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ABSTRACT

SEX ROLE PERCEPTIONS OF PALISTINIAN
MALES AND FEMALES IN ISRAEL

By

Mariam Mahmood Mar'i

The objectives of this study are twofold. First, to
discover how Palestinian educated males and females perceive
their real and ideal respective sex roles in society.
Second, to examine differences according to sex, religion
(Muslim-Christian), residence (rural-urban) and education
(student-teachers vs. teachers, and high school vs.
university students).

Four hundred and fifty-seven subjects (233 males and
224 females) responded to the Maferr Inventory of Masculine
Values (MIMV) and to the Maferr Inventory of Feminine Values
(MIFV). The results showed that 32.6% of the males
indicated that they are traditional (i.e., women's role is
in the home, and men's role is at work outside home); 45.1%
of the men indicated balanced perceptions (i.e., both men
and women should be family-oriented as well as self-
achieving); and 22.3% of them indicated that they are
liberal (i.e., to the men, family comes before self

achievement).



Among females, on the other hand, only 2.2% indicated
that they are traditional (i.e., the major role of a woman
is in the home and for the family); 12.5% are balanced in
their perceptions (i.e., a woman should be both self- and
family-oriented); and 85.3% of the female subjects indicated
that they are liberal (i.e., a woman's ambitions come before
her family obligations). On the average, men expressed
balanced perceptions, and women expressed liberal ones.

In the entire population and within each subgroup sex
differences were significant. Males expressed perceptions
significantly less liberal than those of females. No
significant differences whatsoever were found between Muslim
and Christian subjects. No significant differences were
found between rural and urban males, but rural females
expressed perceptions signficiantly less liberal than those
of urban ones. As far as the differences between teachers
and student teachers are concerned, no significant
differences existed among females but, contrary to
expectation, male teachers expressed perceptions more
liberal than those of student teachers. No significant
differences existed between high school and university
students., Similarly, no significant differences existed
between real and ideal perceptions.

In comparing studies using the same instrument in other
countries, female subjects in this study expressed sex role
perceptions which are closer to those expressed by females in

industrialized societies (U.S.A. and Britain) than to those



of less industrialized countries (Brazil and Greece). Among
males, it was not possible to draw any comparisons because

data relating to male perceptions in other countries are not

available.

1Steinmann, A. and Fox, D. J., The Maferr Inventories
of Masculine and Feminine Values, N. Y.: Maferr Foundation,
Inec., 1979.
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CHAPTER I
PROBLEM STATEMENT

Introduction

This research focuses upon the empirical study of sex
role perceptions of Palestinian Arab males and females in
Israel. Palestinians in Israel comprise 16% (nearly
600,000) of the total Israeli population. While they are a
national minority, vis a vis the Jewish majority in Israel,
this group is also a segment of the Palestinian people
living in the West-Bank, the Gaza strip, and in the
neighboring Arab countries as refugees.

For four centuries (1517-1917) Palestine was under the
rule of the Ottoman (Turkish) Empire. In 1917, following
the collapse of the Empire, Palestine became a British
Mandate. In 1948, Israel was established on parts of
Palestine as a Zionist-Jewish State. Those Palestinians who
did not leave became citizens of Israel to comprise the non-
Jewish minority in the Jewish state.

Under Turkish rule, centuries-old traditions and values
dominated the lives of Arabs. Society was predominantly
agricultural; the social structure was tribal; education was
limited to few males who came from the landed gentry, and
women were secluded and were given an extremely inferior
status. In fact, it was during this era of Turkish rule

1
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that the veil (an indigenous Turkish custom) was introduced
into aristocratic Arab circles as a status token.!

Under British rule, many changes were brought about.
Agriculture still remained as the major economic base, and
the o0ld values and traditions continued to dominate society.
However, new modern modes of organization and administration
emerged following the British model, and there was more
cultural interaction with the more modern Western World.
Further, and probably the most salient feature of this era
as far as this discussion is concerned, was that the
infrastructure of a modern educational system was
established. Schools were established outside the urban
centers in many towns and small villages; some female
schools were established in cities and larger towns; and the

education expanded from the 3 R's to include sciences and

arts.2

However, as education was not compulsory, the student
population was predominantly males of @ higher social
standing especially in rural areas. In urban centers
females had better educational opportunities than their
rural counterparts although it was still lagging behind
their male counterparts. Also, women awareness and political

action evolved during this period in the urban centers.

TFatime Mernissi, Beyond the Veil: Male-Female
Dynamics in Modern Muslim Society, Schenkman Books, 1975, p.
84,

2For a detailed account of education in Palestine in
this era see, Abdullatif Tibawi, Arab Education in Mandatory
Palestine, London:Luzac & Co., 1956.
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Women associations were popular and as they were basically
committed to socio-cultural humane issues, they could not
but be politically active too as the struggle between the
indigenous population (Palestinians) and Zionist settlers
was at its peak. Women awareness as to their active role
especially in urban centers were reported in a book written
by a Palestinian woman as early as 1937.3

Since 1948, education has become not only compulsory
but popular for both sexes, too.u; polygamy was outlawed;5
economic conditions have improved;6 and agriculture was no
longer the main base of economy.7 Furthermore, political
socialization, awareness and action became a tremendous
force in the transformation of Palestinian society inside
and outside Israel.8 Especially for Palestinians inside
Israel, education and political socialization are of great

relevance not only in terms of their value in the

3Matiele Mugannam, The Arab Woman and the Palestine
Problem, London, Tonbridge Printers, 1937, Passim.

uSami Khalil Mar'i, Arab Education in Israel, Syracuse:
Syracuse University press, 1978, p. 18.

SAharon Leish, "Religious organization of Muslims in
Israel™ in A. Leish (ed.), Arabs in Israel: continuity and
Change, Magness Press, Hebrew University, Jerusalem, 1981
(in Hebrew), p. 105.

6Moshe Semyonov and Andrea Tyree, "Community
segregation and the costs of subordination", Social Forces,
Vol. 29, No. 3, 1981.

Tuziel Schmaltz, "Arab labor force in Israel" in A.
Leish (ed.) Arabs in Israel: continuity and Change, p. 46.

8Alice K. and Yasumasa Kuroda, Palestinians Without
Palestine: A Study Political Socialization, Washington,
D.C., University Press of America, 1978, p. 13-16.
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transformation of male-female position and roles, but also,
in terms of their contribution to the enhancement and
maintenance of the cultural-national identity of the
Palestinian minority in Israel.

The Palestinian Arabs have been extensively studied
politically,9sociologically,manthropologically,11
educationally,12 and economically.13 However, the issue of
women's status and roles in society has not been seriously
investigated. Except for few studies which are either jour-

nalistic,14 impressionistic,15 or limited to but one very

91an Lustick, Arabs in the Jewish State, Austin:Texas
University Press, 1980, and Rosemary Sayigh, Palestinians
from Peasants to Revolutionaries, London:Zed Press, 1979.

10khalil Nakhleh and Elia Zureik (eds.), The Sociology
of the Palestinians, London:Croom Helm, 1980, and Elia
Zureik, The Palestinians in Israel: A Study of Internal
Colonialism, London:Routledge and Kegan, 1979.

11Henry Rosenfeld, They Were Peasants, Tel Aviv:Sifriat
Po'alim, 1965, (in Hebrew).

123ami Mar'i, Arab Education in Israel, and Khalil
Nakhleh, Palestinian Dilemma: Nationalist Consciousness and
University Education in Israel, Detroit:AAUG, 1979.

13For a brief overview see Uziel Schmaltz in A. Leish
(ed.) 1981.

1uFor' example see Z. Sabbagh, "Sexual Crisis in Arabdb
society in Israel", AL-Jadeed, No. 1, 1979. Also, see the
rebuttal to Sabbagh by Emile Tuma, "The issue: 1liberation
of women and not sexual crisis", EL-Jadeed, No. 12, Dec.
1981, (Both in Arabic). Another more sophisticated
Jjournalistic account as to the position of women in
Palestinian Society in Israel is Rosemary Sayigh's
"Encounters with Palestinian women under occupation",
Journal of Palestine Studies, Vol. 10, No. 4, 1981.

15Mark Tessler: "The emancipation of Arab women in
Israel", UFSI Reports, No. 21, 1982.




5

small community,16

no studies have been done so far. This
study aims to focus on the roles of women, vis a vis those
of men, in Palestinian Arab society in Israel. It is an
empirical study using a sample from a broad spectrum of

society and utilizing an internationally accepted

instrument, i.e., the MIFV and the MIMV.

Rationale of the Study:

This study draws its rationale and importance from the
basic notion that sex roles and the perceptions as to the
distribution of these roles in society are a significant
determinant in national and social development if
development is to be comprehensive and to involve the input
of both sexes in a relatively egalitarian framework.

Second, as this study focuses upon the perceptions of
teachers and student teachers, it was expected that some
light would be shed not only on their perceptions of sex
roles but also on the potential impact of these perceptions
on the pupils through the formal and informal student-
teacher interactions. It was also expected that this study
would provide empirical evidence for conclusions and recom-

mendations for teacher education and preparation.

16For example see: Joseph Ginat, Women in Muslim Rural
Society, Transaction Books, 1981, and Moshe Shokeid, "Ethnic
identity and the position of women among Arabs in an Israeli
town", Ethnic and Racial Studies, Vol. 3, No. 2, 1980. both
studies are limited to one small community; the first
relates to a small rural community and the other relates to

another small Arab community in a predominantely Jewish
city.
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Third, as pointed out earlier, education and political
socialization raised male and female consciousness towards
more equality between the sexes both at home and at the
work-place. As education and political socialization are at
their zenith among Palestinians at this point in their
history, it becomes quite important to detect the extent to
which these factors have been successful in the
transformation of Palestinian males and females towards
liberal and traditional perceptions of the mutually
interdependent roles of men and women in their society.

Finally, since cross-cultural evidence and data are
readily available from six developing as well as developed
countries, comparisons can be drawn in order to provide an
analysis and develop an understanding of the dynamics of

change from a cross-cultural, international perspective.

Conceptual Framework and Definitions of Terms*

Conceptually, as well as in real life, three roles for
men and/or women emerged as dominant in the findings of
previous research. First was the domestic role
traditionally associated with women. This role involved
housekeeping, child rearing and providing compassion and
confinement to the family. It was looked upon as the
subordinate position in the hierarchial order of the male-

female relationship and was organically linked to the

¥This framework was developed on the basis of the
literature available concerning the issue of male and female
roles in society in general and in Arab society in
particular. A review of this literature is presented in
Chapter Two.
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ideology of female inferiority vis a vis male superiority.
It represents one extreme in the dichotomy of roles in which
the person is other-oriented.

The second role was the nondomestic role, traditionally
attached to men. It involved work outside, representing the
family through external relations, decision making and total
freedom of movement and action. It was perceived as the
upper, or dominating, position in the hierarchial order of
male-female relationships. It was, of course, also linked
to the male superiority vis a vis female inferiority and
represents the other end of the spectrumof roles in which
the person is self-oriented, aggressive and self-achieving.

The third role was a mixture of both of the first two.
It was a dual role which was seen to be simultaneously
domestic and nondomestic. It involved both family
(internal) orientation and work (external) orientation.
However, even in modern society, the fully symmetrical
nonhierarchical role in which males and females are equally
involved in both roles has not yet emerged as a strong
reality in female-male relationships, nor in perceptions of
ideal roles. 1Instead, as research shows, what we are
witnessing is a redefinition of male-female relationships in
such a way as to keep a hierarchical balance. 7

As a general rule, a female's primary roleis

associated with the family and her secondary role may be

17Corvitz, Elaine and Ann Steinmann, "A Decade Later:
Black-White Attitudes towards women's Familial Role",

Psychology of Women Quarterly, Vol. 5, No. 2, (1980), p.
ﬁ?%.
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outside the family limits at the workplace. On the other
hand, a male's primary role is at his workplace and his
secondary role is in the family. This is what Smock18 has
labeled as "modified" hierarchial order in the roles of
males and females characteristic to modern society.

A person (male or female) is considered "traditional™
if he or she perceives the women's role as family and other-
oriented, as the other counterpart of her man and children
in her life. she performs a nurturing role. Her
distinguishing feature is that she fulfills herself by
proxy.19

A person (male or female) is also considered
traditional if he or she perceives the man's role as self-
oriented, self-achieving, seeking fulfillment through work,
education and other involvements. For males and females
alike, then, a traditional perception is one which associates
women with domestic roles and men with nondomestic roles.
Traditionality is identical for both men and women in both
content (specific dichotomous roles) and direction (inside
or outside).

Being "liberal" is opposite and inversely related to
women and men. A liberal woman is the one who holds a self-

achieving perception of the feminine role. She is a woman

18Smock, Audrey Chapman, "Conclusions: Determinants of
Women's Roles", in J. Giele and A. C. Smock (eds.), Women:

Status & Roles in Eight Countries, Wiley & Sons, 1977, p.

19Steinmann, Anne, "Female and Male Concepts of Sex
Roles", International Mental Health Research, Vol. 27, No.
4, (1975), p. 2.
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who embraces a self-fulfilling orientation. She strives to
fulfill herself directly by realizing her own
potentialities. Her distinguishing feature is that she
seeks fulfillment through her own accomplishment. She also
perceives the role of the man not only as self-achieving but
also as family oriented, growth facilitating for the female
and children in his life.20

The liberal man, then, is the one who nurtures, takes
care of the house and children, and is self- as well as
other-oriented. He is also the one who perceives the
female's role as self-achieving, less other-oriented, and
more externally active.

A real perception, as contrasted with the ideal one,
connotates the way a subject perceives roles now and as they
are. The ideal perception reflects the desirable role
perceptions as they might be more equal to, or less liberal
than the real perception.

Subjects:

Four hundred and fifty-seven 11th and 12th graders,
student-teachers in teachers' seminaries,* teachers, and
university students were the subjects of this study. The
high school students were in a school which enrolls pupils

from Palestinian communities throughout Israel. The

20Steinmann, A. "Female and Male Concepts of Sex
Roles", p. 2.

#In Israel, elementary school teacher's preparation
takes place not at the University level but in separate
institutions called "Seminaries" in which the standards of
admission are considerably more permissive in comparison
with admission to the University.
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teachers' seminaries also have students from all sections of
the Palestinian society. Similarly, the University of Haifa
which is located at a central place attracts students of
varied backgrounds from the same society. Teacher subjects
are drawn from both the Galilee and the Triangle in which
more than 90% of the Palestinians in Israel reside. A
balance between male and female numbers among the subjects
has been maintained.

Procedures:

All subjects were asked to respond to (a) a sheet of
personal and background information including items such as
age, sex, religion, residence, occupation and family
background, (b) females were required to respond to the
Maferr Inventory of Feminine Values (MIFV) and males to the
Maferr Inventory of Masculine Values (MIMV). These
responses were scored according to the Manual For Scoring
and Interpretation Provided by Steinmann and Fox.2! Then
raw scores were analyzed statistically in the testing of the
hypotheses of this study.

Instrument: MIFV and MIMV

Each of the inventories consists of 34 value charged
items. 1Items are identical in both the feminine and
masculine form except for the pronouns provided in
accordance to sex. The inventories are designed to measure

male and female attitudes and perceptions as to the sexes'

21Steinmann, Anne, and David Fox, Maferr Inventory for

gale and Female Values, N.Y. Maferr Foundation, 1979, p. 6,
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respective roles at home and in society (work, education,
etc.). The respondent is required to indicate his or her
agreement or disagreement to each of the statements ranging
from "completely agree" through the midpoint "I have no
opinion" to "I completely disagree".

Half of the items (17) in the inventory relate to the
liberal position in terms of self-achieving and self-
oriented females (such as: a woman should have interests
outside the home, Item #30); the other half relate to the
traditional position in terms of family-oriented nurturing
role of the female (such as: a woman's place is in the
home, Item #33). As far as males are concerned, their
inventory also consists of 17 items related to the liberal
position in terms of a family oriented man (such as: the
needs of the family come before man's personal ambitions,
Item #19); the other half relates to the traditional
perception in terms of self-achieving, out-oriented man
(such as: when a man has a conflict between what he wants
to do for himself and what he has to do as a husband his
ambitions should come first, Item #14).

Implied in these inventories is a reversal of
directions. Self-achieving and self-oriented indicate
liberal female position as a departure from her traditional
confinement to the family. Yet, the same values of self-
achieving and self-oriented indicate a traditional position
for men as a fixation to their traditional role. On the
other hand, home and family orientation indicates a

traditional perception of females as it reflects a fixation
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to their traditional family role. Yet, a family oriented
man's perceptions indicate a liberal position as it reflects
a departure from his traditional self-achieving role in
society.

Theoretically, three "pure" types of perceptions
emerge. A person who is balanced tends to zero score
reflecting a midpoint position. However, zero final score
may also well represent a person torn apart by conflict: he
or she is totally against or for both liberal and
traditional stands. The second "pure" type is the person
whose total score is +68. As plus-scores are assigned to
self-achieving orientation, it results in opposing
positions: +68 for males indicates a "pure" traditional
perception. For females, on the other hand, it indicates a
"pure" liberal perception. =68 is assigned to the family
oriented "pure position". Thus, while it indicates a
liberal perception for males, it indicates a traditional
perceptions of the females.

The following chart summarizes these indications:

Family Orientation Balanced Self-achieving Orientation
liberal males both sexes traditional males
traditional female liberal females

score

As the chart indicates, there is a continuum ranging from -
68 (through zero) to +68. Respondents could be located on
this continuum as tending to be liberal, balanced, or

traditional rather than in absolute "pure" types which
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usually do not exist in reality. Steinmann and Fox have
developed and followed the following pattern:

-4 to +4 Balanced

-5 to -68 Liberal for men, Traditional for women

+5 to +68 Traditional for men, Liberal for women.

As far as reliability and validity of the inventories,
it was found that the split half reliability is estimated at
.81 based upon the Spearman-Brown prophecy formula. Content
validity is based on the unanimous judgment of seven
experts. The items in the inventory have face validity and
a validity check is built into the instrument in the sense
that each item is expressed both positively and negatively.
The concurrent validity is expressed in positive
correlations with more than 90 research students.??

Analysis of Data:

Data were analyzed in two ways. The first one involved
general groupings according to numbers and percentages of
the subjects who fall in every one of these three categories
according to all the subjects as well as to the different
subgroups. Secondly, more specific and detailed statistical
analyses were carried out in order to arrive at more
accurate findings and conclusions. These statistical
methods included T-Tests and analyses of variance.

In the following chapter, an extensive review of the
relevant literature will be presented in order to help put
the current study in perspective as well as to provide a
framework of research findings with which the findings of

this study can be compared.
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Hypotheses:

This study focuses on the following major hypotheses:
Among subjects of this study, males will express
perceptions less liberal than those of females.

It is expected that Christian subjects will express
perceptions which are more liberal than those of Muslim
ones.

Rural subjects will express perceptions which are more
traditional than those of urban areas.
Student-teachers, (as a younger age group which also
does not yet hold formal responsibility), will reflect
more liberal perceptions than teachers.

High school students will tend to be more liberal than
teachers and student teachers.

University students will express perceptions more
liberal than those of all other groups.

It is expected that the real perceptions will not differ

from the ideal ones.



CHAPTER 2
A REVIEW OF THE LITERATURE

In this section, previous research which is pertinent
to this study will bereviewed. Thereviewwill focus on a
few issues some of which are general and the others are more
specific. While Palestinians are Arab and predominantly
Muslim the position of Arab women in general will be
discussed to provide a general picture. This will be fol-
lowed by a specific discussion of the available literature
concerning Palestinian women as a topic directly related to,
and organically linked, with this study.

While Palestinians may have much in common with other
Arabs and Muslims they do have characteristics which make
them different from the rest of the Arab world. The ratio
of Palestinians in higher education is higher than in any
other Arab nation; illiteracy rates are lowest among all
Arabs; and the education of females has been quite common
for the last few decades. Further, Palestinians differ from
the other Arabs in the sense that, due to their dispersion
and forced fragmentation, they have had more international
exposure and experience than any other Arab group. Thus,
modernization trends, such as women's emancipation, are more

likely to impact them more than others.

15
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1. Arab Women In Transition

Traditionally, the status and position of Arab women is
viewed as low, inferior and marginal. They are looked upon
as objects to be manipulated and controlled rather than as
partners in a dialogue which involves subject-object rela-
tions where each of the partners plays the role of subject-
object successively or simultaneously.

The reasons behind the great gaps between men and women
in Arab society are varied and occasionally conflicting.
Some ascribe women's inferiority to the Islamic religion by
contending that Islam places women at a very low position in
the family and society.23

Edward W. Said dealt quite extensively with the issue
of how Islam is covered by Western media and experts. He
suggests that due to subjective interpretations as well as
the cultural insensitivity to others' cultures and our own,
our understanding of cultural phenomena and processes are
distorted. Thus, we develop our picture of what is theirs
often without authentic correspondence to what really
exists. He writes:

"Once we really grasp the sheer power and the

subjective components of interpretation, and once
we recognize that many of the things we know are

23Patai, R. The Arab Mind, New York:Scribners, 1973.
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ours inmore ways than we normally admit, we are

well on our way to disposing of some naivete, a

great deal of bad faith and many myths about

ourselves and the world we live in..... Only after

we have understood those things can we go on to

grasp the "Islam" that is ours and the gﬁfferent

kinds of Islam that exist for Muslims".
Shilling, in her account of the social and political roles of
Arab women, suggests that women in Arab-Muslim society indeed
occupy a lower position than that of men due to Muslims as a
human society rather than to Islamas areligion (which is
not unique in placing women differently than men in the
social order). She suggests further that it is not Islam as
a religion but Muslim society as a traditional less-
developed has generated values and traditions which
place women at a lower position.25

El-Saadawi, an Egyptian feminist and author on women in
the Arab world suggests that a host of variables has led to
this inferiority of Arab women's position. She differen-

tiates between "universal" variables and local particular

ones. On the general plane, she suggests that religion, every

2"‘Edward, Said, Covering Islam, New York:Pantheon
Books, 1981, p. T2.

25Shilling, N.A. "The Social and Political Roles
of Arab Women", in Jane I. Smith, (ed.) Women in
Contemporary Muslim Society, Associated Universities
Press, 1980.
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religion, has placed women lower than men. Furthermore, the
social structure and order in most human societies has
manipulated women in order to maintain and even reinforce
the privileges of men through overt as well as subtle
social, political, economic and cultural processes and dyna-
mics.26

Further, El-Saadawi suggests that there are certain
values and traditions centuries old that are unique to Arab-
Muslim society that have placed women in a lower position.
The veil and separation between the sexes (seclusion) are
examples. She contends that even though these variables may
seem as particularistic they are, nonetheless, local
expressions of a universal issue which take different forms
in different historical periods and different societies.27

Another Arab female student of women affairs in Arab
society is Salwa El-Khammash. In her book concerning the
inferiority of women in the backward Arab society especially
in rural areas, she submits that socio-economic processes
and dynamics are to be held responsible for the backwardness
and low position of women. Feudal society has exploited
women for cheap labor and has treated them as mere

"birth machines". Traditions as well as religion, as

26El-Saadawi, Nawal, The Hidden Face of Eve: Women in
the Arab World, London: Zed Press, 1980.

2T1bid.
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understood by people, are perceived according to the nature
and needs of society and its power structure. Islamic
religion and Arabic tradition (often overlapping) are thus,
reinterpreted and consequently conveyed to the masses as
placing the women in such a position. Thus, it would appear
that religion and tradition function in the service of
socio-economic ruling groups or classes. At least they had
functioned so overwhelmingly in the past.28

John Gulick takes an anthropological approach in
looking at Arab society and suggests that the position of
women is as low as it is (or was) because of a certain basic
"ethos" in Arab Middle Eastern culture. It is the "ethos of
insecurity" in the male's personality which drives him
obsessively to manipulate and control women whether through
kinship relations or marital bonds. Arab males are
socialized in their 1ife as to grow insecure due to
polygamy, kinship jealousy, the patriarchal nature of
society, and through his responsibility over females in his
family (nucleus or extended).2?

In other words, in Arab society there exists a
hierarchy of control systems. Families control their male
children through emotional arousal of jealousy among them;
polygamous families form rival sub-groups according to

natural mother; and patriarchs control through a variety of

28El-Khammash, S., Arab Women and the Traditional
Society, Dar EL Hagigah, Beirut, 1974 (in Arabic).

29Gulick, J. , "The Ethos of Insecurity in Middle-
Eastern Outline" in G. A. DeVos (ed.) Responses to Change,
D. Van Nostrand & Co., 1976.
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means including the exclusive control over land and other
economic assets. This develops a "fragile" male ego which
is dependent on his mother and later on other females. But
then, society, in the form of a clan, neighborhood, or a
whole village community controls men through their ego's
dependency on females and even reinforces that dependency.
Here, emerges the powerful need for Arab males to control
females in order to avoid social pressures and sanctions.

As Gulick's approach is interactional-cultural in
nature and limited to the interpersonal domain, others
adopted a macro level of analysis (see p. 18-21). It
seems that neither the macro nor the micro approaches alone
can provide a comprehensive analysis and explanation of the
notion that women in Arab society hold (or held) a position
greatly lower than that of men.

Only in integrating both approaches can one arrive at a
more thorough and integrative explanation of the phenomenon
under discussion. It appears that processes of
socialization, values, traditions and religious beliefs, and
socio-economic and political variables have all supplemented
and reinforced each other for many centuries to keep women
at a greatly lower position than that of men in the Arab
society.30

However, like any other society, Arab society is not
static. Especially in modern times, change is taking place

at a rather fast pace. Change is permeating in that it

30 EL-Saadawi, 1980.
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affects all social institutions, intergroup relations and
interpersonal interactions. Male-female relationships and
the position of women are no exception.

Changes in attitudes of society towards women in the
realms of family life, freedom of choice, decision-making,
education and work have taken place during the last few
decades in Arab society. Nelson reported that in urban
Egyptian centers the roles of women and men have changed in
such a way as to transform the job structure as more and
more females penetrated the work place in production,
services, teaching and even highly professionalized
occupations (e.g., law and medicine).31 The reaction of
society was not as negative as was expected. In fact, it
was positive with certain constraints: society supports work
for women as long as interaction with men is kept at its
lowest, when family relations are involved and when highly
specialized profession was the case. Even though such a
change was accepted with reservations it is, nonetheless,
an outstanding one which not only leads to economic produc-
tivity and independence of women but also to opportunities
of self-realization and social recognition. Furthermore,
the significance of such a change can be seen in its being
as breakthrough and as a model for other, more traditional

sections of urban areas as well as for the rural community.

31Nelson, C., "Changing Roles of Men and Women:
Illustrations from Egypt", Anthropological Quarterly, Vol.
41, No. 2, 1968.




22

In a study which involved more than two thousand women
in Arab Middle-Eastern countries, Prothro and Diab reported
similar shifts of society from traditional to more modern
positions on women's work, education, choice of husband,
ete.32 As one would expect, they reported that change is
taking place gradually rather than immediately. Furthermore,
these changes have usually been expressed and more readily
observed in middle and upper classes more than among lower
ones and in urban setting more than in rural ones. Lower
classes and rural communities have been slowly yet steadily
following the others by assimilating these changes.

Prothro and Diab emphasized that in both form and
content changes were selective rather than general.33 These
changes constituted modifications and adaptations of modern
values and behaviors rather than a total abandonment of
established traditional values and patterns. This is a
natural dynamic of the evolutionary process of cultural
change, a dynamic which minimizes conflict and reduces pain
while change takes place. Change is gradual and slow,
selective, and partial. As such, change does not bear in
itself the necessary safeguards against its being control-

led, manipulated and guided by males in order to maintain a

32prothro, E. T. and Diab, L.N., Changing Family
Patterns in the Arab East, Beirut, American University
Press, 1974.

331bid.
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superior positions held by them for centuries and thus,
create a relatively new social order in which females are
not less inferior. But on the other hand, change when fast
and drastic may indeed produce conflict and encourage
reactionary forces to react and block its occurrence. At
any rate, the authors chose not to become involved in this
dilemma and preferred to qualify their study as one which
dealt with modification, adaptation and gradual evolution
rather than one which dealt with revolutionary change and
relative collapse of tradition.

However, unlike other researchers, Prothro and Diab in
their comprehensive study dealt with reasons behind
the changes which took place or indeed the forces of
modernization which have led to these cultural and
structural changes in the life of Arab women in the Middle-
East,34

Colonization of the Arab Middle-East by Western
European countries has had some influence as far as change
is concerned. The colonizers have presented the colonized
with values and behaviors not only different but also
associated with the Western man who is more modern, educated
and, indeed, powerful. Certain groups among Arab society
have adopted these new patterns especially with regard to
women, their style of life, education and interaction with
men. This was done due to two mutually reinforcing

dynamics. One is that those groups who were in direct

3%prothro, E. T. and Diab, L. N., 1974.
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contact with the colonizers initiated them as symbols of
civilized and powerful people. Second, in order to benefit
and be successful in serving the colonizers they had to
communicate and interact with them on similar personal and
cultural ground.

However, as Prothro and Diab suggested, the impact of
colonization as a modernizing force was extremely limited to
those elites which were in direct contact with them. Those
elites were isolated from the masses and in fact took pride
in that they are Western-like and, thus, different from the
masses. In fact, Bendix suggested that colonization has
created dual sets of values and attitudes among the
colonized.3® While upper classes were in contact with the
colonialists they developed and exhibited patterns of
behaviors similar to them. Other classes, which constitute
the vast majority of society were far removed from such
influences. Furthermore, one can add that colonialism was
of limited direct modernizing effect because, in the process
of decolonization and independence, those elites associated
with colonialists became discredited if not expelled.

The major conclusion to be drawn is that even though
colonialism has had a minor effect in bringing about socio-
cultural change to Arab society it cannot explain the
changes which took place in many aspects of Arab society

life including changing role of women. But neither can

35Bendix, R. "Tradition and Modernity Reconsidered"
Comparative Studies in Society and History, Vol. 9, 1967.
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urbanization and industrialization account for the
premeating changes which took place during the last few
decades.

Granted, so suggested Prothro and Diab, urbanization
and industrialization are definitely modernizing forces
which bring about changes in the perceptions and roles
within the family and within the whole web of male-female
relationship in society. Furthermore, Inkeles and Smith in
their extensive study of the processes involved in becoming
modern suggested that urbanization and industrialization
have tremendous impact as forces of modernization which
bring about structural and cultural changes in the status
and position of women in developing society as was the case
in developed ones.36 Urbanization and industrialization are
processes which set the grounds for "complex work frameworks
and organizations" to emerge. Also, by their nature they
bring about opportunities for women to enter the labor
force. In these complex work places the roles of the social
game and male-female interaction are quite different from
those set by tradition at the home and the community. This,
coupled with relative economic independence of women workers
and with shared experiences at work, brings about tremendous
changes in the attitudes towards and position of women in
society.

However, urbanization and industrialization, even

though playing a role as modernizing forces, are still

361nke1es, A., and Smith, D., Becoming Modern,
Cambridge:Harvard University Press, 1974.
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of very limited impact. Arab society is neither urbanized
or industrialized yet. Even though those processes are in
motion now they have not been powerful enough to transform
Arab society culturally, economically and politically, much
less to say about the transformation of women's position and
status.

Furthermore, Shilling observed that "urbanization in
the Arab world does not seem to set in force the process of
individual change that might raise women's consciousness and
motivate them to struggle for their own rights and to become
an effective interest group on their behalf".3T She found
out that urbanization has occurred gradually and slowly and
thus did not have the impact in terms of societal disruption
and therefore creation of openness to rapid change.

The influx of rural people to urban centers has always
been gradual and in most cases closely tied with familial
and kinship bonds. Thus, continuity of tradition is
maintained and the same village values apply almost as
firmly in the city. Moreover, Shilling observed that the
migrants from rural to urban setting are, for the most part,
of low educational background and thus, so Shilling
contends, change among them is most unlikely. However, it
seems that this proposition of Shilling might be quite
challengeable. The following is an illustration.

Rural people, males and females who migrate to the

urban centers usually do so as a consequence of "push and

37shilling, N. A., 1980, p. 133.
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pull" factors. They are pushed away from their original
rural settings in order to escape exploitation of
feudalists' control of poverty and oppression, and women are
no exception. On the other hand, they are attracted by the
urban settings as it provides job opportunity, freedom, and
a sense of personal worth. Indeed, it is a process of
liberation for both male and female migrants. True, they
may well be exploited and manipulated by forces in the new
setting but, nonetheless, when compared with their original
position, tremendous changes take place. This is especially
true as urbanization becomes of a faster pace and
industrialization becomes accelerated.

However, as it currently seems to the writer, the
reservation made by both Prothro and Diab38 as well as
Shilling39 appears to be accurate readings of the social
reality as far as the position of women in Arab society is
concerned. Namely, urbanization and industrialization have
limited effects as modernizing forces and their impact
towards the transformation of Arab society in general and
the role of women in particular is yet to be seen.

Then the question still remains. Colonialism,
urbanization and industrialization cannot account as
explanatory forces for the changes which took place and
observed by researchers of the patterns of Arab family life

and the position of women. What then are the forces which

38Prothro, E. T. and Diab, L. N., 1974.
39shillings, N. A., 1980.
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have played the major role in changing the patterns of family
life and position and role of women in Arab society?
Generally speaking, Inkeles and Smith in their
extensive comparative study of the dynamics of modernization

in six nations have considered mass media and education to

be most powerful modernizing forces which can account as
explanatory dynamics for the changes that take place in
developing societies in general and in the position of women
in particular.uo Similarly, yet more specifically Prothro
and Diab in their study of Arab society and culture and
which included 2000 women in the Arab-East have defended the
case of mass media and education as powerful modernizing
forces upon the background of which we can explain and
analyze the changes which take place both structurally and
culturally in the position of women in developing society in
general and in Arab society in particular.u1
The mass media exposes men and women in developing
societies to ideas and concepts of equality and freedom for
both sexes. These principles even though appearing to be
relative and not absolute in Western society, when
encountered by men and women in traditional developing
societies have a great impact and often are absorbed as
absolute in their original contexts as if in Western
societies no gaps exist between the sexes. Thus, these

principles when they are conveyed at a rather high frequency

uoInkeles, A. and Smith, D., 1974.
81prothro, E. T. and Diab, L. N., 1974.
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by Western media to non-Western social contexts they become
very powerful and influential as they convey alternative
sets of values and behaviors found in modern (Western) more
advanced societies. Not only that this kind of exposure
helps men and women in traditional society to discover the
gaps between Western society and their own but also such an
exposure facilitates the discovery of the gap by and between
men and women in their own traditional contexts. 1In other
words, exposure to mass media creates and/or raises women
awareness as to their disadvantaged position in their own
societies. Women's consciousness becomes transformed and
geared into the direction of action for the improvement of
their lot in society. Men, on the other hand, as a general
rule, either support or, at least agree, to women's action
in the direction of achieving further rights in the areas of
education, work, freedom of choice, etc. In short, in both
studies, mass media as a transmitter of Western-modern
values and behaviors was portrayed as a positive powerful
modernizing process in developing societies in general and
in Arab society in particular.

However, by ascribing an ultra modernizing quality to
Western mass media, some researchers believe that both
Inkeles and Smith as well as Prothro and Diab have fallen
into the trap of naive and simplistic analysis. They
viewed media as a one-directional, one-sided, positive
modernizing force and failed to look at it comprehensively.
Others before them have also used the same pattern of

scientific explanation by overemphasizing the Western
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egalitarian ideology as a prevailing and influential content
in 3rd world mass media.!2

Media, as a transmitter of Western-modern values and
patterns of behavior, has contradictory effects some of
which function as hindrances to change and modernization.
Indeed, it could be threatening and instead of facilitating
change it elicits a counterforce calling for the "return to
the source" rather than becoming more modern or, indeed,
more Western. As media sometimes bear the seeds of change
in terms of modern values and behaviors and thus helps
transform men's and women's awareness into becoming more
modern, it also sometimes bears the seeds of a threat to and
cultural invasion of the traditional yet indigenous culture.
These threats are often transformed by the already existing
fundamentalist forces and groups (e.g., Muslim Brothers or
Moral Majority), into a strong, sometimes militant force
towards conservation and further traditionalism.

Dissatisfaction of Third World countries with the
domination of their culture by the Western one through mass
communication media is growing. In his analysis of how
Western culture dominates the world, Anthony Smith suggests
that a "New World Information Order" had been created.
According to Smith, it is an order in which the West is

"active", "seeing", "imperial", and "exploring" while the

42For example, see: Khal, J. A. The Measurement of
Modernization, Austin:The University of Texas Press, 1968.
The Passing of Traditional Society, The Free Press, 1958;
and Rogers, E. Modernization Among Peasants, Holt, Rinehact
& Winston, 1969.
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Third World is "passive", "seen", "empire", and "explored".
He concludes that "the Third World has accused the West of
cultural domination through its control of the major news
collecting resources, the flow of its cultural products,
the financing power of its advertising agencies, its news
print companies, and its hold over the electromagnetic
spectrum."u3

Furthermore, while Inkeles and Smith recognize
media as a modernizing force they mention its other aspect
only in passing. For example, they observe that some people
in the developing societies define contents of the media
programs as "inherently dangerous to public morality". 1In
their theoretical analysis and while reviewing Klapper'suu
extensive work they suggest that

Even if the media carry a high proportion of

materials which might be thought of as

unambiguously "modernizing" audiences have a

remarkable capacity to approach this material

selectively. People pay attention mainly to what

they want to hear and see, filtering out that part

of the message they find too foreign or too likely

to conflict with their inherited traditions and

established beliefs. Mass communication may,

therefore, be much less effective in bringing

about fundamental ﬁganges in attitudes and values

than many imagine.

Media, so it seems from our analysis, can indeed play a

major role as a modernizing force when it does not threaten

“3smith A. The Geopolitics of Information: How Western
Culture Dominates the World, Cambridge:0xford University
Press, 1980.

uuKlapper, J. The Effects of Mass Communication, The
Free Press, 1960.

45Inkeles, A. and Smith, D. Becoming Modern, p. 144-45,
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the cultural integrity of audience and readers who are
exposed to it. It can do so by presenting to people ideas,
concepts and values which are viewed as "original"™ and not
"imported" and as stemming from the same cultural background
and/or as serving the cultural integrity, national
independence and social development.

Goodeu6 in his multinational study of the revolution in
statistical family life patterns, and consequently the
changes in the position and role of women in traditional
society stated that these are misunderstood as they are
often labeled as "Western trends in non-Western societies".
He stated that such labeling distorts our understanding and
analysis "by leading us to believe that countries are
changing only under the impact of Western influence, whereas
often the most important pressure is nationalist and
indigenous".u7

El-Khammash (1974) suggests that, late in the 19th
century and early in the current one, liberal Muslim
thinkers have reinterpreted religion as to support women's
emancipation as part and parcel of the long hoped for
national liberation. This was an indigenous socio-cultural
movement which was widely spread both in North-Africa
and the Arab Middle East. Then the ground was set for
later developments the principles of which are not

"foreign", "imported" and thus threatening but they were

u6Goode, W. J., World Revolution and Family Patterns,
The Free Press, 1963.

471bid., p. 18-19.
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"original" in the sense that they drew their legitimacy from
the Muslim-Arab historical and cultural background.

Indeed, by mid-century the grounds were ready to set in
motion women's emancipation organizations and associations.
It was suggested that in the first half of this century, not
only women's awareness was significantly raised but
feminist movements have sprung out all over the Arab world.
However, their impact was limited to the educated and in
urban settings mainly. Furthermore, the leading women (and
men) in these movements were Western—educated.u8

Granted, these leading women and men were greatly
influenced by their encounters with and exposure to Western
culture. However, as they returned to their society they
seemed to have succeeded in integrating Western cultural
values into their own thinking and beliefs in a relevant way
aé to not only protect them against alienation from their
society but also to make them influential while presenting
their new ideas, thoughts as Muslim-Arab and, thus, not
threatening. In fact what helped them most was that these
ideas were not only based on cultural foundations of their
own but also they were compatible with and supportive of the
national interest in liberation and independence from
foreign rule and colonialism. Nationalist media then
competed to present the feminists' views along with views and

news of national liberation.

48Khuri, F., (ed.) Leadership and Development in Arab
Society, Syracuse University Press, 1981.
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In conclusion, it appears that media is a "neutral”
means that could be used by either the conservative-
traditionalist forces or the liberal-modern ones. When it
is loaded with Western content, media usually play the
double and conflicting role by reinforcing modernization
trends among those interested in it and by eliciting a
counter attack. Instead of modernization, the call for
conservatism becomes the safeguard against the perceived
threats. At its best, media really mediate between
modernism and the educated. This was the most salient
finding of many studies including that of Inkeles and Smith
as they concluded that "half of the effect of mass-media
exposure stemmed from its mediation between education and
modernity".49 Thus, the more education becomes widespread
the more mass media become an effective force in
facilitating modernity. Put more specifically, the more
females become modern, media reinforces and accelerates the
process.

Prothro and Diab have found that in their sample of
more than 2000 subjects, females have had education more
than the preceding generation of males.50 Thus, the gaps
between men and women of the same generation are narrowing
as females get their share of schooling. However, in rural

areas and among lower classes, the gaps were significantly

uglnkeles, A. and Smith, D., Becoming Modern, p. 148-

149,

50Prothro E. T. and Diab, L. N.,, Changing Family
Patterns, 1974.
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greater as education is still primarily the privilege of
males. They, conclude that, due to education, progress has
occurred in noticeable measures. Kamla Nath in her study of
education and employment among Kuwaiti Arab women concludes
that "Mass education of women and their working in the
modern service sector in large numbers constitutes an
advanced stage of modernization for the male-dominated
society of the Arab Gulf states".?!

Education is often found as the most single powerful
predictor of a person's attitudes. As far as modernization
is concerned, education was found to be the most powerful
factor.52 Most other factors acquire their significance
through their mediation between education and modernity.

After we have established the empirical link between
education and modernization, it becomes necessary to shed
some light on how education brings about modernization.
However, as the specific ways in which education brings
about modernization were not established empirically by
research this analysis will be theoretical. The empirical
validity of such a theoretical analysis or others like it is
yet to be established by research.

Kamla Nath's study implies that the power of education
lies in that it provides the person with skills useful in

the world of work. Women, when deprived of those skills are

51Nath, K., "Education and Employment Among Kuwaiti
Women" in L, Beck and L. Keddi (eds.), Women in the Muslim
World, Cambridge:Harvard University Press, 1978.

52Inkeles, A. and Smith, D., Becoming Modern.
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consequently deprived of work at least at its higher
echelons. One could add that these skills are divideable into
specific and general. Specific skills relate to the
specific tasks at work (e.g., typing skills, knowledge and
touching skills, accounting.....). General skills on the
other hand, relate to the general environment of work in
complex situations. These include interactional and
communicational skills, the skills of making sense out of
interrelated, interdependent and seemingly fragmented
complex setting.53

In his study of Arab education in Israel, Mar'i
suggested that education has a modernizing effect on all
school children in general and on females in particular not
only through acquiring knowledge and developing skills but
also through exposure to female teachers as role models.su
Furthermore, the more experience common for both sexes, and
the departure from the traditional bonds of the home
environment are expected to have an egalitarian effect on
both sexes even though the effect on females may be stronger
than that on males because the former group is the oppressed
in society and, thus, is much more eager for liberating

experiences.

53Nath, K., Education and Employment Among Kwaiti
Women.

5% ari, S. Kh., Arab Education in Israel, 1978,
po 39"‘”30

55Inkeles, A. and Smith, D., Becoming Modern.
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Inkeles and Smith>? in their study of the dynamics
of modernization in six developing countries provide a
theoretical analysis of how education brings about
modernity. The school, so they contend, is a most powerful
socializing agent in developing societies as far as
modernization is concerned. Due to its nature as a social
organization, its "incidental" rather than "formal"
qualities make the difference. In other words, it is not
the curriculum and the academic subject matter that leads to
modernization as much as it is the underlying mechanisms of

reward and punishment, modeling, exemplification, and

generalization. To these mechanisms the authors ascribe the

modernizing effects of education. They say that through
reward and punishment, school children learn to
differentiate between right and wrong, effective and
ineffective, and appropriate and inappropriate modeled after
complex organizations characteristic of modern society.
Through modeling, children acquire characteristics in the
realms of feeling, thinking and behaving exhibited by their
teachers-role models who not only function in a relatively
modern institution, the school, but whose responsibility is
to bring about changes into their own society also.
Exemplification is similar to modeling in that it also
involves the incorporation of examples. It differs however,
in that it relates to rules, schedules, systems, timings all
of which are impersonal. Modeling relates specifically to
significant human figures the qualities of which children

incorporate.
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While each of the three mechanisms of incidental
learning relates to specific realms of limited scope of
application, the fourth one extends far and beyond.
Generalization involves the application of the ability to
differentiate through reward and punishment, the qualities
acquired through modeling and the rules learned through
exemplification in contexts other than the school. It also
involves the application of the sense of efficacy and
achievement into the wider scope of life. It only remains
to be said that these mechanisms of learning involve both
males and females and transform them into becoming modern
with varying degrees according to a host of variables (e.g.,
familial background, individuvual abilities quality of
teacher-pupil relationship.....etc.).

However, it seems that the authors disregarded the formal
school learning mechanisms as well as the academic contents
learned through these mechanisms. However, the mechanisms of
incidental learning highly emphasized by the authors would
not be of much use without the ability to learn, to think,
to analyze and criticize, to arrive at conclusions and to
solve problems. All these abilities are directly approached
and developed through the direct planned teaching-learning
process. Furthermore, knowledge in and of itself has a
liberating meaning. The mere content children learn at
school along with skills acquired through the direct

learning of these contents constitute the basis without
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which modern attitudes acquired through incidental learning
cannot be functional.

School curriculum in traditional society is often found
to be sexist in that it directly or indirectly reinforces
the traditionally conditioned positions of males and
females.56 In fact, in a society as Western as U.S.
society, sexism in school curricula is commonplace.57 In an
article entitled "Silence is a Woman's Glory; the Sexist
Content of Education,"” Mahony suggested that despite the
widespread movement of women's liberation the male's
conception of women's education is still permeating the
educational system. However, sexism is not limited to the
schools' formal curricula only. It exists in the school as
a social organization and affects the incidental mechanism
of learning as well, at least, not less than the formal
contents of academic subject matter.58

Furthermore, especially in developing society, the mere
learning of how to read and write and basic arithmetic often
signifies a revolutionary departure of the young generation
from the one preceding it. And finally, the authors
themselves conclude that due to the socializing processes
related to incidental learning mechanisms the more the child

stays at school the more he develops a positive and

56Marti, S., Arab Education in Israel, 1978, p. 70-89.

57Mahony, P., "Silence is a Woman's Glory: The Sexist
Contents of Education", Women Studies International Forum,
Vol. 5, No. 5, 1982, p.u464.

581pbid., p. 363-364.
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appreciating attitude towards science. The question is, How
is it possible to develop a positive and effective attitude
towards science in isolation from scientific inquiry process
in the lab and without the incorporation of the structure of
science all of which are processes organically related to
the direct planned mechanisms of learning and to knowledge,
contents and formal curricula. In short, both attitudes
acquired through incidental mechanisms of learning as well
as knowledge and skills acquired through the direct
involvement in content and subject matter are mutually
supplementary conditions if education is to have a moderni-
zing effect for both males and females in the school.

In her study of Arab women's position in society and
polities, Shilling recognized the powerful role of education
as a modernizing force.59 She contends that as education
becomes the privilege of all regardless of sex, the gaps
become more narrow and, as a consequence, women are able to
penetrate not only the work place but also the power
structure even though on a limited scale. However, she
presents few reservations which pertain to the educational
scene in the Arab world. Namely, not only do females not
have the same access to education as males especially in the
higher levels of the educational hierarchy, but also the
segregation of the sexes in the educational setting is often
found to hinder modernization as it reinforces the seclusion

of women in society.

°9Shilling, N.A., The Social and Political Roles, 1980.
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As this may be the case in general, especially in less
developed Arab locales, it is not the case among
Palestinians. More than 80% of both sexes attend school up
to the junior high level, higher education ratios are among
the highest in the world, and, alongside the formal
educational system other institutions of socialization are
readily available, too.60 This undoubtedly is expected to
have some impact on the position of women.

2. Palestinian Arab Women:

From 1517 to 1917 Palestine was under Turkish-Ottoman
rule. Following the collapse of the Turkish-Ottoman Empire
in the 18t World War, Palestine became a British Mandate
until 1948 when Israel was created as a Zionist Jewish state
and established on major portions of Palestine. The
remaining portions, referred to as West-bank and the Gaza
Strip were occupied by Israel in the 1967 war. More than
half of the Palestinian nation which consists of approxima-
tely four million people are in exile as refugees existing
mainly in the neighboring Arab countries.

Thus, Palestinians came in contact with Western culture
embodied either by the British colonizers or by the Western
dominated Jewish culture. While these contacts may have had

their impact on Palestinian society as far as modernization

60Mari, S., Arab Education in Israel, 1978, p. 87-89.
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is concerned, this impact has remained marginal in the sense
that other more powerful modernization forces were and still
are at play among Palestinians whether on their homeland or
in diaspora.

Kana'na suggested that Western culture in the eyes of
Palestinians, as well as others, represents that of the
conqueror, invader, and exploiter. It is, thus, more
rejected than assimilated.61 Indeed, in his study of
ethnicity, identity and the position of Palestinian women in
an urban mixed community in Israel, Moshe Shokeid attempted
to detect the extent to which Arab women are influenced by
Western ideas and values as presented by Islaeli media and
as encountered through Arab women's contacts with the Jewish
Western Society. He observed resistance to westernization
as it is foreign and thus threatening to undermine the
cultural foundations upon which the society is based.62
He contends, based on Patai's very dubious and biased
work,63 that Arab women are, sexually uncontrollable, and

that is why they are prohibited and inhibited as far as

61Kana'na, Sharif, Socio-Cultural and Psychological
Adjustment of the Arab Minority in Israel, San
Fransico,:Rand, 1976.

62Shokeid, Moshe, "Ethnic Identity and the Position of
Women Among Arabs in an Israeli Town", Ethnic & Racial
Studies, Vol. 3, No. 2, (April), 1980, p. 200.

63For a critique of Patai's work see: Kerr Malcom,
Review of Patoi's "The Arab Mind", The Muslim World, vol.
66, No. 4, 1976; and Hogopian, Elaine, Review of Rafael
patai's "The Arab Mind", Journal of Palestine Studies, Vol.
4, No. 4, 1977.
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change is concerned.

Mark Tessler emphasized the point that Western
influence on Third World societies in general, and on Arab
society in particular (including Palestinians in Israel) is
observable in two opposing directions: One is of acceptance
and accommodation, the other of rejection and resistance.6u
However, such generalizations as "Third World Societies",
even though appropriate in certain studies which adopted
carefully designed and suitable paradigms of field research,
often mislead the scientific inquiry and, thus, make
conclusions unbased and often reality mystifying.65
Furthermore, even such generalities as "Muslim World" "Arab
World" not only are often found uncarefully and falsely
interchangeable but also within each of these "worlds" great
differences and varieties are often found.

As far as the Palestinian society is concerned, Zureik
in his conclusions concerning the sociology of the
Palestinians stated that two myths exist. One is that
Palestinian society is often treated and indiscriminately
so, as a third World society. Thus, it is treated as
categorically traditional. Yet, Zureik presents evidence
related to the level of educational achievement, sense of

motivation, level of political socialization and the high

64Tessler, Mark, "Arab Women's Emancipation in Israel,"
UFSI Reports, No. 21, 1982, p. 3.

65Schatzman, L. and Strauss, A., Field Research:
Strategies for a Natural Sociology, Prentice Hall, 1973.
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level of upward mobility which tends to exclude Palestinians
society from the category of Third World traditionality.66

Another "myth" which Zureik attempts to eradicate is
that there is a "oneness" of Arab society, that it is
homogeneous and that differences between societies in the
Arab nation hardly exist. However, while Zureik does not
fail to recognize the validity of the "oneness" among Arabs
due to historical, linguistic and cultural common grounds,
he suggests that uniquenesses exist nonetheless. He
contends that at this point of Palestinian struggle for
national liberation and social development, uniquenesses
should be uncovered and emphasized.

At this point, then, it becomes imperative to look at
the most salient features of Palestinian society as far as
the position of women vis a vis that of men is concerned.
Over 96% of Palestinian school age children are enrolled in
elementary school. At this school level no difference is
observable between the ratios of male and female pupils.
Over 50% of those in elementary school pursue their
education at the secondary level while ratios of male-female

become slightly imbalanced (60% and 40% respectively). The

6620reik, Elia, "Toward a Sociology of the
Palestinians", Journal of Palestine Studies, Vol. 4, No.l,
1977, p. 15.
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dropout rate does not exceed 12% in the first 9 years of
schooling. All this is true among Palestinians regardless
of their locale whether in Israel or in the occupied
territories. There is no reason to assume that among
Palestinians, in their diaspora, ratios are less than those
presented.67

However, at the college and university level
differences and gaps become greater not only between
different segments of Palestinian society but between males
and females as well. Among Palestinians in Israel the ratio
of college and university students in the past few years was
near U400 students in 100,000 inhabitants, one of the lower
ratios in the world. This is due to the peculiar situation
of Palestinians in Israel, as their educational system is
completely controlled by authorities and the fact that
universities are not very open to Arab students in all
fields as well as it is due to the lack of job opportunities
for Arab graduates as they are almost excluded from the
Israeli job market. Among Palestinians elsewhere, Mari has
discovered that ratios of higher education are among the
highest in the world (3,500 in 100,000 inhabitants). 1In
fact, this ratio is next to that existing in the U.SJL68

Unlike many other Arab societies teachers of

Palestinian children are all Palestinians, in fact,

especially in the Gulf states and North African ones many of

7Mari, S. Arab Education in Israel, p. 109-110.

681bid., p. 111.



46
the teachers at all levels of the educational hierarchy are
Palestinians. Furthermore, Zahlan and zah1an®9 have found
out that one of every ten high skilled individuals in the
Arab world is a Palestinian.

As accurate data are not available as to the male-
female ratios among Palestinian students in higher
education, one gets the impression from the scenes of
universities in Israel and the West-Bank that there are 60%
males and 40% females. The percentage of female university
students has been increasing more than that of males. It is
anticipated that this trend will continue until the gaps
become minimal. Furthermore, the traditional pattern of
parents objecting to their daughters studying abroad seems
to have been broken to a large extent. Palestinian female
students are found in many of universities in the Arab world
as well as in countries of Western and Eastern Blocks.

Parents' attitudes towards the education and role of
their daughters is changing in many other ways. In a survey
which involved 210 parents of high school pupils, Mar'i has
found that over 85% of them encourage their daughters and
others to pursue their education to the secondary level.
Furthermore, in the same survey it was found that 92.5% of
those parents surveyed do not object to their daughters'
work. In fact, over 15% of those 92.5% in favor of work for

their daughters did not object to manual labor. The others

69Zahlan, A & M, "Palestinian Future: Education and
Manpower", Journal of Palestine Studies, Vol. 4, No. 4,
1977, p. 10%.
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(77%) preferred clerical and white collar jobs for them.70

As mentioned earlier, education was found the most
powerful single force in modernization and in the
transformation of consciousness towards equality between men
and women as to their role and position in society. This
was established in the comparative study which involved six
nations71 as well as in a study which involved 2000 Arab
women.72 While gaps still exist between males and females
among Palestinians, they are, nonetheless, minimal in
comparison with other developing societies including Arab
ones. This, in fact, places Palestinians closer to
developed societies at least as far as educational
achievement of both sexes is concerned.

In a recent study of women's position and role in
Palestinian rural communities in Israel, Joseph Ginat has
concluded that the ideology of male supremacy vis a vis
female inferiority typical of rural communities has
collapsed. He concluded that such an ideology - "is no
longer an attitude assumed by the younger generation." Those
who have acquired formal education, and their number is
steadily increasing, do not hold women in low
esteem.....Educated young men avoid making derogatory
statements about women, so as not to be classified as "old

fashioned" which in their eyes is synonymous of "pooriy

TOMari, 1978, p. 152-162.

T1Inkeles and Smith, Becoming Modern.

72Prothro & Diab, Changing Family Patterns.
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educated, many found men are proud of the formal education
of their wives and feel it enhances their own status".’3

Ginat also found that women have both formal and
informal power. (i.e., economic and socio-cultural). They
participate in decision-making in the family as well as
many of them are active politically even though usually in
community polities. Furthermore, in his attitudinal
surveys, he found out that women's views as to the
components of their improved (modern) status are reflected
as follows: 28% felt that education reflects their improved
position, 26% felt that greater freedom of action (as it is
enhanced by better education) is reflected in their new
position, 27% felt that improvement in their position is
reflected in a better status in the family, and 17% referred
to their modern clothing as a reflection on their improved
position.7”

Palestinian men are not happy with these developments.
As hesitant and ambivalent as they are, they, nonetheless,
did not object or at least actively object to them. While
they adopt a realistic approach they move with the time.
Females are probably ahead of them as far as women's
position and role in society are concerned.

Ginat went further into surveying women's attitudes
towards their ideal or preferred occupations for women. 80%

of 121 female (age 81-30) respondents were found to view

73Ginat, Joseph, Women in Muslim Rural Society,
Rutgers:Transaction Books, 19871, p. 156.

T81bid, p. 161.
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work, education and family responsibilities together as their
ideal conception of a woman's occupation. Furthermore, 60%
of those of 31-50 years of age (124 respondents) stated that
they held the same position. These findings reflect, more
than anything else, a definite and overwhelming orientation
among Palestinian women to achieve a balance between
education and work on the one hand and household
responsibility on the other, a position which divorces them
from the traditional bounds.T?

When men were asked what are the forces of change and
modernization in the position and role of women in their own
communities, they pointed to education as the single most
significant change agent (67% among single aged 18 years and
over). Forty seven percent of married and 54% of single men
pointed to freedom of activity (associated with work and
other activities) as a significant changing f‘orce.76

The third most emphasized force of change as viewed by
male respondents was the interaction between Palestinians in
Israel and those in the West-Bank. 38% of married and 53%
of single men viewed this interaction as having a
modernizing effect on Palestinian communities in Israel.
Through such interactions, Palestinian consciousness
increasingly flows in its totality. While Palestinians in
Israel held to their traditional cultural identity asba

safeguard against the eminent threats through its

75Ginat, J. 1981 p. 156-162.
T61bid., p. 161.
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subjugation to Israeli policy and domination by Jewish-
Western foreign culture, through interactions and reunion
with their fellow Palestinians on the occupied territories
the grounds were set open for change. Not only internal
confidence was tremendously increased and so the ability to
cope with threats to national and cultural identity, but
also the struggle for national independence and social
development exemplified by West Bankers have had a great
revolutionizing impact on Palestinian men and women in
Israel.’7

Another variable involved in our discussion of the
position and role of Palestinian women is the impact of
political socialization (as stemming out from the
revolutionary movement) on the position of women in
Palestinian society in general and that in Israel in
particular. Mar'i and Mar'i in their study of women as
change agents among Palestinian Arab society in Israel have
found that change and therole of women in it were highly
susceptible to major political events. These events bear
special significance to the sense of internal security (or
insecurity) among Palestinians in Israel as a controlled
minority. The more secure they felt over their cultural and
national identity the more change took place. Of course,
the rise of the Palestinian national struggle embodied by
the PLO has reinforced and strengthened the sense of

security as far as anxieties over the loss of identity is

T7Ginat, J. 1981, p. 163.
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concerned. As a consequence, women, especially the highly
educated and the economically independent played an active,
or indeed, a leading role. As mentioned earlier this was
due to the reinforced cultural and national identity coupled
with relatively high political awareness as a result of
political socialization.78

Apparently, political socialization which resulted in
high political awareness was and still is a sweeping force
which transforms Palestinian consciousness in its totality.
It's impact is readily observable on the attitudes and
behaviors of men and women regardless of their locale. It
has far reaching effects on those who remained on their
homeland as in the case aforementioned and it has had its
effects on those in exile. Farah found no observable
differences in the attitudes of female and male Palestinian
youth in Kuwait as far as national and social issues are
concerned.’? Mansour found out that while differences exist
yet the consciousness of Palestinian females and males in a
refugee camp in Lebanon follow in the same direction as far
as attitudes are concerned.80

However, these studies are limited in the generaliza-

bility of their conclusions as they were of small scope

78Mari, M. & S., "Women as Change Agents Among Arabs in
Israel”" in preperation, 1983.

T9Farah, Tawfik, "Political Socialization of
Palestinian Children", Formal of Palestine Studies, Vol. 4,
No. 4., 1977, p. 97-98.

80Mansour, Sylvie, "Identity Among Palestinian Youth:
Male & Female Differentials", Journal of Palestine Studies,
VOl. u, No. u, 1977, po 86-870
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Farah's study was conducted in few classrooms and Mansour's
in two. Further, as far as empirical research is concerned,
the realmof position and role of women as well as male-
female relations in Palestinian society is still in its
infancy stage.

The proposed study attempts to detect the mutual
role perceptions of several hundred Palestinian male and
female subjects in Israel. These subjects are drawn from
the northern, central and eastern regions of the country,
involve rural and urban, Muslims and Christians, secondary
school students' student teachers and university students.

3. Cross Cultural Evidence: Roles and Role Perceptions of

Males and Females.

Rosaldo and Lamphere analyzed extensive cross-cultural
and comparative studies on the position of women in many
societies: Western and non-Western, developing and
developed; and capitalist and socialist. They concluded
that "It seems fair to say that all contemporary societies
are to some extent male-dominated, and although the degree
and expressions of female subordination vary greatly, sexual
asymmetry is presently a universal fact of human social
line.n81

Giele, while providing a comprehensive introduction and
overview to studies on women's roles in eight countries
(Middle and Far East, Eastern and Western Europe; and North

and South America), concludes that "The overwhelming evidence

81Rosaldo, M. and Lamphere, L., Women Cultu &
Society, Stanford University Press, 1974, p. 3.
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so far is that virtually no society in the world provides
women equal status with men."82

Thus, the discussion and analysis on the factors that
determine the roles of males and females in society becomes
in order. In her discussion of sex roles and sexuality
Gullahorn suggests that female sexuality has been evaluated
as "shameful" by the male-dominated human society.83 Thus,
females have been placed at an inferior position to that of
males whose sexuality, if not a source of pride at least
neutral and "shame free". Fitzgerald attacks the same issue
from a different angle and attempts to uncover the channels
through which such a belief and others effect the
hierarchical differentiation, of sex roles and positions in
society.84 He suggests that those beliefs and attitudes
which relate to differences between males and females are
transformed into strategies and methods of socialization at
the eérly stages of the individuals' development. While
socialization is determined, at least to a large extent, by
those beliefs and values of adults relating to sex
differences, it, in turn, determined the outcome, that is,

the differences in the position and role of males and

82Giele, J. Z., "Introduction: The Status of Women in
Comparative Perspective", in J-2, Giele and A. C. Smock
(eds.), Women:Rolest Status in Eight Countries, Wiley &
Sons, 1977, p. 3. |

83Gullahorn, J.E., "Sex Roles & Sexuality", in E.
Donelson & J. E. Gullahorn (eds.) Women: A Psychological
Perspective, Wiley & Sons, 1977.

8“Fitzgera1d, H. E., "Infants & Core Givers" in E.
Donelson & J. E., Gullahorn (eds.) Women:A Psychological
Perspective.
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females. These differences reinforce the beliefs and
attitudes and thus, a self-perpetuating order is created.

Others suggested that it is not the cultural forces in
terms of values and beliefs as much as it is structural forces
which hold women in a lower position in society. For
example, Reiter offered the explanation that the more women
participate actively in the production proce<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>