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ABSTRACT

THE ROLE OF THE RESIDENT ASSISTANT
IN THE MEN'S RESIDENCE HALLS
AT MICHIGAN STATE UNIVERSITY

by Harold Roy Marquardt

The Problem

This study was designed to determine and examine the
nature of and the differences in expectations that resident
assistants, resident advisors, and students hold for the
role of the resident assistant in the men's residence halls
at Michigan State University.

Two ma jor null hypotheses and one sub-hypothesis were
tested with alternate directionel hypotheses.

Ma jor Null Hypothesis A: There is no difference in
the expectations that resident advisors, resident assist-
ants, upperclassmen, and freshnen studehts hold for the
role of the resident assistant as measured by the instru-
ment developed for the study.

Ma jor Null Hypothesis B: There is no difference in
the amount of consensus of expectations that resident
advisors, resident assistants, upperclassmen, and freshmen

students hold for the role of the resident assistant.
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Sub Null Hypothesls C: There is no difference in the
amount cf consensus among the resident assistants on
aspects of the resident assistant's role as measured by the

sub-scales of the instrument used in the study.

Methods and Procedures

An instrument was designed to measure role expectations
for the resident assistant and was distributed to a sample
of 30 resident advisors, 39 resident assistants, 78 upper-
classmen, and 78 freshmen studerts. The percentage of
sample returns for each group ranged from 90 to 100 with a
92.4 per cent return for the total sample.

The total instrument was composed of 60 items divided
into 4 sub-scales of 15 items each. The sub-scales were

designed to measure the following areas:

Sub-scale I Advisory
Sub-scale II Administrative-Supervisory

Sub-scale III Leadership

Sub-scale IV Personal Characteristics
Five possible responses were established for each item;
giving a range from a high to low expectation. Reliability
was estimated to be .84 for the total instrument using
Hoyt's method. Only content validity was established for

the instrument based on a theory of role expectancy.
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The hypotheses were tested by:

1. Analysis of variance, which locates the
items on which there are significant
differences in expectations among the
groups.

2. Scheffe's test, which determines actual
differences between means.

3. Bartlett's test for homogenelty of the
variance, which indicates differences in
consensus among the groups.

4. Fpax, which measures differences in agree-
ment of the resident assistants on the four

sub-scales.,

Results and Concluslons

Significant differences were found among the group
expectations for the role of the resident asslistant as
measured by the total instrument and all four sub-scales,
However, the differences did not rank as predicted in the
alternate hypotheses. The expectations followed by resident
assistants, upperclassmen, and freshmen students, in that
order. The difference in expectations between resident
advisors and resident assistants was not found to be signi-
ficantly smaller than the differences between resident

advisors and both student groups and between resident

assistants and both student groups.
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No significant differences were found in the amount of

agrezment within each group for the role of the resident

asslstz2nt as measured by the four sub-scales and the total

instrument.

The resident assistant group had approximately the same

amount of agreement in what they expected of the resident

asslistant in the four areas measured by the sub-scales.

The conclusions based on the results of the study are:

1.

3.

Reslident advisors, resident assistants, and
students all differ significantly in their expec-
tations for the resident assistant's role. However,
upperclassmen and freshmen hold similar expecta-
tions.

Resident advisors have the most professional
expectations, followed by resident assistants,

with the least professional expectations being

held by the students.

Consensus on expectations was nearly the same for
all four groups. Training does not appear to
increase homogeneilty of expectations.

If role conflict for a group is measured by a lack
of consensus on expectations, resldent essistants are
not in a role conflict situation. It might be

concluded that adequate tralning can overcome

conflict.
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CHAPTER 1

THE PROBLEM: ITS NATURE AND IMPORTANCE

American universities have for the past 30q’years
provided housing and board for their students. One of the
first bulldings erected on the campus of Michigan State
University was a residence hall named Saints' Rest. Such
housing was usually constructed to provide the students

with a place to sleep, eat, and study.

Not until the latter half of the nineteenth century
did the first evidences of student personnel work find
their way into the American universities., And beginning
with the twentieth century, educators have become increas-
ingly sware of the service which residence halls can perform
in providing both social and educational opportunities for
their residents. Initially, staff members were employed to
live in the residence halls for the purpose of controlling
student behavior and protecting the university's property.
However, the trend since 1900 has been in the direction of
providing positive leadership rather than negative restraint

in the supervising of residence halls.
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1, Lloyd-Jonesz, and Wrenn> all agree that an

Arbuckle
important area of student personnel services is the super-
vision and integration of housing and food services to
contribute to education in group living and soclal graces.
The view of residence halls as a valuable contributor to the
total education of students has recelved strong emphasis
since World war II,. Borresonu has stated that student
housing involves more than just shelter, reasonable comfort,
and sanitation. He indicated in 1949 that the problem of
housing was one of the most pressing concerns of college
administrators. He felt that the living environment within
a housing arrangement should be used by the university to
supplement and complement the classroom.

Slfferd5 stated that if educators are truly concerned
with educating the whole student and not merely hls mental

processes, they must not neglect the valuable contributions

1. Dugald S. Arbuckle, §§§geat Pg5soggel SGEV1§85 in
Higher Education, New York, McGraw Hill Book Co., 1953.
2. Esther Lloyd-Jones and Margaret R. Smith, Egg%ggg

Personnel Work as Deeper Teaching, New XYork, Harper,
1954,

3. C. Gilbert Wrenn, Sguden% Persgonnel Work in College,
New York, Ronald Press, 1951.

b, B. James Borreson, "Student Housi as Personnel Work,"
Trends in Student Personnel Work, E. G. Williamson,

edttor. Minneapolis, University of Minnesota Press,
1949,

5 Calvin S. Sifferd, BResidence Hall Counseling,
Bloomington, Illinois, McKnight & McKnight, 1950.



which the residence hall can make. An important phase of
such a comprehensive educational program is preparation for
living in a democracy which Sifferd believes can ideally be
learned from experiences provided through planned residence
hall 1living.

However, the education of the whole student does not
result from merely establishing and maintaining adequate
physical facilities. Arbuoklel, Llndz, and Wrenn3 have
stated thet in order for the residence hall to play an im-
portant and effective parf in the total educative process,
provisions must be made to develop a basic philosophy for
the residence halls which 1s compatible with the educationsl
philosophy of the university. This approach implies exten-
sive thought and planning, and suggests that implementation
of a basic philosophy is dependent upon proper staffing of
the halls.

Residence hall staffs are the direct link through which
the statlic physical housing facllities are transformed into
dynamic laboratories for promoting a more thorough and com-

prehensive education. This places a heavy responsibility

1., Dugald S. Arbuckle, op. ¢cit.
2. Melva Lind, "An Experiment in the Art of Living"

299zfel_ﬁzzﬂlzngz_Eéygaslgn. XVII (Nov. 1946),
pp. 433-436.

3. C. Gilbert Wrenn, op. git.
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upon the members who staff these halls. Browner1 and
Rhulman? have stated that residence hall counselors are
expected to perform both a teaching and an administrative
function. In order for a staff to perform its functions
with the greatest effectiveness, it 1s important that its
role is recognized and understood. Without this understand-
ing 1t 1s improbable that individuals will be selected and
trained in the most appropriate manner for achieving the
educational goals of the residence halls and the university.

A limited amount of reseafoh has been performed on the
problems of residence halls, and part of the research has
been centered about the student assistants. Arbuck193 found
a trend among the Blg Ten universities and many other insti-
tutions of higher education toward an increasing use of
student assistants as part of the personnel staffs of
residence halls.

M

In his doctoral thesis, Baines’ investigated the role

of the part-time student assistant in the men's residence

1. Paul J. Browner, dent Personne ices in Genera

Education, ACE, 1949.

2. Jessie L. BRhulman (Ch.), Personnel Principles in the
Chapter House, ACE, 1953.

3. Dugald S. Arbuckle, gp. git.

L. Max Reid Raines, The Role of the Pgrt-Time Student
Agsistant in the Men's Besidence Halls of the Big Ten
Universitieg, Unpublished doctoral thesis, Michigan
State College, 1952.



hall personnel programs of the Big Ten universities. In his
survey of the Big Ten unilversities, Raines found that the
student assistant was considered to be an indispensable ele-
ment for satisfactory operation of a residence hall program.
College administrators who were concerned with the educa-
tional aspects of the residence hall were giving more and
more attention to the role of the part-time student assist-
»ant. Raines came to some interesting conolueioﬁs wﬁlch
hélped to precipitate the current study. He found that tﬁe
student assistant performed a variety of functions, and théf
contradictory functions frequently caused inconsistencies
in his role as a personnel agent. Raines also felt that
there was a need for clarification of many of the resident
assistant's functions.

Michigan State University has one of the largest and
one of the best known residence hall programs to be found
in American universities. In implementing thls program,
Michigan State University has relied heavily upon part-time
student assistants., At the time this study was performed,
there were sixty part-time student assistants, or resident
assistants as they were called, in the men's residence halls
aé Michigan State University.

Each undergraduate men's residence hall at Miehigan
State University is supervised by a full-time personnel
worker who has the title of head resident advisor. He is

married and doing part-time graduate study in the field of
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College Personnel Work. He is assisted by graduate studenfs
who are called graduate resident advisors, and by either
eight or ten undergraduate resident assistants. The grad-
uate resident advisors are half-time employees and half-time
students in College Personnel Work or an area related to the
personnel fleld. The resident assistants are considered
part-time employees and are allowed to carry a full academic
load in their area of study. The resident assistant 1s the
member of the personnel staff who has the most intimate con-
tact with the students. He is respoﬁélble for the genersal
welfare of the fifty to eighty students living in a sub-
division of the residence hall.

In the past years, the resident assistant has performed
a variety of functions, and his role has become increasingly
complicated as the residence hall program has gained sophis-
tication. Increased separation of differences between
student expectations and advisor expectatlohs fbr the role
of the resident assistant 1s likely to have resulted from
employing professional personnel workers for advisors. The
resident asslstant finds himself in a conflict situation
when the expectations of his supervisor deviate from the
expectations held by students. Knowledge of role expecta-
tions 1s basic to a better understanding of any differences

and conflicts that might exist among and between resident

advisors, resident assistants, and students.



The problem of this study develops out of the belief
that different expectations are held for the role of the

resident assistant.

Statement of the Problem

The general problem of this study is to determine and
examine the nature of and the differences in expectations
that resident assistants, resident advisors, and students
hold for the roie of the resident aaelétant in the men's
residence halls at Michigan State University.

It 1s assumed that these groups do have different
expectations and varying degrees of cbnsensua concerning the
resident assistant's role. £§Me assumption of different
expectafions and varying degrees of consensus has developed
from the following research and theoretical frame of refer-
ence. Gross, Mason, and McEachernl hypothesized that "“The
greater the homogeneity among or between position incum-
bents, the more consensus they will have on the expectations
for their own and others' positions." The resldent advisors
tend to form a more homogeneous group than either ﬁhe resi-
dent assistants or the students because they are older than
most undergraduate students, they are working toward a

post-graduate degree, their educational emphasis 1s College

1., Neal C, Gross, et. al., gmm;as_;gz&m_w.
New York, McGraw Hill Book Company, -1956.



Personnel Work or a related field, they receive special
training, and they attend twice weekly meetings together.
The resident assistants tend to form a more homogeneous
group than the students, resulting from primarily two
processes affecting their position. First, the selection
process usually requires that resident assistants have a
2.6 or better all-college grade point average. They must
have demonstrated a potential for leadership and the ability
to work and live harmoniously with other students. Second,
the training procedure includes a fall orientation program,
a three credlt course which studies residence hall personnel
work, and weekly group meetings within their respective
halls.

This analysis then separates the resident advisors,
resident assistants, and students into three groups having
different degrees of homogeneity; the resident advisors
being the most and the students being the least homogeneous
group. It is assumed that the homogeneity of the group
directly determines the homogeneity of the group's expecta-
tions for the role of the resident assistant.

However, Jacobson, Charters, and Lieberman1 found that

past role experience might influence the extent to which an

1. E. Jacobson et al., "The Use of the BRole Concept in the

Study of Complex Organizations," Journal of Sogial
issuesg, 1951, pp. 19-27.



individual is in a conflict situation. Due to this, and
because the resident assistant maintains two sometimes
opposing roles (student and staff), it is likely that resi-
dent assistants as a group will agree less upon those
aspects of their role for which advisor expectations differ
most markedly from students' expectations.

Training 1s a major part of the internal development
of the residence halls' advisory staff, comprised of resi-
dent esdvisors and resident assistants. The behavior of a
group has been interpreted by Homensl to be the resultant
of pressures of the environment and the internal development
of the group. It can be assumed that advisors and assist-
ants hold different expectations than do the students for
aspects of the resident assistant's role, which are affected
to a greater extent by training.

Jones and Thibaut2

found that the perceiver, or for the
purpose of this study the perceiving group, seeks out and
interprets information about others which will best meet

the needs of the perceiver in the situation of interaction.

This means that distinoct groups will also likely differ from

l. G. C. Homans, The Human Group, New York, Harcourt,
Brace, and Co., 1950.

2. Edward E. Jones and John W. Thibaut, "Interaction Goals
as Bases of Inference in Interpersonal Perception,"
Person Pergeption and Interpersonal Behavior, R. Tagiuri
and L. Petrullo, editors, Stenford, Californla, 1958,
P. 151..
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each other in the expectations they hold for themselves or
others. Because the resident advisors, resident assistants,
and students have been distinguished as three distinct
groups, 1t may be assumed that each group possesses differ-
ent expectations for the role of the resident assistant. It
may further be assumed that freshmen students, who have
lived less than three quarters in the residence halls, will
have different expectations for the role of the resident
assistant than will upperclass students who have lived in
the residence halls for more than five quarters.
Broedly stated, the basic hypotheses of the total study
are as follows:1
1. Resldent advisors, resident assistants, and
students hold different expectations for the
role of the resident assistant.
2. Besident advisors, resident assistants, and
students differ in the amount of consensus

“they have for the role of the resident
assistant.

Sub-hypotheses developed from the research prevliously
discussed are:

a) Resident advisors and resident assistants
are more similar to each other than they are
to the students in the expectations they hold
for the role of the resident assistant.

b) Freshmen and- upperclass students have different
expectations for the role of the resident
asgsslstant.

1. The working null hypotheses are stated in Chapter II1I,
DESIGN OF THE STUDX., '
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c) BResident advisors have the greatest amount
of consensus and students have the least
amount of consensus for the role of the
resident assistant.

d) Resident assistants have less consensus on
aspects of the role of the resident assistant

for which resident advisors and students have
the least amount of agreement.

Importance of the Study

Hulett and Stagner1 have found that differences in
role expectations and degrees of consensus might result in
the lowering of morale within an organization. Good morale
is important for creating and maintaining an atmosphere
which 18 most suitable for promoting the educational goals
of the university through the residence halls. Role con-
flict and ineffectiveness results from different role expec-
tations and degrees of consensus, according to a study by
Getzels and Guba.? The implication is made that the effec-
tiveness of a program is reduced by differences in both
consensus and expectations of the participants. In line

with this, the interpretation could be made that no matter

how excellent a residence hall program may appear to be,

1, J. E. Hulett and R. Stagner, P S

Problemg in Soclal
Pgychology, an Interdisciplinery Ingquiry, University
of Illinois, 1952.

2. J. W, Getzels and E. G. Guba, "Role, Role Conflict and
Effectiveness: an Empiricsl Study," American Socio-

logical Review, 1954, 19, pp. 164-175.
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its final effectiveness 1s dependent upon the expectations
held for the role of the resident assistant.

If the results of the Hulett and Stagner study are
accepted, conflicting expectations pose a problem to achlev-
ing the educational goals of the residence hall program.
Without a better understanding of role expectations within
the residence hall setting, it i1s naive to assume that any
program can approach its maximum effectiveness.

The main purpose of this study is to provide a better
understanding of differences and simlilarities in the expec-
tations that residence hall personmnel workers hold for the

resident assistant's role.

Definition of Terms
Role: Although role is interpreted differently by
different 1nvestigators, for the purposes of this study
role is broadly defined as follows:
"A prole is a set of expectations applied to an incum-
bent of a particular position."!
Altering the definition of Gross, Mason, and McEachern,

role, as applied to resident assistants, may be.defined as:

l. N. Gross et al., op. ¢it.
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e « » . 8 set of expectations applied to resident
assistants by resident advisors, resident assistants,
and students.

Head resident advisor: The head resident advisor is
the highest ranking personnel staff member in the residence
hall. He 1s a trained personnel person and resides in the
hall. In this position he devotes full time to the direc-
tion and supervision of his particular residence hall.
Administratively he is directly responsible to the Educsa-
tional Director of the men's residence halls and works
cooperatively with the related personnel services and
referral agenclies in the university.

Graduate resident advisor: Two graduate resident
advisors are employed in each of the men's residence halls
at Michigan Stgte University. The graduate resident advis-
ors are directly responsible to the head resident advisor
and are the second highest ranking personnel stzaff members
within the residence hall. In this role they aid the head
resident advisor in the direction and supervision af the
residence hall program. The graduate resident advisors are
part-time personnel étaff members and may carry ten hours
graduate credit. It is preferred that thelr graduate work
be directed toward a major in College Personnel Work or
toward a closely related fleld.

Besident advisor: For the purposes of this investiga-

tion, head resident advisors and graduste resident advisors
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were placed into one group. No advisor who had previously

been a resident assistant was included in the category.

Besident asgsistant: Bach men's residence hall at
Michigan State University employs the services of from eight
to ten student resident assistants. The number varies with
the structure of the building. The resident assistant is
usually a full-time undergraduate student aﬁd 1s permitted
to carry a full schedule of credits in his chosen field.

The resident assistant must maintain a 2.6 all college

average on the four point basis.

The resident assistant is directly responsible to the
head resident advisor and to the graduate resident advisors
of his particular hall, He 1s the member of the personnel
staff who operates at the level nearest the student. The
resident assistant lives with the fifty to eighty men in his
precinct and is responsible for the general welfare of the
men in his care. He also shares a responsibility for the
general residence hall program and is directly responsible

for the residence hall program at the precinct level.

For the purposes of this investigation, only those
resident assistants who had attended at least one fall pre-
school Workshop and the fall term residence hall personnel

work course were included,

Freshme tud : Any student with less than forty-

two course credits who has lived in the Michigan State
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University men's residence halls for less than three
complete quarters.

Upperclass student: Any student with forty-two credits
or more, who has lived in the Michigan State University
men's residence halls for more than five complete- quarters,

Precinct: Each residence hall building is divided into
two wings. Each wing has from four to five floors and these
floors are designated as precincts. The number of precincts
varies with the size and structure of the building. Six of
the residence halls have eight precincts, and two of the
residence halls have ten precincts each. Each precinct has

from fifty to eighty students and one resident assistant.
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Outline of the Study

Chapter 11 is devoted to a review of the literature.
Attention 1s given to research in the areas of residence
hall personnel programs and role expectations,

In the third chapter the methodology and procedures
used in conducting the study are presented. In addition,
the statistical design and basic assumptions underlying the
design are discussed in the chapter.

In the fourth chapter is included a description of the
instrument used in securing the data for the study. The
methods used to determine the reliabllity and validity of
the instrument are outlined and the reliabllity coefficlents
for the instrument are presented.

The analysis of the data is presented in the fifth
Cchapter.

The literature which provides the basis of the current

Study 1s critically reviewed in the following chapter.



CHAPTER II
REVIEW OF RELATED RESEARCH

The purpose of Chapter II is to review selected
research pertaining to residence hall personnel programs
and role expectations.

Focus will be placed upon studies which pertain
directly to the part-time student personnel worker and his
role in the residence hall program. No attempt will be
made to present historical or developmental literature.
Excellent reviews of the history and development of resi-
dence hall personnel programs can be found in two Ph.D, .
dissertations; one by Raines! and the other by Nevlson.2

Role theory research has been comprehensively reviewed
by Nonnamaker3 in his doctoral thesis. Much of the role

theory research has examined role expectations with

l.
. thesis, Michigan State
College East Lansing, 1952.
2. Myrne Burdette Nevison, Diff P
Befidegce Counselors, Unpublished Ph. D. thesis,
niversity of Minnesota, Minneapolis, 1957.
3. Eldon Ray Nonnamaker, e Role e offi-

cer at Miog%ggg State University, Unpublishe h.
thesis, Michigan State University, East Lansing, 1959.

17
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check-li1sts and non-parametric statistical analysis
techniques. The present review will be limited to para-

metric research on role expectations.

Beslidence Hall Personnel Programs

Max Rainesl surveyed elght of the Big Ten universities'
residence hall personnel programs. The purpose of his
study was to: (1) define the role of the part-time student
assistant in the residence halls ; (2) determine the atti-
tudes of personnel staff toward the role of the student
assistant; and (3) evaluate the role of the student assis-
tant.

Responses were receilved on a questionnaire from 359
staff members at different functioning levels in residence
hall personnel administration. A response was generalized
to be indicative of the role of the part-time student assis-
tant if it was received on two-thirds of the questionnaires.

The conclusions were: (1) the student assistant per-
formed a variety of functions; (2) contradictory functions
caused inconsistencies; (3) work demands were usually
greater than normally assigned for part-time work; (4) in-
sufficient training reduced effectiveness; and (5) many

functions of the student assistant needed clarifying.

1. Raines, op. oit.
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Baines suggests a plan to overcome the problems
presented in his conclusions: The use-of graduate counselors
who are more group stimulators than counselors.

The problem in the Raines' study was broadly defined
but no attempt was made to develop a theoretical base,
Because the study was primsrily desoriptive, the lack of a
theory need not be considered as a serious limitation. The
instrument was well defined although its construction was
not clearly described. The nature of the sample remained
unclear because of inadequate definition given to stratifi-
cation within the sample.

The major limitation of the study is that conclusions
are made concerning the role of the student assistant with-
out the aid of probabllity models. The study 1s valuable
because of the descriptive information. Generalizations
based on the findings should be restricted and interpreted
with caution.

Differing perceptions of residence counselling were
investigated by Nevisonl to measure the effectiveness of the
residence hall personnel program 8t the University of
Minnesota. The study was restricted to the job functions
and personality traits of residence counselors in two

women's residence halls. Hypotheses were presented

1, Nevison, 9p. ¢it.
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in the form of questions. Statistical techniques were used
to test the hypotheses. A rating scale developed by the
investigator was distributed to 565 students and 18 resi-
dence counselors. BReturns were received from 558 students
and all 18 counselors. An estimated reliability coefficient
of .93 was arrived at by retesting three counselors approxi-
mately two months after the initiasl adminlistration. Content
validity was claimed for the instrument.

The instrument was designed toc measure perceptions of
residenoce counselors and students for comparison on:

1. The amount of agreement between the groups on
the relative importance of the items.

2. The items that each group thought most lmportant
or least important for the job or persons.

Probability models were used to analyze the data.
Results of the study indicated that there was significant
agreement between the student groups and residence coun-
selors both on job functions and personality tralts. The
investigator was careful to restrict the conclusions to the
residence halls in which the examinations were performed.
Implications of the findings are presented as recommenda-
tions for improvement of the residence counseling program.

The problem of the study was initially stated as a8 need
for evaluating residence hall personnel programs. The
problem lacked precise definition and only tenuously asso-

ciated with the hypotheses of the study. The hypotheses
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were not clearly stated. The sample was adequately
described regarding the size, selection, and distinguishing
characteristics. The method of collecting data was clearly
stated. Statistlcal results were clearly presented.

A major limitation of the study is that the findings
provided an unsubstantiated measure of the effectiveness of
the residence hall program. This was in part caused by the
lack of an adequéte theoretical base. Another major weak-
ness was the insufficient sample of three, used for measur-
ing rellability.

Recommendations were made for improving the residence
counseling program. This was beyond the scope of the study
and was arrived at tenuously. The study appears to be a
broadly defined task with severe limitations in interprets-
tion. '

Z?he relationship of personallity characterlstiés of
resident assistants to job performance was studied by
Slmons.1 A job performance rating form was developed for
the evaluation of 68 resident assistants in the men's
residence halls at Michigen State University. Several
personality appralsal instruments were administered to the

resident assistants: The Minnesota Multiphasic Personality

1. Wesley S. Simons, The Perso ty Ch te

the sidence Ha Assistant as Relate J
Performance, Unpublished Ed.D. thesis, Michigan State

University, East Lansing, 1957.
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Inventory; the Guilford-Zimmerman Temperament Survey; the
Allport-Vernon Study of Values; the Index of Adjustment and
Values.

Resident assistants wereldivided into two groups on the
baslis of their evaluated job performance. Comparisons were
made between the scores of the two groups on the personality
measurement instruments,

: 'Simons also studied the relationship of resident
assistants and selected college stuient groups on the four
pérsonallty instruments.

The problem being investigated was separated into four
parts: (1) to determine the personality characteristics of
resident assistants at Michigan State University; (2) to
develop a method of rating job performance of resident
assistants; (3) to measure personality differences between
high performing and low performing resident assistants; and
(4) to determine the advisabllity of using the personality
instruments for the selection of resident assistants. No
attempt was made to develop a theoretical base for the
study.

The job rating instrument was considered to have face
validity. From the data, Simons found that the rating form
had sufficient reliability to classify resident assistants
into high and low performing groups. The discriminating
ability of the instrument for average performing assistants
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was low. A limitation stated by the investigator was that
raters from different halls rated resident assistants dif-
ferently. It was concluded that the job rating instrument
was still valuable and could also be used for periodic job
evaluation interviews with the resident assistant.

No significant differences were found among high and
low performing resident assistants on the Minnesota Person-
ality Inventory. The high group scored above the low group
on the Emotional Stability scale of the Guilford-Zimmerman
Temperament Survey. The Religious value scale of the
Allport-Vernon Study of Values was scored higher for the top
performing group than for the low group. The Index of
Ad justment and Values showed no differences between the
high and the low group.

Comparing resident assistants with selected student
samples, Simons found that resident assistants were better
ad justed and more suited for supervisory responsibllities
than the student samples. Religious values as measured by
the Allport-Vernon instrument were considered to be useful
1nithe selection of resident assistants.

It was concluded that the Minnesota Multiphasic Person-
ality Inventory and the Guilford-Zimmerman Temperament
Survey showed the best probability of being successful as

tools for resident assistant selection.
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The problem presented in the study was well defined
but the hypotheses were hidden and given 1ittle emphasis.
Selection and size of the resident assistant sample was
thoroughly covered. Descriptions of the student samples
used were not complete although references were made to the
original descriptions. The method of collecting data on
resident assistants was thoroughly presented.

Chi-square and "t" tests were appropriately used to
test the hypotheses. Findings of the various tests were
consistent with the problem of the study.

The investigator recognized that generalizations of
findings should be restricted to resident assistants at
Michigan State University. The conclusion made that the
Minnesota Multiphasic Personality Inventory is useful for
selection purposes was not substantiated by the data. A
limitation of other generalizations i1s that selected student
samples used were from different student populations and
chosen and tested at different times and for different
purposes.

The Simons study is comprehensive and informative.

More care in the selection of student groups would have
enhanced the meaningfulness of the results. Also, develop-

ment of a theoretical base for studying the problem would

have improved the interpretative value of the design.
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Parametric Research of Role Expectations

The role of the enrollment officer was examined by
Nonnamaker.1 A sample of seven groups from the campus of
Michigan State University was surveyed on their role expec-
tations of the enrollment officer. The groups included
counselors and enrollment officers and students from several
academic disciplines. An instrument containing 60 items
and six sub-scales was developed by Nonnamaker. The reli-
ability of the total instrument was determined by an
analysis of varlance technique and was calculated at ,897.
Both content and face validity were assumed for the instru-
ment.

Expectations were measured by a choice of responses
welghted from one to five. The intervals between the
response weights were assumed to be equal. Differences in
expectations among the seven groups were tested by the
analysis of variance. Goulden's technique was used to
identify which means of the seven were significantly differ-
ent from each other,

The results were sufficient to reject the null hypothe-
sis that no differences existed between the seven groups.

No differences were found in the expectations held by

student groups. Differences were found between the groups

of enrollment officers,

1. Nonnamaker, op. ¢it.
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Hypotheses were developed to be tested which is
important to a non-descriptive study. However, the ration-
ale for the hypotheses was not clearly defined. Although
considerable research was presented in the review of the
literature, lack of a theoretical framework poses a major
limitation.

The sample was well defined and representative of the
population. The instrument was developed with considerable
care and based upon earlier research. Students were not
included in the pilot study on a small sample, which might
have resulted in lowering the instrument's validity when
measuring expectations of students. To criticize the
assumption that the intervals on the weighted scale are
equal would not be appropriate, because weighted scales of
this type have found considerable use and value in educa-
tional measureﬁent. It might well be assumed that because
expectations are dependent upon the subjective definition
of each respondent, it is improbable that an attitude scale
could be developed which would guarantee equal intervals.,

The analysls of variance was appropriate for testing
for differences between group.ﬁéans. The use of Goulden's
techniquel was not the most appropriate method for closer

examination of mean difference because of the unequal sample

1. Cyril H. Goulden, Methods of Statistical Analysis,
New York: John Wiley & Sons, 1952.
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sizes among the groups. The analysis of the data resulted
in a statement of probability which was clearly defined.

The findings of the study were consistent with the
problem and treated succinctly. The generalizations were
well handled but a limitation results from a portion of the
generallzations and conclusions being based only on inspec-
tion of the data in a non-statistical manner.

All in all, Nonnamaker's study was well defined and
treated. Taking the strengths and the weaknesses into
account, the study ocan be considered to have achieved the
exploratory purpose for which it was designed.

1 examines the relation-

A study by Videbeck and Bates
ship between conformity and role expectations. The general
underlying assumption 1s made that "the behavior of a
number of people in interaction is at least in part a
function of their own expectations of what the behavior
should be."™ The study 1s concerned with role expectations
applying to a single type of behavior.

Five six-member groups were chosen from volunteers
enrolled in an undergraduate soclology course. All members

were in "the upper quartile of their class distribution on

three standard educational criteria." All groups were given

1. Richard Videbeck and Alan P. Bates, "An Experimental
Study of Conformity to Role Expectations," Sogiometry,
22:1-11, 1959.
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an identical problem concerning a social service endeavor,
The allotted timé for completion of the project was 16 hours
and was to be concluded with a written report.

Role expectations were measured in three steps:
(1) 1dentifying behavior which group members felt to be
lmportant to the group; (2) differentiating types of be-
havior to the degree to which it should be performed; and
(3) differentiating to which degree each group member should
perform a particular type of behavior.

The investigators recognized limitations of the study:
(1) the size of the problem solving groups had an N of only
six; (2) role expectations were limited to ten mutually
exclusive acts; (3) only mean values were used in the
analysis; and (4) the behavioral data represent perceptions
about behavior rather than observations,

Four hypotheses were developed and tested:

1. PFrequency of performance of an act will corre-
late with the intensity assigned to the act.

2., Correlation between frequency and intensity of
acts will increase with an increase in consensus
on inter-act intensity.

3. The frequency with which a person performs an
act is dependent upon the intensity value it
receives from the members of the group.

L, Combined role expectations will correlate with
combined behavior frequencies.

To test the hypotheses, Kendall's tau was used. It was

concluded that the three hypotheses linking intensity of
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role expectations with differentials in member performance
were strongly supported by evidence, but the hypothesis
connecting consensus with variations in member performance
was unacceptable,

The problem was well defined and the study 1s outstand-
ing in the theoretical base from which the hypotheses were
developed. The method of developing the hypotheses should
serve as a valuable example to other researchers. The in-
vestigators recognized that the sample size was a limitation,
but they did not indicate the weaknesses of making general-
1zed conclusions from an atypical sampling of the population,

No attempt was made to check the reliability or
validity of the set of ten acts by which role expectations
were measured. Because of the many limitations of the
study, the generalization of the findings should be

restricted.
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Summary

A critical examination was presented on research
literature relating to role expectations and the residence
hall student personnel worker. The_problems, hypotheses,
methodology, techniques of analysis, findings, and generall-
zations for several pertinent studies were examined and
evaluated.

The review of the literature produced several important
conclusions:

1. There i1s a recognized need for measuring the
role of residence hall personnel workers.

2. An inadequate number (one) of the studies re-
viewed were based on a definitive theory.

3. Role expectations can be measured with specially
constructed instruments.

L, Different groups which interact with the resi-
dence hall personnel program are considered to
influence the success or lack of success of
the program,

5. Role expectations for an individual have an
effect upon the manner in which he performs.

6., Job performance of residence hall personnel
workers can be measured.

7. Little attention has been given to the effects
which differing role expectations have on the

performance of the residence hall personnel
worker.

The design of this study took into account the

strengths, weaknesses, and findings of the literature
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reviewed. The methodology, procedures, and statlstlcal

de sign are presented in Chapter III.



CHAPTER III
DESIGN OF THE STUDY

The study is designed to test differences in the
expectations that resident advisors, resident assistants,
and students hold for the role of the resident assistant

inn the men's residence halls at Michigan State University.

The Null Hypotheses
The basic research hypotheses for the study were
stated in Chapter 1. Null hypotheses are formulated here

to &allow for statistical testing.

Null Hypothesis A

There 1s no mean difference in the expecta-
tions that resident advisors, resident assistants,
upperclassmen, and freshmen students hold for the
role of the resident assistant as measured by the
instrument developed for the study.

Symbolic representation for null hypothesis
A is:

Hro: Mrp.advisors = r.assistants

/upperclassmen /Mfreshmen;

where /4 = mean role expectations for the resident
assistant held by the designated group.

32
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T§e alternate hypotheses for null hypothesis
A are:

1. The highest expectations for the role
of the resldent assistant are held by
the resident advisors, followed by the
resident assistants, upperclassmen,
and freshmen students, in that order.

Symbolic representation for alternate hypo-
thesis A 1s:

Hal:  Mr.advisors >/J'r.assistants >
/M upperclassmen 2 Msreshnen.

2. The difference between the resident
advisors' and resident assistants'
expectations for the role of the
resident assistant is smaller than
the differences between elther the
resident advisors' or the resident
assistants' and eilther the upperclass-
men or freshmen students' expectations
for the role of the resident assistant,

Symbolic representation for alternate hypo-
thesis Az is:

Mp.advisors = Aupperclassmen
A2 : I/"‘r.advis. '/‘r.ass'tl < Mr.advisors = Afreshmen

Mr.assistants “~Aupperclassmen

Mp agsistants = “freshmen

H

Null Hypothesis B

There 1s no difference in the amount of con-
sensus (measured by the variance) of expectations
that resident advisors, resldent assistants,
upperclassmen, and freshmen students hold for the
role of the resident assistant.

B Symbolic representation of null hypothesis
is:

\

1. Ratlionale 1s given on pages 8 and 9 of Chapter 1.
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2 = 2' -
HB: G}.advlsors d}.assistants -
2 _ L2
d-uppercla ssmen o-fre shmen;

where (‘= consensus of expectations (meas-
ured by the variance) for the role of the
residence assistant within the designated
group.

The alternate hypothesis for null hypothesis
B is:

The highest amount of consensus for

the role of the resident assistant is
held by the resident advisors, followed
by the resident assistants, upperclass-
men, and freshmen students, in that
order.l

Symbolic representation for alternate
hypothesis Bl is:

2 2
Hp) : o-r.advlsors< 0-r'.atssflast:am::s <

2 2
d_upperc lassmen < Tfreshmen.

Sub-hypothesgis
A sub-hypothesis written in the null form 1is:

There 1s no difference in the amount of con-
sensus among the resident assistants on aspects of
the resident assistants' role as measured by the
sub-scales of the instrument used in the study.

Symbolic representation of the sub-hypothesis
in the null form is:

2 =
l'IC: 0-sub l,r.ass't 2
2

2 =
a-sub 3,r.ass't crsub 4,r.ass't;

2 —
sub 2,r.ass't

where ¢ 2 refers to the consensus
sub 1,2,3, and &

on each of the sub-scales of the instrument.

1. Rationale is found on page 8 of Chapter I,
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The alternate sub-hypothesis is:
Resident assistants have less consensus
on those aspects of the resident assis-
tant's role for which {esldent advisors
and students disagree.

Symbolic representation of the alternate
sub~-hypothesis is:

HC1: 012 reslident assistant > O:122'es:|.dent: assistant,
when
l/*i r.advisor —/1 freshmen|'>
I/“j r.advisors '/“J‘freshmenl
where 1 and J represent different sub-
scales of the instrument.,
The Sample
The null hypotheses were tested on a sample of resident
advisors, resident asslistants, and students in the men's

residence halls at Michigan State University.

Resident Advisgors

Both head resident advisors and graduate resident
advisors are included in the sample. All resident advisors
who were employed during the period between Jénuary, 1958
and June, 1960 were used.

To obtain a more homogeneous ;ample, resldent advisors
who previously had been resident assistants were not in-

cluded. The total population of employed resident advisors

l. Bationale is given on page 8 of Chapter I.
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not having resident assistant experience were selected for
the study along with past resident advisors whose addresses
were known. The size of the population before and after
deletions is presented in Table 3.1. The sample totaled
30; 18 of which were resident advisors at the time of the
study.

The instrument, which is described in the next chapter,
was distributed to each resident advisor on campus and
mailed to the past resident advisors. All 30 of the resi-
dent advisors returned the instruments for a 100 per cent
response. Informal follow-up was made by phone to encour-
age the return of two delinquent forms. All instruments
malled were returned without follow-up which reflects the

conscientiousness of the respondents.

Resident Assistants

Resident assistants from all men's halls but one were

given the 1nstrument.1 The sample was further limited to
those who had held their position for more than two class
terms and had also taken part in the pre-school Advisory

Workshop and the fall term resldence hall personnel work

1. Because the investigator was the head resident advisor
of one of the halls at the time of the study, neither
resident assistants nor students assigned to this hall
were sampled.
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TABLE 3.1

Population of Resident Advisors

between January 1958 to June 1960,

S e — ———— = "

Former Addresses
Total Besident Assistants Unknown Sample
43 8 5 30
TABLE 3,2

Population of Resident Assistants
At Time of Study

e — —— —— — — ——— ]

Emrloyed Did not Did not attend
less than attend Residence Hall
two pre-school Personnel
Total quarters Workshop*® Work Class* Sample
52 10 2 1 39

*Resldent Assistants who had been employed for more than
two complete quarters but had not attended either the pre-
school Workshop or the Residence Hall Personnel Work Class
are recorded separately.
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class.1 The population slze before and after deletions is
presented in Table 3.2. The instrument was distributed to
39 resident assistants by their respective head resident

advisors. Thirty-seven of the sampled resident assistants,

or about 95 per cent, returned their questionnaires.

Students

Freshmen students and upperclassmen were selected in
equal numbers. Sophomores, Jjuniors, and seniors are in-
cluded in the upperclassmen group. All selected freshmen
had lived in the residence halls less than three quarters;
all selected upperclassmen had lived in the residence halls
for more than five quarters. Two freshmen and two upper-
classmen were selected by use of a table of random numbers
from each precinct yhere the resldent assistant was given
the instrument.

The instrument was delivered to the students, along
with an envelope, by their respective resident assistanﬁs.
The students were instructed to return the complete instru-
ment within the sealed envelope. Seventy-one complete

returns, or about 91 per cent of the 78 freshmen sélected,

1. The pre-school Advisory Workshop 1s held Just prior
to the opening of the fall quarter and presents an
initial orientation and theme for the approaching year.
The residence hall personnel work class 1s conducted
during each fall term for all new residence hall
personnel staff members.,:
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were received.1 There were 70 complete forms returned by

the upperclassmen, or about 90 per cent of those distri-

buted.2

Sample Returns
The sample and the per cent of return for the instru-
‘ment are presented in Table 3.3. A total of 92.4 per cent

of the sample returned a completely answered instrument.

Statistical Analysis

Several measures were considered necessary to test the
hypotheses of the study and to examine any differences in
group expectations for the role of the resident assistant.
Central tendency was used to obtain an indication of the
average opinion of each group about the variocus aspects of
the resident assistant's role. Variance was used to gain
insight into the degree of agreement or consensus a group
had for a particular expectation. Analysis of varlance was
used to compare all four groups and to determine whether
thelr expectations differed significantly. Finally,
Scheffe's technique was employed to determine exactly which

groups were significantly different,

1. Two freshmen inventory forms had an ltem response
omitted.

2, Three upperclassmen inventory forms had an item
response omltted.
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TABLE 3,3

SUMFARY OF SAMPLE RETURNS FCR THE VARIOUS
GROUPS STUDIED

Group Sample Returns
| B n £
Reslident advisors 30 30 100
Resident assistants 39 37 95
Upperclass students 78 70 90
Freshmen students 78 71 91

Total sample 225 208 92.4
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Description and Difference Statistics

Central tendency was determined by the mean or
arithmetical average. Results derived from the "DEVCOR"
program on the electronic digital computer at the University
of Minnesota allowed for the variance to be computed from
the deviations of the raw scores from the means.1 The
Bartlett? test for homogeneity of variance was used to test
the null hypothesis of equal variances between groups. It
was intended to apply the varlance ratio3 to consecutive
pairs of varlances to test the alternate hypothesis that the
groups can be ranked on the amount of consensus with the
resident advisors having the most consensus, followed by the
resident assistants, upperclassmen, and freshmen. However,
no significant differences were found by Bartlett's test
among the variances between the groups, thus eliminating
the possibility of rank differences and the need for further
testing,

F b measured differences in variances of resident

max
assistants on the four sub-scales of the instrument.

1. 82 = (X -x)2
N -1

2. Helen M. Walker and Joseph Lev, Statigtica fere .
New York: Henry Holt & Company, 1953, p. 193.

3. Ibid., p. 185

L, Ibid., p. 192
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Analysis of variance as described in Guilfordl was used

to test differences between the groups.

Assumptions of analysis of variance. Four basic

assumptlions are made when using the analysis of variance

model:2

1, Observations within groups must be mutually
independent. All four groups are from hypo-
thetically different treatment population.
Students were randomly selected, and resident
advisors and resident asslistents included the
total aveillable population.

2. Variance must be approximately equal within
experimentally homogeneous sets. Norton
found that 1t 18 not necessary to be restricted
by this assumption. (No tests were made for
homogeneity of variance because the "J" distri-
bution was not found by visual inspection.)

3. Variations within experimentally homogeneous
groups must be from normallyudistrlbuted popu=-
lations. However, Lindquist” feels that the
validity 1s affected little by violating this
assumption.

4, The mean of the criterion measures must be
the same for each treatment population.
(This assumption was made when the null
hypotheses were stated.)

1, J. P, Guilford, Fundamental Statistics in Psychology
and Educatlgg, Third Edition, New York: McGraw Hill,

195 » PPe. 25 ‘2570

2. E. F. Lindquist, Design and Analysis of Experimentg,
Boston: Houghton Mifflin Co., 1953, p. 75.

3. Dee W. Norton, An Empirical Investigation of Some

Effects of Non-nor d Heterogenei
P-digtribution, Unpublished Ph.D. Thesis, State
Unjiversity of Iowa, 1952.

L., Lindquist, gp. g¢it., p. 81
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Inherent in the above assumptions i1s the need for a
metric or interval scale. The instrument used in the study,
therefore, was designed with values assigned to the avail-
able responses for each item. The method of scalling 1is
more thoroughiy discussed in Chapter IV,

effe's T e. The analysis of variance
technique can indicate only that differences do exist among
the means of the groups being studied. To identify which
means are significantly different, 1t 1s necessary to employ
an additional method. A technique developed by Scheffel
satisflies this need. By using "within mean squares" obtain-
ed in the analysis of variance and the n's of the respective
means being tested, he establishes an interval for each
pair of means which indicates their difference from each
other.

Scheffe's test declares that Xi
cantly different at level o< if the interval produced by

X - X).E - 1,1
(X; - XJ)' \/(k 1) Py \/wns (ni + nJ)

and iJ are signifi-

does not include zero. ii and iJ are the means belng
compared; k is the number of groups; Ex is the value of

the "P" distribution at.the desired confidence level; WMS 1s

1. Henry Scheffe, "A Method for Judging all Contrasts
in the Analysis of Variance," Bjometrica, Vol. 40,
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the "within mean squares" which 18 an estimate of the

variance; and ny and n, are the respective sizes of the

J
groups being compared.

Agsumptions of Scheffe's Test. The same four assump-
tions made for the analysis of variance also apply to
Scheffe's test. Because Scheffe's test 1s more strict than
the P-test, Scheffe suggests using a confidence level of
10 per cent rather than the five per cent used in computing

the analysis of variance.l

Analysis of Sample Returns

The data from the instruments were tabulated. The
results were placed on IBM cards and processed using the
"DEVCOR" program in the electronic digital computer. The
means, sum Of the scores, sum of the squared scores, and
sum of the squared deviation scores were derived from the
"DEVCOR" output. Varlance was calculated using the sum of
the squared deviation scores., Items, sub-sceles, and the
total instrument were tested by the analysis of variance.
Scheffe's technique was applied where significant differ-
ences were found by the F-test. Bartlett's technlque
tested for differences in the variances of the sub-scales
and the tqtal}instrument. Fmax was computed to measure
difference in variances of resident asslstants on the four

sub-scales.

10 Ibm.’ p. 71
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Analysis of the results was done first for each
sub-scale and its corresponding items followed by the

analysis of the total instrument,
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Summary

The null hypothesis, the sample, and the statistical

analysis have been discussed.

hypotheses are:

1.

2,

3.

b,

5

Arithmetic mean, which indicates the general
opinion of a group to an item or set of items.

Analysis of variance, which locates the items
on which there are significant differences in
expectations among the groups.

Scheffe's test, which determines actual differ-
ences between means,

Bartlett's test for homogeneity of the variance,
which indicates differences in consensus among
the groups,

F ax. » Which measures differences in agreement
of ihe resident assistants on the four sub-
scales,

Because the study 1s not designed for predictive

purposes but is primarily pilot in nature, it was decided to

establish the 5§ per cent level, except for Scheffe's tech-

nique, as the point at which the null hypotheses would be

rejected.

Because of the stringency of Scheffe's test, his

suggestion of 10 per cent level was used.

The development of the instrument used to collect the

data is presented in Chapter 1V.

Measures used in testing the



CHAPTER 1V
INSTRUMENTATION

This study 1s patterned after Nonnamaker'sl
investigation of the role of enrollment.officers. Careful
analysls of Nonnamaker's study and his methods for gathering
information revealed that his approach was applicable to

this study.

Development of the Instrument

For purposes of quantification and adaptability to
statistical anaslysis, 1t was decided that the instrument
should take the form of a questionnaire. Head resldent
advisors, graduate resident advisors, resident assistants,
and students were interviewed and asked to describe what a
resident assistant should do or be. A series of ltems was
developed from these interviews. Slmons‘z"Resident Assis-
tant Rating Form" was examined and used as a guide for

formulating additional items.

1. Nonnamaker, op. cit.
2. Simons, op. cit.

b7
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A total of 114 items were developeé for the initial
pool. From the interviews with resident advisors, resident
assistants, and students it appeared that the role of the
resident assistant could be divided into several areas.
After discussion with the Assistant Director of the Men's
Division of Student Affairs and two docﬁoral guidance
committee members, the following five categories were deter-
mined:

1, Advisory

2. Administrative-Supervisory
3. Leadership

L, Personal characteristics
5. Social interaction

The role of the resident assistant was consldered to be
mainly composed of elements found in these five categories.
All areas exéept "Personal characteristics™ and "Soclal
interaction" are largely influenced by the personnel and
living structure within the residence hall and relate
directly to the job of the resident assistant. "Personal
characteristics" relate more to the resident assistant as an
individual and are less influenced by the job he is to

1 omitted the "Personal characteristics"

perform. Raines
category but he stated that it is "probably one of the most
crucial qualities considered in the process of selection

(of resident assistants)."

1. Raines, op. g¢it., p. 55; parenthesis mine.
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The initial 114 items were submitted to three
administrators in the Dean of Students' Office: The
Director of the Men's Division of Student Affairs; the
Educational Director of Men's Residence Halls; and the
Assistant Director of the Men's Division of Student Affairs.
A1l three administrators were thoroughly aware of the oper-
ations of the residence hall personnel program. The three
men were asked to rate each item on the basis of its impor-
tance and significance in relation to the functioning of a
resident assistant. The administrators were secondly asked
to categorize each of the 114 items into one of the five

1

groups listed above, They were asked to perform each task

separately. The following description was given for each
aspect of the resident assistant's role to aid the adminis-
trative panel in making categorizations:

1. Advisory - performance of a function related
to giving aid or guidance; helping students
with problems or suggesting where they may
receive help.

2. Administrative-Supervisory - performance of
perfunctory type dutlies pertaining to the .
management of the residence hall; super-
vision of the students inm the precinct or
hall with regard to rules and regulations,
safety, protection of private and university
property; assistance to the business manage-
ment of the residence halls.,

1, The Besldent Assistant Inventory form with instructions
may be found in Appendix A.
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3. Leadership - performance relating to the
programs and activities of the precinct
or residence hall; the abllity to direct
students toward positive goals,

L, Personal characteristics - traits of the
individual which would be recognizable in
non-residence as well as residence hall
situations,

5. Social interaction - social mixing with
students from the residence hall on an
individual or group basis,

Examination of the rankings and categorizations of the
items by the panel of administrators indicated that there
were only four clearly distinguishable categories. The
social interaction category was found to be vague and insuf-
ficlently important to the overall role of the resident
assistant, !

The administrative panel's agreement on the rankings
of the items reduced the size of the pool to 78 items.
Dividing the 78 items into the four remaining categories
produced an unequal number of items in the different cate-
gories. The smallest number of items in any one division
was 15. Therefore, all sub-scales of the instrument were
limited to the 15 highest-ranking items to allow for easier
statistlical treatment. The total instrument containing the

four sub-scales was thereby reduced from 78 to 60 items.

1

Prel T Instrume
The instrument was initlally tested on twelve students

and five resident assistants to determine the clarity of the
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items and the lnstructions.l All 17 subjects were
interviewed after completing the instrument. Suggestions
were made by the subjects which indicated that certaln items
needed rewording. The instructions appeared to function
properly, but because several item-responses were omitted by
the subjects, it was decided to caution the respondents to

be certaln all responses were completed.

Fina rume e S

The instrument was changed according to the suggestions
of the preliminary subjects. Furthermore, the wordings of
16 items were reversed to reduce the likelihood of the sub-
Jects developing a set toward answering the items strongly
positive. Thereafter, the entire instrument was presented
to the panel of administrators for their comments and
criticisms,

The final form of the instrument was developed with a
total of 60 items, divided into four sub-scales of 15 items
each.2 The sub-scales measure:

1. Expectations for the resident assistant to
perform advisory functions.

2. Expectations for the resident asslistant to
perform administrative-supervisory functions.

l, Subjects were drawn from the residence hall which was
omitted from the study.

2, The final instrument may be found in Appendix B,
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3. Expectations for the resident assistant to
provide leadership.

L, Expectations for the resident assistant to
display selected personal characteristics.
Scaling

In order to measure the expectations for the role
of the resident assistent it was necessary to devise a
method by which the strength of responses to the items
could be measured.

A scale with five possible responses was éelected. The
responses were arranged in descending order from high posi-
tive to low negative, The subjects were asked to precede
each ltem with "The resident assistant" and then select for
each item the appropriate response from among the following:
absolutely must; preferably should; may or may not; prefer-
ably should not; and absolutely must not.

All items were scaled so that the "absolutely must"
response indicated the subjects' belief that it was impor-
tant for the resident assistant to perform &8 function or
possess a tralt in order to properly conduct his job. The
direction of weighting oﬁ the 16 reversed items was corres-
pondingly changed so that scores on a2ll items would be
comparable,.

Arbitrary values were assigned to each of the five
possible responses. For ease of calculation, a weight of

four was assigned to the "absolutely must" response, three
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to "preferably should," two to "may or may not," one to
"preferably should not," and zero to the "absolutely must
not" response., All 1tems were cerefully worded with the
purpose of making possible the selection of any of the five

responses.,

Administration of the Instrument

The instruments were delivered to the head resident
advisors during the ninth week of spring quarter 1960. All
head resident advisors who were directing halls on the
Michigan State University campus were given sufficient forms
and envelopes to include the resident assistants and stu-
dents as specified in Chapter III. At the same time, the
instrument was also distributed to past resident advisors.

Beturns from resident assistants and students were
received prior to the conclusion of spring quarter final
exams. All returns from resldent advisors were recelived
within three weeks of the distribution.

Names of the respondents were not requested. The only
method of identification used was for the purpose of dis-
tinguishing the four groups of subjects., The initials of
the appropriate group were placed in the upper right hand

corner of the instrument.

Scoring
The welghts assigned to each of the responses were

recorded on work sheets and punched into IBM cards for
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processing as described in Chapter IIl. The means were
given in the output of the electronic computer. Additional
hand calculation was required for the variance, analysis of
variance, and Scheffe's test.

The assumption 1s made that the zero to four values

given to the five posslible responses have equal intervals.

1 2

This same problem was encountered by Gross™ and Nonnamaker.
The weighted response instrument has been considered
appropriate and used satisfactorily for many problems of
educational measurement. There is no reason to assume that
the weighting of responses used in the study at hand should

not also be appropriate and satisfactory.

Validity
A panel of administrators in college personnel work
and professors in college personnel work helped to develop
the items and the structure of the instrument. Resident
advisors, resident assistants, and students were consulted
and contributed items to the scale. The method of develop-
ment of the items and the total instrument is sufficlent

to claim content validity for the instrument.

1, N. Gross, W. S, Mason, and A, W. McEachern, Explora-
tions in Role Analysig: Studies of the School

Superindendency Role, New York: John Wiley & Sons
nc., 1958.

2.  Nonnamaker, op. cit., p. 46
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Reliability

Because there wes no single response which was
considered to be right or wrong, it wes necessary to find a
test of reliability which could apply to items which have
somewhat unrestricted scores. Hoyt and Stunkardl designed
a test which met the need of the instrument. For thls test
the variance is computed both among items and among indi-
viduals. Theoretically, there is still variance which
cannot be accounted for. The assumption is made by Hoyt
and Stunkard that the unaccounted variance has resulted from
inconsistency in the respondent's answers,

The Hoyt and Stunkard method was used to ccmpute the
reliability for the total instrument and for each of the
sub-scales. The results of the rellabllity estimates are
presented in Table 4,1,

A reliability coefficient of .80 is usually considered
to be acceptable, The estimated reliability coefficient of
.84 for the total instrument meets this requirement. Of
the sub-scales, number two only is able to meet the accept-
able level. Scales one, three, and four cannot be consildered

reliable and therefore should be interpreted with caution.

1. Cyril J. Hoyt and Clayton L. Stunkard, "Estimation of
Test Rellability for Unrestricted Item Scoring

Methods," Educational and Psychologica]l Measurement,
12:756-758, 1952,
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TABLE 4.1
RELIABILITY FOR THE TOTAL INSTRUMENT AND THE SUB-SCALES

_——  — — —— — — — — ————— ————

Reliability
Scale Name Coefficient
Sub~-scale 1 Agvisory 49
Sub-scale 2 Administrative-supervisory 82
Sub-ccale 3 Leadership «50
Sub-cscale 4 Personal characteristics 57
Total instrument .84

e
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Summary

The instrument in the study was developed from
suggestions and information received from residence hall
personnel, staff, and students. A panel of college person-
nel work administrators selected appropriate ltems and
categorized them into four aspects of the role of the
resident assistant: (1) Advisory; (2) Administrative-
Supervisory; (3) Leadership; and (4) Personal Character-
istics. The instrument of 60 items was preliminarily tested
on a small sample. Changes were made in the instrument
following the preliminary test. The instrument was examined
by the panel prior to the final distribution. Scoring
weights for items were arbitrarily set at 0, 1, 2, 3, and 4,

Validity for the instrument was measured by the
content. Hoyt's technique was used to measure reliability.
Satisfactory reliability was achieved for the total instru-
ment (.84) and the Administrative-Supervisory scale (.82).
The other three sub-scales had estimated reliabilities of

49, .50, and .57.



CHAPTER V
THE ANALYSIS OF DATA

In this chapter, the data from each sub-scale is
analyzed along with the individual items to test the hypo-
theses presented in Chapter III. The total instrument will
be discussed after the four sub-scales have been examined.

Analysis of Expectations Held for the Resident
Assistant to Perform Advisory Punctions

(Sub-scale I)

The means, variance, and analysis of varlance for all
items in Sub-scale I are presented in Table 5.1l. Compari-
sons of mean scores calculated by Scheffe's test are
reported in Table 5.2. Results of Bartlett's test for
homogeneity of variance are presented at the end of Table
5.1 and also in Table 5.,13. Presentation of the major null
hypotheses and alternate hypotheses together with the
findings of the tests of the hypotheses may be found in
Tadble 5.3.

Major Null Hypothesis H,. /er.advigggs’ :ﬁgg,agggstantg'

/Aiupggrclassmeg. //xfresnggn

Sub-scale analysig. A significant difference

was found at the one per cent level of confidence

58



59

'
: _

09° fne* 1 A A 44 2® 8qof IOy uo uew

..:m.h 82  mz €0°c  oz2°¢c W | =IFU0 0033TWEOO STY OSTAPY LT
w e s . $ saqmun
L65°1 wee  19°€ €L°€ L5°€ w Joutoexd Y30 Y3 sweqoxd
” . M Twwoszed s ,uew sy SsuOSIT €I
—_— e | R . - [ . .
| o 25° ow. o€* , N. soubjuyoe; Fayresuncd
€9° &.n . 9% 61°€ 02°€ W I8eq JO eSOUOIWAE Uw OAVH °6
) #bo . 99° ‘ n° n6° N. | § UOWITW souroexd sy
| SE%T - w1 €0’z L1854 €'z . m d1en o qyTA 0I07I03TT joN °§
| Coger | ez 12° z2° 2" swoTq0ad T3 3 fu uoM
T.?.oﬁ l2°€ . ot€ 0°€ 04°€ w 837 dyeq o3 eTquereaw og °T
! — -
! T 1
g 3 _ _uowqeoxy nonond.no S3EwI8J8SY BIOSTADY 103 JuUWsTEsY JUOPIsOY
w | -zeddp  juepIsey  guepisey oY} 07 suojejdedxy
L ; 9 _ S m ] m € ” r4 T
. s R S R S SO —_—

*YsjI938e 0UO £q OJUWITFTuUITS

ued Iod § puw ‘sYsyI93se oAy £q POIWIPUT ST OOUWIFITUIYs Jueoxad euy °/ UWMT0d

uyp ueald sy 3Tusex oyl °T O1eO8-QquUg U} SWO3T OY3 JO wus oyYj JoJ pejudmod sea eouwilea

30 L3teueFowoyq I0F 3803 $,33073Jegd °SOI008 UWOE O3 I0J OJuviles Jo sisf{wie YInoxqsy
POUTEIq0 J [Twwms OY3 ST 9 UEMT0) ‘eduwiles sTwnbe N. Pue uwenw sTwnbe mw ‘T uwmmyod uy :puedeg

SHO ISONOL IHOSIAQV WHOLWEd Ol SINVISISSY INEIISTH HOL SNOILVIOYIIXX
I TIVO6-tNS NI SWELI NYXLLIL ¥HE 0 SISITIWNV

1°$ TIeVd



60

~ _

6e° 8s° 0 mw. s S0ATT

66° 1€°€ L€ 9T°€ on°€  %w Tweosed Ieys juoqe 81930
Ua«.-o«».onv usg &oo.no:e on °Chn

o . N\.o .. -Mw.z . 09° s ooc.na a.mo.nn oa .lo.nnoam

*+98°8 $9°2 €Lz €o°€ M€ @ %m  enopaes Jezea puw sweTqoxd
outw nz.. syuepnys dleH °T#

goﬂ &0 Nwo 80 N. * g

el snee 18°2 0l°2 €2°¢c u q3TA X30A 03 AOY Aouy

TIIA oY 3jwgy os Lrxomb
wom sy Jo suojuydo wmIog L€

%8° 75° 8s° £9° 2* 208 TAPY Dol

25°€ 99°2 #7°€ €3°¢ 02°€ L oq} 0} WjeiIedun Sy oY
YOTYA Jo swetqoxd TTe 030§ €€

: s 15° 9€° 09° 8 19837 JojAwqeq oYy

oof16°€ 00°¢ 9t1°€ on’c £n°c ® Q}IA Se JOTARYEQ JO SOsuwd
, noub oou.ﬁonoo noul oc om *62

2n° oz° le° €re . § ©owepTu0O U Wiy

71°1 (7443 €8°¢t 68°€ €5°C @ “w PO ueW STY YOTUYA SIjjwm
8-38. .Bnao qItA ..8.8 62

1% 69° ge* gz 2% .:...3 83. .32:
¢e95°€ 46°2 18°2 91°¢ €2°¢c u oaoxduy o4 uwewm sty dyeg °tz

g 3 TOWISOIS uUeUWsse[) SULISIISY SI0STADY 109 JUVISTISY WPy
-loddn SUOPISOY WODISOY _ oq3 Xo0J suojiejoedxy
L 9 S % € , A N |

(penwiguco) 1°S wrdvE



61

POSIVARX FT[I000H

€6°11 €L°ST T0°€T 0T ¢ sU0F3ouRg LI08TAPY
L2°2 4e15°81 ¢y T€%m 719 L8 w sEe3t 1Ty - T OTeo9-QqUS
9€* cy° e 62° s uem S pUe o
63° 02°¢ LT°€ so°¢ o€°¢ a  gou TTVA YOTYA JOUUWE w U
: SWS O30 OYem 03 OTqQw Og °.S
®e* 2L e 02°1 N- 90J3e 3,US00D OY JT UGAP
89° 90°2 %0°2 00°2 03°1 - ‘aota jo jutod s, juepuis
oy3 3deoow LrTeriTHI €6
1% L (%24 92z°* 2* 208TADY DWOH 043
0e£0°52 gz°2 ) (% 68°2 £5°¢C u q3tA uem sy Jo sweyqoxd
oYy ssuosip L1IeTudey °6hy
¢ 3 - UEUSOIL UWONSSU]) SIUVISTSSY SIOSTADPY 103 juwisyssy anog-om,
-2oddn juepisey Juepisey oY) I03 suojjeioedxy
L 9 S _ L] € _ e | T

c— IO —

(Peuuyiuod) 1°S ¥IAVL



62

———— e - - .- m et et ec—— - = oi e aean oo e e e eaiss e . - vy N

_
0€° = 03 #2°+ | (#6°T - €0°2) weuysels - uewsswroreddn

' LT® - 0% &% | (#6°T - 41°2) TOUYSeIs - §3UNISTESE’I
41° = 03 26°%  (€0°2 - 4t°2) uswsswroIeddn - SjuUVISTIsSE I
20° = 03 89°% . (#6°T - £n°2) USESOI - SIVSTAPe’Z sqef
. 107 + 0% T°+ | (€0°2 - €q°2) uemsserolsddn - sIosyape’s 279q3 U0 UOWITY .
- €2® = 0% 5%  (#1°2 - €n°2) WLISTISE’T ~ SIOSTAPE’IT  0034TWNOO STY OSTAPDY °L1
T
| 6€° = 03 §0% | (OT°C = 42°C)  uewqsea; - uewsswyoaeddn
. T AT + 0% 69%  (L2°C - 04°C) WSO IZ - FIUNIPTITE L
. I 4€° ¢ 0% 98°+ (OT°€ - 0.°C) womsswowddn - sjueisisse’s
. L ST + 0% TL°+ (42°€C = 04°€) Touqse Iy - SI08TAPE’I swerqoxd
. | 2€° + 03 83°% (0T°C - 04°C) Uewssw[oeddn - siestape’l IPY} YITA UOm STY
w 2E® = 0% ZE° | (0L°C = 0L°C)  smwIsIsse’X - sI08(ape°:  d[eY 03 OTQw[iwAw o °T
ooUeIe 3230 TeAIeU] suwey sdnolp 10 JUWISISSY JUODIseY
Wt Tudg 8,0730Y3g ogs 203 suotiwyocedxy
gosjxeduo) _

*O0USINIZTP IUWOTITUITS POTOQE] URNDTOD 63 UT Y9IeIsw Ue £y

POJEOTPUT ST TOAPT OJUOPTJUOD OT° OYI 3¢ SOUWOTITUFIE °OI8S OPUTOUT 40U S0P [WAINIUT Oy J§

JTWTITUFS S8F GOUGINIITP oI °uosiledmod WOowe J0F POYSITqWISe USSQ Swy [wAI9jUT Ue oubjuyoey

8,03J0U0g Jo osu £g ‘oTqe) SIHY UT DPejueseld olw 0oUwiivA o sysiywdw oy} 03 FupIoooe
SOOUSINIITP WWOTITUITS DY YOTHA SWLT JO 001008 uwewm dnotd uweeajeq suosjIwdmoo eyqissod [Ty i1puedeg

SNOILONNL X¥WoSIAQVY Y FIVOS-dN8 NI g9 NNALYY STONTINALIA IAVOILIRDIS
SAVH O QNOOL SNEZI ¥OL SWEDOS &0 ISIL 8 TALXHOS & SITASTH

2°S v



63

ueuyse Iy - wewsseyoyoddn

w

00° 03 9L°+ (99°2 - #0°€)
- 60° - 03 €8° (99°2 - €0°€) UOW(SOIZ - BUNISTESE°T
CAn® = 03 §H°+ (H0°C - €3°€C) uewsswyyoleddn - sjuwisyIsSE’T
. ' 90° 4+ 03 40°T+ (93°Z - 02°C) TOuUseIy -~ SI0STADeE’I I08TAPY PWOH 0W3 0%
H#E° = 03 99°% (#0°C - 02°C) vusmssw(oIWddn - 8I08TAPE°I UTelIsOUR ST OY [ITPA
6€° = 03 €L°+ (€0°C - 02°€)  SUwISTIPR°’I - SIosTApR I Jo sweTqoxd [Te IOJe¥ °CC
GI°® - 03 4°+ (00°€ = 9T°€) uouse Iy - uowssyiowddn
. €0° + 03 4% (00°C - O%°€) UuYSOI] ~ SIUVIS IS’
€1° =~ 03 19° (91°C = 0#°C) usmwsserdoIeddn - sjuvysysse s 3198331
. €0° + 03 €8°+ (00°C - E%°€) TIEUSOI] - SJIOSTADPE’I 20TAW(OQq WITA S®
€1° = 03 £9°+ (91°C - €4°C) vuouwssw(oIeddn - $I0STAPE°I JIOTAWIEQ JO OSUWO UIA
N° - 03 g+ (ON°C - Ex°C) 83UvISTEsE’I - SI0STAPE’I POUINOUGD Wouuw sw O °62
M - 03 1%+ (L6°2 - 18°2) TeuysdIy - uemsseroredda
4T° - 03 25°% (L6°2 - 91°€) UONYSOIZ - B3UWISTBSN I
. 20° + 03 99°% (13°C = 91°€) uewssuyroreddn - sjuwysysss’l
0T° -~ 0% 29°+ (l6°Z - €2°¢) TOuHSIIZ ~ SJIOSTAPE°I 831qwq
. 90° + 0% gi°+ (18°2 - €2°C) uwewssw[oIeddn - sIostape’s £Lpnys Iyeqy eaoxdmy
ye* - o3 g+ (9T°C - €2°¢F) S3Ue4S I88¥°I ~ SIOSTAPR°'I o3 wow sy dTeH °12
oOUeINIITq Teale3ug suwey sdnoxp 103 JuUWISIeSy JUOPIOY
IO TuUIIg | 8,0 330708 oqy o3 suojjwydedxy

guosjxedumop

———— m———— e - i T T

(peuutauod) z°S ¥TAVI



64

(g2°2 - TE*2) wouysesy - wemsswyoteddn

62° = 03 GE° +
. €2° + 03 66° + (82°T - 68°2) uouyueIs - s3UeISTESN I
. 02° + 0% 46° + (T£°Z - 66°2) wowsswyoseddn - sjuwisyssy
. #8° + 0% 95°T+ (82°2 - €5°€) UOUYSOIF - SIOSTAPE I
. 0g* + 0% #9°T+ (T€°2 - €5°C) uemssyyoreddn - sIOSTAPW' I
. 8T° + 03 S0°T+ (68°Z - €5°€)  ®IUWISTEsN"I - SI0STAP'I
9Z° = 03 Zh* + (59°2 - €<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>