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Anna lay Clark
ABSTRACT
A Method of Recording Children's
Overt Responses to Creative Dramatics ¥aterial
And a Study of the Results

The purpose of this study was twofold; (1) to devise a method of
recording children's overt responses to creative dramatics material,
and (2) to study the material in terms of the responses which it elicited.

The Foreword and Chapter One present a brief desoription of develop=-
mental trends and of the techniques most frequently used by workers
in the field. The technique to be used by the author for teaching
the fundamentals is also set forth in this portion of the thesis.
Chepter Two describes the development of the recording technique.
The lesson plans, a detailed summary report of each lesson, the rating
scale tables, and observations for each lesson are to be found in
Chapter Three. Chapter Four presents the Conclusions. The appendix

contains a copy of Stone Soup and "King John and the Abbot Canturbery"”,

as well as the attendance chart, additional informetion concerning the
background of the fifteen children used for the study, and samples of
the interview form and response check sheet.

The data for this study is based on the recorded responses of fif=-
teen children eleven and twelve years of age who participated in ten
weekly‘class periods of creative dramatics activities which were con-
ducted by the author. A set of rating scales, a response check sheet,
and a written summary record were the tools used in recording the res=-
ponses of the children to the material used for the activity. The
three observers used the response check sheet and made notations during
the class period. Following the activity period they rated the responses
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Anna Nay Clark

of each ochild to each piece of material and from the notations and the
data on the response check sheet compiled a summary record for eacﬁ of
the five children for whom they were responsible. After each class
period sﬁmmary records and rating scale judgements were made by the
author, these were checked against the records of the observers and
the combined results were used to compile the data presented in Chap-
ter Three.

An examination of the data indicates that the recording method
produced the most complete records of the responses made by the chil-
dren during the playing phase of the activity. The mere classifica-
tion or evaluation of the responses which was obtained through the
response check sheet and rating scale judgements proved to be of limited
value without the description of the response which was presented in
the summary report.

From the responses of these fifteen children it seems that the
success of creative dramatics material for this group depended upon
certain qualities present in the lesson material. Responses which
indicated oreative self-expression, initiative or individuality were
usually elicited by material which had a flavor or mood and which was
presented with just enough detail to whet the children's imaginations.
The children tended to respond with more independence when the material
was flexible and ellowed freedom of choice in action, dialogue or charac-
terization.

The success of the material also seemed to be influenced by certain
factors other than material content and method of presentation. The
two main factors seemed to be the child's ability to relate himself
with ease to the material and to the group and the child's general

personality and adjustment patterns.
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FOREWIRD

Any stucdy concerned with creative drematics means more if the
author's concept of this activity is stated and defined. Therefore,
the purpose of this foreword must be twofold: (1) to present the cef-
inition and brief outline of basic technique advocated by Isabel B.
Burger, V/inifred Ward, Ruth lease, and Geraldine Siks, who are author=-
ities in the field; and (2) to stete the definition and technique
used for this study. Terms which ere important to the understanding
of the problem or given special interpretation in this study also will
be defined.

The aim or purpose behind creative dramatics must be considered
to clearly uncerstend a definition of the activity. Lease and Siks
point out that:

Creative dramatics is not concerned with training

children to become actors, nor in creating plays for

an audience. It is aimed toward the development of the

whole child, socially, emotionally, intellectually,

physically and spiritually.l
In light of these aims, Lease end Siks define creetive dramatics as,

" «es & group activity in which meeningful experience is acted out by
the participants as threy create their own dialogue and action."

Winifred Ward uses creative drematics and playmeking interchange-

ably as general terms, " ... meaning the activity in which informel

1 Ruth lease and Geraldine Brain Siks, Crestive I'rematics in
Fore, School and Community. (New York: Harper Brothers, 1552), pe 2

2 Loc. cit.



2.
drema is created by the players."g She states that:

Story cremetizetion is tle activity most often implied
by the terms playmeking and creetive drametics. ¥hen a
group of children meke a story come alive by playving it
sponteneously, whether it is original or teken from liter-
eture or histogy, they are having an experience in story
dramatization.

The following descriptive paragreph presents a definition of crea=-
tive drametics advocated by l'rs. Isabel Burger:

Schools and play centers the country over have found,
in the practice of creestive drametics, & means to broaden
the scope of educetion. Creative dramatics is the direct
counterpart of forral 'exhibitional! drematics. The crea-
tive scene as presented by children for their colleagues
is developed by those teking part. Whether it is based on
a familiar story, a 1ife situation or a plot originated by
the children themselves, is of no consequence. The dialogue
and action, through which the plot and characters are revealed,
is of the young actors' meking, spontaneously voiced in their
own vocabulary. No adult-mede lines are memorized from the
printed page and repeated verbatim. To summarize; a scene
played creetively is the expression of thought end feeling
in the child's own terms, through action, the spoken word,
or both.?

In & similar viewpoint to the authorities quoted in the previous
paregraphs, this author considers creative dramatics as an activity
designed to aid in the physicel, social, intellectual, end ethical
cdeveloprent of the participant. The contributions to development in
these four aress asre made &s the children use and pool their ideas in

pantomime and dramatization of incicents, situations snd stories.

3 Winifred Ward, Playmeking with Children, (Vew York: L.
fppelton Century Company, 1947), p. 10.

L Loc. cit.

5 1Isabel Burger, Creative Pley fcting, New York: Earper and
Brothers, 1950), p. 2.
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Iislogue end pantomime or action used in such drematization must be

created by boys and girls participating in the activity.

Cresative

drametics as used in this stucdy does not refer to the process of crea=-

tively developing a play for presentation to an audience.

An understending of the definition of crestive drametics is help=-

ful, but elso, a knowledge of the basic techniques used for teaching

the fundamentals of story drematization is needecd.

Besic steps in

approaching story dramatization as edvocated by VWard, Burger, lLease

anc Siks are presented in the following surrary:

1st

2nd

Zrd

Ltr

5th

6th

7th

Besic Techniques Used for Teaching Fundemental Skills

viard
Large action pento-

rime of activities
in tlreir own person

Large action panto-
mire &s another
character

Improvization with
dialogue (one or
more characters)

Situetions with
many characters

Characterization
besed on old folk
tale

Story dramatization

lease and Siks

Lerge action pantomime
in their own person

Small action pantomire
in own person

Characterization

Characterization
situation

Dialogue

Conversation in situa-
tions

Story cdramatizetion

Burger

Lerge action pen-
tomime in their
ovn person (Acti-
vity Pantomime)

Small action panto-
mime and rhythms

in own person

lood pantomime

Change of mood
pantomime

Lialogue

Brief situations

or bits of stories
created by the lea-
der with emphasis
on real-life mater-
ial end experiences

Story drametization®

6 This surrery is a condensation of the besic approach to proce-
dure of teaching the funcamentals as described in, Playmeking With Children,
Creative Drametics in Fome, School and Community, end Crestive Pley Acting.
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The method for teaching basic techniques for this study is tesed
on the steps outlined by l'rs. Burger because it approaches the develop-
ment of funderental skills in a thorough step by step manner which has
proven particularly successful in the euthor's past work with eleven
and twelve-year-olds.

The basic concepts of this study will be further clerified by the
following definitions of the key terms involved:

Children's. £#s used in this study, "children's" refers to the fifteen
eleven and twelve-year-old boys and girls who participated in the crea=-
tive drametics class conducted by the author.

Overt Responses. Overt responses are reactions which ere "open to view"

or can be seen, heard, and recorded by observers on the response check
sheet, or noted and reported through the surmary record or rating sceale.
(The reactions to which this refers are those displeyed by the children
in response to material used for drametization.)

Crestive Dramatics laterisl. Creative dramstics material refers to

ideas, stories, or poetry used by the author to stimulaete the children
to create action for pentomime or to create informel dreame.

Activity Pantomime. Activity pantomime is action without words which

does not involve emotion or feeling. Example: Cerrying a bucket of
water,

Mood Pentomime. Mood pentomime is action without words which expresses

an emotional feeling related to an activity. Exemple: Look for a lost
wallet.

Chenge of Xood Pantomime. Change of Mood pantomime refers to action

without words which moves from the expression of one feeling or emotion

to another within the framework of the incicent being dremstized.






5e
Situetion. "Situation™ means an incident or portion of an incident
which contains or suggests elements of plot and has a beginning, middle
and conoclusion,

Story Prametization. Story drematization is the informel dramatization

developed in a creative dramatics class which is based on a complete
story taken from literature and told or read by the leader.

Imaginations As used in the rating scales and through this study the
term "imaginetion™ refers to the visualization or the formation of a
mental image by the children which is based on memory or fantasy and is
reveeled through playing or comments.

Originality. As used in the rating sceles and throughout this study the
term "originality" refers to ldeas and actions which are not copied but
which are developed by a child from class activities, and help the dra-

metization of a situation or story move forward, or add to its richness.



CHAFTIR I
INTROLUCTI ON

A brief explanation of creative dramatics and the definition of
important terms has been presented, but some idea of the growing use
of this technique is also needed for an understending of the nature
and purpose of this study. The first portion of this chapter will
present a brief review of the genersl nature of reports on creative
drametics since 1930, end the latter section of this chepter will state
the problem of this study which has been drewn from these general reports.

In 1930 ¥iss ¥Winifred TWard wrote:

As educators in general accept the new idea of indivi-

duael instead of mass education they realize the importance of

the arts. Not every child is an artist; but they are coming

to see that almost every child can, if given even a little

encouragement and help, express himself well enough to make

his life richer and happier.l

Since 1930, music, art, formal drame and crestive dremetics have
become a part of the curriculum in meny schools., Parents, recreation
workers, and youth organizations are becoming aware of the potentisal
velues in social end intellectual development offered by participation
in creative draraetics activities.

Each year a few more colleges have added courses in creative dra=-
matics to their speech departments and a few make it a requirement
for the recreation or elementary educetion majors. According to the

1653 report of the College Curriculum Survey Committee, epproxirately

fifty college in the United States offer courses in creative dramatics,

1 Winifred Werd, Creative Dramatics, (New York: Appelton Century
Compeny, 19%0), p. 3.
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Twenty-four of these colleges require a course in creative drametics
for a Bachelor of Arts Degree in Speech or for an elementary teaching
certificate.®

Periodicals listed in the Readers Guide and the Education Index

reflect the wide use of creative dramatics activities in recreation,
camping, social group work, church activities, and public school speech
education.

Published material dealing with this aotivity includes reports of
the use, discussions of methocs, lists of stories, poems and other mater=-
ial, as well as theories concerning the education and theraputic values.
Through the work and writings of Isabel Burger, Ruth lease, Geraldine
Siks and Winifred Ward, a foundetion knowledge has been established of
methocs, philosophy and meterials which is useful to teachers of creative
drematics. VNany published reports also deal with the successful results
of creative dramatics. These writings? usually describe in glowing terms
the contributions made to the development of the child, or the children's
contributions or accomplishments in the development of & creative produc=-

tion.

2 Children's Theatre Division, American Educational Theatre
Association "Report of the College Curriculum Survey Committee," "Sum=-
mary of the Results,™ August 28, 1953, p. l.

3 Exemples of such writing are: Francis C. Bowen, "Educational
Theatre," The John Hopkins Magazine, IV, 4 January, 1953.

Vyrtle Craddock, "Creative Dramatics for 9, 10, and 11 year
0lds," Childhood Education, XXIX, 5, 230-23L, January 1953.

Agnes Haagas, "Creative Dramatics in the Recreation Program,"
Recreation, XLV, 2, p. 77-80.

Gertrude Hortman and Ann Schumaker, Editors, Creative Expres-
sion, (New York: The John Lay Company Inc. 1932), pp. 250-341.
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The work cdone in crestive draratics in the eerly 1900's™ and even
through the 1930's has placed the major emphasis on the developrent of
a creetive pley for presentation to en audience. Gracually the empha-
sis has shifted snd at present is placed mainly on the growth of the
perticipant, although some reports indicate a mixture of emphasis and
some still show emphasis on play cdevelopment.

As indicated in the previous paragraphs, methods end techniques
for creative drematics work with chilcdren of different age levels have
been well thought out, documented by experience, and made available.
The edaptation of this ectivity to many different frameworks and situ-
ations is being explored., Published material indicated that workers
and teachers in the field have logically supported and to sore extent
subjectively documented their theories concerning the velues and poten=-
tials of this activity. There is also evicdence which indicates the
growth in scceptance of crestive dramatics as an educational tool.
Therefore, at this time the author feels that investigetions should
show &s objectively &s possible the relationships between the children's
responses to creative drenetics activities end materials end the recog-
nized values of creetive dramatics.

The following are the most generally accepted values for creestive
drematics: the development of controlled end bslenceé emotion, inner
security, fine ettitudes and appreciations; and the stimulation of

sociael development, creative self=-expression, initiative and

L 1sabel Burger, Crestive Fley Acting, (MNew York: A. S. Barnes
and Compeny, 1950), p. ix.
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Se
individuality.5 The values of creative self-expression, initiative
and individuelity have been chosen for exsmination in this study.

An attempt has been mace to study these three goals through chil-
dren's overt responses to creative dramatics meterial., Comments and
suggestions of the children and their originality in dialogue and pen=-
tomime were selected as an index to creative expression. Similarities
and differences in children's overt responses to the same material give
some indication of individuality. Initiative is viewed through retings
and records of the eagerness of the children to participate in the
activity.

Such an investigation needs to have research techniques developed.
This study is offered as an effort to devise a method of recording chil=-
dren's overt responses to meterial, and to meke an exemination of these
recorded responses in the light of the child's background and interest.
The response data will also be used to see what is reflected in terms
of imagination, originality, end individual differences in response to
the same piece of material. The responses of fifteen eleven and twelve-
Veer=-old boys and girls participating in a creative drametics class
conducted by the author formed the basis of the data used in this study.
In en attempt to objectify the recording of the data, three observers
were used, end a response check sheet and rating scales were developed
to supplement and serve as checks on data reported in a summary record

kept by the leader and the observers,

5 Vierd, Burger, lease and Siks generally agree that these are
the major areas of value for the educational development of children.



CHATTZR II

PRIOCELURE ANL METHOLS

Since one of the major aims of this problem wes the development
of some type of objective method to study reactions of children to
materials, end since these methods have not been already established
some experimentation in devising such a progrem was in order. Before
proceeding to a discussion of the plans in operation, a short survey
of what was done in making the preliminary preparations will make the
later eveluastions more understandeble. The first steps included deter=-
mining the size, time, and place of the class, with the choice of mater-
ials coming next.

Jrganization of the Class

Physical surroundings. No special stage equipment wes required

for creestive draratics. However, space should be available so that
at least half of the cless may move sbout with a reasonable amount of
freedom while the remaining portion sits and wetches.

For the purpose of this study, the room also needed to be large
enough for three observers to watch and record the children's responses
without drewing attention from the class activities. Room 125 in the
Auditorium, a double classroom, seemed to meet the requirements. The
cless work was cone in one section of the room and the observers watched
from a convenient position in the opposite section. The room wes an
ordinary college classroom end comparable in size to regular grade
school classrooms when the desks have been placed against the walls,

Length of class period and number of meetings per week. Factors

which influenced the length of the cless period and number of meetings
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per week of the class used for this study were the recomrmendations
of major authorsl, Lensing end East Lansing school dismissal time,
after school activities, schedules of the subjects, evening meal time
for the subjects and observers, the author's cless and work schedule,
and the availability of Room 125.

Classes for eleven and twelve-year-olds et the Chilcren's Experi=-
mental Theatre in Baltimore, lMaryland, meet once e week for a flexible
period of an hour to an hour and a half. This theatre is under the
cirection of Y¥rs, Isabel B. Burger. Ruth Lease and Geraldine Siks
suggest that this age group should meet for sixty minutes two or three
times each week.

The class on which this study wss based met each week on Monday
afternoon from four to five P.M. M)Nany of the children's activities
and after school lesson schedules allowsed them only one or two free
evenings a week, Therefore, more than one weekly meeting was neither
possible nor desirable. MNonday was selected beceuse the children would
be less likely to be tired and bored from other activities, and because
it fitted most conveniently into the schedules of ell those involved.
School dismissal times, college housing and family meal time were fur-
ther factors which limited the length of the class to one hours,

Totel number of class periods. A ten week program in oreative

dremetics was planned to coincide approximetely with the length and
type of creative drametics experience which might be offered by some
communities as a part of a short arts program for children or as a

weekly activity during the camp and playground season. The total

1 Isabel B, Burger, Ruth Lease, Geraldine Brain Siks, and
¥inifred Ward.
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number of cless meetings also wes inlluenced by the twelve week quarter
system at Michigan State College which governed the schedules of the
three qualified college studrnts who were to observe and record the res=-
ponses of the children. After considering the former factors and the
time required to teach the fundamentsls & ten week program seemed to
meet most successfully the needs of this study.

Basic outline for class work. The besic outline of work was designed

for a beginning group in creative drametics. Therefore, since Burger's
techniques2 were to be used, at least six olass periods were required
for teaching fundamentals. Two of these periods were needed for work
with activity pantomime, and one each for mood pantomime, change-of=-
mood pantomime, dialogue, and crematization of & brief situation. This
minimum of work with fundementals left four class periods to be used
for story drametization or further work with fundamentals as dictated
by the progress of the chilcren.

Generally the material used for teaching fundamentals must be
created for a particuler group by the leader and the temperanent,
environment, previous experience, and particuler mood of eny group must
be considered when lesson plans are being mede.

Following are some of the general characteristics of good material
for dramatizetion in creative dramatics classes:

l. A worthlwhile theme or central idea,

2. Strong emotional appeal.

2, Action that moves and interests,

2 This refers to the outline of }rs, Burger's technique which
is given on page three of this study.
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L, Characters thet are interesting, understandable and true to
life.
5« A direct unbroken plot line rising steadily to a climex.
6. A resolution that leads without any delay to a satisfactory
encéing.
7+ Economy of incidents thet can be grouped into a few closely
knit scenes.
8. Dialogue that is brief, naturel and consistent.
9, If humorous, humor that is sincerely funny.3
The meterial used for the ten lesson plans which has been included
in Chapter III was chosen on the basis of the standards just discussed,
the needs and interests of this group of children, recommended story
lists and materiel that has been found successful in previous work
with eleven and twelve-vear-old boys and girls,

Size of the class. Major authors agree that fifteen to twenty

boys and girls maeke up an ideal beginning group in creative dramatics.
The group used for this study wes limited to fifteen. Limitations

were necessary to keep the number of observers to & minimum end to main-
tain the atmosphere of an ordinary class in creative dramatics. Exper=-
imental triels of recording techniques indicated that one observer could
not be responsible for more than five children. Thus & class of fifteen
children required three observers. With this limited number of non-

participating adults in the room, & normal atmosphere could be maintained.

3 These standards represent those stated by Werd, Burger, lease
and Siks in their respective books. Numbers 5, 6, 7 generally only epply
to stories.
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The factors which determined class size were, therefore, the recommen-
detions of the prominent authors and the number of observers required
to record responses,

The subjects. To obtain subjects for this study an announcement

of the creative drametics class, open to a limited number of eleven
and twelve-vear-old boys and girls wes placed in "The Toyshop Theatre
Tales,"h "The Feculty Blue Sheet,"5 and the "State Journal".6 Regi-
stration for the cless was accepted by telephone. This was not to be
a specially selected group, so the first fifteen to register were
admitted to the class. Five eleven=-year-old girls, three eleven-year=
old boys, five twelve-year-old girls and two twelve=-year=-old boys
finally comprised the group. The three factors then, which influenced
the seleotion of the subjects were age, order of registration and the
size of the class.

Procedures Used in Obtaining Lata

Lata for the background studies, Charts which surmarize interests

and backgrounds of the subjects have been included in the Appendix to
give a better understanding of the group and the individueal child.
The information used to compile these charts was obteined during a

personal interview with the child's mother,

LL "Toyshop Theatre Tales™, is a newspaper which circuletes
to the two hundred, six through sixteen-year-old, members of the Toy-
shop Theatre. (This organization at the college produces children's
plays with child actors.)

5 A faculty News Bulletin at Michigan State College.

6 The daily newspaper published in Lensing.
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Before the first class period or at some time during the ten
week program, each mother was requested to grant an interview to be
held in her home or in Room Forty of the Auditorium. The child was
not present at the interview and the mother was asked not to inform
the child of this discussion. Ten mothers preferred to be interviewed
in their homes and five reported to Room Forty.

For the first interview a check list of questions was used and
the interview information wes recorded in notations made by the author.
This was found to be an unsuccessful and inaccurate method of gaining
beckground information, because it was difficult to teke accurate notes
or keep proper items checked without causing awkward pauses in the
conversation or faeiling to note pieces of informetion. Before the
second interview a questionnaire was compiled from the check list ques-
tions.7 This questionnaire was then filled out during the first ten
minutes of the interview and used as a basis for the discussion which
served to enrich the written informstion. In this way the important
facts were accuretely noted and served as a springboerd for a discus=-
sion of the ohild's interests and history.

This questionneire yielded information concerning the child's
educational history, school interests, areas of scholastic ease and
difficulty, occupational ambition, friendships, organizational member-
ships, and interests in hobbies, sports, dramatics, art, music, dance,
or other special skills. Jther information made availeble through the
questionnaire was the parent's age, education, occupetion, hobbies,

special interests, and general condition of health.

7 A copy of this questionnaire may be found in the Appendix,
pege
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Information gained during the interview made possible en exami-
netion of individuel members of the group for differences and similar-
ity as to background which helped the author determine common factors
among them,

Selection, training and quelifications of the observers. Before

discussing the tools used to record the reactions of the class menbers,
a short explanation of who was to use these tools should be mede. As
hes already been stated, the plan was set to employ three student obser-
vers. These were selected on the besis of previous training, experi=-
ence and interest in creetive cramatics. They were treined through
personal conferences with the author to become accustomed to recording
the deta. TLuring these conferences, terms were explained and the author
end observer came to an agreement about the type of behavior or overt
responses to which the rating scales and response check sheet referred.
An additional phese of the training for recording data included prac=-
tice sessions. These sessions were described under the development

of the response check sheet. Iurther conferences following the first
three lessons vere used to point out methods of improving the detail

and objectivity of the response reports and to clarify any problems in
using the reting scales or response check sheet.

JObserver 1 was a graduate student in elementary education who had
training end experience as a leader in creative dramatics activities.
The records kept by this observer were particularly objective and
complete. All the data included in this study regerding the responses
of children designeted as J., ., Y., C., and [, were recorded by this

observer and the author,
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Observer 2 was & junior majoring in elementory education. She
had teken a course in creative dramatics. Most of her records were
objective and quite complete. Yiith the exceptions of Lessons I and
VII, all of the response data for children A., He, J., L., and B.
were recorded by Jbserver 2 and the author. Date for lessons I and
VII were recorded by the Substitute Jbserver.

Jbserver 3 was a senior majoring in elermentery education who hed
a oourse in creative dramatics and limited experience as a leader.
This observer recorded the deta on the responses of child K., E., G.,
F., and N, for lessons I, II, III, IV, V, VII, VIII, and IX., Fer sum=-
mary records for V, VII, VIII, and IX were incomplete, but the author
made every effort to compensate for this by attempting to keep parti=-
culsrly accurate records on the children for which this observer was
responsible. The date for lLesson X were recorded by the Substitute
Jbserver and for Lesson VI by the instructor in creative dramatics
at Michigan State College.

The Substitute Observer was a junior at liichigan State College
who had done a great deal of acting and is particulerly interested in
children's theatre. She and the regular observers attended the same
conferences and practice sessions. Ker work was done with care and
reflected good objective observation.,

Tools used for recording response data. At present there sre no

established techniques for recording children's responses to creative
dramatics material. Therefore a recording technique was devised which
utilized & response check sheet, rating scales, and summery records.
An understanding of the response data reported in this study depends

on & concept of the purpose and uses of the recording tools which were
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developed on the basis of general aims and values attributed to crea-
tive drametics. The discussion of each tool which follows should aid
in the understending of its use and purpose.

Response check sheet.8 The check sheet represented en attempt to

devise a quick method of recording responses indicating the following:
interest, suggestions, desire or refusel to play, concentration, iragi-
netion, and originality in playing, observetion end ability to contri=-
bute to the critique. Eech playing of an incident or story seemed to

pass through these prases: (1) the presentation of meterial by the lea-
dery (2) the development of plans for dramatization; (3) the dramatiza-
tion of the meteriel (during this phase part of the chilcren wetch while
the others play); (L) the critique or evaluetion period which actually
blends into the planning for the next playing. For phase (1) an attempt
wes made to predict the major tyres of responses wkich would indicete an
overt expression of interest or lack of interest in the materiel presented.
Under the plenning, phase (2), en effort was made to list the possible
types of suggestions which the children might meke and the various methods
of overtly expressing a wish or refusal to play. LCresmatization and obser=-
vetion were the two distinct types of activity in phese (3). The children
playing were checked for concentration, consciousness of the audience,
accuracy of pentomime, originality end imagination. MNembers of the class
who were not playing were checked for overt action which indicated that
they were watching, were uninterested in wetching, or were distracting
others. The check list for phase (L) classified the possible types of
comments accorcding to content and the comment's constructive or "noncon-

structive” quality.

8 A sample of the response check sheet is included in the Appendix.
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To test this check sheet each member of the college class in crea=-
tive dramatics recorded for two periocs the responses of the same two
children participating in the demonstration class of third end fourth
greders, The records were then compared to cetermine the extent to
which the checkers agreed. As a result of this, various items on the
original check sheet were eliminated, clarified, and some were added.

A test was then run on the revised check sheet and showed that a fur=-
ther revision wes needed to fecilitate the rapid location of various
phases and responses. This need was met partly by the use of colored
lines which helped to identify the position of items at a glance. The
tests also revealed the necessity not only to check the response but to
estirate its quaslity. A plus check was given to indicate a very good
response, an average one was indicated by X., and a minus was used %o
indicate a poor response. This checking technique and the revisions

in the check 1list improved the data yielded by the check sheet, but

at the same time complicated the checking process. At this time the
three observers and the one substitute observer who were to record

data for the study had a conference with the author, during which each
item on the sheet was explained through examples of the behavior to
which the item on the shest referred. Following this conference Ubser=-
ver 1 tested the sheet three times, and Jbserver 2 snd the Sustitute
tested it twice in the third end fourth grade cemonstration cless.
Schedule complications macde it impossible for Observer 3 to make a
trial of the sheet. As the observers ran these tests the complexity

of the instrument was recognized, but they felt that each practice ses=-

sion made the sheet easier to use. [Luring these tests more duplicetions
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were discovered and the response check sheet was finally revised to
a list of forty~five items for which the recorder must watch. The
largest numrber of items to be observed during any one phase was four-
teen.

In spite of the testing process, the full limitation of the check
sheet was not revealed until an attempt was mede to compile the date
on the responses to the first lesson. When the check sheet data were
compared to the summary and rating scele data & need was recognized
for a more specific report of the child's actions,.

Though the check sheet did not prove as useful or as accurate as
was hoped, it was of value in helping to objectify and identify the
kinds of response for which the observers were to watch. This tool
was also of some value as an objective note teking device which could
be used to supplement memory when meking rating scale judgements and
compiling the summary records.

The rating scale. A five point rating scale was designed to eval=-

uate the followings the child's eagerness to participate, his contribu=-
tions to plenning, his concentration or originality, the imegination
revealed during pleying, the menner of watching, and the contributions
to the critique. These areas of the raeting scale were planned to cor=-
respond with the phases of the activity es outlined on the response
check sheet.

An exemination of the sample rating scales included in Chapter III
shows that the number five is used as the highest value and one is used
for the lowest. The ratings given for contributions to planning were

concerned with plot, character, thoughts of the character, dialoguse,
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ection or pantomime, end setting. Under originality revealed during
playing ratings were made of the child's contribution to characteri-
zation, to the plot or ection in the situation, to the pantomime of
the character's activities, to the improvised dialogue. Ratings for
imegination refer to overt actions of the player which indicate his
visuelization of the charecter, the action of the characters, ancd the
costumes, end setting. The section which rates the contribution to the
critique is broken into the same areas as contributions to planning,
except in the critique section setting is omitted. A rating is elso
given under critique for the approximate number and quality of contri-
butions.

The rating socale wes originally designed as a supplement for the
response check sheet. Its development was similar to thaet of the res-
ponse check sheet for during the testing the scales were revised so
that they could be applied to a more specific type of response. Accord-
ing to the original procedure the rating scales were designed to be used
solely by the author as a checking device for the plus, X, minus ratings
which the observer made on the response check sheet, After the first
lesson, when the inaccuracy of the check sheet was recognized, the
decision was made that each observer should also evaluate the child's
responses on the rating scale. For lessons II through X a judgment
was made on each scale by both the author enc the observer and in thet
way one judgment could be checked against the other. These judgments
were based on notes, memory end check sheet information.

These scales provec to be one of the most valuable methods for
recording responses because the judgment of two people could be checked

and compared and thus a more objective conclusion could be drawn
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concerning the quelity of response. The ratings could elso be charted
to show an individual's pattern of response to the different pieces of
material in any given lesson. The same chart elso revealed the response
pattern of the group.

Summary record. Vhen the rating scales were finished, a report

was prepared of each child's responses to the plamning, playing, watch=-
ing and critique activities related to each piece of material. This
writing wes done by the author, during the hours which immediately fol=-
lowed the class period,

Each observer wrote a step by step report on the responses shown
by each of her subjects to every piece of meterial before too many of
the details were forgotten,

Informetion yielded by both reports was combined to form the sum=-
mery records presented in this study. These records present a reason-
ably concrete and objective report of what the children did in response
to lesson material. The fact that this summary is based on the opin=-
ions of two people, judgments made in more than one manner and is com=-
piled in detail, makes it & more complete record of creative dramatics

activities than presented in some previous studies,
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THE RECORD OF CEILLREN'S OVERT RESPJUNSES TO CREATIVE LRANATICS MATERIAL

With the cless organization completed and the recording methods
established, a ten week progrem in creative dramatics activities was
presented to fifteen boys and girls eleven and twelve years of age.
This chapter presents a record of all the material used and the chil-
dren's overt response to this material used.

Since in this chapter the response of meny of the individuel chil-
dren will be discussed, a more detailed introduction to the class mem=
bers et this tire will be helpful in better understanding many of the
records of these responses. The divisions have been made into eleven=-
year-old boys, eleven-year-old girls, twelve-year-old boys, and twelve=-
year=old girls. This information from which the following brief sketches
were compiled, was gathered in the interview with the mother.

Boys Eleven Years of Age

Child A. Family: Father: Profession = College Teacher.
- Special Interest - Sports.
Mother: Profession = Housewife, Part-time teacher,
Studente.
Specisl Interest - Drama.
Siblings: One younger brother.

School Work: Generally easy.
Favorite Subjects - Reading and Froject work,

Activities and Interests: Science, Chemistry set, Microscope,
Toyshop Theatre, Square dancing,
Swimming .

Special Ability: At ease with adults.

Child N. Feamily: Father: Profession = College Teacher.
- Special Interest - Art.
Mother: Profession - Housewife.
Special Interest = Coin collecting.
Siblings: One younger brother.,




Child J.

Child A.

Child B.

ok,

School Work: Generally easy.
Favorite Subject = Reading.

Activities and Interests: Soouting, Toyshop Theatre, Base-
bell, Fishing, Swimming, Square
dencinge.

Special Ability: Art.
Family: Father: Profession = Mechanic.
Special Interest - Mechanics.
Mother: Profession - Housewife.

Special Interest - Knitting.
Siblings: One older brother, two younger sisters.

School Work:s Average in ability.
Fevorite subjects = Reading, Nusic, and Science.

Activities snd Interests: Socouting, Toyshop Theatre, "Tink-
ering," Paper route.

Special Ability: "He enjoys singing."

Girls Eleven Years of Age

Family: Father: Profession = College teacher.
Special interests = Photogrphy, Bridge,
Sports, Square dancing.
Mother: Profession = Housewife.
Special interests - Textile painting, Sports,
Bridge, Square dancinge.
Siblings: None.

School Works Generally easy.
Favorite subject = Reading.

Activities and Interests: Scouting, Toyshop Theatre, Lolls,
Dogs, Swimming, Piano, Square dancirg.

Special Abilities: Square dancing, Piano.

Family: Father:r Profession = College teacher.
Special Interests = Golf, Tennis.
Mother: Profession - Part-time teacher, Tennis.
Special Interests = Plays, Reading, Musioc,
Golf.
Siblings: One younger brother.

School Work:s Generelly easy.
Favorite subject = Reading.

Activities and Interests: Scouting, Toyshop Theater, Tennis,



Child C.

Child D.

Child E.

25.

Baseball, Swimming, Piano, Violin,
Creative writinge.

(B. has had previous experience in
creative dramatics.)

Special Ability: Piano.

Family: Father: Profession = College teacher.
Special Interests = Natural history, Sports.
Mother: Profession = Housewife.
Special Interests = Crafts, Technicel Theatre.
Sitlings: One younger sister.

School work: Generally easy.
Favorite subjects - Readirg, Arthmetic, Art.

Activities and Interests: Scouting, Toyshop Theatre, Baseball,
Swimming, Square dancing, Ice skating,
Piano. (C. had creative dramatics
experience.)

Special Ability: Piano.

Family: Step-father: Profession = Graduate student.
Special Interests = Archery, Hunting,
Carpentry.
Mother: Frofession = Housewife.
Special Interests = Girl Scout lLeadership,
Sewing.
Siblings: One baby step=brother.

School Work: Somewhat more difficult than for other girls her
age in this group.
Favorite subjects = Reading, Physical Ecucation.

Activities and Interests: Scouting, Toyshop Theatre, Dancing,
Swimming, Softball, Ice skating.

Special Abilities: Typing, Sketing, Child Care.

Family: Father:s Profession = Graduate student.
Special Interest = Photography.
Yother: Profession = Housewife.
Special Interest - Sewing.
Siblings: One younger brother, two younger sisters,

School Work: Generally easy.
Favorite subjects = Reading, Social Stucies.

Activities and Interests: Scouting, Toyskop Theatre, Sports,
Lancinge.

Special Ability: "Capacity to be interested in, and enjoy life."
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Boys Twelve Years of Age

Child Y. Family: Father: Profession - Engineer.
- Special Interests - Golf, Baseball, "Elec-
tricity".
Mother: Profession = Housewife.
Special Interests = Flower arranging, Piano.
Siblings: Two younger sisters, one younger brother.

School Tork: Genersally easy.
Favorite Subject - Resding.

Activities and Interests: Scouting, Beseball, Squere dancing,
Piaro, Drawing.

Special Abilities: "Activities in which he can use his hands.”

Child 0. (An adopted son).
~ Family: Father: Profession = College teacher,
Special Interest - Not stated.
Mother: Profession = Housewife.
Special Interest = Not stated.

School Work: Generally eesy and sometimes boring.
Favorite subject - Reading.

Activities and Interests: Toyshop Theatre, Television, Reading,
Lesire to be a comedian,

Special Ability: Not steted.

Girls Twelve Years of Age

Child F. Family: Father: Profession = "Switchmen" for the Telephone
- Compeny.
Special Interests = Photogrephy, Home building,
and Repair.
Mother: Profession = "Interviewer", Housewife.
Special Interests = Sewing, Girl Scout leader=-
ship.
Sibling: One younger sister,

School Viorks Generally easy.
Favorite subjects = Reading, Social Studies, Domestic
Science, Musioc,

Activities and Interests: Scouting, Toyshop Theatre, Photo-
graphy, Cooking, Sewing, Collecting
cerds, Dolls,

Special Ability: lMusic,.



Child G.

Child H.

Child L.

Chila w.
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Family: Father: Profession - Salesman.
Special Interests = Gardening, Tool shop.
Yother: TProfession - Housewife.
Special Interests = Clubs, Lectures, Foot-
ball, Concerts.
Siblings: One younger sister, baby brother.

School VWork: Generally easy.
Favorite subjects = Reading, Arithmetic, Science.

Activities and Interests: Scouting, Square dancing, Social
dancing, "Loves to participate
and leed."

Special Ability: "Getting along with people.”

Femily: Father: Profession = College teacher.
Special Interests = Music, Swimming.
Yother: Profession = Housewife.
Special Interests = Reading, Gardening.
Siblings: Three younger brothers.

School Viorks Generally easy.
Favorite subject:

Activities end Interests: Scouting, Tennis, Fiano, Violin.
Special Ability: lusic.

Family: Father: Profession - Graduate student.
Special Interest = Sports.
Mother: Profession = "Reader NMichigan Press Asso-
ciation,™ Housewife.
Special Interests = Sports, Homemaking, Sewing.

School Work: Generally easy.
Favorite subjects = Reading, Religion, Geography.

Activities and Interests: Scouting, Toyshop Theatre, Cheer
leading, Sewing, Designing clothes.

Special Abilitys "Good judgement in situations."
Family: Father: Profession - Engineer.
Special Interests = lMusic, Art, Building.
Mother: Profession = Housewife.
Special Interest = Art.

School Works Generally easy.
Favorite subjects - Reeding, lusic, Science.

fctivitises and Interestss Scouting, Toyshop Theatre, Tennis,
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Swimming, Lencing, Fieno, Cello.

Special Abilities: MNusic and Art.

Even these brief sketches indicated that the majority of these
chiléren come from home backgrounds which are similer, and that most
of them are given opportunities for hobbies, activities, and special

training. )ost of the children also appear to have above average

intelligence. From these indications and from further information which

i s included in the appendix, indications are that this group is not
typical of the ordinary group found in the average public school class-

room. Fowever, the group does seem to be typical of the type of children

who might register for a special program in creative dramatics, for

which a fee might be paids These groups might include a creative drama=-

tics class sponsored by a Recreation Livision, & church, or a college

or university Lepartment of Speech. In the analysis of the work done

in the ten weeks which the class convened, the following plan of report-

ing will be used: choice of material, plenning cless activity, the

class in operation, the rating scale, general osbservations on the res=-

Ponses of the students, and the material,
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Iesson I

Introcduction to Creative Lramatics Activity end

First Lesson in Pantomime, Merch 15.

The activity for lesson

—

Explenetion of the choice of materiel.

I, other than the introductory discussion was pleanned so thet the chil=-
Adren would begin to first develop the basic skill of visualizing or
peinting a mind picture of the action which they would pantomime. A

mind picture exercise wes used first so that the children could con-

centrate on only this skill. The activity pantomime materiesl was cesigned

to relate the mind picture to a simple large body movement and en imegi=-

nary otject with which they would work.

The activity of moving to a new home was chosen because: (1) there

are so many large actions related to the carrying activity which is

a lweys & part of moving to & new home; (2) moving wes en experience conmon
to most chilcren; (%) through questions the chiléren could be led to

Cec ide on cerrying as the moving activity which would be used for panto-
mirme; (L) the use of carrying action left the children free to choose

the

wWowu 1d involve simple picturization of en object which could be trenslated

specific activity which they wished to do; (5) carrying actions

into saction using the entire body without involving strong emotional

reactions.

Lesson Plen, lesson I.

1. Objectives,

A. To give the children a picture of the activities in which they

vould perticipate for the ten weeks of class.
B. To help the children understand that the action, dialogue, and

sometines the stories, are not memorized but created from their
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own spontaneous thoughts and ideas.

C. To assure the children that they will not put on pleys for

an sudience.

D. To help the chilcren realize that all costumes, properties,

end scenery are iragined.

E. To establish a founcdetion for building group spirit.

F. To introduce the besic tools of story drametization.

1.

2.

3.

Visuslization. (Painting the mind picture.)

Pentomine based on visuaelization,.

Critique based on observation of that which made the action
or situation interesting end what could be cdone to meke the

pleying more interesting.

Introductory discussion questions.

A. ™hat do you think we will do in a creastive dramatics class?"

B. "On what things do you think our fun will cdepend?"

Trensition questions.

A. "How can we tell another person asbout something we have seen,
heard, done, or felt, if we do not use our voice?"

B. "Can we tell someone sbout things we have never seen,done, or
iragined, if we do not have a picture of it in our minds?"

C. "Lo you think you could close your eves and make & mind pic=-
ture of a perticular place or thing?"

Material,

A. V¥ind picture.

1.

"Just for fun let's close our eyes and see if we can peint
our own mind picture of the house I will describe to you.
We ere in the living room of an old deserted house. In
the center of one wall is a huge old fireplace. Some of
the stones are loose and some have fallen out. There are
great cobwebs in the corners of the room end the walls
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have streeks where the water has trickled down frorm leaks
in tke roof. A broken window lets in a breeze which flut-
ters the ragged curtains. Scattered about the room are a
few broken, dusty, pieces of once-grand furniture." (Lea-
der must watch children and add or omit details as the
children's reactions indicete the need.)

2. Follow the description with & ciscussion of what the chil-
dren saw. (A statement which indicstes that the leacer
felt the chilcren hed really painted a picture in their
rinés should open the discussion.)

Bs Transition questions,

1. ™7ould you like to move into a house like thet?"

2. "Vow meny of you have ever moved?"

3, "™'hat cen you do to help with moving?"

C. Activity pentomime. (Lerge action of cearrying objects.)

1. ™ihat ere sore of the thirgs you could help carry?”

2. "Everyone close your eyes and see if you can make a mind
picture of the thing you are going to carry. Vihat shape

is it? “het size? Yow heavy? Etc."

3. "Everyone open your eyes and whenever you are ready, pick
up your object, carry it to here, and put it down."

L. VYention some of the actions which were particularly accu-
rate or sincere, and suggest that it might be fun to work
in groups and guess whet others carried.

a. ™Mhet must we wetch for, if we are to guess what
people carry?"

b. ™iould it be more fun to pley end to wetch, if our
pantomime hed & beginning and an end? How can
we do this?"
5. Livide the class into groups of three or five. Ask them to
visualize whet they will carry. They cerry the object.

The class guesses the object and indicetes the action



Z2.

on which they base their guesses,
L. Possible veriations.
l. Carry the same objects in different kinds of westher.
2. Explore the new house.
3, Felp clean and fix up the new house.
L, Fix up your own roome.
5. Explore the woocs behind the new house,

Summary record of lesson I. Roll call was followed with Intro=-

duc tory Question A. Approximetely five hancds were raised in response.
Child L. seid, "Ve will put on pleys." The leader then expleined that
no pleys with costumes and scenery or for an audience vould be presented,
en 3 asked, "If we are not to put on plays es we do in Toyshop what do
you think we might do?" A suggestion made by Child 2. was, ™Mie'll do
pantorime." Each child's comments were used to further the explenstion
of +the activities which were to be included in class work during the
next ten weeks.

One of the first steps in esteblishing group discipline end "femily
spirit", or class atmosphere, was taken by asking the question, "If we
are to have fun together, what will we need to do?" Some of the res-
ponses were: Child M., "Cooperate'"; Child D., "Be quieti"; Child E.,

"lListeni"; and Child B., "Help each othert™ During the ciscussion,

k]
Cooperation was interpreted to mean working together, thinking in terms
of "we™ and helping each other. "Be quiet" and "Listen" ceme to mean

being quiet while other people presented their ideas end listening to

those ideas so that a better story could be built.
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From the methocs of working together the discussion moved to the

transition questions listed under III in the lesson plan. Child K.

sugzested that our bodies could help commnicate ideas, Child J. thought
the hends could be used, and Child E. indicated that 'expression' wes

useful. The discussion which followed included examples of how hands

and bodies could be used to communicate idess and what is meant by the

word 'expression'. From this point the discussion was guided to the

problem of what must happen before one person can tell another person

an 1dea or experience. It was generally agreed that you had to have an

idea, an experience, or an imegined experience before you could share
it with enyone. The leader suggestec that you had to have a picture of

it in your mind end esked the children if they could paint & mind pic=-
ture as indicated by III, U in the lesson plen.

Observation of the faces and bodies of the children as they listened
to the description of the old house (IV, A., l. in the lesson plen)
indicated thaet a minimum of detail could be used with this group,because

most of them were apparently visuelizing the scene well., Less detail

than presented in the lesson plan wes used. Recognition by the lesder

thet each child hed visuslized something led easily to a discussion of
how each person hed visuelized the room in his own way end the specific
things which the roomr contained. Child B. had visuelized, "Jld broken
stairs,™ Child K., "An old moth-eaten rug," and Child L. mentioned en
old dusty picture. These were representative of some of the more origi-
nal responses. I'any of the children responded with objects mentioned

in the original description.

Af ter the children had an opportunity to tell whet trey had visualized,
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the transition question IV, B., l. was asked and the unanimous response
was, "No." This wes followed by, "How many of you have ever moved?"
Every hend went up and there were groans and verbal responses such as

' etc. The question, "'hat do you do when

"too meny times," "I sure have,'
you move," brought such enswers as these: Child )., "Fack things,"
Child 0., "Throw awey olé toys that you like but your parents don't,"
Child B., "Throw eway tresh." MNeny of these comments were given spon=-
teneously.

In orcer to get the children to suggest carrying things and proceed
to the sctivity pantomime it was necessary to ask this question. "™ihen
things are packed and old things thrown eswey, what is the next step in
roving?" Child E. replied, "Carry everything out to the car, put it in,
take the long boring drive to the new place and unpack." This reply led
to sugrestions of things that could be carried. (K. - magazines, B. -
larp, Y. = furniture, etc.) Class activities then proceeded according
to IV., Ce, 2., and 3. Nost of the pantomime responses were rather vague
general action, but there were some exceptions. Child E's. pantomime
of carrying a chair over her head wes quite free from inhibition end
indicated visualization which was reflected by reasonably accurate
action showing the size, weight, and form of the cheir. Size, weight,
end shape were elso apperent in the wesker action of Child K. who
carried megazines and Child L. who carried a fregile vase., Child L.
was slow in starting her action but reflected good concentretion. The
work of Child A. was slow, hesitant, end elmost a copy of the others'®
ideas. Everyone, except J., responded with a pantomire. Jbservation

of the overt actions seemed to indicate that almost every child had some

-~
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idea of whet he was carrying, but it was easier for some to coordinate

treir mind picture with the action. Though sore of the group responded

hesitantly, most of the group seemed esger to pley, end to tell about

what they hed been carrying. Encouragement was given through general

corments on how well everyone had done and it was pointed out thet sore

particulerly interesting thrings had been carried, In addition, approval

was given &s the children told what they had carried.
The large group was then divided into smaller groups of three,
ané new objects were chosen. FEach person guessed what was carried

and told whet ections promptec the guess. Ubjects were to be carried

from the cer and placed on the porch according to the plans. Vhile
planning the beginning and end of the pantorime, the leader suggested,

"Ye might stert our action after dead had unpacked the car, anéd then carry

the object to tre house and place it on tre porch." This idea was accepted.

Child M. trought it might be interesting if something could happen between

the house and the cer. "Could something thet might happen between the

car and the porch help us to tell what the person carried?”, weas the

quecstion asked by the leader. Several sugrestions of how this ides

could be used were made by the children and it was decided that this could

be a part of tre pantomime. Five groups of three were designeted by the

leader and the following responses were given.

GROUP 1.

Child D. Carried a tray of dishes. An original re5ponse.l Pan=-
tomime revealed accurate visuelization of size end weight

and showed a carefulness thet indiceted the pleyer carried

e fragile object.
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Child N,

26,
Carried two hesvy suitcases. CSfuggested by class. E.
meintained the weight of the suitcases which was revealed
in muscle tension and indicated visualization.
(Late for the first pert of the class) Cearried a box
with something heavy in it. N's choice of action wes
vague but his bocdy tension indicated the weight of the
box end he kept the size ressonably constent until he
reached the porch where he beceme aware of the audience

as he put the box down.

The critique period was brief., The chief concern was guessing whst

the players cerried which seemed easier tran expleining the reason

for the guess.

Encouragement to observe es asccurstely as possible wes

given but the main interest of the class centered around their own

ideas and playing.

GRJXP II.

Child B.

Child J.

Child 2.

Carried a plent. An original choice. The action showed
cleerly that a fragile object which needed protection
wes carried but the cless failed to guess the object.
Then she told us what she had carried the action seemed
very clear and accurate.

Carried "sorething™ he told us during the critique.

FEis action wes vague and seemed to confirm his state-
ment that he wes not certain what he carried, "but it
wes sorething." J. seemed very aware of being watched.
Carried two large boxes of books. Fe juggled the books
first one way end then another. J.'s walk gave the

impression that he was about to fall with every step.
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J. seered to be acting for the eudience rather than
sincerely pretending.,
Turing the critique the leeder attempted to point out the difference
between really pretending and "ecting likxe" doing something. (This
was done without referring directly to J.'s pleying.) This difference
wes demonstratec by the act of lifting a heavy sack of bricks as though
they were really reavy and by "ecting" as though they were heavy. The
leader demonstrated anc then the leader and the class did the action
together. A discussion followed the exercise of the difference between
the feeling when thought and visualization mede the bricks heavy end
when lifting a sack without thinking and visualizing.
GRXP III.
Child Ke. Cooperated in carrying e ball and bate. 4£An original idea
and Y.
but not closely related to plan mace by the group. At
times their geme of catch was accurate but they were
inclined to lose the ball which also assumed several
different sizes.

Child C. Led a dog to tle house and tied him to the porch. An
original ides. Another original touch was added when
the dog gave a sudden jerk and almost caused C. to fall,
No response of giggles was evoked from the watchers and
the ection seemed sincere raether than planned for comedy.

GRJUP 1IV.

Child A. Carried magazines tied with a string. Not an original

choice but method of cerrying wes original. The maga-

zine seemed to have little weight until after A. had
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placed them on the porch end indiceted that she fracd
felt their weight by rubbing her hand where the string
hed pressed.

Child L. Carried a mirror. An originel choice. The size was
ke pt constant but the weight seemed to vary. Slow care-
ful movements told the watchers that she carried a fra=-
gile object,

Child E. Cerried a heavy box of books. Not en originsl choice.
Size and weight were kept constant as H. walked from
the car to the porch.

GRIPFP V.

Child Y. Cearried a stack of hats. An origiral choice., Falf=-
wey between the car and house, I, dropped one end used
the ection to help tell us whet was carried. Pantomime
was clear and easy to guess.

Child G, Carried a vase., Jriginal choice. Action involving
arms and hands was vague. Jver=-all bodily action indi=-
cated that a fragile object was being moved.

Child F. Carried a btird cage. OJriginal choice. CS£ize of the cage
wes constant and it seemed to have ebout the right amount
of weight. F. was particularly celighted to tell us
what she had carried.

At the conclusion of this critique the class was complimented on the
quelity end sincerity of its work. They were asked to observe and remem=-
ber how things smell, taste, feel, sound, end look. A pentomire wes

domme by the leader et the request of the group. They had great fun
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watching this and Child L., ruessed correctly thst a roll of bedding
was the object carried.

The finel ennouncement thret there would be no class until April
fifth was greeted by exclamations of disappointrent by Child J., Y.,
Key Ney, Lo, E., and B. The group as a whole seemed enthusiastic.

The children who showed the greatest voluntary perticipation were J.,

K., L., E.; those who showed the lesst were J., A., and G, The remain-

ing children seemed to show about the same degree of participation.
The outstanding characteristic of this group seemed to be the ability
to grasp ideas quickly. Though there was no extrerely strong con=-
flict in the group there was also little indication of group spirit.
Fach person seemed to be out for his own fun. Some sense of group

spirit was reflected in thLe behavior of L., B., C., and K.



I.

II.

III.

IvV.

Semple Rating Scales ".lich Lpplied to Lesson I.

Farticipation in opening discussion.

/ 1, / 2o / ED / 4.
Fever Jften participetes
participates. with useful comments.

Contributions to the plenning phase.

E. Contributions concerning patomime or action.

" - -

/e /
Always participates
with useful comments.

/1. 7 2. 7 7, 7 I 7 5./
Unrelated =- Useful = reflect Closely related
reflect little some understanding reflect understanding
understandirg - - related to les- insight, end imagi-
not useful for son meterial and nation - and a grest
planning. planning ideas. deal to pleanning.

Concentretion while playing.

/ I. 7/ 2. / 7. 7 L7 5./
Looks at Fleyed with Llidn't Accurate Unaware of the
others for some inde-  break - pantomime aucience = plays
approvel or pendence = reasonably not parti- with independence
copies inclined to accurate cularly end is completely
action, breek fre=- pantomime. avare of in the iraginary

quer.tly and aucience. situetion.
giggle.
Jriginality shown in playing phese.

C. OUriginaelity of pantomime.

/ T. 7 2. 7 3, VAR 7 A
Copied action Uses ideas lany new ideas
or very vague presented which contribute
action. during dis- the original

cussion but
plays with

en individual
twist, or adds

a few new ideas.

idea.
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Sarple Reting Scsles Which Applied to lLesson I. (contirued)
V. Imegination. (Visualizetion or picturizetion.)
(The reting is epplied to sction which indicated the mental process

described above.)

C. Pentomime or action which reflects the child’s visualizetion.

e

) T A - Py Ty Ay TP A YA 4

Little or no Good general Complete detailed
detail = poor picture with picture almost
general pic- some detail. makes objects or
ture. action, character,
etc., visible to
audience.

VI. Jbservation of Classmates who are playing.

- e — — -’ g/

/ T. 7 2. 7 7. 7 L. 7 5. 7

Listracted Wetched, Tietched
others., with close
attention.

VII. Contributions to Critique or discussion of playing.

F. Contributions concerned with pantomime.

pyo—

/[~ L. 7 2. 7 3 7 &7 5 7

Criticism Reasonably Honest, imper-
directed at impersonel sonal, con-
the classmate and accur- structive based
based on in- ate - attempt on sccurate
eccurate to be con- observatione.

observation. structive,
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T:BLE I
RATINGS JF CFILLREN'S JVEKT RESPINSES
T) EXERCISE NATERIAL USED IN LESSON I

Rating Scale Key I II-E III Iv-C V=-C IV | V1I
lesson Plan Key II&III| IV |IV IV IV [IV IV [IV IV IV [IV |1V
c1 |21 c1 chfcr ch|ar c1 ch|ch|ch

Child A 1 2 2 2|2 2|1 1 3] %
Child B z L 1L 4L L]L4L s L L LILJ] 3
Child C 2 4 L 5|5 5|3 L s 4] 2
Child D L L 3z 3|z 3| L 3 3| 3|3
Child E L s | 3 4 L4 z{3 L 3] 3|3
Child F 2 513 3 313 5[3 3 3[3]3
Child G 2 3 2 33 3|3 3 3| 3|3
Child H L L14 4 L4 4|z 3 L[|3]|4
Child Y 2 313 3 313 313 3 L|3]3

Child J 1 1 1 1] 1 1| 3
Child K L 2 3 3 3|2 3|3z 2z L[2]3
Child L L 2 z L 51z L3z 3 LILIL
Child M 3 z L Lz Lz L L|z]|L4
Child N 3 3 L3 43 3 L34
Child 0 2 2|l 3 2 22 23 2 2|33

LESSON PLAN KEY
Il.and III.

IV, A. 1.
IV, Co 1.
IV. Co L.

Introductory Liscussion Questions and Transition
Questions. (All of the responses to these two
exercises are rated on Scale I.)

Painting a mind picture of the old house.
Activity Pantomime. (Carrying Lesrge Jbjects.)
lelping to carry objects from thre car to the new
home .,

(See lesson Plen I end refer to numerals listed for a more
detailed description of the exercises.)

RATING SCALE KEY
I.

II. E.
ITI.
Iv, C.
V. C. '
VI.
Vii. F,.

Participeting in opening discussion. (Used only
for Fxercises I. and II1I.)

Contribution to planning Re. Fantomime.,
Concentretion while playing.

Jriginality of pantomime.

Imaginstion in pantomime.

Jbservetion of classmates who sre playing.
Contributions to critique Re. Pantomime.

(Eech of these headings has its own descriptive key scale.
For a semple of these scales see page LO.)
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2.

6.

7.

L=,

Jbservetions for lLesson I

The over ell response of the group in imegination, concentration,
and originality seemed higher to the author than other first res-
ponses to pantomime which she has noted in experience with other
groups of this age level anc similar background.

The two children who most consistantly rated high in concentration,
imagination, and originality were children who had done previous
creative drsmatics work. (R. end C.)

Above average response patterns were shown by L., }., and E., who
were active, interested members of Toyshop and have had perts in
pleys.

H., who had never participated in Toyshop, showed an above average
response. H. hes had one previous dramstic experience with a scout
troop.

The author feels, end the surmary report and rating scale chert
seem to indicate, that all but two of the chilcren responded with
similar quality of work and showed gradual incresse in participa-
tion through the lesson. Two of the children, A. eand J., seemed
to perticipate less than the others and treir quality of work

was somewhat lower,

The author felt that the boys showed es much eagerness to partici=-
pate as the girls,

In the author's opinion all of the Lesson Plan aims were to some
extent satisfied. A through D were the most adequately met and

E was the least adequately fulfilled.
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leasson II

Explanation of choice of material. Factors which influenced the

choice of material for Lesson II were: (1) the response of the group
to the material presented in Lesson I; (2) the number of children who
seemed ready to move ahead on the basis of Lesson I; (3) the over=-all
plan of the ten week program.

The over=-all response of the group to lLesson I indicated that most
of the children hed a good concept of visuslization end its trensle-
tion into action using imaginary objects. These first pantomines were
more accurate thsn most first pantomimes given by this age group, and
the author felt this indiceted a readiness in most of the children for
more complicated work,

Since the number of lessons was limited, the author planned work
involving pantomime which depended on the memory of sensory perceptions.
Hed the over=-all program been planned to extend over & period of six or
eight months, the author would have used an activity lesson necessita-
ting group playing in an action where one person's pantorime must dove-
tail into the pantomime of enother. This type of exercise requires
ensemble type of playinge.

Action pantomime was used for review toopen the lesson and to give
an opportunity to check the extent of carry-over in visuelization and
translation of visuelization into action. Had there been no carry=-over,
or had it been very slight, the lesson would have been devoted to acti-
vity pantomire, but there was sufficient evidence of carry-over to
introduce work with the senses. As will be noted in the lesson plan

the exercises are not completely detached from emotional feeling but
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the emphasis is placed on visualization and action.

To reinforce visualization, sight was the first sense used for
exercise materiale The circus-wetching was planned to help the chil-
dren relate thoughts to visualizaetion. Taste was used for the final
exercise, when the lesson was presented, because the children seemed
to need the bocdily action which it offered. This "food fair" exercise
was planned to coordinate visuaelization with thought and action which
involves the whole body.

lesson Plan, lLesson EE.

I. Objectives.

A, To review thinking the thoughts, making the mind pictures,
and doing a pantomime with & beginning, micddle, and end.

B. To sharpen the child's awareness end memory of objects and
events, perceived through the five senses. (Touch, taste,
sight, smell, hearing.)

C. To work for improvement in concentration, visualization
(imagination) end accurate pamtomime. To begin to help
the children realize the relationship of thought to action.

II. Introduction and Review,

A. "Does anyone remember any of the things which we pretended
last time?"

B. "™¥het were the things we did which helped us pretend so clearly
that others knew exactly what we did?"

C. ™het things did we wetch for which helped us know whet the
person who was playing did?"

D, "How did we meke our pantomime have a beginning, a middle,
and an end?"

E. "Remerber last time we met we were carrying things end helping
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Iv,

F.

G

He

I,

Lo.

move into a new house? You know how a new house is when you
are newly moved? There are lots of things to be done. Can
you think of enything you might do to help?"

"Do you think you could show us any of the things which you
would do to help?"

"Let's close our eyes and see our house; the things we will
work with and what we are going to do."

"ihenever you are ready raise your hand." (Assign the chil-
dren es they raise their hands to play in groups of two or
three.)

"™ihat will we need to watch for?"

Pantomime using the five senses = Sight.

A.

B.

C.
L.

E.

Ge

He

"How cen we find out esbout the world around us?"

"If you were at a circus would you find out more about the
circus by seeing, hearing, smelling, tasting, or touching?"

"How many of you have ever been to a circus?"

"Mihat kinds of things might you see at the circus?”

Miould you think the same thoughts all trhe time you watched

a circus act? Vhy wouldn't you? 7iihat usually happens during
a circus act?"

"Jur action will begin when the Act begins and the end of our
pantomire will be at the end of the Act. In fact we might
pretend it was the last act and start home at the end of the
act."

"Miho would like to be in the first group?"

"Yatchirg the circus act” will be played in about three groups

of five and discussion will follow each playing,

Five senses - Taste.

A.

B.

C.

"'hat things do you learn about by tasting?"

"LCo you think you could imagine you were at a food feir? It
is a wonderful place. There are great tables full of food
end it is all free. You mesy go from table to table end taste
anything you like."

"ihet are some of the things you would like to find on the
tables?"



V.

VI.

L.

E.

5]
.

Five

A.

B.

Ce

D.

F.

G,

L7.
"hat would you think as you tasted the various foods?"

"'haet cen you do to tell us about the various things you
taste?"

"Yow meny tables shall we have? 'here shall we stert? Fow
can we finish our pentomime? WVhet can happen in the middle?"

Divide the children into groups of three or four end remind
therm to close their eyes to visualize the food fair and see
a mind picture of the specific food tlrey wish to eat.
Senses - Touch.

Mhet can you find out by touching things?"

"Lo you think different thoughts es you touch things that
feel slimy, soft, rough, smooth, or hard?"

"If you could not see end you went to a museum how right you
discover what the things in the museum were?"

"Mihat different kinds of nuseums ere there?"
"let's pretend thet we are blind people end that we are
inside a very special museum where we mey learn about the

things from touching."

"If we can only touch them, whet will tell us the different
kinds of things that are there?"

™ihat will you think when you first touch an object? = As you
begin to discover what it is?"

"Everyone decide on four things which you would like to have
in your ruseum.”

Request volunteers for the first group. Play in small groups

end follow each playing with a critique period.

Five senses = Smell.,

A,

B.

C.

"How many of you have ever gone to the drug store to buy per-
fume as e present for your mother?"

™ihet sense do you use when choosing this gift?"

Mhat ere some of the things that you might think as you tried
to decide which kind your mother would like best?"
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T. ™W/here should we be when we start our action? How can we
end it? What important thing happens just before the end
of our scene?"

E. Use groups of three for this exercise. Follow the usual
procedure of playing and oritiqus.
VII. Five senses - Hearing.
A. ™Khat is another sense which we haven't used as yet?"

B. ™f%hat different kinds of activities depend principally
upon the sense of hearing?"

C. ™Fhat do we hear during a walk in the woods; on a city street;
at a fair; or while sitting at a football game?"

D. "Do sounds sound different at various time of day and mean
different things?"

E. "Let's pretend we are walking through the crowd downtown
and suddenly you hear someone behind you call your name?"

F. ™ hat would you think? What would you do? Would you hear,
think, and then do something? Or would you do all three
things at the same time."

Summary record of lesson II. Every child was present and the

class started on time. The leader opened the class with part II,
question A, on the lesson plan outline and received five spontaneous
responses, such as, "moved," "carried things," "carried boxes,"

" etoc. These responses came quickly end neither

"carried magazines,
the observers nor the leader succeeded in recording the name of the
child who gave each response. To question B Child L. responded
with, "reking e mind picture," Child M. with, "think about the size,"
and Child G., "remember about the weight." In the brief discussion
which centered around these comments the leading participants were

Child K., Child H., Child E., end Child D. The group seemed to

listen. Question C was rather well covered by the volunteer comments
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and therefore, was not asked by the leader. Question D was omitted
eand used leter in the lesson when planning the pantomire of "watching
the circus,"

The plenning which wes to leed into the first pleying activity
began with ideas concerning whet the children could do to help just
after moving into a new house. Approximately eight bovs anc girls
raised their rands signifying that threy hed an activity in minc but
the leader only called on two or three for suggestions. Then the chil=-
dren were asked if they would rather show in action how they could help.
Bodies, faces, and spontaneous coments of "yes" incicated approvel of
this idea. At the leacer's suggestion the children closed their eyes
to visualize what they would do and the objects which they could use
in their pantomimes. As each child reised his or her hand indicating
readiness to play, the assignment to a playing group was made by the
leader, There were three groups of four children each and one group
of three. Child N., Child J., an eleven-year=-old boy, and Child A.,
an eleven-year-old girl, could not think of pantomime icdeas of their
own, but gledly accepted the lesder's offer to give them an ideas.

The idea was whispered to each so that the activities could be a sur-
prise to the other members of the class,

Data indicating the order and the members of the playing groups
are lacking. Therefore responses will bte considered in alphsbetical
order,

Child A. could not think of an ectivity but accepted the sugges-
tion given by leader of taking clothes from a suitcase and hanging

them up. Movements which showed putting clothes on hangers were
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edequate but her ection of reaching to hang up the clothes was not too
clearly pantorired. It was difficult for the class to guess this panto-
mime. The leader would have been wise to have given Chilc A. a simpler
activity. She watched well but mede no comments during critique.

Chilcd B. chose dusting furniture as her activity. This was not
an unusual or original idea for a pantomime but it wes clearly and
carefully done. She seemed to enjoy doing the action. Jbserver 2
stetes, and the author agrees, "Child B, watches closely during the
acting part. A girl next to her said something to her and she macde

"  Author and observer also noted

e motion as if to say, 'be quiet'.'
that B.'s comrments during critique were elways accurate end construc-
tive,

Child C. read to and playved with her little sister. This activity
was not guessed by the class but C. seemed to enjoy telling us what she
had done. Her bocy and face indiceted interest in the action of the
other children, though she made no comments.

Child D. helped to straighten up the new house by putiing away
books. Fer books changed size end shkape and had little weight. Glances
at the audience indiceted thet she was not concentrating enough to be
unewere of being watched. Observer 1 agreed with the author that L.'s
face usually indicated a great deal of desire to play though ste did
not elweys raise her hand. She seemed to enjoy watching but did not
comment during the critique of this activity, though she did meake
suggestions during planning.

Child E. decided the best way to help was to entertain her little

brother by bouncing & ball for hime As the class watched the action
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seemed vague and no one was able to guess the action. Yet when E.
explained what she rad pantomimed, her actions seemed less vague.

The author and the observer both commented that E. liked to be watched
end kept her eye on tre audience to see its reactions. Lack of con-
centration elso was shown when she broke end giggled while playing.

She made many spontaneous comments, some of which were related to cless
activities end others vere irrelevant.

Child F. thought of en activity which had not been mentioned. She
polished a mirror end hung it on the wall. This pentonime wes particu-
larly good in thet the mirror had weight and remained constant in size.
Almost no contributions were made to planning by F.

Child G. hung curtains at the new house. She seemed to concentrate
and made a limited number of excellent comments. She was quiet but seered
interested and at ease, and her actions did not indicate a deliterate
attempt to play to the audience. Fanging curtains represented en origi-
nal choice of action.

Child Y. did an original pantomime of taking the fish bowl to the
kitchen, emptying it, cleening it, refilling it, putting the fish in,
and feeding them. The accurate use of his hands indicated very clear
visualization. In terms of concentreted imagination and originality
Y.'s pantomire was one of the most outstanding in this group.

Child J., et the suggestion of the leader, piled the wood and
started a fire. All of his actions were done in such a covert meanner
and were so small that it was difficult for the "watchers" to tell what
he did. He added an interesting detail to the end of his pantomime

by stretching out his feet to toast in front of the fire. Since it
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seered difficult for him, the leeder's corments incdicated thet he hed
done well in part of his pantomime. Jbserver and author noted that he
watched closely and seemed to enjoy watching the action, but during
the discussion he talked to his neighbor, msde no contribution, and
gave the impression thet he wes not listening. J. gave indication
that he wanted to belong, but did not feel he did as well as other
merbers of the group.

Child K. was always eager to play. Fe pantomimed scrubbing the
floor stopped and read a comic-book and tren went back to scrubbting.
The observer stated and the author agreed thet although K.'s panto-
mime is usually accurete, he doesn't quite "lose himself in it."™ He
of ten offered suggestions which were helpful but the spirit in which
they were given made author and observer feel that his motivation
often was to gain attention from the group.

Child L. washed the square penes in a glass door. It was clear
that she was washing something with a great deal of care. X¥. thought
it might be something glass for it was clear so you could almost see
through it. L. took time to think &s she did the action. The choice
was somewhat original, but during cless discussion washing woodwork and
walls had been mentioned. UFHer comments during discussion usually
reflected thought end were helpful.

Child M. chose to wash dishes. The cloice was not en original
one and her actions were not too clear though they did reveal the size
anc shape of objects. She seems to enjoy doing her pantomime and was
interested in watching others.

Child N. could not think of an idea but accepted and carried out

the leader's supggestion of fixing & broken chair. Fis action was extremely

accurete and his pantomime had an interesting feeling for he was so
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proud of heving fixed the chair. The concentration with which he played
indicated that he was completely uneware of the audience. The group
quickly guesseé his pantomime. He listened well and apparently watched
with interest but contributed only one or two comments which were
usually helpful.

Child 0. was always eager to play and to express his idees. Fe
put the dog on the leash and tied him to the clothes line and fed him.
The group did not guess what he had done but he enjoyed explaining it.
After his explanation his movements did not seem eas vegue and meening-
less as they had appeared during the pantomime. He made many comments
but they often had only vague relstionship with what the group was plan=-
ninge.

The activity pantomine and review required approximately fifteen
minutes of the period, before the work with the five senses was intro-
duced.

Question A in section three was used to introduce the pantomime
work involving the five senses. The responses were principally one
word spontaneous enswers, and the discussion turned quickly to ques-
tions B and C. All of the children had been at a circus or had seen
one on television. The whole group seemed to respond with interest in
pretending to watch a circus act, but most of the suggestions ceme from
K.y Oey Eey, Lo, Me, and He The planning discussion covered the follow-
ing general topics; circus acts, bodily response of the watching audience
to circus acts, the possible thoughts of people as they watch an sct,
and the fact that each act seems to have a very exciting noment just

before it ends. Luring this discussion the group decided that their
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pantomime would start just before the lest act of the circus and end
as the pleyer left the circus tent after the act was completed.

Just before the group started to visualize the act by closing
their eyes, U. asked this question, "™ hen you dream in technicolor =-
have just part of the things been colored = you know, maybe someone's
face is supposed to be green, but he is the only one with a green face?"
Two of the children told him thet it had happened to theme The group
proceeded to visualize the circus sct which they wished to pantomime
wetching. Each child was assigned to a group as he raised his hand
indicaeting readiness to pley. Complete deta concerning these group
assignments is not available so the playing will be discussed by
grouping children who pantomimed watching the same act.

Four eleven-yeer-old girls (L, B., D., and E.), two eleven-year=-
old boys (K. and N.) and one twelve-year-old girl (F.) pantomimed the
watching of a trapeze act. B. played in the first group and the lea-
der pointed out how her facial expression end bodily tension indicated
the most exciting moment in the act which she seemed to really visua=-
lize as she pantomimed. Jne of the eleven=-year=old boys (Child K.)
also played in the first group but his pantomime did not indicate as
much visualization as A'S. He gave the appearance of attempting to
act as though he was watching a trapeze act rather than thinking the
thoughts which a person might think while wetching such an act. Com=
ments made by K. during the discussion period were usually directed
to his neighbor.though he did not appear to be uninterested. Two eleven=-
year=old girls, who are close friends, (D. and E.) played in the same

groupe L. was inclined to watch E. and mirror E.'s action. For example,
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during the progress of the trapeze watching pantomime, E. became so
interested in the pop-corn she was eating that she forgot the act she
was watching. After a glance at E., D, also became fascinated with
her pop=corn. Neither D, or E.'s overt response indicated that they
had clearly visualized the trapeze act which they were watching. A.,
another eleven-year-old girl, did not seem to visualize the trapeze
act too clearly and her pantomime was very brief. Jbserver 3 and the
author noted on Narch 15 and the date of this action, April 5, that
A, seemed shy and was afraid to "let herself go" and really get into
the spirit of the pantomime. A great deal of sincerity, originality,
concentretion, end imagination were revealed in the playing of this
pentomime by Child N. The climax of the act was shown clearly by this
twelve=-yeaer-old boy's body tension and facial expression. The extent
of N.'s visualization was shown durirg the discussion period when he
told the class in detail how the man on the trepeze rade a dive through
a paper hoop and caught the trapeze on the other side. 1In contrast to
the playing of N., was the pantomime done by F. A great deal of look=-
ing from left to right as though she could not keep up with the swings
of the trapeze characterized her work. This left to right movement
increased as the esudience reacted with laughter and it was difficult
for Fo to avoid laughinge. When others are pleying, F. watches but
seldom makes a comment.

Three players chose to watch the tight rope acts. Two of these
players were twelve-year-old girls (L. and H.,) and one was a twelve=-
year=old boy (J.). L.'s pentomime revealed the most bodily tension.

Visuaelization was indicated when she explained in detail how the man
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on the motorcycle had ridden on the tight rope. As U, pantomimed watch=-
ing the tight rope act his pentomire incicated, for the first time, that
he was relatively unaware of the sudience. Fis body tension, facial
expression, and pantomire of esting popcorn seemed to grow out of what
he was pretending to visualize. UO. was the first player to use the
idea of pop-corn eating. H., who usually had done clear accurate panto-
mime, used only vague actions and seemed to have visualized the tight
rope act only in a very general way.

The most original choice of acts to watch were made by Y. who
watched the clowns, C, who watched a dog act, and Y. who watched a man
sweep down in a rocket. The pantomimres of these players revealed cli=-
mex and bodily esction which indicated that they were visualizing clearly.
C. and ¥. watched their acts with growing interest which was revealed
as they began to get just e little tickled, then giggled, and finally
broke into a laughe. Kovement of Y.'s head and shoulders showed how the
thing he watched started high in the tent and moved to the ground end
his body showed tension which increased urtil after the action on the
ground had been completed.

Jo played in the ssme group with Y. and as on March 15th and in
the first pentomime lesson, his actions were vague. When he told us
what he hed watched, after Y. had described the rocket act, J. said
he hed watched the same thing. Another player whose action did not
show what act was being watched and who did not discuss the act, was
G. Her pantomime of eating popcorn, wes clear, but her watching showed
little climex or interest.

Most of the critique period related to the watching of the circus

[ P P VUL J oepmea—
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act centered around the children's description of acts which they had
watched, or the audience guessing what the acts were. However, there
was also a limited amount of discussion concerned with how the actions
of the players revealed the imaginary situation,

A trensition from sight to taste was made by asking, "Lid any of
the people use another sense while they watched the circus?" Child E.
responded that some of them had used their teste when they ate popcorn.
The leacer then asked, in generel, what things were learned through the
sense of teste. To this the class gave a unanimous sponteneous response
by naming different kinds of food. Next the food fair situation listed
under part IV of the lesson plen was presented. The preliminary discus=-
sion covered the followings: Food which might appear on the tables at
the food fair; the placement of the tebles; action that could help show
what food the individual was tasting; and the difference between popping
an object into the mouth and smiling, or frowning, or taking time to
really taste the food,

V“hen planning wes completed, the group had decided that they would
each taste four different things. Some of the most popular foods were
candy (K., F., Y.), pop (N., Y., F., E.), crackers (G., H., E.), ice
cream (E., D., B., N., M., L., C., A.), sandwiches (E., O., G., B., Y.,
E., M., L.). Some of the less popular foods were nuts (K., Y.), apples
(K.), juice (B.), ceke (B.), doughnuts (L.), and prunes (M.). Data
concerning all four things tested by each person were not complete.

In general C., L., N., B. seemed to handle food clearly, take time to
taste it, and tren show their reactions. Improvement in concentretion

was shown by A., D., G. Pantomimes which were rather surface types of
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ection, and which refluc*ad varying degrees of desire to please the
audience, were done by Je, F'e, Ko, %o, Eop, Fu, and Y. reflected some
visuelization anc concentretion in *l'eir ecequete, but not particularly
outstending, pentorires J. ggein hed difficulty visualizing his saction
and objects. Although effort wes mede to comment on the thin;gs which
he did well, and the cless accepted hir, the suthor felt that he left

class with the feeling he hecd not done as well es the others.
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TABLE II

RATINGS OF CHILLREN'S JOVERT RESFUNSES TO

EXERCISE YATERIAL USED IN LESSON II (Continued)

LESSON PLAXN KEY

II.

III.

Iv.

Introduction and Review. (F. Activity pentorire of
helping to set the new home in order.)

Pantomire using sense of sight ":atching the Circus
Act."

Pentomime of tasting at the "Food Fair."

See lesson Plan II and refer to numerals listed for a more
deteiled description of the exercises, page U5.)

RATING SCALE KEY

I.

II. E.
III.
Iv. C,
V. C.
VI.
VII. F.

Eagnerness to participate.

/S ../ 2. 7 3. 7 . /3.7

llever ften Always

Contribution to planning Re. Pantomime.
Concentrstion while playing.

Jriginality of pantomime.

Imagination in pantomime.

Jbservetion of classmates who are playing.
Contributions to critique Re. Fantomine.

(Each of these headings has its own descriptive scale.
For a semple scale see page LO.)




1.

7o

8.

Ul-

Joservetion for Lesson II, fctivity Pentorime.

Response to the review portion of the lesson incicated thet most

of the children had maintained the ideas related to picturization
of inaginary objects.

The twelve-yeer=-old girls indiceted greater carry=-over in skills
taught in Lesson I.

Responses to planning and eveluation were still low. (This wes
pertially due, in plenning, to.the lack of opportunity because
lessons were used es guessing games. There was a great deal of
guecssing during evalustion but few suggestions as to what an indi=-
viduel liked or disliked about the playing were made.)

Most of the contributions to evaluation were made by eleven-year=-
old boys, K. and M., &nd twelve-year-old girls, ¥"., L., and 1.,
twelve-year-old boy Y., and eleven~-year=old girl B.

There was & general increase in the amount of voluntery partici-
pation.

There wes more similerity in individual responses to the circus
watching material than to the food tasting and the house cleaning.
The house cleening exercise seemed to evoke the greatest é¢ifference
in incividuel response.

A. end D., for whom visualization was difficult, showed the greatest
improvement according to the recorcs of the observer and the author
in the food feir (tasting exercise).

The children who were inclined to show a superficial response during

playing responced with increased shallowness to the food fair material.
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10.

62.
A great deal more meterisl then could be used was included in the
lesson plan.,
There was a tendency for others to imitate with variations a res-
ponse which received praise from the leader and an even greater
tendency to imitate the response which received praise from the

class.
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lesson III

Explenetion of choice of meterials. The responses to rateriel used

in Lesson II incdiceted progress in pantomiming the action, but indicsted
weakness in planning, observation, anc critique. To bring the areass of
veakness into better Lrlerce with the strength of response to playing,
so that progress could continue, the demonstration end object in the

box (smaell action pentorine) were plenned and presented with emphesis

on otservetion., This was followed by tle exercise of blind peorle in
the ruseum not only to continue work on the five senses but to strengthen
planning end otservetion. This exercise involving touch (blind peorple
in ruseum) was elso planned to chellernge the child's ability %o use his
rerory of texture enc corbine visualization, thoughts, action, anc a
limited amount of feeling as related to thoughts.

If the response to the demonstretion and object in the box had been
poor, the lesson would have been devoted to smell ection pantomire of
activities with emphasis on accuracy in pantomire and observetion.

The finel exercises, which were not used tecause of insufficient
tire, were plenned as transitions which began the process of releting
visualization, thoughts, and action to feeling.

lesson Flen, lesson III.

I. Jbjectives.
A. To complete work with the senses of touch, smell, end hearing.
B. To sharpen the children's ability to observe and evaluate
pentorire.
C. To develor sore sense of cooperstive work and group spirit in

plenning anc¢ in critigue.
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II. Preparation exercisé to strengtren ability to observe and evaluate.
£, 'ihet mekes a pantomime interestirg to watch?"
B. Lo & demonstretion to show the difference between theatrically
"acting out" an ectivity end sincerely portreying a person
doing a certain action.

C. "See if you cen find the actions which tell you what I am coing.
Also watch to see if you can tell what sense I am using."

D. Do a dermonstration of opening a box and putting on gloves.

E. ™hat sense did I use? ™hat were the actions which told the
story?"

F. The children open an imsaginary box and show an object in
pantomime.
III. Introduce end use the exercise about blind people in a museum
as outlined in lesson II, section V. The following are added.
A, M"Eow would you move if you were t1ind?"

B. ™eke certein you plan to start the pentomime after you are
in the museum."

IV. For the sense of smell use "Buying perfume for mother" as out-
lined in section VI, lesson II, page b?.
V. For the sense of hearing use section VII, lesson II, page L.

Summary record of Lesson III. This wes a particularly beautiful

day; the room was full of fresh air and sunlight, and the children

were full of high spirits. L., K., and Y came early. A., B., C., L.,
and E. arrived just on time and F., H., and . were about five minutes
late but arrived before class began. J. errived during the first pan-
tomime and joined immediately in the action. N., J., and G. were absent.
Before class started, the leader noted a great deal of nervous energy

in the boys. The leader knew that most of the group would be interested
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in en announcement concerning Toyshop Theatre, so she opened the dis=-
cussion by telling them thet there would soon be another Toyshop Tales
in tre meil which would bring them news about the spring pley. The
response was excellent and everyone quieted cown, ready to start pre=-
tending.

The question concerning things thet meke pantomime interesting
to wetch brought only three enswers, one each from Child B., ¥., and
E. At this point the leader felt a demonstraetion wes the quickest
way to help them understand which ections help to show clearly a pley-
er's ideas. Question C, section II, was used to introduce the demon-
stration. All observers reported that the chilcren watched the demon-
stration pantomime of removing gloves from & box and trying them on.
Observer % said, "Child L. showed expression on her face as if she
were doing it."™ ™ihat dié¢ I do that told you what I wes thinking?",
was the question used to encourage corments of whet to look for during
observetion. Child E. commented, "The wey vou put on the gloves, you
could reslly see it."™ Child B. acdded, "The wey you smoothed the fingers,
I thought they were really tight fitting." For the first time A. entered
easily into the plenning comments or observation phase whlen she observed,
"fecial expression edded a lotl" L. said, "I liked the wey you pulled
back the peper." F. observed that the gloves were soft and l'e thought
they made the leader happy beceuse her face and action looked heppy.
K. thought the packasge had been a surprise and Y. thought it was a pre-
sent.

At the sugpestion of the leader, each child closed his eyes to

visuelize something that could be in a box small enough to be held on
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As soon as he had clearly visualized the box and the object,

he was to open his eyes end begin to play by removing the lid and turn-

ing back the two pieces of peper on the top of his box. The following

children founc these objects in the boxes:

A,

B.

He.

L.

Y.

Je

A scarf (held it up, shook it out, tied it on her head).

A scerf (held it to her face, held it up to the light, put it
on her head, end put it beck in the box.) This action was
very clear and B.'s face indicated that it had been & sur-
prise.

Found a tiny soft animel which she cuddled.

Action vague end not recorded by observer or leader.
According to the otserver, "did nothing."

Feld up a soft sweater and looked at it, then held it to her
fece. (This wes the same ection used by the leesder to show
thet the gloves were soft.)

Took out & wristwatch end very carefully end proudly put it
on.

Box contained a tlouse which she held up to herself to check
for size.

Took & microscope from his box and aedjusted it,.

Found a beautiful new hat in her box.

Showed original thinking when she opened her box and found
neil polish which she put on with sccurate pantomime.

Took & ring from his box and held it to the sun before put-

ting it on his finger.

The leader watched the actions closely and tried to find some
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concrete conment to reke which wes releted to each chilc's pantomime.
Lt the supggestion of the leader, K., B., and Y. took their objects from
the box for the whole cless. The ection of these three was closely
observed by everyone in tre group except D., E., end F. who watched
half-heartedly. Vhen leacder esked whet they noted in the action that
was interesting, rmeny hancs went up. J. cormented, "You could just
see B.'s scarf." A. again joined the discussion es she otserved, "Y.
wes so careful the wey he undid his watch."™ L. liked the way Y. listened
to his watch and C. likec the way "they all seemed so pleased and sur=-
prised." The group wes not sure whet K. found in his box and requested
thet he pley again. This time }M. esgerly saic it was a microscope and
F. mece a contribution when she seid, "Yes, you could tell by the way
he adjusted it." F. said she could tell what it wes by the way he picked
up the slides. The leacder tolcd the class she wes proud of the wey
they had noticed the action which told the story. The idea of going
to a museum was introduced first anc wes received with some interest,
but when the group wes told it was & very speciel kind of museum the
interest grews Vhen told the fact that they were all to be blind people,
both leader and observers noted a great increase in interest. This
incresse was noted perticulerly in the reactions of Child E. end F. who
ked displayed only a mild interest to the museum idea.

Planning begen with a discussion of the different types of museums.
Early suggestions were made in terms of general types of museums such as
historicel, art, science, and naturel science. From general types the
discussion moved to things which the museum might contein. Some of
these suggestions were: old cars (Y.), dresses (M., B., and L.),

animals (L. and C.), old weepons (J. and ¥.), and a log cabin (E.).
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. sugpgested that there could be Braille signs vhich would help the
blind people know about the things. Y. thought they could also find
out quite a bit by touching the objects to see if they were rough,
smooth, hard, soft, or furry. UVhile deciding how blind people might
move, C. felt sure thet they wouldn't be too sure of tlhemselves beceuse
they wouldn't know where things were. K. reminced the group that blind
people usuelly hed a cane end M. added that some times they had a seeing-
eve dog and wondered if they rmight not have the dog at the museun.
This idea wes discarced because other members of the group pointed out
thet the dog might get in the way while looking at the exhibits. Iuring
planning the chilcren agreed thet each person woulc go to three exhibits.
Everynne closed his eyes to decide what exhibits hLe would see and to
get the feeling of being blind. The teacher divided the cless into
four groups. This wes done on the besis of the teacher's decision so
that the children who habitually played together on a volunteer basis
would now be playing in new groups.

The comments which were given durirg the critique which followed
the plaeying of each group, were besed on careful observaetion enc were
of & constructive nature. This exercise seemed to evoke the best over-
ell watching and critique end planning responses yet evoked from this
group. There was good over-all group perticipation. The summary of
playing responses which will follow, also shoved over-ell improverent
in sincerity, imagination and originality.

Players in the first group were Y., E., and C. Jbjects included
in Y.'s ruseum were gu: s, jewelry, watches, and an animel. Fe seemed
interested in the watches and most of his pantomime wes rather eccurate.

The observer felt tlat, "Fe looks pretty convincing, but doesn't quite
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seem to lose himself in it." The author was inclined to feel he con-
centrated well, In spite of this difference of opinion indicated on
the surmary sheets, both agreed in the rating of concentration on the
rating scale. Two of the objects for E. were enimels and the third
wes jewelry. Fer best visuelization was indicated es she pantomimed
feeling the deer. Pantomime connected with the entlers was especielly
good. The thircd member of the group c¢id an accurate pentomime for she
wes rated four on imeginetion and originality, but the only notes con-
cerning her action mece by suthor or observer was that the use of her
cene was especielly good,.

Child ¥., J., &nd D. played in group two. L. was supposed to heave
played but esked if sre could weit for she couldn't remember what she
wanted in her museum. J. asked to teke her place. For the first time
K. seemed to really concentrate. Fis eyes were open and his whole body
gave the feeling of blindness. This was noted by his classmates as well
as the author. Fe was also the first pleyer to rske use of J.'s sugges=-
tion that the exhitits might have Braille signse In K.'s museum he
examined with his hancs a very large aniral and & very smell animel and
a tray of single jewels. J. also showed a great deal of sincerity for
the first time. Before ke started to play, he took tire to get into
cheracter and visualize. TLuring the pantomime he did a perticularly
nice job of using all of the floor spece, but wes careful as he moved
ebout not to disturb other players. Fxhibits he visited contained old
coins, a necklace, and en animel. V., who was tke third merber of this
trio, discovered a delicately made encient coller type necklace and

hendled it so cerefully that meny of the wetchers corrented with
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descriptions of the necklece. The other objects whichk she found were
a het and a dress. These were cisclosed to the sudience as she panto=-
mimed trying them on.

Two twelve-yeer=-nlcé girls, F. and H., and one eleven-yeer-old, E.,
plaved in group three. F. portraved rer blindness in a rather sincere
ranner, but decided to make herself an old woman, humped over end shekey.
Lress, jewelry, ancé en animasl were the objects in L.'s museum. B.'s
action showed the wetchers a long smooth skirt, and a watch. The third
object was not recorded by either author or observer, however, both
cormented eand the reting scele chart indicated that her concentretion,
originality, end imaginetion vere good. The last member of this group,
Child F., shoved better concentretion and imaginetion than in earlier
work according to the esuthor enc observer. Like many of the others she
found jewelry end a suell eninal, but she elso included in her museum
a large seashell to which she listened.

In the last group were two eleven-year-old girls (L. end A.) ard
one twelve-year-old (L.). L. and D. both fourd jewelry ané a hat in
their museums. L.'s third object was e porcupine and M.'s was a dress.
L. pave quite a bit of the feeling of blincdness, but didn't seem quite es
much et ease as in esrlier work. L.'s moverent was rather vegue but
showed an incresse in accuracy over past work according to the author
en¢ the observer. A. almost lost her concentretion completely once
but stopped her action, closed her eves and then went on with pento-
mime again when she hed regained her visualization. Ter ability to do
this indiceted that she wes somewhat more cormforteble while playing, but
her generel action indicated that she was still a little ill at esse.

There was no observer or author record of what she found in the museun.
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Ovserver 1 felt !". reflected a greet deal of progress curing this
lesson en¢ her interest had slso increasec. ). and F. showed progress
in their ability to visualize end pretenc, as opposed to the esrlier
tendency to act for the class. All observers reported improved watch=
ing with the exception of E. and L., for whom wetching seemed sporadic
and c¢ifficult. Toward the end of class the author felt there wes soue
restlescness from E., L., and the Loys,

In prepsretion for work in moocd pantomime, the children were asked
to cteserve people through the week anc to notice whet happened to their
bodies when they were happy, sad, angry, or surprised, etc.

Jbservetions for lesson III,

1. The responses to "Jbject in the Rox" nmeteriel showed some similarity
to the demonstretisn in thet ell except two of the children found
an object of clothins, jewelry, or neil polish which could be worn.
Fe found a nicroscope which seems to reflect the interest in nicro=-
scopes reported by mother anc C. found & soft animsl which reflects
a reported interest in this erea. (Xo sugpestion was mede by the
leader concerning whet their box might contein except through the
cemonstration of putting on gloves and the limitetion of the size
of their box to one that could be reld on their lap.)

2« A, for the firsttime began to join voluntarily in the planning
enc critique pheses.

7. C. showed a merked increase in participetion in planning in res-
ponse to "Blind people in the museum" exercise.

L. Then tte group noted in "Blind people in the museun" that a perti-

L
cular type of object brought successful pantomime there was a
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tendency to use thet object or varietion of the object in their
pentonire.

The over=all quality in concentrastion, imegination, and origina=-
lity stowed &n incresse during this lesson. This inprovement weas
most noticeatle in the pleying of the "3lind people in the museum."”
Jbservation anc evaluation improved in quelity &nd quantity follow=-
ing tre demonstretion enc introductory work with tle objects in

the box.

The responses of ¥. and ). to the rmaterial concerning "3lind people’

wes more sincere tran eny ther had shown to reteriel previously

usec.
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Rating Scale Key I 1I-E I1I IV-C V-C Vi VII-F
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Child J Absent
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Child N Absent
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II., "Jbject in tox.™ (F. children's pantorime
opening tox eand showing an object.)
III. "Blind people in the nuseum."

(See lesson plan III and refer to numerals listed
for a more detailed description of the exercises,

pare 63.)
RATING SCALE ¥EY

I. Eagerness to perticipate. (See scale pareé0 .)
II., E. Contribution to plenring Re. Fantomime.
III. Concentration while playing.
IV. C. Jriginality of pantomime.
V. C. Insgination in pantomime.
VI. Jbservation of classmetes who are playing.
F. VII. Contributions to critique Re. Fantomime.

Tach of these headings has its own descriptive
scale. TFor a sample scale see page LO.)
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General Observations Concerning Fantomime

The smaller the amount of detail included in the lesson plen nat-
erial, the greeter the originality in the response.

There wes a tendency to copy & response which brought praise from
the class or from the leader.

In lesson III a1l of the children responced more freely to the
meterial during all pheses of the activity then in any of the
rrevious lessons.,

All of the children, whether their participation wes principeslly

active or pessive in nature, seemed to enjoy the classwork. In

most cases the amount of overt pleasure seemed related to the amount

of participetion.




LESSONS UTILIZING TRANSITION M2TERIAL
lesson IV

Explanation of choice of material. MNarked progress in all pheses

of creative dramatics wes shown by the children during lesson III.
This progress indicated thet the children were ready to move on to work
in mood pantomime. Fxercises planned for the last two senses (hearing
and smell) were not used because the children needed to feel that they
were stepping forward. If these exercises with emphasis on feeling hed
been used, they might have proven too complex for meny children in the
group at this point in their developrent of the child,

Vialking home with certain specified thoughts and feelings was cho-
sen &s an introduction to mood pantomire because it brought forcibly
to the child the concept of trinking in terms of using the whole body
for emotional expression. Three different situetions were given in
a whisper to the groups who were pleying out the idess so that the
watchers would be drawn to observe more closely. In addition, this
enabled them to have the fun of guessing what the person's thoughts
had been and at the same tire obtain practice in the activity of think=-
ing thouzhts and observing the effects upon bodily ection. For the
seme reason the five situation exercises were plenned as a surprise
packege. These two exercises were designed as surprises, also, to
encourage and insure independence and incividuality in playing.

In the presentation of the lesson the children were allowed to
use dialogue for two of the exercises which they played in pantomire
because their pantomimes indicated a readiness in terms of thoughts

which could be translated into dialopue. If the children appear ready
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when they have reached the mo>d pantonime stege end express a wishk %o
use cialogue, they are usually permitted to co so.

lesson plan, Lesson IV.

I. Jbjectives.
A. To help the crildren become swere of how the bocy responcs
to feelings. To help the children see the relationship be=-
tween thoughts feelings end bodily response to these feelings.
B. To help the children realize.the difference between theatricsally
portraying only the outward actions of a sad person and ectually
thinking the thourhts of a person wro feels sad.
C. To show the children how previous work in pentomime, visua-
lization, thinking the thoughts of others, and observetion
skill can be used es they rlay out the situations which involve
feelirg.
II. Iiscussion and Lemonstration.

A. "Lid anyone notice the bodily action of people who were happy,
sad, disgusted, or angry?"

Be "™Mhat heppens to people's bodies when threy are heppy or engry
or sac¢?"

C. "See if you can tell whet I em thinking?" (Lemonstration of
walks in different roods.)
L. Liscuss the walks an¢ tre thoughts of the leeder while thre
leader is walkinge.
111, Group work = Valking action with mood.
A. [Livide the children into three groups of five.
Be. Thisper one of the following to each group.

1. "™ialk home to tell your mother the news that your class
is going to Chicago, all expenses paid."
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2. ™ielk home in your very best special new shoes. It is
raining end you cdon't have any overshoes end the roead
is mucdy."

%3, "™ialk hore with the news thet your class picnic hes
been celled off."

IV. Surprise package.2
L. Tech chkild will draw one of *the following exercises.

1. "It is & beeutiful sunny cay. Carry the wassh basket
out to mother enc¢ help her hang up pert of the clotles,
then carry thle basket beck into the house."

2. "You have lost your very best rirg which was given to
you for your birthéay. You are searcting for it in an
area vhere the rress is tell."

2z, "You heve just dropped one of mothker's best prized distes =
vou are picking up the pieces."”

L. "Y>u had planned to go to the movie with our best friend,
but you heve to stay home end do the cishes because mother
isn't feeling very well,"

5. "Ior e long time you have been saving your money for a
present for ded so thet you could get hir corething very
special thet he hes wantec. Your scene orens when you
are just & little wey from hore. You slip into the house
ané¢ put it in his chair for a surprise,”

Be The following instructions were given to the children.

1. "Lon't let enyone see vour card or tell your neiglbor
what is on it, for it is to be a surprise.”

2. "The nunber on the card tells you which group you will
rley with."

Z. "In sone cases you will hreve to decide what has happened
before tre story begen, how you felt sbout the thing
you are coing, and the wsy you feel will determine the
encing of your own situetion."

L. "Rermerber each person will pley the scene in his own
wey and his thoughts will determine kow he feels.”

—_———

2 Exercises adopted from the work of Isabel B. Burger at tte

Chlldxﬁen's Experirental Theatre in Baltimore, larylend.
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5. The situations were played in groups of five. Before
each playing, objectives for the wetchers were set up.

Surmery report of lesson IV. April nineteenth was a gray spring

dey. Before class started the leacer cdid not feel too enthusiastic
but when the chiléren arrived her enthusissm increassed. N., K., and H.
arrived eerly and helped arrangce the cheirs. A. and B. were a few nin-
utes late, but all of the other chilcren arrived on time. Mo responses
are recorded in this surmary for Child L. who was on a vacation, or
children H. end Y. who were absent because of illness, and for Children
Je and G. wrose sbsences were not explained.

£t the beginning of the class the children were inclined to be
noisy but as the discussion of bodily reaction to emotion cormenced
their attention began to focus on the classwork. Voluntary contribu-
tions to the ciscuscion of actions and feelings were macde by B., I.,

E.y Fe, D.y, C., and K« This ciscussion wes followed by a demonstration

of walking as described under II, C in the lesson plan. The first

responses were "you looked scered," or "your body was tense." Since

the objective wes to guide the children into thinking the characters
thoughts in dislogue form, the leader asked, "If I hed been using words
what might I have said?" This brougkt such responses as "Oh, dear,”
"It's so dark here," and "I'm sfraid.” This same procedure was followed
after a demonstration of walking action based on the feeling of disap-
Pointment., lost of these responses came gquickly and sponteneously so
that the records of the children who mede these responses ere incom=
Plete. 4 demonstretion of movement not based on thoughts related to

feelii?g was also given so that the children would gain a concept of the
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c¢ifference between sincere pleying anc "ecting." As soon &s most of

the group could "think the thoughts" in dialogue form they volunteered

and were divided into groupse. MNateriel in exercise three on the les-
£ P

son plen was whispered to each group. The "watchers" objective was to

observe so well that they could guess the players' thoughts. The
children seemed intrigued by the idea of guessing each other's thoughts
and feelings,

The children who pleyed in group one were K., L., and E. Thesse
children walked home with the news that their class would go to Chi-
cagoe Fach of the children went to a cifferent part of the room and
closed their eyes to get the thoughts and feelings in mind. Yhen they
were ready they begen. E. skipped gaily and during the critique she
reported thet her thoughts had been, "I can hardly wait to get home
and tell mother."™ The response given by E. as she played this exer=-
cise was somewhet more sincere then in previous work. UI. responced
to this exercise with a quiet dreemy walk or as the observer states
it "a new adventure type of playing." L. said that she had been think-
ing, "How nice it will be to go to Chicego." Concentration still seemed
difficult for L., but she seemed less inclined to mirror E.'s actions.
In contrast to E. and D., the manner in which K. walked was slow and
contemplative. There was still some tendency to pley for the aucience,
but it was not pronounced, ancd the pantomime had some qualities of sin-
cerity. K.'s thoughts had been of all the things his cless would do in
Chicago, Each of these children might have found concentrating easier
had they played in cifferent groups.

The ohildren who played in the next group walked home with the



€0,
news thet treir sclool ricnie, on which they had counted, was called
off. Chiléren !,, F., anc #. pleyed in this group. F.'s reaction
to news was shown in a starpirg, sputtering walk, which seemed to sey,
"I'm disgusted and therefore I should stemp end sputter."” Luring
the critique she told us that she was very disgusted with her teacler,
but did not report specific thoughts. The otserver reports that child
A. walked across tre room with & sed expression on her face and used
more concentretion then tefore. She seid that her thought had been,
"The teacher said we couldn't go on our picnic. I'm so mad at the
weather," and when esked by the leader how she felt she reported,
"I'don't know, I just felt funny." Y., tre third child, geily walked
along. Suddenly she stoppred her pantominre and came to the leader
and asked if they were supposed to walk home with the news trat their
class had just planned a picnic. The leacer expleined that the situa-
tion wes just the opprosite. . laughed end sat down near the leader
because other children hed just finished pleyinge. . was not at ell
upset about the situetion but explained to the class thet ste had been
thinking how much fun the picnic would be.
Playing in this group three were C., N., anc¢ B who were to walk
home in the rein wearing their very best shoes. C. seened to be
extrerely worried ebout getting her shoes mudcy end et tines was almost

in tears. Later she exrleined that she hed been thinking, ™ het will

hiid "

mother say? These are so muddy! ™Will I ever get a new pair of shoes.
In the playing of this exercise, C. showed more concentretion than in
past work. Child B.'s pentomime incluced tiptoeing thrrough the rud, a

pause to wipe off her shoes and an stterpt to step over andé around the

vy
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mud puédles. R. seemed a little worried but tried to figure out the
best way to avoid tre mud. Several children mentioned theat they liked
the way she welked around the mud. N.'s rantomime was similer to B.'s
in that he used the action of stepping over puddles and brushing off
his shoes, but differed beceause he showed us thet it began to rain
harder end barder and became more and more worried about his new shoes.
This pentomime wes the only one in the group to show an indication of
a clirex and his action irndicated excellent picturization.

The discussions which followed each of these three playings of
the different walking ection was devoted mainly to the player's expla=-
nation of his thoughts and the "watcher's" descriptions of bodily action
which portrayed feelings. Fach child sesmed to enjoy telling his thoughts
to the others. An attempt was made to guide the children in stating
their thoughts as conversational dislozue. ™Valking hore with new shoes
in the rein" was the most successful of these exercises, and seemed to
offer the best opportunity for emotional expression.

The walking exercise was followed by the "surprise package." Instruc-
tions for playing the "surprise packape" were given and then each child
drew an exercise. Drewing the exercises and keeping them secret appealed
to the children. When trey had read their cards, the instructions (indi-

cated in that lesson plan) were repeasted concerning their feelings and
| the planning of endings. Then the children closed their eyes to pic-
ture tre situetion and to plen the endings of their individual pantorime.
Refore beginning, the group discussed the particuler things to watch
for while someone wes playing and decicded to look for what happened in

the story and action which reveeled the thourhts end feelings.,
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A. end F, drew situation one end were the first to pley. A. pan=-

tomimed hanging clothes on the line but gave the situation no particu-
lar feeling or definite ending. She commented that she wesn't too
happy or too sad. F. carried out her basket, set it down, wiped her
hands eand started to hang up clothes. The records agree that she
did not meke the basket look heavy and that her actions in general
were vague, Like A., F, did not give her situation en ending or give
any indication of what might have happened beforehand. Some visuali-
zation of what might have occurred before the scene opened would have
helped A. and F. to portray emotional feeling. This material did not
seem to evoke originality in response nor did the children involved
respond with imaginetion. A more specific stetement of the situation
might have brought a better response. These two children hed diffi-
culty picturing what might have happened previously wkich might have
given them a strong emotional reaction. During the discussion period
the leader ssked what ocould have hsppened before the scene began which
might have made the pleyers feel particularly happy. Child B. suggested,
"The mother might have told her girl that there was a surprise in the
bottom of the basket,™ and also sugzgested that a person might be "mad”
if his mother had rade him stop something he enjoyed to hang up the
clothes.

During this discussion several of the children also asked if the
situations could have happy endings. Discussing the events that might
have occurred before the pentomime situetion began seemed to give the
children ideas which were revealed as groups two, three, four and five

playead,

]

X
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"The lost ring" was the situation played by the second group,
made up of pleyers H., N., and B. This was a particularly interesting
group because eech of these players responced with imegination, origi-
naelity end concentrstion. In her pantomime H. walked around looking
down and kicking the gress aside with her feet., She stopped once as
though she had found the ring but then wes mistaken. H.'s most
realistic touch came when a weed tickled her leg and she scratched it
with her other foot. The scene built to a climax as she becams more
and more worried looking first in one plece and then another, until
she was almost ready to ory before she finelly found the ring end
placed it on her finger. N., a twelve-year-old boy, ealso played the
lost ring situation with a great deal of concentration as he pulled
the grass apart and crawled on his hands and knees as he carefully
looked for the ring. His body tension, facial expression end tempo
of movement all indicated that he was really thinking end feeling.
The ending of N.'s pantomime differed from H.'s in that the ring was
not found. His feeling gradually became more intense, and his disep-
pointment at not finding the ring was carried clear back to his seat
vhere he sat with his head in his hands for a moment before he broke
from the scene and came back to reality. The last member of this
group, Child B., started her pantomime by moving very slowly ebout look-
ing at the grass end stooping down occasionally to push the grass apart
with wide, circular movements of her hands and arms. Finally B.,,
stopped suddenly, opened her eyes wide, picked up her ring, smiled
and placed it on her finger. Though H. and B, used the same endings

they each played the scene differently and in accordeance with their
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own thoughts and feelings., During the discussion N. said that he had
thought, "It was the best ring I had. Gosh, I lost it right after I
got it." A number of the children who watched commented on how real
this scene seemed. M. particulerly the way H. "itched her leg with
her foot."™ D. seid that she could really tell that the players were
in tell grass. The pleying done by this group offered a particularly
opportune time to discuss different reactions to the same situation.
Varying degrees of emotion displayed by these three players was noted i
by the watching group and they also decided it was fun to see how each

of the players ended the story.

Number three on the lesson plan outline or "picking up the pieces
of the broken dish" was played next by Child C. and K. The players
also responded particularly well to this exercise. When the children
drew for their exercises, K. had drewn "the dish washing situation"
and asked to put it back and draw agein beceuse he felt that he would
not do it well. As K. played this "broken dish scene™ the one he drew
the second time, emotional response was one of anger mixed with anxiety.
The pieces of the broken dish were carefully picked up and put in the
waste basket. During this picking up prooess he pricked himself sev-
eral times and each time this occurred his anger grew. His scene ended
when he apologetically showed his mother the dish in the waste basket.
Most of his work in this pantomime seemed sincere although occasionally
the author and observer felt some actions were done for effects When
C. played this situation her dominant emotions were fear and guilt.

C. looked at the dish, got a tube of household cement, and tried to

mend the dish. As she struggled with the pieces that would not fit
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together she was almost in tears. When her mother reprimmanded her,
her body was tense, and she dropped her head, then her body gradually
slumped down in despair with her head buried in her arms which rested
on her knees, This playing seemed particularly realistic and almost
as though it were an episode which this child had actually experienced.
Vhen the scene was finished her body relaxec and she returned to reality,
appearing quite happy and pleased as she returned to her seat. The
children notec in the discussion that C. really had tried to put the
dish together and had looked really sad and afraid when her mother
scolded her, They also noted that K. had been sorry, but that his mother
did not seem to be mac. They liked the way he picked up the pieces
and thought they actually seemed broken. The records of the thoughts
of these children during playing were incomplete.

Child M. was the only person to drew exercise four. She signed
and frowned as she washec the dishes. In her hurry to finish the dish
weshing she banged them down and almost broke one dish. When she finished
she wadded up the dish towel and threw it down on the drain board. ¥N.
remarked that her thoughts had been, ™Why'd I have to do this anyhow.
I was going to & movie and I had to do these darn dishes." Comments
made during the discussion following indicated that the children had
hed & clear idea of her action. Child B. said, "She was drying dishes
and wanted to do something else." H. agreed with B, and explained
"You could tell she didn't want to do it because she put the dishes
down hard and wes in a hurry." N. was very pleased that the group

guessed her feelings and action correctly.

ERYT
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D. and E, plaved together again in the final group. They both
decided to use the same chair for their fathers' presents and for this
reason were facing each other as they came. Both of them were very
. conscious of the audience and often glanced at the members of the
class to see their reasctions, however, they seemed to enjoy playing.
D. told the class that she had brought a new white shirt and a bow
tie for her fether. E.'s pantomime had ended with the action of grab-
bing the present out of the chair and hending it to her father. She
explained that she had done this because she did not wish her father
to sit on the new hat she was giving hime As she handed him the hat
she mouthed the words, "Fappy Birthday."™ The discussion period follow-
ing this playing was brief because one of the children asked if some
of these situetions could be pleyed with "talking,"™ and the group
fhought this was a fine idea. The leader agreed that the scenes could
be played easily with dialosue and asked the children, "Vill we use
just words to show how we feel and what has happened?" The idea
thet feeling would have to show in the tone of voice and in action
was presented by Child L. The planning discussion also emphasized
thet when a scene is played with dialogue it is necessary to listen
to whet other pleyers ssy so thet the action of each person will depend
on what others in the scene do or say. The similarity between a real
conversation situation and a pretend scene using dislogue was also
discussed. All of the children except L. indicated that they wanted
to try a scene with "words". There wes enough time left in the per-
iod to play two group scenes. This situetion was presented by the

leader:

YT
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You are at the beach with your friends. Everyone hes

been having a wonderful time playing ball and the others

have just gone down the beach a little way ahead of you.

You have stopped to look at a shell when you realize your

best ring is missing. You look for it and do not find it

and call your friends to come and help you.

The children were given no time to plan what they would say but were
instructed to listen to each other and to make the ending depend on
what happened in the scene. Child H, volunteered and was chosen to
be the one who had lost the ring, and her friends were played by
Child K., A., and M. As they closed their eyes to concentrate they
were reminded, "Think your thoughts.™ "Think about how you feel
toward your friends and how you feel about the lost ring." "Whenever
you are ready, begin."”

As the scene opened, H. stooped down to pick up her shell, noticed
her ring was missing end made circular movements in the sand with her
hands. She seemed very worried, put her hand to her face, and then
called the others. As they came over to her, A. esked H. if she was
pleying in the water. H. informed the group that she had lost her ring.
M. said, "We'll help you find it," and M. and A. started to search
for the ring. Child K. did not join actively in the search but just
bounced a ball end made suggestions about how to hunt and where the
ring might be. The dialogue was shared mainly by H., M., and K. After
many other suggestions had been made and the children had looked tho-
roughly through the sand K. said, "Are you sure you didn't leave it at
home?" Child H. used this question to build the climax and end the
scene., She thought for a moment es though going over the things that
she had done before leaving home and then remembered that she had left

her ring in her jewelry box. Everyone was greatly relieved and the

T TS
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scene ended on a happy note. All of the children commented that it
was & good ending and they liked the way H., looked for her ring.

The suggestion was made that K. could have helped look for the ring.
Tiscussion also offered sn opportunity to point out how each person's
dialogue grew out of listening to what the other players had said.

For the final scene the following situation was presented:

You are at home washing dishes. It is almost time

for your friends to stop for you. You know you ocan't get the

dishes done in time to go with them, and mother has said you

can't go until they are finished.

The volunteer chosen to pley the dishwasher was Child F. The
children who stopped by were Chilé F., C., N., and B. Before the chil-
dren ceme F, seemed very disgusted by her task, but when her friends
arrived she pretended she really did not want to go anyway. Child N.
tried to talk her into letting the dishes go until efter the movie but
F. would not do thet. The friends offered to wait but replied she
couldn't go anyway because she didn't have any money and then C.
offered to loan her some. At this point F. said that it wouldn't
help because she couldn't get the dishes done in time. E., C., and
B, all decided to pitoh in and help. Child E. assigned everyone to a
"helping job" and the dishes were finished with only one near mishap
when N. almost dropped a plete. At this point F. said, "Ohl It's
only mothert's best china."™ As soon as the dishes were done everyone
happily went off to the movies.

The remaining cless time allowed only a brief time for discus-
sion of the scene which mainly centerec around how much the group
liked the wey the friends had pitched in and helped. As in other

exercises, Child F. seemed to want to impress the audience end found



8%.
it difficult to keep her character consistent. The abrupt changes
of direction in the dialogue were original but added little to the
plot end flow of the scene.

Observations for lesson IV,

1. Mood situations which are successful need to be presented with
sufTicient detail and background information to stimulate a defi-
nite emotional response in the child.

2. Situation 1 in the "surprise package" provided insufficient detail
to stimulate a definite emotional response in the children who
play it.

3, Situations 2 and 3 in the "surprise package" presented enough de-
tail to stimulate emotion and yet allowed sufficlent freedom to
enable the child to use his imagination and originality in the
interpretation of the emotion end the planning of the climax and
ending.

L, The "surprise package" device was useful in keeping the children
who were not playing interested in watching.

5. There were not as many high ratings on the rating scale chart
for this as there were for lesson III., This might be due to the
new s8kills required to dramatize the material.

6. Though a group of children respond to the same piece of lesson
material with similar basic emotional interpretations, they tend
to vary in their mamer of expression and intensity of feeling.

7. Children who tend to give a shallow interpretation, or to play only
for the audience tended in this lesson to have difficulty in build-

ing to a clirex end creating a satisfactory ending.



I.

II.

III.

Eegerness to participate.

Sample Rating Scales

90.

/ L. /

Never.

Contribution to planning.

A. Contributions Re.

B. Re. Plot.

Character.

7 3. 7

Of ten.

C. Re. Thoughts of characters.

D. Re. ULialogue.

E. Re. Action or Pantomime.

F. Setting.

(Kind of person, feeling.)

(What happens in the story or situation.)

(What the characters might talk about.)

/ L. 7

Unrelated,
reflect little
understanding
not useful
for planning.

/ 3.

Useful, reflect
some under-
standing rela-
ted to planning.

Concentration while playing.

/D /
Closely rela-
ted, reflect
understanding,
insight, imsgi-
nation, add a
great deal.

/ 1. / /R / / 5. /
Looked at Played with UDidn't Acocurate Uneware of
others for some inde- bresk, fair- pantomime. audience.
approval pendence = ly acocurate Not too Plays with
or to copy inclined to pantomime aware of independence
action. break, somewhat audience. completely

giggle, aware of into situation.
audiencs,

Originality shown in playing.

A. Re. Characterization.
B. Re. Plot or action of story or situation.

C. Re. Pantomime.




v.

VI.

VII.

D. Re, Lialogue.

9l.

/ L. / 2.
Copied others
or very vague
use of ideas
given in plan-
ning.

Imegination.

/ zZ, / L,
Used ideas

presented

by class

but played

with indivi-

dual reactions

and added some

new ideas,

(Visualization and picturization.)

/ 5. /
Many new ideas
which contribu=-
ted richness
and ability to
see and feel
relationships
while playing.

(Rating of action during pleying which indicated the above mental

process.)

A. Re. characterization.

B. Re., Use of iraginary costume or setting.

C. Re. Pantomime or action.

/ 1. / 2.
Little or no
detail, very
incomplete,
Poor general
pioture.

/ kD / L.

Good general
picture, some
detail,

Observation of classmates who are playing.

/5 7/
Complete detailed

picture almost
to the point of
meking it vis-
able to audience.

/1. 7 2.
Distracted
others.

Contribution to critique or discussion of playing.

A. Re. characterization.

/ 3, 7 I,
Viatched.

B. Re. thoughts and feelings.

C. Re. action.
I. Re. dialogue.

E. Pantomime.

(That the character does.)

/7 5. 7
Watched with
close attention.

/ L. / 2
Directed at the
classmate, based
on inaccurate obser=-

vation not constructive.

/ 3’ / —‘uo
Rather impersonal
reasonably accu-

rate, attempted to tbe

constructive

/ 5. /
Honest impersonal
constructive based
on accurate obser-

vation.
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93.
8. There was a tendency to plan heppy endings for the pantomire
situations. (N. is the only child who deliberately used a sad
ending for his scene.)
9. Planning suggestions seem to be coming from more of the children,
but evaluation still depends on the comments of & few individuals.

Iesson V

Explanation of the choice of material. [During lesson IV most of
the children had responded well to the process of thinking thoughts in
dialogue form and allowing these thoughts to dictate their action.

A1l but four of the children had responded with a great deal of sin-
cerity to most of these exercises. The responses to dates showed just
enough progress in their ability to think the thoughts of the charac-
ters and play sincerely to make it possible to move on into change=-of=-
mood pantomime. Another lesson in mood pantomime would have been help~
ful to most of the children. The children showed & minimum of readi-
ness for the new work and the decision to move on to change=of-mood
pantomime was mede because of the limited number of lessons remaining
in the program.

A pioneer and Indian theme was chosen for the Lesson V because a
number of the children in the class had come to Toyshop Theatre tryouts

for Charlotte Chorpenning's "Indian Ceptive™ and had asked to act out

some of the play in class. Ideas suggested by scenes in the play were
used as a basis for the change-of-mood exercises in this lesson.

lesson plan, lesson V,

I, Objectives.
A. To develop a sensitivity to the changes in bodily activity

which ocour as a result of changes in thoughts and feelings.



II.

III.

.
B. To aid in their understanding that different people may react
differently when faced with the same situation.
C. To prepare for simple story dramatization.
D. To work for better concentration and more sincere playing of
situations which involve emotional response.
Introduction.

"Many of you asked to play some scenes from "Indian Captive",
so I heve planned some scenes with similar characters, how-
ever, the things that happen will be a little different because
I thought it would be fun to see how we would end some of the
situations.”

"Indians are near". (To be played in pantomime with members of
a group of three or five all working on the main character at
the same time.)

A. ™You are a pioneer boy or girl about your own age and have
lived in the new country for several years. Therefore you
know and understand that neighbors must help each other,

You know also, that each member of the family must be willing
to do his share without being told. Your father is away on
a long trip to the fort for supplies, and mother has gone to
help some new neighbors. You have been left in charge of
your younger brothers and sisters. It is about time for you
to brew soap again so you are scrubbing out the brewing tub
while the smaller children are just out of sight leoking for
herbs in the woods at the edge of the clearing. It is a
beautiful day and you are having a wonderful time preparing
a surprise for your mother. Suddenly you hear a bird call
in the forest, but it doesn't sound quite like a bird. In
fact, you are pretty certain it is an Indian."

B. "What would you feel when the scene begins as you are scrub-
bing the tub? TDoes this feeling change when you hear the
bird call?"

C. "Is there anything in the story that tells you what kind of
person this pioneer boy or girl is?"

L. "What would this boy or girl think while scrubbing the tub?"

E. ™Nhat thoughts would the boy or girl have when the Indian
call is heard?"



F.

G.

H.

I.

95.

"What is there in the story that would affect the feelings
of the pioneer when the Indian cell is heard?"

"How could the scene end?"

"I will clap for the birds call."

Possible variations.

l. If the group seems ready, suggest that they play the
above soene with several characters and with dialogue.

2. A possible sequel to the above scene might be "The pio~-
neer mother (or father) comes home expecting to find
her children and discovers they are missing. Instead
she finds an Indian headband."™ Another possibility might
be, "the parent discoveres the children are missing
and starts to look for them, but they jump out of
their hiding places and surprise her."

3. These variations might be played with one character in

pantomime or with several characters and dialogue.

IV. "The Chief brings home a captive."™ (To be played in pantomine

with emphasis on ensemble.

A.

B.

"You are Indians in your own village preparing for a feast.
Your chief has been away for many moons searching for a cap-
tive and this is the day he is to return. As you prepare
for the feast you also listen for the drum which will come
from the warrior on look=out rock when he spies the return-
ing Chief. Finally you hear it and the number of drum beats
tells you that he returns with one captive. You listen again.
The drum tells you it is a girl, and the third time the drum
tells you the girl is white. One of the villagers sees the
chief coming and you all stop work to watch him enter and
oross the village to the council tent. The scene ends when
he enters the council test.™

"The players in the scene will all be Indian villagers. You
may be any age or sort of Indian you wish to be. The chief
who enters will be an imaginary one. A olap will be used

to give you the cue for hearing the drum."



C. ™ihat will you be thinking as you prepare the feast?"

D. ™What will you think when you hear the drum? What will meke
a difference in your thoughts and feelings as you hear the
drum? Could each Indian feel differently?"

E. ™Will you need to listen to what the drum says before you
think your thoughts, or will you be happy or sad the instant
the drum oue is given?"

F. Possible variations.

1., The same scene may be played with dialogue.
2. The children may plan other things which might happen
in the village after the captive is brought.

Summary report for lesson V. This was the opening day for the

Girl Scout Cookie Sale, and everyone was eager to know who was going
to be in the Spring Toyshop play so there was a great deal of excite-
ment before class began. J. and O. were absent. Everyone else arrived
for class a few minutes early except M. and F, who were a little late
and missed most of the opening discussion. The general excitement did
not subside at the beginning of the class, so the leader stopped the
opening remarks ' and waited until everyone was ready to listen. The
class started with a somewhat authoritarian atmosphere.
The first scene was presented as described in III, A through G,
on the lesson plan. All of the children closed their eyes to visualize
their scene and decided what their ending would be. As they were ready
they raised their hands and were assigned to groups. Before the play=-
ing started the children decided it would be easier to play if they used
the leader's suggestion of a hand olap as a signal for.tho Indian call.
K., N., Y., and H., three boys and a girl were the first to raise

their hands and were assigned to group one. These children usually
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conoentrate well and play clearly but during this playing N., Y., and
F. did not concentrate as completely as they generally did. However,
K. concentrated rather well. All four children sorubbed the tub in
mich the same way, and they all listened well when they heard the
Indian call. However, their reactions to the call varied. In res-
ponse to the first call N, and Y. listened and went on about their
business as though nothing had happened, pretending not to be afraid,
but H. paused in her work, listened, moved to another side of the tub
and began to work faster than ever. The first signal for the Indian
call caused K. to stop soraping the tub end go to the edge of the clear-
ing, look for the Indiens, he saw none, and returned to his scraping
end sorubbing. At the second signal for the Indian call, H. stood up
and moved from place to place looking for the Indians. Although she
didn't seem to see any, she was worried and looked for the other chil-
dren, and finelly saw them coming down the trail with their mother.

Y. went to get the gun end quietly started to look for the children.

As he neared the edge of the clearing, he also, sew them coming.

Like Y., Child N. also got his gun and started to look for the children,
but at this point the pantomime became quite vague. As he returned

to his seat he said to himself, "I messed up the ending. It didn't
work out teo well." An original touch was added by K. When he heard
the second call he became quite worried, went to get his gun, looked

for the children, found them, put down his gun and gave each of them

8 sound spanking. When asked why he spanked them he told the group
that he had discovered that they had played a trick on him and made

the Indien call just to frighten him. The specific endings described



T [ J



8.
above were revealed by the children in the emotional feeling shown while
playing end in the description added to the discussion which centered
around the class puessing the endings. The children watching seemed to
particulerly enjoy the finish of K.'s pantomime and Child I's immediately
remarked, "K. spanked 'em." Liscussion was limited because the chiléren
who had not played were eager to do so.

Four girls plaeyed in the second group. Children G., L., C., and
B. all enced their scenes by finding the children, but there were dif-
ferences in emotionel intensity. All of the girls were happily scrub-
bing the tubs and responded to the first call with a movement of their
hands to their mouth which indicatecd the thoughts of "Oh" or ™What
was thatl™ With the second call B., G., and C. ell went to get their
guns &nd looked for the children. L. did not bother to get her gun
but started to look for the children at once. A very careful and
anxious approach wes used by Chilé¢ C. who seemed to be concentrating
more completely than the other children. This concentration was evi=-
dent in the end of her pantomime when she fell on her knees and hugged
thems B. seemed to work very hard to control her anxiety as she sesrched
for the children and when she finally found them she seemed sincerely
glad and led the little boy into the house. L. and G. seemed relieved
to find the children but did not respond with the intensity shown by
B. and Ce In the discussion which followed the children commented
that C. was really glad, when she found her brother or sister.
‘eny of the comments were spontaneous and though the general impres-
sion of the comments were noted the name of the child meking them was

not always recorded. This discussion reflected the "watchers" ability

to recognize action that clearly reflected the feeling of the player.
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D. and A. played in group three. Again D. had trouble with con=-
centration which was made even more difficult for her by Child K. who
distracted her and caused her to break and giggle several times. Although
she made en effort to get back into the scene all of her pantomime was
vague. In contrast, A.,who usually had trouble concentrating, for the
first time seemed unconscious of the audience., Her scrubbing action
was excellent and at the Indisn call she stopped, listened carefully,
wrinkled up her nose, shook her head, and went back to the sorubbing.

On the second call she stopped scrubbing, stood up, looked around, and
then went to get the gun., After this she called the children and smiled
es she apparently saw them coming. Following the playing, L. commented,
"A.'s saction really seemed real." A. wes very pleased at this. Both
girls who played enjoyed recounting their thoughts during the scene and
describing the endings they had used. This discussion period was parti-
cularly brief for the next group was extremely eager to play.

In the last group to play the "Indian near" scene was Child E.,

M., and F. Two of the girls, E. and M., played with concentration and
originality. For example, M. scrubbed her tub with a cloth and squeezed
it out with clear clean cut action. E. often paused, checked her work
and looked very pleased as though thinking how pleaséd her mother would
be. When the first Indian signal came both of these girls listened
carefully and considered what they should do. M. went for her gun on
the first call end on the second call started to leok carefully for the
children, finding them just a little way out in the woods. The observer
noted that M.'s playing seemed more sincere than before and that she
seemed especially relieved when she found the children. For the first

time E. showed no signs of being aware of the audience. She looked for
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her brother and sister, found them, and hurried them home with a gentle
spank so that they would not be caught by the Indians. In contrast to
E. and M., Child F. showed little concentration. She was inclined to
watch M., and mirrored her action of scrubbing the tub, but as the scene
went along this tendency to copy decreased and when she found the chil-
dren she seemed disgusted with them. During the discussion she said
thet she was a little mad at them because they had worried her so much.
Following the playing of the scene the children mentioned the change in
bodily action which E. and M. had shown as their moods changed. Child D.
said, "I really liked the way they scrubbed the sides of the tub." The
boys took very little part in the discussion because they had not watcohed
during most of the playing of the scenes. They were interested in =
bicycle counter which N. had brought to cless with hime Before the next
rlaying the leader reminded them that this was an activity which every-
one must share, if it is to be fun for all, and after this, N. smiled
and put the counter into his pocket. The boys turned their attention
to the activities of the group. Their interest grew when an Indian
villege was introduced es the setting for the next situation. (IV on
the lesson plan.) TIuring the planning H. suggested that one of the
Indians in the village might be stirring a pot of food on the fire.
Others suggested grinding corn, cearrying vegetables, baking breed,
etc. The children also decided that it was a "happy feast™ and B.
thought everyone would be "excited." They further decided that the
change of mood at the sound of the drums would depend on how they
felt ebout the captive. Child C. felt that some of the Indians might

feel sorry for the captive. A. thought thet they might be "med™ becauce
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she was a white ceptive end others thought that they would be glad
becsuse the captive would be someone new to play with. When the dis-
cussion reached & point where most of the children viere contributing
end thinking of ideas, they were divided into three groups by the lea-
der. One of the boys wes placed in each group. Pefore the playing
began the children met for a few minutes in their groups to tell each
other wrat kind of an Incien they planned to be, end to decide who
would see the chief first and give the others the cue. There was also
genersl agreement that the drum cues would be given by the leader,

The girls in group one were B., H., C., and D., and Y. was the
only boy. He seemed to resent this and did not join in too well with
the planning. When the scene began the girls played as a unit and
there wes a "hurry hurry" tempo to their action., These three "squaws"
seemed proud and excited ebout their work. During the playing of
this scene Child L. seered unawsre of the audience. Her pantomime
improved and she played well with the others, although her change in
mood seemed to come from the thought "Ohl I'm supposed to change my
mood now." B. played en Indian child and her action centered around
bringing food to B, who was playing an Indien woman cooking over e
fire. For fker action, C. chose to grind corn. Y. played an old Ind-
fien wood carrier but did not meke any attempt to relate himself to
the rest of the group. When the first drum sounded all work stopped,
and all the children listened, eand the girls exchanged surprised or
disappointed glances when they learned that there was only one cap-
tive. Child Y.'s reaction was similar to those shown by the girls

but wes not shared with them. In response to the second drum B.
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seemaed pleased to learn the captive was a girl, C. was displeased,
and H, rescted with a shrug. I'isappointment wes the genersl reaction
to the third drum. Y. forgot to give the cue for the entrance of the
imaginary chief but C. saved the scene ty seeing the chief and giving
the cue to the others. When the chief and white girl entered the
villege B. seemed hsppy. H.'s action indicated scceptence of the
chief's will and L., C., and Y. became more displeessed then before.
Their playing concluded as they went back to their work. TLuring the
discusslon the actiorns which revesled their feelings and indicsated
their working together were pointed out. The "watchers" particulerly
enjoyed guessing the characters played by the children.

The next group was eager to play snd was made up of three twelve-
year-old girls and one eleven-yeer-old boy, K. The eleven-year=-old boy,
K., seemed particularly pleesed to be playing with the older girls and
tried unsuccessfully to dominate the plamring. The actions chosen by
K., L., end ¥. were particularly interesting and original. An accurate
and interesting pantomime of an old Indian man wesving was done by K.
Vith grest care L. cooked meat for the feast by turning a spit over an
open fire. Near the fire sat V. meking corn meal patties. G.'s action
wes not clear. All the players in this group listened well when the
drum sounded. ). was pleased that the captive was & girl; K. looked
as though he was quite doubtful as to the chief's wisdom; L. seemed
disappointed but then seemed to think, "Oh, welll™; and G., by all
appearsnces, was perfectly happy about the captive. The girls all
seemed sincerely pleesed when the captive arrived, but K., who had

been pleying sincerely up to this point, reached out and touched the
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ceptive as though she were a hot stove., This action wes completely
out of tune with the playing he had dore earlier. After the players
hed finished there was a brief discussion centered eround thre actions
which had mace the scene seem real.

Chiléren N., E., F., and A. played in the final group. F.'s
sction of stringing beads for a headbend was the most originel end
Interesting one in this group. Carrying food was the action chosen
by A. E. ground corn end N. carried weter, The general concentra-
tion of the group was good, Marked improvement in originality, con-
centrstion and visualizetion was shown by E., F., and A. To the cap-
tive's com‘ng, A. responded with acmiretion and eagerness, F. with
refusal, end E. with interest. To N. the whole thing seemed quite
strenge. When they had finished playing this group was so eager to
tell their thoughts and feelings that there was little time left for

discussion by the "watchers,"
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TABLE V

RATINGS OF CHILDREN'S OVERT RESPONSES TO
EXERCISE MATERIAL USED IN LESSON Vv (Continued)

LESSON PLAN KEY

IITI. "Indians Near,"
IV, "Chief Brings a Cartive Home."

(See lesson plen V and refer to numerals listed for
a more detailed description of these exercises.)

RATING SCALE KEY

I, Eagerness to playe.
II. A. Contribution to planning Re. Character.

Bo Re. Plot,
C. Re. Thoughts of charsoters.
D, Re, Dialogue,
B« Re. Action or pantomims,
F. RQ. s’ttiul

I1I. Concentration while playing.

IV, Originality shown in playing.
A. Re, Characterization,.
Be Re. Plot or mction of story or situation,
C. Re, Pantomime,
D. Re, Dialogue,
Ve Imeginetion,
A. Re, Charsoterization,
Be Re, Use of imaginary sostume or setting.
C. Re, Pantomime or action,

VI. Observation of classmates who are playing.
A, Amount of contribution.
Be Re. Characterization.
Ce Re, Thoughts and feelings.
D. Re, Aotilon
E. Re. Dialogue
F, Re. Pantomime

(Each of these headings has its own desoriptive scale.
For samples of the scales identified by these numerals
see page S0 )
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Observetions for lesson V.

The pleyers micht kave progrescsed more rapidly in their ability
to sincerely interpret change of mood if the exercise used for
this lesson Fad centered on one change of mood.

The emotional situetions involved were not close to experiences
with which these children are familiar and their responses during
playing indicated that it was difficult for them to visuslize
clearly eriough for sincere interpretetion in playinge.

Nost of the originality was shown in the choice of Indian village
activities for exercise IV.

Some originality was shown in & few of the player's reactions to
finding the chilcren.

There was more similarity in the responses to exercise III than
in the responses to exercise IV,

Some success in ensemble plasying was achieved by most of the groups
in exercise IV,

Child A. end Child E. were less conscious of the audience as they
played these exercises than in any previous lessons. (A.'s new
confidence could be related to the fact that she had just been
cast in the Toyshop play.)

The pantomires presented by F. in this lesson and in some previous
lessons seem to show a tencency, on her part, to react with dis-

gust and anger to enything which may get in her way.
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108.

General Observetions Concerning }ood and Change=-of=lood

The first work in mood or change-of-mood pantomime should utilize
exercise material which clearly suggests only one feeling or one
change of feeling.

The responses of this group of children were adequate, but in the
opinion of the author, their work in characterization during story
drematization might have been more sincere, and reflected changes

in feeling more clearly, if the group had had at least one more les-
son utilizing mood and one more utilizing change-of-mood exercises.
The material in Lesson V was too complex for beginning work in change=-
of=-moode This wes evident in the lack of clear cut emotional reactions
as the children changed their thoughts and feelings.

The following exercises seemed to evoke the clearest emotional res=-
ponses from both "watchers" and "pleyers": Lesson IV, ™Mialk home

in the rein weering your very best new shoes," "the Surprise Packege,"
and the exercises concerning "The lost ring" and "Broken dish."

(The children who happened to play these exercises might have hed
some influence on the success of the exercise material because they
were presented by children who usually show a great desl of imagina=-

tion end originality in their playing.)
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LSS ONS UTILIZING SITUATION AXL STORY YVATERIAL
Lesson VI

Fxplanation of choice of meteriasl., The children's responses to

lesson V indicated that they needed to play situations which dealt
with characters end actions close to their own experience. The chil-
dren had enjoyed the story-like qualities of the meterial used in
lesson V and were sufficiently successful in handling the complex
situation thet the decision wes made to move forward into story mater-
ial whkich had modern characters and simple action.

Lesson plan, lesson VI.

I. Objectives.

£. To help the children grow in the sincere interpretation of
emotion enc change in emotionsl feeling.

B. To give the children an experience in building a story an
incicent at a time so that they will learn to recognize the
units into which a story must be broken as it is dramatized.

C. To give them material which would contribute to their abil-
ity end desire to irprovise and use dialogue.

II. "Tom and Betty," a serial story to be developed incident by inci-
c’tent.-5

A. Introduction:

Today we are going to play our first real story. Vie
will play it in a very special way so that you will

help write it. In fact, we will play it one scene
et a time, and trhe action of one scene will depend on

————

3 Incidents and characters are based on Cherlotte Chorpening's
Play, "Radio Rescue."
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what happened in the one just before it. We will play the
scene in pantomime first. Why?

Betty and her brother Tom live in en orphan home.
They are about the same age as most of you but they have
lived in an orphanage since they were three. This orpha=-
nage is on a lovely hill just outside of the town and on
Saturdey most of the kids go into the town. Most of them
do odd jobs about town to earn money for the special
things they want. For two years Tom and Betty have worked
very hard and saved every penny to buy a radio sending
and receiving set. This has been a secret project becauss,
though they are allowed to have their own rooms, they
aren't allowed to have any kind of electrical equipment
becsuse the head mistress is afraid they might get hurt,
or that it would run up the electricity bill. But Tom
and Betty have wanted the radio set so much that they
thought surely it would be all right if they bought one
which ran on batteries. They have brought the sending
set plece by piece and hidden it away in the attic, and
now they have saved almost enough money for the receiv-
ing set.

"When our scene begins Tom has just finished working all
Saturday morning for one of the local merchants, now he

is waiting in the park for Betty who has been babysitting.
This is en important day for if Betty has earned enough
money they will be sble to buy the used receiving set and
the parts which will mske it work."

1. ™Vhat does Tom think while he waits?"
2. "How would he feel while he waits?"
3, ™hat might he co?"

L., "How will he feel when he sees Betty coming down the
street?"

5. ™ihat will he do?"

6. ™Yhat happens when Betty gets there?"

7. "How cen we end the scene?"

8. Play the scene in pantomime.

9. MCould there be dialogue in this scene?"
10. ™Where would the words come from?"

11. Play the scene with dialogue.
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"Jdur next scene starts as Tom and Betty hurry down the street
with their money to the shop where the used radio has been in
the window for almost a year and where they have come every
Seturday morning to look longingly in the window."

1. ™vVhet do they think es they come down the street?"

2. "het heppens when they get to the shop?"

3, "If they buy the radio do you think they would esk
to heve it wrapped?"

L, ™thet kind of a men runs the shop?" (If the children
seem reacdy tris might be played in dielogue the first
time.)

5« Play in pantomime.

"Now that Tom and Betty have the radio what is their next

problem? Vhet can they do to get it into the home? Who

might be in this scene?" .

"It is now lete at night and Tom end Betty have slipped up

to the attic to try out their precious radio. The window

is carefully covered with an old sweater so that the beam

from the fleshlight won't show through. They have taken the

redio from the trunk end are ebout reacdy to try it when they
hear footsteps coming down the hall."

1. "How do they feel?"

2. "What do they think?"

3., ™hat do they do?"

L. ™ he door opens and in come the kids."

a. "What might the kids do?"
b. ™itet might Tom eand Betty do?"
c. "How could the story end?"

5. Play the scene in pantomime.

6. Play the scene with dialogue.

Summary report of lesson VI. The group was particularly small

because D., E., J., F., and M. were absent. Bullding their own story
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eppealed to the children. Lluring the introduction of the story the
observers reported that the children listened well. When the pianning
for the first scene in the story began the children all seemed eager
to present their ideas. Child B. suggested that Tom would feel very
excited. A. eagerly sugpested that Tom would be thinking, "Oht I
hope Betty hasn't lost her money." Someone suggested that Tom would
be eeger for Betty to come and would be happy when she arrived.

After discugsing the feelings and thoughts of Tom and Betty the
setting was planned and the children were asked to volunteer for parts.
Child K. volunteered to play Tom and no girls volunteered to pley Betty,
so N., an eleven year-old-boy, said that he would like to play Betty.
The scene opened with K. sitting on a bench in the park worrying and
fidgeting. Finelly he picked up a newspaper and started to read, but
soon stopped to look for Betty and to count his money. This portion
of the pantomime seemed a little forced. When Betty entered, Tom
seemed sincerely glad. They counted their money, decided they had
enough end happily went off to buy the radio.

¥hen the scene was finished the first comment was made by Child
A. who said, "Tom took the money out of his pocket but he never put it
back." An attempt was made to guice the discussion back to the actions
end ideas which hed been good and G. aided in this by steting that she
liked the way K. read the paper. Child B. liked the way K. walked
back and forth when he was worried and said that she sew changes from
sadness to happiness. The comments gradually blended into suggestions
for playing the next scene. MNany ideas were contributed. Someone sug-

gested thet as the scene was played in dialogue Tom might mumble to
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himself, and A. sugrested that it would be better if Tom talked out
loud to himself."™ Plans were made to add excitement to the scene.
This could be done by having "Betty drop her money," E. suggested.

0. added, "Yes, and tren they could count their money end find that
they were a dime short." C. felt this would be a good idea becsause
then, "Betty could find the money in her shoe so that they will have
enough money to buy their radio."™ This planning sequence was quite
spontaneous and is an example of the pooling of ideas for which crea-
tive dramatics strives.

Dialogue was to be used in the second playing and many of the
children volunteered to play. Child O. was chosen to play Tom and
Child E., a twelve-year=-old girl, played Betty. Their scene opened
with Tom pscing and chattering away. His dislogue did not show par-
ticularly strong feeling but merely seemed to be something to say.

As Betty entered the park she dropped all of the money. Tom did not
seem particulerly concerned at this but waited for her to pick it

up and come to hime. As they counted the money together the feeling
of excitement grew and these players seemed sincerely happy as they
went to buy their radio.

LDuring the discussion which followed some ideas for new action
were sdded but the thoughts and feelings of the players were empha=-
sized. The children eagerly volunteered to play this same scene a
third time and incorporated the additional idess.

The interpretation given to the third playing by N., who played
Tom, and L., who played Betty, made the characters and their feelings
seem real, As he waited for Betty, Tom seemed sincerely anxious, and

not only paced up and down but kept looking for Betty as well., His
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body, voice, end ¢ielogue ell worked together to say, "Why doesn't
she come? I wish she would come." As Betty entered she wes in such a
hurry thet she dropped the money end Tom rushed to help her pick it up.
Tom asked, "Feve you lost any?" They counted to see and she told him,
"\Mrs. Clark gave me sore extra for sitting." These players managed
to build some suspense as they counted their money. Tom put the money
in his pocket and Betty said, "Oh, it's just enough. ¢6.00 is all we
needed." The bodies of both children seemed to heve a lift and light=-
ness which mede their happiness seem especially real as they skipped
off to buy their radio.

From this playing the class seemed to gain the emotional feeling
of the characters and the tempo of the scene. The children who watched
also responded to the sincerity of the players.

™fhat do you think would heppen next?" was the question used to
guide the children into planning the second situation. Child J. res-
pgnded that they would go to get the radio. This suggestion was acknow=-
ledged and scene C. in which the children go to buy the radio was intro-
duced. Many suggestions were made concerning what night happen whren
they reached the shop. "The shop could be closed," said A. "If we
pretended the shop was closed," C. statec, "the shop man might just be
out to lunch.” It was Y.'s suggestion that the radio might be gone
from the window end B. added the idea that the shop man might just be
having it fixed for the children. Every member of the class contributed
something to the planning of this scene. The whole thing was discussed
until they came to the agreement that Tom and Betty would come down

the street and find the radio missing and the shopkeeper out to lunch,
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Just as Tom and Betty were about to leave the shopkeeper would return.
The children also decided that it would be fun if the man surprised
the children by heving the radio all fixed for them. They felt he
would do this because he was a kind person. Before starting to play,
the placement of the doorway of the store and other elements of set-
ting were agreed upon. Child E. wanted to play the storekeeper so that
he could heve an Italien accent. When the leader suggested that it
might be more in keeping with the other characters to play the shop-
keeper "straight”, K. was not so sure that he wished to play.

This scene was played twice. The first cast included G. as Betty,
Y. as Tom, and K. as the storekeeper. Tom and Betty came down the
street feeling quite jubilant but began to feel sad before they hed taken
time to look in the shop window and realize thet the radio was missing.
First both of them seemed ewasre that the shop was locked; next, each of
them discovered, at the same time end using different windows, that the
radio was missing from its usual place. At last the shopkeeper returned
and produced the radio for them from inside the store. They bought it
and went happily on their way.

Comments from the cless indiceted that "watchers"™ liked the fact
that Tom and Betty were happy and the way Tom rattled the door. Sev=-
eral of the children liked the storekeeper because he was such a jolly
person. Someone suggested that the scene would be better if Tom and
Betty "got together™" on when aend where they would find the radio mis-
sing. Some practice time was also spent on verbaliazation of the
thoughts of the characters because the next playing was to have dialogue.

B. suggested that the shopkeeper might think "I hope they appreciate this,"
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as he slipped in the back way with the radio. Vhen Tom rattled the
door, L. thought Betty might say, "let's weit until he gets back."

Tom was played by Child J., Betty by Child B., and the shopkeeper
by C. and eleven-year=-old girl. During the scene J. showed improvement
over previous playings in his use of dialogue because his words seemed
to oome from his character. Tom snd Betty came down the street saying
how wonderful it would be to have the radio. As planned by the class
they looked in the window together and found no radio snd Betty said,
"let's look in the other window. Maybe they just moved it.™ The two
children looked but still the radio was missing. When they tried the
door there was no answer, but they waited for a little while. Just es
they started awey the shopkeeper came, unlocked the door and called
them back. Tom asked hopefully about the radio and the shopkeeper
assured them that he had it and asked if they wanted it wrepped.

Betty nodded her head and during the wrapping process she kept her
eyes glued on the shopkeeper. Her whole body reflected the fun and
thrill at having the radio. Both children looked as though they could
hardly wait to get home and try the radio.

This scene could have been played several more times with new
additions each time but it seemed more importsnt for the children to
have the experience of completing the story. "What would Tom and
Betty have to face next?™ weas sufficient to start the planning of
the next situation. Interest seemed to increase and more than ever
before there was the feeling of a group working together and having
fun. Everyone sgreed that the next big problem would be getting the

radio into the orphanage. O. suggested that the headmistress could catch
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them, and N. thought it might be interesting if some of the other
"kids" caught them. The decision was made to try the seme scene
several different ways. Three pairs of Tom's and Betty's were chosen.
Each combination of Tom and Betty decided whether they would rather
have a headmistress or children catch thems The groups met for a min=-
ute to do some limited planning.

The first cast included K, as Tom, A. as Betty, and the two chil-
dren were B. and J. In this scene the two "kids" (J. and B.) met Tom
and Betty at the door and asked whet was in the box. Tom said, "Candy,"
Betty said "Books,™ and this process turned into a private argument
between J, and K. The two girls kept working end did manage to get @
word in once in a while but it was difficult. The two boys were more
concerned with their ergument than the scene but finally Tom and Betty
got away by seying that it was a radio for the head mistress!' birthcay.

In the next group H. as the heed mistress caught Tom (Y.) and
Betty (G.) as they came in. H., as headmistress, was a stomping,
storming woman who was more concerned about the children's lateness
than with what might be in their package. Tom and Betty were sent
to bed without any supper but they did not mind this because they could
try their redio sooner.

The last group to play this scene used the hallway s their set-
ting. Tom (N.) and Betty (C.) were caught as they sneaked in the door.
When the mistress asked the children whet they had in the box they
explained that it was only candy and comics. She reminded them that
she did not like them to have candy and comics in their room and asked
thet they promise never to do it egain. This headmistress had ege
and dignity. The class again responded with enthusiasm to the sincerity

of the players,
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Since the class period was almost over the children were interested
in playing the final situation, therefore very little time was taken for
discussion of the above scene. To play the final scene the class was
divided into two groups.

The scene was presented as outlined under E on the lesson plan.

The orphanage children who were to come to the attic were given a few
minutes to plen together, and the Toms and Bettys planned their set-
ting and their possible defenses against their prying housemates.

The end of the story depended on how the two groups of players reacted
to one another,

The cast for group one included Tom (Y.), Betty (B.), and the chil-
dren K., A., and H, Vhen the scene opened Tom and Betty were taking the
radio from the old trunke. They had it already to turn on when they
heard the other children talking outside the door. They hid the radio
and kept very still but the other children came in. K. wanted to know
what they were doing up in the attlic and A. asked why the weater was
over the window. Tom was very defensive in his answers but Betty wanted
to share the secret. She took Tom aside in order to talk the situation
over end they decided to tell the intruders all about the redios. The
other children were delighted and the scene closed with Tom teaching
K. how to run the sending set and B. was showing A. how to work the
receiver,

In group II Tom was played by N., Betty by C., and the children
were G., L., and O. (Class ren a little overtime so G. haed to leave
and meet her mother before this scene was played.) This scene began

like the one just described. When the intruders entered Tom and Betty
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insisted that they had come to the attic to read comics. L. and O.
refused to believe them but kept searching until they discovered the
radios. Tom told L. and O. that he would show them how the radio
worked if they would promise not to tell. L. asked C., "Lo you like
things like this?", and C. replied, "I don't know. I haven't tried
it, but they sey it's lots of fun." As the scene concluded the boys
were having a wonderful time working with the radio and L. wes inform=-
ing C., "This better be lots of fun or I still might tell the head=-
mistress.”

After each of these scenes a few comments were made about the
outstanding dialogue and action, but the critique was very brief
because the cless had run overtime.

As the cnildren left the room they seemed particularly relaxed
and happy. K. and J. said, "Boy thet was sure a good story," and N.
said, "Gee that was fun." Several of the girls also remarked that it
had been fun, and C. and B. said they had "liked this story so much.™
B. also asked, "™fhat do the girls with those yellow sheets do?"

She was told that they were helping to find out what kind of things
boys and girls liked to play in creative drmetics. This answer
satisfled her and C., B., and L. left the class cheerfully talking

together.
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TABLE VI

RATINGS OF CHILDREN'S OVERT RESPONSES TO

EXERCISE MATERIAL USED IN LESSON vI (Continued)

LESSON PLAN KEY

II.’ Be
C.
D.
E.

Waiting in the park.

Buying the radio.

Taking the radio home.

Radio discovered in the attic.

(See lesson plan VI and refer to the numerals listed
for a more complete description of these exercises.)

RATING SCALE KPY

I.
II. A.

Eagerness to playe.

Contribution to planning Re. Character.
RQ. Plot.

Re. Thoughts of charsoters,

Re, Dialogue,

Re. Aotion or pantomime.

Re. Sottingo

Concentration while playing.

Originality shown in playinge

Re, Characterization,

Re. Plot or action of story or situstion.
Re, Pantomime,

Re, Dialogue.

Imagination,

Re. Characterization.

Re. Use of imaginary costume or setting.
Re. Pentomime or action,

Observation of classmates who are playing.
Amount of contribution.

Re, Characterization,

Re., Thoughts and feelings.

Re, Action

Re. Dialogue

Re., Pantomime

(Each of these headings has its own desoriptive scale,
For samples of the scales identified by these numerals
see page 90 o)

12k,
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2.

125.

Jbservations for lesson VI.

All the children took a very active part in the planning.

During planning most of the ideas showed thinking end originality
and yet‘also seemed independent.

The children felt the mood changes in tre scenes end usually the
final plaving of a situation had warmth and sincerity. As a result
the characters seemed real end the audience watched absorbedly.

The material was presented in less detail than indicated on the
lesson plan because the children grasped the situations so rapidly.
Each playing seemed to bring forth new ideas which enriched the
scene which followed.

After the first self-consciousness over the brother-sister rela-
tionship the boys and girls played easily together.

Interest gradually increased as the story built in plot and action
and class closed when it had reached its peak.

During this lesson group spirit grew and all of the ochildren worked
together as a unit for the first time. (This was difficult for
Child K., but to some extent he too became part of the group and
began to share happily in the cooperative feeling before the

period ended.)

This lesson involved new skills yet Table VI confirms the trends
shown in the summary record which indicates an increase in parti-

cipation in all phases of the activity.
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lesson VII

Explenation of the choice of material. The children's ability

to develop and recognize plot elements shown in their responses to
lesson VI indicated they could try a simple story. MNiss Ward recom-
mends folk tales as excellent beginning story material for this age
group. Stone Soup by Marcia Lavenport Brownh, a modern writers
adeptation of the old folk story, meets the qualifications for story
material stated on page 12. The theme and plot of this story are
very similar to that of "The Jld Woman and the Tramp" which appears

in Miss Ward's, Stories to Ih'amad;ize.5 For dramatization in this class,

St one Soup seemed a better choice than "The 0ld Woman and the Tramp"
because opportunity for more children to play was afforded.

lesson plan, lesson VII.

I. Objectives.
A. To help the children pick out the important scenes which
must be played in order to maintain the plot of a story.
B. To help the children recognize the clues in a story which
show what kind of people the characters are.
C. To help the children find weys to enrich their playing of
a story and still maintain the plot and spirit presented

by the author.

L wmarcia Davenport Brown, Stone Soup, for complete story see
appendix page 183,

5 Winifred Ward (Editor) Stories to Dramatize, (Anchorage
Kentucky:s The Children's Theatre Fress, 1952) page 270.
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Introduction.
A. "Do any of you know what we mean when we speak of a folk tale?"
(Discuss briefly the origin of folk tales.)
B. Introduce the story and suggest that the children listen for
the following: (1) the kinds of people in the story; (2)
the plot of action which must be included in our drematiza-
tion of the story; (%) clues to the setting; (L) the action,
thoughts, and feelings of the characters; and (5) possible

places where interesting additions can be made.

IXI. Tell the story Stone Soup. (To adapt the story to the needs of

Iv.

the class the three soldiers were given names end richer charac=-
terizations.)

A. ™hat do you think happened in the story?"

B. ™What kind of people were in the story?"

C. ™fho played the joke?"

D. "Where does the story take place?"

"Can you think of a character you would like to show us in panto-

rmire?"

A. ™Whet ocan you do to show us who your character is?"

B. ™iould you like to show us your characters so thet we may

guess who he is?"

"If we were going to make this story into a play for someone who
had never heard the story, which scenes would we have to include?"

(Guice the children's discussion so that they will include at
least: (A) hiding the food, (B) soldiers asking for food, and (C)

the meking of the soup.)
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Summary record for lesson VII. Child L. arrived early and

came to the office to meet the leader who was looking over the story
material to be dramatized. Later in the planning her sugrestions for
the costumes end settings were very similar to the pictures she had
glanced at in the book. Child G. was absent because of illness and
Child J. and O, were also gone but no reason was given. The other
members of the class arrived on time.

The story was introduced by asking, "WThet is a folk tale?"
Child Y. thought it might be a "sort of like a rumor.™ Lifferences
and similarities between folk teles and rumors were discussed briefly.
The title of the story intrigued the children and most of them listened
well during the telling. Some privete experimentation with action was
done by Child Y. Many of the children set on the edges of their chairs
to 1listen and L., B., D., and E. seemed to enjoy the humor in the story.
Some of the children also seemed to be listening for the characters
which they wished to play. At the conclusion of the story most of the
children were so excited and eager to play that it wes difficult to
keep them planning. In response to the question, "What happened in
the story?", children F., M., E., L., K., and Y. all raised their hands.
K. started telling the incidents and then by going around the class
everyone shared in this portion. Y. pointed out that the village had
been tricked. The suggestions indicated thet the children felt the
people who lived in the village were not "bad", but only a little
selfish. Some were "just ordinery people” and probably "some mothers
would be more concerned with their children than with hiding food."
In the discussion of the village and the houses of the characters, the
children were amezed that people in the story would not have had telephones

and redios,
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Each of the children visualized a character which he might wish

to portray. These characters were presented in pantomime. The first
pantomime characterizations were presented by B., L., and H. Shallow
characterizations were given but each person was different. E. panto-
mimed a character who was a very hurried sort of person, but B.'s charac-
ter was a very neat, prim, deliberate old lady, L.'s character was
cautious. These characterizations were discussed only briefly. The
children should have been given more opportunity to point out which
actions told about the people characterized. Records are not camplete
concerning the pantomimes presented by M., N., E., Y., A., and F. but
the available information shows that the boys played soldiers and the
girls villagers. In general, when the children gave their character
pentomimes, either the character's action or his personality was clear,
but seldom were both factors present.

During the following plenning phase which preceded the playing
of the first scene, K. started talking with the boys (Y. and N.) who
were sitting next to him. His actlions during planning sometimes
seemed to indicete that he did not think he needed all of the prelimi=-
nary worke

After a rather long and rigorous discussion the children finally
agreed thet the first scene should begin when the villagers received
the news that the soldiers were coming. M. suggested that the villagers
ocould hear of the approaching soldiers by means of the telephone or
wireless, and someone reminded her that this was a long time ego. E.
said, "I know. There could be some shepherds on the high hills and
they could motion from one to another and until the message came through

and Y. could be the shepherd on the high hill." The class decided
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that the town busybody would see the imaginary shepherd's message and
that she would rush around the village to tell everyone. ¥hen the
planning discussion turned to the question of what other characters
would live in the village, boys broke up their own private discussion
end joined in the group planning again. Two old maid sisters, the
town busybody, and a busy mother were suggested as characters for the
story. Child K. esked, "Aren't there going to be any men in this
village? Couldn't there be a lazy husband or something?" The girls
agreed that this would be fun. A brief plan of the setting and action
was mede and finally children could be chosen for the different parts.
Meny hands went up.

H. was chosen to be the town busybody and her characterization
was very convincing but still unocluttered. Her sense of timing held
the soene together and gave it pace. The village family had a lazy
husband played by K., a wife played by A. and an old grandmother played
by B The lazy husband was an inconsistent charascter because part of
his bodily action was quite lazy but he was always asking, "Is there
anything I can do?" A., who played the mother, had no particular
characterization and did not relate herself to the other characters
around her. B. who usually concentrates well and does an interesting
job also lacked a definite characterization, but she had a wonderful
time hiding food as did all of the players. F. and M. played the old
maid sisters. These girls had definite characterizations and related
themselves to each other and the villagers.

Everyone in the scene seemed to sense that the action and
dialogue could not all occur et once, but that when it grew in one

corner of the playing area it needed to diminish in another.
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So much time had been cevoted to discussion and plenning that
the first playing of the scene went reasonably well. Therefore, it
was possible to move right on to the second scene. The discussion
following the first pleying turned quickly to the planning of the
scene where the soldiers beg for food and meke the soup. Planning
was sketchy for the children were so eager to play that they seemed
to feel they knew what they wanted to do.

Fritz (the tall soldier) was pleyed by E., Franz by Y., and
Frederick the philosopher, by N. Among the village characters were
the busybody played by L., one maiden lady played by D., the old grand-
father played by K., and the deughter by Child C. OJnce the scene had
started the pleyers showed a great deal of excitement and the scene
moved rapidly. The children seemed lost in their playing and at tires
the action and dialogue became garbled because everyone was talking
and pentomiming et the seme time. 1In spite of the apparent confusion
the children playing seemed to know what was happening. Close obser=-
vation indiceted thet the children were adding some new ideas and
dialogue. Those who kept the dielogue moving in the right direction
were L, end N. Turing the soup making and eating scene the players
were inclined to form something looking like a football huddle around
the soldiers. The scene was concluded with the feasting. All of the
children seemed quite pleased except E. who was disappointed that they
did not have the village dance that was mentioned in the story. The
time was five o'clock so there was only a brief discussion which con=-

cerned problems resulting from garbled playirg.
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As the children were getting ready to leave several of them
sugzested that we play Stone Soup on the day that their mothers were
invited to sharg the class. Another comment wes, "Boy that was fun,"
and one or two of the children asked if the whole story could be

replayed the following week.
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TABLE VII

RATINGS UF CHILDREN'S XWERT RESPONSES
TO STORY MATERIAL USED IN LESSON VII

Rating Scale Key I II-A B C D E F III IV-A
VY V[V V V[ VY V[V VYV [VVV[VVYV[VVV[VVV[VVV
Lesson PlanKey A BC|(ABC|ABC|ABC|ABC|(ABC|ABC|ABC|ABC
Child A z 33 2 24 [32
Child B LLLILL [L LL [LL |34 |33
Chila C LLLTL L 3%33(333.
Child D z L4 3 1 3|1 3
Child E 3L533 |3 Lz |3 5 L|z L
Child F 3 LLL 3 3 |2 L L 34 (323
Child G Absent
Child H LLLL 33 L 3 z L L4
Child Y 3 LLIL 314 3 L 3 Lis L4
Chila J Absent
Child K L'Ls 5 LI 2 |3 L 3 334|345
Child L sss|4LL]shh L [LLL|sks]3s Lz L
Child M "LLL[ L |34k L 3 L L4 L
Child N LLLT3 L4 L LLTL L 4l3 s5[3 5
Child O Absent




RATINGS JF CHILDREN'S OVERT RESFUNSES
TO STURY MATERIAL USEL IN LESSON VII (Continued)

TABLE VII

134,

Reting Socale Key IV-B C D V-A B c VI
Lesson Plen Koy ) 3 ¢4 i c|anc|npc|anc|aBc|ano
Child A 3 2 33 ) 32 32 33 33
Child B 33 [3L4 |34 [33 [33 [33 [LLL
Child C 33L1332312L3[233] 23[333]3
Child D 2 3(2 3 3/1 z]2 2|1 233
Child E L 3|5 L 313 3 Lls 2|33
Child F 33 [z L 3 |33 [33 [33 [3 3
Child G Absent

Child E 23 (30 n L |3 2L |L L
Child Y 3 3|4 L 3 L 3|4 33
Child J Absent

Child K 3L1z234 3L123L[333[33L]3
Child L 23 L L1z L1z 3|3 3[4
Child M L 4iz LIz 3|4 L[z 3|4 L|LLL
Child N L]z 4 L3 53 3|3 LIL 2
Child O Absent




TO STORY NATFRIAL USED IN LESSON VII (Continued)

TABLE VII

RATINGS OF CHILDREN'S OVERT RESPONSES

Rating Scale Key VII-A B c D E F

Lesson Plan Key vvv|vvv|vvyVv|vvyv|vvv|vvy
ABC|ABC|ABC|ABC|ABC|[ABC

Child A 111

Child B 22 |3 L 13 3

Child C L 4 L

Child D 11

Child E 22 L L

Child F 3 33 3 313 3 03

Child G Absent

Child K 2 2 313 3

Child Y LL] =z 4] L4 L 3

Child J Lbsent

Child X 2 2

Child L L 33 |3 3 L L L

Child M 22 |44 L

Child N 22 |L3 13 3

Child O . Absent

135.
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RATINGS OF CHILDREN'S OVERT RESPONSES TO

EXERCISE MATERIAL USED IN LESSON VII (Continued)

LESSON PLAN KEY

v. '_Ao.
B.
C.

Fiding the food.
Soldiers asking for food.
Meking the soup.

126,

(See lesson plan VII and refer to the numerals listed for
a more complete description of these scenes, page 123.)

RATING SCALE KEY

I.
II. A.

Esgerness to play.

Contribution to planning Re, Character.
Re. Plot.

Re. Thoughts of characters,

Re. Dialogue,

Re. Action or pentomims,

Re, Sotting.

Concentration while playing.
Originality shown in pleying.

Re. Characterisation.

Re. Plot or action of story or situation,
Re., Pantomime.

Re. Di‘logu..

Imeagination,

Re, Characterization.

Re, Use of imaginary costume or setting.
Re. Pantomime or action,

Observation of classmates who are playing.
Amount of contribution.

Re., Characteriszation.

Re., Thoughts and feelings.

Re. Action

Re. Dialogue

Re. Pantomime

(Each of these headings has its own descriptive soale.
For samples of the soales identified by these numerals
see page 90 .)



l.

2.

137,

Observations for lesson VII.

The village dance described in the original story contributes little
to the dramatization and could cause confusion. Therefore, it
might be wiser to mit it in the telling.

The class seemed to lack the skill in working together which they
had shown during lesson VI.

The children seemed to enjoy playing the story and were successful
in selecting the incidents important to a drametization.

All the characterizations tended to be two dimensional.

There was little growth in ability to portray characters with
sincerity.

A1l of the ohildren seemed extremely eager to play.

The playing was largely limited by the action of the story. Yet
the children played fully within the limitations of the story.
Pleying centered eround the form of hiding food and the conflict

between the villagers and the soldiers.
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Lesson VIII

Explanation of the choice of material. Since the children had

asked if they might play §3223‘§222 again the lesson was devised to
comply with this request. An alternate lesson was also planned to

be used in case the children's enthusiasm for the story had waned.

However, this alternate lesson plan was not used until lesson IX,

lesson plan, lesson VIII.

I. Objectives.

A. To help the children improve their dramatization of Stone

Soup in terms of characterization and clarification of the

garbled aotion and dialogue.
B. To give the children an opportunity to combine the scenes
and play the whole story.

II. Review the story. (Each child should share in this by relating
an incident.)

III, Preparation for plaoying. (Liscuss each scene in terms of action,
dialogue and characterizations which were well done the time
before. Guide the children in the discussion to show them how
ensemble can give clarity to the scene.)

A, Scene I. Hiding the food.
B. Scene II. Soldiers asking for food and meking the soup.

Summary record for lesson VIII, May 17th was a beautiful day

and all of the children were present except F., J., G., M., and O.
When the children were asked if they wished to replay Stone Soup
8Veryone responded eagerly. They all agreed that if the story was

Pleyed again it should grow. Each of the
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children added a bit to the story ss it was reviewed. Only C. and L.
had any difficulty contributing to this portion of the activity. Just
after the story hed been reviewed N. arrived. He was sure he remerbered
the story, so the group proceeced to discuss ways in which the first
scene might be improved. Child ¥. felt that the scene would be better
if the players listened to each other and M. thought that the actors
should cooperete. "Play together and work for better pentomime,”
were the suggestions contributed by H. In order to improve the story,
L. thought thet the plavers should avoid crowdirg into one area and
S peaking simultaneosusly. The planning of the first scene placed the
emphasis on a good clear beginning, climex and conclusion.
In the cast for this scene was Child L. as the busybody, Child E,.
&s the lazy husband, C. as the wife, and A. as the maiden lady. The
Scene began with each lady busily engaged in her house worke. L. was
baking a cake, A. was cooking something, and C. was trying to get her
husband to help with the cleaning. Vhen the news of the soldiers came,
the busybody rushed from house to house and the neighbors exchanged
ideas about what they should do with their food. The dialogue from
One group "cross faded" into thet of the next and all of it was audible.
A cooperstive spirit was shown as the villagers worked together to hide
their food and the wife end all the neipghbors put the lazy husbend to
worke. Imeginative iceas were used by the children in the "food hiding"
pantomimes, Tetail was used in suggesting the characters when, for
example, the busybody looked for dust in a neighbor's house.
Evaluation of this scene by the "watchers" included comments of

approval about the wey the villazes shared their idees and work. Most
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of the comments offered during this evaluation period reflected accurate
observation and most of the suggestions for improvement were made in
relation to the pantomime.

The seme scene was replayed with the following cast: busybody =
B., maiden aunt - H., wife - F., lazy husbend - N. Playing a very
nosey busybody was difficult for Child B. OJn the other hand, Child H.
found it difficult to play the maiden aunt as anything other than a
tovn busybody. K.'s portrayal of the wife wes quite convincing and
he was really a nagging old wife. The husband, as played by N., obviously
wes a very meek soul, but he did try to avoid working. During this
playing the pantomime improved and the individual characterizations were
quite original but the dialogue again became garbled. Though it was
sometimes hard to understand the words, the tempo of the scene was good.
This scene was not repleyed because the leader felt its quality would
probably decline rather then improve.

Information concerning the casting of the "Soldiers-Asking-For-
Food" scene was incomplete. However, the notes indicated one of the
soldiers was played by E., the busybody by L., the maiden lady by D.
and the grandfather by C. The notetions concerning the critique indi-
cated that the best feature of this scense wes when all the villagers
peeked from their windows in anticipation of the soldiers' arrival.

From both audience and players ceme the compleint that E. kept "doing
things to make us laugh and thet didn't help the storv." The action
to which the children objected was a pantomime of measuring the vil-
lagers to indicate that they were fat and well fed. It was original

but the children were right in labeling it es distracting. In this
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version of the scene the plavers still tended to crowd around the
soldiers while thev were making the soupe Child Y. felt this wes
particulerly ineffective because, es he said, "If the villagers are
too close the trick won't work,"

Since there was not time to pley the story as a complete unit the
children wished to replay the previous scene and work for improvement.
Flanning was rushed yet this drematization was better than the previous
one, Soldiers were played by L., K., eand C, and villagers were 3., N.,
He., and A. Their playing as they went from house to house showed con-
centration until they reached B.'s home where the children all slipped
out of character for a few moments. L., who played the tired soldier,
kept in character by always asking for a bed. These soldiers were
caonstantly discovering food which had been inadequately hidcden by the
Vvillagers. Whren the soup meking startec the dialogue was shared by
all three soldiers which meant that K. was conscious of being a member
of the group. This time the villagers were skeptical at first and gave
threir food grudgingly, but gradually they became more willing and gen=-
erous. Easgerness to taste the soup grew as the villapgers added more
and more of their own food, and when it was nearly done they rushed
to get tables and dishes from their houses. The scene concluded with
everyone gathered around the teble and H. announcing, "Such men don't
grown on every bush." Both "watchers" and players appreciated this
playing end the children seemed to feel satisfied with the accomplish-
ment.

Before the group wes dismissed plans were made to invite the
mothers to share the June 7th class. D., E., and Y. were appointed to

an invitation committee and L. and B. volunteered to make some cookies.
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TABLE VIII 145,
RATINGS OF CHILDREN'S OVERT RESPONSES TO

BXERCISE MATERIAL USED IN LESSON VIII (Continued)

LESSON PLAN KEY

III. AL,
A.2.
B.l.
B.2.

Hiding the food.

Replaying A. l.

Soldiers esking for food and making the soupe
Replaying of B. 1.

(See lesson plan VIII end refer to numeral III for a more
complete description of these scenes, page 138.)

RATING SCALE KEY

Eagerness to playe.

Contribution to planning Re. Character.
R.o Plot,

Re. Thoughts of characters.

Re. Dialogue,

Re. Action or pantomime,

Re. Sotti!g.

Concentration while playinge.
Originmality shown in playing,.

Re, Charscterization.

Re. Plot or action of story or situstion.
Re. Pantomime,

Re. Diealogue.

Imagination,

Re. Charaoterization.

Re, Use of imaginary costume or setting.
Re. Pantomime or action,

Observation of clasemates who are playing.
Amount of contribution.

Re, Characterization,

Re, Thoughts and feelings.

Re, Aotion

Re. Dialogue

Re. Pantomime

(Bach of these headings has its own descriptive soale.
For samples of the scales identified by these mumerals
see page OO o)
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Observations of lesson VIII,

l. Sufficient improvement was shown to warrant the time spent in
replaying Stone Soup. (This improvement is reflected by the sum-
mary record end the ratings on Table VIII,)

2. Characterizations improved, but were still somewhat two dimensional.

2. The children seemed to show interest in playing together and in
bullding a scene.

L. K. made an earnest attempt to play as a contributing member of
the group.

5. The children should have been given an opportunity to play the
story straight through.

lesson IX

Explanation of the choice of material. Ballads are recommended

by Winifred Ward as suitable material for drametization by eleven and
twelve year olds. Therefore the leader was interested in seeing how
this group with limited experience would respond to playing a balled.

Lesson plan, lesson IX.

I. OJbjectives.
A. To aid the children in selecting incidents from a ballad
for drematization.
B. To give the children an opportunity to practice characteri-
zations of people from other eras.
II. Introduction.

A. "How meny of you have heard or read a ballad? Loes anyone
know what a ballad is?"

B, ™iho sang or told balleds?" (Fresent the background infor-

mation and show a picture of a minstrel.)
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C. "Can anyone tell us something of life in the middle sges?"
(Fill in the background informetion which the children may
lack.)

D. "HFas anyone cvery heard of Fing John?"

III. Read "King John and the Abbot of Canterbury,"6 (An introduction
of the characters, and an explanation of difficult words and basic
plot should precede the reading. If possible show costume pictures.)

A. ™That happens in our story?"

B. ™Tho are the people in our story?"

C. ™ihat are the thoughts of the people in our story?"

D. "Why does the King pardon the Abbot?"

IV. Play some of the characters in pantomime.

V. Play a scene at the Abbot's house or at the King's court. (The
scene will be planned from the ideas of the children.)

VI. Choose a scene from the ballad, plan it and play it.

A. The Ying commending the Abbot to answer his questions.

B. The Abbot asking the wise doctors at Oxford.

C. The Shepherd disguised as the Abbot.

L. The Abbot receiving word of his pardon.

Summary report of lesson.zi. The only children Absent were G.,

J., and J. Child Y. brought the design for the invitations and party
plans were discussed briefly before the lesson material was introduced.
The introduction and presentation of the background material

progressed slowly because the children had only a limited knowledge of

6 TViinifred Ward, Stories To Lramatize, (Anchorage, Kentucky:
The Children's Theatre Press, 1952), page 295. (See Appendix for a
copy of the ballad.)
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the middle ages, and most of them were unfamiliar with ballads. H.
was the only child to respond to the question, ™'hat is a ballad?"
She explained that a ballad was a story to be sung. Using this expla-
nation as & starting point, the leader explained how minstrels wandered
from court to court collecting and telling stories. The verbal expla-
nation of the minstrel wes augmented by pictures. Knights and ladies
and the courts of kings were discussed. When asked if they had ever
heard of King John, N. replied that King John had been brother of King
Richarde One of the children knew that King Richard had gone to the
Crusadese To help orient the children to the period, the presentation
of the balled was prefaced by showing pictures of costumes of the mid-
dle ages. The pictures were followed by an explanetion of the basic
incidents in the ballad, the changes in setting and the unfamiliar
words. After this, the ballad was reads The children seemed to
listen, but there were some puzzled expressions. M., F., H., and B.
seemed to understand the story much better then D., Y., and E. The
latter three appeared to understand that the King was jealous of the
Abbot but found it diffioult to follow the action in the scenes.
After a rather lengthy question and answer period the children seemed
to get the inocidents firmly in mind, end planning began for the charac-
terization pantomimes and for the first scene.

At this point everyone was trying to give ideas at once, This
jumbled enthusiesm necessitated the suggestion that ideas be given
one at a time so that none would be lost. From the discussion of the
King's character, the group agreed that he must be commanding, proud,

and conscious of his power, but still show thet he had a sense of humor.
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In reponse to the question, "Could anyone show us this king in a panto-
mime?" Child K., Chil¢ L., Child E., Child A., Child H., and Child B.
volunteered.

K. presented his Fing mostly through mouthed telking end through
his walk. Fe seemed to be giving orders and receiving meny compliments.
In contrast, Child E. wes a very fat Fing lolling on the throne and
"chomping" en a great joint of meat. Her bodily movement and facial
expression gave the impression of greed. Greed was also shown by
Child L. as her King polished end put on his beautiful gold chains.

An original touch was added to the King's character by Child H. who
became very angry with one of the servants and throughout her panto=-
minre she wore an expression of complete disdain. The King played by
Child B. showed great pride in his clothes by smoothing her robe and
brushing off flecks of dust. Parts of B.'s pantomime seemed to be
rather self=-conscious and uncertain, but her welx and bearing were
kingly. Child A. tended to imitate the pantomimes of others, and
seemed very unsure of what she was doing. During the discussion most
of the children who had watched indiceted that they hed partiocularly
liked the ways in which the kings had walked. Some of the other fea-
tures of the pantomimes which pleased the "watchers" were B.'s use of
her robe, E.'s indication of greed, and H.'s facial expression.

A suggestion thet the next scene be planned and played with dia-
logue was met with general verbal approval and enthusiasm. Child Y.
suggested that the story should start when the King went to see the
&bbot, but M. thought the audience would understand the story better
if the first scene showed the King hearing about the Abbott's riches.

Nost of the class egreed with M. Therefore planning became concerned
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with who would tell the King of the Abbot's riches. K. suggested
that perhps the common people could tell the King, but L., B., and H.
immediately disagreed for they felt the common people would never be
allowed at court. Therefore, it would be the ladies of the court who
would tell the king. Child E. thought it should be a servant for she
seid, "How would the ladies know about the Abbott?" Jne of the other
girls intervened end fused these two ideas by suggesting that the ladies
of the court could be gossiping and e servant could overhear them and
tell the King. An attempt wes made to decide whether or not the ladies
end the servant should like the King, but no agreement could be reached.
In the final plans for playing it was decided that each person was to
maeke his own decision concerning his attitude toward the King. When
tre scene opened the ladies were to be gossiping in one corner of
the court and one servant was to be fanning the King. Another servant
wes to enter bringing fruit to the king. Yost of the action and dia-
logue was to depend on the ability of the characters to listen to each
other, enéd to relate each idea, feeling, and action to the structure
of the socene.

In the first playing of this scene Y., who had a very kingly welk,
seemed quite powerful, but he allowed his servants to make suggestions.
The ladies, children D., C., andA. were seated in a circle sewing as
they gossiped. Their diaslogue indicated thet they were pleesed to know
someone was richer than the King since he was such a selfish,unpleasant
person. Yhen the King sent the servant to offer the ledies some fruit
and discover what they were saying, all of them changed the subject.

The servant, Child E., was not to be defeated by this trick so she asked
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the ladies whet they had been telking ebout. C. said, "Ohl We weren't
talking ebout enything at all." The other ladies followed C.'s example.
Finally, as the servant started to leave, they returned to the subject
of the Abbot of Canterbury, his lends and his riches. The servant
paused and listened and then hurried to tell the King. The King res-
ponded to this news by pecing the floor. He thought of two or three
possible courses of action and discarded them, end then decided to send
the servant to "fetch" the Abbots. The girls who played the ladies
seemed to enjoy their gossip end pitting their wits against the King.
Jccasionally the pleasure which they found in playing would show through
in giggles.

Comments in the critique period noted the way the King walked and
that he had "really seemed worried about the Abbot's power and popularity.”
Jne of the children felt that the servant was "a little too equal with
the King." 1In en attempt to guide the children in portraying cifferent
kinds of characters the leader asked if all the ladies would have the
same feelings toward the King. To this the children responded with the
idea that one of them could like the EKing, and Child B. thought one
of the ladies might be kind. Various activities also were suggested
for the ladies. The children were eager to try these new ideas and
the second cast was chosen,

Child L., as the King, seemed very proud, but also cautious. This
King kept his eye on the ladies end sent H., the fruit-carrying servant,
to spy on them. Vihen H. approached, the ladies ceased their chetting.
The ladies, F., M., and B., were pleased when they were given "such fine

fruit," but they suspected H. was sent to spy. As soon as the servant
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started to go the ladies began to talk about the Abbot, and the servant
tried to slip back and overhear the conversation. Child M. noticed
this and she signaled the others to change the topic of conversation.
By again offering fruit to the ladies the servant attemptec¢ to dis=-
guise his intent of spying. Child F. refused the fruit by saying,

"Oh, nol I resally can't have another bite. Why, I can't get into my
Sunday dress now." Over and over egain the servant offered the fruit
and repeatedly the ladies chenged the subject urtil the servant finally
asked, Mthet were you talking ebout?" V». replied, "If you rust know
we were discussing the Abbot of Centerbury." The story began to move
again as the servent rushed to tell the King. At this news the King
beceme quite flustered end upset end begen to pace the floor. A bit
of a climax was built by tre King as he ordered the fanning servent
to summon the wise men. The scene built further as he ordered the
fanning servant to summon the Abbot so he could decide whether or
not to cut off the Abbott's head. This final order given by the FKing
corcluded the scene.

Cless had elready run overtime so there was no critique of this
playing. Meny of the chilcren stated that they wished they could

have finisted the story. CSome conmented, "Vie were just getting started."”
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RATINGS OF CHILLREN'S JVERT RESPONEES
TO EXERCISE IMATERIAL USED IN LESSON IX
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Rating Scale Key I 1II-A B C D E F 1III IV-A B| ¢C
lesson Plan Key IV V|IVV[IV V|IV V|IVV|IVV|IV V|[IVV|IV V|IV V][IV V
Child A L4 55 LIL L] s 52| L3|33]53
Child B L4 z L] L] LlL3 LLlL3 3] 5 3
Child C L4 3 2 2 2 z z 2
Child D L L]z 2 32 2|3 2 2 2 2
Child E Ls 2| L] 3|43 53|53|33]|54L
Child F 24 3 2 L Ll 4L 3 2
Child G Absent

Child H 55 L 3 LI44 4lL4L4lL4 444144
Child Y LOJLLILLIL 313 s L] L] 3
Child J Absent

Child K L5(5 LILL L5{35]135[35
Child L sLILL] 5 L LLlzs|3L]zL
Child M LL4JLLlL3| L33 L1 31 3| 3
Child ¥ 3 3 313 LT L[ 3| 3
Child O Absent
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Rating Scale Key L V-A C VI VII-A B c D E F
Lesson Plan Key IVV|[IVV[IVV|IVV[IVV[IVVIVV[IVVIV V[TV V][IV V
Child A 3153[33[53[L3]32]k L3 L
Child B 31Lzl53[L3[L3[23]310 3134
Child C 30 L1 3| 3[LL]23(33 33 3
Child D 3 3 1 313313313 33 3
Child E LibalbLhao|Lss|lL |2 |4 L 3
Child F 4 2 3 Z1% 4| 3 3 3| % En yn 3
Child G Absent

Child © 133333006023 |63 3 33
Child Y LT LT 3 3 |3 L |3 |3
Child G Absent

Child K SI1ZL[23|3L[2L4L|3 |& L3 L
Child L SZ L3 |3 0|LL[2L[3L] L[LE3|] L|LE
Child M 3 3 2 Z|L4(3 3 |3 3 3| 3
Child N 3 L 3 Lz 2|4 3 2

Child O Absept




RATINGS OF CHILDREN'S OQVERT RESPONSES TO

EXERCISE MATERIAL USED IN LESSON IX (Continued)

LESSON PLAN KEY

v,
'

Pantomirme of characters.
Scene at the Fing's house.

(See lesson plen IX anc refer to numerals listed, page 1L6.)

RATING SCALE KEY

I.
II. A.

Eagerness to play.

Contribution to planning Re. Character.
Re. Plot.

Res Thoughts of characters,

Re, Dialogue.

Re, Action or pantomime,

Re. Setting.

Concentration while playing.
Originality shown in pleying,

Re, Characterisation.

Re. Plot or action of story or situation,
Re. Pantomime,

Re, Dialogue.

Imegination,

Re. Charaoterization.

Re, Use of imaginary costume or setting.
Re. Pantomime or agtion.

Observation of classmates who are playing.
Amount of contribution.

Re. Characterization.

Re, Thoughts and feelings.

Re, Action

Re. Dialogue

Re. Pantomime

(Each of these headings has its own desoriptive scale,
For samples of the scales identified by these numerals
see page SO .)
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Observation for lesson IX.

1. If the children have a limited knowledge, of the era in which the
story is set, additional time must be spent in introduction and
planning.

2. The improvizetions tended to come from the flavor of the material
rather than from an attempt to reproduce the exact story.

3, Most of the responses reflected imagination and originality.

(The fact that the material was suggestive rather than concrete
in neture mey be related to the originality and imagination revealed
by the children.)

5. Characterizations presented by the children tended to be reasonably

consistent throughout the playing of a scene.

lesson X
- Explanation of the choice of materiel. Since this final class

meeting was a combination demonstretion and class, the material had

to meet the needs of the children, but it also had to be interesting to
watch end representative of ordinary creative drsmetics activities. Two
different types of material were chosen; one to show how the children were
able to rlan a very brief story developed from their own thoughts and ideas
and the other to show how they were able to dramatize a familier story.

lesson plan, lesson X,

I. Objectives.
A. To give the children an opportunity to share with their mothers
the types of dramatizetions which they had been doing in class,
B. To help the children concentrate completely enough on the activity

to have their pleying neturel, even though an audience was present.
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C. To give the children an experience in creeting their own
brief plot utilizing certain given elements within a
specified locale,
D. To fulfill the children's request to play Stone Soup for
their mothers.
Explenation to the guests of the generel nature of class activi-
ties in which the chilcéren have participated for the past ten
weeks., Emphasis should be placed on the fact that this is not
a program, but a reguler class which they have been invited to

share.

Development of en original situation.
A, ™iould you like to try and create a brief story of your own?"
B. ™Yhet are some of the qualities which & good story must have?”

C. "If we are to make up a story, how can we be sure that it will
have a clear beginning, an exciting moment, and a clear conclu=-
sion?"

L. "Do you remember how we built the Tom and Betty story one
scene at a time? Today I will give you the setting, tell
you something of what has happened before the story began
end give you three things to be used in the story. Then we
will divide into two groups and spend a few minutes decid-
ing what will happen in our stories end who will play the
parts."

E. "Have any of you ever been out west to a ranch? You have all
gseen ranches in the movies or on television, haven't you?
The setting of our story is your uncle's ranch in Arizona.
You have spent several summers at this ranch. This is the
last day of your stay. In fact, it is the last day you will
rrobably ever spend on the ranche. Your uncle has had quite
a few bad years and this fall he will probebly have to sell
the ranch. For this reason today is very special, and you
and your friends all are going on a picnic out on the hill
where the Indians used to hold their ceremoniels."

F. "How would you feel on such a day?"

G. "What would you be thinking and talking about?"

- .‘.N’A.An-_usm‘—-q—q

R
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HE. "Lo you think you could include in your story, (1) a sudden
rein storm, (2) an old cave end, (3) en encient Indian neck-
lace?"
I. ™ho would like to play in group I? In group II?"
J. ™ihat are the things you will decide on in your groups?”

K. "let's divide into our groups. You will have about five min=-
utes to plan.”

L. TFlaying and ciscussion of the scenes planned by the groups.
IV. Fresentation of Stone Soup.

A. "Loes anyone remember whet heppened in our story of S_t@im?"

B. ™het is the 3joke?"

C. ™%ho are the people in our story?"

L. Plan the story so thet everyore may play end then do the

story straight through;

V. FHave the chiléren serve ice creeam, cookies, and lemonade to the

guests,

Summary report of lesson X. Each child's mother had been invited

T o share this last class so that it was a very speciasl class meeting.
Children ¥., F. and H. arrived early to arrange the cheirs. As the
©h i ldren arrived they were each asked to be responsible for a particu-
lar duty in the serving of refreshments. The leader welcomed the

MO thers and guests and presented & brief summary of the ten weeks of
Cresgtive drematios activities., A few of the children arrived during
the exrlanation end slipped quietly into place, When the discussion
began most of the children did not appear to be overly aware of the
Presence of their mothers. Verbal and bodily responses indicated thre
Shildren's eagerness to create their own story. When asked, "'hat

fre tre qualities of a good story?" many hands were raised. F. said,
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"A good story must have a main idea."™ Child D. felt that it should

have excitement. From these general characteristics of a good story

the discussion moved to & consideration of the desirable qualities

of e beginning, ending, and middle. Some of the suggestions recorded

by the observers were as follows: Child E. said, in regard to the

beginning, "It should tell what the story is about, introduce its

chearacters, and get things going;™ 4in regard to the ending the same

child remaerked, "It has to tell who-dun-it;™ and Child K. suggested

that the middle must have "interesting action" and the ending must

"c ome out right." There were a number of other comments which were

S ontributed during this area of the discussion but they were similar

to those quoted and the records are incomplete.
The children were asked to keep the elements of a good story

In mind as they planned their own scene. Then the setting and pre-

Vv 1ous events described on the lesson plen under III, E. were presented,

anad the children were divided into groups. Group I (children N., H.,

Ae, L., Y. &and ¥.) planned in one corner of the room, while group II
(children E., Fey Ce, Do, Be end K.) did their plenning in enother

Corner. In group I the planning seemed pretty well shared, but in

Exroup II, K., E., F. and C. were vying for the domineting position.

When time was called, group I had come to an agreement about most of

their plans and were better prepared to play than group II, Neither

&EToup wanted to begin, but group I complied with the request to play

T 3ret,

Their scene opened when they arrived at the picnic spot and started
to unpack their besket. M. seemed to be the leader in dialogue. lLurirg

the unpecking process some of the children did very interesting and
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accurate pantomire. For example, L. took a jar from the basket, found

she could not open it and asked N. to do it for her. N. easily opened
the jar end invited everyorne to have pickles which he proceeded to

remove from the jar. Everyone started to eat things just es they were

taXken from the basket, end Child H, said, "let's not eat until we get
everything unpacked,"” so the children proceeded in taking out chicken,
s andwiches, etc., until M. said, "Well, thet's everything. I guess we ,
hawve reached the bottom of the basket." A. found the paper telling

about the reward of five hundred dollars offered for an Indian necklece,

The chiléren were interested and thought it might be fun to look for

SaAvTR.ow

Such e necklace after lunch, Everyone had just settled down to eating

his chicken when ¥, felt a drop of rain. Into the basket, helter=-

S ke lter, went all the foods The boys looked for a place to get in out
©f +the rein and finally spotted the ceve. As they ren for the cave
the children's bodies and faces indicated visuelization of the rain

St orm. This group had planned to use the space under the table for
the ir cave, but there was not quite enough room for all of them so they
Moved out. Vhen they were all in the cave, one of them suggested that
they eat there, so the picnic basket was unpecked end they settled down
to eat, and talked sbout the good food and their good fortune of finding
& place to eat. Child L. accidentally moved a stone under which she found
S Omething. They were not sure what it was until they hed rubbed off
Some dirt. As they reslized that it was a turquoise necklace the excite-
ment grew and they looked for the paper to check it with the description,

butg the paper seemed to be gone. Finally Y. remembered that they might

have left it out in the rain and deshed out to see, His pantomime of
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picking up the wet paper wes very clear and seemed so real thet the

water seemed to be dripping from it. They compared the necklace with

the one in the paper and the excitement grew as they decided it was

the right one and started off to tell their uncle about it. As they

went out of the cave N. added the natural touch when he said, "Gee,

can't I even have my chicken leg to eat on the way?" To this one of

the girls replied, "Fow can you think of foodl"™ Jbservation recorcs

L s —

indicated that these children were not awsre of the audience, were
sharing the dialopue and action of the scene and playing as an ensemble.

The children watching seemed to repond well to the series of climaxes

built by the group playing.

During the critique period, the children all seemed somewhat con=-

ScC fous of the audience end free participation was hampered by this

awareness, However, Child C. said that she liked the way the necklace

Was held up end K. noticed that everyone looked happy when they knew

they could save the ranch. Child B. liked tke way the newspaper was

uUused,

Group II was eager to play but asked to have a brief council before

they started. Their story began as one part of the group went to another

Tanch to pick up the neighbors. L. and her two girl friends cerried

the basket and vent to pick up K. and the other girls at their ranch.
The dialogue of K. and his companions indicated that they felt they had

been walting a long time, but everyone seemed heppy as they started for

Indian hill. K. took the lead, looked for and deciced upon the picnic

SPot., E. suggested they explore before eating their lunch., Everyone

8 &reed and started wandering eround the hill. Soon K. found the cave

8&NaA 411 the children followed him in to look around. Their cave was
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very low and necessitated ocrawling on hencs and knees to get in. F.

noted the "markings on the wall." After a brief exploretion C. sug-

gosted thet they eat and come back to explore later. Everyone egreed

and returned to the picnic site. As they started to eat everyone seemed

to have his own basket and there was some interesting dialogue about

exchanging food. E.'s pantomime of opening bottles of pop was parti-

cularly accurate. Soon it staerted to rein and everyone dashed for

the cave, At this point most of the picnic baskets seemed to disappesar

but the excitement began. K. crawled back into the cave and ceaught

his foot in what first seemed to be quicksand, but turned out to be

& hole vhere the necklace was hidden. Jne of the girls clesned the dirt

from the necklace, another suggested that it might be valueble, and L.

Sug;ested taking it to uncle right away. F. reminded everyone that it

Q

E. decided to check and see if it really was. She

wWas still raining.
Went to the door of the cave, poked out her head and hands, felt the

Tain and returned to report. They all agreed thet rain or no rain

this was too important to wait. K. also thought they should leave

because there might be a cave-in, and everyone started off through the
Tain to tell uncle. B. and C.'s bodily reaction and fecial expression
E&ave the impression thet trey were really visualizing the rain. These
©h i1dren played more as individusls and the ensemble spirit evident
in the first group was lackinge Child K.'s domination of the group

Me t some resistance as E. and F. also made their bid for the center

©f attention. As a result the children seemed at times to play egainst

T&t her than with one esnother. The "watchers" were interested, but did

ot respond as completely as the previous onlookers.

"}
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Agein the children seemed inhibitecd during the critique. There
were a number of brief comments such as, "it wes fun," or "interesting,"
or "I liked it," but very few observations of e specific nature. Two

rather specific comments were mede by Child ¥. She said, "I liked the

tunnel. It was kinda exciting!™ and that the exciting moment came when
"they thought the cave migkt cave in.™ Child N. noted that this group

built some suspense by rubbing just a little cirt off the neclklace,

e A —

seeing that it was silver and finelly realizing that it wes en old
turquoise necklace. But the correnting soon waned.

The announcement that ME_\A_p_ would be played was greeted with
Verbsal responses and bocdily ection vhich incicated the children's enthu-
Siasm., 4s the review end planning of the story began there wes a merked
increese in participation. Every observer indiceted severel contribu=-
tions from each of the children, with the greatest number of contribu=-
t3ions coring from K., L., F., and F. The story and planning done for
Previous playings was quickly reconstructec, tut no new details or ideas
Were adced, When the characters in the story were discussed, the chil-
Cren mentioned all the villagers who had ever been talked about in
Connection with the story and es the tire to choose the parts approached
there was some sign of tension. Fowever, this tension relaxed vhen
the leader sugpested thet it might be fun if everyone played.

The three boys played tre solciers, Child L. the Busybody, F. and
G < the Yeicen Ledies and H. the Baker. [U. rleyed & mother, E. the Child,
LA the husband, C. a grandmothrer, B. the mayor's wife, and A. the mayor.
From en audience point of view the pleying of this story seemed like
Qtter confusion during the hiding of the food and meking of the soup.

In spite of the seeming confusion each of the children was pleying his
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portion of the story with imaginetion and concentration. The apparent

confusion seemed to be the result of playing all the little portions

s irultaneously. The story begen with each femily working in its house

and the news that the soldiers were coming brought the confusion of
riding the food. The emotional tone of the scene wes not that of appre=-
hension, but it was dominated by the fun of hiding things. A lull in

tempand volure came when the soldiers went from house to house begging

food., K. tried sometimes to dominate the dialogue but N. and Y. were

eguelly determined to say their share and frequently succeeded in doing

So. After K.'s announcement thet they were going to meke stone soup

the excitement rose and so did the jumbled quality of the action and

dialogue. However, the story wes carried along even though it was some-

t imes necessary for an important piece of dielogue to be shouted above

the din of the villagers. After the excitement had risen to & climax

Curing the soup meking and the feasting, C. informed her fellow villegers
thet such men did not grow on every tree and the soldiers were invited

In<to the village homes to spend the night. The little hungry soldier

(N .) went to the house of the baker, the sleepy one (Y.) with the mayor
and his wife, and the thoughtful one (K.) with the mother.

Some interesting notetions were made by the observers concerning

the work of the indivicuel children. One observer noted thet much of the

& ction and dialogue contributed by F. seemed to be somewhat out of keep-
ihg with the story and she appeared to be meking a bié for attention.

EdJrg exeggeration of the child's character also tended to bog the story
down. These two children, in the opinion of both observer and leader,

We re more interested in being sure everyone knew that they were in the
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scene than in contributing to btuilding the story. It wes difficult

for C. end ¥. end C. to concentrate and meke a real contribution to the

story becsuse E. required too much of their time and attention. A,

aend E. used good pantomire but had little characterization. For the

mo st part A. egreed with what others said and did not use the poten-

t ials offered by her part as mayor. B. pleyed well with A. in their

rortion of the story. [L.'s observer noted that her pantomime was

"feirly eccurate™ and sometires she seemed reasonably unawere of the

aucience. Though she wes hampered by & bothersome child (played by

E.), L. contributed more then usual to the dialogue. Most of the

Ob servers comrents indiceted that the children were not particularly

aware of the aucience. They 2lso noted thet the children's dialogue

&nd pentomime was related to the action of the story but not always
related to the characters they were supposed to be portraying.

After the playing was completed the children appeared to be

relaxed and seemed to have had & good time. An attempt was made to

Point out that the action had becore a little confused and still to

leave the children with a feeling of success.
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RATINGS OF CHILDREN'S OVERT RESPJONSES TO
EXERCISE MATERIAL USED IN LESSON X (Continued)
LESSON PLAN KEY

I1T.. Development of an original situation.
IV. Presentation of Stone Soup.

(See lesson plan X and refer to the numerals listed for a
more complete description of the story meterisl, page 156.)

RATING SCALE KEY

I. Eagerness to play.
II. A. Contribution to planning Re. Character.
B. RQ. Plot.
Ce Re. Thoughts of characters.
De Re. Dialoguoo
Ee Re. Action or pantomime,
F. Re. Sotting. ]
I1I. Concentration while playing.
IV, Originality shown in playing.
Ae Re, Characteritation.
Bs Re. Plot or action of story or situation.
C. Re, Pantomime,
D. Re, Dialogu..
Ve Imagination,
A. Re, Characterizetion.
B. Re. Use of imaginary costume or setting.
Ce Re. Pantomime or action,
VI. Observation of classmates who are playing.
A, Amount of oontribution.
B Re, Characterization.
Ce Re, Thoughts and feelings.
D, Re, Action
E. Re. Dialogue
Fo Re. Pantomime

(Each of these headings has its own descriptive scale,
For samples of the scales identified by these numerals
see page 00 .)
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1.

Observetions for lesson X. 1oC.

The children responsed with imeginetion, concentration and
originality to the meterial which demanded that they create their
own story.

Apparently the chilcren had developed enough concentration to be
reasonably unaware of an audience during the plenning and playing
phases of the activity.

The response shown by most of the children during the critique

rhase of the activity was more inhibited than responses shown

during this phase at previous lessons.

The children seemed to have a sense of accomplishment and apparently

ernjoyed their playing.

I ——
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General Observetions Concerning Story or Situation Lrametizetion

1.

Trere was a marked increase in interest shown by all the children
in classwork which was concerned with situation or story dremstiza-
tion,

When the children beceme interested in plot and characterization
there was a tendency for eccuracy of pantomime to decline.

Stone Soup was the story which seemed to interest the children

rost and to which they responded with the greatest enthusiasm.,

The Tom and Betty Story seemed to evoke the best over-all response
in 211 phases of the activity.

Group spirit wes most evident in the playing, planning and critique
of the Tom and Betty Story.

Responses to the Tom and Betty Story indicated that the children
were thinking independently but relating their ideas to the group

project.

am







CEAPTER IV
CUNCLTUSIONS

On the basis of this study the following conclusions can be drawn
concerning the method used and the results obtained:
I. Conclusions concerning the success of the recording method.
A. The metrod used for recording and reting the children's overt
responses had limitations as well as useful advantages.

1. The totel response shown by one child or a group of chil=-
dren could not be completely recorded by this method
which depended upon the ability of three observers to
distinguish end note the actions of the children.

2. Approximately three-fourths of the total responses shown
during the playing phase were sdequately recorded by this
method.

3. Only about one-third to one=-half of the responses during
the planning phase were recorded by this method.

L, Only about one=fourth of the responses shown during the
critique phase were recorded by this method.

5. The cross=-checking system used to valicate the response
records depends upon the leader's sbility to guide the
activities of the children and at the seme time to remem-
ber accuretely the responses shown by each child.

6. In the opinion of the author, the classification and eval-
uation of a response had little meaning unless the response

was described.
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9.

10.

11.

12,
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The response check sheet assisted greatly in focusing

the attention of the observer on recording the same
general types of responses for each of her five subjects.
The response check sheet was useful as en objective note
teking device.

The rating sceles were useful in validating the results
reported in the summery record and in cross=-checking the
judgements of the observers,

In spite of attempts to be objective, the rating scele
judgements were sometimes colored by the rater's personal
feeling towarcd the chilc.

The rating scale tables provided a quick graphic method 1 ]
of examining the individual or the group response to each
piece of material or to the lesson s a whole. Fowever,
these tebles tended to reflect a distorted picture of the
responses showm during the planning and critique phases
unless the tables are oconsicdered in the light of the les-
son plan and the presentation of the material.

The summary record proved to be the most accurate and val-
uable method of reporting the children's overt responses

to material becsuse it described the child's action.

B. The response check sheet and the rating sceles might be adeptable

to situations in which children's overt responses to crestive drama-

tics activities are studied through observation.

1.

The rating scele and the response check sheet might be
of use in the classification and eveluation of children's

overt responses to creative drematics if this activity
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were recorded on sound film by a concealed camerea.

2. The response check sheet and the rating scales used for
this study might be adapted and used in guiding the early
observaetions of students training for creative dramatics
leacership.

II. Conclusions concerning the success of the material.

A. There ere factors other then material content and method
of presentation which influence the responses of children.

l. The responses of these children did not seem to fit into
any clear patterns which were apparently related to such
categories as age, interests, sex or femily background.

2+ The strength of the child's apparent need for attention
from his friends or from the leader was particularly
noticeable as an influential factor in the responses of
Children F., D., K., E. and O.

3. The individual child's ability to relate hinself with
ease to the material and to the group wes a factor which
seemed to contribute to the consistently high quality of
responses shown by L., H., B. and N.

L, Each of the children's responses to each lesson wss to
some extent influenced by the general personality and
acdjustrent patterms of the indivicual child.

B. There seemed to be certein qualities present in the lesson mater-
ials which usuelly elicited responses from the children which
indicated crestive self expression, initiative or individuelity.

l. Yaterial to which the children showed responses superior

in iregination end originality always had a flevor or mood
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and was always presented with just enough deteil to
whet the children's imsgirations. ror examples see the
following exercise material: "the blind people in the
ruseur"(Lesson III), "the surprise packege" (Lesson IV),
end "the Tom end Betty story™ (Lesson VI).

2. The children tended to respond with more independence
when the material wes flexible and allowed freedom of
choice in action, dislogue or characterization. For
exemjles see: M"settling the new house™ (lesson II),

"the chief brings the captive home"™ (Lesson V), or "the
surprise peckege" (Lesson VI),

2, All of the material used in these lessons seemec to evoke
responses which indicated eagerness to participate. How=-
ever, the greatest amount of eagerness was shovn in res-

ponse to Stone Soup and "the Tom and Betty story."

L. Characterization end pentomime tended to be more sincere
whken the content of the material was not too far removed
from the emotional experience of the children.

During the ten week program both the author and the observers

felt thet the children showed improvement in their ability to
concentrate, to play with iregination and originality, to observe,
end to contribute to the critique phase.

l. The irprovement might have been more pronounced if there
had been a twelve or fifteen week progrem so that at least
two more lessons in mood and change-of-mood pantomime

could have been included.
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In the opinion of the author there might have been more
growth in the development of concentration end group
spirit as well es in the ability to drematize story mater-
ial, if the creative dramatics period had been a flexible
ore lasting for an hour to an hour and & half. This

extrs time was needed after the work with story dramati=-
zation begen because often the playing hed to be stopped

et a point where interest was very high.
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KING JJOEN ANL TFE £BBOT J CANTERBURY

An 014 Rallad

An ancient story I'll tell vou anon

Of a noteble prince, that wes called King John;

And he ruled England with maine and with might,
For he did great wrong and maintain'd little right.

And I'11 tell you a story, a story so merrye,
Concerning the Abbot of Canterburye;

How for his house~keeping eanc high renowne,
They rode post for him to feir London towne.

An hundred men, the king did heare say,

The abbot kept in his house every day;

And fifty golde chaynes, without any doubt,
In velvet coates waited the abbot about.

"Fow now, fether abbot, I heare it of thee,
Thou keepest a farre better house than mee,
And for thy house-keeping end high renowne,
I fear thou work'st treason against my crown."

"Ny liege,™ gqo' the abbot, "I would it were knowne,
I never spend nothing but what is my owne;

And I trust your grace will do me no deere

For spencing of my owne true-gotten geere."

"Yes, yes, father abbot, thy fault it is highe,
And now for the same thou needest must dye;

For except thou canst answer me questions three,
Thy head shall be smitten from thy bodie.

"And first," quo' the king, "when I'm in this stead,
¥ith my crown of golde so faire on my head,

tmong all my liege-men so noble of birthe,

Thou must tell me to one penny what I am worthe.

"Secondlye tell me, without eny doubt,

How soone I may ride the whole worlde sabout.
And at the third question thou must not shrinke,
But tell me here truly what I do thinke."

"), these ere hard questions for my shallow witt,
Nor I cannot answer your grace as yet;

But if you will give me but three weeks space,
I'11l do my endeavour to answer your grace."



"Now three weekes space to thee will I give,
And that is the longest thou hast to live;

For if thou dost not answer my questions three,
Thy lands end thy living are forfeit to mee."

Away rode the abbot all sad at thet word,

Anc he roce to Cambridge, and Jxenford;

BRut never a doctor there was so wise,

That could with his learning an enswer devise.

Then hone roce the abbot of comfort so cold,

And he mett his shephard a-going to fold:

"How now, my lord abbot, you are welcore hore;
Vitet newes do you bring us from good King John?"

"Sed newes, sed newes, shepharc, I must give;
That I have but three deys more to live:

For if I do not answer kim questions three,
Yy head will be smitten from my bodie.

"The first is to tell him there in theat stead,
With his crowne of golde so faire on his head,
Among all his liege-men so noble of birthe,

To within one penny of what he is worthe.

"The seconde, to tell him without any doubt,
How soone he may ride this whole worlde about:
And at the third question I must not shrinke,
But tell him there truly what he does thinke."

"Now cheare up, sire abbot, did you never hear yet
That a fool he may learn a wise man witt?

lend me horse, and serving-men, and your apperel,
And I'll ride to London to answere your quarrel.

"Nay, frowne not, if it hath bin told unto mee,

I am like your lordship, as every may bee;

And if you will but lend me your gowne,

There is none shall knowe us at fair London towne."

"Now horses and serving-men thou shalt have,
Viith sumptuous array most gallant and brave;
With crozier, and miter, and rochet, and cope,
Fit to appeare 'fore our fader the pope."

:Now welcome, sire abbot," the king he did say,
'Tis well thou'rt come back to keepe thy dey:
For and if thou censt answer my questions three,

Thy life and thy living both saved shall bee,

180.



"ind first, when thou see'st me here in this steed,
Vith my crown of golce so fair on my head,

Among ell ny liege-ren so noble of birthe,

Tell me to one perny what I am worthe."

"For thirty pence our Saviour was sold

Among the false Jewes, as I heve bin told:

And twenty=-nine is the worth of thee,

For I thinke, thou art one penny worser than Fee."

The king he laugh'd, end swore by St. Bittel,
"I did not think I had been worth so littell
- Now secondly, tell me, without any doubt,
How soone I may ride this whole world ebout."

"You must rise with the sun, eand ride with the same,
Until the next morning he riseth againe;

£nd then your grace need not meke any doubt,

But in twenty-four hours you'll ride it about.™

The king he laugh'd and swore by St. Jone,

"I did not think it could be done so soone}

- Now from the third question you must not shrirke,
But tell me here truly whet I do thinke."

"Yes, thet shall I do and make your grace merry:
You thinke I'm the Abbot of Centerburye;

But I'm his poor shephard, as plain you ray see,
Thet em come to beg psrdon for him and for mee,"

The king he laughed, and swore by the masse,

"I'11 meke thee lord abbot this day in his placel”
"Now nay, my liege, be not in such speede,

For alacke I can neither write, ne reade.,"

"Four nobles a weelke, then, I will give thee,
For this merry jiest thou hast showne unto me;
And tell the old ebbot, when thou comest home,
Thou has brought him a perdon from good King John."

1el.
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STUKE SJUP
An 01d Tale
by

L'arcia Brown

Three solciers trudged down a road in a strange country. They
were on their way home from the wars. Besides being tired, they were
hungry. 1In fact, they had eaten nothing for two days.

"How I would like & good dinner tonight,"™ said the first. "And
a bed to sleep in," said the second. "But all that is impossible,"
s8aid the third. ™je must march on." On they marched. Suddenly, ahead
of them they saw the lights of a village. "laybe we'll find a bite
to eat there," seid the first. "And a loft to sleep in," said the
second. "No harm in asking," said the third.

Now the peasants of thet place feared strangers. When they heard
that three soldiers were coming down the road, they talked among them-
Selves,

"Here come three soldiers., Soldiers are always hungry. But we
have 1ittle enough for ourselves." And they hurried to hide their food.

They pushed sacks of barley under the hay in the lofts. They lowered
buckets of milk down the wells. They spread old quilts over the carrot
bins., They hid their cebbeges and potatoes under the beds. They hung
their meat in the cellars. They hid all they had to eat. Then = they

Waited.

The soldiers stopped first at the house of Paul and Francoise.
"Good evening to you," they said. "Could you spare a bit of food for
Three hungry soldiers?” "™Fe have had no food for ourselves for three

Seys," said Feul. Francoise mede a sad face. "It has been a poor
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harvest." The soldiers went on to the house of Albert and Louise.
MCould you spare a bit of food? And have you some corner where we
could sleep for the night?" "Jh no," seid Albert. "VWe gave all we
could spare to soldiers who carme before you." "Jur beds are full,"
seid Louise. At Vincent and Marie's the answer was the same. It
had been a poor harvest and all the grain must be kept for seed.

So it went all through the village. MNot a peasent had any food to
give away. They all hac good reasons. One family had used the grain
for feed, Another had an old sick father to care for. All had too
many mouths to fill.

The villagers stood in the street and sighed. They looked as
hungry as they coulds The three soldiers talked together,

Then the first soldier called out, "Good peoplel™ The peasants
drew near. ™Ve are three hungry soldiers in a strange land. Ve have
asked you for food, and you have no food. Well then, we'll have to
meke stone soup.”

The peesants stared. Stone Soup? That would be something to
know about.

"First we'll need a large iron pot," the soldiers seid. The pea-
Sants brought the largest pot they could find., How else to cook enough?
"That's none too large," said the soldiers. "But it will do. And now,
Water to fill it end a fire to heat it." It took many buckets of water
to fill the pot. A fire was built on the village square and the pot was
Set to boil.

"And now, if you pleese, three round, smooth stones." Those were
®asy enough to finde The peasants' eyes grew round es they watched the

Soldiers drop the stones into the pot.
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' said the soldiers, as they begen

"Any soup needs salt and pepper,'
to stir. Children ren to fetch salt and pepper. "Stones like these
generelly meke good soup. But oh, if there were carrots, it would be
much better."™ ™ hy, I think I heve a carrot or two," said Francoise,
and off she ren. Shre came back with her apron full of carrots from the
bin beneath the red quilt.

"A good stone soup should have cabbage," said the soldiers as they

sliced the carrots into the pot. "But no use asking for what you don't

" said larie, and she

have." "I think I could find a cabbage somewhere,
hurried home, Back she ceme with three cabbteges from the cupboerd under
the bed.

"If we only had a bit of beef and a few potatoes, this soup would
be good enough for a rich men's table." The peasents thought that over.,
They remembered their potatoes and the sides of beef hanging in the cel=-
lars. They ren to fetch thems A rich man's soup - and ell from a few
stores, It seemed like regicl

"Ah," sighed the soldiers as they stirred in the beef and potatoes,
"if we only had e little berley and a cup of milkl This soup would be
fit for the king himself. 1Inceed he asked for just such a soup when
last he dined with us." The peasants looked at each other. The solcdiers
had enterteined the kingl! Viell! "But - no use asking for what you
don't have," the soldiers sighed. The peesants brought their barley
from the lofts, they brought their milk from the wells., The soldiers
stirred the barley and milk into the steaming broth while the peasants
stared.

At last the soup was ready. "All of you shall tast," the soldiers

seid, M"But first a table must be set."
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Greaet tables were pleced in the square. £4nd ell erounc were
lighted torcres,

Such & soup! Fow good it smelled! Truly fit for a king. ZPut
then the peasents aslked themselves, "iould not such a soup require
bread = and a roast - and cider?" Soon a banquet was syread snd every=-
one sat down to eat. Never had there been such a feast. Never had
the peasants tasted such soup. And fancy, mede from stonesl

Thev ete and drark end ate and drank. And after thst they canced.
They denced and sang far into the night. At last they were tired.
Then the three soldiers asked, "Is there not a loft where we could
sleep?”

"Let three such wise and splendid gentlemen sleep in a loft?
Inceec! They must have the best beds in the villsge,” So the first
soldier slept in the baker's house. The second soldier slept in the
priest's house. And tre third soldier slept in the meyor's house.

In the morning the whole village gathered in the square to give
them a send-off. "Yeny thanks for what you have taught us,” the peas-
ants said to the soldiers. ™le shall never go hungry, now that we
know how to make soup from stones." "Oh, it's ell in knowing how,"

said the soldiers, and off they went down the roed.
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Music

Fiano
Violin
Cello
Clarinet
Art & Craft

Square csncing
Social
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Baseball

Skating

Fishing
Swimming
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Smell children
Trevel
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Building
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Typing
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Dolls

Sewing

T.V.
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(Western)
(Femily
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(Variety)
(Quiz)

(Zoo Parade)

(Drama)

ANALYEIS JOF ACTIVITIES INTEREST
AS RFFORTEL IN FARENT INTERVIEW

186.

Totel Boy 11 Girl 11 Boy 12 Girl 12
14 N, J, K. A, B, C, Y, O. G, H, L,
L, E. M.
9 J. C, B, A. Y, o. L, H, Y,
F.
7 C, B, b. Y. E, ¥, F.
2 B. H.
1 M.
2 A, R
10 N. C, R, I, Y. ¥, L, E,
Ao Fo
12 N, J, K. C, E, B, Y. L, G, H,
A. F.
9 K. c, E, D, Y. L, G, H.
A.
L B, D. M, H.
8 N. c, E, B, Y. G.
D, A.
5 c, E, I, G, F.
A.
1 N.
9 ¥, F. c, E, B, ¥, L, F.
A.
3 B. M, H.
6 A, C, D, M, L, G.
5 N. E, D. L, H.
8 A, C, E, L, G, H.
B, L.
6 K. c, E, D. Y. H.
3 C, B. L.
2 J. Y.
2 B. Y.
2 D. Y.
2 N, K.
2 A. L.
2 D. L.
12 N, J, K« A, E, B,D. Y, J. M, L, G.
10 N, J, K D, E, A. O L, G. F.
5 N. E, D. Q. G.
10 N, J. A, E, L. Y, O. ¥, L, G.
3 K. E. G.
6 K. A, D. 0. M, G.
L K. A. Y, O. L.
3 K’ Jo Ao
9 K. A, E, T. Y, 0. M, L, G.
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CHART OF OCCUPATIONAL ABITION AWD SFECIAL SKILL

Child

A, girl
B, girl
C. girl
L. girl
E. girl
F. girl
Ges girl
Fe girl
Y. boy
Jo Doy
K. boy
L. girl
Ne girl
Ne Dboy
O. Dboy

JR ABILITIES

11
11
11
11
112
12

12

12

11
11
12

12

11

'S REFORTEL IX TTE F

Jecupation

Viife, Loctor, or

Kurse
Writer
ot stated
Lancer
Join the Army
ot steted
Not stated
"I'd like to be
a nurse, but I
suppose I'll be

g teacher."

Cartoonist

Not stated
Psychiatrist

Nurse

"Never seys what
ste weants to be."

Archaeologist

Actor

NT IKTERVIEW

Special Skill or Ability

Squere Lance

Fiano
Vaking cards and gifts

Typing, Skating, Child Care

L'us ic
"Getting along with people."

dusic

"good at enything with hands"
"good at piano”

"Enjoys singing."
"at ease with acdults"
"good judgement in situations”

lusic and art

Art

None listed. Indicated reading.
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MELSERSIIIP IN DRGAITIZATI ONS

Jrranizations Total Rovs 11 Girls 11 Boys 12 Girls 12
Yenber=
ships
Scouts 13 N, J. A, C, E, Y. ¥, L, G,
3, I, F. F, F,
T«')yShOp 12 F\, J’ ,"‘:o L, B’ E, \). L’ }‘:, F.
C, Ac
Non=-Toyshop Z Y. H, G.

Previous Crea-
tive Lremetics

Class 2 B, C.
Choir 5 A. ¥, G, L,
e

Church

Suncay School 13 K, 1. L, B, E, Y, D ¥, G, L,
C, A. Y.

Yatnae

Piano Class 3 A, 3, C.

G. A. A. l G'

L-y 1 L.

Cheer Leader 1 L.

Peper Route 2 Je Je



SUBZJECT INTEREET AND NMAGTERY IW SCEOOL

Subjects Liked Boy 11
Reecing 15 J, F, \.
Yusic L g,
Social Stucdies 6 K.
Science 6 J, X, XK.
Spelling 2 K.
Arithmatic 2

Art 1

Fhysical

Education 1

Subjects least Liked

Arithmetic 10 J,
Spelling 3
Iistory 1

Lifficult Subjects

Arithratic 9 Je
Spelling 3
Eistory 1

Easy Subjects

Reading 12 J,

Social Studies 5 K.

Science 2 K.
Spelling 1
Arithmatic 2
Yusic 2
Physical

Tducation 1

A
L,
-A. ’

C,

Ce.
Ce

L.

B,

L.

D,

C,

c.

L,

C.

Girl 11

c,

Ce

E.

Boy 12
Y’ ‘J.
Y’ ‘.)o
Y.

Y.

e

Y.

¥,
Y,
1,
E,
G.
L.
G.

F.
G.

v~

Iiy
F.
Ge

161,

Girl 12

G. L,
FC

1, L.
L, F.

L, 1,

L, K,

L, ¥,

M.



Chilad

Chilad

Child

Child

Child

Chila

Child

Child

Child

Child

Child

Child

Child

Child

Child

Child

A.

B,

D.

E.

Fe

Ge

H.

Y.

N

Jde

ATTENLANCE CEART

102,

March April April April 2pril Yay lay ey Nay June

15 5 12 10 26 3 10 17 2 7

p. p. Pe Pe p. P Pe P PpPe Po
Pe Pe Pe Pe Pe Pe Pe Pe Pe  Po
P. Pe Pe Pe Pe P P+ Pe  Pe  Po
oIS Do Pe P Do 8¢ De De DPs Do
Pe Pe Pe Pe De 8 DPe Ps De  DPe
Pe Pe pe De o8 8 De 8¢ Pe  Doe
P Pe a. 8. P Pe 8¢ 8¢ 8¢ Do

(111) (111) (School)
Do P De De Do Pe DPe DPs DPe  De
Pe P Pe a. De Pe DPe DPe De Do
(111)
o a. ps 8. 8. &8s 8¢ 8¢ 8. 8
Pe Pe pe pe Pe Pe DPe Pe DPe Do
pe Pe . a. Fe Pe De Do Pe Fo
(Vacation)

Pe Pe P Pe P B¢ Do 8¢ DPe  De
Pe o a. P Ps Pe DPe DPe DPe Do
Pe P Pe a. 8. Ps 8¢ 8¢ 8¢ 8o



INTERVIEW QUESTIONNAIRE

Name of Child Grade

I'ate of birth: Year Day Month

Name of teacher

Schools Attended:

Grade Locstior of School
(city and state)

School

Place

Comments

Subjects most liked

Subjects least liked

Difficult subjects

Easy subjects

Hobbies (List in order of importance)

Activities Participates Interested in

Sports

Comments

Cramatics

Music

Dance

Art
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INTERVIEW QUESTIJOKNAIRE (Continued)

Clubs or Orgsnizetions:

Nsme Length of Membership Comments
(no. of years or months)

List any speciel skills or abilities

Occupstional interest or ambition

Other specisl interests or activities such as recreation or travel.

Does your child enjoy television? Yes No

What type of program interests him?

Most of friends drawn from: school church neighborhood other

Majority of friends: Boys Girls half and half Older

Younger same age

Check the item which best describes your child's friends.

Lerge group of casual friends Small group of close friends

One or two best friends Or

List any special health handicaps
Brothers and sisters:

Name Sex Age Grade Special talents and
interests
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INTERVIE QUESTIONNAIRE (Continued)
Father

Flace of birth Age

Schools attended

Jecupation

Fobbies Other special interests
Church preferance

Condition of heslth: Good Average Fair

Special health handicaps.

Nother

Flace of birth Age

Schools attended

Occupation

Hobbies Other special interests
Church prefereance

Condition of health: Good Average Fair

Special health handicaps

Other members of the family living in the home.

Relationship Age Condition of health Interests




Vita
Anne May Clark
Candidate for the Legree of

Master of Arts

Anna Yay Clark was born in Hamilton, Missouri in 1926. After
graduation from the Hamilton Eigh School in 19LL, ¥iss Clark attended
the State University of Iowa. At the University of Iowa she majored
in Speech end Lrematic Art. On January 31, 19h8 Miss Clark received
a Bachelor of Arts Degree. The following week she began teaching
speech, English, and play production, and took charge of the drama-
tics progrem at a senior high school in Ottumwa, Iowa. VNiss Clark
held this position until the summer of 1951 when she resigned to gain
a wider work experience by taking a position in children's room of
the Kansas City Public Librarye In the Summer of 1952 Anna May Clark
began her graduate work in children's theatre at the University of
Tisconsin. From September 1952 through lay 1953 she was employed as
the Catonsville Director of Isabel Burger's Children's Experimental
Theatre at Baltimore, Maryland. }Miss Clark treansferred to Michigan
State College in the Summer of 1953 and was granted a graduate assis-

tentship in Children's Theatre for the 105%=5l school year.
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PRESENTATION OF MATERIAL
Interest Indicated by: Verbal Response
Bodily Response
Lack of Interest Indicated: Verbal Res.
Bodily response
Jther
ASE 11s|| PLANNING
Suggestions about: Characters
Plot or Action
Setting
Other suggestions about situetion
Unreleted |Suggestions

Suggestions about personal experience

Desire to|pplay indicated: Reised hand
Spontaneous speaking
Bodily activity
Other

Refusal tg play: Verbal response
ponteneous speeking
Bodily activity

Uther

llconsent t@ play: At request of leader

| At request of group
‘T‘HASE III3 DRAMATIZATION-Pant.orAction
IConcentratiion - Accurate pantomime
Unconscious of being observed
Conscious|of being observed
Rendom moyement - Little meaning
Imnginati&:‘n = Characterization
Comnments or desoription
Originality
Comments or description
| | Other
"Jbservation.- Seemed to watch
Se¢gmed uninterested in watching
Distracted others
Other
PHASE IV:|| DISCUSS ION
|Constructive comments Re: Cheracters
Plot-Action
Setting
i Pantomime
| Other |
Re: Charecters
Cless-metes
Pantomime

Plot-Actien
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