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ABSTRACT

QTHE SYMBOLIC INTERACTIONIST PERSPECTIVE AND MEDIA

INFLUENCE ON THE RACIAL ATTITUDES OF CHILDREN:

AN EXPLORATORY STUDY

By

Sherrie Lee Mazingo

The purpose of this study was to examine mass media influ-

ence, specifically television influence, on the racial attitudes of

majority and minority children. This study drew from the symbolic

interactionist perspective in development of a theoretical frame-

work whose basic propositions were that (l) the determination of

media effects is enbedded in a processual environment; (2) for any

given set of effects, the attitudes and actions of specific others

affect the attitudes and actions of the individual; (3) those indi-

viduals who affect the attitudes and actions of the individual are

subject to the same kinds of influences as the individual; (4) the

central behavioral term of self or self-concept primarily stems

from interaction with others; (5) self or self-concept undergoes

an interpretative process which mediates the influence of specific

others and the media; (6) the cognitive processes of reasoning,

thinking, and intelligence influence the interpretive process;

(7) different attitudes are held toward different representations

of the same class of objects; (8) these different attitudes recip—

rocally influence one another, and (9) as influences in the
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environment of the individual change, attitudes held by the indi-

vidual also change.

On the basis of the theoretic rationale and other considera-

tions relevant to media influence, a causal model encompassing six

exogenous variables and eight endogenous variables was developed.

The six exogenous variables were (l) frequency of exposure to tele-

vision portrayals; (2) perceived treatment of minority and majority

individuals by other media; (3) perceived significant others' atti-

tudes toward television portrayals; (4) perceived significant

others' attitudes toward mental ability; (5) number of minority

and majority individuals known well; and (6) socioeconomic status.

The eight endogenous variables were (l) knowledge of television

portrayals; (2) self-interaction; (3) perceived mental ability;

(4) self-concept; (5) media perception; (6) generalized reality;

(7) attitude toward television portrayals, and (8) attitude

toward ethnic groups apart from television portrayals. Two

variations of the general model were examined: one for the influ-

ence of black portrayals, and the other for the influence of white

portrayals.

It was hypothesized that influence would be exerted by

frequency of exposure to the portrayals on knowledge of the por-

trayals, and self-interaction; perceived media treatment on atti-

tude toward the ethnic group; socioeconomic status on self-concept;

and number of minority and majority individuals known well on self-

interaction. As number of minority and majority individuals known

well increased, it was hypothesized to negatively influence the

level of generalized reality.
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Reciprocal influences were posited between perceived sig-

nificant others' attitudes toward mental ability and perceived

mental ability; self-concept and attitude toward the ethnic group;

perceived significant others' attitudes toward television portrayals

and the attitude toward television portrayals; attitude toward tele-

vision portrayals and attitude toward the ethnic group.

The sample consisted of 24l third and fifth grade children

in the Lansing and Ingham Intermediate school districts. The

children from the Lansing district were enrolled in racially inte-

grated schools while the children from the Ingham district were

enrolled in a racially nonintegrated school. In all, there were

142 white children, 68 black children, 25 Chicano children, 4 Native

American children, and 2 children of other races. The final survey

questionnaire was administered by trained interviewers in March

and May, 1975, and pretested by trained interviewers in February,

l975. The final questionnaire which consisted of stimulus pictures

of black and white television characters, and open-ended and closed-

ended questions, took about one hour to complete.

The statistical design initially proposed a nonrecursive

path analytic model to represent the hypothesized reciprocal influ-

ences. Preliminary data examinations, however, did not support a

test of the nonrecursive model on the given data set. A revised

model was estimated by weighted multiple regression techniques for

evidence of covariation in specifying a more correct model.

Given the misspecification of the model caution was sug-

gested in the interpretation of the path coefficients. Overall,



Sherrie Lee Mazingo

results of the model for black portrayals generally yielded higher

explained variance and more significant relationships than results

for white portrayals across the entire sample. The path coefficients

consistently explaining the most variation in the endogenous vari-

ables for both black and white portrayals were the hypothesized

relationships between (a) perceived significant others' attitudes

toward the television portrayals and the respondent's attitude

toward these portrayals; (b) perceived significant others' attitudes

toward mental ability and self-concept; and (c) perceived signifi-

cant others' attitudes toward mental ability and the respondent's

perceived mental ability.

Those variables which generally explained no or slight

variation in the endogenous variables were the relationships

between (a) socioeconomic status and self-concept; (b) mental

ability and media perception, and (c) knowledge of the portrayals

and self-interaction.

Discussion of the research findings focused on reconcep—

tualization and remeasurement of the variables as cast in a

reciprocal influence model.
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CHAPTER I

INTRODUCTION

The formulation of the symbolic interactionist perspective

began in America in the early 19005 through the publications of

Charles H. Cooley, John Dewey, W. I. Thomas, and others. The most

complete delineation of the perspective appears in the volume Ming,

Self, and Society (1934), based on the writings and lectures of

George Herbert Mead.

The perspective which posits the individual and society as

symbolic-action units arose from early philosophic positions of

pragmatism. As the basis of these positions, individual action was

regarded as the mode to test the accuracy of any hypothesis, and

thus as the locus of reality. This action orientation was devel-

oped and represented by William James in his formulation of a prag-

matic test of truth, Dewey in his theory of instrumentalism, and Mead

in his philosophy of action. Although action could be easily

related to the individual within this view, it did not apply as

readily to societal responses and the individual. Societal responses

result from deliberation and discussion by its members who choose.

courses of action affecting in turn, its members. This consensus,

then, regarding the means and ends of action in society lent a

dynamic character to interaction (Weinberg, 1962:403). This



consideration led to a more complete formulation of action between

the individual and 500'th giving rise to symbolic interactionism.

A concern of this writer has been the possible application

of this base to mass media research. One of the best known students

and interpreters of symbolic interactionism. Herbert Blumer (1969:

191), also has suggested such an application:

What seems to be needed is a different scheme of analysis

--one that will respect the central features of the mass

communicative process as it exists in the world of real

happening . . . . The features of this process seem to be:

the variant and changing character of the presentations of

the media, the variant and changing character of the sen-

sitivities of pe0ple touched by the media, the process of

interpretation that intervenes between the presentation

and its effect . . . and the incorporation of media, pre-

sentations, and people in a world of moving events that

imparts an evolving character to each of them.

Purpose

The purpose of this chapter then is to examine the symbolic

interactionist perspective for useful concepts to be applied to the

study of mass media effects. As an underlying goal this examination

will be directed toward impact of the media on the racial attitudes

of majority and minority children. Based on this purpose, two ques-

tions arise: (1) Why examine the symbolic interactionist perspec-

tive for the study of media effects? and (2) Why single out concepts

within that perspective?

For the first question it is relevant to briefly consider.

two major and interrelated aspects of the interactionist perspective.

The first aspect emphasizes the study of socialization of the child

and is considered social-psychological in focus. The second aspect



emphasizes the study of social organizations and social processes

and is considered sociological in focus (Rose, l962:viii).

These two aSpects directly relate to the study of mass media

- effects on children. Such effects may be both general and specific.

The general effects are concerned with the social and psychological

aspects faced by a child in a society where the media are an impor-

tant and pervasive influence. The specific effects are concerned

with the direct exposure of a child to various media content

(Bailyn, 1959zl). These media effects then,_encompass the social-

psychological focus of the perspective.

In addition, media effects on children may be direct or

indirect (Bailyn, l959:l). Direct effects are closely related to

specific effects. Based on media exposure, direct effects are con-

cerned with aspects of media content that interact with characteris-

tics within the child. This position is also social-psychological

in focus. Indirect effects, however, are concerned with the

influence of the media on others whose behavior in turn affects the

child. These effects are within the sociological focus of the per-

spective if the structured nature Of the influence of others is

considered.

A final point should be made concerning the choice of the

interactionist perspective for the study of media effects on chil-

dren. Another characteristic of this perspective is that objects,-1

selves, situations, and definitions for objects, selves and situ-

ations are constantly in flux within human behavior. They are

constantly being defined, interpreted, negotiated, acted, and acted



upon to yield new meanings (see, Mead, 1934; Rose, 1962; Denizin,

1968; Blumer, 1972). This emphasis on the processual nature of

human activity distinguishes the thought and direction of inter-

actionists from most adherents of "functional" theory in sociology

(Rose, 1962:ix).

Functional or mechanistic theory has been described by

Zigler and Child (1969) as concerned with the investigation of

functional relationships between discrete response and stimulus

events. The major aspects considered to be important in determining

the functional relationship between a stimulus and a response are

past reinfbrcement in regard to the stimulus and the relative sati-

ation concerning the reinforcement. Gordon (1974:4) has further

characterized this approach as external orientation by the indi-

vidual exclusive of internal orientation, and an emphasis on the

antecedent-consequent approach where cause-effect or stimulus

response relations condition behavior.

The functional approach has characterized most media

research (Gordon, 1974:14-15). This emphasis is apparent in any

review of media functions and effects. Such schemes usually posit

functions and effects of the media as arousal, activation, rein-

forcement, and pacification. By examining and categorizing such

functions, media researchers have given tacit, if not explicit

consent to the functional approach.

But media stimuli and the response of individuals to these

stimuli are not meaningfully described as discrete. Media content

and individuals who are exposed to this content are undergoing



continuous change. Studies of media effects then, must rely on a

framework that considers this processual nature rather than a frame-

work that is functional, mechanistic, or static in nature.

With the rationale presented for the appropriateness of the

symbolic interactionist perspective for the study of media effects,

let us briefly consider the second question of why concepts are

selected for focussed study.

9,/‘ ‘“’Many researchers have suggested that symbolc interactionism

.715 not a general theory of human behavior in that it does not

include all the variables thought to be important in explaining humanI

F‘s-
I.

/\,

I behavior. These researchers maintain, rather, that symbolic inter-

9 actionism is a perspective or an orientation (Stryker, 1967; L. Rose,

) 1972). This position is subscribed to here because it allows a

// more viable framework in which alternative formulations may be

enriched by incorporating concepts of the symbolic interactionist

\ perspective.

\L./ In addition to this feature of flexibility lies a practical

concern in that the perspective cannot be tested in its entirety.

Stryker (1962:42) has observed that:

No single study can test all the implications of a theory

as complex as Mead's; one must Eake much of it for granted,

test1ng only spec1f1ed aspects.

With this overview then, this chapter will (1) discuss major

assumptions and state basic propositions of the perspective;

(2) examine concepts from this perspective deemed relevant to the

study of media effects, and (3) develop a conceptual framework for

the study of media effects based on this perspective.



Assumptions of Symbolic Interactionism

The bases from which the assumptions stem have been pre-

sented in the purpose statement. These bases are the social—

psychological and sociological emphases within the perspective.

The distinction between these social-psychological and sociological

emphases has not always been accurate or well-defined. Cooley and»,

9Mead, however, suggested that such a distinction is not entirely

dFInecessary since the socialized individual and the society are

 
really two facets of the same gestalt (Rose, l962:viii).
/\ w

These assumptions are drawn from several published inter-

 

actionists, and an attempt is made to place these assumptions in

logical order. However, some overlap may be noted which is due

to the present writer's view of symbolic interactionism as a highly

integrated orientation and not heedless redundancy. Only those

assumptions considered relevant to the scape of this paper will

be presented.

9//sx*/The{first assumption is that the child entering life, the

,9)/h;wborn, is neither social nor anti-social, but asbcialuwithfthe

potentialities for social development (Stryker, 1967:373).

\“’/ The;:§§§fid‘assumption is that individuals live in a symbolic

EEXIEQDEEDI ES U911-659?,phyéjcel_environment, and can be stimulated

to act by symbols as well as by physical stimuli. Symbols are

ple, a chair is not only a collection of visual, aural, and tactile

stimuli, but it "means" an object on which people sit; if a person

sits on a chair it will "respond" by holding the person; it has a



"value" for that purpose. A meaning is equivalent to a "true" dic-

tionary definition, referring to the way in which people actually

99/use a term in their behavior. A value is the learned attraction or

Lrepulsion they feel toward the meaning (Rose, l962:5).

The third assumption is that through symbols, individuals

have the capacity to stimulate others in ways other than those in

which they themselves are stimulated. Here Rose suggests the notion

of intent; that is, an individual communicates to another to evoke

meanings and values intended to be evoked. Rose notes the over-

simplification of this assumption including (1) that the meaning

evoked is seldom, if ever, completely identical for two persons;

(2) that the meaning evoked is not necessarily the one intended;

and (3) that the meaning may be only partial and anticipatory of

communication of other meanings (l962:7).

ThegfourEHVassumption is that the most fruitful approach to

human social behavior isfithrough an analysis_of:§§§jety. The

symbolic interactionist perspective begins its analysis with the

gsocigl'actffi The basic unit of observation is an interaction; from

interaction both society and the individual emerge. This formula-

tion permits an articulation between social psychology and sociology

which alternative frameworks can forge. The study of social psy-

chology and sociology begin with the same "building bricks": social

actions. Social psychology builds in one direction to the behaviOr

of individuals. Sociology builds in another direction to the

behavior of collectivities (Stryker, 1967:373).
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The next two assumptions have already been presented in the

purpose statement. They are (1) that human behaviorfand Egg gééjata

mm... M.»—v..~ _ _

 

”iEfiVTronmefii)arefcontinual1y aggfigffig; and (2) that behaviors, influ-
 

ences, and objects are assigned meaning and given intepretation by

individuals (Mead, 1934:79, 93, 404; Mead, l938:xlv, lii). Comment-

ing on these assumptions, Blumer (1969:61) said of Mead:

He reversed the traditional assumptions underlying philo-

saphical, psychological, and sociological thought to the

effect that human beings possess minds and consciousness

as original 'givens,‘ that they live in worlds of pre-

existing and selfconstituted objects, that their behavior

consists of responses to such objects, and that group

life consists of the association of such reacting human

organisms:

,“

if The seventh assumption is that the meaning of éEiégtsiis

derived from or arises out of the social interaction that one has

with others (Blumer, 1972:401).

A The eighth assumption is that an individual defines or has

a meaning for<§eif as well as other objects, actions, and charac-

teristics. The definition of self as a specific role-player in a

given relationship is what Mead calls a "me." William James

observed that each of us has as many selves as there are groups to

which we belong. In Mead's terms this would be a defined "me"

corresponding to each of our roles.

This perception of self as_a9whole, Mead called theIfIP or

"self-conceptionri Mead distinguished the "I“ and "me" as follows:

The TITMIQWEHE reSponse of the individual to the attitudes of

others; the "me" is the organized set of attitudes of others which

one assumes. The attitudes of others constitute the sum; the



individual has parts of self which are reflections of relationships

with others (Rose, 1962:11). Another way of saying this is that

only in communication can one get outside of self, take the atti-

tude of another, and achieve a reflected view of the self as object

from theseotherstandpoints (Stone and Farberman, 1970: 370).

(The ninthassumption is that an individual receives viewsof_

9,

self fromcertain or spec1f1c other 1ndiv1duals These other indi-
._._.- _

viduals are referred to as reference groups. Mead used the term

"other," although he is often credited with using the term “sig-

nificant other" or "significant others" for these groups. As

Haller, Woelfel and Fink (1968:14) note, the term "significant

other(s)“ is accurately attributed to Harry Stack Sullivan.

This section has presented nine of the major assumptions of

the symbolic interactionist perspective. In the next section con-

cepts intrinsic to the perspective and derived from these assumptions

will be discussed.

Concepts Within Symbolic Interactionism

The concepts of act, action, social acts, and social inter-

action are often used interchangeably by many symbolic interaction-

ists. L. Rose (1972:16) offers this description of social acts:

Acts are social to the extent that they involve other human

beings or other objects in the environment as defined by

the group. This suggests that objects are consensually

defined as maintained by Sullivan (1953). All acts are not

social.

As the foundation of the perspective, the concept(s) of

act, social act, or social interaction, is, in the opinion of the
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writer, the most richly developed aspect of that perspective. As

Blumer (1972:406) states, George Herbert Mead offers "the most

penetrating analysis" of the social act.

Based on Mead, Blumer suggests that social interaction is

critically important and significant in its own right. Blumer

(1972:405-6) contrasts the treatment of social interaction in most

functionalist frameworks with that of symbolic interactionism:

[TJypical sociological and psychological schemes treat

social interaction as merely a medium through . . . which

the determinants of behavior pass to produce such factors

as status position, cultural prescriptions, norms, values,

sanctions, role demands, and social-system requirements;

explanation in terms of such factors suffices without pay-

ing attention to the social interaction that their play

necessarily presupposes. Similarly, in the typical psycho-

logical scheme such factors as motives, attitudes, hidden

complexes, elements of psychological organization, and

psychological processes are used to account for behavior. . . .

Symbolic interactionism does not merely give a ceremonious

nod to social interaction, It recognizes social interaction

as being of vital importance in its own right. This impor—

tance lies in the fact that social interaction is a process

that forms human conduct instead of being merely a means or

a setting for the expression or release of human conduct.

Put simply, human beings, in interacting with one another,

have to take account of what the other is doing or is about

to do; they are forced to direct their own conduct or handle

their situations in terms of what they take into account

. . in the face of the actions of others one may abandon

an intention or purpose, revise it, check or suspend it,

intensify it, or replace it.

This section has been quoted at length because it concisely

summarizes the more protracted explanation of Mead on social inter-

action. (The reader is specifically referred to Mead, 1934:7-8,

23-24, ll8n, 210-11, 3ll-l7).

ar‘
_,.e

f‘"‘" H

A_f__onnof_(§oc1:9a91teract1on31s,theuseof"ijicant
0-.

\._____..-»"'

m‘qw

symbols“ or“symbolic 1nteraction3" Mead clarifies the meaning



11

of significant symbols or symbolic interaction in several signifi-

cant passages:

There is a whole series of possible responses. There are

certain types of these responses which are in all of us,

and there are others which vary with the individuals . . .

(1934:71).

It is, of course, the relationship of this symbol, this

vocal gesture, to such a set of responses in the indi-

vidual himself as well as in the other, that makes of that

vocal gesture what I call a significant symbol. A symbol

does tend to call out in the individual a group of reac-

tions such as it calls out in the other . . . (1934:71).

Now, if that response can be given in terms of an atti-

tude utilized for the further control of action, then the

relation of that stimulus and attitude is what we mean by

a significant symbol (1934:181).

Our_thinking.thatignescon, as we say; insidgmofius,,is a

lflEfiLfifliiflflNEIL§L%¥_th9 abBVewsense.”'Through gestures

responses are ca edTout in dUr own attitudes, and as soon

as they are called out they evoke, in turn, other atti-

tudes. WhnL.was hegaeanW becomes symbo 1111ch

has an her 11mm! aning has itse f ecome a

st1mu1us to another response (1934:181).

  

The significant symbol is nothing but that part of the act

which serves as a gesture to call out the other part of the

process, the response of the other, in the experience of

the form that makes the gesture (1934:268).

As the wellspring of symbolic interactionism, so§1a1_inter-

actlgflflglyesirise119Ma9ser1es of h1ghly 1nterrelated, but d1st1n-

guishable concepts. These concepts are: 9mg§fijfi93 cggegoriesl

s.i_g9nifica9_nt,.other$, orreference Sit-9911}. 's'eTTFa Is'ei f-iiim9fl13n
_4.___.~*

(selfgindication, self-reflexive activity, reasoning; interpreta-
./' - N\

— ,’ ’ I

tioni, andrattitudes.

Perhaps the most difficult concept to define within symbolic

. . . . /L ”T‘T“\\ . . .
1nteract1on1sm (or 1n general)(1s mean1ng. The one def1n1t1on that
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/
.a

I

91gwstatementiof- '

,wififjthéfiat‘ufébrithg 'gfiiest. 1553 . ." (1934:91 ).

could be found in the writings of Mead is ". .

Although later interactionists have stressed the importance

of the concept "meaning," and devoted considerable space in describ-

ing the concept,9Mé§d“1s9the only one who seems to offer a direct
4L...__.- . y..-,‘

definition. Withinhjs definition and description of meaning,

 

Mead stresses social interaction and communication.

Dewey says that meaning arises through communication. It

is to the content to which the social process gives rise

that this statement refers; not to bare ideas or printed

words as such, but to the social process which has been so

largely responsible for the objects constituting the daily

environment in which we live: a process in which communi-

cation plays the main part (1934:79).

Communication gives to us those elements of response which

can be held in the mental field. We do not carry them

out, but they are there constituting the meanings of these

objects which we indicate. 9tanguage'is a processflof indi-

_9§gtjng~certain.stimulitand c anging the response to them

in the1§ystem_ofgbehayioit Language as a social process

~na§*made it possible for us to pick out responses and hold

them . . . so that they are there in relation to that

which we indicate (1934:97).

Garretson (1967:337) sums up the position of the perspective

in regard to this concept:

[SJymbolic interactionism . . . is focussed upon the impor-

tance of language as an instrument of definition and commu-

nication. People are seen as responding not directly to a

resistant outer reality but to meanings of objects which

are defined within a cultural system and social organiza-

tion.

Language is a system of significant symbols arising in the

process of social interaction. By inference, then, language is a

system of shared meanings and shared behavior. As such, language or

symbols are used to organize behavior toward objects. When symbols
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are organized to indicate generalizations of behavior toward

objects, or classifications of objects, these symbolizations are

known as categories.

Stryker (1967:375) sunmarizes:

To categorize is to apply a class term to a number of

objects, to signify that a number of different things are,

for certain purposes, to be treated as the same kind of

thing. Classification or categorization is essential to

activity, for life would be impossible if one were forced

to respond to every object in the world as unique. Class

terms, or categories, are of course, symbols. They have

meaning, they are cues to behavior, and they organize

behavior.

Humans respond to a classified world, one whose salient

features are named and placed into categories indicating

their significance for behavior. In short. humans do not

respond to the environment as physically given, but to an

environment as it is mediated through symbols--to a sym-

bolic environment.

A category frequently discussed by symbolic interactionists

is "status" or "position." While category appears to be a more

generic term for objects (e.g., men, women, children, chairs, houses,

jewelry). status or position refers to more specifically defined

subsets of categories. For example, the status or position terms

for the general categories of men and women, could include: mother,

professor, drill instructor, playboy, intellectual, black sheep,

nurse, and so forth.

There are two senses in which status or position are dis-

cussed within symbolic interactionism: (l) the organization of

behavior toward individuals in a different status or position; and

(2) the status or position of self (and/or the reference group

identified with self) relative to individuals in a different status

or position.
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When individuals are placed in categories the result is a

set of expectations regarding the behavior of those individuals.

Behavior toward those individuals then, is organized based on these

expectations. Shibutani suggests that many of the expectations

regarding the behavior of others are learned serendipitously or as

side issues. As an example, Shibutani refers to ways in which

children learn their social position. He also cites a study by

Quinn (1954) of how white children learn ethnic distinctions

(Shibutani,l96l:482,484):

Quinn found that direct instruction is relatively infre-

quent. It occurs only after some incident in which a child

has violated the 'color line'--inviting a Negro friend to a

birthday party and eating side by side at the same table or

referring to a Negro woman as a "lady." Justifications are

not always given in ethnic terms; often the children are

asked simply to trust their elders.

Indirect techniques of training are sometimes used; chil-

dren are permitted to eavesdrOp on adult conversations

about the immoral conduct of some Negro . . . .

Once the appropriate orientations are established, they are

repeatedly reinforced in social interaction. The reaffirma-

tion of ethnic categories provides a good example. The

mistaken belief that Negroes are inferior objects is inad-

vertently strengthened in jokes . . . . The stereotype of

the penurious Jew is reinforced in the same manner . . . .

In considering the role of self relative to others, one must

begin with the role of reference groups or significant others.

Earlier in this paper it was noted that some symbolic interaction-

ists use the term "reference groups" or "reference relationships"

(Shibutani, 1955; Kuhn, 1964; Rose, 1962); others prefer the term

"significant others" (Sullivan, 1947; Stryker, 1967; L. Rose, 1972;

Refky, 1973), and still others use the terms interchangeably
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(Brooks, 1967). While writers have used both terms, or argued for

the use of one term or the other, only one group of writers, Haller,

Woelfel and Fink (1968:16-17),appear to have drawn a clear con-

ceptual history and relationship between the two concepts. Summa-

rizing their discussion, they report:

Generally, significant others and reference groups are seen

to perform the same function and to use the same processes

to do so. Probably the only basic difference between the

two is that the term reference group tends to call one's

attention to clusters of persons while significant other

has a singular connotation . . . . [I]n many areas of life

a person may be more likely to be influenced by Specific

other persons (e.g., my father, my best friend, my teacher,

Mr. X, . . .) than by groups. Reference groups can be

recaptured from clusters of significant others; but . . .

significant others are lost in reference groups.

It is this position which is subscribed to here. Reference

groups are seen as a broader class or grouping of pepple, while

significant others are seen as a more specific subset of that class

or group. The attitudes of significant others impinge on the indi-

vidual, shaping and directing the behavior of that individual.

An individual internalizes the roles of significant others.

The identity of an individual is a composite of roles, identities,

and attitudes which significant others exhibit vis-a-vis the indi-

vidual. Self, then, arises directly from the interaction process

with these significant others (Mead, 1934; Blumer, 1966; L. Rose,

1972; Shibutani, 1961, 1966; Refky, 1973; Couch, 1967). Refky

(1973:53) emphasizes the processual relationship between signifi-

cant others and self:

It is not useful to conceive of socialization as a process

that ends at some point in the biography of the individual.

Thus, a change in significant others leads toacorresponding
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change in identity: a child interacts with new significant

others and, therefore, makes additions to the sediment of

. . the self-system or identity . . . (of the child).

For an individual to maintain a stable identity, the pres-

ence of significant others must be continuous.

It has been necessary to discuss the role of significant

others before proceeding to a discussion of the perceived status of

self vis-a-vis others of a different status or position. That rela-

tionship will be considered now.

Shibutani (1961) asserts that status is a social process.

Status is ascribed only in relation to others who recognize this

status and approach the individual accordingly. The significance

of status is that it allows the individual to have a sense of

superiority over others. This sense of superiority and its rela-

tionship to significant others and self is pointedly discussed by

Mead.

Mead (1934:205, 207-8) states there is a continuous demand

to regard oneself as in some way superior to others. This feeling

of superiority is intensified when:

. It belongs to a self that identifies itself with the

group . . . . We all believe that the group we are in is

superior to other groups . . . on the whole we depend upon

a common recognition that other people are not quite as

good as we are . . . . We have to distinguish ourselves

from other people and this is accomplished by doing some-

thing which other people cannot do, or cannot do as well.

The preceding discussion has focussed on the organization of

behavior toward others and the status of self vis-a-vis others. But

there are many other categories besides status in which an individual

nay place himself or herself. When an individual applies categories

to classify and define who he or she is (in the same way that the
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individual applies categories to others), the individual is said to

have a "self" or "self-conception."

Mead (1934:138 ff; 1938:445) notes that the self is that

which is an object to itself. That is, the notion of self arises

from the sustained frequency with which the individual is responded

to by others, and the ability of the individual to respond to him—

self or herself in the same way that the individual perceives others

respond to the individual. The conception of self then, is

basically a reflection of attributes of the individual "as they are

mirrored in the reactions imputed to other people" (Shibutani,

1961:239). It is what Cooley (1902) meant by the "looking glass

self." Mead (1934:135-178) describes this ability to assume alter-

nate roles as the extent to which an individual develops a "general-

ized other" in the formation of self-concept.

The notion of self suggests interaction, emergence, reflec-

tion, renewal, activity, process. Appropriately, this process has

been variously referred to by symbolic interactionists as self-

interaction, self-indication, self-interpretation, self reflexive

activity, and self activity. These ”self acts" are the dynamic

reorganization of all situational elements that define and affect

self and the relationship of self to others. This reorganization

is a merging of these elemental parts into a unity or totality

within the Lebenswelt of the individual.

The foundation for these "self acts" stems from the processes

implicated by reasoning, interpretation, thinking, or intelligence.
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It is posited that the clarity of self activity is based on these

cognitive processes of the individual (Waller, 1967; Stone and

Farberman, 1967; Blumer, 1972; Woelfel, 1967; Mead, 1934, 1938;

Kelly, 1955; Warshay, 1962; MacKay, 1973; Swanson, 1974). Within

symbolic interactionism such concepts are considered indispensable

to an interactionist approach. In fact, one symbolic interaction-

ist has interpreted this part of the perSpective to mean that "any

scheme which rules out such concepts distorts the facts of human

experience" (Stryker, 1967:377).

While it may appear that a concept such as "thinking" could

not easily undergo scientific scrutiny, such terms are defined

behavioristically within symbolic interaction for scientific analy-

sis. Therefore, "thinking is defined as the internalized manipula-

tion of symbols" (Stryker, 1967:377).

The final concept to be considered within this section is

attitude. There are two senses in which the concept attitude is

used in the sociological and psychological literature: (1) as a

substitute for an act (Dewey, 1902, defined attitude in this sense,

referring to it as a truncated act); and (2) a prior mental organiza-

tion (or imitation) of an act that represents or determines a later

response to the object of the attitude (Mead, 1934). In this sense,

attitude actually represents an "incipient act" (Burke, 1945:

235 ff), as the beginning of an act toward an object.

Stone (1962:100) states these two uses of attitude are

ambiguous. These uses are not viewed here as ambiguous, but rather
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as distinct uses of the concept that represent different perspectives.

Where Dewey viewed attitude as a complete replacement of behavior

toward an object, Mead viewed attitude as the mental beginning of

that behavior:

There is an organization . . . which represents not only

that which is immediately taking place, but also the later

stages that are to take place . . . . The later stages of

the act are present in the early stages . . . in the sense

that they serve to control the process itself. They

determine how we are going to approach the object . .

(1934:11).

We have, then, in the behavioristic statement, a place for

that which is supposed to be the peculiar content of mind,

that is, the meaning of things. I have referred to these

factors as attitudes (1934:126-27).

The Meadian use of attitude invokes the notion of a continuous

and reciprocal influence. We are continually affecting others by our

attitudes. As previously noted, we can reflect the attitudes of

others toward ourselves, respond internally, and react. Through that

response and reaction, we affect the attitudes of others. As Mead

states, we are continually "exerting ourselves, bringing forward our

own opinion, criticizing the attitudes of others, and approving or

disapproving" (1934:180).

Because the modern use of attitude is not static, that use

will be subscribed to here. This use appears more representative of

what actually occurs in day-to-day affairs. An attitude is con-

stantly subject to agreement, challenge, interpretation, and change.

This section has examined concepts deriving from relevant

assumptions of the symbolic interactionist perspective. In the next
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section, these concepts will be integrated into a framework for exam-

ining mass media effects on minority and majority children.

It is important to note that not every concept discussed

here will be included in the framework. For every concept included,

it is assumed that underlying concepts (e.g., social acts, gen-

eralized others) give rise to the more concrete concepts under

investigation. Based on actual research, however, it should not be

difficult to arrive at relationships between and among these con-

cepts, or draw inferences concerning these and other concepts.

A Conceptual Framework for Mass Media Effects

From the_preceding investigation of the symbolic interaction-

ist perspective, nine theoretical propositions may be deduced for

the study of mass media effects:

1. That the determination of media effects is embedded in

a processual environment.

2. That for any given set of effects, the attitudes and

actions of specific others affect the attitudes and actions of the

individual.

3. That those individuals who affect the attitudes and

actions of the individual are subject to the same kinds of influ-

ences as the individual. These influences include the reciprocal

influence of the individual on those other individuals.

4. That the central behavioral term of self or self-concept

primarily stems from interaction with others (it also may be argued
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that notions of self derive from the mass media), and serves to

mediate the influence of specific others and the media.

5. That self or self-concept undergoes an interpretive

process by the individual that further mediates the influence of

specific others and of the media.

6. That the cognitive processes of reasoning, thinking,

and intelligence influence the interpretive process of the

individual.

7. That an individual has different attitudes toward

different representations of the same class of objects.

8. That these different attitudes toward representations

of the same class of objects reciprocally influence one another.

9. That as influences in the environment of the indi-

vidual change, attitudes held by the individual also change.

A model that incorporates these propositions follows.

In the model, television content has been singled out as the

specific influence under study.

The model proposes that an individual is exposed to infor-

mation from several sources: television content, Specific or

significant others, real life or direct experience with the object

of the television content (here, members of minority groups), and

other media (newspapers, magazines, books, and radio).

The specific or significant others for the individual are

also exposed to television content, specific or significant others,

real life or direct experience with the object of the television
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content, and other media. Specific or significant others are also

influenced by the individual.

As information from differing sources impacts on the indi-

vidual, it is evaluated in relationship to the self-concept of the

individual. Self-concept primarily stems from interaction with

others and exposure to the behaviors of others.

Self-concept is also influenced by an interpretive process

of the individual toward self and toward the object of television

content.

Underlying this interpretive process or self activity of

the individual are cognitive abilities such as reasoning and

thinking.

All of these factors coalesce to yield an attitude or atti-

tudes toward an object. In this case, there are two attitudes

from the same category of objects under consideration: an attitude

toward televised portrayals of minorities, and an attitude toward

minorities as perceived to exist apart from televised portrayals.

This process is continuous throughout the life of the indi-

vidual. As changes occur in media content, significant others,

and direct experience with the object, concomitant changes occur in

self-concept, the interpretive process, and subsequent attitude(s).

Such changes may activate, reinforce, or convert the previous atti-

tude. In the reciprocal relationship that the individual has with

others, changes in the attitude(s) of the individual will also

affect others within the environment of the individual.

The model as discussed is presented in Figure 1.
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In this section, nine theoretical propositions deduced

from the symbolic interactionist perspective were set forth for

the examination of media effects. A conceptual framework

explicitly derived from these propositions was proposed. The

propositions were, in turn, derived from the preceding content.

Summary

This chapter has examined the symbolic interactionist

perspective for development of a conceptual framework applicable

to the study of mass media effects on children. It intially

examined the appropriateness of the perspective for such a study,

and reasons for focussing on certain concepts within that per-

spective. It was suggested that the sociological and psycho-

logical emphases of the perspective, evolving around socialization

of the child lent invaluable support to the appropriateness

for examining media effects. It would be difficult if not

impossible to test each concept of the perspective and therefore,

only highly relevant concepts were identified.

The major assumptions and basic propositions of the

perspective were discussed and relevant concepts deriving from

these assumptions and propositions were examined.

Finally, these concepts were incorporated into a con-

ceptual framework suggested to be a more highly explanatory

approach to media effects than the mechanistic approach or

modifications of that approach. In the next chapter, research

implications of the theoretical background and conceptual frame-

work presented in this chapter will be discussed.



CHAPTER I: FOOTNOTES

1Blumer (1972:401) notes that objects include: physical

objects, such as trees or chairs; other human beings, such as a

mother or a store clerk; categories of human beings, such as

friends or enemies; institutions, such as a school or a government;

guiding ideals, such as individual independence or honesty; activi-

ties of others, such as their commands or requests; and such situ-

ations as an individual encounters in . . . daily life.

2It is to be noted that in this early statement (1962),

Stryker referred to symbolic interactionism as a theory; yet as a

previous statement in the chapter indicates, in 1967 Stryker dis-

puted it as a theory preferring instead the perspective/

orientation designation. The conclusion is that Stryker reversed

his opinion on this issue during the intervening period.

3Manis and Meltzer (1967:495) essentially summarize these

assumptions in what they term basic theoretical propositions of

symbolic interactionism:

a. Mind, self, and society are most usefully viewed as

processes of human and interhuman conduct.

b. Language is the mechanism for the rise of mind and self.

c. Mind is an importation of the social process; that is,

of interaction, within the individual.

d. Human beings construct their behavior in the course of

its execution, rather than responding mechanically to

either external stimuli or such internal "forces" as

drives, needs, or motives.

e. Human conduct is carried on primarily by the defining

of situations in which one acts.

f. The socialization of the individual both enmeshes the

individual in society and frees the individual from

society. The individual with a self is not passive but

can employ self in an interaction which may result in

behavior divergent from group definitions.

4This assertion has been empirically examined by Kuhn (1960)

who found professional training to be related to the nature of the

self, and McPartland and Cumming (1958) who found a relationship

between social class and self-conception.
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CHAPTER II

THE RESEARCH PROBLEM

The purpose of this chapter is to discuss the research

implications of the conceptual model presented in Chapter I. This

discussion will focus on (1) general considerations underlying the

study; (2) focus of the study and rationale; (3) conceptual defini-

tions of the variables; and (4) an appropriate statistical model

in which to cast the variables.

General Considerations

This study examines the extent to which television nay be

influencing the racial attitudes of children. The questions that

underlie this examination are: Do children perceive key behavioral

differences between minority and majority individuals 'hi televi-

sion role portrayals? And if so, what effect do these differences

within a nexus of other influences, have on the racial attitudes of

minority and majority children?

A major thrust of the framework discussed in Chapter I is

that individuals exist in a symbolic as well as a physical environ-

ment, constantly lending interpretation to influences within that

environment. This basis, as more fully discussed in Chapter I, led

to a statement of the theoretical propositions that (l) the deter-

mination of media effects is embedded in a processual environment;

(2) for any given set of media effects, the attitudes and actions of

26
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specific others affect the attitudes and actions of the individual;

(3) those individuals who affect the attitudes and actions of the

individual are subject to the same kinds of influences as the indi-

vidual; (4) the central behavioral term of self or self-concept

primarily stems from interaction with others and may also derive

from the mass media; (5) self or self-concept undergoes an interpre-

tive process by the individual; (6) the cognitive processes of

reasoning, thinking, and intelligence influence the interpretive

process of the individual; (7) an individual has different attitudes

toward different representations of the same class of objects;

(8) these different attitudes toward representations of the same

class of objects reciprocally influence one another; and (9) as

influences in the environment of the individual change, attitudes

held by the individual also change.

In assessing the influence of television within this environ-

ment in regard to children's racial attitudes, three considerations

are (1) the availability of television programming with minority

portrayals (the stimulus information within the environment); (2) the

nature of minority portrayals (characteristics of that information);

and (3) the children's audience for these programs (attendance to

the information). Each of these considerations will be discussed in

turn.

The Availability of Minority

Programmipg
 

There are three predominant programming blocks when children

within the Lansing-East Lansing area may view minority portrayals:
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Saturday mornings (primarily cartoons), weekday evenings and week-

end evenings (7:30 to 11:00 P.M. or prime time). Since many of the

minorities on Saturday morning programs appear as cartoon charac-

ters, and since few minorities are featured in non-animated roles

on children's programming, most impressions of minority portrayals

evolve from adult-oriented programming in the evenings.

The Nature of Minority Portrayals

Within adult-oriented evening programming, the range of

minority roles extends to two basic program types: comedy (e.g.,

"Sanford and Son," "Good Times"), and police programs (e.g.,

"Hawaii Five-O," "Mod Squad," "Ironside," "Christie Love," "The

Rookies"). The range of majority roles, however, is more extensive,

if one considers family drama programs (e.g., "The Waltons,"

"Little House on the Prairie"), medical programs (e.g., "Emergency,"

"Medical Center,“ "Marcus Welby"), detective programs (e.g., "Can-

non," "The Rockford Files,“ "Barnaby Jones"), or police programs not

featuring highly visible minorities (e.g., "Kojak," “Columbo,”

"McCloud," "McMillan and Wife").

The Children's Audience for Prime

Time Programming

A recent series of audience analyses shows that the chil-

dren's audience for prime time television viewing is substantial.

Forty percent of children ages 6 to 11 in this country are viewing

television by 7:00 P.M. each day of the week; by 8:30 P.M. the

' percentage increases to slightly more than 50 percent of all such
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children. The heaviest viewed programs are situation comedies

followed by general drama programs (Katzman, 1974:25, 36).

The Study Focus and Rationale

In examining the influence of minority portrayals on chil-

dren, relevant questions are what program types and what ethnic

minority group or groups should be examined?

The decision in this research is to examine family situation

comedies, and black individuals within these portrayals as the

specific ethnic group under consideration. This decision is made

for the following reasons: (1) Black portrayals are appearing with

increasing frequency, and more so in comedy roles than dramatic

roles (Greenberg and Mazingo, 1973). A check of current television

program listings confirms that black individuals are predominantly

portrayed in family comedy roles (e.g., "The Jeffersons," "Good

Times," "Sanford and Son," "That's My Mama"), and in non-family

situation comedies (e.g., "Hot L Baltimore," "Barney Miller").

(2) Black individuals appear in comedy roles more prevalently than

other ethnic minorities. (3) The frequency and quality of black

portrayals has been severely criticized by some observers as

extending a unidimensional image of blacks as buffoons, clowns, and

incompetents; in general, as objects of humor (Clark, 1969;

Maloney, 1970; Poinsett, 1974). Numerous analysis of prime time

programming conclude that minority portrayals are uncomplimentary,

unrealistic, or both (e.g., Clark, 1969; Gerbner, 1972). While

these observers find these portrayals uncomplimentary or unrealistic,

a question in this study is, do children perceive these portrayals
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similarly? The portrayal of black individuals as clowns or buffoons

nay be regarded as a negative aspect by an adult observer, but nay

well be a positive aspect to a child viewer.

With the general considerations and the purpose of the

study more clearly focussed, conceptual definitions of the variables

under study may now be examined.

The Variables
 

Since the proposed study operates from a framework that

suggests reciprocal influence and an intertwined system of cause

and effect, it would be erroneous to isolate discrete sets of vari-

ables that are strictly antecedent, independent, intervening, or

dependent. It is more appropriate to consider a causal system of

exogenous (independent) variables whose variability is explained

or determined by causes outside the model, and endogenous (dependent)

variables whose variability is explained by exogenous or other

endogenous variables within the model. For purposes of the immedi-

ate discussion, the variables will be referred to as exogenous or

endogenous. Measurement of the variables will be discussed in

Chapter III.

Based on the discussion in Chapter I and the theoretical

propositions reviewed at the beginning of this chapter, six exogenous

variables and eight endogenous variables emerge.

The exogenous variables are (1) frequency of exposure to

television portrayals; (2) perceived treatment of minority and

majority individuals by other media (other media attitudes);
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(3) perceived significant others' attitudes toward the child's

mental ability; (4) perceived significant others' attitudes toward

television portrayals; (5) interactions with minority and majority

individuals (direct experience); and (6) socio-economic status (SES).

The endogenous variables are (1) knowledge of television

portrayals; (2) self-interaction; (3) perceived mental ability;

(4) self-concept; (5) media perception; (6) generalized reality;

(7) attitude toward television portrayals; and (8) attitude toward

ethnic minority groups apart from television portrayals.

The conceptualizations of each set of these variables will

now be discussed.

Frequency of Television Exposure

Frequency of television exposure is defined as the regu-

larity of viewing the stimulus programs under study. To the extent

a child is exposed to consistent and systematic portrayals of ethnic

groups, this provides evidence fora1consistent and systematic impact.

As mentioned, black individuals now are prevalently portrayed in

family comedy roles, suggestive of a systematic image portrayal.

Frequency of exposure then is seen as an important variable in

determining how consistent portrayals may be differentially inter-

preted as inputs to racial attitudes.

Other Media Attitudes

This variable is defined as the child's perceived media

treatment of minority and majority groups derived from book reading

and radio listening. Despite heavy attendance to television,
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children also attend to other media. Cumulative evidence from

several researchers suggests that children from 8 to 12 years old

spend about an hour a day listening to the radio (including radio

newscasts), read newspapers on the average of three to four times a

week, and read at least part of a book every day (Schramm, Lyle

and Parker, 1961; Greenberg and Dervin, 1970; Greenberg and

Dominick, 1970).

Television exposure as well as exposure to other media pro-

vide a symbolic environment from which the child draws in develOping

attitudes toward any given object. The concern here is to examine

the relative contribution of attitudes derived from other media to

the child's overall racial attitudes.

Significant Other Attitudes Toward

Mental Ability

This variable is defined as the perceived attitudes of

others in regard to the child's level of smartness. Significant

or specific others here are defined as parents, the classroom

teacher, and peers. Symbolic interactionism posits that the indi-

vidual is a composite of roles, identities and attitudes of signifi-

cant others. The child's self-report of mental ability as

previously discussed, should be reflected then by this variable.

Significant Other Attitudes Toward

Television Portrayals

This variable is defined as how the child perceives

others' liking for the stimulus television portrayals. Within
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symbolic interactionism, significant others for a child and other

individuals provide direct and indirect attitudinal information

fer a given object or topic. Symbolic interactionism suggests

that an individual internalizes the roles and attitudes of sig-

nificant others making them part of the individual's own roles

and attitudes.

Direct Experience

Direct experience is defined as the amount of contact the

child perceives that he or she has with minority and majority

individuals. Symbolic interactionism emphasizes this concept in

three important ways: (1) individuals assign meaning and interpre-

tation to the behaviors of others; (2) meaning and interpretation

frequently stem from interaction with others; (3) meaning and

interpretation become vehicles for categorizing others and evalu-

ating others in relationship to self (Mead, 1934, 1938; A. Rose,

1962; Blumer, 1972).

Socioeconomic Status (SES)

This variable is defined as parents' occupation(s) as

reported by the child. Symbolic interactionists discuss status or

position as being an individual reference point for comparing

oneself to others. Shibutani (1961) notes that majority children

frequently and accidently learn their social status as a result of

references that adults or peers make concerning ethnic minority

members. For symbolic interactionists, the significance of status

is that it allows the individual to have a sense of superiority
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over others (Mead, 1934:207-208). Further, within sociology,

socio-economic status is viewed as an important indicator of an

individual's location in a social structure. Each status or

position carries with it a set of values, ideals, and beliefs that

individuals within that status are expected to conform to and share.

This commonality of role values, ideals, and beliefs also influence

the perception of reality, and the perception of others by each

role holder.

This concludes the discussion of the exogenous or independent

variables of the model. The endogenous or dependent variables

affected or influenced by both exogenous and other endogenous vari-

ables will be discussed next.

Again, the eight endogenous variables within the model are

(1) knowledge of television portrayals; (2) self-interaction;

(3) perCeived mental ability; (4) self-concept; (5) media percep-

tion; (6) generalized reality; (7) attitude toward television por-

trayals; and (8) attitude toward ethnic groups apart from television

portrayals.

Knowledge of Television Portrayals

This variable is defined as identification of the stimulus

television portrayals and identification of the race of the stimulus

television portrayal. Previous investigations of the impact of

television portrayals on children assume the child is familiar with

either the portrayal or portrayals under investigation, or the race

of the character. Such investigations proceed to directly ask
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questions concerning racial attitudes without firmly establishing the

child's knowledge of the subject under study. Although there is

abundant evidence that children are aware of race distinctions by

age three or four (e.g., Goodman, 1952; Clark, 1955; Clark and

Clark, 1958; Morland, 1966; Horowitz, 1973), this assumption usually

obliquely rests on skin preference tests with the use of different

colored dolls or individual pictures.

Self—Interaction
 

This variable is defined as the amount of thinking about the

stimulus television portrayal when the child is not viewing the

stimulus television program. Symbolic interactionists argue that

informational inputs constantly undergo cognitive interpretation and

organization leading to attitudinal changes (Mead, 1934, 1938;

MacKay, 1973; Swanson, 1974). One symbolic interactionist,

Stryker (1967:377), considers any symbolic interactionist study

which omits concepts such as thinking, reasoning, and interpreta-

tion, to be a distortion of the perspective. The self-interaction

variable then attempts to determine the extent of thinking about

the stimulus portrayal, and its relationship to individuals of the

character's race who are not portrayed on television.

Mental Ability

Closely related to the concept of self-interaction is mental

ability or intelligence. Mental ability is defined as the child's

perceived level of smartness. The clarity of self-interaction
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relies on the nature and extent of the individual's cognitive

reasoning process (e.g., Stone and Farberman, 1967; Blumer, 1972).

Self-Concept,
 

The self-conception is the attitude of the child toward

self. Self-concept subsumes and is an organization of all the

attributes and qualities derived about self from interaction with

others. Symbolic interactionists frequently refer to the self-

concept as reflecting or mirroring the attitudes of others toward

self (Cooley, 1902; Mead, 1934; Shibutani, 1961; Kinch, 1967;

Woelfel, 1967; and others). In this study, the dimension of self-

concept focussed on is self esteem or the child's estimation of self

worth and self-liking. The child's perceived mental ability

(previously defined) is regarded as one aspect of this dimension of

self-concept, deriving from the Opinions and attitudes of others.

Media Perception

This research suggests that a child has two attitudes: one

toward ethnic groups as portrayed on television, and one toward

ethnic groups as the child perceives they exist apart from television

content. To establish this, it is necessary to determine if the

child perceives individuals in television roles as acting out or

conducting their own lives or simply playing a role. Media percep-

tion then is the extent to which the child perceives actors or

actresses as having an existence or lifestyle apart from their

existence as portrayed on television.
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Generalized Reality

As a corollary to media perception, generalized reality is

the extent of liking for a given stimulus television character. If

a child distinguishes between ethnic portrayals and other indi-

viduals of that ethnic group as a whole, there is empirical support

for asserting that distinct attitudes exist toward these portrayals

and toward members of ethnic groups represented by these portrayals.

Symbolic interactionism also provides theoretical support for the

assertion of different attitudes toward aspects of the same phe-

nomena. According to interactionists, an individual may be subject

to several different influences or sources regarding a given object.

Because the nature of the influences are different, and because an

object may be represented variously, an individual may hold separate

and distinct attitudes toward those representations (Mead, 1934:71,

79, 97, 181; Garretson, 1967:337; Stryker, 1967:375). The basis of

this assertion within symbolic interactionism is the recognition and

distinction of symbols; and organizing and placing these symbols into

categories. Undergirding this process is a previously defined vari-

able, self-interaction or thinking by the individual concerning the

object.

Attitude Toward Ethnic Groups Apart

From Television Content

This variable is defined as the extent of liking for a given

ethnic group as a whole. As stated above, theoretical support

exists for asserting that two attitudes may exist fer the same

object or class of objects.
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This section has presented conceptual definitions for the

six exogenous variables and eight endogenous variables for the

causal model under study. The next section will examine the

structure of the model.

The Statistical Model
 

This research uses a recursive path model (the causal flow

is unidirectional) to represent the hypothesized influences under

study. Path analysis is an appropriate method for at least three

reasons:

First, path analysis allows separation or disentanglement

of direct causal effects from indirect causal effects. This is

especially pertinent in a causal model based on theoretical reason-

ing. Parsing out the effects allows the researcher to determine

exactly which variables are making the strongest contribution to the

theory.

Second, although some researchers (e.g., Kerlinger and

Pedhazur, 1973:305) note that path analysis is not applicable to

discovering or formulating causes and thereby generating theory,

path analysis does not require an exact theory for its use. From

the symbolic interactionist perspective as discussed in Chapter 1,

several theoretically attractive models could be derived. The

range of these models could be narrowed by the existing framework

as supplemented by other research and intuitive thinking, but could

not reasonably be narrowed to one highly specific model. To accom—

plish this latter task would no doubt mean protracted testing of
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many different models. Since path analysis as mentioned, provides

separation of direct causal effects from indirect causal effects

it would seem indeed applicable to the nature of the exploratory

research under consideration.

Third, the framework presented in Chapter I suggests the

notion of reciprocal influence between some of the variables. A

path analytic model (although nonrecursive) would be the only method

to examine such influences. While the path model under consideration

does not include reciprocal paths, it is probably sufficient evidence

to indicate whether further attempts at modeling are warranted on

this data set.

Since symbolic interactionism does suggest reciprocality,

it is apprOpriate here to briefly discuss the rationale underlying

the use of a recursive model rather than a nonrecursive model

(some of the causal linkages are reciprocal or bidirectional).

0f the possible models that could be derived from the

theory, several of the more appealing and perhaps the more complete

models are nonrecursive. Deriving from the framework presented in

Chapter I the nonrecursive paths or reciprocal influence paths

that could be considered are between (a) perceived mental

ability and significant others' attitudes toward mental ability;

(b) self-concept and attitude toward the ethnic group; (c) signifi-

cant others' attitudes toward television portrayals and the indi-

vidual's attitude toward television portrayals; and (d) the

individual's attitude toward television portrayals and the attitude

toward the ethnic group.
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However, in preliminary examinations of the data prior to

testing a nonrecursive model, there was not sufficient evidence to

justify a nonrecursive model based on the proposed causal system of

variables. For the system as proposed, evidence from the zero

order correlation matrix and the ordinary least squares regression

equations warranted early rejection of the model. To continue with

a nonrecursive model based on this preliminary testing would be a

futile exercise. The rationale for the use of a recursive model

versus a nonrecursive model will be discussed further in Chapter IV.

As mentioned previously, the variables within a causal system

are either exogenous or endogenous. The variability of exogenous

variables is not explained within the model; it is assumed the

causal influences of these variables are determined outside the

system. The variability of endogenous variables is explained by

exogenous variables, other endogenous variables under study, and a

set of disturbance or residual terms. The disturbance or residual

terms represent all other sources of variation in the endogenous

variables not accounted for by other variables in the model. The

path diagram shown in Figure 2 represents this system. Structural

and estimating equations for the model are in Appendix C.

Each path in the model represents a hypothesis. Except

where minus signs indicate otherwise, each path posits that an

increase in one variable results in an increase in another variable.‘

The negative path between direct experience and generalized

reality hypothesizes that as direct experience with the ethnic
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yhgpg:

XI = attitude toward ethnic group

X2 = attitude toward TV portrayals

X = self—concept (SELFCPT)

X4 = mental ability (YOUSMART)

X5 = knowledge of TV portrayals

X6 = self-interaction

X7 = media perception

X8 = genralized reality

q, s, t . . . z = residual terms

 

other media attitudes

- significant others' atti-

tudes toward portrayals

- socioeconomic status (SES)

- significant others'

attitudes toward mental

ability (SIGOTHMA)

- frequency of exposure to

portrayals

- direct experience with

ethnic group

Figure 2.--General Path Model of Television Influence

Process.
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group increases, generalizing from television characters of the

ethnic group to the ethnic group as a whole, decreases.

The negative path between direct experience and media

perception (the extent to which the child perceives characters on

television as playing a role) hypothesizes that as media percep-

tion increases, generalized reality decreases. A major premise of

this study and in conformity to symbolic interactionism, is that

individuals may hold different attitudes towards representations

of the same phenomena. 0r stated another way, individuals may

hold different attitudes towards objects within the same class

or category. This study applies this notion to the distinction

between television role portrayals and generalizing to others

based on those portrayals. If, as hypothesized, a negative rela-

tionship exists between media perception and generalized reality,

this suggests that children are not only able to make the dis-

tinction between such portrayals and a class of individuals as a

whole, but also may be fully expected to have separate attitudes

toward each of them.

This chapter has examined practical considerations under—

lying a study of television's influence on the racial attitudes of

children. This examination included discussions of the availability

of television programming with minority portrayals, the nature of

minority portrayals, and the children's audience for these pro-

grams. In addition, this chapter has discussed the focus of the

study and rationale, and provided conceptual definitions of the
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fourteen variables under study. Lastly, a recursive path model

was suggested as an apprOpriate statistical method for analyzing

the variables. Chapter III will discuss the measurement of the

variables.



CHAPTER III

RESEARCH METHODS

This chapter will discuss aspects of the questionnaire and

field research procedures. Specifically, this discussion will

include (1) questionnaire development and pretesting; (2) survey

sites and respondents; (3) questionnaire administration;

(4) measurement of the variables; and (5) reliability estimates

for the indices.

Questionnaire Development and Pretesting

A major consideration in the questionnaire design was to

elicit identification of certain stimulus television characters and

the race of those characters. Seeking these two levels of identi-

fication overcomes two major and possibly erroneous assumptions made

in most research examining television's effects on children's racial

attitudes. These assumptions are (1) that the child is familiar

with the television characters under examination; and (2) that the

child is aware of differences in race among those characters.

The pretest questionnaire then, presented pictures of six

television characters, three black characters and three white char-

acters. The pictures were originally 8 x 10 glossy photographs each

reduced to size 3-3/8 x 3-3/8 for reproduction in the questionnaire.

ReSpondents were asked to identify each character or the program

44
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associated with each character, and the race of each character (in

open-ended questions).

Two criteria were used in the selection of the characters:

(1) that the characters appear in regular roles on family programs

(the rationale for the selection of family programs was presented

in Chapter II); and (2) that the characters represent different

races, but appear in similar roles.

The final selection of characters for the pretest were:

Archie Bunker and Edith Bunker (“All in the Family"), Redd Foxx

("Sanford and Son“), Louise Jefferson ("The Jeffersons"), Florida

Evans ("Good Times"), and George Apple ("Apple's Way"). Archie

Bunker and George Apple represent white fathers on television;

Redd Foxx, a black father; Louise Jefferson and Florida Evans,

black mothers; and Edith Bunker, a white mother.

Fourteen questions each or 56 questions in all were pre-

sented in specific reference to each character. In total, the

pretest questionnaire was 32 pages long with 106 closed-ended

questions and 26 open-ended questions. The pretest was adminis-

tered once (February 19, 1975) under the direction of two white

male interviewers from Michigan State University. The interviewers

were trained in a two-hour session prior to the pretest.

During the pretest one of the interviewers read each ques-

tion aloud as the respondents filled out the questionnaires. In

instructions read prior to the start of the pretest, respondents

were told to raise their hands if they had questions after the

reading of each question. The other interviewer then privately
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answered that question. When several children had questions on

a given item, both interviewers clarified the item privately

with each respondent to facilitate questionnaire completion.

The next item was not read until all questions were answered.

The pretest questionnaire took an average of one hour and 30 minutes

to administer. The average completion time for each child was 45

minutes.

When all questionnaires were completed the respondents were

asked their opinions of the questionnaire as a whole. While all

respondents reported favorable comments, a few respondents also

commented that the questionnaire was too long or that some of the

questions were difficult. These comments were considered in the

construction of the final instrument.

The pretest site was the Holmes Elementary School in Lansing.

Respondents were 25 third grade children ages 8 to 10 years old.

They consisted of 13 boys and 12 girls; 13 white, 10 black, one

Chicano, and one Canadian Indian. Each respondent was asked on the

questionnaire to give the occupation for each parent. In all, 20

children listed parents' occupations. The average socioeconomic

status across the pretest sample as scored by the NORC (National

Opinion Research Center) prestige scale (1951, as reported

in Reiss et a1., 1961) was 52.6. (More concerning the NORC scale

will be discussed under the section on Survey Sites and Respond-

ents). Occupations included janitor, bartender, waitress,

gas station attendant, baker, bus driver, and teacher. The

modal occupation (reported by eight respondents) was
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automobile assembly work. The pretest questionnaire is in

Appendix A.

Survey Sites and Respondents

Three survey sites were chosen for this study: the Allen

Street and Willow elementary schools in Lansing, Michigan, and the

Steele Street elementary school in Mason, Michigan. Allen Street

and Willow schools are about six miles apart and both schools are

racially integrated. Steele Street school is ten miles from

Lansing and is not racially integrated.

The Allen Street and Willow schools were selected because

they have the largest number of black children in the third and

fifth grades in the Lansing schools. Steele Street in Mason was

selected to provide a basis for comparison between the racial atti-

tudes of children in an integrated school environment with those

attitudes of children in a nonintegrated school environment.

All third and fifth grade children were interviewed at each

school. These grades were selected because while there is abundant

evidence that by age seven children make evaluative judgments of

others based on race (e.g., Clark, 1955; Goodman, 1964; Gregor and

McPherson, 1966; Horowitz, 1973), few studies exist on the racial

attitudes of children eight to eleven years old (the age range of

third and fifth grade children). The sparsity of these latter

studies includes Greenberg and Dominick (1970), Bernstein and

DiVesta (1971), and Greenberg (1972).

A total of 241 children were interviewed at the three

schools. This total includes 126 third grade children and 115 fifth
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grade children; 121 boys and 120 girls. Sixty children were eight

years old, 58 were nine years old, 53 were ten years old, 65 were

eleven years old, and five children were twelve years old. Of this

total, there were 142 white children, 68 black children, 25 Chicano

children, 4 Native American children, and 2 who listed their race

as "other." There were no Orientals.

A total of 79 children were interviewed at the Allen Street

school (42 in the third grade; 37 in the fifth grade); 114 were

interviewed at Willow school (60 in the third grade; 54 in the fifth

grade), and 48 children were interviewed at the Steele Street

school (24 in each grade). All of the children at Steele Street

school listed their race as white.

By socioeconomic level (SES), the average SES score across

the entire sample is 63.0; for black children the average score is

58.8; for white children the average score is 63.2. The average

SES score for children in the Steele Street school is 69.3. Socio-

economic status determinations are often misleading. In this study,

socioeconomic status is based on the NORC scale of occupational

prestige (of the child's parents), consisting of occupational

scores derived from a national opinion survey. The scores range from

20 to 93 across 88 occupational groupings (Reiss et a1., 1961).

The sample characteristics are summarized in tabular form on

the following pages.

Questionnaire Administration

Interviews were conducted on March 18-19, 1975, and on

1
May 12-13, 1975. Two to three interviewers were used in each
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TABLE l.--Frequency Distribution of Sample Characteristics: School

by Grade, Age, Sex and Race. ‘ '

 

 

 

 

School

Totals

Allen Willow Steele

Grade

Third 42 60 24 126

F1 fth _31 _51 _2_4_ 11.5.

Total 79 114 48 241

A92

8 17 31 12 6O

9 22 26 10 58

10 15 25 13 53

11 23 29 13 65

12 __2_ _3. _11 __5_

Total 79 114 48 241

.5411

Boys 39 57 27 121

Giris _19 .51 _21 121

Total 79 114 48 241

Race

Black 24 44 O 68

White 37 57 48 142

Chicano 16 9 0 25

Native American 1 3 0 4

Other 1 1 __Q_ 2

Total 79 114 48 241
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TABLE 2.--Frequency Distribution by Grade and Race: Allen Street

School (N = 79).

 

  

 

Third Grade Fifth Grade

Race Totals

Boys Girls Boys Girls

Black 6 9 4 5 24

White ll 10 10 6 37

Chicano 2 4 3 7 16

Native American 0 O l 0 1

Other .9. _Q. _1 __o_ _1

Totals 19 23 19 18 79

 

TABLE 3.--Frequency Distribution by Grade and Race: Willow School

 

  

 

(N = 114).

Third Grade Fifth Grade

Race Totals

Boys Girls Boys Girls

Black 15 9 9 11 44

White 16 l4 l3 14 57

Chicano O 4 l 4 9

Native American 1 l l 0 3

Other .1 _o _1 .9. _1

Totals 32 28 25 29 114

 

TABLE 4.--Frequency Distribution by Grade and Race: Steele Street

School (N = 48).

 

  

 

Third Grade Fifth Grade

Race Totals

Boys Girls Boys Girls

White 12 12 15 9

Totals 12 12 15 9 48
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TABLE 5.--Socioeconomic Status (SES) by School and Race.

 

 

 

SES

Entire Sample 63.0

Black 58.8

White 63.2

Chicano 51.4

School

Allen Street 59.3

Black 58.0

White 61.4

Chicano 50.6

Willow 60.4

Black 59.6

White 65.0

Chicano 51.4

Steele 69.3

 

classroom depending on classroom size. In the Lansing schools, the

interviewing teams consisted of white males, white females, and

black females. In the Mason school two interviewers were used, one

white male and one white female. Minority interviewers were not

used at the Mason school because of the possibility of introducing

bias on responses to race questions.

Interviewers were trained in a one hour session prior to

data gathering, supplemented by printed instructions on the inter-

viewing procedures. Interviewers were also given printed instruc-

tions to be read to the respondents.

In all, 14 classes were interviewed at the three schools.

Except for two classes of fifth grade children at Allen Street
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school and two classes of third grade children at Willow school,

all classes were interviewed intact. The fifth grade classes at

Allen Street school and the third grade classes at Willow school

were combined. In both of these situations these classes ordinarily

meet together at regular intervals during the school day. At the

request of school officials these classes were interviewed as

combined classes. Since these classes routinely meet together,

interviewing them during a combined session did not pose a problem

in validity of the results.

Interviewing procedures for the final questionnaire were

essentially the same as for the pretest. One of the interviewers

read each question aloud as the questionnaires were filled out. As

before, the children were instructed to raise their hands after the

reading of each item if they had questions. The other interviewer

or interviewers anSwered those questions privately for each child.

Reading of the next item did not continue until all such questions

were answered. The questionnaire took an average of one hour and

30 minutes to complete in each classroom.

In some of the classrooms where time permitted, children

were debriefed on the purpose of the study and asked their opinion

of the questions. All children who commented on the questions

expressed favorable opinions. The most prevalent comments were "It

was fun" or "I'd like to take it again." A problem still existed,

however, in comprehending the wording of one question. This was

minimized substantially, if not completely alleviated, by inter-

viewers privately attending to each child as questions arose.
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Instructions to the interviewers, instructions to the

children, and the final questionnaire are in Appendix A.

Measurement of the Variables

Based on results of the pretest the final questionnaire was

revised to 18 pages in length and 127 questions. The number of

stimulus television characters was reduced from six to four; one

white male, one black female, one white female, and one black male,

in that order. The characters were again matched on comparability

of roles. The two characters dropped were Louise Jefferson and

George Apple. Louise Jefferson was dropped because of comparatively

low identification with the other characters in the pretest and also

to reduce questionnaire length. George Apple was dropped for four

reasons: (1) comparatively low identification with the other char-

acters; (2) less comparability in role type to either Archie Bunker

or Redd Foxx; (3) cancellation of the program prior to design of the

final questionnaire, and (4) to reduce questionnaire length.

Overall, 41 different variables comprised the final ques-

tionnaire. Two goals directed the development of the measures:

(1) to develop measures consistent with and in conformity to the

understanding and interpretation of the symbolic interactionist

perspective, and (2) to develop measures more reliable, more

insightful, and more refined than measures typically used in mass

media research on the racial attitudes of children. For these

reasons, several different kinds of measurement procedures were

developed, representative of the exploratory nature of this research.
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Twenty-two indices (11 indices for each set of characters)

were develOped from these measures. In addition, six single

measures (three measures for each set of characters) were combined

with the indices to test the overall model.

A description follows of the indices and single measures.

Means and correlations reported are for the entire sample (N = 241).

Zero order correlations, means, and standard deviations across the

indices and single measures is in Appendix B.

Frequency of Exposure

A five-point interval scale was used to measure each stimulus

character. The scale is:

How often do you watch this TV program?

_§__once every week

_flp_once every two weeks

_§__once a month

once every two to three months

:1: never 9

An index was created combining the two black characters

(FREQEXPB) and a similar index created for the two white characters

(FREQEXPW). The range for each index is 2 to 10. The mean for the

index for black characters is 8.4 and the intercorrelation .41.

The mean for the index for white characters is 7.3 and the inter-

correlation is .81. The two indices correlate .23.

Knowledge of Portrayals
 

The created indices combined two different scales for each

stimulus character, seeking (1) the name of the person or the name

of the program; and (2) the identification of the race of the person.

The scales are:
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Who is this person or what TVprpgram is this person on?

1 = Right 0 = Wrong

(You may put down an name you know the person by, pp_the

name of the program.‘

_9__I don't know the name of the person or the program.

What is the race or color of this person?

Oriental 9 I don't4 or 0 Black ____

Chicano knowEWhite i

Scores on the two items were added for each pair of black

characters (KNOWBTVP) and for each pairof white characters (KNOWHTVP).

The range for each index is O to 10. The index mean for black charac-

ters is 9.5. The intercorrelation for the name identification ques-

tions for black characters is .25, and for the race identification

questions the intercorrelation is .28. The index mean for white

characters is 9.3. The intercorrelation for the name identification

questions is .60 and for the race identification questions the inter-

correlation is .41. The two indices correlate .32.

Self-Interaction

A three-point scale was used to measure self-interaction

for each stimulus character. The scale is:

When this person is not on TV, how much do you think about

her (him)? .

 

3 I think about this person a lot

.2— I think about this person sometimes

:]::I never think about this person

The first index combined these scales for the black charac-

ters (SELFINTB); the second index combined the scales for the white

characters (SELFINTW). The range for each index is 2 to 6. The

mean for the black characters is 4.4 and the intercorrelation is
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.54. The mean for white characters is 3.4 and the intercorrelation

is .60. The two indices correlate .29.

Media Perception

For each character two scales were used to measure media

perception. In addition, two scales measure media perception of

black characters in general, and two scales measure media perception

of white characters in general. All scales for the black characters

were combined (MEDIAPRB) as were the scales for the white characters

(MEDIAPRW). Each index then, the one for black characters and the

one for white characters, consists of six items or scales each.

The wording of the first item for each character differs slightly to

fit the character. Scale examples are:

When this person is on TV, she has a family and neighbors.

When this person is not on TV, does she have the same

family and neighbors?

 

1 yes _§__no 2 I don't know

When this person is on TV, is this person just playing a

part or pretending?

_§__yes _1__no _2__I don't know

When you see black (white) people on programs like Good Times

(All in The Family), they have families and neighbors on the

program. When these pe0p1e are not on TV, do they have the

same families and neighbors?

 

9_1__yes 9_§__no _2__I don't know

When you see black (white) people on programs like Good Times

(All in The FamilyTand other programs with black (white)

families, are the pe0ple just playing a part or pretending?

 

 

_§__yes _1__no 2 I don't know

The range across the six scales for each index is 6 to 18.

The mean for black characters is 14.5. The mean for white
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characters is 14.4. The two indices correlate .80. The inter-

correlations for the six scales in each index are in Appendix B.

Generalized Reality

One scale for each stimulus character was used to measure

generalized reality. The scale is:

Think about this person for a minute and think about what

you have heard others say about the person. Now, how true

do you think those things are for people of this race or

color who are not on TV?

_gp_these things are true for most people of this race

_§__these things are true for some pe0ple of this race

_2__these things are true for a few people of this race

_1__these things are not true for any people of this race

An index was created combining the two black characters

(GENREALB) and a similar index created for the two white characters

(GENREALW). The range for each index is 2 to 8. The mean for the

index for black characters is 5.6 and the intercorrelation is .46.

The mean for the index for white characters is 5.0 and the inter-

correlation is .32. The two indices correlate .54.

Significant Others' Attitudes

Toward Television Portrayals

Five Likert-type scales for each stimulus character were

used to measure significant others' attitudes toward that character.

Directions preceding the scales requested that the respondent list

up to five persons he or she had talked to about the stimulus char-

acter and then indicate the attitude of the person toward the stimulus

character. Respondents listed the relationship of the person to the

respondent and not a specific name. The scales were preceded by a
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check item of whether the respondent had talked to anyone about the

stimulus character. The scales are of the form:

Person You have How Much Do They Like The Person in the Picture

Talked To

   

l. 5 4 3 2 1

very some don't disliRe don't

much like or some like

dislike at all

An index was created combining the two black characters

(SIGOTVPB) and a similar index created for the two white characters

(SIGOTVPW). The range for each index is 10 to 50. The mean for

the index for black characters is 19.2. The mean for the index for

white characters is 15.0. The two indices correlate .66. The

intercorrelations for the five scales in each index are in Appendix

B as are frequencies of significant others mentioned.

Attitude Toward Television

Portrayals
 

A five-point Likert-type scale was used to measure attitude

toward television portrayals for each stimulus character. The

scale is:

How much do you like the person in the picture?

 

5 4 3 2 1

very some don't dislike don't

much like or some like

dislike at all

An index was created combining the two black characters

(ATTTVPB) and a similar index created for the two white characters

(ATTTVPW). The range for each index is 2 to 10. The mean for the

index for black characters is 9.1 and the intercorrelation is .41.
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The mean for the index for white characters is 7.4 and the inter-

correlation is .61. The two indices correlate .15.

Other Media Attitudes

Two five-point scales were used to measure other media atti-

tudes toward black persons (OTMEDIAB). Two five-point scales were

also used to measure other media attitudes towards white persons

(OTMEDIAW). The scales are:

When you read things in books about black (white) people,

how do you think the books show black (white) people as

 

 

being?

_§__very good 2 bad

_4_ good :1: very bad

_§__not good or bad _11_ I don't know

When you hear things on the radio about black (white)

people, what would you say the people on the radio think

about black (white) people?

 

 

5 they think black (white) people are very good

:EZZthey think black (white) people are good

3 they think black (white) people are neither good nor bad

_2_ they think black (white) people are pgg_

”T—'they think black (white) people are very bad

:1 don't know

The range for the scales in each index is 2 to 10. The

mean for the index for media attitudes toward black people is 9.0

and the intercorrelation is .10. The mean for the index for media

attitudes toward white pe0ple is also 9.0 and the intercorrelation

is .23. The two indices correlate .42.

Significant Others' Attitudes

Toward Mental Ability

Three scale items were used to measure significant others'

attitudes toward mental ability. The scale items are:
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How smart do (does) your parents (teacher, friends) think

you are?

_4__very smart 2 not very smart

_§__somewhat smart :I::not smart at all

The range for this index (SIGOTHMA) is 3 to 12 and the mean

is 9.8. The intercorrelations are:

Parents Teacher Friends

Parents 1.00

Teacher .25 1.00

Friends .31 .52 1.00

Self-Concept

Two self-esteem items comprise this index. The scale items are:

I feel there are many good things about me. I feel this

way:

a few times

none of the time

4 most of the time

3 some of the time

_2__

__ _1_

How much do you like yourself?

_4__very much 2 not very much

9_§__somewhat :IZZnot at all

The range is 2 to 8; the mean is 6.5 and the intercorrelation

is .39. The mnenomic index name is SELFCPT.

Socioeconomic Status

This index consists of two open-ended questions seeking

father's occupation and mother's occupation (SES). The occupations

were assigned scores based on the 1951 NORC occupational prestige

scale (previously discussed). Occupational scores for both parents

were added and then divided yielding an average occupational score
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for each respondent. In cases where only one occupation was

listed, the score for that occupation served as the average SES

score for that respondent. The SES items are:

What kind of work does your father (mother) do?

 

The range for SES is 42 to 93; the mean is 63.0.

This concludes the discussion of the 22 indices in the

study. The five single items that were combined with the indices

are briefly summarized as follows:

Direct Experience

Two items were used to measure direct experience with black

people (KNBLKWL) and direct experience with white people (KNWHTWL).

The form of the item is:

How many black (white) pe0ple would you say you know well?
 

I don't know any black (white) people well 00

I know black (white) people well

(Please put in the number)

If a respondent put in a number higher than 98 for black and

white people known well, these numbers were collapsed or reduced to

98 as an arbitrary maximum. Coding an actual number higher than 98

would not add more precision to this variable. For children 8 to 12

9years old as in this study, reporting high numbers is likely to be

random guessing resulting in less reliability.

The range for black pe0ple known well is O to 98 and the

mean is 16.7. The range fer white people known well is also 0 to 98

and the mean is 26.9. The two items correlate .27.
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Mental Ability

A four-point scale measures mental ability as perceived by

the respondent. The scale is:

How pmgp§_do ygg_think you are?

4 very smart

3 somewhat smart

_2— not very smart

:1: not smart at all

The scale complements the scale for significant others'

attitudes toward mental ability. The range for the mental ability

scale (YOUSMART) is 1 to 4 and the mean is 3.2.

Attitude Toward Ethnic Group
 

A five-point Likert-type scale was used to measure each of

the two attitudes under study: attitude toward black people

(ATTBLACK) and attitude toward white people (ATTWHITE) as perceived

to exist apart from television characterizations. The scale is:

How much do you like black (white) people?
 

5 very much 2 dislike somewhat

I somewhat I don't like at all

9_§__don't like or dislike

The range is l to 4. The mean for both ATTBLACK and

ATTWHITE is the same: 3.9. The two items correlate .14.

Two indices used in this study included "I don't know"

response categories. These indices were the knowledge of portrayals

index and the other media attitudes index. For the knowledge index,

the "I don't know" responses were recoded to zero (0) and consid-

ered as wrong or incorrect responses. For the other media attitudes

index, the "I don't know" categories were recoded to three (3), the

neutral or midpoint of the scale.
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There were no unanswered questions across the 241 respond-

ents in the sample, in part due to a procedure of checking each

questionnaire item immediately after each respondent indicated com-

pletion of the questionnaire.

Multiple regression techniques were used in constructing the

indices. Each of the component measures for each index was entered

into a regression equation as predictor or independent variables of

a criterion or dependent variable. For example, each of the com-

ponent measures for the indices, attitude toward television por-

trayals, self-concept, and other media attitudes were regressed

against attitude toward the ethnic group as the criterion variable.

Based on the regression results, each predictor variable

forming the index was multiplied by its beta weight. The weighted

variables were then summed together to form the aggregate index

variable. The procedure maximizes the partial regression coeffi-

cients for the index, controlling for other variables in the

equation (but not in the index itself).

This strategy initially appears to be liberal in application,

but is in fact a conservative move, as Woelfel and Haller (1972)

point out. The non-index or single predictor variables are probably

more satisfactorily measured than the index variables because they

are less complex. Therefore, the single predictor variables are

expected to have a smaller error component than the indices. This

lower error of measurement tends to inflate the partial regression

coefficients of these single predictor variables. The weighting of

the index variables then has the effect of compensating for the
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artificial inflation of the single predictor variables. Further,

the multiple correlation coefficient remains unchanged by the

weighting procedure. The coefficient is the same as it was when

the index variables were entered singly as predictors (Woelfel and

Haller, 1972:12-13).

Reliability Estimates
 

Reliability estimates of the indices with only two scale

items were made using the Spearman-Brown formula. For indices with

more than two scale items, coefficient alpha was used as the esti-

mate of reliability.

The Spearman-Brown estimates for indices with just two

scale items for the entire sample (N = 241) are reported below for

the entire sample (N = 241). The Spearman-Brown estimates for indi-

vidual groups within the sample are in Appendix 8.

Reliability Coefficient

Two-Item Indices (Spearman-Brown Formula)
 

Frequency of exposure to television 58

portrayals of black persons (FREQEXPB) °

Frequency of exposure to television 90

portrayals of white persons (FREQEXPW) '

Knowledge of television portrayals of

black persons (KNOWBTVP) .40

(Name identification) -

Knowledge of television portrayals

of black persons (KNOWBTVP) .44

(Race identification)

Knowledge of television portrayals

of white persons (KNOWHTVP) .75

(Name identification)
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Two-Item Indices
 

Knowledge of television portrayals

of white persons (KNOWHTVP)

(Race identification)

Self-interaction concerning

television portrayals of

black persons (SELFINTB)

Self-interaction concerning

television portrayals of

white persons (SELFINTW)

Generalized reality concerning

television portrayals of black

persons (GENREALB)

Generalized reality concerning

television portrayals of white

persons (GENREALW)

Attitude toward television por-

trayals of black persons (ATTTVPB)

Attitude toward television por-

trayals of white persons (ATTTVPW)

Other media attitudes toward

black persons (OTMEDIAB)

Other media attitudes toward

white persons (OTMEDIAW)

Self-concept

Reliability Coefficient

(Spearman-Brown Formula1

 

.58

.70

.75

.63

.48

.58

.76

.18

.37

.56

The indices and reliability coefficients for indices with

more than two scale items are given below. These estimates apply

to the entire sample (N = 241). Reliability estimates for indi-

vidual groups within the sample are in Appendix B.
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Reliability Coefficient

Multi-Item Indices (Coefficient Alpha1_

Media perception of black 67

characters (MEDIAPRB) ‘

Media perception of white 68

characters (MEDIAPRW) '

Significant others' attitudes

toward television portrayals .95

of black characters (SIGOTVPB)

Significant others' attitudes

toward television portrayals .95

of white characters (SIGOTVPW)

Significant others' attitudes 63

toward mental ability (SIGOTHMA) ’

The established criterion for scale reliability using

coefficient alpha is .80 (Crano and Brewer, 1973:231). Three of the

indices here fail to meet this criterion. For other sample groups

the indices that meet this criterion are the same as those reported

here for the entire sample: significant others' attitudes toward

television portrayals.

This chapter has discussed questionnaire deve10pment and

pretesting, the survey sites and respondents, questionnaire admin-

istration, measurement, and reliability estimates of the variables.

As mentioned, the means and correlations reported in this chapter

are for the entire sample. These results for individual groups

within the sample are in Appendix B.



CHAPTER III: FOOTNOTES

1The second data collection requested information on

three items erroneously omitted from the original questionnaire.

Interviewing conditions under which the first data was collected

prevailed during the second data collection. The additional items

were attached to the questionnaires; respondents and their original

questionnaires were subsequently matched. These additional items

are in the back of the questionnaire entitled "You and Television"

in Appendix B.
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CHAPTER IV

RESULTS

This chapter focuses on the general path model in this study

as the results derive from examining the influence of black por-

trayals across the entire sample (N = 241). The most important

result deriving from this examination is the evidence from pre-

liminary stages of data analysis that statistical support does not

exist for the nonrecursive (reciprocal influence) model as hypothe-

sized. This point will be discussed in more detail throughout this

chapter.

In view of the initial but substantial lack of statistical

support for the model from the given data set, subrelationships in

the model based on application of ordinary least squares regression

equations are investigated for evidence of covariation useful in

determining directions for future research. Further, the results

of these equations as applied across subdivisions within the sample

are presented to yield maximum information concerning covariation

deriving from the relationships.

Overall, evidence from the zero-order correlation matrices,

the intercorrelations of the indices, the reliability estimates of

the indices, the regression coefficients, and the test of each equa-

tion given by the coefficient of alienation, show clearly that the

68
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largest portion of variance is not accounted for by the several

variables in the model. (The zero-order correlation matrices, the

intercorrelations of the indices, and reliability estimates of the

indices for subdivisions of the sample are in Appendix B; intercor-

relations of the indices and reliability estimates of the indices

for the entire sample were reported in Chapter III.)

The high levels of unexplained variance and the lack of

covariance in general of the variables indicate that further attempts

at model building on the present data set are not warranted.

While the question of what constitutes necessary statistical

support, if any, before continuing with more complex methods of

analysis is difficult to pinpoint in discussions of path analysis,

several researchers have indicated the futility of pursuing model

construction under similar conditions (see Duncan, 1975:56-57,

89-90; Kerlinger and Pedhazur (1973:3 ff, 259; Wonnacott and Wonna-

cott, 1970:121). Kerlinger and Pedhazur (1973:258-259) in a dis-

cussion of analyzing data with continuous and categorical inde-

pendent variables suggest that if the magnitude of the variance in

the dependent variable explained by other variables in the equation

is not meaningful within (1) the context of theoretical formulation,

(2) knowledge of findings in the field, or (3) in the judgment of

the researcher, the analysis should be terminated.1

In the path diagram that appears on page 74 (results of the

influence of black portrayals across the entire sample), informa-

tion includes the beta coefficients for each path and regions of

significance for each coefficient. (The coefficients with one
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or two asterisks preceding them represent significance at less than

the .05 or .01 levels).

The test of the fit of each regression equation is given by

the coefficient of alienation (71:R3) along the residual paths.

The closer the coefficient is to 1.0, the poorer the fit of the equa-

tion. However, this coefficient must be interpreted with some cau-

tion since a simple or multiple correlation of .86 is necessary

before the coefficient of alienation reduces to .50. (The reader

is referred to a discussion of the coefficient of alienation in

McNemar, 1969:141.)

The beta coefficients, zero-order and multiple correla-

tions, explained variance, F tests, significance levels, and degrees

of freedom for each path model in this chapter are presented in

tabular form in Appendix C.

Given the overall status of the model caution must be

exercised in interpreting the beta coefficients. The coefficients

will be biased to an unknown extent as a result of the unknown

misspecification of the model. What follows should be construed

as application of ordinary least squares regression techniques for

preliminary evidence of covariation useful to future investigators
 

in specifying a more correct model.

Before turning to the path diagram for the influence of

black portrayals across the entire sample and the discussion of this)

model, the correlation coefficients and beta coefficients of all

variables influencing each of the endogenous variables in the model

are presented in Table 6. The overall significance levels for each
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of these equations is also given (some of the significance levels

will be slightly exaggerated due to aggregating the weighted index

variables). Since the beta coefficients are based on the correla-

tion coefficients of the endogenous variable with other variables

in the equation, this table provides a compact summary of results

stemming from the model. When only one variable influences the

endogenous variable in the equations, the correlation coefficient

and beta coefficient are the same.

The six exogenous variables in the model are other media

attitudes toward black persons (OTMEDIAB); significant others'

attitudes toward television portrayals of black persons (SIGOTVPB);

socioeconomic status (SES); significant others' attitudes toward

mental ability (SIGOTHMA); frequency of exposure to black portrayals

(FREQEXPB), and direct experience with black persons (KNBLKWL).

These variables are represented in the model as variables X9

through X14.

The eight endogenous variables in the model are attitude

toward black persons (ATTBLACK); attitude toward television por-

trayals of black persons (ATTTVPB); self-concept (SELFCPT); mental

ability (YOUSMART); knowledge of television portrayals bf black

persons (KNOWBTVP); self-interaction concerning television portrayals

of black persons (SELFINTB); media perception of television por-

trayals of black persons (MEDIAPRB), and generalized reality of

television portrayals of black persons (GENREALB). These variables

are represented in the model as variables X1 through X8.
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TABLE 6.-—Correlation Coefficients, Beta Coefficients and Signifi-

cance Levels of Endogenous Variables and Influencing

 

 

 

Variables.

. Overall
Correlation Beta 5999 Level

Attitude Toward Black Persons (ATTBLACK)

Attitude toward television

portrayals of black persons .26 .25

(ATTTVPB)

Self-concept (SELFCPT) .18 .16 .00

Other media attitudes toward .18 .08

black persons (OTMEDIAB)

 

Attitude Toward Television Portrayals

of Black Persons (ATTTVPB)

 

 

Significant others' attitudes

toward television portrayals .37 .37 .00

of black persons (SIGOTVPB)

 

Self-Concept (SELFCPT)
 

Socioeconomic status (SES) .11 .10

Significant others' attitudes '00

toward mental ability .27 .28

(SIGOTHMA)

 

Mental Ability (YOUSMART)
 

Significant others' attitudes

toward mental ability .32 .32 .OO

(SIGOTHMA)

 

Knowledge of Television Portrayals

of Black Persons£KNOWBTVP1

Frequency of exposure to tele-

vision portrayals of black .30 .30 .00

persons (FREQEXPB)
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Table 6.--Continued.

 

Overall

Correlation Beta 5199 Level

Self-Interaction About Television

Portrayals of Black Persons

(SELFINTBIT'

Menta1 abi1ity (YOUSMART) .13 .12

 

 

 

Knowledge of television por-

trayals of black persons .13 .07

(KNOWBTVP)

.00

Frequency of exposure to

television portrayals of .25 .23

black persons (FREQEXPB)

Direct experience with 30 28

black persons (KNBLKWL) ° '

 

Media Perception of Television Por-

trayals of Black Persons (MEDIAPRE1

Mental ability (YOUSMART) ' .01 .oo

Self-interaction about tele-

vision portrayals of black .17 .22 .00

persons (SELFINTB)

Direct experience with 10 16

black persons (KNBLKWL) ' '

 

Generalized Reality of Television

Portrayals of Black Persons

(GENREALB)

 

 

Media perception of television

portrayals of black persons -.10 -.12

(MEDIAPRB)

.00

D1rect experience w1th 92] 921

black persons (KNBLKWL)

 



 
where:

X1 = attitude toward black

persons (ATTBLACK)

X2 = attitude toward TV por-

trayals of black persons

(ATTTVPB)

X3 = self-concept (SELFCPT)

X4 = mental ability (YOUSMART)

X5 = knowledge of black TV

portrayals (KNOWBTVP)

X6 = self-interaction about

black portrayals (SELFINTB)

X7 = media perception of black

portrayals (MEDIAPRB)

X8 = generalized reality of black

*p

 

 

 

portrayals (GENREALB)

10

11

12

x13

x14

q, s, t . . . z =

 

other media attitudes

toward black persons

(OTMEDIAB)

significant others' atti-

tudes toward black

portrayals (SIGOTVPB)

socioeconomic status (SES)

9significant others' atti-

tudes toward mental

ability (SIGOTHMA)

frequency of exposure to

black portrayals (FREQEXPB)

direct experience with

black persons(KNBLKWL)

residual terms

Figure 3.--All Sample ReSpondents (Black Portrayals)

(N = 241).

.05 **p < .01 ** ~11: = A - R2 for residual paths
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Each of the endogenous variables may now be discussed.

Again it is stressed that the beta coefficients are biased to an

unknown extent given the status of the model and are to be inter-

preted with caution. The examination of these results is an

exploration of the various subrelationships in the model for evidence

of covariation.

Turning now to the examination of each of the endogenous

variables in Figure 3 which represents the influence of television

portrayals of black persons across all sample respondents (N = 241):

Attitude Toward Black Persons (ATTBLACK)
 

The coefficient of alienation (.93) indicates that the

regression equation for this variable is not a satisfactory fit,

and that most of the variation in attitude toward black persons is

not explained by variables in the equation.

The variables influencing ATTBLACK in the equation are

attitude toward television portrayals of black persons (ATTTVPB),

self-concept (SELFCPT), and other media attitudes toward black per-

sons (OTMEDIAB). Examining the zero order correlations, ATTBLACK

correlates .26 with ATTTVPB; .18 with SELFCPT; and .16 with

OTMEDIAB.

Based on the correlation coefficient, ATTTVPB has a beta

coefficient of .25, maintaining the contribution that it makes to

ATTBLACK, controlling for SELFCPT and OTMEDIAB. SELFCPT has a

beta coefficient of .16 controlling for ATTTVPB and OTMEDIAB, and

does not make a strong contribution to the dependent variable
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ATTBLACK. When controlling fbr ATTTVPB and SELFCPT, the contribution

of OTMEDIAB to ATTBLACK is even more attenuated than the correlation

coefficient. The beta coefficient for OTMEDIAB is .08 showing no

observed linear relationship to the dependent attitude. The multiple

correlation for the equation is .32 explaining ten percent of the

total variance.

Attitude Toward Television Portrayals

of Black Persons—(ATTTVPB)

  

 

The coefficient of alienation is .95. The single influenc-

ing variable in the equation is significant others' attitudes toward

black portrayals (SIGOTVPB). The correlation and beta coefficient

is .37 explaining 14 percent of the variance in the attitude toward

television portrayals.

Self-Concept (SELFCPT)
 

As discussed in Chapter II, the aspect of self-concept

examined in this study is self-esteem or the respondent's estimation

of self-worth and self-liking. Examining the results for the sanple

as a whole, the coefficient of alienation for the equation is .95.

The exogenous variables exerting influence on self-concept are

socioeconomic status (SES) and significant others' attitudes toward

mental ability (SIGOTHMA). SELFCPT correlates .11 with SES and .27

with SIGOTHMA. When regressed against SELFCPT, SES and SIGOTHMA

yield beta coefficients of .10 and .28, respectively. SES shows

minimal direct relationship with self-concept while the influence
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of significant others' attitudes toward mental ability on

self-concept is somewhat stronger. The multiple correlation

is .30.

Mental Ability (YOUSMART)
 

The coefficient of alienation is .95 and the single

exogenous variable in the equation, significant others' atti-

tudes toward mental ability (SIGOTHMA), correlates .32 with

mental ability (YOUSMART).

Knowledge of Black Television

Portrayals—(KNOWBTVP)

 

Again the coefficient of alienation (.95) indicates a

less than satisfactory fit of the lone influencing variable,

frequency of exposure to black portrayals (FREQEXPB), but the

correlation of .30 lends some support for the influence of

FREQEXPB on knowledge.

Self-Interaction About Black

Portrayals_ISELFINTB)

 

The coefficient of alienation is .91. Self-interaction

is influenced by mental ability (YOUSMART), knowledge of black

television portrayals (KNOWBTVP), frequency of exposure to black

portrayals (FREQEXPB), and direct experience with black persons

(KNBLKWL). The correlation coefficients and beta coefficients of

SELFINTB with other variables in the equation are:
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SELFINTB

Correlation Beta

YOUSMART .13 .12

KNOWBTVP .13 .07

FREQEXPB .25 .23

KNBLKWL .30 .28

As the correlation and beta coefficients indicate, support

exists for the influence of frequency of exposure to black por-

trayals and direct experience with black persons, but the influence

of mental ability and knowledge of the portrayals on self-interaction

is negligible. The multiple correlation for variables in the equa-

tion is .40.

Media Perception of Black Portrayals (MEDIAPRB)
 

The coefficient of alienation is .97 for the MEDIAPRB equa-

tion, and three variables impact on the dependent variable: mental

ability (YOUSMART), self-interaction (SELFINTB), and direct experi-

ence with black persons (KNBLKWL). The total variance explained is

negligible (five percent). The strongest influencing variable in

the equation is SELFINTB which only correlates .17 with MEDIAPRB,

and has a beta coefficient of .22. YOUSMART exerts no influence on

MEDIAPRB for the sample as a whole.
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Generalized Reality of Black

Portrayals (GENREALB)

 

The coefficient of alienation is .95; the exogenous and one

other endogenous variables influencing GENREALB are media perception

of black portrayals (MEDIAPRB) and direct experience with black per-

sons (KNBLKWL). MEDIAPRB has a negative beta coefficient as

hypothesized, but the size of the coefficient is negligible (-.12)

consistent with the correlation coefficient with GENREALB of -.10.

KNBLKWL, also hypothesized to have a negative beta coefficient, has

a positive beta coefficient (.21) consistent with the correlation

of .21 with GENREALB. The multiple correlation is .24; the total

variance explained is .05.

This concludes the discussion of the eight endogenous vari-

ables in the model examining the influence of television portrayals

of black persons on the entire sample. As further evidence of

patterns of covariation within the system, the influence of tele-

vision portrayals of black and white persons across different sample

groups were also examined. These results are represented in Figures

4 through 12.

Figure 4 presents this information across all respondents

for white portrayals (N = 241). Path diagrams representing the

results for black and white portrayals across the other sample

groups are presented as follows: Figures 5 and 6, all white respond-.

ents (N = 142); Figures 7 and 8, all white respondents in the inte-

grated schools (N = 94); Figures 9 and 10, white respondents in the

nonintegrated school (N = 48); and Figures 11 and 12, all black

respondents (N = 68).
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X7 = media perception of black X14 = direct experience with
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Figure 5.--?ll Whito Respondents (Black Portrayals)

N = 142 .
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Figure 7.--White Respondents, Integrated Schools

(Black Portrayals) (N = 94).
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Figure 9.--White Respondents, Noninte rated School

(Black Portrayals) (N = 48?.
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The net result of the correlational evidence when examined

across all sample groups is that these correlations are generally

small or negligible, an initial indication that substantially more

variation exists in the system than could have been initially pre-

dicted by the theory.

Even though the zero-order correlation coefficients are

weak overall, the most important result deriving from examination

of these coefficients is the cross sample variability. As indi-

cated, some features or parameters of the model should exhibit

stability across applications. The cross sample variability is

additional evidence that the ordinary least squares regression

equations will not fit the model as postulated for this data set.

As examples of this cross sample variability:

1. For all white respondents in the integrated

schools (N = 94):

a. attitude toward black persons (ATTBLACK) and

other media attitudes (OTMEDIAB) correlate .44

compared to correlations of .29 and below for

all other sample groups;

b. media perception of black portrayals and gen-

eralized reality of black portrayals correlate

.43 compared to a correlation of -.10 for all

other sample groups.

2. For white respondents in the nonintegrated school:

a. self-concept and significant others' attitudes

toward mental ability correlate .53 compared

to correlations of .27 and below fer all other

sample groups;

b. media perception of white portrayals and gen-

eralized reality of white portrayals correlate

.55 compared to correlations of .14 and below

for all other sample groups;
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c. knowledge of white portrayals and self-

interaction about those portrayals correlate

.43 compared to correlations of .27 and below

for all other sample groups.

This chapter has focused on examination of the eight endog-

enous variables in the model representing the influence of black

portrayals across all sample reSpondents, and presented models

representing the influence of black and white portrayals across

groups within the larger sample. Correlational evidence undergird-

ing these results was also discussed. It was emphasized that

caution is necessary in interpreting the beta coefficients since

the coefficients are biased to unknown extent as a result of the

misspecification of the model.

A summary of the main findings from the examination in this

chapter is as follows:

1. Evidence from several sources--the regression coeffi-

cients, the ordinary least squares regression equations, the

coefficient of alienation, the zero-order correlations, and the

intercorrelations among the indices (discussed in Chapter II)--

shows that the largest portion of variance is not accounted for by

the variables in the model. For all equations across all of the

sample groups, the coefficient of alienation indicates a less than

satisfactory fit of the influencing variables to the dependent or

endogenous variable.

2. Results of the path model for black portrayals across

all of the sample groups generally show more explained variance and

more significant relationships than the results for white portrayals

across all of the sample groups.
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3. While the beta coefficients for the same equations

vary in path diagrams across all of the sample groups, the most

consistent statistics of the model, and the paths also explaining

the most variation in the endogenous variables across both black

and white portrayals, are the hypothesized relationships between:

a. significant others' attitudes toward the tele-

vision portrayals and the respondent's attitude toward

those portrayals;

b. significant others' attitudes toward mental ability

and self-concept;

c. significant others' attitudes toward mental ability

and the respondent's perceived mental ability.

4. Those paths or relationships which generally show no or

little explained variation in the endogenous variables across both

black and white portrayals are:

a. socioeconomic status and self—concept;

b. mental ability and media perception of portrayals;

c. knowledge of the portrayals and self-interaction.

The import of these findings for continued research in the

area of mass media and children's racial attitudes will be discussed

in Chapter V.



CHAPTER IV: FOOTNOTES

1Several persons at Michigan State University knowledgeable

in the area of causal modeling systems support the position taken

in this study to terminate further analysis based on the preliminary

data evidence. These persons include Dr. Santa F. Camilleri,

specialist in formal mathematical theory and professor of Sociology;

Dr. Robert Rasche, professor of Economics; Dr. John Schweitzer,

director of the Office of Research Consultation for the College of

Education and associate professor of Urban and Metropolitan Studies;

and Dr. Joseph Woelfel, research methodologist and associate profes-

sor of Communication. Both Dr. Camilleri and Dr. Rasche suggest

that the error of specification within the system will exist

regardless of the technique of estimation used. According to Dr.

Rasche, if the preliminary system of variables fails to hold in

estimation by ordinary least squres regression, the system will not

improve by turning to "fancier techniques."
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CHAPTER V

DISCUSSION

The purpose of this chapter is to review and discuss

(l) objectives of the research; (2) general findings; (3) limita-

tions of the research; and (4) directions for future research.

Objectives of the Research

This research proposed a highly exploratory approach to

the study of mass media influence on the racial attitudes of minority

and majority children.

First, the research was conceptually cast into a dynamic

framework removing it from traditional media research that relies

on discrete stimulus and response events in the explanation of media

effects. This dynamic framework evolved from investigation of the

symbolic interactionist perspective which emphasizes a symbolic

environment that is constantly undergoing definition and interpre-

tation by individuals within that environment.

Second, this research incorporated central concepts from

the symbolic interactionist perspective deemed highly relevant to

the symbolistic effects provided by the media. These concepts

include the influence of self-concept, status awareness, and

93
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self-interaction, and the roles of specific or significant others

who interpret, shape, and direct behavior.

Third, the conceptual framework posited reciprocal influence

between some of the conceptual variables in the model. These

hypothesized influences were between (1) perceived mental ability

and significant others' attitudes toward mental ability; (2) self-

concept and attitude toward the ethnic group; (3) perceived signifi-

cant others' attitudes toward television portrayals and the

respondent's attitude toward television portrayals; and (4) the

respondent's attitude toward television portrayals, and the atti-

tude toward the ethnic group.

General Findings
 

In initial stages of data analyais, preliminary evidence

indicated that testing the complete statistical model was not justi-

fied. This evidence included negligible or low zero-order correla-

tions between some of the hypothesized relationships, high levels

of cross sample variability in the several correlation matrices, low

intercorrelations among the indices, and generally low reliability

estimates for these indices. In total, strong initial evidence was

provided that for the given data base, the data would not fit the

model as hypothesized.

While the data did not fit the overall theoretical model

posited, it was possible to examine specific patterns of covariation

among the variables as a basis for further modeling; and this was

the strategy employed.
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This study began with the questions: Do children perceive

behavioral differences between minority and majority individuals

in television role portrayals? And if so, what effect do these dif-

ferences have on the racial attitudes of minority and majority

children?

Insofar as the results can be evaluated, for most of the

sample respondents, equations measuring the influence of black

portrayals show more impact in the general path model than equations

measuring the influence of white portrayals. Further, when influ-

ences upon attitude toward black persons (ATTBLACK) are examined,

attitude toward television portrayals of black persons (ATTTVPB)

does influence the respondent's attitude toward black persons.

Although attitude toward television portrayals of white persons

(ATTTVPW) also contributes to attitudes toward white persons

(ATTWHITE), the influence of the respondent's attitude toward

television portrayals of black persons on attitude toward black

persons, overall yields a slightly greater influence for both

majority and minority children.

Considering the total variance explained by the equations and

the resulting significant relationships, the cumulative influence in

the model for black portrayals is generally greater than white por-

trayals for four of the five sample groups: (1) all sample respond-

ents (N = 241); (2) all white respondents (N = 142); (3) all white

respondents in the integrated schools (N = 94); and (4) all black

respondents (N = 68).
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For children in the nonintegrated school (N = 48), equa-

tions measuring the influence of white portrayals show a greater

overall influence for these portrayals than for black portrayals.

Given the overall status of the model, an explanation of why

the influence of black portrayals does not prevail for respondents

in the nonintegrated school is advanced with extreme caution. In

general it may be suggested that in an environment which lacks con-

tinuing daily exposure to and contact with black persons, areas or

issues concerning black persons may become less salient. In con-

trast, for white children in the integrated school setting, there is

moreinteraction with and concerning black persons (and it may be

surmised, about black television portrayals) than in the noninte-

grated school setting. Further, it may be suggested that this inter-

action within the integrated environment may extend to increased

interactions concerning black persons (and black television por-

trayals) with parents, peers, and others, outside of the integrated

school environment.

Another result is worth examination in regard to the above

discussion. When the means for the variable, attitude toward black

persons (ATTBLACK) are examined, respondents in the nonintegrated

school have a higher mean on this variable than other sample groups,

with the exception of black respondents (see Table 7). Yet as

noted, the cumulative influence of black portrayals was less for

respondents in the nonintegrated school than for other sample

groups.
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TABLE 7.--Mean Scores for Attitude Toward Black Persons Across All

Respondents.

 

All White All Resp. Black

A11 Sample A1] White Resp. Int. Nonint.

 

Resp. Resp. Schools School Resp.

3.94 3.59 3.25 4.31 4.86

Mean Scores

(N=24l) (N=142) (N=94) (N=48) (N=68)

 

To some interpreters these results could suggest that more

favorable racial attitudes develop when children are not placed in

racially integrated environments. But a more in-depth and more

intriguing consideration is the role that television portrayals with

black persons may play in racial attitude development. If televi-

sion predominantly projects a unidimensional image of black persons

as clowns, buffoons, and in general as objects of humor as some

critics suggest, this may also serve as the predominant dimension

upon which black persons are evaluated by children who lack actual

contact with black persons. It is suggested then that for these

children this one-sided comedic image of black persons is an all-

inclusive image and a favorable one. For network television program-

mers this would seem to suggest that black characterizations ought

to convey a broader and more realistic range of behaviors:

Other general results deriving from examination of the sub-

relationships are:
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The net result of the correlational evidence when examined

across all sample groups is that these correlations are generally

small or negligible, an initial indication that substantially more

variation exists in the system than could have been initially pre-

dicted by the theory.

Even though the zero-order correlation coefficients are

weak overall, the most important result deriving from examination

of these coefficients is the cross sample variability. As indi-

cated, some features or parameters of the model should exhibit

stability across applications. The cross sample variability is

additional evidence that the ordinary least squares regression

equations will not fit the model as postulated for this data set.

As examples of this cross sample variability:

1. For all white respondents in the integrated

schools (N = 94):

a. attitude toward black persons (ATTBLACK) and

other media attitudes (OTMEDIAB) correlate .44

compared to correlations of .29 and below for

all other sample groups;

b. media perception of black portrayals and gen-

eralized reality of black portrayals correlate

.43 compared to a correlation of -.10 for all

other sample groups.

2. For white respondents in the nonintegrated school:

a. self-concept and significant others' attitudes

toward mental ability correlate .53 compared

to correlations of .27 and below fer all other

sample groups;

b. media perception of white portrayals and gen-

eralized reality of white portrayals correlate

.55 compared to correlations of .14 and below

for all other sample groups;
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c. knowledge of white portrayals and self-

interaction about those portrayals correlate

.43 compared to correlations of .27 and below

for all other sample groups.

This chapter has focused on examination of the eight endog-

enous variables in the model representing the influence of black

portrayals across all sample reSpondents, and presented models

representing the influence of black and white portrayals across

groups within the larger sample. Correlational evidence undergird-

ing these results was also discussed. It was emphasized that

caution is necessary in interpreting the beta coefficients since

the coefficients are biased to unknown extent as a result of the

misspecification of the model.

A summary of the main findings from the examination in this

chapter is as follows:

1. Evidence from several sources--the regression coeffi-

cients, the ordinary least squares regression equations, the

coefficient of alienation, the zero-order correlations, and the

intercorrelations among the indices (discussed in Chapter II)--

shows that the largest portion of variance is not accounted for by

the variables in the model. For all equations across all of the

sample groups, the coefficient of alienation indicates a less than

satisfactory fit of the influencing variables to the dependent or

endogenous variable.

2. Results of the path model for black portrayals across

all of the sample groups generally show more explained variance and

more significant relationships than the results for white portrayals

across all of the sample groups.
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3. While the beta coefficients for the same equations

vary in path diagrams across all of the sample groups, the most

consistent statistics of the model, and the paths also explaining

the most variation in the endogenous variables across both black

and white portrayals, are the hypothesized relationships between:

a. significant others' attitudes toward the tele-

vision portrayals and the respondent's attitude toward

those portrayals;

b. significant others' attitudes toward mental ability

and self-concept;

c. significant others' attitudes toward mental ability

and the respondent's perceived mental ability.

4. Those paths or relationships which generally show no or

little explained variation in the endogenous variables across both

black and white portrayals are:

a. socioeconomic status and self-concept;

b. mental ability and media perception of portrayals;

c. knowledge of the portrayals and self-interaction.

The import of these findings for continued research in the

area of mass media and children's racial attitudes will be discussed

in Chapter V.



CHAPTER IV: FOOTNOTES

1Several persons at Michigan State University knowledgeable

in the area of causal modeling systems support the position taken

in this study to terminate further analysis based on the preliminary

data evidence. These persons include Dr. Santo F. Camilleri,

specialist in formal mathematical theory and professor of Sociology;

Dr. Robert Rasche, professor of Economics; Dr. John Schweitzer,

director of the Office of Research Consultation for the College of

Education and associate professor of Urban and Metropolitan Studies;

and Dr. Joseph Woelfel, research methodologist and associate profes-

sor of Communication. Both Dr. Camilleri and Dr. Rasche suggest

that the error of specification within the system will exist

regardless of the technique of estimation used. According to Dr.

Rasche, if the preliminary system of variables fails to hold in

estimation by ordinary least squres regression, the system will not

improve by turning to "fancier techniques."
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CHAPTER V

DISCUSSION

The purpose of this chapter is to review and discuss

(l) objectives of the research; (2) general findings; (3) limita-

tions of the research; and (4) directions for future research.

Objectives of the Research

This research proposed a highly exploratory approach to

the study of mass media influence on the racial attitudes of minority

and majority children.

First, the research was conceptually cast into a dynamic

framework removing it from traditional media research that relies

on discrete stimulus and response events in the explanation of media

effects. This dynamic framework evolved from investigation of the

symbolic interactionist perspective which emphasizes a symbolic

environment that is constantly undergoing definition and interpre-

tation by individuals within that environment.

Second, this research incorporated central concepts from

the symbolic interactionist perSpective deemed highly relevant to

the symbolistic effects provided by the media. These concepts

include the influence of self-concept, status awareness, and
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self-interaction, and the roles of specific or significant others

who interpret, shape, and direct behavior.

Third, the conceptual framework posited reciprocal influence

between some of the conceptual variables in the model. These

hypothesized influences were between (1) perceived mental ability

and significant others' attitudes toward mental ability; (2) self-

concept and attitude toward the ethnic group; (3) perceived signifi-

cant others' attitudes toward television portrayals and the

respondent's attitude toward television portrayals; and (4) the

respondent's attitude toward television portrayals, and the atti-

tude toward the ethnic group.

General Findings
 

In initial stages of data analyais, preliminary evidence

indicated that testing the complete statistical model was not justi-

fied. This evidence included negligible or low zero-order correla-

tions between some of the hypothesized relationships, high levels

of cross sample variability in the several correlation matrices, low

intercorrelations among the indices, and generally low reliability

estimates for these indices. In total, strong initial evidence was

provided that for the given data base, the data would not fit the

model as hypothesized.

While the data did not fit the overall theoretical model

posited, it was possible to examine specific patterns of covariation

among the variables as a basis for further modeling; and this was

the strategy employed.
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This study began with the questions: Do children perceive

behavioral differences between minority and majority individuals

in television role portrayals? And if so, what effect do these dif-

ferences have on the racial attitudes of minority and majority

children?

Insofar as the results can be evaluated, for most of the

sample respondents, equations measuring the influence of black

portrayals show more impact in the general path model than equations

measuring the influence of white portrayals. Further, when influ-

ences upon attitude toward black persons (ATTBLACK) are examined,

attitude toward television portrayals of black persons (ATTTVPB)

does influence the respondent's attitude toward black persons.

Although attitude toward television portrayals of white persons

(ATTTVPW) also contributes to attitudes toward white persons

(ATTWHITE), the influence of the respondent's attitude toward

television portrayals of black persons on attitude toward black

persons, overall yields a slightly greater influence for both

majority and minority children.

Considering the total variance explained by the equations and

the resulting significant relationships, the cumulative influence in

the model for black portrayals is generally greater than white por-

trayals for four of the five sample groups: (1) all sample respond-

ents (N = 241); (2) all white respondents (N = 142); (3) all white

respondents in the integrated schools (N = 94); and (4) all black

respondents (N = 68).
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For children in the nonintegrated school (N = 48), equa-

tions measuring the influence of white portrayals show a greater

overall influence for these portrayals than for black portrayals.

Given the overall status of the model, an explanation of why

the influence of black portrayals does not prevail for reSpondents

in the nonintegrated school is advanced with extreme caution. In

general it may be suggested that in an environment which lacks con-

tinuing daily exposure to and contact with black persons, areas or

issues concerning black persons may become less salient. In con-

trast, for white children in the integrated school setting, there is

more interaction with and concerning black persons (and it may be

surmised, about black television portrayals) than in the noninte-

grated school setting. Further, it may be suggested that this inter-

action within the integrated environment may extend to increased

interactions concerning black persons (and black television por-

trayals) with parents, peers, and others, outside of the integrated

school environment.

Another result is worth examination in regard to the above

discussion. When the means for the variable, attitude toward black

persons (ATTBLACK) are examined, respondents in the nonintegrated

school have a higher mean on this variable than other sample groups,

with the exception of black respondents (see Table 7). Yet as

noted, the cumulative influence of black portrayals was less for

respondents in the nonintegrated school than for other sample

groups.



97

TABLE 7.--Mean Scores for Attitude Toward Black Persons Across All

Respondents.

 

A11 White A11 Resp. B1ack

A11 Sample A1] White Resp. Int. Nonint.

 

Resp. RESP” Schools School Resp.

3.94 3.59 3.25 4.31 4.86

Mean Scores

(N=24l) (N=142) (N=94) (N=48) (N=68)

 

To some interpreters these results could suggest that more

favorable racial attitudes develOp when children are not placed in

racially integrated environments. But a more in-depth and more

intriguing consideration is the role that television portrayals with

black persons may play in racial attitude development. If televi-

sion predominantly projects a unidimensional image of black persons

as clowns, buffoons, and in general as objects of humor as some

critics suggest, this may also serve as the predominant dimension

upon which black persons are evaluated by children who lack actual

contact with black persons. It is suggested then that for these

children this one-sided comedic image of black persons is an all-

inclusive image and a favorable one. For network television program-

mers this would seem to suggest that black characterizations ought

to convey a broader and more realistic range of behaviors:

Other general results deriving from examination of the sub-

relationships are:
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l. The exogenous and other endogenous variables which con-

sistently explain the most variation in the endogenous variables

across both black and white portrayals are the hypothesized rela-

tionships between (a) significant others' attitudes toward the

television portrayals and the respondent's attitude toward those

portrayals, (b) significant others' attitudes toward mental ability

and self-concept, and (c) significant others' attitudes toward

mental ability and the respondent's perceived mental ability.

2. The exogenous and other endogenous variables which

generally explain no or slight variation in the endogenous vari-

ables across both black and white portrayals are the hypothesized

relationships between (a) socioeconomic status and self-concept,

(b) mental ability and media perception of portrayals, and

(c) knowledge of the portrayals and self-interaction.

Limitations of the Research

Several limitations affected this research, the most impor-

tant of which is the highly exploratory nature of the research.

As noted, this research initially suggested reciprocal influ-

ence between (1) perceived mental ability and significant others'

attitude toward mental ability; (2) self-concept and attitude toward

the ethnic group; (3) significant others' attitudes toward tele-

vision portrayals and the respondent's attitude toward television

portrayals; and (4) the respondent's attitude toward television

portrayals and the attitude toward the ethnic group. Preliminary

evidence from the correlation matrices and the high levels of

unexplained variance from application of the ordinary least squares



     



 

99

regression equations did not warrant construction of a model with

reciprocal influence. Deleting these reciprocal influences changed

the nature of the model to an unknown extent. A thorough search of

the literature provides neither a media effects model incorporating

reciprocal influence nor research incorporating symbolic interac-

tionism as a framework for examining media effects.

The exploratory character of the research also resulted in

measurement problems. The effort to accurately reflect concepts

within symbolic interactionism and improve on measures previously

used in media research on children's racial attitudes resulted in

use of ordinal and nominal measures. These less powerful measures

violated an assumption of path analysis that variables be measured

at least at the interval level. Further, even with the inclusion

of these simpler measures some children had difficulty comprehending

the questions. Overall, reliability estimates (using coefficient

alpha) for measures used hithe indices fell below the accepted

criterion of .80. Clearly, the measures need further refinement.

A final limitation to be mentioned here also resulted from

the exploratory context of the research: the restricted number of

stimulus character pictures presented given the amount of informa-

tion sought for each character. The presentation of such pictures

in television research on children is not usual. Yet as the dis-

cussion under knowledge of portrayals later in this chapter indicates,

the pictures serve a highly valid and useful function in determining

the extent of character knowledge.
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Directions for Future Research
 

As discussed in Chapter II, several theoretically appealing

models could be derived from an examination of the symbolic inter-

actionist perspective. Of these several possible models, those

which would be theoretically complete would include reciprocal

influence considerations. Further, to totally capture the dynamic

framework suggested by symbolic interactionism the model would

require application over time with concomitant consideration given

to the changing nature of the television portrayals. A model

inclusive of reciprocal influence within a research design that

includes testing the model over time would appear to be necessary

starting points then for future research considerations.

Such a task is a formidable one as it was at the outset of

this study. The task is complicated by (l) the lack of a complete

theory offered by symbolic interactionism and, therefore, the several

interpretations that may be lent; and (2) the inability to estab-

lish a priori certain conditions of conceptualization and measure-

ment with no previous research to guide the planning.

While initial statistical evidence did not fully support the

model selected for this study, results of the study provide a

preliminary basis for further exploration. Such an exploration

appears more fruitfully pursued by retrospectively examining the

conceptualization and measurement of the variables.

Attitude Toward the Ethnic Group

A theoretical assumption made in tapping attitude toward the

ethnic group was that a correspondence exists between the respondent's



101

attitude and significant others' attitudes toward the ethnic

group, therefore, only the respondent's attitude was measured.

Clearly, the predictive power of the model would be increased by

either directly measuring significant others' attitudes toward the

ethnic group or measuring the perceived attitudes of significant

others as reported by the respondent. Further, hypothesizing a

reciprocal influence between the respondent's attitude and signifi-

cant others' attitudes would more precisely conform to the Meadian

use of attitude in symbolic interactionism. That use of attitude

posits that an individual reflects the attitudes of others,

responds internally and reacts; in the process the attitudes of

others are affected (see pp. 18-19, Chapter I).

The theoretical notion of attitude toward the ethnic group

and therefore the measurement of this attitude needs further refine-

ment. This attitude was conceptually defined as the extent of

liking for a given ethnic group as a whole. Perhaps this treatment

of attitude is too simplistic, especially for any set of attitudes

as complex as racial attitudes. Several different dimensions affect

attitude as a concept (e.g., good-bad; friendly-unfriendly; nice-

not nice; smart-not smart). Further study may need to explore some

of these dimensions for appropriate applicability. Also, these

dimensions of attitude may need to be explored in relationship to

the respondent as well as to others. For example, attitude toward

black persons has more theoretical import if it is known to what

degree a white respondent regards black persons in general along

these dimensions compared to self and compared to other white persons

in general.



102

Attitude Toward Television Portrayals

For this attitude, the corresponding attitudes of significant

others (as perceived by the respondent) were measured. A reciprocal

path between these attitudes (and attitudes toward the ethnic

group) was originally hypothesized. In future model construction

and research this reciprocal influence should be maintained in

conformity to the overall theoretical framework. As measured,

significant others' attitudes toward television portrayals yielded

a strong contribution to the reSpondent's attitude toward these

portrayals. For the sample as a whole, the zero-order correlation

between significant others' attitudes toward the portrayals and the

respondents' attitudes was .41 for black portrayals and .61 for

white portrayals.

As with attitude toward the ethnic group, the conceptualiza-

tion and measurement of attitude toward television portrayals may

require rethinking. For any identified dimensions that may affect

attitude toward the ethnic group, parallel dimensions should be

measured for attitude toward television portrayals and significant

other attitudes toward television portrayals. The measurement of

these dimensions should again include their application to the

respondent and to television portrayals featuring other ethnic group

members.

Self-Concept

The dimension of self-concept tapped in this study is self-

esteem or the estimation of self worth and self-liking. Symbolic

interactionism posits that self-concept subsumes and is an
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organization of all the attributes and qualities derived about self from

interaction with others. This suggests a hypothesized reciprocal

influence between the respondent's notion of self and significant

others' notion of the respondent's self. Again, this significant

other influence may be directly tapped or based on perceived sig-

nificant other influence as reported by the respondent. The

scaling of self-concept also requires additional work. The two

scale items measuring self-concept had an intercorrelation of .39

which may reflect a change in the structure of the multiple choice

responses between the two items. The internal consistency of the

scale would likely improve if the multiple choice responses were the

same. Further, self-concept might better adhere to the overall

framework if self-concept were evaluated along the same dimensions

as used in gauging attitude toward the ethnic group and attitude

toward television portrayals. This treatment of self-concept was

alluded to in the discussions under attitude toward the ethnic group

and attitude toward television portrayals in this section.

Mental Ability

In this study, mental ability was defined as the respond-

ent's perceived level of smartness or intelligence, and as

theoretically underlying the self-interaction process as well as

being a dimension of self-concept. As a predictor of self-

interaction, mental ability, based on the respondent's perceived

Inental ability, is not objective (that is, may be biased) in the

contribution that it makes to self-interaction and therefore may be

unsatisfactory. The measurement problem here is, would any measure
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of mental ability be unbiased? Traditional intelligence scales

face a valid criticism of being culturally bound. Relying on a

teacher's evaluation of a respondent's mental ability may face the

same criticism if not being subject to other criticisms of objec-

tivity. Future research is confronted with either theoretically

ruling out mental ability or accepting a measure of mental ability

which is a priori known to be less than completely satisfactory.

Self-Interaction

As cast in the system, self-interaction, defined as the

amount of thinking about the stimulus television portrayal, emerged

as a weak variable contributing little to media perception of the

portrayals. Symbolic interactionists argue that informational

inputs to attitudes constantly undergo cognitive interpretation and

organization leading to attitudinal changes. This would suggest

that within a given system, self-interaction needs to be measured

directly in regard to attitudes toward the ethnic group and attitudes

toward television portrayals. Further, as symbolic interactionism

suggests, self-interaction should be reciprocally related to both

attitudes. The broadened conceptualization of self-interaction

would include the amount of thinking not only about the television

portrayals but about the ethnic group under consideration.

In this study, self-interaction is operationalized as:

"When this person is not on TV, how much do you think about him

(her)?" The response choices are "a lot," "sometimes," "never."

In the pretest questionnaire, self-interaction was originally con-

ceptualized as attitudinal concepts that underlie the attitude
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toward a given stimulus television portrayal. The operationalization

of self-interaction in the pretest yielded more than 200 attributes

for the television characters. The frequency with which each

attribute or concept was mentioned was either too even or too

scattered to reduce to individually salient items. The alterna-

tives were to isolate by fiat some attributes upon which the tele-

vision characters could be evaluated, or turn to a grosser, yet

perhaps more straightforward and unbiased indicator of self-

interaction which still conformed to the formulation of self—

interaction within symbolic interactionism.

While the form of the self-interaction question in the

final instrument appears appropriate within a broadened conceptu-

alization, extending the reSponse choices to an interval or higher

level of measurement is desirable.

Knowledge of Television Portrayals

The knowledge variable and index includes two dimensions:

identification of the name and race of the stimulus television

character. The measurement of knowledge was exploratory in this

research and as such the impact of knowledge as a variable may have

been weakened. In the pretest,name and race identification ques-

tions were open-ended. Respondents had difficulty with the terms

"race" and "color" in the race identification question, however, and

in the final instrument response choices were provided for this

question. The name identification question remained open-ended.

The open-ended and response choice questions were combined as

knowledge indices for parsimony in the model.
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For black portrayals the intercorrelation for name identifi-

cation was .25 and for race identification, .28. These intercorre-

lations were appreciably higher for white portrayals: .60 for the

name identification questions and .41 for the race identification

questions. The higher intercorrelation for white portrayals may

be partly explained, however, by the fact that two characters from

the same program were used. Ability to identify the name and/or

race of one character would suggest the ability to identify the name

and/or race of the other.

The intent of the original open-ended questions was to

overcome two frequent assumptions in research on media effects and

children's racial attitudes (discussed in Chapter III). These

assumptions are (1) that the child is familiar with the television

characters under examination, and (2) that the child is aware of

differences in race among those characters.

Frequency distributions across the questions indicate that

assumptions of character and race knowledge may not be totally valid.

Of 241 respondents, 34 did not know Florida Evans and five respond-

ents did not know her race; 29 did not know Redd Foxx and nine did

not know his race. Twenty-six respondents misidentified Archie

Bunker;'11did not know his race. For Edith Bunker, 37 failed to

correctly identify her and 12 failed to identify her race. While

these figures may in part indicate lack of familiarity with the name

and race of the characters, they also raise the possibility that

the number of blank or "I don't know" responses could likely

increase if response categories were not provided. With these
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response categories, some respondents likely determine the correct

choice by chance. If character and race as dimensions of knowledge

are to be truly explanatory then it appears necessary to determine

the respondent's true ability to make these identifications.

A solution to partly overcoming assumptions of the respond-

ent's level of knowledge and use of open-ended questions is to

treat character identification and race identification as separate

predictors and provide numerous response choices to decrease the

probability of determining the right answer by chance.

The preceding discussion raises issues in regard to use of

the stimulus television pictures. While by necessity the number of

pictures was limited, future research should consider enlarging the

sample of stimulus pictures as a stronger indication of systematic

effect and for increasing reliability of responses. Given the

temporal nature of these portrayals, over time variation in these

portrayals should be included as a consideration in over time appli-

cation of the model.

Media Perception

Symbolic interactionism asserts that because an object may

be represented variously (as in the case of minority group members

as television characters and minority group members encountered in

person) an individual may hold separate attitudes toward each of

these representations. The object of the media perception variable

(defined as the extent to which television characters are perceived

as having an existence or lifestyle apart from their television
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roles) was to provide a basis for this assertion by first determin-

ing if the respondent distinguished between a television role and a

set of independent behaviors and attributes not associated with that

role.

When another variable in the model is considered, generalized

reality, the inclusion of the media perception variable appears

superfluous. Generalized reality is defined as the extent to

which the respondent perceives behaviors of television characters

to be applicable to a given ethnic group as a whole. The measure-

ment of generalized reality then, determines the association the

respondent makes between behaviors and attributes in a television

role and behaviors and attributes apart from that role. While the

measurement of media perception was exploratory and presented scale

items that appeared to accurately tap the role versus individual

distinction (scale reliabilities are .72 and .65 for black and

white portrayals), generalized reality appears to be the more

direct concept. Clearly, however, the scale item wording of gen-

eralized reality should be reduced to make the item less cumbersome.

The above discussion would suggest a hypothesized inter-

action effect between generalized reality and attitude toward

television portrayals and the resulting effect on attitude toward

the ethnic group. Specifically, respondents who have a positive

attitude toward the portrayals and generalize highly to the ethnic

group will have a positive or favorable attitude toward the ethnic

group; if attitude toward the portrayals is negative and generalized

reality is high, attitude toward the ethnic group will be negative.
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No direction for attitude toward the ethnic group would be hypothe-

sized if attitude toward the portrayals was positive or negative

and generalized reality was low or negative.

Other Media Attitudes

Television exposure as well as exposure to other media pro-

vides a symbolic environment influencing the development of an

attitude. Other media attitudes is the perceived media treatment

of minority and majority groups derived from book reading and radio

listening.

The measurement of other media attitudes needs improvement.

The intercorrelation for other media attitudes toward black persons

is a low .10 and the intercorrelation for media attitudes toward

white persons is .23. Five response choices for the media treat—

ment items range from "very good" to ”very bad." The sixth response

choice is "I don't know." These response choices are subject to

different interpretations. Some black respondents, for example,

interpreted "very bad" and "bad" to mean "very good" and "good"

which is a common and current slang usage among black persons. For

other respondents who chose "very good” or "good" these responses

meant that books and radio are biased toward the ethnic group.

Using response categories ranging from "very fair" to "very unfair"

may substantially reduce these various interpretations.

As a final point, other media in addition to books and

radio need to be examined. Newspapers and magazines, for example,

were not considered. One reason for this was the low readership of
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these media indicated in the pretest sample of third grade children.

Older children may attend to newspapers and magazines to a greater

extent than younger children.

Significant Others' Attitudes

Toward Television Portrayals

Symbolic interaction posits that individuals are predisposed

to certain individuals and groups of individuals who in the roles

of significant others exert direct and indirect influence on the

individual's roles and attitudes. Based on the zero-order correla-

tions across all groups in the sample, the contribution of signifi-

cant other attitudes toward television portrayals is strongly

supported in the model. It was suggested in the discussion under

attitude toward television portrayals (and attitude toward the

ethnic group) that other dimensions may be more salient in attitudes

than "liking," the dimension measured in this study. New dimensions

that may be explored for the respondent's attitude necessitates

exploration of these dimensions for significant others. As also

discussed under attitude toward television portrayals, future

model building should consider the reciprocal relationship between

attitude toward television portrayals and significant others'

attitudes toward television portrayals, in conformity to the sym-

bolic interactionist framework.

A variable not included in the model but which has implica-

tions for significant others' attitudes toward television portrayals

1'5 the viewing context (persons reported by the respondent who view

the stimulus programs with the respondent). As shown in the
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frequency table of significant other mentions for attitude toward

the portrayals (Appendix B), the most frequently mentioned sig-

nificant others are friends (459), mothers (365), brothers (331),

fathers (307), and sisters (285).

When these frequencies are compared to frequency of mention

for persons in the viewing context, family members as expected take

precedence. The frequencies are mothers (615), brothers (536),

sisters (532), fathers (487), and friends (192).

These frequencies indicate that while significant others'

attitudes toward television portrayals often stem from the immedi-

ate family and viewing situation itself, considerable interaction

occurs outside of the viewing situation, with friends.

Significant Other Attitudes

Toward Mental Ability

The conceptualization and measurement of mental ability

was based on the respondent's perceived mental ability and as such

the parallel influence of perceived significant others' attitudes

toward mental ability was also measured. However, as discussed,

mental ability is subject to deletion from the framework on the-

oretical grounds. If a more straightforward measure of mental

ability is used this would appear to negate the need for a parallel

measure of significant other influence. As measured, significant

others' attitudes toward mental ability yielded a strong influence.

on the respondent's mental ability. If perceived mental ability is

retained in future model building, the formulation of symbolic
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interactionism would suggest reciprocal influence between the two

variables.

Socioeconomic Status

Awareness of social and economic status serves as a refer-

ence point for the comparison of self to others, according to

interactionists. Socioeconomic status then was theorized to be an

important part of self-concept. As measured, socioeconomic status

overall wielded negligible influence on self-concept. Several

issues are raised in regard to future considerations of this

variable:

1. Despite assertions by Shibutani (1961) and others that

children at an early age develop status identifies based on social

and economic considerations, doubt persists that a majority of

children are really aware of these considerations and their meaning.

Pretest questions sought to determine this awareness by measuring

the reSpondent's perception of the economic status of the stimulus

television characters (and by association, the two ethnic groups)

in relation to the respondent. These measures were confounded,

however, by confusion with the economic status of the television

role itself, the actor or actress portraying the role, and the

carryover of either of these factors to the ethnic group in gen-

eral. As part of the necessity to shorten questionnaire length,

these measures were dropped from the final instrument. Future

research may involve reinstating the determinations and salience of

this awareness with more precise measures.
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2. The previous discussion suggests that socioeconomic

status may not be a salient dimension of self-concept as theorized.

Theoretical interpretation, however, would also suggest examining

the direct influence of socioeconomic status on attitude toward the

ethnic group, although this study provides no empirical support for

this relationship.

3. As discussed in Chapter III, parent's occupations were

obtained by self-report of the respondent. The occupations were then

scored based on the NORC scale of occupational prestige (1951; and

as reported in Reiss et a1., 1961). Socioeconomic status determina-

tions as measured by these scales tend to be deceptive, especially

in light of the several changes in occupational classifications,

salaries, and prestige levels that have occurred over the last

decade. A more valid indication of socioeconomic status in future

research may be to base socioeconomic status on income and educa-

tional levels, obtained directly from parents and/or school records.

Frequency of Exposure

As conceptualized, the frequency with which children are

exposed to consistent and systematic television portrayals provides

a basis for a consistent and systematic impact. Frequency of

exposure for each stimulus character was measured on a five-point

interval scale. While no measurement problems per se were encoun- .

tered, measurement and explanatory precision could be improved by a

ratio scale of time spent viewing each set of programs over the

total number of hours viewed per week.
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Direct Experience

Conceptually, direct experience is the extent to which

respondents perceive they know minority and majority individuals.

The basis of direct experience in symbolic interactionism is that

interpretation of the behaviors of others often arises from direct

interaction; these interpretations become vehicles for categorizing

and evaluating other individuals in relationship to self. Direct

experience was measured in an open-ended question by the respond-

ent's self-report of the number of black and white persons known

well. More precise measurement should include frequency of contact

in seeing and talking to black and white persons, nature of contact

(e.g., number of black and white persons considered as friends), and

quality of contact (e.g., amount of enjoyment, liking, or prefer-

ence) in talking to or having black and white persons as friends.

The discussion in this chapter has suggested that future

modeling include reciprocal influences and the additional considera-

tions of reconceptualization and remeasurement of the several

variables in the overall system. These proposed changes more

completely embody the thrust of symbolic interactionism as inter-

preted in this study, and the implications arising from this inter-

pretation for mass media research on racial attitudes. Revised

frameworks based on these considerations provide a new class and

scheme of variables whose processual emphasis offers improved

direction for investigation of media effects.
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TELEVISION

and

YOU



 
 

 

Who is this person? (10)

What TV program is this person on? (11)

. What race or color is the person in this picture? (12)

How often do you watch this TV program? (13)

___almost once every week

___about once every two weeks

___about once a month

___about once every two to three months

almost never

. When this person is on TV, do you think this is the person's

real life, or is the person just playing a part or pretending?

it's the person's real life 9

just playing a part or pretending (IN)

don't know



6. How much money do you think the family of the person in the

picture makes, compared to how much your family makes? (15)

___they make more than my family 1

___they make about the same as my family

they make less than my family

7. How much money do you think your family makes? (16)

a lot of money

some money

not very much money

8. Who usually watches this program with you? ( 1?

___l'usually watch it by myself (18)

___mother

___father

___sister(s) How many sisters do you usually watch with?

_F_brother(s) How many brothers do you usually watch with?

___friends How many friends do you usually watch with?

___aunt(s) How many aunts do you usually watch with?

___uncle(s) How many uncles do you usually watch with?

___cousin(s) How many cousins do you usually watch with?

___grandmother

___grandfather

___neighbor(s) How many neighbors do you usually watch with?

___babysitter

9. What do you think of the person in the picture? What pipe of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. (19)



10.

11.

12.

Now of all the things that you think about this person, how

 

Person you have talked to
 

 

 

 

   

true do you think those things are for people of this race

who are not on TV? (20) I

!

true for most i

true for some I

true for a few )

___not true of any I

How much do you like the person in the picture? (21) :

(put a check in the space for your answer) 1

' i

very some neither dislike don't like I

much like nor some at all I

dislike ‘

Please list all the people you can think of who you have (22) I

ever talked to about the person in the picture. If you have (

talked to no one about the person in the picture, check the ‘

space here , and go to question 13. (

For each person you list, check how much you think they like :

the person in the picture. '

How much do they like the person'

in the picture? 1

(23‘

very some neither dislike don't

much like nor- some like

dislike, at all 1

_______ ______y _ (2L

very some neither dislike don't

much like nor some like

dislike at all i

(25“

very some neither dislike don't

much like nor some like

dislike at all

"
~
fl
‘



EITMJH you have talked to How much do they like the

person in the picture?

 

(26)

very * some neither dislike don't

much like nor some like

dislike at all

. ___— _..______. __ __ —__ (27)

very some neither dislike don't

much like nor some like

dislike at all

___— —— __.___ _,__?_ ______. (28)
very some neither dislike don't

much like nor some like

dislike at all

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

grandfather, neighbor, teacher, or whoever the person is.

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not on TV? (29)

true for most

true for some

true for a few

___not true of any



 

>_,

J!

' 5

/

 

 

1. Who is this person? (30)

2. What TV program is this person on? (31)

3. What race or color is the person in this picture? (32)

4. How often do you watch this TV program? (33)

___almost once every week

___about once every two weeks

___about once a month

___about once every two to three months

almost never

5. When this person is on TV, do you think this is the person's

real life, or is the person just playing a part or pretending?

___it's the person's real life

___just playing a part or pretending ( 3m

don't know



How much money do you think the family of the person in the

picture makes, compared to how much your family makes? (‘33

they make more than my family

they make about the same as my family

they make less than my family

. How much money do you think your family makes? (36)

a lot of money

some money

not very much money

. Who usually watches this program with you? (37)

___Iusually watch it by myself (38)

___mother

____father

sister(s) How many sisters do you usually watch with?

brother(s) How many brothers do you usually watch with?

friends How many friends do you usually watch with?

aunt(s) How many aunts do you usually watch with?

. uncle(s) How many uncles do you usually watch with?

___cousin(s) How many cousins do you usually watch with?

___grandmother

___grandfather

___neighbor(s) How many neighbors do you usually watch with?

___babysitter

What do you think of the person in the picture? What kind of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. (39)



Personyyou have talked to

10.

11.

12.

”
A
.

Now of all the things that you think about this person, how

true do you think those things are for people of this race

who are not on TV? (40

\
4
"

true for most

true for some
 

true for a few

___not true of any

How much do you like the person in the picture? ( 4D

(put a check in the space for your answer)

very some neither dislike don't like

much like nor some at all

dislike

Please list all the people you can think of who you have (“2)

ever talked to about the person in the picture. If you have

talked to no one about the person in the picture, check the

space here , and go to question 13.

For each person you list, check how much you think they like

.the person in the picture.

How much do they like the person'

in the picture?

 

much like nor- some like

dislike at all

________ ._______ ._______ ______. (b

vary some neither dislike don't

much like nor some like

dislike at all

”w
”?
—

much like nor some like

f

I

|

l

l

(

l

l

l

l

(L1

very some neither dislike don‘t

l

1

l

(

(

dislike at all 1

l



Person you have talked to How much do they like the

person in the picture?

 __ (1+6)

very some neither dislike don't

much like nor some like

dislike at all

__ ____ (47)

very some neither dislike don't

much like nor some like

dislike at all

____ __ ___,____ __ __ (1+8)

very some neither dislike don't

much like nor some like

dislike at all

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

grandfather, neighbor, teacher, or whoever the person is.

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not on TV? ( 4§

true for most

true for some

true for a few

___not true of any



4
:

 

 

 

Who is this person? (50)

What TV program is this person on? ( 51)

. What race or color is the person in this picture? (.53

How often do you watch this TV program? ( 53

___almost once every week

___about once every two weeks

___about once a month

___about once every two to three months

almost never

When this person is on TV, do you think this is the person's

real life, or is the person just playing a part or pretending?

___it's the person's real life

I___just playing a part or pretending ( 5Q

don't know



6. How much money do you think the family of the person in the

picture makes, compared to how much your family makes? (55)

___they make more than my family

.___they make about the same as my family

they make less than my family

7. How much money do you think your family makes? (56)

a lot of money

some money

not very much money

8. Who usually watches this program with you? (57)

___I usually watch it by myself (58)

___mother

.___father

___sister(s) How many sisters do you usually watch with?

____brother(s) How many brothers do you usually watch with?

___friends How many friends do you usually watch with?

‘___aunt(s) How many aunts do you usually watch with?

‘___uncle(s) How many uncles do you usually watch with?

‘___cousin(s) How many cousins do you usually watch with?

___grandmother

___grandfather

___neighbor(s) How many neighbors do you usually watch with?

___babysitter

9. What do you think of the person in the picture? What kind of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. ' (59)



Person you have talked to

10.

11.

12.

Now of all the things that you think about this person, how

true do you think those things are for people of this race

who are no: on TV? (60)

___true for most

.___true for sgme

___true for a few

___not true of any

_
~
4
—
-
,
_
_
.
-
—
d
r
"
‘
_
"
-

_
‘
h
—

How much do you like the person in the picture? (61)

(put a check in the space for your answer)

 

 

l.

 

I

very some neither dislike don't like 1

much like nor some at all {

dislike 1

Please list all the people you can think of who you have (62)1

ever talked to about the person in the picture. If you have (

'talked to no one about the person-in the picture, check the 1

space here , and go to question 13. 1

For each person you list, check how much you think they like 1

.the person in the picture. 1

How much do theylike the person‘

in the picture? I

I

very some neither dislike don't

much like nor some like

dislike at all 1

l

___— —-——— —--,-———-- --.'—--.-" ———f- (6”!

very some neither dislike don t 1

much like nor some like

dislike at all 1

________ _______ ._______ .____l_ _____ (63!

vecv some neither dislike don't

much like nor some like

dislike at all (

f

I



Person you have talked to
 

How much do they like the

person in the picture?
 

dislike

some

dislike

some

dislike

some

very some neither

much like nor

dislike

very some neither

much like nor

dislike

very some neither

much like nor

dislike

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

grandfather, neighbor, teacher, or whoever the person is.

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not on TV?

true for most

true for some

true for a few

___not true of any

(66

(6?

(6E

(69)



 
1. Who is this person?
 

2. What TV program is this person on? 

What race or color is the person in this picture?\
J

4
:
-

How often do you watch this TV program?

___almost once every week

___about once every two weeks

___about once a month

___about once every two to three months

almost never

5. When this person is on TV, do you think this is the person's

(7o)

(71)

( 72)

real life, or is the person just playing a part or pretending?

it's the person's real life

just playing a part or pretending

don't know

(74 )



How much money do you think the family of the person in the

picture makes, compared to how much your family makes? (75)

___they make more than my family

___they make about the same as my family

they make less than my family

. How much money do you think your family makes? ( 7Q

a lot of money

some money

not very much money

Who usually watches this program with you? (77)

___I usually watch it by myself
(78)

___mother

___father

.___sister(s) How many sisters do you usually watch with?

.___brother(s) How many brothers do you usually watch with?

___friends How many friends do you usually watch with?

___aunt(s) How many aunts do you usually watch with?

___uncle(s) How many uncles do you usually watch with?

___cousin(s) How many cousins do you usually watch with?

___grandmother

___grandfather

___neighbor(s) How many neighbors do you usually watch with?

babysitter

. What do you think of the person in the picture? What kind of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. ( 79



Person you have talked to

10.

11.

12.

-the person in the picture.

Now of all the things that you think about this person, how

true do you think those things are for people of this race

who are pg: on TV? (80)

___true for mgst

___true for §9m3_ ' 1

___true for a few

___not true of any

How much do you like the person in the picture? ( 1)

(put a check in the space for your answer)

very some neither dislike don't like

dislike

Please list all the people you can think of who you have (2 )

I

I

1

l

I
much like nor some at all I

I

I
ever talked to about the person in the picture. If you have

talked to no one about the person in the picture, check the

space here , and go to question 13.

5

For each person you list, check how much you think they like '

I

|

How much dothey like the person' 1

in the picture? I

l

 
very some neither dislike don't

much like nor some like I

dislike at all '1

(

__ __ ___._... ___v- (14

very some neither dislike don t

much like nor some like (

dislike at all 1

f

________ ________ ________ _______ _____. (5%

very some neither dislike don't

much like nor some like (

dislike at all 1



I’ersongyou have talked to

very

very

much

very

much

much

How much do they like the

person in the picture?

some

some

some

neither

like nor

dislike

neither

like nor

dislike

.__,____

neither

like nor

dislike

(6)
 

dislike

some

dislike

some

dislike

some

grandfather, neighbor, teacher, or whoever the person is.

don't

like

at all

‘7)

don't

like

at all

(8)

don't

like

at all

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not

true for

true for

true for _

___not true

most

on TV? (9)



 
Who is this person? ( 1Q

 What TV program is this person on? ( 19

. What race or color is the person in this picture? ( 1%

How often do you watch this TV program? ( 13

___almost once every week

___about once every two weeks

___about once a month

___about once every two to three months

almost never

When this person is on TV, do you think this is the person's

real life, or is the person just playing a part or pretending?

___it's the person's real life

___just playing a part or pretending (1”)

don't know



6. How much money do you think the family of the person in the

picture makes, compared to how much your family makes? (15)

___they make more than my family

___they make about the same as my family

they make less than my family

7. How much money do you think your family makes? (‘16

a lot of money

some money

not very much money

8. Who usually watches this program with you? (17)

___l usually watch it by myself (18)

___mother

___father

___sister(s) How many sisters do you usually watch with?

___brother(s) How many brothers do you usually watch with?

___friends How many friends do you usually watch with?

___aunt(s) How many aunts do you usually watch with?

___uncle(s) How many uncles do you usually watch with?

___cousin(s) How many cousins do you usually watch with?

___grandmother

___grandfather

___neighbor(s) How many neighbors do you usually watch with?

___babysitter

9. What do you think of the person in the picture? What kipd of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. (19)



Person you have talked‘to

10.

11.

12.

fl
\

Now of all the things that you think about this person, how

true do you think those things are for people of this race

who are not on TV? (20)I

true for most I
 

true for some

true for a few )

___not true of any

How much do you like the person in the picture? (21)

(put a check in the space for your answer)

very some neither dislike don't like

much like nor some at all

Please list all the people you can think of who you have 22.)

ever talked to about the person in the picture. If you have

I

I

I

I

I

dislike I

I

I

talked to no one about the person in the picture, check the 1

space here , and go to question 13.

For each person you list, check how much you think they like

the person in the picture.

How‘much do they'like the person'

in the picture?

 

 

 ._______ ._______ .______. ,' 2)

very some neither dislike don't (

much like nor some like I

dislike at all I

I

._______ _______ .——————— .—F——r—— _ (24‘

very some neither dislike don't I

much like nor some like 1

dislike at all I

(21

veiv some neither dislike don't

much like nor some like (

dislike at all



rsonpyou have talked to How much do they like the

person in the picture?

 
V_______ (26)

very some neither dislike don't

much like nor some like

dislike at all

_______. _______. ________ _______ ._______ (27)

very some neither dislike don't

much like nor some like

dislike at all

__ __ _,___ __ __ (28)

very some neither dislike don't

much like nor some like

dislike at all

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

grandfather, neighbor, teacher, or whoever the person is.

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not on TV? (29)

true for most

true for some

true for a few

.___not true of any



K
n

 
 

 

Who is this person? (30)

What TV program is this person on? (31)

What race or color is the person in this picture? (32)

. How often do you watch this TV program? (33)

almost once every week

about once every two weeks

about once a month

about once every two to three months

almost never

When this person is on TV, do you think this is the person's

real life, or is the person just playing a part or pretending?

it's the person's real life

just playing a part or pretending (3“)

don't know



6. How much money do you think the family of the person in the

picture makes, compared to how much your family makes?) (35)

___they make more than my family

___they make about the same as my family

they make less than my family

7. How much money do you think your family makes? ( 36

a lot of money

some money

not very much money

8. Who usually watches this program with you? (37)

___1 usually watch it by myself (38)

___mother

___father

___sister(s) How many sisters do you usually watch with?

___brother(s) How many brothers do you usually watch with?

___friends ' How many friends do you usually watch with?

___aunt(s) How many aunts do you usually watch with?

___uncle(s) How many uncles do you usually watch with?

___cousin(s) How many cousins do you usually watch with?

____grandmother

___grandfather

___neighbor(s).How many neighbors do you usually watch with?

___babysitter

9. What do you think of the person in the picture? What kipd of

person do you think he or she is? Please put down all the words

you can think of that tell about the person. ( 39



Person you have talked to

10.

11.

12.

Now of all the things that you think about this person, how

true do you

who are not

true for

true for

true for

think those things are for people of this race

on TV?

most

same

a few

not true of any

How much do you like the person in the picture?

(put a check in the space for your answer)

very

much

Please list all the people you can think of who you have

ever talked to about the person in the picture.

some neither

like nor

dislike

dislike

some

don't like

at all

(am

(4:

If you have

talked to no one about the person in the picture, check the

space here , and go to question 13.

For each person you list, check how much you think they like

the person in the picture.

very

much

in the picture?

I

I

How much do they like the person' I

I

I

some

some

neither

like nor

dislike

neither

like nor

dislike

dislike

some

dislike don't

some

d 'on t

like

at all

’1

I

like

I
4
F

~—~
”_-

like nor

dislike

some



Personpyou have talked to

‘
4
‘

How much do they like the

person in the picture?

some neither

like nor

dislike

 

neither

like nor

dislike

like nor

dislike

grandfather, neighbor, teacher, or whoever the person is.

If you listed anyone by his or her name for the above question, please

go back and under the name of the person, write whether the person is

your mother, father, brother, sister, friend, cousin, grandmother,

13. Of all the things you have heard others say about the person in

the picture, how true do you think those things are for people

of this race who are not on TV?

true for

true for

true for _

__.not true

most

(46)

dislike don't

some like

at all

(47)

dislike don't

some like

at all

dislike don't

some like

at all

(49)



14. When you see family programs on TV like The Brady Bunch,

All in The Family, Apple's Way, or Good TimesL do you think

these are families in real life or are the people just playing

a role or pretending? (50)

___these are real families

___they are juSt playing a part or pretending

I don't know

15. How often do you see plapk people in real life (not on.TV)?

.___less than once a week (51)

___about once a week

__ytwo to three times a week

___four to five times a week

everyday

16. How often do you get a chance to talk to black people?

less thafi once a week
___

(52)

about once a week

two to three times a week

four to five times a week

everyday

17. How many black people would you say you know well?

none at all seven to eight (53)

one to two nine to ten

three to four eleven to fifteen

five to six sixteen to 20

20 or more



18.

19.

20.

21.

22.

23.

How many black friends do you have about your own age? . (54)

none at all seven to eight

one to two nine to ten

three to four eleven to fifteen

five to six sixteen to 20

20 or more

 

How much do you like black people? (55)

very much don't like or dislike

somewhat don't like at all

How different do you think black people and white people

are in the way they think and act? (56)

very different

not very different

not different at all

On an average school day about how many programs do you

(57)
watch on TV? (Circle your answer)

0 1 2 3 h 5 6 7 8 9 10

How often do you see white people in real life (not on TV)? (58)
 

less than once a week

about once a week

two to three times a week

four to five times a week

everyday

How often do you get a chance to talk to white people? ' (59)

less than once a week . .
-——— four to five times a week

about once a week

‘-— everyday

two to three times a week



24. How many white people would you say you know well?

none at all seven to eight

one to two nine to ten

three to four eleven to fifteen

five to six sixteen to 20

20 or more

25. How many white friends do you have about your own age?

___none at all ___seven to eight

___one to two ___nine to ten

___three to four ___eleven to fifteen

___five to six ___sixteen to 20

‘ 20 or more

26. How much do you like white people?
 

very much don't like or dislike

somewhat don't like at all

27. How often do you read newspapers?

___less than once a week

___about once a week

___two to three times a week

___four to five times a week

___everyday

28. When you read things in the newspapers about black peOple,

how do you think the newspapers show black people as being?

very good bad

good very bad

not good or bad don't know

29. How often do you read books?

less than once a week

about once a week

two to three times a week

four to five times a week

everyday

(60)

(61)

(62)

(63)

(64)

(65)
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30.

31.

320

33-

343

35-

When you read things in books about black people, how do you

think the books show black people as being? (66)

very good bad

good very bad

not good or bad don't know

How often do you read magazines? (67)

___less than once a week

(___about once a week

___two to three times a week

___four to five times a week

___everyday

When you read things in magazines about black people, how do

think the magazines shqw black people as being? (68)

very good bad

good very bad

not good or bad don't know

How often do you listen to the radio? (69)

___less than one hour a day

___one to two hours a day

___two to three hours a day

'___three to four hours a day

___more than four hours a day

When you hear things on the radio about black people, what

would you say the people on the radio think about black people?

(70)

___very good ___bad

___good ___very bad

‘__ynot good or bad ___don't know

How often do you go to the movies? (71)

___about once a week ___once every two to three months

once every two weeks almost never

once a month

once every two to three months

almost never



36.

37.

38.

39.

40.

41.

When you see things in the movies about black people, how do (72)

do you think the movies show black people as being?

very good bad

good very bad

not good or bad don't know

When you read things in the newspapers about white people, (73)

how do you think the newspapers show white people as being?

very good ___bad

good very bad

not good or bad ___don t know

When you read things in books about white people, how do

you think the books show white people as being? (74)

very good bad

good ' very bad

not good or bad don't know

When you read things in magazines about white peOple, how do

you think the magazines show white people as being? (75)

very good bad

good very bad

not good or bad don't know

When you hear things on the radio about white people, what

would you say the people on the radio think about whiterpeople?

very good _bad (76)

good very bad

I

not good or bad ___don t know

When you see things in the movies about white people, how

'7

do you think the movies show white people as being? (7')

very good bad

___EOOd ___very bad

not good or bad don't know

.
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Each of us needs to know more about what we are like. The next few

questions help us know more about you. Please be very truthful.

l. I feel that I am a person of worth, at least equal to others.

I feel this way:

____most of the time

some of the time

a: few times

none of the time

2. I feel that there are many good things about me.

I feel this way:

___most of the time

___some of the time

___a few times

___none of the time

3. I think there are many things that I do not do well.

I feel this way:

most of the time
 

'some of the time

a few times
 

none of the time

4. I am able to do things as well as most people my age.

I feel this way:

___most of the time

___some of the time

___a few times

___none of the time

5. I wish I could like myself more.

I feel this way:

___:most of the time

____some of the time

.____a few times

none of the time
 

(78)

(79)

(80)

( 1)

(2)



. How smart does your mother think you are?

very smart

somewhat smart

not very smart

not smart at all

How smart does your father think you are?

very smart

somewhat smart
 

not very smart
 

not smart at all

. How smart does your teacher think you are?

not smart at all
 

not very smart
 

somewhat smart

very smart

How smart do your friends think you are?

____not smart at all

___not very smart at all

____somewhat smart

(____very smart

How smart do you think you are?

___very smart

___somewhat smart

___not very smart

___not smart at all

Does your father live at home?

yes

no (if no, please go to question 11”

(3)

(6)

(7)



If your father and mother usually work, but are not working now,

please answer the questions about the work they did before.

 

 

7. Where does your father work? (9)

8. What is the name or title of his job? (10)

9. Does he work full or part time? (11)

____full time ____part time

(12)
10. Does your mother have a job?

yes

no (if no, please go to question 14)

 

 

11 . Where does your mother work? (13)

12. What is the name or title of her job? (14)

13. Does she work full time or part time? (15)

___full time ____part time

(16)
14. How far did your father go in school?

___only elementary school

____less than high school

___ygraduated from high school

some college

____graduated from college

____don't know

15. How far did your mother go in school? (17)

only elementary school

less than high school

____graduated from high school

some college

graduated from college

don't know



Just a few more questions. .

l.

O
\
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\

P
M
.
)

 

 

 

 

American Indian (Native American Indian)

Other (please tell us what )
 

Thank you very much.

Are you a boy or a girl? (18)

____boy ____girl

. How old are you? (19)

. What grade are you in? (20)

. What is the name of your teacher?

What is the name of your school?

. Are you:

____Black
(23)

__White

____Oriental

____Chicano

(21)

h
A
.
_
—

_
_
_
.
—



'
I
'
l
l
)

I
l
l
!
l
l
‘
;
{
.
.
.
l
‘

.
I
l
l
!
I
I

A
l
l

l
l
l
l
l



INSTRUCTIONS TO INTERVIEWERS

AND

INSTRUCTIONS TO RESPONDENTS
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INSTRUCTIONS TO INTERVIEWERS

March l8-19, 1975

You will be in the classroom with at least one other person as

interviewer(s). Classroom size will range from gg_to §§_pupils.

An introduction which one of you will read to the pupils is attached.

Read it exactl as written. Also read it loudly, slowly, and clearl .

After the ntroduction has been read, ggg_of you will;pass out the

booklets.

At the end of 30 minutes, briefly remind the pupils that they are to

raise their hands when theyThave finished.

***IMPORTANT***

 

 

As each pupil finishes, immediately check each booklet individually

and carefully, to see that all questions) as applicable, are

answered. This is extremely important. If there are unanswered

questions that should be answered, this will foul up data analysis

and interpretation.

In checking and collecting each booklet, you must do this as rapidly

and as efficiently as possible, so that each booklet is checked in

a minimum amount of time. This will avoid long delays in getting

around to each pupil. It will also avoid consuming more class time

than necessary.

 

 

If you are asked by one of the pupils, how long the test will take,

just reply: "Not very long," or "a short time." The test should

take 50 minutes or less.

When you have §11_the booklets checked and collected, thank the

children, and leave the classroom as Quickly as possible. Do not

dawdle. We must be jg_and 9g§_of the classroom in less than an

hour.

Please read over these instructions carefully so that you fully

understand them.
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INSTRUCTIONS TO RESPONDENTS

INSTRUCTIONS TO BE READ TO PUPILS. PLEASE READ THEM EXACTLY AS

WRITTEN. READ THEM LOUDLY, SLOWLY, AND CLEARLY.

 

 

Hi. My name is . And this is (introduce other or
 

others). We would like to know how boys and girls like you feel

about television and some other things. So we would like to ask

your help in answering a few questions for us. The questions that

we have are in these booklets (hold up booklet). We will pass these

out in just a minute.

In the booklet, you will mark or write the answer that best tells how

you feel about these things. Do not say the answers out loud, just

put them down in your booklet.

If you need any help, or have any questions while you are doing

this, raise your hand and one of us will come and help you.

Take as much time as you need and answer the questions carefully.

This is not a test, you will not be graded on this . . . so please

answer as truthfully as you can. You do not need to put your name

on this either, because everything you say will be private.

We just want to know how you feel about these things.

When you have finished going through the questions, raise your hand

so we will know you are finished.

Are there any questions?

(Pass out booklets.)
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FINAL QUESTIONNAIRE

"You and Television"
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YOU

and

TElEl/ISION



U
)

 

Who is this person 93 what TV program is this person on?

 

(You may put down an name you know the person by, pp the

name of the program).

__I don't know the name of the person or the program.

What is the race pp color of this person?

Black . Oriental

White Chicano

I don't know

How often do you watch this TV program?

once every week

once every two weeks

once a month

once every two to three months 

never

 

When this person i§ pp TV, he works at a factory, and has a

family and neighbors. When this person lg not pp TV, does he

work atthat factory and have the same family and neighbors?

yes no I don't know

- When this person is not pp TV, how much do you think about him?

I think about this person g lot

I think about this person sometimes

I never think about this person



10.

11.

12.

13. _______

14.

Think about this person for a minute, and think about what

you have heard others say about the person.

Now, Egg yppg do you think those things are for people

pf this race pg color who are n93 pp TV?
 

these things are true for mpst people of this race

these things are true for ppmg people of this race

these things are true for g Egg peOple of this race

these things are p93 pppg for any people of this race

How much do you like the person in the picture?

(put a check in the space for your answer)

    

very some don't like dislike don't like

much or dislike some at all

When this person is on TV, is this person just playing a part or

pretending?

yes no I don't know

Who usually watches this program witheyou?

I don't watch this program (please go to question 135)

I usually watch it by myself

(Check the spaces for all those people who usually watch

this program with you)

my mother usually watches it with me

my father usually watches it with me

my sister or sisters usually watch it with me

How many sisters usually watch with you?
 

my brother or brothers usually watch with me

How many brothers usually watch with you?
 

my friend or friends usually watch with me

How many friends usually watch with you?
 

(Please look at the picture as often as you need to, to

answer the questions about the person)

-2-



15. Have you ever :glkgg to anygng about the person in the picture?

yes (if yes, please go on reading this page)

____no (if no, please go to page E)

Please put down all the people you can think of who you have

ever talked to about the person in the picture. Just put down

whether the person is your mother, father, sister, brother,

friend, teacher,or whoever the person is. Then next to each

person, check how much you think they like the person in the

picture. You may put down as many persons as you like.

For example, you may have talked to three friends about the

person in the picture. Then you would put down friends three

I

I
 

 

 

 

 

 

 

 

 

 

 

  

times.

Person You Have HOW’MUCh Do They Like The Person in the Pictug

Talked To

|

1' very some don't dislike don't

much like or some like

dislike at all

2 I

very some don't dislike don't I

much like or some like

dislike at all 1

3' very some EOH'E dislike don't

much like-or- some like I

dislike at all

l

[4'-
-———-—-——— "—"—'" ' ' ' ' 1

very some don't dislike don t

much like or some like 11

dislike at al.|

l

5. very some don't dislike don t I

much like.or some like I

dislike at all 1

I

__ -3-
1



16.

17

18.

19.

20.

 

Who is this person pp what TV program is this person on?

 

(You may put down an name you know the person by, pp the

name of the progpam).

I don't know the name of the person or the program.

What is the pppp pp color of this person?

Black Oriental

White Chicano I don't know

How often do you watch this TV program?

____once every week

once every two weeks

once a month

once every two to three months

____never

When this person ip pp TV, she has a family and neighbors.

When this person pp not pp TV, does she have the same family

and neighbors?

yes no I don't know

When this person pp not pp TV, how much do you think about her?

I think about this person p lot

I think about this person sometimes

I never think about this person

_4_

 



21.

22.

23.

24.

25.

26.

27.

28.

29.

Think about this person for a minute, and think about what

you have heard others say about the person.

Now, ppp pppp do you think those things are for people

.pf this race pp color who are ppp pp TV?
 

these things are true for pppt people of this race

these things are true for pppp peOple of this race

these things are true for p ipp people of this race

these things are pp: pppp for any people of this race

How much do you like the person in the picture?

(put a check in the space for your answer)

 
   

very some don't like dislike don't like

much or dislike some at all

When this person is on TV, is this person just playing a part or

pretending?

yes no I don't know

Who usually watches this program with you?

I don't watch this program (please go to question £35)

I usually watch it by myself

(Check the spaces for all those people who usually watch

this program with you)

my mother usually watches it with me

my father usually watches it with me

my sister or sisters usually watch it with me

How many sisters usually watch with you?
 

my brother or brothppp usually watch with me

How many brothers usually watch with you?
 

my friend or friends usually watch with me

How many friends usually watch with you?
 

(Please look at the picture as often as you need to, to

answer the questions about the person)

_K_



30. Have you ever talked to anyone about the person in the picture?

yes (if yes, please go on reading this page)

no (if no, please go to page7h)

Please put down all the people you can think of who you have

ever talked to about the person in the picture.

whether the person is your mother, father, sister, brother,

friend, teacher,or whoever the person is. Then next to each

Just put down

person, check how much you think they like the person in the

picture.

For example, you may have talked to three friends about the

person in the picture.

times.

Person You Have

Talked To

 

 

 

 

 

You may put down as many persons as you like.

Then you would put down friends three

HOW’MUCh Do They_Like The Person in the Pictui

very

much

Vt” I‘y

much

very

much

very

much

very

much

some

some

some

$3 omc

some

don't

like or

dislike

don't

like or

dislike

don E

like or-

dislike

donrt

like or

dislike

don't

like or:

dislike

 

 

 

dislike don't

some like

at all

dislike —don 5

some like

at all

dislike don't

some like

at all

dileikc dori't

some like

at all

dislike don't

some like

at all





31.

32.

33-

34.

35.

I
3% 

Who is this person pp what TV program is this person on?

 

(You may put down an name you know the person by, pp the

name of the progpam).

I don't know the name of the person or the program.

What is the pppp pp color of this person?

Black Oriental

White Chicano I don't know

How often do you watch this TV program?

____once every week

once every two weeks

once a month

once every two to three months

never

When this person ip pp TV, she has a family and neighbors.

When this person pp not pp TV, does she have the same family

and neighbors?

yes no I don't know

When this person pp not pp TV, how much do you think about her?

I think about this person p lot

I think about this person sometimes

I never think about this person

-7-
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36.

32

38.

39.

40.

41.

42.

43.

Think about this person for a minute, and think about what

you have heard others say about the person.

Now, ppp pppp do you think those things are for people

‘pf this race pp color who are pp: pp TV?

these things are true for pppt people of this race

these things are true for pppp people of this race

these things are true for p fpp people of this race

these things are ppp pppp for any people of this race

How much do you like the person in the picture?

(put a check in the space for your answer)

 
   

very some don't like dislike don't like

much or dislike some at all

When this person is on TV, is this person just playing a part or

pretending? ‘

yes no I don't know

Who usually watches this program with you?

I don't watch this program (please go toquestion 44/),

I usually watch it by myself

(Check the spaces for all those people who usually watch

this program with you)

my mother usually watches it with me

my father usually watches it with me

my sister or sisters usually watch it with me

How many sisters usually watch with you?
 

my brother or brothers usually watch with me

How many brothers usually watch with you?
 

my friend or friends usually watch with me

How many friends usually watch with you?
 

(Please look at the picture as often as you need to, to

answer the questions about the person)

§

—8-



lfll. Have you ever talked to anyone about the person in the picture?

yes (if yes, please go on reading this page)

no (if no, please go to page 1p)

Please put down all the people you can think of who you have

ever talked to about the person in the picture. Just put down

whether the person is your mother, father, sister, brother,

friend, teacher,or whoever the person is. Then next to each

person, check how much you think they like the person in the

picture. You may put down as many persons as you like.

For example, you may have talked to three friends about the

person in the picture. Then you would put down friends three

times.

' Person You Have How'Much Do They Like The Person in the Pictur
 

 

 

 

 

 

 

 

Talked To

1' very some don't dislike Adon't

much like or some like

dislike at all

2.
___— ——— "F m -

very some don t dislike don't

much like or some like

(dislike at all

3' (very some EOH'T dislike don't

much llke.or- some like

dislike at all

he -————— "" ‘ ' '

very some don't dislike don t

much like or some like

dislike at all

5. very some don't dislike don't

much like.or some like

dislike at all





1:5.

46

4?

48

49

     
. ‘3‘ -' -/

Who is this person pp what TV program is this person on?

 

(You may put down an name you know the person by, pp the

name of the program).

I don't know the name of the person or the program.

What is the race pp colop of this person?

Black Oriental

White Chicano

 I don't know

How often do you watch this TV program?

once every week 

once every two weeks 

once a month

once every two to three months 

never 

When this person ip pp TV, he owns a junkyard and has a son

and neighbors. When this person lg not pp TV, does he own

a junkyard and have the same sonuand the same neighbors?

es no I don't knowI  
When this person lg not pp TV, how much do you think about him?

H think about this person p lot

H think about this person sometimes

H never think about this person
 

—
—
-
'
-

»
~
.

 



50.

51.

52.

53-

54.

55-

56.

57.

58.

Think about this person for a minute, and think about what

you have heard others say about the person.

Now, ppp pppp do you think those things are for people

pf this race pp color who are pp: pp TV?
 

these things are true for pppt people of this race

these things are true for pppp people of this race

these things are true for p fpp people of this race

these things are ppp pppp for any people of this race

How much do you like the person in the picture?

(put a check in the space for your answer)

    

very some don't like dislike don't like

much or dislike some at all.

When this person is on TV, is this person just playing a part or

pretending?

yes no I don't know

Who usually watches this program witthou?

_____I don't watch this program (please go to question 51K)

I usually watch it by myself

(Check the spaces for all those people who usually watch

this program with you)

my mother usually watches it with me

my father usually watches it with me

my sister or sisters usually watch it with me

How many sisters usually watch with you?
 

my brother or brothers usually watch with me

How many brothers usually watch with you?
 

my friend or friends usually watch with me

How many friends usually watch with you?
 

(Please look at the picture as often as you need to, to

answer the questions about the person)
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59-

‘ Person You Have

Have you ever talked to anyone about the person in the picture?

yes (if yes, please go on reading this page)

no (if no, please go to page 13)

Please put down all the people you can think of who you have

ever talked to about the person in the picture. Just put down

whether the person is your mother, father, sister, brother,

friend, teaCher,or whoever the person is. Then next to each

person, check how much you think they like the person in the

picture. You may put down as many persons as you like.

IFor example, you may have talked to three friends about the

person in the picture. Then you would put down friends three

times.

 

 

 

 

 

Talked To
1

I

1' very some don't dislike don't

much like or some like I

dislike at all1

2° -———-——- -——————- ———1——— -?——?—' —————- I

very some ,don t dislike don't

much like or some like I

_dislike at all 1

I

3. very some den 5 dislike don't 1

much like or. some like

dislike at all 1

I

4.
'———T——’ ~ - .

very some don t dislike don t

much like or some like 3

diSlike
at 81; I

l

5'
—-———-—- —-——— -—-——-- --.--.-"' ———f: I

very some don't dislike don t 1

much like.or some like

dislike at all 1

-12-

How Much Do They Like The Person in the Pictur
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60.

61.

62.

63.

64.

65.

66.

When you see black people on programs like Good Times, they have
 

families and neighbors on the program. When these people are

not pp TV, do they have the same families and neighbors?

yes no I don't know

 

 

When you see white pppple on programs like All in The Family,
 

they have families and neighbors on the program. When these

people are not on TV, do they have the same families and

neighbors?

yes no I don't know
 

When you get home from school, about how many TV programs

do you watch before going pp bed? (Circle your answer)

1 2 3 4 5 6 7 8 9 10

When you see black people on programs like Good Times and other
 

programs with black families, are the people just playing a

part or pretending?

yes .no I-dOnJm knOW-

When you see white people on programs like All in The Family

and other programs with white families, are the people just
 

playing a part or pretending?

yes no I don't know

How many black peoplp would you say you know well?

I don't know any black people well

I know black people well (Please put in the number)

How many white people would you say you know ppll?
 

I don't know any white people well

I know white peOple Well (Please put in the number)



67.

68.

69.

70.

71.

How often do you read books?

less than once a week

about once a week

two to three times a week

four to five times a week

everyday

When you read things in books about black people, how do you

do you think the books show black people as being?

very good bad

good very bad

not good or bad I don't know

When you read things in books about white people, how do you

do you think the books show white people as being?

very good — «mbad

good very bad

not good or bad I don't know

How often do you listen to the radio?

less than one hour a day

one to two hours a day

two to three hours a day

three to four hours a day
 

more than four hours a day
 

When you hear things on the radio about black people, what

would you say the people on the radio think about black people?

they think black peOple are vepy good

they think black peOple are good

they think black people are neither good nor bad

they think black peOple are bad

they think black people are very bad

-14-



72.

73-

74.

75-

When you hear things on the radio about white peOple, what

would you say the people on the radio think about ppite peOple?

they think white people are vepy good

they think white people are gppp

they think white people are neither good nor bad

they think white people are pap

they think white peole are yppy’pgp

I don't know

Each of us needs to know more about what we are like. The

next few questions will help us know more about you. Please

be very truthful.

I feel that there are many good things about me.

I feel this way:

most of the time

some of the time

 

 

a few times
 

none of the time
 

How much do you like yourself?

very much

somewhat
 

not very much

not at all

 

How smart do your mother and your father think you are?

very smart

somewhat smart

____not very smart

____not smart at all

-15-



76.

77.

78.

79.

80.

81.

82.

How smart does your teacher think you are?

very smart
”

somewhat smart

 

not very smart
 

not smart at all

 

How smart do your friends think you are?

very smart

somewhat smart
 

not very smart

not smart at all
 

How smart do you think you are?

____very smart

___somewhat smart

___not very smart

___not smart at all

Does your father live at home?

yes
 

 

no (if no, please go to question.§1)

If your father usually works, but is not working now, please

answer the question for the work he did before.

What kind of work does your father do?
 

 

Does your mother live at home?

yes

 

no (if no, please go to question 84)

Does your mother have a job?

____yes

no (if no, please go to question g3)

-16-
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83.

84.

85.

86.

87.

88.

If your mother usually works, but is not working now, please

answer the question for the work she did before.

What kind of work does your mother do?

 

' Other (please tell us what)

Just a few more questions .

Are you a boy or a girl?

boy girl

How old are you?
 

What grade are you in?

3rd 5th

What is the name of your school?

 

 

Are you:

____Black

____White

____Oriental

Chicano

American Indian (Native American Indian)

 

Thank you very much.
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1. How much do you like black people?

very much

somewhat

____don't like or dislike

____dislike somewhat

don't like at all

2. How different do you think black people and white people are in

the way they think and act?

very different

not very different

not different at all

3. How much do you lips pp££p_people?

very much

(____somewhat

____don't like or dislike

____dislike somewhat

don't like at all
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APPENDIX B

MEANS, STANDARD DEVIATIONS, CORRELATION MATRICES

FOR INDICES AND SINGLE MEASURES

INTERCORRELATIONS FOR MEDIA PERCEPTION INDEX

INTERCORRELATIONS FOR SIGNIFICANT OTHERS' ATTITUDES

TOWARD TV PORTRAYALS INDEX

RELIABILITY ESTIMATES FOR INDICES ACROSS SAMPLE

GROUPS

FREQUENCY OF SIGNIFICANT OTHER MENTIONS BY

CHARACTER
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MEANS AND STANDARD DEVIATIONS FOR INDEX AND

SINGLE-ITEM VARIABLES: ACROSS THE

ENTIRE SAMPLE AND EACH SUBSAMPLE
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ZERO-ORDER CORRELATION MATRICES FOR WEIGHTED

INDEX AND SINGLE-ITEM VARIABLES ACROSS:

T.

2.

3.

ALL SAMPLE RESPONDENTS (N = 241)

ALL WHITE RESPONDENTS (N = I42)

ALL WHITE RESPONDENTS IN THE INTE-

GRATED SCHOOLS (N = 94)

ALL WHITE RESPONDENTS IN THE NON-

INTEGRATED SCHOOL (N = 48)

ALL BLACK RESPONDENTS (N = 68)
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Respondents (N = 241):
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Black Portrayals

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVPB]

SELFCPT]

OTMEDIAT

SIGOTVPI

SESI

SIGOTMAZ

SIGOTMAT

FREQEXPI

YOUSMARI

KNOWBTVI

FREQEXPZ

KNBLKWL]

YOUSMARZ

SELFINTI

KNBLKWL2

MEDIAPRT

KNBLKWL3

Weighted Variable Names in Correlation Matrix for All Sample

Black and White Portrayals

(x2)

(x3)

(x9)

(x10)

“11’

(x12)

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

(*5)

(x14)

(x7)

(x14)



Respondents (N = 24l):
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Weighted Variabie Names in Correlation Matrix for All White Sammie

Respondents (N = 142): Black and White Portrayals

Black Portrayals

ATTBLACK (X1) is regressed against ATTTVP83 (X2)

SELFCPTS (X3)

OTMEDIAS (X9)

ATTTVPB (X2) is regressed against SIGOTVPS (x10)

SELFCPT (X3) is regressed against SE53 (x11)

SIGOTMAG (X12)

YOUSMART (X4) is regressed against SIGOTMAS (X12)

KNOWBTVP (X5) is regressed against FREQEXP9 (X13)

SELFINTB (X6) is regressed against YOUSMARQ (X4)

KNONBTV3 (X5)

FREQEXPC (x13)

KNBLKNL7 (X14)

MEDIAPRB (X7) is regressed against YOUSMARA (X4)

SELFINTS (X6)

KNBLKNLB (X14)

GENREALB (X8) is regressed against MEDIAPRS (x7)

KNBLKNL9 (X14)



Respondents (N = 142):

ATTWHITE

ATTTVPW

SELFCPT

YOUSMART

KNOWHTVP

SELFINTW

MEDIAPRW

GENREALW

(x1)

(x2)

(x3)

(x4)

(x5)

(Xe)

(X

(X

is

is

is

is

is
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White Portrayals
 

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVPW3

SELFCPT6

OTMEDIAG

SIGOTVPG

SE53

SIGOTMAG

SIGOTMAS

FREQEXPD

YOUSMARB

KNOWHTV3

FREQEXPE

KNWHTWLA

YOUSMARC

SELFINT6

KNWHTNLB

MEDIAPRB

KNWHTNLC

Weighted Variabie Names in Correlation Matrix for A1] White Sample

Black and White Portrayals

(x2)

(x3)

(x9)

(x10)

“‘11)

(x12)

“‘12)

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

0‘6)

(x14)

(x7)

(x14)
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Weighted Variable Names in Correlation Matrix for All

White Respondents in the Integrated Schools (N = 94):

Black and White Portrayals

ATTBLACK

ATTTVPB

SELFCPT

YOUSMART

KNOWBTVP

SELFINTB

MEDIAPRB

GENREALB

(x1)

(x2)

(x3)

(x4)

(x5)

0‘5)

(x7)

(X

is

is

is

is

is

is

Black Portrayals

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVBP

SELFCPCT

OTMEDIAB

SIGOTVBP

SESW

SIGOTMLB

SIGOTMAB

FREQEXBP

YOUSMRTB

KNOWBTPV

FREQXPB

KNBLKWLB

YOUSMTRB

SELFINBT

KNBKWL

MEDIAPBR

KNBKWLB

(x2)

(x3)

(x9)

(x10)

(X12)

(x12)

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

(x5)

(x14)

(X

(x14)
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Weighted Variable Names in Correlation Matrix for All

White Respondents in the Integrated Schools (N = 94):

Black and White Portrayals

ATTWHITE

ATTTVPW

SELFCPT

YOUSMART

KNOWHTVP

SELFINTW

MEDIAPRW

GENREALW

White Portrayals

(x1) is regressed against

(x2)

(x3)

(x4)

(x5)

”5’

(X

(X

is

is

is

is

is

is

is

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVWP

SELFCPTW

0THMDIAW

SIGOTVPW

SESW

SIGOTMLB

SIGOTMAB

FREQEXWP

YOUSMRTN

KNOWHTPV

FREQXWP

KNWHTLW

YOUSMRWT

SELFWINT

KNWTWL

MEDIAPNR

KNWTWLA

(x2)

(x3)

(x9)

(x10)

(x11)

”12’

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

(x5)

(x14)

(x7)

“‘14)
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Neighted Variable Names in Correlation Matrix for

Respondents in the Nonintegrated School (N==48):

Black and White Portrayals

Black Portrayals
 

ATTBLACK (X1) is regressed against ATTTVPB4 (X2)

SELFCPT7 (X3)

OTMEDIA7 (X9)

ATTTVPB (X2) is regressed against SIGOTVP7 (X10)

SELFCPT (X3) is regressed against SE54 (X11)

SIGOTMAB (X12)

YOUSMART (X4) is regressed against SIGOTMA7 (X12)

KNOWBTVP (X5) is regressed against FREQEXPF (X13)

SELFINTB (X6) is regressed against YOUSMARD (X4)

KNOWBTV4 (X5)

FREQEXPG (X13)

KNBLKNLA (X14)

MEDIAPRB (X is regressed against YOUSMARE (X4)

SELFINT7 (X6)

KNBLKWLB (X14)

GENREALB (X8) is regressed against MEDIAPR7 (X7)

KNBLKNLC (X14)
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Weighted Variable Names in Correlation Matrix for

RespondentS'hithe Nonintegrated School (N==48):

Black and White Portrayals

ATTWHITE

ATTTVPW

SELFCPT

YOUSMART

KNOWHTVP

SELFINTW

MEDIAPRW

GENREALW

(x1)

(x2)

(x3)

(X

(X

is

is

is

is

is

is

is

is

White Portrayals
 

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVPW4

SELFCPT8

OTMEDIAB

SIGOTVPB

SE53

SIGOTMA6

SIGOTMAS

FREQEXPH

YOUSMARF

KNOWHTV4

FREQEXPI

KNWHTWLD

YOUSMARG

SELFINTB

KNWHTWLE

MEDIAPRB

KNWHTWLF

(x2).

(x3)

(x9)

(x10)

0‘11)

(x12)

(x12)

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

W

(X

(x14)
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Weighted Variable Names in Correlation Matrix for Black

Respondents (N = 68):
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Black Portrayals
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Weighted Variable Names in Correlation Matrix for Black

Respondents (N = 68):

ATTWHITE

ATTTVPW

SELFCPT

YOUSMART

KNOWHTVP

SELFINTW

MEDIAPRW

GENREALW

(x1)

(x7)

(X

White Portrayals

is

is

is

is

is

is

is

is

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

regressed against

ATTTVPWZ

SELFCPT4

0TMEDIA4

SIGOTVP4

SE52

SIGOTMA4

SIGOTMAS

FREQEXP7

YOUSMAR7

KNOWHTVZ

FREQEXPB

KNWHTWL4

YOUSMAR8

SELFINT4

KNWHTWLS

MEDIAPR4

KNWHTWL6

Black and White Portrayals

(x2)

(x3)

(x9)

(x10)

“‘11)

(x12)

(x12)

(x13)

(x4)

(x5)

(x13)

(x14)

(x4)

W

(x,)



H
A
I
X
N
G
O

0
7
/
0
3
/
7
5

P
A
G
E

6
3

n
o
u
n
:

«
c
a
n
n
o
n
w
e

0
0
7
/
0
3
/
7
5

i
0
9
’

F
I
L
E

0
0

0
0

0
0
.
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

0
0

n
u

L
t

1
p

L
E
:

R
E

G
R

E
S

S
1

0
N

0
0

0
0

0
0

0
0

0
O

0
O

0
O

0
O

O
O

o
O

O
O

O

1
.

.
0

C
O
R
R
E
L
A
T
I
O
N
M
A
T
R
I
X

F
O
R

B
L
A
C
K

R
E
S
P
O
N
D
E
N
T
S

(
N
=
6
8
)
.
.
,
.
h
.
.
.
n
-
-

C
O
R
R
E
L
I
Y
I
O
N

S
O
E
V
F
I
C
I
E
N
1
5
0

-
.
.
.
0

o
—
0

A
V
I
L
U
F

O
F

9
9
0
0
0
0
0
0

I
S

P
Q
I
N
I
E
O

1
7

A
C
O
E
F
F
I
C
I
E
N
Y

C
A
N
N
O
Y

D
E

C
O
H
P
U
Y
E
O
0

F
D
E
O
F
X
P
S

S
E
L
F
X
H
I
O

F
P
E
O
E
Y
P
b

K
N
C
H
W
I
V
Z

K
B
G
L
K
H
L
B

Y
O
U
S
F
0
°
5

N
F
G
I
A
"
D
H

S
F
L
F
I
N
I
J

v
o
u
S
M
i
w
s

K
n
n
L
K
H
L
S

C
E
H
C
E
A
L
B

M
E
D
I
A
"
?
!

K
n
n
L
<
u
L
fi

Y
n
u
3
9
0
9
t

S
I
G
O
T
H
A
J

S
F
L
F
C
P
!

S
a
n
l
H
A
B

S
I
S
?

'

l
i
l
i
v
°
n

S
I
G
O
I
V
P
J

A
i
i
l
L
A
C
K

l
i
l
t
v
p
n
z

S
F
L
‘
C
"
1
3

O
l
n
r
0
1
0
3

K
'
J
O
N
H
‘
V
P

r
e
t
o
t
v
p
r

S
f
l
‘
l
n
i
u

F
R
€
O
T
Y
°
R

x
n
C
w
u
'
v
z

m
e
l
'
d
L
l
.

v
c
n
s
~
a
v
r

n
f
n
l
a
P
°
H

S
F
L
‘
i
fl
l
h

x
u
u
u
l
u
L
s

v
n
u
s
s
a
o
n

C
'
N
°
E
A
L
H

H
F
D
I
A
D
Q
L

x
n
u
w
r
u
L
s

A
t
i
l
v
o
u

S
l
a
n
t
v
e
k

A
l
t
u
n
x
t
f

A
Y
Y
Y
V
P
W
Z

0
2
5
6
0
0

0
0
9
9
1
5

“
0
2
5
1
1
?

0
9
7
5
0
2

0
2
0
2
7
3

“
0
0
0
7
3
9

0
0
9
3
5
1

“
0
0
0
7
2
6

“
0
0
0
7
3
6

0
2
0
2
7
3

.
0
0
0
3
9

0
0
0
5
1
6

0
2
0
2
7
3

“
0
0
0
7
1
6

0
1
0
6
1
5

0
1
5
2
6
3

0
0
9
6
6
0

0
0
0
1
6
3

0
0
5
6
5
2

0
0
6
6
‘
:

“
0
0
7
5
.
1
3

-
.
1
6
1
1
H

“
0
:
6
q
0
0

“
0
0
7
7
3
2

0
2
'
7
1
0

“
0
2
0
3
1
2

.
.
1
7
3
3
2

0
1
7
1
7
0

0
1
1
6
5
1

-
0
0
0
6
1
6

0
0
0
7
3
6

.
0
0
3
6
2

.
0
1
5
7
5
0

“
0
0
5
6
1
6

'
0
0
0
7
3
0

0
1
0
1
9
0

0
0
0
1
9
1

{
(
6
6
9
6

“
0
1
0
9
5
3

'
0
0
0
1
6
9

-
0
1
6
5
0
2

“
0
1
6
6
0
0

K
N
O
W
B
Y
V
P

-
0
0
9
3
3
6

-
0
7
8
9
6
6

0
2
9
2
3
3

.
0
5
7
6
7

0
0
9
4
1
6

0
1
0
5
2
3

.
0
6
2
6
7

0
0
9
5
1
6

.
0
6
7
6
7

0
0
6
6
7
6

.
0
1
1
9
6
0

0
0
5
7
6
7

0
0
9
5
1
5

0
1
0
7
1
3

0
0
7
2
7
6

“
0
0
0
1
6
0

“
0
2
0
9
1
6

0
0
7
9
1
9

0
0
6
9
0
1

“
0
1
1
5
6
5

.
2
5
6
6
6

“
0
1
6
5
3
2

0
0
9
?
3
0

0
3
3
5
9
3

“
0
0
1
3
1
7

“
0
1
7
7
9
5

0
0
9
5
3
0

0
3
0
0
7
6

“
0
0
2
0
5
“

“
0
0
9
9
1
6

0
0
2
6
3
0

“
0
1
3
2
6
1

“
0
0
2
3
6
6

0
0
9
1
1
6

.
1
7
7
!
5
q

“
0
0
0
1
5
0

0
0
2
5
6
6

0
.
0
1
3
6
1

“
0
1
7
2
6
5

0
1
0
9
3
0

“
0
0
9
7
6
6

7
3
2
0
7
1
9
5

0
1
1
5
1
6

0
0
5
9
9
0

0
1
7
3
1
7

0
1
1
1
3
9

“
0
1
5
5
5
5

'
0
9
7
7
6
9

0
1
1
1
3
9

0
1
7
1
1
7

0
3
6
6
9
1

0
0
3
3
5
0

0
1
7
1
1
7

0
1
1
1
3
0

0
1
5
7
5
6

0
1
3
7
3
7

0
0
0
0
0
2

0
1
0
5
6
5

.
6
9
1
6
“

0
6
5
5
6
8

0
2
9
7
0
0

0
0
2
0
1
9

0
0
9
5
6
6

0
1
5
6
3
2

0
1
3
7
3
5

0
6
9
1
6
6

0
1
1
3
7
1

0
0
7
1
1
3

0
2
1
3
1
9

“
.
1
1
h
6
q

“
0
1
1
1
3
6

“
0
2
2
1
0
6

0
0
7
1
2
5

“
0
1
1
6
6
“

0
1
1
1
3
0

.
1
'
7
0
5
0
5

0
1
0
9
1
7

0
1
1
6
6
9

0
0
5
6
3
1

0
3
0
7
6
6

“
0
1
1
1
2
2

0
0
0
5
6
9

S
E
L
F
I
N
Y
B

“
0
2
7
9
2
6

’
0
0
5
0
9
3

“
0
1
3
1
2
6

“
0
1
5
0
7
5

“
0
0
9
6
0
6

“
0
1
3
1
2
9

“
0
0
5
0
9
3

0
0
0
0
6
0

0
0
3
6
1
7

“
0
0
5
0
0
3

“
0
1
3
1
2
“

'
0
2
0
2
9
3

“
0
1
9
3
5
0

‘
0
1
7
1
6
5

0
0
9
9
2
3

0
0
3
5
1
5

“
0
0
8
7
1
5

0
0
5
9
6
3

“
0
2
6
7
6
6

-
0
0
0
3
0
5

0
0
0
6
7
6

-
0
3
5
9
6
3

0
.
0
6
fi
‘
?

0
2
2
5
3
5

“
0
2
7
6
0
“

“
0
3
6
0
2
1

0
0
0
9
0
8

0
1
3
1
2
6

-
.
1
0
9
6
0

0
0
5
2
6
0

0
0
0
9
0
0

“
0
1
3
1
2
6

“
0
1
2
9
5
1

0
1
5
3
0
6

“
0
0
0
q
0
0

0
1
0
1
2
1

0
1
9
3
9
2

“
0
0
5
0
3
1

0
1
0
9
6
6

F
R
E
Q
E
1
P
6

0
1
6
3
3
0

0
0
3
7
9
2

0
0
9
1
7
0

“
0
0
6
7
3
6

0
0
3
7
9
2

0
1
5
3
3
0

0
0
7
6
0
9

0
0
0
9
7
9

0
1
5
3
3
0

0
0
0
7
9
2

0
1
5
3
3
7

0
1
7
2
2
2

0
1
6
6
9
7

“
0
0
5
5
6
0

0
0
3
0
0
7

-
0
0
0
2
9
0

“
0
0
5
3
3
1

“
0
1
0
7
5
3

“
0
0
2
1
9
7

'
0
0
3
0
2
0

0
2
1
7
9
7

“
0
0
3
1
7
3

“
0
1
2
0
3
0

0
0
5
9
1
3

0
1
5
5
7
7

“
0
0
6
6
8
6

'
0
0
3
7
9
2

0
0
9
7
9
7

“
0
1
2
7
7
3

“
0
0
5
6
9
5

0
0
0
7
9
2

0
0
9
3
0
0

“
0
0
1
7
1
3

0
0
5
6
3
5

'
0
1
0
7
7
1

“
0
0
1
2
2
6

“
0
1
6
7
6
6

-
0
1
2
6
0
2

K
N
O
H
B
T
V
Z

E

0
2
6
5
8
6

,
0
1
6
2
5
6

“
0
1
7
7
0
6

0
2
6
5
3
6

1
0
0
0
0
0
0

0
2
5
2
3
6

“
0
0
“
1
5
7

1
0
0
0
0
0
0

.
0
2
6
5
3
6

2
0
2
1
5
6
9

.
0
1
3
7
5
7

0
2
6
9
9
9

0
0
3
3
2
9

0
1
5
1
2
5

0
2
6
1
3
1

0
1
1
9
3
9

I
0
0
“
1
6
0

0
0
7
3
7
9

3
0
0
1
6
9
1

0
1
1
2
0
3

“
0
0
6
9
9
7

-
0
2
0
6
”
,

0
0
6
1
0
9

0
0
6
3
5
1

“
0
5
3
6
9
0

'
0
2
6
5
5
6

0
1
2
6
9
6

“
0
0
7
5
9
?

“
0
5
3
6
9
0

0
2
6
5
9
6

0
2
0
1
0
7

“
0
1
1
7
6
2

0
5
3
6
9
0

“
0
3
7
9
6
5

“
0
0
5
3
0
7

..00 --- 0. '
-
0
1
6
8
5
6

“
0
3
6
6
0
7

K
N
B
L
K
H
L
6

0
1
6
1
6
3

'
0
0
9
9
9
0

1
0
0
0
0
0
0

0
2
6
5
6
6

“
0
0
0
6
7
6

-
.
J
5
5
6
0

0
2
6
5
6
6

1
0
0
0
0
0
0

0
6
9
4
6
7

0
3
2
0
2
0

0
3
5
6
1
5

0
0
0
6
6
2

0
1
0
3
3
0

0
1
0
5
0
1

0
1
6
6
7
5

0
1
6
0
9
7

0
2
3
9
5
9

0
2
0
7
9
7

_
.
0
3
1
7
0

0
1
1
1
6
9

“
0
0
3
1
6
6

0
1
7
0
5
7

0
0
5
1
0
3

'
0
1
0
9
0
1

“
1
0
0
0
0
0
0

0
1
5
5
5
2

0
0
5
7
6
6

,
“
0
1
0
q
0
1

/
1
0
0
0
0
0
0

0
0
2
7
9
6

’
0
1
6
9
5
0

0
1
0
9
0
1

'
0
1
5
0
7
7

“
0
0
0
0
6
9

“
0
0
0
6
9
0

“
0
1
6
9
0
0

Y
O
U
S
H
1
R
5

0
1
6
2
2
7

0
1
6
1
6
3

0
1
6
2
5
6

“
0
0
1
2
6
0

“
0
1
3
7
0
6

0
1
0
2
5
6

0
1
6
1
6
3

0
1
6
9
5
6

0
1
0
6
3
3

0
2
2
2
1
6

0
0
6
7
0
5

“
0
0
6
9
2
6

.
0
0
0
9
6
9

0
0
3
5
1
7

0
1
2
3
9
1

0
0
6
0
6
5

’
0
1
0
1
9
1

0
1
7
0
6
7

.
0
0
7
3
1
6

0
1
1
6
6
6

‘
“
0
0
1
6
7
5

0
0
1
9
9
2

“
0
0
7
7
0
0

.
0
1
6
1
6
1

0
6
N
2
9
1

~
0
0
0
6
7
7

“
0
0
7
7
9
0

0
1
6
1
6
3

~
0
0
2
6
3
3

.
0
6
6
0
5
9

0
0
7
7
5
0

“
0
0
5
6
2
6

“
0
1
6
2
7
3

0
1
6
6
1
2

“
0
0
6
9
9
2

N
E
O
I
A
P
R
B

'
0
0
9
9
9
0

“
0
1
7
7
0
6

“
0
3
2
3
7
5

'
0
0
1
5
2
3

“
0
1
7
7
0
6

“
0
0
9
9
9
0

'
0
1
6
3
5
5

“
0
1
3
3
7
7

“
0
0
9
2
9
2

“
0
1
1
6
0
7

“
0
9
5
6
0
;

“
.
6
5
2
“
:

“
0
2
7
6
7
;

0
0
2
6
6
2

“
0
0
9
1
2
0

“
0
1
1
9
6
7

“
0
1
0
6
0
1

“
0
0
5
7
6
2

“
0
2
0
1
7
5

“
0
2
5
9
7
1

“
0
1
7
7
1
5

0
1
6
7
0
6

0
0
9
9
9
0

0
2
2
7
6
7

“
0
0
6
3
6
0

0
1
6
7
9
6

“
0
0
9
9
9
0

.
0
7
3
2
5
6

“
0
1
1
6
5
9

“
0
1
6
7
0
6

“
0
0
2
9
3
6

“
0
2
5
5
5
6

0
1
1
6
3
6

“
0
0
5
1
6
2

S
E
L
F
I
N
I
3

0
2
6
5
0
6

“
0
0
0
6
7
6

“
0
0
5
5
5
0

0
2
6
5
0
6

1
0
0
0
0
0
0

0
6
9
9
6
7

0
3
2
0
2
0

0
3
5
6
1
5

0
0
0
6
0
2

0
1
0
3
3
3

0
1
0
5
0
1

0
1
6
6
7
5

0
1
6
0
9
7

0
2
3
9
5
9

0
2
0
7
9
7

0
0
3
1
7
9

0
1
1
1
6
9

“
0
0
3
1
6
6

0
1
7
0
5
7

0
0
5
1
0
0

'
0
1
0
9
0
1

“
0
0
2
0
0
0
0

0
1
5
5
5
2

0
0
5
7
0
6

“
0
1
0
q
0
1

1
0
0
0
0
0
0

0
0
2
7
9
0

“
0
1
5
9
5
0

0
1
0
9
0
1

“
0
1
5
0
7
7

'
0
0
0
0
6
9

“
0
0
0
6
9
0

“
0
1
6
9
0
0

v
o
u
s
n
n
n
s

0
2
5
2
3
6

0
.
0
6
1
5
7

1
0
0
0
0
0
0

0
2
6
5
0
6

0
2
1
5
6
0

.
1
0
/
5
7
’

0
2
6
9
9
9

0
0
3
3
2
9

0
1
6
1
2
5

0
2
6
1
9
3

0
1
1
9
3
9

0
0
6
1
5
0

0
0
7
9
7
9

0
0
1
6
9
1

0
1
1
2
0
3

“
0
0
6
9
‘
,

“
0
2
0
6
7
3

0
0
6
3
0
9

0
0
6
3
5
1

“
0
5
3
6
9
0

“
0
2
6
5
9
6

0
1
2
6
9
6

“
0
0
7
5
9
2

0
5
3
6
9
0

0
2
6
5
0
6

0
2
0
1
0
7

“
0
1
1
7
6
2

0
5
3
6
9
0

“
0
3
7
9
6
5

“
0
0
5
3
0
7

“
0
1
6
0
5
6

“
0
3
6
6
0
7

K
N
B
L
K
U
L
S

0
1
6
6
9
0

0
2
5
2
3
6

“
0
0
0
5
7
6

0
1
5
3
0
5

“
0
0
6
7
1
6

0
1
9
9
9
6

“
0
2
2
9
3
2

0
1
7
1
9
6

0
1
3
0
9
6

0
2
6
1
9
3

0
2
6
6
9
0

“
0
1
6
1
0
2

0
0
9
6
6
5

0
1
7
5
5
6

0
0
9
2
6
6

“
0
0
6
7
2
9

0
0
1
5
9
5

0
0
6
5
1
5

“
0
0
6
5
6
7

0
0
0
6
7
6

“
0
0
6
7
0
9

“
0
1
6
5
5
7

“
.
0
6
‘
6
7

“
0
0
0
5
7
6

0
5
3
7
9
6

“
0
0
6
9
3
9

0
5
6
6
6
7

“
0
0
6
0
6
9

0
0
9
2
3
6

“
0
0
6
9
6
0

’
0
0
2
5
1
1

0
£
I
R
E
I
L
O

212



H
I
Z
I
N
G
O

F
I
L
E

8
5
0
7
0
9
7
5

0
7
H
E
O
I
I
5

K
N
E
L
K
H
L
6

Y
O
U
S
H
A
Q
Y

S
I
n
O
T
H
A
J

S
E
L
‘
C
O
Y

5
1
5
0
1
4
0
0

S
E
S
?

A
Y
Y
T
V
9
3

S
X
G
O
T
V
P
3

A
t
t
G
L
I
C
K

A
Y
Y
T
V
D
B
Z

S
E
L
F
C
O
T
J

0
7
-
5
0
1
5
3

K
n
a
u
n
r
v
p

F
R
E
C
¢
X
P
7

s
r
f
o
u
t
u

F
R
E
O
E
v
o
a

R
H
O
H
H
Y
V
Z

x
n
u
u
t
u
L
g

v
o
u
z
n
a
o
r

r
s
n
r
n
o
a
u

S
E
L
F
1
N
7
0

«
N
a
u
r
u
L
s

Y
O
U
S
H
A
R
A

G
F
N
°
E
A
L
H

H
E
D
I
A
P
°
0

K
N
H
H
Y
H
L
6

A
t
t
t
v
p
u

S
I
G
O
Y
V
P
O

A
t
t
u
u
l
t
t

l
Y
Y
T
V
D
H
Z

S
E
L
‘
C
°
7
0

a
t
r
s
o
x
a
u

K
N
O
H
H
Y
V
P

F
Q
‘
O
E
R
F
7

S
E
L
F
I
N
T
U

F
R
E
O
E
I
P
O

K
N
O
H
H
Y
V
Z

x
n
u
u
t
u
L
b

V
O
U
<
H
I
Q
7

H
E
O
I
A
O
R
H

S
E
L
F
1
N
1
0N
O
N
A
H
E

(
6
9
5
1
1
1
0
9

n
a
t
r

0
0
7
/
0
3
/
7
5

1
5
7
'

0
0
3
1
0
7

“
0
1
1
3
5
2

K
N
O
H
B
T
V
P

-
F
R
E
O
E
!
9
5

S
E
L
F
I
N
Y
E

“
0
0
6
1
5
7

“
0
0
5
5
6
0

“
0
0
5
0
3
0

“
0
3
3
3
5
5

“
0
1
1
3
7
9

“
0
2
0
3
9
2

0
0
5
3
9
7

0
0
0
1
3
3

“
0
0
0
9
5
3

0
0
7
2
2
0

“
0
1
9
3
1
7

0
0
5
9
3
5

0
1
5
3
5
1

0
0
9
5
6
2

“
0
0
7
5
5
5

0
1
5
9
5
6

0
1
7
1
2
1

0
1
2
5
2
5

0
0
5
5
6
0

“
0
1
5
6
7
9

“
0
1
2
9
3
1

0
1
2
5
2
0

“
0
0
5
5
6
0

0
1
3
6
6
6

0
0
2
5
7
0

“
0
1
2
9
2
5

0
2
7
0
7
5

0
1
5
2
5
5

0
1
9
2
1
9

0
2
6
1
6
8

“
0
2
7
1
0
6

0
1
9
1
9
6

H
E
D
I
I
P
R
3

0
0
1
0
1
9

0
0
5
2
0
0

0
5
0
6
6
7

0
0
9
0
7
1

0
1
5
8
7
3

“
0
0
0
5
9
9

“
0
2
0
7
9
7

“
0
1
6
7
6
2

0
1
3
1
0
9

'
o
t
n
t
o
x
0
3

“
0
0
6
7
6
3

0
1
0
0
5
0

0
2
0
5
3
6

0
2
1
5
6
6

0
1
0
7
5
7

0
2
0
9
9
9

0
0
3
3
2
9

0
1
5
1
2
5

0
2
6
1
6
3

0
1
1
9
3
9

0
0
0
1
6
0

0
0
7
5
7
9

0
0
1
5
9
1

0
1
1
2
0
3

“
0
0
6
9
9
7

0
.
2
0
0
9
3

0
0
6
3
3
9

0
0
5
3
5
1

“
0
5
3
6
9
0

0
.
2
0
5
9
6

0
1
2
5
9
6

-
0
0
7
5
9
2

“
0
5
3
5
9
0

0
2
0
5
9
5

0
2
0
1
0
7

“
0
1
1
7
5
2

0
5
3
5
9
0

“
0
3
7
9
6
5

“
0
6
5
3
0
7

“
.
1
6
6
‘
6

“
0
3
6
6
6
7

0
1
3
2
2
0

“
0
0
3
5
6
6

K
N
B
L
K
H
L
6
.

0
2
9
3
1
5

0
1
2
9
2
7

0
1
9
7
6
3

0
7
9
1
2
1

“
0
0
9
9
9
5

“
0
9
3
1
7
9

0
1
8
3
3
2

0
0
1
7
5
9

K
N
O
H
H
Y
V
P

0
1
1
5
7
6

“
0
0
9
0
6
9

0
6
9
9
6
7

0
3
2
0
2
0

0
3
5
6
1
5

0
0
9
5
6
2

0
1
0
3
3
5

0
1
0
5
0
1

0
1
5
6
7
5

0
1
6
0
9
?

0
2
3
9
5
9

0
2
0
7
9
7

0
0
3
1
7
3

0
1
1
1
6
9

“
0
0
3
1
6
6

0
1
7
0
5
7

0
0
5
1
0
0

“
0
1
0
9
0
1

“
1
0
0
0
0
0
0

0
1
5
5
5
2

0
0
5
7
6
6

“
0
1
0
9
0
1

1
0
0
0
0
0
0

0
0
2
7
9
0

“
0
3
6
9
5
0

0
1
0
9
0
1

“
0
1
5
0
7
7

“
0
3
0
0
6
9

“
0
6
0
6
9
6

“
0
1
6
9
0
0

0
2
9
6
8
6

0
0
2
0
6
0

Y
O
U
S
H
A
R
T

0
0
6
9
6
0

0
6
3
9
3
7

0
1
2
0
0
5

“
0
0
3
0
7
5

“
0
1
1
1
6
9

0
0
2
6
1
6

0
3
0
9
5
5

'
r
n
e
a
a
x
r
7

“
0
1
0
6
5
0

“
0
0
2
9
9
3

F
R
E
Q
E
X
P
6

K
N
O
H
O
Y
V
Z

.
3
5
6
6
0

0
6
9
2
9
7

0
0
3
9
1
1

0
0
0
5
9
5

0
1
7
2
1
9

0
2
2
3
0
5

0
1
6
3
2
5

0
3
5
5
7
5

0
1
9
5
6
0

0
1
9
9
1
5

0
2
6
0
7
5

0
1
5
2
6
0

0
3
5
2
7
1

0
1
1
1
5
3

“
0
2
0
9
2
0

“
0
6
9
9
5
7

0
1
6
9
7
6

0
1
7
0
3
5

“
0
2
0
9
2
5

0
6
9
9
5
7

0
0
1
6
9
6

“
0
1
6
1
6
6

0
2
0
9
2
0

0
0
1
9
5
5

0
1
6
3
5
2

0
0
5
1
9
0

0
0
5
9
5
0

0
3
5
3
5
0

“
0
0
5
5
7
1

S
I
G
O
Y
H
0
3

“
0
9
3
7
2
7

0
2
0
5
5
6

0
0
6
5
7
1

0
0
3
1
6
6

0
0
2
6
9
2

0
3
3
9
2
0

S
E
L
F
I
N
T
H

6

0
0
5
7
6
0

~
0
0
9
2
3
5

0
5
5
2
9
1

0
2
2
5
3
6

0
1
6
1
5
3

0
2
2
1
7
0

0
2
5
6
9
0

0
1
2
1
5
5

0
6
5
1
5
0

0
0
5
1
0
9

0
0
9
5
7
0

0
1
1
5
6
6

0
0
5
9
5
0

0
2
1
9
1
0

0
0
9
5
0
1

“
0
1
3
7
7
9

“
0
3
2
0
2
0

0
2
5
6
2
0

0
2
0
7
9
1

“
0
1
0
7
7
9

0
3
2
0
2
0

0
0
2
1
7
7

“
0
3
3
6
2
5

0
1
0
7
7
9

“
0
0
9
9
1
6

0
1
5
0
3
0

0
1
1
9
1
6

“
0
0
7
7
0
2

0
6
5
5
9
0

0
1
5
5
1
5

S
E
L
F
C
P
7

0
1
1
2
5
2

“
0
1
7
6
2
7

“
0
1
7
0
5
7

0
1
1
1
3
0

0
2
5
2
0
7

F
R
E
Q
E
K
P
O

-0 o.-. u. u--—.— o- .0-- 0 0.00 --—-'—

0
1
3
2
2
0

'
-
.
o
3
6
6
5

x
n
a
n
u
L
s

v
o
u
s
n
n
a
s

n
e
o
x
n
p
a
a

s
a
e
r
n
t
s

v
o
u
s
u
n
a
s

K
n
a
n
u
L
s

“
0
0
2
3
7
5

“
0
0
5
3
1
0

0
0
3
:
5
;

0
1
1
2
9
7

“
0
0
1
8
5
6

0
2
9
9
5
6

0
1
3
5
6
5

0
0
3
0
6
5

0
0
7
9
6
1

0
1
0
5
1
2

0
2
2
5
6
5

“
0
0
0
7
6
3

“
0
2
6
3
6
9

“
0
3
5
6
1
5

0
1
9
5
5
0

0
3
9
1
2
2

“
0
2
5
3
5
9

0
3
5
6
1
5

0
0
5
1
5
9

“
0
3
0
9
2
9

0
2
9
3
6
9

“
0
0
0
0
5
0

0
0
1
7
6
7

0
1
0
0
2
2

0
0
6
5
1
3

0
3
9
6
0
2

0
0
0
3
0
7

0
2
9
6
6
0

0
0
2
0
6
0

“
0
1
1
7
5
1

0
1
2
3
0
9

0
1
1
5
6
5

“
0
1
2
5
7
6

0
1
7
9
7
2

“
0
1
1
3
0
9

“
0
1
1
1
0
2

0
1
2
7
6
5

0
1
5
5
0
5

0
0
0
0
5
0

“
0
1
7
7
9
1

“
0
1
1
5
9
2

“
0
0
0
5
6
2

0
2
1
7
9
3

0
1
6
0
0
1

“
0
1
1
5
6
2

0
0
0
5
0
2

“
0
2
5
5
6
5

“
0
2
2
7
3
9

0
1
1
5
6
2

0
0
5
3
3
9

"
0
1
6
6
6
6

“
0
1
3
9
5
0

0
0
2
6
1
5

0
2
1
6
0
3

0
0
6
5
9
5

$
1
0
0
1
H
0
5

5
2
5
2

“
0
0
1
3
9
1

“
0
0
5
1
0
5

0
0
3
6
0
5

“
.
0
9
0
6
3

'
K
N
O
fl
H
Y
U
Z

0
1
0
9
0
1

“
0
9
1
5
7
3

“
0
0
5
9
7
5

K
N
H
N
T
H
L
5

0
7
/
6
3
1
7
5

C
O
R
R
E
L
A
T
I
O
N
M
A
T
R
I
X

F
O
R

B
L
A
C
K

R
E
S
P
O
N
D
E
N
T
S

(
N

=
6
8
)

0
0
0
5
9
5

0
1
0
3
2
1

0
5
0
6
9
9

0
2
1
5
9
2

0
2
7
6
5
3

“
0
0
0
3
6
0

0
1
6
9
3
0

0
1
0
7
2
6

0
0
6
9
3
5

0
0
7
7
9
1

0
1
6
2
7
2

.
0
1
6
1
7
7

“
0
1
0
9
1
5

“
0
1
0
9
3
6

0
0
0
5
2
5

“
0
1
9
9
6
1

“
0
1
0
9
1
5

0
1
0
0
3
3

0
1
7
9
9
5

“
0
0
1
2
9
5

0
1
0
9
1
5

0
0
6
7
9
6

“
0
0
2
2
1
7

0
0
1
9
0
6

0
0
6
6
0
6

0
0
6
5
5
6

0
1
2
6
0
0

'-

O
Y
Y
Y
V
P
B

“
0
1
5
5
5
2

“
0
0
5
7
6
5

“
0
1
1
1
2
5

0
0
6
0
2
2

0
2
7
6
5
1

0
0
5
2
5
6

0
1
5
5
3
3

0
1
2
6
2
5

0
1
2
9
7
1

0
1
9
3
6
5

0
0
5
7
9
0

0
1
0
9
1
5

0
1
7
1
6
9

“
0
0
9
6
2
;

“
0
1
0
5
0
1

“
0
0
3
9
3
9

0
0
2
3
1
5

“
0
0
3
6
2
5

0
1
0
5
0
1

“
0
0
2
3
1
0

“
0
0
5
1
0
6

0
0
9
0
2
5

“
0
0
0
6
6
5

0
1
5
7
7
9

“
0
1
5
9
1
3

“
0
0
9
1
3
7

0
2
1
0
7
0

0
0
6
0
0
5

5
1
0
0
1
0
7
3

1
1
2
3
0
1

Y
O
U
S
H
I
R
7

”
£
0
1
0
7
1
!

P
A
G
E

0
2
9
6
0
3

0
0
2
0
6
0

0
6
6
0
9
5

0
3
2
2
0
7

0
2
1
0
3
6

0
1
3
9
2
7

0
1
1
5
7
2

0
3
0
5
2
6

~
0
1
5
5
0
0

0
2
1
7
5
2

“
0
9
5
0
7
5

-
.
1
6
5
7
g

0
0
6
5
5
9

0
0
3
0
9
5

“
0
0
5
6
7
5

0
1
0
6
7
5

0
2
5
1
5
5

“
0
1
3
9
7
1

0
0
5
0
7
5

0
1
5
0
1
0

0
1
2
2
3
2

0
1
1
3
1
9

0
1
6
9
5
5

0
3
2
3
1
6

“
0
9
0
9
1
1

A
Y
T
B
L
l
F
‘

0
1
1
7
0
7
6
2

6
6
'

0
1
3
2
2
0

“
0
0
3
6
6
6

0
0
6
0
9
2

0
0
3
5
6
1

0
2
1
6
0
7

0
0
5
6
2
2

0
0
0
6
1
5

0
2
5
1
6
1

0
2
9
0
3
0

“
0
0
2
2
8
6
'

“
0
1
6
9
9
7

0
1
7
0
9
0

“
0
1
0
7
1
6

“
0
6
2
2
9
6

0
1
6
3
9
7

0
3
1
0
5
9

“
0
1
1
5
9
6

0
0
2
2
6
6

“
0
0
3
5
0
2

0
1
2
9
1
9

0
2
6
6
6
0

“
0
0
1
5
9
:

0
0
9
2
0
3

0
0
9
3
5
5
,

“
0
1
3
7
1
7

“
0
1
0
5
1
:

C
E
N
R
E
I
L
I

“
0
0
0
9
6
6

0
2
7
9
9
1

0
2
5
7
0
6

0
1
9
3
5
2

0
2
7
9
3
6

0
2
6
6
9
6

“
0
2
0
9
9
.

“
0
2
3
9
5
9

0
2
1
9
5
3

0
3
6
3
3
5

“
0
2
0
9
9
9

0
2
3
9
9
9

“
0
6
9
9
9
9

“
0
2
1
9
1
.

0
2
0
9
9
0

0
0
1
1
9
6

0
2
2
1
0
5

0
1
7
1
5
3

0
0
3
6
6
7

0
9
5
6
3
5

0
0
2
3
5
6

8
2
0
7
0
7
7
3

2113



H
a
t
h
n
O

F
I
L
E

K
N
H
H
Y
H
L
S

y
o
u
<
n
n
0
5

G
E
N
O
E
a
n

H
r
n
x
n
p
o
u

K
n
u
u
r
u
L
o

A
Y
T
T
V
D
H

S
I
G
O
T
V
P
0

A
t
t
u
u
t
r
c

A
I
Y
T
V
P
H
Z

S
E
L
F
C
°
t
0

O
T
N
5
0
1
1
0

H
E
G
I
A
°
Q
0

K
u
u
u
t
H
L
b

A
Y
T
T
V
O
H

S
I
G
C
Y
V
P
O

A
Y
T
H
H
I
T
E

A
Y
T
T
V
D
H
2

S
E
L
F
c
b
e

O
I
H
E
O
I
A
ON
O
N
A
H
E

«
e
n
s
u
r
e
»
o
u
r

0
0
7
/
0
3
/
7
9

3
4
3
’

'
0
0
0
0
5
9

0
2
0
7
9
7

0
0
0
2
0
0

0
6
9
2
7
0

0
0
0
0
3
9

0
2
5
6
5
3

0
0
5
9
1
2

0
0
0
6
9
0

0
2
1
9
7
3

0
0
1
0
5
0

0
0
6
5
6
7

O
T
M
E
D
I
A
J

0
1
0
1
0
1

0
1
2
3
9
3

0
0
5
5
9
6

0
1
2
9
5
3

0
1
0
2
0
7

0
0
6
6
7
0

-
0
0
5
0
0
3

-
0
1
9
9
9
5

G
E
N
R
E
A
L
H

0

\

-
0
0
9
9
“
:

0
0
3
1
7
6

0
2
2
5
9
8

‘
-
0
1
1
C
1
5

0
0
9
8
3
5

0
2
3
5
7
3

0
1
5
3
6
2

0
2
3
1
3
9

0
2
0
1
3
5

0
2
2
2
6
0

'
0
0
7
3
5
5

K
N
O
H
H
T
V
P

0
0
3
0
0
2

“
0
0
5
1
5
0

‘
0
0
?
“
6
7

-
0
1
2
6
3
6

“
0
0
5
0
1
3

‘
0
2
9
0
5
0

‘
0
1
2
7
1
9

H
E
D
I
A
P
R
O

‘
0
0
3
0
7
5

0
1
1
1
6
9

0
0
5
1
6
1

-
0
0
3
3
0
7

0
0
3
0
7
0

0
0
1
7
2
2

0
2
9
7
0
7

0
0
5
3
9
3

.
0
0
7
7
5

0
2
2
2
1
1

-
0
0
9
6
“
?

F
R
E
Q
E
X
P
7

.
0
1
3
9
3
9

-
0
0
3
9
0
6

0
1
2
0
5
6

-
0
1
5
9
1
1

0
1
6
7
3
9

‘
0
0
1
1
6
3

K
N
H
N
T
H
L
6

0
0
0
5
7
1

-
0
0
3
1
6
0

0
0
1
0
0
0

-
0
0
1
5
2
3

-
0
0
9
5
7
1

0
5
0
9
6
9

0
3
6
9
2
7

0
2
1
9
1
9

0
5
3
3
2
0

0
1
6
0
1
3

0
0
6
0
7
6

S
E
L
F
I
N
Y
R

F
R
E
Q
E
X
P
B

0
0
3
3
0
1

0
2
0
6
“
?

0
9
6
0
2
5

.
0
0
2
9
“
?

0
1
2
3
0
9

A
Y
T
T
V
P
H

.
0
1
"
?
7

0
1
7
0
5
7

0
0
0
0
9
7

0
.
1
0
1
9
:

0
1
7
6
2
7

0
2
6
1
0
5

0
2
3
2
1
0

0
0
9
4
6
3

0
2
5
5
5
5

0
2
0
0
0
9

0
0
5
5
2
7

0
0
7
0
5
1

0
0
1
9
9
0

0
2
1
0
2
5

0
0
0
1
0
5

S
I
G
O
Y
V
P
O

0.0—. -
'
0
0
1
3
9
1

0 -0._. __.-,.... 0.0“.- 0 .00—00.. pow--0...- n.0———-—0--.-

0
0
5
1
0
3

0
2
0
1
5
5

'
0
5
5
6
9
3

0
0
1
3
9
1

0
1
3
0
3
1

0
1
5
2
0
5

0
2
3
6
3
2

0
1
5
9
9
5

0
2
2
0
5
5

‘
0
0
2
3
5
0

K
N
O
H
H
T
V
Z

0
3
1
0
0
7

0
1
6
5
7
5

0
2
9
7
2
3

l
Y
T
H
H
I
Y
E

1
0
0
0
0
0
0

-
0
1
0
9
0
1

'
0
1
2
3
0
3

'
0
0
3
0
0
2

.
1
0
0
0
0
0
0

0
1
3
0
3
9

0
0
3
5
0
6

.
0
1
2
0
5
6

0
1
0
9
1
1

-
0
1
0
7
3
9

0
0
1
1
6
3

K
N
H
H
Y
H
L
B

Y
O
U
S
M
A
R
7

-
0
0
0
7
9
0

0
1
7
7
2
1

A
Y
T
T
V
P
H
Z

S
E
L
F
C
P
Y
O

C
O
R
R
E
L
A
T
I
O
N
M
A
T
R
I
X

F
O
R

B
L
A
C
K

R
E
S
P
O
N
q
E
N
T
S

(
N
=
6
8
)

0
7
/
0
3
/
7
5

0
1
0
9
0
1

'
1
0
0
0
0
0
0

“
0
0
2
7
9
5

0
1
6
8
5
0

'
0
1
0
9
0
1

0
1
5
0
7
7

0
0
0
0
6
9

0
0
0
0
9
3

0
1
0
9
0
0

.
-
0
2
9
5
0
0

-
0
0
2
0
6
0

0
0
7
6
6
3

'
0
0
1
‘
7
3

0
1
5
9
5
2

-
0
1
2
5
0
5

-
0
5
0
0
?
!

0
0
1
5
7
3

'
0
0
0
5
9
0

-
0
0
1
2
9
3

0
1
1
0
0
0

'
0
0
1
1
6
3

0
2
5
0
2
6

0
0
0
6
6
3

M
E
D
I
A
P
I
H
'

P
A
G
E

.
0
0
9
9
7
5

0
0
5
7
6
5

-
0
2
3
0
9
0

-
0
1
1
0
5
7

0
0
0
9
7
5

0
2
5
9
1
5

0
2
6
0
9
9

’
0
0
5
0
2
0

0
3
1
1
9
2

0
3
1
9
7
5

0
0
0
1
0
3

S
E
L
F
I
N
Y
O

0
5

“
0
1
0
9
0
1

-
0
1
2
3
“
:

-
0
0
3
0
“
:

'
1
0
0
0
0
0
0

0
1
3
0
3
9

0
0
3
6
0
6

0
1
0
9
1
1

‘
0
1
0
7
3
9

0
0
1
1
6
3

K
N
H
H
Y
H
L
S

0
0
2
7
9
6

'
0
1
6
0
5
0

0
1
0
9
0
1

“
0
1
5
0
7
7

-
0
0
0
0
0
9

-
0
0
0
5
9
0

“
0
1
5
9
0
0

0
2
9
6
0
6

0
0
2
0
6
0

V
O
U
S
H
l
i
O

0
0

.
.
.
0
0
‘
0
.
I
.
-
c

214



INTERCORRELATIONS FOR MEDIA PERCEPTION INDEX

215



INTERCORRELATIONS FOR MEDIA PERCEPTION INDEX

As reported in Chapter III, six measures for each set of

black and white portrayals were combined to form the media percep-

tion indices. Each measure is given below followed by a table of

intercorrelations for the six measures in each index.

Measures for Florida Evans
 

A. When this person is on TV, she has a family and neighbors.

When this person is not on TV, does she have the same family

and neighbors?

1 yes _§__no 2 I don't know

(Variable name: MRTVF)

When this person is on TV, is this person just playing a part

or pretending?

_§__yes _l__no 2 I don't know

(Variable name: MRTVFLOR)

Measures for Redd Foxx

C. When this person is on TV, he owns a junkyard and has a son and

neighbors. When this person is not on TV, does he own a junk-

yard and have the same son and the same neighbors?

(same responses as above)

(Variable name: MRTVFOXX)

When this person is on TV, is this person just playing a part or

pretending?

(same responses as above)

(Variable name: MRTVREDD)
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Measures for Black Portrayals

in General
 

E. When you see black people on programs like Good Times, they

have families and neighbors on the program. When these people

are not on TV, do they have the same families and neighbors?

 

1 yes ._§__no _g_; don't know

(Variable name: MRTVFAMB)

When you see black people on programs like Good Times and other

programs with black families, are the people just playing a part

or pretending?

__3_yes _l_no 2 I don't know

(Variable name: MRTVBLFM)

Measures for Archie Bunker
 

A. When this person is on TV, he works at a factory, and has a

family and neighbors. When this person is not on TV, does he

work at that factory and have the same family and neighbors?

 

l yes 3 no 2 I don't know

(Variable name: MRTVA)

When this person is on TV, is this person just playing a part

or pretending?

_§__yes _j__no 2 I don't know

(Variable name: MRTVARCH)

Measures for Edith Bunker
 

C. When this person is on TV, she has a family and neighbors.

When this person is not on TV, does she have the same family

and neighbors?

(same responses as above)

(Variable name: MRTVEDIT)

When this person is on TV, is this person just playing a part

or pretending?

(same responses as above)

(Variable name: MOTVEDIT)
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Measures for White Portrayals

in General
 

E. When you see white people on programs like All in The Family,

they have families and neighbors on the program. When these

people are not on TV, do they have the same families and

neighbors?

 

l yes _§__no 2 I don't know

(Variable name: MRTVFAMW)

When you see white people on programs like All in The Family

and other programs with white families, are the people just

playifig a part or pretending?

 

l yes _§__no 2 I don't know

(Variable name: MRTVWTFM)

TABLE 8.-- Intercorrelations for Media Perception of Black Por-

trayals Index_(MEDIAPRB).

MRTVF MRTVFLOR MRTVFOXX MRTVREDD MRTVFAMB MRTVBLFM

 

MRTVF 1.00

MRTVFLOR .16 1.00

MRTVFOXX .4O .19 1.00

MRTVREDD .11 .40 .25 1.00

MRTVFAMB .43 .20 .53 .15 1.00

MRTVBLFM .04 .42 .OO .35 .13 1.00
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TABLE 9.--Intercorrelations for Media Perception of White Por-

trayals Index (MEDIAPRW).

 

MRTVA MRTVARCH MRTVEDIT MOTVEDIT MRTVFAMN MRTVWTFM

 

MRTVA 1.00

MRTVARCH .17 1.00

MRTVEDIT .52 .16 1.00

MOTVEDIT .14 .46 .09 1.00

MRTVFAMN .40 .17 .46 .16 1.00

MRTVWTFM .13 .35 .08 .54 .10 1.00
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INTERCORRELATIONS FOR SIGNIFICANT OTHERS' ATTITUDES

As reported in Chapter* III the attitudes of up to five

significant others for each television portrayal were elicited from

the respondents. These attitudes were measured on five-point Likert-

type scales for liking of the character portrayal. The scales

ranged from "very much" to "not at all” and were scored from 5 to l

with 5 being the high point of the scale. The scales for black por-

trayals formed the index SIGOTVP3; the scales for white portrayals

formed the index SIGOTVPW. For the following intercorrelations, the

attitudes are simply labeled by letters. A frequency table of sig-

nificant other mentions (by relationship to the respondent) is also

in this Appendix.

TABLE 10,-- Intercorrelations for Significant Others' Attitudes

Toward Black Television Portrayals Index (SIGOTVPB),

 

F G H I J P Q R S T

F 1.00

G .86 1.00

H .73 .82 1.00

I .65 .75 .86 1.00

.56 .64 .74 .84 1.00

.56 .55 .51 .50 .42 1.00

.48 .54 .62 .51 .56 .75 .88 1.00

.42 .49 .53 .63 1.63 .63 .74 .84 1.00

J

p

Q .53 .60 .56 .58 .51 .83 1.00

R

S

T .41 .49 .57 .63 .71 .55 .64 .73 .87 1.00
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TABLE ll.--Intercorrelations for Significant Others' Attitudes

Toward White Television Portrayals Index (SIGOTVPW).

 

 

1.00

.35 1.00

Fun.

.53 .34 1.00

D
O
G
!
)

.29 .27 .39 1.00

E .47 .54 .55 .41 1.00

K .69 .43 .34 .21 .52 1.00 f

.61 .41 .70 .36 .62 .55 .65 1.00

.06 .56 .54 .21 .37 .41 .73 1.00

0
2
:

g

.21 .29 .44 .22 .44 .50 .64 .63 .81 1.00
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RELIABILITY ESTIMATES FORINDICES ACROSS SAMPLE GROUPS

Chapter III reported the reliability estimates for two-item

indices (using the Spearman-Brown formula) and indices with more

than two items (using coefficient alpha) for the sample as a whole

(N = 241). This section reports these estimates for groups within

the sample.

White Respondents-~Integrated Schools (N = 94)

Reliability Coefficient

Two-Item Indices (Spearman-Brown Formula)
 

Frequency of exposure to television 57

portrayals of black persons (FREQEXPB) '

Frequency of exposure to television 87

portrayals of white persons (FREQEXPW) °

Knowledge of television portrayals

of black persons (KNOWBTVP) .45

(Name,identification)

Knowledge of television portrayals

of black persons (KNOWBTVP) .67

(Race identification)

Knowledge of television portrayals

of white persons (KNOWHTVP) .72

(Name identification)

Knowledge of television portrayals

of white persons (KNOWHTVP) .85

(Race identification)

Self-interaction concerning

television portrayals of .68

black persons (SELFINTB)
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Two-Item Indices
 

Self-interaction concerning

television portrayals of

white persons (SELFINTW)

Generalized reality concerning

television portrayals of black

persons (GENREALB)

Generalized reality concerning

television portrayals of white

persons (GENREALW)

Attitude toward television por-

trayals of black persons (ATTTVPB)

Attitude toward television por-

trayals of white persons (ATTTVPW)

Other media attitudes toward

black persons (OTMEDIAB)

Other media attitudes toward

white persons (OTMEDIAW)

Self-concept

Multi-Item Indices
 

Media perception of black

characters (MEDIAPRB)

Media perception of white

characters (MEDIAPRW)

Significant others' attitudes

toward television portrayals

of black characters (SIGOTVPB)

Significant others' attitudes

toward television portrayals

of white characters (SIGOTVPW)

Significant others' attitudes

toward mental ability (SIGOTHMA)

Reliability Coefficient
 

(Spearman-Brown FormuTa)
 

.61

.64

.46

.58

.75

.29

.41

.54

Reliability Coefficient
 

(Coefficient Alpha)
 

.72

.65

.94

.96

.57
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White Respondents-~Nonintegrated School (N = 48)

Reliability Coefficient

Two-Item Indices (Spearman-Brown Formula)
 

Frequency of exposure to television 54

portrayals of black persons (FREQEXPB) ’

Frequency of exposure to television 68

portrayals of white persons (FREQEXPW) ’

Knowledge of television portrayals

of black persons (KNOWBTVP) .40

(Name identification)

Knowledge of television portrayals

of black persons (KNOWBTVP) .97

(Race identification)

Knowledge of television portrayals

of white persons (KNOWHTVP) .84

(Name identification)

Knowledge of television portrayals

of white persons (KNOWHTVP) .76

(Race identification)

Self-interaction concerning

television portrayals of .65

black persons (SELFINTB)

Self-interaction concerning

television portrayals of .57

white persons (SELFINTW)

Generalized reality concerning

television portra als of black .68

persons (GENREALB

Generalized reality concerning

television portrayals of white .47

persons (GENREALW)

Attitude toward television por-

trayals of black persons (ATTTVPB) .54

Attitude toward television por- 68

trayals of white persons (ATTTVPW) '
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Two-Item Indices
 

Other media attitudes toward

black persons (OTMEDIAB)

Other media attitudes toward

white persons (OTMEDIAW)

Self-concept

Multi-Item Indices
 

Media perception of black

characters (MEDIAPRB)

Media perception of white

characters (MEDIAPRW)

Significant others' attitudes

toward television portrayals

of black characters (SIGOTVPB)

Significant others' attitudes

toward television portrayals

of white characters (SIGOTVPW)

Significant others' attitudes

toward mental ability (SIGOTHMA)

Black Respondents (N =

Two-Item Indices
 

Frequency of exposure to television

portrayals of black persons (FREQEXPB)

Frequency of exposure to television

portrayals of white persons (FREQEXPW)

Knowledge of television portrayals

of black persons (KNOWBTVP)

(Name identification)

Knowledge of television portrayals

of black persons (KNOWBTVP)

(Race identification)

Reliability Coefficient

(Spearman-Brown FormuTa)

.43

.44

.65

Reliability Coefficient
 

(Coefficient Alpha)
 

.68

.70

.89

.91

.58

6&

Reliability Coefficient

(Spearman-Brown Formula)

.70

.95

.56

.82
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Two-Item Indices
 

Knowledge of television portrayals

of white persons (KNOWHTVP)

(Name identification)

Knowledge of television portrayals

of white persons (KNOWHTVP)

(Race identification)

Self-interaction concerning

television portrayals of

black persons (SELFINTB)

Self-interaction concerning

television portrayals of

white persons (SELFINTW)

Generalized reality concerning

television portrayals of black

persons (GENREALB)

Generalized reality concerning

television portra als of white

persons (GENREALW

Attitude toward television por-

trayals of black persons (ATTTVPB)

Attitude toward television por-

trayals of white persons (ATTTVPW)

Other media attitudes toward

black persons (OTMEDIAB)

Other media attitudes toward

white persons (OTMEDIAW)

Self-concept

Multi-Item Indices
 

Media perception of black

characters (MEDIAPRB)

Media perception of white

characters (MEDIAPRW)

Reliability Coefficient

(Spearman-Brown Formula)

.82

.66

.56

.84

.67

.65

.53

.78

.43

.45

.53

Reliability Coefficient

(Coefficient Alpha)
 

.72

.65
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Multi-Item Indices

Significant others' attitudes

toward television portrayals

of black characters (SIGOTVPB)

Significant others' attitudes

toward television portrayals

of white characters (SIGOTVPW)

Significant others' attitudes

toward mental ability (SIGOTHMA)

Reliability Coefficient
 

(Coefficienthlpha)

.94

.95

.57
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FREQUENCY OF SIGNIFICANT OTHER

MENTIONS BY CHARACTER

Table l2.--Frequency of Significant Other (Attitude) Mentions by

 

 

 

 

Character.

Significant Character Total Frequency

Other Archie Florida Edith Redd Significant

Bunker Evans Bunker Foxx Other

Mother 95 99 82 89 365

Father 84 78 66 79 307

Brother 87 94 7O 8O 33l

Sister 63 87 60 75 285

Friend ll3 T49 99 98 459

Relative 25 32 3T 32 l20

Teacher 3 2 3 2 l0

Me __6_ g .12 .15. 43

Total Frequency 476 553 42l 470

(Significant other

mentions for each

character)

Total mentions possible for all characters: 964.
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APPENDIX C

STRUCTURAL AND ESTIMATING EQUATIONS

BETA COEFFICIENTS, MULTIPLE CORRELATIONS.

R SQUARE, F TESTS, SIGNIFICANCE LEVELS,

AND DEGREES OF FREEDOM ACROSS SAMPLE

GROUPS
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STRUCTURAL AND ESTIMATING EQUATIONS
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STRUCTURAL AND ESTIMATING EQUATIONS

Structural Equations
 

1 P12X2 T p13X3 + P19X9 T P1q

>
<

l
l

X = P X P
210 10 + 25

= P X P
311x11 I P312 12 + 3t

= P X P
4 412 12 + 4u

X5 ‘ P513x13 + P5v

x6 = P54x4 + P65X5 + P6l3xl3 + P6l4xl4 + P6w

P X + P X + P X P
7 74 4 76 6 714

X

l
l

14 + 7y

x8 = P87X7 + P814Xl4 + P82 Z8

Estimating Equations

P x + P x + P x + P
(x1 12 2 13 3 19 9 Iq)

= P + P + P19r9l + qurq1
r11 12r21 13r31
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(2)

(3)

(4)

(6)

(7)

(8)

(9)
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+P +Pr
T P 19’92 lq 52

=P
12’22 13T32

r13 T P12"32 T P13’33 T P19’93 T P1th3

r19 T P12"92 T P13'93 T P19"99 T P1q"q1

(x2 T P210x10 T P25)

+P

r22 T 51o’102 25r52

T210 T P21o’1o1o T P2$r52

(X3 T P311x11 T P312x12 T P3t)

r33 T P311’113 T P3t't3

T311 T P311T1111 T P312T1211 T P3t"t3

T312 T P311x1112 T P312T1212 T Pat'ts

(X4 T P412x12 T P4u)

r44 T P412'124 T P4u"u4

r412 T P412"1212 T P4u"u4

(10)

(11)

(12)

(I3)

(14)

(15)

(16)

(I7)

(18)

(19)



rs13

T P74’414 T P76T614 T P714T1414

236

P x + P
513 13 5v)

+Pr
P513'135 5v v5

P513T1313 T P5v"v5

P64x4 T Pesxs T P6l3xl3 T P514x14 T P6w)

+P P +P
P64'46 65’56 T 513T13 T P514T14 awrhs

P64T44 T P65’54 T P613'134 T P614"144 T P6wTu4

P54‘"45 T Pssrss T P613T135 T P614T145 T P6wrv5

+Pr
P614'1413 6w w6P64'413 T P65’513 T P613T1313 T

+ P
P64’414 T P55’514 T P613T1314 T P614T1414 6wrw6

P74x4 T P76x6 T P714x14 T P7y)

+Pr
T P76T67 T P714‘”147 7y y7P74"47

P +Pr
P 714T144 7y u474T44 T P76"64 T

+ P
P74’46 T P76r66 T P714'146 7yrw6

+ P7yry7

(20)

(21)

(22)

(23)

(24)

(25)

(26)

(27)

(28)

(29)

(30)
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(X8 T P87x7 T P8l4xl4 T P82)

+Pr
T P87"78 T P814T148 SZ 28

T87 T P87T77 T P814T147 T P82".y7

r814 T P87T714 T P814T1414 T Pasza

(31)

(32)

(33)



BETA COEFFICIENTS, MULTIPLE CORRELATIONS,

R SQUARE, F TESTS, SIGNIFICANCE LEVELS, AND

DEGREES OF FREEDOM ACROSS SAMPLE GROUPS
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PATH COEFFICIENTS, MULTIPLE CORRELATIONS, R SQUARE,

F TESTS, SIGNIFICANCE LEVELS, AND DEGREES 0F

FREEDOM ACROSS SAMPLE GROUPS

TABLE 13.--All Sample Respondents (Black Portrayals), Beta Coeffi-

 

 

 

cients in Figure 3 (N = 241).

Dependent Variables

X1 x2 x3 x4 x5 x6 x7 x8

ATTBLACK X1 -- -- -- -- -- -- -- --

ATTTVPB X2 .26 -- -- -- -- -- -- --

SELFCPT X3 .17 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- -- -- 12 .00 --

KNOWBTVP X5 -- -- -- -- -- .07 -- --

SELFINTB X6 -- -- -- -- -- -- .22 --

MEDIAPRB X7 -- -- -- -- -- -- -- -.lZ

GENREALB X8 -- -- -- -- -- -- -- --

OTMEDIAB X9 .08 -- -- -- -- -- -- --

SIGOTVPB X10 -- .37 -- -- -- -- -- --

SES XII-l "- "- .10 "“ -" -- -- --

SIGOTHMA X12 -- -- .28 32 -- -- -- --

FREQEXPB X13 -- -- -- -- 3o .23 -- --

KNBLKWL X14 -- -- -- -- -- 28 .l6 2]

Multiple or

Simple R .32 .37 .30 .32 .30 .40 .23 .24

R Square .10 .l4 .09 .l0 .09 .16 .05 .05

F Test 9.26 36.5 ll.9 26.8 23.6 ll.3 4.55 7.33

Sig. Level .00 .00 .00 .00 .00 .00 .00 .00

Degrees of

Freedom 3/237
1/239 2/238 1/239 1/239 4/236 3/237 2/238

 

239



240

TABLE l4.--All Sample Respondents (White Portrayals), Beta Coeffi-

cients in Figure 4 (N = 241).

 

Dependent Variables

 

 

l 2 3 4 5 6 7 8

ATTWHITE X.l -- -- -- -- -- -- -- --

ATTTVPW X2 .25 -- -- -- -- -- -- --

SELFCPT X3 .12 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- -- -- .03 .01 --

KNONHTVP X5 -- -- -- -- -- .l2 -- --

SELFINTN X6 -- -- -- -- -- -- ,1] --

MEDIAPRW X7 -- -- -- -- -- -- -- -,o4

GENREALW X8 -- -- -- -- —- -- -- --

OTMEDIAw X9 2l -- -- -- -- -- -- --

SIGOTVPw X]0 -- .42 -- -- -- -- -- --

SES XH -- -- .l0 -- -- -- -- --

SIGOTHMA X12 -- -- .28 .32 -- -- -- --

FREQEXPN X13 -- -- -- -- .17 .26 -- --

KNNHTNL X14 -- -- -- -- -- .05 .14 .08

M”;§;g}§ 3T .35 .42 .30 .32 .17 .31 .13 .15

R Square .l3 .l8 .09 .10 .03 .10 .03 .02

F Test ll.7 51.6 ll.9 26.8 6.70 6.06 2.58 2.64

Sig. Level .00 .00 .00 .00 .Ol .00 .05 .07

Degrees of
Freedom 3/237 l/239 2/238 1/239 l/239 4/236 3/237 2/238
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TABLE l5.--All White Respondents (Black Portrayals), Beta Coeffi-

cients in Figure 5 (N = 142).

 

Dependent Variables

 

 

1 2 3 4 5 6 7 8

ATTBLACK x1 -— -- -- -- -- -- -- --

ATTTVPB x2 .l8 -- -- -- -- -- -- --

SELFCPT x3 .26 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- -- -- 14 .02 -_

KNOWBTVP x5 -- -- -- -- -- .15 __ --

SELFINTB X6 -- -- -- -- -- -- .24 --

MEDIAPRB x7 -- -- -- -- -- -- -- -,23

GENREALB x8 -- -- -- -- _- -- -- _-

OTMEDIAB x9 .02 -- -- -- -- -- -- --

SIGOTVPB x]0 —- .35 -- -- -- -- -- --

ses xH -- -- .07 -- -- -- -- --

SIGOTHMA x12 -- -- .34 .33 -- -- -- --

FREQEXPB x13 -- -- -- -- 27 .23 -_ _-

KNBLKWL x14 -- -- -- -- -- .08 .16 .01

M“;§;g}§ 3T .43 .35 .35 .33 .27 .35 .27 .23

R Square .19 .12 .12 .11 .07 .12 .07 .05

F Test 5.24 19.7 9.30 l5.6 10.8 4.63 3.67 3.96

Sig. Level .00 .oo .oo .oo .oo .oo .01 .02

Degrees °f 3/138 1/140 2/139 1/140 1/140 4/137 3/138 2/139
Freedom
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TABLE l6.--All White Respondents (White Portrayals), Beta Coeffi-

cients in Figure 6 (N = 142).

 

Dependent Variables

 

 

x1 x2 x3 x4 x5 x6 x7 x8

ATTWHITE x1 -- -- -- -- -- -- -- --

ATTTVPW x2 .15 -- -- -- -- -- -- -_

SELFCPT x3 .l6 -- -- -- -- -- -- --

YOUSMART x4 -- -- -- -- -- .05 ,0] --

KNOWHTVP x5 -_ -- -- -- -- .21 -- --

SELFINTW x6 -- -- -- -- -- -- ,1] --

MEDIAPRW x7 -- -- -- -- -- -- -- 13

GENREALW x8 -- -- -- -- -- -- -- -_

OTMEDIAW x9 13 -- -- -- -- -- -- --

SIGOTVPW x10 -- 46 -- -- -- -- -- --

553 XM -- -- .07 -- -- -- -- --

SIGOTHMA x12 -- -- 34 .33 -- -- -- --

FREQEXPW X13 -- -- -- —— .20 .39 -- --

KNWHTWL x14 -- -- -- -- -- .10 .14 .02

M“;§;E}§ 3T .30 .46 .35 .33 .20 .45 .18 .13

R Square .09 .21 .12 .11 .04 .20 .03 .02

F Test 3.57 36.5 9.30 15.6 5.73 8.74 1.46 1.16

Sig. Level .01 .00 .00 .00 .01 .00 .22 .31

Degrees of
Freedom 3/l38 l/l40 2/139 l/l40 l/l40 4/137 3/l38 2/139
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TABLE l7.--White Respondents, Integrated Schools (Black Portrayals).

Beta Coefficients in Figure 7 (N = 94).

 

Dependent Variables

 

 

X1 x2 X3 x4 x5 x6 x7 x8

ATTBLACK x1 -- -- -- -- -- -- -- --

ATTTVPB x2 12 -- -- -- -- -- -- --

SELFCPT x3 .32 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- -- -- .30 .01 --

KNOWBTVP x5 -- —- -- -- -- .22 -- --

SELFINTB X6 -- -- -- -- -- -- .25 --

MEDIAPRB X7 -- -- -- -- -- -- -- .42

GENREALB x8 -- -- -- -- -- -- -- --

OTMEDIAB x9 43 -- -- -- -- -- -- --

SIGOTVPB x10 -- .40 -- -- -- -- -- --

SES xH -- -- 06 -- -- -- -- --

SIGOTHMA x12 -- -- .33 .34 -- -- -- --

FREQEXPB x13 -- -- -- -- .25 29 -- --

KNBLKWL x14 -- -- -- -- -- .06 .26 .03

M“;§;g}: 3T .55 .40 .34 .34 .25 .43 .36 .43

R Square .31 .16 .12 .12 .06 .18 .13 .19

F Test 13.4 17.7 6.05 12.1 6.05 5.09 4.56 10.5

Sig. Level .00 .00 .00 .00 .02 .00 .00 .00

Degrees of
Freedom 3/90 l/92 2/9l 1/92 1/92 4/89 ‘ 3/90 2/91
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TABLE lB.--White Respondents, Integrated Schools (White Portrayals),

Beta Coefficients in Figure 8 (N = 94).

 

Dependent Variables

 

 

x1 x2 x3 x4 x5 x6 x7 x8

ATTWHITE x1 -- -- -- -- -- -- -- --

ATTTVPW x2 .17 -- -- -- -- -- -- --

SELFCPT x3 .22 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- -- -- .15 02 --

KNOWHTVP x5 -- -- -- -- -- .01 -- --

SELFINTW X6 -- -- -- -- -- -- .14 --

MEDIAPRW X7 -- -- -- -- -- -- -- .20

GENREALW x8 -- -- -- -- -- -- -- --

OTMEDIAW x9 .09 -- -- -- -- -- -- --

SIGOTVPW x10 -- .44 -- -- -- -- -- --

SES x1] -- -- .06 -- -- -- -- --

SIGOTHMA x12 -- -- .33 .34 -- -- -- --

FREQEXPW x13 -- -- -- -- .25 .39 -- --

KNWHTWL x14 -- -- -- -- -- .12 .04 .11

””;§;g}: 3T .30 .44 .34 .34 .25 .45 .14 .22

R Square .09 .20 .12 .12 .06 .21 .02 .05

F Test 3.07 22.8 6.05 12.1 5.94 5.83 .623 2.23

Sig. Level .03 .00 .00 .00 .01 .00 .60 T .11

Degrees °f 3/90 1/92 2/91 1/92 1/92 4/89 3/90 2.91
Freedom

 



245

TABLE l9.--White Respondents in the Nonintegrated School (Black

Portrayals), Beta Coefficients in Figure 9 (N = 48).

 

Dependent Variables

 

 

x1 x2 x3 x4 x5 x6 x7 x8

ATTBLACK x1 -- -- -- -- -- -- -- --

ATTTVPB x2 .25 -- -- -- -- -- -- --

SELFCPT x3 .13 -- -- -- -- -- -- --

YOUSMART x4 -- -- -- -- -- .15 .18 --

KNOWBTVP x5 —- -- -- -- -- .21 -- _-

SELFINTB x6 -- -- -- -- -- -- .14 --

MEDIAPRB X7 -- -- —- -- -- -- -- .35

GENREALB x8 -- -- -- -- -- -- -- --

OTMEDIAB x9 .14 -- -- -- -- -- -- --

SIGOTVPB x10 -- .29 -- -- -- -- -- --

SES xH -- -- .09 -- -- -- -- -_

SIGOTHMA x12 -- -- .52 .45 -- -- -- --

FREQEXPB x13 -- —- -- -- .30 .35 -- --

KNBLKWL x14 -- -- -- -- -- .11 .11 .09

””;§;3}§ gr .30 .29 .57 .45 .30 .51 .28 .38

R Square .09 .08 .32 .20 .09 .26 .08 .15

F Test 1.01 4.04 8.98 10.8 4.33 3.63 1.20 . 3.65

Sig. Level .39 .05 .oo .00 .04 .01 .31 .03

Degrees °T 3/44 1/46 2/45 l/46 l/46 4/43 3/44 2/45
Freedom
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TABLE 20.--White Respondents in the Nonintegrated School (White

Portrayals), Beta Coefficients in Figure 10 (N = 48).

 

Dependent Variables

 

 

x1 x2 x3 x4 x5 x6 x7 x8

ATTWHITE x1 -- -- -- -- -- -- -- --

ATTTVPW x2 .20 -- -- -- -- -- -- --

SELFCPT x3 .26 -- -- -- -- -- -- --

YOUSMART x4 -- -- -- -- -- .22 .17 --

KNOWHTVP x5 -- -- -- -- -- .35 -- --

SELFINTW x6 -- -- -- -- -- -- .13 --

MEDIAPRW X7 -- -- -- -- -- -- -- .54

GENREALW x8 -- -- -- -- -- -- -- --

OTMEDIAW x9 .36 -- -- -- -- -- -- --

SIGOTVPW x10 -- .50 -- -- -- -- -- --

SES X11 -- -— .09 -- -- -- -- --

SIGOTHMA x12 -- -- .52 .45 -- -- -- --

FREQEXPW x13 -- -- -- -- .17 .33 -- --

KNWHTWL x14 -- -- -- -- -- .01 .l8 -.lB

””;§;E}§ gr .41 .50 .57 .45 .17 .58 .30 .57

R Square .17 .25 .32 .20 .03 .34 .09 .32

F Test 2.45 15.6 8.98 10.8 1.44 5.09 1.49 10.5

Sig. Level .07 .00 .00 .00 .23 .00 .23 .00

Degrees °f 3/44 1/46 2/45 l/46 1/46 4/43 3/44 2/45
Freedom
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TABLE 21.--All Black Respondents (Black Portrayals), Beta Coeffi-

cients in Figure ll (N = 68).

 

Dependent Variables

 

 

x1 x2 x3 x4 x5 x6 x7 x8

ATTBLACK xI -- -- -- -- -- -- -- -_

ATTTVPB x2 .46 -- -- -- -- -- -- --

SELFCPT x3 .30 -- -- -- -- -- -- --

YOUSMART X4 -- -- -- —- -- .10 .12 --

KNOWBTVP x5 —- -- -- -- -- .08 -- --

SELFINTB x6 -- -- -- -- -- -- .20 _-

MEDIAPRB x7 -- -- -- -- -- -- -- .18

GENREALB x8 -- -- -- -- -- -- -- _-

OTMEDIAB x9 .20 -- -- -- -- -- -- --

SIGOTVPB x10 -- .41 -- -- -- -- -- . --

SES X11 -- -- .24 -- -- -- -- --

SIGOTHMA x12 -- -- .47 .50 -- -- -- -_

FREQEXPB x13 -— -- -- -- .29 .15 -- --

KNBLKWL x14 -— -— -- -- -- .14 .17 .26

M”;§;B}§ gr .61 .41 .52 .50 .29 .37 .28 .31

R Square .37 .17 .27 .25 .08 .14 .08 .10

F Test 12.2 13.1 11.9 21.8 5.82 .980 1.79 3.46

Sig. Level .00 .00 .00 .00 .01 .42 .15 .03

Degrees 0f 3/64 l/66 2/65 l/66 l/66 4/63 3/64 2/64
Freedom
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TABLE 22.-—All Black Respondents (White Portrayals), Beta Coeffi-

cients in Figure l2 (N = 68).

Dependent Variables

ATTWHITE X1 -- -- -- -- -- -- -- --

ATTTVPW X2 .30 -- -- -— -- -- -- --

SELFCPT X3 .15 -- —- -- -- -- -- --

YOUSMART x4 -- -- -- -- -- .03 .15 --

KNOWHTVP x5 -- -- -- -- -- .21 -- --

SELFINTW x6 -- -- -- -- -- -- .12 --

MEDIAPRW X7 -- -- -- -- -- -- -- .14

GENREALW X8 -- -- -- -- -- -- -- --

OTMEDIAW X9 .24 -- -- -- -- -- -- --

SIGOTVPW X10 -— .45 -- -- -- -- -- --

SES X1] —- -- .24 -- -- -- -- --

SIGOTHMA X12 -- -- .47 .50 -- -- -- --

FREQEXPW x13 -- -- -- -- .28 -,05 _- _-

KNWHTNL X14 “ " " -- -' -.05 -.00 .12

Multiple or
. Simple R .43 .45 .52 .50 .28 .26 .19 .25

R Square .l8 .20 .27 .25 .08 .06 .04 .06

F Test 4.66 l5.7 ll.9 2l.8 5.75 .799 .829 1.15

Sig. Level .00 .00 .00 .00 .Ol .530 .48 .32

Degrees °T 3/64 l/66 2/65 l/66 l/66 4/63 3/64 2/65
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