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ABSTRACT

CONGRUENCE OF PARENTAL PERCEPTION.

MARITAL SATISFACTION AND

CHILD ADJUSTMENT

By

Deborah Rudisill Allen

This study investigated the interrelations among: congruence

of marital partners' self-perceptions and perceptions by mate; mar-

ital adjustment and satisfaction; congruence of parents' perceptions

of their child; and child adjustment. 0n the basis of previous theory

and research, it was hypothesized that all of these variables would

be fbund to be positively intercorrelated.

The Locke-Wallace scale, the Interpersonal Checklist, and the

Children's Behavior Checklist, Form Q, were used to assess marital

adjustment and satisfaction, self- and mate-perceptions, and parents'

perceptions of their child, respectively. Three measures of child

adjustment were also derived from parents' ratings of their child on

the Children's Behavior Checklist. Both fathers and mothers of llO

children aged five to seven (63 boys, 47 girls) completed all three

questionnaires. An independent assessment of the children's adjust-

ment was obtained from their teachers' ratings of them on the Behav-

ior Rating of Pupils scale and the Children's Behavior Checklist,

Form Q.

A correlational analysis yielded somewhat different results

for girls and boys. For the sample of boys, most of the hypothesized

intercorrelations among congruence of parents' self-perceptions and
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perceptions by mate, congruence of parents' perceptions of their child,

and child adjustment as rated by teachers and parents proved signifi-

cant. In addition, wives' marital adjustment was significantly cor-

related with congruence of parents' self-perceptions and perceptions

by mate, and with two measures of child adjustment as rated by the

wives. Among the families of girls, parents' marital adjustment was

significantly correlated with congruence between husbands' self-

perceptions and their wives' perceptions of them. Congruence between

wives' self-perceptions and their husbands' perceptions of them was

significantly associated with congruence of parents' perceptions of

their child and with two measures of child adjustment as rated by

the teacher. In addition, congruence of parents' perceptions of

their child was significantly correlated with parents' ratings of

their child's adjustment.

Several explanations fbr these sex differences were proposed,

including possibly greater validity of teacher ratings of adjustment

for boys than for girls. Post hoc analyses revealed mostly signifi-

cant interrelations between congruence of parents' self-perceptions

and marital adjustment, child adjustment, and congruence of parents'

perceptions of their child. Results of the study were interpreted

as evidence fbr a general dimension of family harmony (vs. conflict)

related to children's social adjustment.
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CHAPTER I

INTRODUCTION

A great deal of clinical literature in the areas of child

psychopathology and family dynamics has suggested that congruence

in parental perceptions of basic aspects of family life is important

for the favorable development of children. In an investigation of

this hypothesis, Ferguson and Allen (in press) examined the interre-

lations among the following variables: congruence of marital partners'

self-perceptions and perceptions by mate, marital adjustment and satis-

faction, congruence of parents' perceptions of their child and child

adjustment. As predicted, all of these variables were found to be

positively intercorrelated, with most of the correlations reaching

significance at the .05 level or better. The strongest set of asso-

ciations found was between congruence of parents' perceptions of the

child and child adjustment. Both similarity in partners' self-concepts

and similarity between partners' descriptions of themselves and des-

criptions of them by their spouses were significantly associated with

marital satisfaction, which in turn was related to child adjustment.

However, the dynamics of the relationship between parental harmony and

child adjustment appeared to operate differently for boys and girls.

The girls seemed to be more vulnerable to disharmony in the parental

relationship: when either parent was happy in the marriage, he or

she tended to rate the daughter more favorably. For boys, adjustment

1



was more closely associated with congruence in parental perceptions,

especially of the father; when there was congruence between the wife's

perceptions of her husband and his perceptions of himself, both par-

ents rated the son more favorably. An overview of the research ante-

cedents of Ferguson and Allen's study puts these findings in

perspective.

Child Maladjustment and Parental Conflict

Both role theory and social learning theory argue that child

adjustment problems result in part from inconsistencies and incompat-

abilities in the parents' demands and expectations of their child.

Hhen parents disagree about the kinds of behaviors which are rewarded,

the child becomes frustrated and uncertain about what behavior is

appropriate. Empirical attempts to relate interparent agreement about

a particular child to that child's behavior have been inconclusive.

Leton (l958), using Shoben's Parent Attitude Survey and a revision of

the Minnesota Teacher Attitude Inventory for parents, found wider dis-

agreement in attitudes between mothers and fathers of poorly adjusted

children than between mothers and fathers of well adjusted children.

His findings were not confirmed, however, by Medinnus (I963). Com-

paring mothers' and fathers' responses to the Parent Attitude Research

Instrument (PARI), the Attitude Toward Education Scale, and a Q-sort

procedure, Medinnus fbund no significant correlations with adjustment

fbr first grade children. It seems likely that this lack of confir-

mation of Leton's results was due in part to Medinnus' use of a correla-

tional analysis with a very restricted sample (33-38 pairs of parents).

In addition, parent attitude inventories such as those used by Leton
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and Medinnus tap parents' attitudes about children in general rather

than their feelings about a particular child. A number of researchers

have concluded that parental attitudes about their general philosophy

of childrearing are less potent in affecting their child's behavior

than their attitudes about that particular child (e.g. Becker and

Krug, l965).

Support fbr this notion is found in a study by Medinnus and

Johnson (1970). Mothers and fathers rated their child on a 50-item

semantic differential scale made up of inferential behavior items

(e.g., "dominant-submissive" or "friendly-unfriendly"). Medinnus and

Johnson fbund that parents of well-adjusted kindergarten children

showed significantly greater agreement in ratings than parents of

poorly adjusted kindergarten children. A similar study by Ferguson,

Partyka, and Lester (1974) looked at interparent agreement about

directlygobservable behaviors of a particular child. Parents' re-

sponses to the Children's Behavior Checklist revealed 66 items which

proved to discriminate between clinic and nonclinic children. An

overall factor analysis revealed three general dimensions which dis-

criminated significantly between clinic and nonclinic children:

Impulsivity and Moodiness (which were attributed to clinic children

to a greater extent) and Competence (which was attributed to nonclinic

children to a greater extent). It was hypothesized that parents of

nonclinic children would describe them in more favorable and less

pathological terms and would show closer agreement in their perceptions

than would parents of the clinic children. However, significant results

were obtained only for the younger males in the sample (5-7 years old).

Ferguson and Allen (in press) attempted to look at a more representative
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sample of families with children in the primary grades to see if these

sex differences could be replicated. '

The rationale for Ferguson and Allen's inclusion of additional

measures of marital satisfaction and self- and spouse-perception has

an empirical basis. Children who exhibit deviant social behavior have

often been fbund to come from families characterized by marital strife

and dissatisfaction as well as parent-child conflict (e.g., Hinder and

Rau, I962; Becker, et al., I959; Clark and van Sonlners, I96l; Vogel

and Bell, I968). The notion that the disturbed child is the target

or scapegoat for his parents' conflicts appears frequently in the clin-

ical literature. It would thus seem likely that agreement in parents'

perceptions of their child is associated with more favorable adjust-

ment for the child and is also an expression of marital harmony.

In addition, couples who express satisfaction with their marriage

have been fbund to be more similar (Dymond, I953, I954; Corsini, I956)

and more congruent in their mutual perceptions than dissatisfied

couples (Dymond, I953, I954; Luckey, l960a, b; Hobart and Klausner,

I959; Taylor, I967; Tharp, I963). This latter variable (psychological

empathy) has been considered to be an index of good communication be-

tween marital partners. Mangus (I957), for example, suggested that the

integrative quality of a marriage is reflected in the degree of con-

gruence between partners' perceptions of themselves and their percep-

tions of each other. Thus it was hypothesized that parents who

described their children as more favorably adjusted would show closer

agreement in their perceptions of their children, would report greater

marital satisfaction, and would show greater agreement between descrip-

tions of themselves and descriptions of them by their spouses than
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parents who described their children as less favorably adjusted. As

previously mentioned, this hypothesis was supported by Ferguson and

Allen (in press).

A shortcoming in the design used by Ferguson and Allen makes it

difficult to interpret the major results. A brief review of the meth-

odology of that study illustrates the problem. Both fathers and

mothers of 97 children, aged five to seven,completed three question-

naires. The Locke—Wallace Scale, the Interpersonal Checklist, and the

Children's Behavior Checklist were used to assess marital adjustment

and satisfaction, self— and mate-perceptions, and parents' perceptions

of their child, respectively. The Children's Behavior Checklist was

also used to derive a meaSure of child adjustment. By using husbands

and wives as the source of all data, including child adjustment, no

information about the representativeness of the sample could be ob-

tained; Without an independent measure of child adjustment, it could

not be determined whether the children actually represented a continuum

of adjustment or whether the ratings simply reflected the rating styles

or biases of their parents. For example, parents who are unhappy in

their marriage might tend to rate their child and their spouse nega-

tively as a reflection of their negative feelings about the family in

\I

\

general. Thus a child could be rated poorly adjusted by his parents \

when an independent observer might see him or her as well adjusted.

Teachers' Ratings of Child Adjustment

and Maladjustment

 

 

The present study is designed to determine whether the relation-

ships found among the variables in Ferguson and Allen (in press) can

be replicated when an independent measure of child adjustment is also
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obtained. Teacher judgments have been considered to be an economical

and efficient means of identifying maladjusted children. As such,

they seem well suited to the task of independently assessing child

adjustment. A review of the literature offers support for this pre-

mise.

As Bower (I974) points out, there is a myth that "someone, some-

where, somehow can assess behavior and/or mental health as a charac-

teristic or state of being independent of the social context and social

institutions in which the individual is living and functioning“

(p. 229). In actuality, competent or incompetent behavior can only

be evaluated in relation to the primary institutions in which the

behavior takes place. For the young child, the family and the school

are the most important institutions. Thus, it makes sense to compare

the child's adjustment in the school with his adjustment at home.

Teachers have regular and continuous contact with a child and

_sometimes his or her family over the course of a year. Most teachers

are well educated about age-appropriate behavior and personality de-

velopment of children and have observed a variety of children in a

wide range of situations. When children are overly aggressive,

apathetic, have learning problems, or stand out in any way, they

attract the attention of their teachers. The teachers' day-to-day

experience with a wide variety of normal behavior "gives them an un-

equaled perspective for appraising inappropriate or deviant behavior"

in children (Bower, I969, p. I4). Thus, when a child attracts their

attention, they are able to use their backlog of experiences to assess

whether a child needs additional support or assistance. As a result,

the school is often the first social institution to observe the
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inadequate intellectual or emotional development of the child (Bower,

l96l).

For the present research, the crucial question is not whether

the teachers are the first to bbserve inadequate development in child-

ren but whether their judgments of inadequate development are valid.

Three aspects of teachers' ratings of child adjustment explored in

the literature are relevant: I) how teachers' ratings of the child's

school adjustment relate to the child's overall adjustment; 2) how

teachers and clinicians compare as to .what constitutes maladjusted be-

havior in children; and 3) the validity of teachers' ratings of the

adjustment of individual children. A brief review of the literature

in each of these three areas provides evidence for the validity of

teachers' judgments as an independent assessment of child adjustment.

The Relationship Between School Adjustment

and Overall Adjustment
 

There is some evidence to indicate that teachers' ratings of

child adjustment in school are indicative of the more general adjust-

ment of the child. Bower (I969) points out that failure in school

restricts the occupational and social freedom of the individual and

comes perilously close to constituting failure in life as well. Some

support for this position is provided by Ginzberg (I959). In a monu-

mental study of the ineffective soldier during world War II, Ginzberg

fbund that although a higher level of educational achievement was no

safeguard against emotional disturbance, lower educational achievement

was associated with a higher incidence of emotional disturbance. Ginz-

berg and his associates concluded that "inadequate education and emo-

tional instability may have been reinforcing each other for a long time.
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A disturbed childhood is likely to be reflected in learning difficul-

ties" (p. ll8).

Similar resutls were fbund by Robins (I966) in a 30-year follow-

up of 524 child guidance clinic patients and a group of 100 nonpatients

matched fbr age, sex, race, IQ, and neighborhood. The control group

consisted of children who had not been seen at a psychiatric clinic,

had not repeated a grade, and had an IQ of 80 or more. Robins con-

cluded that "a high proportion of those who as adults have psychiatric

problems and social maladjustment must show very gross signs of dif-

ficulty while still in elementary school. Hhile having repeated grades

'hielementaryschool certainly does not efficiently predict serious

adult problems, having ggt_had serious school difficulties may be a

rather efficient predictor of absence of gross maladjustment as adults"

(p. 70).

A similar study by Fitzsimons (I958) involved a follow-up of

I58 persons who had been referred I5 to l8 years earlier by their

teachers to a school agency because of poor adjustment. She found

that the teachers were able to select accurately those children in

need of psychological or psychiatric treatment. Fitzsimons concluded

that "teachers are quite competent in identifying young children who

are prone to serious maladjustment later" (p. I49).

Thus, the evidence strongly suggests that the child's adjustment

in the classroom reflects his/her adjustment in the world outside the

classroom as well. The present study is based on that assumption, in

that teachers' ratings provide the independent index of the child's

adjustment. It must be noted, however, that some children may behave

very differently at home and at school. For example, a child may find
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in the classroom the stability s/he lacks at home; as a result, the

child might be a model pupil at school and a hellion at home. In the

present study the teacher's adjustment rating of such a pupil could

not be distinguished from that of a child who was well adjusted both

at home and at school. However, as the research evidence suggests,

these cases are probably few.

TeacherS' Ratings Compared to Clinicians' Judgments
 

Another way in which the validity of teachers' judgments of

their pupils' adjustment have been assessed is by comparing the teachers'

judgments with those of clinicians. The assumption in such comparisons

is that clinicians are the experts on adjusted and maladjusted behavior;

the more the teachers' judgments agree with those of the clinicians,

the more valid the teachers' judgments are presumed to be. Although

the present study is ultimately concerned with the validity of teacher's

judgments about individual children, a brief review of the literature

with regard to how teachers make these judgments provides relevant back-

ground information.

Comparisons of teachers' and Clinicians' views of what constitutes

maladjustment behavior have been a subject of controversy for many

years. A classic study by Hickman (I928) revealed that teachers and

mental hygienists differed markedly when asked to rate the seriousness

of 50 behavior traits of children (correlation of about zero). This

study has been widely quoted as indicating that teachers are poor

judges of the mental health of their pupils. In fact, the ratings

were made on the basis of distinctly different instructions and thus

are not directly comparable.



10

In spite of this procedural shortcoming, Schrupp and Gjerde

(I953) replicated Hickman's study. They wanted to see if expanded

and improved knowledge of factors influencing the growth and develop-

ment of children, and the increased emphasis in teacher education pro-

grams on understanding the psychological makeup of the child, had

resulted in a changed teacher identification of, and attitude toward

behavior problems of children. Although the clinician and teacher

groups agreed much more closely in I953 than in 1928 (correlation of

.56 as compared to about zero), definite disagreements were still

evident. Again, it was difficult to determine the extent to which

the disagreement was a result of the different instructions to

teachers and clinicians.

A later study by Mitchell (I942) attempted to correct this

problem in experimental design; MitChell's study involved teachers

from the same school systems used by Hickman. Mitchell used a mod-

ification of the original Hickman scale, and had teachers as well as

63 mental hygienists rate the traits, fbllowing the directions given

to the teachers in Hickman's original study. Mitchell reported a

correlation of .70 between teachers and mental hygienists. This sug-

gests that there can be good agreement between the ratings of these

two groups of professionals about what constitutes adjusted and mal-

adjusted behavior.

As previously mentioned, what is more important for the purpose

of this study is whether their judgments about adjustment agree for

individual children. A review of the literature with regard to the

validity of teachers' ratings of individual children is relevant and

provides a clear justification for the use of teacher ratings in this

investigation.
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Validity of Teacher Ratjggs fbr Individual Children

Teacher rating scales range from the simple to the complex.

One of the most simple is that developed by Gildea, Glidewell, and

~Kantor (I96I). They asked teachers to rate children along a fOur-point

scale: well adjusted; no significant problems; subclinically disturbed;

clinically disturbed. Each of these categories was defined behaviorally.

Ratings by psychiatric social workers who had followed the children in

school or in treatment at the child guidance clinic were also obtained.

On a sample of 9l third grade children, teachers and social workers

agreed 86% of the time. On a later sample of 49 third grade children,

they agreed 80% of the time. There were sex and social class effects

in the teacher ratings, however. In general, the girls were seen by

the teachers as better adjusted than the boys, and the middle-class

children were seen as better adjusted than either the lower or upper-

class children.

A number of rating systems involve simple checklists of items.

For example, Eisenberg, et al. (I962) designed a symptom checklist

and a health inventory for use with nursery school children. Teacher

ratings of disturbed and normal children (those referred to a program

for emotionally disturbed children vs co-op nursery students) were made

on both scales. Results indicated that both scales discriminated

significantly between the well adjusted and the poorly adjusted child-

ren. In addition, among the well adjusted children but not the poorly

adjusted children, the boys showed significantly more symptoms on the

symptom checklist than the girls; no sifnificant differences were found

between the girls and boys on the health inventory for either the well

adjusted or the poorly adjusted children. The authors of this study
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note that the validity of this instrument is limited to differentia-

tion between groups, since variation in scores within both the well

adjusted and the poorly adjusted populations were such that there was

considerable overlap.

A slightly more complex checklist is described by Rutter (I967).

It consists of 26 statements concerning the child's behavior. Rather

than simply checking if the behavior is present, however, teachers

check whether the statement "certainly applies,“ "applies somewhat,“

or “doesn't apply" to the child in question. Rutter found test-retest

reliability of .89 and inter-rater reliability of .72. The validity

of the scale was tested by comparing the scores of children in the

general population with scores of children attending psychiatric

clinics for emotional or behavioral disorders. Results confirmed

that the scale was reasonably efficient in differentiating children

attending psychiatric clinics from those in the general p0pulation.

Four similar screening devices were compared in a study by

Cowen, Dorr, and Orgel (I97l). The Teachers' Behavior Rating Scale,

the Teachers' Adjective Check Test, the Ottawa School Behavior Survey,

and the AML Behavior Rating Scale all had been shown previously to be

reliable and to have predictive validity for identifying school mal-

adaptation in primary grade students. The Teachers' Behavior Rating

Scale (TBRS) consists of a 25-item list of behaviors that could be con-

sidered maladaptive in class. The teacher rates each child on a

4-point scale for each characteristic: "does not apply," "shows

mildly,“ "shows moderately," "shows very strongly." The teacher also

rates the child on a subscale (TOR) which is a single 5-point scale of

overall adjustment that ranges from well-adjusted (l) to poorly
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adjusted (5). The TBRS requires approximately five to ten minutes

per child to complete. Cowen, Zax, 1220, and Trost (I966) found that

both the TBRS and the TOR discriminate significantly between third

grade children identified by clinicians as Red-Tag (manifesting mod-

erate to severe maladjustment) and Non Red-Tag children (p_< .OOI).

The second screening device for primary grade students examined

by Cowen, Dorr, and Orgel (I97I) is the Teacher Adjective Check List

(TACL) (Cowen, et al., I966; Zax and Cowen, I969). This measure con-

sists of 34 descriptive adjectives, l7 judged positive and I7 negative.

The teacher rates each child on a three-point scale: "does not apply,"

"applies somewhat," and "describes very well." The TACL requires

about five to ten minutes per child to complete. Like the TBRS, it

has been shown to discriminate between adjusted and maladjusted child-

ren (Cowen, et al., I969; Liem, et al., I969).

The third screening device examined was the Ottawa School Be-

havior Survey (0585) which lists 20 behaviors known to occur with some

frequency in primary grades. The teacher simply checks whether each

item does or does not apply. This scale can be completed in about

two minutes per child. Pimm and McClure (I967) found that this sur-

vey discriminated significantly between children diagnosed as emotion-

ally disturbed and a control group matched on the basis of age, sex,

and IQ score.

The fourth screening device examined was the AML Behavior Rating

Scale (Brownbridge and Van Vleet, I969) which consists of II items

designed to screen rapidly for school adaptation problems. It includes

five aggression items, five moodiness items, and one item that re-

flects learning difficulty. Children are rated on a five-point scale
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from one ("seldom or never") to five ("all of the time"). This scale

requires about one minute per child to complete. Brownbridge and Van

Vleet (I969) have shown that children with high AML scores do signif-

icantly more poorly than peers on a variety of educational and person-

ality measures.

As previously mentioned, Cowen, Dorr, and Orgel (I97I) investi-

gated the interrelations among these four screening devices. Data

were obtained for a sample of 266 kindergarten children and lOl first

graders. Correlations relating total scale scores to each other ranged

from -.6l (0585 vs. TACL, first grade) to .90 (AML vs. TBRS, first

grade), with a median of .775. The negative correlation (-.6I) re-

flects the different scoring systems of the two scales rather than

an inverse association; high scores on the OSBS and lbw scores on the

TACL indicate maladjustment. Thus, in spite of differences in content

and item specificity, the four measures were found to be similar in

tapping maladjustment.

One limitation all of these measures is that they do not take

into account the problems of rater bias and halo effect. There are

no data to indicate whether all children judged to be poorly adjusted

by one teacher are similar, or whether those judged to be poorly ad-

justed by one teacher are similar to those judged to be poorly adjusted

by another teacher. Nadine Lambert and Eli Bower, in their research

for the California State Department of Education, developed a teacher

rating procedure that seems to minimize rater bias and halo effect.

The Behavior Rating of Pupils scale-3 (Lambert and Bower, l96l; Lam-

bert, I967) is a simplified Q-sort procedure in which a teacher places

every child in his/her class on a grid arranged with squares in an
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approximately normal distribution. One grid is used for each of eight

items referring to children's behavior in school. Every child's name

goes in one of the squares on the grid, depending on whether the be-

havioral item being rated is seen by the teacher as being more or

less typical of that child. The sum of the teacher's ratings of each

child on the eight items provides an overall rating of how the teacher

views the child's coping ability and school functioning. Each of the

items has been validated by comparing the distribution of ratings for

a given item with clinical appraisal of school adjustment status as

well as with other criteria of school effectiveness such as grades,

achievement test results, and peer ratings of behavior. For second

and fifth grade pupils, the individual item ratings as well as the total

ratings have been shown to be correlated significantly with indepen-

dent judgments of the presence and absence of school problems made by

a clinical team (Lambert, 1967). This rating procedure appears to

minimize the problems of halo effect and rater bias, since children

judged to be poorly adjusted on a particular item by one teacher were

similar to those judged to be poorly adjusted by another teacher

(Lanbert, l967).

Several earlier studies provide further evidence for the val-

idity of the items in the Behavior Rating of Pupils scale. Bower

(I960), using a successive category procedure, obtained teachers'

ratings of 200 fourth, fifth, and sixth grade children. Teachers com-

pleted a rating form for every pupil in their classes. The initial

validity of this procedure was determined by taking the teachers'

ratings of children known to a child guidance clinic and comparing

them to the ratings of the remainder of the pupils in the class. 0f



16

. those pupils known to a child guidance clinic as emotionally handi-

capped, 87% were rated by their teachers as among the most poorly

adjusted in the class. Teacher judgments of emotional disturbance

were very similar to those of clinicians. In addition, teachers sel-

ected about the same number of children who were overly aggressive or

defiant most of the time as those who were overly withdrawn or timid

nest of the time.

A fellow-up study by Lambert (described in Lambert, I967) com-

pared those children who had been identified by the school guidance

office as having problems in school with a group of children rated

by their teachers as having problems in school, but who had not been

referred to the guidance office. The study revealed that the two

groups had a comparable nunber of delinquents, dropouts, and school

failures. This confirmed the predictive validity of teachers' percep-

tions of problems and absence of problems when entire classes were

rated.

In a later Study by Lambert and Bower (l96l), teachers rated

650 primary grade pupils on the same eight statements of school be-

havior used in the Behavior Rating of Pupils scale—3. A successive

category procedure was used (all of the time, some of the time,

rarely, never.) which assigned a. numerical value to each rating. In

order to control for differences between teachers in the degree to

which they perceived the presence of any of the behaviors in their

classrooms, the five pupils with the most negative ratings for each

teacher's class were studied. Clinical psychologists subsequently

evaluated each of these children. In 9l% of the cases, the psychol-

ogist confirmed that the children who were rated by their teachers as
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having the most trouble in school were the children with real psycho-

logical problems .

Lambert and Bower (I96l) also attempted to devel0p and validate

measures of peer ratings and self-ratings of behavior. A later study

(Lambert, I964) investigated the unique contribution of each of these

sources of information for the criterion measure (clinicians' combined

judgments of school adjustment). IQ scores and social status measures

reflecting father's occupation, income, family housing, and neighbor-

hood were found to increase predictive efficiency slightly. The teacher

rating was found to have the highest correlation with the independent

clinical measures, although peer and self-ratings did contribute pos-

itively to the assessment of pupil mental health status.

Several other studies have provided additional information about

the Behavior Rating (rf Pupils scale. Maes (I966) studied 40 emotion-

ally disturbed children in grades four, five, and six and their 548

normal classmates using the same variables as in Bower (l960). Using

a multiple regression method, Maes fbund that the variables most pre-

dictive of emotional disturbance were teacher ratings (behavior),

arithmetic achievement, group intelligence score, peer ratings, teacher

rating (physical status), and reading achievement. However, he found

that the prediction achieved with teacher ratings of behavior and group

IQ scores alone was as effective as the use of six variables.

‘A slightly modified version of Bower's (I960) screening process

was given by Stennett (l97l) to children in grades four, five, and six.

This included teacher, peer, and self-ratings as well as measures of

each child's achievement. A year later, ratings of 46 children who

had been screened out as either moderately or seriously emotionally
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handicapped were compared with ratings made by their current teachers.

Results indicated that 83% of the children were classified in the same

way each year (g_< .00l). In addition, the screening system was found

to be equally reliable in identifying emotionally handicapped children

as nonemotionally handicapped children. Three years later, a number

of the original sample who were screened while in grades four, five,

and six were screened again. A simplified pupil behavior rating scale

and a ten-item sociometric type test were used. Seventy-two percent

of the children were classified in the same way after a three-year

interval. Stennett concluded that the screening devices were adequate

for identifying emotionally handicapped children and that a significant

number of children identified as emotionally handicapped did not re-

solve their adjustment problems without help. An alternate explana-

tion for these findings is possible, however. It is not clear from

Stennett's study whether the teachers had knowledge of the classifica-

'tion given to the children (i.e., emotionally handicapped or non-

'emotionally handicapped). If that infbrmation was available to the

teachers, it is possible that the labeling process and the teachers'

responses to the children as a result of the labels accounted for the

persistence of the children's problems.

A study by Harth and Glavin (l97I) attempted further to validate

teacher judgments about personality adjustment as a screening tech-

nique. Using an abbreviated Bower-type screening instrument (Bower,

I960), teachers completed a rating sheet noting the children whom they

considered to be the five best adjusted and the five poorest adjusted

.students. No definitions of emotional disturbance were given to the

teachers. The California Test of Personality (CTP) was also
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administered. From the teacher ratings, three groups of l09 children

each were selected: best adjusted (BA), poorest adjusted (PA), and

average adjusted (AA). Results indicated that the BA group had a

significantly higher CTP score than both the AA and PA groups. In

addition, the AA mean score was significantly higher than the PA

mean score. Thus, when the criterion is CTP scores, teacher ratings

on a Bower-type scale seem to be a valid technique for screening emo-

tionally disturbed children.

To summarize, the validity criteria for the Behavior Ratings of

Pupils have been CTP scores, referral to a child guidance clinic, con-

current clinical team judgment of effectiveness of behavior, and

follow-up information indicating the persistence of earlier school

problems. The results of this work suggest that when using the Bower-

Lambert Behavior Rating of Pupils scale, "teachers can provide a

good index of the child's ability to cope in the classroom situation

.and . . . they are able to make valid judgments of those children

who are more or less effective in managing the school setting"

(Lambert, I967, p. 439).

It is clear from the literature that a wide variety of valid

techniques are available fbr determining teacher ratings of child

adjustement. However, the Behavior Rating of Pupils developed by

Bower and Lambert, which was designed to minimize rater bias and halo

effect, seems to be the one best suited for the purposes of the pre-

sent investigation.
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Objectives of the Study

It has been assumed that if "high risk" children can be ident-

ified early in their lives they can most easily be helped and their

problems most effectively removed. Very few studies have fecused on

early identification of parents and prospective parents, whose child-

rearing values and attitudes, and actual behavior with children, might

be highly predictive of their children's development of psychological

problems. The overall purpose of this study is to discover the rela-

tionships between differences in marital partners' perceptions of

each other; marital dissatisfaction; differences in marital partners'

perceptions of their children; and child maladjustment in school. If

these factors are found to be highly correlated, there will be impli-

cations for prevention and treatment of psychopathology. These may

involve fbcusing interventions more on the family as a whole or just

the marital partners rather than fecusing mainly on the child.

Family-oriented therapy might include specific procedures to

reduce discrepancies in marital partners' perceptions of each other

as well as work on specific conflict areas. If high correlations

among these factors are found in the expected directions there will

also be implications for using the marital perceptions or dissatis-

faction measures as a screening device to identify prospective par-

ents whose children may have a high likelihood of becoming psycho-

logically disturbed.

Hypotheses
 

In light of the theoretical and research evidence suggesting

relationships among marital satisfaction, congruence of self-perception
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and perception by mate, congruence of parents' perceptions of their

child, and child adjuStment, and the evidence presented for the val-

idity of teacher ratings of child adjustment, the following hypotheses

are proposed:

I) There is a significant positive correlation between congru-

ence in parents' perceptions of their child and their child's adjust-

ment as rated by the teacher.

2) There is a significant positive correlation between congru-

ence in parents' perceptions of their child and their ratings of their

child's adjustment.

3) There is a significant positive correlation between parents'

marital adjustment and their child's adjustment as rated by the teacher.

4) There is a significant positive correlation between parents'

marital adjustment and their ratings of their child's adjustment.

5) There is a significant positive correlation between congru-

ence of parents' self-perceptions and perceptions by mate and their

child's adjustment as rated by the teacher.

6) There is a significant positive correlation between congru-

ence of parents' self-perceptions and perceptions by mate and their

ratings of their child's adjustment.

7) There is a significant positive correlation between congru-

ence of parents' self-perceptions and perceptions by mate and congru-

ence of their perceptions of their child.

8) There is a significant positive correlation between congru-

ence of parents' self-perceptions and congruence of their perceptions

of their child.

9) There is a significant positive correlation between parents'

II
I
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marital adjustment and congruence of their perceptions of their child.

IO) There is a significant positive Correlation between parents'

marital adjustment and congruence of their self-perceptions and percep-

tions by mate.

II) There is a significant positive correlation between congru-

ence of parents' self-perceptions and their marital adjustment.



CHAPTER 11

METHOD

Subjects

The total sample consisted of ll0 families, each of which in-

cluded a father, a mother, and a child in the five to seven year

age range--47 female children and 63 male children. Mean education

level for the mothers was one to three years of college; mean educa-

tion level for the fathers was a bachelor's degree plus some graduate

school, short of a Master's degree. Subjects were recruited in the

following manner: letters to parents requesting their cooperation in

a research study were given to teachers of all of the kindergarten,

first. and second grade children in the East Lansing. Michigan, Public

School System, and to first and second grade teachers in eight classes

in the Okemos, Michigan, Public School System. Copies of the letters

are fbund in Appendices A and B, respectively. The teachers distrib-

uted the letters to the children in their classes, and the children

were requested to take the letters home to their parents. Parents

who were willing to participate were asked to fill out an enclosed,

stamped, addressed postcard and return it to the experimenter. They

were offered $5 for their participation. '

The returned postcards were sorted according to school classes.

Teachers from those classes in which parents of five or more children

agreed to participate were asked to participate themselves. Seventeen

23
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teachers (l6 female, I male) from the East Lansing School System and

eight teachers (all female) from the Okemos School System agreed to

participate.

Parents of the children in these classes who had agreed to

participate (lOl from East Lansing, 75 from Okemos) were then mailed

a packet containing the fbllowing: a letter thanking them for their

participation and Containing instructions for completing the instru-

ments; a background infbrmation sheet; two copies of the Locke-Hallace

‘ Marital Adjustment scale; two copies of the Interpersonal Checklist;

two copies of the Children's Behavior Checklist, Form Q; and a pre-

addressed stamped envelope in which to return the completed instru-

ments. Parents were asked to fill out the instruments independently

of each other. Copies of the letter, background information sheet,

and each of the instruments are found in Appendices C, D, E, F, and

C, respectively. I

Of these I76 families who had agreed to participate, Ill re-

turned completed packets (63 from East Lansing, 48 from Okemos).

Each family was paid $5 for their participation. For each mother-

father pair, the instruments were inspected to insure that the items

were not checked identically. 0n the Interpersonal Checklists and

Children's Behavior Checklists, if at least five disagreements were

not fbund between a given couple, that couple was dropped from the

sample on the suspicion that the parents may have discussed the items.

0n the Locke-Hallace scale, at least three disagreements between each

husband-wife pair were required or the couple was dropped from the

sample. Only one set of checklists was dropped for this reason.

.‘I
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Instruments and Procedures
 

The Locke-Hallace Marital Adjustment scale (L-H) was used as a
 

measure of marital adjustment and satisfaction. This scale consists

of fifteen items relating to different aspects of marital life. Locke

and Hallace (I959), using 236 subjects, found that this scale had a

split-half reliability of .90 (Spearman-Brown correction). In addi-

tion, using two groups of 48 subjects matched for age and sex, Locke

and Hallace found that this scale clearly differentiated between per-

sons who were welI-adjusted and persons who were maladjusted in marriage.

A score of ICU or above is considered to be an indicator of marital

happiness, whereas a score below l00 reflects marital discord and dis-

harmony (Locke and Hallace, I959). A copy of the Locke-Hallace scale

and its scoring key is found in Appendix E.

A Locke-Hallace scale was completed by each parent. Separate

scores were determined for the husband and wife. A third marital

adjustment score, a congruence score, was determined by calculating

the correlation (product moment correlation coefficient) between each

husband's and wife's responses to the Locke-Hallace scale.

The Interpersonal Checklist (ICL) (LaForge and Suczek, I955)
 

was the instrument used to assess parents‘ perceptions of self and

spouse. This scale consists of 128 descriptive items selected to

represent interpersonal variables. Instructions to subjects marking

the ICL solicit direct, conscious, verbal responses which tap the sub-

ject's perception and his willingness to express this perception. The

self- and spouse-concepts were operationally defined for the purpose

of this study as all of the statements made by the individual on the

ICL when describing him/herself and his/her spouse, respectively.
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Each parent was asked to go through the checklist twice, the

first time checking any of the l28 items which applied to self, and

the second time checking those that applied to spouse. Thus, for

each family unit, there were four sets of ICL scores: The husbands'

perceptions of himself (H); the husband's perceptions of his wife

(H-H); the wife's perceptions of herself (H); and the wife's percep-

tions of her husband (H-H). Items that were checked were given a

score of one; items not checked were scored zero. Inter-item phi

coefficients expressed the agreement between those ICL items the hus-

band checked for himself (H) and those his wife used to describe him

(H-H); between the wife's description of herself (H) and her husband's

description of her (H-H); and between the husband's description of

himself (H) and his wife's description of herself (H).

The Children's Behavior Checklist, Form Q(CBC-Q was the instru-
 

ment used to assess parents' perceptions of thier children. It consists

of 64 readily observable, interpersonal and symptomatic items referring

to the behavior of children. Form Q of the CBC is a short form of the

l54-item Children's Behavior Checklist compiled by Ferguson, MacKenzie,

and Does at Michigan State University. It includes 50 items of the 66

which were found by Ferguson, Partyka, and Lester (I974) to discimin—

ate significantly between clinic-referred and non-clinic children,

'twenty-five which were found to be significantly more characteristic of

clinic-referred children and twenty-five which were found to be signifi-

cantly more characteristic of non-clinic children. The fifty items were

chosen in the following manner: of the 66 differentiating items, 53

were chosen which could be easily observed in a playroom situation (28

non-clinic items and 25 clinic items). Two hundred undergraduate

students at Michigan State University were then asked to rate these
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53 items as to whether they thought they were positive or negative

behaviors for children to possess. An analysis of their ratings re-

vealed that three of the non-clinic items were considered to be neg-

ative traits for children. These items were then excluded from the

group of non-clinic items, but were left in the checklist as filler

items; eleven additional filler items were selected from the original

checklist. Appendix 0 includes a copy of the checklist with each

item labeled as a clinic item (C), non-clinic item (NC), or filler

item (F).

The checklist consists of two columns:, one asks about the child,

"Does this apply at all?" and the other asks, "Is it characteristic?"

Each parent is asked to go through the checklist twice, the first time

checking those items which sometimes apply to the child, and the

second time checking those items which are characteristic of the child's

behavior (which describe the child most of the time).

Agreement between father's and mother's ratings of their child

on the CBC-Q was determined for each family as fellows: each parent's

response to each of the 64 items was coded zero (not checked), one

(first column checked), or two (second column checked). Inter-item

correlations (product moment correlation coefficients) were then cal-

culated between the mother's coded ratings of her child on the CBC-Q

and those of the father.)

The CBC-Q was also used as a measure of child adjustment. Each

parent's score on the 25 clinic items (Clinic score) and on the 25

non-clinic items (Nonclinic score) was calculated. An overall adjust-

ment score was also obtained by subtracting the Clinic score from the

Nonclinic score.
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The Behavior Ratingof Pupils 3 (BRP) (Bower, I969) was used

to determine teachers' judgments of their pupils' adjustment. The}

Bower scale consists of eight statements about children's behavior;

a ninth statement, relating to the child's competence, was added to

the scale. For each statement, the teacher placed every child in

the class on a numbered grid with squares arranged so as to approx-

imate a normal distribution. For each statement, the teacher placed

the girls on one grid and the boys on a separate grid. Specific in-

structions to teachers and copies of the rating scales are found in

Appendix I. A total maladjustment score was determined for each child

by obtaining the sum of his/her scores on each of the eight behavior

ratings. Teachers rated all of the children in their classes on the

BRP. In addition, teachers completed a CBC-Q for each child whose

parents had agreed to participate in the study. Teacher's ratings of

the childfis adjustment on the CBC-Q (Clinic score, Nonclinic score,

overall adjustment score) were determined in the same way as the par-

ents' ratings on that instrument. Teachers with ten or fewer pupils

included in the study were paid $I5 for completing the rating forms;

teachers with more than ten children included were paid $20.

Hypotheses

Based On the operational definitions given for each of the var-

iables, the hypotheses are restated as fellows:

la. There is a significant negative correlation between inter-item

correlations of husbands' and wives' ratings of their child

on the CBC-Q and the sum of the teacher's ratings of the child

on the BRP.

lb. There is a significant negative correlation between inter-item

correlations of husbands' and ines' ratings of the child on

the CBC-Q and the sum of the teacher's ratings of the child on

the Clinic items of the CBC-Q.



lc.

1d.

2a.

2b.

2c

3a.

3b.

3c.

3d.

4a.

4b.

4c.
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There is a significant positive correlation between inter-item

correlations of husbands' and wives' ratings of their child

on the CBC-Q and the sum of the teacher's ratings of the child

on the Nonclinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of husbands' and wives' ratings of their child

on the CBC-Q and the teacher's ratings of the child's overall

adjustment on the CBC-Q.

There is a significant negative correlation between inter-item

correlations of husbands' and wives' ratings of their child

on the CBC-Q and the sum of the parents' ratings of the child

on the Clinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of husbands' and wives' ratings of their child on

the CBC-Q and the sum of the parents' ratings of the child on

the Nonclinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of husbands' and wives' ratings of their child on

the CBC-Q and the parents' ratings of their child's overall

adjustment on the CBC-Q.

There is a significant negative correlation between parents'

Locke-Hallace scores and the sum of the teacher's ratings of

the child on the BRP.

There is a significant negative correlation between parents'

Locke-Hallace scores and the sum of the teachers' ratings of

the child on the Clinic items of the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace scores and the sum of the teacher's ratings of

the child on the Nonclinic items of the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace scores and the teacher's ratings of the child's

overall adjustment on the CBC-Q.

There is a significant negative correlation between parents'

Locke-Hallace scores and the sum of their ratings of their

child on the Clinic items of the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace scores and the sum of their ratings of their

child on the Nonclinic items of the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace scores and their ratings of their child's over-

all adjustment on the CBC-Q.



5a.

5b.

5c.

5d.

6a.

6b.

6c.

10.
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There is a significant negative correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the sum of the teacher's ratings of the

child on the BRP.

There is a significant negative correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the sum of the teacher's ratings of the

child on the Clinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the sum of the teacher's ratings of the

child on the Nonclinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL-and the teacher's ratings of the child's over-

all adjustment on the CBC-Q.

There is a significant negative correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the sum of the parents' ratings of their

child on the Clinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the sum of the parents' ratings of their

child on the Nonclinic items of the CBC-Q.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and the parents' ratings of their child's over-

. all adjustment on the CBC-Q.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions and perceptions by

mate on the ICL and inter-item correlations of their ratings

of their child on the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace scores and inter-item correlations of their

ratings.of their child on the CBC-Q.

There is a significant positive correlation between parents'

Locke-Hallace-scores and inter-item correlations of their

self-perceptions and perceptions by mate on the ICL.

There is a significant positive correlation between inter-item

correlations of parents' self-perceptions on the ICL and inter-

item correlations of their ratings of their child on the CBC-Q.
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II. There is a significant positive correlation between inter-item

correlations of parents' self-perceptions on the ICL and their

Locke-Hallace scores.

The level of probability required for rejection of the null

'hypothesis in this study was equal to or less than .05.



CHAPTER III

RESULTS

Characteristics of the Sample
 

Since sensitive and concerned parents are more likely to volun-

teer to participate in child development research, it was important

to determine whether the current sample included children from the en-

tire range of the adjustment continuum. Although the BRP was designed

so that total adjustment scores could be obtained for all children

in the participating classes, only 15 of the 25 teachers filled out

the BRP's in such a way that this information could be obtained.

Figure l illustrates the distribution of total BRP adjustment scores

for all the children in those l5 classes, and for the children from

those classes whose parents participated in the study. 0n the BRP,

‘high scores indicate poor adjustment whereas low scores indicate good

adjustment. From Figure I, it appears that the current sample drawn

from these I5 classes did include children from all along the adjust-

ment continuum.

A measure of the representativeness of the entire sample can be

obtained by looking at the distributions of scores on the Competence

item (Item 9) of the BRP. The Competence item was added to the BRP

as part of another research study being conducted at the same time

as the present study. Scores on the Competence item are not included

in the total BRP adjustment scores. Figure 2 illustrates the

32'
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Figure l. Distribution of total BRP scores for children of partici-

pating and non-participating parents (I5 classes).
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distributions of Competence scores for children of participating and

non-participating parents. It is clear from Figure 2 that in terms

of teachers' ratings of their pupils' Competence, the present sample

is representative of the larger population from which it was drawn.

Looking at the distribution of scores on the Competence item

appears to be a valid method of estimating what the distribution of

total BRP scores would have looked like if all of those scores had

been available. For the children who participated in this study,

there was a strong relationship between Competence scores and total

BRP scores. Correlations between the two variables were -.8376 for

the distribution of boys, -.696l for the distribution of girls, and

-.7762 for the overall distribution; all of these correlations were

significant (p_< .0005).

A third way of looking at the representativeness of the present

sample is to compare the distribution of children of participating

parents with the population distribution from which they were drawn

for each of the BRP items. Table l lists the means and standard de-

viations for each item. Item numbers correspoond to the order of the

BRP items in Appendix I. As Table l illustrates, the means and stan-

dard deviations of the sample distribution are very similar to those

of the population distribution. However, there appears to be slightly

more variation between the two distributions for the sample of boys

than fer the sample of girls.

Distribution Characteristics

For the distribution of girls, the distribution of boys and the

total distribution, means, standard deviations, skewness, and kurtosis
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Table I. Means and standard deviations of sample and population

distributions fer each of the BRP items.

 

 

Mean of Mean of Standard Standard

total dis- partici- deviation deviation

tribution pating of total of participa-

sample distrib. ting sample

Item I Boys: 4.0 3.89 .83 .93

Girls: 3.87 3.79 .86 .76

Item 2 Boys: 4.0 4.4 .73 .68

Girls: 4.l2 4.l9 .76 .83

Item 3 Boys: 3.67 3.57 .78 .7

Girls: 3.77 3.75 .79 .7

Item 4 Boys: 3.8 3.l3 .79 .57

Girls: 3.78 3.64 .8 .89

Item 5 Boys: 3.84 3.35 .84 .95

Girls: 3.78 3.79 .82 .82

Item 6 Boys: 3.82 3.52 .79 .8

Girls: 3.8l 3.96 .79 .72

Item 7 Boys: 3.78 3.52 .74 .85

Girls: 3.86 3.81 .73 .78

Item 8 Boys: 3.78 3.48 .80 .84

Girls: 3.6 3.5l .69 .72

Item 9 Boys: 4.09 -4.48 .80 .69

Girls: 4.l9 4.28 .80 .83
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for each variable are given in Appendix I. For the following varia-

bles, the distributions (for both boys and girls) were found to be

slightly negatively skewed: husbands' and wives' Locke-Hallace scores;

H and H correlations on the ICL; H and H-H correlations on the ICL;

correlations of parents' ratings of their child on the CBC-Q; Com-

petence scores and Item 2 scores on the BRP; husbands', wives', and

teachers' ratings of the children on the Nonclinic items of the CBC-Q;

husbands', wives', and teachers' overall adjustment scores, derived

ifrom the CBC-Q; and correlations of teachers' and wives' ratings of

the child on the CBC-Q. Both distributions were found to be slightly

positively skewed for the fbllowing variables: scores on BRP items

I, 3, 4, 5, 6, 7, and 8 and husbands', wives', and teachers' ratings

of the children on the Clinic items of the CBC-Q. The distributions

of total BRP scores; H and H-H correlations on the ICL; and correla-

tions of husbands' and teachers' ratings of the child on the CBC-Q

were found to be slightly positively skewed for the distribution of

boys, and slightly negatively skewed for the distribution of girls

and the overall distribution.

It should be noted that there was a great deal of missing data

on Item I of the Locke-Hallace scale. Sixteen husbands and seventeen

wives failed to complete Item I; for these Ss, Item I was scored l5,

which is the score given when the midpoint of the scale for Item I

is marked.

Relationships among Adjustment Measures
 

Table 2 illustrates the relationships between total BRP scores

and each of the adjustment measures derived from the CBC-Q.



Table 2. Correlations and corresponding probabilities of total BRP

scores with other teacher and parent adjustment measures.

 

Total BRP Scores

 

 

Boys Girls Total

* * 'A' '

Clinic score by .3083 .2907 .2682

husbands (p_< .007) (p_< .024) (p_< .002)

Clinic score by .3425* .274l* .2989*

wives (2_< .003) (E_< .03l) (2.< .00I)

Clinic score by .6652* .4162* .5565*

teachers (p_< .0005) (p_< .002) (p_< .0005)

Nonclinic score -.l769 -.0803 -.ll47

by husbands (p_< .083) (p_< .296) (p_< .ll6)

Nonclinic score -.2759* .0082 -.l464

by wives (p_< .0l4) (p_< .478) (p_< .063)

Nonclinic score -.5394* -.2464* -.4302*

by teachers (p_< .0005) (p_< .047) (p_< .0005)

Overall adjustment -.2958* -.2209 -.2284*

by husbands (p_< .009) (2.< .068) (2.< .008)

Overall adjustment -.3866* -.1452 -.2725*

by wives (p_< .001) (p_< .l65) (p_< .002)

Overall adjustment -.6834* -.4066* -.5792*

by teachers (p_< .0005) (p_< .002) (p_< .0005)  
* indicates significant correlation (g < .05)
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Correlations between total BRP scores and teachers' Clinic scores, Non-

clinic scores, and overall adjustment scores were all significant. -How-

ever, the correlations for the distribution of girls were all smaller

than the correlations for the distribution of boys; these differences

were all significant (p_< .05). Although the intercorrelations among

the teacher measures were all significant, it should be noted that

they represented only 29% to 46% of the common variance between mea-

sures for the distribution of boys and only 7% to l8% of the common

variance between measures for the distribution of girls.

Correlations between total BRP scores and husbands' and wives'

Clinic scores were all significant; again, the correlations for the

distribution of girls were smaller than the correlations for the dis-

I
tribution of boys. Parents' Nonclinic scores were found to be only

weakly associated with total BRP scores. Only the correlation of

 wives' Nonclinic scores with total BRP scores fer the distribution

of boys reached significance. For the distribution of boys and the {

overall distribution, parents' overall adjustment scores were sig- /

nificantly correlated with total BRP scores; however, the correlations

for the distribution of girls did not reach significance.

Table 3 illustrates the relationship among the various parent

and teacher adjustment measures derived from the CBC-Q. All of the

correlations among teacher scores were found to be significant. Par-

ents' Clinic scores were found to be correlated significantly with

teachers' Clinic scores and teachers' overall adjustment scores for

all three distributions, and with teachers' Nonclinic scores for the

distribution of boys and overall distribution. Parents' Nonclinic

scores were found to be Correlated significantly with teachers'
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Table 3. Correlations and corresponding probabilities among parent

and teacher adjustment measures derived from the CBC-Q.

 

 

 

. . Nonclinic Overall

g;12;§c:ggge score by adjustment

teachers by teachers

Clinic Boys: .3423*** - 2769** — 3515***

score by Girls: .2807* - 2344 - 3l96**

husbands Total: .3437***** - 2321*** - 3372*****

Clinic Boys: .3879**** - 2253* - 3462***

score by Girls: .3972*** - 0726 - 2797*

wives Total: .4036***** l556* 3248*****

Clinic Boys: - 5469***** - 8744*****

score by 61‘. HS: 2796* 7688*****

teachers Total: - 4384***** - 8396*****

Nonclinic Boys: .l06l .3420*** .2470*

score by Girls: .0888 .0015 .0527

husbands Total: .1284 .l760* .l803*

Nonclinic Boys: .1547 .2480* n.2300*

score by Girls: .0489 .0676 .0736

wives Total: .1305 .l638* .l74l*

Nonclinic Boys: .5469***** .8844*****

score by Girls: .2796* .8290*****

teachers Total: .4384***** .8588*****

Overall Boys: .2674* .3772**** .3572***

adjustment Girls: .2223 .1277 .2145

by husbands Total: .2796*** .25l4*** .3l25*****

Overall Boys: -.3304*** .2995** .3573***

adjustment Girls: .2535* .0892 .2070

by wives 'TotaI: .3196***** .2026* .3056****

* = p_< .05

** = p_< .Ol

*** = p_< .005

***‘k = E. < .00]

***‘k'k = E < .0005
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Nonclinic scores and teachers' overall adjustment scores for the dis-

tribution of boys and the overall distribution only; correlations for

the distribution of girls did not reach significance. There were no

significant correlations between parents' Nonclinic scores and teachers'

Clinic scores for any of the distributions.

For the distribution of boys and the overall distribution only,

correlations of parents' overall adjustment scores with teachers'

Clinic scores, teachers' Nonclinic scores, and teachers'overall adjust-

ment scores were all found to be significant. For the distribution of

girls, the only significant correlation between parents' overall

adjustment scores and the teacher adjustment measures was the correla—

tion between wives' overall adjustment scores and teachers' Clinic

scores.

Table 4 illustrates the interrelationships among the various

parent adjustment measures. For the distribution of boys and the over-

all distribution, all of the parent adjustment measures were found to

be significantly intercorrelated. For the distribution of girls,

however, husbands' Clinic scores were not correlated significantly

with either husbands' or wives' Nonclinic scores, and wives' Clinic

scores were not correlated significantly with wives' Nonclinic scores.

Husbands' Clinic scores were also not correlated significantly with

wives' overall adjustment scores. All of the other correlations among

parent adjustment measures were significant for the distribution of

girls.

To summarize the results of Tables 2, 3, and 4, there were sig-

nificant intercorrelations among almost all of the parent and teacher

adjustment measures for the distribution of boys. For the distribution
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of girls, parents' Clinic and Nonclinic scores were not significantly

intercorrelated. In addition, Nonclinic scores for parents and tea-

chers were independent, i.e. parents' Nonclinic scores were not sig-

nificantly correlated with any of the teacher adjustment measures and

teachers' Nonclinic scores were not significantly correlated with any

of the parent adjustment measures. Most of the other intercorrelations

among parent and teacher adjustment measures were significant for the

distribution of girls.

Hypothesis 1
 

Hypothesis I concerned the relations between congruence of par-

ents' perceptions of their child and four measures of Child adjustment

as rated by the teacher. The correlations found for Hypotheses la,

lb, IC, and Id are given in Table 5, with their corresponding proba-

bilities. Separate results are given for the distribution of boys,

the distribution of girls, and the overall distribution. Significant

correlations are marked with an asterisk (*).

It was predicted in Hypothesis Ia that there would be a signif-

icant negative correlation between correlations of parents' ratings

of their child on the CBC-Q and the child's total BRP score as rated

by the teacher. Results for this hypothesis are found in row one of

Table 5. This hypothesis was strongly supported only for the distri-

bution of boys and the overall distribution. Although the results for

the distribution of girls were in the predicted direction, they did

not reach significance.

It was predicted in Hypothesis lb that there would be a signif-

icant negative correlation between correlations of parents' ratings
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Table 5. Correlations and corresponding probabilities for hypotheses

. relating congruence in parents' perceptions of their child

to the child's adjustment as rated by the teacher-(Hypotheses

la, lb, IC, and Id).

 

 

 

Inter-parent correlations of ratings

of child on the CBC-Q

Boys Girls Total

(N = 63) (N = 47) (N = 110)

Total BRP scores -.2868* -.0426 -.I701*

(teacher) (p_< .01) (p_< .39) (p_< .04)

Clinic score by -.2579* -.1592 -.2471*

teacher (CBC-Q) (p_< .02) (p_< .14) (p_< .005)

Nonclinic score by .3767* -.0404 .2009*

teacher (CBC-Q) (p_< .001) (p_< .39) (p_< .02)

Overall adjustment .3621* .0658 .2632*

score by teacher (p_< .002) (p_< .33) (p_< .003)

(CBC-Q)  
 

of their child on the CBC-Q and teacher's ratings of the child on the

Clinic items of the CBC-Q. Results for this hypothesis are found in

row two of Table 5. The hypothesis was strongly supported only for

the distribution of boys and the overall distribution. Although the

results for the distribution of girls were in the predicted direction,

they did not reach significance.

It was predicted in Hypothesis lc that there would be a signif-

icant positive correlation between correlations of parents' ratings

of their child on the CBC-Q and the teacher's ratings of the child on

the Nonclinic items of the CBC-Q. Results fer this hypothesis are

found in row three of Table 5. This hypothesis was strongly supported

only for the distribution of boys and the overall distribution. The
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results for the distribution of girls were in the opposite direction

from that predicted, but the correlation was very small.

It was predicted in Hypothesis Id that there would be a signif-

icant positive correlation between correlations of parents' ratings of

their child on the CBC-Q and the teacher's ratings of the child's

overall adjustment derived from the CBC-Q. Results for this hypothesis

are feund in row four of Table 5. The hypotheses was strongly sup-

ported only for the distribution of boys and the overall distribution.

Although the results for the distribution of girls were in the pre-

dicted direction, they did not reach significance.

To summarize, Hypothesis 1 was supported strongly for the dis-

tribution of boys and the overall distribution, but was not supported

for the distribution of girls.

Hypothesis 2
 

Hypothesis 2 concerned the relationship between congruence of

parents' perceptions of their child and three measures of their Child's

adjustment derived from their CBC-Q ratings. The correlations for

Hypothesis 2a, 2b, and 2c are found in Table 6, with their correspond-

ing probabilities. Separate results are given for the distribution

of boys, the distribution of girls, and the overall distribution. Sig-

nificant correlations are marked with an asterisk (*).

It was predicted in Hypothesis 2a that there would be a signif-

icant negative correlation between correlations of parents' ratings of

their child on the CBC-Q and their ratings of their child on the Clinic

items of the CBC-Q. Results for this hypothesis are found in rows one

and two of Table 6. This hypothesis was strongly supported for the
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Table 6. Correlations and corresponding probabilities for hypotheses

relating congruence in parents' perceptions of their child

to parents' ratings of their child's adjustment (Hypotheses

2a, 2b, and 2c).

 

Correlations of parents' ratings of

their child on the CBC-Q

 

 

Boys Girls Total

(N = 63) (N = 47) (N = 110)

Clinic score by -.5448* -.3079* -.5003*

husbands (CBC-Q) (p_< .0005) (p_< .02) (p_< .0005)

Clinic score by -.3523* -.5676* -.4483*

wives (CBC-Q) (p_< .002) (p_< .0005) (E.< .0005)

Nonclinic score by .6154* .5185* .6034*

husbands (CBC-Q) (p_ < .0005) (p < .0005) (E < .0005)

Nonclinic score by .4231* .5856* .4991*

wives (CBC-Q) (p_< .0005) (p_< .0005) (p_< .0005)

Overall adjustment

score by husbands .7272* .5792* .6989*

(CBC-Q) (p_< .0005) (p_< .0005) (p_< .0005)

Overall adjustment

score by wives .4925* .7528* .6046*

(CBC-Q) (p_< .0005) (p_< .0005) (E.< .0005)  
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distribution of boys, the distribution of girls, and the overall dis-

tribution.

It was predicted in Hypothesis 2b that there would be a signifi-

cant positive correlation between correlations of parents' ratings of

their child on the CBC-Q and their ratings of their child on the Non-

clinic items of the CBC-Q. Results for this hypothesis are found in

rows three and four of Table 6. This hypothesis was strongly supported

fer boys, girls, and the overall distribution.

It was predicted in Hypthesis 2c that there would be a signifi-

cant positive correlation between correlatibns of parents' ratings of

their child on the CBC-Q and their ratings of their child's overall

adjustment derived from the CBC-Q. Results for this hypothesis are

feund in rows five and six of Table 3. The hypothesis was strongly

supported fbr the distribution of boys, the distribution of girls,

and the overall distribution.

Hypothesis 3

Hypothesis 3 concerned the relationship between parents' marital

adjustment and four measures of their child's adjustment as rated by

the teacher. The correlations for Hypotheses 3a, 3b, 3c, and 3d are

f0und in Table 7, with their corresponding probabilities. Separate

results are given for the distribution of boys, the distribution of

girls, and the overall distribution. Significant correlations are

marked with an asterisk (f).

It was predicted in Hypothesis 38 that there would be a signif-

icant negative correlation between parents' Locke-Hallace scores and

their child's total BRP score as rated by the teacher. Results for
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Table 7. Correlations and corresponding probabilities for hypotheses

relating parents' marital adjustment to their Child's

adjustment as rated by the teacher (Hypotheses 3a, 3b, 3c,

and 3d .

 

Husbands' Hives'

Locke-Hallace Locke-Hallace

Scores Scores

 

Total BRP scores Boys: .0815 (p_< .26) .0405 Sp_< .38

(teacher) Girls: .2844 (p_< .03)* .0770 p_< .30

Total: .0533 (p_< .29) .0020 (p_< .49)

. Clinic score by Boys: -.0803 (e < .27) -.O728 E < .29)

teacher (CBC—Q) Girls: .0317 (p_< .42) -.l759 p_< .12)

Total: .0511 (p_< .30) -.1041 (p_< .14)

Nonclinic score by Boys: .0618 (p_< .32) -.Ol64 (p_< .45)

teacher (CBC-Q) Girls: -.0997 (p_< .25) -.0005 (p_< .50)

Total: .0021 (p_< .49) -.0091 (p_< .46)

Overall adjustment Boys: .0806 (p < .27) .0311 (p < .40)

score by teacher Girls: -.0849 (p_< .29) .1021 (p_< .25)

(CBC-Q) Total: .0304 (p_< .76) .0538 (p_< .29)

 

this hypothesis are found in row one of Table 7. The hypothesis was

not supported. Only the correlations for boys were in the predicted

direction, and they did not reach significance. The one significant

correlation found, between BRP scores for girls and husbands' Locke-

Hallace scores, was in the opposite direciton from that predicted.

It was predicted in Hypothesis 3b that there would be a signif—

icant negative correlation between parents' Locke-Hallace scores and

the teacher's ratings of the child on the Clinic items of the CBC-Q.

Results for Hypothesis 3b are found in row two of Table 7. The

hypothesis was not supported, although five of the six correlations

were in the predicted direction.

It was predicted in Hypothesis Be that there would be a
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significant positive correlation between parents' Locke-Hallace scores

and the teacher's ratings of their child on the Nonclinic items of

the CBC-Q. Results for Hypothesis 3c are found in row three of Table 7.

The hypothesis was not supported. Although four of the six correla-

tions were in the opposite direction from that predicted, they were

very low, which suggests that there was little relationship between

the variables.

It was predicted in Hypothesis 3d that there would be a signif-

icant positive correlation between parents' Locke-Hallace scores and

their child's overall adjustment score as derived from the teacher's

CBC-Q ratings. Results of Hypothesis 3d are found in row four of

Table 7. The hypothesis was not supported, although five of the six

correlations were in the predicted direction.

To summarize, Hypothesis 3 was not supported for the distribution

of boys, the distribution of girls, or the overall distribution.

Hypothesis 4
 

Hypothesis 4 concerned the relationship between parents' marital

adjustment and three measures of their child's adjustment derived from

their CBC-Q ratings. The correlations for Hypotheses 4a, 4b, and 4c

are found in Table 8, with their corresponding probabilities. Separate

results are given fer the distribution of boys, the distribution of

girls, and the overall distribution. Significant correlations are

marked with an asterisk (*).

It was predicted in Hypothesis 4a that there would be a signif-

icant negative correlation between parents' Locke-Hallace scores and

their ratings of their child on the Clinic items of the CBC-Q. Results
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Correlations and corresponding probabilities for hypotheses

relating parents' marital adjustment to their ratings of

their child's adjustment (Hypotheses 4a, 4b, and 4c).

 

 

Husbands' Hives'

Locke-Hallace - Locke-Hallace

Scores Scores

Clinic score by Boys: .1150 Ep_< .19) -.0230 (p_< .43)

husbands (CBC-Q) Girls: .0264 p_< .43) -.0519 p_< .37)

Total: .0547 (p.< .29) -.0257 p_< .40)

Clinic score by Boys: .0738 (p.< .28) -.2051 (p.< .05)*

wives (CBC-Q) Girls: .1894 (p_<..lO) -.Ol69 p_< .46)

Total: .0048 (p_< .48) -.1338 pfi< .08)

Nonclinic score by Boys: .3180 (p.< .006)* .1906 (p_< .07)

husbands (CBC-Q) Girls: .2259 (p_< .063) -.0885 (p.< .28)

Total: .1352 (p_< .08) .0790 (p_< .21)

Nonclinic score by Boys: .0150 (p_< .45) .1269 (p_< .16)

wives (CBC-Q) Girls: .0711 (p_< .32) .1177 (p_< .22)

Total: .0427 (e < .33) .1190 (e < .11)

Overall adjustment Boys: .1491 (g < .12) .1419 (p_ < .13)

score by husbands Girls: .1657 p_< .13) -.O425 (p.< .39)

(CBC-Q) Total: .0645 p_< .25) '.0695 (p_< .24)

Overall adjustment Boys: 0530 (p_< .34) .2054 (p_< .05)*

score wives Girls: 0532 ( < .36) .0944 (p_< .26)

(CBC-Q) Total: 0262 (p_< .39) .1581 (E.< .05)*
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for this hypothesis are found in rows one and two of Table 8. The

hypothesis was supported only for the correlation of wives' Locke-

Hallace scores with Clinic scores by wife, for the distribution of

boys. However, seven of the remaining eleven correlations were in

the predicted direction.

It was predicted in Hypothesis 4b that there would be a sig-

nificant positive correlation between parents' Locke-Hallace scores

and their ratings of their child on the Nonclinic items of the CBC-Q.

Results fer this hypothesis are found in rows three and four of

Table 8. The hypothesis was supported only for the distribution of

boys, and only for the correlation of husbands' Locke-Hallace scores

with their ratings of their child on the Nonclinic items of the CBC-Q.

However, ten of the twelve correlations were in the predicted dir-

ection. Only the correlations for the distribution of girls, of par-

ents' Locke-Hallace scores with husbands' ratings of their children

' on the Nonclinic items of the CBC-Q, were in the opposite direction

from that predicted.

It was predicted in Hypothesis 4c that there would be a sig-

nificant positive correlation between parents' Locke-Hallace scores

and their ratings of their child's overall adjustment, derived from

the CBC-Q. Results f0r this hypothesis are found in rows five and

six of Table 8. The hypothesis was supported for the distribution of

boys and the overall distribution, for the correlation of wives'

' Locke-Hallace scores with their ratings of their child's overall

adjustment. For the distribution of girls, three of the four cor-

relations were in the opposite direction from that predicted.
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Hypothesis 5

Hypothesis 5 concerned the relationship between Congruence of

parents' self-perceptions and perceptions by mate and four measures

of their child's adjustment as rated by the teacher. The correlations

fer Hypotheses 5a, Sb, 5c, and 5d are found in Table 9, with their

corresponding probabilities. Separate results are given for the dis-

tribution of boys, the distribution of girls, and the overall distri-

bution. I

Table 9. Correlations and corresponding probabilities for hypotheses

relating congruence of parents' self-perceptions and per-

ceptions by mate to their child's adjustment as rated by

the teacher (Hypotheses 5a, 5b, 5c, and 5d).

 

 

H and H-H H and H-H.

Correlations Correlations

on ICL on ICL

Total BRP scores Boys: -.1242 Ep_< .17) -.2572 p_< .02)*

(teacher) Girls: .0841 p_< .29) .0074 p_< .48)

Total: -.O3l7 (p_< .37) -.l3l6 (p_< .09)

Clinic score by Boys: -.Il39 Ep_< .19) -.IO35 (p_< .21)

teacher (CBC-Q) Girls: -.0502 p_< .37) -.2590 (p_< .04)*

Total: -.1016 (11‘ .15) -.l821 (P. < .03)*

Nonclinic score by Boys: .1373 (p_< .l4) .2062 (p_< .05)*

teacher (CBC-Q) Girls: .0093 (p_< .48) .1360 (p_< .18)*

Total: .0791 (E_< .21) .1584 (E.< .05)*

Overall adjustment Boys: .1431 (e < .13) .1772 (p_ < .08)

score by teacher Girls: .0355 (p_< .41) ' .2414 (p_< .05)*

Total: .1061 (11 < .15) .2002 (p< .02)*

 

It was predicted in Hypothesis 5a that there would be a signif-

icant negative correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and their child's
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total BRP score as rated by the teacher. Results for this hypothesis

are found in row one of Table 9. Although all of the correlations for

the distribution of boys and the overall distribution were in the pre-

dicted direction, only one reached significance. Correlations for

the distribution of girls were in the opposite direction from that pre-

dicted.

It was predicted in Hypothesis 5b that there would be a signif-

icant negative correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and the teacher's

ratings of their child on the Clinic items of the CBC-Q. Results for

this hypothesis are found in row two of Table 9. Although all of the

correlations were in the predicted direction, only two reached signif-

icance. The hypothesis was supported only for H and H-H correlations

on the ICL with Clinic scores as rated by teachers, and only for the

distribution of girls and the overall dirstribution.

It was predicted in Hypothesis 5c that there would be a signif-

icant positive correlation between correlation of parents' self-

perceptions and perceptions by mate on the ICL and the teacher's

ratings of their Child on the Nonclinic items of the CBC—Q. Results

for this hypothesis are fOund in row three of Table 9. Although all

of the correlations were in the predicted direction, only two reached

significance. The hypothesis was supported only fer H and H-H cor-

relations on the ICL with Nonclinic scores as rated by teachers, and

only for the distribution of boys and the overall distribution.

It was predicted in Hypothesis 5d that there would be a signif-

icant positive correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and the teacher's
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ratings of the child's overall adjustment as derived from the CBC-Q.

Results fer this hypothesis are found in row four of Table 9. Al-

though all of the correlations are in the predicted direction, only

two reached significance. The hypothesis was supported for the cor-

relations between H and H-H correlations on the ICL and overall adjust-

ment scores on the CBC-Q as rated by teachers, for the distribution

of girls and the overall distribution only.

To summarize, Hypothesis 5 was not supported for the correla-

tions between H and H-H correlations on the ICL and the four measures

of child adjustment as rated by the teacher. However, there was mod-

erate support for Hypothesis 5 for the correlations between H and H-H

correlations on the ICL and the feur measures of child adjustment as

rated by the teacher.

Hypothesis 6

Hypothesis 6 concerned the relationship between congruence of

parents' self-perceptions and perceptions by mate and three measures

of their child's adjustment derived from their CBC-Q ratings. The

correlations for Hypotheses 6a, 6b, and 6c are found in Table IO, with

their corresponding probabilities. Separate results are given for

the distribution of boys, the distribution of girls, and the overall

distribution. Significant correlations are marked with an asterisk (*).

It was predicted in Hypothesis 6a that there would be a signif-

icant negative correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and their ratings of

their child on the Clinic items of the CBC-Q. Results for this hypothe-

sis are found in rows one and two f0 Table 10. For the distribution of

boys and the overall distribution, all correlations were in the
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Correlations and corresponding probabilities for hypotheses

relating congruence of parents' self-perceptions and per-

to their ratings of their child's adjust-

ment (Hypotheses 6a, 6b, and 6c).

 

 

H and H-H H and H-H

Correlations Correlations

on ICL 0n ICL

Clinic score by Boys: - .2842 (p_<.01)* - I474 (p_< .12)

husbands (CBC-Q) Girls: -.1002 (p_< .25) -.O436 (p_< .39)

Total: -.2348 (p < 0.07)* - 1614 (p_ < .05)*

Clinic score by Boys: -.3245 (p_< .005)* -.4403 (p.< .0005)*

wives (CBC-Q) Girls: .2285 (p_< .06) .0693 (p_< .32)

’ Total: -.1271 (E_< .09) - 2765 (E_< .002)*

Nonclinic score by Boys: .l230 (p.< .17) .2316 (p_< .03)*

husbands (CBC-Q) Girls: .2497 (p.< .05)* .1483 (p_< .16)

Total: .1916 (p_ < .02)* .2413 (p_ < .006)*

Nonclinic score by Boys: -.0342 (p_< .40) .1728 (p_< .09)

wives (CBC-Q) Girls: -.0581 (E.< .35) .2901 (p_< .02)*

Total: -.0304 (p_ < .38) .2427 (p_ < .005)*

Overall adjustment Boys: .2456 (p_< .03)* .2407 (p_< .03)*

score by husbands Girls: .2530 (p.< .04)* .I417 (p_< .17)

(CBC-Q) Total: .2638 (E.< .003)* .2581 (p_< .003)*

Overall adjustment Boys: .1650 (p_< .10) .3732 (p_< .OOI)*

score by wives Girls: -.l707 (p_< .13) .1796 (p_< .ll)

(CBC-Q) Total: .0498 (E_< .30) .3265 (p.< .0005)*
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predicted direction, with three of the f0ur reaching significance for

each distribution. None of the correlations for the distribution

of girls reached significance. In addition, both correlations of H

and H-H correlations and H and H-H correlations on the ICL with Clinic

scores by wives were in the opposite direction from that predicted,

fer the distribution of girls.

It was predicted in Hypothesis 6b that there would be a signif-

icant positive correlation between correlations of parents' self-

perceptions and perceptions by mate and their ratings of their child

on the Nonclinic items of the CBC-Q. Results for this hypothesis are

found in rows three and four of Table IO. All of the correlations of

H and H-H correlations and H and H-H correlations on the ICL with Non-

clinic scores by husbands were in the predicted direction, with four

of the six reaching significance. For H and H-H correlations with

Nonclinic scores by wives, the correlations for all three distribu-

tions were in the opposite direction from that predicted. For H and

H-H correlations with Nonclinic scores by wives, the correlations for

all three distributions were in the predicted direction, with two of

the three reaching significance. 4

It was predicted in Hypothesis 6C that there would be a signif-

icant positive correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and their ratings of

their child's overall adjustment as derived from the CBC-Q. Results

for this hypothesis are fbund in rows five and six of Table 10. All

but one of the correlations were in the predicted direction. The

hypothesis was strongly supported for correlations of H and H—H cor-

relations and H and H-H correlations on the ICL with overall adjustment
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score by husbands, and for correlations of H and H-H correlations on

the ICL with overall adjustment score by wives. The hypothesis was

not supported for correlations of H and H-H correlations on the ICL

with overall adjustment score by wives.

To summarize, Hypothesis 6 was moderately supported for the dis-

tribution of boys and the overall distribution. Eight of the twelve

correlations for the distribution of boys and nine of the twelve cor-

relations for the overall distribution reached significance. There

was only slight support-for Hypothesis 6 for the distribution of

girls; only three of the twelve correlations reached significance.

The hypothesis tended to be supported most strongly for correlations

between H and H-H correlations on the ICL and husbands' ratings of

child adjustment, and fer correlations between H and H-H correlations

on the ICL and wives' ratings of child adjustment.

Hypotheses 7, 8, 9, 10, and II

Hypothesis 7 concerned the relationship between congruence of

parents' self-perceptions and perceptions by mate and congruence of

parents' perceptions of their child. Specifically, it was predicted

that there would be a significant positive correlation between correla-

tions of parents' self-perceptions and perceptions by mate on the ICL

and correlations of their ratings of their child on the CBC-Q. Re-

sults fbr this hypothesis are found in Table II, column one, rows two

and three. All of the correlations were in the predicted direction,

and fiVe of the six were significant. The hypothesis was strongly

supported fer the distribution of boys and the overall distribution,

and moderately supported for the distribution of girls.
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Table II. Correlations and corresponding probabilities for Hypotheses

7, 8, 9, IO, and II.

 

Parents' CBC-Q

Correlations

Husbands'

Locke-Hallace Locke-Hallace

Hives'

 

Scores Scores

H and w Boys: .4492* .2124* .5238*
Correlations (g < .0005) (g < .05) (p_ < .0005)

on ICL

Girls: .1116 .3056* .3088*

(p_< .23) (p < .02) (p.< .017)

’ Total: .3368* .2511* .4268*
(p_< .0005) (E_< .004) (p_< .0005)

H and H-H Boys: .2273* .1563 .3620*
Correlations (p,< .04) (p < .11) (p_< .002)

' on ICL

Girls: .1376 .3157* .2175

(p_< .18) (p_< .02) (p,< .07)

Total: .2091* .2175* .3025*

(p_< .Ol) (p_< .Ol) (p_< .001)

H and H-H Boys: .3542* .1574 .3612*

Correlations (p_< .002) (p_< .ll) (p_< .002)
on ICL

'

Girls: .2775* .2319 .1682

m< M) m<.%) (2<Jw

Total: .3594* .1907* .2778*

(E_< .0005) (p.< .02) (E.< .002)

Parents' Boys: .1012 .1554

CBC-Q
(a < .22) (2 < .11)

Correlations

. Girls: .0941 .1382

Q<-Ul (p<Jm

Total: .1090 .1403

m<.n) (E<fin
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Hypothesis 8 concerned the relationship between congruence of

parents' self-perceptions and congruence of their perceptions of their

child. Specifically, it was predicted that there would be a signif-

icant positive correlation between correlations of parents' self-

perceptions on the ICL and correlations of their ratings of their

child on the CBC-Q. Results for this hypothesis are found in Table

II, row one, column one. The hypothesis was strongly supported for

the distribution of boys and the overall distribution, but was not

supported for the distribution of girls.

Hypothesis 9 concerned the relationship between parents' marital

adjustment and congruence of their perceptions of their child. Specif-

ically, it was predicted that there would be a significant positive

correlation between parents' Locke-Hallace scores and correlations of

their ratings of their child on the CBC-Q. Results fer this hypothesis

are feund in Table II, row four. Although all of the correlations were

in the predicted direction, none of them reached significance.

Hypothesis IO concerned the relationship between congruence of

parents' self-perceptions and perceptions by mate and their marital

adjustment. Specifically, it was predicted that there would be a sig-

nificant positive correlation between correlations of parents' self-

perceptions and perceptions by mate on the ICL and their Locke-Hallace

scores. Results for this hypothesis are found in Table 11, rows two

and three, columns two and three. For correlations of H and H-H cor-

relations on the ICL with husbands' Locke-Hallace scores, the hypothe-

sis was supported only for the distribution of girls and the overall

distribution. For correlations of H and H-H correlations on the ICL

with wives' Locke-Hallace scores, the hypothesis was strongly supported
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for the distribution of boys and the overall distribution; the results

‘for the distribution of girls were close to significance. For correla-

tions of H and H-H correlations on the ICL with husbands' Locke-Hallace

scores, the hypothesis was supported only for the overall distribution;

however, the correlation for the distribution of girls just missed

significance. For correlations of H and H-H correlations on the ICL

with wives' Locke-Hallace scores, the hypothesis was strongly supported

fer the distribution of boys and the overall distribution, but was not

supported fer the distribution of girls. To summarize, there was mod-

erate support for Hypothesis IO.

Hypothesis ll concerned the relationship between congruence of

parents' self-perceptions and their marital adjustment. Specifically,

it was predicted that there would be a significant positive relation—

ship between correlations of parents' self-perceptions on the ICL and

their Locke-Hallace scores. Results for this hypothesis are found in

Table II, row one, columns two and three. The hypothesis was strongly

supported for all three distributions.

Pbst Hoc Findings
 

Several post hoc findings are of interest. The relationship be-

tween correlations of parents' self-perceptions on the ICL and child

adjustment as rated by teachers and parents is illustrated in Table 12.

Separate results are given for the distribution of boys, the distri-

bution of girls, and the overall distribution. Significant correlations

are marked with an asterisk (*).

As shown in Table 12, there is a strong positive relationship

between congruence of parents' self-perceptions and their child's
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Table 12. Correlations of congruence of parents' self-perceptions

with child adjustment as rated by teachers and parents.

 

H and H Correlations on ICL

 

Boys Girls Total

Total BRP Scores -.2122* .0455 -.0889

(e<9m (e<dm 12<Jm

Clinic scores by -.l375 -.4I45* -.258l*

teacher (p_< .l4) (p_< .002) (p.< .003)

Nonclinic scores .2592* .3l73* .2657*

by teacher (p_< .02) (p < .02) (p_< .003)

Overall adjustment .2268* .4528* .3089*

scores by teacher (p_< .04) (p_< .OOI) (p_< .OOI)

Clinic scores by -.1278 -.1515 -.l696*

husbands (p_< .l6) (p_< .16) (p_< .04)

Clinic scores by -.3052* .0010 -.2029*

wives (p_< .008) (p_< .50) (p.< .02)

Nonclinic scores .369* .0272 .2544*

by husbands (p_< .00l) (p_< .43) (p_< .004)

Nonclinic scores .2068* .1136 .1839*

by wives (p_< .05) (p_< .22) (p_< .03)

Overall adjustment .3224* .1034 .2718*

scores by husbands (p_< .005) (p_< .24) (p_< .002)

Overall adjustment .3179* .0846 .2438*

scores by wives (p_< .006) (p_< .29) (p_< .005)
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adjustment as rated by the teacher, for all three distributions. For

the distribution of boys and the overall distribution, there is a

strong positive relationship between congruence of parents' self-

perceptions and their ratings of their Child's adjustment; no such

relationship was found for the distribution of girls.

Another post hoc finding of interest is the relationship between

correlations of parents' and teacher's ratings of the child on the

CBC-Q and child adjustemnt as rated by the teacher. Table 13 illus-

trates the correlations among these variables: For all three distri-

butions, it is clear that parent and teacher agreement about the

child on the CBC-Q is positively correlated with child adjustment.

Table I3. Correlations of parents' and teacher's CBC-Q ratings of

the child with total BRP scores as rated by the teacher.

 

Total BRP Scores

Boys Girls Total

 

Correlations of ' -.453I* ..4343* -.4228*

father's and teacher's (p_< .0005) (p_< .001) (p_< .0005)

ratings on CBC-Q

Correlations of -.5385* -.38l0* -.4576*

mother's and teacher's (E.< .0005) (p_< .004) (p_< .0005)

ratings on CBC—Q

 



CHAPTER IV

DISCUSSION

Validity_of Ratings of Child Adjustment
 

The results relating the four different teacher measures of

child adjustment show overwhelmingly that the teachers were consis-

tent in their ratings of each child from measure to measure. The

high correlations among teachers' Clinic scores, Nonclinic scores,

and overall adjustment scores are to be expected, since all of these

scores were derived from the teacher's ratings of the Child on the

CBC-Q. However, each of these measures was also correlated signif-

icantly with total BRP scores, in spite of broad differences in item

,EEE§§Q§i~ Thus, fer the present sample, the greater the Child's mal-

adjustment as assessed by the BRP, the greater the number of behaviors ;

s/he will show that are Characteristic of clinic-referred children, I

and the fewer behaviors s/he will show that are characteristic of

children who are not clinic referred, as assessed by the teachers.

It follows that Child maladjustment as assessed by the BRP was sig-

nificantly negatively associated with overall adjustment on the CBC-Q,

which is a summary score subtracting Clinic score from Nonclinic

score.‘ Thus, despite radical differences in item content, the tea-

chers' ratings of child adjustment are significantly intercorrelated.

The significant intercorrelations among the adjustment measures

are consistent with the literature on teacher ratings of child

63
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adjustment discussed in the introduction to this paper. A wide var-

iety of adjustment rating systems, ranging from a simple four point

scale of adjustment to complex checklists, have been shown to have

high validity when completed by teachers. The common denominator in

'all of these is the teacher as rater. The fact that teachers are

able to provide predictive-assessments of child adjustment with such

a broad range of instruments points to the validity of teachers'

perceptions of children as well as to the validity of the individual

instruments. The previously mentioned study by Cowen et al. (I97I)

provides support for this point: teachers' ratings of children's

adjustment on four different scales with widely different item content

were f0und to be highly intercorrelated. This is consistent with the

results of the present study.

It should be noted, however, that the Correlations of teachers'

CBC-Q adjustment measures with total BRP scores are significantly

higher fer.boys than for girls. Relatedly, the highest correlation be-

tween teacher adjustment measures, that between overall adjustment on

the CBC-Q with total BRP scores for boys, only accounted for about 46%

of the common variance, and the highest correlation for girls only

accounted far about 18% of the common variance. This suggests that

1 the aspects of adjustment assessed by the CBC-Q adjustment measures

and the BRP are more different for girls than they are for boys.

Part of the reason for this may lie in the procedure used to

obtain BRP ratings. For each item on the BRP, teachers were asked to

rate girls and boys on separate grids. This procedure was chosen in

an attempt to minimize the tendency for girls to be seen as better

adjusted than boys. The original BRP scale used only one grid per

9—e
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item, on which both boys and girls were rated.i By using separate

grids for boys and girls, the real differences between them on some

of the items may not have been reflected in their total adjustment

scores. This procedure may have artificially inflated girls' BRP

‘scores; the same BRP score for a boy and a girl, then, probably does

not reflect a comparable degree of maladjustment. Support for this

notion is feund in some of the teachers' comments about the BRP. A

number of teachers noted that the girls in their classes simply did

not fit into the negative extremes of the behavior items; however,

because of the nature of the BRP instructions, the teachers were

forced to place the girls in a normal distribution even if they did

not feel the girls in their classes were distributed in that way.

Thus the teachers' total BRP scores for the girls nay not have accur-

ately reflected their perceptions of the girls' adjustment on the

BRP items, and the BRP as used in this study may have been less valid

fbr girls than boys. This nay have contributed to the lack of cor-

relation between parent adjustment scores for girls and total BRP

scores. This point will be discussed in greater detail later.

It also appears that the BRP may be more accurate in identifying

poorly adjusted Children than well adjusted children. For both boys

and girls, correlations of teachers' Clinic scores with BRP scores

were higher than correlations of teachers' Nonclinic scores with BRP .

scores. The difference between the correlations was greater for girls

than fer boys. These results suggest two explanations. One is that

the Nonclinic score is a less valid adjustment measure than the Clinic

score. The other is that the BRP is more likely to identify children

who are similar to clinic-referred Children than children who are
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similar to non-clinic-referred children. Although the two explana-

tions are not mutually exclusive, it should be noted that the BRP

was designed for the early identification of maladjusted children,
 

and as discussed in the introduction to this paper, the BRP has only

been validated for the identification of poorly adjusted Children.

Thus it seems likely that the BRP may be less discriminating for

children who fall in the middle or upper ranges of the adjustment

continuum. The use of separate grids fer boys and girls, as previously

discussed, may have distorted the BRP scores for the girls more than

for the boys.

It is also of interest to compare parents' ratings of their

child's adjustment with those of the teacher. For both boys and girls.

there was a significant positive correlation between parents' Clinic

scores and total BRP scores, teachers' Clinic scores, and teachers'

overall adjustment scores. This suggests that for both sexes, parents'

Clinic scores are a reasonably valid measure of child maladjustment.

It also suggests that with regard to the Clinic items, both boys and

girls behave quite similarly at home and at school.' Further support

for this hypothesis is seen in the finding that there was close cor-

respondence between parents' and teachers' mean Clinic scores for

boys and between their mean Clinic scores for girls (see Appendix I).

Parents' Nonclinic scores were correlated significantly with

three of the teacher adjustment measures for boys, but not with any

of the teacher adjustment measures for girls. This lack of correlation

suggests that the validity of the parents' Nonclinic scores as an

adjustment measure for girls is questionable. An alternative explan-

ation is that girls may behave quite differently at home and at school

 LJI—* 
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with regard to these items. Support for this explanation is found

by looking at parents' and teachers' mean Nonclinic scores fer girls

(see Appendix I). These scores indicate that on the average, girls

seem to exhibit fewer of the behaviors characteristic of'Nonclinic

children at school than at home.

For the distribution of boys. results indicate that parents'

overall adjustment scores were significantly correlated with all of

the teacher adjustment measures. No such relationship was found

for the girls. However, the lack of correlation between parents'

Nonclinic scores and teacher adjustment measures for girls would

tend also to lower the correlations of parents' overall adjustment

scores for girls with the teacher adjustment measures, since over-

all adjustment is obtained by subtracting Clinic from Nonclinic score.

The stronger relationships between parent and teacher adjust-

ment measures for boys than for girls suggest that boys' adjustment

is more consistent from home to school than that of girls. Since the

adjustment measures are derived from ratings of behavior, it would

follow that girls' behavior would also be different at home and at

school. An alternative explanation is that teacher ratings are more

valid for the boys than for the girls; this explanation has already

been discussed with regard to BRP scores.

Both of these explanations are in keeping with the different

stereotypes for girls' and boys' behavior in our culture. Stereo-

types for girls' behavior tend to be less well defined than those

for boys' behavior. Thus girls are allowed more flexibility in the

range of acceptable behavior than boys. Since girls are allowed a

wider range of behaviors, it would follow that girls' behavior might
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vary more from home to school than boys' behavior. Relatedly, since

acceptable behavior for boys seems to fall within narrower limits

than for girls, departures from these limits are apt to be noticed

more quickly than they are fer girls. If boys' maladjusted behavior

is more noticeable, parents' and teachers' adjustment scores may be

more valid for boys than for girls. More consistency in behavior from

home to school and more validity of adjustment ratings, together or

singly, would explain the high correlations between parent and

teacher adjustment measures for boys.

Interpretation of the validity of the adjustment scores for

girls is further complicated by the finding that husbands' Clinic

and Nonclinic scores are significantly negatively correlated for the

distribution of boys but not for the distribution of girls. Teachers'

Clinic and Nonclinic scores are significantly negatively correlated

for both distributions, although the correlation for girls is much

lower than the correlation for boys. It would be expected that the

more behaviors Children exhibit that are significantly more charac-

teristic of clinic-referred children, the fewer behaviors they would

exhibit that are significantly more characteristic of Nonclinic Child-

ren. In the present study, such a relationship was not found for

parents' ratings of girls. It appears that for parents of girls in

this study, the presence of Clinic traits in the child is not strongly

associated with the presence of fewer Nonclinic traits. This suggests

that the assessment of adjustment for girls may be more complicated

than the assessment of adjustment for boys. In the present study,

girls who are maladjusted are seen as having a greater number of

positive (Nonclinic) behaviors than maladjusted boys. Again, this

4_
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fits with differing stereotypes for boys and girls. Girls, whether

adjusted or maladjusted, tend to be seen more positively by parents

than boys. This is confirmed by looking at mean values for parents'

Clinic, Nonclinic, and overall adjustment scores for boys and girls

(see Appendix 1). Both parents rated girls as having, on the average,

fewer Clinic traits and more Nonclinic traits than boys, with the re-

sult that parents' overall adjustment scores were, on the average,

higher for girls than for boys. 0n the CBC-Q, teachers saw girls,

on the average, as having fewer Clinic and Nonclinic traits than

boys; thus, teachers' average ratings of overall adjustment for bqys

and girls were quite similar. This suggests that the tendency for

-girls to be allowed greater flexibility of behavior is less pro-

nounced in the classroom. Boys' and girls' behavior in the class—

room may be much more similar than their behavior outside the class-

room.

An alternative explanation fer these results is that the be-

haviors that distinguish clinic-referred from non-clinic-referred

boys are different from the behaviors that distinguish clinic-referred

from non-clinic-referred girls. In other words, clinic-referred boys

and clinic-referred girls, and well adjusted boys and well adjusted

girls, may differ greatly in behavior. Stereotypes again would sug-

gest that boys tend to show more aggressiveness or defiance when they

are maladjusted, whereas girls tend to be more timid and withdrawn.

No information is available about whether the CBC-Q items which dis-

tinguish between clinic-referred and non-clinic-referred children are

the same for boys and girls. However, in the study by Ferguson,

Partyka, and Lester (1974) in which these items were identified, only
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29 of the 112 Clinic-referred children were girls. Thus the items

f0und to be significantly more Characteristic of clinic and non-clinic

referred children may not distinguish as well between clinic and non-

clinic referred girls as between clinic and non-clinic referred boys.

In addition, no information is available about the validity of the BRP

scale when boys and girls are rated separately. However, the results

of the present study suggest that definitions of what constitutes

maladjusted behavior may be different for boys and girls. The

adjustment measures used in the present study appear to have more

validity fer boys than for girls.

Results Relating Congruence of Perceptions

of the Child to Child Adjustment

 

The results relevant to the first main hypothesis show that par—

ents' agreement in the perceptions of their Child's behavior is sig-

nificantly associated with the teacher's ratings of their child's

adjustment fer the distribution of boys but not for the distribution

of girls. These results are similar to those found by Ferguson,

Partyka, and Lester (I974).

The results relevant to the second main hypothesis of this

study show overwhelmingly that parents' agreement in the perception

of their Child's behavior is significantly associated with their own

ratings of their Child's adjustment. Parents who agree Closely in

their perceptions of their child are more likely to see their Child

as well adjusted than parents who show more disagreement in their

perceptions. These results replicate those of Ferguson and Allen

(in press).

A post hoc analysis revealed that there is a strong negative
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association between congruence of parents' and teacher's perceptions

of the child's behavior and the child's maladjustment as rated by

the teacher. No sex differences were found fer these relationships.

These results indicate Clearly that congruence of perceptions of

a Child's behavior by significant others (mother, father, teacher)

is strongly related to child adjustment. These results are consis-

tent with clinical and research literature, as discussed in the intro-

duction to this paper. Hhen parents differ in the way they perceive

their child, ambiguity may be created in the child's perception of

himvherself. In addition, such differences in parents' perceptions

may lead to contradictory demands on the child. The disabling effects

of parents' contradictory demands have been widely discussed in the

literature. Contradictory demands placed by parents on their child

have been associated with maladjusted behavior at school which involves

attitude, achievement, conduct, sports ability, and attendance (e.g.,

Clark and van Sommers, 1961). It seems a short step from differences

in parents' perceptions of their child to differences in their demands

and expectations of him/her.

Once the child starts school, the teacher's perceptions of him/

her also assume great importance. The teacher, along with the parents,

becomes a major force in shaping the child's behavior. Thus it makes

sense that congruence of parents' and teacher's perceptions of the

child would be associated with better adjustment of the child in

school. Congruence among all of these significant others' percep-

tions is likely to aid the child in developing a stable self-concept

as well as a clear understanding of what is expected of him/her.

The results of the present study seem to leave little doubt that



72

congruence of parents' and teacher's perceptions of a child are re-

lated to his/her adjustment both at home and at school. The excep-

tion to this conclusion is the lack of significant correlations

between congruence of parents' perceptions of their daughters and

their daughters' adjustment in school, as rated by the teacher. There

are several possible explanations for these results. One explana-

tion is that girls' behavior and adjustment is different at home and

at school. This would explain why congruence of parents' percep-

tions of their daughters is strongly associated with parents' ratings

of their adjustment, and why congruence of parents' and teacher's

perceptions of girls is strongly associated with teacher's ratings of

the child's adjustment. Teachers' adjustment ratings are derived from

observations of the child's behavior at school, whereas parents' adjust-

ment ratings are derived from observations of the child outside the

school setting. If girls' behavior is very different in and out of

the classroom, as the results suggest, it would make sense that con-

gruence of parents' perceptions of their child would not be related

to child adjustment in the classroom.

Another possible explanation for the strong support for Hypothe-

sis 2 for girls in light of the lack of support for Hypothesis 1 has

to do with the nature of the two measures used to test Hypothesis 2.

Both the ratings of parents' perceptions of their child's behavior

and the parent adjustment ratings were derived from the same measure,

the CBC-Q. Thus it is not clear whether the strong correlations for

Hypothesis 2 reflect a real relationship between the variables or

whether they are an artifact of the use of some of the same items

for both measures. This makes the results of Hypothesis 2 difficult
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to interpret.

A third possible explanation for the lack of support for Hy-

pothesis I fer girls is that there is a difference between boys and

girls in the importance of congruence of parents"perceptions for

school adjustment. Such an explanation would again fit with the dif-

ferent stereotypes for boys' and girls' behavior. Since stereotypes

for boys are more well defined than those f0r girls, parents' agree-

ment about boys' behavior may be more crucial for the boys' adjustment

than parents' agreement about girls' behavior is for girls' adjustment.

Parents' disagreements about what is good and bad behavior in a son

may lead to contradictory demands on him, and consequently to poorer

adjustment. Since a boy's behavior must fall within narrower limits

than a girl's to be acceptable, agreement between parents may be more

crucial to ensure that his behavior does fall within these limits.

Hhen his behavior deviates from these limits, it will probably be

noticed quickly by both parents and teachers, thus making adjustment

ratings fer boys more valid than those for girls.

For girls, stereotypes of behavior are less well defined. As

with boys, disagreements in parents' perceptions of girls probably

lead to more ambiguity about what is good and bad behavior, and to a

wider range of behavior in girls. But since girls seem to be allowed

a greater range of behavior than boys, they may be less likely to be

seen as maladjusted because of it. There is also the possibility that

the type of maladjusted behavior displayed by girls when parents dis-

agree widely in their perceptions of them is less noticeable than the

type of maladjusted behavior displayed by boys when their parents

disagree. For example, girls may be more likely to withdraw, or to
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put all of their energies into school subjects, whereas boys may be

more likely to display aggressive or defiant behavior. Thus adjust-

ment scores for boys may be more reflective of their actual adjustment

than adjustment scores for girls.

To sunmarize, congruence of parents' perceptions is strongly

related to parents' ratings of their child's adjustment for boys and

girls, and to teacher's ratings of their child's adjustment for boys.

Congruence of parent and teacher perceptions is strongly related to

child adjustment in school for both boys and girls. The lack of a

strong relationship between congruence of parents' perceptions of

girls and girls' adjustment in school is difficult to interpret. It

is not clear whether the lack of significant results for girls is due

to lack of validity of the adjustment measures for girls, differences

in girls' behavior at home and at school, or to a real difference

between boys and girls in the importance of congruence of parents'

perceptions fer school adjustment.

Marital Adjustment and Child Adjustment

Hypotheses 3 and 4 predicted a positive association between

parents' marital adjustment and parents' and teacher's ratings of

their child's adjustment. Results indicated that there was almost

no support for Hypothesis 3, and only slight support for Hypothesis 4.

For Hypothesis 4, husbands' Locke-Hallace scores were significantly

correlated with their ratings of their sons' adjustment on the Non-

clinic items of the CBC-Q. Hives' Locke-Hallace scores were signif-

icantly correlated with their ratings of their sons on the Clinic

itmes of the CBC-Q, and with their overall adjustment scores for their
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sons. These results are different from those of Ferguson and Allen

(in press), who found moderate correlations between husbands' marital

adjustment and husbands' ratings of child adjustment and between

wives' marital adjustment and wives' ratings of child adjustment only

for the distribution of girls. However, the results for the present

study are similar to Ferguson and Allen's results in that the cor-

relations which are significant are between ratings made by the same

parent. These results suggest that when either parent is happy with

the marital relationship, s/he is also likely to see the son as fav-

orably adjusted; when either parent is unhappy with the marital rela-

tionship, s/he is likely to see the son as more poorly adjusted.

This suggests that parents nay project more of their dissatisfaction

with the marital relationship on their sons than they do on their

daughters.

The lack of strongly significant results for Hypotheses 3 and

4 is in opposition to a great deal of clinical literature which sug-

gests that marital adjustment and child adjustment are closely related.

Most investigators agree that conflict between parents affects the

child in a number of ways. Parents may reject the child because it

symbolizes their difficulty in dissolving the unhappy marriage, be-

cause the child resembles the disliked spouse, because the child is

made into the scapegoat for uncommunicated areas of marital tension,

or because the parents are so involved in their own conflicts that

they have little time for the child. Conflict between the parents

may place the child in the position of being positively identified

with two people who are negatively identified with each other. It

may also lead to contradictory demands on the child.
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Thus the lack of support fer Hypotheses 3 and 4 does not make

conceptual sense. It is possible that the lack of stronger relation-

ships among the relevant variables is due in part to the large amount

of missing data on Item I of the Locke-Hallace, which is a rating of

the person's overall happiness with the marriage. Since Item 1 con-

tributes most to the total adjustment score on the Locke-Hallace, the

use of the item's midpoint score for 17 wives and I6 husbands may

' have considerably affected the discrimination of the Locke-Hallace

scores in this study. In addition, the high mean education level of

the current sample may have affected the validity of their Locke-

Hallace scores. It may be that this well-educated sample of parents,

drawn from two university communities, was somewhat psychologically

sophisticated and therefore aware of and concerned about the social

desirability of their responses. Some support for this hypothesis

nay be seen in the finding that, in spite of the wide range of child

adjustment scores, parents' mean marital adjustment scores were well

within the range indicative of good adjustment as defined by Locke

and Hallace (1959). It is also possible that over the past 18 years

since the scale was validated, concepts of what constitutes happiness

and adjustment in marriage have Changed enough to impair the scale's

validity. For example, couples who engage in all outside interests

together receive a higher score for this item than couples who have

some different outside interests. Yet in today's p0pular literature

about marriage, having some outside interests separate from one's

spouse is considered psychologically healthy, and tends to be asso-

ciated with greater happiness in the relationship. Thus the lack of

a stronger relationship in this study between marital adjustment and



77

child adjustment may reflect problems in validity of the Locke-

Hallace.

Congruence of Parent Perception Measures

and Child Adjustment

 

 

The results for Hypothesis 5 indicate that there is a moder-

ately strong relationship between correlations of wives' self-per-

ceptions and perceptions by mate and teachers' ratings of child adjust-

ment. No such relationship was feund between correlations of husbands'

self-perceptions and perceptions by mate and teachers' ratings of

child adjustment.

Post hoc findings indicate that there is also a strong positive

relationship between correlations of parents' self-perceptions and

teachers' ratings of child adjustment.

These findings are consistent with Clinical and research liter-

ature (e.g., Tharp, 1953; Dymond, I953, 1954) and make good theor-

etical sense. Hhen parents self-perceptions are similar, they are

likely to adjust to one another more easily than when their self-

perceptions are quite different. This is the theory of mate attrac-

tion known as homogamy. Hhen parents' self-perceptions are similar,

there is likely to be less conflict between them and communication is

likely to be easier, since there are fewer differences to be under-

stood and compromised on. Thus marital partners who are more similar

are likely to be more satisfied with their marital relationship.

This notion is supported by the results of.Hypothesis 11 in the pre-

sent study. Similarity of parents' self-perceptions was found to be

significantly correlated with parents' marital adjustment scores.

This is consistent with the results of studies such as those by
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Dymond (I953, 1954) and Corsini (1956), as discussed in the introduc-

tion to this paper.

Similarity between self-perceptions and perceptions by mate has

also been considered to be an index of marital adjustment and satisfac—

tion. For example, Mangus (1957) has said that the integrative quality

of a marriage is reflected in the degree of congruence between the way

a partner perceives him/herself and the way s/he is seen by his/her

spouse. It would be expected that when there is a large discrepancy

between a person's self-perceptions and his/her spouse's perceptions

of him/her, conflict would result. In marriages where congruence of

perception is high, one would expect that there would be more appro-

priate responses to the partner, expectations of the partner would be

more appropriately met, each partner would be better able to anticipate

and respond to the other's feelings, communication would be freer, and

in general, the marital relationship would be more satisfactory. Sup-

port for this theory is found in the present study in the results of

Hypothesis IO. Congruence of parents' self-perceptions and perceptions

by mate were found to be correlated significantly with parents' marital

adjustnent scores. These results are consistent with the literature

in this area (e.g., Dymond, I953, I954; Luckey, l960a, b; Taylor,

1967), as discussed in the introduction to this paper.

Hhen there is congruence between parents' self-perception and

between their self-perceptions and perceptions by mate, both parents

seem to be happier with the marital relationship. These findings,

when considered in reference to Hypothesis 5, suggest that wives'

satisfaction in the marriage, specifically the degree to which their

self-concepts are understood by their husbands, is more closely
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related to child adjustment than is the husbands' satisfaction in the

marriage. This is not surprising, since mothers are generally the

children's primary caregivers and thus spend more time with their

children than do the fathers. If the mothers are unhappy in the mar-

riage, or are not well understood by their husbands, it is likely to

have a more negative impact on the children than if the fathers are

unhappy or not well understood by their wives.

The results for Hypothesis 6 indicate that there is a moderately

strong relationship between congruence of wives' self—perceptions and

perceptions by mate and parents' ratings of Child adjustment for boys,

but only a slight relationship for girls; as expected, the strongest

correlations are with wives' ratings of child adjustment. For both

girls and boys, there was a moderately strong relationship between

congruence of husbands' self-perceptions and perceptions by mate and

husbands' ratings of child adjustment. These relationships fer the

husbands were not found in the results for Hypothesis 5; thus the re-

sul ts for Hypotheses Sand 6 together suggest that congruence of hus—

bands' self-perceptions and perceptions by mate is related to hus-

bands' perceived adjustment of the child but not to the child's actual

adjustment, whereas congruence for the wives is related to both per-

ceived and actual adjustment of the Child. The greater importance of

congruence of perceptions of the wife fer the child's actual adjust-

ment again may be explained by the tendency for wives to spend more

time with the children than husbands; the children are thus more exposed

to the wives' unhappiness and to their negative perceptions of them,

when they occur, than they are to the husbands', and these variables

are more likely then to affect the child's actual adjustment.
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The stronger relationship for boys for Hypothesis 6 than for

girls replicates the results of Ferguson and Allen (in press). A

post hoc analysis of congruence of parents' self-perceptions as rela-

ted to parents' ratings of their child's adjustment also revealed

a strong relationship only for the distribution of boys.

Thus, for girls, there was very little relationship between con-

gruence of parents' perceptions and parents' ratings of Child adjust-

ment. Relatedly, there were no significant relationships between con-

gruence of parents' perceptions and total BRP scores for girls. In

light of the moderate support for Hypothesis 5 for girls, this again

suggests that the parent adjustment measures and the teachers' BRP

scores nay be less valid measures of girls' than boys' adjustment.

It is also possible, however, that the marital dissatisfaction re-

flected by a lack of congruence of parents' perceptions is more likely

to be projected onto boys than it is onto girls. This is supported

by the results of Hypothesis 4, which also found strong relationships

only for boys. For Hypotheses 4, 5, and 6, the strongest associations

were between measures of wives' marital adjustment and satisfaction

and boys' adjustment. This suggests that wives are more likely to

project their dissatisfaction with the marriage and their unhappiness

onto their sons than they are onto their daughters. Since the wives'

marital dissatisfaction reflects conflict with the husbands, it may

be easier and more natural for them to project the unhappiness stem-

ming from the marital relationship onto a child of the same sex as

the person who is making them unhappy. Thus unhappy wives would be

likely to perceive their sons as maladjusted, and the sons may in

fact be more maladjusted.
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Interrelations Among Other Variables
 

The results fer Hypothesis 7 indicate that there is a signif-

icant positive relationship between congruence of marital partner's

self-perceptions with perceptions by mate and congruence of their

perceptions of their child. Correlations for the distribution of girls

were lower than those for the distribution of boys. Relatedly, the

results for Hypothesis 8 indicate that there is a significant positive

relationship between congruence of marital partners' Self-perceptions

and congruence in their perceptions of their child, but only for the

distribution of boys. Thus for families of boys, it appears that con-

gruence of perception about one aspect of family life (the child) is

strongly associated with congruence of perception about two aspects

of the parents' relationship (congruence of self-perceptions, and

congruence of self-perceptions and perceptions by mate). This suggests

that effective interpersonal perception by the parents extends to a

number of aspects of family life. Hhen there is effective interpersonal

perception in the parents' relationship, there is also likely to be

close agreement in their perceptions of their child. One reason for

this nay be that communication is better in families where there is

effective interpersonal perception. Taylor (1967), for instance, has

pointed out that inaccurate perception may be considered an index of

lack of communication. Shared perceptions, values, beliefs, defin-

itions of situations, etc, are developed through communication acts.

For spouses to show Close agreement between their self-perceptions and

perceptions by mate, and between their perceptions of their child, it

seems likely that there must be good communication between them. Con-

versely, lack of congruence of parents' self-perceptions and perceptions

4m
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by mate and in their perceptions of their child suggests faulty or

inadequate communication between the partners.

The lack of strong results for these hypotheses for girls is

puzzling. It appears that there is less congruence of perceptions in

families of girls than in families of boys. However, the fact that

the results for girls are in the predicted direction, and that one

of the corrleations does reach significance, suggests that there are

some relationships among these variables for girls as well as boys,

which may have been attenuated by a smaller sample of girls. The

possibility of less stereotyping of appropriate or adjustive behavior

for girls has also been discussed earlier as a possible explanation.

The prediction that congruence of parents' perceptions of their

child would be associated with marital satisfaction as measured by

the Locke-Hallace (Hypothesis 9) was not supported, although it had

received support in an earlier study (Ferguson and Allen, in press).

The possiblylimited validity of the Locke-Hallace as a measure of

marital adjustment fer this highly educated sample of parents has

already been discussed. Another difference in method is that the or-

iginal 154-item form of the CBC was used in the earlier study, thus

permitting assessment of parental agreement over a wider range of

child behaviors.

Summary of Interrelations
 

The interrelations among the variables of this study are rep-

resented schematically as follows:
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Solid lines represent strong associations and broken lines represent

moderate associations.

For families of girls, parents' marital adjustment was signifi-

cantly associated with congruence of parents' self-perceptions and

perceptions by mate. Congruence of wives' self-perceptions and per-

ceptions by mate was significantly associated with congruence of par-

ents' perceptions of their child and with two measures of child

adjustment as rated by the teacher. In addition, congruence of par-

ents' perceptions of their child was significantly associated with
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parents' ratings of child adjustment, and congruence of parents'

self-perceptions was significantly associated with teachers ratings

of child adjustment.

For boys, most of the intercorrelations among congruence of

parents' self-perceptions and perceptions by mate, congruence of

parents' self-perceptions, congruence of parents' perceptions of

their Child, and child adjustment as rated by parents and teachers

were significant. In addition, there weresignificant correlations

between congruence of parents' self-perceptions and their marital

adjustment, and congruence of parents' self-perceptions and percep-

tions by mate with wives' marital adjustment. Hives' marital adjust-

ment was also significantly correlated with two measures of child

adjustment as rated by the wives.

Looking at the combined distribution, we found that when par-

ents see their child as possessing the characteristics of well-

adjusted Children, the parents tend to agree closely in their per-

ceptions of the Child, to be similar in their self-perceptions, and

to see their spouses the way their spouses see themselves. Hhen

teachers see the child as well-adjusted, the teacher's perceptions

of the child's behavior tend to agree with the parents perceptions of

the Child's behavior, and the child's parents tend to agree Closely

in their self-perceptions, their perceptions of their Child, and in

the way they see their spouses as compared to the way their spouses

see themselves.

Since a correlational analysis was used in this study, signif

icant results mean only that there is a relationship among the var-

iables that is greater than chance; they say nothing about cause and
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effect. The results of the present study indicate that agreement be-

tween parents about several aspects of family life is associated with

child adjustment. Thus we seem to be tapping a general dimension of

family harmony vs. conflict that relates to a child's social adjust-

ment. It cannot be determined from the present study whether agree-

ment about these aspects of family life promotes child adjustment or

whether a well-adjusted child tends to promote family harmony. How-

ever, most theories of child psychopathology suggest that family

harmony promotes Child adjustment whereas family conflict promotes

child deviance. Clinical and research literature relevant to these

relationships have been discussed earlier in this paper. However, a

brief summary may Clarify the possible directions of the relationships

among the variables of this study.

A number of studies (e.g., Dymond, I953, 1954) have reported

that happily married couples show greater congruence between self-

perceptions and perceptions by mate than unhappily married couples.

It seems likely that as partners in a dating relationship get to know

one another, insight into the partners' self-perceptions develops.

As this happens, each partner is able to understand some important

things about the other. However, this would not seem to be suffic-

ient for a successful marriage. For example, a person may understand

that his/her partner is cold-hearted and ruthless, but if s/he strongly

dislikes these qualities and sees them as alien to him/herself, there

is likely to be conflict in the relationship. However, if each partner

has a good understanding of how the other sees him/herself, and sees

him/herself as also having many of the same qualities, their marriage

is more likely to be happy. Since studies of interpersonal attraction
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show that similar persons are more likely to be attracted to each

other (homogamy), this suggests that the similarities between the

marital partners and their understanding of each other's self-concepts

are likely to lead to marital satisfaction, rather than vice versa.

It seems, then, that as congruence of both types of perception

grows between two people, their relationship will become a more satis-

factory one. Hhen congruence of these factors does not develop, or

when the perceived congruence of the "love is blind" phase of a rela-

tionship turns out to be less than real, or when the congruence de-

teriorates, conflict is likely to result. Large discrepancies in

parents' self-concepts and between their self-perceptions and percep-

tions by mate may place a great deal of strain on the relationship.

As the partners become aware of this lack of congruence, their satis-

faction with the relationship is likely to decrease. Conversely,

congruence of perception may decrease as partners become alienated

for other reasons.

The birth of a child into a relationship where there is this

kind of lack of congruence and dissatisfaction with the marriage is

not likely to improve the parents' relationship. In fact, the liter-

ature on childbirth suggests that the birth of a child tends to have

a crisis impact on the marital relationship. If the relationship

is conflictual, it is likely to become more so after the birth of a

child. And even if the relationship is a relatively strong one, the

birth of a child raises new problems with regard to its care and dis-

cipline. The training and disciplining of children are well known

areas of friction between marital partners.

Parents whose self-perceptions differ and who lack insight
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into each others' self-perceptions may also begin to differ in their

perceptions of their child at the time of his/her birth. The lack of

communication suggested by such a lack of congruence of perceptions

may quickly give rise to differences in the way the parents see the

child.. Relatedly, the conflict between the parents suggested by

the lack of congruence of their perceptions is very likely to affect

the child. Hays in which this may occur have been discussed earlier

in this paper. Once discrepancies exist in parents' perceptions of

their child, they may lead to additional marital conflict, as the

parents argue about how they see the child and therefore about how

to deal with him/her. Such conflict may then lead to additional

discrepancies in their perceptions of their child, with a vicious

circle being formed. These differences in perceptions, and the

differences in parents' responses to the Child which result, in com-

bination with the marital conflict, are likely to lead to child

madadjustment.

Thus the overall results of this study suggest that difficul-

ties in communication, indexed by perceptual differences between par-

ents, occur initially and eventually lead to maladjustment in the

child. These findings provide support for family therapists' empha-

sis on the importance of communication within the family as a process

likely to enhance congruence of perception and accomodation of differ-

ences. These findings may also, with further research, have implica-

tions for prevention of child maladjustment. Although further

investigation is necessary, results of the present study suggest that

it may be possible with the use of relatively convenient and non-

threatening paper-and-pencil instruments such as those employed in
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the present study to identify those families where mutually conflict-

ing and unfavorable perceptions suggest that the children may be at

risk for the development of Social maladjustment. It would then be

possible to offer such families supportive services.

Implications of Findings for Future Research
 

The different results for girls and boys in the present study

suggest the need for future research in several areas. One is the

area of child adjustment. Specifically, there is a need for future

research to investigate systematically whether clinic-referred boys

and girls differ significantly in behavior, and whether well adjusted

boys and girls differ significantly in behavior. The results of

the present study suggest not only that definitions of adjustment

nay differ for boys and girls, but that the ways in which boys and

girls behave when they are maladjusted may be quite different. Fur-

ther research is also needed into the importance of congruence of

parents' perceptions for their daughters' adjustment. It is not

Clear from the present study whether congruence of parents' percep-

tions is actually less important for girls than for boys, whether

boys and girls who become maladjusted assume somewhat different roles

in a Conflicted family system, or whether the results were an artifact

of the poorer validity of the adjustment measures for girls. It would

also make sense to investigate the interrelations of the variables of

the present study with samples of older and younger children.

The results of this study also suggest several other ways to

look at the data. It would be interesting to determine whether mul-

tiple correlations among some of the variables are more predictive
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of marital and child adjustment than any of the variables are singly.

For example, multiple correlations including both congruence of par-

ents' self-perceptions and congruence of their self-perceptions with

perceptions by mate might be more predictive of their marital adjust-

ment than either of the variables is singly. It would also be inter-

esting to see if correlations of husband's, wife's, and teacher's

perceptions of the child together are more predictive of the child's 3i

adjustment than correlations of any two of the ratings.. Another way

of looking at the marital adjustment data would be to determine

whether parents' reports of their overall marital satisfaction

(Item I of the Locke-Hallace) are strongly related to congruence of y

their self—perceptions and congruence of their self-perceptions and

perceptions by mate, and whether parents in this sample who omitted

this item differ in any systematic way from Other families. It

would also be interesting to determine whether congruence of parents'

perceptions of their child on the Clinic items of the CBC-Q or the Non-

clinic items of the CBC-Q are more closely related to child adjust-

ment.

Another implication of the present study far future research

is the investigation of the relationships among the variables of this

study with different identified populations. Several such populations

might be parents seeking marital counseling, families entering family

therapy, and parents of clinic-referred children. Investigations of

these populations might provide some additional insight into the dir-

ections of the relationships among the variables of the present study.

It would also be interesting to determine whether congruence of family

perception increases as a result of successful child, marital, or

family therapy.
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APPENDIX A

Letter to East Lansing Parents



MICHIGAN STATE UNIVERSITY

 

Department of Psychology East Lansing, Michigan 48824

Olds Hall

April 20. 1976

Dear Parent(s):

He are psychologists at Michigan State University who have been inter-

ested in studying children and families. There has been growing

interest in studying parent and family life in the hope of understand-

ing how Children grow. John F. Kennedy once said that: "Children

are our single most important resource." They are our hope for to-

morrow. This is something that we believe in, and we are working

toward learning how all children can grow up to become the most cap-

able, effective and satisfied adults they can be. In pursuing this

goal of understanding child development, we are writing and asking

for your family's participation in two research studies.

Many families of elementary school aged children in the East Lansing

Public Schools are being sent this letter. Please note that your

name and address were provided by the Administration of the East Lan-

sing Public Schools as a courtesy to us. He do not presently have a

list of names and have no way of knowing your name and address unless

you return the enclosed postcard. He feel that this procedure pro-

tects your right to privacy as parents, which we as parents of child-

ren in the public schools, ourselves, prize and respect; yet, it

allows interested parents and children to participate if they wish.

The cooperation of the Administration does not constitute a formal

endorsement of this research project, but they have been most helpful

to us, and we wish to acknowledge publicly their aid.

In one study, being conducted by Dr. Ferguson and Ms. Allen, we are

interested in looking at the different ways mothers, fathers and

teachers see children, in order eventually, to help Children have

the most satisfying experiences possible in school. He also are in-

‘terested in what you, as parents of average children, can tell us

about several aspects of family life since we believe that the child's

experience in the family relates to his/her experience in the Class-

room. To accomplish this, we are asking your help by (a) giving us

permission to have your Child's teacher describe some of his/her class-

room behavior to us, and (b) filling out some questionnaires for us

that will take about 20 minutes of your time to complete. If you

decide to help us, we will pay you $5 for your efforts.
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Page 2

If you think that you might be interested in participating in this

study (and/or the second study described just below), please fill

out and mail tg_g§ the enclosed, stamped, addressed postcard. In

this way we can begin by contacting your child's teacher for his/

her description and sending you the questionnaries. Participation

in the study is totally voluntary, and you are free to decline to

complete the questionnaires once you have looked them over. Sending

us the postcard only indicates that you might be interested in par-

ticipating and that we have your permission to contact the teacher.

 

Participation in a separate study--which is being conducted under

the direction of Drs. Messe' and Stollak--is also totally voluntary.

This study also uses descriptions of children's classroom behavior,

but, primarily, it involves a 3-4 hour time commitment for both par-

ents and children: approximately 1 1/2 hours completing some ques-

tionnaires; approximately 1 1/2 hours of observation of you and your

child playing together; and about 1/2 hour of your observing and then

responding to a film about an adult and Child playing together.

These activities will take place in Olds Hall on the MSU campus. He

will pay families $50.00. each, for participating in this study. In

the past, families have found performing such tasks to be pleasant

and educational experiences.

If you are interested, or you would like further information about

this study (and/or the first study described above), please complete

and return the enclosed card, which indicates your interest in, but

not a commitment to, participating. As many interested families

(for either or both studies) as financially possible will be con-4

tacted--via a telephone call for Messe' and Stollak's study--and

offered an opportunity to participate. During this telephone call,

a member of our staff will give you further information and answer

all questions. At the end of the phone conversation, you can decide

to participate or not, as you wish. Of course any information that

we receive in either study will be treated in the strictest confi-

dence. ,

If you have any questions, please call us at 353-8877. He hope that

you will return the card so that we can have the opportunity to con-

tact you further about your participation in the first study described

above (for which participants will be paid $5) and/or the second

study (for which participants will be paid $50).

(Sincerely yours,

Deborah R. Allen, M.A. - Lawrence A. Messe', Ph.D.

Professor of Psychology

Lucy R. Ferguson, Ph.D. Cary E. Stollak, Ph.D.

Professor of Psychology Associate Professor of Psychology

DRA:LRF:LAM:GES:sII
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APPENDIX 8

Letter to Okemos Parents



MICHIGAN STATE UNIVERSITY

 

Department of Psychology East Lansing, Michigan 48824

Olds Hall

March 10, 1977

Dear Parents:

He need your help! The Okemos schools are cooperating with the MSU

Department of Psychology in a research study which will involve first

and second grade pupils. He are interested in looking at the differ-

ent ways mothers, fathers, and teachers see children, in order even-

tually to help children have the most satisfying experience possible

in school. He are also interested in what you, as parents of average

children, can tell us about several aspects of family life, since we

believe that the child's experience in the family relates to his/her

experience in the classroom. A similar study with a small group of

families looked at the extent to which parents' agreement in their

views of their child related to their descriptions of their child's

happiness, competence, and ability to communicate feelings in an

appropriate way. In the present study, we want to look at these fac-

tors with a larger number of families, as well as to compare parents'

and teachers' views of children.

Your child's teacher will be participating in this study by providing

some information about the behaviors of all of the pupils in the class.

He would also like to ask you to participate.

What do we want from you? He would like you and your spouse each to

fill out three short questionnaires. These questionnaires are very

simple; all you have to do is Check yes or no to the questions. The

total amount of time required to fill out the questionnaires will, in

most cases, be less than twenty minutes. He know that parents' free

time is limited, and we have tried to make this as simple as possible

to ensure your c00peration.

The fact that your child has been selected to participate does not

mean that he has any special problems, nor that he has no special prob-

lems. He are interested in studying all of the Children in your child's

class. If you are willing to participate, please fill out the attached

postcard and drop it in a mailbox. He will then mail you the question-

naires anda pre-addressed stamped envelope in which to return them. If

you decide to participate, you will receive a check for $5 as a token

of our appreciation. However, we need the cooperation of both parents;

for the purposes of this study we cannot use single parent families.

The information you provide is for research purposes only, not for the

school. All information will be kept strictly confidential. If you
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so desire, a brief report of the overall findings will be sent to

you when the study is completed._

If you have any questions, please feel free to contact Deborah Allen

at 394-2922 (evenings) for more information. Your c00peration is

vital for the success of our project.

Sincerely,

Lucy R. Ferguson, Ph.D. Deborah R. Allen, M.A.

Professor of Psychology Psychology Intern



APPENDIX C

Instructions to Parents



MICHIGAN STATE UNIVERSITY

 

Counseling Center East Lansing, Michigan 48824

June 10, 1976

Dear Parents:

Thank you for agreeing to cooperate in our study. Enclosed

you will find one Background Information Sheet, two copies of the

Locke-Hallace Scale, two copies of the Interpersonal Checklist, and

two Children's Behavior Checklists. The Background Information Sheet

may be filled out by one or both of you. Instructions for the Locke-

Hallace, the Interpersonal Checklist, and the Children's Behavior

Checklist are included with the questionnaires themselves.

 

 

 

He realize that mothers and fathers have had different opportun-

ities to observe their children and each other, so we are requesting

you to fill out the Checklists independently and without consultation.

If possible, we would prefer that each of you fill out all of the ques-

tionnaires at one sitting. This should take, in most cases, less than

one half hour. However, if this proves to be a problem because of time,

try to make sure that each questionnaire is filled out at one sitting;

i.e. try not to work on the same questionnarie at two different times.

After each of you has filled out one Locke-Hallace Scale, the

Interpersonal Checklist packet, and the Children's Behavior Checklist,

and after one or both of you have completed the Background Information

Sheet, place all of the questionnaires and the information sheet in the

enclosed pre-addressed stamped envelope and mail it at your earliest

convenience. Again, let us emphasize that all information will be held

in the strictest confidence.

Hhen we receive your completed questionnaires, we will mail you a

check for $5.00. Again, let us thank you for your cooperation. Hith-

out your help, this study would not have been possible. If you so de-

sire we will mail you a brief summary of our general findings when the

study is completed. If you have any questions, please do not hesitate

to call Deborah Allen at 394-2922.

Sincerely,

Lucy R. Ferguson, Ph.D.

Deborah R. Allen, M.A.

enclosure

LRF:DRA:cd
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APPENDIX 0

Background Information Sheet



Background Information Sheet

Name:
 

Child's name:
 

Sex of child:
 

Birthdate of child:
 

Other children in family: age
 

age
 

age
 

age
 

Last grade completed - mother:

 

 

 

 

 

Last grade completed - father:
 

mother's occupation:
 

lather's occupation:
 

l'uilllly COdE 1T
 

99



APPENDIX E

Locke-Hallace Scale



Locke-Hallace Scale
 

Name: Child's Name:

10.

ll.

 

Encircle the dot on the scale below which best describes the degree

of happiness, everything considered, of your present marriage. The

middle point, "Happy,“ represents the degree of happiness which most

people get from marriage, and the scale gradually ranges on one side

to those few who are very unhappy in marriage, and on the other, to

those few who experience extreme joy of felicity in marriage.

0 2 7 15 20 25 35

Very Happy Perfectly

happy haPPY

State the approximate extent of agreement between you and your mate

on the following items. Please encircle the appropriate dot.

Almost

Almost Occa- Fre- Always Always

Always Always sionally quently Dis- Dis-

Agree Agree Disagree Disagree agree agree

Handling family

finances: 5 4 3 2 l 0

0
'
!

h

o
w
.

N _
a

0Matters of recreation

Demonstrations of

affection: 8 6 4 2 1 0

Friends: 5 4 3 2 l 0

Sex Relations: 15 12 9 4 l O

Conventionality:

(right, good or proper .

conduct): 5 4 3 2 1 0

Philosophy of life: 5 4 3 2 l 0

Hays of dealing with

in-Iaws: 5 4 3 2 I 0

Hhen disagreements arise, they usually result in: husband's giving

in _Q__, wife giving in _2_, agreement by mutual give and take _Q_,

Do you and your mate engage in outside interests together? All of

them 10 , some of them _§_, very few of them _2_, none of them _Q_,

100



12.

.13.

14.

15.

16.

101

In leisure time do you generally prefer to be "on the go" ,

to stay at home ___2 Both “stay at home" = 10

Does your mate generally prefer to be: "on the go" ___, to stay

at home ___2 Both "on the go" = 3 Differ = 2

Do you ever wish you had not married? Frequently _9_, occasion-

ally _2_, rarely _2_, never 15 .

If you had your life to live over, do you think you would: marry

the same person 15 , marry a different person _Q_, not marry at

all 0 .

Do you confide in your mate: almost never _Q_, rarely _2_, in

most things 10 , in everything 10 .



APPENDIX F

The Interpersonal Checklist



The Interpersonal Checklist

Name Age: Sex:
 

Name of Child Family code #
 

INSTRUCTIONS: This booklet contains a list of descriptive words and

phrases which you will use in describing yourself and your spouse. The

first column is f0r yourself, and the second is for your spouse. You

are to go through the checklist twice, the first time for yourself and

the second time for your spouse.

Read the items quickly and check the space next to each item you

consider to be generally descriptive of you at the present time. Leave

the answer space blank when an item does not describe you. In the ex-

ample below, the subject has indicated that Item A is true while Item

8 is false as applied to him.

A well-behaved /

B suspicious

After you have gone through the list marking those items which apply to

you in the first column (marked self), go through the list again and

mark those items which apply to your spouse in the second column (marked

spouse). Be sure to complete your description of yourself before start-

ing your description of your spouse.

Your first impression is generally the best so work quickly and

don't be concerned about duplications, contradictions, or being exact.

If you feel much doubt about whether an item applies, leave it blank.

 

 

 

 

 

 

 

 

SELF SPOUSE SELF SPOUSE

I. well thought of 10. firm but just

2. makes a good im- 11. can be frank

pression and honest

3 able to give orders 12. critical of

others

4. forceful _ """

- 13. can complain

5 self-respecting if necessary

6 independent 14. often gloomy

7. able to take care 15. able to doubt

of self others

8. can be indifferent 16. frequently

to others disappointed

9. can be strict if 17. able to crit-

necessary - icize self 
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18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

35.

36.

37.

38.

40.

SELF

apologetic

103

SPOUSE

 

can be obedient
 

usually gives in
 

grateful
 

admires and imi-

tates others
 

appreciative
 

very anxious to

be approved of
 

cooperative
 

eager to get along

with others
 

friendly
 

affectionate and

understanding
 

considerate
 

encourages others
 

helpful
 

big-hearted and

unselfish
 

often admired
 

. respected by

others
 

good leader
 

likes responsi-

bility
 

self-confident
 

self-reliant and

assertive
 

likes to compete

with others
 

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

SELF SPOUSE

hard-boiled when

necessary
 

stern but fair
 

 
irritable

straightforward

and direct
 

resents being

bossed
 

skeptical
 

hard to impress
 

touchy and easily

hurt
 

easily embarrassed
 

lacks self-con-

fidence
 

easily led
 

modest
 

often helped by

others
 

very respectful

to authority
 

accepts advice

readily
 

trusting and

eager to please
 

always pleasant

and agreeable
 

wants everyone to

like him
 

sociable and

neighborly
 

W3 l‘lll
 



61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

.75.

76.

77.

78.

79.

80.

81.

SELF SPOUSE

kind and

reassuring
 

tender and

soft-hearted
 

enjoys taking

care of others
 

gives freely

of self
 

always giving

advice
 

acts important
 

bossy
 

dominating
 

boastful
 

proud and self-

satisfied
 

thinks only

of himself
 

shrewd and

calculating
 

impatient with

others' mistakes
 

self-seeking
 

outspoken
 

often unfriendly
 

bitter
 

complaining
 

jealous
 

slow to forgive

a wrong
 

self-punishing
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82.

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

101.

102.

103.

SELF SPOUSE

shy
 

passive and

unaggressive
 

meek
 

dependent
 

wants to be led
 

lets others make

decisions
 

easily fooled
 

too easily influ-

enced by firends
 

will confide

in anyone
 

fond of everyone
 

likes everybody
 

forgives anything
 

oversympathetic
 

generous to a

fault
 

overprotective

of others
 

tries to be too

successful
 

expects everyone

to admire him
 

manages others
 

dictatorial
 

somewhat snobbish
 

egotistical and

conceited
 

selfish



104.

105.

106.

107.

108.

109.

110.

111.

112.

113.

114.

115.

116.

117.

118.

119.

120.

121.

122.

123.

SELF SPOUSE

cold and un-

feeling
 

sarcastic
 

cruel and un-

kind
 

frequently

angry
 

hard-hearted
 

resentful
 

rebels against

everything
 

stubborn
 

distrusts

everybody
 

timid
 

always ashamed

of self
 

obeys too

willingly
 

spineless
 

hardly ever

talks back
 

clinging vine
 

likes to be

taken care of
 

will believe

anyone
 

wants everyone's

love
 

agrees with

everyone
 

friendly all

the time
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124.

125.

126.

127.

128.

SELF SPOUSE

loves everyone
 

too lenient with

others
 

tries to comfort

everyone
 

too willing to

give to others
 

spoils people

with kindness
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Children's Behavior Checklist,Form Q

Name of Child: Age: Date:
 

Name of person filling out checklist:
 

Relationship to child who participated in study (mother, father):

 

This is a list of items describing many aspects of children's be-

havior--things that children do or ways they have been described by

others. Not all of the items will apply to the particular child you

are describing, but quite a few of them will. First, go through the

list and ppt a checkmark (7) in the first columngpy each item which

applies to this child. If you feelithat the item does not apply to

the child,_put a zerom(0)_in the first column.

 

After you have gone through the list, please go back through

those items you have checked and put another checkmark (l) in the

second column opposite those that are now most characteristic of this

child, that describe how he (she) is most of the time.

 

Does this Is it char-

apply at all? acteristic?

F 1. Is happy when he/she does a "good

job."

F 2. Gets carried away by his/her feelings.

NC 3. Is tidy and neat, perhaps even a

little bit fussy about it.

C 4. Can't wait - wants to have things

immediately.

NC 5. Is concerned about the feelings

of adults.

C 6. Gets irritated or angry easily.

NC 7. Feelings are apparent in his/her

facial expression.

C 8. Plays with toys in a rough way.

NC 9. Handles small objects skillfully.

C 10. Doesn't pay attention to what

others say.
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NC

NC

NC

NC

NC

NC

NC

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

25.

26.

27.

28.

29.
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apply at all?

Activity is focused on a particular

purpose, seems to accomplish what

he/she sets out to do.

Looks awkward when he/she moves

around.

Accepts new ideas without getting

upset.

Acts in ways that makes adults not

like him/her.

Shows pride in accomplishment.

Appears stiff in walking or moving

about.

Seems comfortable in new situations.

Has trouble finding the right words

to say what he/she means.

Hants very much to be approved of.

Seems to do things just to get

adults angry at him/her.

Moves gracefully - well coordinated.

Has a characteristic mannerism or

nervous habit.

. Plays to win.

24. Quickly loses interest in an

activity.

Does what persons ask him/her to do.

Never gets excited about anything,

even when you expected him/her to be

pleased with something.

Makes friends quickly and easily.

Seems sad and unhappy.

Self-Confident.

Does this Is it Char-

acteristic?



C 32.

NC 35.

NC 37.

NC 41.

NC 43.

NC 45.

NC 47.
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apply at all?

. Tends to go too far unless reminded

of rules.

. Talks all the time.

Often has to be reminded of what

.he/she can and can't do.

. Affectionate - enjoys being phys-

ically close to adults.

. Threatens to hit or hurt others.

Is able to stand up for himself]

herself.

. Seems out of touch with what is

going on around him/her - off in

his/her own world.

Is polite and cooperative.

. Has uncontrollable outbursts of

temper.

. Is easily embarrassed.

Often breaks the rules in games.

Is careful in explanation - precise.

. Hhen told to do something he/she

doesn't want to do, he/she becomes

angry.

Is curious about things.

. Plays aimlessly, doesn't seem to

make or accomplish anything.

Prefers competitive games.

. Seems selfish, always wants his/her

own way.

Does this

Showed appreciation when others helped

or did things for him/her.

Seldom laughs or smiles.

Is it char-

acteristic?



NC

NC

NC

NC

NC

NC

NC

“
‘
1
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. Energetic.

. Doesn't seem to care about how

he/she looks - often looks sloppy.

. Asks sensible questions.

. Blows up very easily when

bothered.

. Shows pleasure and involvement in

most things he/she does.

. Fidgety and restless.

. Is competitive.

. Acts as if adults are against

him/her.

. Pitches in when things have to

be done.

. Often seems angry for no particular

reason, expresses it in many differ-

ent ways.

. Quick and clever.

. Aggressive and overpowering.

. Learns quickly.

. Bossy.

. Likes to do things well.

. Tires easily in activities.

Does this

apply at all?

Is it char-

acteristic?
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BEHAVIOR RATING 0F PUPILS SCALE

Teacher name:
 

School:
 

Grade:
 

Date:
 

NOTE TO THE TEACHER
 

This study is based on the notion that the child's experience

in the classroom is affected by his/her experience in the family. He

are interested in looking at the different ways mothers, fathers, and

teachers see children, in order eventually to help children have the

most satisfying experience possible in school. A similar study two

years ago with a small group of families found that parents' agreement

in their views of their child and their views about family life re-

lated to their descriptions of their child's happiness, competence,

and ability to communicate feelings in an appropriate way. In the

present study we want to look at these factors with a larger number

of families, as well as to compare parents' and teachers' perceptions

of Children. Teachers see children over a period of time in a variety

of situations, including work and play. The teacher's observation and

judgment have been sharpened by his or her professional training and

day-to-day experience with the normal behavior of children. Because

of this, the teacher's ratings can provide a useful index of a pupil's

growth and development without disrupting the child's life in any way.

It is for these reasons that we are asking for your cooperation in

this study.

Few professional persons, no matter how well trained, can make
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ratings with absolute certainty and complete comfbrt. Don't spend

too much time worrying about whether your rating for a particular

child is "right" or "wrong." Make your best judgment of each student

and go on to the next.

The instructions on the inside of this packet will explain

how to proceed. If you have any questions or would like further in-

formation, please feel free to contact Debroah Allen at 394-2922

(evenings).

Thank you fer your help!

INSTRUCTIONS

1. Copy the names of all your pupils in the appropriate spaces on the

next page. List the girls in one column and the boys in the other.

The number next to each child's name will be his/her identifying

number for the purposes of your ratings.

2. There are nine additional pages, each with 2 pyramid grids and a

one-sentence description of behavior. Your rating job on each

of these pages is to locate every pupil in your class on a scale

that runs from ”most like" the pupil described to "least like“

him. On each page, the girls will be rated on the top grid and

the boys will be rated-on the bottom grid.

Let us use the first page as an example. The Statement below

the pyramids reads: "This pupil gets into fights or quarrels with

other pupils more often than others." Look at your list of girls

and identify the one who you think is most like the pupil referred

to in the statement. You will note that there is only one box at

the extreme right of the pyramid (Column 7) on the page. Choose

the pupil who is most like the pupil in the statement and write

her number in the box in Column 7 of the pyramid; there should be

only one number in each box.'

Now, look at your list of girls and identify the one who is

least like the pupil referred to in the statement below the pyra-

mids. Choose the girl who is least like the pupil in the state-

ment and write her number in the box in Column 1 of the pyramid.

 

3. Now, return to your list of girls and again identify from the re-

maining students those who are most like the pupil mentioned in

the statement.. TheSe will be girls Who show this behavior to a

great degree but not to the extreme found in the pupil listed in

Column 7. Hrite their numbers in the boxes of Column 6 of the

pyramid.
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Again, return to your list of girls and identify other pupils who

are least like the pupil mentioned in the statementTNithe bottom

of the page. These will be girls who show this behavior to a very

slight degree but somewhat more than the one in Column l. Place

their numbers in the boxes of Column 2 of the pyramid. Continue

in this manner until all names have been used.

When you have completed the ratings, you should have on the right

girls most like the pupil in the statement, and on the left girls

who are least like the pupil in the statement. For example, for

the first statement, girls who seldom, if ever, fight or quarrel

will be in columns on the left side of the paper and girls who

fight or quarrel quite a lot (or at least enough to be noticed

by you) will be on the right side. The pupils who are average or

"not extreme in either direction" with respect to the described

behavior will fall into the larger middle categories.

 

Use the boxes shown with dotted lines only if you have a large

class and find you do not have enough spaces fbr all your girls.

Be sure that each girl's number is placed in only one box. Some

teachers check off names on the class list with light pencil

marks to keep track of names used.

Try your best to complete the boxes in Columns l and 7 first,

Columns 2 and 6 second, and in Columns 3 and 5 last. If you

cannot completely fill these columns, use dashes to indicate that

the boxes have not been overlooked or omitted. Some teachers who

have small classes may find it necessary to omit numbers in several

of the boxes. If you feel uncertain about placing a child near

either extreme of the rating scale, place her number in the middle

column, Column 4. when you have completed the ratings, the numb-

ers of every girl in your class should be found in one of the

boxes in one of the seven columns of the top pyramid. Unused boxes

should have dashes in them.

When you finish with your rating of the girls on the first state-

ment of behavior, fbllow the same procedure for the boys, using

the bottom pyramid. When you have finished with ratings of all of

the children in your class on the first statement of behavior, go

on to the other statements, repeating the procedure just described.

When you are done you should have rated all of the pupils in your

class on nine statements of behavior.

When you have completed all the ratings, we will provide you with a

list of those children whose parents have given permission fbr them

to be rated. You are then to blacken out on this form the names of

these children who are not on the list. In this way we will still

have the information we need about how all the children in your

class are distributed with respect to these behaviors, but we will

not have the names of any children whose parents object to their

inclusion in this part of the study.
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CLASS LIST
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List of Items
 

This pupil gets into fights or quarrels with other pupils more

often than others.

This pupil works extremely hard in learning school subjects to the

exclusion of any other interests or activities. This pupil pours

all his/her energies into school work.

This pupil has to be coaxed or forced to work or play with other

pupils. He or she will actively avoid having any contact with

classmates.

This pupil has difficulty in learning school subjects.

This pupil makes unusual or inappropriate responses during normal

school activities. His/her behavior is unpredictable.

This pupil becomes upset or sick often, especially when faced with

a difficult school problem or situation.

This pupil is unhappy or depressed. He or she may cry easily, be

inattentive, or daydream.

This pupil behaves in ways which are dangerous to self or others.

This pupil will get into situations in which he or she may be hurt

or frightened.

This pupil is competent and mature at work, play and interpersonal

relations and is emotionally and psychologically healthy.
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APPENDIX I

Distribution Information for Variables of this Study



Distribution Information for Variables of this Study

Standard

Mean Deviation Skewness Kurtosis

Age (in Boys: 86.67 9.41 -.116 -.935

months) Girls: 84.98 10.47 -.01 -l.03

Total: 85.95 9.87 -.088 -.962

Total BRP Boys: 29.06 7.85 .293 -.380

Scores Girls: 30.28 7.41 -.499 -.085

Total: 29.58 7.65 -.024 -.377

Correlations Boys: .791 .206 -1.274 1.205

of parents Girls: .808 .211 -l.586 2.014

L-w scores Total: .798 .207 -l.406 1.532

Husbands' Boys: 106.91 21.43 -.895 .376

L-N scores Girls: 109.11 17 -.798 1.87

Total: 107.85 19.6 -.917 .957

Hives' L-N Boys: 113.08 21.93 -.944 .916

scores Girls: 112.23 18.86 -l.061 1.811

Total: 112.72 20.6 -.979 1.249

H and H Boys: .387 .46 -.279 -.553

Correlations Girls: .435 .154 -.032 .573

on ICL Total: .408 .151 -.137 .055

H and H-H Boys: .519 .168 -.869 .393

Correlations Girls: .552 .164 -.074 -.342

on ICL Total: .533 .166 -.546 .255

H and H¥N Boys: .492 .151 .045 .237

Correlations Girls: .562 .143 -.133 -.230

on ICL Total: .522 .151 -.054 -.017

Parents Boys: .628 .172 -.888 1.674

CBC-Q Cor- Girls: .707 .148 -.522 -.169

relations Total: .662 .167 -.807 1.366

Clinic score Boys: 11.08 7.67 1.006 1.032

by husbands Girls: 7.32 5.7 .645 -.385

Total: 9.47 7.12 1.05 1.36

Clinic score Boys: 10 7.26 .475 -.677

by wives Girls: 7.79 6.17 1.117 1.335

Total: 9.06 6.88 .729 -.127

Clinic score Boys: 10.02 10.1 1.332 1.083

by teacher Girls: 7.53 8.15 1.54 2.33

Total: 8.96 9.36 1.45 1.68
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(Continued)

Standard

Mean Deviation Skewness Kurtosis

Nonclinic Boys: 35.24 9.06 -.291 -1.08.

score by Girls: 39.72 8.41 -1.203 2.245

husbands Total: 37.16 9.03 -.62 -.24

Nonclinic Boys: 36.76 8.52 -.249 -.566

score by Girls: 39.11 8.48 -.602 .794

wives Total: 37.76 8.55 -.389 -.086

Nonclinic Boys: 37.32 10.5 -.528 -.481

scores by Girls: 35.79 9.32 -.874 .515

teachers Total: 36.66 10 -.617 -.115

Overall' Boys: 24.16 13.41 -.284 -.782

adjustment Girls: 32.40 10.56 -.813 .665

by husbands Total: 27.68 12.89 -.554 -.401

Overall Boys: 26.76 12.52 -.025 -.837

adjustment Girls: 31.3 11.27 -l.77 4.65

by wives Total: 28.7 12.16 -.66 .426

Overall Boys: 27.3 18.12 -.867 .271

adjustment Girls: 28.26 14.0 -.958 .97

by teachers Total: 27.71 16.42 —.93 .65

BRP Boys: 3.89 1.93 .05 -1.279

Item 1 Girls: 3.79 1.76 .037 -1.111

Total: 3.85 1.85 .053 -1.204

BRP Boys: 4.4 1.68 -.272 -.879

Item 2 Girls: 4.19 1.83 -.048 -.792

Total: 4.31 1.74 -l.77 -.837

BRP Boys: 3.57 11.70 .174 -.962

Item 3 Girls: 3.75 1.70 .03 -1.227

Total: 3.65 1.70 .112 -1.084

BRP Boys: 3.13 1.57 .518 -.307

Item 4 Girsl: 3.64 1.89 .085 -l.059

Total: 3.35 1.73 .349 -.733

BRP Boys: 3.35 1.95 .602 -1.08

Item 5 Girls: 3.79 1.82 .1 -.962

Total: 3.54 1.9 .383 l-1.l31

BRP Boys: 3.52 1.8 .45 -.776

Item 6 Girls: 3.96 1.72 .118 -l.12

Total: 3.71 1.77 .297 -.965
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Standard

Mean Deviation Skewness Kurtosis

BRP Boys: 3.52 1.85 .441 -.879

Item 7 Girls: 3.81 1.78 .034 -l.045

Total: 3.65 1.82 .268 -.995

BRP Boys: 3.48 1.84 .375 ‘ -.906

Item 8 Girls: 3.51 1.72 .476 -.684

Total: 3.49 1.78 .412 -.815

BRP Item 9 Boys: 4.48 1.69 -.512 -.73

(Compe- Girls: 4.19 1.92 -.331 -.934

tence) Total: 4.36 1.79 -.446 -.803

CBC-Q Correla- Boys: .451 .222 .096 -.72

tions: Husbands Girls: .53 .246 -.722 .422

and Teachers Total: .485 .235 -.253 -.374

CBC-Q Correla- Boys: .471 . .238 -.222 -.658

tions: Hives Girls: .545 .21 -.785 .741

and Teachers Total: .503 .229 -.455 -.293
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