequency: appearance; romance; flirting;
affectionate gestures; sexual activity; marriage; adult supervision;
obscenities; human anatomy/body exposure; procreation; fantasies;
and body functions. Attitudes were revealed through characters
of a wide age range, all marital states, varying sexual preferences,
and were generally commensurate with developmental levels. Positive
attitudes occurred most frequently. Generally, older characters,
females, and married characters were less permissive than younger,
male, and unmarried characters. Most characters revealed higher
personal standards than they expected of society. Religious atti-
tudes were notably absent.

Permissiveness increased regarding most aspects of human
sexuality. Numerous other trends were also observed, including
increases in the incidence and divergence of attitudes regarding:
romance; marriage; and premarital/extramarital behaviors. Changes

in the appropriateness of appearance and attire clearly reflected
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fashion trends through the period sampled. Increasingly, attitudes
represent various ethnic, racial, age, cultural, financial, and

educational strata.
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CHAPTER 1

THE PROBLEM AND PURPOSES OF THE STUDY

He looked directly at Mrs. Putnam and raised his voice ever
so slightly. "Fucking. I wanted a book about fucking."

Mrs. Putnam's face darkened and reddened and her eyes
watered just a little. Freddy watched.

"You mean sex education," Mrs. Putnam said quietly, after
a moment.

Freddy wasn't at all sure that that was what he meant.

Mrs. Putnam turned and walked a few paces from Freddy.
Freddy waited. When she turned around, Freddy saw she was
smiling again.

"I'm not exactly sure what to do," she admitted.

"You mean you haven't got a book 1ike that here?" Freddy
asked.

"On sex?" Mrs. Putnam mused.

Freddy was determined there should be no misunderstanding.
"On fucking," he said clearly.

"It's nearly the same thin?!" Mrs. Putnam's voice rose
and seemed suddenly very thin.

The above was excerpted from a book of contempérary American

realistic fiction for young people. Its intended audience is that

group of young persons beginning to pose questions regarding sex

and love; this group would likely consist of young people aged ten

through sixteen years. Freddy's Book is a straightforward account

of a young boy's efforts to gain enlightenment about what to him

is a baffling and "not-to-be-discussed in public" subject, as well

as his efforts to improve communications and relations, in general,

with his father.

]John Neufeld, Freddy's Book (New York: Random House, Inc.,

1973), pp. 55-56.



Current realistic fiction for young people is, in general

just as open and frank as Freddy's Book. Social issues and contro-

versial topics that seem to have pervaded this country have also
pervaded young people's realistic fiction with contemporary American
settings. Subjects such as puberty, sexual intercourse, crime,
divorce, abortion, war, homosexuality, as well as physical, mental,
and emotional handicaps are commonly encountered in novels which
are intended for young readers.

Teachers, librarians, and others interested in the growth
and development of young people are necessarily concerned with the
attitudes, values, and information with which those young people
are confronted in all aspects of life, including reading matter.
Literature has long been considered a transmitter of societal
attitudes and values and, as such, many hold that it should be
assessed for both literary merit and the attitudes and values

conveyed by the content.

The Need for the Study

2 became popular

Books referred to as "adolescent novels"
reading fare for American teenagers during the 1930's. Read
avidly, particularly by younger adolescents, the books dealt with
". . . problems, preoccupations, and interests of young people.

."3 The protagonists of these books were always young people

2"Transitional novels" and "juvenile novels" are two terms
used synonymously with the term "adolescent novels."

3Ah‘ce Brooks McGuire, "Reviews of Books for Young People,"
Journal of Reading, XVIII, 7 (April, 1975), p. 561.




and the plots frequently focused on peer acceptance, friendship
between boys and girls, and finding self-identity by such means
as being invited to a prom or scoring the winning points in a close
basketball game.
Adolescent novels published prior to the mid-1960's are
today considered tepid little stories of the Cinderella variety.
It is an understatement to say that they did not deal with signifi-
cant, and perhaps controversial, issues--they were rarely mentioned.
Significant social issues began to emerge during the mid-
1960's among large segments of the United States citizenry. Indeed,
that era has often been referred to as one of social revolution;
it has been cited as an era when a sexual revolution began to
emerge in the United States.4 The issues raised were not only
for, and among, adults. Children and young people were very much
involved in, and affected by, those issues. The implications which
evolved from these issues were numerous, varied, and included--
significantly--those concerned with literature for young people.
Nancy Larrick, in 1967, wrote:
It is a truism to say that we are living in a time of world
revolution. We see its most brutal manifestations in such
places as Vietnam, Nigeria, Detroit and even Cambridge,
Maryland. Prolonged rioting on our city streets and
accompanying police brutality are symptoms of the social
revolution in which we live. Children are a part of this,
and as a result the whole pattern of their reading is

changing--their sense_of need, their sense of values, and
their taste in books.

4Phih‘p H. Dreyer, "Sex, Sex Roles, and Marriage Among Youth
in 'the 1970s," Youth. The Seventy-fourth Yearbook of the National
Society for the Study of Education, Part I (Chicago: University of
Chicago Press, 1975), pp. 194-223.

SNancy Larrick, "Baby Dolls Are Gone," School Library
Journal, XCII (October, 1967), p. 139.




Larrick quoted Dr. Arthur Pearl of the University of
Oregon: "If Booth Tarkington were to write Seventeen today, he'd

w6 Larrick remarked that the

have to change the title to Twelve.
12-year-olds of 1967 seemed to have greater inclination to cope
with a greater number and variety of problems than did Seventeen's

7 That books of a more serious nature were being

hero and heroine.
sought by younger readers than ever before in this country was a
major point of emphasis made by Larrick. |
The interest in books of a more serious nature was being

responded to, Larrick held, by many writers and artists of books
for youth. She pointed out that some of the books were grimly
realistic and that many dealt with such crucial issues as:
probation, gang warfare, racial prejudice, insecurity of youth,
violence, broken homes, poor interpersonal relationships, and the
search for understanding. It is interesting to note that in this
1967 article there was no mention of sex or sexuality as a contempo-
rary issue or concern. In Larrick's concluding remarks, she stated:

Not all of these young heroes achieve success or even the

hope of it. But one cannot read about them without new

insights into one's own thinking and new understanding of

our social and economic crisis. This is what youngsters

are liﬁing with. It is what many of them want to read
about.

61bid., p. 140.

7Eight years later, in a personal interview with this
researcher on July 1, 1975, Robert L. Egbert, Dean of Teachers
College at the University of Nebraska and Professor of Psychology
and Measurements, stated he believed that if Tarkington were to
write Seventeen in 1975, the title would have to be changed to Ten.

8Larrick, op. cit., p. 141.



In the same time frame, a number of the writers of books
for youth--especially writers of contemporary realistic fiction--
were reacting against the body of adolescent literature available
as failing to accurately face the real problems and concerns of
contemporary American youth.9

Maia Wojciechowska, recipient of the 1965 Newbery Award,
was one of the writers who voiced genuine concern regarding the
content of books accepted as realistic fiction. In her judgment,
too many of them were either "tepid little stories" about proms,
"phoney-sounding" parent-child conflicts, and friendships broken
then mended, or stories based on writers' own turn-of-the-century
childhoods. Wojciechowska was convinced that a "gulf" existed
between the real child of the 1960's and his fictional counterpart.
She found the fictional youth much too bland and childish. Of the
real youth of the 1960's, she wrote:

The movers and the shakers of the world are the young. They
grow fast, at an amazing rate, from the age of 13 to 20.
And.how many books refiect that growthe 0 o oo

Authors, publishers, and librarians were charged by
Wojciechowska--and in that order--as being responsible for bridging
the gulf.

Marjorie Sullivan revealed her view regarding the bulk of

the reading matter directed to the mid-1960's young adult reader,

9McGuire, loc. cit.

loMaia Wojciechowska, "An End to Nostalgia," School Library

Journal, XCIII (December, 1968), p. 13.




to be very similar to Wojciechowska's. She found that too often young
adult novels (directed to the sixteen to eighteen year old age group)

were comprised of "bland irrelevancies"; "no real people"; "no real

problems."]]

ITlustrating her point, Sullivan explained:

Screening books for review in the New York Times Book Review,
George Woods, looking for modernity, boldness, and realism,
discovered no definitive works in several crucial areas:
narcotics, il]egiEimacy, alcoholism, pregnancy, discrimination,
and retardation.

The cries for more young people's literature to deal with
contemporary topics and social issues--including human sexuality--
in open, honest fashion were heard. Books that were intended to
meet the expressed needs and desires began to be published with
increasingly apparent frequency. Indeed, Stavn, then a member of

the School Library Journal staff, opened one of her articles by

stating:

During 1968 and 1969, an unusual number of juvenile novels
aimed at an audience of young teens and attempting realism
have allowed pot to be puffed and sex to rear a timid head.
Often self-hailed on their jackets as "timely," "relevant,"
and "authentic," these stories are, however, often written
according to the language, structure, and content specifi-
cations of children's books. A thorough re-examination of
critical standards for the teen's novel is long overdue--and
really beyond the scope of a brief article. But, toward this
end, I've re-considered some recent novels that center on,
or hover around, teenage sexual experience or encounters with
marijuana, in an attempt to isolate the factors that can lea?
to failure or excellence in such fiction for this age group.!3

]1Marjorie Sullivan, "Reading for Relevance," School Library
Journal, XCIII (December, 1968), pp. 15-17.

]ZGeorge Woods, "Screening Books for Review," Wilson Library
Bulletin (October, 1966), pp. 169-172, as cited by Marjorie Sullivan
in Ibid.

]3Diane Gersoni Stavn, "Watching Fiction for Today's Teens:
Notes of a Critical Voyeur," School Library Journal, XCIV (November,
1969), pp. 139.




Since the mid-1960's modern realistic fiction directed to
young readers has dealt with such subjects as: crime, drugs, penal
institutions, alcoholism, racial and ethnic prejudices, drop-outs,
sit-ins, war, death, mental and emotional disturbances, the senior
citizenry, rejection, alienation, murder, stealing, loneliness,
physical handicaps, broken homes, single-parent families, gang
warfare, political and technological problems and issues, suicide
by adults and young people, religious matters, human growth and
development, and human sexuality. In the realm of human sexuality
one may readily locate books which are intended for youth and that
deal with such matters as: premarital sexual intercourse, pubes-
ence, abortion, pregnancy, homosexuality, heterosexual petting,
and masturbation. Three recent tradebooks of contemporary American
realistic fiction for young people may be cited as indicative of
the diversity of human sexual behavior portrayed in present-day
.514

literature: Fitzhugh Nobody's Family is Going to Change makes

reference to a teenage male transvestite; Klein's]s Taking Sides

centers around two children whose divorced parents are pursuing

new life styles--Dad has a lover who is married to another and Mom

16

has chosen to share 1ife with a lesbian; Juliusburger, ~ who was

seventeen when her book Beginnings was published, has dealt with

14Louise Fitzhugh, Nobody's Family Is Going to Change
(New York: Farrar, Straus & Giroux, Inc., 1974).

15

Norma Klein, Taking Sides (New York: Pantheon Books,

1974).

16Susanna Juliusburger, Beginnings (New York: Coward,
McCann & Geoghegan, 1974).



a situation fostered by a ménage a trois in which the main character’'s

parents had engaged as college students.

The advent of adolescent novels which deal with, or at
least allude to, significant social (and often controversial) issues
has stimulated much controversy and debate among adults concerned
with literature for young people. The voiced concerns regarding
(only) human sexuality as revealed in literature are numerous and
varied. Proponents of the Women's Liberation movement are con-
cerned with the portrayal of female characters as "sex objects."
Supporters of the Gay Liberation Movement are concerned with the
treatment of homosexuality. Some professional people have, at
least, serious reservations relating to young people's exposure

17,18 others advocate an

to explicitly sexual passages in books;
increase of sex in printed matter, even in picture books for
c:hﬂdr'en.]g Especially among authors, there are some concerns that
literary merit is often being overlooked or forgotten when undue

emphasis is placed on topics or issues.20’2]

]7Edwin Roth, M.D., "A Child Psychiatrist's View," School
Library Journal, C (March, 1975), pp. 68-69.

laBarbara Wersba and Josette Frank, "Sexuality in Books for
Children: An Exchange," Library Journal, XCVIII (February 15,
1973), pp. 620-623.

191p44.

2030nn Rowe Townsend, "It Takes More Than Pot and the
Pi]];" The New York Times, Book Review Section 7, Part II (November 9,
1969).

2]Isaac B. Singer, "I See the Child as a Last Refuge," The
New York Times, Book Review Section 7, Part II (November 9, 1969).




In view of the plethora of questions, reservations, and
convictions regarding human sexuality as revealed in literature for
young people, it is interesting that a thorough review of professional
literature unveiled not one serious research study in this area.
Indeed, the minute amount of study related to this area that has
been done was conducted: (1) rather informally with only a small
number of selected books; or (2) without human sexuality being a
major point of emphasis for the study.

There is little, if any, question but that large numbers
of contemporary American youth are interested in social issues
and concerns--such as human sexuality--which are being depicted
in realistic fiction. There are, however, questions regarding
these works that demand responsible answers. This study has
attempted to responsibly answer questions relating to sexual
information, behaviors, and attitudes as revealed through realistic
fiction set in contemporary America and intended for readers aged

ten through sixteen.

The Importance of the Study

Ambrose and Miel, in reporting findings and implications
of research studies in social education, indicated that

. . . 5 regardless of age, as a child's world expands to
include more people whom he knows personally, as well as
persons in fiction, on radio or television, he will try
out many roles found both in the immediate and the extended
environment. His identifications will overlap and shift,
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some fading and some gfowing in dominagge, as he tries out
various roles and as his needs change.

In further explanation of developmental changes in identifi-
cation, Ambrose and Miel stated that as a child grows into adoles-
cence an ideal identification is accepted; the ideal accepted is
usually a composite of numerous identifications rather than a
single identity. In concluding, they added: "Identification,
like other processes of socialization, continues throughout life.
Even adults take values and behaviors from those whom they admire."23

In view of the Ambrose and Miel research findings and
supportive findings of other researchers, content assessments
to determine the attitudes, behaviors, and values of literary
characters arehighly desirable, if not essential. School and
library personnel as well as others concerned with young people,
must make judgments as to the worth of the attitudes, information,
behaviors, and values revealed to young readers through literature
directed to them.

In addition to questions regarding the merit of the
reader's possible identification with literary characters, there
are other factors that give import to studies of literature for
young people, such as this one. One of these factors relates to

the generally accepted notion of literature having potential for

22Edna Ambrose and Alice Miel, Children's Social Learning:
Implications of Research and Expert Study (Washington, D.C.:
Association for Supervision and Curriculum Development, A
Department of the National Education Association, 1958), pp. 88-
89.

231h4d., p. 89.



11

helping the reader gain insights and understandings of self and
others.

Since its conception, the adolescent novel has generally
been recognized as "formula fiction." Further, it is often con-
sidered to have dual purposes: utilitarian and aesthetic.
Staneck24 believes that the dual purposes of adolescent novels
are problematic. This point was made clear when she wrote that
"the dual but conflicting responsibility of socializing under the
guise of entertainment has constrained some of the best adolescent
authors."25 Among the results of this, Staneck maintains, is
inadequate or ineffectual characterization--frequently stereotypic
representations.

Given that Staneck's conclusions are valid, one must then
question whether the reader may truly gain insights and under-
standings of self and others. If so, then, what are those in-
sights and understandings? How valid are they?

Questions and concerns revolving around literature and the
young reader are compounded by the volume of youth literature
published annually. Wise and prudent book selection processes are
increasingly important in this day and age. Responsible studies of

trade book content facilitate book selection processes.

24Lou Willet Staneck, "Adults and Adolescents, Ambivalence
and Ambiguity," School Library Journal, IC (February, 1974), pp. 21-
25,

251pid., p. 21.
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The importance of studies such as this has been articulated
by numerous professional people in a variety of ways. In the Review

of Educational Research, Brown wrote:

There is little doubt that analyses are needed of the character-
jzations and plots of the large numbers of children's books

that have been published, more analyses gi]] be needed if the
current trend in publication continues.?

27 concurred

Three years later, in the same journal, Early and Odland
with the position stated by Brown.

At the time of the statements by Brown, as well as those of
Early and Odland, the publication of children's books was in-
creasing almost annually. In 1968 the production of children's
books peaked with nearly 3,000 new titles being produced. In 1974,
production had dropped to just over 2,000. The recent and great
reduction of federal monies available for 1ibraries and library
services combined with diminishing production levels demand more

thoughtful book selection by teachers and librarians.28

Purpose of the Study

The purpose of this study was to determine the human sexual
information, behaviors, and attitudes portrayed in realistic

fiction, published in 1965 through 1974, with settings in

26Georgé I. Brown, "Literature in the Elementary School,"
Review of Educational Research, XXXIV (April, 1964), p. 193.

27Margaret Early and Norine Odland, “Literature in the
Elementary and Secondary Schools," Review of Educational Research,
XXXVII (April, 1967), pp. 178-185.

28Lil]ian N. Gerhardt, Pamela D. Pollack, Jane Abramson,
and Leah Stenson, "Best Books of 1974," School Library Journal,
XXI (December, 1974), p. 20.
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contemporary America, and intended for readers aged ten through

sixteen.

Questions

The major questions which this study sought to answer were
confined to three aspects of human sexuality as revealed in con-
temporary American realistic fiction directed to a reading audience
aged ten through sixteen years. The questions were:

1. What is revealed, explicitly or implicitly, to be the

nature of information regarding human sexuality?

2. MWhat is revealed, explicitly or implicitly, to be the

nature of human sexual behavior?

3. What is revealed, explicitly or implicitly, to be the

nature of attitudes regarding human sexuality?

Assumptions
Underlying this study were these assumptions:
1. Literature for young people mirrors the society from
which it originates.
2. Young people can be influenced through books.
3. Books assessed in this study are available to young
people through the school, library, home, or commercial

enterprise.

Delimitations of the Study

In 1974, just over 2,000 new trade books were published for

29

young people. Volume alone dictated the necessity for establishing

delimiting factors for this study.

291pid.
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Books selected for assessment had original publication dates
during the years 1965 through 1974. This was essential as this
investigation was directed to sexual information, behaviors, and
attitudes as revealed in contemporary American realistic fiction.
Further, the books must have been written by native or naturalized
Americans for a reading audience of ten through sixteen years of
age.

Realistic fiction was the single genre of literature
examined in this study. Events and situations presented in the
content of the books assessed had to be plausible and credible in
that they could occur in the contemporary American setting. Book
content involving settings prior to 1960 were excluded. The date
1960 was designated as the lower limit of contemporary times in
the United States for the primary reason that the 1960's have been
characterized as a recent revolutionary period.30’3]

Further delimiting factors utilized in this study were:
(1) Ten selected years comprised the time range from which to
sample books; (2) Only ten titles were drawn from the book list

for each year included in the study; and, (3) The major categories

for assessment were limited to three.

Definition of Terms

The following terms have been defined as employed in the

context of this study.

30
31

Larrick, op. cit., p. 139.

Dreyer, loc. cit.
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Attitude.--The term "attitude" refers to "a manner of
acting, feeling, or thinking that shows one's disposition, opinion,
etc."32

Beljef.--The term "belief" refers to the "conviction or

33 (The acceptance

acceptance that certain things are true or real."
of a "double standard" of sexual morality for males and females is
an example of a belief in this study.)

Birth control.--The term "birth control" as used in this

study refers to the deliberate limitation of the number of children

born through such means as contraceptives, the rhythm method,

coitus interruptus, induced abortion, and the 11‘ke.34

Concept.--The term “"concept" as used in this study refers
to "an idea or thought, esp. [sic] a generalized idea of a class
of objects; abstract notion."35 (The idea of puberty and all that
it encompasses is an example of a concept.)

Content assessment.--The term "content assessment" refers

to the method utilized to analyze the content of the books used in
this study. "Content assessment" refers to a technique used in

non-quantitative communication research studies. It is, as defined

32David B. Guralnik, ed., Webster's New World Dictionary,
2nd college ed. (New York: The World Publishing Company, 1970),
p. 90.

331pid., p. 129.

34James Leslie McCary, Human Sexuality: A Brief Edition
(New York: D. Van Nostrand Company, 1973), pp. 261 and 80.

35

Guralnik, ed., op. cit., p. 293.
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by Berelson and used in this study, "Judgment about content which
does not refer to the precise magnitude with which the symbols
appear."36

Contemporary.--The term "contemporary" as used in this

study refers to the setting, in time, of the books analyzed in
that they were "of or in the style of the present or recent times;

w37 specifically, books with settings earlier than 1960

modern;
were rejected for inclusion in this study.

Heterosexual petting.--The term "heterosexual petting" as

used in this study refers to those sexual behaviors ranging from
"deep" or passionate kissing up to, but stopping short of, sexual
intercourse.

Institution.--The term "institution" refers to "an organi-
zation having a social, educational, or religious purpose, as a
school, church, hospital, reformatory" or to "an established law,
custom, practice, system" such as a marriage.38

Obscenity.--The term "obscenity" as used in this study
refers to any remark, act, event, object, or the like which may
be offensive to actual frequently encountered notions of modesty
and decency held by people.

Procreation.--The term "procreation" refers in this study

to the matters of conception, prenatal development, and childbirth.

36Bernard Berelson, Content Analysis in Communications
Research (Glencoe, I11.: The Free Press, 1952), p. 128.

37guralnik, ed., op. cit., p. 306.
B1bid., p. 730.
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Protagonist.--The term "protagonist" refers to "the main
character in a drama, novel, or story, around whom the action
centers" or "the person who plays a leading or active part."39

Realistic fiction.--The term "realistic fiction" refers to

those stories in which the author poses a problem for the central
character (animal or human) and allows that character to solve or
resolve the problem in a completely plausible way; there must be

an absence of implausible coincidence, contrivance, and magical

forces.40

Sexual attitudes.--The term "sexual attitudes," as used

in this study, refers to "a manner of acting, feeling, or thinking

ol regarding matters

that shows one's disposition, opinion, etc.,"
of human sexuality.

Sexual behavior.--The term "sexual behavior," as used in

this study, refers to the expression of human sexuality. Human
sexuality is most commonly expressed in any of five ways:
masturbation, nocturnal orgasm, heterosexual petting, heterosexual
intercourse, and homosexual relations.42

Sex information.--The term "sex information" refers, as

used in this study, to the knowledge regarding human sexuality one

has, is seeking, or experiences a need for.

391pid., p. 1142

40Zena Sutherland, rev., The Arbuthnot Anthology of
Children's Literature, ed. by May Hill Arbuthnot, et al., 4th ed.
(Glenview, I11.: Scott, Foresman and Company, 1976), p. 604.

41
42

Guralnik, ed., op. cit., p. 90.
McCary, op. cit., p. 203.
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Sexual maturity.--The term "sexual maturity" refers, in

this study, to the stages of physical development through which an
individual proceeds, in terms of reproductive capabilities.
Sexuality.--The term "sexuality" refers to the second
definition given by Webster, that being: "(a) interest in or
concern with sex (b) sexual drive or activity."43
Stereotype.--The term "stereotype" refers to "a fixed or
conventional notion or conception, as of a person, group, idea,
etc., held by a number of people, and allowing for no individu-
a1ity."44
Trade books.--The term "trade books" refers to those books
which are not part of a graded or developmental series.45 A
synonym often used for trade books, and one that is acceptable to

the purposes of this study, is library books.

An Overview of the Organization of the Study

In Chapter I, the need for this study, and the purposes of
the research conducted, have been presented. Literature pertinent
to the study is reviewed in Chapter II. The design and methodology
of the study are presented in Chapter III. Chapters IV, V, and VI
contain reseérch findings pertinent to the three questions to which
the study was directed. Conclusions based upon the research results

and implications for further research comprise Chapter VII.

43Gura]m‘k, ed., op. cit., p. 1305.
41bid., p. 1397.

45Char]otte Huck and Doris Kuhn, Children's Literature in
the Elementary School, 2nd ed. (New York: Holt, Rinehart and
Winston, 1968), p. 6.
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CHAPTER II

REVIEW OF THE LITERATURE

Literature has long been considered reflective of the
culture from which it originates and as such, a means for the
preservation and transmission of that culture's heritage, beliefs,
values, and attitudes. These views apply to the body of litera-
ture for children and young people as well as to that for the
adult population.

Literature for young readers has at times been extremely
didactic. Much of the nineteenth century realistic fiction for
American young people reflects this fact, with such books as those
authored by Samuel G. Goodrich (with the pen-name Peter Parley),
Jacob Abbott (the Rollo books), and Martha Finley (who, with the
pen-name Martha Farquharson, authored the Elsie Dinsmore series).46

In twentieth century America, it is still believed by many
that children's attitudes, beliefs, and values are shaped, in
part, through exposure to the content of books. However, the
majority of contemporary fictional books for children and young

people are not moralistic in a didactic sense, as was apparent in

the literature of earlier times.

%May Hi11 Arbuthnot and Zena Sutherland, Children and
Books, 4th ed. (Glenview, I11.: Scott, Foresman and Company,
1972). p. 9.
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The Titerature review presented here explores: (1) the
effect of books on attitude development in children and young

people and (2) studies of the content of children's trade books.

The Effect of Books on Young People

Suppositions Concerning the
Effect of Books

Numerous authors, editors, librarians, and specialists in
literature for children and young people have advanced, or implied,
suppositions regarding the effect of the content of books on their
intended audiences. Indeed, the literature is replete with indi-
vidual testimony conveying the ideas that book content reflects
societal attitudes and values and that readers may be affected by
the attitudes and values expressed therein. The lack of conclusive
empirical evidence does not, however, permit acceptance or rejection
of these suppositions. Nevertheless, the professional stature of
some persons is such that their suppositions should be neither

over-looked nor hastily dismissed as merely casual assumptions--

47 and therefore

they are more appropriately considered as theories
merit inclusion in the review of literature pertinent to this and

similar studies.
Egoff, a Canadian librarian and author, has stated that she

and other librarians see children's books in one whole dimension as

47The term "theories" as used here refers to "formulation of
apparent relationships or underlying principles of certain observed
phenomena which has been verified to some degree." This is the
fourth definition of "theory" as given in David B. Guralnik, ed.,
Webster's New World Dictionary, 2nd college ed. (New York: The
World Publishing Company, 1970), p. 1475.
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". . . indicators of the society that produced them, as a group
portrait of the children and adults pictured therein, and as a

potent influence on the generation that reads them.“48

Russel]49

has also expressed the belief that literature
reflects ". . . man's most important social-ethical ideas," and
man's values, ". . . the foundations of our society." Russell
emphasized that these ideas and values are usually described with
abstractions which are especially difficult for children to grasp.
He maintained that some understanding of these ideas and values
can be attained only with a wide variety of experiences, "
but sometimes the process of getting to understand such ideas can
be quickened through 1literature."
Russell further maintained that
Reading about such things at one's leisure, or in a small
group where unhurried discussion follows, is our best
hope that such values will become part of the lives of
boys and girls.50
Hiebert held that books are indispensable tools in helping
newly formed countries become functional. He emphasized Russell's
belief when he wrote

They [books] are not only a primary medium for transfer of
knowledge and technical skills, but also play a significant

485heﬂa Egoff, "Children's Books: A Canadian's View of
the Current American Scene," The Horn Book, XLVI, No. 2 (April,
1970), p. 143.

pavid H. Russell, "Personal Values in Reading," The
Reading Teacher, XII (October, 1958), p. 7.

50

Ibid., p. 9.
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role in changing attitudes, stimulating understanding, and
enriching the culture.®
It has been noted that books may help children build and

enhance their concepts and understandings of self, others, society,
and the world. The belief that literature has potential for
affecting the individual in a personal manner has been made clear
in numerous statements, including:

A well written story that shows all the complications of

romance, its pitfalls and disappointments as well as its

happiness, can provide young people with needed guidgnce

in an approach to one of life's most vital problems. 2
The belief that literature has potential for affecting society,
even the world, has further been implied:

With the growing consciousness of a world in which all people

are brought closer by the developments in communications and

transportation, with children's increased awareness of such

problems as war, pollution, and student unrest, there is an

urgent need for books in which minority peoples gain not

tolerance, but respect, books that attack the injustice and

discrimination and apathy still prevalent in our society.

In an article stressing the possible import of book content
on the individual, teacher and author Viguers wrote
. . all our experience suggests that the boy or girl who
reads easily and widely moves with confidence through the

realms of life, naturally interested in all that is going
on, naturally a leader among peers.

5]Ray E. Hiebert, Books in Human Development (Washington,
D.C.: The American University and the Agency for International
Development, 1964), p. 53.

52Arbuthnot and Sutherland, op. cit., p. 10.
531bid., p. 11.
54Ruth Hi1l Viguers, "The Book and the Person," The Horn

Book, XLIV, No. 6 (December, 1968), p. 663, citing August Heckscher,
Reading for Life (No other bibliographic data given).
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She also stated that

Books are truly alchemical agents; for they, more than any
other of man's creations, have the power of transforming
something common (meaning you and me as we are most of the
time) into something precious (meaning you and me as God
meant us to be).%®

Sebesta and Iverson expressed similar beliefs when they
wrote that ". . . literature can 1ift children's eyes above their
immediate circumstance, and the added vision can make long-term
differences."56

Related to these suppositions is one by Sayers:

We all have, in our experience, memories of certain books
which changed us in some way--by disturbing us, or by a
glorious affirmation of some emotion we knew but could
never shspe in words, or by some revelation of human
nature.®

Huck, with specificity, concurred with these beliefs when
she wrote

Literature may provide opportunities for identification and
for understanding the self and others. Books may contribute
to feelings of success as children satisfy their desires for
new experiences, gain new insights into their behavior and
that of others, or "try on" new roles as they identify with
various characters.58 ‘

In reviewing the literature pertinent to this study,
numerous suppositions were found regarding the effect of book

content on the reader and the values of books; however, the

55Ibid., p. 658, citing Lawrence Clark Powell, "The Alchemy
of Books" (No other bibliographic data given).

56Sam Leaton Sebesta and William J. Iverson, Literature for
Thursday's Child (Chicago: Science Research Associates, Inc., 1975),

p. 18.
57Frances Clarke Sayers, Summoned by Books (New York: The
Viking Press, 1965), p. 16.

58Charlotte S. Huck, Children's Literature in the Elementary
School, 3rd ed. (New York: Holt, Rinehart and Winston, Inc., 1975),
p. 27.
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implications were synonymous: Readers can be affected by that which
they read. It must be noted that in addition to holding this belief,

59 60 as well as others make clear that

Huck,™  Sebesta and Iverson,
book content alone will not shape children; it is only one variable

among many by which children may be influenced.

Studies Analyzing the Effect of Books

Though Timited in number, studies have periodically been
made in attempts to substantiate various of the many suppositions
that have been made regarding the effect of books on the develop-
ment, or alteration, of attitudes and values of children and

young people.

61 published one of

In 1940, Waples, Berelson, and Bradshaw
the earliest reports of attitude change through reading. The report
was, in fact, a summary of a group of studies conducted by Waples,
et al., with college students. The subjects were given an attitude
test before and after reading material designed to alter attitudes
relating to religious beliefs, racial bias, economic status, and
international beliefs.

Waples, et al., concluded from differences in pre-post-test

data that attitudes could be changed through reading. The researchers

91pid.

60Sebesta and Iverson, loc. cit.

6]Douglas Waples, Bernard Berelson, and Franklyn Bradshaw,
What Reading Does to People: A Summary of Evidence on the Social
Effects of Reading (Chicago: The University of Chicago Press,
1940).
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believed that conclusion valid though the study had several
limitations, including:

1. a minority of college students participated as subjects;

2. the subjects had knowledge of the experiment; and

3. only succinct readings were utilized.

One particularly significant aspect of the study by Waples,
et al., was the identification of five categories for determining
the effects of reading. Three of the categories are pertinent to
this and similar studies: "instrumental"--utilization of infor-
mation to assist in the solution of personal or practical problems;
“reinforcement"--stimulation of previously held views or beliefs;
and "prestige"--identification with a prestige group to increase
self-esteem.

In 1949, Russel1%?

reported results of a study in which

teachers were requested to recall the effects of their childhood
reading. Fifteen different effects were identified. One of the
commonly recalled effects was identification with characters. In

63 found that college students

an earlier and similar study, Lind
remembered childhood reading experiences as having organizing
influences on their personalities. A third study of this nature

was cited by Robinson and Weintraub:

62David H. Russell, "Teachers' Memories and Opinions of
Children's Literature," Elementary English, XXVI (December, 1949),
pp. 475-482.

63Kathem’ne N. Lind, "The Social Psychology of Children's
Reading," American Journal of Sociology, XLI (January, 1936),
pp. 454-469.
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At the high school level, Mechel reported many examples
of positive identifications with characters in novels on
family life based on vividness of students' memories. How-
ever, he reported that identifications were repressed
sometimes when tEﬁ character exhibited "unaccepted" per-
sonality traits.

Taba,65 in 1955, reported one of the more comprehensive
studies of the effects of reading on attitudes. The study,
sponsored by the Project on Intergroup Education, was designed
to help a group of eighth grade students overcome their ethnocentric
orientations and to become more sensitive to other cultural groups
and their values.

Taba observed the American society as being racially,
economically, and ethnically segmented thereby cultivating
ethnocentricity (which she saw as the major source of prejudice).
She further observed that, being mobile and rapidly changing, the
society was cultivating transitory relationships and weakening
the transmission of its democratic culture. Taba believed that
means of eliminating ethnocentricity in judgment and conduct were
needed. She believed that children needed assistance in making

the transition from an egocentric and ethnocentric orientation to

64Henry C. Mechel, "An Exploratory Study of the Responses
of Adolescent Pupils to Situations in a Novel" (Unpublished Ph.D.
Dissertation, University of Chicago, 1946), as cited by Helen M.
Robinson with the assistance of Samuel Weintraub, "Research Related
to Children's Interests and Developmental Values of Reading,"
Library Trends: Research in the Fields of Reading and Communi-
cations, ed. by Alice Lohrer, XXII, No. 2 (Urbana, I11.: University
of I11inois Graduate School of Library Science, 1973), p. 101.

65Hilda Taba, With Perspective on Human Relations; A Study
of -Peer Group Dynamics in an Eighth Grade (Washington, D.C.:
American Council on Education, 1955).
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a more realistic, cosmopolitan one. Taba's observations and her
conviction that these were problems for education were the basis
from which the study was developed. Her beliefs in the need for
the study were elucidated when she wrote
The problem of maintaining a core of democratic values is
serious in a society with a multiplicity of cultural pockets
maintained by social segregation. There is an urgent need
to explore the means for extension of sensitivity, for
developing a capacity for understanding across barriers
and the ability to bridge cultural and psychological
distances, and to do these things by using peer groups
as vehicles.

Fictional literature and open-ended discussion was the
means used in Taba's study to help extend social sensitivity and
the capacity to identify with others and their values. Literature
was considered a potent resource due to the identification oppor-
tunities readily available in characters and problems.

Plans for a reading program were made on the basis of the
subjects own problems and concerns, as identified from analyses
of special diaries and other of their writings. Fictional
literature revealing the same or similar problems but depicting
different or contrasting contexts and experiences was then
selected for use with the subjects.

Discussions were held pursuant to the subjects' reading
of the selected materials. Discussion purposes were to analyze
the story characters in terms of their problems, behaviors, and

motivations, as well as to compare these findings to the subjects

own experiences. Special emphasis was placed on matters relating

661h44., p. 101.
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to the solution of the problem in the selection and in alternative
solutions--matters such as validity, actions, and actual solutions.

After one year of experimentation, Taba concluded that the
technique utilized was effective in extending sensitivity to human
values, in objectifying orientation to human relations, and in
positively affecting the 1ife of the peer group. Taba believed
that the technique used could accommodate and affect a wide range
of personality types and intellectual abilities. She also con-

cluded

It is evident that the use of fiction for teaching under-
standing of human values is a method which allows a
comfortable integration of emotional insights and of con-
cept building, and that this integration is of aid in 67
deepening understanding and developing ability to transfer.

In summarizing the study results Taba averred

One can say, then, that an objective and analytical orienta-
tion to human behavior was strengthened markedly. The
tendency to use self-reference as a means to understand

new situations was reduced. As a consequence these students
became more cautions about assuming that complex problems

of human relations can be handled by pat solutions and
advice. Increasingly also, these students could abstract
general ideas from the unique situations of the story, and
translate their insights into generalizations. Greatest
changes often occurred in people who were the weakest at

the start.

It was evident that these changes came about because the
reading and discussions gradually built up a body of 68
concepts useful in the interpretation of human behavior.

In 1958, RusseH69 reported the results of his review of

seventy-three studies which dealt with the impact of reading on

71bi4d., p. 137.

681pid., p. 121.

69David H. Russell, "Some Research on the Impact of Reading,"
English Journal, XLVII (October, 1958), pp. 398-413.
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children. He held that it would be erroneous to interpret the
paucity of research in this area as indicative of reading having
little or no impact on people. Russell expressed the difficulty
in determining precisely what effect reading has on people; how-
ever, he reported finding that ". . . clues about kinds and
content of reading materials and the sorts of reactions we can
expect from individuals of different background, interests, and
personality patterns . . ." were beginning to emerge. He noted
that evidence exists revealing the need for care in using printed
matter in bibliotherapy.

Russell concluded that

From the research point of view, we suspect that much reading
by itself has little effect on a person's deeper layers of
feeling and behavior. So far we have been unable to
disentangle the influences of reading from the consequences
of other activities, and perhaps we never shall. Just as

we reject statements that comics or mystery stories are a
sole cause of delinquency or crime so must we reject the
hypothesis that a book or story usually operates singly to
produce favorable effects. We know that the impact of
reading is related to constellations of factors in litera-
ture, in people, and in the settings in which reading is
done. Impact is a resultant of numerous and interacting
variables, among them being the nature of the message, the
structure of the situation, the reader's previous experiences
and expectations, and his personality and value systems.

The process of effect is highly complex and not easily
predictable.

n conducted a study to ascertain if developmental

Worley
task situations in stories were perceived by youngsters and, if so,

to determine the youngsters' reactions to them. Using two basal

701444, , p. 410.

7]Stinson E. Worley, "Developmental Task Situations in
Stories," The Reading Teacher, XXI (November, 1967), pp. 145-148.
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readers appropriate to Worley's fifth and sixth grade subjects, a
seven-member adult jury selected twelve stories containing various
developmental task situations. Each of the 1,500 subjects was
requested to describe (in writing) something in the story he liked.
The stories were ranked according to (1) the presence of develop-
mental task situations described therein and (2) their frequency
in the subjects' written descriptions. A coefficient of correlation
between the two ranks was .81 for grade five and .84 for grade six.
Worley concluded that children in grades five and six describe
developmental task situations in stories and that their interest
in stories is in proportion to the developmental task situations
the stories present.
Lukenbill cited two studies conducted to determine if the
mere reading of literature would affect readers' attitudes. First,
Tatara sought to ascertain the effect of a supplementary
reading program of selected fiction about the scientist on the
ideas about scientists expressed by certain groups of high
school seniors. Using both an experimental and control group,
he concluded that the experimental group, which had been
exposed to four novels which presented the scientist in a
positive mode, had a statistically higher regard for

scientists than did the control group which had not been
exposed to the selected novels.’

7ZWa1ter Thomas Tatara, "The Effect of a Supplementary
Reading Program of Selected Fiction about the Scientist on Senior
High School Students" (Unpublished Ph.D. Dissertation, New York
University, 1962), as cited by W. Bernard Lukenbill, "A Working
Bibliography of American Doctoral Dissertations in Children's and
Adolescents' Literature, 1930-1971," Occasional Paper of the
Graduate School of Library Science, No. 103 (Urbana-Champaign:
University of I1linois Press, 1972), p. 8.
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Then,
The Negro was . . . the subject of Hayes' investigation.

She attempted to determine if reading literary works would
modify certain attitudes toward Negroes held by secondary
students from a white, urban environment. She found that
the exposure did have an effect in improving the subjects'
overall attitude toward the Negro; however, when tested
eight months later, the §ame group displayed some evidence
of attitude regression.7

In 1968 Fisher’*

reported a study he conducted to determine
the use of reading and discussion in affecting attitudinal change
in children. Using as subjects the students in eighteen fifth grade
classes from different socio-economic levels, Fisher assigned two
classes from each level to each of three treatment groups. Six
selected stories about American Indians were read (sans discussion)
by one group; a second group had discussions pursuant to reading;
a third group, as control, had neither the reading nor the dis-
cussions.

A Test of Attitudes Toward American Indians for Children
in the Upper Elementary Grades was constructed by Fisher. The
instrument was administered, on a pre-post basis, to the three

treatment groups involved in the experiment. Fisher also tested

73Marie Therese Hayes, "An Investigation of the Impact of
Reading on Attitudes of Racial Prejudice" (Unpublished Ph.D.
Dissertation, Boston University School of Education, 1969), as
cited by W. Bernard Lukenbill, "A Working Bibliography of American
Doctoral Dissertations in Children's and Adolescents' Literature,
1930-1971," Occasional Paper of the Graduate School of Library
Science, No. 103 (Urbana-Champaign: University of I1linois Press,
1972), p. 9.

74Frank L. Fisher, "Influences of Reading and Discussion
on the Attitudes of Fifth Graders Toward American Indians,"
Journal of Educational Research, LXII (November, 1968), pp. 130-
134.
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for relationships between attitude change and the variables of
IQ, reading achievement, socio-economic status, race, and sex.
Fisher found that the attitudes of the two treatment groups
that read the selected stories changed significantly while those
of the control group did not; and, that the group which engaged in
discussion pursuant to reading changed attitude more than the group
that only read. Further, results of Fisher's correlations between
pre-and-post treatment attitudes revealed that subjects with low
attitudes initially made the greatest gains. He noted that the
amount of attitude change ". . . was not great numerically even
though the differences between the treatment groups were signifi-
cant." Nevertheless, he concluded that
The results of this study support the accepted premise that
FoTlowing the. reading Tncreases the attitude change. 7o
Two factors may be considered limitations of the study by
Fisher. No determination was made as to whether the attitude
changes evidenced were temporary or sustained. No determination
was made as to whether the attitude changes helped the subjects
in actual social adjustment to American Indians.

In a study similar to F. Fisher, Tauran focused on the
attitudinal change toward Eskimos displayed by third grade
children. Positive and negative stories and articles about
Eskimos were given to the various treatment groups. From
this empirical approach, the author concluded that "racial

ideas can be influenced in the positive or negative direction
depending upon the kind of reading presented.” However, it

Bipid., p. 133.
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was pointed out that children's racial ideas are much less
rigid than those of adults.’6

In 1945, Lorang’’

made an extensive study to determine the
effect of printed matter on the reader; in 1968, she replicated
the study.78 Detailed questionnaires were used to survey high
school students in the United States and a few foreign countries;
2,308 subjects were involved in the original study and 3,216 in
the replication.

The subjects were requested to identify books and magazines
which they believed to have had an effect on them--good or bad. An
adult panel of judges evaluated the books and magazines identified
by the subjects; 31 percent of the printed matter was judged as
unfit for high school students to read. Lorang reported a positive
correlation between the kind of book and the kind of effect.

Analysis of the subjects' responses revealed that 86 percent

stated that books had aroused their emotions; 53 percent stated

76Rouland Herman Tauran, "The Influences of Reading on
the Attitudes of Third Graders Toward Eskimos" (Unpublished Ph.D.
Dissertation, University of Maryland, 1967), as cited by W. Bernard
Lukenbill, "A Working Bibliography of American Doctoral Disserta-
tions in Children's and Adolescents' Literature, 1930-1971,"
Occasional Paper of the Graduate School of Library Science,
No. 103 (Urbana-Champaign: University of I11inois Press, 1972),
p. 10.

77Sister Mary Corde Lorang, Burning Ice: The Moral and
Emotional Effects of Reading (New York: Charles Scribner's Sons,
1968).

78Lorang's first study was "The Effect of Reading on Moral
Conduct and Emotional Experience" (Unpublished Ph.D. Dissertation,
The Catholic University of America, 1945).
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they had attempted to imitate a character; and 42 percent said
they had behaved in some way because they had read about it.79

Lorang concluded that a good book or magazine usually had
a good effect and that a bad one usually had a bad effect. Her
conclusion was supported by direct quotations from subjects'
responses.

It should be noted that in Lorang's work, attitudinal
changes were neither measured nor explicitly purported to be.

Also to be noted are these limitations of the study:

1. Items on the questionnaire sometimes appeared to be
leading.

2. Conclusions were almost totally based upon experiences
reported by the subjects; hence, accuracy of the responses and
the conclusions would be difficult to determine.

3. It could be argued that the population sample was not
representative due to the large number of subjects being enrolled
in parochial schools--in the United States and abroad.

4. Professional literature reflects that in many instances
the effect of reading is not conscious and therefore would be
beyond the reporting capabilities of the subjects.

The paucity of research analyzing the effects of reading,
as well as the inconclusiveness of that which does exist, may be

attributed to the serious limitations of research techniques for

79Another thought-provoking finding was that the number of
books identified per subject increased 1,400 percent and the
number of magazines 288 percent from the first study to the
second.
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investigation in this as in other facets of the sociology of
reading. These limitations, it should be noted, are not unique to
research in reading and literature--they also exist in psychological
and sociological studies of children. Nevertheless, it is clear
that improved and increased research is needed in this area.

Studies of the Content of Children's
Trade Books

Previous research conducted to analyze or assess the content
of trade books for children and young people is minimal and relatively
limited in scope; research, especially that of Lukenbi1180 and

8 in the area of content analysis supports this view.

Bekkedal,

The great preponderance of research which exists in the
area of content analysis and assessment of children's books has
been done for partial fulfillment of academic degree requirements.
A thorough review of the professional literature revealed forty-
one such studies conducted in the United States prior to 1976--
four masters' theses and thirty-seven doctoral dissertations.

The earliest intensive research effort, in the United

States, to study the content of children's trade books appears to

SON. Bernard Lukenbill, "A Working Bibliography of American
Doctoral Dissertations in Children's and Adolescents' Literature,
1930-1971," Occasional Paper of the Graduate School of Library
?cie?ce, No. 103 (UrbanayChampaign: University of I11inois Press,

972).

817ek1a K. Bekkedal, “"Content Analysis of Children's Books,"
Library Trends: Research in the Fields of Reading and Communications,
ed. by Alice Lohrer, XXII, No. 2 (Urbana, I1linois: University of
I11inois Graduate School of Library Science, 1973), p. 110.
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82 Examination of the

have been that of Helen Martin in 1934.
research of children's trade book content that has been conducted

in the United States from 1934 to 1976 revealed that, of the
forty-one studies, 27 percent were reported prior to 1960; 24 per-
cent were reported during the 1960s; and, 49 percent were reported
in 1970-1976.

In 1973, on the basis of her research in the area of

content analysis of children's trade books, Bekkedal stated that
The majority of the content studies can be grouped into one
of three subject areas: studies of human relationships
depicted in books, studies on values and cultural content
incorporated into.bqoks, qnd studies goncerned yith the 83
portrayal of specific racial and ethnic groups in books.

The review of professional literature related to the present
study led this researcher to concur with the content analysis
subject areas designated by Bekkedal. The major portion of previous
research pertinent to the present research may be appropriately
jdentified (in this researcher's judgment) as being concerned with
human relationships and/or values and cultural content as depicted
in children's trade books.

84

In 1966, Shaw  reported her study of themes recurring in

children's books published in the United States from 1850 through

82Helen Martin, "Nationalism in Children's Literature"
(Unpublished Ph.D. Dissertation, University of Chicago, 1934),
as cited by Tekla K. Bekkedal, Ibid., pp. 112-113 and 125.

83Bekkedal, loc. cit.

84Jean Duncan Shaw, "An Historical Survey of Themes
Recurrent in Selected Children's Books Published in America
Sinc§ 1850" (Unpublished Ph.D. Dissertation, Temple University,
1966).
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1964. The purpose of Shaw's historical survey was to ascertain
whether children's literature reflected the values of American
society within the time period selected.

Two constructs were essential for the methodology of Shaw's
study. One, a time line of important events in American history
was developed. Two, a list of themes most frequently found in
children's books was compiled pursuant to analysis of post-1850
American children's literature textbooks. Shaw classified the
themes identified into six categories: (1) Searching for Values,
(2) Problems of Growing Up, (3) Travel and Understanding People
in Foreign Lands, (4) Lives of Heroes, (5) Escape Literature, and

(6) Urge to Know. 8°

Shaw reported that thousands of children's books were read86
and their themes identified. The themes were then compared with the
historical event(s) correlating with the publication date of the

books.

Based on the findings of her study, Shaw concluded that
children's books could, indeed, be classified according to
recognizable themes. She further concluded that

It is clear that the books written for children have varied
in popularity as the need to know has grown, and that
themes employed in writing for children have indeed illumi-
nated social, economic, and cultural influences in America
to the extent, in the cases of civil liberties and the
space race, of moving ahead of events.

The second hypothesis, that historical milestones may
have a relationship with popularity of certain themes has

85
86

Ibid., p. 55.

The exact number of books read was not given.
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also been evidenced. There have been no glaring incon-
sistencies between events and themes, and in some cases
recurring conditions have consistently seen a recurring
pattern in the stories for children, as in the case of
three high prosperity periods showing coincidental high
levels of popularity in fantasy stories.8

Based on the idea that children's books are important to
the socialization process and to personality development, Hubbell88
conducted a research study in which he attempted to answer the
questions "what type of American childhood is described in trade
books, what themes are put forth as important to the developmental
progress of the American chi]d?"89
From the Children's Room of the Greensboro Public Library,
Hubbell randomly selected fifty children's books. The selection
criteria were: (1) copyright between 1940 and 1950, (2) of
interest to children ages 7 to 17 years, (3) primary characters
of ages 5 to 12 years, and (4) modern American children portrayed
in everyday situations.
Two of Hubbell's findings are pertinent to the present
study:
The culture of these fictional children does not, however,
perfectly correlate with the culture of the real-life
American child. For it is the culture of a nation which
has wars, but no murders; orphans, but not of divorce

(there is only one passing reference to divorce in the
fifty books); . . . injuries from machines, but no death,

871bid., pp. 300-301.

88i114am K. Hubbell, "The Role of Children's Books as
Socializing Agents" (Unpublished M.A. thesis, University of North
Carolina at Chapel Hill, 1951).

89pid., p. 23.
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except as a past and long-adjusted-to-event (not even pets
die); anger against siblings, but not hatred; . . .

. . the child does not know the meaning of parental dislike
or neglect.90

The design of Hubbell's study was designated "a species of
content analysis;" it was, in fact, a form of content assessment.
This discrepancy between the actual design of the study and its
designated label was partially explained by Hubbell in a two page
note preceding Chapter II when he wrote:

One year after the completion of this essay, Bernard Berelson
published his Content Analysis in Communication Research
(Glencoe, I11.: The Free Press, 1952) which would have been

an invaluable guig? for a more intensive analysis of these
children's books.

Hubbell took excerpts from books to ". . . draw a set of

themes basic to American childhood (as presented in these volumes)

which structure the attitudinal patterns of behavior of these
children toward one another, toward adults, and toward the world

w92 However, no apparent attempts were made

in which they live.
to categorize themes, nor was the frequency of theme occurrence
given. Indeed, Hubbell stated that he had "taken single repre-
sentations of certain themes as sigm‘ficant."93

Hubbell seemed to reach numerous conclusions without

substantial evidence. He offered only one book as support for

his contention: "Thus it is that parents will often leave to the

90
91
92
93

Ibid., pp. 54-55, 136.
Ibid., p. 25a.
Ibid., p. 23.
Ibid., p. 25a.
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children the solution of their peer problems, recognizing (no
doubt unconsciously) the socializing as well as the psychological

w34 Hubbell cited only one book to support

value of such a course.
his conclusion that:

. children who read these books may well emerge with the
well-implemented idea that it is a man's world, that girls
who compete in sports and other activities appropriate to
males are, while amusing, not fulfilling their proper role.9®

He held that "There is, however, the tendency among the boys to
admire the tomboy as a buddy while dismissing the 'nice' little

96 These

girl as boring" but gave no support for the conclusion.
examples are only a few of the many conclusions Hubbell reached
with little or no supportive evidence being offered. It should
be noted also that the study was further limited in that the
researcher's sample was drawn from only one source.

In 1962, John Shepherd97 reported an analytic study in
which sixteen books were scrutinized to determine the character
treatment in each. The books examined were most frequently
selected by middle and upper grade students, a fact revealed by
librarians, teachers, and parents. According to the researcher,

examples represented nearly a century of writing and all genres

of Tliterature.

941pid., pp. 129-130.

91pid., p. 140.

96

97John P. Shepherd, "The Treatment of Characters in Popular
Children's Fiction," Elementary English, Vol. 39 (November, 1962),
pp. 672-676.

Ibid., p. 140.
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In Shepherd's study, both favorable and unfavorable
characters were identified for each book in the sample. The
characters were compared and categorized according to the following
classifications: (1) race, (2) nationality, (3) religion, (4)
physical appearance, (5) socio-economic status, and (6) standards
of conduct and attitude. Each category was then rated as positive
or negative treatment of characters.

On the basis of his research, Shepherd concluded that

. . . heroes and heroines strongly tend to be clean, white,
healthy, handsome, Protestant Christian, middle-class
people. . . . Because the number of favorable characters

is almost three times in these books (152 to 60) young
readers meet many more American heroes than they meet
villains. In addition, when an unfavorable character was
portrayed as an American, there were no evil qualities
associated with his "Americanness." On the other hand,
villains portrayed as foreigners were often given some
negative national stereotype. With respect to general
behavior, all of the villains were painted in evil, un-
acceptable ways. On ths other hand, not all the heroes and
heroines were paragons.?8

In 1963, Homze99 completed a study to ascertain the inter-
personal relationships (adult-child, child-adult, and.child-child)
revealed in children's realistic fiction with United States
settings. Book samples for each five year period from 1920 to
1960 were analyzed to determine changes in the treatment of inter-
personal relationships. Homze also examined such background

information as number and sex of child characters, family units,

98

99Alma Homze, "Interpersonal Relationships in Children's
Literature, 1920 to 1960") (Unpublished Ed.D. Dissertation,
Pennsylvania State University, 1963).

Ibid., p. 672.
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occupations of adults, as well as socio-economic status and ethnic
identification of characters.

Homze found that the books analyzed depicted a predominately
white, middle class American society in which children direct their
own activities. She perceived indications of trends toward: (1)
smaller families; (2) increased mobility of characters; (3) character
interaction in urban, rather than rural, locatiors; (4) child
characters' preference for interaction in unsupervised areas;

(5) adult characters being less critical of, and less authoritarian
in, their relationships with children; (6) child characters being
more critical of adults; (7) more competition among child and adult
characters; and (8) less expression of affection amoné child and
adult characters.

Homze concluded that it is important for parents, teachers,
and librarians to know what interpersonal relationships are revealed
in children's books because children may, use 1literary models to
extend or enforce their own behaviors.

In a study very similar to Homze's, forty-seven books of
realistic fiction for children were analyzed by Zieg]erloo to
determine the interpersonal behaviors of characters and such back-
ground information as characters' age, sex, ethnic identification,
socio-economic status, and adult character occupations. The major

distinctions between Homze's study and Ziegler's are that the latter

]OOCarlos Ziegler, "The Image of the Physically Handicapped
in Children's Literature" (Unpublished Ed.D. Dissertation, Temple
University, 1971), as cited by Tekla K. Bekkedal, Ibid., p. 112.
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focused exclusively on books containing at least one physically
handicapped character and the study sample was drawn from books
published from 1940 to 1969. Based on study findings, Ziegler
concluded that children's literature increasingly depicts diverse
types of physical handicaps, more honest criticism of the handi-
capped child by other children, and more realistic life situations.
A study to examine the social values revealed in literature

101 4 1965. Seven

for young children was reported by Chambers
social values described by experts in child growth and development
and child psychology were identified for exploration in the study;
they were: (1) the person as an individual; (2) peer group rela-
tions; (3) family living; (4) neighborhood and community living;
(5) national and world living; (6) social values such as fairness,
honesty, and cooperation; and, (7) the passage of time and social
change. Using content analysis, Chambers determined the frequency
and intensity with which these values appeared in content.

The study was designed to provide for the analysis of all
the fiction books for children ages five through nine published by
The Viking Press and Harcourt, Brace and World in 1963-1964. This
specification limited the study in several ways. The study sample
included only twenty-nine books. Utilizing books published by only

two companies could hardly be representative of a field in which

about one hundred publishers were then engaged. Another Timitation

]O]Dewey W. Chambers, "An Exploratory Study of Social Values
in Children's Literature" (Unpublished Ph.D. Dissertation, Wayne
State University, 1965).
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exists in that frequently publishing companies seem to favor
publishing books of a particular nature or genre; therefore, bias
would likely be a factor though it was not alluded to in the study.
Chambers concluded that the social values examined were
treated in a uniformly weak manner. He found that there was little
opportunity to explore either racial or religious differences,
that friendships most frequently depicted were between middle-
class Caucasian children, and that the stories had settings in
"Anywhere USA" neighborhoods.
Chambers also concluded that
If one were to assume that education in social values does
result from the reader's interacting with the fiction books
selected for this study, that assumption can be challenged.
If one were to assume that modern literature for children
contained the social value producing material that traditional
fiction is reputed to have contained this assumption can also
be challenged.
Similar forces seem to affect the editorial policies of both
publishing houses to such an extent that any given social
value analyzed in this study was shown to have had an 85%

chance of being dS%]t with in the same intensity order by
both publishers.]

103 analyzed Newbery

In a related study, Lowry and Chambers
Medal Award books to determine the American middle-class moral and
ethical values presented, the frequency and intensity of those
values, and the trends reflected in five year periods from 1922

through 1966. The writings of ten experts in education and sociology

1921144, , pp. 81-82.

]03Heath W. Lowry and Dewey Chambers, "A Content Analysis:
Middle-Class Morality and Ethical Values in the Newbery Books,"
English Record, 18:20-31 (April 1968).
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were utilized to identify the values to be examined in the study.
The values identified and analyzed were: (1) civic and community
responsibility, (2) cleanliness and neatness, (3) importance of
education, (4) freedom and liberty, (5) good manners, (6) honesty,
(7) initiative and achievement, (8) justice and equality, (9)
loyalty, (10 sacredness of marriage, (11) importance of religion,
(12) responsibility to family, (13) self-reliance, (14) sexual
morality, and (15) thrift and hard work.

Data analysis revealed that all of the books utilized in
the study contained some of the values being analyzed and some
books included all of them. Lowry and Chambers concluded that
the values presented were treated positively and with only moderate
intensity; this latter conclusion was interpreted as indicating
that the books analyzed were not didactic in any traditional sense.
The researchers found that frequently several of the basic values
were treated with strong intensity in some of the books not giving
over-all emphasis to all values. Lowry and Chambers concluded
that the books analyzed only sometimes provide opportunities for
the reader to explore the criterion values.

In the trend analysis facet of their research, Lowry and
Chambers found relatively strong intensity of the treatment of
values in 1932 through 1936 and an even stronger emphasis in 1957
through 1961. However, they found a sharp decrease in the intensity

with which values were treated in 1962 through 1966.
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104 51 1971, reported the results of an

Carmichael,
investigation of the treatment of four selected social values and
the corresponding value themes in books for children; the values
examined were justice, work, obedience, and knowledge. A sample
of 126 books was drawn from selected issues of two annual recom-
mended book lists, °° from 1949 to 1969. Carmichael found that
(1) one of the four selected values was a major theme in fifty
books--or forty percent of the sample; (2) ninety-four percent
of the books sampled mentioned at least one of fhe four values;
(3) acceptance of responsibility was the theme occurring most
frequently; and (4) the theme least emphasized was the belief in
equal opportunity for all people.

106 revealed the

In another study reported in 1971, Noble
results of a study which differed from all its predecessors in
that social values were not examined, but rather, three specific
social institutions: the family, the church, and the school.

The research technique employed by Noble was content
assessment. A sample of 125 trade books, drawn randomly from

selected recommended sources of children's books, was utilized.

104, rolyn Wilson Carmichael, "A Study of Selected Social
Values as Reflected in Contemporary Realistic Fiction for Children"
(Unpublished Ph.D. Dissertation, Michigan State University, 1971).

]OsThe two lists utilized in Carmichael's study were the
American Library Association's "Notable Children's Books" and the
New York Times' "Outstanding Children's Books of the Year."

106;,dith Ann Noble, "The Home, the Church, and the School
as Portrayed in Contemporary Realistic Fiction for Children"
(Unpublished Ph.D. Dissertation, Michigan State University, 1971).
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A11 of the works were American realistic fiction and were published
from 1965 through 1969. Noble classified the data into four cate-
gories: the importance of family and family structure, the importance
of religion and religious education, the importance of education,
and the development of personal responsibility.

Noble found that the family was generally portrayed in a
favorable light; however, stepfamilies and stepparents were revealed
in a strongly negative light. In congruence with many previous
studies was the finding that the family was generally depicted as
a middle-class, white one. Information on religion and religious
activities was found to be minimal in the books sampled. School
and education were found to be depicted in a predominately negative
light though they were treated in three-quarters of the books
sampled. Noble's findings revealed that modern educational methods
were seldom described and that teachers were depicted in a stereo-
typic fashion. She found only one child character demonstrating
nonresponsible behavior; all others were responsible to an over-
whelming degree

In 1972, Bekkeda1'0’

reported results of a research study
to analyze what has been contemporary realistic fiction for
children in the United States since the Second World War. The

primary purpose of Bekkedal's study was to determine if the trend

]07Tek1a K. Bekkedal, "A Study of Contemporary Realistic
Fiction for Children Published in the United States Since World War
II" (Unpublished Ph.D. Dissertation, University of I1linois, 1972),
as cited in Tekla K. Bekkedal, "Content Analysis of Children's Books,"
Library Trends: Research in the Fields of Reading and Communications,
ed. by Alice Lohrer, XXII, No. 2 (Urbana, I11.: University of Illinois
Graduate School of Library Science, 1973), pp. 109-126.
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toward a new realism, which had been alluded to innumerable times,
for a number of years, in the professional literature, was actually
observable in children's trade books.

Bekkedal drew her preliminary list of contemporary realistic

fictional books for children from the Book Review Digest, beginning

with the year 1940. Six volumes published at five year intervals
were utilized. Books were not screened by subject or theme. The
final sample was comprised of thirty books from each of the six
years studied.

The focus of Bekkedal's study was on background material
contained in the books, with four aspects of content examined:
physical settings, group membership of the characters, structure
of the protagonist's family unit, and selected literary character- '
istics. Data collection and analysis were according to

. . twenty-four categories such as racial and/or ethnic
identification of the main character(s), number and sex of
children in the family, occupation of the father and/or
mother, and primary and secondary theme of the story. The
data were compared with statistical sources (primarily

census data), wherever possible, to ascertain how closely
the socie6§ pictured in the books matched actual contemporary

society.]
Bekkedal concluded that, on the whole, books in the study
sample appeared to realistically represent the majority of
American families. She indicated the inadequate representation,

however, of

. . . all those people who differ from the majority in some
way--the child whose parents are divorced, the American

1081h14., pp. 121-122.
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Indian child, the lower-class family, the family with strong
ethnic tie?6 the child whose family moves frequently, to name
but a few.109
Other conclusions made by Bekkedal and pertinent to the
present study include:
The trends toward increased realism in books in this sample
appear to be either in those areas where changes are obvious
[sic] accepted or where needs have been articulated. Subjects
which could be considered controversial were, by and large,
avoided.110
‘ Studies conducted to analyze and assess the content of
trade books for children and young people are few in number;
results of the research reported are limited and inconclusive. It
is clear, however, that research results have provided interested
adults with concrete information about various aspects of the
content of literature for children and young people. Further,
it is evident fhat research of this nature is increasing in

quantity as well as quality and that information is being provided

about a greater variety of subjects.

Chapter Summary

In Chapter II, a review of the professional literature in
two research areas was presented: (1) the effect of books on
attitude development in children and young people and (2) studies
of the content of children's trade books.

The design of the study will be presented in Chapter III.

109744, , p. 122.

M0rpid., p. 122.






CHAPTER III

DESIGN OF THE STUDY

Historically, studies of children's books have dealt largely
with such things as reading interests and book selection. A com-
paratively recent development has been the study of actual book
content. The research methods used are content analysis and content
assessment. In content analysis, preconcieved categories and
specific items for analysis are delineated and are then identified
and tabulated from book content. Conversely, content assessment
utilizes only very broad categories thereby facilitating the
researcher whose expressed interest is in examining book content
for all possible items for analysis within the broad categories.

In this study, the use of content assessment facilitated the
researcher in exploring realistic fiction for children to deter-
mine the information, behaviors, and attitudes relating to human
sexuality as revealed therein.

Matters crucial to the design of this study are detailed in
this chapter. Sources used for the selection of books are given.
The procedures utilized to select the books, to draw a random
sample, to gather the data, and to assess the data are described.
The manner in which raters were used to determine reliability is

presented.

50
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Book Selection and Sampling

The sources used for identifying the books were: (1) Bulletin

of the Center for Children's Books, all issues of 1965 through 1975;

(2) Children's Catalog editions and supplements published in 1965

through 1975; (3) The Horn Book Magazine, all issues of 1965 through

1975; and (4) the Library Journal, all issues of 1965 through 1975.

These sources were selected for use because: (1) They are profes-
sionally reputable; (2) They publish a relatively substantial
number of book reviews; (3) They have been in publication for the
1965-1974 time span; and, (4) They are independently published.

From these sources, books meeting the following criteria
were identified: (1) original copyright date during the years
1965 through 1974; (2) originally published in the United States;
(3) realistic fiction portraying a contemporary setting in the
United States; (4) of interest to young people of ages ten through
sixteen. Each source was examined for books meeting these criteria.
A11 acceptable titles were recorded, alphabetically filed by author,

m A record was kept of

and arranged by year, 1965 through 1974.
each source reviewing each book, as well as how the book was rated.
In data collection it was discovered that one book included
in the study sample did not meet one of the four criterions specified
above. Jesus Song by R. R. Knudson had its major setting in the

backwoods of Canada, a fact not revealed in the review of the book

]]]The number of titles identified as meeting the criteria
were, by year: 82 in 1965, 86 in 1966, 94 in 1967, 95 in 1968, 96
in 1969, 67 in 1970, 91 in 1971, 90 in 1972, 94 in 1973, and 101 in
1974.
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as presented in the September, 1973 issue of the Bulletin of the

Center for Children's Books. Nevertheless, the book was retained

and analyzed as a part of the study sample. This action seemed
justified for several reasons. The protagonist was depicted as
a teenage girl who left her home in Washington, D.C. to follow a
predominately young group from that area to Canada with the hope
of joining their commune and finding her religious self. Though
the major portion of the story did take place in Canada, it was in
a community populated primarily by United States citizens. Further,
the story did begin and end with its setting in the United States.
Finally, the book does represent the trend witnessed in recent
years of young people moving about the world and experimenting with
communal living, exploring various religious cults, and the like.
Portions of two other books included in the study sample

were set in foreign countries. In The Country Cousin by Betty Cavanna

the protagonist had a brief visit to France. You Can't Make it by

Bus by James L. Summers included a school sponsored trip to Mexico
as a part of the story. In both books, these excursions were merely
brief visits; in view of this, neither book was in conflict with
the Specified criteria.

Pursuant to the identification of titles pertinent to the
study, a number was recorded for each title in the book list for

112

each year. A table of random digits provided the numerical order

in which the books were drawn.

]]2A11en L. Edwards, Experimental Design in Psychological
Research (New York: Holt, Rinehart and Winston, Inc., 1968),
pp. 390-394.
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The random sample of books included in this study was drawn
from a total of 896 books and consisted of 100 realistic fiction
books for young people ten through sixteen years of age. Ten titles
for each year, 1965-1974, were randomly selected, from the book list
for each year, to comprise the Master Book List. (The Master Book
List is presented as the first division of the Bibliography of this
study; see pages 411 - 416.)

The Master Book List was then arranged alphabetically by
author. A number was recorded for each of the 100 books comprising

13 was used to deter-

the ten year list. A table of random digits
mine which three books from the Master Book List would be read by

the raters for the reliability check for the study.

Methodology

Berelson terms the research technique utilized in non-
quantitative studies of communication as "content assessment." The
technique of "content assessment" refers to "judgments about content
which does not refer to the precise magnitude with which the symbols

appcear."”4

Utilization of content assessment appeared to be the most
appropriate means of data collection for this study. Indications
which seemed to substantiate this judgment are evidenced in the

positions held forth by Berelson:

M31pig.

]]4Bernard Berelson, Content Analysis in Communications
Research (Glencoe, I1linois: The Free Press, 1352), p. 128.
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1. "Qualitative" analysis is often based upon presence-
absence of particular content (rather than relative
frequencies).

2. "Qualitative" analysis is relatively less concerned with
the content as such than with content as a "reflection"
of "deeper" phenomena.

3. "Qualitative" analysis employs less formalized cate-
gorization than quantitative analysis.

4., “Qualitative" analysis_utilizes more complex themes than
quantitative analysis.

Two methods are frequently used in conducting theme or
topic assessment. Specific coding units, established pricr to data
collection, are set up in grid or similar form; findings in the
data collection process are tabulated thereon. The second method
entails the excerpting of specific examples from the material
being studied. Since this study was a descriptive analysis, the
second method was employed primarily because it permits more
"flexibility."1 10

The general subject investigated in this study was human
sexuality as revealed in juvenile American realistic fiction with
contemporary settings. Using the questions specified earlier in
this study, three categories were identified as basic for assessment.
The categories were: (1) sex information, (2) sexual behaviors,
and (3) sexual attitudes, as revealed in book content.

Each book was read in its entirety because it was thought

that differences in information, behaviors, and attitudes relating

5144d., pp. 119, 123, 125, and 126.

1]GA'lex::mder- L. George, "Quantitative and Qualitative Approaches
to Content Analysis," Trends in Content Analysis, ed. by Ithiel de
Sola Pool (Urbana: University of Illinois Press, 1959), p. 9.
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to human sexuality might well be found throughout each book.
Excerpts identified as relating, implicitly or explicitly, to any
of the three categories were recorded--regardless of length. The
recorded passages consisted of sentences, paragraphs, and/or longer
passages. Further, all findings related to the study were recorded,
whether positive, negative, or neutral. The recording procedure
used by the researcher was the same as that used by the raters who
were involved in the study.

These passages were then grouped into sub-categories within
each of the three categories. The numbers and names of the sub-
categories were dictated by the examples found in the books. This
technique is in keeping with George's notion of the "flexibility"

17 Further,

permitted in qualitative studies, such as this one.
this technique has been utilized in several content assessments
conducted as doctoral studies. Noble's Ph.D. dissertation is one
outstanding example of research where this technique was utih‘zed.“8

Using the examples found in each of the categories and sub-
categories, responses were given to the questions raised in the
study to describe the human sexual information, behaviors, and
attitudes revealed in contemporary realistic fiction for readers
aged ten through sixteen.

Berelson holds that there is no clear-cut dichotomy between

quantitative and qualitative analysis, even with matters of frequency.

117
118

Ibid.
Noble, op. cit., pp. 53-58.
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Just as quantitative analysis assigns relative frequencies to
different qualities (or categories), so qualitative analysis
usually contains quantitative statements in rough form. They
may be less explicit but they are nonetheless fre?uency state-
ments about the incidence of general categories.] 9

He clarifies this statement by explaining that quantitative
terms such as "repeatedly," "rarely," "“usually," "often," "emphasis,"

etc., are frequently utilized; and, that statements such as these

could be reformulated into tabular forms with numerical values.]20

This procedure was used when clarification or emphasis of certain
findings in this study seemed desirable.

Clearly, there are limitations inherent in this procedure.
For example: mere presence or absence of a factor may be signifi-
cant; and the contextual setting of some findings may involve more
intensity, etc., than others. This being true, the procedure was
used and, to provide for more precise interpretations, limitations

were delineated.

Reliability

The reliability of a 1ist of symbols (e.g., Gray, Kaplan, and
Laswell, 1949) may be high, but the reliability of a complex
semantic analysis is another matter. Presumably the use of
complicated and sophisticated categories creates serious
problems in reliability. This is the problem referred to in
our discussion of "qualitative" analysis, the problem of the
balance between reliability of the procedures on the one hand
and the richness of the categories on the other. What does it
matter that we gain reliability if in the process we lose all
our insights? This critical area of content analysis, i.e.,
the reliability of fSTplex categories, still needs to be
adequately handled.

llgBere1son, op. cit., p. 116.

120744, pp. 117-118.

1217044, p. 173.



57

The richness and flexibility permitted by use of three broad
categories was deemed highly important for this study; not, however,
at the expense of reliability. The three broad categories (infor-
matioh, behaviors, and attitudes) were used and checks for
reliability were made, independently, by two raters in an effort
to gain the precarious balance to which Berelson referred.

Three books that were randomly drawn as explained earlier
in this chapter were assessed first by the investigator and then,
independently, by each of the two raters. Directions for the
raters, recording forms, and definitions pertinent to the study are
presented in Appendix A.

To determine the level of agreement of the two raters and

the investigator, a simplistic formula was used:]22
oo (6 0,3)
G+ G + G

In this formula, C]’z’3 represents the number of category assign-
ments agreed upon by the raters and the investigator. C] + C2 + C3
represents the total category assignments made by the raters and
the investigator. The appropriateness of this formula for studies

of this nature has been substantiated by Budd, Thorp, and Donohew.]23

]22Robert C. North, Ole Holsti, M. George Zaninovich, and
Dina A. Zinnes, Content Analysis: A Handbook with Applications for.
the Study of International Crisis (Evanston, I11inois: Northwestern
University Press, 1963).

123Richard W. Budd, Robert K. Thorp, and Lewis Donohew, Content
Analysis of Communications (New York: MacMillan Company, 1967),
p. 68.
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Category assignments made by the two raters and the investi-
gator were tabulated for each of the three selected books in each
of the three designated categories: human sexual attitudes, infor-
mation, and behaviors. Results of these tabulations are presented
in Tables 1 and 2.

The Holsti formula was used to compute the level of agreement
among the two raters and the investigator for each of the three books
in each of the three category assignments: attitudes, information,
and behaviors. These percent levels of agreement are presented in
Table 3. The formula was also used to compute an overall level of
agreement for the two raters and the investigator:

3(19) category assignments agreed upon 57
= — = 58.163%

98 total category assignments made 98

The tabulation of category assignments made by the two raters
and the investigator quickly revealed large discrepancies in the
number of assignments made--especially in the attitude category.
These discrepancies were, of course, made even more obvious with
the results of the Holsti formula computations.

Pursuant to the researcher's tabulations and computations,
discrepancies in the category assignments made by the two raters
and the investigator were explored. Excerpts which were treated
in differing ways were examined.

In the case of I Can Stop Any Time I Want by James L.

Trivers, the discrepancy among the assignments made to the attitude

category was interesting for two reasons. First, both rater two
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*

TABLE 1.--Category Assignments Made by the Raters and the Investigator.

Attitudes Information Behaviors

R1 R2 I R1 R2 I R1 R2 I

I Can Stop Any

Time I Want by 6 16 18 0 0 0 14 15 14
James L. Trivers
Marchers for the
Dream by Natalie 3 1 3 0 0 0 0 0 0

S. Carlson

Little League
Stepson by 1 0 3 1 0 0 0 1 1
Curtis Bishop :

*RI = Rater 1; R2 = Rater 2; I = Investigator.

TABLE 2.--The Number of Category Assignments Agreed Upon by the Raters
and the Investigator.

Attitudes Information Behaviors

I Can Stop Any
Time I Want by 4 0 11
James L. Trivers

Marchers for the
Dream by Natalie 1 0 0
S. Carlson

Little League

Stepson by 0 0 0
Curtis Bishop
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TABLE 3.--Levels of Agreement Among the Raters and the Investigator.

Attitudes Information Behaviors

I Can Stop Any
Time I Want by 29.268% 100.0% 76.744%

James L. Trivers

Marchers for the
Dream by Natalie 42.857% 100.0% 100.0%
S. Carlson

Little League
Stepson by 0.0% 0.0% 0.0%
Curtis Bishop

and the investigator had a large number of entries (16 and 18,
respectively) while rater one had made only six. Secondly, assign-
ments made by the raters and the investigator in the information and
behaviors categories for the same book seemed far more compatible.
Discrepancies such as this were initially considered as
1ikely to be due to errors made in the recording process used by
the raters and the investigator. While not difficult, the recording
process was most certainly tedious because book excerpts applicable
to more than one category were frequently encountered and as such
were to have been assigned to each of the applicable categories.
The following excerpt from the Trivers book, for example, should
have been categorized as revealing both a behavior and an attitude.
"I made the Press and Newsday."
"0Oh yeah?" I asked, stepping back from the doorway.

"Yeah. They say I raped a blond secretary over in
Everdale." He made a noise that sounded like a giggle

(p. 51).
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This particular excerpt was assigned by both raters and the investi-
gator to the behavior category; however, only rater two and the
investigator assigned it to the attitude category as well. In the
book by Trivers rater two and the investigator identified thirteen
excerpts revealing both attitudes and behaviors; rater one identified
only three of those excerpts as belonging to both the attitude and
behavior categories. It is conceivable that differences such as
these could be due to recording an excerpt in one category and
inadvertently failing to do so in another. Because the other two
books used for evaluation contained so little data pertinent to the
study, this notion is difficult to substantiate.

While errors in the recording process may have caused some
discrepancies in the category assignments made by the two raters and
the investigator, it seems likely--based on analysis of the excerpts
involved--that partial cause for the discrepancies may be attributed
to relative skill in critical reading. One of several instances of
an apparent failure to read critically was when rater one classified
as sexual behavior an excerpt in which a mother winked at her teen-
age son during a casual discussion.

Rater one, in another instance using I Can Stop Any Time I

Want by James L. Trivers, classified as revealing a sexual behavior
this statement: "The sweet girlie voices came from the Falcon's
back seat" (p. 7). Neither rater two nor the investigator concurred
with this assignment. Indeed, it is difficult to surmise why the
category assignment was made because the girls were with their boy-

friends who were riding in the front seat as they chatted in the back.
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Using the same book, rater two and the investigator classified
the passage below as revealing a sexual attitude but rater one
apparently interpreted it differently or, perhaps, overlooked it:

Janey muttered something to herself. "Anyway, Graham, when
you get out, I'l1l steal some booze from my house and we'll
get really drunk and party, if that's what you like to do.
I'11 do anything for you, Graham" (p. 97).

The level of agreement among the two raters and the investi-
gator was clearly held to low percentages in several instances, as
well as overall, due to rater one's analysis. When the Holsti
formula was used to compute the level of agreement between (only)
rater two and the investigator, quite a different picture emerged.
The category assignments made by rater two and the investigator are
presented in Table 4; Table 5 reveals category assignment agreement;
Table 6 presents the levels of agreement for rater two and the
investigator. The formula was also used to determine the overall
level of agreement of rater two and the investigator:

2(35) category assignments agreed upon 70
= — = 95,890%

73  total category assignments made 73

Difficulties experienced in attempts to establish reliability
in studies using content analysis or content assessment are fre-
quently described in the professional literature on research methods.
There seems to be a concensus that when low reliability levels are
found, as in this study, it is often extremely difficult to determine
where the fault lies. The problem may be in an otherwise qualified

rater's competency in verbal flexibility or task compulsivity. The
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problem may be in task complexity, including: directions, code
units (categories), and recording procedures. The problem may be
with the particular formula used to measure levels of rater agree-
ment. Clearly, these problems are tedious and findings in studies
where these problems exist are surely inconclusive. All of these
factors point up the need for improved procedures for establishing
reliability in content analysis and content assessment as research
techniques.

Another point to be stressed is that the level of agreement
(reliability) in one study should not be indiscriminately compared
to the level of agreement in another, because task complexity may
not be reflected in percentages of agreement among raters or

coders.]z4

Rationale for the Selection of Categories
and Sub-Categories

The three categories investigated in this study were based
on the questions cited in Chapter I. These categories were (1) Sex
Information, (2) Sexual Behariors, and (3) Sexual Attitudes, as
revealed in contemporary American realistic fiction for young
people. Specific sub-categories were not delineated before analysis
of the books. This study was a descriptive analysis designed to
determine what was present; thus, the use of pre-conceived sub-
categories might well have excluded some pertinent findings from

inclusion in the study.

]24Gi1bert Sax, Empirical Foundations of Educational Research
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1908), p. 279.
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TABLE 4.--Category Assignments Made by Rater Two and the Investigator.

Attitudes Information Behaviors

R2 I R2 I R2 I
I Can Stop Any Time I Want
by James L. Trivers 16 18 0 0 15 14
Marchers for the Dream
by Natalie S. Carlson 1 3 0 0 0 0
Little League Stepson
by Curtis Bishop 0 3 0 0 1 1

TABLE 5.--The Number of Category Assignments Agreed Upon by Rater Two
and the Investigator.

e ——

Attitudes Information Behaviors

I Can Stop Any Time I Want
by James L. Trivers 16 1 13

Marchers for the Dream
by Natalie S. Carlson 1 1 1

Little League Stepson
by Curtis Bishop 0 - 1 1

TABLE 6.--Levels of Agreement Between Rater Two and the Investigator.

Attitudes Information Behaviors

I Can Stop Any Time I Want
by James L. Trivers 94.117% 100.0% 89.655%

Marchers for the Dream
by Natalie S. Carlson 50.0% 100.0% 100.0%

Little League Stepson
by Curtis Bishop .00% 100.0% 100.0%
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Because changes in information, behaviors, and attitudes
could occur in various parts of a book, each book was read twice in
its entirety. Regardless of length, each passage that revealed
information, behaviors, and/or attitudes regarding human sexuality
was recorded. In addition to length, there were other variations
in the passages recorded. Passages revealing information were
recorded whether the information was accurate, inaccurate, or being
sought. Passages revealing sexual behaviors were recorded whether
the behaviors were normative or deviations from the apparent
normative. Passages revealing attitudes were recorded whether they
were positive, negative, or neutral.

These passages were then grouped into sub-categories within
each of the three categories. The numbers and names of the sub-
categories were dictated by the examples found in the books. This
technique is in keeping with George's notion of the "flexibility"

permitted in qualitative studies, such as this one.125

Analysis of the Data

After all 100 books had been read, the passages pertinent
to this study were reread and placed in one of the three categories:
information, behaviors, attitudes. During this process, sub-
categories became apparent. In the category "Sex Information" two
sub-categories were evidenced: types of information and sources of

information. Seven sub-categories were identified in "Sexual

]ZsGeorge, op. cit., p. 9.
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Behaviors": flirting; gestures of affection; use of obscenities;
sexual activity; procreation; fantasies and dreams; and, human
anatomy/body exposure. In "Sexual Attitudes" twelve sub-categories
were observed: appearance; romance; flirting; gestures of affection;
sexual activity; marriage; adult supervision; obscenities; human
anatomy/body exposure; procreation; fantasies and dreams; and, body
functions. The categories and sub-categories are discussed in
Chapters IV, V, and VI.

On the basis of the data collected, conclusions were drawn
as to information, behaviors, and attitudes regarding human sexuality
that were revealed over the ten year period, Conclusions were also
drawn as to the emergence, during the ten year period, of trends
in the presentation of information, behaviors, and attitudes
regarding human sexuality.

Representative passages were recorded in reporting the study.
The number of books in which each variable was evidenced was reported

and tables were constructed for further clarification.

Chapter Summary

The design of the study has been reported in Chapter III.
The sample for the study, the method of gathering data, the
rationale for the selection of categories and sub-categories, and an
explanation of procedures used to determine reliability have been
discussed.

The research findings pertinent to the three questions to

which this study was directed are presented in Chapters IV, V, and
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VI. Chapter VII is comprised of the conclusions based upon the

research results and the implications for further research.



CHAPTER 1V
SEX INFORMATION
Twenty-eight of the 100 books analyzed were found to contain
sex information content. To indicate and analyze the pertinent

data, this chapter is divided into three parts: (1) Discussion

of Findings; (2) Summary of Findings; and (3) Chapter Summary.

Discussion of Findings

In the category "Sex Information" two sub-categories were
identified: (1) Types of Information and (2) Sources of Information.
These sub-categories are presented here, as in Tables 7 and 9 (pp. 103
and 108, respectively) proceeding from the most frequently occurring

topics to the least.

Types of Information

Sixteen types of sex information were detected: childbirth,
sexual intercourse, pregnancy, care of infants and new mothers,
puberty, birth control, adoption, genetics, human anatomy, sexual
diseases, agencies for unwed mothers, abortion, aphrodisiacs,
frigidity, sterility, and homosexuality.

In nine of the ten books containing information about child-
birth, the process was revealed as a normal one not necessarily
requiring special assistance or facilities. In Shddi by Margaret
Embry, a Navajo woman who had tended her flock of sheep and a young

68
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child through the day returned home where her seventh grade daughter,
Emma, helped deliver her baby.

Her mother came back late in the afternoon looking tired and
sick. She lay down on a pile of sheepskins and asked Emma to
bring her a cup of coffee. While Emma was putting more sticks
on the fire to get the pot boiling again, her mother cried out
in pain.

"Someone must go get the aunts quickly!"

. . She poured a cup of coffee and helped her mother sit
up to drink it, then wiped the sweat from her mother's forehead.
Bimd turned restlessly toward the wall and back again and groaned.
Emma didn't know what to do to make her more comfortable. Then
quite suddenly there was a lot of blood, and a small slippery
bundle emerged from under her mother's skirts. Emma had sense
enough to grab a clean cloth and catch the wet baby and wrap it
up. She had helped her mother many times bring the baby lambs,
and this wasn't too different.

Her mother told her what to do next and how to clean things
up, so by the time Aunt Mary got there everything was in order

(pp. 20-21).

Living in New York City, a Puerto Rican mother of seven had

only two of her children in a hospital as portrayed in Don't Look

at Me That Way by Caroline Crane; the other five children were born

at home.

Just One Indian Boy by Witheridge revealed that Mary Thunder,

mother of a large Chippewa family, only went to a hospital when a
birth was difficult.

Emphasis continued to be placed on birth as a normal process
even when the prospective mother utilized a doctor and hospital

services as did Ellen in A Spark of Joy by Barbara Schoen. At about

age 23, Ellen reflected on her experiences in bearing her first child.

The time came swiftly, and soon I was sitting up in bed,
eating a hearty breakfast and calling Wisconsin. Mother burst
into tears, so I did, too. I was unbearably proud and happy.
o ﬁhét'héd.l.eipéc%ea?. i ﬂa& ;eéd.ail.tﬁe.béois: ‘Aéoﬁt.héw.
you went into the labor room for awhile and then the delivery
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room. You gave birth and they tagged it and put it in a basket
and brought it to you to be fed every four hours. Much later
you got to dress it in its new clothes and take it home and
show it off to all the admiring neighbors.

But it wasn't like that at all.

After Jim left me, I was so alone. Al1l those white-clad
doctors and nurses standing around helpfully, disembodied faces,
smiling down at me, waiting to be of assistance. There was
nothing they could do for me.

Voices around me were like whispered echoes at a great
distance. I could understand the separate words, but I could
not put them together to make sense.

How can a man, who is a creature of the present, understand
what it is like to have a piece of the future unfold from your
own self so that you can hold it, separate, in your hands?

She [the nurse] wiped my forehead with a damp towel. I saw
in her face as she stood patiently holding my hand that she
understood and wondered at the uncommunicable essence of each
new birth.

I watched her knowing fingers tag my damp, 1limp, mottled,
uncomfortable daughter, and I thought how terrifying it must
be to be born. Soon I was holding the baby tight, to make up
for the agonizing experience of birth (pp. 115-122).

In Naomi in the Middle by Norma Klein, mom went to a hospital

but a conversation between Naomi and her dad revealed that she had a
"natural" childbirth.
"Did it hurt coming out?" I said.
"Not a bit. I held Mommy's hand, and she was awake the
whole time."
"Didn't she even have a shot?"
"No, she didn't want one. . . ." (p. 52)
Labor pains were implied in several books but explicitly

treated in only four: Don't Look at Me That Way by Crane, Me and Jim

Luke by Branscum, Shadi by Embry, and Plague of Frogs by Terris.

The latter book was the only one that dealt with the amniotic sac

breaking and afterbirth.
The most graphic depiction of the birth process was given in

Plague of Frogs by Susan Terris. Sixteen year old unwed Marcella was
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assisted through labor and delivery in a remote area of the Ozark
Mountains by her friends Roger, age thirteen, Jo, age fourteen, and
Myrtle, a middleaged midwife.

Roger grabbed hold of Jo's arm. "What does she mean, her
water broke?"
"The fluid," Jo answered. "The amniotic sac must have
broken."
"Is she right? Will the baby come now?"
. "If Marcella says so, she probably knows."

. . Jo had persuaded Marcella to lie down on the bed.

"Now what?" Jo asked.

"Now we wait," Marcella said.

"How long?"

"I can't tell. No hurrying a baby, Myrtle always says."

Jo dragged her quilt back and sat down next to Roger. "I
think," she said, "as long as we're waiting all this time that
we should discuss what we have to do to deliver a baby."

. « . "You said in the film you saw that the doctors just
caught it. That's what we did with the puppies. They came and
we he]ped pull them out."

. . . We'll make a list.
. "AH right, you said no hot water. .

Jo reconsidered. "Maybe a little hot water wouldn t hurt.

We could make Marcella some tea if she wanted it. And we might
need Poiling water to sterilize a knife for cutting the umbilical
cord."

"Cutting the cord:" Roger groaned. "We'll have to do that?
What do we do? Tie it in a knot?"

. "Maybe. Or we'll use some string. . . .

"What about food for the baby?" Roger asked.

Jo smiled. "That's not our worry. Marcella comes equipped
to handle that:"

Roger changed the subject. "Well, do we slap it on the
bottom when it comes out?"

Jo shook her head. "They don't do that any more. . . .

Now they clean the nose and throat with sterile cotton swabs
or something."

"Now, just where are we supposed to find cotton swabs?"

Jo nodded her head. "All right. Then we will have to plan
to spank it on the bottom." She paused. "I wonder what happens
with the afterbirth. Is there a lot of bleeding?"

"Uncle Bruce's cow ate the afterbirth," Roger said.

"Shut up," Jo said. She was beginning to feel uneasy again.
"What will we do if there's a 1ot of bleeding? Maybe the baby
will die or be born dead." . .

ooooooooooooooooooooooooooooooooo
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. . . Marcella lay doubled up on the bed. Every minute or
so, she would stiffen and clench her teeth together. New beads
of sweat would seep out onto her forehead. . . .

. . . Marcella was crying. Her face was contorted with
pain. . .
When the cabin door flew open, Jo didn't move.

. It was Myrtle--. . . If she'd taken the time to pray,
this is what she would have prayed for--a midwife to deliver
Marcella's baby.

Myrtle took charge immediately. . . . Then she gave Marcella
a cupfu] of brandy. "That'll ease the pains and slow'em down
some, g1ve me time to get myself ready and time to check her
over." . .
Jo watched with fascination as Myrt]e examined Marcella.

She moved her strong hands over the girl's abdomen. Then she
pressed one ear against her stomach and listened for the baby's
heartbeat.

At last, she heard Myrtle's voice. . . . "Push. Push now,
my little lady. You've been dandy. Keep it up. Don't let me
down now. Keep pushing."

Marcella was screaming. . . .

Jo was holding Marcella's hands when the baby's head
appeared. . . .

. . . She stared without blinking as Marcella screamed and
Myrtle pulled at the base of the head to release the baby's
shoulders. . .

Jo stood frozen to the spot and Myrtle rotated the little
body and pulled out the torso and then the bony little legs.

And the red-marked baby was crying already. No one would
have to hold it up and slap its bottom. . . .

« « » Myrtie was busy with a towel. She was wiping the
pathetic squalling child. . . .

. « . And the marks were washing away. They weren't birth-
marks. Just blood. Good, red blood.

"It's a girl," Myrtle crowed, . . . She moved forward and
placed it on Marcella's chest. . . .

Then Myrtle rolled up the bottom of the quilt and began
pressing her hands against Marcella's stomach.

"Oww," Marcella cried out. "No more. Stop. Don't.
That hurts."

"Well, it's gonna hurt," Myrtle told her. "But I got to
take care of the afterbirth and you've got to be patient with
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me, girl. You've got to hang on a little longer. Not too bad
if you help. And it should be worth it to you. You got your
baby--. . . . (pp. 138-167)

The only deviation from the pattern of childbirth being shown

as a normal process occurred in Don't Look at Me That Way by Caroline

Crane. Rosa's mother, nearly nine months pregnant, died of a heart
attack but a doctor saved the infant. Rosa, who was away at the
time, learned of these events from a neighbor:

. . When I went upstairs, your mother had a heart attack.

I called the doctor and the priest. They came and then your
mother died. They took her away."

“"Where?" Rosa asked in a whisper. . . .

"I don't know. The doctor cut her to save the baby."

"Mama was afraid to be cut."

"But she was dead."

"Yes, and the baby," she sobbed.

"The baby?" asked Rosa. . . .

"The new one. The one the doctor cut out."

"It's dead."

"No, the doctor said she will live."

"A girl?"

"Yes, a girl. They took her in an ambulance" (pp. 142-143).

Information about postnatal depression was revealed only in

A Spark of Joy by Barbara Schoen. Ellen, about age twenty-three,

became very depressed and resentful on the third day after bearing
her first child. She was resentful of her hospital room and attendant
services, distressed about her physical appearance, as well as con-
cerned and frightened about her baby when friends (a married couple
with several children) visited her and detected the problem.

“It's PND time," said Fred. "Are you rising above it?"

I'd heard of postnatal depression but had dismissed it with

a laugh. It hardly applied to me. (Oh, no?)

"Worried about your looks?" said Alison. "Hair falling out?
Revolting rolls of flab? Shaky knees?"
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"Not really--" I said, turning my head away from them on
the pillow. Their sudden kindness and understanding caught
me off balance.

"Worried about the baby?" asked Fred. "She's not eating
well? Has some rare disease that no one notices but you?"

"Oh, Fred," I said. "She-j-jerks."

"Remember Eric?" Fred asked Alison conversationally.

"He was our jerkiest." said Alison. "I thought he had
St. Vitus's dance. Even an old mother like me."

“"The best babies always jerk," said Fred.

"Invariably," said Alison.

I grinned. It seemed right for Eric to be their jerkiest
(pp. 125-126).

Even though Ellen suffered postnatal depression she quickly
recovered physically from childbirth. Quick recoveries without
complications were exemplified in all but one of the books sampled
and in that one the mother died before the birth and from other
causes. Generally, mothers recovered and were functioning within

a week of childbirth as in Sally, Star Patient by Alice R. Colver.

Three days after Janet returned home with their precious
baby, she was walking down the aisle in her apple-blossom-pink
dress with Mary-Ann, as Sally had wanted her to do (p. 181).

Two books were found where even young children had some

knowledge of the process of childbirth. In both cases, however,
the children lacked complete understanding as shown through seven

year old Naomi in Naomi in the Middle by Norma Klein. Naomi knew

that:

". . . they hit you when you're just born . . . to make sure
you' re all right and can breath" (p. 22).

. two people in one family being born right on the same
day . . . was just coincidence (p. 36).

However, when her mother was in labor and leaving for the hospital,

Naomi's thoughts revealed her lack of complete understanding.
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I hope it doesn't hurt coming out. Some babies just slide
right out, even in elevators or taxi cabs. I hope this one
waits till they get to the hospital (p. 48).

Reassuring Naomi about the lack of pain in childbirth, nine
year old Bobo revealed her lack of complete understanding when she
said simply that their mother would get a shot, go to sleep, wake
up, and it would be all over.

An opposite view of birth was held by twelve year old Jason

in The Drowning Boy by Susan Terris.

Jason stared at the little clothes. That bony, squirming
baby in there would fight its way out. Helpless and quivering,
it would cry out, demanding all of Roseanne's attention (p. 120).

The most serious misconception about childbirth was revealed

in (George) by E. L. Konigsburg. Ben, a schizophrenic who thought
a little man named George lived inside him, was about five or six
years old when the misunderstanding occurred.

Ben had watched his mother; she had told him that the new
baby was inside of her and that he would come out and that that
was called being born. It was perfectly logical for Ben to
expect that George who lived inside of him would get born, too.
But after Mother's new baby had come out as Howard and was
nothing but red and screaming and couldn't talk or say any

of the clever things that George did, Ben had never regretted
that George didn't get born then or ever. Or ever afterwards

(p. 4).

Only one myth relating to childbirth was detected. In Plague
of Frogs by Susan Terris, Myrtle, a mid-wife and purveyor of
Shakespeare, folk remedies, and superstitions announced: "Born
with a veil--a caul on her face. That's good luck" (p. 167).

Information about sexual intercourse was revealed in ten

books. The information presented was usually implied and of a general
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nature. Interestingly, most of the information given was revealed

through children seven to thirteen years of age.

In The Real Me by Betty Miles, Richard (an eighth grader)
made a philosophical distinction between producing a child and
giving a child a start in life.

"Always remember who gave you your start," said Richard.

"I thought that was your mother and me," Dad said.

"You merely produced the infant," said Richard. "I guided

?er thr?ugh the highways and byways of newspaper delivery"
p. 104).

Tony, the thirteen year old protagonist of Then Again, Maybe

I Won't by Judy Blume, assured his father that he knew how babies
were produced though the word intercourse was not used.

"You see Tony . . . there are things you should know about
girls and about babies and about . . . look Tony, do you know
anything?"

"Sure Pop," I said.

"You do? You know about babies . . . how they're made?"

"Sure Pop. Since third grade."

"You're positive you have the r1ght information?"
"Sure Pop" (pp. 99-100).

Nine year old Bobo in Naomi in the Middle by Norma Klein

revealed her information about sexual intercourse to her seven

year old sister Naomi on at least two occasions. In the first case,
the girls were discussing what their lives would be 1ike when the
family's new baby arrived.

In "Hey, What's Wrong With This One?" by Maia Wojciechowska,

three young boys determined to help their father find a woman to be
their new mother and his new wife. It was implied that even Mott,

a second grader, perceived the sexual aspects of marriage and the
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necessity for keeping that in mind as they helped their dad find a

new spouse.

. . . "That stupid jerk Mott doesn't even understand that
a mother for us means a wife for Dad. It's got to be someone
Dad Tikes."

"That's right," Davidson said thoughtfully.

Mott was very tempted to stick his head out and yell at
them that he understood that. Hadn't he already found a pretty
one that his father liked? He had done that all by himself,
without any help.

"Dad must 1ike her enough to love her," Harley was saying.

"Yeah, he must like her enough to want to kiss her and junk
like that," Davidson agreed (p. 46).

Other than "Hey, What's Wrong With This One?" by Wojciechowska,

only Me and Jim Luke by Robbie Branscum revealed sexual intercourse

as more than just for procreation. This fact was implied by twelve
year old Jim Luke in a discussion with his ten year old nephew,

Sammy John.

"Ye seen our animals a matin', ain't ye, Sammy?" he asked.

"Yep, and you don't have to sound so high and mighty. I
know they's a doin' it and I know why--to get little'uns. And
man, I don't want no little'uns fer I can't take care of my-
self real good yet. So there," I said.

"Oh shut up, Sammy, you just wait till you get as old as
me. You don't know the half of nothin', and I bet you still
believe in Santa Claus," he said (p. 34).

An old wives' tale relating to sexual intercourse was found

in You Can't Make It By Bus by James L. Summers. It was not made

clear that the notion presented is myth.

. . . Only then did he recall she had eaten all her
sandwiches every day. A good appetite on that girl. Health.
It was a sign of fortune, his mother would say. A woman
with a good appetite, his mother might inform him, meant a
wife who would perform well in the kitchen and elsewhere

(p. 68).

Information relating to sexual intercourse forced upon an

unconsenting person (rape) was found in six books in the study
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sample. Three of the six books presented rape primarily as a
potential danger for female hitchhikers.

In Riding Free by Robert Coles when fourteen year old Sallie
approached her friend Sue about hitchhiking to Chicago, Sue calmly
reminded her of the dangers involved.

"Sallie, I can't figure you out. You know there are crazy

people driving cars. A lot of girl hitchhikers have been

beaten(and rﬁped. There was one in the paper the other day.
.« o . (p. 25

As sixteen year old Elizabeth in Bird on the Wing by

Winifred Madison began her efforts to hitchhike from Lincoln,
Nebraska, to Sacramento, California, she fearfully recalled news-

paper stories about rape.

. . . The unfortunate expression suddenly reminded her of
a story she had read only the week before in the newspaper
about a girl hitchhiker who had been picked up and later found
within ten miles of her home; she had been raped and then
disfigured for 1life because her assailant threw acid in her
face before leaving her in a ditch.

A flood of long-forgotten stories came to Elizabeth as she
stood under the streetlight, her thumb out. Hitchhikers
slashed with knives and left for dead; newspaper photos of a
shallow grave by the roadside and a strangled girl; the story
of the girl who had been raped while her boyfriend was forced
to watch, his being tortured and shot, and then she herself
shot but not killed, only paralyzed for 1ife. Another story
of a girl picked up by a woman and taken to an apartment
where . . . (p. 43).

Rape as a danger for girls alone in the city was revealed

in Bird on the Wing by Winifred Madison and in The Peter Pan Bag by

Lee Kingman. In the latter book Peter, a twenty-two year old
research assistant, explained to Wendy, the seventeen year old -
subject of his study, his concerns about leaving her alone in New

York and, so, why he took her to Boston.
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". . . I suddenly didn't feel right about just letting you beat

you way into the Village and take all the risks of getting mixed

up with hard-1ine dope addicts and the rapists and perverts

that gizls ggg)unknowingly fall victim to in a very short time.
.Il p.

In Just One Indian Boy by Elizabeth Witheridge a man attempted

to rape Tamara, a college student in Minneapolis. Pursuant to the
assault, Tamara was taken by a friend to a hospital for treatment
of cuts, bruises and shock. A small amount of information about
police action in such cases was revealed.

"I know it was against all the rules to move her," Angie
confessed, "but I couldn't bear to let her lie there on the
dirty sidewalk, all bleeding and everything. The police
won't do anything to me, will they?"

"I don't think so," Andy answered. "They'll probably be
glad that you moved quick enough to keep her from being
raped--you and Fred, too."

ooooooooooooooooooooooooooooooooo

As they were taking her down the hall, a police officer came to
check on her and to report that a man had been caught hiding in
a backyard nearby. They suspected he was the one who had
attacked her, but he needed a few more details from Tamara.

“Not tonight," said the nurse firmly, . .

Angie, calm and poised by that time, stepped forward and
told him that she had witnessed the whole affair and probably
could tell him more, actually, than Tamara could. Wouldn't
that do? He said he guessed it would be all right. . . .

(pp. 169, 171)

Information about pregnancy was revealed in passages of
eight books included in the sample. The first of the books to
present information relating to pregnancy was published in 1970.

One pattern found was change in the physical appearance of
the pregnant woman. When changes in appearance were noted they
were given, primarily, in terms of weight gain.

In Don't Look and It Won't Hurt by Richard Peck, Carol (near

sixteen years of age) looked with wonder at the changes in her

pregnant sister whom she had not seen for about seven months.
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We'd been strangers before, but never like this. It was true.
She had changed--a lot. She was thick in the middle, heavy,
in fact (pp. 151-152).

In Plague of Frogs by Susan Terris, fourteen year old Jo

thought Marcella--at about seven and one-half months pregnant--
seemed to be getting larger daily.

She glanced at Marcella sitting patiently on the other side
of the coffee table. Marcella was waiting for Grampa to wake
up and take his turn at the checkerboard. Her patchwork quilt
was draped across her lap--at least, it was draped across what
was left of her lap. Every day [sic], that stomach of hers
seemed to protrude a little more (p. 76).

Another pattern found was the lack of change in physical
activities of a woman during pregnancy. Nearly all the pregnant
women portrayed in the sample continued throughout pregnancy with
their usual work (from housekeeping to sheepherding) and recreational
activities (from checkers to tennis). One extremely unrealistic

case was depicted in Plague of Frogs by Terris when sixteen year

old Marcella in one day traveled the length of Missouri in a bus,
walked ten to twelve miles, attended a wedding, ran some distance,
then delivered--with little trouble--a healthy baby. The only
pregnant woman not continuing with her usual activities throughout
pregnancy was Luz who was incapacitated by a heart condition in

Don't Look at Me That Way by Crane.

Most of the pregnant women in the sample were portrayed as
having a doctor to whom periodic visits were made. However, the
importance of regular medical checkups during pregnancy was made

clear only in Don't Look at Me That Way by Caroline Crane and, then,

only after the death of Rosa's pregnant mother.
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"Your mother never went to a doctor or a clinic during her
pregnancy, did she?"

Rosa shook her head.

"I wish she had," he went on. "They could have discovered

this heart condition of hers and treated it."
"She was afraid of doctors."
"Such a waste."

"When you have babies," he told her earnestly, "I hope
you'll come to the clinic regularly for checkups. You see--
your mother shouldn't have died" (p. 145).

Information about prenatal development was found in Naomi in

the Middle by Norma Klein, The Drowning Boy and Plague of Frogs by

Susan Terris. The one stage of development revealed in all three
books was the kicking of a fetus in the eighth month, as in this

excerpt from The Drowning Boy:

"That baby just gave me such a kick! Jason, put a hand here
and feel the baby."

"Come on, Jason," Roseanne said, reaching out for his hand.
"Right here. There--now you can feel the baby."

Jason shivered as he felt something hard and bony moving
under Roseanne's smock. Something was shifting back and forth

under his palm. . . . (p. 119)

Changes in appearance of the expectant mother in relation to
stages of prenatal development were revealed through the eyes of

seven year old Naomi in Naomi in the Middle by Norma Klein. Naomi's

parents announced her mom's pregnancy during her second month.

Observing her mother in tennis shorts, Naomi decided she didn't

look pregnant.

"Is the baby there now?" I said, looking at Mommy's belly.
It wasn't big and round, . . .

"It's there," Daddy said, "but it's tiny."

"How big?" I said.

"One inch," Daddy said.

I thought of that baby one inch long swimming in Mommy's
stomach with all that room, like a little goldfish in a big

bowl (p. 6).
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In the fifth month of her mother's pregnancy, Naomi learned
that the baby could kick. In the sixth month, she learned it could
hiccup. When her mother was eight months pregnant and unable to
see her own feet, Naomi learned that some babies kick more than
others. Naomi thought her mother, in the ninth month of pregnancy,
was the fattest person she had ever seen. Furthermore, Naomi was
hopeful that her mother would regain her disappeared lap.

Children were depicted in a few books as having some infor-
mation about how pregnancy occurs. Jim Luke, age twelve, and Sammy
John, age ten, revealed their knowledge in a conversation about

copulation among farm animals in Robbie Branscum's Me and Jim Luke.

In Naomi in the Middle by Norma Klein, Bobo (age nine) gave

her sister Naomi (age seven) limited information about how pregnancy
occurs. This was revealed when Naomi checked the information with

her mother.

"Bobo said the baby got there by Daddy putting his penis in
you," I said. "It that right?"

« « . Mommy said, "Yes, that is."

"I wonder why it has to happen in such a funny way. Is it
always like that?"

"Yes" (p. 13).

Only Plague of Frogs by Susan Terris was found to contain

myths relating to pregnancy, and in almost every instance the myth
presented was identified as just that. However, there was no
evidence that sixteen year old Marcella, the prime believer in the
myths, ever waivered in her beliefs.
Marcella turned abruptly. "Don't you evil-eye my baby,"
she warned. "You can't talk about her. You and your frogs.

You even keeps them in the house so I have to look away when
I come in here. Least they're out from the bedroom now. That's
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one good thing. They can't give me bad dreams no more. Frogs
are a plague. A plague on all our houses. And you're no
good, Jo Massie. Only Grampa and your mama. They're good.
They care" (p. 13).

. « « My dead mother was scared by a bullfrog when she was
carrying me, and that's why my face is all marked up. . . . My
daddy, he kept talking on the plague until I left. 'Stay i
the house,' he told me, 'away from them frogs. Don't be showing
your face around.' My daddy said Myrtle told him the frogs was
a plague on all our houses. He said. . . ."

Jo leaned her head to one side. "A plague on all our houses?
I've heard that before. That must be from Shakespeare, too."

Marcella opened her eyes. "Don't care where it's from, but
if this baby in here comes out with marks on her face, I'11 kill
you, Jo Massie. . . .

Jo shivered. She wasn't superstitious. The frogs couldn't
hurt anything. Marcella's baby wouldn't be born with a strawberry-
co;ored mark because of any frogs. This was all nonsense (pp. 50-
51).

"Toads are worse," Marcella insisted. "Why, anyone knows
that stepping on a toad will make you have an idiot child:"
"That's superstition again, Marcella. Just silly super-
stition. . . ." (p. 79)
Information about caring for infants and new mothers was
found in eight books and was of a very general nature.
In eight books, plans and preparation for infant care were

made during pregnancy. Janet and Dick, in Sally, Star Patient by

Alice R. Colver, typify the young married couple expecting the first
child as shown in several books included in the study sample.

And after they had found the house in a nice section, not
far from the Bryans' there came the necessary redeccration and
then the moving and, after that, the fun of outfitting the
baby's room. Heavens, how much was needed: A bassinet or
crib, a bath scales, a bathtable, a small dresser for the
layette of tiny clothes and all the little sheets and blankets,
a "potty" chair, a high chair, and, finally, the paraphernalia
that would be needed for bottle feeding later (p. 176).

The need of rest and limiting of company shortly after birth

was revealed by nurses in A Spark of Joy by Schoen and in Then Again,

Maybe I Won't by Blume.
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Concern about infants encountering undesirable germs at the

hospital was reflected in A Spark of Joy by Barbara Schoen.

The following night we were called on the carpet because
Jim arrived too early. Oh me, oh my, the babies were still on
the floor. . . . And germy Jim was wandering aroung amongst
them. "Please don't forget, Mrs. Bradley," she reprimanded,
"your husband isn't sterile" (p. 116).

The need for shots to immunize an infant against disease

was mentioned only in Shadi by Embry.
Though breast-feeding was mentioned in several books, it

received treatment--and that minimal--in only two. In Don't Look at

Me That Way by Caroline Crane a young mother demonstrated a substitute

for breast-feeding:

. . . Now, do you want to come in the kitchen and we'll mix up
a batch of formula? You know how to do all that, and the
sterilizing, don't you?"

"No, I never did it. My mother always nursed her babies,"
Rosa said.

ooooooooooooooooooooooooooooooooo

. She watched Christy open a can of powdered formula
and stir it into water.
"Like a cake mix," said Christy. "It's so easy."
She poured the mixture into bottles, arranged them in an
electric sterilizer and plugged in the cord.
"Now we let it cook for fifteen minutes. . . ." (pp. 66-67)

Me and Jim Luke by Branscum revealed that breast-feeding can

be perpetuated by some mothers over an extended period of time.
Aunt Opal had one child who had teeth, could talk, and who stood
on the floor at her knees as he nursed.

Information about adoption was presented in five books in
the study sample. Two of these five books were much more explicit

in terms of describing adoption processes than were the others.
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In Don't Look and It Won't Hurt by Peck, adoption was

referred to as a viable alternative to abortion when an adult from
a home for unwed mothers talked to an unmarried pregnant teenager
and her family.

In two books included in the study sample, two girls tried

to learn more about their adoptions: Nothing But a Stranger by

Arlene Hale and Laurie by Bianca Bradbury. Both of these books
dealt with girls in their late teen years trying to ascertain more
about their true parents and the adoption process. In each case,
the quest to find out about natural parents stemmed from a basic
"Who am I?" question that is frequently experienced by people who
have been adopted.

In Nothing But a Stranger by Arlene Hale numerous facts about

adoption were revealed, including: (1) it may take a year or more to
get a child; (2) there are so many requests for children that
adoption agencies have waiting lists; (3) reputable adoption agencies
have QUalifications that the prospective parents must meet; (4)
thousands of children find a home through adoption; (5) it is usually
one year before an adoption is final; (6) the average child is usually
less than one year old when adopted; (7) an adopted child is only
told who his/her natural parents are in very special circumstances
before he/she comes of age and only then if he/she requests it and
has the permission of both adoptive and natural parents--each case
is handled uniquely.

Adoption procedures were also briefly described in Laurie

by Bradbury and Edgar Allan by Neufeld.
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Information relating to puberty was revealed in only four
books in the study sample. Two of the books presented information
regarding sexual maturation and two dealt with puberty rites
conducted in two different cultures. Interestingly, in each pair
of books, one dealt wifh males and one dealt with females.

In Then Again, Maybe I Won't by Judy Blume the thirteen

year old protagonist, Tony, knew at the beginning of the story about
wet dreams and wondered if he would ever experience them. Later,
Tony learned from his gym teacher that another name for wet dreams
is nocturnal emissions; he still wondered, though, if he would ever
have one. When Tony did have his first wet dream, his reactions
included surprise.
That night I dreamed about Lisa. My dream went on and on.

It started out at the football game where Lisa put her arm

around me. Only in my dream she didn't stop there. And

Corky was in it too. She was sitting on the football field

and Lisa kept saying, "You see, Corky . . . here's what to

do...todo... todo. .. ."

I woke up suddenly. It was morning. I felt wet and my
pajamas were sticky. Oh God. There is something wrong with

me. Really wrong. . . .
Wait a minute. Wait just a minute. Maybe I had a wet dream.

Yeah . . . I'11 bet that's it. How about that? I thought
they'd be different though. I thought a 1ot more stuff would
come out. And anyway, I wasn't sure I'd ever have one. At
least not yet (pp. 92-93).

In Edgar Allan by John Neufeld, twelve year old Michael
revealed the summer his sister, Mary Nell, was fifteen as a difficult
one. He described M. N. as confused, very quiet then extremely
talkative, pleasant then irritable. Michael avoided Mary Nell for
a while though their mother had attributed M. N.'s erratic behavior
to "physical things." Clearly, menstrual adjustments were implied

as the cause of Mary Nell's unpredictable behavior.
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The Navajo rite for celebrating the entry of a female into
womanhood--the onset of menstruation--was defined and described in
§g§gi by Margaret Embry. The protagonist, Emma, was thirteen when
faced with the advent of menstruation and the concommitant Navajo
rituals established by custom.

Kinaaldd, the Navajos called it. The other girls in the
Dorm told her not to mention that first bleeding, or her
family would hear about it at home and send for her to come
and have a kinaalda. _

Her grandmother had told her a long time ago about the
kinaaldid, and it seemed such a fine thing when she was little
that she could hardly wait until it would happen. But Ruby
and those other girls told her that it was old-fashioned,.
square. It was a long tiresome ceremony, and nobody 1iked
to do it any more. The girls always kept quiet about the
bleeding and hoped the old women would forget about it.

. . . Her grandmother had told her it was a fine thing to
become a woman. That was why The People, T'aa Diné, had a
welcoming ceremony for their young girls at the time of their
first period.

The ceremony took four days and made Emma hot and tired,
but she did not complain. The women dressed her in heavy
pleated skirts with many petticoats and fastened on silver
beads and smeared her face with dleesh, white clay, and chifh,
red ocher. They brushed her hair with cedar twigs and braided
it in the 01d Way. One of the women,: who was considered to be
admired because of her virtue and beauty, sat beside Emma as
she lay on the floor of the hogan and shaped and molded her
body so she would be beautiful too.

Every morning Emma ran once at dawn toward the east and
again in the evening toward the setting sun, with all the young
children chasing her. Luckily, she out ran them all, which
meant that she would be fleet and strong. At night she 1ifted
her little sister, Violet, by the back of the neck, and all
the other small girls too, so they would be tall and beautiful.

Everyone stayed awake all night to listen to all the old
songs and chants. The words were strange and the music went
over and over again until Emma was so sleepy she could not
keep her eyes open. Her mother sat beside her and kept poking
her with her elbow so she would not fall asleep and shame them.
It seemed forever until it was dawn of the last day.

The men scraped away the dirt on top of the firepit, lifted
off the blackened cornhusks, and there was the athlkaad, golden
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and beautiful in the sunlight. They said there never had been
such a corncake Emma took a big knife and carefully cut out

the bijéi, the heart, the choicest part, to serve to the Singer
who ha & traveled many miles and worked hard to make it a good

kinaalda.
She then served all the other people who were waiting, her

grandmother, her mother and father, her mother's elder brothers
and their wives, her mother's sisters and their families, and
finally her father's people. She gave small bits to her own
brothers and to little Violet and took none for herself, as

was proper (pp. 9-17).
In The Loners by Nancy Garden, Paul Windsor (a junior in
high school), alluded to puberty rites for African males:

"In Africa," Paul said nastily, "boys get to be men when
they're thirteen." He leered at Lloyd. "You should see what
they do to them, too" (p. 44).

Information about birth control was presented in only three

books in the study sample. Each of the books offered a different

slant on the subject.

In Me and Jim Luke by Robbie Branscum an old wives' tale

was offered regarding breast-feeding as a means of birth control,

but debated.

. « . The kid sucking it was so big he stood on the floor at
her knees and sucked like crazy, and I knew that dad-blamed kid
could talk and had a full set of teeth.

. Aunt Imie was saying, "I swan Opal, when ya gonna
wean that young'n?" The young'n they were talking about
rolled his eyes from one to the other but never let go of the
tit.

e o s "Well, 1 don t know. ‘'Course ya know as long as
ya let one suck you can 't get pregnant again.'
"Well, I don't know about that," Aunt Flo started, "'cause
when I had Dale Evan. . . !" (pp. 43-44)

Laws about birth control were at least alluded to in two

books in the study sample. The Peter Pan Bag by Lee Kingman

revealed that there are laws about distributing or dispersing

information about birth control in various places.
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She remembered Oriana, . . . saying firmly that the laws
about possessing pot or even being found in the presence of
pot were all wrong--and if she, Oriana, were arrested, she
didn't mind. Because it would take honest and brave people
like herself to fight unjust laws like that. The same, she
said, as laws about not giving birth-control information
were wrong (p. 111).

The movement for Zero Population Growth was alluded to in

Just One Indian Boy by Elizabeth Witheridge.

One of the girls had spoken a bit wistfully of years gone by
when a girl could marry and settle down to keep house without
Woman's Lib. peering over her shoulder.

"Well gee, Karen," one of the men had said, "There's an
easy way to fix that. Get pregnant right away, and nobody'11
criticizel"

"Oh sure, somebody would. There's always some character
around to carp about the population explosion," someone else
said (pp. 191-192).

A small amount of information about genetics was evidenced
in three books included in the study sample. In Miss Fix-It by
Adele DelLeeuw, two high school seniors were fascinated with the

interests of each other and discussed those interests in terms of

heredity.

"This--this mechanical ability. Did you inherit it?"

"Mercy, no!" she laughed. "Father's a whiz in business,
but he goes into a blue funk if a shoelace breaks and Mother
Jjust looks helpless if anything goes wrong with a dishwasher
or a cleaner . . . well, in fact, practically anything."

"Maybe it skipped a generation or two," he suggested.
"How about grandfather?"

"Both grandfathers were the kind who said, 'Abner, have
my hoe--or my carriage--repaired by five o'clock.'"

"Humm," Luke said. "I'm interested in genes. Remind me
to ask you more questions after we eat."

"Where are you bound?"

"M. I. T."

"To be an engineer?"

"I hope, yes. Chemical."

"That's quite a field," she said warmly. "Is that in line
with your genes?"

He quirked his mouth. "I wish Mother and Dad could hear
you asking that. As far back as I know, my ancestors were in
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banking or accounting, and chemistry's a closed book to my
parents. They read about things and ask me to explain them."
The quirk became a grin. "And that's the hard part!" (pp. 41-

a4).

Another aspect of genetics was found in That Was Then, This

is Now by S. E. Hinton. Thirteen year old M&M had a brush with
death as a result of a bad trip on LSD. Some time after M8&M was
released from the hospital and was back to his normal daily routine,
he responded to friends who inquired about his hea]gh:

"0.K.," he said, but he looked half-scared, and his old
expression of complete trust and intent interest was gone
entirely. He looked 1ike a little kid--I had forgotten he was
just a Tittle kid. "But, I don't know--It can come back, they
told me. I could have a flashback, it could come back. And if
I ever have any kids--something about chromosomes--they could
be all messed up. I don't think I'11 ever have any." He was
quiet for a minute. "I don't remember things too good any
more; all my grades are shot" (pp. 148-149).

Genetic influence on masculinity/femininity was discussed

in the context of homosexual tendencies in Sticks and Stones by

Lynn Hall (see page 94).

Several books presented sex information on a variety of
additional topics. Information relating to human anatomy was
revealed in two books; in both cases the information was regarding

females.
In Hold Yourself Dear by Pauline Smith a high school girl

wore "falsies" on a special occasion. Curiously, the girl's ten
year old sister knew what "falsies" were but her father did not.
Pubic hair was of interest to seven year old Naomi in Naomi

in the Middle by Norma Klein. When Naomi was helping her mother

take a bath she noticed that her mom had ". . . crinkly hair between
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her legs that looks like moss." When mommy told Naomi that she
would have it too, Naomi hoped that it wouldn't itch (p. 30).
The incidence of human sexual disease was revealed in two

books. In Viva Chicano by Frank Bonham, Keeny (a seventeen year

old Mexican-American) was perplexed about the new halfway house to
which his parole officer had taken him.
. « . The presence of the girls puzzled him. In all the
halfway houses he had seen, girls and persons infected with
the plague were absolutely barred (p. 120).

In The Peter Pan Bag by Lee Kingman it was revealed that

one function of the Board of Health is to check living conditions
in questionable places as a guard against social disease.
"Robbie told me the Board of Health has been poking
around the place he and Charlene have been using lately--
over in Cambridge. Something about too many people and
insanitary conditions and disease. And nobody's causin
any trouble at all. They're just living there" (p. 159).
Information about agencies established to aid unwed mothers

was evidenced in two books: A Plague of Frogs by Susan Terris and

Don't Look and It Won't Hurt by Richard Peck. In both books the

agencies were described as having medical services and a hospital
for unmarried pregnant girls. The agency depicted in the Terris
book did not provide room and board for the girl during pregnancy
whereas the agency depicted in the Peck book had alternative plans
for room and board from which its clients could choose.

Indeed, Don't Look and It Won't Hurt by Peck presented a

more complete picture of the workings of an agency functioning to
assist unwed pregnant females than did the book by Terris. In the

book by Peck it was revealed that seventeen year old Ellen, unmarried
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and pregnant, had little or no difficulty in locating such an
agency--presumably with the help of her physician or the Salvation
Army. Ellen was able to work with the agency in planning all the
services she would require though her mother did have to sign her
permission. It was revealed that Ellen had the choice of abortion,
adoption, or keeping her child. The agency's desire for confi-
dentiality was implied when Ellen revealed that the girls there
were not supposed to mention their hometowns.

Abortion as an option for the teenage girl who is unwed

and pregnant was also revealed in Plague of Frogs by Terris when

Roger and Jo discussed sixteen year old Marcella:

. "Why didn't she get an abortion?" he asked.

Jo nodded her head. "Because she didn't want one. She has
some crazy idea that she's going to keep the baby, too. . . ?"

(p. 15).

In Don't Look and It Won't Hurt by Peck when a representative

from a home for unwed mothers interviewed seventeen year old Ellen
and her mother, abortion was brought out in the discussion even
though Ellen's sisters--sixteen year old Carol and nine year old
Liz--were present.
I suppose the word for Miss Hartman was discreet.
But one thing she said that practically turned Mom to stone
was, "Since there are so many fine families anxious to adopt

children these days, I'm particularly glad that Ellen has not
considered terminating her pregnancy" ?p. 63).

The only information about aphrodisiacs was evidenced through

the thinking of thirteen year old Tony in Then Again, Maybe I Won't

by Judy Blume. Clearly, the information given was an old wives' tale

but it was never identified as such.
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Grandma smiled and offered me an olive. I really like
olives. Big Joe says if you eat a lot of them you make out
good with the girls when you're older. But that's not why
I eat them. I liked them plenty before I ever heard about
that. . . . (p. 6)

A traditional though inaccurate definition of frigidity was

implied in Bird on the Wing by Winifred Madison. The sixteen year

old protagonist Elizabeth was filled with confusion and fear when
she found that for some reason she could not engage in sexual inter-
course with Eric as she had promised. She questioned: ". . . what
if she were frigid, unable to love? A new fear" (p. 221).

Sterility was defined through context in A Spark of Joy by

Barbara Schoen. After Nora, a scientist, had been exposed to a very
high level of radiation her colleagues discussed the effects she

would experience.

"Of course, she's sterile now," said Fred.

"She really wanted a child," said Jim. "I guess she let
it go too Tong because of her career. She was desperate for
a child" (p. 147).

Though Sticks and Stones by Lynn Hall is not a book about

homosexuality, some information on the subject is provided within
its pages.

A little information regarding the incidence of homosexuality
was revealed by the high school principal in a discussion with Tom,

a rumored homosexual.

. . "Look, Tom, maybe it's true; maybe 1t isn't. The
troub1e with a th1ng like this is that it can't very well be
proved. Or disproved. You may be straight as a string, or
you may have gotten yourself involved in a situation that's
just a temporary thing, and, believe me, it's not as unusual
as you might think.

"On the other hand, it's been my experience that where
there is this much talk there's usually at least some element
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of truth in it. I've been aware of your situation since the
start of the school year, but I was hoping if I just sort of
kept the 1id on things, it wouldn't have to come out in the

open. I wish we could afford a school psychologist or counselor,
but since we can't, I'm afraid it's up to me to handle these
things as I see fit."

". . . , boys your age often go through temporary phases that
aren't really too serious. And in any case, it needn't be the
end of the world. We're living in an enlightened age and there's
no reason why you can't lead a creative, productive life no
matter--" (pp. 118-121).

Information was presented by Ward relating the incidence of
homosexual tendencies to genetic factors.

. . "Let's look at this thing objectively now. Suppose worst
came to worst and you did have homosexual tendencies, as they
say. You have to remember, everyone in the world is a mixture
of male and female. In most people, one or the other predominates,
but there are an awful lot of cases where the mixture is border-
line to some degree. I think you'd be surprised if you knew the
statistics. . . ." (p. 156)

Through an explanation of his preference for homosexual relation-

ships, Ward revealed that a person with homosexual tendencies may in
fact be bisexual (though he never used that term).

"When we first met each other, I told you I'd gotten a medical
discharge from the service because of asthma. I didn't. I was
discharged because of a 'homosexual involvement' with another guy
in my barracks. It wasn't as bad as it sounds. It wasn't any-
thing I ever expected to do; it just happened. I won't go into
all the details, but I can't stand it any longer, trying to keep
it from you I do have these--tendencies. . .

"So. I've gone out with girls, and I've even made love to a
couple. But by now I've learned that what I need is real love,
not just sex, and it's hard for me to find what I need with
girls. . . . Maybe someday I'l1l meet a woman who understands my
needs, and if she'll have me, we'll get married. But in the
meantime. . . . (pp. 157-158)

Information about discrimination as a result of the lack of
toleration that society has for homosexua]é was revealed in several
ways but most explicitly when Orv, the local bait shop owner, talked

to a high school boy about Ward and his discharge from the Air Force:
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. . . "That Ward always was an odd kid, never had nothing to do
with the girls. I says to myself when he joined the Air Force,
I says, they ain't about to let somebody like that stay in the
service. They'l1 find out about him and kick him out on his
can, and now here he is, just like I said. 'Medical discharge.'
Hah" (pp. 25-26).

Sources of Information

Twenty-seven of the one hundred books in the study sample
were found to contain sex information content. The source for at
least some sex information content was identified in nineteen of the
twenty-seven books containing sex information. A tabulation of those
nineteen books revealed that in twelve of the books most information
was encountered rather incidentally; in four of the books most infor-
mation was actively sought by someone; and in three of the books there
was evidence of both incidental encounter and active search. As
shown in Table 7 (p. 108), information was gained consistently through
one or more of five sources: friends, relatives, media, professional
people, and/or institutions.

Friends were an informational source for matters relating to
human sexuality in eleven books in the sample.

The most frequently occurring information offered by friends
consisted of reminders about rape as a potential danger to female
hitchhikers and girls alone in the city as revealed in: Coles' Riding

Free; Kingman's The Peter Pan Bag; and, Madison's Bird on the Wing.

In That Was Then, This Is Now by Hinton and in Sticks and

Stones by Hall information about genetics was given to friends. In
the book by Hinton it was revealed that drug usage can damage chromo-

somes, thereby potentially affecting a person's future children.
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Information relating genetic factors to the incidence of homosexual
tendencies was presented in the book by Hall.

In The Drowning Boy by Terris, a married and pregnant friend

of twelve year old Jason provided him an opportunity to learn some-
thing about prenatal development by inviting him to feel her baby
and experience it moving and kicking within her.

In another book by Terris, Plague of Frogs, fourteen year

old Jo learned about the process of childbirth through being allowed
to witness, and assist with, the birth of her friend Marcella's baby.

In A Spark of Joy by Schoen, Ellen knew about postnatal

depression before she bore her first child. After the birth of that
child, however, when Ellen actually experienced the phenomena, she
failed to realize what was happening to her. Friends more experienced
with birth gave her the information she needed.

It was Christy, Rosa's employer and apparent friend, who
explained and demonstrated the preparation of an infant's bottle

formula to Rosa in Don't Look at Me That Way by Crane.

Holly, in Nothing But a Stranger by Hale, utilized several

sources to gain information about child adoption. The very friends
who had sparked her interest in the subject through their plans to
adopt a child responded positively to her pursuant requests for
information.

Thirteen year old Tony in Blume's Then Again, Maybe I Won't

apparently gained much information from one of his older friends. Big
Joe told Tony that eating olives would help you make out better with
girls later; he also told Tony about wet dreams and how babies are

made.
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In The Peter Pan Bag by Kingman, friends shared information

about the Cambridge Board of Health investigating communal dwellings
to ascertain the quality of living conditions and possible presence
of social diseases.

In Sticks and Stones by Hall, Tom who was a high school senior

rumored to be a homosexual attempted to learn more about homosexuality.
His singularly most valuable source of information was realized in

his friend Ward Alexander, a self-proclaimed bisexual who preferred
homosexual relationships.

Relatives were an informational source for matters relating to
human sexuality in ten books in the study sample. Nine of the ten
books revealed one or both parents as the basic infonmational source.

Information given by parents was most frequently revealed to
be about sexual intercourse and procreation. In four books mothers
had the central role in providing such information: Embry's Shadi;
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